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‘ This document describes an instr.ctional packet
designed to help teachers develop effective techniques for monitoring
classroom behavior. Monitoring student classroom tehavior requires
the possession of a meaningful set of categories with which to
describe student behavior, the ability to identify exumples of those
behaviors in the context of classroompactivity, and the ability to
classify student behaviors from multiple groupings. In the package.
"Monitoring Classroom Behavior™ three films are sequenced to create
improved skill in observing and classifying student behavior. In the
first film the settings are described, i.e., a third and tenth grade
class engaged in art and science activities respectively. Five
categories of student behavior are defined and exasples of each are
shown. Two goals are addressed in the second film. First, .the
concepts are presented in a more complex context demonstrating the
difficulties inherent in classifying human behavior. Second, the
trainee i. asked to try to use the categories in classifying student

.. behavior. In the third part, an attempt is made to simulate the -

“cond.tion in an actual classroom vhere a teacher may be asked to

—_monitor haviors of a variety of students at the same-time.
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One of the pressing concerns reported by preurvieul and
inservice teachers, especially new teachers® 1s the area of class-
room management @f discipline. However, Bchum3 and Ingersoll,

Jackson and \md’m'* point out, although discipline and classroom
mansgenent rocui' as areas of concern, little attention has been 7
directed toward those areas in research and development teacher

- educations The purpose of "Momitoring Clsssvocm Behavior® 13 to respond
to that needs. Specifically, these protocol materials are intended for
use in developing skills appropriate to positive classroom control. ,"
Classroom control (d1scipline) 4s considered s reascnsble cbjective : /
mthouu-mtaemrmmztmmmlmmmmm T
with corporal control. An effective teacher o 4 effectively mc;l—o |
eon;rolinm!hor classroom by conveying an impression to the stu-
uuorbcm.nmmwumchum,ummih- .
positive wa mintaining ongoing -umtm.’ Monitoring d
is presumed to be antecededt to positive classroom control.

Btfactive management of the classroom includes both (a) estab-
liohpt and usintenance of a classroom cn.to wvhich ﬁcmﬁm
learning and (b) intervention when minor betavior disturbances oceur,
to lessen the chancos of those minor disturbances from beocming
"discipline problems* or mejor disrptions. Koumin® presents evidence
mmmmm»xmmmr-mcmwamw , N\
and scanning student behaviors to insure smocth classroom funce / :

tioning. The primary premise of these protocol materials ii that

b
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monitoring is a nccessary presursor to effective classroom control
In general terms, to "monitor" means:
To attend to or keep - .eck over a situatica

or activity \d.tg_ particular reference to signs
of malfunctior.

to 'monitorina classroom behavior" means:

To watch over or attend to classroom svents P

with particular attention to those categories e

of behavicr that are related to smooth grouwp T
_ functioning. .-

The effective classroom teacher non:ltora ltudent 'behavior to

maintain both & smooth classroom climate lnd 2 lack of dilmption.
He or she ghserves and classifies student behavior vn\'.h particular T
attention to signs of trouble. bionitoring beccmes the stimmlus for
deciding what further sction is needed. In other words, monitoring
forms a base on which to meke decisions about appropriste inter-

vetion steps, (For further description of possivle teacher ~— — 4 1

Translating this definition into the context of teacher behavior, I

interventions, ses Kounin’ ard Borgl.) Scimmd has shown thet there

are vide discrepancies in m:.vidunh‘ abilities to monitor more than
one ehurom-lm event. Deunds that a teacher "monitor" class- -




The Materials

"hbnitoriﬁé Classroom Behavior" consists of an imstructor’s
manual and three l6mm, color £ilms. The films are sequenced to
(1) present a set of categories for use in monitoring along with
examples from classroom sequences; (2) provide a setting for teachers
to classify scudent behaviors into these categorics; (3) provide
teacher trainees with a simulated experience which approximates the
task of monitoring in a classroom with multiple groups; amd (4) develop
‘the skill of monitoring over increasingly complex demends,

The Concepts

Mon‘toring involves a combination of human capacities and
abilities. At lcast one of these ‘18 the possession of an adequate set
of categorics with which to organize the many behaviors that are

—

obgserved, Most behaviors in the normal ghssroom can ﬁﬁsorted into 7

five ~ategories of behavior. Behavior can be eithe:!.' On-Tagk or Off-
Task and it can be either Interactive or Isolated (non-interactive).

. In some cases, & tehavior mey be lobeled as Intrusive. -
On-Task and Off-Task Behaviors. Student behaviors that have

outward appearance of being related to the task as defined by the
teacher are considered to be on-task. The nature of on-task behaviofs ’
by definition, vary corsiderably with the type of task. Thus, under
some classroom conditions, discussion may be conaidered as on-task
behavior. However, in the context of test taking, the same bebavior
night de considered as off-task. Thus, lt;ldentl' behaviors that heve




the appearance of not being ralevant or being non-conducive to the

tast as defined by the teacher are considered to be off-task.* ~
Off-task behavior may or may not demand teacher intervention. This

point will be elaborated upon later.

