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Physical educators have become increasingly aware of- their responsibil-
itie§ and important roles in edication, training, recreation, habilitationu
and rehabilitation programs for impaired, disabled, and handicapped persons.
Much éf,bgrrent emphasis oh physical education'and recreation programs for
impaired,. disabled, and ‘handicapped individuals has been stimulated through
effiorts &o meet special peeds of mentally retarded, learning disabled, fnd

-mildly involve8 children during the nineteen sixties and early nineteen
seveQ;ies. While attention and publicity‘giyen physical education and xecre-
atipn programs for these populations have had positive and beneficial resu ts’,
sopie unnecessary splintering, undesirable fragmentation, ,and unwarranted
.proliferation from comprehensive. broad based physical ‘education programs have
been observed. Some programs have concentrated on differences rather than '
similarities among various populations; others have focused on disabilities,

Fnot abilities. New and sometimes confusing terminology has been introduced;
over and too early specialization in professional preparation has been advo-
cated; dndiscrimbnate and unwarranted separation—and integration—have been '
practiced. Many professidnals, paraprofessionals, volunteers, and parents
have been unable to see the.forest for tﬂzstreesf Several basiﬁ questions
arise* ¢ . -

. ’ - -

If impaired, disabled, and handicapped youngsters are in fact
‘f . more like their non-involved peers than they are different, *
should similarities rather than differences be reflected in .
programs and activities, including phygical edication, recre- Ve
- ation, and sports? ’ - t
"1
- How,are current physical education and Tecreation prdhrams for.
individuals with various impairments and -disabilities similar
. to—or different from—adapted physical education and thera-
~ peutic programs? ’

-

‘.
. » .

Q
s - In what ways should physical égucation and Ebcreatioq programs
for individuals with various impairments and disabilities be a :
part of —or apart from—adapted physical educatien %nd thera- ° {
* peutjc recreation ﬁrograms. Regular physical education
_proftams? Community recreation programs? . ) }
A -

. In what ways~are processes,-invglved in adapted physical edu-
cation and thefdpeutic recreation alike? How are they similar .T
to and diiferent from those found in regular physical education
and communmity recreation programs? ! .

»

hY .
When the Améritan Associationb(nowsAlli%nce) for\Hﬁalth, Physical Educa-
‘tion and Recreation ¢reated a permanent Unit on Programs for thg'Handicappeg
in 1968, need to consider these questions became of paramount importance.
Recent legislation and litigation make_it incumbent upon the profession tof

") .get with tr, put it all together, and come up with at least consensus on.

many of these same questlons fhat iodax have, little if any unified agree-

.ment.. Cérrespondepce and other conticts with personnel in the field.continue
r . 0] '] . *
to?refleqt’concern over lack of opportunities for impaired, disabled, and

. -
. . .

0y
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handicaﬁped persons in physical education and recreation programs. Yet other
personnel continue to\send.informa;ion and materials ahout innovative, credative,
and ongoing physical education and.recréation programs for special education
students; helpful hints, promising practices, and exeit¥ng and preductive experi-
ences are willingly shared. Personnel at all levels=service, supervisory, adminis-
trative, training—continue to reqpesn-assistance-—materials,‘informatioq, servigces,{
and ideas; they are anxious to introduce programs where none exist and to expand
and enrich existing efforts. . Despite cgngerted survey efforts by Physical Educa- .-.
tion and Recreation for' the Handicappeqf Information and Résearch Utilizatgon Center
(IRUC). and the Bureau of Education for the Handicapped through personnel preparation
programs in physical education and recreation for special populations, the real.
et status and actwal needs in terms of programs in and personnel for these areas ire

not accurugely defined and definitively knowri. Generalizations abound; opinions'’
prevail; but accurdte figures about numbers of impaired, disabled, and handicapped
childrens youth, adolescents, and adults actually taking part in regular or special

&

pliysical educatiom, recreation, and sports program$ are lacking and-not currently
availablel It is difficult to obtain exact figures of this type because of differ-
ent interp etations of adapted.physical e ation, various criteria for participants,

and impAired, disabled, and handfcapped indjviduals takinggpagt unclassified in

> . N ,

S Un'ortgnateky too little communicatioy and coordinated.actiyity ate in evidence .
between physical education and special- eddcation personnel. As a result some out-

. standing programs are sponsored by special edutation divisions or‘dgpartments with-
out involvement of parallel divisions or departments in physical education., In fact,
some states require only certification i giecial education to, work with these ’
students in physical education. + These practices have been devisive in many ways
as” large"numbers of, professionals in both ﬁhya?eal education and special educatigQn

. . equate these new programs ‘“.nd efforts as being different from adapted physical educa- .
‘< tion. This #s unfortunate as studgnts it need of these services are caught in the

middle and lose out because some individuals and groups.are ynable to cast aside
their provincialisms; empires, and petty ego defenses to, interact meaningfully to
%

build relevant individualized programs for each student. Inf duence and effecks of
recently enact®d federal legislation (Public Law 94-142, Education of All Ha capped
Children Act) on thesiﬁgatters need to be closely monitored by physical' educators.

?

N Despjte new materials, increased activity qnd service, .a pgactical and func-
tional puplication in-adapted "physical education is needed to answer questions and
meet demands of personnel in the field. These Adapted Physical Education Guidelines
are another step in meetirng needs and demands of personnel in the field{who are® !
interested and involved in adapted physical education. - -

5 ”
3 A 34 v
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Univensity of Pennsylvania)-whe providedcinformation and materials about the,
elementary adapted physical,education program He -developed in the Indiana
(Pennsylvania) Area Schoel District. Wally Gart also contributed information
and raterials used in adapted'physica} education prograﬁ at both New Trier -
East and West Area School. ‘Funthgr thanks are extended td maﬁx unnamed
persons who proﬁided input, suggestions, recodhendations, andematerials for
consideration and use in this publication. This has begn a team effort in-
volving many different individuals from various programs,'settings, anfl parts
of the country. ' L .

‘ €

. In keeping with the emerging emphasis*in education which ppbmotes new, .

* bold, ahd imaginative thinking, -this publication contains ideas, suggestions,
~° '“approaches, and, techniques intended to change the status quo and bring about

‘breaks with tradition and ¢onvention. These GuidolinQS are dedicated to

promoting greater opportunities in physical education and sport programs

for all impaired, disabled, and handicapped persons, to more participation‘
by thqse with various deficiencies,‘diffrculties, pfoblems, and condttions
- in activities of regular physical education programs when they can safely,
- successfully, and with personal«satisfaction take part, and to physical
educators with the foresight and commitment to do what they know is best for. ’

\

all children.’ . - .
~N ] l
. HA ’
' v ) .t Julian U. Stein, Director
LI P \ IRUC and AAHPER <Consultant
T - . ’ Programs for the Handicabpped
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Despite congenital birth defects that left himwith only part of
a right foot and a portion  of his right ‘hand, ism Dempsey is one
of the leading place kickers in the National Football League. 1In
addit{ion to holding the all .time League field goal recotd of 63
yards, Tom Dempse§ has kicked as many as six field goals in one )
game! He ‘plays golf- regularly and has recorded scores in the high
.70"s and low'80's. Many'othér individuals with impairments and
disabilities have excelled in sports and physical ,activities at all
levels. Some of these athletes were encouraged and got their starts
in adapted physical education programs; others attained pinnacles of
success without such opportunities. Every student in school can
,  benefit from and needs to partigipate actively in well-planned and
individualized physical education programs. ’

’ .

