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Tt t, Educational Resources_Informatien Center (ERIC) is a nationwide
info tion system of the National'- Institute of,Education-whoie basic ob-
jective is to_provlie ideas and information-on signiticant current docu-
ments in educatimi, and to publicize-the availability of such documents:
Through a network of specialized clearinghouses, ERIC gathers,- evaluates,

' abstracts, and indexes these, materials, and proaesses*them into a central
ccoputerized data system.

The scope of the ERIC Clear.inghOUse on Teacher Education is the prep-
aration and continuing development of edUcation personnel, as well-as
selected-aspects -ef-healtiVeducation-,--phyeical education, and recreation

education.__ She ClearinghoUie is funded by the National Institute-of
,Ediiditien, in cooperation with-the-following associations:'

a

American Assotiation of Colleges for **etcher Education
Americam,Alliance for Health, Physical. Education, and Recreation

Association of TeaCher-Educators 1_,_
National Education_Association'-.

"^

.1)

The material -in this publ Catibn Was-prepared pursue -he to a contract
with the National Institute of EducatUff, U,b.-Dapartient_of Health,
Education, and Welfare, and(in cooperation wjh the Division of Educational
Systems Development, U.S.. OffiO4 of Education. ContraCtors undertaking

----wool -projects _under-government sponsorship are encouraged to express freely
their judgment-in professional andtechnical matters. Pricir-to publics--
tion,--the manuscript -ties submitted to the AmeriCan Association of Colleges
fns` Teacher Education (AACTE) for-critical-review and determination of
professional competence. This publication has'met-such standarda:Points
of view or opinioni;'i-wever, do not necessarily represent the official--
view or opinions of the clearinghouse, USOE, AACTE, or the National
Institute of Education. ..,



I

°moRe:

INTRODOCTIfN,
glen Schmieder AI- 0-

t

TABLE OP CONTENTS

J

-STATE-DEPARTMENTS OF EDUCATION _AND THE
NE4 IAACHER CENTERS PROGRAM 4-0

--Sae the State Education Agency

r-

Review of AppliCatiolIS

A Checklist'of Some'Key Pointa Regarding the'
SEA's Review of Applications

Technical-Assistance
A Checklist for_Developing the SEA Technical
lAsiistanceCapacity

Dissemination

Procedures for Compensating the SERF

Continuatiori of Projects- -Tha State Rolew

A FINAL WORD 0 'I

APPENDIX X: THE NEW TEA6HER CENTER PROGRAM
Charles Lovett and Allen Schieder

iv

1
a

3

-e 3

4

6

-, 8

9

10

-10

'11

12

APPENDIX EL:_ .THE MOST COMMONLY-ASKED POLICY QuEsnoNg

APPENDIX C:

APPENDIX D:

APPENDIX E:

MUST READINGAN ANNOTATED BIBLIOGRAPHY
OF KEY PUBLICATIONS

1' 19-__ -- - -

* 27

NATIONAL TEACHER CENTERS PROGRAM:
STATE COORDINATORS 31

OTHER MAJOR RESOURCE CENTERS 35



-7 -

\

FOREWORD

-

The rapid spread of the teacher center movement n this country'Nes
taken place at the vase-rootsWherever teachers have felt impelled t6
came together to share-experienaei and.knowledge with their peers and to
obtain, in a supportive atmosphere, practical training targeted_at,their -

_current, self-perceived needs. And an the-movement caught fire-and-teacher
centers multiplied, so-also. grew an urgency to enlist.federal-involveme t
in their funding. -

--_- The passage of PUbllo Law 94482 ensured federgi_uupport for the es-N
tablishment-and expansion- of teacher centers nationwide. The national
.Teacher -Centers Pr9ram encourages a strong role for state education
agencies in (a) review and ecreening of applications for federal granter

,

(b) technical assistance to funded-programs,and (cr dissemination of _

program outcomes. I

-This publication, ik-Oduced coopiiiattvely by theEPIC Clearinghouse on
Teacher Educe m and-the, Divieion of Educational System. Development, U:S.
Of fie of Edu tion; is intended to offer reaourcet td aid pus in fulfill-'
ing these reiponeibilities. 4s the 6$0tragency housing the national office
of the Tea ertenters Program, -the Division coordlnated-theLcompilation of
suggest and materials included herein.. The Clear4nghonse, as a part of
its- talent to solidifyin4 the foundatiana_cf knowledge about-the--
prapart1ion of education-piofesslenais, lent assistance in the technical
production of the document.

-

\
w

The Clearinghouse has long reaiiii-ized the potential impact of teacher
,

Icenters, particularly for .inser,:rice education,- Pour earlier Clearinghouse

publications--e-state-of-the=icaneeMnograph-47.-reporte-of conferences
' sponsored by two of the.federaliii gundad-Pilot teacher centers, and

teñjve indexed bibliographt=-are lied as "must reading" in Appendix C of
e-pregent booklet. Without dd4t, federal funding will prompt increased

interest in and availability of information about teacher centers, and the
Clearinghouse willendeavOr to make\such- information widely available to

_the_-_education community.
In addition,readers are invited to submit documents-about teacher

centers to the Clearinghouse for possible inclusion. in the ERIC system._ We
also encourage comMents about-the pblication itself.

raRt, MACSANARI

Director,__ERIC,Claaringhr
on Teecher-Education

a
iV I

t
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f NT RODUCT ION

,
This is not,a set of guidelines for establiehing or managing teacher_

centers--it is,r compendium of resources for strengthening Vasa. The U.S.
Office of Education Teacher Centers Program invited a _committee of leaders=
in the teacher center movement to compile a booklet of suggestions for
state education agency (SEA) staff members as they set about implemetting
the new federal Teacher Centers Program. The first draft of the document-
was-submitted for reaction to a National Teacher CenterTworiotheiP; held in
Washington-,-Dike.-,-Fabruary--43, 197-11,- to latifWilEA representativ_eb:'from
all states and territories were invited, Input from the vcrkshop was
incorporated into the resource bOoklet... The booklet is lin"no senile a
s bstitute Tor the official regulatiOn of,-the. Teacher :Centers Program.
That regulation, published January:11, !iii\t.he Federal ReaisteE,
tOgether with its preaiiisle and sppendix;the-anly source of USE policy-
on the Teacher Canters Program., Thii:-booklet is meant only-as, an added
resource for state educition agency Personnel.

By design, the .Office of E "ation "encliuragea_the state edudation-
agency to ,.0,J$ercise complete on within the lativin the implementation of
the Teacher_Sinters Program. It Was clear y *lie intent jof Congress that
teacher centers serve to bring- thei_4eitela t_,of inservice education
programs close* to the .and the C4 .4s, rceldi through higher levels of

Anput. and control- by teachers/then has trmailonally%been the case. It was
also envisioned by Ccu-ii/resai..-that the s-tiateS\ wanld;play a strong role in
implementing this 1.dea ap4, :IiChnve.-the:.40,1xit!ilitY to approach-the
implementation imaYerliesteu ted to' each stst

The federal lait'tifir Teacher, Centers Program -gives to
the sr-iLxes,ponsilv-illittiir54e-r and screening of -applicationsi _

technioel assistance_ to 04401\ and (c) dissemination of results
derived- feint' those \WO-grami.- The-manner in which these . .`
respdn es ,are mee-sia-left-eirtirely a the state. The ,SZkillay-clioose
simply to pass lop la along -the Mt. five of Educatiorr--4rd
minimally involved with 'Oenters ,in tM---t-state or it may choose to'provida
strong leadersTiip in statewide-tenter a d ins_e ice development. It is our----
impression-that SEAs are generally dediOated to lareloping the best:.
possible-educational prograMe for, their' teachers, az4'the USOE teacher

_____--eekter-estaff is committed
with the states in that \effort. \

We deeply appreciate the work of the writing commit a in putting
together this monograph amt-isspecially casusind-chairperson Carol Lewis _for \

her strong, -task-oriented leadership. Wayiroild also like to thank the-
staff of the ERIC Cle inghouse on Teacher__Idutetion /for their work in
p-frafiCing the final d nt. Their support of this effort, the fifth in' a \
growirig--ExCIerie n teacher centers, accentuates their continuing---
concern,for promoting the develaplent of tetcher waiters.

1
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For further information on or clailfication of the state role in the
Teacher Centers Program-,_coneact the appropriate state teacher center
coordinator listed in Appendix D of this document, or the national Teacher
Centers Program Office, Rom 5652, Division of Educational Systems
Development, U.S. Office of Education,' 7th and D Streets, S.W., Washington,
D.C., 202024 teiephone (202) 245-2235.

.

March 1978

ALUM SCHMIEDER, Chief
Teacher Centers Program
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STATE DEPARTMENTS OF EDUCATION AND
THE-NV-TEACHER CENTERS PROGRAM

-ROLE OF THE STATE EDUCATION AGENCY

Statutory and regulatory provisions of the Teacher Centers Program call
for state education agencies to play a key role in the development of the
program.

States have three required functions: (a) review,_screening, and
recommendation of applications and their transmittal to the U.S. Com-
missioner of Education; (b) provision of technical assistance to teacher
centers,'and (c) Dissemination, within their separate jurisdictions, cf
information about the experience and "lessons learned" of funded teacher
centers.

Federal law and reg-lation makeAt poseible for the SEA to take a
leadership role, in linking the Teacher Centers-Program with-Other state and
federal programs underway in the state. Siince4nservice education is a
concern in mast states, the Teacher CenterS-Program can be utilized by the
state--eVa weans of reinforcing its own program of inservice education.

The Teacher Centers Program endeavors to foster collaboration among
, teachers' professional forganizations, local education agencies

(LEAs),-and-institutions of Iiiigher education. The SEA is uniquely situated
to assume leadership-in faciliitating this collaboratioh.

