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#why This Handbook Was Writtey ~ . ™%  °. ° R

S

. This planning handbook was: designed in the hope that you might have more information
and help at your fingertips about different ways to plan for school wnpgpvement It
describes the process of planning. NOT the process of writing a plan The forms and the ’

s " nstructions for completing the forms ¢o be. used 1n the planning process are separate from

.this handbook. N

3 - - '

What This Handbook Does Ve p .
/ ® [t defines good planning. , - .
® [t describes three dlffergnt plannmg‘mode.ls or options so that you can choose the one
that will work best for your school '

~

- ] ® [t discsses what school improvement 1s so ‘that you will know what a good planning
x process should kelp you do. o -~ )

A‘
+ AN

“Who This Handbook Is For \ ' ]

-
e

* It should be particularly helpful to elementary and secéndary school site councils and
advisory committees School admmlgtrators, staff members, parents, students, community Ty
members, and district administrators are all potential readers and lsers of the handbook.

The -pronoyn “you™ 1s used throughout and should be defined by those reading the

handbook ‘“‘You™ can refer to a council, subcommittee, small group, and’ so forth. ‘
)

Other l{epartment Resources Related to Planning ' . J

Discussion Gude for the California Schoolilmprovement Program . {

" C Establshing School Stte Councils ' ' . : ’! ’ o

Guide j:()r O\ngoin‘g Planning S / .

. Technical Assistance Guide for Proficiency Assessment N




 Why Plan? -

. \ .

Since planning and wnting plans take time. energy, and effort, you.-may be asking the
q_uestlon."‘W'hy should we plan, and what can we gain from it””’ ' ‘

Well, that 1s a fair question In fact, 1f you are already thinking about how you spend
your time: you are already into planning Planning is not new to you. It 1s something that
happens all the time. although not always consciously With more tnals, errors, and

“suclesses. planning becomes more deliberate and ongoing ’ ) )

Planning 1s vital to all schools because 1t helps build better programs for students. It does

this by helpipg you to - . » ‘

-
-

‘® Decide how and where to set priornities 1n the use of limited human apd economic
‘ _ resources. :

L ® Decide how to a¢comphlish not only your short-range goals,—butalso your medium and,
- long-range goals.

. . v

® Build ‘on tHe strong and successful parts of the_program, as well as l‘) identify and,

improve the weak parts. -~ o

'

e Reach agreement m~the school’‘community about what4o do and how fodoit.

‘Using.? deliberate method of planning-is certainly betfer than just having your fingers f
crossed when the future of students i§ at stake. The next few pages will belp you know good s T
planning when you see it. . ‘

’ e " ' 5 .
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‘Now You See It .

. >
What a Good Planniﬁg Process Is

® It is organized thinking that helps in
deciding what needs to be done, how 1t
« will happen, and who will do it.

® [t 1s the setting of priorities in the use of
resourcés people; money. timg, and
materials ‘

- ’ :
® [t s trying to anticipate the future.

B s ivolving those affected by the
~ results of plannirig and opening com-
mynication dﬁannels

® [t 15 ad?i‘ptlrig and modifying steps.or
processes unt;l they work for you.

® [t 15 using }é‘adershlp te motivate people .

and to coordinate theirfictivaties.
1

® It s reﬂeatlng on what has been planned
already and how 1t is worklng

‘® It 1includes ‘the perqodic recording of
planning decisions for future-reference.

.

'What a Good Planning Process-Should Do

® [t should stimulatd

change apd improve-
ment +

@It should help you figure out whar, will

, happen anld how 1t should happen

® [t should raise ag'areness about what 1s
being done and why '

.® It should build a trail of activities over
time so you can look at what has worked
well and what has not.

-

® [t should produce a b]ueprmt road map.
or recipe to be used.

. )

. ® [t should decrease fear about the process

oMange and 1ts resuls.. .

A A N <

{
Now You Don't

What a Good'Planning Process Is Not

. ® It s not merely writing a plan or frllrng

out forms .

® [t is not using steps or processes that
don’tqvork. \:
. v Sa - ™ [
® [t 1s not involving people without-con-
«sidering thejr ideas.

® [t is not deciding what to do without'
figuring out how it will happerr.\

® [t is not lettlng the program gulde and
coerdlnate itself ,

N Pl

What a Good Planning Process Should
Not Do

~

® [t should net make planning more
important than everything else you do--
teaching, administering, or parenting, for
1nstance. .

® [t should not result in a_process or a plan
1 that rs rigid and inflexible. . .

o It should not result in a process that has
not been adapted to your school’s partic-
ular’ needs

o It should not focus- your attention on

only one aspect of the program exclud-
ing all others

F
H
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What Goes into Good Planning?  °

Good school nning helps you look at what’s happening for stud'ents and helps you., .
make the best decisions about ho'w to improve the school program. There aré different
processes that will work .well, but any good planmng"préjces's includes the followiné
elements. You will notice that there 1s no particular order to these elements since different
schools may approach planning differently o~

Doing ongoing planning and
the yearly evaluation is
.- making judgments about how

¢ " | implementation is going and
deciding what worked and -
' 2 | What didn’t wark so that '
steps can be taken to refine
the plan

'ERIC
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“Shoulds” for Plénni"nyg

you will probably have the following (yaestlons

What do u')e assess?

Your assessment should look at '

® What students know and what skalls
they have

® What skills and knowledge you want
students to have . o

. -
! . ® What current insPuctional activities
are designed to help students gain
» these skills ang-knowledge

o How effectiye the school program is

and why . s
® What you want the program to«look v
like ) .
i ® How  effectively your resources are
bung used '

® What resources are needed for lmprov-
ing the school

[y

’ )

What kinds of objectives shoutd we develop’
You should develop objectives about.
.® The skills and knowiedge stydents
should*gain from the program
'@ What the program\should look like
® What is expected of adufts
/

’
/

- 3

\‘-

-

What _types of steps or activities should t
we develgp?

Y

You should plap steps or activities that *
identify .

® Strategies adults will use to make 4!e
program work  ‘ :

® What students will be doing

f

1

When you thmk about how the different elements of thé planning pro<.ess are defmed

\

How should we manage our resources?

As ygu plan, these’

questions 1n mind:

keep

. ® What skills and talents do adults have,
and how can they be p.ut'to best use?

Will more people or people with dif-
ferent skills be geeded fo make the
" program work? "

What amount of time do you have,
and how can it be put to best use?

What type of staff development or
training will be needed. and ghat will
it cost?

What materials wilt you need and
how much will thgy cost?

»
Are you choosing the most economic
way to do_ what you want to do?

Anything that has happened that was
not planned—either successful or un-
successful

LA
Key 1ssuc¥:r ‘concerns you have about
the progra

~

\.

" What should we look af as we are evgluating.
" our program?

-

. .
Your evdluation should look at: -

resource

/

-f
(

-

¢ How-and when homan and program

'resources will'be used and organized

® What trainimg and support the adults,
8 w1ll receive

e

] The extent tyy wh\h\planned acfivities
have happened and how well _they
have worked ’ 3

>

)
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Comparmg the Plannmg Process ‘
to Writing the Plan A

) ' - [
) :

At various times durmg the plannmg process, you w1ll write down portions of the plan. f
Writing the' plan is only one act1v1ty 4in the. broad process of planniftg, and you should not
_make 1t the only or even the mos‘t}mportant activity. There are some important differences.
between the plann&ng prowss and the wntmg actmty that you should keep 1n mind.

. . s, . . =

L]

* Writing the Plan ' .

+®-When you write the plan, you will *
-~ probably not describe how you planned.

® When_you write the plan, you will Use a
- . format thdt matches the planning pro-
cess you choose. The written plan will
include’ the decisions you make, but not

Planning Proce,_ss

® You will probably spend time and en- . .
|\ ergy deciding how to organize the plan- how you make theth. .
ning and how to involve people 1n the ® Your written plan will include the deci-
process. sions you make about the assessment

informatiop and the fnajor events you

e ) M N
You will think about and decide on the agree to be the “heart” or focus of the

type .of planning process_-to use (see

Section Il of this handbook) and the
techniques that will helg you make
, decisions and solve problems.

You will find that you ‘spend time
talking and trying toreach agreement on

what the goals of the programs are, how

you will conduct your assessment, and
what, you will modify, thange, delete, or
add to your program

As you plan Wwhat the program should
took like, you will be doing a lot of
thinking about how you will make your
plan “work. Ypu should make conscious

decisions about how you will be orga-
nmized for putting the plan into action, .°

who will be responsible for doing what,
and how your resources will be used.

® A good planning process will enable you

e -Muwmmmmmmm-mw; iy

the school program: and to make the
program work. It will also
groundwork f6r future planning.

s

lay the.

program.. You will negt neéd to describe
how you reached agréement.

The written plan will identify whdt is
going to happen, but it will probably not
include all the details about how it is
going to happen. .

When you’ve written a plan, it can bé-a_

tool for managing your program, a guide
for putting the plan inte action, and a
record of the agreements you’ve reached

.for improving your school. It can help
- #gsgm pother ways too, so keep your own

needs in mind when you are writing.

o -
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The” nrst sectiQn of this handbook desmbed thetlements. of-goqd planmng and the ways
in which a plannipg process van be helpful to you There ate. however. dltterent ways 1n
~, ‘which these elements can be combined. sequenced or split apart to create a total planning
process There are many ‘different yet reasonable ways 1In which a school and comnfunity ‘ ,
! cap plan. and no one prowssfs right or best for every school . 2 ) :
. l Because of tlus) the State Department of” Edycation is prov1dmg three options- for .
. planﬁmg Each option includes rﬁqmr# elements but guides you to address these elements

differently and to fit them together rious ways. You will need to choose,the\op‘tlon .

that will work be%t at your school. ~ ¢ g - -~ . -
\ (’Tp{ons I. 2. and 3 have been placed in this order\feuuse d Thas the most structure and 3 L
has the least struutume We considerfhem all good planning proLesses and hope that you will i ’ ¢
o give them equalkonslderatlon in making your.choice < , - . 3.
hd Tlus section of the handbook lists the main 1deas ot the three options;shows eachi of their’
protesses and describes how to use them " . o ”

Optlorv L o T .
: J U- Do It Optlon ’ -

\
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What Are the Main Ideas and the PIa’nnin-g Process

iKY . s
- . -

Componen{ Development Option
“trevised A-127 process)

In option 1 d schoot begins wyth “what
187 for each component and works through
the planning steps n order

? ©

b [t provides a structure that breaks the

tional support ge6Mmponchts. Each com-
ponent provides a particular Iows for
pldnnmg

-

ning process # .

