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INTRODUCTION

A

This informatibn is submitted in Compliance with the U.S. Office of

Education guidelines regarding Final Project Performance Reports for projects

funded under Sections 402 and 406 of Public Law 93-380 (Fiscal Year 1976).

In addition to the printed sections of this report, a slide/tape

presentation is included as part of the Final Report package in accordance

with the dissemination objective set forth in the original project proposal.

The Now and the Future Teacher's Guide-, unit resource materials, and the

Resource Handbook (developed as a special project activity), have been submitted

to Dr. Kenneth Hoyt for inclusion in the Career Education Resource Center, and

do not accompany this report.
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REPORT' ABSTRACT'

The,,purpose of the project was to:make a q6-alitive, incremental improve-

ment in the Jefferson County Schools district-wide career education program through

an instructional program entitled' "The Noweand The Future." A versatile unit

which integrates career development into existing 8th and 9th grade language

arts programs, "The Now and The Future" was revised to reduce sex-role stereo-

typing in career ekploration-experiences of junior high 'students and was

implemented in 24 distriCt sdhools.

I. Project.j Participants
7.

Par ts directly served by the project included over 13,000 8th and

9th grade students in the school district's language arts classes, 225 teachers,

counseldrs, library media Specialists and administrators, and more than 300

members of the local community who served as resource persons for exploration

activities.. The racial/ethnic breakdown of students involved in the program

ums: Caucasion.(12,600),Hispanic (449) , Asian (75), Black.(32), and Native

American (20). The number of male students was slightly higher (6,732) than

female students'(6,446). All 20 district junior high schools and 4 senior

high schools (those with 9th,grade classes) participated in the progrmm.

Major Activities

Materials Preparation

Revisions in The Now and The Future curriculum materials were made based on

'teacher pilot test data and guidelines to ensure sex-fairness. The guidelines

were developed by project staff and converted to a convenient, standard format,

the Sex-Fair Treatment Checklist. All resource materials were purchased and/or

duplicated; psackaged in a kit including Teacher's Guide and resource boxes and

delivered to the 24. participating schools, _Resource boxes include all materials

necessary to do the 104 unit activities (student Worksheets; transparencies,

4. 8
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slideitape. presentations, posters, etc.). Films and additional waksheets were

made available through the districyilmlibrary and'printing.deparement,

respectively.

InserviceFteparation and Delivery

An inservice program delivered to prepare school staff members'to imple-

'gent the prRgram. Teachers, counselors, library media specialists and'principals

expressed their needs and priorities in a written questionnaire administered

early in the program and through continued communication with project staff as

the program progressed. In additionto the initial sclool-by-sChool planning

meetings, project staff planned and conducted five full-day workshops for

. school staff covering such topics as: use and management of unit resources,

sex-role stereotyping in the clalsroom and occupations, mpwring self-image,

and tising,a school staff team approchAo implement the unit. One consultant
4

from outside the school district was utilized for her expertise in the area of

sex-role stereotyping, but project staff drew largely.on experienced and4nowl-
.

edgeabie school staff within the dfstrict to lead the activity- oriented workshop

sessions.

Unit Implementation

School staff was involved in all aspects of unit implementation including

planning the inservice sessiom4,_choosing appropriate activities to use with

their,students, and expressing additional needs which arose as the project pro;

gressed. Teachers selected activities from five mini-unit areas based on the

needs of their individual classesand students. Assistance was provided by

project staff to accommodate special situations (providing additional materials

for oversize classes, demonstrating sex-role stereotyping activities, and meeting
-

with teachersto work out scheduling problems or the use of conimmity resources).

Evaluation ,

An external evaluator was contracted to work with project staff ,in preparing
/

an evaluation plan. Evaluation instruments developed by the external evaluator

S. 9
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included pre and post-tests to,measure cognitive and attitudinal Changes in stu-

nts and school staff, and an Activity Use Inventory to gauge which activities

were clAen and how frequently they were used by teachers. The external evaluator

also conducted taped interviews with randomly selected school staff tembers to

ascertain their views about the materials and the program.

bissemination-

:TWO brochures *describing program objectives, materials, and activities were

created by project staff and mailed to all directors of U.S. Office of Career
. . A

Education funded projects and state coordinators of career education. Requests

for information by other groups or individuals were anfiwered with brochures and

sample unit materials'. A limited number of;Teacher s Guides and resource kits
, \,

have been made available for.pdrchase by parties outside the district. A slide/

tape presentation describing the program, project activities, and unit mate ials

is available for dissemina[ ion.

III. Evaluation

An evaluation of the Jefferson"County School District's "The Now and The

Future" unit was conducted during the 1976-77 school year by Policy Studies in.

Education (PSE) of NeW,Yollk City. This is the first time the unit was used on

a large scale with teachers and students. PSE conducted interviews with in-

structional staff; administered a_ pre/Post questionnaire surveying teachers'

attitudes, knowledge and practice in career education;'aud tested students'

knowledge of concepts expressed in the 22 student objectives identified in the

unit. Although the evaluation of the. initial use of the unit did not show .

differences between experimental and control students' learning, some findings

in the teacher behavior.or attitudes were eviciended. Some of these are

summarized' below:

The unit was influencial in changing teachers attitudes concerning

some issues of sex -role stereotyping and sex bias.

0' Change occurred, ix attitudes reflecting role limitations,

,510
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0'4., "Women are suited to do Certain jobs that men are not

suited to do," and home/career conflicts, e.g., "A mother-

with ydung children should be able to pursue a.career outsidr''

of the home.".

The unit was successful in changing teaching practices

Approximately 26% of the teachers responding to the post

questionnaires used 20 or more class periods for career

education instruction during 1976-77. This is an increase

over the 12% who fit this category at pretest time.

Generally,'because of the unit, more teachers were emphasizing

a wider variety%of career education concepts than they had

previously.'

N. Changes and/or Problems

Each of the major problems wirikarose in the project was releated either to

scheduling:school staff misconceptions about the project, or some combination

of both factors. Project staff successfully dealt with most of the problem areas

.by adjUsting production priorities and schedules, acting as resource people to

help school staff with individual problems, providing additional resource materials,

and altering procedures which caused confusion or delays in phigram implementation.

V. Special dr Additional Activities

1. Development of the Sex-Fair Treatment Checklist to analyze and revise

unit materials and to review 'Commercial products;

2. Development of a Resource Handbook for school staff, including a bibliog-

raphy of suggested career education materials, and articles about sex -role

stereotyping and changing male/female roles.

3. 'Activities led by project staff with 8th and 9th grade students to demon-

strate techniques for doing valuing anti male /female roles activities.

4. Communication of,information and sharing of materials with other funded



projects, Lents and men's 'resource grOupi, participants of professional

conferences, and members of the educatiOn and business communities.

5. .Sharing of unit activities with other district projects (Colorado

Experience7Based Career Education) and programs (Teen Mothers).

ft,

1
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MAJOR ACTIVITIES

Phase A

MATERIALS
N PREPARATION

Date
Completed Comments

1. Malce unit revisibns based
on,pilot test and screen-
ing data. 4

12/76

2, Purchase necessary resource. 1/77,

materials.

3. Arrange for duplication of . 1/77

printed portions of program. ,

4. Collect all printed and 1/77

other resource materials.

Assemble and package"
materials.

6. Deliver unit to. all schools. /77

1/77

100% of the activities went
through final general revi-
sion. All activities were
screened and revised using
guidelines to ensure ,s -

fairness.. F,

All resource materials were
ordered and received.

