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. ABSTRACT » 1 : A TN .
_The paper describes -a study o0f thé comparative
~effectiveness of certain courses in achieving specified educational
» objectives. Social studies, language arts, vocational/technical,
~ math, science, and fine arts coursds were compared. as to the&ir
effectiveness in achieving "social education." By heans of a group
concensus of elementary and secondary teachers, ccmmon objectives of
gocial education were identified, such as "builés character and good
citizenships" The objectives were ‘then arranged in an attitude scale
on which teachers could register the degree to which they believed
any particular course accomplished those objectives. In the study,
115 teachers respaonded to the .scale six times, once.each for the six
content aréas listed above. 'The resulfs were compared among. the six
curricular aréas to-determine a composite teacher perception of which'
"aréa was most effective in meeting the objectives of “social - !
education. Social studies objectives seemed representative of genetral
.educationr objectives. Objectives for individual curriculum areas did
- not seem to changé from elementary to secondary grades. The strongest
Lelationship existed between science and mdthematics objectives.
Social studies was ranked among the tép third of most useful
gurriculum areas.- (Author/av) ’ *
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L other professionaleteachers perceive the agcpmplish e;t of these objec-

ERIC

It is certainly not _nmews to teachers of Social(Studies hat other

v

. areas of the K—12 curriéhlum complement or directly meet k owledge, skill e .

~ . .

‘ " and value obJectives which we hold tu be the primary busipess of, social

- education. The degree to which we are effective and the -egree‘to which . ’

. v

' teachers in other areas perceive themselves as meet1ng ¢rtain objectives
S .

4

we consider, our primary task should be- of considerabl nterest,“however,"

.. . . -
1

to-all Social Studies teachers. This study focuses g the~obJect1ves of -
AN .
the, Soc1al Studies aﬂd the degreé to wh1ch other prcf seionals perce1ve -

[

. .
B . - s

:us as meeting those oBJectives as compared to theiy pwn or yet another °

~ " N

curr1cu1ar drea. The results of this investigati-n signal both a warn- L

e \/ B ! - » N } o '
ing and an opportunity. A‘warning to strengthen our curriculum an o

) strategies to better meet’ the obJectives-—and ag ppportunity fdr greater ¢
¥

. /

cooperative.inter—disciplinary teaching to avoid duplication and strength— )

. _en profess1onal understanding and effectivene~s R *
Rt . ' . v -
L . . 4 2 !

- What are the*primary purposes of social education K—,IZEZJ How well’
B - ., = :

o

o

do we as Social Studies teachers accomplis ese objectives? ‘Do .other -
. . ¢ ~ L

. ’

.

) areas of, the curriculum meet these as well ot better than we? How do

& . - » . t

/

. / 4 :
. tives? TIn this, study we hatj/attempted/to ) det rmine common objectives

. . ’ .[. / . 1 . ¢
for social education and then 2) submit/t gse objectives to a cross

a

3y 9 r

- 3 - .
section of practicing elementary hnd sec-naa teachers representing _

% 7\~ ] ! K . .,_,, s \
most areas of school curricular offeri o1 : Objectives for the reaction

r%form were’obtained by asking. sixty infL yvice and pre-service teachers . ‘
&5 R L .
f

. . .
of secondary Soeial Studies to record} ¢ir nominations for viable - )
4 ) . ,

-~ >
‘ .
. . voeoe 0 N ¢ . ¢ .

t

\
[
®
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- %ocial Studies objectives fér thé. eventies.y ] b
- From this resulting product a list of sixteen objéctives for social

S

B

edncatidn 9s developed and synthesize%kf This-list was then converted . . .
- : ‘ . ) 3

L ) 'to a reactio form (i.e., Objective #2 "Builds character and good citizen—
) ship" 543 2 1 "Does not~build character and good citizenshlp - circle
- tHe mosf appropriate‘number on the scale). . See Figure 1 (Reaction Form).

Thus, each reactor was able to register the degree to which he or she -7 g
2} . . : ' A

felt the Sbcial Studies program and five others accomplished these objec-

, . P . . ' N . . ’. -
tives. ., , . _ %
~n . e \ ' .