The assessment process 1s “c,hs!repancy-
based" (finding the difference between
“what 1s” and “what should be’’ and
deciding why) ’

It offérs a stygeture for agreeing ‘on all
major solution procedures. .

v 3
-

program 1nto mstn’l,ctlonal and mstruc; |

It provides a sfructured. sequential plan--

’

v i -

NNV

'lntengated.ngram Option

in option 2 A school could begiy with
any part and move lhrough the parts in any
" order

+

Its,structure-allows for the integration of
d:fferent kinds af mstruction and-
structional support 1n a way that foeuses
on student outcomes.

L] The sequence (ﬁplanning 1S determined
by the schg\)l community.

® The assessment for this option is an open
process. It 'may be an assessment of
strengths or- interests, or it rhay be a
.derhocratic or an analytic assessment, [t
may also be a diserepancy-based needs
asessment. ‘ . d

o=
® It provides a strueture for separatmg

areas of total schoole agreemént om™~

those of individual choice:




. f

.of'the 3 Options?

. ' - -
U-Do-1€ Qption ¢

-

e

In option 3 a school must- decide how to.
define and address the elements of plan-
| " ning The school can use any approach to

as long as the process allows the school to
meet minimum requirements

" ®.The school community Usgs of develops
its own planning process.-

® [t gives a choice of format and process.

process or modify options 1 or 2.
LS

ERIC | 14

P A v o provided vy eRic:

e

planmnﬁr make changes m options | or 2, «_

The school cohmunity may use another

s

All options have these featuges in common:

® Student growth as the ultimate goal

L] Onéoing planning and yearly evaluation

® Use of the Requirements Checksheet

-~
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SIMUSINCITHE
EOAPONENT

The componﬂent development option for planning is based on the A-127 process, the
process that was used in planning for the use of special state and federal monies. Therefore.
"1t has been used by many California schools in the past few years. Instructions for-using this
‘process and for recording the school plan have been revised shghtly
This option provides a system for planning in which all the planning steps and their order
are predetermined. Of the three options, the component development option gives the most
direction to planning and requires you to make the fewest decisions about the progess.

-

+

What is the Component Development Option?

® [t focuses on different instructional and
supportive ‘“‘pieces” or ‘‘segments” of
the school program. These are the com-

' ponents, '

Remember to use the Require-
mertts Checksheet to make

sure that your p/anr}ing will be
complete.

® It lays .out a step-by-step plar;ning pro-

school support, needs, then develops
objeqtives tQ meet thoét?eeds, and then

in reaching the objectives.

® The first four steps of this process make
up a discrepancy-based needs assessment.
This means that you start planning each
component by finding “the difference
between what is true for the . stydents
N and- the program and what you want to

be true and thep figuring out why those
\ diffgrences exﬁ.i : .

cess. A school assesses student and’

plans solution procedures that will help
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o Y ‘Chloosing the C‘emp'E)nentS \

.
. - -

. \ .
Before you can begin using option 1, yoﬂ Pwmst 1dentify the components of your program.
Choosing the components 1s proclgss'that

’
.

.

- .
‘® Identifies "“pieces” oi‘l“segments" of your schoel program that you.-will use as focal

points for planning In the past the components for this planning process have been

Instructiopal Components

Language development % :

Reading

~ Mathemutics N e
Multicultural eduLat‘R)n
Career education (opional secondary \

component}) .
+ Other areas school may choose

i

Instructional Support Components

Staff development
Parent involvement
Parent educgdn

Health and duxiliary sesvices

. .
4 - : :
.
.

13
c Allows you to 1denfpfy hstructional apd instructional support components which are
similar to the ones above. which are different combinations or divisions of the same
componen?s or which are very different from these components

- ® Includes choosing both instructional components which focus on the instructional .

program for students and instryctional support components which focus on the way
adults work and are tramed n order to help students.

-

- Fad

® Makes it possnblé to exarmmine and plan your whole program. since the components you
choose will help yousliyide and organize your planmng :

»

L. ~e

Do think about various ways of dmdmg
the program into Lompogents and the
ways 1n which each type- of d1v151on(

~would affect your school. Instead: of

making- the instructional components
skill areas, you might want tq choose
subject areas and teach basic skills
through each component. Maybe you
would want to combine or/SeparaEe
components c)jf'ferenl-ﬁyfrom the way
they have been 1n the past.

Do think about the compqnents you

have now if you have used this planging

process 1n the past. Consider how well

this division has worked foryour's‘chool.
2

g

® Don't think that the components you
choose will make little difference to
your program. Actuaﬂz the component§s  «
will provide a statement about how wou
look at the school program and give, you
a framework for planning. —

® Don’t. automatically decide that an;l
'_cémponents you have had in the past ~
will work best for you now. Yow may k
want to make some changes. )

WA

5 ¢°




® Do choose a workable numtJer of com- .® Don’t fﬂj,t that Whét’ever components“ .
ponents Ifyou choose too many, it may you choose, your planning must still o
. be ha{d to integrate them all to provide a - ‘address the program requirements appli- A
. total program for students. If youw , cable to your school. ¥ ’
choose too few, it may be impossible-to . - ¥

plan a comprehensive program.

\, : ® Do think about how. to choose com-
+ poments. You may want to use group

discussions, a Delphi process, consensus-

reaching activities, or some Jother

decision-making procedures:
i

n
4

fohis is your planning year,
oosing the components

will be oné of the first thmgs
you do.

- S~

L »

“Assessing Student
and Support Needs

‘. Assessing student needs and support needs 1s a process that. .

® Breaks the identification of student needs and school problems into four steps:

- - — “What is”—or collecting information about how well students do and how the '
schoel supports studenfs.

— “What should be”—or figuring out ‘the expe,ctatlons for students and the school | N
program. ‘ ’

— “Discrepancy”—or ﬁndmg the difference betweeh what is and what should be.

— “Analysis of the discrepancy”—or thinking about why the difference or dlscrepa'ncy

* 1s there. - ' .

P

+
- Yy

® Uses the first three steps in the ins.tructional components to focus on how'student
performance .compares to what you want it to be. In the last step you 180k for the

S ' major ﬁctors in the ool program that explain the dlscrepancy you see in student
erformance. ) - . .
P ‘ : N .
_ ® Uses the four steps in the support components to determine how eéffectively the
.ot specnﬁc program area fulﬁlls its role of supportng the instructional program. RN ,
. ] lees a defined structure for exammlng the school program and student performance .

Assessment is not new; school and community members do it co
‘ assessment process merely provides a system for assessméht.

‘® Focuses’ on why a discrepancy exists so that it guides you in choosing.solution .
procedures that will help you ovgrcome the.cause of the discrepancy.
N Lo s

. This needs
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’y : . : { ¢ OPTION T
“ ’ ‘ .
_ _ Lo : ,
J7Jd o JJJ*}J
‘® Do think about what agsessment mfor- ® Don’t collect mformatlon if ‘you don’t
matlon willhelp you fo plan. ™ + «.  know what you will do with it and you
. : '+ just want to have a lot of mf{)rmatlon
. . v “ avallable
¢ -Do look at more than just test sqores. ® Den’t rely on just eme’ type of infor-
Remember that student attitudes®parent mation or one source of jnformation- for
attitudes, teacher judgmrents, staff skills, planning your program.
materials used: and school facilities are ' .
, also important. . ‘ ) ]
"
® Do take a spedial look at what 1s I ) f)
‘happening to subgroups of students. ' ‘
Low-achieving. students, limited- and (
non-Enghsh-speaking students, and other N . N
subgroups may have dlfferent or spcc1al , . '
needs.
¢ Do mclude as many people’as possible n ® Don’t 1gnore unpopular opinions orjudg-
assessing needs. This will help build ments. They help keep aspects of the
. ownershlp and buid comrmtment to program from ‘“‘slipping through the
"your program. . ) cragks.” _ ,
® Do use mformatlon front recent program ® Don’t ignore evaluatlon dinformation
reviews, of your school. Whether these , about your school progrm Remember
evaluations have been conducted by you - that evaluation and planning should ;
or outsiders, the results should be mean- related processes.
ingful. . + ) - ®-
« - . ) R . ‘
® Do sét high, yet possible, expectations ® Donr’t yse thesleast successful area of
‘for the program: - : student performtance or program support
- ) as the guide. for determining ‘“what
.o ' should be.”
-0 Do set aside t1me for people to meet to L] D/c')n’t spend all your time dollecting
+ talk abou,t and analyze the discrepancy - information. Remember that it takes just
between ‘“‘what is' and “‘what should ‘as long to usg mhrmatlon well as it does,
be.”, Make it™an ‘open brainstorming . torcollect it.
session. : , .
*-® Do try.ig 1dent1fy causes of the discrep- , ® Dont forget that your analysis ofie
» Capcy ’Iha.t you can deal. wnth through the ‘discrepancy will be the foundation fer ~
school program. : ) developing yoeur solution procedure.
& - .
’ If this is your planning year,
. i /’ be sure to Consider zla staff
* development n ed to
‘ A
¢ . ‘
i
' I v
v 18 - 7
’ . . , ‘. [ 3
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g Sbjectives o
jectlves , x
. . \ B b . , p .
! . ! s '\ st Y
Devetopmg objectlvesr,s;process that AR , o o g . ;T
0 Establlshes specrﬁc school expectatlons Each obﬁctrvé’ndentlﬁes who will be able to _‘
do what and how well whén |t will happerl, and how it-will be evaluated C e ) / .
® Translaks the ° wha‘t shoqld be” mto agreed-upon mtent‘rons for accomphshment fqr
each component =~ ., s ‘. PRSI .. v S I
0 'Pr5v1des stahdards a scthl can kse t(') evaluate,the}effec.nveness of its p;ogram y
\( . »“l ! - .
o He‘lps you foc&s o‘n st,udenf’achnevemen't and p.r!)gram sup.port n ofder\to 1dent|Ty the - .
‘ expectatlons y'gu have 1n these greas, * , . RS . . -
Y P 1‘ . ! 1 . “. ) '. » ) . .
\ ’ .\'—. . :
e T t g ®
® Do consrder aH aspects (who wrll ‘be ables. © Dont get bogged down m.techrgcahtles N
to, do what and’ how ell. when it wili | ~Coneentrate. on - developing objectives -
happen and.how ¢:"will, te evaluated.) i Nl that .ﬁelp you a'gfea .on direction and
deve]opmg ob)eetlves K e standards to -use In:, evaluating hqw well \
SN . . ," - Toe s . _you.are nyeetmg yonr expectations. ?
® Do. think .»abr/ut wﬁat yoh- wa‘?tt «tQ .. Dont t’eel ‘you have’td deve?op objec- s,
happen for students o AP tives just to “match all’ the- assessment
e o TN e mforma,-tlen you have