3

" . B . »"_ ) - »
EK - v
Pz | *

s

Vet 5 . .
o " . ’



e "2 .

PROLOGUE
)

r

1

4

The terms impaired, disabled, and handicapped are often used, synonomously
and interchangeable. Sociéty categorizes and stereotypes; it imposes labels,
particuarly upon individuals(with various physical, mental, emotional, and .
social conditions. .This.is  paradox in an era.where emphasis is supposedly
ofi the individual and what,fie or she can do; 1lip service is given to an‘indi-
vidual's potential while to many qugrams, activities, and efforts focus on
disability and deficlency. The contradiction between philosophy and reality
is even more confusing when one realizes_ that these are not ways 1in which
many individuals with yarious impairments and digabllities look upon them-
selves.
capped persofis that indicate difference in\degree and' type of condition.

Personnel involved infthesb programs must promote appropriate definition, .

2onnpt:at:ion, and, exact use of each of these tefms.
. ‘ < . . . P ‘. .
ublication these terms are differentiated in ways individuals with various

conditions 160k upo
by pociety and able

i

themselves
odied persons.

For purposes of this .

» not ways that have been culturally impgsed

'

/
-/
There are impgrtant differences among impaired, disabled, and handi7/ .
/

" N . - ‘

. Impaired individuals have identifiable organic or functional i
conditions—some part of the body is actually missing, a .
portion of an\Qnatomical structure is gone, or one or more
parts of the body do not function properly or adequately.
Conditions may be permanent as in cases of amputations,
congenital birth defects, cerebral palsy, brain damage, or oL
. rectolinial fibroplasia. They may be temporary—functicnal

speech defects,~some learning disabjlities, various emotional
problems, certain social maladjustments, or specific movement  »

deficiencies. .

. Disabled individuals, because of impairments are limited or ,
restricted in executing some skills, doing specific jobs
. or tasks, or performing certajindactivities. Individuals
with certain impairments should not¢be automatically excluded
b from activities because a condition makes it appear that they
b - cannot participate safely, successfully, or with personal 1
satisfaction. Some impaired persons attain high levels of
= excellence in activities in which they are net supposed to be -
’ able to perform or partieipate. s this success in"spite of
or because ‘of us? Because of their impairrents? Despite
growing numbers of success stories—Harry Cordellos', Bobby -
< - Hall's, Charley Boswell's, Liz Hartez's, Glen Cutmingham's,
Bobby Morkow's, Wilma Rudolph's, Pete Gray's, Shelly Mann's, -
Tom Dempsey's, Katie Adams', Pete Dawkin's, ad infini tumn—
not all individuals are highly motivated and wifling to go

the extra mile for such progress dnd achievement. Howevep, P

.
. : " 7 e

. :
“Clarification of Terms." Journal of Health, Physical Education, and .

Recreation, 42- (7): 63-65; September 1971. . : S

4 s N S N, .
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all, regardless of type'or sevefity of condition ean benefit
. from active participation in a variety of physical education,
recreation, and sport -programs. . .

.t

.. ‘ Handicepped individuals, because of impairment or disability, _ .
are adversely affected psychologically, emotionally, or .. .

¢ socially., Handicapped persons reflect an attitude qt self- )
pity, feeling sorry for one's self, and what's the use. Some
individudls with impairments and disabilitigs are handicapped, = .
some seQérely. Others with severe impairments or digabilities
adjust extremely well to their conditions and live happy and
productive l1lives. 1In their eyes they are not handicapped even
through society continues to label them handicapped. Undoubt-
edly many persons in sociefy with™neither an impairment nor a
disability are handicapped!Z . ) .

" . °,

c

~

.
“

¢ A major aim of adapted physfcal education is to provide impaired and disabled
persons with challenging, meaningful, and functional opportunities and "experiences

so that:gsg:iive feelings do not develpp or .become so pronounced. Activiti€s and

.
.

v approaches Should: capitalize upon each individual's abilities, not focus on *~ .
. impairments; potential, not deficiency must be sought; partigipants must be :
encouraged,.not.discouraged; and accent must be positive.
oo . s ) R , [
. . : f
|
|
!
!

.
L

[} - ~
. e -

- ¥ CoL . ‘
- 5

v 2See Valueés of Physical Education, Recreation, arid Sport
Educatidn ahd Recreation for the Handicapped: Information and
Center (American Alliance for Health, Physical Education, agd
Street, N.W., Washington, .D. C. 20036).,, 1976, for-discussion
with different impairmehgs and disabilities look at their co

or All, Physical
esearch Utilization
Recreation, 1201 16th
f how individuals
'itions and themselves.

.
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. + Medical Gymnastfhs;—TherﬁgeuEics——Correétive Therapy-rPhysical‘Rehablli-
tation--Physical® Education for the. Handicapped or Inconvenjenced--Corrective/ .

. Remedial/Adapted/Adaptive/Spec1a1/DevelopmehthjInd1u1dua11zed/D1aggastir/ .
Prescriptive Physical Education are a few terms which- h1stor1nally have been ?
applied to physical educatgpn-programs for students unable to participate : .
safely, Succe§sfu11y, and with personal satisfaction i all activities of an
unrestricted program. .Terminology and defipitions have suggested Q1rect10ns
and emphases of these programs; special interests, training, and experience
of personnel responsible for these programs have dictated emphasis and focus;

+ tradition and convention have often promoted-the status uo. Much attention . M
- has béen gdven impairments, disabiiities, and what people cannot do. Today - v
, programs and gctivities accentuate the positive. are built. upon each part 4'
pant's abilities, and focus .on %hat indiyiduals can do. . g '

.

Differences amdng individuals w1gh various 1mpa1rments and d;sab1lit1es .,
are important, may influence extent of ones participation in certain act1v1-
ties, and must “pe cons1dered in gll programs’y However, similarities among
.all youngsters. anlgdlng those w1th various palrments and disabilities .
must be’ emphasized and reflected in all progrdms and activities including ; . t
physical education, recreation, and spdrts. Making sure that every youngster .
has opportunities with peers in as much meanlngful ctivity as possible must - K
be consrdered when'planning and implementing all hyblual education programs.
Impaired’, disabled; and\handacapped youngsters clnnot be prepared to_take
v their places n society and.in thelr communities when they are cont1npa11y =
scheduled in)separate programs and segregated for al{activltiessN This® is the * :
Feason for "least ‘restrictlive alternatlves and most normal settings feaslble N
mandates. .

4

4 .

. .

.
- . R

. Much debate rages about currlcuta-for,§§4s1cal educatlon, recrea;ionr and *
sports programs for special populations. ‘Despite emphasis on individualized -
programs, many people still] search for ohe program, sirigle act1v1ty, or lone
approach that will be everything to everybody Others seek specific-or spec1al
programs for persons with, a. given impairment or d1sab111ty The most success-
ful programs recognize the individualgty of. farticipants and lewders and are ™

. approached in terms of basic interests, abrlities, and hang-ups of people . .ot .

involved in these programs. Existence of bpeCLfIL or special body of knowTedgL

in -physical education for most wpecial groups is questioned. WhiPe modifica-
tions and adaptations in methods and techniques are obv100s1y necessary for
some participants, bdefc activities, sequences, and progressions are-the samg

\gnes fourrd in solid developmental Pprograms. In fact, imany advances” in regular

-t : -~ Tt .