Interactive and Isolated Behaviors., On-task and off-task

behaviors can be interactive or isolated. Student bebsviors that

occur in conjunction witn, or in response to MWr person in the
classroom (either student or teacher) are defined as interactive.
Student behaviors thet are predominently non-interactive or srv engaged
in by a student alone are termed i\sq;tad. Both interactive and
isoleted {aehwior can be sppropriste Fw\wnate) in a”jgim

Intrusive Behaviors, Student behaviors that interfere with,

dsrupt, or imhibit onetaik Bebaviors of others in the class are
des ’ribe; as intrusive, It is in this category that most behaviors
usublly classified as *{sruptive sre categorized, Intrusive behavior
may be most likely to emerge from off-task imteractive behaviors tut
can reasonably emerge from any of the four previous categories, -
The relationship emong these five categories is depicted in
Pgure 1. Tt may be argued that the classiffcati~a scheme is overly
sinple. However, repeated use has shown that it 1is deceptively so.
aoe of the misleading charecteristics of Figure 1 is that it
implies that all th; beheviors described are somehow independent and -

*Note, Seumnl and his ulocfi,ntue use & slightly different de-
finition for on-task and off-task i-sbavior, They prefer to suy & stu-

dent iz "doing what he is supposed to be doing” or "not doing what he
is supposed to be doing," -
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discrete. For example, it simplies that a student's behavicr is eithes

on=task or off-task, That may or rey not be true, The nature of a

learning task may be such that a student can be involved in both on~task

and off-task behaviors at the same time, For example, in the art
clags shovm in the p;otocol films, a student may be similtaneously
working on an art project while tai.king to his neighbor about some
irrelevant activity. Thus, while the overt behavior of painting or
sculpting is on-task, the overt verbal behavier ‘or talking to a friend
about some activity other than the task at imnd is indicative of off-
task behaviors. As the task demands of the class increase or become
more difficult the 11ke11\hood of this occurring dcercases ,9 but there
are a variety of tasks tLot occur within a classroom that may not
demand total commitment %o ra-task behavior., Mnally, while more
elaborate categorization schemes may provide greater pfecision for
psychological or sducational reseirch, this acheme offers the advantage
of belng easily remembered by the classroom teacher and thereby useful

for decision making.

Varjations in Eshavior '

A nriety of on-task and off-task behaviors typically displayed
—by children is not only typical but may be necessary for effective
learning. Consider for the moment an adult (yourself) in a tuc-haro'
conference, a PTA meeting, a classroom, etc. How much of an hour is
spent by that adult in on~task behavior? Sometimes more, sometimes

less. As a participent in a meeting one is likely to spend time

Tt
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"doodling,\" writing notes to a friend, making coments to a neighbor,
counting tlk cracks in the wvall, etc. Ve, as adults, cannot maintain
our attention on one thing for extendzd per‘iods of time without
thinking o other important or unimportant things. Yet as teachers ’
we often ask children to do precisely what we cannot. We must re.
cognize that task irrelevant behsviors are inevitable and are probebly
hecessary psychologically. Further, in most cases, off-task

behaviors are transitory and, as is the case of cur own adult behavior,
& student mey return to on-task tehavior with no teacher intervenmtiocn,
The question remains, however, how much off-task beimvior is pex;mls:ble.
What ratc of irrelevant behavior are we willing to allow? What {s the
point at which off-task behaviors become unacceptable?

Base Rate [
To use information about the bglmde between on- and off-task
behavior the teacher must first determine '/an acc;ptlblo base rate,
That is how much off-tusk as compared to on-task or how much interactive
@ opposed to isolated bebavior is acceptable At least two major
factors enter into the idént:lﬁcation of those base rates. First, the
nature of task; second, the tolerance levels of the individual teacher.
In any given task, alteration between on~task and off-task
behavior will emerge, There is some ratio of ui-tuk to off-task
behavior under which learning progresies well enough that teacher
intervention is unnecessary, However, the ratio between on-task and
off-task behaviors may reach an unacceptable level requiring teacher

.




intervention. The point at which intervention may be necessary may

be very different for a lesson in multiplication of fractions and a
lesson in creative drama. The acceptable amount of interactive
behavior may Le low during a test but high during a discussion of
current events. )

Teachers vary in their ability +» handle "noise" in the
classroom. One teacher may be able to effectively conduct a class

with a dozen activities going on in small groups with considerable

intergroup and intragroup discugsion, while another teacher preferé ——
to have less interaction, The point at vhich the former would inter-
vene would be different from the point at vhich the latter would
intervens, However, equal amvants of learning may be presenv \mder
both conditions, Each teacher, however, works withir his or her own
limits, nn:ther, an individual tescher's limits may change from
time to time. On one day a teacher may be able to handle @ nitunt?.on
that might be described by an observer as controlled chaocs while on
the next day, whem a teacher has a headache, or stomach troubls, may
be shle %o stand much less. “