. Do develob object{ves fro'm‘ the “pdads ‘:' ‘ Don t tr,y to* develop ObjCCthCS tha.t are
. assessment results, but, also devekrp -thém |, -~ ~unrelated to, key program 1mp'r‘ovement
by usinff your feelmgs gbou what needs areas o [ - .
havg the highest pnorrt.y ™~ A . ‘

. & Do thmk 2bo.ut hdw to use peob ‘e Don t overl‘obk your. s‘kr,lls ahd taIents a)/ ‘ 7
"developing oblectlves You mdy wa; to-‘_ * .'individuals. Some edults and studeqts R ,
-involve many people td give drrejron to * - may be particularly: good at%.ard inter- -

+ gdnd review objectives' but smalle groups’ . ‘ested-in develop}ng objectlves. ' e
-of people to develop them ! e .‘ ) ,;. . u . “ ) '
° Doecons)der\ fnany ways to evaluate how ® Dont thmk that every ‘objective. has to
well you are achieving the ObjCCtIVeS IR be aluated by-a test or by **hard” data.
.
® Do develop objectives for the: special * . n’t assume that all other objectives ‘

L}

A

~ needs of certain students, e.g., LE$/NES,

~will tesult in specific attention fot stu’

EDY/Title I, and specnal edmcatipn stu- , dehts With special needs.

" dents. ‘ S . 4 .
. ‘v .
®.Do set oObjectives: hlgh enough to lead to“ . ® .Don’t set objectives according to the
progtam improvement. ‘ _performance of the lowest-achlevmg stu-,
" ’ “dent,
v (RN o B ) - '
' - ” N . -

h N1 T

.
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'Developing solutlon pro&edares is a process of . A

® Deciding what the scfiool program should look llke SO that you ean agree-upon major .
activities,-evénts, and timelines, ' ° AN . .

® Defining how the school can solve the problems that were, 1dent1ﬁed when the
dlserepancnes were discussed. . . o . N ’

.

L Deflmng how adults and students will work and wifat strategies they wﬂl use to meet

the objectives. Solution procedures make the objé ives practical..
0 ‘ ]

¢ Identifying the support and traiming activities that \«11[[ be necessary to achieve the
objectives and ehmunate the dlscrepan'c'les. ) C
- H

/.

Jura JJJ*}J a2
\/ Do make sure you understand what your, ‘® ®on’t think that you have to develop all
current program ,1s, before yau begm + new solution procedures. Parts of your

developmg solution procedures c.current psogram may be workmg well
"and should not be changed.

v

® Do develpp solutlon procedures that wrll/' Dén’t try to p}an for every detail or

~ . help Yolve the problems you found when, event. . e
’ discussing d1serepanc1es Lt . o .
® Do think about when the solution prace- @ Don t assume that all solution proce-
"« dures should happen. This €1l help you dﬁres Wl“ be happening all the t1me
" make sure that you.are not.plarining for .

too much to happen at* any one time. ! . . ) .

.

- __'program n -developing solution proce- procedure ntd action *will take(,some
dures’ . methedologies, materials, per- planning for implementation, suth as,
sonnel, adult skills~and ‘taléntsy time how you will use your resources.
avar}able and the tike. - .

® Do develop solution procedures that will -+ ® Don’t try to make every solution proce-
help,to meet the needs of and objectives .. dure fit every student or adwit,
for special groups of students, In fany .+ = -
cases youwill find that you have specific — B
procedures for these.groups. ’ ’

- . ~

® Do, think about how each solution proce- © @’ Don t develop splution procedures with-
_ dure will be evaluated. . «. out thinking about how, you will Judge
. . * their effectiveness.
Y, ) - s,
® Do think about how each solution proce- @ Don’t develop solution procedures for
dure will help you reach your objectnves which there seems tobe no need.

’
.

y » I T
. L . ’ - . =

- : o 20, Lo e

] Qo thmk. about various aSpects of the ® Don’t forget that puttmg each selution, '

.

’




0 ]n d1§CLlSSmg solut:on prdcedures, do
consider what responsibilities adults have
to take -and what students must” do.
There should be' procedures for botH

students and “adults, and 1t should ' bé
r which 1s which._ . .

® Do mvolve as many people as pOSSJ.ble In
developing solution procedures. Cénsider
< brainstorming, ‘group discugSions, or
other specific techmques to help you
develop solution procedures:

N

Planning .-

Doing ongomg plannimg is a*process that

‘Doing Ongomg T3 AL 23

-

JJJ*J‘J )

® Don’t.mix up student and adult responsi-
bilities in planning a single solution
procedure. *

¢

.

- ¥ * .
. ¢

® Don’t leaye people out of planning even
- thotgh it may be, faster. It takes longer N
to put a lot of 1deas together, but it will :
" make a stronger plan.

If you're in your planning year,
you may want to cansider

trying out some solution pro-
cedures to see how they work

] - -

® Helps the school look at key 1ssues or quéstlons about putting the program into action

and for judging how wel] 1t 1s workmg.

¢

® Helps the/program change when the'needs and conditions at the school'change. .

4 *

&

® Encourages self-evaluation and provides a way to do it.

-
-

grg oo

hY

® Do choose issues or questions for on-,
going planning that are of prime impor- )
tance to the school program. .

® Do determuu;,lssue’s of high priority by
considering unexpected successes or fail-
ures about which you would like to®
kn({w more, yearly' evaluation results,
unexpected outcomes of an activity, ¢
program reView results, budgefary items,.
and conflicts about an activity among
' various groups.’

@ Do plan "how ydu/mir in.volxre ‘those

tesponsible for cafrying out the program,
inmcluding other® “school-communify
members, 1r the steps of ongoing plan-
ning.

]

® Don’t try to evaluate and plan for all
parts of the program all the time. It’s
impossible!

® Don’t think thqt’ongoing planning ques-
yons have™to be developed from only
one source. Encourage various groups to
ask questions about implementation, and
chodse from among the best ones.

»

For more information aboR
‘ongoing planning, please see
the Department of Education’s
Guide for Ongoing Planning.




Jrd .

‘o Do

think about different kinds and
sources of information that will help you
examine the key issues and concerns.

® Do plan how to put the information

together 1n different ways so that you
can analyze it thoroughly.

.

»

’

® In analyzing mformation about an issue,

do plan to make interpretations in the
context of your own school and com-

“mumty.*The same information may have

different meawmings for different schools.

® Do plan to use the process tor making

decisions and for modifying the pro-
gram. It 1s also possible that you may
decide to keep part of the program the

" same or eVven to expand it.

JJJ*JU

® Dgn’t judge these critical parts of your

program on just one type of infor-
mation. You may be misled.

Don’t 4hink you- will be able to rely on
just one analysis of the information. If
the issue is a critical one, it will.probably
also’ be complex. * Different ways of
analyzing will bring o

of mak}ng good decisions

-Don’g ignore the unique characteristics

of your school and community when
you make plans for interpreting the
different analyses of the information.

}

Don’t plan to make decisions without
using the results of ongoing planning. If
you have spent time monitoring and
evaluating the program but forget to use
the- data or if you are not willing to
make changes, the ongoing planning will
be worthless.

S Designing the Yearly. .Ef/aluation

Designing the yearly evaluation 1s a process that:

® Will provide for reviewing the whole school program and judging how successfully the

and the school environment.

changes/for the next year.

program worked toward improving student achievement, the istructipnal program,

4

Will give you mformatlon about how well the progra'rked so that you can make

-

® [dentifies how the judgments of_te;achers, parents, other school personriel, and students
will be used_to determune how fully the objectives have_)5een achieved and how
effective the sblution procedures have been.

[y

o will help you exXamine the way you spent money and what contributed to the success

of your program. .

OPTION 1.

different aspects '
of.the issue and give'you a better chance’

-

t
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evaluation design and ongoing planmng
-are included in your planning process.
Ongoing -planning helps you look at
specific questions about how parts of the
program are working. Yearly evaluation
will help you examine the, extent to
*Wthh the program and its partS’worked

I _® Do consider different ways to evaluate

) your program and. identify yhich ones
) would work best. Be creative! You may
x want to congjder* samipling students’
HEEN work, using student orF dwlt self-
evaluations, "giving students appor-
tunities to apply skills-in “real-life”
situations, discussions, and sg/forth..

some point. Ask questions that will help

you determine how well {he program
worked. N

-

T -

A~ ., A

V4

® Do be prepared to consider the-effectiv-
eness of the whole programs or part of it
by considering what it will have cost-.

® Do plan to involve students, teachers,

" other school personnel, and parents in

the process of judging the ynproved
school program.

-

+  ® Do plan to use the results of the yearly
evaluation in revising the program for
the next year.

s
€
v

hints.

o Do ‘make- sure that -, mmm_. _e_ DmLconfuseJhLyﬂaﬂLﬂaln_imnjc__“”

~® Don’t think that the on& way to eval- '

® Do plan to look at the whole program at

® Don’t think- that designity’ a yearly

If thig4s your planning year,
you might want to talk to or
visit other schools that have
used this process. You might
get some good ideas or helpful

Jﬁfﬁﬁ - L

“sign with ongoing planning, Make sure ‘
you get the bertefits of both, , ‘ \

-~

[

<

uate your program or parts of it is by
testing.

