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.This booklet describes the characteristics and role

_ of curriculua frameworks and describes how.they can be used in
developing educational programs. It is designed as a guide for

writers of frameworks, for educators who are responsible for

isplementing frameworks, or for wvaluators of educational prograss.

" It provides a concise description of the three fhases of the

- franevork management cycle--production, isplesentation, and

. evaluation--and offers a plan for coordinating the efforts of the

various individuals and agencies that sust be involveld to -

successfully carry out each phase: of the cycle. Brief sections focus

in tura on the legal basis for curriculus framewoiks, the role.of

' curricules frameworks, characteristics of curriculua frameworks, the

three phases of the framework managesent cycle, and the framewqrk

5§lanagololt/p:ocosa. A final section outlines the tasks that should. be

| carried out by different groups and agencies duting the p:oduction.
1np1¢lontntion. and evaluation of curriculua fraseworks. (JG)
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Pre‘face

Curriculum frameworks are designed to serve several purposes. They are intended, for
example, to serve as a resource for use in the development of learning activities at the local
level; and they are designed to serve as guides for curriculum planning in the subject-matter
areas enumerated in Education Code sections 51210 and 51220 (formerly Education Code

" sections 8551 and 8571).! Most iinportantly, however, frameworks are ¢ basic resource for

use in program development within local commumtnes . schools, departments, and
_ classrooms.

Cumcnlum frameworks offer the- best and current thinking of some of California’s most
outstandmg Jleaders in the areas of curriculum development and teaching strategies.
Frameworks include broad goals of instruction for a given discipline or disciplines, major

‘contepts for consideration in curriculum development, objectives for classroom use, and

sugzestions for asséssment of student progress. -

This publication, California Curriculum Frameworks: A Handbook for, Production,
Implementation, and Evaluation Activities, provides a concise description of ‘the three
_ phases of the framework management cycle. It is designed to serve as a guide for writers of
frameworks for educators at all levels who have tesponsibilities for implementing
frameworks dnd' for evalaators of educational programs. i is also a plan for coordinating
the efforts of the many individuals, agencies,.and the like that must work in concert to carry
out sugcessfully each phase of the framework management cycle: parents, teachers,
administrators, school district ‘governing boards, community representatives, colleges and

.universities, professional organizations, State Board of. Education, State Department of

Education, and offices of county superintendents of schools. o ~—
DAVIS W. CAMPBELL " ROBERT L. HOWE
Deputy Superintendent : . Manager, Curriculum Frameworks and

for Programs Instructional Materials Selection Unit
. .- . ’

{
i

(“The F.d;.rc:tion Code rzas reorganized 1n 1976. The reorganized cod; (Assembly Bill 3100, Chapter lOl'O, Statutes of
1976, as amended by Assembly Bill 3101, Chapter 1011, Statutes of 1976) became effective on April 30, 1977.
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_~"Because education must be everchanging to

/ meet the needs of students in a rapidly changing

world, a constant need exists to evaluate, modify,

and improve the overall curriculum in ihe publi¢

schools. In passing Senate Bill 1 (Chapter-182,

* inforced the authority of school districts to under-
take these tasks and at the same time recognized
the need to ‘establish some-degree of commonality
with_respect to curriculum in tie public .chools. A
major result of that Icgislative action was the
additiern to the Education Code of Section 7502,
which is'nov?e{tion 51002 under the reorgamzed
-Education Code.

51002 ' The Legisiature hereby recogmizes that, b»
cause 6f the common needs and interests of the citizens
of this state and the nation, there 1s a need to establish a
common state currniculum for the public schools, but
that, because of economic, geographic, physical, political
and social diversity, there 1s a need for the development
of educational programs at the local level, with the
guidance of competent and experienced educators and
citizens, Therefore, 1t 1s the ntent of the Legislature to
set broad mmimum standards and guidehines for educa-
tional programs, and to encourage local districtsé to
develop programs that wil best fit the needs and
iiterests of the pupiis, pursuam to stated philosophy,
go-ls, and objectives. -

