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. o INTRODUCTICN -

This §ymposium was organized immediately following the Baker v Owens

Id

\

. decision, and was held prior to the Ingraham v Wright judgment, and should be

IR

) -
L ¥

. viewed in that context. . g -

«?

R

This monograph is ,divided intothree sections: a) t‘he formai 'presentations R
. * . -
\ of Dr. Fontana, Dr Friedman, Dr. Foscer, Mr. Vanore, Dr. Newbold, and

R N

-

1 Mr. Reinholz, b\ the de%te portion by the above individuals, including a summation | :

by Mr Westmoreland and Dr. Wilhams, with a concluding comment 'by Dr David
Gil, who spoke frota the @udience, butewhose remarks could not bei ored and '
\
s c) an analysis of the ‘symposlum by the. chairperson, D:z. Welsh . o ¢

\a

g L B R
H

——
o‘;

-~

L - The readers W1il notice sorr'e unevenness in the way\ the papers are s

E1 ey

th o
.

/ presented Several of the formal papers w\ere read, but most of them: were typed
> | \ ‘ - ’
S from the recording tapes . " Some participants worked over their papers more

‘than others. For example, Dr. Foster sent his rough drait back’wn:h minimal T

corrections whiclrhas helped to preserve' the pontaneity of his remarks._ R

-

The symposium was a unique experiem.e for all of those who participate%

Alhough there were no conversions, we ciearly earned something from each other. ) ,\

—— e oy

stimuiating as we did. = .
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- PREFACE

In 1971 at its. annual meeting, the National’Education Association .

. ’ Representative Assembly sent the report of its Task 'Force on Student Involvemem\/

< - to the I"xecutive Committee and Board of Directors . One of the recommendations of

L

* the Task Forcé was to appomt a new ’/I‘ask Forcé to study corporal punishment in the

" 07 . . e -

/jschools, —and in January of’1972, the Task Force on Corporal Pumshment was -

appointed, and began work. This group was highly representative in regard to region,

L

students, types of teachers, and urban-rural. characteristics 'Upon completing 1ts -

work the Task Force came to the following conclusxons* L - L o .
. [ N o . R - -

1.  Teachers and other school pergonnel ,abhor physical violence of persons
oA S - RS s
toward each other, no matter what the forgi.‘ e A
II. No teacher conscigusly war}ts to inftict pain, either‘phvsical or paychologica
| e e

upon a young person.

e, RIS
it T de ‘

where conditions for dealing Wfél disruptiorr are ao poor that che schoo

staf; has reached a point o total frustration. )
Iv. 7 7
- and growth in 'rle'ntify-ing;

L, . mflictmn of pain as a- disci
V No single group within the
r 7 . R or set standards independe

VI. The Tdsk Force believes the

i va

It further recommended that alyl educaors move in. hedlately to phase out, .

é“““"""‘"’ -

EKCa one-year pefiod, 'beglnning wich the 1972-73 school year
rovided by ERIC N PZ 3
e e . < t—:: o - - ."~_ = ,J(
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pain upon students, except for pur%ses of restraint or protection of self or other

o students The recommendation of the NEA Task Force on Corporal Pumshment ,never ‘
f;’ ’ | . iV ) S e e , . h N O
. - came topas&. |, . - .

N . JOm October 20 1975, the us. Supreme Court ruled that the schools had a

LR [N S L

right to use corporal pumshment w1thout parental consent. The judges felt that to

outlaw ite use in the schools "bucks a settled tradition of countenancing such
) 2 ! A
: ) pumshment %en reasonable. " In essence, the court was simply upholding a lower o K

; a court decisxon Handed down in Greensboro, North Carolina,: after Vlrginia Baker __ : o

i ) 3 ] ' complained that her son, Russell, a frail sixth grader, had been paddled with a. |

' drawer divider for playing'ball with two other pupils in an unauthortzed play area. 7,
Although the court included "safeguards,." by‘rnsisting that corporal punishment not be

. used as‘a first line penalty, that it not bé used without prior warning, .and th{ secon J

g teacher ought to be .present to observe\the paddling, theNew Yorg Times, was|
. I . Y .‘* . . - [ ":‘;:
% '. - " . s . P -

<

mcensed, remarkfng

-

>

AV ‘ 'In an extraordmarily retrogressimu‘ling, the Supreme Court fas. -
f .~ effectively decided that teachers may resort to corporal punishment int
» : diﬁcipl‘ning pupils under state law.,. - .

T . " The’ message the paddle transmits to children is that superlor ;

. ' physical size and strength is 4. powe{ful determinant of\}u&ice--a MU
lesson they are likely to apply to their smallér and weaker ton-- ° - T

X temporaries. In r.efusing to modify New York City's-ban on corporal . L

4 * punishment,. Chancellor Irving Anker riglitly called that form of e

= discipline "both dehumanizing and counterproductlve." (10 ~22- 75 p. 44c)

- ' In contrast, the conssrvativ,e New Yrk: Daily News wrote' SR
Much as we deplo re_ violence in any- form, we drink a thankful toast

tp the Supreme Court for a sizable contribution to ¢lassroom discipline _
" Even over parental objections, the court has just held. teachers may spank

Iy
PN

e rambunctious students, ..~ :
.,«v . Our joy is tempered only by,:he fact that Cha’ncellor lrvlng Anker

refuses to accept spankings®in the locai publi schools. Af the;rod’ werec. : }‘ '
. ﬁrmly and accurately applied sometof his ch‘}rge‘ ’migh' *begln to absorb




grammar 5m’d spelhng, in whlch many are appallingly weak (10-22-75, ,p 51)

. e
T ) While Baker v.__Owen was ‘being hotly debated. it was noted that the parental

o consent issue was the only issue before the Supreme Cou ;t?’ and that a whole mst of ', /.
N B R £ aa

‘ issues regardlng corporal punishment still were left undecided In fact& even on th /
issue of parental consent it was;not compr?(;t\le '« whether the "iaw of the land" had
P t

_,: . ) ’ i~ ‘, o/ )

. been laid down - g : gu,g‘,;,?i S ;‘; o >
» . / . ’%& / - o o
) ‘ Within a relatively sh/t period' cf tfrne, Ingraham v Wright / was before
[ : \bc P S _

-- L : '7 . " F*

1T he decxsion rendered by the Court’ on ;i:rh 20, 1977, shocked the antl-'

© corporal piinishmert group ev’en more than the 197 rulir)g The Ceurt voted 5 4 that

school ch’ildren thay not cleim orotection under the Etghth Arnendment of the Constitutxon

-

/-
4 the punishment might be. Justice Byron R. White wrote a. dissenting opinion and:‘ as

R A

joined by \Villiam J. Brennan, r., Thurgood Ma shall, and John Paul Stevens. The:
b ; |

‘when spanlred or paddled by teachers(ay\d school?dmipistrators, no matter’ how severe J

A

Court detision was written by ]ustiee Lewis F Powel}, ]r. Joining Powell were .

,Justice \yhltes dissent gaid \ ’ ‘f : ,.' y

- . \j Thus, if it s constitutionally impermiSsible to ut off sorpe
one's ear for. the commigsion-of a murder, it must ‘be unconsti-

25, 19%9)

- yeviously served warning to the anti-corpoifal"punishment forces 'that ,ther 'werev

G O T
“strong volcen in the Burger court ot likely to be frie“dly -

‘ an:ohgoing reiation~ a
s «, .ship; one in which th_e A‘@achermusttoccup,y many’roles
- advigor, friend -and, { ubs! :

‘adversary in naturii except with respecttot
ruptive.or insuborclinate pupii;whom the teacher

£ ‘tg disj" pIineawithout frustrati ’fo’rmslitfes.“ '




the Supreme Court. Reportedly, 9tudents at the Charles R. Drew’ Junior High ; School

TR e p e eyt 3
N i

in Dade County (Miami) Florida, were subjected to paddles brass knuckles and other

‘ <
types of severe spankings even for such trivial reasons as being late to class, not

.

dressing for gym, or making excessive noise Apparen)ly th/e spanklngs, which have

since been gescribed as a "reign of terror, lresulted in se?ere bruises and injuries

. -~ 4 \/ ’ R ‘7,
requirmg medical treatment : . ol f,_ S
' LN ! / .,/“ -

- Fpllowing Baker v Owen, and while still awaiting Lgraham v Wright,

decision was made by Dr Ralph Welsh to organize a symposium regardiné the ,
P

implications of the Baker'vs Owen. decision, which would be presented at the 1976

,_[, / I i“f

Fall meetmg of the American Psychologlcal Association eonvention in Washington, ’

D. C., and would allow both sides of the argument ‘to be )1ea1fd o S

- L
-TL 8

- Two members of the American Psychological Aesociation !Task Force on

¥ \
-

" Ghildren's Rigtits and Child.Abuse, Dr. Gemd Koochei' and Dr Ada 1 Mau;‘er,;

,"!,, -
A\A
-y

3 e

Mona Marie Wechtel als,l offered strong encouragemént;

- AN
Psychological Assoéiat‘ion,

e

e I
- . T T e
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LEGAL RAI}ZIIFICA’fIONS OF CORPORAL PUNISHMENT IN THE SCHOOLS =
Lot - . » A l%r—-———‘— . '. ’ o

»

~. ", Andrew A. /\Lanorejr.*

i
~ ! ‘
| ' T e b aoms
» wln 1959, the/ueneral Assembly of North Carolina, in it3 mfinite wisdom,
li@n}/mtfen you have anywhere from twenty-five to thirty stuelents ina classroom,

Mere one 1ndiv1dual pupil can disrupt the entire cl sroom and keep all of the

S
other pupi from gettmg what is their right, and what they re in school for, an .

Q

£ educatto:/passed a law which prpvides that a teache in-a publi\c schoolroom may

, b

, ¢ nljse whatever force is necessary in order to, maintai disc:ipline, and this force rnay
| .« . 7‘ .

Iinclude co poral punishment

N o

The case, which precipitated Lhis’ symposi m (Baker v Owen) was heard by

\

]
a federal court, after a mother, Virgmia Baker,

-

d her son, Rﬁssell P sixth K
grade st/udEnt ata public school in Winston- Sale:n, North Carolina, brought an 7

. act1on against the princ1pal the\\teaclierf the loca BOard of Education, and the

- supé /tintendent of schools. The mtent was to hav, the 1955 statute allowing corporal

. punishment in the prth Carilina public schools declared unconstithtional Mrs Baker ’

po - ’
did not b».lieve in corporal punishrhent, did, n({t use it herself in maintaining

‘ '. discipline in he}household' and said that her constitutional right was being denied

' her if i,he schodl ofﬁci‘a_l; used corporal punishment over her objection. - . &
) R R
- . This’ partiqular child was ur Ly in the,clgs‘{oom\,'ﬁa‘the teacher, as the ~

Ve

evidence showed had previous ly attempted to use/other alternative methods of o

N
— - - - o R . !
[N . : T ’

*Senior Deputy Attorney Genera’l of the State of North Carolina. .




\’ pmishment, which finally culminated in the infliction of corporal punishment The

A puni)iment involved two spanks on the buttocks with a drawer divider which was later

i 'l - described to be about tne size of a ruler. As the evidence also showed the chiid T
:‘ R I t Q Re ' PR -
/ . " did not have any permanent injury as a result of the punilshment, nor was the ) _

4.

/ punishment inflicted maliciously

> Athree-judge ¢ court heard the case becausé, inthe federal system, ~any time

a state Statute is questioned as far as its being constitutional or uncons. itutional the

N .

Federal Congress has provxded that three judges shall hear it.., Whenever a decisioh,

is rendered by the threa judges and an appeal is requestec( it must be taken‘directly

: -

to the Supreme Court of the. United States. The throe-judge court held that, 'yes, AN

.-
[ 3

Mrs Baker did nave a right 10 determine the kind of punishment which would be . i i

imposed Xfxpon her 'child when the child was at home, but they reasoned that the 5

\Lr, _

school situation vas different It was their opinion that scho :>l ofﬂcials have the right )

> " 1,,

to determine, within the Bcope of reasonableness, whatever punishment w0uid be

inﬂicted upon a child ‘which had 'Been entfusted to their care. The three-judge court )

I . ~

held, therefore, that the corporal puhishment that ‘was imposed against the Baker‘boy”

was not ufconstitutional, was not in violation of the Eighth Amendment whic R o

.
. 3 had
LY
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.

imposed, some other form of dismpline must be used on the child. Secondly, coyporal
pumshment could only be admimstered by the principal of the school or by a teacher'

in addition, whoever iniposed the corporal punishment must impose it in the front of,

"

or in the presence of a witness, and the witness had to be either.a principal or a

teacher. At the tithe the corporal punishment is inflicted upon the child, the child -
. s . >
" has to be advised as to the name of the witness and why the punishment is being *

imposed. And, thirdly, if the parent so requests, the teacher or principal who

-~

imposed the coxporal punishment must inform the parent in writing of the name of the

individual who witnessed the punishment and why the punishment was imposed '

Obviously, Mrs Baker and her son dié not like the deciswn of the three-

judge Federal Court upholding,\basically and generally, the right of public school»

teachers to impose corporal punishment. Their appeal went to the Supreme Court

ri

of the United States, and the Supreme Court responded in a suramary fashion they “

did not aliow oral argumentsﬁpresuiably because the facts of the case, in the
8

opinion of the majority of the 3ustices, did not warrant it. AThey simply, took the

v

case np on briefs, and on October 20, 1975, they uphéld}iae three-judge decision: o
To summarize, the law as‘it presently exists states: (1) Coﬁo;a"tm%nlent n{sy o
be imposed as a form of disciphne in tlie public schools but certain proce iral.

saﬁeguards raust be applied--those prevxously mentioned; and (2) corporal punishment, S 1

per se, cannot bé cruel and unucual punishment, simply because a child is spanked
Let me make-one thing very clear. First of all, I am not a proponent of
abusmg a child through any form of disCipline, whether it be corporal pumshment or
otherwise, and I don't beIieve anybody in North Carohna is either. We, in \ Noxth~ '
Ca-rolina, have on the lawbooks some very clear crimuihl laws which make it a N

i

criminai offense for a t(aacher, when imposmg corporal pumshmeu:, to do it rnali-



¢

ciously, and if the punishment is im

L ]

sed maliciously, whether Tt be corporal. or\

[4

otherwise, the teacher can be h'e'ld rirhinally responsible, -If permanent injury
occurs, then again, in North Carolina, thé\teacher can'be held both crxminallv and 7
civilly responsible. Finally, I wish to point out that in North Carolina at least, ghd -.
I'm’ not speaking for the other states, we have never had a case where a teacher ha..s

S~ e
been held crlmlrally or\:wﬂly liable for 1mpos1ng c.orporal pumshment on one of hlS

or h \eg students .

