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R . ) - | Do not write lq.this space )
. For project use only L -
. -~ . . ) a
o FN 01 TCE 1
NA&ME: . Toieon 03
S ' p (01-02) .- (03). -
oy . .
SCHOOL: BN | .
. ' k _ ] R D S G C N,
" GRADE: L . - | (04 (05) (06) - (07) (08-09) (10-11)

o

Let . - N - .8 . ~

: : . - . S

.

ST . STUDY CHOICES ‘ -0 IR
-Which stbject do you prefer? | s
- For each case, choose the sub]ect that you lixe the most
and mark either 1 or 2 in thé space-provided,

¥ <

a . ) - \- _1_ N . 2- ’ -
) (12) ‘1, Arithmetic  or English L.
: -+ (13) 2. Reading - or  Spelling . ~
P R - _ \> - _
(149 - 3. .English or Reading
‘ . Kl -~ %J ?
o (15) 4, Science , or Social Studies . '
(i6) 5, Arithm{e\tic ; or Science .
) - A
(17) - © 6. Social Studies - or ~ Reading . .
) € * ’ ¢ ’ . c‘ o -
(18) ___ 7. English or . Spelling
B .(19'; ~____ 8, Réading _or Arithrr}etic * & " )
¢ - ~ . . ) - e .
©° (20) . 9. Spelling or - Science v
3 ' .o é -
. ~ : N ° N
(21) , 19. Social Studies or Spelling * .
N . - ) - R o
{22) - 11, Reading - OoT Science AR
- 1 .q
[ . - v § a -
¢23) 12, English or* . Social Studies
. (24) 13, Spelling f or ' Arithmetic o o
. (25) . *14, Science or -, 'glriglish’ ~ g i
. 5 - : ° . .
= .3(26) __15, Social Studies or Arithmetic o




.t ¢ - ’ - - M .
- . _ B} * a ‘ 1
7 _" . e Do not write in this space. .
“““““ Name: . . For profect use only. _ s
*Grade: __ . ‘ FN_- 03 - € 1 _ -
i \ = " . (01-02) -(03) ‘
School: . ’ - : . /
] T . . R D S G__C N -
. -, " (04) (05) (06) (07) (08-09) (10-11)"
N @( ~ st . B «
. -: . ' - s ) L3 \o )
P . : - :
R - - WHAT WOULD YOU THINK? o d
° N - ’ '

@

Instructions: For each’df the following questions, pick the one answer in Column A and |
.| the one in. Column B that is most like your own opinion or reaction. Spmetimes, there
may be Several answers in a column that you might want to pick, but just put an X beside
the one answer in eadlicolumn that is most like your first thoughts. There:are 1o right

o g or Wrong answers. ,Iﬁst'check the answer that is most like what you would think. .
i - - . ' S
:«:1:“:': & - ) » . o - . . . i .
- . b . . k4 : ° - ~
: 1. If you heard about a group of people in the'Pacific Islands who_each year would | ‘
e throw stopes at one of their members until he was dead ag part of a religious, . 3
. " custom, what would you think? (Choose the-one best answer for you in Column A. )
. and then choose the one best for you in Column-B.) , .
A N . . - \ . R b -
. . - z
Column A < , : - ColumnB ,° .
. (12) - ___ 1) Since itlis part of their reiigion, , (16) __ 1) It'shardto understand how people
? o the custom is alright. ' could do an awful thing like that.
Y 4\1 N « Lo - ”
(13) 2) That is a bad custom” even if it 7 (7Y ___2) They are just people lik:e we are,
' is for-religious ressons. . ! R but they have different customs.”
(14) ' _ 3 '"'i'ha‘t is a horrible thing for any ' g 3)‘ That custom is wrong and they
human being to do. ’ : " sghould be madé to change it. y
- " 2 » ° N o 3 -
(15) L 4) It is one of the most unusual N (lé) ___4). Same people have very strangé
- “ customs T ever heard. > customs, compared fo our customs.
. : 4-




-

{20)
1) -

(22)

(23)

Column A'

1 Iwouldn't mind; the bike can
T chn be fixed easi!y.

—._2) Iwould be very angy at my

friend for doing that.
P ) ﬂ: . o

___.33) That was bad luck for my

friend and also for me.

___-4) T1think that was stealing and

. should not have been done.

<

t

3. If you heard that a group of people ir.

. . e | N
 ~th America tried to use magic,to keep
the1r enemies from hurtin«f them, what would_ you think? (Choose the Tgne best

(24)
" (25)
’ (26) -~

(27

»

the front wheel, what would Yyou think? (Chdese the one best answer for you in
Column A, and then choose the one best for ycu in Column B.) '

"

e

Column B N

k4
N

____1) Sometimes we forget to_stop, to think
before we go ahead and do something

) Some people will do anything if they
whink they can get awagewith it,

s 3): People usually have good reasons for dolng
things éven if we don't know what they are."

- ~ 1

|

Y Some,people- just don't take very good

care of other peoples' things. -

answer for you in Column A, and then choose thc one best for you in Qfolumn B, )

&l

- Column A )
v (28) 1) 1'dlike to know more about
) *  how theydo it. - .
RN
(29) ___.2) It won't work because there
) is no magic.
30 ___ 3) Most'peopie—‘prot’ect‘ themaelves
) ag best they can.
" q81) ___4) That's not a very smart way {0

protect themselves.

v

-

(32) ;____

-

(33) -

(34)

»
. N

. 8
(3%)»
ki

7

¢

4 1ws good that different people can follow

N\, e

— ,, ' - .

B d
ow

Column B

-

1) /They sound like foolish people‘%o have

‘,” such a silly custom, oo

~

2) Those people may Just be carrying
on a very old custom

3) That}:roup must not h'we up to date L,

ideas like we do .
i

¢

different be}iefs and customs.

r 3
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. *If you heard that there was a country in which people often ate grasshéppers .
and éarthworms, what would you think? (Choose the one bess answer for you in
Column A, and then choose the vne best for you in Column B.) e '

»

. o T3 4
- . - i i ;' -
*.2 . ColumnA ) o S . t Column B . : »
N T — 1 . ) - .
(36) ___1) Some people may eat them, but (40) 1) T'guess it pust not do y
" . I wouldn't want to do that. , PAE them any harm. ’ .
- (37) " _2) IneVer thought that such things - (41) __2) Idon't like péwple with such .
. . ‘would be go_od'to eat. e v .. strange customs. ¢ 3
(35) ' _3) Yuck! It makes me sick just to . (42) ' __3 They -probably have good reasons
h think of eating them, : . . “for eating them.
2 : i e Y
(39) ___4) That'sno diffefent from our country .(43) __49) They sound like a backward ’
. whel;\e peopleoeat'inany things.-> group of peo‘ple. - ?
] L . e """-w- ot v
s P ) ) - ¥ ) b ’ '
- 5. ‘If you heard about a.group of people ;in the United States who still firmly bel’iev‘e
. . _ that the earth is flat, not round, -what would you think? (Choose the one best ) -
¢« answer for you in Column A and then choose the one wst' in Column B ) . ®
PEREE Y . - - /e _ R o o Q"- > .
',"’ . / . .. i . . . . - ot e e e
- . . R , . o R , Lot ‘U\ Q 4
oo Coiumn Al .. E ) " ColumnB ¢
, ~(4‘4) _ 1) It would bé intereeting to know ’ (48) :___ 1) There are still, some very backward
: « why they think that. - . L people in our country., -
R . o ' : - :
D, 45 . _2)1tis hard to unaerstand why they N (49) ___2) They can go ahead and, believe ’<
. ¢, . wouldbelieve that, - whatever they Way . |
14 . - - ‘. ‘. » . : v L . . . * y [ d ‘
4 . & - * LI ) N ‘
., (46), ___3) Those people are crazy to believe * (50) __. 3y There may be good reasons why
a thing like that. = - . < T - they have that belief.
. . B )' . . ) ; . . R > e ‘j
(47) ___4) Thatis a very strange thing for* ’ (51) ____4)"Some people are so dumb they

¢*  anyone to believe. - - ‘will.believe anything. S




.8

Name- .

» , ;
T 4

\ - . i '.'_‘ "' - , - R
Do 2 . ) ,

a- For project use only

. 'FN
.o . (01-02) -

-

. R D S G __C

(03),
N .

(05)« (06)

(07) .(08-09) (10-11)

L}

AN

INTERPRETATION OF - -,

: .
- DATA* Lo *

Teacher L

Q f

This is a test of how welllyou cano tell the meaning.of some Information

which you have not geen before.

The things. you need to know to answer the

queqtions are shown.on the map, in the list of pictures and descriptions of -

' objegts and in the-introduction which tzlls about the area shown In the map.

You may read the introduction or look at-the map and list of objects as often’

as you Iil& while taking the test. -

o>

.
. . - -
o

v
4

s The map on the next page (page 2) shows a place where a group of

) primitive people once lived.

It is north of the Equator in an grea which

is warm most of the year and.receives an average amount of rainfall.’
people were living there when the drea was discovered by scientists. Before
you start.answering the questions, £xamine the map carefully and try to<find,

’

-at least some of the syinbols shown in the list below. . .

" *Froin: Wallen, N. E., etal.,
Final Report, Oct., 1969. T¢st developed by William Crawford..

Social Studies. .

Taba Curriculum Development Project in ~

°

=
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) 4 X - » ‘
Explanation of symbols used on , .

- - » . . -
- 2 ‘ . . . - . 4 . .
L d . “

Tt T the ma

. 3 Description, —————L . .
[ ] - . d

' .- * v ) ~ S a '

. _Remains of wooslen‘go:sts TR

- . '. v : . - J s s’ =
. “Outdoor fireplace . . ..
. - Y . ‘e “»
N .. ) - F l .‘- * 3

. ’ Pile of ash_ ~ . ' .
‘ o . j ) O ) ' ) . \ . 'e a .
S, = Pile of nutshells '\~\ .
. . . * s k._ S

. ”~ [}

. Pieces of burned-bore LK
<o > , ) . {
’ - . A - . ’ . 1
R . . Area of hardpacked;earth |, . . |
B LA < [ SN .
" _ * * . \ * - . * b
£ - — & N N . ’
Y ~ T ' 4 . . b
. - Ad . »
‘ , © . EACH SQUARE ON THE MAP REPRESENTS A ME’ASUREMENT OF 5 FEE’I‘ IN EACH - N
ook DIRECTION. . o - . '
b H - * . "\ . - ’
v ) . > e . Because the map i's too small to Shosi pictures ot all the-objects,, . Lo
; *  the ‘laces of some objects are shown by nunbers. v numbers of the " - © N -
. objects usted below are the same as tfuse shown o fK map. - ” . . -
* T T d . = " & LT
o. N 4 . L -
. : Object p : e
a ) e, a . CT . B
. L. Wooden bowl with thick bottom ) = T

2 % .

. Y

T

. - 2. ) Thip wooden ‘suck. polished :on
“ one end.

R o

Aruitoxt provided by Eic:



| . . w o it ]
. 13 L. :‘ . . « s
. 3. Biunt thick stick. . -
A . ] - .
Al N ¢ - . X - . ,
- LI - . ~' .
- 4. Curved stick with pointed ends.
. A M s .' .. * * -
) ) : o ° ) , ¢ -
:,'. ¢ o % " - ¢ . ——— 7
C e . 5. Cylinger of birk, closed 3t one . '~"‘!('A,r- .
] " <end by len}”r. . \em -
s ' . i e . ) .:' " « .
. \ - . . LB . . X , 4.
' ' * - ) o ‘4 ' ¢ * .‘ e . * ’ i v .
' i ‘ ) 6. "Piece of bent wood, hollgped and . ] 8
. Lt ) burned inside., ¥ ° . . ] .
2= v . ". ¢ . .. . . -, " . - .
) * L ': * . \' ) . 5 ) " . .
' . o W ~” . . .
s oue 7. Metal cylinder ¥ith metal bottom. ~ ) ) ;o
. . e .
) : . ) . 8. Treated animal hide with the
o v - - / o - hair removed.

. o , ., 9. -Piece of thick leather with
d . .- N " thots attached.

L ! .

| S ¢ . o . . - .a, > s
) A . . o »
LI . % -+ 10. Bag made.of leather’laced -~
. e s s s " loosely with strips of_ leather.
« c - e e . > .

11. Plece of hl':mlzered metal. .

Shaped metal. s

£y
R .
. S . ~ °., .’ -
. . . <
) . 13. Shaped metal. *
- ’, - « - "
e S < ¢ ’ - L

.

PAFulText provided - - i

. o . o
-

r



14, Tortolse shell.
&
.

. Flat stone with pecking mirks.

(%
A

. Round*stone with pecking mirks.

»

. Animal bone, hollowed and burned inside.

Y
« Egt «hell scraps w'hi\holc {in cencer,

\

Yoty

DIRECTIONS , DIAMETER T
_Affer you have examined the map and found the"locations of at least some of
the objects 4n the list, begin answering the questions which are on "the pages
following the map page. Record your ansvier to each question below by drawing -
a neat circle around the number of the ONE BEST answer. _ You' should try your
very best to ANSWER EVERY QUESTION, BUT DO NOT GUESS WILDLY, -
Mark only one answer fcr each question. .

L Object number 6 was, most likely part of

1 Za pil;e. .

2'- a’weapon t¢ hurl fireballs. -

3-a devi% to.cure‘meat.

(-4

4~ a devic.e used to get fires started.
. 12 o M .

2. Object, number 5 was mosat. likely'

. N
'l‘ahomo b

2 - a’t@leécopé. o
3 ~ used to carry arrows.’

3

4 - a musical instrument.

v

5 - used to carry goods to market.
-5 -

’,




-4 (lt}) 3. [The place and arrangement of post rema...3 might mean that the posts
) ‘ probably were-used as : . .
.., . ) 4 v - . -
7 ° 1-frames for huts. _ 5 ° .
Ve T v 24 fenceposts for animal enclosures: .
— ; L ) L Yt » . -
3 - walis.to Keep the enemy out of the village. a J
- tribal meeting places. ’
E (15) A - 4. The location of the flat and round stones suggests that they were most likely
o _ used for ’
P - digging holes to bury hutshells. ’ -
f‘, i 2 - cracli\i(fg&np@lls. o , T
o . \ Fe” . . ' _ \ :
) R wcapons to chase wild animals away. g \\
v 0 \ - , . \
_ 4 - flint stones to start fires. o ‘
e . : v o
- (16) 5. The arrangement of ash around the outdoor fireplaces might mean that o |
. , . |
D - . wxnd blew the ash ffrom the fireplaces. |
’ ° 4 ] - T A I 14 1
- . 2 - as ash collécted, the people spread.it away. b
e ” 3 - wild anigals spread the ash by walking through the fireplaces. i
. ] ‘ ) T V. - ’ o 1
. 4~ - raid waé’iied the ash out of the fireplaces. . -

1. N -
N ¥

{17) ’ 6. - The obJects*shown in the diagram and map might mean that the people who Jived

|
there probably engaged primarily in ’ ]

‘,l - fafl;ling, * ’ ' . I . . 1

- - ranching ' . , . 4"]
3 - trading .o , g E "
4. - hunting ’

5 - gathering % ) _

6 - hunting and gathering- ‘ . . -

- farming and trading
" og- hunting and trading ’
.9 - none of these : I . o




Q ) . .

2

7. ‘The distance across the area of hardp'acked earth

1 - is approximately 3 to 5 feet.

© 2 - is approximatély 10 to 15 feet. ,. ’ - % ¢ ®
. 3 - is approximately 20 to 2§ feet. ‘ e ) \‘\;W
. 4 - is approximately 25 t6 30 feet. . .

e , ‘ st e '

5 - cannot be determined from the map.

8. 'The area of hal:dpacked e'arth shoyvn in the ”upper right hand corner of the

% map was most likely used for, - . .
X " . 1-tribal céremonies, . , N -
. Vo ’ . , °
2 - a community cooking:area. ) . ‘

3 - a playground for the children. . :

4 - a work area for the women,

, ‘5 - an area for forging'metals, - :
9. Object number 18 was mgst‘:llkely used for ’ ¢ -

¢ i f

1 - a finger ring

2- money. . ' o -
< 4 c ' \
\‘ .
3 - toys. C . Ve
. P - - f
" 4 - decorative items, . . ST e r '

'10. How many people probaﬁly live& In this area at the same time? -

o 1-5tol0 . )
2 - 20 to 40. . i .
. 3-80toloo, ' R .
45~ 300 to 500, :
# . '
-7 -




1.

- watex; had to be carried for long diqténees.

Y . s

What cther kind of information would you néed to have to determine if object
Qoumber 1 and object number 3 were used for grinding and pounding? .

o L .

1 - condition of ends of stick. N . ‘ .

2 - condition of inside of bowl. .

- LY

3  width-of stick.,. -

4 - wiéth of bowl, * | - S 7 y

5 -"all of the above. ’ ’ . -

6 - v;idth of bowl and stick only, ‘ | o N -

7~ cor;dition of end of,stick and inside of bowl only. Lo - -
It is most like;ly that these people « . .

1 -~m.oved fre‘ciuentl;{f . . ) “ o : v

2 - stayed in the same area for relatively long perioﬁb.

3 - stéyed in the same area for several h‘undred‘.years-. .

’ P - - 3

C gﬁcerning the' water supply, it is reasonably to conclude frorm the data that”

™ -

2 - the source of water was not'fax away.

\
hA . L7 v e ee . "

3 - these people depended almost entirely on rainwater they collected. oo

e

© L.

-~

Object number 1 was most likely used as a -

.~

3
.

1 - bowl for préparing food - Lo e
2 - pot used in ¢ooking. - :

‘3 - bowl from which foodwas eatep.
‘4 - wooden hat to protect the head. .
5 - storage bowl.




< - -
.~ . « . ~ P
. 1 g L . - -
N a N ¢ . “
” ’

‘_o (26) - ' 15, Tl;e locatioh and number of o].xtdoor fireplaces suggests that . .
) . l - each family had 1ts own fireplace, ‘ . ‘ . ‘e ‘
* o‘ ) 2 f;ms were kept burning all gight to frlgilten wild- animais away. ‘
* - fires. were~ k‘ept bur;nng all night to keep the séttlement.warm. o g #
) 4 - the firei:laces were locat‘ed close te soa::eeé of fuel, '.ﬁ . - s
27 - 16.. Which general directi:)n would a person have to walk to get from t‘he tr:es to .
. . the area of hardpacked earth? ' ‘ ) ' e
- T _ i - directly north. T , - “ .. o -
| Kl 2 - directly /s“outh_.‘ . _ \ \ |
S ' 3 -'d‘irectl';'/ea.s't. . ‘v ‘ -
T -"diréétijivese: T ?;;'«w:" . ' o .
| | ‘.’S—lnerthea‘xst,‘ o S | ]
LT 6 ndz:ghweet. : - ‘ - . . ’

.7 - southeast.

LI O N

. | 8 - gouthwest.

(28) 7. .Which of the following statements about the tortoise shell is most likely true?

1 - N6 accurate statements can be made about the way the tortmse shell might
o have been used. ) .

*
-~

- . Co.
2 - The tortoise shell was probably used to carry water.

tHd

3 - The tortoise shell was probably a toy for the children.

[
* P

(29) "I8. . Object number 9 was most [ikely used as a .
.7 .« . L-blindfold. _ 4
‘2 - cohtainer for carrying nuts and berries.
. ’ ‘w3 - plece of footwéar.’ ‘ T g

4 -~glingshoty °




0?

| - location N

2 SKH‘ ‘T‘Hl S ’ .
3 QUESTION ‘
4: .

5 - A

- shape and-locatior of the object. ,
7 - location, size, and shape of the object?

20. Objest number 16 was most likely used for

L3

1 -.carrying arrows. . a : . j ¢
- gat'hering nuts and berries., = e

- carrying water for long distances. - : V . T

4 - storihé water for long peri.odsb of time, Ty
| - W . ,

" o . L. . ) ..
\, 2l. The mounds ‘of nut shells might mesn that | '
l ~ the nut shells were used as fuel.

- the nuts may have been roasted before they were eaten.
- the nut shells were used as a bdrrier to keep the fire from spreading.
- the nut shells were used as part of a tribal ceremony. )

13

5 - the nut shells were used as part of a burial or cremation ceremony. - |

22. The pieces of charred bone might mean that

_1 - these were p;g\tes Whére sacrifices were-made. .

2~ these people may have cremated the1r dead. :

-

3 - cooked meat may have been eaten, near the place where it Was cooked
: " 4 part of the settlement burned down. .

", 5-wild animals were accidentally burned in a lor;est fire,
R - v g B

‘l

23. The mounds of nut shells and pieces of charred bone: could also mean that

.

l- dlfferent foods were prepared in different locations. o7
. 2 - some of the people did not like meat and éome'did not like nuts,

[
3 - people were bl.lried in‘o.ne place and animals,in another. . * : .
4 - the people offered different sacrifices to different-gods.

3 - . . Loa e

X
.

L)




3 TN
¢ - v o ) e v )
24. The location of the post remains might mean that the post locations were " ’
chosen to ' T ' )
- 1- §et1§he most protection from raip:; . . .
. C . 2-be close to plhéés where fires had beei built, L.
- . " " 3 - take advantage of shade from the trees. ‘ ” . -
‘——-——.—"‘:'*——"—M‘”—* S - ~s ._ ) N
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& N -
Name M . 'F.N____’_O? N c_1
. ) .. . (01-02) (03) .
School g : ' . Grade .
N CAPS* - -lr_o>_ s & __c N_ -
e - .- . (04) (05) (06) (07) (08-09) (10-11) .
' e Listed below-are various statemients that students sometimes make about- school
. about thinking, and ahout themselves. You may find that you agree with a TN
statement or even strpngly agree e with it, Or you may disagree or strongly - . . )
disagree, Or sometiyes you may be undecided whether you agree or disagree. <
) Read each statement arefully and then draw a circle around one of the symbol8
o _in front-of it. This iq what the.symbols mean: =~ | " ¢
5 ) ]
N . L
Ce v N . 'SA means you st rongly agree
L * o .y o -~ <« . « ¢ \\"\\
. c * . A means you agree Y : -
- R M “ ° >
- ' ? means you are undecided )
- LT 7 D  means ydudisagree =~ . .t ‘ .
. ,: . . [ ' ) v " LY >y ? M
S . DN . SD  means you strongly disagree o
N - M < " . N . ) . ‘\ )
+ ’ ' . s
o> Q. -
- . 9 . .0
. . ’ 2) . “aL .
- [~ o] e} .
. ‘ 2, 3 ] = T
& + 4 > A .
A : - R B B ‘
’ - - o =t . ."—I e} A
. ‘ R S - BRI - B .
1,  Io6ften make.up my mind too quickly  SA A 2% D SD - (12)
. about the answer té a problem., . , : -
\. - . P . L8 i “ L .
. . 2, . When I don't understand something, ~ SA A .2 D SD (13) -
in class, I am very ready to ask .- «
questions about it. ‘ ’ '
. 8, . My ideas for solvirig problems.are - 8A - A ? D sD ‘ (14)
, about as good as those given by others o - .
. in the class. Conl . e ‘
’ A ;‘*‘ ’ ”~ " . 3
4. \Lost problems Rave only one “ood way SA A - 2 © D  SD . (15)
. to be solved. - oo e s
- +A Child Attitude Inventory for Problem Solving (CAPS) by Martin L. Covmgton,
” University of Cahfornh, Berkeley Used with permission, . - ‘
¥ > '
- . . 't N ‘- _i_ - - R - .




N, .
kS ’ M 8 .
R - > B
e ~ N B oo
r . ) ' 5 -
° ’ - o "8 . 8 =a 'V,&'.’L x
: : - > v,
1 . o=t A2 '.?. Y [ * \3\0'
[ < . & - !‘ . . - ,': {
) . 5 < = A -
5. When I'm trying fo solve aproblem, SA -TA 3 2 *p sn ° t(is) N
‘ J,often don'l know how to get started L ! ' L% x
=, on ito . of “ ' ) )
et . .
6.  Most of the students in my class are  SA A, 2 D sp ‘(17) -
. better at solvin«‘r probléms than am, . ¢ ° .
- ‘7.' There is not enough work in school SA A . ? ‘D sD U (18) y
- that makes you think up ideas of your A L ' ] R
. owr, - P ‘ M ..
. - " : . e ’ -
Y T84 \thn I am working on a problem, I SA A .7 D - SD t19)
. usually like to figure things out by , ; )
' myself instead of getting ‘my ideas from ! o
. . others. * . .
i ‘\\\ . , , . . ~* ~ " )
o \;\\9. Even ideas that don't. solve the prob~ SA A 2 .D’ SD (20)
. - "~ lem may still help-to put you on the ¢
’ ) rwht\iracl\. . .o
- *\\i . i - L. ®
10. ’ When I ‘work on problems, I often SA AL ? D \ SD ¥ (21
) . find T haven't-paill -attention"to some . . P i
iniportant fact, - T i :
. 11. I like the Kinds of problems that SA A 27 Do sp (22)
) ' nohody really knows the answer to. : N ST
| 12. ,.Hxstory is mostly Just learning facts; SA A ? D - 8» (23) °
you don't have to think things through’ ! I
- for yourself when you study history. L@ i -,
! ,,13. I would usually rather work on prob- SA A ? D SD (24)
lems I kmow I can solve than on ones * C
. that may be {oo hard for ‘me. .
14, Some students are just naturally - SA A > "D SD (25)
) " *, poorer thinkers than others and '
) there is nothing they can do about it, .
15, I usually Elon't_'getqrattled "and con-~ SA A 2 D -SD (26)
fused when I'am trying to think. .
) 16, - Iam less interested in getting the *  SA A ? D. SD @7
> right answer-th:an in knowing how | A S
,-“ R fl\ ﬂ,nf it. - . e -
- © ‘ B —2- I3 T
Q ! ~ . . ~ - e . v, 5' T clo .
: & 0 . : : :




o

; * S
* ~ ‘f ™ . ~
° 8. ) § .
’ \‘[ - » Q . ng
- o °
‘ [} -
. ’ > ] N
. . , 'gb T D ,go i 'g’
[ [} n
X & e AR &
. . , T th <, 8 Ty w0 e T
| .17. I am eager to learn.. . 1 SA A L ? D _ Sh. (28)
, 18, Toften keep my ideas to myself SA A 2 D 8D (29)
’ * because 1 think others may laugh . : . . _ p
at them. . ‘ « i - ‘e
- . - - . Ty T o N o
" If you don't have any good ideas after SA A e D - SD [ (30) .
working a while’on a problem, you are - . - - S
. not likely to be able to get any. . . - ' . -
. v < > . x“". 3 R 1‘_“-. .
20, I often make the same kinds of mi§- SA" * A 2 D SD &3 J——
', takes over and over again in solving . o . . : a
problems. « .- . : ’ . ok
"+ 21, Tlike'to work Gii problems like sA” T AT 9 D sD (32) -
mysteries and puzzles that make me '~ o . oL S
. a N t"]in]{. - X . . o‘vs, * " . > e
A N Lo - T L v R
22, Problems are not fair if they make SAT " A . ? D- > 'sD °*” \'33)' . G"'
o ~ you keep looking for new ideds in. . L. . o : . .
‘ order to solve them: ° . St SR , : .-
. 23, When you are working’on a problem, SA A, 2 D D . (34)
“ it is best to keep away from "wild" ’ .
. ideas because they may throw yod off i .- . . B
the right track. . . y - "e ’
24, T often have an idea for an answer - “SA ' - A . o . D o ) ﬁ..235) X
..« which I don't tell because I am afraid .+ - :
o f-" . it may be wx:ong.
‘\\\ 25, Ilam able to get unusual 1deas--ideas SA’ B A. ? D SD . ‘ (36) .
™\ that the other students don't often - - . S ) .
~ think of. ’ T e [ .
b f . S ' \ :
T 26, It is best to make very sure that an,  SA A 2 D Sp- 0 (37) o
] ida\a\is a good one before suggestmg ~ 2 o e
e 1t to tho%. o - B "ﬁ)-»' - o
$. . 2 ' ’ P . s
27, Tdon't like problems wheré¢ you are  SA + A ? D+ .SD (38) )
told just exactly '1_t_ the problem is, LS e -
28, Iusually find it hard to\d{jide'whether SA* A ? "D SD
an idea is a good one or not. A - T ’
29, ‘wy ideas and suggestions are often. - S:\ - A ?\ D SD .
* not taken se:lously by the’ ‘rest of Co ) -

the class.

Ll{c L

IText Providad by ERIC.
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B 2
.6 9 8 ©
d i v >l ko] >8
N . 50 Q > 80
b4 ’ i = ] Rl 8 5 ﬁ N
= . - g - Lol n o
. e © B - w . =8 - B
. . /7] < 3 o) a /2]
~ -« 30. Ideas just’seem to come to you;" SA A ? {{.’B'D sD
\
e S there isn't any way 9f learn g how’ . .
. +  to get more ideas, .
J 31, Iam often curjous aboyt unexplained , SA A" .2 D SD
<. things around me and ant to try to . . - *
understand them, . ®
- l . ~ :
<32, I think I have the makings of a really SA A 2 D, SD
o " creative thinker. ' ’ ’ :
33. I don't:like the kinds of problems that SA A - ? D . SD
. have more than one right answer, - - . .
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= You may kyow some of the things asked.
. to some-questions.

“ ~Or aren't suré, then make a guess. We hope you ﬁnd thesM—Westions fun. . -

"“','.AX . .1 %

. ) ~hiiman beings or;other animals,
» . " beings; some happen to other animals but not to human’ beings.
On the lihe besid

¢ '1.

2

“In this questionnaire you will be able to answer some questions about

anintals _and about peeple.

3

L4 .- a »
use a language - N . ’ . N

1] -\A . 7‘:\ ’ - r . hd
: }/ o ) . . A "Do not write in this space. - -
— . N : For project use only. . .
- N "—‘*\"__“___ - - .
© NAME;__ o TTe——— | S .
. . — T — *
~ T —
. SCHOOL: o R : ,
: ~«| FN_ 09 -¢cv1 T -
"5\ - GRADE:_ (01-02) 03 .
- : . o ‘| R__D s _©_c___ N ™
. < . "(04) (05) (06) (07) (08=09) (10‘-‘1:
A\ < . -~ s .\;‘ . <,
,‘\\‘\ . . . k) »-\ r: * £ . ':‘ ) . T N 1]
\:‘ ; 4‘ . .’ .
. : * A QUESTIONNAIRE ABOUT ANIMALS AND PEOPLE- ° -

o "

[ o ) *
Sometimes the question- will be- about both at once,

But you may not know the answer = ) . ‘-

- Dgil_'_t worry or feel badly,

If you really don't know

————
T m———

N f . .
? . -
.
% . - ’
. ~4
< - - . - r) N

~On the list be{ow are 9 tﬁing’s that happen durl'ng' the lifetimes of P -

Some things happen just to human 6 1

each question,*write a AR .. "

if it. ig true only for human beings o, . : : T

’ !
o T ~ . |

if ‘it is-true only for some other animals . :

Jdf it is true for both human beings and some other animals

-

-

marry o ‘ B 7 -
grow up without adult care i .t e .

protect themselves from enemies N .

P B \
- . o
.

.
.

L2

-



- - ' 1’ ) ' - 5- -~
L‘\ o = * ' ] ° -
- ' (\“}‘ : o <,

: - & » }

) P ] ) . . - . “ ‘ *
mw‘“‘& N < ’ . N . ' "
S (163“:\ Te.« *‘cooperate‘jvith each other ) .

] a7) ~° ___ f. have belief gystems .. T e — -

- EN . . . - o . , ! . “«
18 . __ g  throw things - ¢ " - @
N > . . - . v ) A .
(19) “ ___ h. have a gocial organization R
(20) ’ i. make gymbol; . . ) L0 °
.>—‘ -:‘ \Il ., * ) " . ’ - * - - . )
2. Duri'ng their lifetimes, animals learn to do many things, = They are
: , able to do other things without learM ‘Read each gentencg below.
L Then check one” answer for each' sentence showing whethér or not you
) think the animal must léarn the behavior or can do it w&thout learnlng
g - Herring Gull (A Bird) ‘ -
' ,‘(2‘1,) a. " find the edges of its territolry ‘ N R
i - _ 1. ILearns to “find thém _ A
, 2. Does not have to learn to find them .

il o~ . . . o ’. ”: .

. (22) b. crouch when in danger ot < }} -

l - x ‘ L] A A
Y ¢ Y, Learns to do it° . — ° -

. _— .‘}.”Dbes not have’to learn to do it = - ‘

' Iy 3 e . " 4 LN
(23) c. recognize its chicks by spots on the_head
;l - P ’ v v A A -
) . - ___ 1. . léariis to recognize them
PR . ’ ) LT
. . . __ 2 Doés not have to learn tb. recognize themn :
. Babooh (A Mamimal) - )
(24) d. know the ‘alarm calls’ of other, animalg ) ¢
) i ___"1. 'Learns to know them I ’ :
(_\___\ 2. "Does not.have to learn to’ know them ; .

. “ ¢ . - s LI
—_— . o ' » Ty
-~ T . >

. . -9 " -5




" make sounds i

__* 1. Learns to make fhem -
. * N -1 N -
2. Doés not have to learn to make them

- . Y . L] -

know its place in the dominance order of the troop
. ‘e P 4
* 1. Learns it -+ °, .

.
-

—_ 2. Does not have to !ear’nv it

e -
.’ . -

-
= -

Beside each sentence’in column A, write in the numoer of the’ sentence
from column B which you think" is the best answer. You should use

.an,answer only” once. ‘

(A N w ’ >

1

-

a description of a + "1, The water is ¢old.
structure. , 7 oo - . 3
ST : . The puppy moved back from
a descrjption of a ' - _the Tood bowl when the adult
ft\lnct'idn." “* ‘male canie’ toward it., L

.
< . e H,

an example’of dominance. 3. The dce kept the lemonade cold

L4 - -

o - ‘4, " Herrimg gutl parents recognize'

ran b:ynp't'e~et€._l.ea.r.n.ed “their chicks by the Spots on
“behavior. . thein heads. -t

A tree has ‘roots, a trunk
branches’ and leaves.

A}

-

!
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o 4 On'the-line beside each word write the number of the dennttlon that

P ' “ " best describes that'word.. You should use an apswer only once. . .
e . - ’_: ‘Word ) " Definition

) s : -

. 31 _:___ a. life c&cl’e’ ) o 1. . a g;oung humnln or other . . ’

' . - young animal - ° "

_,\ ;(32) * . b. offspring - = - 2.  a'mammal and a primate .

. T L £ T 3,- giving i)lrthtoyoun& - .
» T (83) _.._ 6. juveniled N A3 y
RS . . . ‘ S, 4 ‘the young of any animal .
“ . @ . ; . - . - . - X . <9
(34) © 4. reproduction S5 the pattern of belng bora,
S : . r s - - -having bables, dying
' - (85 ___ e. human being 6. . ajump to one side . - J -
« - . ) % ’ ey = . . k] .
e N N : * --, - . 7 adelinquent or bad teenager "
- P ‘ o, . ’ v . s
e ~ LT ) » 8.‘! ‘the opposite of anlmal

e - 5, SeVeral statements about ‘the Netsilik Esklmos are listed below. What v
e " . ¥ doygu think each of the following things’ depend upon? You may declde I

) R that more than one answer could be given, but check only one answer .