On the basis of the legislafion cited above and
the need for an underlying structure to enable

That section-reads as follows

lThe l;ducatnon Code was neorgamud in 1976 I'he reorganized
code (Assembly Bill 3100, Chapter 1010, Statutes -of 1976, as
amended by Assemnbly Bill 3101,-Chap er 1011, Statutes of 1976)
became effective on Aprl 30, l97‘P'

+ {

Statutes of 1968), the California Legislature re-'

. // . . . . .
. __Legal Basis for Curriculum Frameworks

school districts to d\e'sign and develop ade uate
instructional programs, the State Board of E%uca-
tion adopted policies for the development of
curriculum frameworks for the subject areas com-
monly incjuded in the public schools. Such frame-
works have become the means through - “ich the
State Board communicates to school disuncts its
recommendations concerning curriculum.

JIn 1972 the Legislature, through provisions of
Assembly Bill 531. gave recognition to curriculum,

frameworks as important educational tools. It also -
- emphasized the need for framework guidelines by

specifving the duties of the Curriculum Develop-

rhent and Supplemental Materials Commission.

That legislation added Educatlon Code sections

9235 and 9404, which appear as sections 60028

and 60204, respectively, in the reorganized code.

. {

60028 *‘Currigulum framework” means an outline

of the components of a given course of study designed

to provide state direg(_lon to school districts in the
proviston of mng{ructional programs.

'60204. The commussion shall.

{a) Recommend curnculum frameworks (o the state
board. .

{(b) Develop critena for-evaluating instructional mate-
rials submutted for adoption so that the materiils
adopted . hall adequately covfr- the subjects in the
ifdicated grade or grades and’which comply with the
provisions of Article 3 (commencing with Section
60040) of Chapter 1 of this part. Such criteria shall be
ppblic mformation and shall be provided in writing or

Innted form to any person requesting such mnformation.

e,
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Curriculum frameworks play an important role
in the processes of (i) materals selection; (2)
curriculum development; (3) staff development;
(4) cumiculum articulation; (5) program evalua-
tion; and (6) personnel evaluation.

Material:s Selection

Curriculum frameworks provide the basis for the
development of criteria for selecting instructional
materials. Each subject-matter framewotk includes
goals that serve as guidelines for the determination
of *such criteria: The criteria are then used 'in
selecting, through the state adoption process man-
dated in Education Code tections '602Q0-60205
(formerly sections 9400— 9405), materials for use

. in kindergarteri and grades one through ‘eight.

Althaugh the state adoption process involves gratle
levels up Yo grade eight only, the framreworks serve
as gnidelines for schoel districts to utiliZe in’

selectmg instructional materials for use in grades |

nln\e throygh twelve.

- Qurriculum Development (\

Cumnculum frameworks serve as a resource for_
instructionai and advisory personnel in the devel-
opment of local curricuia,. and they provide guid-
ance 'to county and district boards of edvcation in
wne development of-specific courses of study,
which often include specifications for course con-
tent, interdisciplinary planning, methodology, and
use of materials.

The goals stated in a given framework are
designed to enable the users of that framework to

‘meet needs in the area of program development in

their schoc! community, in individual schools, i’
individual departments, and in individul-class-
rooms. Classroom teachers, administratorS, cuiiic-
ulum specialists, and community advisory bodies
use the frameworks for guidance in planning,
developing, organizing, articulating, and evaluating

programs. Because many districts do not have

curriculum specidlists, much of the resronsibility
for program development Tests with teacher com-
mittees, State Department of Education personnel,

and personnel from offices of county superin- .

-
)

program from Kkindergarten through

*

The Role of Curriculum Frameworks

-tendents of 'schools, all of whom use the frane-

works in their deliberations. Frameworks are par-
ticularly useful to planning teams ‘as they develop
instructional components for project applications.

” Although frameworks are intended to cover the

their effect can also be noted in preschool pro-
grams and child care ccnters and in adult education
programs, particularly tasic education programs.

Staff L-evelopment

Curriculum frameworks provide an important
basis for university level course outlines utilized in
teacher preservice traiming, and they are valuatle
iools for use by teachers to “update” and upgrade
competencies.