. -~
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" -4 :  USE OF CORPORAL PUNISHMENT IN THE NOR’IH CAROLINA PUBLIC SCHOOLS

Pines, and shame on_ me lf I happen to rnention it oﬁuoh a beauti\ 1 day, as we
) could be on a golf, course. I represent over a million and a quart (1, 250, 000" . D
- school-aged children, - K through 12 in fhe pubhciQhools o North 1Carolina, about
50, 000 teachers, and 147 school systems I m de ight to be he e speaking in
h favor of corporal punishment'. The vast. majorlty of th° parents j North Carolin
and the vast majority of teachers in North Cax ohna also favor thi position, 80 this
. problem is not a North Carolma problem. It may)e a national p oblern, it may

bea prohlern in | your part ofthe ¢ ry, but at least at thi" poim[ in time in North ~

o . N
b Carolina, there is overwhelnnng majority suppo : mshment in our

-.:k (

. stqte. - .o, A~ 7 e . f ' i oo :;\_"

]

X

~\‘\t - I

: I was not ahuseq,by my parents and they used corporal[ umshment. I do not
s : | Ry
consider that I was abused by my teachers who used corporal punishment on me whe’n '

‘,,,

- topic today with the use-of corporal punishment regariiing the abuse issue or to use ‘
“it for speciai education who are emotionally disturbed is tottake it out of context and
confuse the issue, We re talking ahout‘the vast majority of children who respond to |

normal typical discipline approaches that are used in a pu.blic schooi “We' re not

.‘/‘

. 1 . . . N
: E Kenneth R. Néwbold D+ b . T
- Laurinburg is t%\ty—miles south oflhe Golt €a L worldr Southern R
- { - ! o B
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H

"in North Carolina, General Statute 115-146. This State Law stateS°

principal. It is effective with those students who fail to respond to reprimand ». TO

| kindergarten through the sixth grade. After the sixtlQ}rade, in grades seven through

.must use spanking only after other less drastic deterreﬂfs have failed \l‘he

‘ , 6 -

speaking, or at least I'm not speaking, about special educatiop) or exceptlonal

children or those who are guilty of child abuoé”at home. E .
3

+

. My remarks .re based uan twenty years experience as a teacher, princi- .

+ 2
pal, assistant superintendent and superintendent Corporal punishment is authorized .
N s

Y |

-'. »
. ‘\ L . .
. Principals, teachers voluntary teachers, teacher aides and ' R
assistants and student teachers in the public\schools of this state

may use reasonable force in the exercise of lawful authority to .-
restrain or correct pupils and maintain order,, No county or city .

.
Len

1

board of‘education or district committee shall promulgateor -\

- ¥ continue in effect a rule, regulation;"or bylaw which prohibits the use . .. s
“of such force as is specified in this section. e k ° g ol

’ . - 4 - B

I.support the retention of this State Law as it has served as an effecti e

A -

deterrent to pupil misconduct in North Carolina public schools .

> . -

I have used corporal punishment as a teacher and as an elementary

[y *

il
- e

extra work or detention after school. It is,not useﬁ with any large nunber of class-

room pupils in any classroom Corporal punishment is most effective in grades

twelve, it does losé“some of 1ts effectiveness while suspension and dismissal are

more effective when all other approaches and methods to discipline fail I'm in

L]

complete agreemeht,wm { the due process requiremerits handed down in the Baker vs., °

Owen case in the NoKth C rolina Middle District Federal Court, which our Deputy
Attorney General has; spok . These due process requirements, very briefly,
are as follows: (1) Tlhe student must be informed by the teacher that specific

misconduct or misbehavior will resu't in a paddling (spanking) (2) The teacjter

pupil‘iﬁust’b’e paddled in the presence of another teacher or comparaBle witness, and

P — e




(4) Parents may request a written report on the paddling mcident. Most North

'

Carolina public .8chool systems had already been using most of)these due/ rocess

N\
requirements long before thiS case was decided R /7/ ‘ '

>
~

I am the first to admit that corporal punishment/can fail with some puplls
and that it could be. psychologically harmful to sorr}estudents However, in my

’ experience, I have never seen ev1dence of any lasting psycHological damage as a

result of the use of corporal pumshment. If it 1s reasonable and if the teacher does

not administer, it in anger or in front of other pupils, it can be a very effective tool

., . =

vith most students I regret seeing people put in ]811 or gomg to prison. i l»do not
enjoy paddling my own children or seemg other children paddled Yet, 1 cannot accept \

the alternative of a school classroom or a school where an adequate level of

-.P‘

discipline did not occur. Effective learning simply cannot take place where there is

<

no discipline

In the last seven years, the’ national Gallup Poll has ranked dislcipline as, the

-

number one concern of parents in Arfierica in expressing their feelings about public T
schools. And I'quote fronf George Gallup s latest poll referring toa nationvnde '
survey to probe the attitudes toward public schools Gallup said that the lack of
discipline is the-number one criticism of public sehools H- ed that the permissive
era-was not, ushered in by the schools, liut by tﬁe public, and that schools area 7 »
victim of an overall lack of respect for rules and ‘authority 'l‘he lack of dlSClQllﬁe .
is identified with some of education 8 foremost,problems crime, parental neglect, 7 e
‘apathy toward s&hool activities, idleness and lower academic standards the public . : f
opinion analyst pointed out. Surveys in Nbrth C’arolina on 2 state level and ona - ) --;::;
local level have validated the Gallup polis in’ thatgdiscipline is the number one concern ) =

of parents and they want an- adequat%level of discipline in the classroom. 4




, that allows us to use corporal punishment when all other d1sc1plmary measures fail

Surveys of teacher. attitudes in North Carolina repeatedly reveal that North Carolina

- teachers feel that cur State Law is needed and that their morale would be loﬁered

if thisg Stat:e Law ‘was repealed . Durmg the past seven years, North Carolina h‘as )

'undergqne all of the pressures and problems ‘of desegregation, student unrest,

problems involving drug abuse and alcohol abuse, permtssive homes, broken homes, .

and homes where grandparents have been rearing the chlldren while mother ‘and

‘4

“and [am proud that North Carolina has come through this difficult period with an

- ﬁ

outstanding performance. And in my opinion, when the history book is Written

about desegregation, the South is going to come out smelling like a ros‘e andthe

hypocrisy of the North, the Mtd‘West and thewn&to be showu for what

it was. The experts in the North wanted to come South ten years ago and tell usj
“x e .
about all\the ways to solve all of the desegregation and unrest problems in our , ,'

&

schools, and di smplme was part of that unrest. But now1 notice that we are not
Vot
going to go North to tell them how to solve their desegz:gation and student unrest

problems . We have solved our problems and implemented desegregation, and I’

:
N

proudoftt N L " -

P . . )

- Teachers and principals in'North Ca"olina must have effective ways to deal

with pupil misconduct Teachers are not trained psychologists or psychiatrists or

*

medical doctorg, pediatricians or anything else. ’I‘hey, therefore, cannot effectivelv

7 therapy that would require a ;evel of expertlse that is not found in niost teache..s o

We have excellent discipline in the school systems, of North Carolina, and

: . % - . »
] a-tribute a large part of this outstanding record and good discipline to our‘State Law'

fat\her were off living in another state, drawmg welfare. We' ve had all these problems, .

use dlscipline .alternatives such as behavlor modiflcation or "schools without failure“ i :

L
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Yes, there are teachers who are experimenting wn:h other alternatives. There

are teachers who have heard of Glasser and they've heard all the othei‘ experts.
Y

W e

T{ere are teachers who are well-tralned in transactional analys1s and who are "y

"

"

ok e
f

experlmentmg w1th this and other appro\gﬁes . Wearenot a backward Sta\.e We, k4
are trylngfto ‘use modern, alternatlve ways of dlsmpllne. Yet our teachers- do not
have, at this point in time, small classes of one to five, where lndivlduallzed o ";

"1nstruct1‘on, one hundred per cent of rhe time, can be prov ded Most ofoour teachers
have {o be with 25 to 35 pupdéfﬂhough we do have a class size law that restricts

the f1rst three grades to 26, the 4th to 8th grades to 33, -and no more than 35 in the

9

.

hlgh school grades, 9th to I2th. h R Lo >

o
“ - L 4
> w

~

L The point I am trying to make is that we are not talking here today a%
2 .

Y

cl..d abuse, we are not talklng about speclal education chlldr&n, and we aren

talking about, in my opimo , those exceptlonal cases where corporal punishment has

been ,mlsused We are

4
* use in malntagmg a reasonable level of discipline in our schools I support corporal

lking about, in my opinlon, a very effective deterrent to o L )

AJ

/
r"\ .
_~ * punishment as a deterrent and feel that to take it away from the publlc schools in
g O
North Carolma would lower the quality of our educatlon and lpwer the disciplme
.+ level in our school systems. DT
' . v T "
* > R * f 1
. = ‘ =
N o« e
hd - -
. »
L I : .
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f A PRACTICAL DEFENSE OF CORPORAL PUNISHMENT ’

v , , .
g . Lanslng Relnholz* -

*

In the lexter that Ralph Welsh sent-to me aying the fOrmat was golng?to be
as it is today, he mentioned that we’ should be taking a fx:arne of reference and a 7
position from our own professlonal bias; so you ‘11 understand that I'm speaking as a |
school administrator and as a parent. I'm not 8 psychlatrlst ora psychologist
not a couxfelor % a lawyer. I am n&: anything except a practltloner. I have to deal

000_7

-

-

in Burlington wlth 6, 000 chlldren, 400 profeasional employe 8, approxlmately 12

The authority. of a feacher to use corporal punishment 88 -
disciplinary technique is an element of the«common law doc, lne
of “in lo&o paref ’

and malntalnlng fi educational: ean oﬁm it

loses some of & Blackstdfiian’ ‘viality. ‘I‘he octt'l
retevancy is parﬂcularly evldent ‘

rejected at the Univeraity and col eg’e level, -thie ,ea_chers‘an
+~ administ ‘yators of public schqo stand gome degree ''In
he; c

Pﬂreﬂtiﬁ

-
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.. Lo the maturity of the mdividual student and his ability to function

independently, conditioned somewhat by his parents’ expectations. - -
‘ ; “ "These, factors, together with the existence of compulsory education,
the nature of public school cia s scheduling; the financing of schools

- _through local property taxes, . nd other gpvironmental factors’ -~ . -

. ) peculiartothe_public school-setting are contrlbuting factors to S e

‘the existence of i loc&par\tis.", T '

e e,
TH e

The neceseity *’or the use of corporal punishment* on-the other hand,t as a

S ) R PR
.. P - -

v e} e e

.+ means of managing behavior in schools ariset from two pamcular sourceS' First,r =

that education is compulsor ], Children between the ages qf six and~sixteen, for the -

--‘ | SRS
P S I -
x N

most part in this co’untry, mu st attend puhhc scl'ools uniess otherwise excused

- 1 ¥ - LT

unider local ‘statute or s‘tate statuts, secondly, there is or’ten no postive role

- o~ ‘—‘1&’»"'"

institutions to which a child can turn"‘to when he is suspended frem school 4 Thei word
suspensmn, in this mstance, 1 hin’f is a good WOrd to use to describe *he state of

e "

" many of these youngsters Where, if you suspend a stuv ent from school is that child

1.4-
[ =

g to go if he is under smeen years of age? To wnar. institution can the parents

';\

=

turn for assistance in cbtaining\public education for that ‘child?r

recogmzmg that publ ic education, is desirable. . .it ia desir;‘oled 0

= . to theﬁreetl S . L=

-

In Burlin?ton, suspensions total ahout 100”:;‘ 7

ﬁrt “““““““

N e ;f;;;;,-f:f" :g**"‘
S°h°°l is a reform 5°h°°1 f°’~' wayward\youngsters, waywarld‘f*in some*manner or other
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student and sendigg him down the road not to return to the public institutions, 1

e

think we're béing derelicc in our responsibilities as p'ublic school teachers' Sncl public -
.

[

 school admimstrators . Not having a place to send students when we suspend them

-
&

O ety e s

from schoo| results in a great cost, not only to society, blit to the individuals involved

“ - The difference between what people refer to as abuse, the abuse of children,
]
and corporal pumshment, is not the only ghstinguis’mng fact,or with regard to touohing Lk
r R

) children or disciplining children inVschool _Another term that is thrown about loosely ‘
: “f‘.“’w” . Co A

physical restraint. . @ / ¥
. 'l;'jre are qualiifcations tlwuabemand used when egorporal pumsh-

ment is used so that 1t is beneﬁcial and is net a destructive tool Pumshment should

not physically harm a child. I'm not talking about abusmg a child I'm not talking "~~

Jo

e 'about leavmg marks on a child; and, in fact, 1f thgt occurs, if fd‘rce beyond that which b

L4

is reasonable results tn physical harm to a Chlld then by all means, and [ don t think

syou'll find an’educator in the country that will & say that the person whomflicted that

.harm should not be tried for criminal assault \I think every educator that believes m’} ‘

-e -

V- X * Lo
corporal pumshment as an alternative means of disciplining, believes that there . _A{\i

ought to be a reasonableness abom it, and we're not talking about abuse. Those people '

4

Kl

who are advocating the abolition of corporal punishrnent consistently put ‘the term ;'" ;
3 .