S

. =

4

®.Don’t congentrate only on objectives
and sglution procedures and forget to
~~Pplaf procedures for judging how they all
fit toggther, how the assessment worked, o~
w er the components you chose
worked, whether the evaluation was
\.done well, whether the™ program was
edonorpically efficient, and so forth
® (See examples on next page.) '

® Don’t “assume that the most or least

expensive decision wiH necessanly be the
most effectlve

® Dbn’t assume that evaluation infor-

mation about the improved school will

speak for itself. Any data will have to be

placed in tfit context of some group’s )
values.

evaluafion is only to get information for
someone_else. It should help you make .
planning decisions. ] M
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S'trengthsjjanc'i Weakﬁééses of thion D

* Beoz;uSe the progra
allows for considerable

: B P
is divided into and planned in terms of separate pieces, option 1
; tail and thoronghness\'in the development of 'each piece.

”':' v
O ‘gms stréfigth can also bé\a weakness if the separation of pieces is overemphasized and the program
becomes merely a series ofmmproyams that are not related effectively.

i ‘O In plannmg axomponent, y may encounter another hazard. The development of that part of the
* program may become limited\to the techniques involved in,that partrcular subject area, and you may
forget to take into account ;he\z{gpllcatlon of those techniques in the real world.

. \\
* The needs assessment is a veky clear, step-by-step process designed to discover
discrepancigs in current and expected\student performance and in level of program support.

"O This strength can also be a weakness if the school focuses entirely on discrepancies and fails to note
. those areas of the program that are outstanamg, unjque, and interesting.

© Because of the emphasis on’student performance, the needs assessment -procéss can elicit information
that 1s very narrow, and consequently planning become narrow. This woyld be true, for example,
if 1n the first needs assessment step a school only considered student achievement test data.

1
|
S

o Do { .
The plarming process is defined, structured, and sequential and, thus, provides a
framework and a lot of direction,

.

.

o O The sequential gnd defined nature of the process can also.be a weakness if carried to the extreme.

Even thaugh the sequence remains the same, the process should be adapted to the particular needs of_

a school .

o Sinae the first steps of determining “what is” and “‘what.should be” are rather abstract ones, it may
be a difficult place for some people to start planning. 4+

.” « 4
/ ' , \
* The development of solution procedures provides a structyre for obtaining schoolwide

agreement on improvement sttategies. This encourages commitment and cooperation in a
common venture. 0

) ]
O This agreement process can also be a weakness if the solutron procedures do not allow for the

individuahty of each teacher’s style and situation. s ' -

, O Another potential problem is that in order to get everyone to agree, people may decide upon solution l
procedures that are diluted and have little theaning. + *

C The process of developing solution procedures becomes a weakness if people- aren’t aware that they
, need to decide how to use the solution procedures in their own sttuations.
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What the FQLmat for the Wutten SRR

Plan Looks lee o Goe

[
v

would be used for each component follows.

14

After thinking and re>admg about the planmng process for 0ptlon 1, xou are probably
curious about the written plan and what it wil) look like. The instructions and format for- .
the dption 1 wgitten plan are under a separate cover, but an illustration of the format that

.

LY

; »

Component : Needs Assessment | Program Description v Timeline
What 15 What should be | Discrepancy A‘nalysns Objectives Solution )

. - of the procedures ’
. discrepancy | < v
’ . p L. + *
> ("4 K
» - ‘ v
* ’ o
A 1 B |
" k4
Ongoing Planning - ( Yearly Evaluation
Monitofiig Evaluation Decasion’making'
" ‘
‘ -
/
[
Sy ) .
C .~
—\ —

JThe formats for ongoing planning and yearly
evaluation, shown here, are for the overall program
plan, not for each component. —t ﬁ

"

26
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» =~ Checklist for Choosihg}
- .- Option {J

9
\\E"At the end of the settion for using e>ach"(>)p‘t‘i'ohr,_ a self-check is included to hdlp you - 1]
decide which planning option to ehoosg. Be sure to read through the section on each option -
before making a decision, ) , . ) T .
) ® Yes No .
- ¢ '
1.Do you think it would be best to_plan your educational O 0O
program by focusing on its *‘pieces” or “components”? Co- oot
* 2.Do you think a process that’s already laid out step-by-step 0O n] )
would provide the best structure for planning at your school? : : )
L4
3. Haaé you used this planning process before and found that it 0O O
.worked well? ’ " .ot
. .o ) b4 ,
4. Dges’a discrepancy-based needs assessment,process make sense: o - 0
" to you, and does it seem as if a meeds assessment would-be the )
_best way to start your planning? o . ) ) " -
*5. Do you think that analyzing discrepancies is a’ good basis for 0 e O
developing effective sojution procedures? . P . - t
- - . ¢ A - . ~
6. Do you think that the -strengths «of option |, outweigh its O ln) i ¥
weaknesses? / -
After you have completed the self-checks-on each of the three options, look at the results
to help choose the best option for you. * | Y, o -
D
. '
» v - ‘f,’: [ ]
4% .
. o o AT s
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‘throughout thxs section.

N OPTION 2

RNGPYIoN]

The integrated program option offers a new process for planning th{year. In the past‘,) \\
one planning model was used statewide. However, since an effective planning process
matches a s5chool’s needs, this year there are two additional models from which to choose.
Option 2 is unique in that each part of fhe planning procéss (see diagram above) is linked
directly to student outcomes. All parts of the process can he done in any sequence that’
works for a school, and.‘eac'h part may be dd@oped around students, program, support, and
implementation. Ultimately, though, each part will be directly connected to student
outdomes. y .

BecauWS\a\new option this year, you’ll fmd examples of parts of optron 2 sprinkled

o~ *
Ty Lo - .

L] S
‘. Py : ' .
r i “ 3 v . ' .
& \ ¢ _/ S -
Wjat ls the JIntegrated Program Option? ’ . "

l ‘ * L
e {t looks at the whole student as the cent& of the schoolsprogram and brings together all
- suppamve school resoutces to develop a program around desired student outcomes.

® [t.includes the development of approaches ways to make the approaches work, student
" outcomes, assessment, objectives, ongomg‘planmng, and yearly evaluation. . .

(4 It has ﬂexrbrhty in the sequence of these parts of the planning process and encourages the
schooi to adapt the process to its. umque needs,

.

e It provxdes a way. for each part of the glanning process to relate to several othér parts
srmultaneously -For instanee, one schoolwide approach may affect mére th/'m one student _
outcome or one objectn7b may relate to more than ope assessmenf finding. .

® [t provrdes a way of specifying t@drsthctron between approaches that have schoolwide
agreement and the individual way each staff member makes the approaches erx

B , [
+ - s - L]
. N ’
8

~Q‘ . . . N ?

’ 1
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e Determlmng Stu /dént Outcomes

Determining student outcomes # a procdss that:

® Identifies what a school-community believes is most important for its students
know, appreciate, understand, or be able to do. This process may be used after more

specific decisions are made about program directions, e. g objectives, assessment, or -
approaches A

— T U S - e e R

L Enables people to make conscious decisions abob(- the kmd of 2dults they want the
school’s students to become.

-

® Brings people together in a way that i instills ownershlp and commitment to the school s
pr?gram . o .

,/—/ PN

\ " ¢
S "
-

AR

Fhese are just some examples
to help yoli get the idee.




, I-‘, . P(;j .
o
® Do determine student outcomes through _
a process that meets your needs. You
might use small or largé groups, surveys,
Delghi or s‘Ynergisti9 tecliniquies.
i B ~0 -

- y

B,

-
® Do develop student outcomes that pull
together the varioys skills a student
should have at, the end of his or her
educatign at your schgol.  # ’

® Do select student outcomes that have
schoolwide agreement. Use the process:
to build ownership and commitment to
improving the program. Use the resolu-
tion of conflict and disagreement to
ncrease ,understanding and refine stu-
dent outcomgs. ¥ . -
S 4 . .
. ® Do decide upon student outcomes some-
time during the process of. planning. You
may start by identifying dutcomes; or
they may become evident from your
decisions 1f other parts of the plan-
nming, e.g., approachks, ways to make
approaches work. _ : :

" @ Do use the yearly evaluation design to
~ help -you determine the success you
. achieve in reaching student outcomes.

Remember to refer To the
Requirements Checksheet
at some point to ensure that
your planning is complete.

A

assess the school program or identify* ~ 7"
some impertant new approaches first. \

® Don’t feel that you have to duplicate
previous work in choosing §tudent out-.
comes. You.may have doné this already,
or you may want to reconsider some you
are currently tsing.

e Don’t think that selecting student out-  w
comes has to pe the first planning event.
In your school, it might work better to

® Don’t confuse student outcomes with
instructional support activities. School
climate, staff development, or com-
munity involvement should be developed
as support for student outcomes.

® Don’t overlook unpopular opinions and
interests in selecting student outcomes.

1 . ’ -

® Don’t make the mistdke of doing all .
parts of your planning without con-
sidering their relationship to student
outcomes.

® Don’t rely on just the results of the
evaluation of your objectives to find out

.+ how you did in reaching student out-
eomes. .

29
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| Q O Assessing Students’ : a
’ . -
| . and Program Capabniltles
Assessmg students’ and program capabilities is 2 process that: . v
' N
® Includes collecting, analyzing, and evaluafil(g information about how well the school
l program 1s meeting the educational' needs of each student. .
® Uses data about students’ skills, program effectiveness, use ‘of resources, sclyool
facxh)hes mstructlonal climates, staff, students with special needs, and the community.
it “"”‘1‘Heipvfh€“‘pi'mmerrleanrmmrabout what-parts-of-the-program-work well and what J
areas need improvement, although the assessment may be done after some mmal
decisions are made about approaches or objectives. ) v«
L Helps school planners be more deliberate about the focus, ¢onstraints, x’esourc/es and,
thus, the program pnormes / P . v
- - € PR 4 -
Jra - EUB NI S ES
® Do use the information you already ® Don’t think you have to start your
have. , * . . assessment from scratch. .
® Do consider the kind of information you ®'.Don’t think that you should assess only
v want to collect, and colfct only what tudert needs and program needs. You
you plan to use. You might look at ay want to assess strengths, talents;
studen(ts’ activities; skills and knowledge, terests, and available resources.
both present and expected; present pro- -
gram effectiveness and what the program .
should look like; preseht use of resources . .
and resources that are needed. .
® Do break surveys, if you use them, into * ® Don’t think that all information has to
sections, and give them to different come from surveys; some can come from
groups— thus, making sure all questions discussior, interviews, or other means.
get answered. Don’t gi\;kfﬁg surveys. . A -
. ® Do use random sampling, being sure to ® Don’t be overwhelmed by thinking you
Ky include some information from all rele- have to collect information from every-
v vant groups. grade levels departments, one. ’ R

students, parents, and so forth.