. ¢ ° .
: ’ 1For a djtdlled dlqcusslon of the stace of the art ‘in' physlcal edugatlon
and recreation for impaired, dlbab]td, and'handlcapped persons see Physical

-

Education and Recreation for Impaired, Disabled, and Handicapped Individuals: . 9
Past, Present, Futurc, PhV\ILJl Educarion and Recreation for the Handicapped:
Informatxon and- Rescarnh Utili2hatitn Center (American Alliange for Health, A
Physical Educatlon. and Recreation, 1201 16th Street, N.W., Washington, D. c.,
20036)+, 1976. . R

s \ . - . r
L * N R
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elementary school physical educatPon ptograms Mave emerged from programs desfgneg
to meét ‘specific needs of mentally retarded, learnidlg disabled, and other mildly
impaired youngsters./ Even in highly competitive sports, differences fyom basic
spotts are kept at_g minimum. , ) .

c . . R ¢ ¢
s - -~

" Because of the variety in personnel and diversity in programs 4nd activities;

b in which impaired, disabled, and handicapped persons~§akticipate, specific methods,
techfiques, and procedures diffe; wideﬁyg ‘As with actiwvities, many professionals

. continue to-rseek one way, a single appfoach, or a magic¢foxmula to guarantee, .
success with all individuals having a specific conditiea., This approach fails to
recognize the basic fact that we as individuals are dealing with individuals. As
such, many different methods can be and are effective in teaching thétsame skills,
movements, patterns, ahd activities to individuals with very similar external

. behavioral ‘characteristics. N
5 .

o

. f

. Many of the simplest, easiest, and most practical adaptations and modifica-
tions have been devised by impaired and disabled individuals themselves. 'This
indicates that more- active involvement &f consumers is necessary to meet their

needs in most effective and efficient ways.

if npt impossible,to standardize methods, approaches, and techniques, is that these

populatjons defy standardiéafion; they are not robots off an assembly line but real

1ivé flesh ang blood‘with'much personal worth and dignity.
. L&) .

‘ _These same fé%toré create problems in evaluating individual progress. SO
' ofteé emphasis is placed gn norms and standard scores ratRer than individual per-
,formance_dnd progress. Many evaluation scales, assessment evices, and diagnostic
tools are availaple and used in these programs. Agppalsgl i§ made of performance,
achievement, and'‘progress:in. many different “areas:! Physical\fitness, Motor,
Esychomotoy, Perceptual-motor development, Developmental profyles, Emotional
- * stability, Social awavenessy Sports/skills. SR ¢

‘ ' - ) - ' ’ . .

Another factor that makes it difficult,

. Assessment %s:nbde‘in
* many, programs abuse rather

justification is primagily
f\u§§, results frem a number

AN

Motor

", participants. _Several programs
purpose.:, ,The AAHPER/Joseph P. Kennedy
i¥ness Testing Manual for the Moderately Mentally Retarded3 are specific

these and other areas for many diff
than use evaluative devices, in the 8
in ways each.facilitates instruction. With judicious .
of .these devices can be used effectively to motivate,
have begh devisedﬂand‘are widely used for this

Jr. Féundation.Special Fitness Test? and

examples of such.devices.
and award programs.
. R .

s ‘ ~
v . .
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ITesting. for Impaired, Disabled, and Handicapped Individuals.

Many swimming prpgrams have included combination testing
- : >

F - . ;

S .

Washingqon,

. : A
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D.C.u

. - '

- . 2Special.Fitnégs_ Test

- <

American Alliance fer Health, Physical Education, and Recreation; 1975.

. . -
- N

AY
American Alliance for '

Manual. Washington, D.C.:

Health, Physical Education,.and Reeréation, '1968. \“‘~7—C\ .

R V-

- T, J ~—— 0
3Londeree, Ben R.,

, and ﬁgon E. Johnson:
ffoderately Meptally Retarded.. Washington, D.G.:

P . . “
e ——— = =
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Motor Fitness Testing Manual for the
Aﬁéqicah Alliance for'Héqlth,

Phy§icar Education, and Recreat
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Prqgise cause and effect relationships continue to elude many people involvgd
in these programs. * Reasons for success,of sspecific activities and approaches
are generalized in terms di inappropriate, inaccurate, or inconclusive cause
and effect relationships. Regardless.of specific acth§ties or methods found
in successful ,programs, certain basicsware consistently found in them:
R, .

. =¥ Papticipants.are actﬁpely involved. .
- Activities and methods are relevant, gbpropriace. and

-‘chaldenging. t ¥ :

. Results provide a feeling of personal safisﬁaccion, achievement

and \fulfillment. ) .
4. Partic nt and leader buifld a very special type of interpersonal

relationship that inspires mutual confidence and trust in each
other.

-

. -
A hierarchy-whith &gn be applied and seen in virtually any sequence or |
progression of methods inyludes:l - : "

. "Coactifon -- feel general or sﬁécific movement patterns by placing
hands on parts of Ehe body of an individual, mannequin, or doll
going through desired movement patterns.

Maniiulative —- guide ,parts of.body through desired mévement to .
res®It in @ proper response, This gives a student the feel of
the action and can do much to alleviate initial fear so often
shown by a hew skill for activity by physically impaired or

mentally retarded ig ividuals. . <
Be .
Tactile --_to body parts so the student feels the part to be
uching tRe arm to be moved pr the leg to be kicked are
simple *examples of plication. This is seldom if ever used by -
itself, but is a meads of reinforcing visual and/or verbal stimuli.
1] . N .
Visual stimalus =~ stimulate eyes through.demonstrations, pictures,
films, slides, single concept loops, television, or other visual -«
stimuli. The student sees what is to be done and then imitates
or'reproduces the movements. ‘ r ¢
. o
- Verbal stimilus -- stimulate eaps through the spoken word. The
‘;Etudent is given oral instrugtions, commands, or problems to solve.,

. 1 . ..' . hd -
Abstract stimulus -- usde various stimuli--signals, signs, words,
numbers, colors, drum beats, or other signals. The student
receives, interPrets, and translatés into action the stiquli.

. . )
» . .

. N \/ . . . N
- . ﬁvl - o’
lcouncil for Natiopal Cooperation in Aquatics and the Americam-Alliance
for Healsh, Physical Education, and Recréation. Practical Guide for ~
Teachipg the Mentally Retardéd to Swim. Washington, D.G.: rican Alliance
for Health,, Physical Education, and Récreztion, 1969. "Pp- 42-43,

- . . .
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Curfent trends indicatg‘the importance of and emphasis upon interdisciplinary

cooperation in attacking educationalxgzgglgms. Ungraded programs require team

efforts of both generalists and specialists) coopgrative action is essential to:
individualized, diagnostic, and prescriptive teaching. A total team effort in
meeting;problems of students in publié schools is becomiwg as routine as it has
been in hospitals,.clinied, and other institutions providing indfviduallzed or
clinical gervices. * School personnel are applying many techniques and procedures

.§reviou§1y reserved for clinics and atheY individualized programs to give, students

addigional p&fsonal atktention in large class- situatidns. Conversely, personnel
“in clinical programs are exteqding their "servicés and impact by incorporating
group methods and procedures. Both school and clinic personnel can better meet
needs of those they serve by judiciously choosing and applying appropriate approaches
of the other for individuals or‘gfoupéﬁéﬁ‘specific situations.

) cUw . . .