Cont racts were let by 1I/76
for all material to be printed
outside the district.
printing and' duplicating was

complete by 1/77.'

Complete.

Complete.

Complete.

SPECIAL OR ADDITICNAL ACTIVITIES!

Delivering the Units to All Schooll

,

As' described inthe Semi - Annual Project Performance Report, the Schedule
and Sequence of Project Activities was altered slightly because of materials
printing and production delays.. Figure 1 shows the original project shedule
iAugust,A1976, Figure 2 shows the adjusted schedule in February, 1977,
and Figure 3. shows, the final project schedule as it resulted in August, 1977.4
Figures 1, 2 and 3' are found on pages 1.0 12, The unit materials, in
' their final,form, were ready for .use in the winter rather than'' the gall of

the school year. ..To accommodate teachers who wished to'use activities be-
fore the final' unit was available, ,career e06cation staff identified those
'teachers and -provided them first with the particular activities and re-
sources they re4uired to begin implemedting the unit. Therefore, no delay

in implementation occurred because of the altered production schedule.:

f

13
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Schedule & Sequence of Project Activities
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Phase B

INSEWICE
PREPARATION Date

AND DELIVERY ) Completed Comments

b

1. Identify and contact 9/76 Potential consultants from

potential inservice the, school district, govern-

., consultants. --, sent agencies, and other
affirmative action projects
were identified and contacted.

2. Plan and prepare in-
.`service program and
materials:

. sa, Initial Phase-- 10/76 Staff planned school-by-school

'Introduction to visitation .to clarify the pro-

the program gram and record teacher needs,

for future direction and in-
t. service planning. 4

b. Inservice
Workshops

c. Monitoring
Phase

c,

, 1177

4/77
3,

5/77
a

/77

20
13:

Staff planned and developed a
full-day workshop according to
the results, of the inservice
questionnaire administered to
teachers during the initial

phase. .

Based on verbal feedback elicit-
ed by project.staff from teache
and library media specialists,
additional full-day workshop was
planned for library nediaispeci
ists based' on the needs. expres

Project staff also recognized
the need to involve all major
`school staff i the implementa-

tion,,of the unit. :Do facilitat

a team cbficept approach, a full
day workshop was planned for
counseldrs based on their ex-
pressed desire to become more

prepared help teachers imple

sent the unit.

Project staff planned the main-
tenance of an on-going channel
of communication between thtm7
selves and schot staff to anti
cipate.and meet future heeds..



Phase B

INSERVICE
PREPARATION
AND DELIVERY

Date
Completed

'Conduct Inservice

Progr

. Initial Phasez-
Introduction to
the Program

b. Inservice.
Workshops

4

c. Monitoring

12/76

1/77

5/77

6/77

21.
14.

Comments

'ow

Conducted by career education
staff. Completed for all 24

participating schools. Teacher
questionnaires -requesting direc-

tion for future inservice were
administered, collected, aria

information compiled.

-A three day j.nservice program

for teachers, counselors,
librarY media specialists and
project staff (but especially.
designed for teachers) was con,
ducted J '24, 25, and 26,

1977. .

The library medih specialists'
workshop was held on April 8,

.41977. Materials to help define
the roles and t am member con-

: tributions of ibrary media

specialists we distributed t

participants. .

rishop for. counselors was

,/ondtrioce-wIed on May 17, 1977.
Counselors from project schools

'were utilized to lead. workshop
presentations, including role.
playing activities frail The Now

and The Future unit and aft origi
nal slide/tape presentation cre-
ated by the counselors at Columb
Senid r High to describe the "te

concept.",

In response to teacher and stu-
dent needs. and requeSts, projec
staff compiled resource materia
Omagazlne articles, a bibUogra
of careeelucation and non-sex
teaching resources, etc.) to
up The Now and The Future Rego
Handbook for distribution to-ea
school. In addition, projects



Phase B

WERVICE
PREPARATION . Date

AND DELIVERY , Completed- :-Ccmiments
,1

served as resource persons to
talk with students and school
staff-about,sex-role stereotyping
and other topiCs relevant to the
project. Additional staff re-

ispcmse to teacher requests (as
well as project staff-initiated
suggestions) was ongoing.

SPECIAL OR ADDITIONAL ACTIVITIES

conducting the Inservice Program

p

o The Sex-Fair treatment Checklist was ofiginallY'created for use in
, analyzing and revising The Now and The Future unit activities., To
impact the implementation Of the program, and to help-increase the
quality and fairness of other junior higircurriculummaterials, pro-
ject staff felt that school staff should gain experience in using
the checklist with printed and mediated materials. This.activity
became part of the inservice workshops.,

6, During the monitoring phase of the itivice program, school staff
expressed a need for more information,about.sex-role stereotyping
and career education resources and material*, In response to this
request, project staff created the Resource Handbook (containing
materials described in "c" above) to blikept in the library of each
participating school for use by teachers,, counselors, and librafcr

media specialists., .

22
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Phase C

UNIT
. E4PLEMENTATION

Date
Completed.

1. Plan or Unit implemen- 12/76

tation with language
arts departments of
schools.

2.___ Implement unit,

monitor and assist

teachers.

5/77

3. Conduct follow-up
sessions with teachers. 5/77

Comments

,As part of the initial in-'
service program, language arts
teachers were given the necessa
materials to tegin planning how
they will use unit materials.
All participating teachers hake
received this inservice.

Complete._

Follow-up sessions were conducte
based on school staff and studen

needs.

SPECIAL OR ADDITIONAL ACTIVITIES

Conducting Follow-Up Sessions

In response to teacher and counselor requests, project staff conducted
additional meetings in a-further of schools to clarify or demonstrate

the use of unit activities resource materials. Staff also suggested

ways school personnel could e k effectively as a team to implement unit

activities.

r

Several requests were received to ve project staff lead selected

male/female role activities with students: These requests were met.
The*"Role Strap" activity and "Jobs and Gender" were led by project
staff with approximately 20 classes of 8th and 9th grade students.

Occasionally, teachers askpd that project staff provide additional
Teacher's' Guides and resource materials for oversize clastes, or
look into'information presented at career education meetings around

the state, These requests were met, and materials or information

was passed on to teachers making the requests.
, .

23
16.



Phase D

*EVALUATION
Date

. Completed Comme4s

.1. Identify, select and
make arrangementi-'with
evaluation contractor.

9/76 A letter of agreement as

signed with the evaluation
contractor, Policy Studies
in Education.

2. Prepare 'evaluation plan. 3/77

3. Revise and/or create
instrumentation as
necessary, to evaluate
teacher/student attitudes-)
the inservice program, .
implementation process
and THE NOW AND THE FUTURE
unit.

4*

a. Teacher and. student
pretests.

1/77

'b. Teacher and student k,(6/77
post-tests.

c. Evaluation of inservice 6/77

progra0, implementation
process, and 1the unit.

4. Evaluate inservice program. 6/77

5. Evaluate implementation
process and curriculum
unit.

Summarize and analyze
evaluation data from all
sources.

7. Write evaluation report.

.6/77

7/77

8/77

24
17. .

I

S

An evaluation plan was developed
and revised by the external
evaluator and project staff. of

'1.! The teacher and student-pre-

tests were developed and ad-
ministered in all participating,

classrooms.

Teacher and student post-tests
were administered.

The methods for evaluating the
inservice program, implementa-
tion process, and the NOW AND'
THE FUTURE unit were developed
and implemented by the external
evaluator and project staff.

Complete.

Complete.

Complete.