Curriculum Articulation

Curnculum frameworks play an important role
in maintaining continuity of instruction from
district to district. They also provide guidelines for
articulation of content from kindergarten through

grade twelve. Articulation ,j\s further enhanced by

the curriculum framework development process,
which prcvides for periodic statewide interchange
and updating of ideas required to maintain the
frameworks. This interchange involves leaders in a
discipline and personnel from offices of county
superintendents of schools and school districts,
including classroom teachers.

Progrim Evaluation

Guidelines for the development of program
objectives ccntained m curriculum rks-
pravide a valuable r furce for school districts to
utilize in evaluatirig their programs for the
State Department of Educatnon to use jn conduct-
irig statewide assessment programs.

Personnel Evaluation .

~Educatign Code Section 44664 (formerly Edu-
cation Code Section 13489) mandates that certi-
ficated personnel be evaluated qn 4 regular basis.
Instructional objectives based on curriculum frame-
work goals may be used by teachers And adminis-
trators in thé evaluation-process.

de twelve, -
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' The information contained in this section deals
with the (1) emphasis of curriculum frameworks;

" (2) organization of frameworks;and (3) format for

frameworks. y

Emphasis

In the development of curriculum frameworks, .
emphasis ’Should be given to (1) provision for
alternatives; (2) clarity of presentation; (3) utiliza-
tion of existing guidelines; and (4} awareness of the
social content requirements contained in the Edu-
cation Code. )

Provision for Altemnatives

Curriculum frameworks should provide alterna-
tives rather than prescriptions.
So that frameworks are useful in terms of both

‘program development and instructional improve-

ment, their content must provide for meeting
needs in diverse school situations throughout the
state. :

. Suggested educational approaches, techmques,
and learning activities should be designed for use in
communities characterized by ﬁtremely different
philosophies; by teachers with different teaching
styles; and by students with different motivations,
interests, and abilities. . .

Clarity of Presentation /

The impact that a curriculum framework has on
those who use it is determined to a great degree by
the.clarity of the ideas presented in it.

Clarity can be achieved in several ways, m&»

cluding the following:

1. Presenting ideas in logical sequence .
2. Offering adequate data and examples to sup-
- port conclusions and judgments
3. Providing smooth transitions from one idea or
concept to another

Clarity is further enhanced by two character-
istics of effective writing—brevity and simplicity:
1. Brevity. Curriculum frameworks should be
brief. The Currjculum Development and Sup-
plemental Materials Commission recommends
that frameworks not exceed 50 pages. Chap-
ters, sections, paragraphs, and even sentences
should reflect this characteristic. |

2. Simplicity. Ideas should be expressed simply.
Although frameworks sometimes deal with °

9

e

Characteristics of Curriculum Frameworks

complex concepts, the method of explanation
and the style of language do not have to be
cqmplex
Writing clearly artd well requires a high degree of,
skill. Only persons who' have such skill should
attempt to write and edit frameworks.

Utilization of Exnstmg Guidelin=s

Insofar as is appropriate, curriculum frameworks
should reflect existing guidelines”for curriculum
develppment and .instruction. They should also
relate to the current programmatic thrusts of the
State "epartment of Education and of curriculum
develo}. ment efforts statewide. )

Awareness-of Social Content Requirements
The content of curriculum frameworks should

be in compliance with :he social content require-

ments contained in Edication Code sections
60040-60044 (formerly Ecucation Code sections
9240--9243), particularly those that mandate edu-
cational programs to be nonsexist in approach and
those that are directed toward students’ sensitivity
-to a pluralistic, multicultural society.

Framework Organization

Curriculum Trameworks should include all of the
items lister below:

® Foreword—The foreword for each curriculum
framework shall be prepared by the Super-
intendent of Public Instructicn.