The very nature of adapted physical edycation precludes a set program Or cook-
book approach. Every student entérs the program as an individual with certain
experiences, special needs, specific interests, many abilities, and some limitations.
Participants must be guided into activities on the basis of their personal needs ard
chq;acleriscics, rot diagnostic categories, etiologies, and udrelated generalizatiors.
Individuals with mental retardation, cerebral palsy, visual or hearing impairments,
orthopedic conditions, emotional problems,-multiple sclerogis,'muscular dystrophy,
c§ndiaé dysfunction, ad infinitum, are not homogeneous when only their conditions
are considered; they are even more heterogeneous when other aspects of their behavior
a?d'funct{Bn are censidered. ‘ . '

[y

It is a mistake to cat gorize and label everyane with a specific condition on
the basis of that condition. Student& should be placed in physical education on the
basis of ability to particiﬁace in activitiés safely, successfully, and with personal
satisfaction? Im addition to primary factors--motor°ability, physical fitness, and
physical proficiency--social deyelopment, emotional stability, and intellectual
function of &ach individual must be carefdlly weighed. Too many impaired, disabled,
and handicapped youngsters have been relegated to programs which are adapted'in‘ﬂame
only; they provide little more than busy work to students but é&nable school officials
to say that @hey offer adaBted physical education. The curritulum squeeze, which *

. will cehtinue ‘to get worse before it gets better, makes it obligatory, for all

activit{es in school prog}Qﬁzﬂfg contribute to the fulfillment of sound educational

f”“u"o@ls and objectives. With“dmStruction in physical education, a mandated part of

.
!P
L
R
-
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spgcial education under the Education of All Handicapped Children Act, programs must
Fow,be appropriate, individ alized, and conducted in least restrictive énvironments.

jn“ addition, programs must be writteh, periodically evaluated, angd both parents and

students be a part of admission review and dismissal procedures. No longer can failure
to one intended level pof attention to physical education by state ahd local-education
agencies be tolerated, justified, or rationalized. The Congressional mandate that |
every chiitd have accéss to a free public education, including physical educatdion. as
defined by law, 1is not pow a matter of choice. ‘.

Increps‘ gly, personnel from diverse ﬂisoiplihes are turning to physical ducatoyrs
for assistanc®, guidance, and direction in utilizing physical activities, motor
programs, ,and -hovement to reach and teach their youngsters. Adapted physical educa=
tion has much untapped potential; it can contribute significantly to growth and
development--gocial, psychological, intellectual,.and ethical, as well as physical--
of impaired,‘disabled, and handicapped students. '

~
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. Regardless of impairment ot disability, somewhere individuals with that -
condition participate in virtually every Bhysical education, recreatlon, and |,
,t sport activity. For example: : -

. «

° . . Visually impaired ski cross country and down hill, part1c1pate in °
’ gymnastics, play golf, skin and scuba alve, wrestle, c11mb the .
. highest mountains, swim the English Channel, and run 1n competltlons

such as ‘theNBoston Marathon. .

. . . , 1
Amputees, paraplegies, and quadriplegics ski, swim, fish, dive, ‘%, .°
surf, and take part in gymnastics, pool, archery, hockey, we;ght .
- ' lifting, footballd, basketball, golf, table, tennis, track and E1e1d

>

Cren, o

Bedfast individuals dance, take part in dramat1c productlons, work \
with clay,’ pa1nt, attend ,partles v

Representative of countless other examples of wmpaired individuals who
have excelled in physical educatmn and sport act1v1t1es and attained the
highest goals are: . L

.

. .
Mark, a post polio younster with,no use of his legs, became \'_
ifterested in gymnastics after an intensive weight training
program in an adapted physical education program that was -
integrated with a regular physical education class. He won

the state interscholastic rope climbing champlonshlp in both

his junior and senior years. the latter in’'a record of 3.8

) seéconds : thati stood for ten years.

. Pete Gray attaiuegﬁte epitome of success in ﬁ/js profession-- . T

. he play centerfield pu a major league baseball team despite an
B rm amputation jus below the shoulder. Monty Stratton and

fgert Sheppard pitched in ithe big lnagues desp1te leg prostheses -

A a .
° N . J£n, a congenital quadra-amputee became less self-conscious .
ut his condition as he* learned to swim and .dive. He now °

swins in public.pools and takes part in many comunugg

. s - activities. - ' . .
- 4 .
ﬁ - Tom Dempsey',- stellar kicker for the Los Angeles Rams of the

Natiomral Football League, is another professional athlete who &f)‘r
has overcome great obstacles to succeed in his chosen iprofessmn‘ . g
- Despite only half of .a right foot and a stub of a right hand,
.~ he is one of the 1ead1ng place k1ckers in profess1ona1 football'
- And he plays golf in‘the’high 70's: ;

-4

-

. Bill, an aphasic, began talking /m sentences while part1c1pat’1ng
in a wilderness camping program. Others with various speech
. - .problems have found their.first relief and spdken their f1rst
words while taklng part in varlous\phyS“i’&a“l &dacation or
. recreation act1v1t1es - é

Charles, labeled as mentaily retérded, read a little and cared
less; he had crying fits and temper’ tantrums at the least

- . ] » . _1.1_ .
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s provocation as emotional gvertones to his condition were quite
evident. As he became increasingly interested in basebgll after, ‘
being introduced to softball, he wanted to follow his favorite :
teams and -players in daily newspapers and’ Sports Illustrated. =
With;nﬁthree years Charles was out ‘of special education and in
T a regular.junigr high school program. He recently graduated
from .senior “high school with a regular diploma! .
. y . . .
¥ . "Marvin, a severely cerebral palsied boy, spent several hours
digging éQpLace on the side of a hill for his sleeping bag; -
! s he also spok\ in séntences for the first time during this.
‘ wilderness éapping program. '
. T Y ‘ , .
. Charley Boswell ‘despite being totally blind plays golf regularly,.
has posted ah 81 For 18 holes, and had a hole-in-one on a par

three l47-yard hole. -

A

Jack ﬁoﬂerféon came within 500 yards of swimming the English
Cbannel despite Having fo use of his legs; he is a paraplegic!

+ . Harry Cordellos and Bobby Hall both completed the Boston

Marathon ip less than three hours--Harry is blind and Bobby‘in

. ra wheelchair! ) ) L .
. e - .
. . . Blind wrestlers have won conference, state, and national
. ° championships; dmputees have become expert archers; totally deaf
' : sprinters and. hurdlers have compered in the Olympics; paraplegics
and quadrapl gics? have excelfed in whqelchair sports as well as
. ol . . in yarious other sports and activities which have been ad%pted
or modified little. .. N

, While many planners of programs andwprovi%ers of services continue to think

of day or ‘residential camping as the ultimate, others personally are challenging
- the most §evere1y, profoundly and multiply involved with backpacking, wilderness ) .

and survival camping, caving, orienteering, and Outward Bound challenge courses.

Aquatic activity is not.limited to {nstructignal or recreational swimming but !

includes small craft, boatiﬁg, white water canoeing, water skiing, surfing, skin. , °©
. . + and scuba diving, hxd:op}aning'qs well as fishing and casting.  Programs are
nots limited to summer or warm weather. Year round programs continue in the

. severest 6f winter environments with skiing, snow shoeing, tobogganing, ice

skating, sliding, sleigh riding, snow mobiling, snow picnics, and ice fishing.

’ Personnel involved in these successful programs have not been affected‘by ‘-
H limited expectations of what individuals cap and canpot do'based on categorical’
- generalizatigns.’