CoMplete.

v
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Phase E.

. DISSEMINATION

Date

'Completed
I

1. Plan dissemination
materials and pro-

cedures,.

.

2. Create, print, and
duplicate materials.

3, Disseminate materials.

4. Prepare and submit
.final report.

9/76

12/76

6/77

9/77

3

Comments

Complete.

.33

Two project brochures were
produced by career education

staff, The' first .brochure

entitled, "Reducing Sex-Role
Stereotyping in Career Choices

of Junior High Students ,"
describes the'unit with emphasis

on th% 1976-77,fund& project.

The second brochure, "The Now
and The Future," describes the
unit materials and activities.

Brochures were sent to all
directors of funded career
education projects and all state

coordinators of c4reer,education

In addition, requests for infor-

-
mation about the project from
individuals and greups'outside,

the district were answered in a

timely manner throughout the
duration of the project.

In addition to the printed sec-

tion of the.Final Report, a sli

tape presentation was created

for future dissemination to
individuals or groups interest
in The Now ,and The- Future pro

The presentation is included

this report.

SPECIAL OR ADDITIONAL ACTIVITIE$

Dissemination of Materials

4 As an integral aspect of the
dissemination process, and to keep

abreast of developments` in other projec and the
initiated

of sex-

role stereotyping in general, project f both nitiated and

reciprocated contact with variety of organizations and indi-

viduals. Staff collected bib aphies and other resource

materials, reviewed films, filmstrips and printed materials,

18. 25
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1

attended conferences and meetings, and'in general gathered and
disseminated information related to career education and sex-
role gfareotyping throughout'the course of the project. Examples

of individuals and organizations include: .

Nahcy Scott, Institute for-Advancemen of Equality in tdUcation

Grace Burton, General kssistance Center for Region VIII

Kathleen Blumhagen, ColOrado Cb111171i.SSi0/1 on the Status of Women

4 Darrell Ward, ICCE, Salem, Oregon
MildredHuteherioni P.E.C.E., Atlanta,.Georgia.
Mary Lou Maisel, Project Choice, Waterville, Maine
Barbara Sprung, Women's Action Alliance; Nonsexist Child

Development Project, New York
Linda Law, a graduate student at Denver University working on
a project to compile and disseminate resources for conduct-

ing sex-fair workshops and activities
A variety of men's resource centers
Feminist Press
Center for Humanities, Inc.

Coronet Films
Guidance Associates °

Massachusetts Institute of Technology, Humanities Library

The Six-Fair Treatment Checklist was effectively used as a dissemination

piece in three specific ways:

1. To, demonstrate yle use of a helpful tool for analyzing sex-role °

stereotyping `in mediated and.printed materials (the checklist was
included in the sample materials packet sent to individuals and
groups in response to their requests for project information)..

2. To review incoming commercial materials and to inform diAtributors
of our evaluation of their materi. ls in terms of sex-fairness

3.. To inform and influence other.groups*to consider the impottance
of identifying sex-role.stereotyping in educational materials.
As part. of the Colorado Women's Conference, June 3, 4, and 5,1977,
projectstaff participated in a session to inform interested
individuals about the 'checklist amPINFraoject in Jefferson
.County.

To ensure the continuing district effort to reduce sex-role stereotyping
in instructional materials and teaching practices, 'career education staff
contributed inputmid support fpr a proposal submitted to the-Jefferson
County Assistant Superintendent of Schools to involve sevetal district-
departments (including career education) in the Denver based Institute

for the Advancement of Equality in Education. Disttict 'involvement in

this institute (1977-78) will provide trained district resource people

to facilitate local projects and activities, thUs continuing the incor-

poration of affirmative action procedures in the instructional program.

A
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EVALUATION

.

An external evaluator was contracted to work with project staff in preparing an

. evaluation plan. Evaluation instruments developed by the external evaluator in-
,

cluded pre and post-tests to measure cognitive and attitudinal changes in students
.0i

..,and school staff, and an Activity Use Inventory to gauge which activities were

chosen and how frequently they,were used by teachers. The external evaluator

also conducted tapedinterviews with randomly selected school staff members to

aiciertain their views,abut the materials and the program. Written workshop
I

evaltiations wete also obtained froiiteachers, counselors, and library media

specialists,

k

.GANGES AND/OR PROBLEMS

:There were three major problems which-arose in the projeFt. Each of these

problems yas either directly or indirectly related to scheduling: the delivery

of unit activities and resources to schools, the extent of use of the activities

by teaCher, and the adranigtering of the student and teacher post-tests.

Because the volume of printed materials and resources associated with the

1;04 unit activities was so great, it was necessary,to use several different

printing firms to reproduce the materials. Wherever possible, materials were

duplicted through the, school district printing department to reduce
1.

expensive

reproduction costs. Project staff worked carefully and diligently in editing the

materials to ensure their excellence, and. deadlines for delivering camera-ready

copy to printers were lometimes extended because of this effort. Although delivery

of the finished material's to the schools was delayed, teachers who were ready, to

use the activities were not left without` the necessary unit resources. Project

emstaff.prioritized the printing schedule to make available. first those activities

teachers needed innediaxely:, In addition, siecial trips were made to individual.

schools to deliver the required activities on time.

2,7
20.
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( The extent of teacher use of the unit_activities was affected by many factors

J.

such as time allotment for doing, career education activities in language arts classes,

the volume of unit materials available to teachers, and personal attitudes and

misconceptions of some teachers about sex-role stereotyping and valuing activities.

These problem areas were of greatest concern 'to pioject staff and also' repretent

areas which are perpetual problems in education--especially, limited teacher time

and preconceived notions about the purposes,and revelance of career education in

the curriculum. While the task of effecting changed attitudes in these areas is a

long -term procesi-, project staff made some progress betaking positive steps to

both accommodate and educate teachers. These steps are further described below.

There was virtually no way to alter the fact that The Naw,and The Future unit

was designed to reach all 8th and 9th grade students through their language arts

classes, and that some language arts teachers felt this was an unfair addition to

their already busy schedules. Project staff explained the reasons for the chosen

placement of the unit, citing the fact that The Now and The Future REPLACED a

similar language arts/career education unit,,"Language, Work and You," and also

citing many teachers and administrators own expressed opinions that first, career

education is important and, should tae part of the curriculum, and second, that

career education should NOT be a ,separate course of study, but rather be integrated

in the ongoing curriculum.

Project staff further emphasized uu. ts teachers at several_times during the ,

project that the unit was not designed to be used in its entirety by any individual

`teacher (it would be impossible to do all 104. activities in one year), but that

quality-volume was a Unit feature which enabled each teacher to,conveniently choose

any number of activities based on Considerationslikescheduling and time limitations,

student needs, relevance to other language arts activities, and avoiding duplication

of activities going on in other curriculum areas. Many teachers welcomed the chance

to select from the wide ran of activities available in the-unit. Teachers who are

still unsure about unit conten and use will be provided with individual assistance

.,_by career education staff during the 1977-78 school year (district funds).

2
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Several teachers and counselors related past experience of negative parental

(and sometimes personal) reaction to values clarification and self-understanding

activities. Teachers expressedsditcomfort in operating in a realm they,felt be-

longed more appropriately to counselors. Project staff emphasized that all such

activities in the unit were specifically designed to present-non-threatening situa-

tions which avoided "life or death" decisions and conflicts; but that a more im-

portant issue was surfacing: theuse of teacher-counselor teamwork in implementing

the unit. Encouraging more counselor involvement prompted many schools to begin

planning team-directed activities or to draw on counselors (and library media

specialists) as resource persons.

