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! ' L PREFACE

* »

The past five years have’seen a remarkable growth of interest
. » L)

in using local and,famdly‘}istory as teaching resources. Teachers

across the country have puthstudents to worh tracing their family
history, interviewing older'residents about theuhistory of their
community, and cpllecting local history materials. we began to assign
such projects to students in our United- States history classes in the
" early 1970s. Later on we developed separate local history cohrses. ‘
y'ff" Like ‘so many other teachers in both the schools and colleges who were
inng the same thing, we proceeded by trial and error, learning what
. worked with students as we went along ~ b
‘ Although se had had experience developing family and local history
projects, and had conducted_clinics and workshdps on the topic,
neither of us had had time to write about-the subject extensively.
Thus we welcomed the opportunity~presented by Karen Wiley, then
ERIC/ChESS edrtor,‘to prepare a’"tips and resources" publication on

A Y . *

_local history. . f ..

' -
] g
Gur First step was to retrieve from the ERIC system all of‘its
‘. bibliographic entries on the subject.. Since one of us had preViously
made such a search for another purpose three years before, weﬁﬁere

not‘expecting much that was new. We Were surprised to get back a

-

thick print-out indicating an extraordinary amount of continuing

actiVity by professional associations, curriculum develooers, and ,

classroom teachers. ‘At that pOint we had to decide whether to make
.this publication a "how-to" manual based on-ocur own experience, or a
"state of the art" paper describing'the great variety.of projects that

other teachefs have developed as. velI.‘ .

- -«

Although the study is a compromise between ‘those alternatives,
it is primarily a state-of-the-art paper. We decided that a .
publication based upon the eéxperience of a great number of teachers

would be the more valuable. We have only occasionally inserted the

5

results of our own experience. The booklét is not a how-to-do-it

¥
. o

v ¢

“
vt
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manual that lays out step by step the process a teacher should go

‘through to present 1ocal aFd famlly hlstory the way we ourselvesf

have' done it.

i
-

Consequentlly we cannot: vouch for the ;esults of many

of the projects described] .A guide that would.explain what fo do =~ °

day bw day with pre@ictab]e results mlght be useful but'lt would not

Iy . ~ LY
.have’been as comprehensive as this paper. -
2’

.
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We, wish to thank Frarces Haley, Peter oy Connell and W. ﬁllen.
v

Thomaek Jr. for their helgful criticism of the-manuscrlpt. We hope A
’ they wi;l underetand why ﬁe did not accept all of thelr suggestlons

-for chanée.
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- T%ACHING LCCAL HISTORY : TRENDS, TIPS, AND RESOURCES

« ! 4 .
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USING THE COMMUNITY AS A HISTORICAL RESOURCE !

>
*
2

AN

i l-ec kS

C The Xse of community resources in teachlng h1story 1s a subject'

)-

of con51derable 1nterest among social sﬁudles educators today. N
. Newsletters'and journals that include . reports from teachers about the
use of l6cal, family, and gral hlstory Projects reflect‘thls growing °
interest Some-school dfstricts recommehd such projects‘to their
. teachexs throygh curriculum’ resource guldes. A few dlStrlCtS have
. . “. even publlshed local histories fon classroom use. Prgfe551ohal .
assoc1atlous haue produced numerous how- to-do-it manuals on local
. and oral history. ‘The recent increase in this.kindoof activity is
- ' éartly a result of tﬁe4inhumerable local Ameriéan bicentennial
’ celebratlons, just as the Canadlan centennlal celebratlon in 1967
stimulated, 1nterest in local hlstory there (Hamllton 1974). But much ,
) . of the current 1nterest 1n teaching local|and family hlstory will go'
‘ ’[ doubt per51st long after the blcentennlal's 1njectlon of hlstorlcal
consc1ousness has wdrn off. . . . .0
LT '°_ U51ng the communlty as a hlstorlcal resource has 1ts own roots
in the past Teachers of many decades ago had their’ students search- b4
ing out: the hlstory Qf thelr communlty. ,One of the standard guide
books “on wrltano Iocal’ history singled out for spec1al mentlon is

A% .

a county h1story written -in 1917 by stidents at Fairmont; ngh School ‘

®

tos -

-in Marlon County, West Virginia. (Parker 1944, pP. 24). The State
. Hlstorlcal Soc1ety of ‘Iowa published. in 1924 an Ihformatlon Bulletln °
. on the use of state and local hlstory in the hlgh schools (Mahan »

. 1924).~ The use of local h1story in the classroom gained academmc

. P - o
.
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respectablllty by the 19305 as part of the movement to improve soc1al
4
studles 1nstructlon through the use oﬁ communlty resources. That was

the- major topic of one of the ‘early yearbgoks of the National Comncil
for the Social Studies, titled UtiliJ;tion of Community Resources in'
the Social Studies (West 1938), which conta:hed two chapters on* the

use.of local hlstory sources. It was even then an article of faIth

that, learnlng is more effective when it 1ncorporates expexlences from

-

a student's 1mmed1ate environment. N

v
. 4 )

That principal contlnues to be .a major justification for the use

of local history resources. As a recent writer has expressed it,

"Slnce students do not live thelr daily lives in the extended somnunity, ’

L3

-state, or natlon, but in the nelghborhood, it is obv1ous there should

l
be a continuing stress on local hlstofy if the 1arger and more complex

world is to be comprethded" (Cullen 1975~ 76 p 10). Conseéuently,
it is not unusuzl to find locaf’hlstory used in conjunctlon w;th other
’

community-oriented progects in a school's soc1al studles currlculum

(see, for example, Capron and Haley 1972). Simllarly, local hlstorj .

* tends to be used in the curriculum at those places where attentlon is

focused on the: local community, especially,in the elementary and junlor

high séhools. This traditional rationale for local Jistory will un-"

doubtedly contlnue to be 1mnortanb even as the study}of communlty

history gains .status in its own right. .
7
. The respect and professional legitimacy that community history. has

galned in recent years will no doubt enhance its place in the scjool -

currlctle Once the domain of amatéurs, antiquarians, and town .

bodsters-lg¢\l historical inyestigations have become a tool of serious

historical scholarship (Rasso 1974). Sumner Chilton Powell (1263) .

' selected the village of Sudbury, Massachusetts, to examlne the soc;al

adaptation of Engllsh colonists in his Pulitzer Prize winning hlstory‘
Purxtaanillage. The Formation of a New England Towr. Other social
historians have focused on a single colonial town to examineclahd
dxstrlbutlon, social values, and family Life (Greven 1970; Demos 1970)
Rlchard Wade's (1959) m&ﬁﬁy of the oridin of five midwestern towns
substantlally modified long-accepted ideas about frontier settlement.,

! E; * >

<




Othez:grass-roots studies of town develonment have added greatly to
our understandlng of the later westwardvmovement (Dykstr& 1968,
Smlth 1967) Intenslve 1nuestlg&tlon at the community level has
become such a widely accepted tecnnlque of hittorical scholarship that
it will undoubtedly have an lmpact ‘upon the way hlstory is taught.
Courses that 1nvolve students in’ local hlstory 1nvestlgatlons may well

become legltlmate social stud1es offerlngs in their own right.

-

™~

The- current interest in using the community as a historical
resource may also reflect the influence of the New, Social Stud;es
’ movement Mdterials produced by the major hlsLory projects of the
1960's -emphasized student .ipquiry and %he use of prlmary”hlstorlcal-

- documents. So do local history proaects. However, 1t is possible

. for students 501ng research in logal hlstory to carry the. 1nqu1ry !

process several ster beyond the level represented by the major

) !, hlstory currlc:lum pro;ects. Student lnqulry can®be less structured
“and constralned because the students have access to a broader xange-of

. ’sources.
for them, the students can find the:.r own dat;'. organ:.ze it, and R

dgvelop their own questlons for further inquiry. It is %lkely that

eachers influenced by'the New Social Studies movement would be

Fympathetac*to the use of local hlstorlcal resources. Thé ratlonale
. for the’use of local hlstory and. that 6f the New Soc1al Studies move-

PR

ment are also ,n some-respecks quite similar. s

L4

The Rationale for Using Iocal Historioal Resources

o “The literature on the use*oéche’community as a historical

U resource yields an exten51ve list of educational beneflts said o be
derived from\lt. It is said to make hlstory more interésting. "Of
the$many valués that students ga:Ln from the study of local history,
the two most important are those of 1ncreased interest and a
helgntened sense of realism" (Brown and Tyrrell 1961, p. i) It is
als? said to produce better citizens, to develop critical th}nklng
sk%lls, to enharice’ the student s awaréness ‘of his 1mmed1ate environ-
ment, and to help inteérate the two learning environments of schodl

and’ community. Many of  these alleged outcomes are difficult to

19 .

Instead of merely testlng hypotheses with the ‘data provmded
"8 .
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measure. Some may be little more’ than express ‘hs of pPedagogical faith.-

M i

At any rate the existing 11terature is.almost ent1rely'descr1pt1ve and
» -

is wholly 1ackinc: in experimental data which demonstrate t@gtrthe use

”

- ' of local hlstorical resources producec results claimed for it.
Th.s means that teachers using local and famlly hlstory activities n
- . need to pay nore attentlon to what.studenfs learn from “heVexperlence.
‘ It'ls rot to suggest that such activities lack educat*onal value.*
Rather, teaghers should ‘make a systematlc ‘effort to determlne what the

-

beneflts gre. They need to #ind out what students 1earn from the
. experlence and how it affecte their attitudes toward history and social
stﬁdiee on one hand and their family or' 1pcal community on the other. "
. Until credible evidence about such outcomes ‘is avaiiable, testi@onral
: statements should be read with some cau*ion. - .
- It is- frequently said that locdl or famlly hls*ory projects tend
to sthulate student interest, esrec1ally among ‘Students who normally
¢ * find hlstory borlng. One teacher's manual attractively descrlbegﬂthls
&prosnect as fOlIOWS‘ "Freddy Bartolmi lives in a small town that has

little in the way of organlzed sports. .He can surpass every boy in

re '
»
-

s ' school on ghe baseball field but neithet reads, thlnks, nor makes$ any

i. real _effort to learn in the classroom." It is qulte -possible that

, -~

T Freddy mlcht become excited over the story of the Dunkvllle Tlgers, ax
‘baseball team that represented his fown forty years ago. From this
- . interest the teacher m;ght well work wlth Freddy-on the why's and

. wherefore’s of the change in the community attitude toward sports"

(Brown and Tyrfell 1961 p. 3) o . .
e e

One wonders, nowever, whether the interest Yogld/be the result'of

-

9
- some gnallty inherent in local history or of fhe teacher's deviation
from the traditional content- of school history. Perhabs Freddy is
simply more interested in the hlstory of baseball than 1n the hlstory

of prealdentlal electzbns Cdnversely, a teacher determlned to make .
& N

hlscory unlnteresflng for Freddy'could do it as easily with local
hlstory as Wlth any other. - . .

‘The stlmulus to rechlnk the traditional content of hi'story courses
. ¢ . . .

T . may be one of the more important benefits of using famjly and local

: LS N . A o -

! . * N ° - , q’

-
-
-




. histor{ activities. The eVents and themes of the traditional .
. American hlstory course may not have much meaning at the community
level.» Presidential elections and'Suoreme Court dec1s;ons, captalns
of 1ndustry hnd nationally famous people may not have had much local

impact. The. teacher %s forced, to reevaluate the crlterla normally

used for deciding'what content is‘important. ¢ ‘.
. . Vhat is 1mportant at the local level° In an ordinary communlty
the 1mportant events are, most lxkely to be those that affected ‘ -

v ordinary people in ord1nary ways--events such as the coming of the

E ‘street car, the expans}on of the'shlpyards‘ or the story,of the
Dunkville Tigers. Events of thls kind.reflected the quality of life
Lat the grassroots. . .. oo S ot

Another common Justlflcatlon for teaching local hlstory is that
it can make Amerlcan hlstory more relevant and meaningful. WNational

. trends are more understandable when they are reflected in local

Yncidents (Lord 1964," pp. 8- 9) "Students who are given the oppor-

- tunlty/;o tnt:;v1ew famllj members or community resldents about‘the

't © Great Depress;on. . . usua]ly develop a fatr deeper:;nterest 1n theq,

'~' ,course because their world and the course mater1a1 are more fully .

1ntegrated" (Neuenschwander 1976, p. 11). qhe comnunlty can. ‘also -
'Serve-as a hlstory laboratory for téstlng textbook generallzatlons
(Van Leuvan 1962) .- The potential for thls kind of }ntegration and
interplay between,the community and the nation Certainly does exist.
“. 2 \  The result could be a synthesis of Local and national developments

R Whlch produces a greater understandlng'of both. However, thlS is not

’ . th° same as the teacher occas;onally throw;ng in, a local example to

illustrate a Yecture about some national development Unfortunately,

P the lzterature suggests that the latter 1s what usually .a% h happened.

Although the 3otent1al for the other approach exlﬁts, it has barely

~

been realized.. ; . Y .
> L Local hlstorlcal 1nvest1gatlons can also prov1de the opportunlty
for students to develop a wide range of skllls. A resource guide -
prepared-by the West Texas Council for the Soc1al Studles (Dynneson

1976, pp. 3- &? Iists the following:. (1) library use skills; ¥ ’

» ’ &

»,
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-

* cr1t1cal thlnklng skllls, such as detectlng blas, sort1ng through

‘small acconpllshment.

5(2)wr1t1ng s&llls, 1nclud1ng‘techn1ques of outllnlné//sentence and

paragraph construdtlon, and notetak1ng,(3) skills involved in develop—

' 1ng and adherlng to a work schedule, 1nclud1ng the development of an

»

eff1c1ent sequence for’ completlng tasks, settlng and worklng within

‘realistic deadlines, and the schedullng of app01ntments for interviews

.

suff1c1ently in advance- and(4) SklllS used in evaluatlng historical

evidence. Tne last would 1nclude a varlety of what are usually called

conflieting ev;dence,'and verifying 1nfo atlon. Other skills can

surely be added to thlS IlSt, 1nclud1nq/the skills involved in organ-

121ng 1nformatlon apd in extractlng hi torical ;nformatlon from public
7

agenc1es and bureaucratlc 1nst1tutlons. For students to learn how to

deal successfully wlth the ga ekeepers of nub11C'1nformatlon 1s no.

Other reasoas commonly cited for u51ng local histoxry ih the class-

room fall within the general area .of crt*zenshln educatlon. Through

historical 1nvest1gatlons students can learn ,about the 1nst1tutlons

and oﬁob1ems of the local communlty (Brown and Tyrrell 1961, D. 1). 1
with this xnowledge they will be be*ter able as adults to deal wlth

‘ communlty problems. "Af or all, the responsxbllltles of c1tlzensh1p

are the most ;mmedlate and contlnuous at the local level. It may be
poss ible to use 1ocal hlstory to develon community oonic1ousness just
as Amerlcan hlstdry,has been used ko develop natlonal consc1ousness.

1‘ » - »
EEE A - - .
- 4 . - - - .

Local History and the Social Studies Curriculum'

P local hrstorvbprojects and courses have beey incorporated, 1nto the
soc1al stud:e curriculum at v1rtua11y every level, from elementary .
grades to unlvers;ty!courses. Although some secondary schools have .
developed separate cal history courses, these are still the excep~
tion. - "Far more coijr are loc;Y hlstory projects incorporated into an -
éx1st1ng hlsto*x,or social studies. course.

* The klndsﬁoﬁ_projects that have been reported on and recommended
by how~to-do-it manuals vary greatlv.‘ Traditional social studies

concepts arg a common spurce oféfnsplratlon. A pamphlet produced by,

i
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the National Council for the Social Studies zérown'and Tyrrell 1961, :
L, . pp. 6-7) suggested ‘the following areas for historical research: ‘
transportation, communication, occupational.development profeSSional ‘
services, land values,-archit°cture, and public opinion‘ Another :f
manual (Lord 1964, pp. 23-28) included education, government, .
organized labor, and recreation in its list of recommended topic areas: . . .
The progects that have been reported on in more recent years suggest

that modern soc1al isShes have been at least as important. ‘in

. . identifying areas of research., RaCial ethnic, and family history .
_ . projects are espec1ally popularu The guide’ produced recently by the :
we ¥ ' . - . West Texas Council for the Social Studies (Dynneson 1976) recommerided )
‘ the following basis for selecting topics: o a ’ s
1. Projects based on a specific type'ofzsource haterial?.?
the ouroose being Mto give the student experience with -
the resource Materral rather than an exhaustive t ) .
- of research experience w T ’ ’.'. ,‘ -

e "«H_2n.iIocal_history»projects—based on currént”SociaI—isiueB to ’T. -;WA_”i;—-W
help students understand the his§oricalAroots of current . - o
soc1al~realities. - ° ",' . ! \\\7ﬁﬁ‘-—— ‘

3. Projects concerned Wlth local events related’fo the growth
. and development of the commhnity. .
. An instructor in a state college in WisconSin (Wyman 1962) found a )
. bJographical approach both successful and versati}e. It becomes - te
family historf when the biographx is that of/% relative. It can be-“
- ' x\so:e a study'of'folklore if the su?jects are local folk healers or-

- wa er witches. Bioqraphies of successful businessmen and,politicians -
were traditional social and political history topics. B

The types of projects depend upon the grada level at which they
are used. At the elementary grades, local.historidgl investigations o
tend to be modest efforts that supplemént a social studies unit on the
local community. The project‘may be as simple as a‘field trip 3% a
slide present&tion. Usually, the histprical information is prouided by
the teacher or by a local historian. However, sone elementary school ) .

* _ [
projects have been much more ambitious. Fourth graders in Matawan,

-



* - - . .

New Jersey, wrote a history of thelf tqwn based on interViews with ~

\ older residents ‘and a questionnaire that the students mailed to local
- . business firms (Spiegel 1973). With the help of the State DepartmeFt
of Education and a local Drinting firm, the book was published as a
text for fourt graders in that school district -This project was ig .
more elaborate than most. . V Vo
s Local history seems to be most extensively used at the junior high
* school leve} As in the elementary grades, it is often included in a
unit on the local community (Delaney 1963, p. 153). Local history is
‘}‘ part of a community study course in the Dade‘Connty; Florida Public’ .
Schools. The course uses the localg to hold tqgether a diversg'sampiihg
of eoonomics, education, government, enVironmental studies, and local
.- history (Friedman 1971) .. Community thtory _projects and units- are*also

____.sometimes- incIuded in state history courses, which are Frequently

offered at_the junior high school level. "The junior high school -

_wégrricnlumnhas;been—traditionally a "convenient place tgeincorporate
local historical.re?sources. . . w & (

. Although integrationf into other social studies units seents to be
" the rule at the junior high level, separate local history courses are
not unheard of. 'The Rochester, Minnesota, Public Schools offered a
locdl history oourse in 1961 as a four-week—noncredit ‘enrichment .
program for & group of Juniorqhwgh students. The Elass met in the
basement of the .County Historical SoCiety Museun, swhich® permitted the

; museum staff to become involved in teaching and'the students to become ~
familiar with the resources of the museum (Gittus 19635. X )

i The. separate local history course is more likely to be, found at

R the hfgh séZool level, where the use of local history resources tends .

to be looked upon as a major innovation. This is so even though high

school teachers _have been using local examples 1n their American
LD

\ nlStOly courses for years. and will probably continue to do so.

- N However, some teachers have begun t& use the historical resources
of the communlty in- high schools in far more innovative ways. A
number of. schools have added elective iocal history courses at the o

eleventh and twelfth grade (Pratt and Haley n.d.; Cullen l975-76)._ The -

v : ¢ : e
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ﬂ‘ / . students at Enfield High School in Enfield Connecticut developed
LiVihg History Center’ as part of the school's social studies labora-
tory& It consists of audio—visual materials, including\a student-made

slide ~tape presentation, which reflect the communjiy 's history (Capron

and Haley 1972). OccaSionally, local history sources have been
utilized in other SOClal studies classes, such as a high school -
anthropology\course at Sturbridge, Massachusetts (Pratt 1976). High
school teachers, in some schools have in the recent past gone beyond

the use of local histbry as illustrations in the American hiBtory .

éurvey course.

toward which students cdn work and as a device for sustaining

- / . . o . g
. ' , 3
' ‘o @ e - -
_‘//' Avw_?hefTeacher's Responsibilities ‘ . A - ! B
Successful local history projects and courses are obViously not
spur-of-the moment enterprises. Local community studies_ of.any;kind, e
—as~CoYifi J. Marsh (1976, p.vééZB'has—put it, "do hot just happen on a i
- ,‘ sunny afternoon." A great geal of preparation by the teacher has to f ) ‘
. precede the excitement which comes;from the—student's encounter‘uith"ﬂ‘WVA'T
- ) '7tne past. In fact launching students into local history pro]ebts ‘ .
Without a previous tilling of the ground is generally conceded to be a |
prescription for disapp0intment. One manual (Dynneson 1976, .pp. 2-3) i.
. insists that\teachers accept responsibility, for at least the following. 1
= . l', A comprehe?slve list of topics for student research, which S "
. . will help eliminate some of the frustration that students N -
e ) encounter in finding a manageable topic. . y -
+ 2. ©Providing a comprehensive list of-communit§ resources, -
’ including the type of historical information that students -
° . cag eipect to find in libraries, museums, local historical ’
societies, and public agenciés.” This should be prepared ,
- ' as a handout. ' )
3. Displays of projects completed by previous students to serve
' . as models, along with a thorough discussion of the pitfalls
. that other students have fallen into. ' '
"4. Plans for an attractive culminating activity'as.a goal




: hotivation. mhls means that student Brojects aill receive

'§ ~ " visibility as local hlstory dlsplays“ S presentatlons'to i
N ° studentt/, parent, or’ commuriity groups; or as markers for | \
P 1ocal historical buildings. More ambitious pro;ects, such ' ’
. as self-guided hlstorlcal walklng tours or hlstorlcal -

[

markers for hiking trails, could make a lasting contribution’ . -
.. to the community. \ . ! _ g .
A gtlde for a state history course- that 1neOrporated local resources, ‘
produced by the Ohio State Department g; Educatlon (Frontlbr Ohio n. d., -
p. 13) also urged teachexs to seek financial support from the sthool
district. "Some schools mlght be yllllng to pay expenses for the -
rcollecting of needed data or emplo; t achers during the summer to

.- collect needed primary source materidls," it suggests. "These materials
e g « - e
. could be duplicated for student use.' g e . -
- . ‘ meachers mus® face the fact thab local history projects and ?‘ ) »

- courses, 11ke every other klnd of 1nstruct10n,requlre'expenultures of
" money. Some of the- 1mportant data abdut the communmty are very llkely
N - to be located out of the reach of students. . The bestdéqulpped_‘______- -~

libraries and the largest collections of archival materidl and photo- °
graphs'tend to be located in large cjties. Even those students. who
, ey - , -W\'/
live near these resovrces will probably find man%/collectipns re- o
: .

stricted to use by adults. Access to rare ﬁatefia}s is invariably
limited to adult researchers. It will be necessarikfor the teacher to
4have such materialsAmdcrofilmedubr photocopied} A copying budget is
. essential for even a modest history eﬁfort. Although cgllecting of
scattered sources will be necessary, this'task should not be a major’
- deterrént to any teacher who wants to utlllze local historical resources.
Everv communlty, no matter how small or how recently developed, has
some historical SOurce materials close at hand. .