® Preface—The preface is tg contain, a brief
statement about the purposes of the frame-’

- _work. The.following are also recommended
for inclusion in the preface: (1) a reference to

Education Code Section 51002 (formerly

Education Code Section 7502), relating to the
authority of schoo] districtsto develop pro-
grams to meet the needs and|intérests of their
student-; (2) a reference to [the roles of the
State soard of Education, C’umculum Devel-
opment and Supplementai Materials Commis-
sion, and Framework Writing Committee; (3)
an explanation of the developmental process
for frameworks; and (4) an explanation of the
relationship of the framework to the total

. process of curriculum development and selec-

tion of instructional materials.
® Acknowledgments—Acknowledgment of the
contribugions of individuals, agencies, or orga-

s
7’
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nizauons to the development of tae frarpe{

work may be included in the preface
separate acknowledgiments section
Contents

Introduciion—The introduction should in-
clude each of the following as applicable: (1)
a description of the “role” of the particular
content area in the curriculum and its rela-
tionship to other content aveas; (2) a brief
discussion of recent developments and trends
in the content area and the ways in which
they affect instruction, and (3) a reference to
any applicable state codes that relate to the
content area. A brief explanation of the
framework format is also recommended for
inclusion in the introduction.

Goals of instruction—Instruc*ional goals™ in
the affective, cognitive, and sychomotor
domains and a descripticn of the * asis for the
g0als should. be included. Such a descriptios

4n a
7

£

might includ= informatio. about the (1)

nature of the content area; (2) theories of
learning utilized in the content area; (3)
relationship of the content area to society and
the curriculum; and (4) charactenstics of the
learners to be served.’

Concepts and processes—The major concepts
and processes that pertain to the content area
should be outlmed and deﬁmd in the
framework.

Objectives—The section of the framework
that deals with objectives may include any or
all of the following: (1) a general statement
regarding the multiple uses of objectives in
the educational process; (2) an explanation of
the relationship of the content objectives to
the goals; (3) an explanation of the rclation-
ship of evaluations to objectives; and (4)
descriptions of factors that influence the
determination of objectives, susgested
learning activities, and instructional methods
and procedures appropriate to the content
area. Such factors could incluge the target
population (achievement level, ethnicity and
so forth); age grouping; the type of goal(s);
the domain (affective, cognitive, or psycho-
motoy) of *he particular goal(s), anu the
category of the objective within the appro-
priate domain (for example, the category of
valuing within the affective domain or com-
prehension in the cognitive domain); (5)
sample objectives; and (6) a statement indi-
cating the relationships, between: the learning
activities and the objectives.

® Application'

In preparing curriculum frameworks,

.

to classroom instruction—The
section on application to classrcom instruc-
tion shculd include a description of an appru-
priate learning envirocnment, teaching strate-
g2s, and learning activi.es designed to meet
the needs of students.

Evaluation—A variety of evaluation instru-
ments and techniquss should be described.
These may include ciiterion-referenced tests,
informal teacher assessments, self-assessmient
by the learner, and questionraires for use in
community and staff evaluations. The descrip-
tion should also indicate how the instruments
and techniques should be utilized in mea-
suring individual student progress, achieve-
ment of program goals and objectxves and
content validjty. :

For evaluation of the irdividual student,
the rollowing aspects should be assessed: (1) -
readiness for acceptance into thc program or
appropriate entry level; (2) progress ip rela-
tion to the affective, cognitive, and psycho- ..
motor domains; (3) extent of achievement of
goals and objectives at the end of the pro-
gram; and (4) progress througnh various levels
of the program.

For program evaluation, . conmderatxon
should be given to the following: (1) progr.

of students; (2) logical sequencing of skills;

(3) fiexibility in meeting the needs of a
variety of learners; (4) management and
recordkeeping; (5) impact on the total school
curriculum; (6) impact on the comimunity;
and (7) physical setting and environmental
conditions.

Appendix(es)—The appendix material should
contain a glossary of terms, with cross-
references to specific pages, and a list of
selected references.

Publication Format
writers

should be aware of the following with regard to the

1.

2

blished frameworks shall be 8% inches x 11
nches.

tcrmE:uof the final publication:

. The cover shall be a, soft cover of durable

.material, with durable binding.

. Frameworks should not excced SO pages-in

length.