Additional positive actions project staff took inclUded (1) conducting school-
,

by-school-planning and monitoring meetings, (2) encouraging teachers to contact

project staff to help work out problems, (3) providing help for teachers and school

language arts faculties on an individualized basis, (4) encouxaging key teachers
-:f

who were especially enthusipstic about the unit to serve as initiators and organizers

for other faculty members in their own schools, (5) responding to teachers' needs

for information with resources like bibliographies of suggested materials, articles

dealing with sex-role stereotyping and changing male/female roles, and specially

designed workshop sessions, and (6)' leading selected male/female roles and valuing

activities with classes of students to demonstrate the use of valuing techniques.

While not all problem areas were resolved, ways for dealing with them were estab-

lished.

The final area which presented difficulty was the schedule for administering

the student and teacher post-tests. Although project staff provided a.two-week

period in which teachers could complete and administer the post-tests, the confusion

of end-of-year school schedules caused difficulties for many teachers.. Realizing

that the problem could not be remedied in the 1976-77 school year, (in spite-of

attempts to make the post-testing schedule flexible), it was-decided that future

testing schedules'would'be tentatively developed fgr the entire, year and be sent

t9 teachers at the beginning of the school year to help avoid scheduling problems.

29
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DISSEMINATION-ACTIVITIES

Dissemination activities were conducted throughout the course of the project.

Specific descriptions of these activities, as well as products, procedures and

future plans are described under Phase E, Dissemination, in the Major Actiliities

section of this report.

0 SPECIAL OR ADDITIONAL ACTIVITIES

Special or additional activitjes largely represented responses by project

staff to school staff and student needs which arose during the course of the

project. These activities are described individually under Phases A-E in the

Major Activities section of this report.

s.

N
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-.Introduction
concepts
the Now and The Future is a versatile exploration
experience which integrates career development
into existing eighth and ninth grade language arts
programs. It 1,s divided into five mini-units each
co ting of activities designed to help students.
rein o ce language arts outcomes and grasp certain
career related concepts.

A
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SAMPLE TEACHER'S GUIDE MATERIAL
Copyright, 1977, Jefferson Co. Schoo]

1. WHY EXPLORE?
While reinforcing language arts outcomes, the
mini-unit "Why Explore?" helps the student
appreciate that:.

At this time in life, I should learn as muctias I
can about as many things as possible. Whole
new worlds are opening up to me. By trial,
observation, and investigation, and by
experiencing success and failure, I can learn
about choice vs. chance, decision making,
change, and misconceptions before my direction
in life is set.

Concepts dealt with in "Why Explore?" are:

Choke vs. chance

Understanding the roles of choice and chance
will help as I explore life's alternatives.

Decision Making

Since life will offer rrie many choices, it is
imperative that I know how to decide between
them:-

Chang.

Change is inevitable; therefore, there is value in
learning to anticipate it, adjust to it, and when
needed, seek help with it:

Misconceptions

Since my conceptions of careers may have been
derived from limited or uninformed sources, there
is value in gaining a more realistic tioderstanding
of careers.

o



2. WHO AM I?
While reinforcing language arts outcomes, the
mini unit "Who Am I?" helps the student better
understand:

I am a person and, like all people, I have an
image of myself as well as needs, wants,
feelings, and values, all of which affect my life
and my relationships with others.

Condepts dealt With in "Who Am I?" are:

.16

Self image

Since all people have images of theAselves, Ft is
important for me to understand my imagit'of
myself.

Needs and Wants
Altpeople have basic needs and certain wants
which I should learn to recognize and identify
in myself and others.

I need to recognize andidentify my personal
feelings as well as those of Others-. ..

... because our feelings affect our actions and
reactions.

Values

Once I understand what values are and how they
affect my life, I need to recognize and id6ntify my
personal values and understand that others may
have different values.
WhenValues conflict, I need to know how to cope
with these,ponflicis.

interpersonal Relationships

Ufe is a series of constantly changing roles
(family, peer; malellemale, institutional,
occupational, social, personal, etc.) which people
play.
Therefore, I need to develop skills for playing
these individual and group roles and understand;

. the consequences of howl play these roles.

32
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3. WHAT'S A CAREER?
While reinforcing language arts outcomes, the
mini unit "What'sA Career?" helps students
realize:

4 A career is more than a job, more than an
occupation. Career involves the interaction of
activities in all of life's roles. _ .

Concepts dealt with in "What's ACareer?" are:

Lifestyle

Careers and lifestyles are intertwined and
changeable and both are affected by occupations.

Preparation .

Careers retruire varying degrees of ability,
preparation, training, and education.

Direction

Careers 'involve direction based upon goal setting
and attainment, opportunities, and changes that
come with time. . _

Rewards .r
Careers reSult in successes and failures,
enjoyments and frustrations, gains and losses.

Needs
Careers fulfill personal and societal needs and
personal and societal needs affect careers.

Occupations
Careers include occupations dealing with data,
people, and things.
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4. WHAT dAN I BECOME?
While reinforcing languanarts outcomes, the
mini unit "What Can I Become?" helps students
think about answers in terms of:

Where I go depends, in part, upon where I am
now, how I got where I am, where 1"want to go,
and problems I may encounter along the way.

Concepts dealt with in "What Can I Become?" are:

When Am I Now?

To find out where I am now I need a realistic
awareness of my individual talents and interests,.
strengths and weaknesses, abilities and
limitations.

liciw Did I Get Here?

Many things combine to influence and establi h
Me as an individualmy heritage, my ealronment,
and society.

When Do I Want to Go?

Where I want to go depends to a large extent upon
the lifestyle that is important to me and is realistic
in terms of my short and long term goals.

What Problems May 1 Encounter/

It is reasonable to eect problems and even
crises along the road but it also is reasonable to

. expect to be able to deal with-these problems
and crises.
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5. HOW CAN SCHOOL HELP?
While reinforcing language arts outcomes, th
mini unit "How Can School Help?" encourag
students to see that:

School provides a "safe" environment and
"free" time (before I commit myself to a co
in life) for developing personally, accumula

'experiences-and skills, and exploring optlo
Concepts dealt with in "How Can School Hel
are:

Personal Development

In many ways, experiences in school parallel
those in the outside world. School offers me
chance tadevelop habits and behaviors that-
could affect my whole future.

Accumulating Experiences and Skills

Through classroom experiences, extra curric
activities, and one-to-one help, I an have ma
job-related experiences and improve my
employability

Exploring Options and Alternatives

At this point in life, there are many options (
should be aware of, many paths I might take.
School can help me discover and explore the
op ions and find the steps necessary to ours
those of interest to me.



ir\

plaPlningyour
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prbdram-.
The Now and The Future has been organized to
facilitate a variety of use patterns. Teachers and \
schools have different needs, interests and
expectations. The format of this unit allows each
school and individual to design a prograM specifically
for its situation. Because of this flexibility, it. becomes
the responsibility,of each individual and school.to '
design the program they wish to offer. Good planning
is essential to the success of the program. Several
key decisions provide dirWion for planning. These
decisions should be made -by school language arts
departments and/or individUal.language arts teachers.