More 1mportant than money 1s commltment. Fully exp101t1ng the

possibilities of local historical resources requires a lonj-term

investment of time and effortp' Community history programs tend to

1] -

« ‘ - . f .
. imrrove with age. Locating archival sources, identifying older resi-

dents who are important sources of oral history, and buiiding up‘a core

P
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of Sther source materials is a continuing procegs{ It is essentially
a process f self-education. Eventually the experienced local history

teacher will be the program's most valuable resource.of all.

.

The successful use of-historical source material also involves
/

) ‘ a commltment to woih patlentlv and closely‘ﬂlth the students. ﬁven 3
v though student projects requlre 1ndependent work aftertschool hours,
they should not be regarded merely as homework The teacher will need
-to commit a great deal of class time to dlscusslon and to helplng with
research. . ) ‘ ) )
- 4 ‘
R Choosing a Focus - ‘

.

. -In developing “local hlstory progects and courses, teachers

. is to involve students in the process Sf hlstorlcal inquiry rather
than to produce a comprehen51ve communlty hlstorytdaThe latter simply‘

/.
cannot be achleved by a 51ngle local hlstory class or even several

' successive classes. Even with' more llmlted tOplCS -- an ethnic . S

¢ grougygdgxperlencemgn the commungty, the hlstory of the schoolfsyi;em
- or a hi:;yry'bf Ehe\flrst decade,o f~§Be community s existence =~ the

Il * #~

A : student in 929 class can only scrétch the” surfage. The most,success-

v ?

. fulgprozectsrare likely to bewghose thaﬁ are” tnlilally the‘most .
y defined and limited in scope- Why did the textile mills of

carcful

swales /Massachusetts, go bankrupt? Why was a German-English school .

founded in San Antonio in 18582 Why were row houses built in nineteenth-

century c1t1es° R ) . - {

at »

o - Research initiated.with a clear focus can lead outward into the
complex web of community life. The part1cular top%c chosen will help
» to 1llum1nate the history .of the larger community. As the broadér
context is developed, information about the toplc itself will become

“ , ~ more meanlngful This rec1procal process of hlstorical understandlng_

Wlll not work wlthout some kind of focus to the research. Historlcalj

inquiry must have direction. This does not mean that all students

must work on a common pd&klem, but that each topic must have focus.

. K3

.® ) »
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should guard against being overly %mbltious. The purpose of the research
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. * The following chapters are organized topically to help provide a
) . focus for local history projects. ' We have selected areas’in which ’ (‘t
1nterest1n? worXk 1s ‘now being done in local history classrooms or o \
) ' “which seem esnec1a‘ly oromlslng in the future. They by no means. define o
. ‘the field of local hlstory These are not the only'areas in which "

" teachers and students can frultfully pursue local hlstorlcal research. "
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A SOCIAL HISTORY OF THE COMMUNITY \ ‘

»
»

€ 2 Q- J
The social h1story ‘of the commun;ty is a. rlch area for ’épd‘ hig~
3

L
torlcal lnvestlgatlon. It encompasses a great varlety of posgible -
topics. 1Indeed, there are nearly as many var1et1es of social history as

there are social- h1storians. 8001alrhistory chapters in textbooh§ have

-

1ncluded such diverse content as changlng archltectural styles, social

problems'ahd soc1al reform movements, education, rel:.g:.onv sports,

0{"‘

and‘eqtertalnment. Most definitions of social ‘history also 1nclude' .
'the hlstory oﬁ‘the majotr ethnic and racial groups in American soclety.
More recently a "new social history" has emerged which is concerned t
more with questlons about social structure, sqc1al*mobillty,.and the ,
influence ‘of cultural values.on social behavior (Hays 1971). It has
tended to focus on.the family and the community as well ab.ethnic .
‘groups and racial miporities. In other words, social history has

somethlng of interest. for almost everyone. . - .

8 SOClal hlstorg “topics and local hlstorlcal research have proved to .

be hlghly compatlble. Much of the recent social history research has’
been done at the level of 1nd1v1dual comminity studies. These have N
AncIuded 1nvestlgatlons of such diverse topics as the family in
colonlal towns, ‘social mobility patterns in nlneteenth-century cities,
anll voting behavior at the county@and prec1nct level, gecause ‘of the,
numbers of people involved and often the great quantity of available
data, it made good sense'to limit +the geographlcal area of the studies.
More—tradlgaonal social- hlstorles have also benefited from the sharper
foeus that a single communlty affords.- For example, studids limited A°
to the Irish 1mm1grants in Boston, the Jews in New York City, and

the Italians in Chicago have added 51gn1f1cantly to our understanding
of the imngrant experlence generally. Both the new and the trez **-
tional kinds of social h1story~can be studie&-profitably at t . local

« N

~ N\ : Y *

level.

*a

Traditional social history has looked at American society from
the top downward. For example, books on social reform usually have

been written from-the point of view of the social reformers. Studies

/b - i
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.larity during. the past decade or so.

- to record the hlstory of the masses of the people.

N level.

of social 1nst1tutlon$ and -social® thought have been conCerned malnly
w1th the prominent individuals involved. QAS one hlstorlan has summa—
rized; "Until vqry recently, Amerlcan social hlstofv wae‘mrltten from’ ‘

the perspectlve of the dominant culture. It dealt with elites rather

“than- commpn people, with 1nst1tut10ns rather than social processes, with ™.

,attltudes rather than experlences" (Hareven l97l, p. vii). Althou&h

?
social hlstorlans were interested in the llves of ordlnary people, they

paid more attention to the pre51dents, unlon off1c1als, and reform

‘Lleaders who represented them. This is still a_viable kind of social

“history and has many -applications at the community level.

L] - .
However, it has a' serious rival for the attention of scholars and

teachers. h’different kind of social history.has been gaining popu-

This new social history reveals

&
a shlft of scale from a national, publid,oreat~man~centered history to

It is more,,
.2

By * ° .
using sources that tradltlonal historians usually overlooked, it seeks

agrass-roots,ordlna;y-person-centered study of. the past.

concerned with the "anonymous Amerlcans" than w1th the ellﬁes.

Instead of letters,
Hlarles, and the memoirs of publlp leaders,' whlch told us a lot about
the few, the sources of the new social history are llStS and numbers'
that sdy ‘a little about a great many individudls. Thus the new social
history rests in large part upon quantifiable data, althouoh these

are usually supplementéd by more traditlonal kinds of historicaf
evidence. '

. LY

This chapter describes several kinds of social hlstory uro:ects
that can be performed at the upper elementar§ and the secondary school ~
Some are based on new social hlstory aoproaches using quantl—
‘fiable-data. Others are mere traditional in approach and rely upon .
more-customary sources,‘ As the.methods and sources of the new social
hlstory are unfamlllar to many teachers, spec1al attentjon needs to
be grﬁen to these at the outset. ' - .

. N -

'

/
. * “ »
Quantitative Social ‘History

* “he quantitative analysis of data is nne @f the distinguishing

methods of the new social history. As a technique of historical
) * - )




- highly useful for describing the characteristics that people have in

»

lnvestlgation, quantlflcatlon has both strengths and weaknesses. It

"is a useful tool for some purposes, but not for others. Numerical

data do ndt dd much to our understanding of individuals and their
motivation. The gictureshue details of social life are sfldom found

in statistical tables. However, data that can be quantified may be

Lesamiand

common and "those patterns of humar interaction which relate some
people and differentiate others. . ." (Hays 1971, p. 329). Quantita-
tive analysis is a useful tool for identifying, describing, and ’
analyking'groups of people.s The group may be as large as the entire
populatlon of the community or as small as the famlly unit. By count;
ing and sortlng, one can 1dent1fy types of ﬁahfly organization, the
relative sizes 8f ethnic groups, rates of geographical and social
mobilify, the-ratio OF skilled to unskilled workers, age distribu-
tions, sex ratlos, and Other patterns that help one to understand
better the structure of the commnity. The kind of 1nformatlon ob-
‘tained depends upon the sources used. e L
. . 5%r classroom purposes some quantltatlve sources are more readily
avallable and yield mgre 1nformatlon than others. City and county
d1rector1es, manuscript census returns, and published census data are
probaply the most- useful sources for most quantltatlve history pro-i
jects. The dlrectorles list the’ names, addresses, and occupations for
most of the adult membexs of the comminity. Some "lower class" and
transient persons were at timés overlooked or dellberately excluded.
«See accompanylng samnle page of a city d1rectory ) s
Directories dating bach at leagt to _the mid-nineteenth century l
are available gor many communities. Manuscript\census returns are ‘
the sheets on which the census.takers recorded their information
during their house~to-house canﬁhssf They are, available on microfilm
through the .census of 1900, except for the 1890 returns, whichvyere
1fmost entirely destroyed by a fixe in the Natlonal Archives. Al-
:!hough the kind of information they contaln varles from census to
census, they always 1nclude the names of all the people residing in

a house, thelé ages, occupatlons, places of blrth, and the birthplaces i

~ f R =2 hd
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* of each parent of the adult members of the family. This information -
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McCLURE WHITE
MERCANTILE CO. N

L1227 TO 1235 PEARL STREET,

FANCY G00DS:

°

. ' BOULDER COUNTY DIRECTORY.

Chureh, Emily XM Mrs, res 419 Maple-
ton ave,

Chureh, Joln I, reg 1210 Ding st.

Churely, Mary Miss, res 419 Mapleton
ave.

(‘nmgl( Seymour, res 1505 Walnut st.

(‘hurchlll W D, carpenter, bds wece
" Dyer.

C! HALL, .
14th st
. Citchcn, Wm, teamster, bds Belvideres
liouse,

CITY ()I-‘I‘ICL\LS,
. Sec Appendlx.

(J'N?P\ S REFORM LEAGUER,

3 7\ Day, see, oflice 2027 Io.h st.

Clark, .\lbcl t, res Newland's add.

Clark, A B, engincer Jloulder Electrie
Yighit Co, res 1239 BIuf st.

Clirk, ED Dr, dental surgeon, room 21
(l:u;:crs mk). 1221 Peaxl st, res 1118
Blufe st, -

Clark, 13 L Mrs, dressina¥Xer, roowm 9
{Rogers blk), 1921 I'enyl st, ves do. i

CLARK, D G,
1)hu:ogmphcr, 2028 14th st, ves do.

CLARK, X H, =
propr of ‘The Iralr. Iadies’, misses' &
wents’ farnlshings, mxlllncn and fan-
ey w00de, also agent for Home Sew-
Iy \(.\c-hhws, NIV cor Pearl & 13th,

res mm:x!rs SI cor 13th & Penrl stx.
'(‘l'n!.. A Mrs, res 1245 13th st
Ciark,-J P, miner, ros 507 Walnnt st,
s D, res 507 Walnut st,

Chn., Margaret G Mz, nurse, res 2007
16th «t;

Ok, O P, avoceries, 140 Poarl st, res |
3324 I'ine st. .

CLARK, S D,
maur the see-Xinsey Implement Co,
vehicles and hmplemenis of all kinds,
13132 to 1138 Pearl st, res Walunt st
“ Vet 15th & 16th.

CLARK, S P MRS,
milliner.at The Maly, ves S cor 13th

WA Y, JAMES M,
whitener, honseeleaner md Khls-thin:
er, res 502 Mavine st .

Clemeus. G I, quartz mill, res "4!)1 at,
3 1sile S elty 1 mits.,

~

-

Clemens, Wi, res 12t st, Ncwhud'a
add. .

Cleminer, A D Mrg, state dahry com-
nilsstoner, res 2205 Ampahoe ave,

Clemmer, J A, Deputy State Dajyy Come
misltoner, res 2205 Ararphee ave,

CLERGVMEY,
see cl.mmuz. bustness” Yst.

CLUDBS, s
see Appendix. .

C()\\, ALONZ0O, -
aldernian 24 \\ard and mlnlu FARLG |
2205 Sth st

Coxatvs, Bdwin L, pestmastes and propr
(.o.ms' vehicle and lmplement lumw
fes Towen hotel

Cocliran, W II, board of regents 1'ni.
versity of Coiorado, 1es el Norte,

Cqffin, 11 ), teamster, 1es 734 Walnut.

Cotfin, O C, ranchier,yes 2026 10th «t,

Coffman, J W, teams or, res I8 of 12th
sty Smith's grove.

Colfman, M II Iab, rcs E of 12th xt,
Smitl's (:rou:

Coben, hyrza, assistant State I'repar-
atory School, bds Dining hal), Yiniver-
sity enmpns.

Cole, Cyras, beols & shoes, 3332 Pear?
st res do, Sa .

COLLEGE: \

s Appcndl\

Colling, James, Typographic machipist,
Boulder erakl, res 2137 Walnut s,

Collins, Mary Mrs, res 2137 Walmug st,

COLORADO BARN,

11 It Xldred, vropr, ‘_'01" lml st, opp

conrt house,
COLORADO SANT 'l',um'u, .
O G Place, M D, sigeeon I’ charge,
Mapleton ave at the entrance of Sun-
shive eanon.
Coloyado ‘Ielephone Co,f H c Legyre,
axt. ofiee Masonie Templp.,
COLUMBIA CEMETERY,
Jo G rrezisey, see, u.li('(. \\V cor 11th
- & Pearl sts,
Cotvin, Mafy K Mrs, res 919 Pine st,
Combs, Fimunle Mrs, res 2143 Spraee st.
Cotibs, G X, ulucr. xes 22 Grove st
Combs, G WV, res 2202 Grove st
Combs, L I, miuerares 2217 Grove st.
Combs,. Murtha (M '(.omhs & Co), rer
31485 YTeard sl
Combs, Mary (M Combs & Co), rves
14385 Peart st.

”»
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was summarized in the published ce;eus Jolumes, Hovever the- smallest x» i
unlt for- whlch most of the publlshed 1nformatlon is reported is the

countyr The publlshed census has limited utility for nelghborhood and" JURT
small-town studies. It is also impossible to, 1dent1fy 1nd1v1duals in . . l
the published returns. Other records such as property deeds, prope:r Yy ‘,

tax records, schdol records, and @arriage records are also avaiiable . ®
o and may be useful for s-ge quantitative'social history projects. ‘ '

School recopds are another valuable source ofianformation for‘ R
. Quantitative social history. A history curriculum development progect -
undertaken in Pitt;burgh relied primarily upon schcol records'for . -
information about the neighborhood surS?undlqg the school By draw1na
1nformatlon €rom permanent pupll record cards for the years 1890 and .
1920, the development team created packets of materials by which . -
.students could. examine a variety of nelghbo hood changes. \¢he cards
Y ylelded 1nformatlon about  the age, sex, grade level, place of birth, .
- and address of the students as well as the size of their family and .
the occupations of their parents. - Thewdevelopment team supplemented
this information With schdcl yearbooks and other unofficial school | o
records, along with maps and photographs of the neighborhood and -
statistlcal data. By comparlng theslnformatlon‘of the two perlods,
the students were able to examlne a var1ety of nelghborhood chanées
(Penna 1975). . . T
ghe basic technlaues of quantltatlve analysis are£suff1c1ently
simple that they can be used effectlvely by most secoﬁdaﬁy school
- ' students and by some upper elementary students. 'The prlnc1pal task
is to extract the necessary thormatlon from the sources and to record -
it in a way that will 51mpllfy later analysis. Data can be recorded: )
on cards, whlch can be easily sorted; Some form of coding is often
T helnful.l Assuming that the class does not have access to computer
. facilities, the sorting can be done mechanlcally by using a needle -
~ sort, or bygﬁand. A number of guidelines and manuals exist that'
provide instructions for coding and sorting’(Davey 1974). The.
.analysis of the data also requires only simple mathematical calcula-

tions. Of course, etatietical data can_also‘be manipulated in highly

- .




or, - T ’ - . .
« The simplest kind o%, exercise that incorporates aquantitative analysis

- -
. b [y -~ -

sophisticated ways that require trained expertise. Such analysis will

. not be necessary for most secondary school quantitative history projects.
’ , ", o I '
Stieet‘Biographies . . .

¢ g .

- 1nto a local social history investigation is the constructlon of what

. has been cadlled a "street blograohy " The term blography is somethlpg
*oé;a pisnomer because the,product is really a soc1a1 proflle of the ”“i

. s street. The ba51ca1nformatlon to be used is the names, addresses, and

occupatlons listed in a clty or county dlrectory. Llstrng and countlng

the names and occupatlons for a glven street "can reveal the occupatlonal

structure within a community and, if compared over tlmeu can indicate

‘ . ‘the extent of geoqraphical‘mpbiiity of that community by aSCerEaining -

:what percentage of the inhabitants still lived at the same address five

!

-

or ten’yea.s later. An exten51on of such a study might 1nvolve compari'
sons w1th the same area today, and thus Derhaps some 1nterdlsc1911nary
wwork w1th other subjects such as aeograpny and Man in Society, making
use of maoplqg S&llls, interviewing, techniques, “and sociological e
9 1nteroretatlon*" (Davey 1974, p..l4) The investigation can also be

‘broadened by comoarlng the proflles of s?:eral streets within a

community, an effective way for students to discover that social

structure has a geographical dimension.y ‘f ' -
. By drawing upon other sources of nformatlon, the students can
develop other aspects of the social profile of the street. The manu~

se*ipt census returns will give.them information about the size of the

a

families, ang the- ages of family members who lived at the varlous

*
h %

. addresses. This sourde will also orovzde 1nFormatlon about the family's

geocraohlcai moblllty and .moortant clLes to. its ethnic background by
" listing the place of Yirth for three aeneratlons. By countxng and
elpmparlng the number of famllles of variouys natlonal orlglns, the
students¥can determine the,extent to which the Street was an ethnic
. o neighborhood. By check ng real estate tax rolls in the county records
offlce, they can flnd the ratio of taxpaying home owners to renters in

,the neighborhood. .School records may tell them something about school

.
PR % . . ’
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attendance. 7
-~ The street biography is also a useful device for integrating+
various kinds of local historical investigation. Its limited geo-
graphlcal focus provides an opportunlty for bringing together daca from . t
quantltatlve and tradltlonal social history sources. Newspaper accounts
of events that took-place on the street, records of churches and other
sd%ial orgaﬁizat;ons located there, biographical sketches from
obituaries and other souiceé, will provide a much fuller social history -
when integrated Qith”the quantitative information. Similarly, the
street biography can serve to integrate social and other kinds of hls-
torlcaltence. .'I:he development of the Street can be traced through
ty building pérmits. News items and'adbe;tisements in the
local newspapers provide information about business openings and other
aspects of economic h%étery. Sanborn Insurance maps, which are
described more fully in1§ection VII, contain accarate descriptions of ;
the huildings at the varlous addresses. The biography of a street can
orov1de the basis for an 1ntegrated learnlng expérience.
* LS

.
a

Social History of the Schoel ) - .

As one of the- most ublGUltOUS and endurlng of American soc1a1
1nst1tutlons,’the school 1tse1f is a logdcal tODlC for a social hlstory
investigation (Newton 1973).' The focus could be as narrow,and as
tangible as changes in school furniture and architecture! or as broad ' T
and abstfact as the role of thegscheol in the larger society. A
currieulum guiﬁe produced by t&e étate Pepartment of Eddzation of,Ohio
(Frontier Ohio n.d., p. 105) recemmends an approach that falls somewhere
between those extremes. It éuggests that students coqpare)theif:Fchool
with the early schools in their.éo@munity through the analgsie of such -
Qa a as school budgets, enrollment by age and sex, kinds of courses ) e
of fered, and number of teachers. ,Sufe;y;students undertaking such an | .
investigation would discover both the ;hanges within the school and the
extent to which those changes are also reflectlons of change in the
sbciety beyond the school. It is prec1sely this sen51t1v1ty of the
school to soc1a1 change that makes*it such a valuable point of departure

- 17

for soc1a1 history investigations. -, i
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Even the mundane questibn of how the school got its name may prove .
to be a £ruitful avenue into the social history of the‘csmmunity. ELé%
mentary teachers have }ong used this exercise ae a teaching dev;ge.foru -
various purposes. For that reason it may seem to be a childirsh -exercise s
for secondary students. After all, is it not obv1ous why a hlgh school -
is named Lincoln Hzgn or Central High or Bakersfleld High? Not
necessarily. Students at Philadelphia's Lincoln High School discovered
that there was more than met the eye behlnd the namlng of their schobl.
They uncovered @ history of neighborhood rivalries. "The immediate ’
nelghborhood, Mayfair, believed the school woulg céféy ;ts name while
older sections such as Holmesburg yould not accept the name Mayfaii for «
the school. Thus it was called Lincoln Fo no one's satisfaction.
~ Articles found in the’ local newspabef related backgxound material c&h-
cerning the hlstorles of local communities, their rlvalfles and
antagonisms" (Cullen 1975-76, pp. 15-16). The students were also de-
lighted,.no doubt, Fo-learn that the site of the hidh sgpool was oﬂce
the ceunty prisen farm. i . '

The history of a school can also become an avenue into the ethnic
history of a‘communit§.' Studen%s in a fourth-year German clas$ in San
Antonio discovereq this'fact when they became inteaested in a German-
English school that existed £rom 1858 to 1898 in,that city. Their
initial assignment was to translate the mingtes of the schooi's board of |
directors as an exercise in learning to read pre-Satterlin German script.
That, in turn, became a springboard to a larger ethnic history project.
The studen;e went on to cdilect information about the history of the
school and its instructional routine, which was modeled after the
Gymnasium syséem of the patioﬂ's native Prussia. By using records in -,
the county court house, church membership rolls, gravestones, and
records of German-American organizations, they compiled Eioaraphical
information about the schoolfs dlrectors and several of 1ts first
pupils. By focu51ng on the school they had nncovered part 'of the
‘hlstory of the Gemman-American, communlty in nlneteentn-century San

7

Antonic. Their teacher was awarded a fertificate of commendation by

the American Assoc¢iation for State and Local History "for leading )

- . -
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students to a rich source of local history" (El-Beheri and Clayton
1975, p. 64). '

.

I ¥ 3
*

Ethnic History .