L 4

. One hundred fifteen practicing teachers currentlx enrolled in grad—
- uate’ cl—asses at Floarida Techno‘logical Un1ve$sity and representing ten or
more secondary teaching areas as well as elementary teaching were asked
) o . ’ iy
to respdnd\"blind" to this sixteen item reaction instrument six times,

- ¢ . A

once each for Language_Arts (English), Social Studies, Vocational-
’ Technical, Mathematics, Science, and Fipe Arts. The resulting reactions

s . Y
of the reépondents could then be compared among the six curritular areas

TS . . - -

LV
to determine a composite teacher preception.as to which area orf areas”’ .
. . . ‘ \ -
were most effective in meeting objectives. \ ¥ ‘ ‘
. . p i . . N 9/'.2.\\‘
' In addition they were asked to provide information regardﬁhg the#r -

/- specialty-i.e.,.elementary or. secondaYXy and to rank nine' aréas of the , L

curriculum (Tabie V) in order of pernceived uééfulness to KJlZ”general

' ' , = '\ TR " ‘

education, | ' N ¥ T .
“ . L ’ . S N

- Methods . - © . v .0

\

+ The. tratings on the sixteer objectives for each of the six.curricu-

- Lo . . . . N 1
lar areas?bere summed and treated as full scale scores. For each scale *
the,megns, standard deviaticns@ alpha reliability coefficients and 7 -

° L ‘
) ‘ '

standard errors of measuremeht were cpmpnted The means for elementary . .

- : . M ry v

and secondary’ educataon were derived amd’ tested Edt significaht o

e




2]

differen%es‘(indepqndeq; group t test). Pearson product moment correla--

-

v . . . N
‘tions were computed among the scales for the areas and tested for sig-

nificance. A random sample of scores for fifty teachers wer® subjected

- .

_to smallgst space anélysis'so thatr a two dimensiorzi plot of the inter-.

. . o,
¢ relationships amopg the scales might' be fnspected. Finallx;the‘median.

s 7/

E}
.

-~

.

rank of the nine curricular areas were computed Scparately for elementary

*

and secondary teachers. ’ .

Results T ' ' " N N |
Results , . . L ‘

The overall scale su ary data are Qfesented in Téble I. It may be

¢ ———-

-
-~
-

o
v

obsérvéd that the,méans ged from a high of 59.5 .for Language Arts to

LS
»

“a low of 48:8 for Mathemif\ics: The~mean\f9r the Social Studies. (59.1)

-

3 e .
was the second highest for’the-areas-‘only .3 of a point below Lamguage

e . -

&

Vs s . . - . . .
Arts.  Given that the highest obtainable score was 80, howevet, the

4 .

obtained overall rangé of 10.7 indicates little differences.in teachers'

» ———

ratings of the objective among the areas. The reliabilities of the scales -

were excellent wifh a high of .92 for Language Arts and a low of .88 for .

<

three areas (FinerArts, Science, Vocatiomal-Technical). The stafidaxd

- .
e .
<o

. .

Insert Table I o
- . _\" . <

N L
-

—
=3 ? o - £

errors of measurement for each.gqake were correspondingly low Tranging

. from 3.6-to 3,2, . \., . - .

. s

The results of the compgtation.bf the means for elementary and

- . 1

- - . . ' .
. ' . ' P
. .
.
~ H .
« . o S e N - . 3
N . L *) . - N N

'§econd§§y*e8ucat%on are presented in Table II. . -7 :
e ) . ) ' C i . ' ' s * ' B | " ‘
. ' " c\ 2 xk‘ms - .-
’ e 5 \‘”,.':."’ o ’
. . ° - . .
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From the obtained "t" ratios none of the diffefences were signifi—'
- » . oo . ) . e
cangly different.from zero. Thus dt ‘might be concluded,‘in this sample

[
at least, that elementary and secondary teachers do not differentiate

their perceptions of the obJectives for the ‘curricular areas.

[y *r ° . . .

!

. F

1. ship generally accepted while the lowest (r =

When one inspects the interoorrelations among. the scales (Table I11),

> SO 3 TS
moderate to low positive relationships may be obserxed.w The high sample
PR ¢

4 Ed

correlation (r = .69) was obtained between'Science and Math, a relatioh-

.31) was found between

.

" Mathematics and Fine Arts \ Soc1al Studies exhlbited the highest corre-

latioh with Seience (r =..65) and the lowest w1€h‘Math {r= .&4)

the subscale means for a random samplejof flfty teachers are translated
. <

,into interpoipt d1st@nces_in £wo dimensional _space (TabJe IV), it may be

observed that Language Arts an Fine Arts were closest to eaEh other as
¢ -

The Social Studies although being nearest

-

were Mathematlcs and Stience.

'to Vocational Technicﬁﬁ appear not to cluster but be most centrally
P SR -
a\ ’_‘ ~ s

e Insert Table III ) . LY !

( ’ . .

Nhew <

* Insert ?able Iv

-
\ s

the smallest of 311 areas studied.

’, - [t

.*

1
=

. located among the areas.

When the median ranks of the fhiné curriecular
) et

’ . - N . N -
elementary and’ seécondary, some interesting trends

. R . “a

fhis is verified by its eentrality index (38.6)

4

.
*

areas are examined by
- L4

emerge (Table V).