"abuse” right out in front where the public sees it as being the extreme rather than the

norirtal fashion of using corporal pumshment .

TR matiew e e wpm o yaume vt e
. L g

i

Corporal pujishment should not be appmith malice Again, we're. talking

the school is the teacher. Asa parent, I don't believe that parents should inflict ? i:'

o

T T e S A P S s A e
[ ! i i " P I

Torporal punishment, spank their child or shake their child, ar the time that they

are "grieved" (by the cniid’ for the act that the child committed) because the parent




B

is angry And, hen the parent is angry, he/she is not going to be reasonable, and

he/she is not going to, under normal cnrcumstances, inflict the kind of punishment

he/she would inﬂict, if he/she took five minutes ahd calmed down and assessed the

situation to determin whether, in fact, what the child had done was worthy of such a }

stringént method of disciplme such as using corporal punishmentq v , - =
z 2 [9 ‘ ., R ~“

e The same thmg\should be true of a teacher. ‘Ifa teacher is the grieved :

party, then that teacher should not be the. person to inflict corporal punishment. It 8 not

even necessary to say,, but l will because the people advocating tﬁ” abolition of corporal

pumshment fail to recognize it, that rarely is corporal punishment ever used asr the first

Al

- means of punishment m the school, as the first means of disciplinmg in the school ) -
"( i b ’ ':i

I've l}een in public education for thi-rteen years, and I've never seep/ never, singular,

. e N
not one time, a teacher or an ad{ninistrator or a non- professional employee of the school

dlSI‘lCt ‘hit a kid the first time that' kid does something he/she is not supposed to do in R

school, I'm not saying there aren't inctances of that, I do know of football coaches .
o that have used forearm blows to a player whg doesn t do what,he 8 supposed to do and 1
think that is abuse. That's not corporal punishment. However, corporal punishment is
3 . ' . B ae?

°

~ . notthe first means of punishment in a school ' c c r
' Q " oL S P

-

v . Corporal pumshment should, in most cases, be the last resort afterv all means
- appropriate have been evaluated and used, if appropnate. It should be used when all ' .
‘,other alternative forms of punishri‘is‘nt have beentried and have failed A child should -

know beforehand why he/she is being punished and whft | he/she is being punished for, . .

Ifa professiona other than the grievant deems. that it is a meaningful decision, the

suspension. in fact, we rely so’heavily on'the dependence. . independence, rather, :

of stii*dents today<\f we think they are, in fact, capable of making all of tirose decistns -

- EKC that some of the people in this .country would like to have students making for themsel'
< - e g




o . L S 14
. today, then maybe we should gwkthem \e decision' Do you wish to receive corporal
: \ /

fg/punishment, or ‘do you wist;o be thrown out of school? Those are the last two a\fterna-

o

i ~

*

years that I have been a school admmistrator and school teacher, ] can recall and

e

. document at least 200\instanees of corporal punishment. aThat § not all whacking

- .

i That s not/all/nsing paddles.. But, if you shake a student, if you grab 8 student, if

g " B / ?

you wash a student's mcuth out with soap, that's corporal punishment ifa. teacher

.

grabs a pupil by the éar to make him/her do something, that corporal punishment. .
”

Ko ]

+t .

We're not telking about those thmgs limited to spanking In all of thosg instances

.where I've paddled children, as, high school pri'il;ipal I’ ve: ever once failed to offer

/

I ‘\ . R =

jr3

T -
about a threegday suspension ora ten-day suspension. And -never once hasthat inde-

pendenbthinkmg child chosen to be suspended from school becauge he/she wants an ,

_ 'S . A o

L 0. : . H

the parents don't care. “ ' o
N S
* A child should not be restrained in order to receive corporal punishment

>

Yc 1 then get into a situation, if you use restraint, where a childacan get injured

e ot -t e ig
. The use of corporal punishment should no mvolve, needless to say, rfeial

e I

“_,

- that they understand" or thay i’the child was always beaten at home" is circulart. If
beating worked, then the stqd

o School,

el

rrosien e N

Yt the occasion aris v s where thercorporal punishment alternative isconsidered

,nt wouldn't be in ..rouble. A pampered chi,ld from an 7

/,

+ the child-the alternative of being suspended from school per?&anently. . We e not talking

",\..

“tives we've got.. Which one doYou want? I can tell you that I' ve used that .- ln the thlrteen
e}

education. He/s he wants to be some place wheve people care what in the hell- happens to
him/her. And, in most of those instances, they choose the corporal punishment because .

they know that we do care; and in many. of those instances they come from homes where .

-
e

) sexual social or economic dis‘E?imination. The argur{(c)ent that "that s the only language




-
s

.and it's already been tried, chances are it's mot going’to be succe sful and, in my

/

more than otee omrehe same ghild

\
With the above qualifications, I feel that coqlioral punishment is a necessary
/ tool for educators . We should stop getting hysterical bo ut the stimulus and concen-

NI

-

experience, we ve ney’er ’fou\nd it necessary to use it.
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i " of other individuals. The alternatives'to corporal punis ment are usually less
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about thecontinuous pain caused by boredorn, fear, and a ,iety among students the L

R AT i ey S s T

4 1
e things that they face, more than a single occurxj/nce of co oral fpunishmentt In(b

-addition, y concern rests with the right of all stuatants to receive‘an education
t : ‘
uninterrupted by a single, mdmdual, disruptiye -student.

Yo e w

O -

3

’ I'd like to take just a n\inute to-tell you v)hat happen 7

which in itself is not%ad 7 lf we

Cm ¥

reasonable number of times and w

K:f to report it to xtrhe, state for a statistic

good reason for ‘eatablishin some data base,

= J*t:},:v L ,7:,-

admintstrator responslble in the school could lose his /her’

= Eo
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B National Teachers Association, 6pposes corporal punishment V.E. A., the .\

: Sy . , . -
Vermont Teachers Association, opposes corporal punishment The Burlihgton

7 AR o

Education Association, as an associatiom Opposges corporal punisltiment.'x
Unfortunately, to. say, after I got back from New York and "Good Morning,
\
America, " * my Board abolished corporal punishment, on a seven to six Vote. On a

seven to ) six vote, the Board abolished corporal punishment. ‘The Burlington Education

o

L3

Association stood up and applauded However, I have 401 professional staff empJ.oyeed
Ninety percent of those professional employees insist that this means\of discipline is

necessary, if teachef’s and admimstrator,s are to effectively deal Wlth some of today 8

’ N

‘ students. The deterrent factor of corporal punishment is inescapable. 1975 76 saw .

46 in\stances of corporal meishment reported to the state from the city of Burlington.
J -
Fight"girls received some form of corporal punishment, and the rest boys Not»a

: 1ngle parent in Burlington has ever gone to court and, to my knowledge, all of the B
cases that have go e to court in the state of Vermont on &iminal assault have been v )

' determined in favor of the teacher, And 80, while all of that was. happeﬁing in Bur- .
lingtoh and corporal punishment has been abolished I work for the Board therefore,
I'm not diStra ght. that it.has b\een abolished I'll work togetit reinstated because we
h&ve found that the\problems that arise simply from the fact that you can' 't do it. and

%tudents now know \_a:: you can "t use that, is not making or school system a better

.
. ry - - R ! - = ¥
'3 . - . - .- T _ —
A A .
3

system,

- .
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e T GRILD ABUSE IN THE NAME OF DISCIPLINE S
S .. Vincent J. Fontana, M.D., F.A.A.P.* j . T
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. Violence breeds violence Are we going te allow our children to: be -

3 taught to abuse their awn children? A recent United S‘tates Supreme Court ruling

*

3 allows a teacher to inflict physical discipline or "whip" a chifias long as that T s

teacher has another teacher with him or her as a witnesg. j‘n:;nx opinion, ther;f fé“‘ ‘3”%

N
- Frqu'

N Y.

absolutely no reason thy any school teacher should be allowed to}yhip any child in

et RN \ﬁ ~
.. the name of disciphne. S s, "_ ‘ ® “7\. L

f . Dr. David Gil a sociologist, in 1969, wrote in the American Education
[ . . ‘magazine: A S };f: !
’ A teacher who uses physnc:ai force against a child teaches :
‘L that child and all the childzen in the classroom:that :physical force is
C an appropriate means for human interaction. As: such children érow o
into child-abusing parents, theyare practicing what they-were taught - .
e 7 in school. Education has developed constructive approaches
motivate children to create challenging, learning milieu and to as
3 the necessary discipline in the classroorft and: needs-no longer to. -
i *  regress to the destructive app\roach which is*sygabolized by corporal

i - . punishment., —

.

can and often deecome what they are taught ’I‘here ia no doubt that corporal -

RN
13 fv

=

7‘7 B »

*Medical ector and Pediatrician-in-Chief,, New Yor!
Hospital Center for Parent and Child Development
I : - e

Chairman of the Mayor 8 Task Force onLChild Abuse and eglect
City of New York” ok i
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_ bunishment is a form of child abuse that will certainly. manifest itself in later years

s ) \ o
and is likely to have some undesirable side effects on the abused child and on ]

R e e g e s e
v

; ' society as well' We huve shown our concern for the abused child in‘the last decade
o . and statistics indicate that the incidence is cevtainly one for concern. There are e

‘tortured and battered children estimated in this country t to be over one million s o

annually Nevertheless, there a‘l‘e some who will endorse corporal punishment,

L]
L

2 ;0“er of child abuse, as a meaps of discip'line. Most psychologists now seem to , | 1:;
e ’agree that this type of discipline ahd other physical pumshments teach children to )
E be violent and cazlse thempsychological damage which allows t;iem to view the world
"~ as'a cold and hostile place with which they must deal with anger and violence. 7
7 e, If there is.to be a pattern of child rearing in‘our culture and there ‘is, it - %f r

4

"\\ .

3 - S

" has ts roots in o) r concept of children 8 rights. It can 't be‘ denied that we-do L

-

slap and whip and strike out at our children in the name of dxscxpline- -whether it

o

PUNG: VR

be in the' home, in the school or in an’ inst,ltimion. This striking out at our children :

- '

L ~
e is really through irritation rather than in the name of d_scipliig. There isn't any
4 . doubt in my mind that .our casual acceptance of Violence coupled with ihe concept of
S LT :

' . parental or public omnipotence is responsible for the prevalence of corporal

. - 7\,‘ 1.— "
punishment and’ for some child abuse.’ The rigidly, authoritarian figure who feels

justified in demanding an exactmg absolute su\bmission for a child and in whipping A
. = e

or beating him until he gets it, may be one abusive individual whc)se actions relate

to our child" rearing philosophy. Yet it has distorted the normal concepts oi‘ ’

R ‘\“aY

disciphne and punishment for his own less than normal reasons. The*parent or :.”‘
teacher who torments and beats a child in the name of punishment for a minor or ,

'non-existent, or irrelevant transgression is not, by any stretch of the imagination, ;

\ S e
P T

punishing a crime. His action is ofcen calculated cruelty, is completeiy unrelated




e

to aiscipline, a”nd is rooted in his ewn perversefascination with the act of abuse.,
In other words, he. enJoys ‘what he is doing. i '

Toa 5 The parent or teacher or caretaker who succumbs to a momentary fit of

. " rage and lashes out at the child in an uncontrollable and hurtful outburst of *

E-9

hostihty is' neither disciplining or punishing the child He knows very well whatever ‘

he might say that he has been ovemhelmeﬁ”hy anger, impulses chat have nothing R

to do with correcting the child's wron,éul actiolt. This parent or teachf-r isan

uncomfortably familiar person. He comes closg to being any individual who has

lost control and is mvolved ina temper ta\rum Many parents and teachers comg'
very close to loging control. However, they don't whip out, slap out, act outtor use
violence inflicing physical abuse, : Some, however, will slap out i? anger, (llh v! ‘
shove, -and on occasion, hit a little too hard and then take a deep breath chechng .
their impulses and perhaps stop before going too far,

There is, 1 believe. a fairly clear cut difference between what is di ipline

and what is abuse. The individual who disciplines has in mind the welfare and best , o

interest and safey of the child. The one who abuses is indulging himself ’I‘here is
also a cut-off point, if not precisely deﬁned, between the' exasperation of rhe normal
’, parent or teacher who occasionally feels himself letting go and tnen puts on thei -
brakes, and the unguarded rage of the abusing parent or teacher. That polnt ie the‘* |
imposition of coutrol, the ‘act of stdpping before the hQStlle emdion gets out of hand'
~Thereic re, while there is in our c;ulture a relationship between our child

rearing beliefs and the acts of violence against children, it is extremely difficult
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who ques't(on themselves in their attitudes, aware about their flashes of anger, _ (who -

do no'y{lame their children for their own abuse. who are concerned about their

‘ '\ diséplinary.modes and motivations, who wonder if their instinct tg retaliate is

1 AN ‘\ > 3 = —
; normal, who pull themselves short and count to ten before walloping and then

oo . & - N
restrain themselves .instead, are not the abusers, \ . : ) . Lo

Y 2}
H

The promoters of corporal punishment cangot be simply traced to the

needs for dismpline or teaching the child or to cruelty or to sadistic tendenmes , .
LA \ ! ,
~or to rage or to mistaken concepts of\dismpline%r to a child rearing ,philosophy er E

i T

. to the presence of V1olence in our soc1ety 1 believe they ar; rooted inthe ; (. 4.~

A3

!

|

sociological, psychological and even biological characteristics of the offenders. . F

Comment by Margaret Fallont who read Doctor Fontana 8 paperiin his absence-' ' N

- s =

It has given me great pleasure to come here today and to meet with all of

[ - —

you, and to have had this epportunity to read this paper, because I ﬁrmly believe

‘that there is no one'in this coLntry who has aone more to fight the abuse And' ncglect -
A & [ . " )
of our nation's Kc\hildren than Vincent Fc:tana. He bag given'so much of his time 4

9

¢ -*  and so much of his efforts to this, . * S ‘ ro -

In addition to reading his paper, I'should like to’ make a few cemments, . ,

o

' because I have come here today as an Assistant Dir’ector of Guidance of th§e Board

of Education of New York City, asa former teacllﬁ,g_ as a former guidance counsel&' »
as a former assistant principal ina junior high school and as acting principal inan
. . elementary school, So, I.have worked for- very many years with large numbers of .
A children who present many probl/ms What most distressed me'aghis panel totliay, . *
. . and it did distress me uqtorel -was.coming was, 1, was, _wondering, here is there a o ‘*

- ' e T T . !

child who ha'v been beaten? I think it would have been hice to have heard from 7ch

?;i Q aChiL . , . ' ) ) 7 : 7 ) i ) wt |




:(v\ . « * . : " . N - ( . ‘
: ’  Talso am concerned about the role of the teachers. You know, corporal .