Many equally dramatic examples can be related by anyone who has been involved
in activity programs for impaired, disabled, and handicapped persons. ,Physical
- education must be-a part .of the education of 'all children including those with
various handicapping conditionsg and regardless of their types or ‘severities.
However, to be justified in the curriculum, all aspécts of physical education,
_including adapted programs, must be educational. Properly constituted and
developed, adapted physical education programs contribute to each major pbjective
of education: self-realization, human relationships, éivic responsibility, and
(‘ economic efficiency . . ’ ' )

- . . fod ‘
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Contributions to these objectives don't just happen—-teachers must structure
activitiesy tedch to specific objectives, and plan te meet both immediate and
long range needs of each student. One contributing factor to, the sucgess of
educating through adapted physical education has been the highly individualized
nature of programs$ which promotes close interpersonal relationships among
teachers and students. In mary ways adapted physical education epitomizes :
basic principles and fundamental philosophies of American edication which are
'predicated upon meeting individual .needs.

3 .

° - . ?

Despite the vartety of general and specific edycational goals that can be >
accomplished through adaptéd physical education, sight can not be ldst 'of the
fact that this is the omlysc rricula area that deals directly with physical

itness, motor development, and movement as related te better health. To
achieve these ends, many progréssive and forward looking schools and schogl
systems plan and schedule adapted physical educatlon so that students partici—
pate in this .program in addition to--not in place of-—regular physical educa- ..
tion activittes. In this way, studehts witH special needs in these areas
receive the best of sgveral worlds--required individualized attention; necess~
ary socidl contact and interaction with-'classmates and peers; emphasis on
phy51ca1 and motor needs; attention to ther .needs that can be attained
through active participation in a variety of physical-education and sport
activithES. s

b <

These Guidelines have been designed for: many ‘different pub11cs—-physical
educators, special e§uators, classroom teach®rs, school Administrators,
resource and supervisdry personnel, counselors, medical and para-medical
personnel, nurses, those om er n44related disciplines, students, para-
professionalé parents, the lay publit, and for the youngsters themselves.
Thie is a practical, realistic, and functional res0urce for use in public
schools, residential facilities, day car® and act1v1ty centers, clinics,
hospitals, and both undergraduate and grafuate professional preparation pro-
grams. Specialists and generalists alike Will find contents adaptable and-
workable for varied situations and i programs at different levels. New,
innovative, and flexible app;oaches are proposed and out11ned

To initiate or enrich adapted physical education programs requires
complete and continuous approval, cooperation, and support of school adminis-
trators. Their belief and agt1tude toward-the program sets tone and atmos-—
phere gpr the program and are instrumental to itS success. Administrators—-
at state, system, and,school levels--have definite roles, specific responsi-
bilities, and contribute greatly to adapted physical education by giving
their wholehearted support in plamring and implementing these programs.

€

' Specifically adm1n1strators - v .-
¢ ‘. Provide supp@rt and coordination for the program within the school.‘ '
‘) . Provide adequate space, equipment facilities, ‘and qualified

Ad

personnel for both 1ntegrated and separated programs as needed by
students. ‘

¢+ - Assist in scheduling classes for childten assigned to the special
adapted physical education program where feasible and when necessary,

and scheduling children into regular classeg when practical and .
possible. . . .
. Provide adapted physical education teachers w1th supplies for .
communications and rgcords. :
-- ’
- 13 - - ‘ °,
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Provide information regarding the school's medical policy with respect
.to the program fpr all persons concerned——doctors,‘nurses,fparenté,
teachers, lay public, and the students themselVes. ‘
¢ Understanqiand implement programs in terms of federal and state legis-
. lation app icable to education for special populations in general and
physical education in particular.
Act as liaison with and interpret the program to the board of education,

- teachers, medicaltand nursing personnel, parents, and the f%y public.

\\ Despite increasing numbers of impaired, disabled and handicapped youngsters
becoming the responsibility of public°schoéls, too many administrators are still :
unfamiliar with both the term and concept of adapted physical education. Adminis-
trators, physicians, nurses, parents, and other interested personnel must be’ made
aware of the scientific preparation of physical educators in general and of those

@ with special knowledge and competencies in adapted physical education- in particular.
Physical educators should be an integral part of interdisciplinary teams which *
staff and program all aspects of the curricﬁlgm for impaired, di%abled, and
handicapped youngsters. Administrators shohlé'eqcourage colleges and universities
‘t@ offer workshops, clinics, institutes, and seminard in addition to ‘appropriate

classes dealing with specific aspgects of adapted physical education--philosophy;
scientific bases of activity; organizing, administering and evaluating programs;-
ihdividualized prescriptive teaching; facilities, supplies, and equipment; handi-
capping conditions and implications for activity programs; child'growth and
development;’ motor function and development; diagnosis and prescription for motor

tproblems. Units dealing with adapted physical education and impaired, disapled,
and handicapped popmlations neged routinely to be made a part of all classes and
courses in physical education. Competendies-need to be defined and approached so
that they canibe applied to all students/ﬁﬁzzever they are housed. This approach
will enable impaired, disabled, and handicappéd students to become a part of w
regular physical education programs and enable all students to have benefits of
adapted programs as needed and necessary. '

. Efforts should alsp be made, to include appropriate sessions during regularly
‘scheduled inservice programs at state, system, and local levels. Programs to pre-
sent promising practices and success stories, to engble personnel to discuss mdtuai
- problems, and to stimulate greater interest in and understanding of adapted physical
ieducation are needed at mational, regidnal, district, state,. and local conferences
and conventions of all disciplines and specialties in the total educational family.
The role of classroom and special edudation teac*grs, especially at the elementary
school level, should not be over looked in that, they can do much to supplement and,
complement efforts of an adapted physical education specialist. For example, cEifs- *
room teachers can: . . s : o

- . -

Aild in screening classes for’poésible adapted student referrals !
— to _the program: ., X )

Aid in student referrals, to the program.” ~~ T ~ - T

Cooperate in scheduling ‘students for screening examinations and

class instruction. '

, . Give moral support and“encouragement to children in the ﬁrégram. -

. Assist in implementing the program and dctivities duping régular. *

. and adapted .physical education classes as well as in conjunction

- with classroom activities. - . PO
' Act as liaison in informing parents about the prégram when necessary.

- {
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« *Too. many school-system% have f&ndred impaired. disabled, and handicapped
children When it came time for physical education; in some situations'they
"~ have been autohaticalfy Sent to.study halls, or academic classes, or made to
give out towels, take roll, grade papers, or provided with other meaningless
busy work; in still other cases,:pressures from parénts, well-intentioned
" family doctors, or special interest groups within a @ommunity have resulted
‘in, thevexcuse of these children from physical education. Gradually educators
are realizing that tHese conditiond indicate how little thought has been given,
basic needs,of children; steps. tho gh slow, are now being taken to rectify
" these conditions and situatigns. Legislatiye mandates and court decrees are

’
. .

- - -

o many physical educators have allowq@ithemselves to be placed on the
efengive about their roles and contributions in educating all children.
Physical educators must be prepared to defend ,their position; the initiative
must be takef with an offense d eloped from scientific research results,
empirical evidence, and subjectjve reports based on highly competent profes~
sional experience. "Education our business; physical activities ocur media;.
‘and adaptations of physical activities our trademark, Together, they mean .
edicatdion through adapteq physical education for all youngsters who cannot
gafely, successfully, or with personal satisfactiStharticipate in the vigorous
and unrestricted activities of the régular physical education program.