. K , for each statement. If you aren't sure. raake. a guess.

- ~ ‘} . N~ o - . X -1-. . ' —2— ‘ t. ’ .
. -f\ \ Depends . i Depends upon Bepends upon 4
. ‘:‘ B m : * upon-tuleg what a person what a person
T T = V! of-Netsilik * * . prefers <

is ableto do

(3’6) : « 1. the kin‘ds of songs a B
L

- - 5 the Netsilik Esklmos ‘ AP

Yo make wp ‘. "..qz'

(37 o 2 the Netsll‘ks' use of : et
< e e maglc and other- ’
‘ o T "’bellefs ' . .
'.. . . . \, - ¢ ) . ) R .

(38) ) 8.. the ‘activities con- ’ .
nected with the birth.

- - "of'a Netsilik baby , - _

: ’ (39) - * 4, the friends Netsilik
: ¢ ., children make e

~

40y, , 5. %choosing a sung partner .

6. surviving through a. . . e
: hgrd Arctlc wmter o .

o~
N
iy
~—
b

42y . 1. the Netsil’k Eakimos
. who act ag leaders . . .




T - : . oo
“ o »
. 6 If agréup of Netsilik Eskimos came to visit us, some things
i : about our lives would seem familiar to them. Other things would
coe _ - seem different and strange or unfamiliar.
o For each of the phiases below check whether you think the Eskimos
. .« .would fihd it familiar and.similar to their way of life, or different
and unfamiliar to them., ’ . ’
" (43 a, fhe fact that we use words to express our feelings and ideas
. - ___ 1. -similar, familiar ° , ,
e "1 2, different, unfamiliar  §2 - -
(44} " b, the fact that different rogms'in our ‘houses have different
. functiors (for example, we use “one.room for cooking, another -
.« - room for slecping)
2 » . . . P
1, similar, familiar
s - - ce. - .
- .-+ 2, different, .unfa'imlia,r ‘
L - '3, o ’ 4 : < . . . N h
(45 . . * - c. the way we -feel when a friend makes fun of us - -
L AT P similai';'familiar < CtL N
P/ -4 ’ - h -t _J s 7 ' : o e
) .* . 2. different, unfamiHar .
. "'(46)' "d. the w;a.y most df us feel about dbgs -
! § -____ 1. ‘similar, familiar o ' .
’ ' 2. different, unfamiliar . . T

I3

e. the fact'that our parents‘tell stories tg us when we are young

. .y
Ry
AR 2]

o similar, ‘famjliar

L}

" _| 2. -different, unfamiliar ]

(48) - " f, tlaxe fact that.we often’throw away unwanted objects or food
- o, . T, .
' ___ 1, -similar, familiar U
i ) . . . __ 2. different, ‘unfarniliar A
. N . o " . .
. » ]

o~




,
3

-~

Both Netsilik Esklmos and wolves hunt the caribou on the tundra.
‘Below is a description of a hunter. Read the description and -decide
_whether the hunter is a wolf, & Netsilik Eskimo or whether it could
be either o.ne. ) : *

1 'sometlmea hunt alone, but I often hunt inbsmall groups.

I often chase caribou towards others of my kind in hiding. _
I plan on using different methods _for catching caribou

_ depending on whether I hunt the caribou on land or in the

’ water. Some of my kind may die during the year if.not

» .enough caribou are killed." : .

= - - <

t

. (Check the one’best anfwer. ) o S

' What am I?

a Netsilik Eskimo

a wolf

" the hunter could be either a Netsilik Eskimo

~or a wolf - ) . v | . 4
What was your .reason for the answer you chose above? (Check
the one best answer.) -
1. both Netsxhk Eskimos” and wolves do all the things
- + . listed above . . c . ) »
) 2'

both Netsilik Eskimos and wolves cooperate in hunting

only man can plan which huntirig methods will be most

) 3.

useful in a particular place )

___ 4. only wolves hunt-in groups and chase caribou toward . E
: others of their kind in hiding J
T, :

! L4
' - t
. , : Vo




4 ’d v ) a
¥ /’4 [4
8. The Netsilik do some things mainly to meet needs of daily survival
(physical needs). They do other things maialy to-hzlp explain and
, . give meaning to their world, to feel more comfortable about life ~ -
. (spiritual needs) Think about whether the following activities ot
. ) meet mainly physical or mainly spiritual needs. Then ‘eheck .
~ - either physica.l or spiritual, * R _ )
. ; .
. - o Yy
(51 - a. ‘The Esklmo woman covers the ‘eyes’ of a flsh with ashes \g% o
SR e .. & )
s = 1. physical : + T K .
-y — - .- M - .A 4 / 3 )
2 spiritual . . . C, o
(52) ; +, At the river camp the men first repair the weir (a trap made
of stones to catch fish), which ‘was dama.ged by winter ice.
v %
¢ . physical - ‘ L . ;:5'*
. : ___2.__spirimai‘f .
) (5.3) -¢c. The men are very careful not to repair their tools near the.
stone weir. . ' .
-l ’ - .
= . v — 1, phyS{CQI g . ’ P 3 ~

. 2. spiritual | : ) ‘ ’
Garat i - - « . @ Y i
. (54) - °d. _A young’ hunter makes .up a beautiful song about the great ) |
: caribou he is going to catch. ’ |

. 1. physical - - )
2 sp;riwal , . . - , e "
% e. A careful Eskir;;o always drips fresh water into a s‘!al's
i - mouth .after it has been’caught. )
‘s X . s
\ 1. physical - } . ) '
o _*_ 2. spiritual s - ’ ‘ )
(56) 'Rf. A rrlan can borro;av the wife of his song partner' when hie ,0Wn B
", . wife is unable to travel with him. * C .
o ___ 1. physical _ _ ' . i} |

bl

2: spirituak

» . -




Name

.

U . ' : Do not write in this space.

For project use only.
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FN___. o e
T (01-02)
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MY SOCIAL STUDIES CLASS - .°

< - ~

v <Grade ° . -

) )
Teacher ‘

School

)

2]

v . * S~

. \ R A - - . iy . )
The purposé of the quqéstions in this booklet is to_find out what your social studies class is
- s - i . . B

“like., :I‘his‘ is not’a'..testf " Please give your opinions about the social studies class, which . ‘

\ N )
you are now at_teﬁ&\ing. . " ) ) . ]
? s .. \ - : ) . ; .
LT PARTI .° . . |
1.* 'pr}v wou!d yo\u describe socia;l séudies this year,. compa&'ed witim sociél'studies\last year?’
. . . (Choose Aone ar\x.rc..wer from the words listed be[c;w and dra';; a circle arma it’.)
. ol . i R
. ‘1. harder- ‘\‘\\ ) L .5, fn_ore confus{;l‘g .
2, more int r;és\t\ing . 6. about the same ¢
; ‘3. more fun \ \\\\ ‘ D . ' '7. more important
[ - \ : =~
4. easier . \y - oo L N

2. When ] atk a

(Choose one apswer \from the words listed bxé}ﬂw afd draw a circle around it.)

3

17 curious

;2. smart °

" 3. shy

4: ‘mixed up

5. nothing spe

AT . ' N
uestion in-social studies, I feel mostly:

< b -

. _ . toris
. 6. dumb .
o ’ \ '
\ 7. comfortable . .
-l 7 ) ! ’ )
! © 8. scared .
| L
V- ‘ 9. important
ial o
~ UU
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-~ . »

4

e

.

-~

(Choose;one answer and circle it. )

‘T, alone - o o
N> - . ’ ?
2. with one or two friend : '

¢
e ~

- 3. 'iqf.a‘sma,ll \group from the class -~  ° .
4. with the whole~class . Rt
B - . » . . \

*
-

8

3. Inmy social studies class, my favorite way to work is:

EXd

4. In social stgdies class, the teacher usually talks about how ‘much of the time?

-

. (Choose one ans;_genandximl&it. )

O

rRIC

Aruitoxt provided by Eic:

N

1. all the time )

2. most of the time - . Y
- 3. semeofthé time ' :

4. not yéry-much at all

5. Insocial studies, I ask questions:’ . -
: :

(Choose n~ne answer and circle it.)

* ‘e
1. often
“,.” B .o i}

2. sometimes .

!

@

- 8. hardly ever P s .

Ll
*

< 4. never . . B

Tt s

6. WhenI'm in social s?udies_ class: "

(€hoose one answer and circle it.) -,
- o

-

1. 1 wish we could go slower

M

M

2. I think we go along-about right--not too fast, and not too slowly

3. 1 wish we-could go faster

4

’ . ~2-

~4 -
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PART II

3
- R .
- -

.

¢ 'I"ie sentences’ below are things that kids might say about thelr social studies class

Ty

g

- D

- . questxon : ‘

/"’)’

AR

. Read_each sentence and decide whether yoy agree or don't agree with it for your sociii ‘ -
' studies class. Circle AGREE if you agree or circle DON'T AGREE if you don't agree
-, . thatthe sentence is true for your social studies class this year.
»“‘—4/"’.[ - ) >’ - ’ . . ‘ . a .
: 1. In our socidl studieg class, the moat importart thing AGREE  DON'T
.. I8 always to.pemiémber the facts; dates and names - ' AGREE . -
that we are studying. ‘v .
) - \. » - ::
" 2. In social studies we often have to decide if thlngs in the &, AGREE . DON'T .
world are good or bad, or right or wrong and; tell why ’5 o AGREE
we think so. . L . . B
-~ . "' Z-xyyh)g .
3—The-things-we do and tearn in social studies really help . AGREE ° DON'T
me a lot in other classes, and outside school too. ° ' AGREE .
Yo '; . - - ‘
4, In social studies we spend alot of tlme just llstenlng» AGREE DON'T .
to the teacher. ) ' = . AGREE .
5. .When we discuss things'in sociel studies class almost . AGREE DON'T
everyone likes to talk. : - AGREE .
6. It isn't enough just to learn facts in social studies; our: .’AGREE DON'T .
; o teacher also makes us decide what the facts mean to us. ] . AGREE -
- - _'i 3
. 7. In socxal studies, we always havé to study all the parts AGREE  DON'T-
- or SldeS 6f a question before we decide what we think,’ ' AGREE
. 8. “In our social studies class, our _job is to know the one AGREE DON'."I’_.-‘
i best aswer to every question, . ) ol AGREE .
9. Our teacher always wants us to tell about things in our AGREE  DON'T
" own words in social studies class. e "AGREE
., 10 Im social studies, our teacher really makes us remember. AGREE DON'T
S the names, new words and facts that we have learned. ' AGREE
° - 11,. We are often supposed to wor_k with what we've learned ~ AGREE DON'T
' in social studies and midke: ‘something brand new, like a . AGREE
- story, or a picture, ora report . ;—o . :
8. . .o . ‘
12, ° Our teacher always asks us to give good reasons that AGRIE DO_N"I' :
- make sense, whenever we're trying to answer a hard AGREE




.

e ev— ""

- -

pe

13.

14,
15,

16.

17.

PART.II

-

I am better at solving prol;lems outside school, because
we often work on problems like_them in social studies - -,
“class. .

Our teacher:likes us to’start things en our own in

. social studies and find new ways to do things too.
‘ - .

-

In soéiul studies w\e don't have much class discussion

%

'After we' ye read or seen something in sociai stud,ies we *

have to figure out what.it means, or where else we've seen
something like it. . e

Ouwr teacher hkr-‘Lus-u»ﬁnd -many dafferent—answers to the

18.
19.

20, .

pr nblcms we study i’ snual studices,

<
In social studies, we spend a lot of time deciding if our
idcas and the’ things we say make sense and. are complete )

.
o

The students look forward to our soclal sludies claas and
like to take pari in all the thmgs we do.

v

What we do in soclal studies is decide about things. We -

" decide if things are gbod or bad, or important or

‘21,
22,

23.

unimportant.

. . . : 3
We have _to be able to describe or explain the things we

- study in social studies in a few -wgrds.

Grades are very lmportant to the kids in my social studies
ciass

Making up new things is really important and something we «
do alot in our sociat studies class. (Like thinking up new

- xueas or examples’, or writing our own stories, or poems
- or doing our own pictures, plays; or reports )

24,

. 25,

¥

In social studles class, we often c,ompare things to find

out how they are alike or how they are different. .

We don't laugh or joke a'round‘very much in social studies
class.

-

+

n

‘e

* AGREE ~

AGREE,

-

AGREE

. AGREE-

©

»

AGREE

AGREE

+

AGREE |
AGREE

AGREE’

s ~

AGREE .

- £

AGREE

~

<

+

AGREE _

A

"DON'T .

" DON'T

" AGREF . -

AGREE

. AGREE N

DON'T

DON'T *

)

DON'T _
AGREE

AGREE

- €
AGREE
DON'T"
DON*———]
AGREE

DON'T. -~
DON'T

DOR'T
AGREE

DON'T -
AGREE

DON'T

AGREE

‘DON'T

AGREE  _

.
-

o

AGREE

AGREE

.
N
. -
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i ——

y-

. Each’of the following sentences may  desérive your social studies class If yon agree

. that it does, ‘circle AGREE.
one” answer should be circled for each sentence.
Just try to give your -opinion about each one.

- ]
1. If our social studies class didn't learn the

. work, hardly.any of the kids would care.
- N ] .

8. -In our class the work is hard to do.

-
» .« ®

2. .The studentsenjdy their schoolwork in my class.

v

AGREE

AGREE

AGREE

If you don't agree that-it does, circle DON'T AGREE. Only
Some of the sentences will seem the same.

LR

+

J

-8

DON'T AGREE

DON'T AGREE

DON'T AGREE
- R ‘d ® N

-

4. " Most of the students don't care about the
_future of our social stud.es, class .
(whether it stays together asa group. )y

’ -

5.7 Iylost students are pleased with the class.

.. The students don't care what we do |
social studles cla!\s . :

M
- - :
c.

. g
8. Some students don't like the class

X Only the smart people can do the work
m our- class - i . ’
- 10. ~The kids 1e'tllv pitch in to, make our somal
studies class a success. ‘

-?l

el
<

12, Inour class,rall the students know how tp do

their social studies.
13. It wouldn't matter to most kids if our
social studies classes were a big failure.

14. Most children say the class is fun.

15. Chnldren often find the wj;k ha,l:dw,»
™
16. ‘Most kids really want our soclal studies
.class to be good.
[ (_\. .
Oj e

6. Most'children can do their social studies work

. withput help. : RO J
v i T

-Most of the chlldren in my class enJoy school.

AGREE

AGREE

AGREE

* AGREE .

AGREE
AGREE

AGREE

AGREE

¢

"7 AGREE

-

AGREE

AGREE’

. AGREE _

AGREE

" DON'T AGREE '.

DON'T AGREE

"DON'T AGREE

DON'T AGREE

-DON'T AGREE

DON'T AGREE

- DON'T AGREE

DON'T AGREE *

, -
DON'T AGREE

x "
’

DON'T AGREE

" DON'T AGREE

. DON'T AGREE

DON'T AGREE

-
-

-

+
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- T et -- — ———-w—mml = \‘\ . . .
T e ] s - o \ \\ . ‘
. v \ \\
"17.  Some students are not happy in clags. ° AGREE DON"I AGREE "

e “ . [N . » yor

. P ) A . \
18. . Only the smart students can do the work. AGREE DON'T AGREE\
18, Students really want our class to do well . AGREE . l?ON'T AGREE \
. _in s'oclal studies. - . . : " s T

. . A

1S .
»

20. Chl[dren seem to like the class. . DON'T AGREE

_— “ AGREE
v 3 s 8
. , 2L Many students in our class say that school AGREE DON'T*AGREE
) is’ easy. - v_ - . ' N N .
e NS . _ Pa— e e * - - e - e ) - . b
22.  Some of the students don't like the class. - . AGREE * DON'T AGREE
R .. \‘ fi - L ) ‘ - » ] “ . -
23, _So'éi‘?l studies work is hard to do. * - AGREE ‘DON'T AGREE
. 24, The clags is fun. - o AGREE DON'T AGREE:
* {! ~ . v M - -
» X -4 4 S 5
_ 25, Mpst of the studehts in my social studxes \  AGREE DON'T AGREE
s ] class know how to do their work //‘ . ’ . - v
r 4 ¥ n A h. B
. 1 ¢ ' .
+ ) \8 e ) '°' —l . ”
! ! ? . N ’ ‘ a '
‘, i P P 4 “ ’ . r
A4 N i °
) Part It items are taken or modifiea from Janet P. Hanley’ et al.,
. Curiosity/Competence/Community: EDC, 1970._ '
" JPart II: Statements are modifications of Classroom Activities Questionnaire items
. ) used with permission of Joe M. Steele." ° .
Part III: Statements are modifications of Learning Environment Inventory items by

v %

.

"Herbert J. Walberg and Gary J. Anderson and MY CLASS by H. J. Walberg:

@
.

&
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. . ) ’ . \ . . -
) . MY SOCIAL STUDIES CLASS, THIS YEAR AND LAST" ' .
Name - ‘ .
) P . A} I
. - . . 5 " a
Social Studies Teacher This Year ° - T L0
s } . B . . N " . } - LA
. >, Social Studies Teacher Last Year e 1 )
) - ’ i d o \ .
o ‘ : - SIS
. The purpose of the questions in this booklet is to find out about your ’sgcial. studies
class this year, compared to last year. This is not a "test." Please give your honest .
s . . . - ' - ’ -
- ‘Epinions.' Your teacher will not see your answers. '
N - . , v . . . . .q
* ° Does everyone know what we mean when we talk about your social studies class?
"~ " What are you°s‘tudyin§ in your social studies class this year? Please write what you
. . ¢ 04 ":; \ i . . .. . . i . . .
v have been learning about in a few words. ) el .
% R . 4 . R }
: PARTI s . o
" The sentences bejow are things that kids might say about their social studies class. Lt
Read each sentence and decide whether you agree or don't agree with it for your social ,
, Studies class this.year. Circle AGREE if you agree ‘orfcircle DON'T AGREE if you don't
: agree that the sentence is true for your. socnal studles class this year. ot
- - . . . "4 "
o 1. In our social studies class the most 1mportant thing ' ;\‘GR EE DON'T
is '1lw1ys to remember the hcts, dates and \names that we__ N _AGREE o
are studymg ) ¢ \ ;.o .
2. ’I‘he things we do and learn in socnl studies rea\ y help AGREE DON'T )
“me a lot in other classes. and outside school too. AGREE . .
"7 3. In social studies we spend dJOt of time just hstenmg \\ AGREE DON'T = ‘
to.the teacher. ) . \ AGREE .
‘4, When we discuss thmgs in socnl studies class, almost \GREE DoN'T -

everyone likes to talk. B t . . AGREE




e

"

" to the problems we study in social studies. 3

< PART1 .

5. It isn't enough just to learn the facts in social studies;

our teacher also makes us decide what the facts mean to- us,

>

6. In our soclal studies class, our job is to know the ong
‘best answer to every question, - ! :

Il -
-

. In social ﬁudies. our teacher really makes us remem-
“ber the names, new words and facts that we have learned.

8. We are often supposed to work with wnat we ve lear

in social studies and make something brand new, like
story, or a plcture. or a report, . .
i

P ¢

9; I am better at solving problems outside school, because

we often work on, problems like them in social studles
class, ‘ . -

10. Our teacher likes us to start things on éur own in .
social studies and find new ways to do things too.

(] 0 ' \ - -
In social studies we don't have much class discussion.

L) 1'10

°
-

. 12. After we've read or seen something in social stﬁdies. )
we have to figure oc‘what it means, or where else we've
seen somethmg like'it. ; -

-

13., Our teacher likes us to find many dlfferent answers

.

14. The students look forward to our socxal studies class
~and l ke to t'ike part in all the thmgs we do.

?

N :
15. Grades ave very important to the kids in my .
social studies class.

<

-

_16.. M akmg up new thmgs is really lmportant and some-
thmg we do alot in our social studies class. (Like thinking
.up new ideas or examples, or writing our own- stories, or
poems, or do'mg our. own pictures,, plays, or reports )

"17. In social studies claes, we often-compare things to
find out how they are alike or how they are different.

»

-~

L ] \ . -
AGREE DON'T-. -
AGREE
_AGREE DON'T -
ACREE
 AGREE DON'T.. .
. AGREE
- R ‘ o ) «
AGREE _ 'DON'T
5 YAGREE -, .
C e * t*v .
Iy . -, e
AGREE DON'T Mg
AGREE
AGREE  .DON'T - ‘
AGREE 3
AGREE DON'T .
5 AGREE N
. AGREE DON'T T
.. . AGREE'~ -
AGREE DON'T - -
AGREE"
* AGREE . DON'T - )
: AGREE ,.
* AGREE DON'T
-~ AGREE ¢ ‘1
.o
. AGREE DON'T ' .,
. AGREE - — ..
8 ) .




R " PART U - -

.
.y N M -

1. How would you describe social studies this year, compare& with social studies last year?

& .‘ 2, Whe}; you started_s_ociai studies-:this fall, how did you find it cox;l‘;;ﬁé“d‘tb‘soci;ﬂ 8_@38

~

last year? . ) . -

:,),,K . T, . ! L -7 .
" .\. - " \ -4/. ‘ ) ‘

A big change

‘ ,"‘“ ’ ’ » . ‘.,- ‘ . ‘ .
) . N ° . -
L .. 2. So'xqe‘qhange il R
c - - - . LR W M . -
L . . .\“ / ] . )
. .~ © 3. Litleehande - A -
L ) ) : R ST
- . ) LT . i . - " .o g St ~ R
C s * 4, Almost no change at all t \\‘
. - s : s ' . ~ .
- R % . . . -
.7 ‘ ) - . o . \ - i N ) \\\\

. 3. How.&oes. this year's social studies class compare to last year%s s’(iiial studies class

v .

on each of the follo\ng/'(cﬁlrcle the number representmg yc;;x“r“ o;ao_n) T o

T - “» = A Lot " More About * Less = A Lot
S o / More . ¢’ . the'Samet Less.  ;
A - - . B T .o [ ) = ®
a. Amount of re\dmg out loud m}Iass. . 1 2 < 3 .. & 5,
b. Amount of class dxscussmn S DL I 3. - 4 °5
. -\ ) ’ : . . - : -0
. Ampunt of tests. . L 1 - 2 3 . . 4 50 ¢
- d Amount of art work drawmg, makmg 1 2 3 -4 *7.*5‘: B
thlngs. - . N ? I . > 4 . . _“ »
' e. Amount of work- yau d(; qlone. st 1 - 2 38 ' 4 5
. 'Y ; s . . . e
**f, Amount of writing answers to ) 1 2 31 .. T4 5-
J questions from the book,-workbook " . . -, [ T . :
or blackboard. . ; ’ ‘ ’ o « 0 = ,
: : . . S e C o 3 |
- g, A_mount ‘of writing reports. : 1 2 .3 4 ‘5. 7
. ’ - ’ ’ - ] : H . ) N 3
) ~3- 3 o - - ‘: i
- ¥ U ’ ; -

: . “ e .o _
., (Chgose ane answer and circle it.) " o , - 5
: * A M . s
' 'f‘ﬁ 1, ,harder‘- o 5. more c¢onfusing s
2. more.interesting . . s 6. about the same
R '- . , . . My . s ¢ FL N : .
. 3. more fin . : : . .7. moreimportant -1
. - 1Y ¢ A4 * “ ‘\ - - ° ’
d - N * - > - - - 2 - . R
-—:.;w..:.é,ﬁ_,. Q@gigl_‘“__v": e M‘ . . o é ) : - T /
v e . NG T ‘ , el
& . * -
v © .

1'
- . .l , \
" 's N ~ - = ) -
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) ' ’ PART Il - . .
N R ALot , Mote  About Less - A Lot
- R More . the Same . ®  [¢ds
o ] . 0 . -, '
h Amount of discussions of pepple's -1 2. 3 4.. 5
problems and feelings. SN . - . .
i. How fhteresting you ﬁixd“social | ! 2 3 4 - 5
studies this year cqmpared to . . .
lasf year, - , . . - ¢
PARTII -~

e - S ‘ y P

.o 1. A. We'd like to know what you studied in Social Studies last year,_and if it's giving .
, you an advantage in.Social Studies this year. Let's do Number One’ together. to sce how to -
do this;-"How to make or use maps." Did you learn how to make or use maps last year in

Social Studies? If you'did not, circle NO. If you-did learn to make or.use-maps last year, y
g’ how inuch has it helped you this year? Circle.1 if it is a _great advantage. 2 if it is some v
. ad antage' and 3 if it is little or no advantage. , :
. Studied, - Great Soﬁ‘1e Little or No

Last Year? °~ Advantage ~ Advantage: Adyzfnt_a.ggr_ ;

» 7

}1 How to make or- use maps. No Yes ' 1 . 2 R 3

How to make or use graphs: > No® Yes 1 N 33

- - ”»

How.tofmd mformatlon in ' ., No- Yes *«° =~ 1 ‘ . 2 R :

tﬁe library g o ‘ o o ) )
W : o - -
" T - ® s
h 4. How. to write reports. No Yes : T 2 ) 3
- mw\wﬁ% A“ - - é - , .‘ .‘ - -
’ 5. How to tell the dxfference . -,No" Yes " ) 1 2 T 3
. - between facts and oprmg,ons. . . - ‘ ’ ‘,/
td . “ ’
6. How to support your 1deds No Yes . 1. " 2 - 3.
or opinions with evidence or " 0 ° .. -
facts._ : . g 7 “ . ,
m;«‘«*-w—_w I T R T ‘9 ‘ ’
s, "How to work with other students . No Yes + 1 e, 3 ‘
in small groups. - N -‘. ‘ ) ot o . .
= 8. . How to lock at all sides of a - ‘,_Np Yes | 1,- L2 3., .
_ question before. deciding what " o . By ) :
.. you think, . r\ . ) ~ |
a . u N - . :
9. How people and their environ-,  No  Ye¥ T T 2 - T3] ‘
. ment’ affect ach other.. | . . R . ,
[ : {.9‘ . 4 i - . v - : ./:‘ .." l”’ o 8
° . A . > / : o~
P | ' éhl /’ N ) ‘
s . . Vo . *
. - . <L




" PART.IIL g o L

) ' / . 'studied Gréeat * Some . ° Little o#¥No
K , / . Last Year? Adv‘ﬁntage Advantage Advantage
r'—/ﬁ . - , - )
~10. The history and/or customs No «Yes o1 2 3

N / N
of ‘our country, ' . -
- 4 \\ / y

\
£ AN
“ - - *
r ] .
.9 e 5 H .
& ’ - ’

+ 11, The history and/or custom’s No Yes .1 2 3
. . of other countries. S ] ’ -
’: 12. Different beliefs peoplé have. No Yes 1 2 3
_ 13. How different animals behave No Yes. 1, 2 ) 3
: " "and why they behave the way : . ) ‘ :
they dO. i . - ' 2. ’
- 1 -
' 14. Similarities and differences <  No Yes 1 i 2" .3 N
. in ways animals and people “ 3
. *  behave.
15, ‘Learhing and understanding / No Yes . 1 2 C 3
" more about myself and people o ~ ,
around me, . . /7 i .
- - - < .- i ' ‘
1. B. Now laok at the "lyems where you circled NO,’ you didn't study. er do that last ve.lr. '
Are there some tg those things you wish you had studled or done in Social Studies class last | | ,
year béctuse it would help you 1n Social’ Studies class thxs thig year? Put-anX in the circle \
for those things. R /) ! . ’ -
] \ R o »

2, A. There are people who are concerned about some of the things Sth and 6th grade
~ kids may study in school. Last year in social studies did you study or learn about any of
the following things? If you did, please put a‘ﬁheck mark in Column Number 1 just

beside the ones you did study in Social Studiesilast year,

PR e .

. " 7 ' 'STUDIED'TAST BOTHERED OR SHOULD NOT - -
. YEAR - UPSET ME STUDY
,g# coe o R N . 7 Ve ) . - . .
K . ) * Columnl | Column 2 Column 3
- - L _ ~ '
‘1. Can’\ibalism : 1 ) - _
" 2. Different beliefs pepple havé’ about ! _ , >
. what is right and wrong . : , - )
N 8. Killing animals . % ‘ ° . i M
. 4, Killing beeple - T o o e e ~




5. Love

¢

PART 111

STUDIED LAST

YEAR

Column 1.

]

/
. Column 2

L 4

B
-~

4o ) . .
BOTHERED OR SHOULD NOT

UPSET ME

.

STUDY

Colurin .3

6. Hatred

(%
7. "Fopds thatqdifferent people eat .

"9

8. Leaving people to die

9. Religious-beliefs and customs of ' ; A i .

Siifferent individuals or cultures . / -7 ) Do s

10. Sexual gustoms'of different-peoples

e

[

" Slaver y .

-

k-4

" 12. Sharing and cooperation
’ - R . - o

- - 13. Starvation : ¢ : < . /

i

..
4
. s .
. .

14. Treatment of young people:

- - - -

" 15, Treatment of old people B <. »

- A} -
- w - i

" 2. B. Were there any of tho}se thmgs you checked in Column Number 1 that/really
bothered or upset you? If there are any that bothered or upset you, and you wish you
-hadn't studied or seen or read about’ them last year, then put a check mark/in Column
Number 2 next to those topics you wxsh you hadn't studied. . ’ 7 .

. P M / ~L .
2. C Even if you personally did not study these topics in Social Studi {3 last year, are
there any of them that you think 5th or 6th grade kids’should not studyl?n Social Studles"

Check them off in Column Number 3. . o I‘

S

N We're really interested in your personal.opinion. - i z
— B o “ . ., . . ‘

Bl N N ’ -
£ .




" ~ SOCIAL STUDIES SURVEY

Name : : : : i
(First Name) p (Last Name)

\
1
| .
| Social Studies Teacher This Year

- - hd ; . . s . R . ’.«-

. < -Social Studies Teacher Last Year

. The purposé of the questions in this booklet is to find out some things you think about -
-. your social studies class this year, and also last year,” We will also ask you some
questions. Please give your honest opinions and best answers. Your teacher
will not see}your answers. Nothing will go on your school record. Pleast do your |
-own work. ' ’ ) [ - |

‘Does everyone know what we mean when we taix about your social studies class? A .

What have you'been atudjing 'in your socini studies class this year? Please write
what you have been learning about in a few words.

z s - -
R -~

PART I SCHOOL THIS YEAR ;o
1. Which subject do you prefer? For each case, choose the subject that you like
& the most and mark either 1 or 2 in the space provided. ~
; 1. Ax,'ithmetic ' . or * English
| ——— . . - Y . 1
. . : : |
. 2. Science : . or . . - Social Studies —
: y/ PR w
e - - ! * 4
/ B; Arithmetic : or . - " Sciemce .
. ' 4, Engliah . . or Social Studies
., 5. Sciencé' Fe " T oor ' . Epglish ) ‘
3 A - ° - ‘ . ‘
" ..6. Social'Studies : or T Arithmetic
Id . ’, "' .
o J




o - o D eSSSSeSeSeS—STS——
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=
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2. . The sentences- below are things that kids might say about their social studies
class. Read each sentence and decide whether you agree ‘ar don't agree with®

. it for your social studies class this year. Circle AGREE if you'agree or
.circle’ DON'T AGREE if yub don't agree that the sentence is true for your '

) social studies class this year, . ;
/.
L. In social studies we spend a lot of time . AGREE DON'T
“just llstenmg to the teacher. . *  AGREE,
2. When we diSCuss things in social studies AGREE . ﬁON'T
class, almost everyone likes to talk, . AGREE 3
-« 3. Itisn't enough just to learn the facts in AGREE  ~ DON'T
socjal studies;our teacher alsn makes . AGREE™ -
: , usdecide what the facts mean to us. )
’ -, . [} Id ‘ : - . - . . .-
.. 4. We are often supposed to work with what AGREE DON'T. .:;,
- a we've learned in social studies and make ) "V AGREE o
’ somethmg brand new,. like.a story, ora . , - '
_picture, or'a report ) o - 7
- - P : B [
g 5. Our teacher dlways asks us to give good AGREE ~ DON'T
N . reasons that. thake gense, whenever we're AGREE™

trying to answer a hard question.

6. In social studies we don't have much ACREE - I)'ON'::‘

.glass discussion. ~ ’ o ) -« AGREE
. . (A e
7. After-we've read or seen something in . AGREE - DON'T
social studies, we have to figure out what _ . AGREE
it means, or where else we ve seen some- - S '
thmg like it. i - O .
. : o \
18, In social studies, we spend a lot of time AGREE - DON'T "\
deciding if our ideas and the things we . AGREE
0 say make sense dnd are complete. . ‘ .
. .77 '1'9. The students look forward to our social AGREE " DON'T
' {  studies class and like to take p.]l‘t in dll ] AGREE
\ the thmgs we do. - : )
10 Making up new things is xedlly lmporl.m( AGREE DON'T . |
. and something we do alot in our social e » AGREE
‘studies class. (Like thinking up new -
ideas or examples, or writing our own .
.stories, or poems, or doing our own .= ’ ‘ :
pictures, plays, or reports.) : : ) .- - |

-2 -




Science

[
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3.  How much do you like or dislike each ot the following subjects this year‘f
. Draw a circle around-the number for each one showing how much you like
or don't like it this zear -

English
;

Social Studies .~ | ‘ 2 ; 3 f4.

Arithmetic

. .
B . . L .
2 3 . S,

g -
. Di'slike - -
Very Much  Dislike Some Like Some ' Like Very Much

1. 2 3 4

A .. B4

- aty 3
s s 14

6. When I'm in socml studies class this year (Chobse one answer and circle
% lt ) <« ;‘ o

l.

_3.

4. Of all the tOplCS you‘t‘x_ave learned or studied about in school,. whether in social
B} ‘studies or any other subject, which one would you really like to know more about
if you had the chance‘> Please describe it brxefly : - ) e
» k .
7 .
e " . - -
s . . 5, In eocnal studles class this year, the teacher usually talks about how much_ T .
= . _ - ofthetime? (Circle one answer), . i \ ‘ . «
s .‘ . - - .- . R " «\\_ . ) -
L ‘ 1. All the time ! o <) IR
? 2. Most of the time ' ) -
. 3. Some of the time o : -
4.4 Not very much at all -

. - - . . N s A . .

P

S

1 wish we could go siower - ‘ - ‘
, I think we go.along about right - not too fast, not too slowly
1 wish'we could go faster
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PART I SOCIALSTUDIES LAST

’ Circle Yes or No.

-

, ) ) £,
I. . Think about your social studies classilST YEAR.