> ¢, L
a- R

punishment in schools depends a great deal upon the climate of the school, The

<3

climate of the school is set by the.attitude of the teacher which in turn; might be

set by the attitude of the principal or the administrators. There is a pecking order,
» 6 ~

and it can be created by the attitude of the superintendent, and Tam’ sorry to say, _

)
his attitude is .often set by tFre community when the budget is prepared Unfortunately, ‘ * )
Ty
it is less expensive to use corporal pumshment_ than to pay for the s:er'\_rices'that are

~
>

- necessary, I think that those of you who are ,psychologists know, as well as I do,
& i ’ s . . . ¢ . " )

that there's a need for expensive services for children; and when the money isn't

there, these needed services are the first/things we see go,

v

~

A teacher who hits or pu/nishes isa teacher who needs help. That teacher .

\gnay need help because he Qr slie-has too iarge a class. Maybe he or she doesn t

N

know how to teach, Maybe this person is inexperienced. Maybe, right now, there's
. ' ‘ N :

" something wrong outside or v;rong at home, and this teacher needs a lift. Perhap,

these are somdJf the things that we should start to think about before we decided hit.

5 i ’ ' ! - v ’ v
We have in New Yoisk Ci’ty some very, very firm rules in regard to pupil

*

discipline and behavior.. We do not use corporal punishment, and our system works

by a matter of circulars . We have one interesting circular dated June 13 1974 ’
. Special Circular #119, on pupil behavior and discipline. This circular had always
been a school board rule, Unfortunately, there was a community school distric.t irr

the Bronx, and you must have read abouc it in the New York Tine 8 where the

H

- children were being beaten. I'm happy to say that it was one of our, gu‘idance

* ‘ counselors who took the action to see that this was. brought to the attention of the 3
£ < ,:‘

* proper aut orxties, and that something was mally worked out.

-

We have many alternatives other than suspension. )Ne hav;e classes. Tor :
- . .

* . © <
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emotionally handicapped ehiidren within the regular schools. We have schools for

K

the socially maladgusted and emotionally diSfurbed children, and Ithink that
Dr. Foster, who is here, has worked in one of them both as a teacher and as an

assistant pri'nc‘ipal. We also have alternative schoois fér children, and when these ‘

x

things and counselmg fail, we do suspend Our suspense regulations are extremely
ﬁrm, and if you read the New York Times today, you will see that they are spelled
out quite -learly. We also have a circular Qf June 24, 1970, which limits the

time of suspense. The child may be suspended for two days only,_ }fterﬁwhich he

_ must be allowed to return. ) S o
37 ) ‘ - B

L | think really, what I'm saying here was rather well represented by a posrer I

4

saw on the wall at the Americari Humane Society, in an animal hospisal last June; '
it showed a little girl holding a kitten, and it said "Be kind to children and to =

animals. They have no voice, and they have no choice."” | -
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. CO&PORAL PUNISHMENT IN THE SCHOQLSV IR SN

.
L

N A - X o
. David B. Friedman, M'.Dr.f A : L
/ Children and their parents progr;eds threugh social and emotional develop- “_

4

. mental stages in relation to each other. For scnool-aged children and their teachers,

LI

" v,\‘

these stages become developmental tasks which they rnust accomplish to asst.re

.

. optimal cognitive development. Dlscipline is n srary for the accompliahment‘ of

commented to me recently, When you resort to corporal

P

2 iE W Reglon IX Child-Abuse- and Neglec
Demorlstratlon Center. T e




“A
-

~
&

- \ : ) There aie-five major developmental tasks of séhool-aged children and their

2w - EY

teachers. Corporai punishment inhibits the accomplishment of each of these tasks

4

C e By' school age, the child should have developed what Erikson calls basic trust.

The parallel developmental task of the teacher is to learn the cues, that is, to learn
_ how to interpret the needs of each of his or’ her pupils. Corporal punishment erodes

the youngster s basic trust, s‘fimulates mistrust, anger, and resentment The child

Ky

" leariis that the adult world nof only will mot protect him from assault an. hattéry, but

also will Sometimes bé a party to it. Corporal punishment undes mincs the tegcher’s

1

abihry to interpret a pupil's basic needs and to provide an environment of mutua'l’itrusg

2 ! conducive to' learning. = T s

By school age the child should also have developed a feeling of’autonomy’ or -

. \ . ;';
"I-ness. The teacher, therefore, has the task o£ acceptxng growth and development <
- ‘ .
and learning’ to delegate some control to the students. Teachers must accept some,

L]

loss of control waile maintaining necessery lim)ts. Again, corporal punishment slog

the development of a~child's feeling of autonom? and produces som‘e dégreeof shame and .

Y
’

doubt The child's teacher fails in this devel?mental task showing, at least in this
. one interaction, an inability to accept any losq of control I ,

By school age most children have achieved some degree of what Eriksoncalls‘

Initiacive, that is to be able to move out in the world and appropriately assert himself

r

or herseif, Another developmental task of teaahers is to sfparate themselves from thei

= iv‘:

pupils and to allow the children to develop independentiy while the teacher modelsf

lnitiatlve

F

and stimulates in many children the developmentiof feeIings of shame, guilt, anger, 2 f

and the wish to retahate. 'I'he teacher shows his' or. her inability to accept, independent»




rather than a mutual réspect rel@nship Ralph Weish, Adah Maurer, and others are

\ L
uncovering data which ShOw a direct relahmship between severe corporal punishmem -

in early chtidhood and delinquency later tn the life cycl In these situations the o
{by important adul :

child's initiative appears to be misdirected by the lifestyle mode ed

The school age child must learn to learn and to develop mdustry orth\

ability to learn, work, and accomplish His or, mcher has the task of accepting

&7,

some degree of rejection and loés of control yet m%_&ging to be there when needed

without mtruding unnecessarily Corporal punishment interferes with tl{ese processes A

by producing in the child some feelmg of infegiority, helplessness, x;nd inability to
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: esrablishing mutual trust and respect. , o
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sensmve toa child's needs \(ralues, and feelings all come under this heading. An‘

-

S

\Qgropnate system of emotional and materlai rewards need not have the connotation .

/ L .‘—.7
ofa bnue if baéed on the child's naeds, values, and feelings, and if aimed at R

O - . - LA

-«\
- Y

But evemnﬁnder th_e 1deal conditions pun\shment is sornetimes necessary and i

r(

appropriate, and not crdel demeaning, or physicglly injurlous, , ma)} have growth |

. 9 .
]iv{n and Playm the Dozens. 3 sHe alsosoutlines four atages ofteacher-student

relationship--(l) Friends, (2},Rejectioh and chaoa, (3) D'isv ipli e,
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expectations of some -administrators 4 "To accomplish all this most teachers need
* PR - I

/\ educational and mental health consultatton as well as back-up from their principals

) - bl T
j and other. admimstratnrs . Wighout this consultation and back-up support, many teachers

will ﬁnd physical punishment the most expedient aiternatitre and,therefore,ﬁill fall to , 7

1t

:.7\

s -
-

accomphsh their educational and developmental tasks - .
. Pumshmg a child may prov1de some relief of tension for some teachers and
admimstratgrs but there are more appropnate ways of prov1ding relief The very adult

who uses 'thls outlet i may be the adult who was treated this way as a child and see\\ s :

violence as the only alternative. @is very clear from the literature and in ,my

' expertence that many battenng and abusing parents were themselves abused as childh

-;7*

_In addition to mterfermg with the developmental taslcs of bd:h teacher and 7
.pupil corporal pumshment may be physically harmful to the child There are & nufhber

. of. recorded incidents of severe tissue damnage, CNS hemorrhage, lower spme injuries )
: -t

- 'SCI“U.C nerve damage, and even blood clots due to. padd%ng ;Recent evidence leads to

A

the susp;cion of possible whiplash 1njury especially in younger childreh. tOrher types

B In swqrn testimony ior the prosecution in a trial oi a- teacher accused of %
using excessive foxce and bizarre punishments, Dr M‘“esfiGrossman«of
. San Francisco gave deposition: -~ - - - : '
B From the medical point of view, corporal punishment, unles LU
. , ° very strictly controlled, always involves:the- risk,of bodily.: \
, damage which at times: ‘might be severe. This'is] ',articularly S
: the!case when punishment is_ being administered-in‘the’ heat- - - -
Ao of anger--when the pérson administering the unishment -~ -
. . may not be fully il% cortrol of hxs emotions antl might apply -

' mdre force than h intended

I my opinion any kind of blow on the head must*be absolutely
- .. banned. - Any blow to the head whether delivered by a—:ﬁstf =
open hand, bopk;, or. thatg~ ults be




wall can Tesult in the production of either an epidural »
. or subdural hemorrhange. ;

Similarly, choking should have no place in the m ds of
punishment- -used, -Choking can,result in a decreas  of -
supply of oxygen to the brain, or might éven resilt in .
vomiting. an& asplration of vomited contents intothe
lungs. , R ,,,:"A y

,"7.
;.

Blows about the chest, ‘ovet: the gemtalia and kt‘dney

areas rmght“also produce unexpected ‘and serious physical
difﬁculties e T : L

Punishment which i§ capable of producing sich- injury
should simply no tj:e allowed. - _ Although blows-upon. the
buttocks have been known to-cause broken biood vessels, -
massive fat emboli,- and sciatic: nerv‘; damage, tels .
gznerally thought to be the safest ai

organs are located'there, " This ;, ‘'of course, presuppoees
that the skin is not. broken and that the. ge gtAali ‘
~protected : ,

asked to review and givé an opinion on'a school paddle ‘that measur
33" including a 17" handle. The base was.10.374" acr 5_/16 =
thick, weig‘nng 4'lbs. It had 26 holes each the size of a-penny di

_ throughth ‘asg. He refere to it: asa "so-called pa‘ddle,

\)

cause particular hemo rhagesflnr hebra :
traumatic-jar, as well a5 subarachnoid hem hages
in reference to- the gluteal mupcles of;he buttoeké“ ’

damage_to. the scjatic nervésv_‘
happened to hitin the-right place

“the above ig fiotenough, - (5)
adult of my size;’ ~somethit_ig“ :

SN e i




l. ' The above considerations and opinions are: given at this
B time on the basis of (1) as.a human: being with consideratxon .
) °® , for other human beings, (2) alsgas a father in: consideratiom b

of children and (3).as a. p\rofessiona’l orthopedist in consideration ‘
of tsue-medical injuries which could esult from the use of
such an instrument ' S v : R ST

£ .';. s 2 - -0 Ll s "’11 e '7; A ;‘i =

Just as the reported incidence of child abuse varies with pubhc and p‘erofessional

;
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™ dueto school paddling and ’ier&forms of corporal pumshment. . 5 ’* ,

N 2 - A

<; -

Chlld abuse has been defined as any interaction of lack of interaction between
l o 4_‘-
a-caregiver and a child resultmg in non accidental harm to the child's phys(cal or

¥ - z

) developmental state, Paddling and other forms of corporal punishment may cause

-~

tissue darnage and I beliéve that any punishment which causes_, such damage clearly

falls in the category of child abuse.

" Corporal punis hment i

8

e teacher-child interactlon harmful to children‘

N -

P

P

(S

. -
. - =
] b - ~
= N . g
[ S O e, - S SIIPREE SIEIR P S




- 1957. - C E
‘ é Group for the advancemernt' of sychiatry Joys and sorrows of parenthood New York

N. Y., G. AP., Regort #84, 1973 ' *i . X

Helfer, . Personal commu icatlo » June, 1-976 \' : . " T e
Langner, T. S. Epidemiolo of mental di,sorde gn children, symposium. A -

- critical appraisal of community’ ‘psychiat¥y, " Kﬁttay Scientifie Foundation, .

New York, .N. Y., Mfrch 28, 1976. _ s

Maurer, A, Person.al commu icani’on, July, 1976 o ,«« . .
: Welsh R. S. Personal comm nice.tion, July, 1976 “ o0 L

St " " BIBLIGGRAPHY \.. P S

Csffey-,.]. The,wl'nplash shaken infant syndro}e. \.Pediatrics, Vol. 54 No. 4
- ~—October, 1914, | .

Chess, S. Temperament and learning ability of 8¢ \ lct\lildren.\-Am. . of Publi_c fo
Health, Vol.|58, No. 12, December, 1968 - R '

- % ‘ » ’
- Erikson, E. H. Chll§h00d and society. New York Ni, Y W. W Norton, 1950

Fesh%h N.’'D. ‘Persdnal communicdtlon, July, 1976\ : L e =

”Friedman, D. B Parent development Calif. MediciqLL_, Vol. 86, No. 1, Januaiy, - v

¢




" APPENDIX: FIVE DEVELOPMENTAL TASKS AND THE EFFECT S OF CORPORAL
PUNISHMENT ON THOSE T ASKS.,

Developmental Task #l. z

Teachér: Learn the cues. ‘ ) .- e "
- Task: ~ ‘To interpret the needs of hlsl or her pupils.  ° . - .