. Each framework shall mcludc appropriate

iliustrations, which may include photographs,
sketches, charts, or graphs.

10
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‘Production, Implementation, and Evaluation -

The curricalum framework management cycle is
composed of three  phases: production, imple-
mentation, and evaluation. All three require the
collaborative efforts of many individuals, agencies,
‘apd groups. J

Production

+ The productnon of a curriculum framework
mvolves the writing and publishing of a document
that will prowde direction to school districts in the
provxsnon “of instructional programs

The ‘production of frameworks follows a six-year
cycle, w*ich is coordinated with the six-year major
adoption. ctycle fo- instructional materials. The
schedule is such that a framework is to be
published three years before the major adoption in
the particular subject-matter area.

The Curricolum Development and Supplemental
Materials Commission initiates the production pro-

y establishing a Curriculum Framework -:d
_ Critefia Committee. This committee is responsible
for writing th- framework, which generalfy re-
quires ﬁ’pproximately one year. Before a frame-
work is submitted to the State Board for adoption,

it should be subjected to a field review,-and
maode nnne

L e e

a;prc;nnta mnfhrnnhnne chanld he

adopted by the Board, the framework is pubhshed\\ .

and distributed the for
implementation.
Existing frameworks are generally revised as a

result of one or more of the following conditions:

throughout state |

1. Increases in knowledge and/or the emergence
of a -<w emphasis in the instructional area or
subject

v 2. Changes in teachi.ig metfiods and/or knowl-
edge about learning processes

3. Changes in the goals of society

4. New interpretations of the purposes of the
Anstructional area or of the desired emphasis

i the instructional area

5.A need for mpre concise criteria for the

development and selection of instructional
, Materials

A general assumption is made that on& or more -
of the conditions listed above will occur duiing a,

six-year period. If none does occur, however,
delaying revision for another six-yzar cycle may be
autisable. Conversely, a serious change in one or

/

il

1r

-

nore of the above conditions during the six-year
period may require that a committee be convgned
to prepare a position paper describing the influence
that such new developments are expected to hafe
on the philosophy, concepts, goals, or method-
ology »f the "< work. ,

.it plementation -

The implementatipn process is a long-term pro-
cess that overlaps the protluctios and evaluation
phases® No specific dates can be set for the
beginning *or completion of implementation
acqvmes

The xmplementatnon of a curriculum fram ..
affects the «urriculum and instructional programs

at the local level; the implementation plan should
therefore provide for the ihvolvement of teachers.
Preservice training programs and staff development
programs should be compatible w h the goals
stated in the framework. The State Department of
Education will appoint a’ Framework Imple-
mentation Committee to design and implement
strategies statewide for stafr development at all
Jevels. The development of materials and media
resources to expedite staff development is an
essential part of the implementation process.

. ) Evaluation

—

The primaty ose of the evaluation phase is
to provide for imp d production and imple-
mentation of future framew

The evaluation of a curriculum framework in-,

volves assessing the usefulness cf the document to

school districts and »ducators throughout Cali-

fornia. Evaluation is an ongoing process’ and
includes activities that are designed to support the
production and implementation phases. (A field
review is an example of an evaluation-activity that
is conducted during the production phase.)

All of the following must be determmed as part
of the evaluation phase:

1. Effectiveness of the implementation strategies
2. Extent to which the framewoprk was used bv
county and district personnel in developing
curriculum guides and instructiona’ :s>uives
3. Effect of thefframework on studer.  leaming

The evaluation phase will be managed by a
Framework Evaluation Team appointed by the
State Department of Education.

.




The Framework Management Process

The framework management process should
provide for the invoviement of persons and
agencies with vested interests and responsibilities
pertaining to the subject area of the curriculum
framework and for coordination of the work of the
various framework committees. The State Depart-
ment of Education staff members assigned to assist
in the preparation of a framework will, in effect,
provide a clearinghouse, regarding the status of the
curriculum framework at any time. The aid of
+ personnel from all of the following should also be

enlisted in the management ‘process: offices of

county superintendents of schools, school districts,

1
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universitics and colleges, professional organi-
zations, teacher and administrator organizations,
and other appropriate agencies.