Ethnic history is one of the most ,obvious and, fruitful areas for
o " local social history research. In the first place, every community,
' " whether it is a New England village or a Southwestern barrio, has an

, ethnic history. Most communities also have a history of ethnic
conflict, in some 1nstances‘dat1ng back to settler-Indlan confronta-
tions. In a nation that seems to aspire to be both thoroughly

assinilated and culturally pluralistic at the same time, ethnic histo;y

, . is also an avenue for investigating American social values and value

conflicts., Moreover, ethnic history provides a bridge to.family -
hisoory and church history. It is a highly aseful point of departure
fqr examining the broader social history of a community.
Local history units concerned with ethnic history usually focus
on a particular ethniE/group. Thus a community-based social studies
-:-course developed for the Dade County, Florida, junior high schools .
focused on ,the Indians who lived in the Miami area (Friedman 1971).
" .Afro-American local history projécts are also raé;er common. Local
bleck history was integrated into a set of instructional episodes
n developed by the Madison, Wisconsin, Public Schools to 1ncorporate ‘ -
more black *history into the schools' currlcula (Madison Public

Sohools 1968). A recent yearbook of the National'counci1 ‘for the

J Social Studies on teaching ethnlc stiidies recommended local hlstory

. ) projects for teachlng about the experience of Mexlcan-Amerlcans and

white ethnic groyps (Banks 1973). The tradition is so strong‘that one
'suspects this single ethnic droup focus will remain the dominent ,

”

. approach to local ethnic history. ‘,‘ . . g
: 1
~ Studeiit projects that use this approach frequently combine

traditional soc1al history content with modern oral history techniques.

The localrhlstory projects completed by students in a black history

DY

/ course at the L1ma campus of Ohio State Unlver51ty7are typical. 1In

an effort to brld?e the gap between his students developing awareness

-y . ,
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. of black history nationally and their'lack‘of knouledgeﬂqbout the <

experience of blacks in Lima,” Dominic Candeloro (1973, pp.:24-2§)
éssigned each student agfive-page paper on 1035; black histoxry. A two-
hour in-class interview with a local blaék leader produced a hasic
chronology and a 1ist of topics that could be explored. From this
1nformatlon a cuestlonnalre was developed‘concernlng black oart1c1-\ "
patlonzln politics, religion, and the labor movement, as well as the .,

gart1c1pant§' date of'arrlval in the city and how they were treated at

'various periods of time. Then the class ‘assembled a list of resource

?ersonk to be interviewed. When completed the student papers were
suhnltted to an editorial committee, which produced a mlmeographed
report titled *"The Black Hlstory of Lima: A Prellmlnary Study."
Although thej;nstructor acknowledaed that the results.did not represent
outstandlng local history, "the very fact that the project has brought

1nexper1enceg wh;te students into contact for the first time with

-numerous,black figures in the community was enough to justify it."

Oral history research, which is useful for many kinds of local
hlstory 1nvest1gatlons, is often 1ndlspensab1e for ethnic hlstory
projects. This 1s e'specially true for studylng cultural minorities and
loyer-income groups generally. “Newspapers- and other print media have a

ndtorious social bias. 'As Carlos E. Cortes (1973, p..194) has pointed

out, “"Since the Mexican American génerally has been neglected in local

,books, newspapers, and other written sources, only the fringe of his*

experience can be discovered through reading. This study process must
be supplemented by oral investigation if students are to develop a

true knowledge and understanding of local Qexican-American society,
culture, and.hietory." Much the same may also be true‘for European
ethnic gﬁoupg\in‘communitie§Ain which they were a. lower-class minority
grou§. Cortes hlso.urges those investigating Mexican-American history
to interview‘the ordinary people in the barrio as well as .the leaders |,

of the community Oral history ‘can be a. method for investigating social

, history in its broadest sense, which is hlstory at the grass roots--

hlstory “From the bottom’ up.

!




-

*

~

[N

LY A

”f“for tHis kind of ethnic history the techniques of quantitative’
analisis are aféb indispensable. Black history units developed b? .
the Madlson, W1scon51n, Public Schools demonstrate some of the

options. A unit de51gned for the eleventbwgrade Amerlcan history

course emphasized.demographic aspects of the black experlencg by
R < ‘

. providing census data about blaek rural-to-urban and South—td-North

\
_With thlS informatlon the students ‘could trace

-~

black migration to Wisconsin and to Madison.

migration since 19é9.
A flfth-grade unit,
developed by tlft same school dlstrlqt also included a map showing

black residential distribution in Madison along with recent census

'information aboiit jobs held by blacks (Madison Public Schools 1968).

"However, the use of such technlques 1n local history progects does not
seem to Be widespread. Yet in the case of earlier qthnic droups whose
first- and second-generation members are no longer around for oral
history interviews, the use of census and directory data may be the

only way to ‘uncover some aspects of their history.

[N
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LOCAYL, ECONOMIC HISTORY -, .

,
The economic hiistory of a community provides numerous possibilities
" for local historical investigation. Most communities-&ere begun be-r
cause someone saw an economic opportunlty in the land, the’ natural
resources, or the. trade of the surrounding Jarea. Vlllages became
towns and some towns grew into cities because increaslng numbers of
people found they could meke a living there. Indeed most aspects of
a communlty s history prompt questlons of an economic nature. W@y were
people attracted to the area? What ‘were the first business establish-
" ments in the town? Why did the town yrow? what kind of work d1d tﬁe
neWComers find? Each of these obviously broad cuestlons could produce
+ several topics for investigation. ° .
e leen the great range of'possibiligies for local historical *
research, it is surpr1s1ng that the literature about community history
contalns so few rerorts about local economic history projects. Economlc
hlstory toplCS rank close to the top of the list in most curriculum
guides* and how~to-do—-it manuals, but evidently not in classxroom
‘priorities. It could be that the‘local_eéonomy is"such a pervasgive
reality that it is incorporated in some way ir nearly every local
history investigation and not dealt with separately. For whatever
reason this situation ex?sts, it will dictate a somewhat different
approach for tnis chapter. 1Instead of reporting on current practices,
it w1ll be concerned largely with explorlng possibilities.

) The approaches to local economic hlstory proposed 1n,tne following
pages are highly selective and do not begin to exhaust the possi-
bilities. They do have certain aspects in common. Each either .
incorporates or relies mainly on source material that can easily be .

' phctocopied or microfilmed by‘the teacher and brought into the class-
room. "These sources -- dxrectorles and census reports --' are availabie
for most American communltles.} Each approach also prov;des a ‘wide
latitude for student 1nvolvement, and the sources lend themselves to,

inquiry 1earn1ng in the classroom. Questlons prompted in classroom

Il
.
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sessions can be pursued further as indeperfdent investigations by the ] )

i N . - 4
students. . N - .

a

% . L4

An Economic Profile: What Kind of Town?

pbﬁstruéting an economic profile for some time in the past is a_
good way to beé;n exploting the economic h;stoiy of a community. An
,, economic grofile is simply a list of the economic activities performed b

in the community organized i#t some cotvenient way. (See Figure 2 for
a sample profile for Boulder, Colorado, in 1896.) The basic information
requlred for such a profile ‘can be obtalned from business g;tectorles, ) g
whlch have been published annually in most states for the. past hundred
years or sc. These dlrectorles_llst the towns gnd cities alphabeti-.~ e
cally, ;nd under each town-its business establishments and the pro-
fessional persons (see Figure 3). Although such 'a érofile does not
provide the yoreJmeaningfpl historical dimension of change over time,
it does afford a snapshot, a static view, of ‘the economic structure of
a community at a specified time.
.. The purpose of the profile 1s to- enable students to descrlbe and
analyze the economic base of the community at a selected time. They -
can see readily what kind of town it was ~-- 1ndustr1al milXl town,
agrlcultural marketing center, resort town, or some other klnd of -
communlty. Simple categorles such as "Manufacturlng," "Wholesallng/ < -
Retalllng," and "Services" shouild sufflce. Sﬁbcategories can be
developed if useful. If the'students alread& have a general idea about
the kind of town €t was, the initial exercise can take the form of
testing their preconceptions. i ’ 4 .
Even if the completed economic profile contains few surprises,, it
will generaté‘quéstions for classroom discussion and tupics for inde- .
pendent reséarch: The airectory informatién<for the town of Boulder, !
for example, indicated tha% the princibal economic activities ig the
town in 1896¥ere retailing, agricultural marketing, and providing
educational and other servicét. Most Bouléer.high schpol students
would probably have guessed as much. Tﬁén”és Aow the town had few - -

manufacturing establis.ments. Several of those'that did exist probably v

\ 4




restaurants (6) z°°d yard 4 Saddl . -
. photographers (4) . ar?esges ;? sa N es .
electric light company Séwing machines
general merchandise Lo

marble and granite works
brick company

carpet weavers (2)
bakeries (3) -

tailors (4) N
dressmakers (3)
blacksmiths (8)

manufacturer of tobacco pipes,

bicycles, and tires
wagon .makers (3)

sheet iron and machine works

feed mills (2)

brewery

flour mill -

cigar manufacturer
manufacturing co.

gold extraction co. (2)

L

*

Services

attorneys (17)

, Physicians (13)

barbers (7)

hotels (7)

music lessons

assayexs *(5)

churches (10)
stenographers (4)
college profeéssors (18)
saloons (5)

post office

banks (4)

billiard halls (3)

sign and carriage painter
livery stables (8)
caterer

stage coach lines
dentists (2)

. :
" real estate offices (9).

library - - .
. hairdressing carpenters (2) ,
laundry ' plasterer
architect, contractors and builders .
’ . plumbers (2) painter

- crockery and dry goods
-flour, feed, and produce
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’ Manufacturing g loans (2)
3) .
~shoemakers (4) - .newspépers ( . )
K iron foundry - telephone exchange

insurance agents (3) °

storage

sanitarium ‘ - t-
civil and mining engineers (3)

"job printer

undertaker

Wholesaling/ReEailing/Ma}ketingL_

[y

liquor and cigar store _
commission house
furnishin§ goods .
implements and wagons (3)
boots and shoes (4)

bicycle' store .
jewelers (3) .
greenhouse
millinery shop
lumber yards (4)
dry goods stores “(5)
coal yards-(2)

groceries (15) .

confectionery and tobacco 'stores (5)
meat markets (6) '
clothing stores (2)

druy stores (5)

book seller

wall paper and paint store

fruit growers association

ore buyer and sampler.

hardware stores (3) - .
furniture stores (3)

second hand goods {5) o
news shop -

silks “and merchandise

Construction AN

3
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Transgortation' ¥

hack and express

stage coach lines (2) -

freighter ’

expressman .
*  transfer company . :
" railroad depot .

»

Government '

justices of the peace (2) *
sheriff .
police/magistrates (2)

county clerk .

notaries public (4) .
district judge .

marshals (2) h
constable :

assessor ) ‘
city clerk :

coroner
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Page from the Colorado State Business Directory, 1896
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HUGHES’ & KWRITH HNE PI.UMB‘NG/}‘ Water & \Itﬂu\: MHeming \(
Blecl.ﬂo & Gus Fiiture
' (AU 104147 Colforain Street, DENVER. ’ .
“PLUMBING & CHANDELIER CO. oo o JORN~SYLVANGS, Assiguee,
BOU 140 BOU .

»  COUNTY SURVEYOR R OULDER COUNTY, ¥
CITY ENGINEER BOULDER CITY. . N

- GEORGE W. TEAL g

Civil and Mining Engineer.
- U. S. Deputy nineral Surveyor

BOULDER, COLO, ‘“

+

Adums, Geo. S, atty. Belser, C W, prof. Univ. of
tAdams,.Gay A, atty. * Colorado. -
tAdventist Church no pastor. Belvidere House, Mrs J B
Allen, H'W, physwlan Martin, prop.
AHen, J M; merghant tailor. { Bersér, Jacob shoemaker,
Ambroak, Chas., physxcmn Bercheim & Co, J, clothing.
Ambrook, Mary L, physician| BERKEY, J b\'IUb, co.atty
Auduson FL, barber. * Black Sisters, photographers.
Angove & Sum, gen.mdse. | Blackburn & ~Larl grocenes
Autrey, A E, groceries. ‘& tinware.
BABCOLK WELLS, CO.,|Blake & Co, G B, druggxsts
groceries. ¢ and booksellers.
- Bmley, Mrs. J A, restautrant. BLISS & HOLBROOK, gro-
BAKER, JAS. }[, president| ceries.
Univ ersxty of Colorado. Bourd Regents Tniv, of Colo.
Baptist Church, B G Lnne,y S A Giffin, sec,
Baptist, (%venth Day) S R|Boeck Bros, drugs. .
Wheeler, pastar. BQND, I L, pres’t Boulder
Barter, John, con. cig. & tob lectric Light Co. "
Burtlett R, d;,s & physician. | Borden, E J, justice peace.
Bass, I P, photogmpher. Borden, Albert W, co. clerk.
Bnttey. hysician, BOUGIUI'ON, J I} dist judge
Baylor &¥0o, C N, commis- Boulder Bonrd of Trade—W
sion and groceries, . H Alkson, pres; W H Me-
Bedford. E V meatnkt, Leod, sec; I Ii Contes, trs.
Bell, Dﬂplnne, prof. Uniy. of BOULDER' CI'TY .BREW-
Colorada, . ING CO. PFrank Weisen.
R . horn, pres; Sam’l C Young

“Scenic Line”
of the world. 5-

! < < GENERAL AGENT » »
UNITED STATES SCHOOL FURNITURE CO.
1805, LARIN.ER ST.» EENVER.

.

G_rande R‘ailroad

m’

REW,

»

sec, and treas, -
Boulder City Féed Mill, CW
REREERRY | L e B,
. j ¢ eo M
?’f’r’nﬁ?{s’ ‘crf?somf(g? e McClure pres; J L Church-
i BAKING POWDER > 157
Tolwni aar 1R A3 ﬂu@fd Boqldcr CountiAbstmct ‘of | A

Muoxou 4 LS
. Title Co Moorhead, | gAKsSY
O“fn g’ sec & trcas, James Cowxo, \ 0

Jhrough Tralns to Every Resort, Mining Camp and Business Center in
Colotado. '

Denver-and R

‘4

A. ‘B‘. MEG

AMERJCAN PLAN, f205 0 day nnd upwary,

RUROPEAN PPLAN, $1.00 u day ainl npiwnsrt,
The A'ban H 0 B l I’luwuu in all thlage. Lest Jucation fu tha city.
JO DQ PLL\\I\G, mwlget.

17th & Stout Sts., DENYER, COLO. ++ Formerly of Cbicago Motels

.
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were small shops performing custom work. However, the iron foundry,

‘the marble.works, and the pipe, bicycle, and tire manufacturer invite

further inquiry. Were these large establishments once important to.
the town but now forgotten" For how many persons did they provide
employment? How long did the bicycle manufacturer survive the compe--
tition from the,k big manufacturers with a natlonal market? -

The‘purpose of the economic profile is to provoke questions that

will lead thé students tc'other;sources of information:~ It may well :
trigger a continuing process' 'of inquiry. As the buvsiness directory ‘ ‘
from which the proflle was constructeu-glves no 1nf6rmatlon about the
. 51ze of various buslnesses, numbers of employees, or value of goods
2nd services produced, students 1nterested in those questions would
' need to look elsewheze. .Much of the necessary 1nformatlon can be
) brouqht into the classroom if the teacher has only a mln}mal photo-
<s copying budget. Information about maanacturlng in the communlty - . ,'
at least, for the county in which it 1s lqcated -- can be found in
the published volumes of the federal census. For some decennial years
‘for the 1arger cities, the census tables even list the number of J
.-~ . bersons eméloyed in a given industry and the average number of employees
ver firm. The céty or county directoZies that list occupations and
sometimes the place 65 work for each ‘resident are ‘another valuable
) source of information. Facts obtained from these sources’ can raise
'still other questions and suggest other lines of inquiry. _éor example, .
the city directoriés“give the occupations of women who worked. What
johs weye available to women? Were they represented in the pro- .
fessions? Was the pgesence of women doctors in Boulder in 1896
tyvical or exce§tional? - . 't 3
Economic data from two census periods or directory years can help
give s udents a sense of economic change taking'place jin the commurtity.
Ianeachlng the Age of Homespun (1965 p. 64), the state and local
history guide for junior high schools in New York State, the compiler,
Hazel Hertzberg, developed activities using sets of economic hlscory
data. As an examp_e for teachers to apply in the1r own locality, we,

c1te the tables she developed on agri iculture aﬁd manufacturlng for the '
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town of Cazenovia and the county in which the town was located,

}.ased on the New York State census of 1825 and 1855. The range of
3
possibilities is suggested by several of the inquiry questions she
J* e +
‘pOSedf . }

Q. Which 1855 industries were also found in 1825? Wwhich
period had the greater variety of industries?

Q. &-In 1825, industries were almost all farm-related. 'bid
this same pattern hold true in 18552 - ’

>
Q. Which industries depended on local materials for their

¢ manufacture?
Q. €To what extent was industry specialized in 18{}5 as compared
» with 1825? ~
0. Q;q\the general store still exist in 18552 - o
9

. How does the quantity,of cioth produced at home in 1855
cempare with the quagtity produced in 18252 .

-

Q. In which period, 20s or 1850s, was the fa’mer more -
. involved in a money economy? ! -

b .

Although other kinds of queétiéns wouid be necessary .for later time ,

periods, the approach would be just as.effective.

’ v ’:. C " Z
Occunatlons Then ahd Now RN ’? '
I *

is their job. It largely determinés their income, their standard of

The most 1mportant economic reality in the -ives of most persons

living} their sense, of econcmic security, and the degree of satis
faction that they derive from work. éhanqgs in job opportunities and
work routin;s affect people in a rost fundamental w%y. This dimension
of economic change is a topic well wérth invéstigating for any
compnunity. Althougﬁ(pigh scﬁoob’students may aft ye; b? making a
living for themseélves, they are sufficiently close to that prospect
that the topic is of integést to them. It ds also a vehicle for

*

* examining other aspects of economic-and sodial change. -

The best sources for investigating changihg occupational patterns -

in a community érq the city and cqunty.diiectories mentioned before.

-

Copies*of early directories can usually be found in public 2}bra§ies

and local historécal society collections. Since these are rare books,
- 3 ¥ .

the directories will probébly not be available for loan. The students

will need to use them in the public library or wherever they are. .
§\ t
W

»
-

“*+
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However an inquiry into occupational change can begin in the class- \

g - room 1f the teacher can provide photocopies of at least samole pages . . ]
' . of ‘an early dlrectory. A copy of an entire directory for one year
, woulq be even better. .
' 3 few moments spent browsing through a nineteenth-century city
directory yill lead to a. number of interesting observations. Perhaps
L s most stiiking is the number of occupatlons listed then ,which no longer .
exlst *Half a dozen or SO pages of the 1896 Boulder County. dlrectory,
. for example, contalned the follow1ng discontinued jobs: 1lather, ,
v_c?opersmlth, blacksmith, milker, tinsmith, shoemaker, carriage- trimmer,
. 'hostler, harness maker, and kalsominer. A search through the ertire  ~
dlrectory would-expand the list con51derably A n1neteenth-century
factory town or mlnlna town might produce a somewhat different llSt
. . ‘but the same pattern 'of obsolete occupations would emerge.
A list of obsolete.occupations provides an obvious point of de-
parture for a lesson on local and national economic change. The
questlon mast flrst be asked: What klnd of work dld people in those
ocqupatlons do? Harness makers, shoemakers,. mllkers, and others are
" obvious. But what about the coooersmlth, the lather, and the
kalsom;ner’ r‘:n.nd:I.ng out about them may provide several students with M
out-of—class projects., Interviews with local tradesmen and. elderly . -
j ] citizens’would probably be necessary. The next question rs: Why did '
) these occupations cease to exist? Did some‘economic of technologicai' .
S change*naxeizhe*occopatvonsths ole tl ®
Many other dlmen51ons of economlc and social change in and beyond
< . the communlty can be examlned by constructing other klnds of occupa-
‘ ‘e tional llStS. Some jobs still exist, but are much less Sggron than
beforé. : Many women llsted in. nlneteenth-century directories were

) domestlﬁ sexvants who lived: 1n +'ne:|.r employer's house. Althouch‘some
s

etrtg

‘employers of servants may have been wealthy, others were farmers and

wladle-class professional and.bu51ness peoole. The day of the live-in .

%

, servant for this stratum of | soclety has long since passed. Why? How

havé llfe“qtyles in the communlty changed as a, consequence?

oo . P " . .
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Other jobsiay no longer be available in the community, although
they stil@exigémZISewhere. Iwo or three generations ago nearl?’every

- town of a few %hiusand inhabitants had its local brewery, made some of

. the wagons used Tocally, and manufactured shoes and other wearing”
apparel Few do so today. The exodus of such occupations provides .
concrete evidence of the centrallzatlon of productlon and the trans- ’
portation and marketlng revolutlons that have occurred durlng the past ‘.
century. ’ . : f}\ )

Virtually every aspect of the changes that we associated with
1ndustrlallzatlon 1s reflected in the work people do. The’ local
glassware factory may have survived since the nineteenth century,
but the skilled glass blowers have largely become machlne operators.
Furnlture makers may st111 do skllled hand work, but the leisurely
pace of work in the old-tlme craftsman s shop has been replaced by the
industrial dlsc1p11ne of the factory. The half-dozen craftsmer!” who )
used to work in a small shop downtown have’ become a work group of flve
hundred in thé factory at the edge of town. Local occupational data'
can serve 1n many ways to 111ustrate major economic changes'that have
affected Amerlcan soclety. )

Studylng local economic history.through occupational anaiysis
need not be restricted to urban cemmunities: Agricultural work
changes "also. "The comp_etely rural town has witnessed shifts in
agricultural specialization. For example,’a small Vermont town was
.settled by people whose chief income came from the sale of potash.

The children or grandchlldren of- those settlers raised Merino sheep
and. Morgan horses. The present farmers rely on their dairies and-the
‘income from mllk ShlpDed to industrial cities" (Brown and Tyrrell
1961, p.. 7). As in urban America, the changes in rural life are
largely the result of changes in technology. )

A fleld trip“consigting of only a short drlve 1nto the nearest
rural countryside is perhaps the’ best way for students to discovely
the acceleratlng changes in agricultural technology. Farm equipment
and buildings have become archaeological relics and museum pieces

long before they are worn out from use. "The plow which broke the

)

~
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plains moldeas_behind the barn. Or, more recently, it suoports the

new mail box. 0ld machines, such as the ancient monsters used for

f

threshing; are wondrous to behold and are marked by an impressive kind

of beauty. While contemporary artists work withsbprner and, welding -

torch, much equally interesting art or craft equipment from another
‘day goes quietly to rust" (Friou n.d., pp. 3-4). Changes in the

agriculturF; economy can provide a-focus for numerous oral history and

.agricultural archaeology projects.

Our Town: Imilv1dual*°at terns of Change

While sharing much in common, communities have also had unique

historical experiences.

The economic and technqlogical changes men-

tioned previously affected communltles in different ways.. Rallroads

passed through some towns while by-paSSLng others. Some towns grew

into cities; others hardly grew at all. As major industries mlgrated

from one section of the country to another, one community's gain was

often another community's loss.

Agricultural communities changed, but

not everywhere 1n the same way.arSome rural communltles yielded to an
encroachlng suburbla, others lost popu1atlon as farms grew larger.

Even quite similar communities have responded to problems and oppor-
- o
- 4, .

tunities in distinctive ways.

Investigating these diverse patt erns of change w;thln a communlty

is ‘the most :raditional aporoach to local economic history.

It is the

.basis of much of the gooster—type Chamber of Commerce-inspired local

>

hxstory that has been written over the years.