-~

YEAR

Do you remempber ‘it clearly?

e

‘No

L4

What do you remcmber that you STUDIED ABOUT or DID that you liked the BEST
m social studles last year?

e

Still think about LAST,YEAR'S social studies class -- what you stu‘died and how
you studied it. [If vou had a younger brother-or sister_coming along, would you
recommend that he or she take the same social studies course that you had ,

last vear” (Circle the number showing vour feeling. ) -

I Don't Think'So - Definitely Yes

.
~
-~

-2 Some change : .
A . ' ‘3; Lil.tlo ch:[r;gp ‘ ‘ - .
4 Almost no c;hzlqg?‘:nl all ) ﬁ
Yo r > @

. X Definifely No*

1 A \-3 : . 4

1 Guess So

| £97

-

- . . 2
\\’lmt lms soctal studies been like THIS ycdr compdred to LAST ye 2ar”? (Check
one. ) . . .

K
. "

« -

1. A big change

» b

"‘1 - . ’
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PR A 17ex providea by exic

mg your oplmon.) “

[}

a. Amount of reading out loud -

in class ; "

b. Amount of class discussion

A -

.

t

¢. Amount of work you do alone.

w

> Tl
d. Amount of art work, drawmg,

making thmgs -

.
N

e. How interesting you find social

2

-

studies this year compared to a

last year

- o

~

o

4.  How does THIé YEAR!S social studies class compare to LAST YEAR 'S

-

’
‘A Lot .- " About the A Lot
More ., More _Same  Less Less
2 3° . 4 5
1 2 3 4 5
» 3
1 2 .3 .4 5
: e
P O -3 4 ‘xsw
: : ,
N ) *
1 2 3. 4 5
* i o
o .
A’ - A -
k. -
"/,,ﬁr - P
i o i "
5=
" A
) .
L

social studies class on each of the followmg" (Circle the number represent-

%y

. w
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PART 111 v

L. Last'year in Social Studies, did you study or_learn about any of the foilowing -
things? If you did, please put a check mark in Column Number 1 just beside
the ofies. you did atudg in social studies last.year.

: g Studied Last Bothered Or | Should Not
’ Year “1 ° Upset Me v 7 Study
5 ‘ - « Column ! ~ Column 2 Column3

. Killing animals ' ‘ :

2. Leaving people to die’. ) ) ) ) ‘ .

3. Foods that different peoples ) i

- - edt . i
Starvation ' v ° N N T i
~ ry = >

5. Treatment of old people ’ - 1 - i’

6. Slavery ‘

2. . Werg there any of those things you cnecked in C olumn Number 1 that really
bothered or upset you?. If there are any that bothered or upset you, ‘and you .
wish you hadn't studied or séen or read about them last year, then put a )
check mark in Column \’umber 2 next to those topics you wish you hadn't

] studied. . .. <o
i Even if you personally did not sfudy these topics in Social Studles Jlast year,
. are there any of them that you think 5th or 6th grade kids should not study
- in Social Studies? Check them off in Column Number 3, « -
. . . ' ) - . -6-— ] - ) -
~ .l
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PART 1V WHAT WOULD YOU THINK?.

- -Instructions: For €ach of the following questions, pick the one answer in Column A+
|, and the one in Column B that (smost like your own opnmon or reaction. Somelimes,

" . there may he several answers in a column that you might want to pick, but just put AR
N - an X beside the one answer in each column that’is most like your, first thoughts. There

are no right or wrong answers. Just check the answer that is most like what you would
+  think. o ‘

~ ' e
* Ll

1. If you heard about a group of people in the Pacific Islands who each year would
throw stones at one of their members until he was dead as part of a religious
custom, what would you think? (Choose the one best answer for you in Column A.

and then choose the one best for you in Colamn B. ),

s »

4

*

Columi 4 ) ‘ColumnB~ = T
< l) Since it is.part of their rellglon

. the custom is alrlght : o

) It's lu),{d to understand how people
, could do an awful thing like that.

-

L 2) 'l‘hal is a bad custom even if it-
- _is for rellglous réasons

2)-They are just people 1ike we are

- but they have different customs.

4

>

P

*. 3) That is a horrible thing for any 3} That custeth is wrong and they .
human being to do.- h

x=. _should be@de to change’it.
4) Some people have very slr:mge o
customs;, compared to our customs.

> . LI

4) It is one of ‘t_he most unusual
.. customs | ever heard.

~

. [ 4 N
2. If a friend of vours took your bike without permission, raninto a tree and bent the

front wheel, what would you think? (Choose the one best answer for you in Column A, -
and lhen choose the one hest for you in Column B.)

-

,: .

-

‘ Column A " - Column B . S

\ ‘ Iy T wouldn't ;nind; the bike can ) Sometimes we forget to stop to think

. befixed easily. - . ) , - before we go ahead and do something.
. Lot " ; . * -' - .

2).1 would be very angry at my .

2) So—nle.peoplq will do anything if they
Jriend for' domg that.

think they can get away with it. . -

3) l‘hat was bhad luck for my . i

3) People usually ‘have,‘good reasons, far
. . friend and also for me. ) ‘

doing things even if we don't know
« - what they are. ‘

4y 1 think that was stealing and
- ' should not have been done.

4) Some. people ]ust don't take v‘ ry good
" care of other peoples' thmgsT
. B




.«
-

T3, , If you heard that a group of people in South America tried to use maglc to
. keep their enemies from hurting them, what would ybu think? {Choose the '

- one best answer.for you in Column A, dnd then choose the one best for you ’
- wColunm B.) Z

'
.

. . . - _. v ,\‘ :' >
v < y - - P ) "'.N,’D}‘
i Column. A T Column B ;
' l)’ I'd like to know more about ) 1) They eound like foolish peogple .
how they do it. . . ¢ to have such a s&\ly ustom. )
. -2 Pl - ' i -~
2) It won't work because there . " 2) Thoge people ma‘fj{st be
is no magic. .o - carrying on‘a very old custom. *
" S ) Most people protect th°em§'elve:s' _____3) That group must aot have up
as best they can. to date ideas like we do.
- __-_4) That's not a very smart way. to 4) It's good that different-people ~, . -
o " protect themselves. .o (' " .can follow different beliefs und, —'\
NPT - - o customs. -
4, If yoti heard that there was a country in which people: often ale grhséhop;iers
and earthworms, what would you think? (C hoose the one best answer for you -
- in Column A, and, then choose the one best for you in Column B. ) I :
~ ) ‘A - V " N . . ;,;.L'
T Column'A ) | * Column B," : PR . Lo
, ._ . i ) Some people may eat them,, but ' 1) 1 guess it must not do them
. . * Twouldn't want té do that. "\ 'my harm, -
[. . o 2)1 never)thought that such,things; ____2) Idon't like people with such .
. would be good to eat. . : strange customs.
7 . . 3) Yuck! It makgs°me sick just to . 3) 'I‘hey prob'lbly ‘have good B i
o & sthink of eating tl.em.. d reasons for eating them.
i 4) That's no differerdt from our . 4) They sound like a backward .
. country where people eal many . group of people. ° . .
. v . |

. <

“things. R - . -




If yodheard about 2 group of people in the United States who still firmly
belicve that the earth is flat, not round, what woild you,think?. (Chooge
the one best answer for ybu Column A and then choose the one best in

" ColumnB) - -

e

]

Column A . Column B R
P . c“"\o
1) It would be interesting to know . 1) There are still som' very
why they think that. Lo backward people in our
T .- ) country. - ° . .
2) It is hard to understand why ‘
they would believe that. ‘ 2) They can go ahead and belleve
. ) . whatever they want.
- 3) Those people are crazy to°
believe a thing like that. - 3) ‘There may be good reasons
) o : o why they have that belief.
4) That is a very strange thing E Y
for anyone to believes ______4)Some people .u'e S0 d'hmb they -
: i ' © will beheve anythmg. e

*

- ~a

P \ .
o .
7 - .

—_—

If there were a student inyour class who was always b\iymg gum and c.mdy

for everyone and always giving away money, but would never le®anyone

give anything ¢ to.him, what would you think? (Choose the one best answer

for you in Zclumn \, and then chooseot}é_,g_n_e best for you in, Column B.
Y ~

2

Colums A 5 . Column B, *
. "m " -/ o , ]
° l) I would get tirec ot that after ) 1) People who act that wa}:.are| '
a whlle . i . «  just trying to buy friends.
B “'2)1 think thaf is a very generous 2) Péople who acf that way may
. Cway to actt 7 . = ol know how to get along well '
' oo with ofhers. ) .
31 would nét lik¥ to he treated : ; .
¢ ° tfmf way. N " . 3) People who act that.way are
* . doing what we all should do.
4) I think sharing things with: . e N
others is good, but not all the - 4) People have Hifferent ways' of
time. = / being friendly. - '
. o ~9- . ; )

*




.

. A If a new student who Jomed your class in the mlddle of the year kept disturbing
R*‘ - ’ others whlle they were working, always had his hand-up to ask and answer questions .

and often-acted sdly,,xn class, what would you ‘think? (Choose the one best answer ° )
. for you in Column #, and then choose the one best for you, jn Column - B )

b \ . * v ,
.a Y a . T R ’ ) ‘\ ' . Y
Column A . ) . ¢ ColumnB ..~
—_— - . —_———— ,;_;.
- Db Behavxng like that makes it hard 3] Some people«]u‘s} have dxfferent . -
FE _for. ev ei‘youe inclass. -. - ways of actmg‘qu new situations.
oL - ‘ . . “:\,‘;;:f(
. 2) Everybody has hxs own way of i 2) People who act;ihat way really .
. "+ behaving inclass., - R L, think they areﬂbetter than othevs.
A "'%’ k\“ 5?" ': ""i?i.‘ B \‘ )
- ,—_:_ - —3) Behaviry llke that would bother Y ,PGOple like that are Just dumb
. . _some people “but not ‘me.. g _ . and don't know How to behave. t
. B » sp\ . e g . /s . . J-_ . -
2 5 4) I really don't hke\}t when klds ! ~—__4) Some people always have a “_ "
- behave that way ! Lo _\need for attention. . - <
R n S S
L\ »‘:.' I~ ' < e
v \"-; - .J\:. ‘p .o - . . .
‘.‘“‘l’. ‘ . . A -

3

. In t{?rs/-last part you will be asked some questions about animals and about people.
¢ . Somefimes th2 question will.be about both at once. You may kpow some of the things asked.

' . But you may not know thé answer to some questions. Don't worry or feel badly. If you
really don't know or aren't sure, then make a guess We-hope you find these questions fun.
% 1. In'the hs\\helow» are 9 things that happen durnng the lifetimes of human benngs or’
other anima s. .Some things happen just to human be:ngs ‘sume happen to other .

. ' - animals but not tg human benngs Or the line béside each questlon, write a\
- I Jif it is true only for gu::j(n beings - o
’ 2° if it is true on y for “other animals « . ’ _
e 3 ifitis true for both human belngs and Boine other animals o C
>, _a marry . . \\\ . - _‘_:;f. ‘ have behet systems
__; b. ’ grow up without adult cal}\e\ ) Lo, ___g throw thlngs ) | ’
;o ___c use a language \“\ —_h. have a social orfganizatién‘ ‘ o
~ = ,
~ - d. protect theréselves from enexn‘igs B — make symh“o_ls < . o,
o ____e. cooperate with eath other . \\ . 3 h ‘
. ' n

& - 9 -
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Aruitoxt provided by Eic
.

hd L

Herring Gull (A Bird) . * . %, _+

., N .

a. Find the edges of its territory

% b. Crouch

s 2.

/
L]

L

»

-2,

[ ———
.

AR

- - .

Learns to fi‘nd them =~ .

-~ . L]

Does not have to learn te find them

when in danger
¥ ¢ ) [

Learns todo it - .

v

Does not have to,l1éarn to do it.

. u{. o

c. Recogmze ifs chicks hy spots on the head -

- e p
Le'irns to recogmze them

’
~ - Id

Does not ‘have to learn to recognize them

4

-Baboon (A Mammal) - , o

d.  Kaowthe alarm calls of other atimals - )

~

L.,

2,

e Make Sounds =~ - - o

. L

5.

f. - Know"its nl..cc in the domm.mce order of the troop -.

e
1.
—_—
.
.
Ay
.

-

2.7 Does not have,to learn it.

Learns to know them = | _

- -

Docs nol h'we lo le.xrn to know them

o,

\1'~

v -
5, gL , .

L ‘;-'"-_ - L . ’
Learns -to make them |

S
- -

Does not haye to learn to make them

-
.-

vt e,

-
-

’I.earns it - o . 5 ot

K

L P - an.

Reud each sentence below.

)
'Q, .

LY

2

N
-
.
’
“r
-
I "
‘J
-
.
N
.
.
o
>
-
.
*
[
v
) .
«
A
.
&
.
L3
,
3
-
i
* i
‘ .
' 2 -
-
L s

~ - e ox

Then chéck one

During their lifetimes, animals leatn to do many things. They are able to do
other things without learning.
answer for each genténce showing whether or not you thmk the anrmal must

> learn the behavior or can do xt without learning .




4
g .
)
-
-

©

\ ) x
Beelde each gentence in Cofuma A, write in the number of the eentence from
column B which you think ie the best answer. You should use an answer only once. .

.

&

o 2

o+

-

L

__'_ a. A description of etmcture.

L s

.0-
>
.
‘ .

,lo

The waten is cold, ~ *

.

.B . . ”

.
e
1]
.

«2. The puppy moved back from the food bowl

b A description of fun,ction.‘

__._¢. An example of dominance. .

. N - ) ) - 30
_d. An example of learned behavior, = -
: LT N 4.
- N 7 ) ) ] i 50
L ’ . ) f : . < 6,

.
£ . -

that word You should use an answer only once. 4.

when hthe‘ adult male came toward it.

3

The ice kept the lemd2ade cold.

Herring gull parents recognize their
chicks by\the spots on their heads.

Sheis pretty. '
) KV

‘A tree has roots, a trunk, braaches and leaves,

o )
e =

On the line beside each.word write the number of the definition that best deecribee

.
[} ]
.

L

-
*

v,

¢ - < ’ h :
‘Word . L y
, . e . g ) ‘
___: a. Life cycle - : - ' 1. A young human'g: other,young -animal .
+ b, Oftnpriné ; $ BN » 2,- A mammal ané a primate
— NS . - . P . R
<. Juvenile co 3. Giving birth to young
__4a. Reprbauction 4, The,young of any animal
. *
___e. Human being v 5. The pattern of being born. having babies, -
.- - dying .
. ) 6. A jump to one side . ’
7. A" delinquent or bad teenager - .
) : 8.  The opposite of animal 7
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) ' j' . . ’ ’ o Dg not'w_ritg in this ‘spl‘ice., For-project use only.
) Master Roster & Background Form A \ - FN_3¢ . ! c:_1 L.
, : = — e : (01-62) \ 03) - P
. ° B , ‘-!. . ﬂ;‘\f { JR D -8 G C
A R _ - N L (09) . (05) -(06) | (07) (08-09)- .
Q ~ s .- - .
Teacher's Name ' . Grade ] School \ ‘
v " - g * ) Lo~ . .
Pre~Post Mid. Yr. | Agein .Sex | Race English \ W hat is Free lunch | #Yrs. enrolled ~ }Month joined { Manth-
4Grpup * ‘| Group Months | 1=M | 1=Black - is second N primary (program? °| in this school. Social Studies | withdrew,
AorB " | Aors as of 2=F | 2=Am. Ind. | language ?'| language ?|1=Yes - . (include this"year){class. . -
) 9/1/74 |- |3=White |I=Yes .E=English | 2=No _ o " |I=Sept. . 5=Jan. -
) R P , 4=Oriental | 2=No ° S=Spanish - . {2=0ct. 6=Feb. '
. PR : 5=Other F=French ' .. 3=Nov. 7=March -
. N i . . . Other - . o 4=D 8=April
. 3 iplease \ | - ’ —oec. _opr
o ay ‘ ‘;indic:ﬁe \ - . . 9=May
’ , 1 EA , . ) R i - . _ b
. - - . > . Previous
o . : : _ _ \ MACGOS
et o v - . * c student? |’
- - o - 1=Tes
— z - 4 —-\L \L . » - 2z }n
(10-11) . , i k : , i .
Stu. #- [ Student's Name ' (12) | 43 [d=16] () | 18) | (19) {20 [y |22 |3 | ey e o
) . ’ ~w 1

3_:{:'3() -
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Master Roster & Background Form B

Do not write in:this space. For project use.dnly‘.f"

1

l=Above Class
Average

2=About Average

3=Below Class

" Average

2,
!

Sharing ideas, raising
questions, and giving
opinions.

I=Abdve Class Average

- 1 2=About Average

3=Below Class Average

1=Above Class

© Average

2=About Average

3=Below Class
Average

of social studies
course concepts
1=Above Class
Average
2=About Average
3=Below Class -
Average

.

l=mqre than 1 yr.
above grade level (GL)
2=1/2 to 1 yr. above GL
3=Grade Level + .5 yr,
4=1/2 to 1 yr. below GL
S=more than 1 year
‘below GL

J FN 35 ° - C# _t
_ (01-02) . T (03)
N R D-° s ‘e~ ¢C -
° (04) (050  (06) (07) (08-09)
) Teacher's Name Grade N School g
General Academic | Participation in Class | Interest in Mastery and General How often student applied
Ability Discussions by Social Studies Understanding . | Reading Level outside what was studied

in-Social Studies class.
=pever’

2=once or twice

3=quite a lot

4=almaost constantly

,5=don't know y ) -

L —

. Student's Name

(12)

(14) | (15)

711

13

(16)

[P

[ ad B
d -

‘
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-
- ~ -
>

0 not write in this space.
or project use only.

’j - .‘f . ‘ . N C#l

30 ¢ o
o T - - (01-02) 03y -
) . ‘ - _D. 8 G C_" T o
. ; - (04) (05) - (06) (07) (08-09) (10)
’ Teacher Master Record Form - -
- Name ’ - ' |
A n(ll) -1, Position Title . .
2, -School, T s e e o
a. Name of School ' ’ ’
12y - b, - Grade Taught (Please check one) - A / -3 |
— ' . . . 3H
1. Fifth grade © __.___ 4. Other (Please
g . v R
B -2. Sixth grade describe):
3. Ungraded upper elementary
"~ (13-14) - | c. Number of childreninclass __ c . )
i " 3. Type of teaching situation at this time (Check all applicable):
(15) 1. Self contained class (199 . 5. Experimentalor |
b . Demonstration classroom
(16) . 2, Team teaching ' T . T
(20) 6. Non-graded
(17) __ 3. Departmentalized - .
, . - - (1) * 7. Other (Please
(18) 4. Open space N . describe):
4, Teachihg experience ’ ’ \ :
(22) a. Didyou t‘eagh\in this school last year? o
) ) ‘ l. Yes ‘ :
2. No




4

T (26-27)

(28-29)

6. If yes, what grade did yolu teach?
. 1.. Pre-School

2. Kindergarten
3- Fii'st;grade " .
-1 w e o~ .

[N

¢
—___ 4. Second grade'
5. - Third grade
6. Fourth grade -
7. * Fifth grade

L .
W ey

c. If no, did }ou teach s“omewherg else last year?

a,

-
»

l. Yes -..

2: No

s smmes—— - o

e

o+

. If yes, where did you teach?

A

8. Sixth grade
Ungradeq prima1;y
10, Ungx:aded primar.y‘l
" Ungraded prri'mz.:\ry'z

12, Ungraded primary 3 ,

. /
13,

/
Ungraded upper.elementary /'
‘14, Other {i;ieaé.e desclu'ibe‘):u ‘},f

‘ -

?

School and location. (state /
C

A3

Grade (Use éppropripte'“ﬁumﬁqr from 41 above) A

and city) ‘ /,

‘Total number of years of regular teaching experience as of Sept. 1, 1974:-

-

1) Totalwnumber of years teaching experience at each of the following

&~
-

grade levels:’

(39) " 1,. Pre=School
’ . S .
(31 2. Kindergarten,

24 .

(33) 4,

@34 5. OverSixth Grade

Fourth through Sixth Grade’

™ S

3. First through Third Grade

< ' . [



s

&

-

o

September of this year:

f. Total numbei' of years teaching experience in this school system as of‘

\ . ) i

37 g. What is the route by which you got into upper elementary education?

t

L » s

1. Directly

2. -Via secondary education

3. -Via primary education . -2
4. Via pre-primary education _
5. Other (please describe): ‘ ’ . i
) - - z ‘»v?oa
" (38-39) . h. Which subject do you most enjoy teaching? - ’ )
. ) ) .
. (40) 5.- Position in this school system:
1. Permanent N 4." Substitute “,
o, Probationary A - 5. Other (épecif}) ’
- - 3. Temporary . . . - s
-, N - - R * ~ . ’ * < M o
o f Education (check a!l applicable):
(41) 1. AA
‘ . ’ - o ) o
(42) 2. Bachelor's Degree (BA, BS) :“"“‘Mf
(43)° 3. MAT _ .t ] -
u ) . . o : .
{44) 4. | Other Master's Degree .t :
. - (45° ° 5., Master's plus 30.hours ] \ .
- (46) 6. Other (please specify): . e . L
’b‘ _ d :‘
. . X N
i : . .
1
z -3-‘ . . )
‘ A
. ) ’ -
2N » a /‘




N " \
- ° . ’\\ -
(47-48) 7, Undergraduate major:
5 . - ’ -
(49-50) 8. a. Graduate ‘majo¥: _
- ,(' - b o \.. . - .7
Wl " b, 'Graduate, minor: = .~ L ?
1 . . - - — y -
e . 9 Pre-Service Training In Socia}'Sﬁxdies (all tra’ining _r\eq@ived before
becoming a teacher of record)
. ‘a. Did your teacher training include a course (or co rse in
social studies methods? . . \ .
(53) 1. Yes , : \ B -
! o 2. No . \
- (54) A 1) If yes, was it: 1. undergraduat > 7
) _ ° 2. graduate? > "
‘ - ) .o . N . J/IA
. : 3. both? . -
e L A < . . » “ , . 7\ -
(55) » . " .a) How long was it? <
1. Less than a semester \
et . } ) ‘ - \1\
SR - L + 2. One Semester- .. V'
) ‘ . , |
—_— . 3. Two Semesters 3\
4, More than two semesters \
) ) !
(56-57) b) When did you have the course(s)? \
S L . (year)|
. ¢) What was the text? . {
) . . , o | .
o b. Did your pre-service teacher training include other coprses )
- - specifically concerned with teaching social studies? '
., s~ ey : - , .
(58) . 1. Yes-
. ‘ ,«,42‘. NO o’ !"
. 1) If yes, what were they? Please list, and at the beginning

of each entey put U if undergraduate course, or G i graduate

level course, and the year (please continue on back of form
. if necéssary). ' .

Q /

~4- b

N




A

13

a

’ ~In-Servlce Training in Skclal Studieé (all training ‘recelved since becoming

‘ " a teacher of record).
‘ . :a8) Have you recelved any ln-servlce tralnlng pertaining to teachlng
.~ X soclal studleg ? .
(59) 1. Yes >
) . \__- 2~ No " .
.. -\ ) -

[y

3z i “ - .
. ' : Workshop (W) Approx. Alter- '
T~ .- % | Institute () Number .- natives
‘ ) ) ¢ Course - (C), .. | of Hours Demon-
Name of In-Service Program Other (O) | Year | of Trng. Major Subject Concerned strated **
.0 .
- - 4 -

-~ - . - -
M

o

P

I4

’ -

** " If program lnvolved demonstrations of units, 'lessms and tec ﬂiques, to what extent .
were alternatives shown ?

" 9 = Never.
1= Once S
. 2 = Some
* + 3.= Often

- €.

&

r

- 4 = Not Appropriate

\) 'L\
i

-

g




11, Special_areas of “training. Alth8ugh the information may-be included in the
; . answers glven abOVe, ‘would. you.-please indicate below the extent to which
‘ - you have had speciflc training in the followiggireas- . .
) L e Approx No. Hrs. College  (C) -
ot of Training ) Grad Sch. (G)
.Content or Subject or Course Work Other {O)

b B . ‘e &
I a) Social and emotional development - - |
. 4 B 4 i )

b) Develdping cognitive ékilL's '

c) Teaching inqulry methods o~ '. - .
. clitical thinking .

r

o b o .

d) Teaching how to analyze values oo L.
and value conflicts . R e L

e) Teaching interpersonal skills to . - o
< gtidents . ) s . T

-, H kY
. -1 D Teaching social scwnce methods 'md

——— e &

“techniques T . ' -

>

>

' g) Developing self awareness in 'childr_en‘

h)y Use of differént 't’;uestions posing - e

- ‘'methods and systems in teaching (use ~ .
ofs questions as an educational meéthod)

i) Leading and/or" evaluating
discussions in the classroom

7. - j} “Teaching studchis®how to analyze social ‘ o
issues ) : ’ o '

- N - . «
A -

k) Integrating social stud'ies‘\qbith other

subjects v ) .
<

MR 1) How to increase the relevance “of
) « subject matter to siudents

- N . b R ¥ . f

(60) 12, ‘'Sex . T, . T
' 1. Male - . s

.. ) . 2, Female i .




{ o -~ B .
. R
. f \ e » ‘\
~ o R ,
.13.  Age a8 of ) January 1474 - * .
B 1. ‘Under 20 6. 41-45
v . 2. 20-25 - 1. 516-50 ¢ '
i 3. 26-30 8. 51-55
L TS . . L
4. 31-35 . : 9, 56-60
5. 36-40 10. 61 or over
_(62) : °14. Race - . -
. ” \ ¢ X .
" 1. Black . A - "3 Offental .~
s -2. American Indian 4. Other (please specify):
* ) ’ T A
3. White . . ‘
- , S —
15. Do you identify with an ethnic minority ? ! ST .
v 1. Yes (wluchk;)nAe,?,); — - . i > \
‘2. ﬁo,p' e ) ) - ' L

How many years have you taught the social studies materials (the p‘i‘ogram) you

answer.

~!"°

[4

more than 5 years. !

B -

(. are using this year? Count this year as one (1). Please check the appropriate

]
i

14
- . o
& ~
2
»
. !
,
-
- o
Ay L4 -
» »
- -9
£
! " 4
-
D)
¢y A
. .
. )

..




- -~ - ) . - . : . . . Ly . * v
[ _ . Name ’ School . Grade __ Ipo not write in this space. .,
L, : TEACHER OPINION SURVEY o ?‘or p’ro:iect’ use only.
. ) : . Part T - |FN__32- C#_1
, S - . - . (01-02) (03)
) o Education’ Scale VII * SR B ' o
| . : A } . - » R *“D_ S8 G_C T -
v ’ L ‘ 104 (05) (06) ‘(07) (08-09) (10) |
\ , ) .. . . . ; - - N . . - P ] ) H ;
. \ - | . - . . |
T \ Instructions: Givenlbelow are 20 statements on educational ideas and problems S
" . abqyt which ?e all have beliefs, opinions, and attitudes. We all think differently . _
: AR about such m tters, and this ‘'scdle is an attempt'to let you express your beliefs
) \ .. and opinions. Respond to each of the xtems as follows‘- : / A
w T . - v . i - S -
S . ; ) . Agree Very Strongly- 6 . - N .
o ' Agree Strongly: - 5 . i T
) . gree: 4 . L
: ’ o D1sagree 3
. oo o stagree Strongly > 2
. : N ’ - stagree Very Strongly/ 1 . o ‘
- e For example, if you agree very stronglv with a statement, you would write 6 :
L \ 4 _on the short line preceding the statement but if you should happen to disagree .
' ‘. ‘ ‘with it, you would put 3 in front of it. .Respond to each statement as *best”
you can. Go rapidly but carefully. Do not spend too much time on any one
eiem—._..__ __ T statement; try to re’spond and thén go on. , 2 . . *
-4 - :

(1) © ' 1. Learning is essentially a process of mcreasing one's store of informatiot‘i
‘ about the various fields of knowledge.*

v

S :.

' (12) 2. _The currxculum\consxsts of subject matter to be: learz.ed and skxlls to be
: ) . acqulred L I . . "
7(13)‘ 8. The learning of proper attitudes is often more important than the learning
of Subject matter . - " . s-: 0
(14) 4 It is more 1mportant that the child learn how to approaph and so]ye
* problums than it is for him to master the subject matte\f the currlculum
N - (»- 4 N “ N
(15) " . 5. .The tn\e \'ww of educatxon is so arranging learning that the\chxld gradually
° » ) bgnlds up ¥ Storchouse of knowledge that he can use in the future. . .
Q ? .
- (16) . ‘ 6. What is needed in the\aodern classroom is a revival of the authority of
_— oL . the teacher. ‘e ) ) -7
. b = N s, " .
B . a7) . 7. 7 eachers should keep in mind that p'u'pAils have to be made to work.
{18) . 8. ‘Schools of today are neglecting the thre& R's. 7,

>

i (19) _____ 9.  Standards of work should not be the same for all pupxls thev should vary
; o v ~ withthe pupil. ‘v . s

. 3
*by Fred N, Kenlmger and Eiazar J. Pedha/ur, New York Uﬁlversity, New Y(;rk.

~1- .

e ) . . v ‘ 65-_ . ) .




10.

11.

" The goals of education should be dxctated by children's interests and
" needs, "as well as by the demands ‘of society. o

/

Bach Subje(':t and activity should be aimed at dev;lopmg a particular,

"?' part of the child's makeup: physxcal, ,intellectual social, moral, or

— Py . Lo
’ 22) 12,
o @3 13,

24) - 14,
. 25 © 15,

- S /
: @6 - 16.
- ey 17.
‘ (28) 18.
(29) 19,
{30) 20,

@1) 21.

> ) . . . \\ . ‘

32)., 22,

: '33) 23,

A, v

RPN 24,

- s (35) : 25.

ERIC ™ . \

spiritual. . -.. O
Right fmm the very first grade, teachers must teach the child at his
own level and not at the level of the grade he is in. -
.. /
Teachers need to be guided in what they are to teach No individual]
teacher can be permitted to do as he wishes, especxally when it comes
to teachmg children. & .
< ) . . > ‘ A . ~
Learning experiences organized around life expetiences rather than
. Yound subjects is des1rable in our séhools. , R
e should fit the curnculum to the child and not the child to the

curnculum -

’

' Subjects that sharpen the mind, like mathematics.and foreign. _ ©

languages, need greater emphasis in the public school curricufum.

Since] life is essgntially a struggle, education should emphasize’
.;competition and the fair competiti,ve spirit. .

- ’.

The healthy interaction of pupils one with another is just as unportant

in school as the learmng of subject matter.

The orgamzatlon of instruction and learnmg must be centercd on

universal ideas and truths if education is to be more than, p: 1esing

fads and fancles

The curriculuny. should contain an-orderly arrangement of subjects

that represent the best of our cultural heritage. : !

True discipline springs from interest, motlvatlon sand invo'vement |

in hve problems.

&
hY

Emotional developmerit and social development are as important in
the evaluation of pupil progress as academic achievement.

Edu&atlon and educational mstxtutlons must be sources of new social

ideas.
/

Children should be taught that all problems should be subjected to
critical and objective scrutiny, including religious/ mgoral,, economic,
and social problems. .

One of the big difficulties with modern schools is that dxscxplme is
often sacrificed to the interests of children. :

[N . ,’2- i ..

t C‘ - ’

-




26.

Teachers should encourage pupils to study and critidize our OWn and
other economic systems and practices., *°

Children need and should have more supervision and discipline fhan )

they usuilly get. ) SR
Schools should teacli children depexfdenEe on higher moral values.

The public school should take an active part in stimulating social
change. .. . . i '
* . ,‘ 7 -

Learning is expenmental the child should be taught to test
alternatives before accepting any of them. .

'
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: . ' FN_ 33 - c# 1 .
Teachers at Work R_D__S_G_C_

; | ©9) ©5) ©8 o7 ws-08) (10)°

) In the following pages you are presented with observations of feachers at work.
You are asked to actlike an observer who enters classrooms, observes teachers, and
rates them. However, instead of you going into the classroom, we provide you with
observations made by competent obsexvers and ask you to rate each teacher on a scale
ranging from Very Poor to Excellent. . .

+ We reahze'that it is difficult to evaluate a teaciler on the basis on one observation.
Yet, when the need arises, people are able to make evaluations even when little information
is provided. _ . ) . N

At the bottom of each observatxon L you will find a scale on which you will indicate
- your evaluation of the teacher by placmg a check on the scale. If, for example, you
think the teacher is Very Good you will place a check on the scale thus:

b SN 2 3 4 -6
L 1 [ | J )

Very, " Poor Fair. Good’ Vex\'yn Excellent
. Poor ‘ . c Goad -

3 N o

" Do this for all obsérvatlons Remember, each observation deals with a different
teacher. Therefor®, evaluate each teacher independently of all other teachers. That is,

you should not let your evaluation of one.teacher affect your evaluatxon of any other teacher.

\
LN

Thank you for your cooperation. : ' ’ .

Fifth Grade -

N -

Teacher: What dxd you see in the newspapers yesterday of nationwide 1mportan e?
Many answers. One-child says, "The coal strike." From this the teacher led a
dlscussxon about coal ~ where it comes from, how it is formed, etc.
: Teacher: What subject area would thxs cofe under for our study today ?

Child; Social studies o
, . Teacher What word can you think of that risymes with coal?
Child: Goal ~ . ‘"

Teacher: Good. Today we shall study the 'oa' family and learn to pronounce and
spell words of this family. What subject atea will this come under?
After many guesses, one child says, "language arts?'.

/S . Teacher: Quite right. Language arts.
’ 1 2 -3 4 5 6 ° R
(11) {2 1 ] i - .
Very Poor Fair Good Very Excellent
. s -Poor . Good . fo /
W, . Y - . }




O It " ’ ’ - v
. .Fourth Grade S - ; \ Lo

The Good Citizens Club is holdifg a meeting . . . Officers are elected by the ’
group. The purpose of the! club is to teach children to be be better gitizens. The order /\ -
-of procedure is as follows: the president . . . bangs her gavel on he desk and . L
:spys: ""The meeting of theiGood Citizens Club will come: to order.™ Each child then ) -
takes from his or her dzsk13 booklet whose title is All About Me . . . and places it on/
top of his desk. The vi -president calls the name “of a child, g gets the child's booklet,

-and places it on the teacher's desk. The presxdent then calls on the child and asks,

"Robert, have you been a éood citizen this week ?" The president says, "Name some of

the good tiings you have dane, " and Robert tries to recall some, like opening doors for

people, running errands, etc. Next the presxdent asks the class if it remembers any good

things the child has done. Each point is written in the child's booklet by the teacher. The

president then says-to Robért, "Name the bad things you have done . . ." Robert reports.
~ the wrongs he has committed during the week, ‘and the class is asked to contrxbute

.mformatlon about his behavior. This Loo is written in the booklet by the teacher { When
one child reports a misdemeanor of another the teacf:er asks for witnesses before
recording the incident. . /

5 6

1 1 2 3 4 ‘
) 1 . |

L 1 !