Decision 1: How will you use the prOgram?
Each activity is complete and may be used as an
individual lesson. This makes it possible to select
activities from The Now and The Future to integrate
into the units you teach during the year. Correlations
between The Now and The Future activities and
other eighth and ninth grade language arts units are
shown on page 33. Individual activities can also be
selected to include in skill building units. Lists
relating activities to language arts skills are shown
on pages 25 to 27.
A second way to use The Npw and The Future is to
periodically intersperse short career development
units between other units you teaclz. One or two
week segments can be offered two or three times
during the eighth grade and five or six times during
the ninth grade. Junior high students thrive on variety
and this approach certainly provides variety.
A third way to use this program is to implement a
full unit. If this approach is used, a short (two or
three week) unit would be appropriate at the eighth
gra e level and a longer (four to nine week) unit
wou suit ninth grade students.

Decisio : How much time will youNdevote to Tile
-Now and The Future activities and when

ill it occur?
After determin the wayyou-will use The Now and
The Future, you ust biotic out specific times for
activities. Both t e amount of time and the dates are
important to good lanning. According to the language
arts program guid use of this unit is ogtiontal at
grade eight and re uired at grade nine.

becision 3: WhichvtivitieS will you use?
There are 104 actrOes in The Now and The Futur
and you will want to select from among them as
design your programs.
As you select activities, it is important to consciou
choose so as many as possible of the unit conce
are included in your selection. It is better to inclu
a few activities for many concepts than to includ
many activities for a few concepts. Activities that
relate to each concept are shown on pages 5 to

Tomeet the Junior high studeni's'need for variety,
should include in your selection activities using
different materials, methods, and techniques.
Activities are referenced by teaching technique
page 29.
As you select activities it is essential to avoid
duplication at eighth and ninth grades. Unless a
activity is extremely interesting to students, the
will be bored by repetition. You certainly have he
the cry, "We did that last year!" Each activity in
Now and The Future has been given a grade
designation. The designations are recommendat
only. Deviations from the tsignations are expe
but agreements should be 1de in each school
which activities will be-used at-which grade level
The grade designations are shown in the section
entitled, "Activities by Concepts" and a list of
activities for grades eight and nine aappear on pa
23 and 24...
It is extremely important that each The Now and
Future activity baused to reinforce basic skills.
selection should include activities that reinforc
wide variety of skills or, if you prefer, activities t
reinforce one or tws) skills which your students
to improve. Activities are referenced by languag
arts skills on pages 25 to 27. You should also re

-Appendix A, "Writing Alert," which offers speci
suggestio& kir teaching writing skills based u
the process of composition which appears in th
program fqr grades 7, 8, and 9, Jefferson County
Language Arts Department, 1976.
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The best reference for becoming familiar with the
unit is the listing entitled, "Activities by Concept,"
pages 5 to 22. This list gives the activity title, a bilef
description, the recommended grade level, and
approximate time for each activity related to each
concept. It is also helpful to scan the teacher's guide
and review the resource materials before selecting
activities.
De?ision4: What preparation must yor4make to

implement the activities in your program?
After selecting the activities, read the teacher's
guide carefully to determine what must be.done
prior to each activity. What resources must be
gathered? What contacts must be made?,What
arrangements must be completed?
Because the activities are thoroughly detailedyou
may want to.turn considerable preparation over to
your students. This is a good 'opportunity to allow'
students, to assume much responsibility for their
learning.

Good planning is the key to a good program. The
Nowand The Future has been carefully deSigned
and tested over the past two years. Each activity is
well detailed. A great dent -of effort has been
expended by many peoplp. Now the effect from the
unit is up to you. The potential for helping students
with both skill development and career development
is there. What will you do with it? A commitment-to
use the unit and good planning will assure success
and interesting exploration experiences that help
students. It is up to you!

O

4.
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Activity List
The following list shows all activities by mini unit. Succeeding
hate show activities by concepts, grade level, language arts skills,

WHY EXPLORE?
1 1.1 Choice or Chance

1.2 Dear Helpful
1.3 That's Life .

1.4 Making apecision Is ...
1.5 Debate with Yourself
1.6 What If?
1.7 Changing Occupations
1.8 Helping with Change
1.9 Once Upon Tomorrow
1.10 Plus 25
1.11 Working Teens Tell It Like It Is
1.12. Fact or Fantasy?
1.13 A Day on The Job

SJMPLE TEACHER'S GUIDE MATERIAL
°Copyright, 1977, Jefferson Co.. School

IT*

teaching techniques, and those usable with other language
arts units. -

WHO AM 1?
2.1 Thinking About Me
2.2 Five Cups of Me
2.3 Coded Sentence,

*2.4 A Rose By Any Other Name
2.5 Everyone is a Moon
2.6 Am I Worthwhile?
2.7 Speaking of Grumbles'.
2.8 Personality Portrait
2.9 . Sad? Glad? Mad?
2.10 How Do You Feel?
2.11A A Personal Journal
2..1113 I Am I'd Like To Be ...
2.11C My World
2.12 Grin and Gripe with Graffiti
2.13 Masks to Show Fealings
2.14 Feelings and Actions
2.15 I'm Angry! ,
2.16 Getting Even
2.17 Values Auction .
2.18 Using Our Resources
2.19 Time Line
2.20 You Are There
2.21 Wishes and Dreams
2.22 Weekend at Estes Park,
2.23 Wanted!
2.24 Character Sketch
2.25 Here Today, bone ?
2.26 Conflict of Values
2.27 Who Should Go?
2.28 Xperimenting with Male/FemaleRoles
2.29 Role Swap
2.30 Other Women; Other Work
2.31 Males and Females in Careers`
2.32 Jobs and Gender
2.33 Do Birds of a Feather Really Flock

Together?
2.34 Groups are for Sharing,.
2.35 Sign Language
2.36 Tell It Uke It Is
2.37 Are You Listening?
2.38 Labels Relay Messages-

, 2.39 Are F'out.Eyes Better Than Two?
2.40 Friends
2.41 Leadership/Ambership
2.42 Family Meeting
2.43 You Be the Judge

36
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WHAT'S A CAREER?
3.1 ,.Lifestyles in Lyrics
3.2- Careersand-Lif estyles
3.3 Keep on Truckin'
3.4 MIT
3.5 Where in Metro Denver?
3.6 Why Work?
3.7 Work Means
3.8 Expedition to Earth 2
3.9 Career Collage
3.10 Shapes
3.11 People Who Help People
3.12 People Who Make Things
3.13 People Who Fix Things
3.14 People Vo FIghf Polluticin
3.15 Campaigfr
3.16 Junior High Career Fair

WHAT CAM BECOME?
4.1 Interest and Ability: Whaes the

Difference?
4.2 Kuder general Interest Survey and

Exploring Occupations
4.3 Ohio Vocational Interest Survey and

Exploring Occupations
4.4 Where Do I RV
4.5 Memories Are Made Of . . .

1P4.6 Life's Ups and Downs
4.7 A UttleSays a Lot
4.8 The Me Tree
4.9 Coat of Anne
4.10 $83.88
4.11 Family Ufestyles
4.12 Choosing Changes

V-4.13 Dealing with Feelings
' 4.14 Weathering the Storm

4.15 Why Drop Out?
.

HOW,CAN SCHOOL HELP?
5.1 What Would! Do?
5.2 Contracts Can Get You
5.3 The Shadow Knows
5.4 If You Could Change
5.5 Treasure Hunt

15.6 School Report Card
5.7 Getting the Job
5.8 You're the Boss -

. 5.9 Practical Employment Training
5.10 Put Your rest Foot Forward
5.11 Job Campaign
5.12 The Job Game

4- 5.13 Forms, Forms, Forms
5.14 Advertising Campaign: Sellin

. Junior High
5.15 Decisions, Decisions



what It does
t-

Career education as a new area pi emphasis has reached a high
level of priority in Jefferson County. It is the responsjbility of
school staff members to deliver upon career education student
outcomes. The Now and The Future has been developedlo help
school personnel meet this obligation. All student activities are
directed toward accomplishment of one or more of these outcomes.