The State Board of Education,-the Curriculum
Development and Supplemental Materials Commis-

" sion, and the County Superintendents’ State-

Steering Committee for Curriculum Development
anc Pubiications have critical roles in the total
framework management prccess. Ad hoc and
special committees are formed to provide for the
utilization -of .the. skils of specialists: in specific

subject-matter areay, training of teachers, and -

evaluation of process and product.
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~ Outline of Tasks ,

/

The activities of several agencies are combined in
the production, implementation, and evaluation of
curriculum frameworks. The responsibilities of
each are described in the followmg sections.

Phase l—Production

The following are involved in the production of
curriculum frameworks: State Board of Education,
Curriculum Development and Supplémental
Materials Commission, State Department of Educa-
tion, Curriculum Framework and Criteria Com-
mittee, and County Superintendents’ State
Steering Committee on Curriculum Development
and Publications.

= St‘ate. Board of Education ‘ -

In the production phase the State Board of
_Educatlon does the following:

L Establiéh’es policy regarding the development
of curriculum frameworks

® Adopts guidelines recommended by the Cur-
riculum Development and Supplemental
Materiats Commission

® Authorizes the schedule for development and
production of specific frameworks and of
criteria for selection of materials and adopts
specific frameworks and criteria for selection
of materials

Curriculum Development and Supplemental
Materials Commission

In the production phase the Curriculum Dgvel-
opment and Supplemental Materials Cominission
does the following:

® In cooperation-with the State Department of
Education, County Superintendents’ State
Steering Committee on Curr®ulum Devel-
opment and Public tions, school district per-
sonnel, and other .iterested groups, develops
guidelines for the production of curriculum
frameworks and criteria for the selection of
materials

® Establishes and appoints members of the
Curriculum / Framework and Criteria
Committee

® Approves the framework and criteria for
selection of materials

® Recommends the framework and criteria to
the State Board of Education for adoptiop .
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State Department of Educstion

’
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In the production phase the State Department
of Education does the following:

Establishes the budget for the framework
production activities of the Curriculum
Franéwork and Criteria Committee

Coordinates logistical and budgetary-activities

. relating to the Curriculum Framework and

Criteria Committee
Establishes liaison with the Framework Eval-
uation Team and the County Super-
intendents’ State Steering Committee on Cur-
riculum Development and Publications with
regard to the field-review process

Establishes liaison with subject-area profes-
sional organizations, teacher associations,
administrator associations, teacher-training
institutions, and other concerned agencws
groups, and individuals 1’ "

Coordinates production work Vo

Establishes timelines for printing and dlStI‘l*\

bution of curriculum frameworks,

Ct;niculum Framework and Criteria Committee

In the production phase the Curriculum Frame- /
work and Criteria Committee does the followingy

Selects a chairperson from among i{s
membership “
Reviews the findings of the evaluation team's

studies to identify the strengths and weak-
nesses of the current framework. .
Conducts research of current literature and
learning theories, studies successful programs,
and attempts to determife future trends
Considers critical issues related to the subject
area of the framework

Reviews Education Code requirements related
to the content of the curriculum and to the
selection of instructional materials

Develops the framework, using the guidelines
of the Curriculum Development and Supple-
mental Materials Commission e

Prepares’ a field-review edition of the
frr..aework
R writes and revises the field-review docu-

ment on the basis of feedback received
through the field-review process’

Presents the “final’’ version of the framework

to the Curriculum Develepment and Supple;
mental Materials Commission

.
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® Prepares the criteria forqthe selection of
materials for presentation to the Curriculum
Development and Supplemental Materials
Commission

County Superintendents’ State Steering Committee
on Curriculum Development and Publications

In the production phase the County Superin-’

tendents’ State Steering Committee on Curriculum
Development and Pubiicati:ms does the following:

® Recommends candidates *membership on
the Curriculum FramevJor and Criteria Com-
mittee )

® Selects ~individuals to cooperate with the
Framework Evaluation Team in the field
‘review of the framework

®’ Assists the Framework Evaluation jeam in -

. the field review of the framewoik
® Assists -the' Framework Evaluation Team in
reporting the results of the field review to the
_Curriculum Framework and Cnteria
Commrttee ‘

Phase 11-Implementation

The following are involved in the implementa-
tion of curriculum frameworks: State Board of
Education, Curriculum Development and Supple-
mental Materials Commission, State Department of
Edycation, Framework Implementation Com-
mittee, and County Superintendents’ State
Steering Committee on Curriculum Development
and Publications.