(12)

et

Qery Poor ‘Fair  Good" /%rx Excellent
Poor - Good /

. I

s . {
- . . . |
Please Note: Ailthough this is a teacher's own acgount, we would like you to treat it in the
manner you treat the obsexvations. , f

- : : ]

- {

A Teacher's Account

The following is an|outline of how I plan to have an indoor drinking fountain
installed this. school term through cooperative planning and the demoutatlc process. In’
launching the pro;ect those who dre in charge must take a lead in planmng and intercsting

each person to a degree that he will participate I n the study of school pro})lcmsfand in the
formation of school policy and program /

i

/

September 7. The %u’st meeting of the Willing Workers Club vnl‘ he held \uth
P.T.A. members present. | Plans will be mad». LA do something tangible for the school

during the term. Out of the many suggestions whith the club will glve, the project of
. installing an indoor fountam\\nll bé decided upon. /

———— /
\September 14. At th‘e second meeting of the ¥ lub, the uty nurSe will be mvned to
give a {alk on the 1mportanchof water in the body and, the unsanitary fountam and results.
Commu ity needs will be discussed by the group. \ f —
R | The committee on contacting key people of the ¢ mmunity mll make its report.
The ways and means commxttte will become active in the second meeting. The money will
be raised at the end of four weeks and the fountain will bei installed as a result of cooperative
D
planmng by a defmocratlc (éom‘ umtg 4 5 \ 6 |
1 A I I
(13) ‘ « Very Poor | Fair  Good Very Excellént
Poor Good :
- —-— ' -2_ -' ‘ A .
Q . 1 - ‘: -

ERIC N I




Fourth Grade | I

Afterplaytime. Jim is crying. ! \ -
" Teacheds What's the matter, Jim? ' .
Jim~ No one wants to play with me. They always keep me out of all the games.
Teacher: Can you think of any reason? Can you think of Something you have done?
No answer.
Teacher: Class, may I have your attention. Jim, here, complains that no one
.- wants to play with him. Now, let's be reasonable, let's discuss it like grown-ups. The
~ best thing is not to keep thxngs inside but tell the other person how-one fecls. I suggest
you tell Jim what is bothering you and I am sure we can straighten thix{gs out.
Several children start speaking together. - ,
Teacher: One minute, please. Everyone will get his chance Just be patient. \
) Tom: YesterdayJim pushed me and poked me with the elbow. - He always does it.
Why should I play ‘with hlm?
Linda: When he has somethmg, he never wants to share.
Rachel He always wants my things.
Robert He'is a cry-baby. .
After all the children were given a chance to explain, teacher’ says "You see,
Jxm, they have all kinds of reasons 1 am sure now that you have heard what they don't
like you will not do it again. And you people, I want you to help Jim. You fold him what
you think. Now let's all help him be one of us. Iam sure it will make-us all feel better.
We are all going to be good friends. Aren't we? ° ‘ \
A numbelr of chlldr2en nod. ’ )

»

- L - i | ‘11 | i I ’
(14) 1 L 1] . .,
~ Very ° Poor Fair qud' Very Excellent
o Poor 3 ‘ Good —
- ; \ @ - .
Fifth Grade , ‘ _ .
1 [
e " The chxldren are taking turns readlng to the class stories they have made up.
Charlie's is called The Unknown Guest.
: : "One dark, dreary night, on a hill a house stood. This house was forbidden

territory for Bill and Joe, but they were going in anyway. The door creaked, squealed,
slammed. A voice warned them to go home. They went upstairs. A stair cracked. They
entered a room. A voice said they might as well stay and find out now; and their father
came out., Helaughed and they laughed, but they never forgot the1r adventure together "
' Teacher Are there aity words that give you thé mood of’ *the story? '
* Lucy: TLucy: He could have made the sentences a little better .
Gert: His sentences are too short . '
- " Charlie and Jeanne have a discussion about the position of the word "'stood" in the
first sentence. . -
° Teacher: Waita minute, some people are forgetting their manners .
Jeff: About the room: the boys went u he stairs and one ''cracked, n then.they
: * were in the room. Did they fall through the stairs, or what? -
The teacher suggests Charli¢ make that a little clearer .
Teacher: We still haven't dec1ded about the short sencences. -

~

N \ - . . N ) -
ERIC" - .oTu :




wxnne- Iwish he had read W1th more expression mstead/of all at one time,

Rachel: Not enough expression. e

'l'eachez" Charlie, they want a little more exp;ession from you. I guess we have
given you enough suggestions for one time, Charlie; “haven't we?
1 2 - 3 4 ~ 5 6

[ 1 L 1 S ]

{15) . ‘ L .
.~ Very Poor Fair “Good Very Excellenf‘ o
. Poor - -~ Good .

,c,.

Sixth Grade, Scene: Weekly class meeting,

‘ Sally,-the chairman, calls for the secretary's report. Items mentioned are chalk
on walls outside of school, sale of Christmasg seals one-cent ﬁne for leaving things on
desk. ‘
' Teacher: (to secretary) Say "carried" rather than "voted through". (To
chalrman) I think you forgot your standing committee,
. Judy reminds the group to bring things for the Junior Red Cross packages
Teacher asks Judy to repeat what they need for the packages.
Chairman calls for old business.
Teacher: I think Wyland needs to give a report on duties.
© Wyland xeports.
There is some discussion about watenng plants, .
Teacher: Don't you think we should have a council report?
Council report follows.
o 1 2 3 4 5 .6

1 1 1 1 : 1 J]

Very Poor Fair  Good Very Excellent
Poor o ] Good

-
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School ; Do not write in this space.
) L * 7| For project use only.
SOCIAL STUDIES;:PROGRAM SURVEY . .

. - FN 37 C# 1
Part | .- (03)

-]

T
(04) (05) (06) (07) (08-09) (10)

: o

What is your concept of the social studies? As you know, there are different .
points of view among educators and others. What is actually done in social studies each *
year reflects either what the teacher sees as major goals, or what the school and
curriculum set forth as major goals. In practice, the > main.emphasis may be determ'ned
by both factors, -

L

s -

Below are six descriptions of niajor emphasis in a social studies program. No
one of them may completely fit your situation. And no one of them necessarily repre-
sents the view of any particular theory or person.’ Please read the descriptions of
thao2 major orientations or areas of emphasis carefully. Then please answer the
- questions, about them that follow,

S } L 3
1, Citizenship Transmission - ;

~

Emphasis is on aecumulaﬁng knowledge, understandings,; attitudes and
abilities for good aduli citizenshfp. It includes history and cultural
heritage, understanding of norms, commitment to values of the society,
knowledge of major responsibilities of citizens, etc. Emphasis is on
ajms of socialization, socxal educationg pride in country, knowledge of

country, etc. ¢
L

*C ross-disciplinafy/Hunianities/Integrated Concept :

Emphasi$ is on views of man as a whole and in a variety of roles or
situations (e.g., man and his physical world, man and his community,

man as creator and explorer, etc.) It also approaches the study of man
from a variety of disciplines-and perSpectwes (e.g., mathematics, science,
history, as well as, literature, art and phxlosophy) While the focus is on
man as an individual and as a member of society, and on society and culture
over and above the individual, the emphasis is on total\patterns of human
experience, knowledge and products. The underlying rationale and point of
view is humanistic rather than scientific ‘or empirical. -

Inquiry Modes and Proé\esses )

Emphasis is on processes and skills.in critical or reflective thinking about
or inquiry into different subjects, problems, izsues or questions. It
includes any set of operations, activities, skills.or processes related to
increasing understanding or increasing students® abilities to do independlent,
systematic, empirical problem-solvi with respect to social issues and
questions. This category is not restricted to spegific social science
techniques and methods.” It typically includes skills such as gathering and -
organizing data; analyzing and interpreting data; forrulating and testing,
hypotheses; making and evaluating inferences and genex:alizations, etc.




>

- ’ o 4. Self-Actualization

.. ..Emphasis is ¢n development of awareness and knowledge of one's emotions

- . - and feelings, unique identity, strengths and weaknesses, and of one's actual
and potential relationships to others (peer groups, family, community, .
soviety, etc.). The development of interpersonal skills is an important
concera; so also is development of identification with social issues, and
awareéness of the interrelatédness and complexity of all things. Full de-
velopment of awareness, consciousness and feeling in the individual is a
central ob\ectwe. .

- g . -

5. The Social Sciences

Emphams is on the facts concepts, generalizations and methods of the
social sciences. These include sociology, economics, political science, -
anthropology, psychology, as well as geography This category includes
emphasis on the structure of the discipline, on social science views of

man in general and in different cultures and societies. It includes . -
consideration of methods or tec nmques of the various social sciences as .
well as'content. Techniques include research design, sampling and survey
techmque.,, statistical techniques, observatlon and other data gathering

methods. .

6. Values s . _ _ .
~ Emphasis is on the understanding of different value systems, and on
methods and procedures for analyzing value issues and/or.clarifying
value conflicts. Activities 1nclude exaination of controversial issues,
of underlyxng value assumptions or value positions 1n societies.and of
N personai -values. o

3

. Please answer the following questions in reference to the descriptions of social .
studies programs given above. .

(11) 1. If yoy had.to choose one, which single category
. comes closest to what you will actually do with your -
‘ own program? (Put the number of the category

in the space provided).

(12) ] 2. Which ring’le category comes closest to what the
- N : ideal social studies program should be? (Put the
number of the category inthe space provided

2




VA .
-3, a) Using the categories listed, how would you - * N
characterize your own program this year? Put
- a 1 beside a category if you believe it is a .
primary emphasis or importance; put 2 if a
secondary emphasis or importance; put 3 if it
will be given no emphasis or importance. Use
any number as oftg_n as appropriate.

¥

\

(13) 1. Citizenship Transmission

19y 2. Cross Disciplinary/Humanities
. Integrated Concept

(15) . 3. Inquiry Modes and Processes

(16) . 4. -Self-Actualization

(17)~"—_—— -~ -5.. The Social Sciences

(18) . 6. Values -

b) . To what extent is each orientation stressed or
emphasized by the materials you are using in _

4

your program this year? o0 .
For each category put a -

1 if not at all

if a little

if somewhat

If extensively _
.if to a very great extent

2
3
1
5

1. Citizenship Transmission

2. Cross Dlsclplinary/Humaxfitleq
"Integrated Concept °

3., Irfquiry Modes and Processes

. oy _
4, Self-Actualization -~

/J LY
-5. The Social Sciences

6. Values




.4, a) Considering all the categories together, .in what
way and to what extent does each orlentation in= - -
fluence your teaching of social studies? Rdte - -
each eategory on the followlng_scale

1 = has & central positive influence on what I do .
. with my social studies program (kinds of
. ) quéstions, dlscusslons, matertals presented, "
- proyects, etc.)

.. 2=gome posltlve influence
) T e - ’

3 = glight. posltlve inﬂuence C T

4 = no influence one way or the other . S
5 = has a slight negative influence (am apt to avoid
. this emphasis to a slight extent)

-

. 6=has some negative influence )
- 7 = has a central negative influence (this area is
avoided at all costs) .

b . .y -
. . :

(25) 1. Citizenship Transmission |

(26) - 2.. Cross Disclpllnary/Humanlbies .
Integrated Concept

° (27 3. Inquiry Modes and Processes
(28) - 4, -Self-Actualization .
(29) - 5. The Social Sciences

.. (30)“ ’ 6. Values /

<




ERIC

¢

b) Is your own view of what the alms and 'emphascs
of social studies should be in the overall school
program different from one or more of those

described above? T . .
. . ’:\\ ™ . o R h \ -
» - N\
¥~(31) 1. Yes SN
2. No . .
~ . If yes, please describe it in your own words. -
ot -
., - a - et
¥
. .
&
- 4 ’ a.h
/ o
LY
S~
v
& . '
o L) C’.
3 I e
“‘fﬁ ¢
n. ) h »..'. - -
Q
4
-5~ . ) S\
¢ b4 )
ooy {')"u . .
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'OBJECTIVES SURVEY

/ Part II .
. M ) B . » N

E) . ° X R . s

4

Directions: ,;Below are a number of statements of objectives applicable to a social studies .
program. 'They do not pertain to any specific course. They are general, educational and
Instructlonal objectives pertaining to various kinds of knowledge, skllls. attitudes or
feelings and behavior dlifferent teachers might want to teach encourage or enhance in their-
students. :

The objectives, as stated, are not, behav1ora1 objectives Nor are they the cnly
possible objectives that a teacher might have. Also, none of them may be entirely
satisfactory or acceptable to you as they are stated here

>

, « We would like you, neve”rtheless to rate each ob]ectlve by applying the following -
sentence and scale ; S

‘.‘ ’ S

- If I had to choose only frokn this list to pick in.structional ol/ectwes for my
social studies program this ycar, I would consider th’  bjective to be:

‘o

. AT essential - . T
’ I.‘f import:int, but not essentml ¢ )
. I"3. desirable to achieve if possible, but of secondary importance
’ 4. has some positive value, if all else is achieved
5. irrelevant or 1nappropr1'1te to what should be accomplished in - Y 'a
or by mysocml studies program. &\@\ éy}\" .&d .\&\ . -\04:1,9 g
. - 60 Qo oo B ’ {Q[
. | ¥ e ¥ ¢
1., Developthe ability to expect, recognize and 1 7% 2 3 4 5 (32)
adapt to soual change :
2.. Develop an apprecxahon of and loyalty to our 1.2 3 4 - 5 (3.’§)
democratic society. .
- . . &
" 3, ° Promotéa positive attitude towards mnnbrity P 2’ 3 4 5 (34)
: groups. ' : o |
- LY ‘
_ . i v |
4, Develop an appreciation for the diversity in 1 2 3 4 5 (35)
human behavior, beliefs and customs. .
5. Develop a capacity for independent stud'y, 1 2 3 4 5 (36)
for continuing learning outside of the class- ‘
room."’ _ . . -
6.  Develop the ability to analyze alternative 1 2 3 4 ‘s (37)
L value choices and to reach one's own valie ,
positions. . .
7. . Develop the knowledge of facts, concepts, 1 2 7 3 4 5 -(38)
. "and’generalizations which make up the . . ’
’ . subject macler of social studies.  * ‘ . : ‘

Develop skills incanalyzing socf:}l issues. 1, 2 3 .4 - 5. 39y

- < ‘
~e

« [ e :
[] / " . .-




12}

13,
b

15, -

17,.

19,

22,

23.

24,

Develob‘library research skills, * ‘ 1 2
Devel\op the capacity to recognize and 1 2

" tolerate complemty.and ambiguity. o -

- N o . 4

Develop a positive attitude toWard». 1 2
learning and inquiring, o i

~ Develop the capacity to_experience ) 1 2
multiple loyalties and identifications. .

- T o - . 3 ‘

" Develop and instill desirable cultural,  ° 1 -2
social and political values, LR {7
Promote fulfillment of civic responsibilities. 1. 2
Develop a more positive self-concept in 1 2
members of minorities.

. o ¢

- Develop an awareness of the ‘similarities. -.. 1 2-
in different cultures, T
Develop a cons¢iousness of and commit- 1 2
‘ment to social problems and issues. ' ‘
Develop an understanding and appreciation . "2
of one's feelings and emotional reactions. !

. ..
Develop unders dmg of and ability to 1 2
use models of . lbehavwr. " o
- -1- .

5 . \\ o

20, .

/ A ;«r
) |8 ‘o t.‘ e ‘
Develop deenrab@ soc1al behaviqr. . 1 2
Develop the. skills and attitudes necessary ‘ 1 2
for a positive self-concept.
3 it L4 . v . ~ . -
‘pev’el‘op an unde,;standing of and skills in 1 ’ 2
using social sciencé methods. -* . ' '
Develop critical thi,nkin‘E skills, such as ‘ 1 2
skills ir framing pertinent questions or Coe )
formulating hypotheses,| gathering and . "
organizing data, evaluating results, and
" making generalizations.| -~ . B
Develgp the ability to work together co- 3 2

operativeiy on group projects and to

contribute in group discussions. '
oute In 581

4 5

4 5

A

4 . 5
4

4 5

4 5

4 " 5

£ 5

4 - 5

4 . 5
4 5
4 - 5

4 5
4
4, 5
s -

4. 5.




'-v

-
pd

30.

31.

33'.O
, 34.

~

35.

¢

36. -

25, — Develop knowlé'dge of facts and c concepts

that are basic to understanding our, cultural
heritage. . °

Develop an ability to relate social gtudies -
U material to everyday life to increase.its
personal relevance.

t

L

.
° = . *

Develop awareness of the relati\Qty of

values.

in equy stages of inquiry.

v
4

o—*‘—""-‘//

Develop an ability and desire to apply what
is learned in social studies to'one's own
ife (in decision-making, invo[vement in
ivic events and processes, “ete: ).

Develo an awarenesg*and knowledge of

pdhticxl

prd’cesses/\mechantsms, and® -
‘_"‘N\: .

effects. i N : .

t" ~ A

Develop $kills and atfitudes needed to’
analyze value issues and value conflicts. .

LY

Develop ay areness and appreciation of
different c mmunication media and ,
art.forms and medxa a3 expressions of

beliefs, cultures, concepts,ﬁnnt‘ormation

pd perceptions

N

Developa an apprecnatlon of differences

. among cultures, and among different

groups of people.- =~ ‘

Y

Devefop the.ability to judge the validity of '

evidence and draw sound conclusions from |

data. « °

- _" |-

/
1 2 3
¢
1 2 3
SO §
1 2 3
'1. 2 3.
N | 2 3
! "
Sl 2 3
Y1 e g 3
' 1 1.2 3
4 -~
R | 2 3
| ? -
1 2 3
/ -,
‘I
1 2 .. 3
1 2 3

4 5 (56)
4 5 (57)
4 5 (58)
4 5 (59)
4 5 (60
5 (6
4- (62)
4 5 (63)
T4t 5 (64)
4 5° (65)
. r-J
4 5  (66)
P: J‘ » - '
4 5 ‘(sr,")




L

:‘“. '\'{ ;7 '7 : i s 7 7 7.7 7 7' o
—— ) ‘.'.
3 . - . ‘e
I 31, ~Develop positive attitudes toward sclentlflc
‘. . - knov»ledge and methods
. 38'3 _ Develop ability to adopt different roles in
N " social situationg. ‘' .
- (a N -
39. Develop'an ability and desire to use
. - English-correctly in writing or - )-x\
talking,. — - - ~ev—~~ - L
\. ’ . ¢ ‘a“ -
" 40, Develop an ability to understand and
. apply princlples of the scientific method
! | :to social concepts, igsues and problems.
«v * .. [ ) ——
) .-\ P ;_ )
| o
E 4 :i : ,: ’ -e N s
|- : X |
E i
v - 4
Loy :
N ;
| .
. ‘\ . )
. . \\ ) !
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. . * \. .y - . o . .
i ¢ -~ "‘ hd ~
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. ‘ A y 9 , .
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. - Vo, > - .
.*' - :" = .
* A - 3 -
4 ‘e \' N ) ./‘ .v ) ¥
- . l‘ " "
- . . T s
. — ‘
L4 \ -t 1] - ‘ -9-
Q i .o v ;

§ -
1 2 3 .4 5 (68)
. '0 i )
1
A 2 .3 .- 4
/
N L~d
1 2 3 4
, .
-
1 g . 3 4 ‘
4
. - $
o 4
L] . o .
4
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‘ - Do not write in this space.

. " FN c# .

oo T ©(01-02) ©or L {03)

» > ‘ ’ . » ‘
i o~ R_D_S_G_C_T__
(04) (05) (06) (07) (08-09) (10

/. . - g . — —
’ ‘; + s ‘ )
. « Verbs for Objeclives

L

-Suppose you had to write terminal behavioral or performance objectives for your

. social studies prograin this year. Terminal objectives would be statements of the

overall objectives to be accomplished in social studies. Sich objectives would probubly
read something hke thlS'

~

-
~

When asked to do so, the student will (do, perform. demonstrate. etc) some task,
activlty, concept, that is evidenoe of specific learning.

> \
. . . .\. T ’ : -

= or this - |
» . I <
Given a Q/n approprlate stlmulus or sltuation, the student will (do something that "
produces evidence of specific learning) PP . .
e : , " - or this'- . . )

Given an appropriate stimulus, 85% of the students will correctly (show evidence
of successiul learning in whstever form is appropriate for the 'Instructlonal nbjective)

A key element in such statements is of course the verb,

\

Terminal o{)joc'tivc.s are likely to be broader than specific instructionat objectlves

for individual units or lessons and, as illustrated above. they may refer to individuals
or to groups or to the whol'e olass

i
t » -
. " We wauid like you to imagine that you are formulatmg terminal performance )
. objectives for your social studies program his year. From the list of ’thirty verhs

on the following page, please check the six (6) ~erbs that you thlnk yoﬁ”would be most lﬂté'ly
lo use in formulating the termmal performance objectives, .

P
.
: .
. - "
. . /e




. (22)..

1. analyze ,‘

i

2. conclude ;,

f

3. dei‘end l: ’
2 {. define 1 '

|
5, desceribe

6. riesign

7. discover

4
8. interact

9. invent

10. judge .
Il . N

11, know"

-
12. list -.

LY

° .
© {3 make a decision

¢

14, meet .

15. notice

>

(26)

o

27
(28)

k3

(29

(30 2

(31).
(82),
33y
(34)

(35)

(36) .

__16. participate
17, prove

18, question

19, recall

A

1Y

20. recognize
21, refie;Jt‘ upon

» 22, remember
g 23, share

24, speculate

~

LS
25, state - -

26, summarize

(37 27, sm’*v(,;y o
(38) . 28 underéta;é
s . v W s, .
¢ ‘(35) . 29, use
, °(40)‘ ‘o 30, work

2
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- 1 | \
— b . ¢ [ . -
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-~ ! ' \ " AN
: . : A A\ o
Name __School " Grade Do not write'in this space.
. . \\ For project t‘x\se only.
1 ;
A
,, L FN ok
o \ (01-02) ' (03)
® . i ; i
’ ' . * \ . - | ' \ “
. CoL ) R__D: S \G_C T
‘ : SR (04) (96) (07)\ (08) (09-11) (12) .
~ ) - . ) ‘.\ I3 } \ .
o “ !: \ ’
. PROGRAM CHARACTERISTICS ‘ \\ ' )
! Part I o \
x . ! . “ '« ar [ M f )
’ 3 '] N \\
. ® Directions:  For each of the following activities, please ir_ld:icate how often, on the
. < .
Y ’ /:i'\ieraze . the‘maiox:it_v of students in this social stugiés class have
. / - P ;
ﬁ- » ) L. \ 3 s
) = * engaged in that activity as part of their social studies program. ‘
' ° 'n. . 3 R l\
. ¢« R 2 -~ |
. 3 Circle_1. 1f students have never done it.
o c- Circle 2 "5°if students have done it occasionally (up to 6 6imes. ) °
il ) Py . . Circle 3 if »iudents have done i frequently or very often.
., . ~ \
N . . OCCASIONALLY FREQUENTLY
. e . e . NEVER  (UP TO 6 TIMES) _(VERY OFTEN)---
. - l ‘ .- ‘ :
> - ' |
.1, “ Discdssing ideas and opinmons of 1 . 2 3
clagsmates. B . . .
2. Drawing pictires. : ’ 1 2 3
Mo -8 N 4 . \
;" 8. -Wrifing poems or stjries. . -1 .2 3
- ’It § ' ’ a7 ' - ° = ¢
.. 4, Wrifing reports. , . b 2 ’3:
A - i . - . . ' .
‘5. . Working in small groups. ., 1] S 2 3
6. Studynng about what different kmds of .’ 1 AN 2 i L
) people do and believe. s . * )
7. Trying to figure out what might happen 1 2. - 5,
« " ina néw or unfamiliar situation. e R
. ) ' - ¢ .
8. , Planning class events. ) 71 ‘ 2; 3,
~ - . - ¢
. . . < . ;e .
) <
/ Ed
<




3. Doing the assigned readiné.
10. “Analyziné and clarifying values.
11, Watching s‘lidgs_ or films.
12, Evaluating their perforrriance in clasé or

evaluating the class-itself.

13. Working on problems which have
" - no single, clear answer.

14, Doing observa{ion projects,

15 Expressing their own opiniéns.

<

16,  Discussing how they feel about
other people or human relation-

ships. .

" 18.  Making charts or graphs.

19. . Using the library and/or doing
library projects.

20. . Participating in class moétinlg"s7student
government.

21, Learning new words used in the

course.

22. Talking about their feelings
about themselves,

%

<

24. Listening to me explain things.’

25.  Having social awareness group meetings
(Magic Circle, Inside/Out, Sensitivity Groups,

etc.)

26.  Discussing how to make a better world.

27, Aéking questions,

g

~
Py
—

OCCASIONALLY

3

1

FREQUENTLY
(VERY OFTEN)

17. Making maps.

23. Writing answers to questions,

o

NEVER (UP TO 6 TIMES)

¢

:.2

(2]

>

[




° ’ . NEVER
] 28, ‘ Playing social stt-xdies games "
29, I)iszigreeing~w,ith me or other pupils. 1
- ?6'. Doing plays and acting i)arts.. 1
21_:.’ : TGiyinng" oral reports to th;a élass. 1
32, Fi.n_ding\out a.bo_ut what is g-oi.ng- on in 1
the comm.un~ity. . '
. ) 33. Doing g_r(gqp. projectst ~1
T34, ‘{Jsit;g Polaroid ca’me?a or video- ‘ 1
tape‘to fitm own impressions.
35. ’ Us.ing mimZoéraphed ha;xdout; ‘ 1
o ) 36. Takit;g teacher's tests and quizzes. 1 "
37.. ’ Cinosing their-own activities® 1
and//or projects. |
38. Operating audio-visual ‘éQUg'pj'gynt 1
39. _Acti;;rg as teachers, tutc;ré;{;; hé'l;)e}s o 1
of peers or of _v.ét’mg(uai' stugents. 9\\
40, ﬁsi g programmed instruction. 1
41. . Taking Jield trips, - ' o .1
) 42 ; Usi;g ::ommunity resources. 1
43. boing activities-in workbooks. ' 1
. . S Partll
Directions: What were the 2 n:nost popula}' activities?

-

. OCCASIONALLY . FREQUENTLY

\

Please use the numbers given in-Part I,
1) most popular ac'tivit&. )

2) most popular activity.

<

2

o

3-

. s -

(]

3 .

o

y (UP TO 6 TIMES) (VERY OFTEN)




.

N
Part 111

. -
o .

On the average, how long has the social’studies class been this year? Please estimate
-approximate minutes per day for a typical week.

,
I3

1

Avefage minutes . : Mon. _Tues. Wed. Thurs.
per day ’

Please designate the time of day when you typically hold this s cial studies class. Do
_this by putting the number of days per week in the appropriate time period.

iy

-

i

Before mid-morning T
After mid-morning, -but before lunch

QAftcr lunch

No typical time

<

»

a) What month did you start social studies (regardleqs of specmc program) this vmr”
(Please ctrc(e one.)

~ q

Sept. Oct. Nov. Dec. Jan. Feb. Mar.

01 02 03 04 05 06 07
b) What mofith did you start your main program (MACOS ‘Harcourt, Broce, Jovano i b,
Holt: etc. ?, NOTE: If MACOS was or is 'aught pleasc des;gnate for it.’ h

RS
¢

Sept. Oct,aNov.‘* Dec. Jan. '“'Fe'b. Mar.
01 02 03 04 05 06 07

£

- + .

¢) What month do you expect to umsh your main program (or: what month did you finish it?)

Nov. Dec. Jan. Feb. Mar. Apr. May June
» 03 04 05 . 06 07 08 09° 10

2

d) If students will have, or h'lve had, a social studies program thlS year other than the main
one, what is it (or are ‘hev") Ptease list below. .

S0




. ] ) . ) .
s K] .
- La s
. % . .
b o N - .
4, - a. To what extent does ‘the currlculum emphasxze affective content: e.g., values, .
- . attitudes emotions, etc. ? Circle the appropmate number. .
) 1 ) 2 ’ R 4 ) "5
. ) L P i < -
Not at R o : ! To a
P all ' ' g : - . . great extent
- 5. " Please indicate your perception of general student interest in social studies during this
' year as compared to their interest in other academic areas (e. &, science, language
* arts, math.) Please circle the appropriate number. . - )
- - 2 o -
) S 2 R T 4 5
[ ) l N e em— } - i .
! least L equally ! . bekt
liked . liked ) Co - liked
6. Please iudicate your perception of student interest in soc:al studies during this year as
compared to, their interest in non-academic areas (e.g., physical education, music, art
etc.) Please circle the appropriate number. . ' . —
1 . 2 - 3 - 4 - - 5 .
PR ’ 1} 3o N - L) N ln
" lelast- : L equ’ally‘ R ) . bést
-liked T ~ liked : liked
- 3 -
7. . In general, to what extent does the social studies curricuium specifically aim to develop
student achievement on each of the followmg cogmtlve levels:* Clrcle the appropriate
s+  number. C
} . : £ “_ ) To a
. : ‘ Not at S Great
T . o All L Extent
e M ' , . . ’
1. Memory - the recall or remembering g 2 3 4 5
of facts, rules, concepts, generalizations i
. etc. ' ' E ‘ ’ .
. ! - e : B BN ° \ s
2.  Comptehehsion. ~ understanding what, is : 1 2 3., ¢4 5 ’
being communicated but not necessarlly s, i )
' ,relatlng it to other things. | - . I
» P ‘a § -2
3. ,.Ap_glication - using knov&:ledge, methods:, ) i 2 .3 T4 5 o
) theories etc. in new situations (to, ’ . .
. T ) solve problems, for,example) - , . . ' ) e

.
, ' *Derived from Bloom's Taxonomy of EHucational Objectives: Cognitive Domain

« we - . -

Page K
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‘ N \ [
- <, . Nof at  Toa
N . ‘ AL ' Great Extent
’ - ° \ ’ *» . Ct . ’
4. Anmlysis - breaking something down into .. 2 3 4 .5
its component parts and understandmg the . T
interrelationship of the parts . A .
p ; \
"« B, Synthési - puttmg things together to form 1 2 N 3 4 5
_°  a new entity such as a new idea, hypothesis . . N
e or set of relationships . T . \ ‘ :
AN 6. Evaluatlon making quantitative and 1 3 5
qualitative judgments based on stated _ T
. standards or cr 1ter1a . ' e . \\\
« L4 = o -

Curriculum is defined here to include the objectives materials, content, teaching )
strategies, and instructional activities of your social studies course this year.
Curriculum thig méans here the social studies program (maternals senés etc.)
as put into action by the teacher.

- 3

*
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Name

/ P .
-
School . - ‘ -
. : -, * . * .
v & . - . ,
« - *
Date 3 s “
T e T g = v ¢
Los M “
. e
P Q
. “\
1 M M v
ES w7 B .

o

S . - MACOS Course Checklist

1t is extremely important to know what unlts and l’essons were (and wlll be) covered,
what materials were used, ‘and the approximate times spent for the MACOS classes involved
in our research project. The following checklist looks horrendous, but all it is is a “list
"of units, lessons and materials taken from MACOS teachers' booklet #3-7. The same list
occurs in Booklet #2 (A Guide to the Course.) Each unit is given, and under each unitare
. listed the lessons in the order in which they appear in‘the guides. Also listed are the main’
- materials supplied by the publisher listed for each lesson, as per the guldes. . oo

Bookket #2 says: "There is no-'average' class, nor is there a 'best' way to teach the
course" {p. 5.) This may be so, but We need to know.what was (or will be} covered for_,
how long, and with what; not what might or could have been done. .

e -

. 7 ¢ the end.of the MACOS Checklist, we will' ask you to list briefly other social
studie’ units taught this clasg this year, if applicable. Below aré the instructions for

ﬁlling in the~columns on the checklist that follows. = e, o,

‘ 1 _ 2
- ‘ Units Covered and Times - Lessons, Topics and Materials Used - .

. ¢ C\ ., - P ) Te
- Units are listed in Capital Lefters and Underlined. If Lessons (or topics) as given in the-

you taught any or all of a given unit, please uput the Teacher's Guides are listed A, B, C,

nurnber of weeks spent on the unit, ioine best of your ‘D, etc,.under the units. Please check

. knqwledge. For units you plan to cover but haven't each lesson or topic introduced to and

gotten to yet, also put a P next to the planned nunber studied in some way by the class as. V4
- 5f weeks. Indlcate fractions of weeks if appropriate. part ol the unit. Also, please check
In flguring numbers of weeks spent use cdnsecutive the materjals used by students during
school: weeks; don't include vacation time, time the wnit. Some materials are.optional
diverted to.other programs, etc. in the course buf are llsted here for ,°
’ . : > - your convenience.  (Also, sometlmes
‘ teachers add other ma.erla_s or. t
S . ' activities, or use materials frpm other
- units of the course. Space is provided
v ‘for indicating these.
. " . . NOTE: For lessons and mdter;als you ,
N L . : o . plan to use but haven't gotten to yet, put
3 . ) L V. -

Y

“
[
.
—




L. IN'I‘RODUCTORY LESSONS~ WHAT'S IN A LIFETI’ME Weeks spent on Unlf

Lessons: A. Man, All Men
Toe. B. Life Times ard Life Cycles
C. Looking at Man and Other Animals

Materials ’ )
" Booklet: The Life Cycle .
\ Filmstrip: Looking at Animals

_ Record: In the Field ° -
Mlscellaneous. Photographs or pictures
" "of children

Y

- Others: (Please List)

¢ -

€

~

II. SALMON  Weeks s;;ent' on Unlt,
e

Lessons:

o

Animal Adaptation

Life Cycle of the Pacific Coast Salmon
Examining the Behavior of Salmon

Life Cycle Variables .

. ‘Information and Behavior

x

=

YO e

Materijals: . . C
\Film The Life Cycle of the Salmon’
R ‘Booklets: Salmen
J " Animal Adaptatlon
- Pt Animal Studies e
ce - ~ Information and Behavior ¢
Miscellaneous:, Salmen Problem Sheets
Life Cycle Chart N
. Reproduction Information
Others: (Please List) o

- = rd [

Topics and Materia.ls Used

for each Unit -

Al

-

Topics and Materials Used

¢ for each Unit

B . .
***************t!*f*************************;‘*********%}***************************




L. HERRING GULLS

o m——

o0

Weeks Spent on Unit

s Le880n8°

o Materle.ls:

°

-

2

.IV. BABOONS '

. ot
Lessons:

-

. -

e TN

A.
B.
C.
D.
E.

F.
G.

H.

. A
Tntroduction to Herring Gulls .
Examining the Causes of Gull Behavior
Innate and Learned Behavior

' Examining the Behavior of Gulls in Groups

Evaluating Animal Material with New
Perspective

The Kittiwake

Structure and Function

Natural Selection )

T
,

Film: Herring Gull Behavior

_ Booklets: -Herring Gulls

o

Innate and Learned Behavior

Salmon e '

Animal Studies

The Observer's Handbook
(VObserving Confllct")

‘Structure and Function -

‘Natural Selection

Filmstrip; Herring Gulls

Miscellaneous:

Others: (Please List)

Fﬂrrlng Gull Stofies
Klttlwake

. Dittoes:

Natural Selection Worksheets -

The Peppered Moth
.

s

x
- 3
/
{

A

B,
c.
D.
E

S kS

Weéks Spent on Unit

-

The Baboon .Environment =~ -«
Introductlon* to Members of the Troop

9

Obgerving Behavior of Young Baboons -

Methods of Studying Baboons
The Troop: Affecthnal Bénds and Domlnance

for each Unit-

]

®

:
1

., Topics and Materials Used

['4
. t******************t*******%***********************************************t****t***

.. £
e *

Topics and Materlals Used

fﬁor each Urlt




- " Popics and Materials Used
- _ for each Unit- .

o 4 . v . -

-

L ,g.\Examlnlng Troop Organization °° I
' H

Chimpanzees: A Primate Contrast ° [ “ -

Baboon Trocp Ranges ‘ / ’

* 7 1 Communications in the Troop . I
J. Baboon Sounds and Human Speech .« L, L .