The role of each SEA in the development of the Teacher Centero
Program is necessarily unique in-accordance with the state's involvement in
statewide programs of staff development, teacher centering; and related
activities such as needs aoseasments and efforts to ensure accountability.
Consequently, the role of the SEAs_ will vary widely: some will need to
interrelate many ongoing state and-federal programs with_ the provisions of
the Teacher Centers Program; others will have little to.relate to, and will
find a need to pioneer the developmentof a strong SEA program for the
support of professional development for teachers.

In establishing its basic' role in the Teacher Centers Program, the
.

SEA staff will need ..o make decisions concerning\ the state's level of
involvement. It may be_that a general state plan should be developed, ad-
dressing such central issues as (e) the extent to which the $1CA staff will
become involved in providing technical assistance to groups preparing ap-
plications, (b)---the-proposal review process at the -state level, (c) the
nature of technical-assistance wnich will be made available to teacher
centers, and (d) the state's role in documenting projects. Again, states
have /hide latitude as to how they perform these functions.

In states where teacher centers are funded, the leadership role will
be su ported by technical assistance funds as described in the federal reg-
ulati . In states where no teacher centers are funded during the first
year o the program, the degree and nature of leadership will vary markedly
accordi to availability of funds and staff time. The leadership role in

gli
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nonfunded states can be exercised in several ways: (a) designation of
state teacher center liaison persons, (b) continuous contact with the USE
'Number Centers Office, (c) participation to the extent possible in Actie-
itiee_Sponsor:: by that Office, (d) study of first year proposals, non- \

funded as well as funded, to extract information relevant to statewide
inseteice needs and programming, and le) continued high awareness of the \

Teacher Centers Program. States that do not receive funding are encouraged
to d slop ways to provide assistance to nonfunded teacher centers. In theel,

next unding cycle-of the Teacher Centers Program, the nonfunded states
will be able to resume and expand upon their original roles In the program

---
\

rhe SEA has a role in decisions regarding the continLition of,proj-
ects ich are initially approved for grants extending beyond one year.
Since ederairregulatione require a demonstration of satisfactory performt
erica,. nd since all requests for continuation grants also must be submit
ted for approval- -to the SEA, -the-opportunity for state lestehmetip is quite
evidenti. The obligetiOn to provide high level technical assistance and .

dissemination servtces to funded centers so that they may meet success-
fully Moth state and federal requirements becomes plramount.

I
REVIEW OF APPLICATIONS

The responsibility for initial review and screening of Teacher Centers
Progreds applications is placed w th the SEA. -Sect ion 197.10(a) of the Reg(

ulations states that each SEA ie_te review applications from that atate,
make comments,-and forward re nded applications to the U.S. Commis-
sioner of Pduca'ion for further onsiderations.

The SEA may develop-and ush its own criteria for the initial review
of, applications. The SEA- initiated criteria need not relate in any way to
the criteria the U.S.,Comeissioner of Education will use for evaluating
applications, bUt state criteria which negate or contravene the federal
criteria will have the effect of weakening or eliminating the chances of
final approval of that state's applications.

SEA-initiated criteria have the purposes of (a) interrelatiee-elme-----.
Teacher Centers Program with programs and activities already underway, (b)
focusing Teacher Centers Program applications on state goals or-priorities,
(c) emphasizing specific-curricular content areas, (d) providing for link-
age between preservice and inservice education, and (e) integrating the
orgahization of federal teacher centers with an existing or emerging net-
work of state centers.

The SEA must make comments on any application it chooses to recommend
and transmit to the U.S. Commissioner of Education for further consider-
ationidetermination of.the nature and extent of those comments As a pre-
rogati e of the SEA. Since USOE evaluation of applications, as require by
law, will be based only on the federal review criteria (Section 197.11'7
those SEA comments bearing di_ectly on federal criteria will be considered
in the USOE review proceed. In states where SEA-initiated criteria are
being used in addition to the federal review criteria, a clear distinc-,
_tion should be made between comments based en the federal criteria and

4
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comments based on SEA - initiated criteria. It should oe emphasized that
comments from SEA officials about the proposal quality as judged against
the federal criteria are also highly important.

The SEA is responsible for reviewing and screening applications and
may do this in any way it sees fit, using for this purpose individuals or
panels chosen on any basis whatsoever. Given the importance of the policy
boards in the program and the fact thatUSOE has indicated that its review
panels will reflect the recuired-composition of'ihe policy boards, SEAs may
find it advisable to do same in their selection of readers. Federal
administrative policy also requires at least one reading per proposal by a
WOE official - -SEAs may choose to follow Suit. SEAs may also want to
involve already formed SEA policy advisory groupato staff development
programs. Whatever the process and the personnel, the SEA should docu-
ment and maintain careful records of its review procedures in order to be
prepared for later inquiries and scrutiny by its- constituents under the
Freedom of Information Act.

The SEA plan to review applications and the criteria (if any) to be
uged should be completed as quickly as possible and disseminated to poten-
tial applicants.

The SEA may offer technical assistance and advice to the applicant at
any time before forwarding the propOsal to the U.S. Commissioner of Educa-
tion. This may apply even to the-app'icant whose proposal is received by
the state and determined to be incomplete, ,technically inadequate, or il-
legal by virtue of not meeting a specific requirement of the law Or reg-
ulation. SEAs should bear in mind, however, that advice or Help g'i ''en to
applicants after the closing date (March 30), unless offerad to al/ appli-
canti, may appear to give the aided applicant an unfair advantage Over
those.not contacted.

Applications recommended by the
Education on or before May 1, 19C.
'not be considered for auppoti:. So Ube
not deliver recommended proposals on t
their const 1191Intn_f for the "technical"

EA are due in the U.S. Office of
not received by that- -date will

ring an "Act of God") states that do
will hem to be accountable to

ejection of late proposals.

Any applicant whose proposal has not been recommended by the SEA may
appeal to the U. Commissioner of Education for reconsideration. The ap-
peal must e in writing and must reach thedommissioner by May 8, 1978. To
expedite th' appeal process, a copy_of the 'tppeal should be sent simul-
taneouslytaneously t the Teacher Centers Program, Division of Educational Systole
Development, in the U.7. Office ofEdueat4on Upon receipt of a letter of
appeal, the U.S. Commissioner will request that the SEA reconsider the
application. Any application reconsideredby the SEA as a result of the
appeal process and found to be recommendable must be received by the U.S.
Office of Education no later than May 15, 1978.

Federal criteria to be used as a basis for evaluating application,
for funding for teacher centers) are set forth in Section 197.11 of the
Teacher Centers Program Regulat ons. An application must receive a minimum
of 50 points at the federal lev 1 to be considered for funding.

5 n



A Checklist of Some Key_ Paints
Regarding the SEA's Review of Applications

1. The SEA may set ary criteria it finds desirable for he review of
applications.

-,,--

USOE urges, but cannot require, that the SEA's criteria be made
known as soon as possible-to all pOssible applicants in the state.

The .EA may chooet to use then criteria of the U.S. Camissioner ef
Education.

The SEA may choose to set no Criteria at'all, but in practical
terms this would mean that the SEA intends to transmit all ap-
plicationa received and without substantive comment. If it withhoWs
even one application, there must lcieieally be a basis (criterion) for
making that decision.

,

2. It would seem 'hat the SEA may use its review criteria to favor eny
course of action not prohibited by the reghlation.If-Ole criteria
ere used to producl an action or de ision that nullifies or contravenes
a reeiairumene of the reeUlatiton, VS It would have no-authority to make
the SEA cease and desist,-iiit an aggrieved applicant would have re-
course to the appeal process.

'As a practical_ ..se-er, such applications might be found ineligible
on technical grounds, 4_ at a disadvantege in the USOF review process.

!

3. he SEA must make aomments on any application it -chooses to recommend
I

transmit to the U.S. Commissioner of Education, for Pother con-
,

,sideration.

Determination of the nature and extent of the comments is a
iprerogative of the SEA.

\ ,

4. tSOE will take into account inits review of applications only those
comments by the SEA whiCh bear directly upon the Commissioner's review
criteria

Thie_means., in _effect, that_ theAlgnE reviewers-will--be--4-1-lowed--to-

see the SEA's comments.
DSOS and its revieisrs will not take into account (a) a rank order

established by the SEA,;or (b) a numerical, ce. other "value" rating for
the applications it transmits..

5. The SEA reviews both new applications and applications requesting
assistance to-continue a center for a second or thirdNyeart

, .

6. The M. has the prerogative to determine hawit will review
__applications and whom it will use to perform this function.

7. An SEA may, if it so chooses, work with its potential applicants in the
preparation of their applications, but can be compensated only for
technical assistance given to funded projects.

--TECHNICAL ASSISTANCE

State education agencies may be compensated under_the new federal
Teacher Centers Program for providing technical assistance to funded

6
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teacher centers. A wide range of activities may be classified under tech-
nical assistance.

The SEA maypr2vide needed consultative service at the teacher center
site or through workshops-eed conferences at the local, regional, or state

The SEA may devise a way to utilize the reSO-Urces_of consultant
personnel on the SEA staff--for example, in reading, Social-etuaes_t
special education, vocational education - -t6 help the teacher center
develops and operates the Teacher Centers Prograo. The SEA may also wish
to vise leaders from related staff development proet-- Chet Corps,_
Special Education, and the like.

The SEA May facilitate linkages among feAerally s upported centers
and between federal centers and those supported from other sources. This
network could facilitate the exchange of information between teacher cen-

.ters. In a spirit -of °operation and learning, centers-may become aw re Of
poesil 'ities they y not discover individually, eliminate possible
duplication of sere es, compare notes on best sources of materials, a 0
profit by each other's mistakes.

Llet,

Travel support Jar centereto-60ter visitation may be supported by- ,

SEA technical assistance funds.

Institutions of higher educatio ke important resources for
teacher centers. The SEA may-want to provide technical assistance by
identifying ..ne extent and nature of these resources and makirg,centers
aware Of them. As teacher centers use the services provided 'by IHEs and
other consultants and evaluate their-usefulness, the SEA can initiate and
maintain a resource bank of consultative services a.4 make it available to
all-eeacher centers.