<

‘
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. Wheelchair basketball is an excellent example ‘of a popular '
.sport adapted so -that impaired or disabled persons can partig¢ipate

in activities that appeal_to interest, and challenge thgm.
Activities of this type have for the most part been gonfine
special schools, re51dentia1 fac111t1es, hospitals, clinics
special recreational clubs, and certain organlzatlons. Mor
attention to activities of this type must be given by perso
in publlc schools and community agenC1es.
.

» . :
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‘ ‘ * . -ADAPTED PHYSICAL: EDUGATION: ‘AN OVERVIEW .
v 4 N . M : — e o . .

> What Is Adapted Physical Education? ?

~

ucatjon, recreation, sport, and related ' .
d#sabled, and®handicapped persons. Op the one
ating or mainstrgaming petsonsaithavarious

. regular sc¢hool and community programs.1 On.the
groups who wangto maintain separate «and *
tivities special popufiations participater<:
Neither legislation nor litiggtdion mandating placement of agd programirg ‘for
all individuals, regardless 6f type or severity of handicapling condition,
in least Testrictive epijrSnments, or most normal setting possible, intend
or imply abolition special programs; nor do they mean indis riminately
placing individuals|in regular programs for which particip are’not .
prepared. , ) o

+handicapping conditions int
‘other hand are individuals.a
special programs in whatever

.

quarter century, expresses purposes and provides basic guide-
lines for al1l programsfzﬁd activities involving special populations. It.is e
interesting to note that West “Virginia and Pennsylvandia fave recently incor- i
porated these.same principles into new deffnjtfbns of special gducagion..
By definjtion, Adapted Physical Education is =-- .

. [y -

- . . . - < . < & .

..« a diversified program of developmental activities, games, - -

sports, and rhythms‘suited to the interests, capdeities, and

limitations of students with disabilitiec whoe may not, safely .

or successfully engage in unrestrigted pawticipation in the. . ¢

viqorous activities of thé general phisdgal gduga}ion progpam.3 . A
~ 1 7

«9_41
A

S

- .. 4

Specifically, special provisions are necessary far .any individual who L.
cannot~safély, successfully, or with personal Batisfacfion partitipate in
unrestricted Activities of general or regular programs._ =In addition to v,
encouraging administrative and organizational f{lexibility so that individuals
can participate in'regukér programs when possible and special activities:
where necessary, services are based an qged and not genérhllzagions from ) MY
categorical conditions. All hembers of a student body. bgcome.eligible for.

. ¢ «

needed services. et 9 .,

-
-

s -4
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1Integrat:ing Persons with Handicapping Conditions iato Regular Physical

- ) -

Education and Recreation Programs.. Washington, 'D.C.:

Health, «Physical Education, and Recreation, 1975.
als '

. .
ZfSense and Nonsense About Mainstream

-

American Alliance for .

3 .

" Journal of Physical Educatiod

~
in{'
and Recreation, 47 (1):43; January 1976, @™,

3Journal of the American Association for Health

¢

3.

Recreation, 23" (4):15; April 1952. .
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_and improvement of: Self-

. . 0.
Basic aims and objectives of adapted physical education are no different than
for physical education, in iay setting or for any student. Incladed are development
11T%ation, Human relationships, Civie.responstbility,
and Economil effictency. . -~ . . ‘ '

— N -
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épecific elements of adapted physical educatiod‘include:L
4

LY

& . . - R .
Corrective - remediate conditions such as postural deficiencies and minor
orthopedic deviations through individually planned exercise and activity
. programs. p 1

Therapeutic - providé individual prescriptions of movement activity for
yarious purposes and to meet specific neggs. T .
Remedial ~ change or improve function or structure by means of selected

exercises and/or physical/motor.activities. . ‘

Adapted - modify sports and games so'impaired..disabled,eﬁgg/haﬁdicapped
persons can participate, and/or provide means for each p n to develop

\\\ sufficient skills in various-activitiés so as té -be able to participate

with peers, classmates, and contemporaries.

Developmental - inctease exercise tolerance of the weak and ill through
individually planned and progressively vigorous programs; more recently
this has referred to preventing or improving low levels of mofor ability
or poqr physical fitness in preschool and primary level children.

Special - provide for'the_specific needs and abilities of special popula-
tions through cortective, developmental, therapeutic, remedial, or adapted
. activities. .

~

Physical: and motor activities are being used for a variety of remedial and
therapeutic purposes in piograms throughout the colntryy Many of these same physi-
cal and motor activities are also being use¥ ih preventive programs, espcaiallv
in infant stimulation, early childhood, and parent iatervention projects. Despite
successes of many of these programs, research results, empirical evidence, and v
subjective observations differ as to exact and conclusive cause. and, effect rela-
tionships for noted progress. Research is needéd to shed defiditive light on this
conflicting ev}dence. _ A - . . - l
Increasingly, physical educators are- being looked to by other specialists for
guidance and assistance in evaluyating, diagnosing,.and prescribing for children with

. various perceptual-motor problems and for those ‘with specific learning disabilities.

This tontinually broadening scope ‘of responsibility ha's caused some. physical educa-
tors to say that thé generally accepted defipition of adapted physical education ¢
is somewhat conservative, limiting, and not in keeping with the trends and needs of

N N . 1Y ’ . ‘.

.

-
4+ bd A}

Al - ' N .

lGuideljines for Professional Prepgration Programs for Personnel Involved in
Physical Education and Recreation for (he Handicapped. Washington, D.C.: American

Alliance for Health, Physical Educationy afid Recreation, 1974, pp. 3-4° v
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- today's youth. Many impaired, disabled, and handicapped children need special

help with motor learning, body image, laterality, directionality., locomotion,
self-copcept, use of leisure time, and with a-variety perceptual concepts
involving space, time, speed, intensity, direction. aantorm: large gumbers
aiso~habe*postura1 deviations, inefficient body mechanics, balance problems, -

.and low_levels of physical fitness. Physiofl educatd{bn programs and activi-
ties dre being designed* to promote percepfual-motor development among children
with’d variety of learming disébilitiesg to serve as a base for.reading-

“writing-and-arithmetic read{ness'programs for 'all children, and to form the
foundation of preschool prevention programs, especially among children identified

* .as high risk cases. There is justification and need to be sure that adapted
physical educdation #& interpreted as ﬁncluding developmental activities,

* methods, and procedures for indivi@uals withyperceptual-motor difficulties and
Jpecific learning disabilities. As bhysical education activities receive B
greater attention and, emphasi%s in preschool and elementary'school programs,

- the importance of anpd need for well-defined and planned adapted programs at all
sc¢hool levels become paramount. Broadening the interpretation of the defini- °
tion of adapted physical education to include perceptual-mot r problems and
specific learning disabilities makes thjg consideration of even greater impor-
tance.

- v

Physical.educators must consider several factors when planning and imple-
menting adapted physical educatifon programs to “sasisfy the word and iptent of
this definition. Adapted physical education refeYs Yo any motor activity or

' movement program desighed specifically for impaired, disabled. and handicapped
'pensons‘in any setting with an educational focus or purpose. By defﬁnitioh,’
adapted physical education includes physical activities --

¢
?"Plannednfor individuals with learning problems. resulting from
' motor,.mental‘ or, emotional disabilities or dysfunctions.
Planned for puréoses of habilita ion, rehabilifation, remediation,
of physical &evelopment. | .-

~

~~HModified so impaired, disabled, and handicapped persons can’
participaté.

- <
Designed for modifying movement capabilities.
- L3
Planned to promote maximum/optimum motor development.