Career Education Outcomes

The Now and The Future replaces Language, Work and You
Parts I and 11.1t is a.required language arts unit at the ninth grade
and is optional at Mg eighth grade. This unit helps students
achieve the junior high career education student outcomes's
condensed version of Which follows.

Students wit):
1. Increase their self understanoing by identifying, describing,

and analyzing their personal interests, values, abilities, and
achievements, and by discussing the career significance
of each.

2. Increase their self understanding by describing and diem:mete
social factors (family, community environment, educational
bickground, etc.) that influence career directions.

3. Increase their understanding of work by recognizing the
relationship between life style and work, by becoming aware
of the broad scope of the world of work, by understanding the
interdependency of workers, and by recognizing factors
which affect occupational opportunity, i.e., technological
change and economic cycles.

4. Begin to plan a career by discussing the concepts of career
and career decisions, by recording opinions about a variety of
career fields, and making decisions as necessary to continued
career development (exploration and preparation) during high
school years.

5. Begin to pursue a career by recognizing the relevancy of
school skills to careers, by applying those skills.to simulated
world of work problem solvingsituations, and by exploring a
variety of career fieldsriticsurtions.

Immune Arts Outcomes
In addition to career education outcomes, each activity is designed
to reinforce language arts and/or reading objectives. Each activity
is referenced to one or more of the outcomes shown in the
following condensed list of language arts and readingtolomes.

Students wilt:
1, Use and improve Written language skills (mechanical,

conventions, spelling, vocabulary, word choice, grammar,
usage, sentenet structure, and paragraph development) in
preparing a variety of written communications (notes,
summaries, Outlines, compositions, forms, letters, poems,
stories, reports, and other creative communications).

2. Locate and use items foinid in a library (dictionaries,
reference books", card catalogs, reserved publications, vertical
subject files, magazine and newspaper racks) to compile and
evaluate a list Of references on any given topic, collect
Information on any given topic, improve vocabulary (written
and oral), and check the accuracy of written communications
(spelling, mechanical conventions, vocabulary, grammar

zW . and usage). .
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3. Apply communications concepts (elements Of communicat
interferences to communication, verbal and nonverbal
language, and symbols and reference) to communicate
effectively (without confusion and misunderstan ing) in a
variety of situations that require use of oral langu (Info
conversation, one-toone interviewing; group discussion,
presentation to groups and questioning eessions).

4. Use and improve listening skills (identifying main ideas,
recognizing level of usage, interpreting the purpose and
attitude of a speaker toward his/her topic, identifying
information and facts used to support an argument, followin
directions) in a variety of situations.

Reading Outcomes

Students will:
1. Use the work of a variety of authors (styleClescriPtfons,

situations, information, assertions, and opinions) to test the
personal observations and opinions and as a springboard to
creative thinking.

2. Use and improve reading skills (vocabulary, study methods,
rate adjustment, remembering facts, paraphrasing,
summarizing and finding relationships between and among
ideas) as they read current periodical publications, read
publications from community organizations, and complete
forrtis.

General Program Objectives

Finally, each activity is referenced to one or more of the folio
20 districtwide general program objectives that have been
established,through the accountability process.

1. Master the basic skills for continued learning.
lA Develop the capability and desire to use reading as a tool f

life-long learning.
1B Develop the necessary speaking skills to function as a f

member, citizen, career participant, and for personal fulfill

1C Develop the necessary writing skills to function as a tam('
member, citizen, career participant. and for personal fulfill

1D Develop efficient and effective listening skills as a tool f
life-long learning.

1 E Develop the necessary mathematical skills to function as
family memberecitizen, career participant, and for pe
fulfillment.

1F Enable students to observe, analyze, ancitkaw concluslo
from situationslhatexist in the social and natural world.

2. Develop a sense of responsibilityact with understandin
and respect towards others as individuals;

2A Explore the relationship between the natural environment
and human activities.

2B Develop those skills and acquire the attitudes and values
which are necessary for constructive interaction between
themselves and others.
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2C Develop the.wisdom, attitudes, skills and values necessary
to exercise the political rights and responsibilities as well as
'benefit from the privileges and freedoms guaranteed by the
United States Constitution.

2D Develop skills and acquire the attitudevand values required
to live within a structured adaptive society.

2E Sup Port and.value social efforts directed at maintenance of
sound physical and mental health.

3. Develop his/her unique talents and his/her sense of worth,
well-being and happiness to the fullest.

3A Develop the skills and attitudeg needed toOntinuously
clarify and modify personal values and goals.

3B Motivate studentt and assist them in acquiring the knowledge
and skills for developing personal talents.

3C Develop the capability of self examination and understanding
necessary for selfacceptance and actuation.

4. Become actively prepared to cope with change.

4A Explore the effects of techn ogy, science, and Ideology on
past, present, and future c ures.

4B Develop the decision makin skills which enable Individuals
to react to change.

4C Develop an understanding of hob governmental agencies
can respond to change.

5. Develop the skills and attitudes necessary to earn a living
and function as a contributing memberof society.

5A Enable studentsbb,come knowledgeable and self- directed
In establishing and pursuing their career development plans.

513,,Develop an understanding of the role of produttion" and
''consumption in an economic community.

5C Deviiilop the skills and acquire the attitudes and values,
necessary to manage one's personal assets.

what it is
The Now and The Future consists of a teacher's guide and
resource kit. The teacher's guide contains the background and
instructions necessary for teachers to conduct the activities.
The resource kits contain all teaching aids and student materials,

. for activities in'ihe guide.
Aesources identified with a bullet Mare included in the resource
kit. Resources without bullets are not included and must be
provided by the teacher. Most resources not included in the kit
are items commonly found in the classroom.
Optional resources are occasionally suggested. These tre n6t
included In the kit:Vast optional materials are, however, available
through the Jefferson County Public Schad Library Media
Services, the Jefferson County Public Libraries, or from specific

iorganizations listed inihe activity.
A complete list of resources is for in Appendix B.
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how-to use it .

The Now and The Fu.ture activities are designed to be infused Into
theongoing eighth and ninth grade language arts programs.
There is no fixed pattern for using The Now and The Future.
Many imaginative approaches, dependent only upon teadher
creativity, may be used. Each activity is recommended for use
In either eighth or ninth grade;so repetition of activities from
one grade to another can be avoided.

It-Is important that teachers at both grade levels try to use
.activities from each miniunit, thus giving students broad
exposure. It is especially important at the ninth grade level that
teachers attempt to include activities for each career education
concept in each miniunit. A broadening experience is more

s important than an in-depth experience.
There is no required sequence Intended In the numbering system.
The first number relates the activity to a miniunit and the second
numbqr merely identifies the activity; thus, number 1.1 indicates
that tile activity relates to WHY EXPLORV (miniunit 1) and that It
is the first activity relating to the concepf. It does not necessarily
indicate that the activity should be taught first. Activities can be
taught independently or in any sequence.
To facilitate Integration of The Now and The Future activities
with ongoing language arts curriculum, the activities are Indexed
six different ways:
Activity List
Aciivity by concepts
Activities by grade level
Adtivities by the language arts skills

Activities by teaching techniques
'Activities usable with other language arts units

TWA indexes are included in the Planning Section of this
Teacher's Guide.