Child: l5evelop basic trust (Erikson). | - ,

Taek : To learn‘:lnho and what to trusr in his or :her \ehvironment..' - i

‘Effects of Corporal Pumshment - Developmental Task #1 ’ ;

On Teacher Unaermines abllu:y to mterpret needs of puplls. ~ » : ,

f

On Child Erodes basw trust and stimulates mlstrust, anger, and resentment,"’

hRY . ' . . . &
‘Developmental Task #2: .
‘Teacher: Accept growth and development. ' . ,
. Task: To delegate'some control to pupils while maintairing necessary limits. a .

Child:  Develop autonomy (Erkson).
Taek; To develop a healthy feeling of "I-ness."

Effects of Corporal Punishment - Developmental Task #2:

- . ‘ / . : .
On Teacher: Interferes with acceptance of some loss of control.:

On Child: S'lows the lﬂevelopment of feeling of autonomy and produces shame and doubt.,

r

Developmental Task #3:

Teacher: I..ear.n to separate

i

Task To allow mdependent development while modeling optimal behavioral standards .
\Chlld " Develop imtlative (Erlksm) - - . : ‘
Task: To move out into the world and appropriately assert llisself or herself; =




- ) et .
N . ’ N
, N .
B . v .-
- [N - ’ .
“n ? - »
) ~ 9 . - - .
. w . J
N - . - * ha

: 32 |
Effects of Corporal Punishment - Developuiental Task #3: -« T : ) 1
- " On Teacher: Weakens ability to allow independent developmgnf and to rhodel g‘)pt,ima.l ’
L behavior . - ‘ : cot . s
On'th;d? ‘Inhibits initiative and stimulates feelings of shame, guilt, anger, and wish to
A - ) A * . .
retaliate. - %
. .\ . s ! -~
' [ - L. - - . .
~ Developmental Task #4: - ‘ a T
o : ) » " * - - M. !
Teacher: Learnto accept reject ion and further loss of control. oY
*. Task: " .To be there when needed without intruding um{eces&arily. . R
B : » \*‘{, .
Child:  Develop industty (Erikson). ( _ ‘ v oa P
. Task: To learn to learn, worck, and accomblish. . h :
g o . ) -
Effects of Corporal Punishment - Developmental:Task #4: - e E
L - . 4 T
On Teacher: Interferes with role as facilitator which requires aceeptance of further :
"~ loss of control. o . P ' -
‘On Child: Slows learning and produces feelings of inferiority, l;elpléssness, and Yoo
/’.ﬁ' N ’“..‘ ) N [ " ' . ’ - 7
§ irfability to acg:ompli:sh. o SRS B _
Developmental Task #5: ' -~ -,

< e
=N

" Teacher: Develop teachingand %oping style..

Task: “To maintaig abﬂity' to ‘nteract with and cope with pupils by adjusting to clavssxj:ooﬁ

. =
~Lt

.~ roles and relationships.

Child:  Dévelop identity (Erikson). -

n

Task:  To explore roles and relationships and learn who he or she is in refation

-

- \ to others., ‘




& - ]

Effects of Corporal Punishment - Developmental Task #5: .

¥

f . On Teacher: Limits ability to develop and to model a variety of coping mechanisms.,

o On Child: Slows self- efipition and produces roie diffusion and resentmerft of authority.

Ll
~
.

o
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CORPORAL PURISHMENT IN THE SCHOOLS: TH® ALTERNATIVES - 4

<

. . Herbert L.. Fosteg,” Ed.D.* Y S Ty

Y ,

Beforg retirin\g to the University of Buffalo ten years ago, I was a ' - '

~

~

New York City 1. acher and'ﬁﬁgimstrator for seventeen years. Sixteen of the years

LI

*were in the special "600 schools" for socially maladjusted and emotwnally . f -

V disturbed youngsters, most of whom were bc'» . I woilld like't /o tell you about som \

of the expetiences there and el?where -

-

Fir {, though, I want to describe my first day of teaching in the New

York City publi\c schools. I had been assigned to Haarer High' School where.they

made the move,\\"l}p-the Down Staircase, " and 11 ~d just gotten out of cqtlege. v

\

I had compl-ted ollege in three years to make up for the ttme | had been .

4 - in the Army I first\er.tered Haaren High School on Tnursday afcemoon, and’ spoke 7
with the deparrment thairman. He too!t me into a room. that had two big doors, large E
tables, and told me to e\xpect 40-45 students the next day "My assignment was to

teach mechanical drawmg and blueprint- reading

\

When we walkrad int\txthe room, i saw large tables, T-squares, and drawing

Cd

boards lying about the room, a dlI wanted to organize tnings a bit and put them on 7”,'

the side, but the cheirman said, 'Oh, leave them there. Just tell the childrengnot to

™

e touch them until you gtve the word. \ Now remember; these were sixteen, seventeen,

H I
! !

and eighteen year old youngsters I wo Id be facing the foilowing day




LN CEr - v e
. -

As we-were walking out, he said to me, "Byt the way, don t push these kids

Y

| too much Just take it easy They' re nor too bright and they re not too sharp "

L L 4

- I now understand this kind of thinking to be racism, wien we don't pdsh

mmority youngsters to accomphsh work Nhen we talk about corporal punishment,

we are taiking about rac 1st pra&tices, and we are really taiking about th.e special child

You see, the child who is bPing abuged in school the cﬁld who we re practicing corporal a

-

punishment against and the child who we're suspending are minority and poor youngsters.

o, -

We don't practice corporal punishment on middle-class, well behaved youngsters"; B

we're practicmg corporal punishment on poor and minority youngsters. . ', U

o 3

Before leavmg, he sdl. %o me, "By the way, you 're the sixth substitute to be -

2 A

. here since the regular teacher quit two weeks ago. . Friday I came into ciass. f

I

Young"sters started running. I'noticed youngsters running out one of the doors,

\ closed that door. Then I noticed youngsters running out a second-dot»r, I iosed that ‘

o
v

\ door. 1 kept running back and forth finally reahzing that it was the same three or

$ )t,

' four youngsters, arfd they were testing ‘me; they were testing to see how far they

-~
o

coul go, and what they could get avMy with Then a "oungster crumpled up a piece_

of paper, threw it at me and [ ducked. I thought"about allthe things I had. iearned

ir my psych courses in coltege, decontatninate through humor, make a jokefout of it,.

and I did, I said, "If that's the best you'can do, you'd better hang up,—,”
lork\hey showed me they could do better. . .‘1' -8 quares, drawing boards gan sailing

FT ]

the knee hole? I hid there, I actually hid therei I was frigh ened’,‘ and etl you, "

wll Toxt Provided by ERIC
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ignow exactly what I diu the‘aext day, you have to buy my book to find out what I did ©

Munday when I came back ('"Ribbin’, Jivin', and Playin' the Dozens' ) ' -

Let me quickly go thxough some of the thing ﬁ consider important, and why ’

I personally cannot support the use of corporal pumshm\e nt as a solution to the..
discipline problems we find in the schools. .First of all\I'm'not a pacifist. [want . ¢

r\' 3 B
you to know, I'm not a pacuist ['m very physical.. Jd'm very aggressive. I enjoy -

Ko
]!
- LT

P

playing hard basketball and pushing and shoving under the boards, and tennis sometimes j

bores ‘me because 1t 8 not physical enough. So, T'm not squearnish about physically - 7'
touching youngsters and gctti'ig mvolved physicallyﬂ»‘vith youngsters. In fact, [ wish i
more of our teachers would become physicai with their studen(t}s in a very humar:-
feelirig kind of way. So, I'm not arguing against corporal pumshment from that point ‘ ~

} of v1ew I also agree we must have.law and order in the classroom. There isn t any

question about it. There must be a certair amount of order in the classroom. Each . =

4 e

teacher wxll neéd a certain amount of oruer, dependihg upon | his or her personality, \in

order to teach You cannot teach in a chaotic atmosphere. There' 8 1o question- about

-

that, either. -
BN

I also agree that students should not be allowed to irterfere with the education e

{ /

‘ of others. And, I agree that ope of my r:oles is to remove a youngster from the

[}
LY

classroom who is interfering with instruction, buti do net believe that the tquher 8

approach should be, "You're going to be suspended or we're going to practice corporal :

punishment cn you." ‘;
I 4

I firmly believe that the approach 8 hould be to find out what is causing the
problem, and then return the youngster to the classrocm, without anv threats . And 7
that's the way o work it out." Tha s the way "we" would work it out, and it works .“

Also, Iusedto practice corporal punlshment.. I openly- admit it. In spite of k

the New York City law opposed to corporal punishment, corporal punishment is

1 _ ,.’},“,




practiced in New York City schools and in many other schools, L.et s not lie about it.
New York state education law does not even mention corporal pumshment So, it's

actually left up to each school district ¢

When I practiced corporal pumshmen”t,' I believed in it: then as I matured‘ and
_ grew as a teacher and as a person and had to. deal wnth my own conscxence, I stopped. 14;

" Using corporal punishment .

L4 ’ - 4 *

. When [ beeame an administrator, I also stopped corporal punishment in our
: ) el

- e
LoIE™ L~

school, and the level of“violence in our school, this is a 600 school" where wehad .
youngsters who had beaten up youngsters, .had raped and had stolen, went from an
astronomical level to practically zero. We lowered the level of violence by stopping

corporal pumshment by physically restraimng a ygungster 1f necessary And we dealt 5

* -

with things like this (speaker holds up a broken bottle, and other assorted hand-made

L

. Weéapons) that we had to take away from youngsters. Yes, objects like this we took away;

3

even without pra(ct icing corporal punishment or overusing force to remove them from

students. . : o L ;,

T I have been talking about teacher responsibility and perception of roie, but now ,f
I would like to méntion the teachers I shouid iike to taik about whether a teacher
considers his role passive or participatory ‘There ax;e some teachers who cons ider

their role one of a professional coming imand just teaching, without any responsibility

i
\“" B P

for discipline, motivation. and reinforcing positive behavior This is the passive
approach " On the other hand, the paxticipatory teacher feels his role includes

.

disciplining, motivating, and remforcmg the positive behaviorof his students. ) '

W have heard that the} city of Dallas has been accused of'racism in zelation :f

to suspsns ions.' But let me tell you about the Nor*h. l m oné of those Northerners, by

" < the way, who goes around the country working in the school districts being desegregated,,,

and in just the last two or three weeks i ve been in South Boston Hi‘gh School worl'ing ,'5:—

oépig gadgets iike

you walk into the sc%,, you mus




v

they have at the airports that the kids must walk through in order to get into the school
K ..
I had a black colleague accompanying‘ me,, and we ‘had to get a police escort when \L‘e

N -t

went into South Boston, although as it turned out, we really didn‘t need them.

a lot of the teachers, in desperation, because their superintendents and their ,7 ~

. *

: ' N
‘ prmcipals are not owning up to the real kinds of pfoblems that exist ln desperation,

they want to hit the black youngsters. <0 S o L : )
< ,

Denver's first four months of desegregation, 3, 844 high school students were

_ ~a—!

suspended 2, 748 were mmority students. In Louisville, one prlncipal complained
N

8 lmmediately seen as g problem, even before h¢ is a problem. ] _
Now, there's another group of youngsters that [ find in the suburban area

f’t -

where I live, and in many ways they are sim..ar to the streetcorner‘youhgsters I

talking about.

R e e

.-
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around Christmas time, a student who is a st;eetcorner youth may gc upto a woman
lg_eacher and say, "Miss Fallon, what does trim mean?" Trim, It's around

Christmas time. Her @ponse will probably be to trim the tree, and the class will 7
laugh and crack up because on the streetcorner, At means sexual intercourse, or ~

vagina. . . ) ‘ SR

« -This, of course‘é@cr\veates a discipline problem, which" in _some cases 'leads' to
corporal‘punishment and \in other cases; can lead to s‘uspension. What I'm arguing '
is that we have to help ou: staff to understand the testing. behavior that Joungster«s use
m testmg the teacher, Whlch then results in the disruption and retal'{ation on the part =

of the school We have to get into these games and understand them. . There are

woofin' games which are very physical aggressive, and sexual We have to know them :. .

n - S

v

and cope with them if we are going to effectively work with teachers .

+

Education often takes plate by the teacher providmg a model for emulation,

* ¢

my compatriots have mentioned this, and I'll just hit on it agam. If’We talk meaningfully,

about resolving our problems by discussion, by mediation, by arbitration, or verbally

then we shouldn't go around hltting people. lhhe teacher‘belleves in negotiation and

compromise, then admtmsters corporal pumshmen from my point of vlew, that makes

the teache. a hypocrite. It means everythmg the teacher has preached is going out the

window, "You can't touch anyone, but it's okay for me to. do so. U e:?

.
a

Aggression and violence follow a circular kind of behavior. The youvgster

may get hit at home, thén may have a problem on the schoolbu/s, not only in

desegregated diStrlCtS, but in lily-white Northem areas. Youngsters ride the buses in

,both places. (In fact, in some places where 1 grew up in upstate New York, the

youngsters who ~nde the bus were held in higher esteem than the youngsters who walked

' to school So, it depends on how you want to talk about busing ) Anyway, this kind

;f,

. of aggression is the circular kind A youngster then comes to school and in some way
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uses the home-learned aggression against the teacher .or fellow students . It's upto
.

(

»the teacher to absorb t Wession, to understan it, ‘or else the circle of aggression

continues and goes back home, back on the bus, and ‘on and on:ﬁnd on.

Schir:ls do have a mental health function. It's far cheaper to provide the

special services, in-service p'fograms for teachers and other kinds of help than it is \

toput'a youngster into an institution or eventu-lly to go‘to Jail And that jeaily what

_it comes down to. We have to provide these services fov’ our - staff and our teachers. ’

- 5 - -

We also have to develop non- punit ve kinds of techniques. I rana, course

4 ‘

where we trained psychlatrists psychologists, social workers

;, and teachers on

”how to disarm children, how to break up flghts and physicaliy restrain them without )
overusing force or corporai punxshment And in sorne qases in ou\school when I
played the r-'\le 1call the Interventionist, where a youngster interrupted theieducation )
of the others, I removed him physically, and when W< remove youngsters physically, r

~

* there is never the need to usc corporai punishment.