® Do ask questions appropriate to the
. group being sampled.

¢ Do analyze the information you collect *

«4and decide what it means for your
school. Dding this is even more jmpor-
tant than collecting the information.

® Do use assessmem?;ormation in the
rest of your plannmg For example, it
might be helpful in determining student-
outcomes. On the other hand assessment

might be based on student outcomes
tQat were, previously determined.

* R 30‘ ¥

’

® Don’t collect information that doesn’t
relatt to your quéstions about program

effectiveness.
S |

-
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o C Devélopmg Objectwes

Devel.opmg objectrves s a process that © R

o
® Establishes speqﬁc school expectatlons Each objéctlvg “identifies either who will be
able to.do what and how well or what w:ll happen when it will happen, and.how it will

-“he evaluated.’ « .. .

® Allows yodu to 1dent-1fy e.xpectatnons for students and for ‘what you want the program
to look like. - _ . . »

NG O S TR T

SR U

-

., /0 Provides standards a'sghool can use to.evaluate the effectrveness of its progr&m

’

® Identifies specific chgnges In your instructional program that will help yowieach
. . student outcomes. ! -

~
A

If this is your planning year,
you may find 1t helpfl Fo
explore community resources
to get some fdeas of directions
“you might want to taken’
developing your objectives.




® Do develop objectives ‘in* areas of high

priority. You might want to begin

. ]mprovements in areas where there’s a

- high interest n improvement, where

’ some change has already, occurred, or

) where there’s a group with a new idea it
wants to try.

- ‘® Do develop objectives for “e special
needs of certain students; e 2., LES/NES,
EDY/Title I, and special education stu-
- dents.

¢ Do develop'obje'ctn;es when you feel
ready to do so. You may be more ready
to do this -after you have determmed
some approaches

® Do develop objectives that can be evalu-
ated, but interpret. the method of evalu-
ation creatively. The degree.of sticcess
can be found in many ways,

A
® Do think about the rélationéhip between

the evaluation of your objectives4nd the
yfal_rly evaluation of your program. .

/f you find yourself wanting*
to Yook at the format for the
plan right now, remember that
this handbook is about the

PROCESS and doesn't specify
how things get wristen down.*

BUT. ..

{f.you can't resist finding out
about how things get written
-doyn, look at the school
an form,

ou might want to use the
plannipg year to try out some
approaches you're thmkmg
about usmg

| ’ \ I F/ﬁ . . \J '
® Don’t think that high pnorlty areas

-always have to be those where achiéve-
ment is lowest. ' ro°

)’ :
® Don’t assume that all other objéctives
will result in specific attention being
given to students With §pecial needs. )
K L .
® Don’t feel you have to usethe sequence
of pMnning presented in this handbook.
Decide what sequence works fof you, - .

® Don’t rely only on standardized achieve-
ment measures to define your degree of
success. Interview students, parents, and
staff. Look at students’ ability and ten-
dency to use what they’ve learned in
everyday problem solving. Use records of
student growth. »

® Don’t forget that your yearly evaluation
design should use the results of the
evaluation of ybur objectives along with

- other data you’ve collected. Together)-
these data should answer questions
you've identified about 8verall program
effectiveness.
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0O Developnlg Approaches
- 7 ’
.t Developing approaches isa process that: &
. ® Identifies what stratf:as adults agree to use to achieve each objective.‘ - i
® Distinguishes ‘the adhit responsibilities for making the program work from what
. students be doing. Student activities are developed as part of ‘“‘making .the
« approaches work.” . % .
< ® Separates strategies whic'l{ are agreéed to on a schoolwide basis from the irldividual way
each person puts that strategy or activity into action. These irfdividual techniques are
part of “‘making the approaches work.”
"o ldentlﬁes the best general'way for adults to use fhelr skalls.
. . ‘/ o i »’7 o '
- JIJ SRR DN os 5 U
( Do agree on approaches to which all ® Don’t miss the chance to use this part of
/e people are committed. planning to build a school spirit for

5

improving the program.

® Don’t make approaches so specific that
‘thete’s no reom left for individual staff
members to- choose ways to make each’
approach work.

® Do design approaches that set a general
direction for reaching objectives, but
deterrmne them whenever it’s most
appropriate for you. ;

® Don’t forget in developing approaches to
consider the kinds of materidls, teaching

® Do tHink about the areas that are better
left to individual choice (e.g., individual
personality and teaching styles, previous
. successes and failures, expertise), and
consider those areas irr the “making the
™ approaches wdrk”’ part of the process.

learning~Styles, and.grouping strategies.

® Don’t rely on schoolwide approaches as
the only means of reaching students with
special needs

* & Don’t bphesntant about moving back
and forth between developing approaches

® Do consider approaches for students -
with special needs, e.g., LES/NES, EDY/ -
Title 1, special education students. -

® Do begin your planning process by devel-
oping ap@rz}t]ches if you find that start-
ing at any other* place is too abstract. .
-may find that approaches are an easier
" place to start because they deﬁrfe what
. ypu do day-to—day

" in a' very small or very large
school, these processes will be
a smaller or larger scale,
dilor them to fit your needs.
[ 4

33

¢ methodologies, alternatives for different .

-and some other step of planning. You




year.

e e :
X0 ’ |
oC Mg}gng the Approaches WOrk -

Making the approaches work is a pro<555

. ® In which each teacher or group of teachers, at the beginning of the year, decides how
to put each of the applicable approaches into action—what teaching styles'to use, what )
the student interests and abilities are, ‘what materials or facilities are necessary, what P
other teaching skills might be needed, and so forth.

® In which other staff members (principals, guidance counselors, gesource teachers,
paraprofessxonals) decide how to fulfill their individual responsibilities lto the
schoglwide approaches.

L] lrr which all staff members, as individuals or 1n groups, decxde what students will be
domg for each approach.

-® That can help a staff member focus on his or her individual part in broad 1r?1pro'vement
approaches and also help her or him respond to changing emphases throughout the

’
- e

® That can help each staff member look a¥ the relatjons}llp among her or his effort,
students’ activities, and student outcomes.

A

. -,

® Do use this process to help plan how the
schoolwide _approaches will relate to
your classroom or school assignments,
your individual

nesses, student skills and interésts, “avail-
able matenals and facilities, and so forth.

your ways to make each approach work.

You are likely to have many new ideas as

ou begin to implement your plan.

) ; /0/11)0 use thlS process if you are not 2
classroom teacher, to translate school-
wide approaches into your everyday

L world. Principals, guidance counselors,

. resource teachers, and librarians will
then be able -to support classroom

teachers.

strengths and weak-,

T adults,

’ -
® Do feel free to revise, modify, or expand

NI X

IDNS

P Don’t feel that each individual has to
develop different ways to make” an
dpproach work. This process should
allow for some individual differences,
not force differences. Sometimes it may
work best for small groups of teachers,

or other school personnel to
work together to develop ways to make

" an approach work.

] Don’t develop ways to make the
approdches work with the idea that they
will form a contractyal agreement, espe-
cially if they are clearly not working and
need refinement.




As you get into planning and
writing your plan, be sure to
pace your activities in a way
. that best suits your needs.
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O C Domg Ongoing Plannmg

’ Domg ongomg plannmg is a process that:

.~

® Helps the school look at key issues or ‘questions about putting the program into actnon
and helps the school judge how well the program is workmg

® Helps the program change when the needs and condmons at the school change.

® Encourages self-evalyation and provides a way to do 1t. .

® Do choose issues or questions for on-
going planning that are of prime impor-
tance to the school program.

3 ® Do determine issues of Jjugh prionty by
- considering unexpected successes or fail-
ures about which you would tike to
know more, yearly evaluation results,
unexpected outcomes of an activity,

- program review results, budgetary items,
and oonflicts abouy an activity among’

various groups.

® Do plan how you will involve those
responsible for carrying oat the program
and other school-community members in
the steps of ongoing planning. -

® Do think about different kinds and
sources of information that will-help you
examine the key issues and concerns.
>

® Dosplan to put the information together
in different ways so that you can analyze
it thoroughly.

® In analyzing information about an issue,
do plan to make mterpretat10£ in the
context of your own school and com-
munity. The same information may have:
different meanings to different schools,

® Don’t try to evaluate and plan for all
parts of the program all the time. It’s
impossible!

® Don’t think thit ongoing planning ques-
tions .have to be developed from only
one source.” Encourage varrous groups to
ask questions.about implementation, and
choose from among the best ones. .

" @ Don’t judge these critical parts of your

program on just one type of infor-
" mation. You may be misled. !

. /
® Don’t think that you will be able to rely

on just one analysis of the information.
If the issue is a critical one, it will
probably also be complex. Different
ways of analyzing will bring out differ-
ent aspects of the issue and give you a
. better chance of makmg good decisions.

® Don’t ignore the unique characteristi®

of your school and community when
'you plan ‘for interpreting the dnfferent
analyses of the information,

37
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® Do plan to use the process for making

< decisions and for modifying the pro- .
gram, It is also possible that a decision
may be to keep part of the program the4

OPTION 2

UDNS
® Dop’t plan to make decisions without
using the results of ongoing planning. If

you have spent time monitoring and
evaluating the program but forget to use

» Wwill help you examine the extent to

tfie data or if you are not willing to
make changes, thé¢ ongoing planning will

Q Q - ‘ be worthless. -

OC e
' Ne, Designing the Yearly‘ E_valuatnon

Designing the yearly evaluation is a process that:

_same or even to expand it. :

\

*1

® Will provide for reviewing the whole schodl program and for judging how well it
worked toward improving student achJevement instructional programs, and school
environment. ¢ . .