Ine SEA could prc/ide technical assistance in the development of a
more effective product "delivery system" by_lieking the center with local,
regional, state, an4)nat'onal dissemination systems that are concerned-with
the implementation of validated-prbducts and with the use of improved /./
educational approaches and materials reflecting current results of
educational research.

Professional teachers organizations could be extremely Leportant in
helping the SEA to locate sources of assistance for teacher centers. A
list of aome et-these organizations that have interest in teacher centers
is presented iii*pendix E. State affiliates of these organizations can
flso,:te very helpful and the addresses of the appropriate groups and
persons .n each state can be obtained from the national offices of the -
parent crganizations.

SEAs in other states should be contacted about assistance processes,
places, and persons that have worked well in their states. Appendix D
lists Teacher Centers Program contact persons in each state and territory.

The Teacher Corps MS developed an outstanding series of technical
assistance networks. Not only do these networks contain important

7
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resources for meeting some of the needs that will be identified in the
federally funded teacher centers, but specific language in the Teacher
Corps 'legislation encoUrages,such cooperation.

A number of organizations, both in the federal _government and outside
it, have-good resources for:states,and localities.- Contact persons -at a
number of such daces are listed irk Appendix E.

It_should be kept irhind when developing the SEA plan for technical
assistance and dissemination that there are other overlaps between the two,
and nf projected SEA activities could-becategorized under both. A

tio/yworkshop, for example, based on experience from existing
centers would also represent a form of technical assistance fOr.
participants who are interested 'A.a starting a center.

A Checklist-lorOsveloping-the SEA Technical Assistance Capacity

The following-are areas Oitechniclassietanee in which SEAS should
generally be most,-qtalified_among the mileir-education agencies-andcon-
stituencies and "JO could servo as a framework.iOr developing the SEA
technical-assistance plan. -

1 _

,

1. Assistance based on information and - policy developmentixat the national
levels-for example, in_relation to the Department of Health, Education,
and Welfare's Major Initiatives Tracking System (MITE) plan, or program
policy and materials issued by the Teacher Centers Program-Office

2. Assistance based on teacher center experience in other states

3. Assistance based on relationships between teacher centers and other
staff development programs administered by the SEA, such as Teacher
Corps, PL 94-142, Vocational Education

4. Assistance based on teacher center experience_or related staff
development programs in other parts of the state for which the SEA has
responsibility, such as linking centers with other centers or ,enters
with _other specific resources within the state

5. Assistance 'odWrived from specific-specialists within the SEA; for
example, social studies, language, or educational alternatives.
specialists

6. Facilitation of linkages between center-determined needs and technical,
assistance resources within the state -.in higher education, other lo-
cal education agencies, the organized profession

7. Assistance in the form of leadership development; for example, training
for center staff in areas of concern developed mutually by the SEA and

tenterls)

S. Leadership in understanding the teacher center concept--such as
p:nmoting statewide dialog on key centering issues, )onsoring
awareness confeances about the teacher center concept.,

14
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DISSEMIATION

The dissemination of information about the activities of funded teacher
Centers is, required in the Teacher. Centers Prcigram, and compensation is
provided to supporzit. A plan for dissemination must be submitted.by the
SEA to the U.S. Office of Education at the time its application's are _f0--
warded for consideration by the U.S. Commissioner of Education. SEAS have
considerable fleXibility in the development of their dissemination plans,
much more so than for the other two areas of SEA responsibilities. The-
major intent is to reach the widest relevant audience with lessons learned
form operating centers.

In developing the plan for dissemination, the SEA staff Aay want to
consider the purpose of dissemination activities, the nature of information
to be conveyed, the intended outcomes of such dissemination, and the iden--

-stificAion of appropriate audiences.

The develdpment and gathering of information for dissemination are
closelyrelated to the federal funding criteria requiring the grantee to
report project effectiveness and to disseminate its results. Basically,
this is a documentation activity. The SEA needs to fulfill!italloart of the
documehtation'requirement inks developmental mode. _Skills in what might be
called "developmental documentation" are needed to establish a
nonthreatening-relitiOnihip with the grantee as.- documentation is generated,
translated into usable form, synthesized with infortatioelfrom otKeY
sOurtee,put into .an effective format for dissemination, and ptikicized.
Decelopmehfil documentation and analysis ma be partieulajly difficult for
the SEA since -it must also review requests for second and third year
Continuation or funded teacher centers. Consequently, the SEA may want to
consider assigning the dissemination role to different perebrulerfratt -those
responsible for the review of applications.

The SEA may want to utilize existing structures and processes for
disseminatiOn as it develops its diesemination system for the Teacher Cen-
ters Program. Existing newsletters and reports; regularly scheduled con=
ferences, and meetings of professional and other education organizations
are several outlets for spotlighting- teacher center activities.

Decisions on what types of information to share will be made by the
SEA both at the time4the dissemination plan is forwarded to-the U.S. Officio
of Education and throughout the funding cycle. The SEA staff may wish to
consider disseminating information on such topics as governance, needs as-
sessment, staffing, curriculum development, resource identification,

teacher-developed-materials, program elements related to state priorities,
evaluation, types of participants, incentives, scope of program, and impact
of program.

SE.JJ may want to give high priority to facilitating the sharing of

those teacher-developed products! and processes that the SEA and center
staffs mutually agre&have.potential for other teachers. One of the pri-
mary purposes of teaCtiar centers is to facilitate sharing from teacher to
teacher. Although most of the wisdom about teach,ng resides with the prac-
titioner, most of the products and processes currently being disseminated
in the nation's schools have not been developed-by-teachers.

9
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Lessons-learned sorkshops, based on existing center experience, and
Involving all those-from-the state who are interested in teacher_centers,

--nave proven to be highly successful in the few states that have sponsored
such programs. _

PROCEDURES FOR COMPENSATING 1kHE SEA

The following procedures will be followed in compensating state educa-
tion agencies for appiit'Ation'teview, and for technical and dissemination
services:

1. Al? sates receiving proposals for review will be paid $58 for
each-proposal reviewed.

2. Each state having funded projects will receive the same percentage
of the available technical assistance and dissemination money (in
fiscal year 1978, $825,000 less cost of che SEA proposal-review) as
is tecelVed in that state_for support- of teacher center projects.

Example: If $750,000 remains after proposal review costs {-$50
times the total number of,proposals-received in the nation), are
met, and the funded projects in a particular state total five
percent of the dollars available for projects, that state will
receive five percent of the $750,000--or $37,500--for technical
assistance and dissemination servioee.

CONTINUATION OF PROJECT$--THE STATE ROLE

For grants extending beyond one year, the federal Fegulation requires
that satisfactory performance be demonstrated. Requests for continuation
of a'grant for the second and third year must be subeittlajor approval --to
the state education agency. The SEA' ghtto review, and its obligation-
to provide technical assistance and ssemination services, strongly imply
a, responsibility to aid funded projects in their develppment so that they
may successfully meet both state and federal continuation requirements.
State education agency staffs sUluld keep abreast of likiIy7deadline,dates
so that they may plan activities related to-continuation Tequests Well in'
advance.
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A FINAL WORD

With freeded comes resp6nsibility._ Will the states merely meet the
minimum requirements of the law? Or will they accept the challenge that is
implied in the Teacher Centeia Program to come up with truly Creative ap-
proaches to a long-acknowledged educational need--the developaent of
inservice education programs that are more directly related to teachers and
their classroom needs?

The federal law and regulation ire considerable dfscretion to the SEA
as to how the SEA dollars are to bespent. --This discretion and the three
mandated SEA functions provide a strong foundation for state leadetship in
the Teacher- Centers ProgramSEAs Nave:s great opportunity to show the way
in promoting the programilatteiing:-Collabbtation in its' development;
facilitating interaction ik4-Sharing400eg1teacher centers and between.
teacher centerers and other educatorsi-andSponsoring top-evel dialog,
study, and publications on:-impo.;tant centering issues.

When giving testimoni,st'pe-publiC. hearings on the program, SEA crit-
ics called for limiting,itilae-Istste.rOle onl the grounds. that SEAi generally
do not have a leadershIP-ctipacitrin inservice educationsnd would .use the
funds to add staff-and build bureaucracies._ Eecaust. of the increasing

importance of SFAS in insev*ce education and,ille high enthusiasm of so many
educators for the potential of th6teacher center concept, it is imperative
that SEAs demonstrate strong leadership'in this program,' It should be a
delight-proving such criticaLtaite in considerable error.

I
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Appendix A

1TOE NEW TEACHER:OENTER PROGRAM*.

Charles Lovett
Allen Schmieder

U.S. Office of Education

On October 12,1976, the new national Teacher-lenters Program was
signed into law by the President. The past decade, which had seen an,expo-t
nential expansion in the roles and responsibilities of "regulae'classroom
teachers, had shown an almost equally impreisive increase in the nuskper of
new federal and state programs directed at improving and refOLiing what
happens in the nation's classroom.:: But the two were almost lever, linked.
Most pi\ograms authorized by thete laws and intended to raise,the 1pecity of
schooling had to be implemented without the necessary staff development; 4
most were "outside-in" proerars._-_-solutIOns developed somewhere-outside the

claisrOom and-then expected tarolatch the mott-Urent prdhleme within the
.4 _classroom.

The `new teacher center law turned things "inside out.",Teadhere.fi-
nally wiWbe given the major responsibiliv for determining the kinds of
changes AO improvements that are needed in their classrooms and will also
hive the lead in putting together-the kinds of training and-aUrriculum del
velopment projrams that wilt best, meet. needs. And center programs
will draw heavily on theexperience and expertise of the teachers them-
selves. In all of the plision during recent years to improve the knowledge!'
base of education, most experts and policy makers have usually overlooked
what is by far the most /important part of that base- -the classroom tested
knowledge,of teachers.