/.

punishment J
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. First Debator Dr. David Friedman ) S ‘ g |

I'H try to keep to three minutes. Someone asked me what kinds of injurie& 3
. . . P o ""i}f.l

+ - <25

3

we've seen from child abus®, and I've started a campaign to- collect some of these
things through my own explorations So far, I' ye found'some evmdence of possible
- nerve 1njuries secondary to paddling,lsome possible whlblash lnjuries secondary t}

shaking and then cases of some lesser injuries. There was, however, a fracture of the ;'1

5
pelvxs in one situation from a paddling. There is clear ev1dence that corporal punish-

meént does and can’éause great m;ury [ recall one case ofa possible brain hemorrhage
secondary to nitting’ the head 80 they real very rehl things. .
‘ The second pomt I want to bring out is the case in North Caroltna did not

deal with the corporal punishment issue at all. , They actually dealt with two 1ssues

-at the state level; due process protection“where the punishment was cruel arid unusuajl, .

: and the question of parental consent. However, they only brought one issue to the
. \ . - L
Supreme Court, and that was the issue of parental consent. It's a little unfair to

ot

assume this situation was condoned. by the, Court. l want to quote from my letter to

the Cou . think that's the best approach since it got me i'ivolved th all of this. '

\/ The letteE' vas sent to Chief Justice Burger. It begins'

.
~ - »
-

. ‘The Supreme Court's decxsion condoning corporal punishment m the ,
.o . schools ;ﬁclearly unwarranted.. .By the condoning of paddling;--one. L
: ’ may increase the difficulty and complexity of thoseof us:involyed: in .

the child abuse area. You are creating an atmosphere' where violence s

is a solution to impersonal problems and your:decision gives margi

parents the license to abuse. It is clear from my-gata that the child
. treated violently today will be the parent.who resorts to.vio lence L
tomorrow. My data also clearily demonstrates the need: for - support Lo
"systems for r parents, and your decision:d allowing parent rights ©
undermines our efforts to assist abusing parents who are in d re
Y need-of support. R , :
- Ithink there are far. better ways than the use of corporal punishment to.

o i a
3 “

“\ cope with problems int classroom, and I ll leave thls up to. my .olleagues to o

orpé/ral punlsh ent,
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* Second Debator - Margaret Fallon

o i

I should/like to ask some questions of the people who have spoken on the

" _other side of the issuc One or more of the speakers have said it is not necessarily

' *

" the child who is disturbed who receives the corporal punishinent. I would like to ,

rT e ) ) [N

know'what procedures you have for“rhaking'sure that the proper steps have been

taken before the child receives corporal pumshment, or do we just look at ‘the child

¢

ang decide? 1 was also very interested in noticing that in th‘e state of North Carolina -

not only are the teache¥s able to physically discipline Chlldl en, but also aides are
l -

N able to do this. I ask’you, are these untrained people? What training do you give .

1 these people? What superVisw\h\are they given? I was also interested to note that

! in North Carolina physxcal punishn.: at stops at the sixth grade, but I think I know f o

whﬁ have a feeling--lf you say that\it is not as effective after the sixth grade,

- - ;

I wonder, {s it because the children are\bigger than the teachers, or lS it, because

\ it has been found, for other reasons, to be ineffective? I should also like to ask the

gentleman from Vermont, what kind of a choice is it when you give a child the choice

of corporal punishment or no school forever”? That's what it gounded like to me If 7
> ' i R
your suspensiom is of long duration, what kind ofa choice can a child realistically

PR

make? I also would like to know what supportive services and what kind of a budget

is available in each town to provide for those children eventually singled o"" for » B ;‘,

punishment either before or after the corporal punishment is given? I would also

be cur?‘ous to know what follow -up has been done’on children who have been receiving

oorporal punishrnent in your schools over the years? How many of them have done :

‘Z»\

, extrenf?iy weil? How many of them are now delinquent? how many of th 'm are .

x_disturbed? Finally, I would like to know what recourseia parent has if t‘he*parent,




record?

o

vou strike that from the

-

has been hit, how do

*

¢
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Third Debator - Dr. Herbert L. Foster . : L i 44,

-ty A -
M s

I'll be:brief, 1 recall a Texas decision on corporal punishment, -mvolving

-, . -x

]

‘a young girl beaten .by an assistant principal and had a hemorrhage or some similar

K S

injury. Even though sae required hospital treatmen the Supreme Court upheld

the school's action oin the basis of "in loco parentis. " In such cases, where is the

* )

child's protection?~ _ ‘” o S

"+ Once we give permnssnon to use corporal punishment, ‘thereis no tellmg

- ¥

really how far it might go. Also, it would be interestingto look at some examples of

the kinds of student behavior that bring gbout corporal punishment, and how. much

these behaviors vary from situation to situation.— - ) " ,—;g: ,ij :

Let me read a quote from Lazarus s book about the origins of the urban T
e FR— - - J e

'school in Massachusetts, which took place in 1889 The_youngsters being hit in the .

schoois in those- -days were white, imrmgrant children, by the way, There was a
E

heated discussion in the city of Boston and in Massachusetts concerning corporal
phnishment going on at that time, and this Lis a quote from Superintendent Snedden'

We have one school district in. this city. frOm which. one~third
of all the arrests for crime are made. We have in onée of -our; Ty
schools 280 bdys from Russia’and Italy.- A classroom. might- eont.,ain e

or eight nationalities. Many of these children: -come from homes.

);’ ice and crime. In their blood are-generations of. iniquity.: They
hate restraint or any obedience to law, ‘They know- -nothingof the. - ..
feelings which are inherited by those who were. born on ’our shores. i

? e

mereadon: - - - ‘
. The teachers in some of these schoois who ar\, trym
and save these boys from ruin are éngaged in.a-mission irhost as.. S
holy as the ministers of religion. ~Restrictingteachers. who: by. their :
surroundings are compelled to.punish’ undermine the. ‘schools’ | powers
of good and strengthen the elements ofvioleuc y:reducing’ uthority.. -




: Fourth Debator - Lansing K. Reinholz ' . -

. . . | - -
neggtiator has negotiated on the basis of getting away from such things as disciplining ,

"do, so they ‘havv_e time to teach. The problem is and'it can be identified, the whole )

. X . -
becauge they refuse to provide support services; they refuse to provide teacher '

- 1974-75. Now, how in the hell can we provide those kind of support services with

N . * > . '
- _ : r / {

4

If you didn't like the words, "slap on the ass, " you won't like the next state-
ment. If [ was Fontara and I used words to dkescribe teachers and administrators
su‘;_:h.es "perverse fascination and ingenious methods of tort‘ure,"" I would have sent
somEIﬁdy élse to read thé \)aper, too. In my experience, I"ve never seen a teaeher
who. had a perverse fascination with-disciplining kids. . Those teachers would rather ‘
__ discipline in terms of academics than discipline in. terms of behavior They are

¥ -
concerned with making them behave Speak to‘any classroom teacher and ask him what

he/she is there for, and he/she won't say he/she is there to discipline cl'uldren,
he/she will tell ydu every time that he/she is there to teach. Every union contract'

-

children and d ag menial kinds of tasks that we've asked professional eddcafors to
’ : - - = - = A

problem we're talking about Can be identified as why do children misbehave to the

point where they are disruptive to others as well as to their own education? If wé ean

.

discover why the problern occurs with individuai children, then we could provide

preventative techniques for dealing with each problem,,sif society is willing to paythe L

bill. We continually hear that schools mve to use particular methods of disciplining |

" education so they can deal with disruptive children, children who refuse to be( ave
in classrooms I don't set’ the budget for the City of Burlington You’ don't set the .
individual budget, if you are a teacher in.the district in which you work. ‘Lhe public
pays tne bill. And we're saying the public refuses to pay the bill. In the last two
years, in the City of Burlington, we've seen the re\venues for that city diminish by

one million dollars.’ We are operating with $200, 000 le...in 1976 77 than we had in (

T 53
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EKC him/her ot ¢ on the street w‘tere you and I are going to support hlm/her for the rest

that kind of money? And, I say that mstead of lwmg in a kind of situation that 8

chaotic in a classroorn, we have to use those things that ‘we have avallable to.us..

,\ Granted we don't Have al‘l of the things available to us that we would lite to have,

<
Not nearly enough mgney is provided in the budg,et for teacher education--teaching

tcachers how to teach, and how to deal with those ktds that are causing a disruption ,
in the classroom But we do prov1de psychologlcal services. We do provide learning
e

disabllmes classes. We do prov1de one of three Early Essenttal du%jipﬁ Centers in

* the whole-country. We do provide a Special Education program in the urllngton
) oL :

" Public School System second to none in Vermont' second to none in New England, and '

2

”~

one of the best in the country The UmVersity of Vermont Special Education
Department i recogmzed as a leading authorlry in the field of Special Education. They ’
are ig our school \ We have an early dlagnosis program. We identify those kids that'
have spemal learnmg problems, that are handicapped and they are in the kinds of
classes where we don't have to think in terms of disciplining children We're talking

i

about the hard-core dlsciplmeﬂproblerns in'the school year after year, ’t_eacher afcer _'

_ teacher, class after class," situation, after situation. ’Every single technique

>
~ »

available toa classroom teacher and the principal has been used What do *-ou do
- -

‘with that kld now? Abuse them? No. We don t abusethem. There isn-t ar.

< e

IS

admimstrator that I know of that abuses kids There isnt a teacher that knowlingly :

.abuses kids But, by heavens, we've got to do something with those kids. and ifit . ’

means throwing them out on the street not to.return forever to the schoql, I say thaf

-

_maybe we ought to consider corporal punishnlent as an alternative that may -work'i.n‘?

1ndividqu cases where you know the kid, ivou lv:now the parent, you 've examined the
. & .
problem, you have a good hlstorical data base to work with " -

It sa hell or a lot better alternative to try cﬁi'/poral punishment than sending

EAP L IRCNE S
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of the time ghat that person lives He/she is notémgt_o ¢ontribute anythingto B '
iR . R N h ! 4 €0 ) :;,
society once he/she is out 6f school. And, if the dlternative is whacking him/her :
on the fanny once or twice and it helps, it's a hell of a lot better than sending him/
her down the road. S _ : - o
- . Taht ¢
‘6’ . t I:i
’ 4 t ‘ :
[ 3 * ~ 4:
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" . America persists in being the number one concern of parents in this country?

"F:fth Debator --Dr. Kenneth R. Newbold

-« N
We would agree with the opponents thar corporal nuni~hr 1t can be misused.

We would concede that point, and we dognot want to see corporal puaishment misused.
If corporal punishment has been outlawed by the public policy of the Board of Education
of New ‘{{ork,City,e why is it being bootlegged by people who apparently think it is still
.2 viable alternative? No, you are.not. restricted to the first six grades in the use of
corporal punishment, in grades K through 12, we have just found, that it's a function of
age as to what punishment techniques you use in the school system., . At least that's

been my experience. Some are more effective w1th younger children than they are w1th
older children No, we have not done follow-up studies. We are beginning to keep statistic
on corporal punishment and suspensions and disimissals and hope in the "oming, years

wr can do some research to see if it is true that there is a disproportionate number

of minorities, or low socio-economic students, or any'cther group of smdents, who

~are receiving more suspensions and dismissals from schoois. But we're not taiking

about suspensions and dismissals here today. We're talking abc ¢ corporal punlshment; :
And, my own éxperience has been it has not been used disproportionateiy with '
minorities, nor has it been used disproportionately with any s_»ocig-economic class, J

\

Again, that's an area of research "that we ought to check into. If the position of
. o \
¢ APD.A isa rational logical well-thought-otit position in opposition to corporal

punishment, then why haven t you been able to seil your point of view to the maiority
of citizens and taxpayers in this country who foot the bill for public education?

. Obviously, you have either been talking only to yourselves, or you have not sold them.,

' ‘V[y next question would be, if the other alternatives to corporal pdnishment are so

effective, why is it for seven straight years that poor discipline in public svhools in

Obviculy, these other alternative forms of dis'cipline must not be workiug out as wg.lj

— 1
.
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as we think they are if thegublic is still concerned about the level of discipline’in

i .
public schools.' I think if ofher forms of discipline car. be shown superior ‘to corporal

L4

punishment, then I think rational thi nking people would support corporal punishment

being outlawed. But, at thiq‘x pomt in time,i it is basically an effective deterrent. I -
do/not want to see knives abolished because a surgeon happens to slip up and misu'se
that knife in an operation . I do not want to see food abolished be*au‘se some people
misuse food by the overeating of food C oral punishment is a deterrent"., Itis lil&e -

the issue of capital punishment. ‘Many. people are for and.against it. But, ,until a

<

someone can show a better deterrent, it is a deterrent. It.is not used with large
l \ . :

N

numbers of students. In most schools, in most school systems, it would shock'you
_how-few students actually have had corporal punishment administered to them. So,

in my opinion, we arg{yvavmg a red flag And [ want to know the stati'stics, Doctor, .
on the cases that you're talking about involving abuse,, Were these school abuses by ‘
teachers or by parents? We haven t segregated the information that you have sharbd

with us. I get the impression you're tallcing about parent abuse more than you are,

alking about teacher abuse, and I do thmk you have to distinmish between the two - , *

~

before you indict schools In summary, what I am saying is that corporal punishment ; 7_

i one of ma: ", many alternatives to promote disc line and adequate levels)of discipline S

in our schools It is a deterrent. It is Just one; Correctly used in my opinion, itisa

-very effective deterrent. And, yes, we do have a superior special educatlon program.

o=

-We also have guidance counselors, angd school psychologists We have all the supportive 4
services that you would expect in a progressive school system it{ North Carolina. So, o
we gré talking about, basically, that rniddle g group of students, the  typical studmt in .

the public schools We are not talking about the exceptlonal chlld who we would expect

R

to be in special sses and where youmla probably never see corporal punishment _

Vi ‘ ‘ 57
3 - . - t .
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used with them.,
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" Sixth Debator- Attorney Andrew Vanore, Jr.__ <

[N
[

I would first like to point out’ that one distinguzsheo justice on the Supreme
Court of the United States wants it pointediy said that the Supreme Court is what.a .
-rna]ority of the Justices on the bu;/-/reme Court rule, and the Constltu,tion is wnat a

majority of the Justices on the Sdpreme Court says . Now, i haveuto_' disagree with

%

what Dr. Friedman just said. 1, of course, have been intimately invol\te*d’,in this )
particular case and the Supreme Court of the United States has simply said even
though corporal punishment is sometimes abused by teachers, ic is not unconstitu- ‘ \
tional in any sense., Not even in the sense that_it is. cru ¢ and unusual punishtnent, :
hecauc-e they have said it is not' not even in the sense that the parent has a. right to

control the kind of discmline that is used by school administrators in the public
¥

schoois, because he does not. It seems to me that.. in instances where you do have

l

ahuse, the type that the proponents have pointed out and [ would myself personally considr

]

to be abusive, would probably be held to be criminal conduct in anh Carolina, ii i: i

> >

abuse

/ :
., can't speak for the other states, but Slmply because, on occasion, someo

N \1 - ,.

someone does not imply that the best way to stop this abuse is to say it is iliegal OF ..