-

€




~Initially as with the examination of means for the six areas) very few,

]
. v

differences are found'

LAY

<

t

Foreign Language was given thgmlowest priorit&n

.emerged third in both cases behi%d Lan%jjfe Arts and Mathematigs.

The SOcial Studies

‘%

language Arts was afforded the highest rank while

Insert Table V

.

4

'

Discussion . o

2

e

L

.
.
~ ’ -
.t . s
s ' - . - .
ol - e ; —
» . .
. .

In the perceptions of all other teachers &nvolved'in the study,

. Social Studies objectives'aqi:escribed by'secondary’Social Studies
' -3

teachers seemed representati

\

4

. : \ ’
Elemen-

of ge7€ral education objectives.
tary and‘Secondar§ teachers didn't horizontally’differentiate among the

- v 4
‘-objectives for individual areas_nor did they subsfaniiallx differenttate

vertdcally. between'the.objectives for any “of the six curricnlagba eas.

This seems to reinforce the possihility theoobJectives selected as ' spe-

ey ! .
c1f1c to the Social Stud1es area are, in fact, obJeétives of general :
E \ -
"education. . . ) ' , ' o <
The correlations among tie six secondary curricular areas indicate :
: ] , )

. @ moderately positive relationship.

*

“The strongestﬂreIationship emerged

[}

)
_between Science and Mathematicsh.

If indeed the preliminary assumption'*
A

N .

that the obJectives described are’ general education obJectives is viable,

1S

then it would follow that the strong relationship between Science and
‘Jgathematics wouli emerge. The weakest correlation emerged getween Fine
Arts amd Mathematics. Social Studies related most: highly with Seience.

Agﬁin thege relationships seem traditionally consistent‘with’commonly h

acdepted pgrceptions of the areas.-

N,

S

generally verified but one additional phenomena emerged in that Social

© .
L

4

b

.

.
L VY ] .

-

When interrelationships were viéwed'graphi}ally, the resultg\mere

&




Ky o .
.

Studies,  above all areas, appeared most centrally docated in the curri-.

. culum.

- .

This" centralpposifion'seems to reinforcé the assumption that

/

E

?

=

O

P e
=

LIS

‘the objectives described for Social Studies are in actuality objectives
. J ~ ° .

2

" ceived to be most useful.

‘

”

for general education. . .
. el

-

Q
1Y

- ' .;-.

-

~

~

. ' S -
teachers ahd Social Studies placed within the top third of those per-

objectives.

-

/

-

- -

3

Finally the’ total sample of 115 teachers were asked to rank order

Few differences-emerged between secondary and elementary

AY

»

.

;nine\;\fricular areas in order of their perceived ut¥lity in meeting ‘the
9 N .

)

s
-

’ v -

-

Our data seem to indicate that ‘Social Studies might develj: in . .
either of two directionms., As indicated Larlier, the, results co ld sig-

nal both a warning and an oppoftunity.

The Social Studles bbJectives

descrlbed can poss1bly be met in ac@1v1ties»of other currltular areas L

o
-

However, since°Social Studies

. AN ) ) .

at least in the perceptions or our sample.

objectives; seem to occupy a central position as general ‘education, it

\\

follows: that. the Social Studies are the 1oéical points of orfgin and
catalyst for ingterdisciplinary coordinations. It seems importiat,
therefere, to reiterate:thac'the opporfunity for interdisciplinary
) ¢ - :

cooperation exists within the, perceptions of public'school teachefs.
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. ‘ a FIGURE 1
Reaction Form .

- ’ b o

Circie the most appropriate number on the 'scale. . ¢

1. Useful in daily'Iivingi 1 2\3 45 Not useful in daily living

> R 4
"\ e LIS °

.2, Builds character & .good 12345 /poes not, build character & y;
citizenship s ] ) citiZenship ) )
-3, Important to further - 12345 Not important to’ further
. schooling o \\ toe * schooling .
LS ' \‘,
- ‘ 4. _Aids if developing & 1 2 3 4.5 ‘Does ndt aid in developing & ~o
, — clarifying persorral o clarifying personal values
) . values [ - o e
' - .Q N \ - " ~
. o 5. ¥ Develops understanding 1 2 3 4 5 Does not- develép understanding
of career and vocational, of career & vocational options
options L * ; . . g
. . T 4
~ « N
: 6. Aids in communicating | 12 3 4 5 , Does™wet aid in communicating
. ) N between peopie . “' between people <