At-a recent meeting, the director of A, major educational development
enterprise understandably boasted that his high-powered staf2 included aver
100 person-years of experielpe in educational reform. One could argue that
the nation's teachers constitute 20 millioeLperion-years ofTekperiance in
educational reform.' The teacher deneei provides one mechanism for further
releasing the potential of this vast,stopthouse of educatiOnal successes.
It is possible that the greatest adliancei 'n education in the near future
will be gained through developing more of ective ways to link the creativ-
ity and experience of eery classroom to- very other classroom.

A3 this is written, the new programiaLetill being_ahaped by the sound
democratic process that his become _part of the regulations deve Ipment
system. Congress' thoughtful anddelirconceived statute . . . and the U.S.
Office of Education's proposed rules for administering the Act inspired
more thin 1,000 separate recommendations from the field.' The importance of
the teacher center concept was_evident in this vigorous and constructively
critical response that had substantial contributions from all major con-
stituencies in the education'spectrum. Following is a brief description of
how the new program will work.

* This chapter is taken, with only minor revisions, from the recently
published U. S. Commissioner's Report on Tefichar-ftnterir.----it is included

because,it is probably the best brief overview-of the program and the
----Oemmistioner's Report had a very limited printing.
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The basic purpose of the Teacher Centers Program is -to enable teachers
to ve a,gr:aiter voice in determining and meeting their own needs for

ktinse icer ning and curriculum developient in relation to the needs of
t _students' whom they serve. Teacher centers may serve a single school
dTdtricti e'larger,region, o- an entire states. The chief feature-of the
_Centers is that each is sups: ised by a "teacher center policy bare," of
which the majority of members are elementary or secondary school classroom
te.-hers. The program gives to state departments of education an important
three-part role: screening applications, providing technical assistance,
and assuring proper .dissAMination of the program's findings and prodqcts.
Ten percent of the funds may be granted tc institutions of higher education
to operate cent rst the balance goes to-local education agencies.

Recognizing hat the coMpletior of the regulation procesti may-yet
change the nature f thdicogr in some_importantways
briefly outlines t mafor ch cteristics of the Teacher CenterPgraa.

1. It is the fir t major federal program that-requires that the\
teginheratetng served be centrally ifivolved in planning, de-
veloping, and_implementing projects.

.'.<

2. It will increase thS professional resource base-by fuireasing thd,
role of the classroom teacher as innovator, rpm archer', developer;\
and trainer. /_

3. ,It is dire,trd primarily st helping teachers with cur -ent classroom
instructionP1 problem.

4. It is directed mainly at the ineervice education of all teachers --
regardless of level or subject.

5. It is directed at All teachers in the project service area,

6. It is a relatively flexible and open program ap-gfoaCh capable of
respondibg quickly to immediate :weds.

7. Teacher center Projects can serve both individual needs and system
needs.

./
8. The projects will be as stte-specific as possible-- located as close

to the classroom of participants as possible.

9. Bepauaa of released time allowances; part of the programming can
occur during the "regular day." .\

10. A high percentage of participation-will voluntary.

11. It can facilitate inetruct-ional improvemeilt, aecessitating the kind
. .

of attitadinal/behavior_changes which require long-range training
rirograuns

#

12. It is priAarily an inservlce education program, but can have
significant links to preservlce programs.
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13. It marshals
sources-.-to

14. It_ promotes

teachers.

the best possible retources--fros a great variety of
help teachers with immediate instructional problems.

an idea that could eventually serve all of the nation's

15. It can accommodate considerable variety in grant size and program
-models.

16. It provides a potential Aelivery system for major staff development
needs supported by other national and stat. authorizations--

,

education for all handicapped children, consumer education, career
education, metric education.

17. It supports a generic model of inserVice education, not
courses or workshops.

19. It equires-collaboration ameag teachers, teachers Organizations,
hi er education, special education, vocational education, the
s hobl board, and the state education agency.

19. /It providea substantial. support for state involvement, especially
in areas df technical assistance and 'dissemination.

Al hough the first chapter (-at the Commissioner'.s Report) outlines some
of th anteceaehts of this program, it does not Specify the problems which
helped to stimulate its development. Congress and other national leaders
are increasingly concerned about this issue. Joseph Young, who served-las
Executive-Director of the President's Advieory Council on Education
Professions Development, suggested that one of the major weaknesses of most
new federal programs was that they rarely articulated the problems they
were being launched_ to overcome.- Many program developers, he added, did
not even consider whether they were dealing with any specific probleamr. .He

went on to recommend that at the beginning of any new legislative thrust, a
succinct statementof the problems to be confronted should be developed and
used as one of the major bases for later estimations of program successes.
As a context, we premt a_tesinningliet_of some-of--the- needs that gave
rise to the new Teacher Centers Program and to which it may_le_expected to
relate. The list is presented_t_o_give added focus to what follows and, it
is hoped, to motivate-readers sufficiently to help impedire it.

. Traditional inservici-iification pro amre generally not directly
related to teachers' most urgent ne i$ teachers see them.

2. Inservice education, regardless of quality, is generally provided
in places that are far removed from where teachers teach, making
it inconvenient and relatively unrelated to what is happening in
schools. Z'

3.\ Inservice education has generally been provided for teachers by
professionals other than teachers. Consequently, its purposes
often-have not fadilitated interaction between teachers and en-
couraged sharing of,successful classroom experiences.

14
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4. Similarly, school ,curricula are sometimes designed and developed
by professionals with little or no recent classroom experience, .yet

It- must be implemented by teachers. -Somme curriculum developers go so
far as to attempt to design "teacher-proof" curricula.

5. The traininglpriorities of federal programs are often unrelated to
needs as teaChers perceive them. ,

6. Treditional-inservice systems are not designed to respond Systee-
-.wide and quickly to urgent local needs.

-' ("4-.
7. With accelerating change and expansion of the knowledge base, there

is an urgent need fOr all teachers to continually renew their
knowledge and skills.

8. Unemployed teachers need to be retrained for new and needed roles
in education.

.

9. There is 4 need to prepare thousands of education personnel in such
areas as special education,'counseling, and early childhood

,

education.

No program, especially one supported with federal funds, operates in
isolation from the rest of the4education world. The trends and forces of
the total national scene, and the way in which a particular 1..,:ogram relates

to them, ofteh have-more to)-do-with its relative sdccess and--impact- hen
whatever happens within specific projects. This larger context is es-
pecially important with teacher Centers because of their considerable
potentlil for reforming inservice education--and'because.of the high
interest of allof the major education constituencies in its rogrammatic
growth and direction. 'Following is a_summary of some of the national con-
ditions and events that may have great relevance for the future of
centering-land vice versa.

1. The Cline in school enrollment has resulted in widespread
layo s and reductions in force in 'a large, number of school sys-
tems. Significant numbera_of teachers have been forced to shift

4 positions. In New York City, for example, nearly'40 percent of
the teachers of English, mathematics, and science have had to as-
sume new and different assignments during the peg'''. several years.
Considerable trainiftg will be-needed to help these displaced
teachers adjust to their new- responsibilities.

'2; With declining student enrollments and provisions in- -most master-
Contracts for layoffs to be made on a seniority basis, the profes-
sional work force will increasingly include more persons (a) with
extended experience, (b) at the maximum salary, and (c) with high-
er level*, of college or university preparation than before. Be-
cause fotmal academic preparation tends to be completed,within the
first'ilx years of employment, this same trend will produce a work
force whose most recent higher educ tiOn experience will become
more distant with each passing-year. Further, the percentage of
-teachere,needing more credits/course or certification/proniOtion/
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salary increases is sharpty_decreaging. In short, incentives for
formal education are declining. In Buchcasea,' the ,only'' way that

teacheri,can continue professional improvement-will be--through
inservice education/teacher centers'.

3. School needs and priorities are changing more and more rapidly each-
year. The clasdroom teacher of 1977, for example; is asked
-to be-the major implementor of-special education's mainstreaming,
_citizenship ed4cation, consumer education, community education,
metric education,'multicultural education, career education, en
ergy education, etc., etow4=etco The 1964 provide& considerable
evidence that no new curriculum can be successfully introduced
into the systed without (a) acceptance by teachers and (b) con-,
siderable-staff development, developed mainly by the teachers to
be involved. *

4. The rapidly rising unemployment of qualified /certified teachers,
estimated to exceed soqopo in 1977, has iportant implications for
tgicher centers-- especially-in light of President Carter' corn-

mitment to-reduce unemployment. In New York City, for example, in
-1975 only 3Percent of the eligible new teacher* found jobs; 97
percent were added to the unemployment roles. There are, however;
severe shortages of teachers in a nuMber of,specialtyareas; for

lt example, special education; colinselingslmd- guidance, early.child-
hood-edutation.' The Teacher Centers Program could give priority to
retralninq_unemployed teachers in these and-other Shortage areas.
Stich a plan Would not only educe- unemployment, but take less
time, cost less, ana-',-develoP broader -based specialists than

programs that started from scratch with undergraduate students.

5.. With declining student achievement scores over of the na ion,
there have been increasing public demands that the schools "return
to the basics." School boards and other community leaders are re-
ordering school priorities. The reversal of these declining
scores may require the kind of large-scale inservice retraining
program fostered by the NDEA and NSF institute programs developed
in.response to Sputnik. Teacher centers could provide such
programs.

6. California, New York, and several other _"leader" states are giving
high emphasirkto ensuring that all teachers are competent in the

'teething of reading. Given the-high importance of the subject, it
'is likely that many other state:. "'11 fallow.' Such a trend will
require training and retraining , all teachers at all levels.
The Right To Read program has done a commendable job (and could be
closely coordinated with teacher center efforts) but is not gener-
-ally directed at supporting inservice education in reading for all
of the teachers in a school system. The teacher center is ideally
suited to carry out such a program.