1.

keeping it Up
The Now and The Future is provided to schools as thly continue
their efforts in career education. The teacher's guide and the
resource kits, including multiple copies of student tinaterials and a
school set of teaching aids, are provided. Security and maintenance
of the resource kits becomes the responsibility of each school.

Consumable resources, such as worksheets, must be replenished.
These items will be kept in the school district warehouse. Careful
maintenance of The Now and The Future will assure Its availability
for use by others.
Development of ThNow and The feuture has been done
thoughtfully and thoroughly. Many Individuals have helped along
The way. Implementation is now up to you, the language arts
teachers of 111. The effect this unit will have on students Is in
your hands, Students need the help. The challenge is yours.

Arthur L Ohanlan
Assistant Superintendent for
Instructional Planning and Development
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SAMPLE TEACHER'S GUIDE MATERIAL
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c eers and lifes-yies

Students view and discuss filmstrips to learn about values,
lifestyles, and careers of eight very different people. Students
chart values for comparative purposes.

student outcomes Language Arts: 3,4
Career Education: 2,3
District: 18, 10, 1F, 28, 3A

class periods Three to four

teaching aids Filmstrips, "Careers and Lifestyles" set of eight filmstiips with
tapes (10 minutes each)
Filmstrip projector and screen
Cassette tape recorder
Transparency 3.2
Overhead projector
Grease pencil or pen for writing on transparency (should be
erasable)

student materials Profile Sheet 3.2, one/student SEMS 0045. 770000

before class To avoid media saturation, you may wish to spread this activity
over several days. Plan how many filmstrips you will show each
day, about how much time each class period you will devote to
this activity, and what you will do daily to occupy any remaining

class times
Instead of showing all eight filmstrips toThe entire class, some
teachers prefer to divide the class into groups and have each
group view a different filmstrip and report to the class. This could
be done in the tMC. The activity format and discussion questions
can be readily adapted to a small group activity...

TEACHING PROCEDURE

Introduction 1. Introduce the activity with a brief question/answer session. As
students give answers, -write them on the chalkboard. 4

Ask students:
* Why do you think some people want to become politicians?

for power
to help people
for prestige

011171, Jot twson County Puoilc sehoot s

because of their patriotism
to be in the center of things _?

'* Why doyou think some people want to become test pilots?

for excitement
for money
to escape boredom
for the chairenge

* Why do you think some people want to become fores1 rangers?

to be outdoors
to protect environment .

vto work with nature
to work alone (at least some times)

39
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3.2s
careers O

15

sik

nc

a

lifes-yles

* Of the things listed on the chalkboard, which ones do you think
are valid reasons for wanting certain kind, of work?
answers will vary but should include many if not all the reasons
listed on the-chalkboard.

* Do you think in reality people's career decisions reflect or mirror
their values (what they think is important or what they want to
experience in life)? Why or why not?

tr, Do you think that people's values (what they think is important or
what they want to experience in life) should enter into their
decisions about careers? Why or why not?

* Do you think the way a person lives (his/her lifestyle) is a
reflection of his/her values? Explain.

task 2. Explain thatoin the next two or three days the class will view
eight short filmstrips (10 minutes each) to learn about values,
careers, andlifesifteas of people in various careers.
In addition, the filmstrips bring out skills, tasks, settings,
educational backgrounds, and income of a person-currently ,

working in each career.
3. Give each student one copy of Profile Sheet 3.2. Review the

directions to be sure all students'understand what is to be'done
and how to rink how each worker values the items listed. Be. sure
students understand the meaning of the items fisted.

4. Show-filmetrip(s). (Avoid media saturation by showing a few
filmstrips bver several days.) Allow students time twill' in the

4 0

a.



Profile Sheet 32

pirections: As you view the filmstrip for each occupation listed at the top.of

chart, indicate how you think ihdt person values (thilngs is impor-

tant or wants to.experience) each items ,in the left column. Use a

scale of one (low) to five (high) to rank each workers interest in

the item.
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SAMPLE TEACHER'S GUIDE MATERIAL
Copyright; 1977, Jefferson Co. School

3.2-
careers and fifesies

appropriate worker colutris on their Profile Sheets 3.2. Assist as
needed.

5. Collect and tempor'erily store Profile Sheets 3.2. Use remainder of'
class period fl: another activity.

6. On successive days repeat steps 3,4, and 5 until students have
viewed all eight filmstrips and completed their Profile Sheets 3.2.

discussion 7. Before beginning the class discussion set up the overhead
projector and screen. Place Transparency 3.2 on projector and be

prepared to write and erase from the transparency.
Explain to stude is they are going to construct graphs to show
how little or ho much the various workers value the items listed
on their profile sh s.

& On the transparency, ih the square in the upper left co , write
INDEPENDENCE. Call for a show of hands to discover the
majority of the class ranked (from one to five) the Part Time
Farmer's interest in independence. Place a dot under the
appropriate number and beside Part Time Farmer. Repeat for all
workers. Connect the dots to form a iine graph similar to the one
below.

9. Ask students: 7--
* Do you think an interest in independence might be one reason

the entrepreneur and independent carpenter (or whomever
students ranked high) selected their respective occupations?
Explain.

* Do you think it is realistic to think some people value
independence very much while others don't consider it
important? What does this tell you about people's values?

10. Continue the discussion with leading, controversial, or
provocative questions.

INDEPENDENCE

INTEREST

LOW HIGH

1 2% 3 4 5

Part Time.Farmer

Production Worker

Entrepreneur

Surgeon

Neighborhood Center

Director

Independent Carpenter

Fire Fighter

Cor orate Executive

4



SAMPLE TEACHER'S GUIDE MATERIAL
Copyright, 1977, Jefferson Co. School'

3.2 Tql

. careers and lifes-yles

task/dIscussion 11. Repeat steps 8 (using different items), 9, and 10 as long as class
interest holds and/or as long as necessary to show the
interrelationships between values, careers, and lifestyles.

summary 12. Conclude the activity-with a brie0Jiscussion.
Ask students:

* Do you third( a person's values actually enter into his/her career
decisions? In what ways?

* How important do you think it is for a person to consider his/her
values when making career decisions? Explain.

.* For each of the nine values items. can you name other workers
who would rank the value high?' low?

* Which of the nine items listed would.you personally rank
highest? lowest? Why?

* Do you' think a person's'values change throughout life? In what
ways?_,

* If a person's valt.les change, how might this affect his/her career?
-He/she-might grow to like (hate) his/her career depending on how

- his/her,values change.
A person might change jobs if he/she felt strongly enough about
his/her changed values.

* If a person's values change, how might this affect his/her
lifestyle?

* Several of the filmstrips show women in traditional roles as
homemakers/mothers and men in roles.as "breadwinners." How
do these images reflect society's values?

* How do the values of your parents, friends, teachers, and society
affect your own values?.

* Would any of your girls eliminate the possibility of being a fire- ,

fighter? Why?
*, Would any of you boys be uncomfortable about being married to

someone who makes more money than you do? Explain.
* How much do you think our career and lifestyle choices are

affected by the values of othe,rs?
reference Values Clarification, A Handbook of Practical Strategies for

Teachers and Students, Sidney B. Simon, Leland W. Howe,
Howard Kirscherbaum, Hart Publishing Company, Inc., New York,
New York..1972
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2,32
jobSdnd.genc

student outcomes

er
!!!