® Will give you information about how well the program worked so that you can make
changes for the next year.”

e , — I

® [dentifies how the judgments of teachers and other school personnel parents, and
students will be used to determine hovf_{ully e objectives have been-achieved and
how effective the approaches have been

- ’

® Will help you examine the way yo\f spent \money and what contnbuted to the success

of your program.
- N
T ﬁ

/ y
® Don’t confuse tite yearly evaluatnon de-
sign with ongoing planning. Make sure

-

IIIPL,

® Do make sure that both the yearly
evaluation design and ongoing planning

are included in your planning pregess. you get the benefits of both. v
Ongoing planning Rhelps you look at

specific questions ab&0t how parts of the, ) ‘- ;'
program are working. Yearly evaluation - ) BN

which the program and its parts worked. -

s

¢ Do plan to look at the whole program at ® Ddn’t concentrate only on objectives
some point. Ask questions that will help and approaches and forget to plan proce-
you determine h‘w well the program dures for judging how hey all fit to-

worked. gether, how the a ment worked,

. . . whether the student outcomes were

. ) appropriate, and whether the evaluatxon

oo was done well, whether the program was

- . .economically efficient, and so forth.
: (See examples on the next page.)

v ~ s
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® Do be prepared to consider the‘qffeptiv{ o

ness of the whole program or part of
by considering what it will have cost.

! ® Do consider different ways to evaluate °
. yolr program and which ones work bést
Be creative! What about sampling std-
;0 dents’ work, using student or adult
self-evaluations, giving students oppor-
. tunities to apply skills in “‘real-life”
situations, and holding discussions?

® Do plan to involve students, teachers, °

and other schoal personnel and parents
in the process of judging the improved
school program.

I3 A \

® Do plan to use the -results of the yearly °

evaluation 1n revising the program for
the next year.

-
’

9

-

s ) These are sample questions
that would be designed at the
beginning of a year to be
asked at the end of the year

Don’t assume that thé most or léast
expensive decision will necessarily be thé
most effective. .

Don’t think that the only way to evalu-

ate your ,proram or parts of it is by

~———t—— \r‘>.

testing.

J

L]

Don’t assume .that 'evaluation infor-
mation about the¢'improved school pro-
gram will speak for itself. Any data will
have to be placed in the context of some
group’s values.

.

Don’t think that designing a “yearly
evaluation is only to get information for
someone else. It should help you make
planning decisions. ~

»

)
4
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. OPTION 2

Strengths and Weaknesses of Option (]

* One strength of option 2 is that the program is mtegrated SO that instructional and
mstructronal support activities form tHe basis for the attamment of student gutcomes.

O "This strength ‘can be overdone if 1t makes you think that support activities cannot be-a thrust of your
program. For instance, you may want staff development to be an emphasis of the first year of your
program, and you can .do that in option_ 2. Jhé/ make sure that you figure out hew that staff
developrtlent will, in the long run, increase studept leammg

”
i

* A strength of optron 2 is that the sequence of planning can be adapted to the needs of

YOpr school community.
—
"> This may also be a.weakness if you stumble n Lreatmg your own sequente of planning or if you do |

everything without thinking of student outcomes and then try to decide what st\‘rt outcomes fit
your situation. . .

> You may have trouble if you move back and forth too much between the parts of optton 2 or-you
mdy not know for sure when to move from one part to another. ~

* A'strength 1s that you can assess your program in different »irays. .

. This be®mes a weakness if you don't think the assessment process through thorolghly

Any spectfic” assessment process you choose will have its- own weaknesses. The most relrable
’ assessnxent 13 one that uses different kinds of questions and data to examune the program. »
- N F.
3 ¥y . s
. * A strength of this option is that it has a structure for gparating approaches, which are
agreed to, and ways to make each approach werk, which allows some 1nd1v1dual flexibility.

This differentiation may seem as if 1t creates an extra step that’s unnecessary ’
i

P
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What the Format for the ertten
Plan Looks Like

After thmklng, and reading about developmg ag integrated program y.éu may

wondering about the written -plan and how it suworts thaprocess The format below i§ the f
0;16 that will be used w1th option 2.* : ’

-

.

-

SchooTwi -upon Student outcome . { - Ways to make the
¢ studento rpi | Assessmient summary | . appreaches wcirk>
T Objectives ' .

-

. ) & -
Approaches N ) & -

-

+ This format is to be used This will be complcted by -
for each student ouscome> . - individugl staff member; who
A . would retain them for  their

- ‘own yse. . - o

§
A

Ongoing Planning ~ Yearly Evaluation
- [ I . . Design <
Evaluation . | Decision making )

i

N

Ongomg planning. and evaluafion are. ““formats for\
the ovenfyrogram plan,

P

.- \;
Y [ 4

. ( " i . cost ‘ \ ’ , ! . \
* *Choose option 3 if you want to‘use the }n\tegrated prog.t',a F‘cess but want to record it diffe eﬁﬂy.
. - - Voo .

-
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- & 1
o 3 . N
* . . . .

3 * .

. Checkhst for Choowng

N : ~ Option a

o s
# ! L -
8 . . ‘.,
. : s o Yes No
co. \Eyu want ‘tor use 3 process that enables you to pl%m your ) 0O
edu tiona rogram around the whole student in a way that o~
1ntegrates ious cumculum areas and supportlve services? .
- 2.Can ttXe needs of you'r school best be met By ushg.a planmng D In

process‘ that ha,s ﬂexlblhty w1t}rin its structure?

14 -

r ‘e

. 3. Wi you -be able. to 1mplement the prbgra r if r o . O

_%knmng. process formally distinguishes what do from . ) r .
gl at stydents do" = ) .
- « \ . N k3 R t -~ - ’q
2 o4 Irth\re an assessment process you prefer over a dxscrepancy- ] . 0O
o based\nee essment? . | . NI P
\ . ' . X * » . t % .’( L] 3
K 5 Do you think that achieving congpnsus about s‘tud'ent outcomes A 2] | s )
\ . would b helpf to your plannmg" .. . " A
rl
6 Do you \J'unk th at the stre gths of th.lS optxon outwe;gh 1ts o0 . O
. weaknesses" ! : ‘ - ‘. i

.0

) - . Complete* selfk‘aeck for ptlon 3 before you begm t(,)zhoose the optld'n that- w:ll




So

\/

@o@@a

® It leaves the structure for planning.up t4 you.

of therh 1n some way .

at your school.

0PV 0N
What is the U-Do-It Option? T ) ¥

. ® [t allows you to ghoose ideas from the other planning processes or formats or change one

-® It encourages new 1de§s gnd maximum use of Menning processes that are already working

.

® It allows you to record the decisions from the planmng process in any way that works

best.

grg

4

® Do consider using thig opuon If you've

] crally if you are wsing a

.
N

had” a lot of planning ex;;nence espe-
process that
works well for you. :

. Do consider using this option if you feel

-that the other two will restfict your
thinking, planning, and pr&gram 1m-
provement. L

Do read through the sections on.the
other planning options. They may give
you ideas about using the u-do;it option.
/. N
& . -
Do remember “to use the Requirements

" Checksheet to make sure that your

A} ..

planning addressés all requirements.

Do make sure that your planning process
mcludes the required activities: objec-
steps toward reaching

/_\Hes, assessment, ' i
e ob;ectrves,,ongomg plannmg, and

yearly evaluation.

) G

’/ ’’

3

~  ® It uses the elements of planning outlined in Education Code sections 52014 and 52015,

-

JaJ9

.

Don’t assume that this option will be
easier to use because it has no predeter-
mined Structure. Remember that you

will need to design your own structure.
. .

.

¢

Don’t "think that the u-do-it option has
to be a brand new approach to planning.-
It may use a combination of ideas,
processes, or parts of the other two
options.

Don’t let the Requlrement!Checksheet
become yeur, format or structure for
planning. Use it only Jo make sure
you're covering the requirtd areas.

Don’t think that these requirements dic-
tate your total process, how you do it,
or what you call it. These are part of

every planning®rocess, no matter what -

they’re called. ~
*

3 -




OPTION 3

e -

P

T3

Strengths and )Néaknesses of Optlon )

¥ - _A strength is that the school co'anmumty ‘dévelops its own planmng process

=

O Thus can_ come a weakness 1f 1t continues a planning process that hasn t been effective in the past.

.O A potentidl -weakness 1s that without a predetermined structure, more time, expertise, and mterest
may be reqiired to develop fully a planning process that wall work for you. >

.

* Another strength is that the school community may modrfy the fo:mat and phcess or
both of options 1 or 2 and make that option 3."

O This may become difficult if you star}/u! trying to alter o?hons ] of 2 and discover that yéu don’t o
have the time, skalls, or respurces to complete the process.

- You may also have difficulty if you try to combine the planning processes of pptions | and 2, since
. they have different charagtenstics. It 1s possible, but do it carefully if that 1s your choice.

3 .
h

L

What the Format fo 4}1@ ertten
Plan Looks Like © %

Youll have to Lonstru’ct yQur own far- \
mat for the option 3 vgﬂttern lan. As yer: > *
have learned, 1t can go in-°one of man
directions and still meet the requiremen;s
Be creative and design a foﬁzr;hat that hefps
you get where you're gomg

P




Checkllst for Choosmg
- Optlon 3

l. Do you, beheve that developing your own planmng _process a a .
would lead to a better school program? ,

.

2. Are you already using a planning process that works well for a a -
you but which js different from options | and 2? - .
- .
«3. Have'you been using a plannmg process that doesn’t work very a a

well for you?

4. Do nfany people at your school have strong ideas about how to a a

- plan and how to write that plah on paper" T

S. Are you interested in using a planning process that’s a 0O ¥ =
modification of options | or 2 or some combination of"them? i}

6. Do you think that the strengths of this option outweigh its a . 4y
weaknesses? . k

Af'ter completing each of the seif-checks, you're ready to begin considering the optiops

more 'usly Compare your results on each self-check. Next you might want to look at

¢ the planning formats and instructions for each option. Then you may want to reconsider the

strengths and weaknesses of each orie.and match them to the strengths and weaknesses of
your school-commumty

14
Ahora es tiempo de detenerse por un momento. Hasta shora o
-usted ha estado pensando en escoger un proceso de planear. Bueno, de
aquy en adelante usted debe de empezar a pensar en lo qua se

trata e/ buen planear para el mejoramiento de su escuela. -




-

Now that you've read through the séctions on good aanning v,

and using the three options for planning, you may be doing some
thinking abeut the contents of improving your program. If you’ re
involved 1n the. school xmprovement program, this section is for
you: It describes what your planning should be about. (Sections I
and I of this handbook @ designed to be helpful inany type of
school planning, this section, however, is specifically relevant to
those receiving school improvement program funds.)

In deﬁrim\g the extent of school improvement, Education Codé
sections 5201452017 describg the planning that is necessary for
schools to be more responsive to students’ needs. Those code
sectians also describe several concepts essential to improving the
quality of a school program. This section of the handbook
organizes,those concepts into a framewdrk that will help you put °
them into a perspective for your own program 1mprovement
planning.