But local history need

not be promot ional h*story.

It is nqt necessary to assume that "our

town" is better because it is different.

Its history does nht have to

o

be a success story to be of educatlonal value.

Two Stiurbridge, Massachusetts, soc1al studies teachers (George
end Cistendyk 1975, pp. 470-474), developed a local history unit about
‘a town that falled to realize 'its early -nddstrlal potential. Thex
selected for 1nvest1gat’on the nearby town of Wales, which is now just

,4 sleepy summer recreat;onalﬂcommunlty of a thousand persons. How-
= N - . -

-

ever, imitial investigation uncovered the earlier existence of-an
. . .

1 ' L o ‘4;3
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extensive textile mill complex. "This was/a'surprise and provoked

many questiens on our part. . . . What ha?penéd? Why did these
mills d;e wheﬁ all around us we have communities in which 1ndustry
* thrived well into the twentieth century?" The project became a
search for the answers to these questrons. )

The disappearance of the textile mills became the focus for a
wige-ranging maltid{séiplinary investigatioh. To identif;'geo-
graéhical features and land-usge patterns that might have affected
the local economy, the.students examiped road maps, topographical.
maps, and land.use maps. On-site field studies led them throggb
the woods and beyond the mill pond to the canals, sldiceways,waﬁa
ruins of the old water-powered mlllS. By using gaéetteers and o
nineteenth-century 1ndustr131 statﬁﬁtlcs, they were able to chart
econonmic trends for that area’ over several decades. Research by the
teachers'produced a telltale Stationery 1etterhead that gave Wales
as the aqaress for the mill., but Palmer as the “freight office
address. A notice of bankruptcy proceediags against one of the
principai mills in the town indicated that the crisis was an economic
one. After weighing the evidence, the. students concluded that the lack
of a local railroad must have been a slcnlflcant factor in the closing

'of the mllls. : ) N

» ~

-+ Students can gain as much'iasight into economic chaﬁae from the
history of communities that were not successful as they can from the
success stories. Every section of the country has its nonsuccess
stories; includdng towns that have largely disappeared. We associate
the term "ghost town" with the mining _industry of the West only because
the abandoned’ towns there remain physlcally the best preserved. The
economle history cf eastern and midwestern states can also be illus~
trated by deserted coﬁﬁunities and abandoned farms. Gene E. RoQze
(1969, p. 349) developed a local hlstoryaunlt that utilizes both.
The farm is now part of a national forest; the communlty once served
as an agricultural marketplace. "The marginal farms, abandoned be-
cause of their low productivit&, now serve ds recreational areas for

. . . WA
metropolitan centers once inaccessible because of existing modes of

’
’
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transportation aﬁa communication.

which were almost

towns in the area
They were able to
suppi;.j

Although the

Thus one
v

&

T 38 - ) \\\3

The rural area once had mines,
all abandoned because of production costs." The
that survived did so as manufacturing centers.
attract factories becausé they had a surplus lagor
communlty s failure became another town's success.

economlc history of each community represents a dlS-

i

tinctive pattern of failure or success, each can be understood only in

the larger context of region and nation.

It is this interdependency

which makes both the successes and the .fatlures useful'learning tools.
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‘Teaching the Age of Homespun:

. o 39

™ -’

-
Y s

. ‘ -
' References to Chapter III ]

- ’ e

- . . 2“ .

Brown, Ralph Adams, and William G. Tyrrell.
How To Do It Series, No. 3.
the Social Studies, 1961.

How to Use Local History.
Washington, DC: National Council for
ED 080407. ' -
Friou, Kenneth, et al. Idocal History and the Small Communjity.
WI: Wisconsin Idefa Theater of the Univer51ty Extension, University
of wlscon51n, n.d.
- 9 L4
George, Albert J., and Chrlstlan A: Castendyk.
of a Small New England Town:™ A Teacher-Developed Kit."
Education (Noveuber/Decembgr 1975) 470-74. -
) - R " . @
Rooze, Gene E.

. Elementary School Journal, 69 (April 1969) 346-351.
. LR .

‘Social

EJ 003229.

. Albany, NY: Bureau of Secondary Curriculum Development, New York ‘
< State -Education, Department, 1965.,

.

* .

Madison,‘
"Wales - A Case Study -

"Local History Can Enliven Social Sciende Coricepts." v

A Guide Unit for 7th Grade Social Studies.

2

o~

RN, S




: v
- : " FAMILY HISTORY

v
Fe

- -
: Techniques for using family history as assxgnments in the class~.
'yoom are Varied. Perhaps mOSt widely used is the genealoglcal-family
o ' tree appgoachw Increasingly, however, ‘teachers are uSing lamily history
in a more sophisticated manner. Some are having studenté "map" or
Ehart generational differencee in fanily life style by having students
take surveys of common age-set actiVi*ies engaged in by their Darents s
. and grandparents. Others have students choose an organlzing theme, -
such as immigration and adaptation to American 1life, the religious
involvement of the family over several generations, ox rural-to-urban
migration ?3effrey 1973, p. 368) These activities noxmally use the
:‘student S opn family
. 0 Still‘other ‘tefichers do not have.students work with their own

“1

families at all. Instead, they choose one or two prominent families
» \“in the particular community and assign groups of students to reéearcﬁ the
‘1mpact such fanilies might have hid on their town. "Many teachers
adaDt to local studies some family.hrstory activities that were,
originally developed for such cqurses as Mmerican history, women's
studies, and ethnic studies. Finally, some elementary students are
. _ learning.the uses of quantitative analysis in compiling a family
historv. They learn to use maps,‘ghafts, and graphs, and how to make
cross tabulations and rrequency distributions. »

P
. P

Getting Started _— < : .
For younger students it is best to initiate a family histof&
piojéct with a pérsonal approaohl The teacher might start by drawing
a ti line on the chalkboard, beginning with the year most students
wege porn and running to the pieeent. Above the starting point the
A teacher: writes the number of etUdents who were born in the community;
the next mark is for those who moved to the area during their first

year of life, and so on: through all the .years to the present time.

Students can then analyze the tabulated results for each year: Is




. commun;ty. Her specific hemories, short flashes of the past, give

. " -
-

there an increasing number of newcomers _each year? ‘Was there an
especlally large gain in any one year? What mlght be the reasons

persons would choose co move to this communlty? Do those students

~
4

who were born hert have a greater.feeling of loyalty to the
community than those who came later? Why.m;ght that be? As é\
follow-up to this class dlscu551on,tstudents can questlothheir
parents to see if they “know why the famlly ‘chése thls partlcular town
or city. Families that are recent arrivals and those that have been
in the community for several generations may have different reasons.
This. 1nqu1ry can be followed by other exerclses withtime lines.
Ano*her time llne can be drawn cn the chalkboard to show the
earliest memory the 1nd1vrduals in the classroom have of natlonal
and international events. The teacher mlght begin by asking whether -
any of the students remember Kennedy's assassination or. the first
landing on the moon. Students Wlll volunteer memories of such events-
as Dr. Martin Luther King's death the war 1n Vletnam, Wd the
Watergate consplracy. They m;ght then be éked if they can remember

how the communlty responded to the event.’ Were there memorial h

. services. for Dr. King?2 Were there demonstrations durind the Vietnqm

- , . .

affair? -~ . c L , .

The next step is to ask wﬁether they have any personal memories {Kfﬁ\
of .the event. Can they recall the attltude of thegr‘family? Was )
there ,an atmosphere of sorrow, anger, or fear? At this point the
students can be asked to look at one of .these memories as oné would
look at a palntlng, noticing the foreground the background, the
colors and shadings, the attitudes and perspectives of the people.

Finally, students may be asked to stand away from the memory, just ‘as
one would from a painting, and try to see the broader perspective
beyond the frame of ‘the plcture, to add’ approx1mate time place, :

and the response’ of others in the sltuatlon. R '

B Kather;ne Anne Porter (1975 “pp. 102-106) in "Notes on the Texas
I Remember," provides an excellent example of how such personal ‘

memories can 1lium1nate the attitudes, texture, and flavor of a -

N

-
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one an opportunlty to %ee Kyle, Texas, just as 1t was at :the turn of

the century. She v1v1dly notes attitudes toward other social classes.

and describes ethnic discrimination. After students read tnis essay,
they can be asked to write one of their own, choosing just one or‘two
memorles that will give them a p*cture of thelr own famlly, town, '
or netghborhood. The major question should be: What 1n51ght ahout
yourself, - the time and place in which you lived, ghd the persons '
involved did you gain? Papers must be oonfidential between .teacher

*

and student, but the‘h@mories of the local community oou}d be shared
. _with the whole class. . ‘ . -
During a discussion‘studegts may be asked to jot down items that

explain or describe the ccmumﬁity. "They may then be told that what.
they have just done is to 1ntegrate themselves into the history of
their own town. Tﬁ/y can now see themselves as pa*t1c1pants in hlstory
as well as observers. They should then be encouraged to take the same

¢ approach when they develop fheir family'histor;es. This warm;Pp _
exercise encouraged the production of a family history that is more
thah just a listing of begats and occupations {(Maslowski and Metcalf

1976) . ' - 4 _ ‘

¢ = . -

Studying the Family History

One excellent format for preparing a famlly history paper was

developed by Dav1d Culbert (l973.pp. 9-13) of Loulslana State Univer-

sity, who found it to be useful as an assignment for his United States ‘:
sufvey couree.’ The detailed, written directions that he gave to his

. studente iﬁc;uded a description of the difference between a genealogical
report and a social histcry; a verylcomplete discoésion of how to’ - &

interview, what kinds of questions to ask, and what kihds of ;ouices to
use; and a list of the items to be included in theé’ final paper. He
suggests the following division of the paper: "(1) Note oé:eources; .
(2) 1ife of one grandmother up to marriage;}(3) Tife of the man she
-married up to time of marriage;(d) their married life together. Then

- the same arraﬁéement for your other grandparents; then your parents."”

- . .
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Additional information which Culbert suggests to make sooh a
report more interestihg includes a map show1ng all the connmnltles
fawlly members had lived in; photographs of the people and places B

) mentioned; copies of old letters .pages from diaries or ledger books,

.'and even marriage licenses. One 1nstructlon Culbert issues to his
students is that they be careful to describe how even simple, tasks
wer;/pgxi6;;ed years ago. He p01nts out that few of us today know
much about farming; even fewer of us would know how - to go about
hitching up a horse and wagon. Perhaps the most important point

. Culbert makes to his students is that:the information aboot life in
America _for the avergge person is of vital importance for the 'historian.
"History too often is the thoughts and' actions of elite groups because
Poor people do not preserve records of what they have done," he says.

A sllghtly different approach to family history that can be used

14

in a local history or Amerlcan history course is the biographical
.

v

approach. One example is the method used by Sharon Menard (1974) in

the.mini-oourse "Women in American Culture.” Young women may dis-
cover the greéz?z;anges in_the lives of typical women in the past two
generations of American‘Sooiety -- the point of thec exercise -- but
young men must £ind that their role :e%so has undergone as dramatic
" a change. - ‘ ‘ 4
Studentsﬁarq.askea to write short biographies of one'parent
1nc1ud1ng such information as place of blrth, activities w1th thelr
parent ofsthe same sex, activities with the other parent, activities
with-siblings or nelghborhood chlldren. Questions about teenage .
years include’such things as: How old were you og your first date?
Did you finish high school? What are some things.a girl/boy -can
do today tﬁgt %hey couldn't when you were young? Other categories
1nc1ude marrlage and family, ea:aing a living, ana an open category
in'which the student asks ,about any aspects of his parents' history
that seem lmportant to her/hlm.
After'the‘blography has been written, students are asked to fill
out a retrieval chart, "Similarities and ﬁifferences-Between- .

Generations." The horizontal categories are Early Life, Adolescence,

s
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1
Marriage/ﬁamily, Earning a Living, and Final Ch;pter. T%E two vertical‘§ &
‘coluhns are Similarities to My Life and Differences from My Life. .
Many 1ntrlgu1ng aspects of the community may emerge from such charts.

One example 1s*that in a partlcular mountaln community the black
children knew the trails and climbing areas better than anyone else in
town. During the 1930s, it was theuonly'recreational activity they
-were allowed to fake part in. Menard states firmly that teéchefs must
warn étudentsfgh&t they are ;orking with a very small sapple»of’
persons in the town. The§ must not, she stresses, make §weeping '
generalizations from the data. L .

The uses of family questionnaires could serve much ;he same pur-
pose. Anne Boylan (1977, pp. 211-219) developed a survey farm that
students used to obtain information from thei; mothers and,grand-\ ‘
'mgphers. Data included agé at first martriage, number of children °
and year of birth of each, work experience, and education. Returned
survéys were tabulated (Boylan suggests that surveys might have béen
designea for coding and computer analysis) and tables were constructed

to show Ehe infBrmation_by ten-year birth cohorts. These défa were '

then compared with like information for American women as a whole.

o~
~

Considerable discu;;ion and anaiysis developed from the surveys.

) Boylan-used a similar approach in a Egprse on hineteenth-century
social history. This time she used surveys to introduce the concepts
of social class and social mobility. She thinks that topics such as
assimilation oxr secularization could be approached through surveys on
the ethnic and religious backgrounds of the students. The depression
or World War II might be personalized tnrough a survey of parents or
grandparents' experiences. Boylan believes that through the guestion-
naires "students acquire a consciftisness of -their own histories and
of themselves as his%Prical beings.? ‘ R

though éulbert andé Ména}a offer their own caveats, some addi-

Eional warnings have been voiced by Kirk Jeffrey (1974, pp. 365-373)
"of Carleton Colleée. First, he suggests’that a family hlstory ass.ya-
ment must he offer d as an optlon. Some students have palnful famlly

relationships or have truly embarrassing situations they would not




- Q:ish\to discuss; one of Jeffrey s own students had two murderers 1n )

»

~

the family. another problem is that hlghdschool as well as collqge
students may havéidlfflculty meeting with family ‘members for 1nter- .
views. 1In some cases letters will suffice, but by the time a

series of letters has been sent and reﬁelved the quarter or semester

!

may be -long over. Second, because the famlly histories will be so’
varied, the 1nstructor should make* it very clear that the organlzatlon -
and presentation of the materlal can legitimately take many different
forms. Jeffrey's stlpulatlon'to his students is that the ﬁbper must B

in some way be related to larger social trends. The th1rd caution

that he stresses is that students be given 3 great.déal of help in ¢
research technlques, sources which might be ‘consulted, and spec1f1c
types of questions_ that might be asked.

- N

vsOn the p051t1ve side, Jeffrey makes three points: Flrst,;the
assignment enllvens the/sfudy of hlstory by enabllng students to work
with real human beings and study social processes in mlcrocoan,

Second, it introduces . students to some of the real problems which

=~ working hrsez§1qns face. Third, the project -- if effectively’
n

managed -- se
and the larger co

spread interest in

rve the local conmunityfln which a school is located
?Tunlty of American hlstorlans by promotlng wide-

community hlstory and in the preservatlon of the

- F

historical - "record (Jeffrey 1976, p. 221 ]

Teacners new to the idea of using family ‘histories will want tQ
consult and read carefully the complete J°ffrey article of 1976a
He includes syllabi from courses at Washington University, the . "
University of Missouri at St. Louis, and Illinois Central College,
as well as an extensive bibliography. fThis includes "Guidelines
for Family Biography," "Blographlesgof Notable American Families,”
and "Scholar’y zitings in the Field of American Family History"
(Jeffrey 1976, pp. 36-41).

Another important source. is the gulde prepared in 1973 by the~

Anonymous Families History Project. Founded in 1970 by social

historians Richard D. Brown and Tamara K. Hareven, it intends "to 1nvolve*

college students in writing history at first-hand by writing hlstorles -

22 ’
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of their own fanilies;,and to make the dnformaqion they gathér and §;
views they express available to professional historians as data for.
so¢ial research." Altboﬁgh this collectlon is maintained by Professor
John Modell at the Unlver51ty of Mlnnesota, the guidelines are avallable
only from Professor‘Hareven, Anonymous Famllles Hlstory Project,
Department of Hlstory, Clark University, Worcester, Massdchusetts

01610.

history interviewing, sample forms for regording'demograohic information,

\
The guide contains questlons for Interviews, methods ¢f oral
. - .

and 1nstructlons about how the archlve handles student papers, This
guide also 1ncludes a select blbllography .

: R o,
Studying the History of Other Families - .

’Stlll anothier approach to family history is the study of several
famllles that have been important in the community's development.
. Students might discover the names of these families while taking a

walking tour of the dcwntown area'of a city. 'They might be challenged

-

te look for olaqueslpé commercial bulldlngs, names inscribed (usually @& -

.

just helow the’cornice) on buildings, and monuments or statues dedi-"
cated to particular persons who played an important role in the develoo-
ment of the communlty. Othér sources for such information include early
rlat maps of the city -- "The Squires Addition," for example -- and,

of course, old newspapers that reported on social, political, and
econonic_events of the past. ) . ‘ )

Once the names of important families Have been located,’students
working alone or in sﬁall groups can trybto'find li&éng members of the
family through the teleghone book or the city directory. Oral inter- -
views with these porsons and with their friends often uncover con-

siderable local history.~ In addition, students may find diaries,

2e o

journals, photographs, wills, Drobate inventories, tax records, church
: g

LN

fecords, and the vxtal statlstlo records of birth, marrlage, and

death. Freqguently, gtudents can trace a fam*ly back for several
generatlons using these data and many years of newsbaper records.

News items are an obviols source, and students shouia be remlnded that
.advertlsements can often explain a gocod deal about the rise .and perhaps

the fall of a family'’'s fortunes.

v

3

N
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Frequerntly such a project ties in well with a study of local
architecture. By using plat maps and old city.direcgories, students .

can learn the‘ different locations- at which a family lived; sometimes |
the houses are still standing, and again the rise or fall 'of family ‘ %
. fortunes is ind:i:catea, sometimes dramatically. If the family - |
residence has. become a his’tipric s}.tge museum -- a movement that is . 1
. occurring all over the country -- students might engage ;.n a number of {
activities gengté};:e.d‘ by the house itself. Examples of that use are 1

described lafer in the chapter_: or; architecture. ' -

, An excellent example of how one family's history. was used inp
A' conjunction with many other activities can be found in ?rojeé{ Probe, . ) .
éeveloped by the Catskill Area School -Council and t‘he Board of ) .

Cooperative School Services in Oneonta, New York. Experiencing the 7 - .

Age of Homespun with J. Y. Brown ‘describes a tailor of the 1840s

. and 1850s who lived in Windsor, New York. Basic r§§ou§ées were
, ‘' portions of his diary and those -of his two wives. A number of ) -
activities w}te develcped from ttgisj in%ormaj:ion about the Brown 7'
.family\. M:a&zxercises traced movexr{ents descri:béd in ttie diary;* \ - - . "
. {genealogical\charts were made of the people mentioneq; pnd a ’compari‘; . ‘.

. son was made of how the ways ‘the Brown family used ¢heir time differed ’
from the ways modern Americgns. use theirs. Chu:ches and graveyards . ‘
mentioned,in the dia:'y were also stt}died. Researchers taped an inter- ¥
 view with an el@erly lady from the community .who remembered one of ’ < )
Brown's sons (Pro':"iect Probe 1968). This is a supe:_:b‘example of ‘how ‘
one aspect of local history can El.ead into a large‘\realm|of activities ) <

for gtudent and teacher research. . .

*  Ouantitative Family History - .
Perhaps the most exciting and dnnovative use of family history . e -
" is that developed for use iry British schools and ad?'pteé- to westérn- .
. . ’ o

Canadianu*ehools (Steel and Taylor‘ 1974) as part lof a comprehensive o
sc;hool‘reorga‘mization'. «The two curriculum developers, along with

groups of l<‘>'cal teachers, decided that the past Tust be related to the
students' immediate experiénce if they‘ were to understand history at ~

all. To accomplish this goal they developed a five-generation sfudy, -
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.dlvided into three phaées "Who Am I?" is used for students to relate
¢ ' tHeir own llves to the lives of the1r families -- nuclear and extended.

After worklna with charts” and famlly trees, students write autoblogra—

-

: phies. This exercise prov1des them w1th first-hand experiences in

handllng photographs, certificates, oral 1nterv1ews, and even toys as

. . historical documents. |, . :

After this 1n1t1al look at thelr own llves, students study’the -

<

lives ol “their parents and’ grandparents. The emphasis here is on the

. experlences of these persons when they were the age of the present-day

) ' students.f Items of 1nqu--1 1nclude—school experlences, hollday
celebratlons, aames, work experlences, and 51mllar subjects. The
} ' memories that students collect are reproduced in extensive assays.
. . Once all members of tne class have finished their papers, the data

contained in them are extrapqlated for the'class to process.. Maps of '

n »

family movés, graphs and charts of octupations, wages, ané/school— -

leaving ages are developed.- Every concelvable item is counted and

1 N
tabulated. Studerts then try to’ develop hypotheses and to test . ‘
generallzatlons about the meanvna of the data. If this is done over a ¢’

‘large area and over a favrly long period of tlme knowledge of the

. ] soclal history of ‘the area w1ll be.much more substantial.

£

,,' Since the hlstory of western Canada is more or less ‘contained

v

,V'm ., 'in the hlstory of the past three generatlons, this partlcular study
also makes an excellent lntroductlon tqqgeglonal history. At the ~same
) time, 1t is teaching students mang of the skills necessary for studylng
. ' any hlstory. The develooers consider the most important reallzatlon oo
students develop to be "that history is a tool for the understandlna of
human existence" (Steel and Taylor 1974, p. 25). °
N ’ meachers who are new to quantitative studies will flnd value in

1

Pene Davey's artlcle "Quantltatlve Methods in the Study of Local History" .
(1974, pp. 6-19).’ Although this, too, was wrltten for a Canadian

‘ ‘audience, the research design she suggests can be easily adapted to

s ’ ' . studies in the Unlted States. If one is interested in the topic of

famlly patt erns and structureés in a particular community" during the

+ nineteenth century and comparing them to today, there are several steps
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to take. First, one would need to code a manuscrlpt census of 1870,
say, and code and link a local tax assessment roll of ‘the Same period.
Second, one ‘would, code comparable data for 1970. Questlons such as the
following might be asked: What was the composition of typlcal fahllles
at various economic levels of society? At what ages did people gc to
school, start work, leave home, marry, and so forth? which families
tended “to owh their own homes? what factors tended to affect famlly
“size? What were the characterlstlcs of famllles who bad servants?
Teachers may add other pertinent qiestions.

L 3

Students attempt to answer the questions' in step three. They can

" use 5~inch by 8-inch cards ruled into "boxes" for the number of items

/being considered. By cross tabulations and by frequency dlstrlbutlons,
the data can be analyzed and tested for generalizations thzat might be
made about the differences in famlly patterns and structures in the two
.tlmehnerlods. .