‘%Ia'terlalg: ' - . ' - ST
Films: Animals in Amboseli . . . ] o
The Younger Infant . : -
. " The Older Infant . * ' IR
' | The Baboon Troop ¢ _ S N
Miss Goodall and the Wild Chlmpanzees ' . .
Booklets: ‘Ahimals of the African Savannah . L. et
e ‘ - Babgons . : ) ‘
» .o i Fleld Notes of Irven DeVorg A X e
' The Observer's Handbook ¢ - -\ '
LU “The Bahoon Troop-: - - - . .
] ** The Chimpanzee N . . ) -l .. Co '
. ‘Baboon Commuflcation ' R
B _ Filmstrip: Baboons . - CL e
y “.Record: In the Field . . i Ce
< . Miscellaneous: Photomurals | N
- ‘ Environment Boards
. . ! Nairobi Game Park Map ,
Others: . (Please List) )

] -

bt

—

.

h ********y*****************)‘;********#*****************************************"*****}*

. THE NETSILIK ESKIMOS A'“ THE INLAL}TD CAI\:XPS . ‘Topics anddMaterials Used
' ’ ‘ o for each Unit ’

-I: THE NETSILIK WOR LD  Weeks Spent on Unit .

"A. Man lees in Two Worlds .

) xJV B, The Physical &d Symbo%gt Worlds Infivence Man's -
Behavlor o . ‘s . - A
. ) ‘C. Knud Rasmussen and his Journal ) o, o
. D The Famiiy: . . , ’
- E., Migratory Life on the I’undra v " <.
) ) ‘ »? . ‘ . .. . I‘/_T
B 'O - . . 5 , / . :\\ .-
L] 3 . . . . ) ‘/ ‘ ,: . -
’ -~ 2 \ 4 .. ' )
2 % A 9":‘ }
" : \ ‘o ~ _




Toplcs .an(l\l\laterials Used ™
for each Unit -

- - L

oo o v' Films!? ﬁ‘lshing at the’Stone Weir, I - T : ‘ -
T . / ' Knud ) Y A ! . B e
: - , .
1
1

& ,/ I Life on the Tundra B
.o + " Booklets: This World We Know .

’ . Songs and Storie@ of the Netsilik. Esldmos [
vt ) a . A Journey to th«.fArctic " T 7 ., .

o “ . _'TFhe Arctic = o T , " .
e T .. Recotd: Words Risé Up" Soo g e IR ‘ '
. Filmstrip: I\etsill_k Life. . - " ‘
* . Miscellaneous: Photyrhurals .- . Co e -

. : > ¢ Pelly Bay Map - -/ 1 '

U Others (Please List) -t v ' - .

. v
»

. .t . - . x v = - 0 /
*******i&************t************t#*&#*&******##*****i***tﬁt******#**#*t*******v**
A - . y 3 7

¢ A N

I “THE HUNTING WAY OF LIFE  Wecks Spent on- anlt v T

S U : D - .
Lessons:, A. A Plan for Hunting" ' ) ‘ .

B. Tools =~ ) . : . L .
C. Desighing a Topl . * et T
¢ D, How Netsilik Tools are’Used The Bow ) . °: < ,
- ° and Arfow Game . I SR AN
.Crosslng-Place Hunting T ) T, S e
The Crossing-Place: Hunting Ga.me , fm 2 a0 T g
) . Sharing at Caribou Camp. ~ L ot £

E : H. THe Birthof a Hunter : .

. . At , -
. .. : / <A : .
-~ .

A - - . * A
LS . .

Materials: * ' . /. e
. Film: At the Carlbou Crossing Place\,° i ,
, Booklets Antlef and Fang v & ot T S
e Stalking the Pdper cup v I
b . *" ' The Data Book . - v L N T
A A Journey to the Arctic : o = "
- ' Songs and Stories of the Netsilik Eskimos ) -
< This World We Know" . .- .
¢+ Récord: Words Risé Up e .o P T

e Games’ Caribou ;hggyng Tablet, of game maps’ L

RO N

~“r———andifame materlals ' e . o) \4 4

-~
T e —— . ¢

[ I . .
. . n"
.




*************#*************

Mlscellaneog : Esklmo C'u:ﬂs

. Pelly B'zy Map
“....,Poster: Hunting Caribou at a

H

-+ Tool Box (collected by teacher) |

for each Unit

RS c ) *  Toples and Materials Used

-

i Crossing
*+ Netsjtk Portraits |
Others»‘ (Please List) SR \
I = A o r . . . ' ‘
e : " iy ¢ ! N
v ° " ry - ‘.-:

’

‘ d
, /

“TI. * NETSILIK FAMILIES"

"
»

J

-

Weeks Sp'ent on Unit l

-
-

I

\

}k{:**********************v*************T ***************
. /
\

A,

Film: At the Autumn River Camp,.I .
At the Autumn River-Camp, II

Hooklets:

)
- ey
» o
U M. JV. |

.
-,
m..a._:

. Record: w

A’ Journey-to the Arctic

- TIN Data Book °

k)

‘-his ‘World- We Know

L * Kingnuk "o
he Girl He Really Wanted
”he Obqerver s Handbeok

: | Netsilik Life,
brds Rise Up -

- Miscellariequs; Pelly Bay Map .

bfﬁers: (P] ease List)

.
o ,éf"'

LEskimo Cards

&

-

~

‘he True Play: ~How Itimangnark got

4

ongs and Stories of the Netslllk Eskimos il

i .
\

’

p——
N
. s

Lessons: A 'Faml" ¥ at an Autumn River Camp - i
‘ B. Men and Women Prepare for Winter L . B
C.. How It mangnark Got His Wife . | -
D. Childrgn.Learning ol NS
_ E. Tamily Tres and Expec&.d Behavlorﬁ o -~
" Materials: oL e ) ’




. ™~y 2\.',

_ 'THE NETSILIK ESKIMO ON THE SEA i1 E-

Toplcs and Materials Used

for each Unit

p¢ THE .DANGERS OF WINTER  Weeks Spént on Unt ;

- / Lessons: A. Coping with' Winter by Moving to the SedIce: -
B. Old Kigtak’ ’ ‘.,
~ - ©. The SeaIce Camp: ‘\Ietsilik Viewpoint
'D. The Need'to Explaia

)

Materials: \ . ©a I,
. Film- Wlnter Sea Ice Camp, I ‘ |
. Booklets A Journey to the A ‘ctic .
The Data Book . N
On Firm Ice
The Arctic . | h N i
Songs and Stories of the Netsilik Eskimos '
" This World We Know - /
é&' rd: Word:> Rise Up ‘ L /
) ‘ T‘lmstrlg Netsilik Life | . : - : /
' ' . Miscellaneous: Photomural: The Trek /
: . . Netsilik Portraits / .
X~ \ . Poster: Families of Pelly Bay ’
. g , Pelly Bay Map
Building an Igloo »

‘Dittoes s
Life at Winter C'Imp
Others: (Please List)

y . N 5 - - .

R **A*****titt'**u*mktum*u;uz séumit*t*uhu*u*u**f**uuvtt*tttuuu Lok Kk R
[ N ’ .

N2 [
Fd

. THE HUNTING WAY OF LIt E'IN WIN‘TER

. " {essone: ‘A... Iuntlng Seals '1t Bre'lthing Holes :
B. Words and Acts to Brlng Good Seal Huntlng
C. Strategies for Hunting Séals
p.  The Value of la Distribution System

« 7

Weeks Spent on Unit

i

/

. ) * l . . ¢ e
., . E. | Seal Sharing /Pﬁrtnershlps{ L
o ° " F., '"We Dare", Q/ ' / . .
M . - o 4
% Materials: HN - . K '
A . Filmg: Winter Séa Ice Camp, I
2 . : “* Winter Sea Ice Carp; T _
. Booklets: A Journey to the Arctic . !
\ i - 7 ; ] ;
o 95 -
- J o ,




b= e ramxnesarpeny“};ay —— L, T ETETTT

) . o Topics and Materials Used
. . ) . o : oneach Unit - * -,.
. p . )
' Booklets" 'The Data Book 2 )
' . The Arctic N N
. On Firm Ice > A
"~ Songs and Stories of the Netsilik Eskimos e
ot Fhis World We Know , T
fos o . The Many Eives of Kiviok | .
.~ "Record: ‘Words Rise Up. . « o
. Games: Seal Hunting Game Boards, Record e i . 7
L e . Sheets and Other Materials - =
Y .Miscellaneous,. Photomural: A Successful Hunt - ‘
: Seal for Sharing . ) ~ ) .
Eskimo-Cards - o .
- Dittoes: ‘NETSIRK (seal)
* . Seal Sharing Parnership Sheets . "
' " Posters: Seal for Sharing ’ . e '
- : A Camp on the Sea Ice SR ‘ . .
. Families of Pelly Bay C ‘ -,
' Others: (Please List) v . *
R ) i o '
- - i
. P » : ‘ o2

. R VN
- . B

Hokok ok ok okok %k ********************1;*************************f************}**ig*********’i;*

&

_ TI. WINTER CAMP: THE INDIVIDUAL AND THE GROUP  Weeks Spent on Untt

Lessons: A. Ties Between Individuals’_
*  B. Winter Féstiyal

. C. Conflict Between Individuals . - ,
v "~ .D." The Group Acts.to Protect Itself . _ N
o E. The Individual and the Group .o R
Materials: _ T 7T - - , o .
i ' Film: . The Legend of the Raven- 7 '
Booklets: On Firm Ice 2 . e

El

Journey to the Arctic *
Songs and Stories of the Netsilik Eskzmos
Posters~ A Camp on the Sea Ice -

L)

Miscellaneous: . .

* Dijttoes: Netsilik Song Rartners
. . Eskimo Games '




P

Others: (Please List)- ‘e

~ & .,
~

ok sk sk ke sl e e sk oleak o ok ok sk sk ok ke skl ok ok K ok sk ok ok ok ok ok ok ke e ok ke ke kb ok sk sk sk ke sk Sl sl ke s ok sk e sk ke sk sk sk sk sk kel sk ok o ok ke 3 ook ok ok sk sk ok sk ok ok sk ok

. , ? L ) Topics-and Materials Used
IV. THE-LONG GAZE . ° -~ Weeks Spent on Unit_, on each unit N
N & . Y ' .
Lessons: A. Nanook of the North ‘ o ) L e
R 2 B. The Changing Lives of Canada's. Eskimos ." .

. C. -What Makes Man Human o

-
-
N -

- . Materials:

Films: Napook of the North g
Winter Sea Ice Camp, III

Filinstrip: The Netsilik Today
Others: (Please List). ) .
. -7 - e -

P am T ;-

~

‘e . ’ . ) ’ ) o
f***********************+§******ﬁ**********************;**%*************************
- b 1] N - ¥ - . - ~

-, H

Including this pregent yeax, how many years have you taught MACOS?

2
PR I
3

Did you give homework assigniments in-RiACOS ? Yes No.

°c

e - If Yes, about how often? ' - T ' ,
. A few times during-the coirse (1-3-times) ,
. Quite & few times during the Gourse (4 - 10 inj;’

DO et

. At leagt onze with each unit”
At lgast several times with each unit C o N

. Usually for most lessons 3 " S

o

N e OO

~

Some‘MACOS teachers ha.ve‘been teaching other social studies programs to the class involved

‘may have been done before, during or after

in our regearch project as well as MACOS. This

teaching MACOS. If this was the case for your class, please provide us with a description of

the content covered in the additional program(s) on the following pages. If there was another

' program taught.or used vi_)ll_l_lg MACOS was being given, please put MACOS as the program in
Column 5 (Concurrent or Supplementary Programs or Tests) for the periods applicable.
Otherwise, pléase indicate the program in Column 5 as appropriate, Thank you for your

\)4 lsslstanceo - . I} . . ’ -

® ‘ . - - g
, e : . y Qm . n
. ‘

IToxt Provided by ERI ’

[4

&
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, . POSTTEST ADMINISTRATION ™ J ' -
.. . A INSTRUC TTONS o

a L 4
»> N a .

= Do-you remember last fall when I first V1s1ted this class I divided 1t up into

TN

Group A and Gro!lp B and you all did son\(\tests and questxonnah es? I'm going to do the .«

-

LY

same thing today., - o . © .-

hY
< . -
) ~ ’ .
/ . : " Here are the names of the kids in Gyoup A. DPlease raise your hands as I (or the
R : ) . &

. . ! s
teacher) calls your name. (Distribute to Group A.)(’Then to Group B.)

Please put your name, teacher's name and school on the f1rst form. Do it on the '_,

"rest as. you. go,aiong. Don' t forget. ,‘I‘or some of these questlonnaxres there are no rlght or

N -
« . ot

wrong answers. In any case, you will not be graded on how you do. Nothlng will go on your

°

3 — ] »

school record. So just do your best and each person do his own work. , ° ° t

) LeL's do the fust Questlonnaxre, called Study Cno;ces. T~ g .
- A ] . . RS
(Note 1f STER.is still to be given; at the end of the perlod say I {or ' ” ) \vfll be _
back for a f1na1 visit o the class in a few days.) o °
7 : ¢
¢
¢

___; m—— e i ——— “—ﬁm— —roee e moe T T e e e T T - - — e




- L4 v . SL
. “‘ “ ) . v o ° - i . *
- Q"'J . . .
T .. '~ POSTTEST ADMINISTRATION . ‘ .
“ . " s ] INSTRUCTIONS Y
- . Co : 5 . -
T . Do you remember last fall when I first visited this class I di\'/ided/i‘{up into

© ~

“Group A and Group B and you all did some tesis and questionnaires? i'm going to do the‘

13 o <
»
- ~

1

same thing today. . . . .

.» Here are the names of the kids in GroupdA. Please raise your hands as I (or the -

%
.

R
_ teacher) calls your name. (Distribute to Group A )( Then to Group B.)

-

Please put your name, teacher's name and school on the first for‘ﬁx. Do it on the

*
3
- -

rest as you go along. Don't forget, For some of t}\ese questionnaires th3re are no right or ~

= ;\ - )

. Neree :
. wrong answers. Inany case, you will not be graded on how you do. Nothi‘ng will go on your ¢

-

school record So just do your best, and each person do hlS own work

z T Lel's do the i’nst\hestionnaire, cﬁlled Study Choices.
(Note: if STEP is still to be given; at the end of the period, say: I (or v ) will be
hack for a final visit to the class in a few °days.) T ’ ' . '
. ) T . &
‘ S L T 5,
- ’ . , . - )
N “ » LY
71 < »
- [ b M ° -

Q

\
S
3




o’ - , - ]
) ‘_ ] ] l
}““ . ‘ V " POSTTEST ADMINISTRATION - : . P
‘ ’ - . INSTRUCTIONS' f A
° L ‘ . " . . . | | . o
w 5

" Do you remember last.fall when I first visited this class I divided'it up into - .

* .Group A and Group B and you all did some tests and questionnairées? I'm going to do the

ar

‘same thing today. . - ' ‘ .
v . ’ i o . ‘ . .
. - - Here are the names of the kids in Group A. Please raise your hands as I'(or the
. . e . ° L
teacher) calls your hame. _ (Distribute to Group A.)( Then to Grgup B.) . N

Please put your name, teacher's name and school on the fitst form. Do it on the

— 0 ';"T?:“\ - o . . - S .
T ¢ rest as you go along. ijv\!t forget. TFor smMse questionnaires there are no rightor 7777

AN e
.7 . - .
wrghg answers. gn any case, you will" not be\graded on'how you do. Nothing will go on your
w5 . - R . : - -

- . v -
<

» school record. *So just do your best, and each person do his-own work. * R -«
>, ’ : o - o ¢ .
. Lel's do the {irst Questionnaire, called S_Ludy Choices. , . AN
(Note: if STEP is still to be given; at ‘the end of the periéd, say: I (or , ~ )willbe _*
- - i .h ' . - ‘ - .

v

X "back for a final visit to the class in a few days. ) «

.
- v
“ ¢ .




L - ) ‘ - - » *
o o ’ L ¢ -
L .t POSTTEST ADMINISTRATION . ‘
. - o - INSTRUCTLONS o '
& " ° .:.: ) - N . >

3

« Do you remember last fall whend fi}jst visited this class I divided it up into

“~ .

'~ Group A and Group B and you all did some tests and questionnaires? I'm going to do the

same thing today. - i SR ' ' )

<

ca * Here e the names of the kids in Group A. Please raise your hands as T (or the

v
.

teacher) calls your name. (sttribute to Group AN Then to Group B.)
- ¢
i N :

oL . Please put your‘*name, feacher's name and school on the first form. Do xt on the .

- ——

— rest as you go along. Pon't forget. I‘or some of these questLonnaires there are no right or

L -

Wrong answers. In any case, you will not be graded on how you do, Nothing will go on your .‘

l ° ) .

school record. So just do yﬁur best, and each person do his own work. ' ) ‘,’
N ‘b ’d M ‘e ' I T ' - ’ PR

o

.\ Let's do the first Questionnaire, called Study Choices.

¢

(Notei” if STEP is stillsto be given; at the end of the period,-say: I (or __ ) will'be’ - ’

back for a final visit to the class in a few days.) * ' KPP

” ' : ' -
‘. . . . -

e v e S A—— —————— ————— - —— —— i —— et et i
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- . -’ 7
- - ‘ . Y ... * . ) v .
' ’ -~ " 3 o @ -
.~ NAME £ e v .
. X - ' e " ot ., <. e )
"SCHOQL - - e R .
. ®DATE . o o ) : . >
‘; ® .( :. i s ’ i » . s ©w
. _’SOéAL STUDIES COURSE CHECKLIST, ,
. - ' s . / .o : . O . ' . o .
.. . We know the social studies program you areicag¢liing to the class mvolved in our research project, It is extremely

1mportant to our” curriculunt study,"'?s yuu would e\pect to Lave a formal descrxptnon of the actuaFcontent structure of your
social ctudxes program from beginningto end of the year. We are askmg afl MACOS and non-MACOS teachers to inform us ' !

B
as to which units of the soetial studxes text or program were actually (or will be) Covered and to what extent the approxxmate ‘ e =
' t,tmes spent for these unxts were ¢ and what other supplemenhry matérials or programs were used concurrently ) oo F ‘
re T s ° ‘~ » LI ’ - . . +
. . . We do not intend to xmply in "ny way that partxcuhr units or lessons should have beed covered, or partxcuhr times

should. have been’spent., We are '1sk.;ng for a lxstxng of what was or will be donen-s;artmg from the beginning of the year and ‘

gomg to the end. ] . ; - . : . N

N
4

1/ TEXT

»

Please write the’name
of the text(s) your clas
has been using in their
-Social studies class.

erf there is more than

one primary text,

2/ UNITS COVERED.
- R
. vPl_ease write in

s . which units in the
social studies text
were taught, If
you have rot yet
taught a particular

+ N A M

N

¢+

ST Below are the mstruct.ons for filling in the columns for the checkfist.

3/ CHAPTERS OR LESSONS
COVERED
Please put a %} mark if allg,
the designated ch'lpters oras
lessons wmun each unit have
. been or w1ll be covex;ed If
. you taught some, but not all
of the-lessons or sub-units

-

IN WEEKS *

4/ APPROXIMATE TIME

For édach unit taught« '

(or planhed for the
remainder of the

.‘ .year), please put

the approximate
number of weeks or

o e

-3
S K

5/ CONCURRENT OR,"
SUPPLEMENTARY

PROGRAMS OR TEXTS

-If jouhave used or
plan to use any
supplementary

. materials or progtams -

with your gbcial studies

. ;. ell it but olan t .- s : . ¢ program, please
o ’_\‘\:rn:e itin as well. un; ” Il; gandéo i . for.a " lar umt‘, please fractiong of weeks describe what these -
Y pu ta (tl) esi e write in“which chapters.or spenton the unit (0r  programs were or -
A . unit title: lessons werg taught. ‘ p[fﬁmed,for it.) If  will be.
. . ‘\' . these are in a™standard or you arg really not -
. ‘ commercial text, just putin sure, .put a (?). In .
. OTE R i for” . ‘ C e
N On the fo owmq pages are numl3ered the chapter'numbers . .~ figuring numbers of
. columns for. you tofill in the ' N -
. information e uested, » weeks spent, use consecu- .
Lo ‘ ) r q T . (~ tive school weeks._ Don « .
‘ \ , .. , . .. _include'vacation time; time . ‘
o - ‘1 00 .y \\ - : dxtverted to other.programs, , - ¢ - .
. “ e o' -, ’ N ¢ €lCe . K

-
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L]

S
.8

- . 10
Q .

ERIC

e

. - * ' \ . \ ,. C e .
. ’ . . © -c. ' ' . ’ ] * . “’; ' : ’ = -~ ) ’
. : ‘ T v f \\ i’ > * .
v - . A\ M . L4
, p . - . H . N
. . . I 3 y / k4
. . <L e A . i CONCURRENT OR et
- © . - : . SUPPLEMENTARY LI
. e, e . CHAPTERS OR . APPROXIMATE _ i, PRQGRAMS orR Y ..~
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- Jdiow many years have you taught the social studms prog’ram your” . c. .
class is presently studying? / . o .
- 5 - . ¢ N ’\‘ - . * N . Y . N
» Did you give hpmework assignments in this social studies program? . oo ~ .-
* ¥ . N
~ . yes__ - -no, . * ot y .
i ' y x . ! . » .
; b .- - j ] » “ hd
: If yes, About how‘often? : . ; . y -
" Y 1. A fewtlimes durmg the course (13 txmes) , - o ) ® ' o .
t'a . 2. Quite a‘few times ducing the course (4-10 tm’xes) : - Y.
. 3. At lea$t once with cach unit . ! T ‘ , e e
4. At’least several times with each unit B . ot 105_4 T
5. Usually for most lessons  + : J ’ , - ’
T e S .
. e e ~ & - . . .
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We do not intend.to imply in any way that parficular units or lessons should have been zovered, or particular times

going. to-dhe egr *

-
-

.
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g e
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'Please write-the name
- of the text(s) your class
., has been; using in the_ir .
- social studies- class.

LA )

.

*

- A

UNITS ccvr‘szD

-~

Please writesin-

* which units in the -
. " socjaf studies ,tewth

T la
Jwere taug

If

. ‘If there is more than
-\ oné primary text,
w'ri‘te it in as well,

. you hav not‘yet
mught a partxcular-
ufit, but pl:m to, s
put-a (P) bemde the
/ﬁmthtle T~

f‘ . - ; .

Y

-

\

.

:I\ -

Below are the mstructxong for fnllmg m the columns for the checklist

COVERED.
Please put a ¢ mank if all

" the designated chapters or

lessons within cach unit have
been or will'be Wered- If
_you taught some, but notall
*of the lessons or sub-units
-for a particular unit, please
write in which chaptens or -
lessons were taught. "If

. these are in a standard or

commercxal text, )ust putm ]
the' chapter numbers",
ey, ‘ \. * R .
. E
Ce T s

e

e

-

. remaindet of the

‘year), 'please put

" “planned for it.) If

, figuring numbess of
" weeks spent, use consecu-
tive schoo[ weeks. Don't

N

.

" should ha»w. been spent. We are askmg for a hstm of what was_oOr wxll be done, starti from the begmnmg of the'year and
e g

i R 7/ CONCURRENT OR
3/ CHAP"‘ERS OR’ LESSON§. .4/ APPI;OXIMATE TIME

IN WEEKS

For each umt ‘taught
(or planned for the

the approximate
number of weeks, or
fractions of weeks
spent-ofi the unit (or+

you are really not
sure, put a (?). In

)

- SUPPLEMENTARY —  ~

PROGRAMS OR TEXTS

I_f~yo'u have used or

plan to use any  *

)

will' be. s

supplementary

materials or programs ‘

" with your social studxes
program, pledse "
describe what these
programs were or

o

mcl.ude wvacation time, time < -

o/ -
--diverted to og;er programs, :
etc.
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How mamny years have you taught the social
class is presently studying?__ " - 2

studies program your -’
. - 7

-”

-

Lo

‘Did you givg-ho;newdrk assignments in this social studies program?

*ho.

-

* If yes, about How often?

.. ___yes

1, A few t:imes, durinf; the ‘course (1-3 times)
2. Quite a few times during the course (4-10 times)
3. At Feast once with each unit - .’ .
4, At least several times with each unit ) g
5. Usually for most lessons e L

’ . 2 o ;

- 'a Yy o
! ' e . ’ v 4 ./
I - ’ 14 > i .
: , 5 . . - : CONCURRENT OR
‘ i , . . , SUPPLEMENTARY
’ ~ CHAPTERS OR +  APPROXIMATE PROGRAMS OR
2/ yNITS COVERED 3/ LESSONS COVERED. ¥/ TIME INWEEKS———3%/-~  TExTS- % .
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. a . o Please do not*write.in this space. -
. ?Nar‘ne; ) . 4 For project use only,
° @ *
District:* ‘ FN__ 60 c#_1
CThee T e }/
- R R D . o S -
- . . (04) " (05) /,/ (06)
o // - . ) . AV
~ “  DISTRICT FORM )
¢ - o

The questions ] below -pertain to elementary social studies programs and curriculums

throughout yonr school district.
used in such a way as to xdentify the individual district.

according to your best
eration and attention.

~ A. Program Selectica in_Social Studies ,

N

All data will be treated as confidential and wi}l not be
Please answer all questions
knowledge, information or judgment. Thanks for your consid-- B

- »

’ ‘e -

4

" 1. Are there formally stated educatjonal goals of social studies for the district?

v

-—{(08)

-

T
",

2.

a. If yes, are
‘N

1.

2,’

b. W.hen‘ were

i X
2.

3.

4.

- 1. Yes (If yes, please provide,a copy with this queét—ialﬁéix:e.) C0

No

L

.
N R T .

they stated by grade level ? . S .

T - TTTOT ] -~

Yes ) .
No E - -
they established ? 7
Within the last 12 months : “, ' ) i

1-2 yeags ago ’ ', ’ . | -

2-4 years ago

»
N <

C.

5 or more years ago " -

How were they established for the district’; (Please describe briefly
ow the social studies goals were developed.) If a committee or fask
force was involved, what was its composition? What steps were taken

. to arxl'ive at a final list of goals?, - - »

-t

-
.

o A

s -
B . °
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VI, VY

.
. 3
® R

: - . L 43 ~ =

LY . "

’ (]
- d. 7 To what extent can there be variations 'in the educational goals s of the
social.studies curriculum from,building to buildlng?

N
L4 <

(10) ' , ' -1, No variatxons

2. Some local option . . “

s
< . hd .

3. -Complete determination of goals:at the building level . g

~ ©

2. What is the process for adopting and installmg a particular program or set
< of materials in one or - more schools in the district ? ~
K . L as Please describe the process. (the sequence of events) by which I&ACOS
‘e — . came tobe installed (used for the first time) in your district. What
: started the process? What steps and decisions-followed? Who made
the deeisions? Was there training or other preparation involved" :
5 o Describe the process through the first year of-use. “

'-‘D”} ,\ ¢ > N A .
.

[N

~ <

b. After initial mstallation of MACGS, what if any process has taken place to
disseminate-it further m your district? -

o
L
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> L] - o —— e s e

-~

c. In what ways, if any, do the processes described in 2a ana 2b differ
for other elementary social studies programs used in the district?

-

.

,”ﬂil)‘ v -1. .Yes (How?)‘ N
‘ 2. No~ - S
- - L4 - o .

-~
e A—— ——d - \

. AN ¥ "
x . .
< - Fa . . . . « .
1] . Se / >
A . . w - ———

- - 1 1) [

e B o,

.. ° . . . .
. . .
"

d. " What specific role or roles do elementary teachers play in sociai studies *-

program selection and adoption for exementary gchools?

-t . - R . C e B

Q
- - A

A -
- v
'S - —

(1) 1s the role different in other aca; demic areas?

- . -

. L]

" . e. What speciftc role or roles do principals play in selection, adoption and
continuation of elementary social studies programs in their schools.

° o W

w 1 - 3
- ? L
. . o ‘(1) Is their role different in other academic areas? ’ ’
£ "‘ .
(12) - BRI 1. Yes (How?) -
" ‘ : e 7 e
-2, “No o - : L M
- ¢ e ) . ! - LN
f. What specific role or,roles does the Jdistrict social stidies coordxnator,
‘supervisor, or director play in selection, adoption .and continuation of
v elementary social studies programs ? - ; -
1 LT,
. . - - o e ——
- ) . . _ /‘__—.—-——"""/ - .
’ ) '___,.// 3 v -
_——-—/ ot
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Pl
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- k]

(1)Is-théYole-of «altnllér—peopleadlfferentﬂm_o_thernaggde,m;p aregé? ’_ 0

t—Yes—(How?) — -

*

. 2. No

~ L.

What specific role or roles 90 parents or communitj grou;;s plai in
‘. - social studies selectlon, adoption and continuation in the elementary
*  .'school? -

"+ . (1) Is the role differept in other academic areas? : \ o "
- . o N S R

(14),

-~

1. Yes (How?) -, . )
. ‘-o . . - L . ) e,
No - - ) .
& « - . e A
2 - e
” 1

B. Prograni Evaluation in Social Studies

- -

Ve 2.
—_—
.

N\ . \
1, Please describe briefly how elementary social studies programs are
_ “evaluated In your district. What data are gathered and used by whom
- to decide whether to drop, modify or_continue a program? How often’
is it donei? (Note: the recommendations of a consultant or a committee
is coneidered.a form of data. Informal recommendatlons ‘by teachers
are also data. , So too are pré and post test scores, statistics obtamed
from experimeqts, ete.) -

- - . B s

AR

't

“

NS ) .
- * -
LY,

-




~ 2 . * |
' . I ";
&, * ¢ -J
29 N e bt - x - ° < . - N ‘i
R 2, Is a district-wide standaz‘dizpd- test program.employed ? . ‘
15 © L Yes L. R }
(16)~ a. 1If yes, .at what grade (s) ? * Check all applicable. )
- N 1. 4 . ')\ - 5. 8
- . - N - .- .
) 2. 5 6. 9 -
. C— ) > % — - oo ': .
b ~ 3 6 7. 10
o o i — . ."""'"'. - \ .
‘ - 4- 7 ° . 8. 11 <
f :’{/}: > ~ * Y ——-9' - N
— e :‘ _ o e " N \”“_\.
"3. Does your distri ' ations-of-
elementary social studies, _programs and curricula by means other *
. than pe}iodic standardized testing? v . "
an 1. Yes : A T o
i i ) _.__ 2. No - CUR . . ) - )
. . Y, > - » . ¢ ) < s
a. If yed, what kinds offsM. made? (Pleasewcheck all applicable)
. . > ;_ * . ! ; — . ‘ . ) . . - « ]
A . (18) . 1. Genuine experiments- (with or without some form of random assignment)
. ' . . ) 1Y - . ) x s
£. . ’ 2. Quasj-experiments (with or without control or comparison groups)
’; :\:.::\ ) v . : A “ B ¢ b # .® ‘ - -
s 3. Case.studies el .
N . [— - - ,
] e 4. Analyses and ratings materials . . ' . )
' A ;‘5:\}Gbnt:eyem':es, workshops C e =z
e W L ’ - R It -———.—ﬂ—‘—
_-_ -6, Surveys S ]
= —a7Narrative reports .
. . 8. Vidgo tapés, films, apdio tapes ; .
‘ i 9, Other (please describe: S - . .
04‘ ' ' ) ) - ) ‘ \d )
. . - 5 R ~5- . - . .
3 S 115 . - N




I

°. ¢ ' Impacts . °
? 1. Within the past 5 years have there been impacts (changes, significant
R pressures, episodes, etc. positive or négative) of a) MACOS, and b) '
o other elementary social studies’programs.imyour district in ary of the _ . .
T T T 7 following areas?—Please-rate_each item below for MACOS and for Other
", by applying the appropriate number from the following scale: S T
_ 1 ) 3 4 5
Lo ] 1 | { . .- )
strong .. ,° negative no - . positiye strong R
. " negative impact impact impact . impact ~ positive lx_np'act“.f b
- - Please put your _rating on the ling in‘each column. H yoti' i‘ndicafe- «
f impact for Other, please indicate w}xlch program, e -
) - ‘ e SO
. Lt MACOS | Other—(Which2)—
. (19-20) . _ a. Purchasingor - ‘ Y '
S~ procurement-policy N
L P~ , or practice - - hE
’ - B T ' B ) .o
. . 'T\.\‘\\\.\; A . = ;Q R . \ :
(21~22) b. Program’or- — . . N N
: . curriculuin I .o " )
" selection decigion T ] R
. . processes ST . ’
Y , . - . . > B T .
- ' (23-24) .- . Ce: Classroon3 supply,‘ “" ]
) o support, logistics _ . s .
; kv 1 " -~ < e ___._‘oo—«“;"_:”T 'A..;‘ * _‘,‘_,/'
(25-26) d. Parentor b e /‘ i o
‘ . community ’ . ]
——— ° involvement or o o« - .
- , interest . Q"_} )
. . . - " - - . o _ .
; (27-28) - e. Public 2 : Y
’ confrontations. - °; T
- depates .
. LY - - _6-1 . . . 0‘
‘ @ '?‘-\ K
; 1 v. i“
<. . 115~ T . B £y
R s L e ° [ 2t




¢ s A1
- P . s y _
. MACOS Other (Which?) Ty
(27-28)[ f. Course scheduling i . ‘ i\ '
\ . : T " )
- (29-30) . . & Designor relation- ¥ ** i '
: ships of social |
[~ _sfudies curriculum ' :
e ‘e _ across grade levels B T e
. » . W ATy rn—
- - - »
-. (31-32)  h.. Design or relation- - ‘ o
B} ship’s of social 2 . -
.. ———studies-andothér T > . i -
. disciplines within’ . ° \ L
‘ “grade levels, \
N . . . . x | . ) 0
~ (33-34) L. Staff development; ST v\ -
: X teacher professional ! R 4
development " . : . g \
. hel wo ” 3, d T “ - ‘\
5 ! s, . ’ . k * o \V\ \ : -
(35-36) jo Gradingand - . S S .o ’ e -
L A reporting to parents - . oo A\ .
) ¥ © ) - > ) ) . \
' (37-38) k. Parentcommunications | , . L .
» * with and visits to school '
’ . . . ’ 4 == - N :“‘TM‘— ¢ v -

(39-40), " 1. \Edgcgtjopal,goar‘lsf -~ T , e- -
T ~~ “philosephy * - . . ‘ ‘ °
S 41-42)  m. Teachers!roles, R — - :

N _ functfons in system . | ‘ . o t .
, l \\\ - ’ ) ' L i - ~
*. ,-(43-44) ° n. Teacher-teacher : ¢ S
© 3. relations R 5 ’ . .
) \\ . -

g (45-46) o, Teacher~administration R .