In focusing on school improvements, think about three things: ‘

. How.students‘are acquiring skills and knowledge
@ How the school is being responsive in the strategies used

AO How these two work fogether to form a’ perspective for
focesmg on the school program.

As you begin to consider these aspects of school improvenient,
you will probably wonder how they fit together as a whole.~On
the next page, you «will find "a description of the 1deal that’s
Mescribed in the Education Code.

’ 46 | \
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What Kind of Place Can Your School Be?

. .

§ -

»

—— —

SUPER ). : - F
SCHOOL.

4 Pl

5

Schools involved in imbrovement are places where stddents learn skills and acquire’

knowledge 1n increasingl vanced ardas of reading, writing, language, and computation.
Schools that provide these antages for students give them opportunities to apply learning
in-many different -areas, such as science, history, art, or physical education. Teaclregg use
strategies to support their students’ individual strengths, differgnces, and needs through a

" " variety of learning groups, methods, and materials.

As schools increasingly mirror the ideal concepts of school improvement, §’ldents are
thinking cntically and making independent judgments. Through their interaction with peers
and adults, they are developing awareness and appreciation essential to living in a pluralistic
society. All of the activities in schools like these are designed to build students’ self-esteém,
Yegard for others, and personal and socialsresponsibility so that they are able to use their
skills and knowledge more successfully in day-to-day living. Their experiences in these kinds
of schools give students the ability to make wise career choice$ and consumer decisions.
Sound mental and emotional health are encouraged in schools that focus on students’ needs.
Students 1n secondary schools have the opportunity to demonstrate proficiency in any part
of the curriculum and to waive the course-hour requirements. '

In order to support. this learning environment for students, there is a staff development
program for teachers, other school personnel, paraprofessionals, and volunteers; and it is
based on the needs of both students and adults at the school. In elementary schools, the
school program 1s also supported by the active involvement and education of parents and by
the evaluation of the health needs of students. : , -

Many schools embody many of these qualities. alraq‘dy. The emphasis of school
improvement, however, is on improving those qualities and making them all work together
to provMe a responsive education for students. . -

.

\




‘The Dimensiong of School Improvement

- .
It’s not too difficult to imagine what an ideal educational program does in responding to
ingividual students, but figuring out how to plan such a program is difficult. You will almost
certainly have to (ﬂnk of the whole and how it can be divided inte separate, but related
dimensions. - i . )

® Consider one of these dimensions to be the skills and knowledge that students acquire.
These are not only academuc skills but also the knowledge that is important in différen_t
curricular areas. They include, the social undetstanding, appreciation, and abilities and
the personal skills and knowledge you want students to have. |
v

Consider as another dimenszo;t the methods,-techniques, and strategies used to respond
to the needs and strengths of individual students. These are the ways in which the
school helps students develop all the skills and knowledg® in the first dimension. While
the skills and knowledge for students are quit& different from the methods by which
-students can develop them, the two must interact for school improvement to happen.

.

Now thmk about how these two dimensions relate to the orgamzatlon of the school
instructional program. The organdgation, shghtly different for each school, serves as.a
framework for plannung the use of instructional strategies to help students develop skills and
knowledge.

-

s
® In addition there are ways in which the school supports ‘the insttuctional program
Such activities as staff development parent involvement/and edacation, and student

- -health services are ways of strengthening or reinforcirig the use of responsweness
strategies to devel studegt skills and knowledge.

Remember these dimensions X
and their interaction in imp:w:t-
ing on the school program.
They are the school improve-
ment requirements, and you
will use them in planning

and in writing your plan.
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AﬁAnangy: Using a Zoom Lens * ]
to*Help Plan Your School Program -

- Since the concepts of school improvement are complex ones, it may be helpful to think
of student skllls’ and knowledge and schoql responsiveness strategies as the lenses of a zoom
. lens. You'use the zoom lens to focus on each part of the school program so that you can
plan for improvements in that part.’By adjusting the lens, you can zoom in on a specific skill
or knowledge, a certain responsiveness technique, or, most important, a combination of
several skills, areas of knowledge, and techniques. You can take pictures of small parts of -
your program, or with a wide-angle lens, you can compare the parts with each other; and
you can use the results for planning improvement. *

4

* Multicultur$ education

¢ Esteem for self and others/
social and persortal
responsibility

* Emotional and mental health

® Consumer economics and
, career sducstion
o Educational interests
® Critical thinking and ,
independent judgment )
¥ e Knowledge (subject maetter)

. . ’
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.® Timely advics about learning
options and career oppor-
tunities and about school-
related problems

* Demonstrats proficiency

o Alternatives in size, composition,

. and location of learmning groups

-

School Progr .

?\J? '?

@ Teaching strategies and
materials responsive
to individusl needs

¢ Continuous progress

Support:

o Staff development
® Parent involvement
and education -

' @ Student health services

o Improvement of school and

classroom snviroment

* Providing for students with
axceptional abilities
or needs

-
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How to Use the Zobm Lens

Organizing Your Program for Planning

- To use the zc';)m {ens effectively, you will have to start by dividing or choosing divisions
of your school program. Remember that even the widest angle can’t take in everything you
* provide for students. The divisions should describe the curriculum and other activities in
some way that makes sense to you. There is no single set of divisions that is (or ¢cofld be)
best. Here are some examples. )
-~ A
For instance your school might be organized in such a wdy that
1t makes sense to divide your program by:

® Subject and extracurricular areas (e.g., language, art, science,
student g‘bvemment, counseling, soccer club)

L ﬁepartments (e.g., math and science, English, agriculture,

‘physical education, foreign languages) and extracurricular
r-i-f*,dﬁ,/w*.‘_,‘ ¢ programs
, L? e ‘ n .7 . ? ® Some different divisions (e.g., eCology, technology, enleg',
e L communication, life-styles, leisure; or convergent thin ,
School PFograms independent thinking, analytical thinking)
cT - &
. ® . (A
~Using the Student Skills-and Knowledge Lenses »
= * «

. You will be using many different student skills and knowledge lenses of the zoom lens to
focus on each division of your program, These include qf:ademic, social, and personal skills
and knowledge, so you’ll neeq to think about the sp’eciﬁc skills and areas of knowledge you
want your students to havNere are some eXamples.

¥ The Reading Lens and Other Curricular Areas —
-~ : For instance you’ll want students to be able to apply readiff}
"skills in order to understand materials they use in al} areas of the
. curriculum. If you zoom in on your program .and- find that
. Students can’t read the social studies textbooks, tfe manuals in

shop classes, or the 7. V. Guide at homg, they obviously have

Reading Lens

?2 {1 L ?o;'?y?.—z.t

Curricular Areas |

rapding problems. ) . /
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'+ The Writing Lens and Language Arts —

For instance, you may decnk that you want students to--
develop their writing abilities.

If you use this lens to zoom in on language arts and find that
few people are teaching writing, 'you may want to develop a
writing clinic or have several groups of teachers or departments
develop writing programs.

-

Writing Lens

2

nguage
Arts

B

The Multicixltu}al Lens and the.Arts —

For instance, you may wanf students to have specific knowl-
edge and awareness that will enable thém to function in a
multicultural society. ‘

If you zoem 1n on art and music periods and find-that students
often stay within their own ethnic or socioeconomuc gro
appreciate only art objects, music, or theater of their own culture,
you will want to develop improvement activities.

Multicuitural Lens

=~ \v ‘. - ﬁ_‘_:'__.__
oI A T
, SRR R I ? 7
’ S S S I R
<.
Jhe Critical Thinking Lens and Social Science — p

For instance, you’ll want students to think critically and make
independent judgments in their everyday contact with current
events.

If you use this lens to zoom in on “students in social science
classes and find that they can make’good arguments on different
sides of a social questlo‘n and then fake osition according to
their values, you should take note and consider buﬂdmg on what s
working.

. ,
Critical Thinking Lens .




Using the School Responsiveness Lenses

]

‘You'll need to use the responsiveness lenses {0 focus on the responsiveness of your
_ program to the skifls, abilities, and needs of students. For this you need an understanding of
+ the various responsiveness methods. Heje are some examples. . °

v

~—

Contmuous Progress
Lens

Strategies Leng

/

For instance, yot should know-that providing for continuous
progress includes, but is not limited te, teaching and motivating
students with many kinds and levels of ability. .

The Continuous Progress Lens and Science —

If you use this lens to zoom in on your science program and
find that many students are bored, not/coming to school, or can’t
- keep up, then you will want to plan for'sgprovement.

If you find that most \tTJdents are participating actively. in class,
joining the science club, or completmg—projec and assignments
successfully, you should probably -see if the techniques used in
science could be used in other parts of the curriculum.

Alternative Teaching '

The Alternative Teaching Strategies Lens and Math —

For. instance, you should knéw that there are different ways to
teach the same thing and that part of school responsiveness is
using différent teaching strategies in the school program and
matching them to the Strengths and needs of students.

If you use “alternative teaching strategies’’ responsiveness lens
to zoem in on the math program and find that all instruction at’
your school is based on explaining a chapter of the math textbook
or that students only learn math skills by going to math interest -
centers, you will want to broaden the teachmg strategies for math

If you find that math mstructlon ‘is based on teachers®

. explaining concepts to large groups of students, teachers’ working

with small groups on specific concepts,, teachers® providing for
some students to work independently, teachers’ presenting real-life
or problem-solving situations to help students grasp math con-

.cepts, teachers’ erganizing peer or cross-age tutoring fos individual
work, and so forth, you should take this lens to smother part of -

the curriculum to see if differdnt teachmg strategies are used ther‘é

* »
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. Using the Student Skills and School Responsiveness Lenses Together
<J . The most important way to ugse the zoom lens is to put. two or more lenses together. This

is a little tricky, but think about it because it’s probably the best way to plan a
~4 comprghensive program.

’ © . Alternative .

*» Alternative Learning Materials and Reading Lenses With Science — Learning Materials . -
' " and Reading Lenses

native learning materials and the. student skills lens of reading and
use them together to zoom in on the science program. vt
=S 7 M no matenals are used # science besides the textbook and .if
that textbook is at a reading level hat’s too hard-for some
students and no challenge for others, you will went to consider
improvements. You might choose to deal with both problems at
once by collecting and using addmonal mate'nals like other
textbooks, magazine articles, llbrary books, and filmstrips, makmg
sure that these more closely match the, different reading levels of
your students.