" Ronald Wheeler and Kevin P. Kelly (1975, pp. 484-488) have
developed a gquantitative approach that _even very-qoung studenzgagan
handle. These autho}s suggest that a teacher might want to start the
study by focusing on just one aspect of the family. Family size can
quickly be eetablished'for each member of the class-. Then the average
family size can be computed. Next, students might take questlonnalres
home to find out the size of their parents*, grandpakents', and even
areat~grandoarents' famlllLS. When this 1nformatlon has been returned
and tabulated, studeuts will begin to consider brecisely the same kinds
of questlons that concern professional hlstorlans NDoes family 51ze
change through generations? 1f so, why? Wwhat variables might afgect
change? )

Whereas a professional historian might go to such sources as
cénsus records to obtain the answers to some of his questlons, ‘the
authors suggest that <tudents continue to use data from their own
classroom and homes. Other questions that might be con51dered include
place of birth, number of moves, and occupations. If all of these are
used, teachers shoulgd help students to enumerate, group,’ .and label
questionnaire items, and then help them to reach tentative conglusioﬁE’

r

}
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by asking a number of* guestidns. The authors Belieae that if children
have.the opvortunity co’deal with a number of variables, they will . .

begin to realize the theory of hlstorlcal inquiry as well as the per- ,

'va51"e influence of the famlly as a soc1al 1nst1tutlon. y

Many other developers of currlcula 1n this fleld agree. What is
consistently stressed is that u51ng famlly histories in the classroom
will prov1de students with much more than an anreased sense of family
continuity. Studles that compa7e generations for differences in family
activities, in family use of living space, in male-female roles, in e
number of generations living in a household -- all of* these can help
a student discover how his own.family Sits into the brdader scope‘of
the social historw of'the local community®, the region, the‘nation, and ‘ - ’

even the world. Students who can analyze family patterns in one -~

- *society may reglize that social class and economic status are often

occupation ‘based, that sex often determines the sdcial roles played

by family hembers, an ‘that_total family bebavior patterns may be more
comparable betwzen a 'rm femily in Minnesota and one io Sweden than
between the Minnesota family and one éhep iives in a Manhattan high;ﬂ/'

rise. . .

Additional Sources : .

Since the publication of Alex Haley's Roots in 1976 many popular .
national magazines have carried articles on how to compl e famlly ’
histories., Many of these are auite good and belong in a teacher's
files. Three books that are esnec1ally useful are Gilbert Harry
Doane's Searching for Your Ancestors (1974), George B. Bverton's
Haodg Book for Genealogists (1971}, and Suzanne Hilton's Who Do You
Think You Are? Digging for Your Family Roots (1976). .

Government pub‘lcaelons are available from several departnents.

b

7y

A free Genealogical Informatlon Kit can be ordered from Mllltary
Service Records (NNCC), National Archlves (GSA) , Washington, D.C. :
20408. The kit contains order forms for census records, order forms

for passenger lists, order forms for veteran records (Civil War), _ |

and four pamphlets describirig the services of the National Archives:
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National Archives of the U.S., Genealoéical Records in, the National
!Arqhives, Genealogical Sources Outside«tne National hrchives, and
¥ilitary Service Records in the National Archives. ) - TN

One may write to the Superlntendeht of Documencs (U.S.” Government \
Prlntlng Office, North Capltol and H Streets, N. w., Washington, D.C.
20402) for the following }nexpensrve items: Guide to Genealogical Records
in the. National Archives ($.65), Where to Write-for Birth and Death
Recb}ds {($.15), Where to Write'fer Marriage Recdrds ($+15), and where to
Write for Divorce Records ($.10),

. Records pertaining to veterans of World Wars I and II may be found
at the National Personnel Records Center (GSA, Military Personnel Records,
9700 Page Boulevard, St. Louis, Missouri 63132). The General Reference
‘and’Bibliography Division of the Library of Congress (Washington, D.C.
20540) will send two useful bibliographies free of charge.. They are ‘
Guides to éenealog%ﬁgl Research and Surnames: A Selected List of Books.

Bi Far the most extensive collection of family histories is that to

be-found in the archives of the Mormons. They have also 'developed a

number of guides on procedures and sources of information. For a list of

these publications one should write to: Cnnrch of Jesus Christ of Latter-

Day Sainés, Genealogical Department Library, 50 East North Temple Street,

Salt Lake City, Utah 84150. v . .
Finally, perhaps the most importane source for teachefs_is the local .

genealogical society or local family history buffs. Many of these persons

are highly ERilled in the special techniques of research of this t&pe,

and many of them are delighted to come to school and share their knowledge

Wlth students. They can normally be located threugh a local historical

-

society, the public library, or news briefs in the local newspaper.

Y
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) ér ARCHITECTURE AND PUBLIC ART
r

-
.

ﬁmhe use of architecture and public art oan provige an exciting ’
dimension to a local history study. Architecture is a reflection of
'the history of the town and of the people who lived there. It embodles
the .values of the_oeople and the way they integrated the1r values 1nto
their imhediate env1ronment. T styles of the buildings reflect the
backgrounds of. the people who b:ﬁlt them; they may reveal ethnic
ldentlflcatlon, soglal class, and in some cases the previous reglonal

herltage of the orlglﬂal settlers.

7
e

Through observation of the relatlonshlo of buildings to their

L ) settlngs, students can learn to extend the1r definition of env1ronment

o to include man-built features. They can learn th;% attention to
archltectural detail and knowledge about popular styles w1ll enabile
.them to discover the period in which a structure or a nelghborhood was
built.

people who had it built,

They may also he able to dlscover the economlc status of the
Methods of construct;on reflect the state of
the technology at a particular time. "Balloon" constructlon, for
example, the technlque used in most residential constructlon today,

Knowing £this simple fact can help

©

dld not emerge until the 1830s.
date a ne;ghborhood.

Beyond
incorpoféte
patterns of
used.

can be used
. %

primary source materials.

archaeology

an examlnatlon of the buildings thembelves, a study mlght
the use of open spaces in the neighborhoogd or city, the .

the street system, and the particular street furnishings

The city itself can become an artifact, and the study of&it

to develop skills in histprical methodology and the use of
Two of the newer social sciences, historigal

and industrial archaeology, provide means for students to

learn new skills and to preserve in tangible ways their own particular

heritage.

. . -
. -

Finally, arch'tectura hlstory 1s an important aspect of the

humaﬂltlés.
s

‘\story, and whe*her architecture ref

P

Man

reative efForts are always a part of his total

lects or leads popular taste is

-
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.+ one that can be*reached quickly on a fieldltrip -- she sketches and

not nearly so important as the fact that it is the product of the «
values of the past.

\ P -

The publlc art of the community is also a reflection of values.
Even a cursory examznatlon of the public art of the community -~ the
war memorlals, the statue of a founding father, a representative
sculpture in a publlc park =- "will help students to understand the
types of‘heroes and symbols the town revered in the past

N p

- - .

~

Getting Started . - : Jr

3

.‘-‘ A strategy for involving students in the study of archltecture
has ‘been developed by Cathé¥ine Taylor (Taylor et al., 1977). A free-
lance specialist.;n curriculum design and-a photographer, Taylor
suggests three levels of 1nqu1ry that'are partlcularly appropriate:
for school chlldren and that are fa1rly szmple for the classroom

. teacher to develop She bases all of these on the strategy of the’

walkxng tour. The first level is "just looKing."” Many of us, she

_.says, have felt a simple moment of delight or enchantment when we

have noticed, for the flrst time, an ornate arch over a window, the

way the light is refletted.off an old cast-lron store front, or a

plece of glngerbread trlm which enhances. the porch of an otherW1se'

e ¢ P >

modest cottage. . . e :

We can recreate that experience for out students. Choosing
element.. that are common in a neighborhood near .the school -- oy
labels”these on the field trip guide. Students are.asked to find
the archltectural detail and write down the building name or address

where they found it. Archltectural details that might be 1ncluded in

‘such~an exercise include llntels, Romanesque arches, tle-rod anchors.

. or'verge boards. The ‘specific detalls chosen are not 1mportant

What does matter is the fact that students nust observe carefully.
Soon they invariably remark, "I never noticed that before!" THat.is
the point 6f'"just looking." Fewapersons ever see mueh of their
immediate environment. Since ‘architecture deman¥s ‘that we be acute

observers of detail as well:as of such aspects ag site, function,

’ . ‘ -
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‘ propoxrtion, and symmetry, this makes a good beglnnlng exercise for ’.
- both elementary and secondarynstudents., -] oo .

;.— - N

Taylor's second apprpach,“"with a minimum of effoptal involves :
. . some-simple research and the pneparation of short acti s. She
suggests a quick reading of local hlsgoiies in books, pamphlets, or
v neWSéaper artielesf" This activity not only will provide the teacher --
who”night well be a newcomeE?to the region -- with an overview of the .
~area's deyelepment,‘but also will usually péppoint the mosé signifi-
cant architectural landmarks. It will also help in the choice of a  _
location for more-detailed study. - . '
The next sfep. is to v151t the -local historical soc1ety,and the
public’ library. The staffseat both of these fac1llt1es will often - 7
be able to locate quickly the materials they have that relate to - -
. . thevchesen buildings or neigﬁ%orhoods. City and cohnty planning -
. . offices or hi;toric preservation szices are other good sources for
materials. ’ ol // .
- The next procedure is’to ohotocopy or duplicate on slldes any of‘ .
the wrltten materials, maps, and photographs that relate to the topic
and that will intrigue the Students.‘ One %mpressive example of
this exercise was a series of color slides that she made of sectiqns
a. - of several old Sahborn Insurance maps. These were enfalged°and
copied 'in color. Students coald then easily compare the number
'of buildings'in dlfferent time perlods and the, types of bulld-
ing'materials that were most popular in partlcular decades. §
All of these materials are used in openrend inquiry sessions:in
the-classroom, along with interviews with elderlx.citizene of ;he
" area - perhaps the retired postman who delivered along tnese st¥eets
and retire@ carpenters or brick masons who can descgpibe hon the .-
structures were built. L . X . - »
_Students then go on a second walking tour. This time they focus
on change over time rather tnan architectural vocabulary; however,
the terms are certainly reinforced. Frequen;ly ;n’such a walk the
students carry with éhem old photographs of a houyse or other building

on the route. They compare these with the appearance of tne structﬁre.

-
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today. Freed (1976, pp. 24-27) and Taylor found that elementary -

students soon lost their(dependence on the photographs. They ’ . .
qulckly learned to spot’ remode;ed houses and could point out such | ‘
structural changes as the addltlon or removal of part of the building.
They were even able to note when stucco had been applled over old

wood or shingle surfaces. .

_ The third of Taylor's methods, "delving into the archives," begins
after the second walking tonr. Students return to the classroom and
divide into'groups of five or six. The teacher then gives them
problems that he or she has researched and: prepared. The éeacher
provides slides, maps, and.a great varlety of written documents such

as newspaper clippings, copies of deeds, probate records, and planning

~depaftmen€_surveys. Students peruse these materials. until they develop

answers to the questions the problems pose: How and why did lot

prices change so markedly in this area compared to the rest of'rhe

toﬁn? Why were the first lots in this subdivision\only 25 feet

wide? Why are four houses in the same block so similar when each

was designed by a different architect? More importantly, sgtudents

develop questions of their own and must do original research to find '
the answers. This kind of exercise nicely combines historical method '

and inquiry technlques (Taylor et al , 1977).

Seeing History in Architecture

The idea of using architecture as historlcal ev1dence has a
prestrglous background. Many years ago lewis Mumford {1924) .
pointed out that no building exists in a void, but that "it functions .

as a part of a greater whole and can be seen and felt only through

dynamic participation with that whole." In describing his own work

30 years later, he remacked, "I had explored with notebook and
camera the cities and villages of the Eastern seaboard, and had
learned to use buildings as documents."

Architecture can be~used well as documents on;y if students axe
allowed to explore witﬁ notebook and camera as Munford suggests. Simply

showing photographs in the classroom is a poor technioue for two

reasons: First, one must see ‘the surroundings of the particular

’
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that a ship displaces water, and realize that the_spaces a building

building to plare it within its neighborhood. How does it fit 1n

with adjacent structures;ﬂ\Why was it . built on this’ particular site
and not another? Qecond, photographs can present only a two-dimensional

We are used Eo the flat image in books,” in movies, on
We look at palntlngs and appre-

perspective.
television screens, and in maga21nes.
ciate the technigues.of the artlsts, but most of us have trouble w1th
‘three-dimensional art forms. We have 51mp1y not been tralned to walk
Like sculpture, j

around and view an object from several viewpoints.
Russell Lynes (1960) believes i

architecture demands this approach.
N
that if we realize that a building displaces air in the same way

contains are unique, then we are beglnnlng to get the feel of what

‘ archltecture should mean. .
Students with sketchpads and'.cameras will reproduce a flat image;

but by d01ng it for themselves, they w111 deVelop the more—important

concepts of form and space. The dlfference is significant. More .
lmportan., the student now has an artifact*or "document" on which to
base his research. The particular focus of the research could take

One might examine changes through time in the appearange

many forms.
of one particular house and/or. the nelghborhood‘ln which it is locateq
.-

or study the hlstory of the various families who have lived in a° ;
particular house. This exercise can be pa*tlcularly interesting if |/
the neighborhood has experienced marked upward or downward , social f

mobility.
Staten Island fifth graders studying the neighborhood of ‘Torp-
kinsville made the discovery that neighborhoods go through cycles

of architectural fashion. They found that the famous Pritchard

house, for example, built in 1845, still exists, although it now
contains elements of Greek revival, Italian palazzo, and carpenter's

Victorian homes had ‘decayed, but some are now being re-

Gothic.,
furbished; a row of attached duplex homes had become slum dwellings,

are highly competitive in the housing ,

but now, after renovation,
£
Thls study led one student to remark, "I used to think ali

houses were the same. Now I know the skill that was put into bulldlng
» . 4

market.

-
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them. The homes to me are like books filled with exciting history®
(0'Dowd 1972, p. 140). ’ ’ -

One house ‘that is indeed filled with an exciting history is the _
"parsonage" at. 0ld Sturbridge Village. This house has been re;ur- .
N .bished to represent the home of a rural pastor with e/young family in

the early nineteenth century. The museum staff has.prepared supportive
materials that are used by teachers before students wvisit the site.
These’ include prooate recnxds, visual materials, and de5cr1ptlons of *
pastoral domestlc life. In this case the "family" is a composite one,
but the.conceét of the project could be eas;}y developed in many l
communities where ample documentation existslfor the actual family that
lived in a hlstorlc house. Cohen s article (1975. P. 469) descrlblng
. the Sturbrldge project suggests that students mlght look into ways in
which the family worked as an economic’ soc1al, anq,psychological
unit; adult-child and male-female work roles; and the family's
, complementary andycompetihg relationships with the rest.of the
community.

Students using Mery L_ohmann's carefuily developeé approach (1975)
can learn the implications of how the utilization of spdce has changed
over the centuries. Following a brief explanation of the consfruction
of the Colonial-style house, students examine a typical floor plan.
'They trace that pYan Erom the booklet A New Look at Histoty and then
compare the plan to one of the same scale that they have drawn of their
oén house. After close examination of both plans students write a
paper in whith they discuss the differences in dally life, comfort,
and privacy th;t their own family would have experienced in the two
time perlods. This exercise might also include having students
defermine how the houses themsplves reflect the uses, flexible or
specialized, of particular parts’of the house; they might determine
which areas are used for public space and what is obviously private
space. Children are often surprisea to realize that bedrooms, now

oft used for play, study, or entertainment of peers, were once.

simply small Sleeping chambers.
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.Other aspects of architectural history that lohmann teaches

tﬁrougﬁ similar activities are roof styles and architecturil decora-
ﬁion; Students learn five different roof types -- gable, lean~to ™
--or salt box, hip, gambrel and mansard -~ and the period names of

Colonial, Federal, and Victorian architectural ornamentation. Then
¢ " p

<hey spudy'period furniture and decorative and utilitarian objects
typically found in each style of house. The whale unit makes an

excellent introduction to the relatlonshlo between archltecture and

At

local soc1alfhrstory. .

1

Archltecture as Art Hlstggy

Few will care to teach exten51ve history of American archltecture
as part of a local“history study, but the.w:se teacher will be pre--
pared for the iﬂéﬂ{table student who,‘after a brief ineroduction to ‘
the topic, will just not let it go: The Metrodpolitan Museum of Art
has prepared % superb overview in i¢s Distovering Americgg History

Through Art series, published by Rand McNally and Company (n.d.).
A This filmstrip-record, "Towers end Palaces: The Seaxch for an American
Tradition in Architecture;" chronicles the American builhing eeéne
’ from the:first European-~inspired buildiqés through ¥rank Lloyd

. - N
Wright and other modern architects. For those who want to read
" about the topic, and for teachers who feel the need for a solid

1 .
historical background, there are many excellent works available in

rmost public libraries. . <,

Alan Gowans'

Images of American Living:

Ebur Centuries of

Archltecture and Furniture as Cultural ExpreSSJOn

suggests the

brocad patterns of development in Amexrican architecture and furniture

that he believes are the key to understanding. "Knowing the

patterns," he says, "we know history".and "to know history ig to know
4

ourselves" {Gowans 1954, P+ xv). This history of American styles

ig divided into four parts: [Medieval America," "Classical America,"
"Victorian America," and "20th~-Century Man and 20th-Century Art in the
United States." Each covers styles and the cultural and technological

inflqenceﬂ behind them. -
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- . Figure 4
) ! A Sampling of American House Styles - .ot ,
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Colonial, 1690-1760 : . Mansard, 1855-1885 )
.« * . .‘{ . -
Large central chimney \ -High, distinctive roof line .
Narrow clapboards Slope of roof bent out for more
Framed doors and windows ) .Space on top floor
Usually more -than'l2 panes Dormer windows of various shapes | .
in_each window . \ . Slate usually used on Slope of -
. . . . roof )
¢ * Sometimes called Second Empire .
style . :

At

o
7 } ‘ L3 ¢ h .
Ve
* Y - ’ L d
» . .l
» N -
.
‘e
.
- ‘ K}

Carnenter s Gothic, 1873-1910 -

. Cape Cod, 1710-1830

Frame construction

One and one-half stories Sawn-wood ornaments at peaks ~of

. ables LT "
Central chimne ’ g -
No dormes ¥ Verge boards under gables and an s
« Windows in gable ends - : Deporczez 1 railinas and ’ B
Shingle or clapboarad construction :oiz ed porch railings an i w
Half house: two windows on one prons
side of front door : . Sawn brackets on porch posts and
. Three-quarters house: _two windows cornice T, - "

No standard design

.+ on one-‘side of ddor and one ¢n ==L
other Ornamental trim, often called
4 . s " H
; . . ingerbread . . .
Full cape: two windows on each side g »g,FL; -, .
: of door : ) . Lt M
- . ~ o . ‘ . 4o

(€) * - 8 o} . . .7 .




%

I ————

PR . 62

iJames Marston Fitch (1966) does much the samé thing in American

Building I: The Historical Forces That Shaped It, but he emphasizes

technological forces ‘rather more than Gowans.
Both books are délightfﬁl reading but more detailed than Ma¥cus
¢
Whiffen's (1969) American ArcHitecture Since 1780: A Guide to the

QStyles; which is the authoritative work recommended by the federal
s -

goven}ment for use in making nominations for National Historic Build-
ing. des'gnations. Whiffen arrgnges his book in brief sections, which
_nclude an overv1e1 of a partlcular style, examples that show details
‘of the style, a brief history of the use 'of the style in the United
Statgs, and blbllograph;c references to the style. He says that his
bogﬁ is méant to serve much the same purpose as a birdwatcher’'s guiqg,
and qlthoﬁgh building watche;s have h much more difficult task —-
buildings are‘mbrg often "hybridized" than birds! -- he thinks that
¢

the best way for the nonprofessional to gain an understanding of

architecture is to learn to see the identifying characteristics by

' looking a* bulldlncs. His book is well suited for such a task. It

is small llghtwe;ght and, nicely organized; the table of contents,
the index, and the glossary add to the usefulness of the volume.
Student projects that can be developed out of this more intensive
study include the’production of slide-tape shows that cover the
archltectural history of a town or neigliborhood, photographic dlsplays
for school or the public llbrary, or even the publication of a walk-

ing tour guide to b€ used by historic preservation societies.
! - N

Y
L

~ "

Architecture and the-City

Two very well planned programs that use the study of architecture
as part of larger examination of the city have been developed for use
on the college level. David Goldfield (1975, pp. 535-556) of Virginia
Polytechnic sees the,total city as artifact and teaching tool. He

uses structures, open spaces,(itz streets instead of manuscripts and
census records to create an aw

"

for the need for presexrvation of ou

& appreciation among students

architectural heritage. This is

no{, to say that he neglects the wrjitten documents, but that he believes
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2 1ew dimension to urban history ok American history §urveg¢€gn be
developed by field work or photogra hic reproduction. .

Students etudy the‘three components of the city -- buildinls,
open spaces, and streets -- and develop 1n—depth analyses. The
task of analyZLng a primary source and collectlng the supporting
data teaches the basic elements of historical methodology. Gold-
field's article describes ways in which the class may be grouped for e
this study, and provides a very detailed description of how his
approach works. The example he chose for illustration of the stoéy
model for analyzing buildings is the row house, a common~type of
Amerioan dwelling. Function, form, context, 1mp11catlons, and the

1nterrelatlonsh1ps of these elements prqv1de the organlzlng

.
- . .

] " categories for the study. ,

Gerald Danzer, University of Illinois at Chicago, thinks tha“ a

central concern of the social studies should be to help students

S

learn to see intelligently the landscape and the cityscape. Our
perception of ourselves in time and space depends on our understénding
of our physical surroundings. He suggests that one intelligently led
walk around the block could demolish "the pigeon holes of the subject-
centered cu;riculum” (Danzer 1974, p. 208). Anticipating that a
student’'s first question would\be "What should we look for?," Danzer
ptovides a list of questions organized in ten categories: identifying
a building, the building's hlstorloal dlmen51ons, classifying the
building, the 51te, technical aspects, functlon, economic aspects,
legal aspects, @esthetlc aspects, and, finally, the building and
people. Even though not all of the questions may apply to a partlcular
bulldlng, they do provide students with a strategy for historical
inquiry.