ST relations” ) : ’

S




of elementary soclal studiﬁﬂom’dtstrictdurinrﬂxe—past—ﬁve—yeml '

) L * 2. In your opinion, what has beer the most signiflci;'mt\change in the area - | -
% )
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- " COMPARATIVE COS' SURVEY

=7 . 1" What schopl year was MACOS first phrchased?_ >, - T
v ) : ° . v i L O 5 v

N budget ‘lpprOV'll? Yes /No. If yes, may we see .\gopy of it? ’

//'A) -4 . \‘ .
s, What wag the initiak mstallatxo}ryplan? ’ a ) ~ - '
t . - R . \\\‘ . .
‘ \ HI Numbcr of cl.lssroom scts Ios— N : $ AN L.
I e _ - v.", e - - T LT T T T
. ’ B b. Number of film sets: # > - 3 0§ .
. ST - * <* . : * - N ) -
: . 1) - Purchase? . Lease/Purchase? . . Other? AR
- - :2 Complele-sets-of-films-{: tﬂ—l&)“ - "%s : _No
- . —_ ? t
s /c.T Number-of cartridge lqndiﬁg,projcqlors? N - ; % i
.-~ ®d, Other purchases ,of/m:féqriéls. or equipment? What? What costs? | e
. & . " //// ¢ s ‘ )
) - - . /s - e . ‘f . .t ,‘_ B
. e, [Intended use:/ - R ) e e T
e o= v “Gradelevels I of classes I of sch':);‘é:  “approximale ¥ of students .
o - . 7; - ) - e N . -
oW A O i
, . > ' B $
‘ f. Vh.lt w'rs*the cuprlculum‘pl'm? (E.g., one year socml studies course; p.u‘t
/. science, p.an socml sludles half of pregram,onc yc'u', half next, cte.) .

/ .
.

-

/ot ’
. 3 . . . v
. s s d
- v i fres N o : -
& - PV . “ - . - ) . Iy
« , - o « .
v R : - N : . N . .. » -
. e - . W3 . ’ P
) : - > - *
BN ——

// : g~ "What was the St'lff dcvclopmcnt pl.m" (E.g., Regionnl Summer Inst;mtcs~ .
~ Ldcal Workshops ete. ). How many teachers? What were thc costs? i

: ' .
s ot °

o
X

©a N

h., What was“the s .m.xg,cmenl and logistics pl \n? llow were ﬁlms lo be shared.: -

i LY distributed, : - : . .
L@ - . . o® AN OO - -
. . ~~ ’ - \, .
- A . . L. \ . - - -
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- - LY * . - - 0y
- . '_ . - 19 -2-. 'o - ..“. . ; -_ » oy .
" - ¢ - « ‘ .
» © e N
-; °A . Q.
: ‘ 3 » . ) . ;
’ I \\’erc there any other cost factors associated With the mltx.ttwn of MACOS" ‘ .
i * o . -~ L
. % T ——.'-----M«—........'..._W:?hw’. 8
7‘.” _ . - '/7.1 ) - -‘_-WM""‘*--—‘*_Q -
PR - e . oo - S
A ‘ N 3 .
- . jo How were initial costs dxstrxbutcd or alloc'lted ir the school budget? (Over B s
%Y= what budjet categories? Over’what perrod of years?) .» - o N
. o g
- . . - .. . LY ‘
— | Tt T = - MR - ° . . .
\"{ ? Y » , - \\~\\‘ - . . < }
— k.. How-have materials, films, and equipment been amortized? -.¢
; S o ¢ ) e g
. 2 \
" . i . * . R ot . 3 \\ .~ . 4 R .0 .
LY . 4 ’ . \ L . .
' 4. Since initial instalht on of. MA/COS, what ch‘mges have taken place § additloml ' ' :
classes, schools, gr@desa in decreases in classes, schools, etc; in use or 'lppli- - at
¢ation ol' the coursg; i}‘n m,mugcment of lt cle)? . s .
e o e A s ; L - . . .
. Y. A 2 ‘ .
3 ) . - ) — ’
{‘ . / ¢ - [ - ———
. a) Do you know or gan_you cstimate what costs have been incurred in such ?mugcs?
M -~ . » 5 N - .
. / . . . o '\ A ,
’ x * ¢ . ., ) - . » T L4 0 ¢ .
* ) ’ . ‘ d ‘. ’9 L
. - . -’ - . ‘
. , b) Do you kmow or cin you estimate what repladcement or maintenance costs Jhave
g been incurred since initial installation of MACOS? ; 2
a . . C L. L e ® - * "‘ "‘»*': sy N } - 1% v~
) ) /‘ ) N — . '.( 3 R . . -
4
é, v *
- 5. Wh'lt h'u_o,hcczltheothnr Hidin- qocml—q’mdms program(s) ])r your dlstﬁlcl"ﬂ the. ~ - .
) grides MACOS hag been usoed sinee (he 1971-2 school yv.n‘? (If it of they vary - ) }
from school to sclwol “just put "Variable, V), , -
\ . s . -
. - - 3 R * ‘4«# A
) . \ g ? ro. SN s N D
IS - . » N s R 3 3 . . ° v oLt 1
¥ . T - ° . ’ i . .
o f\, "¢
6. When was this ﬂhcsc) prog\'lm(s) initiated wnh respcct to purclmse aml use (i.e., .
. what school ye"lrs)‘? T~ , R °
. « ' "’\ \h'\'-u_,, ) o ;} « v
\)4 ] e . \'1\\:. . “' - i . ’ s
ERIC ‘ R ¥ R
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. L. v R - . B . * Tt
- L3 . . .
. hd - . ” * = * . - \ - , ’ “
S . .; . . ' N . . ' g . ,
* " e - 3 - ¢ » ¢ o
A . ) . * - ¢ [N : Ky d .
o ¢ - . . a= ’ ) ) . ' » N 4 1Y * B
. 7. Do you ‘know or tan you estimate what the scopé of app[xcation of. this (these) .
T program was at the MACOS applied grade le.vels? . - .
- *  ‘Grade Level #%f clusses . ‘# of schools Appruximate ¥ of ,_‘udents
. ‘» « Y . - ? . [ . !
' ~ i\ - ) P . i . ‘ . P .: ‘ * ~ . £ y “ )
. . » ¢ .t - . P . -
' eh\lﬁ)q you kngw or ciin you estimate” mxti.ll costs to the school district of this (these)
A} rogram') : ) -~ ) . X ’ pe » . ?
J : * L .h - - . ' . ? - . - - 8 / > -
Texts v W Kits . Films ~Equipment - Staff Pevelopment .

4= “ - - \

. . - R
> ‘ .|
r
.

. v 10‘ Have there been cha ges in the apphcatnon and/ or m.magement of the program(s)
. . since initial use that affedted costs" (Additional cl'isses, teachers, equipment,
, staff- devclopyents, ctb ) Do you know or can you estimate these chinges and -

.

ot

- . oed - °

N 11. \\'hrlt was lltc overall approxxm.ltc .lverage per pupil cost at the upper elememary
voL .. level (gr.ldes o-—G) thé year MACOS was Tirst used? o, Thleear"

12, ,Consndcrmg thc factors involved in use and mnnag_emcnt of MACOS and other
Y t'social, studies programs in your district, do you thmk a cost per pupil per-year
L *‘""*-"—comp‘n nsin is fair and approprmte" - _Yes No® - Don't I\nqw ’

T Il @@» howhmight it be misleading?’ LI T .
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1. Social Studies Curriculum Selection, Evaluation and Impacts

&

[

Each of the 15"school districts participating’in the project completed a

questionnaire called a Distfict Form. The questions contained in th1s form
- B * “ *
_ ‘pertained to charactenstics of-elementary social stud1es programs and cur-

L3

- v

) ’ ric_ula used in school districts. We were interested in obtaining ‘a profile of

: these districts"social studies programs with reslpect to the followmg charac—’(‘

y g

terlstxcs the process of curnculum adopt1on, d1ssem1nation and evaluation;
- - N—

the role teachers, pnncipals, social studies coordiwors and parents play in

;‘cui'riculum sel_ection_and adopti.ong the impact MACOS and other elementary -

-

. sogial”s&mdies' programs had in a number of areas; the most significant change
R ' . ! 3 2z % ‘
?

which occurred in the area of elex;oentar& social studies during the last § years

p— »

“and the most urgent problem or need in 'elen;entary‘ social studies in each of

. the districts. The categories in mahny tables were derived from the respondents"_
'answers. " The information as re;orted by the districts was 'ln those cases coded 4
’ bythepr:uect. B . ‘ / e ._ .
The followmg tables represent the data. collected for each of the.questlons
f- hsted on the Dlstnct Form. The tables provide percentages of dlstrlcts coded
“in dlfferent categones: Since some school distr\lcts did not answer all questions' '

;
= - ’ 'K,. -

on the form (and some distncts made comments that pertamed to more than one
... category for a questlon, N is gwen for all tables. The questions and tables are

presented in the same sequence as listed ir,the questionnaire.” .

“A) Goals and adoption processes

v ¢ o .

»

. 1. The first quest1on is: Are there formally stated educational
goals of social studies for the district?

*
+

v
<

v : 4 % ‘ N - ! . / '
. LT o . qu it 7, 67 A0 - . / ’
: No - 33 5 - ’ .




1a) If yes, are they stated by grade level? -

~

- ' N -
e TYEE 67 8+ PR
! T No 33 ‘4 ¢ - - i

L4 nm——
[y .

77 1b) Whéq were they (social studies goals) establighed ?

~

. o % N
- Within the last 12 months .- 38 5 .- -
N 1-2 years ago s 23 3
2-4 years ago - 31 4
™, B Or more years ago 8 1 ?

te
’

»

1c) ‘Brieﬂy,d_eséribe how these social studies goals were .

Ta ' established for the district. ]
-/ ‘ % N X
Currictlum Committee 82 9. . .
Textbook derived * 9 1 ’ )
State laws - 9 1
Y- ’ P %

82% of the responding districts Stated that a.curriculum committee or iszl

force most frequently representing all elementary grade levels and all schoe? b, s

hY

- . -

. ings in the district,is set up to decide upon the aHOption and implemgntati‘on of

the social studies program(s) and in pgrticufar, to establish the educational
objectives for the district. -
? \“ N . : * 4
1d) ‘To what extent ¢an there be variations in the educational .
goals of the social studies curriculum from building'to buildiag?

"-O',

: . % N

No variations . - 14 2

_Some local option. - - 57 8 N :

_ Complete determination 29 4 .
of goals at building level . , : }

. 2a): Describe the process through the first year of use by which
¢ . MACOS came to be insgtalled in your district. This questions
K was- broken down into (1) the adoption process and (2) the
implementation process.

~ ) ¢ -
. . < B—2 N . - ,

“ 123




,
L4 LY
.t . % -

N
(1) Principal's recommendation - - ~ 14 2 : i
Administration's recommendation - 14 . 2
Social Studies Coordinator  recommendation 7 -1 ,
Curriculum Committee initiated: -2 3 . - .
“Outside Consultant's recommendation 36 5 ] .
Staff interest - 7 ;
. . h -
. - o . + . - ] ) r . ™ . ; “
' ) d o (70 ﬁ,‘ . i \'\ «
—’Weachers recelved MACOS in- service ‘ J8 7 >
' training’ : ; "\ n J
Teachers received-training from .- 22 2 ’ )
other teachers in district
The initial imp-tus or,.interest in MACOS came most frequently from
* an outside consultant and once MACOS was formally adopted by a séhool .
district, the teachers in that district interested in implementing MACOS, b “

»

<

” would most frequently receive in-‘qervice training’i

2b) After initial installation’ of*MACOS what procesq has taken
Place to disseminate it further in your dxstrict‘? : :

Through observation of on-going MACOS .

classes in the district - . . o
Through staff development and in-service - 27 4 - S

. ftraining ’ )

B Through teacher initiated requests 1. 1 . ..
Consultant facilitated training and 13 2
in-gérvice
Through grade level meetmgs T 1 .
Other . S | o

: None i o ) . .13 2 &
s

3 . .
This table represents a-duplicated count. . If the respondents answers . -

could be coded in more than one category, each response was eoded and
H ’

tabulated All school districts answered this question. Observation of a. ‘.

MACOS class appears to be the prevalent mode of disgseminating this prograﬁl.

- B 1

.




-3 a

z

- 223) In what'ways does the adoption and dissemination process
differ for other elementary social studies programs used

in the district ?

. %
“ 7 % N
' No difference . ° 40 T 6
MACOS has more intensive/ extenswe 27 4
in-gervice training .. . ' ~
. Routine curriculum adoption process 20 3
didn't apply to MACOS - o y .
Textbook committee gefects other ~ " 7 7 1 \
social studies programs | ° ’ CT o .
7 ‘1 .

Unclear answer

i .
i - <
:

-

,\"

L 2d) What specific role or roles do elementary teachers play

in social studies program selection and adoption for

: elementary schools ? .
Ly e
‘\ = % s N % 3 N
Fell reqponsibxhty 27 47,
“Members .of curriculum selection/ 60 9 . .
. 'adoptmn committee .
Pa‘mcxpate in materlalwselection 13 - 2 ’

|
. process | : ’ )
.

‘"\ ] Yes
: No

. BT L Not Sure «

-

%
0 =~
93
i

N
°0

1

2‘(\1(1,)) Is the role different in other academic areas?

13

~y

<

2le) \What specific role or roles do principals play in éelectmﬁ,
adoptxon and continuation of elementary soclal‘studxes

»

2
,, programs m thexr schools? | /-ff/ _—
. R 3 % N - '

Final authqrity" A 7 1 N

SuppottiveAdvisory- - .21 . 4. )
-* Leadershig, | IR .7 1°

Member of|Curriculum Committee 60 - 9

Partxcxpates on approval process 7 ) 1

7 1-

2 |

|
N

None("runs \the school")

.

4




M
M .

- 2e(1)) Is their role different’in other academic areas? ~
. o SR \ '
. Yes 7 1 - ‘
’ No 87 13 - .
. e *  Blank - 7 1 C

.
- . - » EEN
« t . ‘5 . B
-

. 2f) What specific role(s) does the district socipl studies

. coordinator, supervisor, or director play in selection,
adoption, and continuation-of eiementary social studies

’ programs? . . i
. - % N
No such position 33 . -5
Reviews/Promotes/ Recommends T 20 3 .
Programs o - )
_ Acts as Monitor - . & 7 1 “.

*t  Tabulates, arranges in service training 7 -1 ‘ )
Member of Curriculum ‘Committee T A 1 . .
Strong 1nf1uence - 13 + 2 :
Coordinates Committee D { 1 . .
Responsible for implementation 7 1 ve L

' process . ~
" ' Role i$ not yet clearly defined - 7 17

_ This table represents 1 duplicated count; in one district, the ooordinator
is a member of the curriculum committee and is also responsiBle for
" implementing the social studies progi'am in the school.

2f(1)) Is the role of gimilar people'different in other academio

o “ areas‘) .8
) 3 S % N e
v ' Yes o0 0 ‘ . :
-~ No 90 9 - ’
1

’ . Blank 10

»

2g) What specmc role or rolea do parents.or community groups
play ifi social studies selection, adoption and continuation

. in the elementary school" 4

¢ % N
. None - . . s . 47 7
Advisory+ = ‘ ‘ 13 2
. Member of Curriculum Committee 20 3
Developing goals and obJectlves 7 1

Unclear answer . 13 2. W .

F - v
B-5 ’ :

9» ) 128 )

el




4 # o > EN
> v, . -

2g(1)) Is the ryqle different in other academic ‘areas?

;o V , e TN
L 3 - . R Yesb : ‘13 - 2 A N i
) ‘ No-. . 80 12 . .

Not Sure 7 1
B, The following set of tableq pertain to program evaluation and assessmevt
in elementary social studies. \

Y \ R
1) Describe briefly how elementary social studies’ programs
are evaluaﬁed in your district. What data are gathered
and used by whom to decide whether to drop. miodify or
continue a program? How often is it done?

% - N . i
No Evaluatxon . 7 1 .
Use ITBS in 3rd and Gth grade 7 1 o -1
Standardized Tests 20 ° 3, v e
Informal/Subjective, .t . 47 7. -
‘For Readability only = - 7 1
Individual Class testing 7 1 ‘
Achievement tests © .- 7 1
Unclear response - 7 1 .

In one district, the evaluation process includes the administration of

Y

»

standsrdized tests as well as informal/subjective judgements made by the

f

gsocial studies teachers.

<

o

-

’

\. B :
2) Is a district wide stardardized test program employed?

%
Yes 80 12
- No 20 3
2a.) if, yes at what grade(s)? .
, .+ . % N
‘ Grade 4 - 75 9
7 . . = GCrade5 100 12
' - Grade 6 92 11
_Grade7 .- 75 .9 :
Grade § 75 9
{
; B-6 '

~
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i - : ‘ % N ; :
o T - Grade9 . 50 6 ‘ .
N Grade'10 ~ 33 - 4 - R
¢ ’ T Gradely = - * 25 T 3T
. o No data . 25 8.
¢’ . ' S - -
. The districts utilizifg standardized tests did so.in a number of grade . g

£ ’ ) - ¢ ° .
levels: -in as many as 7 and as few as 2. Three districts aid not specify

o x -

in which grade(s) these standardized tests were used - Lo "

4-,..—:',.__- . %’

3) Does .your district make svstematic assessments or evalua-
-tion_of elementary social studies programs and curzicula
by means other than periodic standardized testing?

- . f,‘f L i
(:.'. ) , o . % N - .'.a
- : C .+ Yes 67 0 . - ’
i .... 'w : ot , ';‘- . ,. ) No’, . _" 33 . 5; ) . .

\e LI i o

3a) If yes, what kinds of studies are made? The questionnaire

: . - listed the following types of studies. o ’ ' 6“
. L o L : . "% -~ N -
v , Genuine Experiments 20 ° 2 .
~ YL Q°uasi Experiments 50 - 5 o
Coe Case Studies . - - 20 "y 2
f Analysis and Rating of 50. 5 .
' Materials - _ ! ’
Conferences Workshops 90 v 9 | o Y, i
Surveys = 90 g . .
Narrative Reports 70 7 .
Video tapes, films, audio 40 . 4 ° ' i
y tapes, : . -
' . Other, * .20 2 ‘e

*
- 1

Of the ten school disti’gcts reporting they use assessment means other .

. . than standardized teste, all used a minimum of 2-means'to evaluate .

’ .. -their social studies programs. An average of 4 assessment measuxes

‘N . P G -

. . b n
were used by each of these districts. One district utilized as many as seven

-

. . different assessment procedures. Included in the 'other! category are
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N . . A _. e e

Lo : C. The first quéstion in this final section surveys the impacts of
. MACOS and other elementary social ‘siadies curricula. 'I:he

" " — quea}:ron’posed*was ' ; A S

pd
P

Within the past 5 years, have there been impacts, (changes,
- ~ significant pressures, episodes, etc. positive or negativel,
of a) MACOS, and b) other elementary social studjes programs

were asked to rate each of the following items for MACOS (M)
* . andfor others (0) using a five point scale:— ,

T T 2 '3 4~ 5 :
strong negative negative - no . .positive  strong positive

impact impact  impact impact impact

) Respon:dents were also asked to specify what program other refers to.

)

" in your district in any of the following areas? Respondents t

°

Ty . Eacp of the items below is presented ahowiné percentages of districts '
e : for NLACOS and Other social studies programs. ‘ -~ .
‘ - ) o ¢ ' i ‘7-w> )
., S - 1~ 2 '3 4 5 N :
N Purchasipg or procurement M p% -8%. 54% 8% 31% 13-
. « policy onjpractice’ - 0 .. 56 9 .36 J11-
T SR 1 2 .3 4 5N -
*  Program or curriculum M -’54 31 . 15 113
. : . “  selection decision processes 0 50 42 8 {12
. <« 0 ‘ : ‘;?“‘” 1 2 3 4 5 N
. Classroom supply, support ) g s .31 54 '8 [13. 7
.loglstlcs ) . o 50 40 10 {10 -
S 1 2 .38 4°'5..N
, Parent or commumty M o "46 54 13
) ' mvolvement of interest o} 40 60 10°
‘ . T 7 1 .2 .3 4" 5 N
. i Public confrontations or debates T M M 23 13 .
: .- . 0 55° 45 11 ~~
) : . ' 1 2 .3 4 5 N
- . ‘Counge scheduling - M 8 54 31 8 |13 .
SR : S . . ) 10 60 20 10 [10
: i ) . ~ ) \.’* v . % . e “
¢ ( - . B . ‘
R " B-8 .
. i
. 7\‘ " O; . 1 29 t«.-_..-.._‘ . -




-

-

~ "u‘.'/

,Only 4 out of the 15 school, districts specified what the other social studies

»

program was. No strong negative impact was reported for either MACOS or

¢

-

other 'social studies programs in any of these’ areas and one distrct reported a

L3 . -

negative impact in the areas of purchaging,’cléssroom logistics, and class sched

with the MACOS p‘rograni.

4

vling

3

IS AR - R \ A
- : \\ ‘ ’ * . o .
. - ‘ L1 2 *3 4N 5 N
.Design or relationghips of-sbcial M 54 31 8 12
.. .~ studies curriculum across grade levels o "}§ . 9 45 36 9}t 11
* 3 e ~ -
S | R Tr S .1 -2 s 1 5 N~
Design or relationships of.social .M ‘ 31" 62 8| 18 \Q
studies and other-disciplines within (o} 40- 50 10| 10 AN
grade levels - @ . - . . « o / \\
. N . P o Lo
. . 1 2 3 4 5 / N )
staff development, teacher °* . M 23 77 . 1,31
professional development ., O 36 64 11
- ’ ¢ .. * S . o A o
’ . L 1 2 "3 4 5 N
Grading and reporting to pafents M 8...-.69 ,15 81 13} _
| T o | 50 ‘40 10| 10 )
SO 2 1- 2 3”/4‘ 5 \N T
Parent communications with ° M | 69 23 - 8| 13 ‘
and visits to school . 0 ~40 50 10} 10 .
A \ -.‘ ' . / . B » ’
e 12 3 4 5 N
Educational goals, philosophy M, / “ / 54 31 -.15 13
. . o . |/ / +45- .36 18] 11{-
s . / // a o« °® ) -7
"" | } : ‘ 1 2 -'3 4 5 .N. .
Teachers’ roles, functions in M - ....31 62 8] M- .
system . o 4545 101 11
. v i 2 3 4 5 N
Teacher-teacher relations ‘M I} © 31 62- 8} 13
. o | 45 45 10| 11 :
| b ¥ . 1 2" 3 4 5 N -
_ * Teacher-administration relations - ? . M 38 62 | 13(
. v * \ 0] 55 45 11 -
. / i i ‘ >




*  The arga of impact in which both MACOS and other programs vvere

./
pMWpractice t one district indicated

- [P
LT P ——
p

that withlin the. past five years MACOS as well as other socialI studies programs

. /.
had had strong positive impacts on a ‘number of other aspects of the. organization

. L and operation.of‘the system. There were iour characteristics for which no

> * . N

-] . i
-

' district indicated a strong posi'tive impact of .MACOS or any other social‘sttidies "

- _ R - ' . v

program.' These vvere‘parent or community involvement or interest, public

o

. . ©a

o debates or confrontations, staff development, and teacher-administration
F relatio’nships. Judging by percentages of districts rating degree ot' impacts

- on these characteristics, MACOS and other programs have had no impact to ., ) .

-
’

—“gsome positive impact, mth extent varying according to the dimension rated
! It must be remembered that the data on impacts of MACOS and other K

programs come from the same districts. They could reflect in gome cases

¢

14

,,the‘results of an‘ interaction,or the consequences‘of other changes going on

s

B .concurrently.”  * ‘ . . ' { \
B} . .o . . s
¢ i + {2) In your opinion what has been the- most significant change in ) -
e . i the area of elementary social studies in your district durmg
. , . the past five years? . . '

*
r b -,

N \
) - Emphasis on movement towar\d
s \process A

Adoption of DﬁIAC OS/teacher pup:l
" interest P

- ', C I




° 4 :;"‘ - ‘: . . . -~ .
Come . B - - . )
A New materials and activities 20 .8 . ' ‘ T
Autonomy of each schoolto  * 7 , 1 - ) '
) . choose their own social studies _ ’ : :
" programs/materials o X - .l Y
Adoption, implemgntation of-2 Vz'i - 4 ' :
social studies prt ranf(s) ST -
. . < . None - ) ' 7 1 '
———— " “other - : .13 2~

) change appears;to be the adoption of a particular social studies program in a

R .

l = Al o

sequence" to an emphasis on processes and activities was the most significan.
change to have occurred hence a duplicate count, The most significant o

i

school dis'trict but further qualifications as to why o‘ the implication of the

- -

i
[

_adoptiOn were not Y*epozted. P “j ' , ‘ _\ T L
The final cuestion posed in the District Form was: T .
3. In your ‘judgment, what is the most urgpnt need or,problem ’
in the area of elementary social studies in your district? o -
- R ) \ e »
H . ' . ??.- \
T - % N : .
) Teacher retraining . 13 - 2 - : E
Ways to evaluate social studies 13 ., ° 2 N
programs ’ (
More emphasis and time -needed to 20 ) "
‘ _ to be spent on social studies ~ T
R “ updating social studies. materials 18~ L2 i
: Use more cognitively oriented o .
activities . K| R .
Commumcationbetween grade 13 2 ° o )
Jevely ' .
\ _ Logical progression of social 7- 1 - N '
. “ studies cotirses across.grade - . S . ST
-levels T ' — R
Need for more MACOS type 13 2 , - T |
- . materials . )
' More money to expand the ‘ s
- MAGQS program 7.1 -
o - Co - .
- y - . S © T e,
) i B-11 ( -
) - : 1 3 ~ ‘..
» IR . “ 4
P - 'y



A study of socxal studiés programs
. - . at elementary and’ “Junior high levels
. V& " Complete the initidl eeign of° the
B / L sgocial. studies curriculum .
iR -

.- "
' I

From these data we can see there isa wide range~of report__gg urgent

. e

problems across ﬂiese_distrrcw "ancetheNLs-are-so.smau it is /iitficult to

" “draw conclusions or wven suggest trends. However, from a revieW“of‘the literature
on social studies programs in eleme_ntar&s‘chools, these problems or needs seem /
tobe consist*ent‘with some of the“pro‘blems, concerns, and needs expressed by

school districts‘across tlie,\‘country.

iI. Rep_ort Cards’

"You can't fail MAC os" was how one teacher reacted to a question on

¥ -
* -

-

student evaluation. Although the problems connected with reporting grades was

not one th :e mtervrew questxons to te’lchers, report cards were collected from

-

!

The ma;orlty of report system graded social stud{es at least twp
. . /{ .
areas, usually achxevemenf and efforc and frequently grade level as well. .

o

©

N 'rypiqally grades were reported as gome variation of outstanding rogress (0)

.

T Satiefactory Progress (S), and Needs Improvement (NI) A'lthough the A, B C

o

- letter grades are still around About a third of the cards collected from dis- N

stricts had relatiyely detalled breakdown of skills and ina number of cases (4-6)

-




| M . & 5 .
} . ,‘\ . - d
. ~ . D~ SR ‘
N Aad * » ¢ - s > R A N
N the specific topics s‘tudied Skills frequently listed were: Joins in problem B
& . " o ‘e .. .
‘ N solving, Iorms judgements and generahzations l}ased on evidence, does o ° N
- ) »
independent resez‘rch participates in group discussions, ffstens to others,
- " defends own—opinion, é'tc.j“Again, on about 5% of the report forms, social
9. > - - : H J .- X ]
studies was broken down into history, geography, economics, government,
oo N . i : . > .' . . 24
« e 'current events, etc. In only two cases wa's MACOS listed in the 'social studies
B area. and these, of course, were in districts wlfere each school had” its own
Vo v individuallzed reporting systbm. ' ' “ * * N
B ficad . . ’ ¢,
L ___m,\i)emoggphxc Characteristics LT e - 7 "‘_~ .
| The following are demographic characteristics of districts in the ) s
study, as reported by the districts on the imtial survey form used‘ to recruit . .
parficipants.- o - ) ‘
1. District is best thought of as: l ' Number of Districts’ .
= a, urban * ++ 5 3 "
* - b. suburbap ~ . oy 5 .
‘c. rural or small town ~ % v : 4 .
‘d. combinatiomofl, 2,3 .. - i 1 ' .
- - . [ . - . -
2. Total Population of City, Town * i .
or area containing School District LI . N ° ' -
a; over 500,000 . . .3 ,
: " b. 507499,999 . . s L
,, . o c. 10-49,999 .- 4 ‘ *
, .. 3. School District Size (K-12,1-12 or K- 3) N ]
[+ ‘; . a. -4, 999 q:' . 2 1 * ¢ . b
. . b. 59,999 ’ e o ‘5 .
A -7 e. 10-19,999 ., U
. ‘ - d. zo 49,999 - A
. " . . e'50, oo? or more - - 1




-

- N 4 2 - -

v N . : - IL
4. School District Socio/Economic Characteristi¢s (Number of Districts)

. & ~ v
T 40% 20-39% 10-19% 1-9% 1
a. Percentage of Racial 1 3 2 7
. Minority Studeats ( . '
b. Percentage of Students ~ I . 4
Eligibie for Free Liunch )
c. Perceptage of-Students ° 0
-with Spanish Surpame - -
R *ND = no data,




‘ APPENDIX C .
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’ ‘Scattergrams of Outcome Residuals
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The following figures are plots for each. outcome variable of the

- staﬁdardized reqidual (Y-Y', on the vertical axis) against the standardized

predxcted outcome Y, on the hor1zontal axls) The predictors used were

7 the “eight student-based input, process and chmate prmcipal compo nts
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o Figure Cc-1 .
Plot of the Standa”dized Residuals (Y-Y') of the Outcome Va;giable s
Animals and People (AP) Against the Standardized ) ‘
, Predicted Score (Y') (N = 97) - ..
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) T ’ ) Flgure c-2
Plot of the Standardized Residuals (Y~Y') of the Outcome Variable )
Social Studies Series II (STEP) Against the Standardized =~ - -
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Figire C-3 . °

4

Plot of the Standardized Residuals (Y-Y') of the Outcome Variable
Interpretation of Data Test (IDT) Against the Standardized
\ - Preditted Score (Y') (N = 97)-
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- Figure C-4

Plot of the Standardized Residuals (Y-Y') of the Outcome Variable

Study Choices (SS Ch) Against the Standardlzed
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' ‘ Flgure C-5 ) s
Plot of the Standardized Residuals (Y-Y') of the- Outcome Variable
- What Would You Think (WWA) Against the Standardlzed
Predicted Score (Y) (N=97). . .
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) i . Figure C-8 . ” _ :
Plot of the Standardized Residuals (Y-~Y') of the Outcome Variable
_ What Would You Think (WWB) Against the Standardized ,
oo ‘Predicted Score (Y') (N = 97) ’ .
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A . . ‘Fig\lre C.? ° . ‘
Plot of the Standardized Residuals (Y-Y') of the Outcome Varisble
! Children's Attitude Toward Problem Solving (CAPS-1) .‘sgmnst the
- Stand’ardtzed Predicted Scord (Y') (N = 97)
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-————=—=-— — - -Plot-of the- Standardized Residuals (Y-Y') of the- Oltcome -Variable--

“Figure C-8 :

Childgen's Attitude Toward Problem Solving (CAPS-2) Against the
Standafdiz_ed Predicted Score (Y") (N = 97)
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. Figure C-9 .
Plot of the Standardized Residuals (Y-Y') of the Outcome Variable
Chlldren's Ajtitude-Toward Problem. Solving (C APS-3) Against the
Standardized Predicted Score (Y') (N=97) -
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S ; ) Figure C-10 ’ . o
) Plot of the Standardlzed Residuals (Y~Y") of the Outcomg Verisble i
- Children's Attityde Toward Problem Solvlng (CAPS-i) Against the .
® Standardized Predicted Score (Y') AN 97) ’
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Plot of the Standardlzed Restduals (Y-Y'y of'the Outcoine Varlable T
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+ Figure C-12

v

‘ Plot of the Sgandardized Reaidualp (Y-Y") of the Outcoine Varlablea

e o~ : Knowledge (Know) Against the Standardlzed"Predlcted Score (Y') (N 97) :
4 :
A U K ao PN Lt
> . ‘;<' [y t'a y 7 .
. * : * ] " 6‘?“
» N . v * \ v °
;- =2y =140 U} N 1 0. . 2-0 ~ L
. YX+-'"‘-'"--‘-+--"--“--‘+-"'"""-'"""+~"",'a-----‘|’xx P
. . Y i -1 oY Yori o
Iy A - J _*' 5 x ) \"‘-_
2.0 + x] . LN + ) .
- * I " % I* v - A\ a I - e ‘;‘,,
: ) 1 . » 1 - \ B
. ~ - 1 . . * I . I
1 M 3 " \ x, 1 ’ I
" 1 e Voo . 1 ’
! A T o T I .
- { ; . S § ) b, 1
‘ ) i 4 ‘ I 0 S 2 . 1
» 1 .. -1 " U
b 100 + L 1 . : - % ) -
: { . . . 1 % ) . 1
! 1 b \ . * ¥1. * } 1
P P A8 R
» - o . * 7 - * -
P | . 1 - . 'y Y * I ™ ~ .. - . ; l - a
. i - - 4y x° A® . T, 1 -
. .4 ¢ oae ] ¥ % . 1 .
{ . . i 0 o ¥ e, E .
N ) I ; * *-}: . - . 1.
. ! : - U ‘f---—-------—‘-—?----— atad B2 T2 :-—-;-----------—--.-
Y-y I R P R 2 & ‘I .
- A - * ¥ * - » 1.
. . I — SRR 3 I )
| i . ¥ *¥ <% » 1 E
. 1 ) , £ % * - I
1 ot AT ST 1
1 : . sxt] * v s B
¥ 1 ;‘*:**‘k * . i -l -
1 . * * 1. - R AN
=1.0 ¢ _, . N ¢ * : -+
) (N . . ] S 'L -
» { ‘l . ] -% . .
. rst . . .
~ [ I / v * :l v. : L
~ i /’ * ," * I * X . - * g . I *
1 - > * . ’ I -
. . ol 7 - o , 1 L__/ .
i LS S .. ) )
1 - I : ’ I - r
. 2,0 + ° > | B - .+
., . A 1 v X s
e N YR 1) 7+%C : I LI | .
' . yx+-.--------+---..--;-,--4»---------4»--"------+x Yo .
. ‘el =1l.0 1o ) " l,D . Zel -
‘ A * o ' T e
. - » . - . - ) . ‘ %
; .,‘ T ’ ¥ " " » -J » g
. , w v
N N » [ " ¢
" g ! ’
= . Y 7 . "’ .
7 .. c-13 .., - _ ° \ ’
b RN
? 4 \ P N ’ -1.43 . A -'
& 4 .. -0;\-.'_ . ¢ .