For' instance, take the responsiveness lens of providinf alter-

Ly

‘d

* : ¢ \\‘ : ‘? ? ? - ‘ ¢ ’ g
14 ~ i o » B !& ) kl,
. {7 .
Classroom Environment and Self-Esteem Lenses ’ i L.
with Physical Education — N a o o
. . ' . . .

For instance, take the respoasiveness lens of improved class:
room environment and the student skills lens of esteem for self .
and others:and use_them together to zoom iri'on the physical , L 3

education program. ‘ . -
If you find that students enjoy partncnpatmg in physical - Classroom Environment,
‘education, that they ‘:2/ support and help students’ who have and Self-Esteem Lenses
trouble learning skills, that they are willing to spread around the . .
- leadership in games, even to students who aren’t the ‘most skiled,
and <hat they enjoy being members of a team even if they don’t
always win, the chances are that you already have a good’
classroom environment and A‘ﬁa’t\students respect themselves and
each Qther. Remember what you’ve learned here and use these

'\m« » lenses to look at another part of your curricylum. " ’ . Sl . ‘
L’ \ L\/ . B - -
- " > H.ym' -~
, ) L i 1 > ? | Education | _ ?
N ) .- - _______I_ N .
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How Does the Z om Len%Anangy\
Relate to the 3. Options? N

* You may be askmg the questloq above after reading through the last section of. thl‘s
handbook If so, cohsider the following relatlonshxps o -\

Y

® No matter which plannmg option you choose student skills and

knowledge, responsiveness strategies, and the parts of, the school

curriculum should be considered throughout the process. Thg

charts below show the relatxonsl%ps among these and the three
jons for planning.

,

Op¥on[ . *
Won |

T

L

Scliool Responsi
ness strategies

’

HRRURRE

School P}ogram
Divisiens

-

J Student Skitls

and KnowIOdge
Components

The instructional com-
ponents may be similar
to the school progra
i ut if they%
fthey will pro
s broader ~ *

The instructional sup-
port components will
be different from these.

" Needs Fogus,on student skills

¢ Assessment

first three steps of neetls
assessments in the instrue-
tionat components

and,knowledge durng the *

Include the assos{n/wnt
of school responsivgness

_ strategies in analyzing
the dlscrepangy. '

Ob;ectwes

Use these to chdck that
the needs assessment has
covered the whoIJpro .
gram,

t

Solution
Proceduros

L

Dev op obfectuves about
thes for the instructional
comp 38nents -

Solytiap brocedures may
be developed around these
as well 2 around other
strategies and activi-

tIeS.

4

Use thest to help you
determine what changes
to.initiate and where .

solution procedures
-should occur.

('Qnoom'

Planning

'ponsnder questlons
about these durmg on-
. ’Jng planning.

. Yearly
Evaluation

Plan to-evaluate how
well students have ac-
quired these’ :

these during ongoing
planmng

-

Consider questlons about

Considér duestaons
about'these during on-

~—

-well these have worked.

Plan to evaluate how .. . .

Use these to ch

well the stratejies have
contributed to the devel-_
“opiment of student skills

ST B

and knowlkdge.
‘ - dw Ad

.,
. J

e

ter
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: Optibn| ? ‘ BEREEY
v ?- f)_ »~  Student Skifls Schpol Responsive- School Program
.k Knowledge ness Strategies Divisions v
\, - * - .,
i " _Student Keep studknt’skills and R ’ A student outcome can . &
¢ Outcomes knowledge in mind when relate ne, some, or all
P developing student out- - of the g£hool program
4 . comes. divisions, -
e . _ : . » ,/
Assessiient ‘ Fgcus on these Huring Focus on school respon- Focus on these during
. g asst ent. siveness strategtes’ assessment, and use them . d "t
- : i . during assessment to make sure you have
{ i "I » assessed the interactioh .
. . {‘ - of student skiils and ’ »
. b ! L e —— knowledge and school
» : . .
. ) - responsiveness strategies.
! : o .
) - - = ., .
! Objectives iv Develop ob;ectwe{s about Consider-developing melop objectives te
{ , . | these . . ' objectives about these help you improve the . . -
: P ' ] ) effectiveness.of your ) -
© | i An‘objecyve may be about both of these. . prog'ré*m 10 Jgse areas. v
<« ! } ) .
:, /s t - ¥ - Y .
| Approaches ! ! Apprgaches may be de- In devefping approaches, -
o : l | .veloped around these, as decide which of these will . )
& . { '. welt as-other strafegies be a means for reaching *.
. - or activities. < each objective.
] [ 4 ] Ce . ‘
t & - = g - T ‘ )
“@- . Wayp to Make | Consides th§se when . | Cohsider these when _ . .
/ 5“ N the Approaches . appropriate as you decide a'ppropnate ag you decide o ’
£ - . Work how to make each ap- how to make each. ap- . .
. et proach work. . proach work. ] , !,
/ =‘l" - Ongoing , Consider fuestions about ( Consider questions about. | Consider questions about :
» Planning 1 these dadhng ongoihg these during ongoing these-during ongoing -
. ’ pland®g. ' planning. - pliwires” . “ '
. \ 4 -~
: - > - — .
v N Yearly 'l Plan to evaluate how well Plan to evaluate how well Use, these to check how
. Evaluation students have acquired these have worleed. well the strategies have L.
ot these. , . . ’ coritributed to the
. N . 5 < devejopnjent of stadent
’ -, . ¢ skills and knowledge. ,
- " J a. '
"
v ¥ .
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If you use option 3, you will have to determine-the relationship-6f student skills and
knowledge, school responsiveness strategies, and the school g@fogram d1v1sxo¥s to yolur
planning process. It may be helpfu] to review, the relationships for wptions | and

. + . «
®’ Remember that sections 52014-52015 o Education Code say that your planning
process for any tion must include ent, objectives, steps or activities, and
ongoing evaluatio .
atter
. h
“ L J
* r 4
Y
»
. 4
. ! -. "
: . ! 7
® The process of planning and the content of planning are both necessary for school
. impraoyement. It makes no sense t9 plan if you don’t have anytling to plan for, and it
o is ?ually unreasonable' to e)(pect specific dmprovements if you have no way of
*  planining for them . e — . ‘e
(u 3 M [l L
’ oL . c L N,
. [ L 2 .
- R , ' v
. , )
<
Y -
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[ o 7 yd 4
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Checkvone response for each item

I. The purpose of this-handbook is to o ’ -

O a Give directions for wrltmg a plan, ,' ne ' ‘ .
Ob. Explam the one best plannmg prOLess

- -~

O ¢ Describe three options for planning and give suggestions and ideas to help you
choose one and make 1t work well at your school v
0O d. Talk about the contents of school imprevement planning.
)De. Both ¢ and d. ' :
. : 5 -

. Why is & good planning broces; important §o0 a schoo!‘:’l

tJ

O a. It 1s important because 1t ‘produces a written plan that will not have to be change(_jt, ./

U b. It 1s impertant because it helps-people make decisions about how to improve the
school program for students, ) . . ’

O ¢ It s important because 1t gives people sémefthing to do with thew Jeisure time.

2

w

. Schools involved 1n improving the program would have students who would:

(O a-Mainly learn lots of decc;dlng Sk.lllS

Ob. Respect thémselves and others whp don’t go to an improved school.

‘O ¢ Do all their wosk in school independently. 4

4. 1If you use the responsweness lenses of continuous progress to loogk at part Jf the :
cumculug) you are looking at-

" O a. The varniety of teaching strategiés that are being us:ed.

s —

() b. How well students are mastering basic skills;

- O t. How well students with different skills and abilitigs continue to acquire new skills,
i - knowledge, and insights in that ‘of the curriclum.

[}
»
U\

.If a schogl has developed its own planning pro and has a lot’ o} ideas about how the
wntten plan should be put togdher the best. annmg option would probably be-

: -
O a. The mtegrated program optlon : . . . /

-
O b. The u-do-it option. -

O ¢ The component development option.

S8 ' ‘ 57
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6.

-

v ‘e o ) .
Which of the following is an example of a student outcome for the mtegrated p:ogram
option? —_—_— ' , .

o

E] a. Students will be able to think cntlcally and make 1ndependvnt judgments.
Ve
El b.Each departm¢nt will identify or develop ﬁlstructxonal matenals at different
reading levels. } *. L 2 ) .

'O c. Most studenys’ are, not able to use wntten instructio ‘complet‘e indépendent

8.

9

10.

. Which of the following 1s an example of an approach for option 2? " .

activities. .

g

Pl

a a. Students will be able to thmk cntlcally and make independent Judgments' ' .

O b. Each department w1ll identify“or develop nstructional matenals at different
reading levels. ,

O ¢ Most dents are not able to use written mstructions to complete mdependent
activitles.
cliy s . ‘

Whu;h' of the following is an example of assessmem informaB8n for optign 2 ""

O a Students will be able to think critigally and make 1ndependent Judgments

'y
~gb Each department will identify &r develop 1nstruct10nal materjals_ at dnfferent
reading levels .

- . -y
o

[J ¢ Most students are not .able- to use written instructions to complete mdepend‘ént

activitigs. ¥ . o . . \

- A school might choose the component development o‘ption’when.

Ja It wantsa planmng prodess that’s already laid out step-by-step.
b The A-127 has been usell successfully in the past
O c. A “discrepancy-based” f\eeds assessment seems appropriate.

0 d. All of the above. A ‘ [

e ‘ ’ %
What should you do if you think that the component development option (or the
“ integrated program option) would work well for you if only it had some ‘changes? -

Oa. Give up. - B S o N |

O b. Choose 1t anyw?y. . . ) .
O c. Make the changes and call it the u-do:itoption. - . : .

- « ' ‘ x\ ot - * Y
» . . - Kel to Self-Test

- 6.
7.
“8
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$ 250
275
T 288
1.50
.75
150

3s0

Remittance or pufchase order must accompany.order. Purchase orders without checks are accepted only

from governmeng agencies-in California. Six percent sales tax should be addedgfo all orders from California

purchasers.
A complete hst of pubhcanons available from the Department may be obtamed by w
listed above. .
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77- 139 03-0811 2-78 18M
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