Re
State Board of Education

In the implementation phase the State Board of
Education does the following:

® Directs the State Department of Education to
develop procedures to assist districts with the
implementation of the framework

® Reviews the evaluation reports o.: imple-
mentation from the State Department of
Education and takes appropriate action .

_ - ~r

Curriculum Development and Supplemental

Materinls Commissicn

ln the implementation phase the Curriculum
Developmerft arQ Supplemental Materials Com-
mission does the following.

® Recommends the appointment uf one of its
members to serve on the F@mework Imple-
mentation Committee

~ Receives evaluation reports on implementa-

o tion from the State Department of Education

® When advisable, and in cooperation with the
appropriate groups, revises guidelines for
writing frameworks on the basis of the results
of the implementation evaluation

State Department of Education

In the implementation phase the State Depart-
‘ment of Education does the following:

® Establishes the budget for implementation of
“the curriculum framework ]

® Establishes a standing Framework Imple-
mentation Committee and appoints members

—® Assigns a staff member to serve as executive

secretary of the Framework-Implementation
Committee. and to manage logistical and
budgetary activities

® Coordinates implementation activities with
appropriate production and evaluation
activities

® Establishes liaison with the County Superin- .
tendents’ State Steering Committee on Cur-
riculum Developnrent and Publications to
identify persannel to assist in implementation
activities

® Develops or contracts for the development of
.materials for implementation

Framework Implementaqprﬂ:ommmee

The Framework - Implementation Committee -
——doesthe followimg:—- .

® Selects a thairperson from among its member-
ship

® Examines the framework and the criteria for
selection of instructional materials

® Develops the implementation plan for field-
testing

® Develops guidelines for. the design of local
instructional programs

® Develops guidelines fo: teacher preparation
and staff developmen!

® Selects members to serve cn an ad hoc
committee to plan staff development activi-
ties for school distiict personnel

® Selects members to serve on an ad hoc
committee to plan preservice training activi-
ties with representatives from teacher training
institutions

® Identifies resoufees required tor the devel-
opment of rmplementatron laaterials and
strategies

® Reviews the findings from the field-test evalu-
ation and make: any necessary modifications
in the implementation plai. .
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® Assists the County Superintendents’ State

Steering Committee on Curriculum Devel- -

opment and Publicatjons in coordinating staff
development activities with the implementa-
tion plan for teachers

Reviews the findings from the evaluation of
implementation activities and recommends
any needed modifications of procedures for
preparation of future frameworks

County Superintendents’ State Steering
Committee on Curriculum Development
and Publications

‘In the implementation phase the County Super-
intendents’ State Steering Conimittee on Cur-
riculurh Development and Publications does the
following:
. @ Recommends candidates for membership on
the Framewdrk Implementation Committee
Establisheg liaison with telated agencies,
subject-area professional organizations,
teacher _associations, administrator associ-
ations, teacher-training institutions, and other
concerned groups, agencies, and individuals
Recommends resources for the development
of implementation materials and strategies for
the field-testing of the implementation plan
Assists the State Department of Education,
Framework Implementation Committse, and

Framework Evaluation Team in coordina/%ng

the development of materials and strategies
and in field-testing the implementation plan
Reviews the findings from the field-test eval-
uations and; with the Framework Evaluation
Team, recommends modifications to the
rramework Impiementation Committee
Assists the Frame: rk Evaluation Team in
evaluating implementation activities

Reviews the findings from tHe evaluation of
the implementation phase, reports the find-
ings to the county superintendeénts of schoo.:,
and makes recommendations to the county
superintendents of schools for revisions in
procedures

Phase 111 -Evaluation

The following are involved in the evaluation of
curriculum frameworks: State Board of Education,
Curriculum Development and Supplemental
Materials Cﬁmmission, State Department of Educa-
tion, Framéwork Evaluation Team, and County
Superintendents’ State Steering Committee on
Curriculum Development and Publications.