In addition tn» these specific programs that link architecture to
history, there are a number of publ%oations meafit to encourage larger
studies that also have interacting sections on architectural aspeots
of communities. Two pemphleté, A Teacher Introduction to Environmental
Education (n.d.) and Envizohmental Eogcation Teachiﬁg Tools (n.d.),

published by the American Institute of Architects contain activities
<-

.

bay
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‘and resources for teaching about the "built environment."” Both are

v

free, and orders should be directed to the Office of Admlnlst*ator,
Communlty Serv1ces-bepartment, American Institute of Archltects,
1735 New York Avenue, N.W., Washington, D.C., 20006- or to a local
AIA Publications Dlserlbutor. ,

_The League of Women Voters has developed a pamohlet, Know' Your "
Community (1972), which contains 43 pages of questions one might ask
about his/her municipality. Learning About the Built Environment,
researched and written by Aase Ericksen (n.d.), is a publication of
the National Association of Elementary School Principals. It is a.
catalog of rich resources for both students and teaghers. Richazd
Saul widman (1972)‘has_written Yellow Pages of Learning Resources, 'a
guidebook to examining the city. It is divided into 70 categor*es.
Teichers interested in bwnllographles of games, slmulatlons, films,
and filmstrips will find Wurman's llstlngs helpful. '

Finally, teachers will ‘find many exciting and useful studies in
the field of cultural geography (see references to these in Chapter
6). A work provocative in terms -of architectural study is Allen
Noble's article on the classi flcatlon of housing styles as an 1n-
dicator of the oéigin of settlers (l975, pp. 285~302). He suggests that .
study of particular styles of houses can be used to reconstruct the
rovement of groups of people. "It is possible not only to make suck
reconstfuction,” he says, "but -also to dse house types as a clue to

the settlement history ¢f any region. It is surprising that such an

Ll
obvious and significant visual link with the culture of the past has R
been so neglected." The case study he describes provides data on
~
the technicues one micht use, as well as a selected bibliography.
e

Historical and Indus*rlal Archaeology

- —— - ——

Frequently called "above~qground archaeology, " both historical and
industrial archaeology depend on existing structures and ruins for
much of their field :nformation. However, they also sometimes use
;he technique of the dig. For example, such reconstruc*ions as Bent's

Fort in Colorado would not have been authentic if only above-ground

4 -
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remains and historical documentation had been used. But defining_these
relatively new fields is difficult; as‘yét,‘éhere is more practiag than
theory in both fields. Historical archaeology is defined as the '
systematic recovery by scieht;fic methods of material remains ahd

written evidence of man's life in the past, and the careful analysis of ‘

such evidence. Industrial archaeology is "a field of study concerned '
with.investigating, surveying and recording, and, in some cases with
preserving industrial monuments. It aims, moreover, gé assessihg the

-, significance of these monumehts in the conteg; of éqcial and tech-

‘ nological history.” An industrial moﬁument is "any relic of an obsoiete
| phasefof'an'industry or transpogt/gysteﬁ" (Buchanan 1972, p. 20).

, The techniqpes of both fields are useful in the study of local
architecturq: After the initial historicai research is completed and
organized, séudents armed wich tape-me;sufes, sketch pads, note pads,
- énd cameras éhoula.dp an actual field survey of the structure or
* structures in question. They should measure all dimensions of the

builéiné, inside and out; and record these on the sketch they are
making. They should’éhotograph the building from all possible angles.
They might take rupbings of d;corative features, and they count every-
ﬁhing possible -~ panes of windqws, ceiling beams, and so on. The -
purpose of ail this quantification is to obtain the largest amount of
data possible, so that-a bgmplete record will exist if the structure

-

is destroyed. ) '
After cql}ecting this evidence, the next step is to collate it '

and develop a proper repcsitory’for it: Students might simply place

their information.on a "report"” card (see Figure 5) ér they may write

a small booklet or praduce a slide show,” filmstrip, or film! The .

importance of this type of work is lost if it is nét accessible to

other scholars. Knowledge 6f the floor plan of one church or brewéry,

or of the measurements of one spinning jenny or mule-drawn coal car,

is pot nearly so useful for interpretative purposes as are data on

20 or 30 items fromrﬁhe same period.

-
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Figure 5

Sample Site Inventory Form

. NATURE OF SITE - . STATE COUNTY NO. "

REF SECTION TOWNSHIP RANGE MERIDIAN.
LAND OWNERSHIP : 4

DESCRIPTION (continue on back) : N

T

MACHINERY. OR FITTINGS (if applicable) -

.

«

) PRINTED, MANUSCRIPT, AND PHOTOGRAPHIC RECORDS (where stored)

INFORMANTS AND REFERENCES

«

p

~ RECORDED BY: c@, ) DATE:

The best examples of the use of'historiéal or industrial
archm%&éqyin schools come from Britain, where "environmental" studies
has always been defined to include man-built structures, and where
local history has been a part of such study R. A. S. Hennessey
(1975, pp. 29-41), one of Her Majesty's Inspectors of Schools, has
developed a well-thought-out rationale and plan for such teaching.
Among the aims or goals that he lists are that the study should be
used "to train students in sound historical methodology and (if

poésible) in fieldwork. . . . {and! to help develop interest in,

and competence within, the urban environment."




A ®

. t
rmong the projects he describes is one performed’'at the Forth

Primary School (up to age 12), Lanarkshire, Scotland. Students re-
- constructed ;n Ironworks énd the\related settlement of Wilsontoyn'by
means of a large taﬁle‘model. The evidence collected included inven-
tories, ordnance surV°y maps, the, 0ld Statlstlcal Account of Scotland,
and, of course, the revults of the students' own field worg. The
bulldlngs that the students surveyed ware later found unsafe and ‘were
ordered demolished. What ncw remains of.Wilsontown is the Forth School
profect. ) C

Training in these two rather: new fields is not yet offered’in meny
colleées;in the United States, but the Department of American Civiliza-
tion at the University of PennsYlvanie offers both (Abrash ard Orr,
1975). Students there and at institntes held at Rensselaer Polytechnic
are helplng to define the ffeld. Definitlons and theory need to be
developed, but in the meantime, these twb'disciplines are adding much
to .the knowledge necessary for historical reconstruction.

Public Art . .
Much lees has been done with the role of the other arts .in the

letudy of local history, although the possibilit ies certainly exist.
One approach is to examine the war memorials found in nearly any town.
In a park in New Hampshire, for example, monuments commemorating three
wars are built of'three different materials -- granite for tne Civil
War, iron for World War I, and wood for World War II. Only those who
died are listed on the Civil War monument; all who served are listed
on the World War I monument. The number of names is greater for the
Civil War. Facts like these suggest such questions as: How Wealthy was
the town at different periods? What proportion of the town's . C
people participated in each of the wars? Students who find answers ’
to such questions and then test the answers for accuracy will be
learning a good deal about historical methodology as well as about
the hlstory of their town (Brown and Tyrrell, 1966, p. 3).

_Sculpture, and a community's reaction to it, can develop into a

larger study of valuee, past and present. One thinks immediately of

74
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‘ information. A recent, incident can then be compared with one that

L% L) ’

Chlcagc and the controversy over the pieces by Picasso and Calder;

but other c1t1es,too, have had problems convincing the public that

some works are art. "Workmen in Oakland, ‘California, dlsmantled.a
controversial statee, fMother Peace' . ('. after the work created a
furor. Public pressute to remove the art workK was so great that

City Council members voted $2,400 to take it down from in front of

the EOunty cogrthouse. . . ." (Danzer 1975). Thus the history of publlc

sculpture can also reflect value conflicts w1th1n a community.

e Students who feel strongly about one side or "the other in such

a conflict can use the controversy as the gene51s of a local history
pro;ect. éémple questaonnalres that can be administered to friends,
nelghbors, and people on the street may be tabulated according to

sex, age, ethnic identification, and perceived social and economic

" class. Newspaper stories and editorsials can provide additional

took place in the community's‘past ~~ and one can be almost pertain
that there was such an incident. Perhaps it conce*ned a memorial
or decoratlon for a puhllc building rather than a plece of sculpture.
One perlod that is often frultful for such 1nc1dents is the depression. .
Public structures were welcomed for the economic beneflt they brought
to'a town, but nearly everyone had comments to make on the quality of
the work, . ' - )

" Sculpture added to Boulder High School in Behlder, Colorado,
is an interesting example. "Minn@e" and "Jake" are rotund figures
meant to represent Strehgth and WWisdom. They were commissioned as
part of the ?ede;al Artiets Pfogram, and the school board as well
as the city council were delighted with the idea that "real" sculp-
ture would decorate the fine educational complex happily built with
federal funds. The unveiling was a disaster, however, and for a i
time it‘appe?red that public indignation would force the removall/
of these statues in the same way that "Mother Peace" was destroyed
in Oakland. Cool heads finally prevailed, .but the storm of protest

is renewed every' football season when ¢trosstown rivals paint the

statues red (their school color) and just as reéularly funds must be




‘AMlnnle and Jake, and the local newspaper often reviews the old

. T .69

‘found to sandblast Minnie and Jake to remove the stain of the .

t
Fa1rv1ew Knights.- The school newspaper annually Produces a story on
controversy. Students studying these responses over 40 years can
dlscover changes in popular taste. Other documents that could be used

in the project 1nclude school board minutés, federal records, and

" the ubiquitous oral interview. -

1 N
Rhode Island has prepared an-extensive set of activities, for

studying state history,:many of which are épplicable for local study

+
o

as.well. After, students investigate monuments, statues, and
sculptural forms, they are asked to relate examples of sculpture to
people and events in the community's hlstory. They are to do this:by
flndlng the answer to such questions as: .Who made it? What or whom,
if anything’ or anybody, doef it representé Why was it made ahd who
were the people responsible? (Rhode Island 1976, p. l40f.

OCbviously, public art can be examined on as many levels as
architecture. Much depends on the rnterest and maturity level of

the students, the interest and knowledge of the teacher, and, of

o : ; . S, .
. course, the availability of the resources in a particular community.

‘
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L '
FOLKLORE AND CULTURAL JOURNALISM o

.
1 2 A

"Folklore as usually defined includes such items ad stdries, songs,
dences, games, arts and crafts, customs,and beliefs that héve endured
among a people for a leng time. They are part of traditigh'handed down

+ by word of mouth or by.example. The initial version or design may
change as the transmitters incorporate their own embellisﬁments, but
ﬁhe folk quality of the jitem remains.

"' Culqeral journalism has become the term used to desgribe Fhe sort
uvf magazines put together by school students using storiFs from their

T own communities.- Based on the.fameus.fbwfire model ori#inated by '

. Eliot Wiggington (1975), this approech’to learning was disseminated’

- and, popularized by IDEAS (Instltutlon 1l Development and}Economlc

Affairs Service) of Washington, D.C. Proyects initiated by IDEAS

now number over a hundred, and several hundred others ?reﬁfunded by.

local school districts: These magazines are most often based on
personal ‘memories of local incidents or common reglonal patterns of
- behavior, and so are becoming rich sources of folklore 1nformatlon,

. Because such studles deal with the beliefs or behavior peculiar

to partleular groups, they have much to offer in the/development of

41ocal _history studies. So much of what has passed for folklore in

the Unlted States has been specious that the study ils only now
gaining the academic respectability._it has _always thd in Europe.

Most historians, Richard M. Dorson points out, are éonce;ned

only with facts; that groups of people do share par&icular beliefs

ishin itself a fact that must be considered. It i# in the analysis

and recording of such beliefs that local history aﬁd golklore study
can happily come tcgether. In hie provocative coliection of essays,

American Folklore and the Historian, Dorson makes khis important

point: H

The union bet 2n the historical and the legendary narrative ,

I

is firmest a 2 level of local history. . . . The local
historian is cocncentrating on a well-defined and bounded

community, with its own strong sense of identity and
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community, of roots and past -- a much étronger sense
than the nation as a whole possesses of its history..
Within the township and county borders the family names
and local landmarks perpetuate a history that is visible
and immediate and borne in mind rather than buried in
history books. .Iocal history is in a very large sense
traditional. hiStory (Dorson 1971, p.'148).
Stuoents must, however,-keep in mind that local tradition may
confuse legend with'fact An example of such a pitfall is the place- \
name tradltlon of the Yoho Cove near Kennebec, Maine. ‘Local lore has
it that the name came aboutowhen ‘a wild man, who spoke only the word
ydho " had kidnapped a woman and held her until she was rescued two -
years later. To express hls angex that she would léave him, he
ripped their baby in two and flung half the body at the departing
rescue boat. Some local persons believed that thie happened. Folk-
lorists and hlstorlans must doubt the story however, since the same
incident is recorded as_happening in Canada, Persia, and Kentucky -
(Dorson 1959, Taylor ano.Roberts 1957) . But historical facts may lié

buried in some tales, and they are worth the collection and recording .

-for this potent lalu e . /

L3
+

Collecting Folklore

. b ‘-

One school project that takes into consideration the problems
1nherent in collectlng folklore was developed by an eighth-grade

teacher in Stephenv1lle Integrated ‘High School in Newfoundland.

-Students conduct 1nterv1ews to collect folklore, but, he adds,
L}

We examine the folk and the lore in relatlon to each other, °
with emphasis on the functional aspect of the lore.*® It is
not only necessary to know the beliefs and the customs, but
primarily to ﬁnow what part they played in the lives of the
people who psed or practiced them. It is not just enough to
know the saying, 'smoke going up -in a straight line:neant.
good weather,: but to know who usedqit, how serious the saying .
was or what did it mean to the grouéxof people who took the

3

&
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--—difference between authentic folk materials and items that are'merely
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saying seriously -- especially the fisher folk and the farmer >
(Fudge 1974, p. 39). 4 .

It is also important that,students be trained to recoénize the

different oi quaint. Not every old codger who loves to tell stories is
a representative of a folk culture; he may simply.be passing on tales
that are really a part‘of the mass.culture. The test of folk naterlals

is whether they are found at different times and in dlfferent places .

w among tnose who at one time shared the same subculture. Storles and

songs bellefs and customs may be descrlblng the same problem or ' . L
deIlght of the unlversal human ex1stenoz: but they will do so.. in
. thelr own 1n1m1table folk fashion. . ' .

One system For the collectlon of folk materla‘s that is readily
adaptable for student use was developed by MacEdward Leach ahd Henry
Glassie (1973, pp. .-48) for the Pennsy&vanla State Historical ‘and
Museum Commission. They provide examo’es of authentic folk items
lone miqht question some of‘their examples), suggest initiatory tac-
tics, and dlsplay.a model survey form. Collectors are informed as to .
how they should introduce themselves, explain how they learned of the
informant, describe the purposes of the survey, and tell how the
materials will be preserved. The authors cavtion oollectorq not to
ask for folk songs or bellefs specifically, -but 51mply to ask instead
about "the old-tlme ways of your people." They advocate esklng such

»

suggest1Ve dquestions as: What did they do for entertalnment? Were
weddings different from those of today? " They also explain )
that informante may be self-conscious at the beginninb of a session;
if a collector gives samples of what he‘is after, he is more likely
to set the informant at ease. .

Items that should be included on the survey form include
subject of thefcollnctlon, 1nrormant's name, address, and biographi~

cdl ’nformatlon, collecto*'s name and address; date, method, and

place where recorilng was done; and finally, any descrlotlve informa-

be done with audio or video tape, or may be notes written at the

)

|
tion that would heip tc place the item in context. necordlng may ’
|
|
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time or as.,soon after the event as possible. Photographs always

'enhance a collection, especially if the item collected is material.
Photographs of th2 steps 1n the process-of construction are
especially valuable. *
What should students collect? A few
sampIes follow: f e . ':

A
. Folk stories are perhaps the items bESt known by.young school
children.

The list seems endless.

They are likely to haﬁe heard many ‘suich stories before they

entered school, and many of the readers designed for the early. grades o

include folk tales and legends. Tall tales, stories of aood'and bad-

luck; ghost stories, stories of animals with uncanny abillties - all

»

are included in the category of the folk story. *, ¢ 4 .
.
The legend .is perhaps the most productive source of 1nformat*on 4

e %

for local h1story. Typically, the legend is transmitted by word o‘
mouth, al}hough versions may also appear in print; the -egend is hard

to believe, but nevertheless is belleved, and it must be well-known

[

to a group of people (Dorson 1971, p. 158) Legends may glorify a
particular local pergon of great strength or/peculiar ability, e.qg.,
,John Henry vs. the machine, an ant1-hero such as Owsley, the first
.mass producer and-purveyor ol'LSD .{Dorson 1971, P 162), or a family *
who for 75 years had used its gift for locating drowned bodies -
an art said to he baseo .on an old Sicux secret (Wyman 1962, p. 103).
Outlaw stories, d1saster stories, and unusual tales of animal exp101ts,.
tricksters, and recurring phénomena (spectral ships sighted in the |,
Sevenceenth century, the vanishing hitchhiker. in the twentieth century)
are some of the kinds of legends students might collect

1

Riddles are also p0pular with schoolchildren. They are

particularly easy to collect, since the old-adage “Tell a riddle and

hear one" seems universally to be truf Upper elementary students

delight in riddles. Howgver, one riddle ci+ed by the pennsylvania“

collection group wo

.
.

3
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MAnswer: a pig (Leach and Glassie 1973, r. 15).

. Proverbs are often exceit@ét sources of folk speach as well as
expressions of values. Traditional words for utilitarian objects and
tools are often retained in a proverb even though they have dropped out. °
of the everyday speech of a group.r Proverbs fall under several categories.
One, the apothegm, is a frequently repeated truism ("Fasier said than
done").- Another common type is the Wellerism, in which the proverblal
statement is *eoeated as a quotation which puts it into context:
"'Everybody to his own, taste,' sald the farmer as’he kissed the cow.'"
Some proverbs are traditional statements of belief, and may be used even
when thé belief now eglsts as a bit of humor: "Cold hands, warm heart"

(Leach and_Glassie 1973, p. 48). Finally, one might include statements

’used during special situations as proverbs. A Yiddish proverb from the

Russian-Jewish tradition is a traditional response when someone has had

a bit of good luck: "Poo, poo. A leir a begis aig zult dier nicht

. shocten"” (No one should throw an evil eye or you} (Leach and Glassie

1973, pp. 47-48). ’

=

Folk songs are easy to obtain especially for the student who is

familiar with many of the "standard' songs and who can sing or play a
particular variant; for just as one riddle inevitably brings on another,
one folk song Eaﬁ bring to mind two dozen more. 'Folkways records has an‘
outstanding co;lectign of songs that are regional, ethnic, situational,
and occupation linked. Cowboys, for instance, are admiraely described

through their own music: "Cowhands despised the blowhard, the softy,

' the schemer, the tightwad. They admired the trickster who outtricked

them . . . they pricded + themselves on their open-handed hospitality" _ -
(Dorson 1971, p. 68). Their vaiues and code of behavior are all
1rcorpo"at°d in songs such as “Cowboy s Lament," "Old-Time Cowboy,"
and "fhe *exas Cowboy."

/’ggggg often have elements of folklore, and many variants of a
single game can often be found on an urban school playground. Rules,
as stated and as actually enforced, may differ sharply, as do the
chants that requently go with such games as hopscotch and jump rope.

Students might collect as many variants as possible from their peers,
. )

83




ot

and then interview older people from the neighborhood to see

whether they can find any relationship betweenJggrticular'versions

and ethnic groups, previous regional affiliations, and the like. .

Beliéfs and customs make an interesting collection. Leach and

Glassie caution’that what one person regards as a belief, another
may call a superstition., Birth, love, luck, and death are cate-
goriegerich in beliefs: Will an axe under the bed make a delivery :
easier? How are unborn babies "marked?" How does a girl make someone
g?ll’in love with her? How does a:farmer guarantee a good crop§ Will
seeing a broken mirror bring unhappy years?, How are birthdays cele-
brated? Weddings? What special behaviors are expected at funerals?
How are holidays celebrated?

Ohe Boulder High School group ‘interviewing members of a senior
citizens' club were able to list 24 methods for getting rid of warts
and a dozen ways of planting potatoes for the most productive crop.
Most of those interviewed laughed about the customs they were describing,
bL* “when asked if they practiced them, most admitted that they cer-
tainly did, and that they worked!

t

. 2
Walker Wyman's students in Wisconsin gathered a number of inter-
views and reports on folk healers and water witches (1962, pp. 101-103).

And oil-finding witches are described in Mody C. Boatright's (1963)
Folklore of the 0il Industry. Both indicate that many folk customs

span ethnic and regional boundaries. Comparisons of the techniques A
used and the degree of  local reliance on the "witches" make interesting
studies. )

A succinct work that will be especially helpful for those new to
the field of folklore is a guide edited by Charles D. Blaney (1970}.
Folklore: Collecting Folklore, American Folk Tradition, qé Books oL
for Reading has a select bibliography under the headings of folklore,
the folk tale, folk songs, proverbs, and riddles, and a list of

periodicals that one should know about.
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Folklore and Material Culture

Reseakch‘p}bgrams and folk~culturg archives have existed for some
time. Leaderé in this field are the several American museums that
combine research with interpretation. Colonial williamsburg, 014
Sturbridge Village; Plimotp Plantation, Mystic Seaport, and the
Farmers' Museum are all examples. 0ld Sturbridge Village recreates
New Enéland life from 1790 to 1840. Its researchers examine subjects
from agriculture_to religion, from cooking.go clothing styles (Yoder
1976, p. 11). Students wgg;visit this @useuh are not simply inter-
ested viewers. Thgy are prepared ahead of time and are introduced
to a particular stﬁdy topic when they arrive. An example of the
précedure_of Sturbridge is the use of the historic house to recreate
;he daily life of a young minister and his family, whicn was described
,in the chap.er on architecture (Cohen 1975).

Folk architecture is an important aspect of folklore studies. .

Common people did not need Louis Sullivan to tell them that "form .

follows function."” Some igloos were designed with an airlock and
"entry hall" for storage, and the interior walls of thé home were
draped with skins that acted askinsulation. The effectiveness of the
igloo as a thermal control device was surpassed only by the mud-
walled, flat mud-roofed house of the American Indian in the South@lest.
Even when the outdoor temperature is approaching 105 degrees, the

interior of such a house may be a comfortablc 80 degrees (Fitch and

. Branch 19690).

The construction methods used to build a building explain -wch
ﬁabout the structure of the society wﬁére the buillings are found.
The heavY timbers of the New England house and their joinery
could only have been assenbled by communal effort and thus
express the close-knit mutuvally dependent nature of the New
England village. The balloon form was made of light milled
l;mber joined by machine-produced nails. It could be erected

by one man. These houses often stood alone on the plains and

prairies kwilson 1274, p. 682).

“
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Geographer Fred B. Xniffen (1936, 1965, 1976) has written a
series of articles on folk housing. Each describes the techniques and
the generalizations one might make about the settlement patterns of

‘particular groups, as well as the extént and the méaning of the diffu-
sion of the particular subculpu;e. 'Although Kniffen asserts that,the'
type of quantitative studies that use occupance patterns as a base must
include many other research precedures before conclusions can be drawn,
the basic concept is one that could easily be adapted to the classroom.

Students could examine several areal maps Ehowing, for example,
the distribution of "shotgun" houses in Louisiana (Kniffep 1935,

p. 191) or the distribution of the Finnish sauna in the Great Lake

. states. (Mather and Kaﬁps 1963) . They could examine data such as

photographs and floér plans, and written materials such as letters

and diaries that contain descriptions'of the buildings, and finally

compare this information with census data from the'region. What, fér
example, was the function of ﬁhe sauna? Was it used :qually by the
sexes, different age sets? Does the size and design vary by economic
class? Are any saunas found outside the Finnish enclave? A field
trip to several sauna sites for detailed examination of the structure
could enhance such a lesson and might allow students to make some

tentative statements concerning the importance of the sauna in

earlier and contemporary use.