7. There is increasins interest - -in response to the rising cost of
education and increased demands for educational accountability--in
a more effective utilization of-research findings regarding what

16

'



works in the classroom. RelatiVely sophisticated national,, state,
and local diffusion and dissemination networks are being developed.
The Office of Education, the National Institute of Education, and
other agencies have growing-catalogs of "proven" products and ap-
proaches.- As with general curriculum reform, the effective adop
tion and use of any validated educational product will require
staff development. Good product delivery systems will fail with-
out-adequate training counterparts.

The Teacher Centers Program has captured the national interest. A4.,

great many educators are preparing to help develop and-implement centers.
Others are considering ways in which existing centers might be changed or
productively linked with Other teacher centers and resource bases. The
high potential of the concept-bas been emphasized. But front the beginning,
there will be a need to carefully think through whet kindsof information
will be needed by educational decision makers--in the field and inikche-
government-,-in order to determine the program's relative success. Too
often,methods of_ "steeping track" of what goes on are introduceNell after
a program is underway7,Awhen it is too late, or at least at a time when it
is difficult to build in the kind of data collection and assessment sYStems
that will not onlyebelp policy makers but prove indispensable to program
managers.

In his landmark study of American education, tristd in-the Classroom,
Silberman pointed up the fat* that even where new educational approaches
deemed%to be succedding, it wasdifficult to pin down why they were suc-_
cessful, because Ameican educators did not'UBdilly have enough management
information to be articulate about whatwas going on in their programs.
The Office of Education does not want to-place too much emphasis on
eva uatiOn of the Teacher Centers Program outcOmesdurinv the early
goi g--the concept is nei and it will take considerable time to work out
many of the new processes that will be required in.making programs fully
oper tional. However, tnere is a need to beginto develop reasonable
pro am expectations and then to begin the kind of data collection that
-will \eventually hellideterMine the extent to which thDieLgoals are being
achieyed.- -

The following list is offered to give center deVelopers and operators
some guidance, whether or-not supported*by federal funds, regarding the
kindslof outcomes they might want to measure, and to stimulate as much
thoughtful dialog as possible about this most important subject. ___

, 1.\ Effectiveness as perceived by teachers
\

2. \Effectiveness'as perceived by administrators

3. \Degree to which teacher** individual' needs are met

4. *gree_to which the hig,1 priority training needs of school systems
ire met

5. Relationship of training programs to substance of curriculum in
Classroom of participants

6. impact on student achievement
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7. Impact o teaching skills

8. 'Proxim4 to schools and communities of participants
1

,

9. eroport k' on of training during "regular's__ chdp1 hours

10. Degree df teacher input into program davelopment and
implemen at ion

11. Extent of teacher-developed curricula used in t ining programs

12. Extent to which programs are more comprehensive d/ systematic

-than traditional inservice programs

13. Amount of teacher interaction and sharing of clas oom successes

14. Increase in utilization of new learning concepts, pproaches, and
research findings ,

15. Degree to which teachers are better prepared in hi priority
staff development needs areas, such as mainstreaming, basic skills,
reading, energy education

. \

16. Impact in terms of the above on other forms of inserrice
education.

1

This chapter has roughly outlined the nature of the new 'esacher Centers
-Program from the viewpoint of the program managers.in the Offce of
Education. jt must be emphasized that this analysis and characterization
is a tentative one which is sure to change,_in some cases subitantially.
As the program evolves, important lessons will be learned, and necessary
adjustment3 will be made.
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Appendix B

THE MOST COMMONLY ASKED POLICY QUESTIONS

The questions which follow are those most commonly asked. Some relate
to the federal mandate, some to the SEA's role,-some to unique local situa-
tions. The answers in almostpall cases come either from the law itself or
from the official responses to comments which were published -as an appendix
to the Teacher Centers Program regulation.

General

Q. What is a teacher center?

A. It is a program designed to improve elementary and secondary school
instruction by enabling teachers to share experiences and successes and
to marshal learning - resources to meet the needs of their students. It
is designed to increase the involvement of teachers in their own
professional development. It is 4 program of inservice teacher train-
ing and curriculum development supervised and managed principally by
the teachers themselves, and designed to improve the schooling re-
ceived by their students.

Q. Who can participate in teacher center activities?

A. In addition to regular) full-time classroom teachers, the persons to
be'served by the teacher center may be determined by the teacher center
policy board to include paraprofessionals, teacher aides, preschool
teachers, teachers of adults below the collegi level, counselors,
principals, other adLinistrators, supervisors, curriculum specialists,
librarians, media specialists, eleMentary-and,secoedary school
students, theparents of elementary and secondary school students,
substitute teachers, part-time teachers, teachers who are unemployed
or former teachers employed in other capacities who intend to return
to teaching, and internteachers assigned to teach in a school where
the teachers are being served by a teacher center assisted under the
Teacher Centers Program.

Q. Are there any predetermined' criteria regarding the preferred size and
. scope-M-4 teacher center?

A. No. The law does not make such a determination so the federal office
has avoided every pressure to sggest such criteria. It is expeCted
that grant requests will range.from $10,000 to over $1,000,000 and
that service areas will range from a single school to an entirs state.
Programs may be proposed to serve a single subject and level of
schooling-or to serve the full range of personnel and school levels.
The deliberate avoidance of specific federal program criteria will
not only help ensure that centers serve local needs but will result in
a much more varied range of projects than would otherwise occur.

19
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Q. Are school districts not under the jurisdiction of a state such as
Department of Defense schoobls, dependent schools, and Bureau of Indian
Affairs schools) eligible applicants?

A. No. The definition in Section 197.2 of the regulation speaks of
"public authority legally constituted wi_nin a state." Thte is inter-
preted to mean that ffatrools not under the jurisdiction of a state are
not considered to be local education agencies under the.Teacher Cen-
ters Program, and consequently rly not apply.

Q. To what extent will the U.S. Commissioner of Education's evaluation-
criteria be applied to applications for planning grants? How will he.
instruct reviewers concerning planning applications?

A. Applications for planning grants will be evaluated on criteria (a),
(e), (f), (g), (i)eand (j) of Sec. 197.11 of the Teacher Centers

Program regulation.' Criteria (b), (c), and (h)- apply primarily to ap-
plications for operational grants. However, reviewers will be re-
quested to consider the extent to which the planning process described
in the-application would be likely to result in a program plan which
would meet criteria Op), (c), and (h).

Q. Will there be a relationahip between the funded tAacher centers apd
other USOE training priorities, fog example,'-education for the hand-
icapped, education of the-disadvantaged, career4ducation, consumer
education, energy education, metric education, community education?

A. SinCe the law requires that teacher centers respond to:*local't-needs,
teach: center projects will have complete freedom in 'the determination
of their training and curriculum development programs They will
focus on the needs of the teachers they serve--as ceived by the
teachers themselves. However, it is not unlikely at e schools with
teacher centers will have needs in the areas given est priority by

Will teachek centeregive priority to improving instruction in the
school and classrooms of the disadvantaged?

A. Although the law does not require such an emphasis, Te.. her Celter
Program projects are required to aRsess local needs, and it is highly
likely that in many cases the special needs-of the disadvantaged will
be identified and addressed.

Q. Why has USOE not requested funds for Section 533, thesHigher Education
Personnel Training Program? Does USOE intend to seek for fiscal year
1979 a waiver of the requirement that 10 percent of the appropriation
for Section 532 (Teacher Celpers) be spent on Section 533?

A. A serious problem is posed-by the requirement in Section 531 that at
least 10 percent of any appropriation for either of the two programs
(Section 532 and Section 533) must be used to fund the other. USOE re-
queRted Ovid was given) a waiver of this requirement when it was be-
lieved that Teacher Centers would get only $5 million. There would
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Jt Jame basis for requesti-,g such a waiver if the appropria-
tion is $1Q.25 million for FY 1979. However, in this case the funds
availabla-zior Teacher Centers wounrir reduced to $9.225 million, which
would limit the number of additional centers to ab9ut 5, an almost

-Makie4ngleaS nUMber for a nationwide program.

Q. The Senate "conference report which accompanied the FY 197Slio-
--Igropriation for teacher centers directed that the Teacher Centers

Program and the Teacher Corps cooperate to ensure that they do not
duplicate services. What steps have been taken to implement that
directive?

A. An agreement hag been developed between the two programs in which
= specific areas of concentrat'on (as well as coyperation) have been de--

lineated.

_ _SEA Related

Q. what is the role of the states- in this program?

A. It is a most impoctapt one. States have the responsibility of re-
viewing all proposalt from within their horders--and will forward to
USOE only those proposals that they recomme,Ad. They will also provide
techniCal-assistqnce to funded projects in their states and will dis-
seminate information derived fomthe funded projects.

Q. Is there d formula to guarantee that all regions or states will be rep-
reqented when giant awards are made?

A. eho law does not include any requirement regarding the distribution of
funds. Previous experience with-discretionary programs of this size
indicates that grants Will be made in 20-25 states. In the absence of
any statutory authority to distribute funds by-state or region, it is
likely that a significant number of states will not-have projects
funded within their boundarieo.

Q. How many centers will be funded in eac:;, state?

A. There is no assurance that at least one application will be approved
in each state. All, applications transmitted to_tht3 Commissioner will
compete or equal terms on a nationwide_ basis for the available funds.

whs.t procedural rquirements 46 the teouiations,impose for State .re-

view of applications?

A. The U.S. Commissioner of Education has no authority to determine how
the SEAs' review will be conducted, or to dei,:exatrite who will review the
pria6m4t,applications for the Sl'a arib,.ehether thoau persons' are mediters
of the' Igencies' own staffs', iders, or a combination of
ThedSermissioner cannot fund an application Unless it has been rteim-
mended by the SEA. While it_is hoped that the SEAS in reviewing ap-
plications will carefully consider the criter!a published in Sec:1

21
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197.11, the Commissioner is without authority to prescribe criteria to
be used by the SEAsi If SEAs-do develop their own criteria for rot-

a. viewing applications under this program, they are urged to make them
public Ap soon as Possible.