'unconstlthtional or cannot be used-under £ny circumstances. As a lawyer, [ simplyt

support the rxght of the general assembly of North Carolina to tell teachers that }

‘,.‘s ,,; b

they - n use whatever reasonabletforce is necessary in order to maintain‘discipline.




First Discussant —‘Mr‘ . Dean Westmoreland

¥ 14

Thank you, It t,! indeed a plea'sureufor me to be here.' I*a still a teacher: in 77 H
the secondary level'in this group, 'aijd I sort of feel like the buck private surrounded

PR
AT T

by generals, 'here, but I do support North Carolina's corporal punishment law.

- . ‘When l received the invxtation to particmate here today, Iaccepted, but

somewhat looked forward‘to it like a mece of porlc antiCipates a sausa grmder, in .

-
— Ll

effect. But, you have your opimon, and I have mine,"a/m(l I respect your and lhope )

i

that you will respect mine and ours, even though we both think the other

There are, I would say to you, some particu,ants here from ’orth%Carolina
A - - ,{ - N
who do not share the idea of the debators from North Carolina, so there are some of ]
\& R i - - ’
you here who will know that there are some from No Carolina who are, m your

opmion, enlightened on the matter. There are--none of us are going away converted

e

to the other's position, but I would say to you that it is essential thar we retain the ‘
opportufzity to talk wnth each other about what is obviously a problem ln thia country, 7
and it's not North Carolina s problem, as you ve bt;to/ld over and over again. ‘ {EJ“SF
seems that way since the case occurred in North CarZLLn i IR '
We have talked a bit this aﬁernoori about;aker v)ietsus Owenwand the steps,, the

- -

a.

: four major steps that it laid out that dea’ t with tha application of corporal punishinent, ‘
" and, as far as I'm concerned and as is the usual case, the teacher was left hplding

B B [ Pad i
R av -~ -

the bag on this particular case. Now, l'll go through that in just a mlnute. - e

PR

. Twas very very happy tu hear a thread that ran through thls complete discussio'

that teachers must have assistance. 'm glad that somehody sees tha

‘ need assistance. Teachers are overloaded wlth,atudents, ontlnuously overloaded'

s —;;g, . A




. .underpaid They're undertraxned in these special areas, and we need more support from |
=< \ T

you people and from the paregts in this- country.

Some of the things that we have said here today is that corporal punishn;‘}ell_gt%

[
i
i . 53
are underpaid. I don't care how you look at it and what you think about lt, they re
~ is a deterrent. It' s a deterrent to pupil misconduct Discipline,' in our opinion, is

necessary fo learning We're not talking about lock-step digciplxne We're talking

rrrrr

m the corner is part of a learning process, then ‘stand there. But, we're saying that. -
the abolmon of all corporal punishment gives students the upper hand in the matter of

maintaining order. All right. Cm%oral punishment ig not child abuse, as tas been L

s e P 5
e B

repeatedly said. Those who oppose it, always couch it in terms of child ‘abuge. There

—
are laws against child abuse and trials which have taken care of those who .do abuse _

’ about setting up the perimeters and workmg within them, and if standing on your head *“
|

|

[% children. Corporal pun\shment is admmistered as a last resort when all others have
: .

failed. There's been discussion here xoday as to whether- -which of the two gollowing
items would be worse, suspension, permanent suspension, or corporal punlshment.

l

i

|

| SRR
| Corporal punishment is simply an alternative in thls discipline business It should not

{ ~ be applied with malice of forethought. It's just ne more method of administerlng -
|

|

|

|

f

discipline. The idea of the home responsibility has been?vered that the home does

‘ )

bear a responsibihty in this discxpline busmess A . o

’ ' Doctor Newbold repeatedly talked about the Gal‘up Poll, and th>’s gxactly what’ V

{ W ‘occurred all over the country, that discipliner is th'é/number one issue /B“{algwould

like to say this, the idea that many parents, in fact, most parents, when' they re 7 7,

| talking about administermg discipline and corporal nunishment, they re talking about
the other person's child. They want teachers tu beat hell out of everybody, but: leave -

Junior alone, It's‘that simple, And that won 't work this way. It s just like whenever .

' EKC somebody says, "Well we'll change all'the congressmen, but don't you vote agalnst ]




kLl

' mine." It's the same thing.

" that- we look at all of this through riy colored glasses when the teachers are the ones

them wore a neck brace where she had been attacked in school and the other one had

I think that I heard throughout this debate somewhere
that, even on the other side, that there were some good points on both sides and -

some bad points on bofh sides, even down to the roint of how much corporal punishmer

*

what kind and where you administer it, whether it's ona part of the body, or standing
. L) N

in the corner, or whateven I

I do: somettmes get a little bit upset with somewhat of an. idealistic approach

S

that, again, are the huck privates. They re on the iront lines a"td, .like war, sometimes

e

is to live Tae abolition of corporal punishment\has not reduced violence in some of

¥,
the schools in the North; no matter what you say. In fact, I believe that it has prcbably

1ncreased. . ' : -\ _ R

I watched an educational-television show the other night which by the way,
at my house has replaced regular T.V., featuring six teachers, .one from Connectirut,

one from New York, and I don't remember where the other ones we!'e from. But, one of

just gottén out of the hospital from being attacked, and they didn t have’ corporal .

punishment. L

.. f

Throughout this dicussion we have seen, inthe use of slides and this type o

Pt

=

damage that you've seen here was done in the p lic\schools. Ithink | heard the father N
had paddled the child with a ping pong paddle. I've administered corporal punishment f ,

thing, that--and as Dector Newbold said, we haée not established whether all of this

in my day--not a whole lot. I ve taught abaut 3 000 studem:s over“t"e last 15 years e

and probably administered corporai punishment to maybe 15 I think that 8 a prettyfair

percentage, and that wes alw /ys in a last resort. - Some of those srudents that l've




-

[

said, "Well you know, you spanked me. Some of the oeher teachers didn t." And they .
dldn t go by thexr room., And, to me, that was a little message that you made an
impact. And as they said over here a httle whxle ago, I think I woni the war rather

“than tne battle.

So, thoge are‘ the jor points as I saw, that were brought up here, and I ddn't

know if anybody 8§ going to ask me ar~ ﬂuestions. I'i still look at the questions like

-

the sausage grinder. Thank you. ) ) % o




Second Discussant - Dr. Gertruade J. Willia.ns, '

<

I'm glad the matter of abuse and school spankings.came up“-‘l I'm going to

>

show you someth;ng that might jllSt have a loud voice; andI carry 1t Ihis is a rug

e

P al
beater. ‘It's also" a Chlld beater. It is what: is sanctioned by the St. Louis city

schools for adminlstermg to elementary school childrei:.. Pardon me, That was a

P

crack on the rear, "To what the cl\ooi board pohtely refers to as the fleshy part o

4

of the back They" re too genteel to say ass. Now let'me show you. Is this corporal

pumshment, or is it Chlld abuse? (Dr Williams \ﬂalks over to Mr. Reinholz, and

koldy the paddle menacingly over Mr, Reinholz's hiéad, graspi&g him firmly by the

arm,) Wow then.. .Mr Reinholz’;ﬂ)'ou have: cussed ir ¢his classroon.. You have used

. the words as3)

damn, and hell, and I'm going to give’ you a choice, boy! You have‘a V
choice of quitfing your,j_ob,’ or getting hit across your ass with this corporal punishment,
stick, and it's not go;ing to b& done by ing; babe, because l'm angr); at you! It's g’oiné
t‘o. be done by Dr. Welsh. | Q

Mr. Reinholz:. (Looking a bit uncomfortable ) I'll take the stick,

Dr. Williams: I'll see you later. (Walks back tq?’the podium )

B\

Now, this has been used in evidence in many ca,%es where psycholugists, ,
pediatricians, surgeons, radiologists, psychiatrists have documented injury to .
children who were beaten by their, teachers in the public schools, and I was an d
_ expert witness on a lot of them/and I've got to agree with you, we didn't win a single
case opecause violence in America is.. .violence is as American as cherry pie. 7
and, the schools are not presenting an example of peacefulness to the new generation
coming up. Corporal punishment is not disciptine. It is a lack nf discipiine.
Numerous studies indicate that it is the h@t inadequately trained teachers who use |

violence. Advocates of corporal punishment say they have no discipline problems in ,

S th,eir schools, and [ bet they-di;n What you have in your North Carolina claasroom -

¥
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isn't discipline or respect, but seethtng hatred, terror, helplessness, and, oh so otcen, 7‘

psychic numblng So that everything is wiped out, even new information. _

, ~ Now, regardless of the problems of teachers and school staff--and I'm very - .

— e -

% much aware and I sympathize, and'we all do, with inadequate salaries--you deserve s
. 80 much from the taxpayers, from society; we're. sympathtic with the large clasf‘ses. -
and all the other burdens that you experience every day in the course of your daily

work round. We.. .we're with you, we understand, However, that does not justify

your use of violence against children in the classroom, any more than those dissatisfled
with their employment have a right to whip the subordinates under them. G
l might mention; regarding the children who were Just so glad that- they
B

were hit, that from a psycholog\cal standpoint, they're very much on their way to d

%

masochistr. and;sadism. N
Now, proponents of corporal pumshment gtate that violenee is somehow not
-« rd

violence when it occurs in the classroom. It- becomes deﬁned as violence only after ’

”

a child is murdered or there's a sensational case of child abuse by a teacher or a

parent and this is published by the media. Corporal punishment and child abuse are

Vs B

on the same cont\nuul;n, ‘namely, violence. Now, let s not hear any more doubletalk

S

Most abusive parents and teachers don t plan to abuse thelr children. They

start out to .'discipline" them physically or use corporal punishment. And then,~ the
vxolence intensifies. According to medical findings, the right buttock of the battered

child is especially affected sinoe blows are directed primarily to the right slde when .

o,.,—

children are laid over their teacher s or parents knees for 8 spanking No one starts.ﬁ

5 P

'out being an abuser. It just escalates. \ - ’ L S
'. Doctor DavRl Gil has indicated that the wide~spread acceptance in our culture )
of physical discipline of children is he underlying factor of physical child abuse. both'

EC at home, at school, and else%her . So, the school joine other American instftutions ’
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such as the police and the military in having a mandate for physical force as.a
~ .

. means of social control.

I'm glad that Attorney Vanore brought up the issue of chiid’ abuse at this

partisul\ar;_time because right now the Child Abuse Protection Act is being 1mplemented

amidst all the "be kind to chlldren" clamor in this country. The Supreme Court -

sanctions violence against children in the schools, and the Court maintains the state's .

interest in mamtammg order must be balanced against the mother 8 right to control

the means of dlSClpllnlng her child. Outlawmg corporal punishment the Court says,
: H
"o bucks a settled tradition of countenancing such punishment when reasonable. Get a

load of that. Now, what's reasonable? 'If an adult continued playing kickball after the

coach had blown the whistle, and the coach had beaten him or her on the buttocks mth

a foot-long, wooden drawer dl'vider, the coach would haye bekn viewed as unreas'on‘able,a

" \ . » P4 . ;,,;t - ? )
if not, demented. When the same action is taken against an eléven year old schoolboy, the .

plaintiff, the action somehow, word mag'ically, becomes viewed as reasonable, because;,;(

: striking an adult is assault; strikmga child is discipline. T A —

P

There are other irrationalities. The Child Abuse ProteCtion Act legally requires =

= LT

employees who have contact with children to report, immediately, the "reasonaole
- o

suspicion of the child caretaker, the parent, who attered their children." Bruises. 7

on a child inflicted by a parent would be.consider mstances of suspected child abuse. )_

~ Bruises{nflicted-on a child by a teacher are apparently examples of the settled

tradition of corporal pumshment How can you take a parent to r(ourt for battering a

child and allow a teacher to punch him around? If a court can remove a c;hild from his
'

parents because of battering, hcw can they hand that child over io the schoggl for abuse? s

Furthermore, who will report the teacners who are subject, legaily, to the same~

¥ "'

. mandatory reporting laws as parents? Certainly not the parents. The parents can't.

7[ C The plaintiff tried but the Court hasu&held ihe teacher 8 right to abuse a known L

- . e v B R . . -ax =
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.-

any good?-
' In Ne York a teacher tried to repott a pattern of repeated beatings of
* children in his school and the school authorities did not respond Finally, in
' desperatio‘:f, the teacher went to the New York Times with a paddle as evidence

The result was the teacher was suspended for going outside school channels:

struck before classmates on the child victim and the child and the teacher is
v

mcalculable

A 14

—

' B N / ~ TE e
. tO. oo ) N -":‘::ﬂ-‘ ~ * o

.. . O Mr. Reinholz: Not at all.

e

- ——like-all-the-rest-of you battered Kids. (laughter) All right, then, I won‘t‘apolo;iae'.