L

t
7. Important in de@bloping 1 234-5 -Is .not 1mportant in developing

understanding of other i "understanding of other cultyres
. cultures . .,
¢ ¢ . * ° AQT\. *
. - 8- Important in developing” 12345 Is not important in developing.
T understandi g of own ‘e understanding of own cultural
. - cultural he itage R ' ' heritage
9, Develops habit of . 12345 Does not “develop habit of °
hypothésizing & . hypothesizing & testing for .
- testing Yor truth . ,*truth , '
\ ° . 5 . ‘ - , .
. )
y ) 10. Aids in worthy use of - 123%5 Does not aid in worthy use of
L. leisure time leisure time
N - e ) - C T PR ( f
-0 o 11. Develops consumer ® ~ 12345 Does not' \develop consumer .
‘ awareness - * ° ’ . awareness
v “ N N
) 12. Provides opportunity 123435 ¢Does not prov1de opportunity )
‘ . ) for development of ‘for development of small group
. small ghoup skills . -skills \ i -
o s 13 ,DeveIops.skills of, ' NERY) 3 4 5 .Does not develop skills df .S
, investigation . . . investigatfon v
, 147 Broadens aesthetic | - 12345, - Does not broaden aesthetic -
: gense o U ‘ sense e )
15. Develops sénse of 123 4 5 “Does not develop eense\of
! diversity & inter- ’ . ~ diversity & tnterrelate ness
~ relatedness of life - of life’onearth,
, .

-

\\ on earth " ~ | ) \ .




T e

. *’ r - .
«“ ' o . M : . ~ i N
16. Broadens .understandings 12345 Does not broaden understand- ,
ings of societal institu- s

-of.societal institutions
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' * . . TABLEI . ' o
.y . ;
Means, Standard Deviat:lons, Reliabilities,
. Standard ‘Errots of Measurement for the ‘Summed ObJectives
‘ - S by Curricilum Area* Cou
' “ . Standard-’
. . . _. ". Error of
— - X S.D. Reliability Measurement
- . : ~ . N
' Fine Arts’ 57.2  1Q.2 .88 3.5
Language Arts’” 59.5  11.9 92 0 L 3.2
; « =
Mathematics 48.8 11.3 .91 ! 3.4
7 J . - '
Science S4ch 9.9 ... .88 3.5
Sotial Studies 59.1. 11.0 - 91~ 3.2 -
Vocational&echnicﬁl 50.6 10.2 .88 - 3.6
L N '
=115 - s ;
. \ . : - .
. Py . ] . U
&3 ’ / Rt . N
3 \ 9 , *
- . \ .




Vocationél-Technical

- ] > . ‘.t\ ' . \ ] . ~ .
\ ' - ‘ . . ‘ & 4
o " ‘ ’g R N\ 4,
> . N , - ‘ .
- - R < D~ ! . ' . -’ . !
- Ve . '
c . ' : " TABLE.1I ! A
[y s . ~ ]
. . Means fand Standard«DeQiapions for thé Summed Objectives ' .
-9 for Elementary and Secondary Teachers* - :
2 \ X ‘ e i ’ ’ ' ' ) )
. ( ' 1. . | Elementary Secondary . L
. ’ (. . (N = 81) .. (N = 34)@&
- -~ a R - L * ’ -‘ » - t“
e ‘ ® X S.D. X ' s-D. I
( Fine Arts_ . R 58.3 v 7.2- - 57.4 9.3 .51
- Language Acks 58.3 10.5 60.7 10.5 1.13
. . . ~ . . N
' A - - . ' ° . o }‘. -
Mathematics' _ ° 49.2 109 . 49,2 10.1 © .63
. ' Science : .54.5 _B.2 55.0, " - 8.7 - 27
' v ', Social Studiess .: " 6Q.0 " 8.5 Mo 1000 ¢ .22
\ . . . . ' *
A v > . .
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' N TABLE III : A e
. ). ' ' . S .
-4 ~’ Correlations Among the Curriculum Areas* >
. , (¥ = 115) . - : -
N ' Lt
~ . * - . € . ‘
. . ) " |
\
' B F 3 s -~ . . ¥ K i
. Te ‘v " v
. ] ) *®# 7 FA g LA _ Math S¢ . 8§ . VT ¢
’ M ~ ‘ - .
‘ ! ‘ ¢ ° * . [ :
. Fine Arts ., - 2 > f -y
< ‘. . » - . .
[ . - .
-, . 1 ’
' Language "Arts 55 - .
. .Mathematics . .. 31 40 - ‘ :
1 3 :
. . 3 N ‘ 2 * h <
. Science 53 . 43 69 !
¢ - ' Al
. : Social Studies 55 55 44 65
. - % . ) ‘ .
‘ , + Vocational-Technical 48 - 41 46 47 53 .
P S .- . P . et -
~ . ] . . ) v <
. #Decimals omitted. All correlations statistically different from ,
- - . ) e N . ¥
. \' s zero ( P ¢ .05). | i .o .
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