Timetable for SEA tasks:

1. Receive applications from applicants by the SEA/ official closing
heat on March 3-0, 1978!

2. Transmit recommen4ed_applioations to USOE by It p.m. on May 1, 1978

/3. Reconsider and transmit findings on appealed applications to US011
by 4 p.m. on May 15. 1978.

/

do not include c gideiQ. Since the evaluation criterip ration of the
stat4 education agency's camment,in-esteluatin proposals, why nhould
the SEM comment in any%dipth on the'proposallythey transmit?

.
.

A. The comments made by the state education agenies7on appliettipns-
transmitted to the-Commissioner will be readtby the Commissioner's re-
viewing panels and will be taken into account insofar ae they bear-upon
the evaluation criteria in Section 197.11.

Q. Who must approve an application before it is submitted for review and
evaluation by the-SEA?

A. The teacher center policy board, is required ton_Japprove an application
before it is submitted'to the SEA. However, an application-Cannot be __
submitted for review and evaluation if it has not been signed (and
therefore approved)-by_the proper authority of an eligiblsapplicant.
Under the statute, only local education agencies and institutiona of
higher education are eligible to apply.

Q. HoW will SEAs be compeneiced for sers;ces rendered under PL 94-482?

A. State education agencies axe mandated to:

1. Review and recommend applications
2. -Provide technical assistance to funded centers
3. Disseminate information derived from funded centers.

One-tenth of the funds appropriated for the Teacher Centers Program
will be used to compensate Ms for these services. States will be
compensated as soon as the-smoants due them can be 4etermined. The
sums due will be made available before, the work Of teviewr-teehnical
assistance, and dissemination is undertaken.

411H. :Are state IdUcation agencies required to submit i_plan for technical.
4 ,assistance and dissemination to USOE?

A. The SEA is required to submit, with,or in advance of-its sub&-ssion of
recommended applications to the Commissioner, the following:
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; iff- _

1. A singia,:general-written assurance pertinent to tall applications
it traismits to the Commissioner,-to the effect- t at ,:he
agency:

/ --,

a. will Provide technical assistance tia.apOtoved Centers- within
to state, and .-

:, .
.

b. sill adequately disseminateinformation derived from those
/centers; And ---.------ :,',

,..,

2. Aalingle, ge-heral statement on how the tethnidal aisistance 414-

the diebeeination/w111 be performed., together, with an estimate trf-
their OpotZ- / -

,
,

When Will &Wards bi.mado to S;iccedsful apSicanti and
SEAs?'

A. SZAt-wila'be compensated forapplitatioereilew'ile4diately after re-.
clatitApi the 11.8. off3ce of Baucation.of ofEi(rZlnforMation as to the
number of applications received by the\SEA/: satibn'for technical
assistance's and disseitination will be made; to a state after all teacher
center projectain that State havebeen'tUnded. .Tt is presently
planned that all grant awards will be c4pleted by August 15, 1978.

t
In what ways doesthe federal Teacher tenterNStogram relate to ex-
isting state- and fedel,aiply-funAed inset-rice TrograMa7--

A. As long as acti7ities_anp expenditUres comptyiIththe applicable
statutes andregimitionS for each program and are in-accordance with
the approved applicatioh foreach'program, there is no re*eon such
programs cannot, complemienttach other. The Commimioner recognizes
that states have Statewide plans for isseivice trainf-Ig/of
teacher's, and thatit'sight be desirable in'thoi cases to- integrate
the state's teacher centers-with those plant. jkastates already have ,.

authority to ensure this integration by means PE-,:their role in re-
viewing and recomisanding applications. Applicants should be aw of
the need to reap/8nd tothe evaluation criterion which deaka-wi. the
potential of the teacher-I-tenter to impact upoln and impromerthia

grantee's overall program of inservice trainig of teachers.

Policy Board

Q. Does the authority given to the policy boafd by\the federal regulation
preempt the legal authority of the LEAsrand IHEaholding teacher center
gOents?

A. -No.- The final legal responsibility for-teacher center projects ie-:1
mains with the grantee, which, can only be an -LEA-or IHE. The polic'y

board- are essentiollyAlven e"delegation of trust* to develop the,,
kinds of programs tpat they feel will beet help impitme instruction
within the system.- It is essential, not only in applying for th,e
program, but in/the operation of a center pro ct, that policy boards
and, grantee instilut4qns maintain good rela ens.
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. *1st nonpublic schools-be represented -n the policy board/

A. If there are nonpublic schools in the area-to be served, and they
Choose to participate in thel her canter;ithe law requires that they
have representation as part of he regular classroomteacher-majorkty
of the policy board., Title VI of the_1964 Civil Rights Act 142 U.S.C.

-------200d=4) prohibits federal assistance to any school which discriminates
owthe basis of race, colort, or national'origin. Therefore, teachers
from such a school cannot become- membete of a teacher center policy
board and are not-eligible to participate n any of tha activities of
the_:teacher center.

Mow may the teacher members composing the majOrity of the board be
--selected? A

A. There are several-options for doing this, includlngse "catch-all" op-
tion. The Common' element in all the Options id that teachers general-
ly, either:direCtly or through their' organizations, must-nominate or
select the teaoher representati444 dh'the policy board.

_ .

In the Lase of a funded teacher Oenter with'a given service area frott
-which/a properly constituted policy board has been drawn:

1. May the center -offer services outside its- service areaTf,,

2. Way the center expand its service area? What conditions must be
met?

A. 1. Generally. a-teacher center may not offer services, other than
ditseminationi outside its service area,- since the recipients of
such services are not repres'ent'ed on the policy board. --Thtm-May

be occasions, when a particular program is of' such general benefit
that participants from outside the service area attend. Such
services could only be_incidental to,the major purposes Of the
center.

2. A teacher center that wishes to expand its service area can'do so
only by- 'expanding the_ representation on iti-policy board to include
proper representation from the additional area. Such expansion,
unlee- prOjected in the original proposal,:/can occur only with
permi ion from USOE or as a result of prdgram revisions-presented
in renewal proposals.

Q. What is to be done'if there are many institutions cZ higher education
in the area of service, or if there is none?

A. First of all, the applicant and its teachers must decide Kow large the
_teacher center policy board kw-to be. 'Thin, aftek determining how many--
representatives f higher education the board will have (there must be
at least one) the applicant will requitt the IHE or IHE: in the area
of service td designate the one or more IHE representatives.

If there is no IHE in the area of service, there may be no legal_
requirement to include an IHE representative on the board.. However,
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.iince this -point is not clear, it is probably better to pick one or
more IHEs outside the area of service and ask it or them to designate

$the one or more IHE representatives that the talithir center policy__
board is to include.

Q. -In the case of an intermediate schdol district which qualifies as an
LEA applicant under Section 197.2, and which includes a large number of
districts in its service area, must the intermediate district seek rep-
resentation on the policy board from each school board in its service
area, or will it suffice to haveSchool_board representation designated
solely by the board of the intermediate district itself?

A. It must seek representation frdm all districts included in the service
area in which the teachor-cmnter will:operate. The policy board must
include two or more persons representative of or designated by, the
school board(s) of the-focal education agency (or agencies) served by
the center, but one person may represent mpoke than one school-board.

Q. In the case of a funded teacher center -with a properly constituted
board:

1. How re policy board members replaced?

. 2. How long may a policy board supervise a project if it '

improperly constituted because of the loos of key members?

A. 1. fiteplacemerLs to polio boards must meet the regulation re-
uirements for the initial formation of the policy board.

2. Since the law and regulation do not address this contingency,t
could, be dealt with only, by the teacher center policy board itself
and the grantee.

Other

Q. 'Do the criteria for evaluating applications also govern evaluation of
the operation of funded teacher centers?

The criteria for evaluating applications will not govern evaluations
of the operation of funded teacher centers. These criteria, however,
will be considered by the Commissioner in reviewing applications Igx._
continuation whic-, are submitted as the resultAtf_ an initial planning
grants -`the continuation of projects Operational in the first year is
dependent only on satisfactory performance and the availability off
federal funds.

Q. May the area to be served by a teacher center be comprised-of non-
,

contiguou2 LEAs?

A. Yes. The definition of the service area of a Teacher Center is the
prerogative of the applicant.
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Q. What are the procedures and fun,.Arng potential-of applications from a
consortium (combination) of LEAs (or LEAs and 'HU)-?

A. Applications which involve consortium arrangements- will neither have-
an advantage nor be at a disadvantage in the federal review of ap-,
plicatione.

Q. Is there a preferred fiscal agent for consortium grants?

A. No. Each application-V.1U be-reviewed on its own merits. The reg-_

ulations dd-not give a preference in the case of "combination" ap-
__11-cat=ions.

Q. May applications include the costs of released time and- payment of
substitutes-to enable regular classroom teachers to participate_in the
activities of a teacher center?

A. ,Allowable costs include-the paymentof released time_or enbotitutes to
-allow teacher men bers to participate in activities of the teacher cen-
ter policy board, and payment far released-tiMe or for substitutes__
necessary to allow teachers to:participate in center activities. ,

Applicants should Abe aware that estimated costs for substitutes or
released time must be reasonable in proportion to the rest of-their
budget.

V
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--APpendixC

`MST PEAnINGAN ANNOTATES BIBLIOGRAPHY OF KEY PUBLICATIANS

The list publications about teacher centers is growing rapidly, and
as the movenhnt increases inr_size, it will be_difficult to keep track of
new publications. In the compilation of this bibliography, every effort
was made to keep it as brief as possible. Many excellent writing& are not_
included. Interpret this list as "must" readingmaLerialthat will_be_of
direct and immediate benefit to you as you plan technical assistance for
centers being de4eloped in your state.