R
social sanction for battering their children. We need you as positive models, not

violent ones. . o - : (

The issue of assault on teachers and vandalism by students has been used
'd

L}

emotionally fragile little boy. And, if we had a report, would reporting the teacher-do’

Clearly, Dr. Friedman's medi\c?a‘NQa are examples of school abuse. You

. can't pass the buck to parents on this oné, \ The cumulative emotional effect of beinhg ‘
Now, Mr. Reinholz, I embarrassed you just a few minutes ago, and I wanted

Dr. Williams: Not at all? Fine. Then you are psychically numbed, .I guess,

Now, just as battering parents serve as a model of violence to-thelr children, ;
so does the schiool, a major- institution in our society, serve as a rnodel of violence
to parents when it sanctions spankings. The Supreme Court'mling, ae Dr, Friedman =

indicates, contributes to child abuse because it gives explosive, inadequate parents

justify physical coercion, but oup evidence <indicates that schools that routinely use
corporal punishment™ have disproportionarely high rates\of vandalism. Further, the

L young and helpless students are hit the rnost--it 8 the chilhiren from kindergarten to

[KC sixth grade who are the ones who are GQ not the big ones, In fact, .there are data}to

S

~

to > :f:;
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indicate in addition to the younger, smaller, elementary school children, many of |
wh(im are handicapped ard 'emotionally fragile and problematic, are getting/the hell

" beaten out of thewn over and over, and it's not working. As you, youx’%elf, said it is

the sameg bunch of troublemakers, and violence against tl%m is not working, or not in
. , p .

¥

the way that you p\l’anned. A significant number of these children are frow the

- ghettos and barrios, and there is racism here, There's reverse sexism in the fact .

~

. . . 3
that boys are beaten more than girls. -

.

-

Dr. Welsh's -and other findmgs sugg=st that children who receive corporal *

pumshment in the home and school when they're too weak to defend themselves

retahate when they're older and stronger by assaulting teachers and vandahzing

schools Are the schools willing to reap the violence thev're sowmg in thetr vmlence

y -
’ N .

agamst children?

[

[}

r'

f’ _Now, the xrratlonahtles Violence agamst children by parents and teachers

is discipline; v1olence agatnst parents and teachers by children is assault. “A.teacher' T

lack of discipline is called discipline., A chlld who strikes a teacher creates dtsorder.

- A teacher who strikes a chlld creates order in the classroom. War is peace. ‘Peace

"y

oo R

is war. /\,»;7;
In 1853, a judge of the’r'&xana Suprefme Court ndted

that it was illegal for a master to beat his apprentice or an offlcer, an ordinary sallor,
and he wondered, he said, why :he person of a schoolboy ehould be less.sacred,

1984. Double talk and violence are alive and well in the cour@.

- g

Now, I'm wlnding up.

AY

Now, corpgral pur.shment has been abohshed ine number of countries:
ark Sweden, leand the Soviet Union,’ Norway, Hol: and Israel, and Japan.
Regrettably, the U. S. Supreme Court dic not ask in 1975 ‘why the person of an

' Amertcan school c*hlld should be less sacred Thank . you.

%
. .
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C‘ueetion from the Audience

O. Mr. Newbold, 1'd like to know whether any of you gentlemen or any of the peoplc:

F ] . s ~
in the room have done any studies on . ates of juvenile delinquency, rates of adult crime,

studies of prison populations, as well as Yusiness populations, of school teac
populations to see what the correlations might or might not +2 between children who

are subjected to corporal punish'ment‘ either in home or school. I don't think there's
9‘ AN

that much ‘distinction, in my mind. And I d like to know, I mean, my 1mpression is

3 -
from the little i do know that, for mstance North Carolina has a very high rate of crime.

*

Now, 1 may be wrong I don't really know the fngures I would tend to correlate this

with the accept.a\nce of the use of any kind of force. Now;, maybe egain,' ['m wrong.

A. Now, to answer you, North Carolina does not have a high rate of crime.* We do -
o

have a large prison pooulaticn and we uave a lot, who were sentenced to capital punish-
ment ‘which has put us 5 in the spotlight on that issue. There .-=s.been no research on u'hat
you re sayn;g and it would be interes*ing research to get. Franklv ‘1 just den't think
there's oef‘n that L:any cases of corporal p-nishment that has really warranted that kind

of follow-up study, although perhaps, it ought to be done.

, lmd while I'm on my feet I have seen exhibited here today, at this debaze, ,

Doctor, cne of the cruelest and the most inhumane forms of punishment that [ know

R

anything cgbout, and which in my opimon is much more s «ere than corporal punishment,

.and that is the skillful use of sarcasm. For teacher aiter teacher, and human heing

1}

*Editor's note: Accordmg to the 1973 F.B.I. Uniform Crlme Reports ‘

. North Carolma waexfelatively low in overall crime, However, it was 10th in violent B

\

i

. cnme, 8th in murder, and 1st in assault, and had the ‘highest number of indlviduals

\
i 4

on death row of any state in the unlon. ' : ‘ ’

Q

3
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after human being to dehumamze another human bemg and put th=m down through
- the skillful use of sarcasm, verbal reprlmands, admonitions, or call it what you want,

is in my opinion much more psychologically damagi\ ng than corporal punisﬁfnen*

could ever become, ) ¢ .
N\ ) - N ’
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4 . . L _ ' .
Final Comment by Dr. D..id Gil, given at the feguesf of q&e Symposium Chairman

s " . - .
It is difficult to com.ment on a discussion that has\zen going on.for over two . -

hours, when by now everyone seems-tired, #

1 . o~
¥

R
< . » *

[ am certainly in agreement with members of the panel who o.bject'to corporal  -:

€

punishment; yet I also understand the arguments for "realism“ presented by panelists -
who favorth= use of corporal punishment under prevailing Circumstances. .
|

It seems to me that if we wish to resolvethe dilemmas of this- discourse, we

_need to redefine its terms. we need to begin with 'a question which has been missing

from the discussion. This guestion is: What are we rearing our children for? What -

.

is the function of our schools their'teachers, prinCipals, and superintendents? What
are the functions of school psychologists:
If the funct'ion of schools and their p‘-*rsonnel is to re’p'rroduce the prevailing

social order, then, I am afraid, corporal punishment is not only desihble but even
[

ecsential, For we noy live in a social order in which we have to be prepared to be |

"beaten’” throughout our existence. We are not r*nuinely free and self—direc!ting humans *f
as adults and, therefore, we have to be prepared as children to conform, to adjust, ‘ L
to fit in, and to take orders. We must learn to respect authoritybe it competent or « .

' not, We must learn to function in hierarchical organizations, to find a spot “for our-

selves within such hierdrchies, to ger ahead within them to control those below us and
pay respect to'thnse above us irrespective of ﬂ1eir qualifications. Th ere is no better
preparation fo. fitting into such aliena /{ng structures than fear of authority flgures and

oppression oi the human mind. And this is what our. schools now do, whether, or not
NN AN

they are using corporal punish e4t,. , L R

In Massachusetts, ere | live, corporal nunishment has been outlawed ln the

*

schoots, and I have been tive in efforts toward this end However, while we stopped

EKC beating our children ph sicaily, we continue "beating" tnem in many other ways which

o
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. may be even more severe, Ve v few children ach: ive their full human patential in our
//—/ . \'Q . * . i [ /’ . * ) -
+  schools. . _— oL g

~ -

- Tle rea}! issue whlyfh wé:ought \o; address is‘, whether ye wart our children to- .
grow up- with the mentalityl ;f slaves, or whether we want therﬁ to develop fully and
- freely, and to acjualize their inherent human poter;r:ial. If we want them to be fr.eev and
self-directing ;numa'n beiﬂgs, we rr'mst transforrn our society anﬁ its _valut‘as and '
ins_titution's i;ra mannér conducive to genuine freedom for everyone,

To hit of not to hit children is a false issue. The real issue is much deeper;:

what kind of society do we want? A society of equality and freedom and Qﬁpo;ftunity N

for full development for everyone, or d society where people are rieans of

,

© .~ ‘exploitation rather than nasters of their destiny. As long 4s we want the prevailing,

alienating social order to continve, we will hurt our children, overtly or subtly. o

-t -2
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A NOT-SO-UNBIAS ED OVERVIEW OF THE.ISSUE.

? by _ ,
‘Dr. Ralph S. Vye)lsh : ‘ v 7

" As the chairperson of the symposiur, 1'was forced fo remain neutral )

"during the debate. I now feel a bit guilty talging\ space at the end; of thia“monoéraph )
* - %

to express my own personal bias. . .but not enough guilt to refrain from doing so.

Persor.ally, I auspect that the U, S Supr‘eme Court s decnsnohs to allow - o

[X ’ ”
school spankings will probably have less 1mpact on the educatlona system than those

opposed to school spankings fear, or those supporting sohool spankmgs would wish.
' The sad fact w:ll probably bethat a few school boards wdl vote to include corporal
pumshment as a dnscnplinary procedure in their schoots, even though they had néver
even thought about it pner to the rulmg, some teacheérs will undoubtedly no\y see
curporal punishment as a hcense to bear the daylights out of thenr most troublesome

- ) .
pupils, with the result that school vandalism and crime will escalate in those schom

L4

dxstricts that encourage its use; and the long-stanuing efforts of those of us who have -

heen trying to elimmate this counterproductive prncedure ’rom the educational scene
once and for ali, as was recommended by the 1972 N.E. A, Task Force on Corpor:-l
Punlshment, avill be set back anotherten years. On balance, when I look at the

\ " v

situation objecfively, I must agree with the pro corporal pumshment advocates that the

possibxtity that physical harm will now occur tb numerous. students (a prediction feared

/

by some of the participants in the symposiutr who were against phys:cal punishmenf) -

is exaggerated but i_am not sure that [ feel Yxe sdme way about the possible psychologlcal

damage. Nevertheless, as the symposium supporters of corporal punishmem poirnted

B KC :;ut, the school official who uses it rax;,e ér inrends to inmctph
A ided by \

' d - - = T < -




Abuses do occur, espectally in school systems where corporal pumshment appears

to be encouraged rathe,r than used only as a last resort (see Maurer, 1974), but lam

¢

* far from cunvinced that any of the gentlemen who spoke in favor ot corporal punishment

-~

‘at the symposium would knowlingly have harmed a child.
) Obviously, the sciution to the problem, as apparently all participants
agr.ee, is for us to develot) viable alt'ernatives to corporai punishment—, and provide
bettér training for teachers who are forced to handle discipli ae problems In spite
. 7 of his pro-corporal punishment position, Dr. Newbold af'knowledged the \,alue of the

B T non-p unitive Glasser approach (see Glasser, 1969) and :::t?ﬂiques current.y .
being developed by specialists in behavior modification; ply lamented the fact

. that few teachers have thetraining necessary to institute such procedures, 'lThos‘e of us
working with behavior problems every day douit the validity of this argument. When )
corporal punishment is éliminated from a school system, violen, * invariably goes',
_down, as Dr. Foster observed in his own school system, and as others have also

K observed (see Maurer, 1975) even when substitute procr,dures have not been formally

instituted in the s.,hool system,

- < oy
¢, ' No matter whatje arguments happen to be in favor of corporal pun*shment,

-

the resesrch data strongly suggests that corporal punishment is a potent potentiator

of aggree ive behavior (see Becker, 1964 Eron et al., 1971, Sears et. al 1957

s and Laﬂgﬂfh. ct. al., 1976). Further, cultures utilizing corporal punishment as their

| primary socialization technique tend tu be aggressive (see Bolton, i9»7)3, ,and, Whiting, “
1963). It is singularly {ronic that oorporal'punishment is mest comf'nonly uszd in the |

home' in response to aggressive behavior, when it patentiates the very behavior the

R

parent is attempting to suppress. "My own data, involving a sample of 77 delinqaent

* males end females, clearly shows that the severity of corporsl punishment utilized

-k:> -

N by parents is proportionai to the severity of their ultimate delinquent activity

RIC: -
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) (see Welsh, 1976a) Moreover, all of the males in our sample who were found to be

[

reci"ivist delinquents had been exposed to a beit, board extension cord fist, or the
equivalent during their developmental years

Another irony also exists, Mr. Westmoreland, during>the 'symposium

- suggestsd that there are many people who would like other children to be hit by the

teacher, but rot their owil.- My data does not suport this at all. In fact, the children most
likely to be victims of school corporal punishment are the poor, and the oppressed J

minorities, contrary to Dr. Newbold's denials the irony is that these spankings -
('l :.'J— N

generally occur for reasons other than racist As Dr . Foster hag pointed out

(Foster, 1974), ghetto parents will sanction corporal punishment more readily than

T~

micL. -class parents, often insistin,, that the teacher strike their child to keep him in"

a

'line. Many of my own black patients ‘suffered théir worst school beatings at the hands ‘
of black *eachers in all black schools, after which they went home and received a second

beating at the Liands of their parents for having disrupted’*fhe classroom The Willing- 7

ness of the poor and disadvantaged paren} to let the punitive teacher strike his child .

k3
can only serve to heighten t that child’s sense of worthlessness, and unacceptability

-

in both the home and at school

] have no doubt that with increased societal enlightenment, regarding the '

dangers of corporal punishment, * its ‘existence will wither to nothingness, as its

*My own research (Welsh 1976a) suggests that corporal pumshment produces
both fear and anger. }vhen the fear subsides, anger is lefe in its place., Secondly, L
children adapt to the frequent use of corporal punishment, requiring heightened
jlevels of corpdral pt.nishment for it to continue to work until the person beéomes
(lre’latively immune to pain. Finally, our findings are consistent with the work of

. others that suggest corporal punishment may alter a person 's sensitivity to punish- :

‘ ‘ll ment, rendering him una,ble to iearn efficiently on future pumshment tasks. o

R ;7
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evils become apparent to all. “Until that time, those of us who are aware of the )
~ damage it can do to our children will continue to work towards its total abolition,

" .both in,the" home as well as the\schoc;l.

‘¢
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