N

. I
‘Don Yoder's edited volume American Folklife (1976) contains

selections about folk boats in Louisiana
American coil basketry in South Carolina

New York (Winslow 1976), and “Wishing in

(XKnipmeyer 1956), Afro-
(Davis 1976), tollgates in

and Shooting in" the New Year

in the Carolinas (Robbins 1976).

Such studies provide provocative

material for student lessons.

Not onl} do they ccrtain well-develicped

substantive materials that could'be edited for classroom use, but they

also contain important tips on methodology, and perhaps most impertant,

put such studies into context.

The comparative approach is inherent

in all the works.

had
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Cultural Journalism

r - N
Few innovations have made as much impacg.on school éystems as
. Eliot Wiggington*s impressive model for cultural journalism (1975).
Foxfire, the magazine he developed with his students, and Wiggington's
own work describihg his experiences are too well xnow; to need des-
cription. 'Countless schools now use the production of a magazine on
the Foxfire model as ‘a reqular course, and even more of them have
lessons or short units in the Foxfire mode (Thompsonr 1975). .
The great variety of subject mattér covered in these journals is
suggested by the followinb samples fgom.some 1975 issves:

" Ful;rum (Norwiph, Vermont) : .fnéerviews with a lumberjack, farmer,
and owﬁer of the general store, and a photo essay on the making of
maple syxup. '

Shenéngo (Farrell, Pennsylvania): Customs of the Amigh,.ltaiian

cheese making, and the prevaration of Polenta. ”

Sweet Bass (Lenoir, North Carolina): Quilting, sawmilling,

courting customs, soap making. and the making of qun stqcks.

clingstone (Greer, South Carclina): Ghost. tales, areé bridges,
. S horseshoeidg, remedies and recipes.
« Bittersweet (Lebanon, Mi§;;uri): Brush arbor meetings (religious
serviceshehioutdoors.under brush arbor sheltersﬂ, customs about
ilXness and deatﬁ, a cemetery and a singer at funerals for 65 7
years. '
Foxfire (Rabun Cap, Georgia): Fiddle making,'homemade cheese and
buﬁper, wood carving, building a still, makino tar,édwitches,
. cucumber dolls (Exchange 1976, pp. 10-11). e

Abouglall that these items have in common is that’the information

used ia them é;me from the community in which the students lived. One
issue o Bittersweet was concexned exclusively with death, but the regt

’ 4
represent. a. hodge-rod e of folklore, local ecoromic history, and

practicdl "howato-dorits.” One could scarc ly justify such work if

¢

. » v - ) '
the dec¢.gred purpose were to teach stirdents the skills needed to write
*
local hirstory. YNo such claim is made. Pride in *h“e local comm nity is

< 13 . K] .
a goal, and increased understanding of peorle and activities p?st and

E. ‘v
+ . .
’ > ’
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present within the community is a result. The real objective, however,
is simply to teach praétical skills -by having students use stories
from their community to put together a magazine.

A guide developed for teacher and student‘use by IDEAS (Wood
1975) describes how onezinterviews, records, transcribes, photographs,
.develops anaﬁprlnts photographs, writes a story, lays out a story,

circulates and adver+1ses a magazine, and copyrlghts %t. You and Aunt
Arie, A Guide to Cultural Journalism ks complemented by two other
IDEAS publica§;945: Eliot Wiggingtyp's Moments: The, Foxfire
Experienca (Ig;g}, a description of the original experience designe\
for use_by teacherS and administrators; ?nd Edward Ives' Field
Workers Guide (1975), an explanation of how to interview and file the
recorded tapes. a ) -

A film of the Foxfire experlment is available for sale or rent
from McGraw-Hill Films. It is very brief - (21 mir-ites) and 15 not
partlcularly descrlptlve, but 1t,%?e4 serve to’ glve students a basic
overview of what is involved in producing a magazlne and in séme cases
could serve as motlvatlon for a class. :

Teachers who are interested in the concept of cultural journalism
will war . to write to IDEAS for a sample copy of Exchange or subsq;ibe
to it for the nominal yearly rate of $3.00. The full address is

Insé&tutional Development and Economic Affairs Service, Inc., 1785

Massachusetts Avénue. N. Wi, Washingtonz D.C. 20036.
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LOCAL HISTORY RESOURCES
N .

.
\ 3 °

Théi chabter describes resources that teachers and students will

\

find useful for performing local history projects. It is not an

A

i .
ekhaustiv? bibliography of published literature. Neither is it a

}7

v

combrehgnéive finding guice fér unpublished materials. It is a
selec;iéh 3ist gf guides and manhals;.hiﬁts éor utilizing photographs,
cemeterieséand oral history; and descriptions of commonly used unpub-
lished resources. These are kinds of materials that a teacher who
%Egbés to bggin or to expand a local history program will probably
£ind useful. ' BV a

Guide Books to. local History ;
0 - ‘

Teachers' Guides and Manuals. A number of manuals for ‘teachers

and curriculum:guides suggest possible uses of local histor{ in the
schools.* Thege manuals usually include ;ists of commonly available
source materials.

Philip U. Jordon's The Nature and_Practice of State anu Local
History, Pub;écation No. 14 of the Service Center for Teachers of History
(Washington, DC: American Historical Association, 1958), is a )
sensitively written introduction to the subject add£essed to teachers.

Ralph Adams Brown and William G. Tyrrell's How to Use Local
Hiséory (Washingéon, DC:* National Council for the Social Studies,
1961) is an Eight-page pamphlét'in the National Council's How To Do
It Series. Althouch it is too brief to be very useful, it does in-
clude some helpful hints about incorporating local historyfin an
American history course. )

The manual that is probably the most widely used (at least, most
frequently cited in the literature) is Clifford L. lord's Teaching
History with Community Resources (New York: Teachers College, Columbia
University, 1964). ‘1t contains especially useful sections on develop-
ing school library and miseum resources for local history programs and

on strategies for involving in the prograg\otheruacademic departments




and the community at large. It is also the introductory volume oqgihe

Locallzed History Series, which’ is edited by Iord. This series of -
student guides is devoted to the history of states, major cities,
watersheds, and ethnic groups. Each volume contains a historical
overview, a bibliography, and suggestions for field trips. The quality
of the volumes varies considerably, but the field trip suggeétions are
ve:§ useful.

A recent publication with helpful hints on, integrating local
history research into the social studies curriculum is Thomas L.
Dynneson's Planning Local History Projects for Elementary and
Secondary Students (N.p.: West Texas Council for the Soial Studies,-
1o76) .

A number of curriculum guides produced by local school districts
and state departments of educa?ion provide directions for incorporating

'1ocal historical research into social studies courses. By far the
best is the guide entitled Teaching the Age of Homespun: A Guide for
.7th Grade Social Studies (Albany, MY: State Education Deparéﬁent
1965), whlch describes teachlng activities and muterials developed

by Hazel Hertzberg.

-
-

Many guides have bgen written for the study of certain communities:
An example is Elizabeth &. Heath and Harry L. Taplin's Guide to the
Study of Lexington (Lexington, MA: Memorial Library, 1976).

Research and Writing Manuals. ther category of "how-to-do-it"

manuals concentrates on the techniques) of research and writing.

Although no; concerned with éSQEEyGOm str;tegies, these gquides . | '

written for the layman will be useful to teachers and’ students. ¢
Thomas E. Felt's Researchzng, Writing, and Publishing Local

History (VashVLlle, TN: American Assoc1atlon for State and Iocal

History, 1976) is one of the most recently published manuals. In

addition to explaining how and where to do research, and how to con-

struct footnotes and bibliographies, Felt':'s book hasa section on

"do~it~yourself" publishing which could be valuable to a 1ocal

history class.




Donald Dean Parker's Local History: How to Gather It, Write It,

and Publish It (New York, NY: Social Scie&ce Research Council, 1944)
is dated, but. still valuable. ; .

Marcia Muth Miller's Collecting and U%ing Iocal History ,(Santa Fe,
NM: New Mexico Research Library of the Soﬁthwest,_lQ?l) is angther .

-

bgief (31 pages) but useful guide.

A valuakle introduction to the use oé cquantification in' the
writihg of local history is Sam B. Warner; Jr.'s Writing Local History:
The Use of Social $tatistics, Technical Lfaflet No. 7 (Nashville, TN:
Ahgrican Associatién for Stagg and ILocal Fistory, 1970) .

A British publication, Derek Turnerfs Historical Demography in
Schools (London: The H‘Jporical Associaﬁion, 1971), contains instruc- &
tions for'wusing census data and can be aaapted to American census
retétns. N k

Jacques Barzun ard Henry F. Graff'é The Modern Researéher, rev.
ed. {(New York, NY: Harcourt.Brace & Worid, 1970), has an excellent
section on writing. However, the mpst &seful Qriting manual is still )
William Strunk, Jr., and E.B. White's T’)‘ze Elements of Style (New York,

NY: Macmillan, 1959). : ' .

Oral History.Manuals. Althonch oFal intervgews aré only one of ,

\)J
many techniques of historical research, this method has generated more

literature than all the rest combined{

The manual that students and teaéhers will probably £ind the most
useful is Willa X. Baum's Oral Histozy for the Local HistOfical
Society (Nashville, TN: American Association for State and lLocal
History, 1971). This illustrated bo§klet of 63 paéés describes
equipment and leads one step by étepgthrough the process of inter-
viewing, selecting subjects, transcribing the interviews, and indexing
and presegving oral history.tapes. Baum describes the middle part of
this process mere fully in Transcribing and Editing Oral History
(Nasﬁville, TN: American Associatién of State and local History,
1977). !

~

william G. Tyrrell's Tape Recording local History, Technical
Leaflet No. 35 (Nashville, TN: American Association for State and

Iocal Eistory, 1965), is a l2-page leaflet available from AASLH, .

93 /
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1400 Eighth Avenue South, Nashville, TN 37203, for $.50 a
copy.

Among several other "how-to-do-it" manuals for oral historf, the
following are worth consulting: John A. Neuenschwander's Oral Hisfory.
as a féaching Approach (Washington, DC: National Education Association,
1976) is a 46-page handbook on the use of oral history in teaching.

Gary Shumway and William G. Hartley's An Oral History Primer (Fullertcn,
CA: Oral History Program, California State University, 1973) is.

* directed especial®y toward researching faﬁily history through inter-

vievs. Cullom Davis' From Tape to Type -- An Oral History Manual and , -
" Workbook (Springfield, ;L: Oral History Office, Sanga&on State R

University, n.d.) is an. excellent manual. .

T

-

> .
Photographs as Local History Sources . N

-

Photographs are important sources fo} local history as well as
effective learning’aids. A photograph of a séreet scene, a Victorian
parlor, or a workshop gives students a visu~' sense of the past that
cannot be gained by reading or by listening to reminiscences about the
past. Indeed, local historigg can be assembled primaﬁily ?p the basis
of photographic evidence. Michael Levy's Wisconsin Death Trip (New .
{” York: Pantheon B@oks, 1973) islé fascinatin§ and haunting example of

local historical reconétruction by a montage of photographs and !
newspaper items. Hoye&er, it is important to remember that most )
photographs are not worth a thousand words, carnot speak for themselves,
and may produce only a very superficial understanding of the pgsﬁ.
The value of photographs as historical sources dependg very mucq
upon the amount of knovledge and ability the viewer brings to ii.
Like any other historical docuhent, an old photograph bears a certain
quantity of. information. To have value as a historical source, the
photograph must be deciphered?f Someone Y@o is an authority on
. architecture or costume or urban tfanspoftation is able to interpret
a photograph’/of a local street scené from the turn of the century more’
fully and accurately than‘?n uninformed layman. Botc look at the same

photograph, but they "read" it differentiy. It is ohe of the ironies
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of contemporary Americen education that,.ir a culture bombarded by
visual images and rich in photographic heritage, the schools give
so little attention to training students in‘visual literacy.
A teacher sensitive to photographlc hlstorlcal evidence can help N
students develop a greater degree, of visual llteracy. It-is largely
a‘matter of training students h\zzgi photographs as sources of in- \\\‘4~\\\\
formation. Both Thomas Felt's R earchlng, ertlng, and Publlshlng
Local Histozy and Donald Dean Parker's Local‘Hgstory offer some R

suggestions for using photographs in this way. ' The only manual on thHe
t

"use of photographs explicitly addressed to history.and social studies

teachers is Arlene H. Eakle's Photograph Analysis (salt rake City, UT:
Family History World, 1976). Articles in Media“and Methods, a journal R
devoted to the use.of non-print medi:a in -educatidn, sometimes touch 3

’

upon the use of historical photographs. ° . ’ :

There are, of course, a great many sources of historical photo-
graphs. The local histerical museum, public library, and newspaper .
office are the most liﬁély places to find them. S;até*and regional -

history collections, usually housed in state historical society

llbrarles and majar public libraries, have extensive photograph - -
collections. Private collections are another prlncapal source. The
local histori&n or. history buff is generally aware of the location

of these. ¢ ’

Local Sources for local History

a

. Many of the ‘sources one ﬁeeds to study local history are‘scattered
among public agencies, local and state libraries and historical *-
societies, and the files of local history Buffs. Some are in the .
attics of long-time residents. Locating these materials can often be
a.difficult task. Unfortunately, there is no standard method for

storing some of the most’ useful records, and ope must <1mnly keep asklng

until he finds them. Descr1bed~below are some of the sourcessthat can
. /

prove useful and the agencies where they are most often housed. ) .

- o S /




o

\\even thegchanglng occupation of a partlcular hlstorlcal person. . I

~4apersﬁgh~western Wwyoming, for instance, descrlbe the attempts of young

v ?
. -
.
" . . ~ v .

Iocal Newspapers. These are among the most important sources, v

-

since they descrlbed the events as they happened. Most early papers A
were highly blased, and their edltors were often prlme boosters for .

the growth and prestige of the town If there was ,more than.one paper,.

the r1valry between the two, especi ally 1n local affairs, often.makeq .

1nterest1ng reading. Advertlsements not only descrlbesltems in common

.

e

use at the tlme but, are also 1mportant in trac1ng the change in the

;-

" business famlly s fortunes, the changing trade areas of the c1ty, oY ,” u

. *

¥

Mr.'hames E. Penney to get local f1nanc1ng for} of alr thlhgs, a cash-

andrcarry store. oEveryone knew that mlners were always broke by .the -
middleof the month and that such/a-sgfre could not.succeed in. ) -‘ ey,
. . , .

Kemmerer, Wyoming. When Penney obtaineéd a loan from hlS o’d bank in- R

Missouri, the local newspaper reported the transactlon, and eventually
¥ < L 3

described,the success of the Golden Rule store. Sugh-news.ftems would : -

now be consfdered an invasion of privacy, but they were commonplace "

)

a century, ago"and the early years of this century. .o o i

+  Many newspapers publish an’ anniversary’ issue each year. These
often have a spec1al section devoted to the h*story of the commuﬁlty.
Many of the articles written by,local hlstorlans are.very useful.

Slnce the events are seldom descrlpeu more often than once in five years,
a,collectlon of these pers can make a helpful classroom cllpplng file. *
Newspapers also i iude electlon notlces, desc: 1ptlons of pr.vate

and publlc auctions, c..y ordinances,. and legal announcements concerning
annexations and building perm;ts and extenslons of water supplies,
troiiey lines,‘and the like. . Files of old newspapers can usually '
be found in public libraries or local historical society headquarters.
Occasionally, they may he found at the present newspaper offic: Many .
state historical societfes have microfilmed all of the papers that were
ever published in the state. These are time consumlng to research,. but
fortunaéely more and more indexes are being prepared; one should in-
quire about this service in his own communlty. '

Village, City, and County Histories. Among the first sources one

wo&ld wish to consult in developing a local history are the already-

(
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publlshed hlstoxﬂes. Many of these were gfltten on a subscrlptlon

basis and contaln long-and glow1ng accounts of the leadlng citizens. . oo
‘ Although one must be cautious of “this bigs, the history may still con- .

tain ihportant facts abaut’thevtown's &evelopment. Other, more recent

'histories have been carefully researched. Because the market for these

books 1s seldom very large, many of them were privately printed, ahd.

edltlons may be hard to £ind.. Cneé shou;d try the publie library and

the local historical society first, the& the state libraries or the
rare~books room’of the neafest university library. Persons who have

lived in the' communlty a Iong time and local history buffs may have

r'd N . t

copies. , S s

State or Regional ﬁ;staﬁ&es. host state and regional histories, .

until the Blcentennlal, were wrlt ten as texts and tend to include
more “sxgnlflcant" hlstory than one is afte} bdt theyAare dften very -
useful for puttlng the loca1 ccmmun‘ty _nto a regional or natlonal s . s
'f.perspectlve. They may be fqund at pub dc libraries, unlver51ty
. | libraries, state librarjes, or, more frequently, in the storerooms of.
- - the local school district. - i . . . o ’ . )
. ) Bu51ness dlstorles and Annlversary Booklets. ?ub‘lcatlons 't ! '

-

- ) celebratzng anulversar*es of a tOwn s fbundlng or the establlshment of
a company usually marked a centénnlal milestone, although’ some
eé;eared at other times. Banks, large mercantiles, and breweries Vo &

seem to have boen espec1a1ly 1nte'ested in this type of comemoration. ° g
Such oubllﬂatlons descrLbe “the growt y of the city or the bu51ness,
.and often include human-interest items and a great many "then anq

. - now" photographs. T

Club Yearbooks and School Annuals. Names, places, and special -

- -, -events are often commenorated in yearbooks and annuals of schools and ) o
’ local organizations. .o st fraternal and c1V1c organizations have a
hlstorlan, whose duty 1t is to write up 1nformat10n important to that‘
group each yearzl These accounts are often avallable only at the club
headaua*ters or from current members. School'and university annuals
~ ) include, pictures o‘ ‘the students and also 1mportant information about

‘the changlng educational -system of the communlty.
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Telephdne quks, Clty Dlrectorles, or Bousehold.Dlrectorles. - o

Spec1f1c individuals “and bu51nesses may be accounted for and traced

-

over many years through varlous dlrectorles. The most useful are

the c1ty dlrectorles, which are usually arranged by name of head of < - -

‘ the household or business owner,land again by street and avenue ©
z v

address. Public llbrarles, state llbrarles, and hlstorlcﬁl soc1et1es

usually have cop1es of city dlrectorles, g01ng back to. the flrst .

- . .2 . e

publlshed. o2 ' X ' -, e 6

R .

> . ]
- ~ .

Diaries, Journals, Letters' Genealogles, and Famlly Albums. ‘

. Normally 1t is the better-educated ellte of a town who ddnate thelr !
personal papers to a hlstorlcal soc1ety, but occa51onally one may a
also Ylnd materials from or about others who have lived there. Such S
sdurces can be especlally useful for 1nt;mate glances at people and

apo
* . events in the past.,6 Seldom did persons self-consc1ously plan for

e

these to become hlstorlcal sources and as a-rule they a*e often

breezy and 1nformal in nature. One can learn about soc1al customs,

.

< . . - daily life, local scandals, economic problems,. and the impact -- or

lack of impact -- that natlonal events made on people in a glven

. community. - = e . . .
> . "

' ) ,  Qa photograph ‘albams can be pr1celess. Although they are often -

\ useless in determ1n1ng the appearance of a part1cular person, since the

-
.

\ s p1ctures are seldom 1dent1f1ed they do often show special events ’ h

S such«as parades and pageants, and they may provide a very clear B °

(9~ \ - ! L >

‘architectural study of a partlcular area. T - , .

»

Public Records. Federal census recoxds are often Helpful. The R _' {
'\\. manuscr;pt\census, which con51sts of the actual enumerator 5 forms, is . '

- Lt \\\avallable through the census of 1900, except for the census of 1890. . '
c . These forms‘are arranged by household and ne1ghborhood, not alpha~ L ey,
betlcally; S0 o;e needs to have some 1nformatlon before-beglnnlng a ‘ s

“ - search:\ The record; tell who llved 1n each, house, the1r relationship, : -

N\ B “f their occupatlons, and the age and blrthplace of each person. Older ; ’q‘
. census reco d$ have been compxled and can be found in Hlstorlcal ‘
- \‘\ - Statlstlcs from 1790 to }970. Census records e time consumlng to - e

' work with. They\may be found at federal centers.or at universities

that act as government dep051tor1es.
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Most states have an offlce.wlth a name such as Bureau of Vital®

L o

Statlstlcs. Blrth, marrlage, d1vorcé; and death fecords of 1nd1v1duals

are found here, and one .may obtain copies. Usually there is a ‘'small

fee. Y . - ’ / .
City and county tax assessors' offlces hold records of property - /. -

that include the name and address of owner; a legal descrlptlon of the: /[ - o

property, whlch includes lot, block number, and addltlon name, date ) /

s / « -
of constructlon, floor plans, price last paid; and tax assessment { .

, / - »

A

Appralsers records, which often include notes on structural‘pecullariﬁl 4
ties and violations of the building code, may also be.kept at the

.

assessor's office., - . x / ' .
N .

P ’6County clerk and recorders'—offlces hold;records of all Droperty*

- - *

transfers, abstracts of tltle, and pronerty deeds These are usual%y -
- filed by date of transaction; so one must begln hlS search with sone
previous knowledge, Estate recbrds and wllls may also be. found at oot

this office. They may name inheritors, and the records of the admln— .
e -
istrator’ of the wllk-may 1nclude affldavzts*and correspondence as’ c Bt

e
~ *

v supporting evidence. These may provide interesti ng insights into the
.o life of the deceased ‘Frequently inventories of personal property,
including lists of home'furnlshlngs, are a part of such recdrdsf If
“one is reconstructlng the appearance of a oartlcular house or life . .8

style, of the property owner,:this is vital informatlon. This office

aloo has-voter lists and motor—vehlcle reglstratlon records.