The point is this, hefore a teacher can maks any reason.ble
evelustion of the status of a class, he or she must first have &
standard against vm:lch\ 40 evaluate its acceptability or unacceptability.

wl



Simltaneous Scanning of Groups

During an actual class, a teachor may be asked to monitor
the ongoing behaviors of a variety of chiliren at any given time,
That demand amay be such that he or she must monitor belaviors in
distinctly separate groups wishin the seme classioom. A teacher
may be monitoring cr scanning behaviors in one group while scanning
behaviors in a second group et the same time, The extent to which
must monitor more than two groups increases the difficulty of the
task. Kounin® found thet teachers who could "overlap" or engage
inseveral activities similtenecusly ir their classrocm, had fewer
students off-task and a lower rate of student deviancy than did teechers
vho could not. \Schum3 attempted to v .i%ate Kounin's concept of
"overlapping” snd its relationship to class.ocm meregement and found
that, among student teachera the ability to process m(ltiple-attentica
tusks was significanily related to successful classroom management,

Monitoring student classroom bebavior requires the possession
of a meaningful set of categories with which to descride student
behavior, the ability to identify examples of those behaviors in the
context of classroom activity, snd the sbiliity to classify student
behaviors from multiple groupings.

How_to Use the Materials .
The three films in the package “Nonitoring Classrocm Behavior"
sre sequanced to create improved kill in observing and classifying
studeat bebavior. Bince momitoring is & sill, we' sttempted to develop
the package with reference to skill lesrning priaciples.

-
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In Honltoring Clessroom Behavior: Part I, the narrator first

specifies the importance of monitoring for meintaining a smooth
running classroom. The settings of the £ilms are then dascribed,
i.e., a third and a tenth grade class ere engaged in art und science
activities respectively. Each class is further split into two proups.
The five categories of studernt behavior sre then defined snd ex-wmplars
of eact are shown, In the first film, an attempt was made to urr
relatively "clean” exemplars of each concept, );:nitoring is taen
identified as a skill useful in forming the basis for appropriate
intervention. The fi.m onds by suggesting that the trainees discuss
the commonly held view that ali ‘ofr-tank is disciplini:jy and demunds
teacher intervention, As was discussed 2arlier, that may not be so.

~ °  The best intervention may be no m;rmtion. I've f~und, in fact,
thet pointing to their own wening attentile or inabllity to athend
consistently works well,

In Monitoring Classroom ﬂ;havior: Pa.st II, two goals cre

addresscd, mut, the concepts arc prosented 4r 2 more ccrplox contexts
Jemenstroting tte difficulties inkerent 'in classifying human behavior,

Second, the trainee is asked to try to use the categories in classifying
student behavior. 1hile feedback is provided oz the film, an instructor
should irnsure that the trainees have an adequate understanding of the

concepta. In the film, the trainees are £61d to use & -W sheet -
cf the type displayed on the following page.

13
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hile trying to classify behavior in the filmec segments, the
traeinee may berin to see the difficulty in handling the task., Clearly
monitoring requires pzj_apéice es does any skill. Among the problems
pointed out in the £ilm is that behavior cannot always be clearly
put into ode category or anothexr since a student may not be erhibiting
a clear example of any catezory of behavior or he may be exhiviting
two or more categories of behovior at the same time the feedback
frames represent comsensus, An instructor using these films i3 encouraged
to feel free to stop the films and reshow sequences as necessary, ©s-
pecially in Film Mumber 2. It 1s very important that the trainees feel
some comfort with the categories before seeing Fﬂ.n; Mmbex 3. The task
in the third film 1is vefy complex,

In lonitoring Classroom Behavior; Part III, an attempt wes

. made to simlste the condition in an actua) classroom where a teacher
may be asked to monitor the behaviors of a variety of students et the
same time, For example, a teacher may try to acan behaviors in more

= i

than one group at the some time, To try to imitate that splitting

of attention the two srowps from one or the other of the ‘two clauroom‘

are shotm at the same time through the use of split screen tochhiquei.'v
Trainees sho;xld be forwarned that the inability to .correctly

classify all behovior from one segment is not owrly importent.

Rather, one should try to improve his/her ebility to become at ease
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wvith the process. In a real classroom & teacher would (and shoulc)

use supportive informetion from a longer sequence cf behavior. Further,
some bLe aviors might be viewed differently by a teacher once he/she has
more information. Viewing short segments mey have pedegogical advantages,
but it may be like taking quotes out of context. -

In Film Imber 2 feedback is provided of hov experts classified
the behaviors. The ecperts mrﬁ all individuals vho had consicerable
experience with the categoiies, ?\;rther, the filmed segments were
shown several times and stopped to reconcile any differcnces. Feedback
for Film Inmber 3 is included in the- instructor's manual.

To reiterate, tne package is intended to develop skills
appropriate to positive classroom control, It is presumed that
Monitoring Student Behaviors is a precursor to effective classroom

nanagement .

lionitoring Classroom Jehavior

is aviilable through:
B Educational Media
Louisvilie, Kentucky
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