4-

books, Pamphlets, and Speeches

Crum, Mary F., et al. Teacher CentersA_March 1977. _Bibliographies on
Educational.Topics-No. 6. Washington, D.C.: ERIC Clearinghouse on
Teacher Education,-1117. ED 134 556. Available from-EKM Document Re-
production Service, P.O. Box 190, Arlington, VA 22210. By far the most
comprehensive bibliography' on-Aeathei centers-Ithis excellent work by
Mary Crum et al. includea600__entries which have been categorized and
cross- referenced according to 42 separate topics. Thirty-three of the
publications, for example, _have-been identified as "State'Overviews."
The index, which required analysis of every entry, not only.Jeads_the
reader to materials in speciOc subject areas, but is in itself a re-c
flection of the anatomy of the teacher center movement and its litera-'
tux prior-to -Hatch- 1977.

Devaney, Kathleen, Ed. e from
Far West Laboratory for:Educational Research and Developme 1855
Fo om Strom:tr.-San Francisco, CA 94103. This is a colle ion of
tw lve essays about in-service activities that engage teachers' talents
an -energies while offering intellectual add emotive stimulation and
support. Articles are included on development of teacher centers in the
U&ited States and England, the role of the in-classroom advisor, teacher'
design of classroom curriculum, motivations for'teachers to invest
themselves in further profeesional,growth, evaluation of-teacher
centers, and the varied learning principlek underlying teacher cen-
ter development and practice.

Edelfelt, Roy A. Taither Centerlie islatiod and State De rtments of
Education. Addrese_to-Chief State School. Officers, November 14, 1977,
'Kansas City, 1CS. Available from: Roy A. Edelfelt,` Professional As-
sociate, National Education Association, 1201 16th Street, N.W.,
Washington, D.C. 20036. In this address, Edelfolt-advocatod and de-
scribed prominent teacher roles in three mandated' SEA functions (in the
federal program) of reviewing proposals, providing technical assistance,
and disseminating information.' He summarizediifs concerns with six__
questions for SEAs:

1. There'll never be enough federal money to fundall the teacher
centers needed. State and local money -grill be needed; hoo can
readiness for such support be fostered?
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2. Programs of inservice education other than teacher-centers will need

to continue. How does one decide the functions and purposes-of
various kinds of inservice?

3. Almost no state has funnel policy to help guide;,-B-upport, and
sustain inservice_edUcaticn. How can statewide: policy be developed?
Mot it be developed independently in 50 states?

4. Federal monies in at-variety of programs are available and allocated
to-inservice'education: Alai are such monies and pro4rina to be
related to_teacher centers?

5. inservice education is one of the most direct ways to improve school
inist truciottal prograna.--How dos- ne gather evidence to demonstrate
the results of inservice educations

6. Involvement of teachers in decision making, and more directly
_

addressing-teacher needs; are demands teacher organizations are mak-
ing for teacher centered insurvice education. What can SEAs do to
support these demands?

, Pipes, Lana, Ed. _Teacher Centers as an Approach to Staff Development in
'Special Education. Rhode Island-Teacher Center Conference Report.
Washington, D.C.: ERIC Clearinghouse on Teacher Education, Augurt 1977.
ED 143 619. Available from ERIC Document Reproduction Service,0.0. Box
190, Arlington, VA 22210, -Reports on-- addresses given at a conference to
demonstrate how teacher centers and PL 94-14a might complaisant each
other.

Pipes, Lana, -Comp. Velid,ated_PrOductivirom Theory to practice. Bay Area
Learning Center Conferenti Report. Washihgton, D.C.: ERIC Clearing-
house on Teacher Education, May 1977. ED 138 566. Available front-ERIC
Clearinghouse on Teacher Education, One, Dupont Circle, Washington, D.C.
20016. This report of a 1.977 national conference on the knowledge base
for teacher-education presents some aner.:ers to three basic questions rel-
ative to teacher center development: (a) How can centers gain access -to-
previJus experiences? (b) How can they validate/adopt/adapt previous
experiences? and (c) How can they best develop their own instructional
materials/processes where no previous experience exists? The report
includes an excellent interview with the chairperson of the Bay Area_
Learning Center (BALC-1- Advisory Board on the lessons learned by the BALC
in "Starting a Teacher Center."

Schmieder, Allen At, and Sam J. Yarger, Eds. Teaching Centers: Toward the
State of the Scene. Washington, D.C.: American Association of Colleges
for Teacher Education and ERIC Clearinghouse on Teacher pucation, 1975.
ED 098 143. Available from AACTZ Order Department-I-One Dupont Circle,
Washington, D.C.' 20036. This blooklet first published in 1974 and since
reprinted, provides a comprehensive overview of the movement at that
tine. It includes#in analysis -of- the extent and"nature of various kinds
of centers, a typology, and a discussion of issues and questiodr.,
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Yarger, Sam J., and-Allen A. Schmieder, Eds. TeacheP-Centers.
Commissioner's Report on-the Education_Prefessions 1975-76. 'Washington,

Superintendent of Documents,-U;S. Government printing Office,
Nashington,,D.C. 20402. This _collection of articles includes informs-
_tiOn on the role-dr-in. federal-government in the development ofcen-
ters,na,. nal overview of inservice education and teacher centers,
,dverviaw of three USOE-supported teacher centers (two- SEA-administered),

international perspectives on teacher centers, and the teacher center
as air informal WorRP1491±.__Alao included are position papers from the
_American Federation ofl-TWAChers, the National Education Association, and
the American Association of Colleges for Teacher Education.--The most ex-
tensive -directory of center experience ever publishei is also included.

4

Journal Issues and Articles

Educational Leadership, Vol. 33, No. 6, March 1976. Leaders in the teacher
center movement write about'a number of topics: research on teacher cen-
ters, definitional matters, purposes. Also included are case studies of
four centers.

Journal of Teacher Education, Vb1. 25, No. 1;'Spring 1974. A thematic
section on teacher/teaching centers includes articles on the state of
the siatesi an overview of theisovesent as of 1974. a teacher's view of
teacher centers, and reflections on the future of the movement.

Smith, Emmitt D. "The-State of the States in Teacher Centering." Journal
of_Teacher Education 25 (1): 21-25; Spring 1974. This study analyzes
data collected from the offices responsible for_teacher education and_
certification in all 50'statea. The article describes briefly most of
the state programs and Fakes 4iX observations on the-emerging state role
in-the teacher center movement:-

1. States are beginning to legalise the leadership of the profession in-'
matters dealing with the administration of teacher education and
certification, through such groups as the Professional Practices Com-
missions.

2. States are learning how to synchronise regulatory action and devel-
opmental action, which tends to make establishment-oriented change

4 less threatening; yet the establishment ii still able to undergird
progrest when it happens through regular formalisation procedures.

3. States are beginnin# to fund local innovative efforts --to use state _

funding for developmental purposes.

4. States are_beginding to utilise the "lighthouse" concept in
development--that is, establish pilots for study.

5. States are beginning to .tear down the -wall betweeri-Preservice and_

inservice teacher education and to treat them as &continuum.

6. States are beginning to consider movements such as CBTE/PBTE and
teacher centering as elements in a well-designed process for systemic

educational improvement rather than ends in themselves.
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Periodicals

AdLaiganLearninExchan. The Advisory and Learning Exchange, 1101
15th Street, N.W., Washington, D.C. 20005 (bi-monthly) /:

British Journal of In-Service Education. London, UR4 Schools Council
(3 times annually)

CPCP. Newsletter of the Continuous Professional Developnent Program,
School of Education, Auburn UniVersity, A,uburn-,-- -AL 36010 (3 editions
annually)

In Touch. University of Massachusetts, School-of--Bducaticin,, Ashorsts
MA 01002 (4 times annually),

Notes from Workshop Center for Open Education. CitY-College School. of

Education, Workshop Center for Open Education, New York, NY 10010-

(4 times yearly)-

---OutlOok. University of ColoradOtain-VieeCenter for Environmental
Education, Boulder, CO 80302 (quarterly)

Staff Development Newsletter-. A Forum for the Development of
Resources. Professional Development Associates, P.O. Box 4303, usting
TX 78765 (10 annually)

Tcacher Inseryices Step-Ahead. Washington County Intermediate
District, HflT5bbro, OR 97123-

Education

Teacher Iraining. Newsletter of USOE Task Force '72,Teacher Center
Netwo; Washington, D.C. (Discontinued, but copiei of all editions
available for study in USOE Teacher Center Reference File),

-Teachers' Center Exchange. Far West Laboratory, San Francisco, CA 94103
(irregular)

The Teachers' Center. The Teachers' Center, Visalia, CA 93277 (monthly)

Updates% Teacher Centers. Syracuse-Esst Genesee Teacher Center, 1117 East
Genesee Street, Syracuse, NY 13210 (irregular)
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Appendix

NATIONAL TEACHER CENTERS PROGRAM:
STATE COORDINATORS

0

AL Dr. William C. Berryman
1tctor Division oc
Instruction

State -Department of Education
501 Dexter Avenue
Montgomery, AL 16110_
205/832-3400

AK Marilou Madden

Director, Division of
Educational Program Rupport

Department of-Education
Pouch P- -State OffICe Building

Juneau, AK 99811
907/465-2830

AZ Thomas R.-Reno
Associate_Superintendent

_Arizona Department of Education
1535 W. Jefferson
Phoenix, AZ 95007
602/271-4361

AR Austin 4, Banner
Coordinator of Teacher
Education beatification

Department of Education
Little Rock, AR 72201
501/371-1474 \,

-CA- William E. Webster
Coordinator
Department of Education
State Education Building
721 Capitol Mall

Sacramento, CA 95814
916/322-5588

CO Arvin C. Blame
Executive Assistant
Federal Relitione

Colorado Department of Education
State Office BuLiding
201 E. Colfax
Denver, CO 80203
301f892-2212

31

-CT Roberta Howells
CoEsultant for Physical Education
Connecticut-State Department of
Education--

Hartfo6d, CT 06115
203/566 -3873

DE Ervin_ C. Marsh---

State Director of 'Certification
and Personnel

Department of Instruction
Dover, DE 19901 ,

302/678-4601

DC Joan Brown
_Special Assistant for

Competency-Base d_Curriculum

1

Office of the Superintendent.
415 12k-11-Street, N.N.