.
Conducted in a sclool setting or within a clinjc, hospital.
residential facility. day care center, or other environment-
where the primary intent is to influence learning and/or
movement potenfia{ through motor activity:

('\
Conducted in either regular physical education or ;Z;:IEE ot
adapted physical education classes depgnding upon functional
abilities, needs, and individualized! program of a student;

[ty

———— e

]
Individualized does npot mean only one-to-one relationships or small
group settings, or preclude class or team activities. Individualized ‘means
.2 variety of activities, methods, progedures, and techniques accqrding to R

needs, abilities, and’;imitacjons of each ptogram participant.
“~

o4 .
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\participate with classmates.

\ . . ! .

Adapted physical education -is concerned with stydents who.have conditions such

as: v . . ‘ ,
~ Al ' :
. Cultural, social and econogic deprivation ‘ -
Hearing imgairments including deaf and-hard of pea}ing - . .
/ Illness and infirpities’ i

Learning disabilities and perceptdal-motor‘pt blems
Low levels of bh{z?cal fitness, specific motgr deficiencies, and ;
ghysical underkdevelopment ' )
Mild, moderate, sdvere, and profound mental fretardation
Neurological impairtients and brain damage e
Physical and Stfthopedic”impairments including postural problems and
inefficient body mechanics . ‘
Special health problems s®ech as cardiac disorders, multiple sclerosis,
muscular dysgrephy, obesity, malnutriti¢gn, diabetes, and asdﬁma" -
Serious maladjus ments: emotlodgl«disturb rrces, and social malaéjustments
* Visual impa?rmenﬁs including blindness agd partial sightedness
¢

a «

Adapred physical‘edqggtion is flexible yhereby individual students take part
in activities within the regular physical edfication program whenever they can safely,
successfully, and with: personal satisfactio participate with their ¢lassmates.
Special offerings are provided through the pdapted program when activities in the
regular program are such that indiQ}dual stfudents ,camot safely, successfully,
or with personal satisfaction participate pith their classmates. Safe, suyccessful,
and personal satisfying partiéipation can fbe influenced by one or more’ of many
physical, mental, emotiohal, and social ffictors which must be considered when deter—
mining why an individual cannot safely, guccessfully, or with personal satisfaction
Program plpcement should be flexible so that students
can be moved from the regular class o e adapted ¢lass and’ back agaln according
to individual needs.

N P

Adapted physical education may beftin addition to, not in”place of. partiéipatiOQ.
in regular physical edpcation programg. Students with special needs can be helped

‘throggh participation in additional physical education classes where special and

individualized atttntion can be givery to meet special needs. In this apptoach
individual students have opportunitigs to work in areas it which they are deficient,
to pre-learn skills and gctivities. lind to become more confident in their ability
to participate and compéte with slafsmates in regular programs. They are not N
dehied opportunities for social gr th and development; recognition among peers,
and satisfactions of progress from participating in appropriate activities in the
regular program. - . . . )

>

Mho Participates in Adapted

Physpcal Education? ' )

- o 7 - -

.Adapted physical educatio is for any student who cannot safely, succes;kully, ¥
or with personal satisfaction articipate in regular physical education progtrams.-
Adapted physical education shduld not be limited to.students with postural, orthopedic,
and eorganic conditions. The program should include students with visuak~and‘heaglgg
impairments as well as thosefwith igteLlectbal limitations, Pehavior problems,
perceptualmotor difficultief, and non-sensory physical conditions. In addition to
students with chronic condifions, adapted programs shéﬁld«proyide for those recu-
perating from injuries and ccidents and for those convalescing from long d%‘shqrf

>
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time ilghesses.. Gerterdlly, every student sapable of attending school, re-
gardless of type or severity of tmpairment or disability, ¢ take part in
and benefit from participation in adapted phyoical education programs. Pro-
visions must be included in physical education programs for all students not
just those abPe to take part in regular rdframs. Studehts with low levels
‘of physical fitness and those with specific motor deficiencied should be
included in a brodd amd all encompassing adapteé ptogram. Children.with
specific learnifif disabilities which are influenced by jack of motor coordi-
.nation and poor physical development can be “ided B& paqﬁicdpating in compre= . "
hénsive adgpted physical education programs. In general, ‘
S
N . . 4 ’
Ad;ptqd physichl education jincludes a larger segment of every .
student body yhan is generally realized. Sevkq to eight per cent i
of school ag chilaren'hpvq physical, mental, gnd emotivnal .
conditions_Jo such a degree that some specidl™ programing, including
dugatidn‘ is necessary. At least sixteen percent of
every student bodv can benefit from individual Sttention and
special-pkéframing because of low levels of physicgl fitness,
"specific motor deficiencies, or indaequate physical development.
Some specihlists have estimated that over fifty percent of sfany
student bodies' have one or more specific learning disabilities
which can be attributed fn; part to pdor motor or perceptyal-
motor development or inadequate physical condition. Even in the
smallest of 'schools several adapted physical education classes
dre nceded aMd cah be justiYied; in large schools at least one
suclf.class is sti%l nggqu every periéd of the day.-

4

ks — L ©

Adapted physical, education is for all levels and should nhot be °
limited to colleges, universities, and-sgc&hdary schools., Many
students’ in primary and;iﬁterﬁedjute grades can profit from."

" individual attention and special progrqming so they become more
skilled, competent, and ready to participaté in regular programs
when they enter secondary school. , .

The numbgr 'of “students whd can+and should bé sefved by adapted physical
education.dictates that the scope of these programs xpand; more classes, o

’specialhinstfuctors.«resourde mersonneg. and appropriate facibities‘ara
needéd. Programs to meet gfudent’s' need§ can be introduced and existing
programs. expanded without drastically <hanging regular .class enrollments.
However$ this cannot be interpretgd as condoning, sanctioning? or giving
licence to yholésale and indiscriminate use of such an approach. It is a
way to inffiate/and introduce’ adapted physical education wherfe none now bxists,.
se as to gain gdministrative, pbrgntal. and student support for a comprehen-
sige‘progrdm ¢ nducted-by teachers with special interést and training in the
area, " Creatiye and.innovative ways of neeting the‘ngeds of all students,
including thoke with various impairments and disabilities through physical .
education ar needed and should.be developed, Full use¢ should be made of
student’ leader}, aides, volunteers, teém-teachingr cg-educational classes," ¢
modblar sc duling, enrichment programs, and many other devicqg and proced-

ures now afpart of modern educational programs.

L
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Why Every School S

M

2 0y

~

Aggpted physical educ
students learn sensible *and rea
in appropriate- physical and recfeati

-

, habilitation, rehabilitation, growth,
.~ comprehensiv®, program should include --
~
w
abilities, and, limitatioas.
24,
" activities of a developmental

v

hould ' Of fer Adapted Physical Education?

afion®is not’ an end in itself but a mean
listic limitations so that they can ﬁé?ticiq?te,
onal-
conditions. The program is a positivé fort¢e in the ed
and development

e~

activities adapted to each individual’s interests, cap

o

' .
2
. .

E)b} which

‘activities without aggravating their
ucatiop, training,
of each participant.

b

The
t’ N

acities, *

v
correcttve, or remedial nature
to exercise.

)

designed to improve conditions amenable
activities within the regular physical education prpgram which
are safe for the student and in which he or she may participate
successtully and with personal satisfacrron.

.