- 15,
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State Board of Education

Ir the evaluation phase the State Board of
Education does the following:

® Directs the State Department of Education to
develop procedures for evaluation of both the
process and products of the productior
imiplementation, and evaluation phases

® Reviews evaluatiu}tn reports and recom-
mendations from ‘the 8tate ,Department, of-
Education and the Curriculum Development
and Supplemental Materials Commission and
takes appropriate action :

Curriculum Development and Supplemental
Materials Commission

In the evaluation phase the Curriculum
opment and Supplemental Materials Com
does the following:

® Recommends the appointment o ﬂzi );
serve as members of the Fra @@
tion Team
Reviews the reports from the State Depart-
- ment of Education on the evaluation of the
framework ‘ )
In cooperation with appropriate groups, pre-
pares réecommendations for modification of
procedures in the various phases of frame-
.work development
Presents recommendations to the State Board
of Education for appropriate action

vel-
ion

>

State Department of Education

. In the evaluation phase the State Department of
Education does the 'following:

® FEstablishes the budget for framework evalua-
tion ‘

Establishes a Framewark Evaluation Team
and appoints members to it

Assigns a staff member to serve as executive
secretary of the Framework Evaluation Team
and to manage logistical and budgetary
activities

Coordinate  :valuation activities with the
activities « production and implementation
Maintains Laison with subject-area profes-
sional organizations, teacher organizations,
administrator associations, teacher-training
institutions, and other concerned groups,
agencies, and individuals

Maintains liaison with the County Superin-
tendents’ State Steering Committee on Cur- .
riculum Development and Publicaiions to
expedite evaluation activities

L
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® Presents evaluation reports to the State Board
of Education and to the Curriculum Devel-

opment and Supplemental Materials
Commission
~ Framework Evaluation Team .
The Framework Evaluation Team does the
following: .

® Selects a chairperson from among its member-
a ship

® Develops a.plan for evaluatmg the production,
implemertation, and évaluation phases of
framework development

® In cooperation with the Curriculum Frame-
work and Criteria Committee and the Frame-
work Implementation Committee, constructs

. evaluation instruments and formats for
reports .

@ Conducts field tests of evaluation instruments
and strategies and makes any necessary
revisions

® Develops and

" schedule

® Collects and analyzes evaluation data

® Reviews the evaluation findings with the
Curriculum Development and Supplemental

Y Materials Commission Subject Area Com-

: ntittee, Framework Implementation Com-
mittee, County Superintendents’ State
Steering Committee on Curriculum Devel-
opment and Publications,.and State Depart-
ment of Education

implements the evaluation

16
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® Prepares for the State'Dep‘a\rtm nt of Educa-
. tion written reports that identify strengths

and weaknesses in the framework and recom- ~

mends revisions in the framework devel-
opment process

® Presents reports to writing teams, the Cur-
riculum Development and Supplemental
Materials Commission, State Department of
Education, State Board of Edutation, County
Superintendents’ State Steering Committee
on Curriculum Development and Publications,

. Framework Implementation Committee, per-
sonnel from. the offices of county superin-
tendents of schools, and school district
personnel -

.-

County Supeﬁniendents’ State
Steering Comraittee on Curriculum
Development and Publications ’

&

In the evaluition phase the County Superin-

tendents’ State Steering Committee on Curriculum
Develqpment and Publications does the following:

° Recommends candidates for rembership oﬁ
the Framework Evaluation Team

9 ‘Assists with the coordmatlon of evaluation
activities

. ® Reviews and presents to the county supenn—

- tendents of schools evaluation reports and

recommendations for modification of the
procedures for the development of curriculum
frameworks
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