Clty plannlng and city englneerlng o‘flces are often good sourceg -
for maps ‘recording additions to the c1ty and quarter-sectlon maps show-

ing in 1arge detail che streets, blocks, and lots of each addition to

the city. ‘Sometimes these are found at an>off1ce w1th a title such. _ ) .-
P ) as Building Departmernt, whichfwill-also have‘buiiding permits. Fer- i
, mits usually list date, sStreet address, legal descriptiontxarohitect
. , 1f, there was one, contractor, and nature of the‘bulldlng or 1mprove- . N
| ment.‘ B ' - ‘ . . '

. ¥
4 Other Maps and Blrd‘° Eye Views. Many c1t1es have insurance maps

drawn up by nathnal cqnoanles or a local insurance boaxd. These maps

.and real estate atlases show every block and~8tructure in a city at

5 ld N [
v *




' the time theyowere drawn and include info;mation\oh\huilding )
naierials used. Roblnson, BuLSt and SanBorn’ were the\prlnc1pal
companles that kept thls klnd of record: The Sanborn Map Company,
later known as the Sanborn-Perrls.Map Company, drew maps that showed

O 5
the Iocation and street ‘address of the bulldlng, the construcbmon

IV

materials used, the rooflng materlal ‘the number of storles, the s

location of’ porches, the locatlon of wells and outbulldlngs, and even

the use of the bulldlng. These werd updated as frequent}y as every ‘

two or three years, .sP they show the constant change 1n a neigborhood. . L
‘ ' Another type. of‘map is the "bird's eye view" of a city. Travéling
artlsts drew these as panoramlc views including 1nd1v1dual houses, W

bu51nesses, schools, and government bulldlngs. One does need to use

a b;t of c\ut;on wlth these maps. The art1st was trylng to present

“the best "face" of thé ‘community, and sometlmes th1ngs look a blt '

LY

finer than they actually werg. . - ! S . S

thhographs, Prints, and Photographs Sometimes local artists

were commlssloned to paint a~part1cular bulldlng, a grand house, or-a
commercial enterprlse, and some of these were llthographed forx: use in
. local newspapers br as letterheads for statlonery. Harper s Weekly .
‘ sent artlsts along on excursions when new ra;lroads wereAQpened, and - "
7they frequently used illustrations of towns or parts of towns to
descrlbe the new route.. ‘Many of thege wére done on the fly and contain
only what’ éould be.seen from the rarlroad depot, but ,they can sometlmes
- be used for datlng particular buildings. dome towns had’ streetscape
.photographs made of. the business dlstrict these may 1llustrate
partlcular detalls and give an 1mpre551on of a whole block.
’ An experlence of researchers in Pensacola, Florida, demonstrates
the importance of photOgraphs in searchlng out .information.’ They were
researching an old theater building when they found a photograph of the,
largest steel beam ever sh1pped to the state. The manufacturer S name )
was v1s1ble, and a telephone call to the company offices uncovered a
full set of-structural blueprlnts for the theater (Ellsworth 1976) . )f.
Many Jdocal groups have fofmed in recent years to~make hlstorlc .

bulldlng surveys of their c1é1es.' Often these efforts have been

. S

undertaken with’ preservation in mind, -and the groups have done careful

»
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~

. research on the hlstory of\the structuresf Many have developed walklng i
tours that can serve as field trlpS or may prcvlde 1nformat10n for
teacher—develdoed act1v1t1es 1ngarch1tectural.or nelghborhood studles.
.In some cases the researcher s notes have been preserved, ard these can
be even more-useful than the’ f;nlshed publlshed hlstorles. Agencies!
,responsible for seléct;ng and maintaining locel sltes for the National
Reglstry'pf Hlstorlc Places also have full recordston these landmarks..t ;
Many architectural documentc can be\found among these files,-and often

local or sgate historical soc1et1es also have such records, whlch include

such thlngs as blueprlnts, drawings, sketches, and bullder ‘contracts.

Social Registers. These may be used to find information on a Darticular

.

person or- family, and they can also provide a good sense of changlng
re51dent1al patterns. "Good" ne1ghborhoods often decline; as suburbs .
grew, thé{wealthy Or near—wealthy freauea‘ly moved grom the c1ty
itself. One might th1nk of some of the brownstone nelghborhoods of
New York Clty as an obvious example, but what is now known as the
core area" of many mediumesized cities was once the fashionable) .
district. o - ; ;
P School ‘Records. These may include monthly records of attendance; pupil’

©

permanert record cards; lists of teachers; parent information cards'
that 1ncluaf names, addresses, residences, and occupatlons, pamphlets N
concerning rules and regulations for students and teachers; course

description booklets; school'ne&spapers and school #hnuals; memoranda

-

u .

., to and from the prlnc1pals and central administration and school

board; minutés oﬁ the school board meetings; lost deeds; architectural' ) )
\ )

plans for school bulldlngs' contractor agreements; sketches; draw1ngs

N

and ohotographs of bU1ld1ngs- and mpch more. Such data® can be used

for a social analysis of the nelghborhood in which the school 1s

located., A superb example of how these records can lead -to % larger NN
community study is described by Anthony Penna in' "Schools a§ Archives”

(The History Teacher, November 1975). . oL .
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Cemeteries ] . )
A cemetery can be used to generate considerable information aboutj’
a local community. The follo@ihg general qbestions used by students -

in a Boulder, Colorado, local history course mlght be adapted tc, any
o L

location:

3
v

General Information .. ’ﬁ .
t

E. How many graves are there in the burlal ground° What is the’
oldest? Most regent°

.
L]

2., How many markers bear the same last name?
- =N
3. CanAyod identify family plots? How? -
. , e - N -
4. How mahy genérations do the names on the markers repreéent?
S. Do these famllles Still live in the community? Try using
- the telephoné book'or the local historical séciety to see
: whether .you can locate and interview the Present members
of the fami'ly. Ask them about the role the;r ancestofs
- Played- ln the development of your aréa.’
'Do many deaths fall within a short _period of tlme° Might
there:have been an epi enic? A serious accident or fire
or flood? Check newspapers of that time to see what you *
cdn discover. L

.
’ ,.

7: Check the municipal library,, the cemetery afsoc1ation,-or
county‘courthouse records to see whether you ' can determlne-
. . !
a. the cost of plots over the years,
b. the restrictions on persons buried there,
c. the reetrictions on, types.of grave markers.

<
L]

What is the a average age of death for each decade of the
cemetery's use? What does this change say about 1101ng
conditions or health care°

»
=,

What is the ratio of ggaves of men to women? Did women °*
die at an earlier age than men 50 or so’ years ago? If
so, how do you account for that?

]

I - 3 .
. - 7

10.\ Has the number of chlldren who died when they were less
.thHan a Vear old changed oVer the decades° What :does this
. itell you?
1 I . .
11. ~Is this cemetery still accepting burials? Iﬁﬂnot, why not?
- . R . 0~

Y

¥
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) ¢ Ethnic Identificaxion'* ) .- .ot v v
. ",-",\3 . M : N . N
) N L, Do many tombstones name the country of birth? 'If so, llSt :
LT several of these. - . - . . .
) ¢ ° ‘.r, M
, 2. Does the sty le of headstone or grave marker dlffer by ethnic ." . , S
group? Explaln and describe. s . .o LT

E . N ’

« 3. How many different ethnlc groups can you identify by the tynes o

i of names found? (Any good Lpok on the origin of names will - *
. prov1de a reference for this auestlon.’ There are several 1n . *
— . " the library.) - - T A N .
. . o . et o > .
o - 4. 1Is there a definite time span during which partrcplar ethnic N

L T

. . group members were buried in the cemetery? How do you .account . i
L <+ . for this?

Y. Y - <

) "_ - 5. Where and of what dencminations Qre the nearest churches? Has
g this been influential in determining who was buried-in the
cemetery° Do these ‘churches have a particular ethnig membership?

_1

. 0
~ ., 6. Are there now, or have there ever been, amy ethn;c or rellglpu .,

westrictions on who may be burled in any of the cemeterres 1n .
. . Yyour area? “heck ‘cemetery recoxds. ! ' :

. . Synbology and Inscriptions ' R S ae . e

) 1., Do the types of carvings on the tombstones differ according to "%, <
r - o . the age of the persons. buried? +Are ycu more llkely to fing * T

-
~ - ” .

| o . lambs or ‘lowers, for instance, on a chil@'s stdne than onia:
CE SN marker for an adult? Describe the d1fferences~you find.

o, . Y
‘ . . . Rl )

o’ .
e

T 2. Are th-re dlfferences in style between the carvihgs on the-
headstones of men and women? : - T

. ' =

* s

3. Are there carvings or brass plates that 1ndlcate that the
i o Derson burled had been -a mepber of a fraternal organlzatlon? '
- Is that graup stlllactiveln your commun1ty° N
" K4 : N -\ $- . .
Yo " 4., Have the symbq}s_on the headstones’changed style ‘over the years?
¢ : Are they more or less decorativé now? :

WA

*

. ~ 5. What can the inscriptions on the headstones tell you about the
' people burieﬁ there? Are there any that describe a person
as a "good mother, " "lov1ng husbarnd, " "pioneer settler," or
the like? Have these changed cver the years? -
Compiling the information developed through such a study requlres
.that students organlze charts and graphs for reportlng the s:atketlcal

data. They must make cross tabulations$ and frequency dlstrlbutlons.

> i ¢ .
- i - P
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These data must be tabulated and coded along with the statlstlcs I
géneratgd V:Lsual data may’bg‘ brought back to the classroom in th]e R
,. form-of rdbblngs and photographs, sketches,and ‘site maps.. The final . .
i E report usually a group effort, prov1des answers to students own
questlons as*welieas a straightforward factual:hlstoryxof the cemetery.‘ \
Rubbings:may be made w1th dny paper and crayons or soft penc1ls,

) . But 11ghtwe1ght rlce paper and charcoal crayons produce the best *

e results. < Thése are avaiiable at any art suppiy store. Good photographs
‘. ' of tombstones are technlcally gulte d1fflcult Mary Ellen Jones (1977),
P ln a léaflet publlshed by the American Assoclatlon for State an

Local Hlstory, describes both problems and solutlons. She provide$ tips

’51 1 on‘the-proper cameras, film, and accﬁésorles to use and describes proper
T *'; llghtlng ‘and exposure. s ' - ',' - (. P
- 3,‘ ‘ Although she glves directions for maklng rubblngs and for
F ' 5 transcrlblng,,Jones thlnks that .in most cases photography is a far : A
R’ superzor technlqu As. anyone whé has woxked with rubbings knows, 3 e ,
. ‘ii they areMbulky to store and they Wlll not always plck up three- ' //i .
1 Py

b N d1menslona1 motlfs. Although transcrlblng is 1mportant and must alw ys

W1th so many of our cemeterles belng destroyed by weath rlngeand

. vandallsm, photagraphs‘can prov1de a permanent record for résearchers

“in tHe future. Jones believes that every cemetery studzfshould ifnclude’

4 data on the. cemetery 1tself as’ well as on each tombsto An index . 6 - -~

. *card for the cemetery should 1nclud3 state, county, ¢ ty Qr nearest

. town, directions to the locatlon, descrlptlve.data

] 3

¥ L and‘Informataon-on,whetner or not a key is needed to enter. Tombstone

ut the condition,

data shOuld 1nc1ude all names and dates, .the napfe of the stonecutter if

1t is’ VlSlble, the nature of the eDltaph 1f there is one, and the N -

symbology used Photographs -and negatlves F ould be keyed to these

. -data and. stored with them. ,Eprtaphs, relyglous symbolism, folk art, T
" B} styles in carv1ng and letterlng, and téends in cemetery—furniture*::‘all ) }
s 1

K\; afe useful prlmary source materlal‘tha may be used for demographlc, W):yﬂ,.»—ﬂfj’”




& ? . ’
geneelogical, and social history 'studies. . . : ,
: , Motifs and syhpology are intriguing: It the eighteenth and
nineteenth oenturiesi most could be, classified into five main cate-
gories- classjcal rev1val flowers, ﬁands, anlmals, and angels.~ - (
‘ Qpltaphs were mos* often four- llne verffs or, brief quotatlons from
. the Blble. StLdents visiting the cemeterxy in Central City, Colorado,
ofter {eel a strong empathy w1th someone like George.RlchardS, a
}O—year-old 9ornish miner, who.died there in 1876, ano\whose

tombstone bears the inscription-

. . ¢
- Dear Frlends I“am only sleeping ‘
In this cold and silent grave \ o
. + I am at’ rest, be not weeping: " . -
-So far away frcm home. . s < -

Most teachers wouldAnot want to make intensive cemetery studies.
Some have developed short act1v1t1es to use in conjunction with other N
— local history projects. Bérnard Hollister 1975, p. 44)'suggests D
having students compare the causes of death’ in the Qeét anq“today by
using census tracts.’ Death rates for each of the months might be

. *

tabulated. Students might find and list ten familiar names and ten

»,

,unfamiliar names in a cemetery and then try to find the historical
orvsocial signi?icance of each group. ~ ‘ o v o

. Carmel, New York, junior high students may‘choose'the study of a .
Revolutionary graveyard .as one of their learninyg activity packages. - x

They are asked to sketch and make rubbings of tombstones, locate and

e
record lnformatlon §bout cztrzens and soldiers buried there, 1dent1fy :
the types of stone used, observe the weathering of the stones, and . - ;k\
lzer"ord the evidence of ca_e or neglect. The project culm}nates in - ;
“his aSSLgnment . ) ) ) - | :
- A graveyard is not like a city street or large fleld.or %ny ' )
other place in the world. Some people_bavé/;‘deep fear. ‘ngerSrf'L":“d;
». lodk upon graveyards with a deep respect:w;ﬁow~do’yoﬁxgeel? #&you've i -
- spent some time #alkipgﬂand-iookinéﬁybere‘people drf resting
o - - N .-
'»M;forfgternity;’ rr e .
- l. Find a pl, to sit down., i :
2. Look around carefully. ‘ ) ]
to v " e
:> ’ ' ’ “ o ‘ ". ‘;<>’ ‘ T
\ - N ) ! . f
. - =
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oo tlgﬁs. wlth allvsorts of people belngilnvlteq herely to open

. , . %’ T" \; . ) :f&
-, » i, H N A\
“na, . , ¥ . :‘ ; ® o *
: £99 o0t S 0
EN W - ; b'\" . * .
: : IR ‘ ,
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\ 3. erte a paragraph on what it was llke for you to be 1n b

t

R th;s Revolutlonary War Gravevard {Rbllly 1974, p.. 19).
*® “_‘“ £ . ; . .
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"Oral Historg : o W

*In an artlcle wr1tten.for the Chroniéle of ngher Educatlbn

»

Revnew; Larry Van Dyne (1973 p. 10) asked mhe questlon, "Does oral
h1story perpetuate trivia?" Teachers ‘who have had students use, “the I
method might agree readlly wlth Barbara Tuchman, who haS used 1nter- ..

(
v1ews 1n her work but who- says:’ . ;"
?

’

W1t§,the appearancg\of the tape recorder, a monster w1th the “ij

”~

appetite of a tapeworm, we new have, through 1ts Creature oral - T

hlstory,,an art1f1c1aI sﬁrv1val of trivia of" appalllng propor- ) .

R therr'mouths and ramble effortlessry and endlessly into a .
tape.récorder, prodded dally by an acolyte of oral h1story, a - °
1 - .
.. few véins of gold and a* vast ﬂass of trash are be1ng preserved '
. ~ B

whkch could otherW1se have gone to dus%. We are drownlng our-

- % . 2

selves in unrieeded 1nformatlon._ - ? . p . .-

~Louis Starr,‘head of the renowned ¢olumb1a collection
'responded What is trash to one reséarcher is gold to another..
Example: our endless 1nterv1ews wlth radio people, in 1949-51, .-

regardlng their early careers -- trash tQ most anyone, but pure
! -
golad to Erlk Barnovw, whose prlze~w1nn1ng three—volume hlstory

-

of broadcastlng simply could not have been written w1thout them
- {

. .(van Dyne 1973, p. 10){5 .
/s

.
» ‘ -

’ Gold or trivia? For many teachers the:question is an academic one.

-They have seen their students develop soc1al SkllIS as well as research

-

ﬁ'and writing skills as a result of their experlence 1n ural hlstory,, -

and ,these 'gains seem to outwelgh any serlous concerns about the specific-

-

data generated. For those whose concern lS the data,, there 1s hope.

Since 1973, thefe have been many excellent guides foy-training oral
/ historians, and,there have been vast improvéments in cataloging.and
o ; s e . . B ) . ' . .
« 1indexing the available collections. Several of these are d&scribed

! LI ]

earlier in this chapter. ’

LR . S .




In Look;ng At Oral F;storg, Bonny Cochri’ (1975, p- 1) ouotes from0

. an interview with wWilla Baum, d}rector of the Oral History Office.
. Bancroff lerary, Unlver51ty of Callfornla at Berkeley. Baum makes
- saveral important p01nts quite clearly:_ - i “a )

//// Oral history is a method of collecting information. 1I'd like
- . LY
to‘emphasizé'the word method because oral .history isp't a subject

e .field.‘ The @sthod includes planned-in;advdhce, tape-recorded

interviews with somedne who hag firsthand knowledge of' an, event

! ':)’ or a way of life that's of some hlstorlcal 1nterest. It is not

’ random conversa*:on tape recorded. The 1nterv1ewer and the in-
terv1ewee know that they're going to be taoe recorded and they ™ .
. talk about somethlng for historical preservatlon and they aren't . .
L 1ust chattlng. « e e . .
- . I think a ot of Deople combine the 1dea of oral hlstory ’
. ,with local hlstory Iocdl history is the’subject ~-_.what you're A

studylng -- ‘and oral history is the method. They go together

. e
. e very well - 1deally, I think, for the elementary or secondary
s R

. R sc¢hool levei - * o T
Ve anmyles of good oral-local history projects are hlentifﬁlw Some.
/ '”gie listed in the Additionad References at the end 'of this section;
’ two are apDroprlate for inclusion here: T . ) ’ A *
Joyce Henderson (1975) éélls of a case in whlch Harry Kursh, a .
junidr high school teacher, t1ed his project ih with the study of . “ ’ '
1mm1gratlon to the United States in the 1920s-’ and 1930s. .The sub- .
3ect to be 1nterv1ewed had been chief of Immigraticn Inspection- Serv;ce .
. - at Ellis.Island during that time. Students prepared for the lnterylew
by reading batkground material and then submitting written questions. YL .
The class chose the questigns they thought would e11c1t the most

T 1nformatlon SPnd then copies of these were made for each student:

o,

f “

Durlnglthe‘1nterv1eqyxursh asked the auestlons and acted as moderator .. )

for student follow-up questions. Students took turns transcrlblnd the
data (Henderson ‘1975). As an initial experlence for the students, this -
waé;an excellent proiectr ;t also fulfilled the requirenents for a gqu .
oral history {nterview. The topic'had'relevance, for the class was .ot

|
: 1
» ‘ . 4 * " J ‘

. .
. - . 4 - -
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) uostly strong publlcans and cr1t1cal of the Roosevelt admlnlstratlon.

- - x ’ .
studying immigration; many of the 'students were.from immigrant ¢+ &
€.~ "- . ° . ’ ) -
families, and Ellls Island was a part of their community, The.narrator ot

knew the topic Mell and was able to prov;de the sfudents with examples

ofthe human experlence that makes history exciting. ’ . . ]
The second\project chosen as a model happens: also to tie local v :
4 hlstory to Unlted States studies. -Michael Ebner (1976) of Lake : o~

Forest College us‘d an effective method in hlS undergraduate course,
"Oral and Community Hlstory." He divided the course into=five segments:
The. f3rst developjd a natlonal perspective.on the period chosen for -
study; the second was an examlnatlon of the local comgunlty‘ the thlrd
involved training in the research technlques of oral history; the, fourth i
was an actual fiel research- and the fifth wds structured for the - f .
students to draw cjncluslons and make evaluations of the1r work. e -
After the stu ents performed traditional research, they wrote ‘31 .
papers on tha topl "Franklin Roosevelt° Why Some Loved Him and Others .
Hated Him.d' Studdnts had examined the changing hlstorlographlcal.
treatmeLfﬂrf the 9305 and had read the local newspapers of, the time, )
. so they had an igkling of what to expect when they 1nterV1ewed‘§esldenté “’;‘,,—*
of the highly affluent North Shore suburb. The soclopolitical

env1ronmJnt was/ says Ebner. what on2 woufd expect° The people were:

*y,

After thig experience Ebner concluded that,although it addeo
intérest to the students' study, the method might better be used with

mare-advanced [students who are better‘able to link 4t with a particular 4

scholarly to 'c "Whlle oral hlstory is innovative and exciting to
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‘ Technical Le&flet 92. Nashville, TN: American Ascsociation for )
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i Penna, Anthony N. "Schools as Archlves." The History Teacher; 9:1
e (November 1975) 19-28.-. , ° o

Reilly, John. " Everything You.Wanrgd to Know About Carmel But Were
Afraid to Look." Social Science Records, 12:1 (Fall 1974) ¥3-19.
Van Dyne, Larry. "Oral History: Sharecroppers and Presidents, Jazz
. . "ahd Texas Oil.". Chronicle of Higher Education Reuwiew (December
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Hefiderson, Joyce. (See citation above.) QHenéerson describes -other
examples of using oral, history. At. Slrffranc1s Drake High . v
School in Sa An;elmo/ California,/-an” Eng}ish teacher has_her -

- students resdarch ané write about one Yeatr in an older relative's

.  life -- the game year agcthe student's age. After researching

- . " the specificjyear on a national and local level, students conduct-

8 r the interview. The final product is a written biography. 1In . 7 '
Philadelphia, a sociology class uses oral interviews and a camera

¢ on a field trip taken on a trolley. They study the atructure of Y

" the city, neighborhoods, and the attitudes about both as dlsplayed

. o . by tnelr narrators, fell W travelers on the trolley.

- , 2"
- .
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O0ld Glory. New York, NY: Warner ‘Books, 1973. This paperback boo;
desc:iibes approaches to local history. There is also a section R -
T with descriptions of 75 dlfferent home #own hlstoryrprogects. ’
Pennsylvania State Department of Education. Oral History: ®wWhat? -
#ny? How? Guidelines for Oral History. Harrisburg, PA:
Bureau of Curriculum Serv:.ces, 1975. This booklet not only ’ ' N
-provides guidelines for estabkishing an oral history program, T
with o t:.ons including a semester course, an independent study LT -
pro:ect, a mini-course, a cocurricular history club Project, or
an :Lnterdlsca.pllnary course, but alsq describes nine projects
‘in Pennsylvania secondary schools. Included are- lists of ‘
subject areas for student mveotagatlons, hps on J,nterv:.ewlng
N . .. and use of interviews, release forms, and questionnaires to he .
. used for the study of local ethnicity,” community’life, and N
Y labor management:relations. ED 117014. . s .
. . »*, ¥ S -
Spade, Beatrice. "Americans in” Vietnam: An/Oral Histoz:y Projéct "o
The History Teacher, 8:2 (February 1975), 483-192. This gxcgect ) v
took place at Iou:.s:.ana ‘State U'uversz.ty and was part of a-
Southeast Asian h:.story coursews e, The article descr:.bes the
training of the students. the t(échm.ques used to interview
. Vietnam veterans ’ and the correlat:.ons made between the inter- e =
Sl views aand the academic content of the course. It also. offers o -
‘ suggest:.ons for those who might .llke to develop”a s:.milar :
: pro:ect. - . E o s, s

Weitzman, David. My Backyard Hlstory Booﬁ Bostorb ; Little, Brown o
and Co., 1975. This charming™ collection of:pro:ect ideas"’
inspires both students and teachers through its Jdmaginative
approach. It is esneclally useful with elementary students.
Wlecerstorfer, S:Lster John Chr:.st:.ne. "Ora" H:Lstory -- A New Look . <
at Local History." Catholic L.r.brary World, 47:3 (October 1975).
104 107. This article describes the oral hidkory nro:ect at -
the’ College of St. Catherine in Minnesota. It emphasizes the "
mechanics of setting up a program in a priv.’ate Ainstitution and .

_the benefits for -the college and the area.  EJ 124638.
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