Q
=
s -
o
a(
> 2
eonx
83
8g °
8%
tw E)
Q

=
.m a4
o =~0
Tt e 8
! T
L >
r.mn__
mumm«
me
- 3.4
38
8]
3~
o M
s 9
tt
o8
Pt
e&l\
abud
8%
o=t
7]
-2
o
4 —t Pt .
-
o
[N
5

‘K

o

2ol

0,0

2¢0
mmmmant XY

]

v=1e0

- « N » B . ~
T e . - ) ~
L ¥
)
N
. & ]
'
* a
:; -
. . 6: i
o>~ .?IIIIIIIII#.IJIHI..IIIIT-”.I..I.I.I..I..I..I.rx.l..?IIIIWLIIIT.*VM\:Y.
- ’ $ x>
‘ ¢ - + o
. ! A IR
3 -~ 1 " b
. [y [ < “
-A;p- —\ r -
) .m RS * t
. . M - . —
1 » 1 . 1 ._ .
. t .
ﬂ — - $ ' [
e * ] + o
ﬂf w - N . t -
] . I »* ot i
' < ] "
» * % x 1 *
“ a . o -. * » -
[ »* o ¥ ¥ I » + ¥ * [}
[] . * »* ' - ]
H " .o » t - * * ¢
4 * * N 4. K Xa ) N », »1T
o P bt b Pt Bt Sy St et ot g St S b =t Bt B ot Rt ot e d e et bt P ey et omed N et pd et ol e e e Yt gt . -
| B x ¥ nwy . % - o« - > . * [ >
] »* * +* It X8 » » . ¥ ]
[] o . I QG * * ¥ J
1 * % . % W % NI L »* 4 | S
[ . % . L} Y + [ SN
[ N - ] @ 3
i - ' - 1]
] ' " * | ~L
| 5 1 Ve
- ' - + .
.ﬂ A, ] t—
i . . t . i
[ 2 ! !
\- 0- e - ﬂ
i N 1 .
$ | N b
- -
! K ! RS |
1 [ s -l ol |
' . ~ AP 1 U R’
+ ' 1 -t .
> | ] 2<\
> - P . . - Ikl |
QVIVA\‘.TlllAlI;lLlll,:TIIlIAI.l..l[..l..T b e, ot ey .JIL.I.-IUAT 11.,.Islla.l.n..l.l\.u\ﬁ\,A.‘ L
SN =) * o = =
. ° . N . . - . .
[ ..n - < 1 - M Qa i
H ' ] ]
-
’ _ < . , |
. ~ e A _ -
w |
. ¢

c-14

1

S0

¢




-

~

PR

@ -~ -
=2 .
. -m .w, ' v..oYX+IIIIIIIlI+11.1.11.11.11..1IIIIIT.I.II.#IIIIIIITI+Xvu .
o8 s ox v : %=
u o] -4 " > T
’ " + o —
> m& 2“ | -. AN
. 38 ! : ] ] v
g = ) [ " P , :
S ! . - ]
- U 1
- 8 .m A ! )
L LB 1 » * % i -
o b o PO | » , P t = ’
cmv [ .+ »* » oy D -+ o
S do - ..,..d_ * 3 - N » b=
“t oo il ! ‘. . » [ RAN § Ix g - [}
. [ gN . | | IR . ]
- -« <2 ! oo !
- 58 3 3 ¥ % \ ¥ L |
. | ] [} m—.\ull \ 1 N « * - ! & % 1
' C Y F Y 1 .(.l* t 3 -« : A A,i
~— ~ \ ] %% > »*> 1 ¥ ¥ I 4 * . [} Ve]
=) ﬂ @ N =1 * % N ; ts i e
w-m < mo.. - . / .”-IIIIIIIIAIIIJIIIIIIIII *f *]Illl.\.l..l[llnl...l.vl-l.ll‘lll].? .. ' - 1 Youof
/ - < N R ST * - 5 &)
= g 292 - 0 * 1 ¥ - » v i ¥ P
- vy v ¥ R . 1 !
R D B -l/ ) ¥ & 1. ] x
: g o 1 / ~ * ! “ x 1 .
- L [ } ———— * 1 > - i
b aCHE s 3 lv./a i ¢ - 1
N N X .m <t 1 - V-
= o | ¥R =1 . F— " ¥ ,:/Pl.lﬂ,
TEA e . LI S S Lo
Ha | -4 P ¥ P~ /
‘“ [e) - t ¢ ;‘ . * N — [ | - =
a ’ ! - | 4 T b e .
| o P 1 * ' . YT
| %5 ' Vi — ] e
« 3 *
| L « v veg ! S e m.,“ ¢
o 4 o P “ 4 _ , F“
R~ = S ¥z
7 38 =+ o S
- 5 24 g5 o oo
. . . ~> N
, m M OY\AVI.I.lI(Ll.l.IA.I.,Tll. ot g g e md med flll.\.[[ll&[.ﬂ l..l.l‘ll&lxvllolqhv W Y o.— “,
| . . ; = = > > 2 = 3
. ’ ~ - . [ ] L ] L ] L ] *
Qa - “ » [ ' - o
| . ! !
ot
b .3
~ ‘ ~
. - 4\
1 o N Ym.w - . *
» » o b , !
= - Y < ¥
s
e ——m . I U)li...u,.:‘\)\s\s?‘v\\.
” 7 i N Y S
v e tad N



#

- ‘ =
A "Figure C-15 °

Plot of the Standardized Besldualé (Y-Y') of the Outcome,"Variabl,e
Study Chotces Follow=Up (SS'Ch FU) Against the Standardized

% . . Predicted Score (Y') (N=97) ' .- ”
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. Plot of the Standardized Residuals (Y~Y') of the Outcome Variable
What Would You Think Follow-up (WWAFU) Against the Standardized
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. . Figure C-18 -
Plot of the Standardized Residuals (Y~-Y") of the Outcome Variable

s

Think Follow-up (WWBFU) Against the Standardized
_Prediced Score (Y') (N = 97) v
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Figure C-19 - - . "
o Plot of the Standardized Residuals (Y-Y") of the Outcome Variable

What Would You Think Additional Items (WWAPFU) Against the Standardlzed ¢
Predicted Score (Y") (N—97)
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'APPENDIX D

Histograms of Principal éomponent' (PC) Distributions
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Figure b--l .

Histogram of Achievement PC
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Figure D-6 and 10
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Histogram of S Proc 1 and S Proc 2
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Figure D-11 and 12
Histogram of T Proc 1 and T Proc 2
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~This »évbpe‘ndxx‘ contains ﬁéﬁilﬁ%}‘ﬁhﬁsﬁcﬂ Fafa-based on-elass-means;========—

3

Tuble E-1 gives, for each group and outcome variable, the pretest, posttest and

N . . y - s .
where appropriate F(ilow-up 2 means (in raw score form), ‘standard deviations,

. . «

-

‘skewnéss and N, ~Table E-2 shows, for the total group of classes anq each
, , -

5 an

outqome/ variable for which there was‘a pretest, the correlation of pretest,

»
»

posttest and follow-up class means.with treatment (MACOS = 1, non-BlACOér=' 2);
‘the 'pre—post correlation; and: thg'pre.‘ post, and Follow-up 2 mean (in rdw score
. ,

form), standard deviation and N. Table E-3 ’gives‘thev correlations of princip'él'

, components (PC's) for the large group of classes for the’total group, and for

>

.M:_‘\bOS and non—l\'r‘IACOS'clasgesr‘r ' L -, .




. ) ” : . : / 7—?‘*‘%.
» - Table E-1 )
: L Pre, Post and Follow-up 2 Class Means,
"‘ . | e Standard Deviations, Skewness, and N's, by Group
. - . ‘ . T e
LT ‘ s . MACOS [ - . ' Non-MACOS
"~" . _Variable: " Time M _ 'SD " sk N M Sb - sk = N
AP-Total Pretest 19.01 4.26 -.30 . 57 18.74  3.58° =11 = 51
: Posttest ~ 25.26°  3.81 - ('-. 73, 57 21.72 3.19  -14: 81
, ~ APl-4 ©.  Pretest 10.46  2.17  |-.57 ' 57  10.07 1.69°° -39, 51
I . ¢ Posttest » 13,07  2.14 | -.34 57 11. 26 .1.58 14 51
. Follow-up 13.85 . 1.81 | .47 56 12.76 1.93 .23 48 -
. AP5-8 Pretest 8.55  2.66 | -.63 57 8.68 ~ 2.25 -.721 51
L 4 Posttest= 12,18 1.95 J - 29 57 10. 46 1.87 -.47 51
STEP-Total - “Pretest .~ 26.79  5.73 -.18 56, 28.08  5.60. .25 50
. Postfest? 31.98 - 5.10. -.34 57 ' 81.40. 551  -.15 50 -
Sub-1 - JPretest 3.65 .80 -17 56 " 3.55 .17 .10. 50
, " Posttest 4.12 .85 °  -.43 .57 4.00° .81 -.23 50
‘Sub-2 Pretest 14.27  2.89 -. 20 56  13.93 = 2.78 .44 50
- Posttest ~ 15.90  3.01 -. 29 57 . 15.64 272 -.14 50
Sub-3 Pretest 2.80. .61 .52 86 2,71~ .67 -.23 50
‘ . Posttest 3. 06 .75 -.32 57 3.04 .68 ~ .-.99 .50
© ! Sub-4- Pretest 6.59  1.24 -.37 ,, 56  ,6.50 1.21 .32 50
‘ Posttest 7.30  1.24 -.51 57 7.15 v 1.10,  -.16 50
- wSub-5 Pretest 1.48 .38 1.09, = 56 1.38 37 -.22 50
. , Posttest 1.59 .33 . =10 57 1.57 41 .18 50
‘IDT ~ Prefest 8.90, 1.45 .78 57 8. 78’ 1.54, .18 _ 51
. Posttest *, 10.40  1.89 . .27 57 9.87 .78 =17 51
§s Ch Pretest .~ 2.33 .75 .68 57  T1.20 272 .81 51
; L Posttest 49 . .83 57 757 -2.11 .18 “67 51
T Follow2upl/ 1.61 & .42 .53 56~ 1.65 44 e =011 47
“WWA “Pretest 4.87. .26 .80 57 4.82 31 ~ -.12 51
“  Posttest 5. 07, 30 -.34 57 4,91 < .33  -.37 51 ,
sooe ’ Follow-up . 3.01 .39 .44 56 ., 4.94 .43 ~. 56 51 . -
. WWB Pretest 5.48 .27 .92 .57 540 *°.36 ., .17 51
- . Posttest 5.60 .30 -.64 ° 57 5.46 .53 -.17 51
oyt Follew-up ~ 5.51 .39 .29 56" 5.36 . .47 - §9~—18
. CAPS-1. Pretesf 2,84 .26 -.80, 57 + 'Z88 - .27-  -1T 51
, . Posttest 2.93 .27 &, 72 ‘57 3.00 .25 .30 51
CAPS-2 *Pretest 3.79 . 20 224 - T '3.82 19 't -.54 51
R Posttest  « 2\ 79 .24 -. 20 57 3.75. 19 - -.22 51
CAPS-3 ~  Pretest * 2.90 .26 -. 34 57, 2,87 .25 .51 51
e Postiest 3.11 .28 .28 57 3.04 . .24 -.65 51
CAPS-4 Pretest  _3.11 . .20 .75 57 3.1 . .19 .14~ .51
<. ”i - " Posttest 3.15 .20  -.61 + 57  3.14 .23 1.69 51
T Sé(f;" ® doés not have the same r:'mge of pogsib.e'scores as SS Ch (pre, post). Range for
© _8SCH=0-5; for S Ch F, range = 0-3.. 1 e
- 3 o ' . " ¢ *s
, o C e . e, PP . .
: \, . e T . ‘ /,\_, - o ”4'\9‘7 A
) 0
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| Table E-2 A \\—
borrelatxons of Pretest (X7), Posttest (Xo) and .
Treatment’ (MAGOS Non—‘\/IACOS) and Pre, Post dnd R
o ‘ ) Foll{)w-up 2 Means and Standard Deviations' \ v Lo
' ' Pretest \  Posttest
- XT o Xl \\ XXz s | M e N
AP .034  -.450 \ .571  18.886, 3.941 23(5 587 3.937 108
AP1-4 ~-.102  -.435 \ .637 10,276 1.959 © 12,217  2.095 108
AP5-8 027 -.413 | .389 8.610 2.464 ' 11.370 2.087 108 °
. IDT . . -.058  -.144 ‘\.742 8. 869 1.488, 10.156 1.853 108
- STEP(total) -.063  -.050 |.901  28.455 = 5.652] 31.708 5.740 106
"Subtest 1 ~ -.065  -.069  ..857 3.607 785  4.064  .830 108
Subtest 2 -.060  -.044 .884  14.111 |, 2.828,  15.782, 2.870 ' 106
Subtest 3 *  --065  -.018 = 811 2,756 1637, 3,0,50\ 716" 106
; Subtest 2 -.036  -.067  .855 6. 549 1.222 7.230 | 1.174 106
+ ", Subtest' 5 -1%5  -.034.  .723 . 1.432  .375 1.583 ' .369 ° 106
SS Gh 226 -,229° 589 2.172 . 750 2.811 | .826 108
WWA /37- 091  -.238  .423 £.84" 287, 4,997 ' .322 108
r _WWB -.181  -.220  .398 5.439 ' _.315 5.534 ' .318 108
CAPS-l / 1082  .144  .571 2. 858 262 2.968  .260 , 108 &
) cAPste 2079 -.110 0393 3.800 197 3.772 220 , 108 -
. CAps-:s": -.063 = . -.139 - .5b9 2. 890 :.254 3.079  .263 ' 108 i
g CAPS-4 030 -.040° 517 | 3.118 .195 3.145  .216 - 108
‘" AP1-4F .04 282 .606 . ; 13.345 1,937 io4
SSChF <226 ..054  .093 © 11.626  .425 103
, WWAT -.091  -.094  .110 : ’ 4,980  .406 104 <
(S WWBF -.181  -172 1194 p 5.438  .434 - 104
Y, ) . ' ‘1’
.,' II > , S . —
! A - [ \‘
- : - i
S ; | i
- ‘ ‘ .. ¢ ¢ % .
A - AR
s . 1
: -/ ) | .
// . . - “ . %
. ;
E-3 ‘ .
) ] ’ <
a ) 1-7u
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=

- /V °
L ( . .
) s
o T ) Table E-3 . .o .. :
> Correlations Bétween Princiral Components (PC's)
¢ for Total Group (T), MACOS (M), and Non-MACOS (NM) > .
+f " Ach Att-1 Att-2 Class-1 Class 2 S Proc-1 S Proc-2
Att =1 T 64 %
™M . 44 -
" NM 64
-
Att-2 T 09 03 \ .
’ M 04 07 - )
: NM 15 - -00
. ! o < . il
Class -1 T 74 51 -08 — —
M 74 33 - =08
NM 76 69- -08 T~
‘Class -2 T 13 16 01-
M 02 -02 26 -16 ,
M 22 27 09 - 16
S Proc -1 :fI' ) 40 - 29 ~05 ~42 ¢ 08 .-
M 45 27 - 02 50 02 - .
" NM 7 33 29 -11 ¢ 33 - 10 -
SProc-2 T -08 -04 -02 -10 -16 -05
. M -11 - 10 -13 -11 -04 -16
NM -02 ‘-12 - 08 -10 -22 21 -
e J - : .
Climate T 15 12 26 10 07 07 -42
M 10 02 11 ° 14 ~26 30 -45"
NM 18 15 43 08 24 -25 -29 ° °
. - / )
*Note: decimal points have oeen omitted from all coefficients. -
¥ Sample Sizes: . ’
Total Sample, N =102 classes
R MAC OS, N =55 classes
Non-MAC 0S, N =47 classes - b
™ b
: £-4 \ ‘
; 150




. Table E-4 e
Correlations Between PC's and erterlon Varjables -
" by Group (MACOS M; Non-MACOS = NMY °

N
> x
o . N

. - . . e 1

L -Ach Att1 Att2 , Class1 . Class 2 , S Proc1 § Proc 2, Climate
s wNM|lm wmllm nm||wm wmjim oNMlM o NM{IM ONMIM NM
AP 66 74]]39 46l 08 2552 56(-05 08 33 3503 10)/ 08 20 -
_ STEP ||87 86|46 61|11 =25l64 60|11 241146 3007 03|18 31
IDT 76 73|47 48[ 10 - 18|62 s50llos 26| 46 33 (04 22]l20 09 .~

ssch |l-04 12|]19 o09}j 16 36|03 08 |}-20 22 ||]-04 -18 |24 04 |} 34 49
wwa .|| 42 33|38 46([-00 -13 |1 23 45| 04 01} 07 "<14 |10 44 |]-16 =37
wwB. ||39 30,21 0fl-26 -03f 28 30|15 04| 17 -01 |14 -36[]-20 32
caps-1|/ 01 28|20 <21{los 35{ 03 19 ||-18,6 -09 |3 07 {loz -04 120 53
cAPS-2|{ 08 26109 23]l 44 43 }]-10 06} 29 -09 .-%,-13 18 -087]| 12 45
cAps-3|{ 42" s6(|51 " 70 || 23, 14|34 s2||-03 23 38 40 {22 02 [1.26 23
- CAPS~4||-06 09 |05 -07 }| 47 43 [|-25 -09 || 13 -29 16 -13 |l-03 06 03 12
know 13 15{{14 27{l23 12|02 167 23 ‘or|l1e 12 |[a7 - o8 0l wo- -
Skills |}-01 -071]lo1 =02 {f-02 05| 07 -12]j 00 05( 09 01} 27 36| 07 -24
mterest|| 06 15]{oo. 10{[ o6 10{| 20 o09{-15 18]l 16 20|-27 32|26 =07
AP1-4F|| 69 68||43 as|-07 15{l69 53|05 16(| 46 28|17 17]/09 05
SSChF|{ 08 -03{}0s -13 | 01 21|l 04 -09 }|-33 =06 ||-05 -05 |-08 -11 }} 10 25 7.
ss -07 00|05 -14 ||[-02 14 ||-14o"-04%|[-25 05 [l-14 -24 |14 -04%} 25 45.
wwaF || 41 51|23 a0f|-26 1134 54[1-16 18} 08 .17 }|-03 <17 ||-02 18
WWBF 1| 39- 57|16 .55 ||-23 22[{ 37 54| 07 11}}-04 24 |01 -10 }|-13 12 -
WWADPH| | 08 -38 |15 14 ||-s7 -10 || 20 -3 || 137-12 || 13 -28 |l 16 -32 [|-23 . 02
wwipF|| 14 17{|o3 5||-15 07 |]-05 -14 ||-00 09 |[-09 06 || 16~ 01 j|-23 25
iy | e , .

. v R

4 .

Follow-up 1 and Follow-yp 2 variables. MACOS = 54, Non-MACOS Decimdl

1. ample sizes for Posttest’ V'lrnbles, MACOS (M) = 55, Non-MACOS (NM) % 47, four
43
Pomts h'lve been onitted from the correldtlon coefflments in the ta)e/

3




- APPENDIX F
A Brief Description of Five "Exemplary" 1’7:/
or "Innov,ativeh Upper Elementary Programs, 7

o - ap

PAruntext provided by eric < . . / D -
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e et

————

. vigsited. The piogram we dre not including in this report proved not to fit our

‘unusual or noteworthy. The Consortium staff fulfilled our request by recom-

_ them, this exemplary program was dl;opped for another more traditional one.

Exemnlarv Socnal Studies Programs

" The design of the. .project called for visiting and reporting on exemplary
8
upper elementary social studies programs in use across the couatry. The

intent was to summarize théce programs ona number of charactéristics

y
/

and to provide a descriptive profile of thése noteworthy programs.

>

* We contacted the Director of the Social Science Education C’onsortium
in Boulder Colorado and requésted a listing of upper elementary social studies

programs. which were considered i -yome-sense exemplary, innovative,

-

a

mending eight programs ‘they believed fit our criteria. We were able to arr

T e J—

range a visit to 6 out of the 8 schools Wthh housed these suggested programs

visited was a small unit, supplementar" to the core social studie§ curriculum

K]

and was not in session during the time we requested the visit. Due to illness

of one of the staff members while out in'the field,;é other program was not

o

-

criteria; it was being used at the 3unlor high level and not uppex elementary level.

One exeniplary program (Program A, in this report) was not in use at the.

.

school .at the ti“me out site visitor made the field trip? It was discontinued

.

with the mflux of 6 different neighborhoods bef, , bussed to the school. Since-

these new students experienced reading problems with the social stud1es pro—

a

gram materials and the schocl did not have the time, .mor.ey or staff to rewrite’

'JH‘ .

B T i
H 5 Y ) .




Objectives- -

In terms of objectives-}cnowledge, skills, attivdeg-of these programs, the o
: - °, \‘\‘\ « I . » tt X
\

school using Holt Data Bank (Pfo@“x"am*A)ﬁoﬂowed the objectives of that

. e N \ . 3 . . )
course and also included: 1) gaining responsibility for one's O{Vn work; 2) dee . -
tern{ininé one's progress; 3) being able to pursue one's-own program ina
\ ° V‘}: -

N oL self-dipected way For Holt Data Bank and Chxldren and the Law .

(Program B) the teachers adhered to the anulry objectives, of the forxﬁ)eg and
\ ’ )

&sed the latter program to supplement these skllls and to 1nst1ll "endurxng

respect for the faw in the minds of young bb’ys and girls.”" This:program was

. , ~ ) . ‘; . ' . ) . R . > - .' .
-~ - developed on the premise that "prevention is better than cure-that it<s better - \
- . . M i M . N Ry ! \ I3
toarrest a tendency toward juvenile delinquency before it develugs than to .. ‘

-
.- & . . d

. wait. . ." The Issues (Program C) objectives are: I) to make the stud!ent

aware that they are unique as individuals and that they can make contributions

- - v - - 3

to society;° 2) to learn'study skills that areapplicable to nther areas; 3) to have

an.awareness of the community and how to a\i{ect change; to improve self-image;

|}

£S

* - 4) to learn simple research skills. Inthe * \ ~ Open Elemeniary Social

[N
. . . . a
LY ’. 1 .

r Studies Program (program D) there are no ovérall objectives but individual

< teachers have developed their ownggneral statements such as: 1) to gain awkre'néss
. of eulture; 2) to.understand themselves (studerits);'3) to learn mapping. It was ;
L - 's‘tateed thatvstudeats must demonstra'te proticien:y at using resource/materials -
B available in tixevmedia center as well. The goal of the "dityiﬁg""?Prdg\ram (Program E)
ile « v . ‘ ° ~ ’

_are: 1) building independence, responsibility in the student; 2) building communi-

n, ) catign gkills, self-confidence, positive self-concept; Ii) beeoming aware of one's
. R o« o n . ’ .‘ ¢ '1 . ¥ . — »
rights and th~ rights of others. It was reported that teachers utilizing this program ¢

ry [
¢ . .

o . @
- P .
* 4 . F.-2 + >’ L
L e , __o. . i . * Yee 8
\) ) ' . . . L ) . 18 - 14 i o X . t
ERIC . . o - : 4 _ ]
Avirron prova ic Y . . U : . J - o <]
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R

. .
. req«fired tutition and the "Citying" program was being used in an experimental

alternative school in the district and students were accepted as vacancies

° 0

arose at their abproprlate grade level. Th’e Open Elementary ‘

@
\"L - .

; program’ operated in a school which is consxdered an altgrnative to the

€

other traditional elementary schools in that school district. Patents in the

district have the option to send their children to this BCh(Z)OI

A s
2

V4 . In the descriptions that follow one can note similarities and di_fferences

N

N,
b

to programs described from one‘point of view or another in classes in the main

\\ LY

part of the study (Volume I). There are_m‘aterials related objectives, but also
) < : ..

N ' .
‘more global objectives related to social-emotional development and self-

actualizatlon, citizenship transmissijon, inquiry skills, so_cial science niethods

and-processes, ‘and values analysis. Teachers typically have much 'flex._ib,ility =
+ : . . 3 B

in wh2' to teach and how to teach it, more so in programs that emphasize

_indiyidualization and multi:-mini-unit construction, The latter appears.to be

- . +

the major alternative to the single text ‘or program model, although as in the

L]

mam study one also fmds a @nxblnatlon model, - PN

Q: There are variations in the degree to which“_the programs actjvely -
_orient tcward the ir'ggnediaté world outside"s_chool; in the degree\to which the .
; pr‘o’g(ram‘is related to other aspects {of the school either durini; the year or
across grades° in methods :nd e;tent of evaluation oﬂ students and programs. .

1
.

] Individualization and degree of orientation toward the lmmedmte butside world ™
. 2 . N L =

-
<

appeared to be the more conspicuous differences hetween most of the "exengplagy"

A

programs and most of the ones (MACGOS and ron-MACOS) in the maia stt xdy

LA

-The overall difference appeared to be more teacher train ng or staff development

v

.

. thun,was typicallysthe case in the main study. .
- N - < ' »

B . r‘_3‘ ’ “.
.. 185 -




3

We were able to learn about Program A from the principal who was integrally

°

involved with its initial adoption and implementation. ’ .

Each of the five exemplary social studics programs.was site visited

2

by a staff member of the proJect. The site ViSltOI‘ spent ‘either a mormng or

e

foensemr e T - -3 n

_-an afternoon observing in the classroom the exemplary program in session.
At each school the observer spoke with the sociallstu‘d‘ies teaoher(s) using the

program and ahy support personnel (media center director, social studies

——— .

~depa_§n_enfchairman, principal), involved with the curriculum. A Special

Program Form detailiné the information to be collected about the pro'g‘ram'

-

" was completed by the observer.” The following is a report on‘the information
b

collected, * ' S - »

& A2

~ The five different social stndies program‘s were: 1) Holt Data‘Bank,

2) Children and the Law and Holt Data Bank 3) I1ssues (Innovative Soc1a1

[

Studies in Urban Elementary Sehoels), 4) _ ‘Open Elementary Program

i et STV
- T e ol

5). ‘Open School Model, "Citying" Program. /

..

Three of these programs were being used at the 5th a nd 6th grades.

.

" Children and the Law {(which is supplementary to the primary currieuiufn) vvas

_‘used only at the 5th grade, while the 6th grade had a supplemehtary geography
.- v - . o L4
* unit. The jssues programs was used for grade§ 4-7%and the "Citying" program

. -

was used for E;rades K-6. No special qualifications or restrictions were im-

A
i

.. posed for admission into any of the programs except the program in the parish

— . n

" kA cautionary note is importdnt here. The\pei sons who visited the )

3 schools and completed the report forms did not, write this report. The
coilected information was integrated into this report by a staff member
who did not visit'these pregrams and lacked first hand knowledge of
them. As best we could, the mformation collected and reported was
kept intact and edited only for purposes of integration. It i% important

' for the_reader to be aware 'of the limitations and risks of this reporting
process. .




{ © .
have additional expegtations such as map gkills, and these objectives are. _ °

v
- flexible and changing with the direction of the projects students become

—— ‘*‘ e e

/ .
inv'olvéd in,

. .
. : - .- : .

o ? N e °
Content and Connection to Outside Life - . ’ '
‘o ' 9
Programs A and B (excluding the supplementary progrém, Children and the -

Law) focus on American history. Field trips which highlighted or expanded what &

¥
°

the students! learned Kthis course were an integral c‘ompqnent of the prograni. .

. N - T
H N

Students. of Children and the Law learn about how laws are passed, process.of the .- °

' N ’ [}

law, ‘crime and criminals. -They talk with persons in the 1aw profession and law °
enforcement community which provides them-with a first=hand ‘picture of how the’

- ‘ -
law works. The fundamental pos/tuia‘tes of Program C are that "social studies

‘concepts and skills and democratic attitudes are best letrned fror1-a study of , .

(3

psychology and sociol“ogy in real in-and-out of school settings" and students
. A

» ’ : N : . - .
must be 'active participants in.real c‘ommunity problem—solving in order that

. -
n -

- ——~-the learm,ng processes have meabingfuLconsequences." Since ‘this program em-- R

v -— N ”

¥ we

) ph'lSlZGS direet mvcstig'ition of life in the commumty, the*studentséspend time

- ' H A
outside of school in on-site researc%n of the neighborhood and the commumty St
. e K °
around ~them. In the 4th. gr'ide ‘the students might have careers ag their fOC'll X
oo 7 : B
: substan ive area and study aspects of it Within their neighborhovd/ community,

» /

-

T, the following year they might study their “city govcrnment utilizing and building

upon the content an_d\ skiiis they learned(the previous year, e.g., what types of
\ h . . - FR
N \ . « . l%
jobs are there in city'government, what are the job responsibilities, the hierarchy
'oof city government personnel, etc. Students decide which specific area of city =~

¢ M N

government they wish to learn more about, and, wzth the teacher's final‘approval _
R 9 . " ,‘ . . . . . ot . o ‘. . L
B s . < ) . . .
L o . - . F=5 ‘ - 3 ’ ‘Q.
) v, ° . . 1 Q | Y] "‘\ ) - ‘ \':‘1' v
. K ., R - : : 7;-.« . .




-

e relevant to or related to the outside world

’and on-going guidance,they investigate this topic. People from all walks of

life are invited to app€ar before students and present their experierce and
3

" gerve as resource persons. Program D offers a variety of«pqssilj/ilities..

Students in 5th and 6th grades are arranged in two non—graded groups called
'Colony 3 and 4 (homogeneous groupings in terms of ability) and Colon3 4 is
further stratified into dxfferent levels of committment in terms of work and

(13 p

time spent on social studies, Colonyg’ students study Man: A Course of Study ‘
L 2

and American History, and students in Colony 4 study Economics. Other

adJunct content areas students of both groups select to study along with the
4

«

-+

.=main program are' families in other l'ind v'llues, antique cars, faces in\{

news, Norway, etc. It appears tobe a smorgasboaru of topics from which

~ \ . .
- o . -

‘ t students in both groups are to choose and to pursue on an indivtdualized basis. -

<

These topical areas are arranged in packets of materials which are teacher 3

S -

developed and commerc‘ally puhlishea. In terms of connection with the outside %

World it appears that' substantively the majority of these subject areas are

= »

R . * a

p—

The phuosophy of the school whe‘re Program EWtes is that the ) ‘~ .

H

student 1s\involved cooperatively with parents (many .of whom perform vdlunteer

‘ work at the school) and teagners in v1tal decisions about what is 1mpoﬁant
. " ‘ z . ¢ 7
to learn » how to best leaigh it, who can teach it and how much time will be ’

: . . ¢ g
[

spent on it. The curriculum 1ig personalized in order to {nclude -academic

- . © % .'. * . ] E
subjects, questions of values and emdtions, and social egpericnces which are
. . @ - ) . - °

uniquely important to the individual,child in terms of his own-needs and interests."

o & ~

»

~

f

%o -




i s
» . -
A « . » . - 4 . F]
R c - » . . e LY - ,
/- o LI . ! . e . . e

s "The da(iy use of time In this schco[ is Iﬁ’ﬁctionai being defined by 3 generai
, \. -
o types of activities ratner than by curriculum content areas." One of the basic

mtentions of Program E is to help chiidre’n iearn the processes of 1n‘\’estigatmg

project, individugiiy or in groups and ihis proJect As~reiated ta a community

.
€ «

resource. _Students arrange for and pIan their trips into the cqmmunity three

«<

*
- . . . < .\ .

. . - N ‘c !
. . times durfng the semester. The nature of thes@mts.ora\activitiesis not

. . SR e - b .
clear. As reported by the oB‘Eerver; it appéared that the précess of learning,

1 . N PEy

C ;s took precedence over what was beiné iea):ned, that the content is incider:t;ai_
9 r . ) 3 ] . . .
td the learping process or experfienc_a.e' S % : C -

o ~ < . L}
<

Materials and Activities

\ . . ) L
LI - Program A students were given inquiry sheets which- assigned a vaviety

. b 0 .

“of activities using the Data Bank course‘ mater7ais and many ‘interrelated
, °Language, Arts and spelhng activitie,s. Chiidren worked at their own pace. :
. When several students completed the ;ame sheet‘i discussions were held with
two teachers the Language Arts ‘and Social Studies teachers: who occupied
6 - R - ’ \
- adlomn.g rooms. Cards iistmg the inquiry sheets (skills) compieted were kept

<«

o~

2 ' - - . . ¢

by each studentK ;. " \ . - . )
Y ’ ' . N

“+ The 'Hoit Data Bank porticn 0/). Progfam E was taught by foiiownng the

teacher's instructionai manuai for the course. Thj supplementary spction,

. Children and the Law, was reported tousea range of. materials and aétivities.‘-
I . , 3 _ "Persons in the legal and Taw enforcement commumty were askc:d to ‘speak ",
‘ / ,, \f ‘!vith the students,» fieid trips,were arrangei.,vfiirns,l rdiep_iay:ng, class
’ dizcussions, and bpolflets a/bﬁ%t the law were incl.u‘ded in. this pr'ograrn_. . "

Ve . ..
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4 \

) P .. N . Co
No data re actix{ities/materials used in the 6th grade supplementary geography _

A T "

program was. reported,® . | “
- . v‘

: The materials thaf' students used in Program C were work booklets

‘. - i . | SN e
which pertained to their chosen area of interest. The work booklets included

-activities and projects t%,& studehts could pursue, reference materials, (reports,

N [ *

ii‘aterviewéf’ » some written by students from the previous years which their

"successors were able to use. Individual teachers using this program had a

1{ r N ' b .y “ i n"® \ A‘}, *
- great deal [of flexibility-they brought in their own materials, drew n peoplé ~
. , . KR ~ e ) . R
from thé community to,talk*and/or work with their students in theirfi‘qa of. ...
‘ .’ v - i ' - .-
interest. Teéachers wrre ot expected:to complete a specific unit or pnits ina ,

i

pa N

. S = LT ! s . y
certain time period- it wa describgd as an adaptaby_{, self directing ?urriculum.

P - L =

» The-students' in Program D used individualized (puk‘ished papkagﬁ N

. £y
-

or teacher~made) materials fof the "smaller units" section of this social

.o -t e : .
studies curriculum, !|Regulak class se§sions where the primary programs:
‘ 'i\IACOS, Holt and Economics were taught to the whole group, the published

PN

i - .~ : 2ep? j
course materials werle used and the recommended activities followed. | In

! » Y ui

" P "
. éddiﬁoq teachers?aolghg to class artifacts or materials deemed appropriate to
- o ge R 4 [ f . ' -

. ven . . ~ ) S .
"" the Subject matter bejng learned andrinvited speakers to share'their knowledge

\ o
M \

i;f{xperiences"with the class. . . o
° ) St . ' I - ‘_' . | 2
B / " With Program E, students worked in a reso/‘rce cénter which was outfitted

-

|
o - . ) ’

B - ’ ! R .
_-.____with telephones, resource directories and indexes and was manage‘h b)(!‘two persoa- ;

. B { t i

. - ) |
- “nel; a community regource coordingior and a community day dgveloper.; The
.! . . - . /' i

Y 1

. w o N . ’ s . )
* staff, working in coopleration

ivi;h the social studies teachers, “help the students
-plan and 'a;'r,ange for their community day activities. Students use the files wii?\

-

F-8
PO |
i

-

-
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. :: :, yvho«adhered closely to the teachers' course guidelme. Students made the

o _,,,

¥,

?

o choices offered wrthin the currlcmum&ramework Activxties were reported
Cy . /‘ .

the guidance of the resource staff to plan their field trips. These community g

»
*

experiences are seen as integrating au\. expandlng upon the activlties, skills,

. L% -
and interests the students were engaged in and learning about. N
[N N ’ - P . . . e o+ ; ' ;‘
Involvement of Studehts . : : T

.. {V' « T = ' ﬁ LY

. . ,
The site viéitor was unablé to”comment on this aspect of Program A as

o . - .
H

the\program was no longer in use. However. from her discuss:on with the

principal of the school, it was report that students progressed through the

-

currlculum at their own packe. TheC ldren and the Law programwas not in '.'