Students write answers to questions relates to male/female job
roles. Students view filmstrips and discuss how male and female
venders may influence career choices.
Language Arts: 1, 3,
Career Education: 1, 2, 3
District: 1B, 1C, 1F, 3A, 3C

. class periods One to two
teaching aids Filmstrips, "Jobs and Gender," Parts 1.and 2 (9 minutes each)

Filmstrip projector and screen
Cassette tape recorder

student materials Questionnaire 2.32, one /student SEMS 0045-768600

journal If students are keeping A Personal Journal (Activity 2.11),
Questionnaire 2.32 may be included.

background See Activities 2.28, 2.29, 2.30, and 2.31 for additional activities on
sex stereqtyping and male/female roles.

before class Obtain and preview filmstrips.
TEACHING PROCEDURE

Introduction 1. Introduce activity by allowing students to examine their feelings
about male and female rolerin the world of work.
Ask students:

* Can you name some jobs traditionally held by women?
telephone operator
nurse
homemaker
secretary,
maid
primary school teacher

* Can you name some jobs traditionally held by men?
geologist
mechanic
firefighter
airline pilot .

university president
engineer

2. Distribute one Questionnaire 2.32 to each student to be
completed before viewing the filmstrips.
Encourage students to think about how they really feel and to be
honest about what they write.

task 3. Show filmstrips, "Jobs and Gender," Parts 1 and 2.
id scusslon 4. Review the ideas in the filmstrip:"

1971..1044w County Public Schools

You taw a female construction carpenter, male nurse, female
reporter, male kindergarten teacher, and male student in early
childhood education. These people have crossed the sex barrier
and have chosen careers personally satisfying.

44



Questionnaire 2.32

2.32

JOBS AND GENDER

I
Name

Teachet.

Date, Period

0045-7686

DirettiAs: Anwser the following questions as honestly as you can.

1.1iales: How would your family feel if you told them you have decided to become a

nurse or secretary?

Females: How would your family feel if you told them you have decided to become

a construction worker or mechanic?

2: How do you think you would have felt if you had had a male kindergarten teacher?

3: How would you feel about hiving a female mechanic.work on your car?

4. How would you feelabout havingo nurse who is a man take care of you in a hospital?

5. How would you feel if in your marriage the man stayed home and took care of all

home activities and the woman becitne the wade earner and worked outside the home?

t.
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SAMPLE TEACHER'S GUIDE MATERIAL
Copyright, 1977, JefferSon Co. Schoo

2.32
Jobs and fender

Point out that more and more people are questioning the
separation of jobs into "male" and "female" jobs. There is a
general trend towards equality in the work world and a sharing of
all responsibilities by all members of society. '

5. Have students look at their questionnaires. Ask students:
* Did seeing the filmstrips change your mind about answers to any

of the questions? Eplain.
* Do you think there should be more less separation of jobS

according to the sexes? Why?
6. Using examples from the filmstrips, ask students:
* What led each of these people to chrose his/her career?
* How do each of these people feel about his/her job?
* Did any of the people bother you because of the job he/she was

doing? Why?
* Are there jobs that are more natural for one sex than for the

other? Explain. 41
* Is there a career you would like to explore but hesitate because

of male/female job stereotyping by school, parents, or society?
* Can you name some jobi being performed by men and women

today that would not have been twenty years ago due to the strict
male and female role separation?

4
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SAMPLE TEACHER'S GUIDE MATERIAL
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2.32 .

jobs and cender

Males traditionally would not have been:
telephone operators
recepticinists
flight attendants
secretaries
Females traditiorially would not have been:
telephone linepersons
executives
airline pilots
politicians
military officers

summary 7. Close the activity by asking students:
*,4What do you think is the value of this kind of activity?
* Did you learn anything about yourselves while doing It?
8. If students are keeping A Personal Journal (Activity 2.11), have

them put their Questionnaires 2.32 into their journals.
If this is your last scheduled journal activity, see Activity 2.11C,
My World, for a concluding, evaluative or wrap-up experience.

reerence Values Clarification, A Handbook of Practical Strategies for
Teachers and Students, Sidney B. Simon, Leland W. Howe,
Howard Kirschenbaum, Hart Publishing Company, Inc., New York,
New York. 1972
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** Used to revue The Now and
the Future activities and

.resource materials.

JEFFERSON COUNTY PUBLIC SCED3Ib5

MEER ECUCATICN
** SEC- FAIR TREATMENT CHECKLIST

THE NOW AND THE FUTURE

I. GENERAL CHARACTFRIST1CS OF THE MATERIALS

Men and Women are:

1. not type-cast in traditional, stereotyped roles at
home or in jobs.outside the home

2. not type-cast in "feminine" Or "masculine" roles

3. not ARBITRARILY assigned leading or secondary rolds

4. shown as capable, not inept, in a variety of non-
traditional roles and tasks

S. showh in a variety of prbfessions or trades

6. shown in a variety of levels in an occupation

7a. shown as *dyes and/or mothers and/or working women
outside the home

b. shown as husbands and/or fathers and/or working
men outside the home

c. shown as single adults, with no spouse or family

8. shown with equal frequency as heads of household

9. shown as sharing responsibility for monetary
family support and household chores with spouse

10. shown asPEOPLE having a variety of PHYSICAL and
PERSONAL traits including strength, weaknesses,
ambitions and goals

11. shown as worthy models to emulate

4/77DRAIIT
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SEX-FAIR TREAD ENT CHECKLIST

,' _THE NOW AND THE FUTURE

-

2

and Boys arc

I:, ihoWn as PEOPLE having a variety of PHYSICAL and
PERSONAL traits including strengths, weaknesses',
ambitions and goals

assertiveness persistence

gentleness independence'

initiative logical thinking

compassion emotion (fear,, anger, joy;
tears)

sensitivity decisiveness

courage passivity
strength immaturity

intuitive thinking intelligence

2. shown participating and succeeding cr given an
opportunity to participate and succeed in ALL aspecti

of the school curriculum

3. shown doing or given *an opportunity to do a variety
of household and career tasks, regardless of
traditional roles

4. shown considering, pursuing or given the opportunity
to consider or purspe a variety of career options
and goals

S. shown deserving and receiving public recognition-for

accomplishments

II. LANGUAGE, ILLUSTRATIONS AND TEACHING AIDS IN MATERIALS

1. Present balanced representation of writing andhir

viewpoints of females and males (quotes, songs,

stories, etc.) (Specify sex)

2. Fairly represent accomplishments of both sexes in

any given field

3. Avoid language which is patrcinizing, demeaning or

limiting to either sex .,
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SEX-FAIR TREATMENT CHECKLIST 3

THE NOW AND THE FUTURE

4. Avoid focus o descriptionofphysical app4rance
unless both male and female are so described

5. Avoid stereotyped descriptions, adjectives or images
which "TYPIFY" either males or females

6. Avoid job titles, prefixes or suffixes which
distinguish between males and females,in a given

occupation

7. Avoiddescriptors.which imply that an occupation or
task is designed for, or can be handled ONLY'by a
male or ONLY by a female

8. Avoid an attitude of surprise at the competen e of a ,
male or female in ding a non traditional job

9. Avoid stereotyped modes of dress or physical
appearance

10. Avoid use of such "man".umrds as "mankind", "e" or
"his" to generically represent`, ALL people .

11. Avoid unnecessaryjeference to or emphasis on the

marital status of women

12. Avoid language which describes ma/es and females in
non-parallel terms (man and wife)

13. Fairly /equally illustrate males and femilesjs.a.-
variety of traditional and non-traditional roles

14. Show males and females in integratedig±oup,,settings

15. Have sound recordings narrated* males andici 4,

females (specify sex).
.

O
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