Washington, D.C. 20004
202/722-4222

FL James Parris
,Associate for Teacher Education
\Statadof Florida
-.Department of Education
Knott Building
Tallahassee, FL 32304
904/488-0642

GA Robert Christian
Consultant, Teacher Education
Georgia State Department of
--Education
302 State Office Building
Atlanta, GA 30334
404/656-2431

H/ Mipsugi Nakashima
State Department of Education
P.O. Box 2360
Honolulu, HI 968u4
808/548-6583



ID

Idaho State Department of Education
Lem B. Jordon Building
Boise,-/D 83720
208/384 -3475

IL_Araette-Ftauschel
Education Consultant
Illinois Office of Ululation
Teacher Centers, Program

Planning and Development
-100--North First

Springfield, IL 62777
217/782-0359

IN Ronald A. _Boyd

Asscciate Superintendent
Dipartment of Public Instruction
Room 229, State House
Indianapolis, IN 46204
317/633-4762

IA Donald Cox
Associate-Superintendent--

Instruction and Professional
Education

State of Iowa, Department -Of-
Education-

Grimes State Office Building
Des Moines, IA 50319
515/281-5609

KS Mary Martin
Program Specialist
Kansas State Department of
,Education

N

Kansad State Education Wilding
120 East 10th Street

,Topeka, KS 66612
913/296-3047

KY Taylor Hollin
Assistant Bureau Head
Bureau of Instruction
Department of Education
Frankfort, KY 40601

502/5,64 -3010

LA -Pamela Cox
-Coordinator, Sate of Louisiana
Department of ducation
P.O. Box 4406

ME

Baton Rouge,
-504/389-2471

70804

Daryl Hahn
State Department of Educational
and Cultural Services

Augusta._ ME - 94333

401-7/89-L1321

MD Richard McKay, ,

Assistant State Superintendent
Office of Developmental Projects
Maryland State Department-7

of Education
P.O. Box 8717, BWI Airport
Baltimore, MD 21240
301/796 -8300, x320

MA -James Case
Director,_ Bureau of Certification
Department of Education
31 St.-,James Avenue -
Boston, MA 02116

MI

-MN

Carol Lewis
Director, Office of Professional

Development
Michigan State Department

of Education
P.O. Box 30008
LanSing, MI 48909
517/373-3608

Patricia J. Goralski,
Specialist, Divisiod bf

Special Services
Department of Education
610 Capitol Square Boulevard--
550 Cedar Avenue
St. Paul; MN 55101
612/2967p20

MS ;Bob McCdr&
MISiatliat. State Superintendent

of,-au0atiOn
mileeiseippi State Department

of Education
Jackson, MS 39205
601/354-7011 1
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MO Richard King
Staff Coordinator of
Curriculum Services

Department of Elementary and
Seconaary Education

Jefferson City, MO 65101
314/751-2625

MT John Voorhis-
Manager, Teacher Education

and Certification
Office of Public Instruction
Helena, MT 59601
406/449-3150

NB Sharon K. Meyer
Consultant, School Management

Services

Nebraska Department of Education
Box 94987
301 Centennial Mall South
Lincoln, NB 68509
402/4-71-2295

NV Edward H. Howard
Assistant Director
Educational Accountability

Nevada Department of Education
Carson Ctty, NV 89501
702/885-570-Or x245

NH George Lewis
Consultant, Commissioner's

Office
State Department of Education
410 State House Annex
Concord, NH 03301

603/271-3144

NJ Maryann C. Peifly
Assistant Deputy Commissioner
State of New Jersey
Department of Education
225 West State Street
P.O. Box 2019
Trenton, NJ 08625
609/292-4452

NM Jim Pierce

Department' of Public Instruction
State Department of Education
Santa Fe, NM 87501
505/827-22E17

33

NY Vincent Gazzetta
Director, Division of Teacher

Education and Certification
New York State Department of

Education
99 Waahington Avenue, Room 1941
Albany, NY 12234
518/474 -5644

NC Earle Harper
Division-of Staff -opment

Departmentment of Public Instruction
Raleigh, NC 27611
919/733-3813

ND Lowell Jensen
Deputy State Superintendent
Department of Public Instruction
Bismarck, ND 58505
701/224-2262

OH William Phillips
Ohio Department of Education
Division of Educational Redesign--

and Renewal
_.65._South_Front

Columbus, OH 43215

614/466-2979

OK Stan Cobb
Administrator, Teacher Education
Section

Oklahoma State Department
of Education

2500 North Lincoln 3oulev4rd
Oklahoma City, OK 73105
405/521-3607

OR Ray Talbert
SpeClalist, Grants Manager nt
Oregon Department of Education
942 Lancaster Drive N.E.

Salem, OR 97310
503/378-8004

PA 'Randall S. Bauer
Regional In-Service Coordinator
Office of In-Service Education'
Pennsylvania Department of
Education

'Box 911
Harrisburg, PA 17126
717/783-1830



PR Iris Vazquez de Brunet
Assistant Secretary for

Planning and Development
Department of Education
Hato Rey, PR 00919
809/765-3493

RI Edward L. Dambruch
Rhode Island Department of

Education
22 Hayes Street
Providenoe, RI 02908
401A77-T5 L

SC Albert H. H. Dorsey
Supervisor of Teacher Education
Office of Teacher-- Education and
Certification

Columbia, 84429201
803/7583291

SD James O. Hansen
Assistant Superintendent of

Instructional Services
Division of Elementary and

Seddridery Education
Department of Education
-New.--State OffizelWilding-

-Pierre, SD .57501
605/2241-3315

TN Joe Minor
Chief of Curriculum Services Section
Division of Instructional Services
Tennessee Department. of Education
112 Cordell Hull Building
Nashville, TN 37219
615/741-2265

TX James Kidd
Texas Education Agency
Division of Teacher Education
201 East 11th St, %et

Austin, TX 78701
512/475-3i71

UT LaMar Allred
Coordinator, In-Service Staff

Development

Utah Stated Board of Education
250 East Fifth South Street
Salt Lake City, UT 84111
P01/533-5431

34

VT Henry S. Biases
Asaistant Dirac r

Teacher and Continuing Education
Department of Education
Montpelier, VT 95602
802/828-3131

VA Everette_8. Howerton, Jr.
Assistant Superintendent
Administrative Field Services
Department of Educationo,
P.O. Box 60
Richmond, VA 23216
804/786 -2612

WA Lillian Cady
Director, Professional Education
and Certification

Washington State department
of 'education

Old Capitol Building
Olympia, WA 98504
206/753-1031

WI Robert Skeway
Supervisor, In-Service Staff.-
Development

Bureau of Teacher Education.
.and Certification

Wisconsin Department Education
126 I pgdon Street
Madison, WI 53702
608/266-3803

4

WY Robert G. Schragler
Superintender' of Public

Instructio.i

State Department of Education
Hathaway Building
Cheyenne, WY 82004
307/777-7673

40

Joa uakey
Department of Education,.

Pago Pago, Tutila
American SELMO4 96799
633-5673
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11114WLStAter Staff

Allen Schateder
-Saundra Freeman
-Patricia Ulm-
Charles Lovett
Regime' Pearmart

Other OE Resources

)OT ER MAJOR RESOURCE CENTERS

Appendix E

Teache. Centers Program
BOWDESD--Room 5652
We 43, 7th and D Sts., S.W.
Washington, D.C. 20202
202/245-2235

Drew Libby
Consultant, Div on of

Educational Repiication
ROB $3, 7th D Stc., S.W.
Washington, D.C. 20202
202/245-9582

Jasper Harvey
Director of .Educational

Pc.sonnel Development Branch
Bureau of Education for .
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400 6th Street, S W., Room 4805
Washington, D.C -20202
202/245-9886

Bob Ardike
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Cm% Director

.eachev Corps program
Donohue Building, Room 1700
4C0 6Zh Street, S.W.
Washington, D.C. 20202
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Lucia Olmstead

Education Program Specialist
Teacher Corps Program -

Donol:ue Building, Room 1700
400 6t Street, S.W.
Washington, 1).C. 20202
202/2$5-8223

Mace Watson
Education Prograb c's'ist
Care -r Educationft4km
ROB Rom 310-A
7t'' and D Sts.,
Washington, D-C.! 20202
202/245-2549

Education Division Resources

Gary Sykei
NIE-Associate
Group on School Capacity for

Problem Solving
17m1-19th Street, N.V.
Wtshir-ton, D.C. 20208
202/45.-609P

Virginia rcohl
Chief, TeaChi vision
Bs 4Li,c Skills Group

National .astiLute of EdOcation
1200 lh Strert, N.V., Am. 815
Washington, D.C. 20248
202/254-5407

FrIfClearinghouse on Teacher Educatio

ERIC Clearinghouse on Teacher Edu' ,tien

One Dupont Circle, N.W., Rm. b16

ashington, D.C. 20036 202/291-7280
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Patricia Weiler-

Teacher Center Pr6ject
American FediratOn-of
11 Dupont Circle,
Washington, D.C.
202/797-4463

Roy Edelfelt
Teacher Center Project D
National Eduention, Associ
1201 :6th Street, N.W.
Washingtor D.C. 20036
202/933-4_ 7

.W.

036

Director \
Teachers

Sam Yarger
National Teacher Center
Syracuse University
Syracuse, NY 11210
315/423-3026

rector
ion

Teachers' Center Exchange

Kathleen Devaney
Lorraine Keeney

He-Ing

Teachers' Center Exchange
ar W4St Laboratory
1: 55 FolsaW Street

Sa Francisco, CA 9410?
65-3097
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