~ ! ..

sessxon wh n our staff member visited the school, however, a Holt Data Bank e

- - . : b “ . ; o -
class was mtsession. As reported decxsxons were*made by the tea"hers ) A
A Y u' " TTh o IR

‘f :L‘

LPER S
- ." . t‘f’

to be largely teacher directed Program C offered enormous opppriunity for ;.

students to selec‘ their area of interest and to make decisxons as/to what they - ) /

wanted to study in that area, These*degsions were gmded by the teacher

" whose xole was more supportive and less didactic. Students worked together

a,. e » - v .
1 ! ~N

, /-

much of the t'.me/in small grbups - organizi'ng themselves around their area o .o
.t ' / 1 . - ’ ~

of interest. Ev[‘:ryone m,s a; tncipant actively pursumg his research and S A

3 ¥
¥

inves’tigatlon 1n/concert with others Wl hin his or her, group. .

. 3 . ° ‘ ‘

Program D§ as reported bi fhe ene visuor, was weak in thlS area.
1 ‘ l

The structug,q ‘of the open class situatisn and the organized groupings ‘of the ‘ .

.ohildren 'se;:ned.'to dominate the learninp s’ituation; where thetwteach'ers sleeme.l I
. to fo.::us their attention more on the distribution of materinls, orgamzation of . ,)
students, ma1ntenance of the st»ructure than on th;. duality of class meetmgs o

i 4 A




ry -
» Lol S - v,
PN

L] - . ) . 6\, . ) 2 . v - N
- MAC OS-was-not-cbserved) and intefaction of students with mdterials. "Advance-

) ® . - .

=

° ment through materiaols’ r_‘ather than in dgpth invoivernedt with them appeared -
L4 ” . 0

. . . ! N . . . .
®  the major goal. -Students, as mentioned in the preceding seation, are grouped 7
o ’ i - -

in co're content areas but then have a choice of other smaller units from which

e to study. Student 1nvolvement in thése adjunct social studies units was not .
°. < - DO 4 ’
. observed Two separate;osocial studies classes were observed. , In one class, .

o\ ( - - v

3

. students were working by thémselveg at their desks on a construction prOJEOt‘

"

there was minimal 1nteraction. In the other class, although teacher accepted

-
L

students' comments, students were not listening to each other, but laughing

9

- and fnisbehaving and the class was often called to order by the teache_r. T .

&
B

A limited tinie was spent in the resource center observing students in Pro-

-~

LN

gram E. The site visitor did observe a group of students who came to canfer
- [{)

with the resource teacher about a field trip. The students' participation in this .
conference was limited; the teacher defined the plans, and objectives of the

field trip Student 1nput was limited. Although the discigsion between the resource

. 2

teacher and students was very teacher-directed and tightly structured with

- minimal s'tudent participation, the students were —fairly supportive of each

: ,-—:‘ - J - - "
-other during planning. No further observations of students in the resource

Q* .
r

.- * center or classroom activities were reported * . . :
Organization Scope and Sequence s - - )
[ . d 0 B -

'

The observer was told that,Program A 'had no scope and sequence "and

P
R

students progressed on 1nquirie§ indiVidually -~With Holt Data_Bank in Program -

Yo

°

B students foflowed the scope and sequénce of the course. Children and the .

4 Law congists of only one unit and is‘covered in a‘4-6 week period by the 5th

)
e

. S T L
» lq ’ .- PR




=~ , . o o .- .- ' )
' »'grade.' The.6th graders follow individually programmed geography units.

. Hmeomfmms or work booklets but indiVidual teachers

k]

i’ add more during the year, The sequence is variable allowing the student great

S ﬂeflbility. Students using MACOS in program D follow the sequence of the course. '

. V : \cth the U, S History program, the teachers reported they teach the highlights
- . they select and have time for. There is no predetermined~scope and _sequence
o in Program E. Students chooie the area of the community which they want to
,stud; and pursue it.. Each class developed their tliree community trips 2a

semester) centered around what the group is interested in and learning about

e B

in class.

R ’
> ’

o N . . - - . ~ -

Teachers usiné these different social studies programs had a great deal of

<«

P - * c e
5

- flexibility in terins of curriculum sequence, what unit to include or omit and

@

how much to cover. Teacher autonomy' regardi’ng the sequencenand scope of

‘ . these exemplary social studies programs was a prevalent characteristic.

Class Size and Frequency of Sessions

-, )

I terms: of class size and frequency of social studies classes during the

L4 .

» . week, there is some variation among thése programs. For Program A, Lan-

S guage \A"rt.s -and Social Studies were integrated and jointly held 7 periods of

50 minutes each within the 5 day week. The class size was about 18-20 students.
! A i

s ) Program B had an average of 23 students in a somalit:ﬁes class Wthh was

'held 4-5 days per week for 45 -60 minutes a session. Program C had 25-30

o

tudents in the class the class session varied in'length of time and was held

daily during the 5 day week Pfogram D, which has 2 separate class groupmgs ‘

’ met 4 days a week for 45 "minutes. .The MACOS and U. 8. History group

. . . b P ’ .

\)‘ . - R - .7 .
EMC Lo LR 4‘ .'1.93 ) ) .
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consisted of 20-25 students, while the c.lass size of Colony 4 varied from 3-30 o
(‘ ~

t@ N Ad I . . v iy

because studénts could choose the amount of time they wished to spend in/socialA
” - <

.. . studies. There are between 30-35 students in a'class in Program E, The
- T R e ' 90 ?
TN classroom schedule is variable with no regular amount of time devoted to social -

studies. Resource center groups usuall consist of 5-7 ‘children who, stayed 15~
T e . .
30 minutes while planmng and-preparing their ﬁeld trip, The community PR

activmes engaged in by the'{tudents generally 1nvolved’ a half day.

A

How Taught? Teacher-Team-Volunteers

%
° el
- N ~ -~

L Ag reported, no uniform teaching situation seems tocut across these 5 .

o“ - - P ,
- - :

exemplary programs - ,a'*;:ange of teaching conditions existed. Program A is

-

taught jointly‘ by the spcial studies teacher a_nd.languagt,f a‘i'ts teacher. 1t is a

téam-tesching situation., Program B is taught by éne teacher in a self-contained .» o

- I

of

clagsroom. Program C is taught in 4 elementary schools and one junior high
S LA N ¢ .
in the school districte The program is either team or i_ndividualljr taught depending

ry - .
- - B N
o ~ - ° . ’ a

upon -the structure of the school. "This program had people from the community
~.» ) . as resource’p‘ersons work with the students. In Program D, two teachers taught
. . J v - . S . .
U. S.-history separately, but used some of the same resources. Four teachers

.- - taught MACOS separately but used the same materials and equipment, The

~ - o v -

- . smaller units and "speciai features" (guest speakers) of thig social studies

prograin were supervised by the media center coordinator. A community day

developer and community resource coordinator-both adults hired from within the

community- worked in cooperation with the classroom social studies teacher.
[P SN UG - ¥ - - m— N — « - . - - — R JRS— PP

# ) @
- . . ° ! ‘ s M

Parent and community volunteers offered both their time, experience and know-

- -

e

 ledge to facilitate studetts' use _oflcognmunity resources and expand upon the class- )
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. ¥ room activities.
oyt

hd ]

-

T Relatidnship of Social Studies to Other, Programs in the School L . -l
The Language Avts_and social studies teachers not,only shared curri- ° <

K

cuium dev"elopm“ent and organization of these 2 programs, ‘but also taught _ s

"these 2 programs. as a team, Conceptually these 2 programs were closely

<

tied together- the same skills were worked on in both-program areas. No

spécific relationship ex‘ist'ed between Program B and other content areag except

-

that mdm?‘ual socxal studies teachers draw connections between current events
e

and new articles with the Children and the Law program. Cne of the strong |,

v

‘points-as geen by the school staff about Program C was that it related to all
B \)-J N Lt

- v } N . B
other parts of the school program. Student work on a project often required

P . 'map, ‘math, communication, Q\ritiug, inquiry and research skills. For'
. A -7
example, the clags our site ViSitor observed was studying a  map of their city

. -

-.and state. They utilized math skills by computing distances bétween places.

. 5 3

o Theyyma{de a number of telephone calls to collect information. They compoged

.
. . ) I B - .
. » . . N

< letters t% tourist offices. They used the library to find the capital of each
" - . ) .

* . ‘state and correct tour center addresges. In addition, current events is frequently \', <

-

C e ’ brought into the social studies class in relation to what is being learned. Per-

<
¢ /e )

T gram D differed from the other school programs in that students were subdivided “ -

3
~

_ into groups which are not m_ainta%ned for.t,he other classes. There was little

B - “. .‘. - !

integration except for the regular larger group sesgion be.cause of the individua-

”

h7ed program followed by ea"ch student. With Program .E, the "conununity"

or 1nteraction day, developed out of the interest in and work ona pro;ect
5 s
.- +or activity students have develoged during the semester., The use of community *

F-1
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ae

resources g communicat'ion based experiences was seen as a coniponent of e

a largely open, fluld school program which was aimed at integrating and relatmg

. all. learmng processes and programs. Specifics were not delineated by the site
. N < b PREY ¢ )
. : T . 9 s
visitor, . . v » 4
; isit L = ' 8 A
. B Nt o, * Py J ) - -

Continuity of Program between Grades : Lo

The Prlnc1pa1 of the schoo where Program A was being used claimed there -

[y 2"

was a fa1r1y easy transition to grade 7 and from grades 3 and 4, as the latter two

-

grades used Holt Data Bank. Holt Data Bank was used throughout grades 1-6 inthe =~ - - i

P . -

*school where Program B‘was v1s1ted ~ thus continuity is not a problem vis a vis LT
‘. . ’ ’ ‘
social stud1es programs. The ]unlor high school teachers were reported to feel
I ' 3 .
that Holt ‘was good prepéfratmn for their level because students worked 1n groups

v

and acquired resegrch skills Wthh were used in hlgher grades. Program C
* \ -

o

was utlllzed in grades 4-7 and skills and content were speclfxcally 1nterwoven

and built upon from year to year. Program D 0perated in a school where conti-

iad

nuity was v1ewed ‘as an essential objective of curricula from one grade to the next.

'The 2 earlier non-grade colonies (1+1) stressed individual respon91b111ty. Colony
3 was intended to provide l{ids with the opportunity to develop. individual responsi- B
, bility“. A child's staytin a colony -v‘aried; it was determined by his or her _matur?ity i
.and whether they 'succveeded in this devehloprnental goal of thecolony. In Colony o
" 4, the structural organization of the class is gimilar to that of junior high to pro-

° -

vide an easy transition into t_hat level. All grades in the school where Program E

P -

operated utilized the same resource center and resource staff,

Teacher Training . - - . : - S .

Teach’ers usmg&’rograms A and D.(except for MAC oS teachers who 1ece1ved . :

RN

* i -

. - "F-14
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.
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. .training)‘received no training. Teachers using Childreh and the Law met with -

" » h t I3

and held discussions with jt1dges, legislature personnel, etc. before beginning@ ‘

- N . %
A

teachmg the course. Inthe f1rst two years of use, the State Bar Assocxatxon

14

held two day workshops for teachers where théy met lawyers, vis1ted Juvemle

~

centers, courts and had présentations. The teachers using Holt Data Bank

received a six we’ek in-gervice summer training program. Tlt}e teacher-training

for Program C wae reported ‘o be on-—gomg ' Teachers meet once a month thh

the Program Dxrector and a Consultant who are not hired by the Board of Educa- .

L

tion and (as reported) pose no threat to teachers. Teachers stated they felt very

_ free to express thair prob1ems. durmg the sessmns. A 3-5 day trammg pro-

gram for teachers using this program prior to the begxnmng*of school was in

the m1dest of bexng d1scussed :yhen th.é school was s1te visited. Our sxte vxsxtor .
was, xmpressed with- the exqfenaweness‘ of in-service traxmng opportunltieséavaﬂ-

abl\e to teachers ut&lxzxné Proéram E. Teachers received traxnxng in a varx.ety e

of areas - Transactnonal Analysxs, British Infant uchools, methods, content .

Traxmng took place after school and durxng the summer. - S
How wag Program Chosen and are a11 Schools-in the-District Using it ?
/’
s T .
Program A was used in a parish for one year only. The parish was not

*

&

part of a school dlstrxct and the teacher who developed the curriculum chose

-

it in cooperation with a curriculum coordinator. The Holt Data Bank currxc‘,ulg

in.Program B was chosen by a teacher’ committee with agsistance from a socid 4
’ . £ L
studies service center in the state. MACOS vwas the p&'imary choice by the teachers,

but because 1t was too expenswe for purchase, Holt. was ‘was chosen. Holt was the

second cho;ce.“‘ It has been in use for two year.- Chxldren and the Law was developed _

-15
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£ .

and written in part by a 5th gra'de»teacher i tife school and .was developed under

S LI ‘-”) N

the auSplces of the County Bar Association. It was plloted in three school

»

dlstrlcts 4n the first year and-due to the enthusiasm of educators, parents.

and pﬂpils, the State Bar Assocxation, \1ts sponsor, expanded it to eleven *

communities in 1971-72, Informg.bon as to the extent ‘ofits use today was not

reported Program C was.chosen Because’ teachers needed. a curr1cu1um that

T

was more relevant to the children and where students could be act1ve partici-

'4 -t
.

pants in the1r learnxng and d1rection of learnihg. The program was deve"loped

by teachers in the school five years ago and 1t was bemg used (dunng our'

o

- gite visit) in four elementary schools.and cne junior high in the* school dlStI‘lCto

The supermtendent of the SChOOldlstrlC_. conceptually deslgned Program D”
B
and selected most of the teaching staff for the program. The teachers chose

A
the matermls to f1t the framework of the program. ThlS program has beén in'"”

use fOIi five years. New elements of the currxculum have been 1ntroduced and

PR - ’ -

ad.&pted to the program. MACOS.nas been in use for two years. "Cltylng"

o x

. Program E,has been~1n Operation for four years having undergone mcd1f1catlons.

>

. twas developed by &ie school staff.' Since it is be1ng used 1n an alternat1ve

school 1n “the d1str1ct there 1s 1o reason or desire to {hssemlnate it.

M
s

/ Program Evaluatlon and Student Evaluation - S

N ¢ ' : v

* Students kept the1r own records of completed inquirles in Program A A

*

CTB eva‘uation was done when the program was in operatxon. Children and the

’ '

x4

Law has hot been evaluated nor has the students progress. thto work sheets

~and Writken reports are the oniy evaluatxon tools used by the staff teaching Holt

)

Data Bank: However, the sooial studies serwce center (a separate oréanlzation
. ~ - - .
. .

- I
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te

. ‘Q' ' ‘ : ’ R L4
in the area) is conduct1ng an evaluatlon of this program. It was not clear

1

't\ LA ]

‘with which students or school(s) the evalua’t1on is belng conductedQ The Iowa = o

¢
BN AN \

Test of Basic Skllls was used to evaluate the Issues program. Other"evaluat'lon * _‘

agencies" tested the program but: these were not elaborated upon. Accordlng ¢

¢ to the desngn of Program D studalts should, be evaluated weekly on the1r work
- . ‘

' output, but. this is done less often. Conferenoes ‘are held by the teachers w1th

a » M .o ’ .

s'tudents and parents. Atcard system was used by the teachers to note 1nd1-
” ,/ T a
V1dua1 student streagths and weakgesses. Teachers evaluated teacher prepared

. - -
\... N

) 'm_aterials "frequently" (exact frequeucy was notoreported). A commltt_ee com~

posed of parents, teachers and administrative staff eyalu‘ated Program E. No,

. ) $ . 8
f @ [ » .
* elaboratlon as to method was reported The 81te vigitor observed that no cr

»

attempt was made to eva'luate the md1V1dual's progress through the program.

v
4]

1

Percentage and Type of Students who Derive the Most out of the Program—v L

= -~

, I‘1fty percent (50) of the students using Program A derived the most

4
L

out of the proEram and the other half “of the: group,dld not benefit from it because
e1ther they were not able"to read the mater1als or were not able to assume responsv— ’

P [and

&
bility for the1r own learning. The studeats who enJoyed group work excelled with
€, -~ 0 A

theHolt Data Bank cours’e (Program B) 15-20% of the students usmg this program

> R . b
d1d not like group work activities., No mention was made of the percentage of those
who benefitted-most from Childrén and theﬁéﬁv hoWever, it was stated that readabll1ty

"“is not & factor affect1ng mastery of tlus program. Readab1llty was not a faator W1th

£

Program D 2nd as reported, the percentage of students who liked and benef1tted

’
from this program was extremely high because e,ach was 1nvolved in and actlvely

e
6. e

~y . .

partimpated in the learnlng proce,ss. 1t was reported to the site visitor, that

.
N \ x : N > . - ~
2 . .
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h- ,. the irresponsible and nonself-dir'ected student had the most difﬁculty with ~

l: T ) : Program E. ThlS number was estvnated to be about ‘15-20%. Our observer

c. o hoted a great dlspar*ty between th.e‘students' spelhng and writlng skills and .‘ |
T the level of readirfg expected in the teacher- prepared packets or “contract" ’

3

o s aterials in Program D. Th‘ts did norpertaln to the ‘core. curmcula. MACOS _:

-

o and Holt,only the smaller supplementary units in the prog’ram._ Self -d1rected £

A 'R g S
¥ L .
// and self-motwated students seemed to-derive the most out .of th\fs"f)rogram.

- v

'I’he r'onsensus from-teachers usmg the "C 1tgng program wasliat dependent, .

o " unresourceful . students did not. hke the program. What the perc entage of th1s

[

; group’out of the total group using this program W& an “1mpusslble" fxgure to

arrive at. Readlng was not reported to be a factor in-liking or mastermg the,

- a _ “

_ program,

S | .
P emcrm e
e e T T

. Relatlonshlp to Student Need$' . e e e

L

o
[

. .. Students began thh 1nqu1rv cacd’# 1 and proceded at their ov\;n pace thrbugh

Program A. " This was the extent to Wthh xnd1v1dua11zat10n_was reported for

\ 4 * P

this program. Students work in groups in both components of Progrqm B -

Ay

o there is no 1nd1v1duahzatwn of mater1als or sequence of learnmg Stude’nts -
Rl may work, 1nd1v1d§:;1lly, or in groups, or W1th the ‘entire class during their
. AY .
[} N “ » —— . - . .

. soclal studies sess1on W1th Program C. The structure is dependent upon the

.
s

- , project or act1V1ty the students are worklng on. -In ter& of spec1f1c 1nd1,—

-

. V1dual placement and sequence of the progra\\, n% mentlon was made, hoz)vever

.«

‘. ’ the 1nformatxon gamed about thid.program; it is apparent that flembxht%‘

N

.« . anqengaging students ‘in projects and act1V1t1es that 1nterested and st1mulated

L + .* L
LS s < . -~

7 “them were salient characteristics ‘of this progrgm.ﬁ_ Students in Program D
. a 4 < .’ ‘ R . L - . ]
S . - F-18 T S

- . . . R . . . »
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“ . M ' i

: ._.- : fonoweq botflthe indlvid lized andnonqndmdua,hzed sogial studies programs. :

\ The ‘core or reqmred cour&\e.was taught to students otganized in large gr\oups

i

&nd the smallver units or pac\kets of materials are selected and worked on by the A _,
. 3

-

e stu\e ts, 1ndiv1dual'ly "and when completed are checked by‘the teacher. As ‘e s oot

- \ . SR,

. : repo\r}&nﬂ "of the g ~oups (Colony 4) i8 stratified into three smaller homogeheous

s . & \ - . . . »' - &
groups and the\p;icget materials available to each of these groups differ in subject - .

‘ ~ -
.

matte\\ The ttme and’ scope of wor expected of students is dependent upon ‘the . e

. . \ . -~

group they are in and the ‘amount of tim& committed t"o social s?udies. With Program .
. ) ¢ : & Q ’ ‘ '.‘ .
E students who expressed an 1nterest in-a SpElel\c area were free to visit the . -

- .
A -

SLoL media resource-center to.confer thh resource personnel a;nd to obtmn mformation.

- ‘ - hY ] '

. Students worked largely in groups and placement was not a rel_evant factor in

. .’ a ) . ) ) . -y . av )
7 this program as the learning procest o pourse was not p‘re'-détermined--it is ;.. Lt
o, * » v . ) . -

- set up to accomodate the individual needs, learmng styles and 1nterests of the > .

« a
- . * &

v, . students and is designed to be integrated with language arts and mathematics act1 -
.. L \ . .
“vities. Y.L o, f,' . - - 4 I

Target*I’opulatlon Qf the Program a : - ‘ R . . .

2 ' L]

T e, ’Program A served a ;‘)vhite mid'!le class urban ‘population. Before students s N 0

- - A H

.from' the in_n\er city were bussed to this sectarian school, -the student bpdy was RN

i ¢ LI
. 3 ‘e v

’ largely Catholic. S . ' s . . E

.~

& ~ - o I’

%

\ Program B sci'ved a white suburban, almost rural middle class cofnmunity'. S

6{ z 4 - s -

3 {t L4

, Program C was‘ 1rst 1mplemented in an inner city school; at the time of .
ST 6 ,

observat17x it had bee dissemin'lted to other schools inthe distr’ﬁt - thesocio .. .

_ economi¢/or ¥ cial chara teristics of these schools was not reported.




- ' v \1 .’ t ) ' - r - - A
- . . ‘C = v ) . ) . . - R : ' .
. Students in Programs D and E came from white middle to apper mix,dle 4 t
" .} ) B} ) i : - _"' '. T ,\““‘ ’n .
class ghburban communities; These students' families chose io send them I
. s - N . . Y
* - L L. '
] -, to these alternative open-concept schools rather than the”mOré’frgditional
- - v 5y . - »
". ‘ . ¢ \ ) - : . . . . . a .
SO elementary schoclssin their districts, - . | t o A
. . ¢ 7 K .. ¥ - > >
,f \ E =t : .
Com ents/Imnresslons s . . - -
l . - - : P , . . . Lt ) .\‘

S, 4

L \
X

R o~ Smce Program A and the Chlldren and the Law compone‘nt of Program B were--

- - » - .

. 9' L e ¥ ¢« N ,. .
e not in operatxon at the- time of Slte observatlon, o comments are avaxlableM T \ )

e Excepi for the fact that our observen was unpressed with the Holt ‘Data Bank\ o
o ‘e - . e . ? fodid ° h\\'.'- .
; program (Program'B), no other comments were .offered The observer vvas e

O qmte unpressed mfh the Issues program. The activittes engaged in ‘\y the\ T

-
. A

- students seemed compatrlble W1th the prog’ram's vratlonale at'd mtent andY%th

oLt ¢ ¢ - g‘ . ~ e

. students and teachers 1n’dxcated qreat ‘enthusidsm. .q"wo points were ment;oned

. re . . ! v : .

1) that thns prograrn teaches skills at the leviet students can use an'd understand

~ “ . -

. \, :
- i and 2) sections or unxts can be deleted or added, \vrthqut\dlsruptlng .the. scope_ e A
. . . ) . - : R * ’ ‘\ - : e \’\ : ‘ ‘s

L . . - L . N \ S 4 .
] and sequence of the program, . S \& : . } Ky \.
v = . ' ) "- ! ) . .o
T ' 'Phe observer reported that she was favorably 1mpressed vuth (he organl— e

atxoml structure of Program D and the maturxty and capablhty of the chxldren. i )

However, her 1mpresswn Yas that the program lacked depth and mtegration-

. i - ' . .
. —

X

.the texmwork seemed to 1ntrude on; the substance. The teachers appeared more. ‘;:" )
:_ . ‘ ° 1nterested in output and volume of WO!‘K‘th'ln W1th 1deas, relatmnshlps orlinkage A‘ ' - ’
) . ., - v S e ) .
‘ " of materlals;. Fxllmg in the blanks and fxn‘,dxng‘ the rlgtit_answers,were the‘areas . . ¢
" of much of the indi.ﬁduatized 'materials; The obslerver ieit ’thiat generally, .this' _‘: : '
a;s.;; “ 4 program could be effectwe rf more emphasls was placed};n \vﬁat students are * ) T
. _“~ doi?ngrather than on the st‘ructural organizatioh of the Learning procc'ss.‘ e \,4 Y
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at the expense of tmle spent on substance or quality of contentééing learned
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f time planning/arranging for these community d'lys
' ¢ - fj

-~

e

) i - / .‘: “
The site visitor felt that the teachers using Program E expenged an

* in school. Throughout the repor( and dxscussions with the site ‘vxsitor, it
dlthough bmldmg

!Las dtffmult to pin down.exuctly what the students were learning
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‘. - ) - , i L)
’ - Deséription of Derivation of Coder Agreement Rates
2 co . i - N, N ¢ v
“~~ P - . . ; LI | . o .

For eachq\esti\on asked, taped' and transcribed’in the teacher and student

. wmterv1ewrs sT-1, S-1 and T-3, S-3; T»2 and most of S-2 were coded by a single
staff member) coders' agreement rates were tallied as 3‘s, 2'g or 1'gs or a blank,

meaning all three coders agreed that '1 response fell into a predetermmed category,

ol“' X ‘ °

or that two d1d or that a s1ngle coder’ saw the response as belonging in a part1cular

s R éﬁegory while the cher two dd not, or that all three agreed that the resppnse

&

. «did not fall into that category.: - ' ' C

. Two agreement rates were computéd. To do so, all _categ'ories for

"which only two coders agreed or only one coder saw a response as relevant to
_that category (disagreement) nqex;e totalled and were divided by the total ppssinle

- . perfect agreement (3's) or acc_entable agreements (2's). For instance, if
responses to a qnestion could be coded- in-9 categdries, it would be possible

- ' " for the cod‘ers. to have 9 perfect agreements for that class or teacher if all 3 .

.

agreed on a cdtegory:(3) and all agreéd that no other categories were relevant

(blanks). For any given question the total possible agreefn'ents were summed o

.

across classes, d1v1ded 1nto the number of-coder dxsagreements, subtracted . .

' .
o . B B - ) ) ot ’

_from 1 00 (agreement),and multxphed by 100 to der1ve,percent of coder agreement

- —— - - A S o — s v‘-—“’—«-ﬁv‘— . |

By this procedure, obtalned agreements tan be e1ther the sum-of 3's andblanks,

s b=

” or the sum of 2’s,ﬁ‘ 3's and blanks. The former is the more stringent. ST s T

. . e
When the interviewer.for any reason skipped a question or the coders
- 4 , B ) N . .

agreed that they were unable from the trans,cripts to make sense of a response

’ L T e N . e [ ‘e °

¢ - JRpe——

due to tape malfunction, garbled response or flie'like, the range of possible

. . .
“ . . > j
. . -
. - -
. .
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=~ . - (3 « .

categories for that Question was reduced to on€ (1) (can't tell or skipped Question);

Both proc edures described above put a premmm on positive-afgreements T

*0"9
. - - —

- - . N S .

as the criterion f6r deciding on the presence or absence of an attribute. For'

lr

T -
o H ~

, example, consider a question with 5 categories ;nto w7hich responses might be .

b 4 . \' <J-

coded, none mutually .exclus_ive. Consider 3_examples. of coder claslsificationsg’

Mg VI

o ' . C Catggor'y U ) S
Example 1 2. ~ 3 4 5 . Y ;
v ) N T B - ' - ol — Toa- - ’,, ) '.
. 1 3 2 e ) . o o
-2 1 3 2 1 2, B B -
N . 1 a4 b R | - T e

In Example 1, all three coders independently classified a responsg’

- >

- as falhng in category 1; two out of three also believed the response contained . .

€ [ ¥

statements that could> be classmed in category 2. All three coders agreed that .

>

. the. response did not contain statements falling in categories 3, 4 or 5. There are e

- | -

" 5 opportunities for perfect agreement. By the conservative procedure (3's and

blanks) there-is 80% agreement for the set. By the 2 out of 3 cr1ter10n, there 1.3“

ES . ¢
¢

S ;.00% agreement on the coding of this response. )
e . s - «

In Example 2, there are 2 cases in which one coder beheved that some

- > )

) Apart of the total response fell into a particular category, while the other two, coders

s

did not agree (categories 1 and 4). By t the conservative procedure, rater agree- 7 R

3 mentofor the set is 20% (1 out of 5 possible perfect agreements). By the 2/3 cmterion,
4 . « i \ - . . ¢

it is 60%. ’ - S

% . = 3 - . * . o

[y

. In Example 3, agreement is 0% by either_procedure. Note, however,

- that 2 out of 3 coders in Example.3 agreed that the.resﬁonse did not contain any

o s .
° ) rd “ [ .
- statements that appeared to fall in any of the 5 categories. By a 2 out of 3 e .
Lot . : 3 N ’ G__2 . B . - >

LN

LS -
® * 20{\ L. .
A . M
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A}

3

v

.
(2N

‘criterion, one would confidence that the Tesponse was not classifiable by the

° L4

-

In effect, a positi.ve respopse of one coder has been.

o’

“categories emploged.

ideslgnated an error whlle the lack of response (really, a posmve dec181on ) A 2

- . .
- e ~— »

) against class1fyxng) by the other two coders has been d1scounted Thus, except .
ne: ) t » N N [
AT . in the case of blanks (perfect agreement on thé absence of an attr1bute), "both

&

2
Bl ot

ev;luation procedures give preference (weight)'to positive responses rather T S

~
- - ——

_than to negative Tesponses, - _ - - ‘ . -

. An alternatlve procedure would be to determme the number of agree~+ ) ‘\\ -

v T
- .a

ments (presence or absencqe) per category and divide the sum for af categories -,

& o

ia

’by the total possible number 6f agreements.

4 K

~

"For each of the examplés given

o

-

times 3 coders. In Examplel, there was, one ,disagree'ment (category '2)

- above, the total possible number of agreements would be 15; that is, 5 categories

. The

agreement rate would be (14/15) 100 = 93%; In Exainple 2, it would be (11/15)

a

100 73%j.in Example 3 it would be (10/15)100 67%. Note, however, th'xt 67%

o

is the worst that could ever be done; 'Ehus,—one would want to convert the obfalned

o

. \percentag‘es to’a ratlo of the followxng form:’

-

.

v

- -

‘ o (X—67)/33 where X is the obtained percent,
) - and 33 comes from 100-67. - -

R

This prooedure gives an‘.index with a range of 0 to 1 (or 0-100%). For

[N »

<
’ 3

, the three examples, the percentage of agreements thus der1ved would be 79,0, 18% o

. .

" and 0%; respectively. These figures can be compared to those obtained by the

’3 out of S.criter,‘iton,’vmmh werg.aq%, 2b%, and 0%, and with those from the 2 out of _

-

3 criterion,- which were 100%, 60%, and.o%, respeotively. The 3 out of 3 agree- '

i
[ - /w"

ments cr1ter10n approxunates'the alternative quite well, as 1f should W1thxn lumts

-«
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- o of scale attenuation. The two procedures will give the same results.‘ The 2. t
P . S . 4 e -
B ~ out’ of 3 crlterxon gwes riore positwe agreement rates, e}\cept that it w1ll B
S gwe 1dent1qal rates for the upper and Lower- ends of agreement (100%, 0%). -
i vr‘*y v ° ' - K
: . '“Table G-,ZL gives 072_(' agreement rates for each questlon in the teacher -
" o TP ¢ - AT '
. and student' mtervxews that was cdoded by the three coders 1ndependently.
o < N -~ . ) ’
e Rates are shown for the3 out of 3 cr1ter10n and for the 2 out of 3 cmtemon. . o
S In addition, Table G-1 shows the number- of the table in Volume I, Section V
o 14
AN 'in whiéh,tabulations' of results for Fthe indicated question are, given?
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- - Table G-}

&

- ) ‘ 'Feacher’ Interview # 1- ‘Coder Agreement Rates N
wus‘ » —. - - *®
- : . o L T % Agreemert for
. Table ¥ B e Question . . . # of Categories ~ -All 3 Coders' —- 2 out of 3 Coders
. Y-l" You indicated in one of your qucstlonnanres that ( y - 6 (Table V-1) 90.2% . 93.9% -
. r V-2 ‘is considered an meortant thrust or focus of your sociai. 9 (Table V-2) °80.8 88 )
' . studies ‘program this year. What will you look for specnﬁ-— ' ’ Tl
o cally as evidence of success in this’ area? - .
- ’ - . 5 R
V-3 What are the strategies,, methods and activities you have £ 13 T .. .t . 87.9
employed so far that are intended to develop ‘the knowledge, : ‘ .
_ skills, and/or attitudes of this:focus or thrust? i} .
S eyeq ‘ Could you“fell me what you specifically expect your students ~ .9 7 87.9 92:6 °
$ C to know or to be able to do as_a minimum at the end of the v t . .
year? ' ~ )
\ V-5 What do you find to be the most difficult*problem you have . ° 9 et 87.7 i 2 92.5
- - to deal with in teaching sociél studies to students at this N ' :
- gi‘ade level? (Can,you give me an exainple of this problem?) \ “
. ¢ . N R TN & -
If you had the power to affect any necessary change in order- "“\ . 89.6 93.8

%0,

'
B

.to resolve the problem(s) what WOuld you do‘>

vr
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L \ ¢ N . . * - ,“
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- . _ A 4 . s - i
: PR . ) . Table G-1 Continued T
. o 7 Student Interview # 1 - Coder Agreement Rates - .
I U . N . :
. . S ‘ L I - ) * 7 % Agreement .for ’ N
. Table # Question - o # of Categories All 3 Coders 2 out of 3 Coders
\\ _ 7V—7 What are some thmgs you have been studymg in’ 10 * 88, g% - 93.4% .
. _-—- = social studies this year? é - , R .
. ] . - . } @ - N LY
None Why do_jrou think you learn to'read in school? < 79.6 88.2 .
V=11 - Why do you think you: stuciLsocial ’stuéies in‘school‘? 4 . - 75.4 - 89. 6 -
V-12 Do you ever talk about socna! studles outsnde of ; ! : ° s .
! . * - school? : T ‘ S T C .o
a. Whom do you talk with? U I 7 91.2 94,6 -~ *
b. What do you talk about? I -t 4 . 73.2 - 81.4 ¢
- y-14 Do you ever see anythmg on televqsmn that remmds. 4 . 75.7 ° ‘ 85.2 - v
o - you of soclal studies? - Whatris l