3 -

b 3 )
Adapted physical educatior is not baby-sf%&ing. busy work. watered dowrr ,, ;
activities from the regular-program, or a medns of »circumvent ing\phvsical education
* requirements. apted phiysical ngcatxon is an integral pgrt ;%)theftotal educa-
tional program$ g _been-relatively untapped in ‘too many schools, and «schoo
systems, The need for well developed, meaningful. and individualized adapted
~physfcal education programs in ‘increasing, not decreasing, and will continue to
incgedse since population growth automatically means more impadired, disabled,
and” handicapped youth. -Phiilosophical changes wirich promote keeping childred
at kome and in the commuiity ratfier than in residentral facilities and advances
in medical technology which save many infants who'gven a gqufation ago would not
have survived the first or second vear of life mean more »impaired, diéabled, and
handicapped children becoming the.responsibility of all general ‘and special areas
of "public edwtation. In addition, recentfexperimental~and empirical evidence :
_ -shows that certaipn basic physical skilTs ,and motor-abilities contribute to e
success 1n acndgmic or intellectual skills, and feﬁortg?gndicate that participation
-..4n vigorous pHysical acvivities 1s important to grewth and development of all
children and youfh inciuding impaired, disabled; and handicappédczoungsters;

-1

™

-
¢

—_ubat Are The Goals. of Adapted Physical Education?

. 0y

. .
!

which give direction to the program and

. The base of any educat ion” program is centered

/

w
upén its goal§--statements
transfated into readily attainablg and, .

measurable objectives for each participant.
achieved than others: some

are more functional

Some goals are mwore easily and quickly
and elisier to ohserve thag others.

In determining the direction of adapted- physical education programs, dany statement
) of;gogls should be viewed as a guide to and, framework for the program. All gQals
do not, appky to every student in tlp program; goals which do apply to individuals
may vary in degtee at different times during the program.’’ The students themselves

must understand goals of &he adapted physical education

‘program’ as “they apply to
ates formulatien

them and td their specific conditToms. €

urrent.gmphasis necessit

degreée of

Representative of meaningful

* of basic objectives for each student in hehav}orggigegmsAsofchabz
_actainment,ganfﬁé’oB}eéETVET?;ﬁgﬁﬁaféa and i

d determined.
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nyqtional goals for adapted physical educatiog1 include --

e L .
. Protect conditions from aggravation by acquainting each student Yo
with information about his or her limitations .and capacities and. A
arrang%ng a program within each Student's physiological work ’
: capacity .and 'exercise tolerance. v Ve

Py . - L _
o

ovide gach student with opportunities to develop organic vigor,

cular strength, joint function, gnd endurance within limits of
or her disabilities. : . - »
de each student with opportunities for-normal social develop~

’through-reéreatigpaI sports and games appropriate to age group
interests. ’ .

<° Prov

men

[ & an

. Provide each student with opportunities to develop skills in recre-
ational sports and, games within limits of oné's own gisébility.

- . [} :

4 3 - ] |
.- Contribute to security through,improved function and 1increased 14 .
‘ . abilitxhto meet the demands of daily living. . Lo
~ ‘ - - . t
- -" Aid in social development, adjustment.and/or resocialization df’the
.t individual when an impairment or disability is permanent.
. ” - Provide opportunities for normal social development.through physical - -
activities appropriate to age group and interests. P -
. ¥
. %ccomplish needed therapy, correction, and réstoratior of function
for conditions which can be improved of removed. - "
) . Develop personal pride in overcoming impairments, disabilities, and . ‘
weaknesses. ) .
»e

' - z . N bl R

* 9 ..
- Develop an appreciation for individual differences and the capacity
to accept limitations withput withdrawing from a group. 7 .

[N - -

iz"lBased on Arthur S. Daniels and ﬁvelyn A. Davies, Adapted Physical
‘Education, 2nd -edition, Harper & Row Publishers, New York, 1965: PP+ 326-332.
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Regardl§§é of int&rests, experience, abilities, or limitations,
adapted physicg}'edﬁcation can- provide opportunities for every
individu%l who cannot safely, successfully, or wi h personal -
satisfaction participate in regular and unrest¥icte physical
education activities. Adapted physical educatign-ca help these S
. participates spread'their.wings and build their ‘own rotkeq
the moon while experiencing success, achievement, and-having,
. fun. Rivalry and competigion do stimilate a youth's ambition!

(3.4

- - Phptogriaphs cortesy of Human Resources Seho
- : ) Alpertson, Long Island, New York *
' - a4 .‘ ’ _ _ & R ® * ' L
Q ‘ . . i N N , . 2429 o ) ‘ . -
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. Qrganizational Patterns :

P
¢ ' ’ -

. .
>

ADMINISTRATIVE CONSIDERATIONS IN PLANNING,
~ AND IMPLEMENTING ADAPTED PHYSICAL EDUCATION PROGRAMS

»
.

Success of adapted physical education programs.is dependent upon many
factors, including well defined plans and carefully organized procedures
to implement these plans. Just as it i€ not feasible to outlgne a single
course which will apply t& each student, no one organizational pattern,

B

administrative structur¥, or prpgramlapﬁroach is’ appropriate and workable in L

all situations, Régardless of school lgvel or environmental setting, certain
basic factors must be tonsidered in organizing and implementing adapted phy~
sical education programs:

.

Organizational Patterns 3
Personnel -
L . Facilitigs ‘ K
" Classifying Students
Referral, Evaluation, and Recoxrds

. Public Relations, Community Awareness, and Education’
PAY - \( . . T:
. et . . .

.
. -

* A variety of philosophieé, organikatioﬁal~patterns,‘and administraéivé
structures have influenced and been used”successfully for adapted physical
‘education programs at different levels and it varipts siteations. Some pro-
grams have been organized and functioned for one type of impairment or dis-
ability. Many very successful programs-have cut acros$ impairments and
disabilities ‘and served two or more different conditions.’ Still other pro-
grams have integrated special populations,with able-bodied participants; .
others have abled bodied participants as a minority with special groups as .,
the majority. An approach that has been successful in a number ‘of places
provides flexibility in placement. Key to ‘success in this approach is
ability. of each individual to participate ‘safely, successfully,” and with
personal satisfaction in the current activity. Basically a three step or
level approach is provided: . . . :

. ..

¥ B

.. Regular ?rograms—-individuals who™ ean take part in regylar o
activities safely, 'successfully, and with personal satisfactiqn
ate guided and encouraged to par§icfpéte in regular and community
programs where they participate with peeys and classmates.

\ . - P
Half-way House Or Intermediate Type Program--many individuals have -
the potential to take part eventually in regular programs but for
the immediate bresent cannot.* Something is lacking--confidence,
experience, skills, emotional stability, social awareness, intel-
lectual ability, physical condftion, overall ,control. .The half-way
house approach serves to help this individual overcome such problems.

i -

Special Rrograms--some individwals have such severe, profound, and
multiple tonditions that they neg¢d long-range opportunities and
expériences in special, segregated or sheltered programs. Individuals

) . _ : Y
N » . . & . N
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‘

i J . \
‘4n this group should not be considered permanently confined to special
programs and §ctivities——to consider such an approach 1is inconsistent’
wickn}he concepts advocated throughout these Guidelines. ’
v N .

f L4 .

In”general, sp#cial programs .in addpted physical education include:

9

. Corrective, therapeutic, or remedial emphasis as part of habilitation

or’ rehabiditation efforts. ’
S oo/ . ‘ ’
. Adagted/emphasis to help individuals make adaptations so that they
can tzZé part in regular programs or to thake modifications in an
'activity so that a homogeneous group with one or similar conditions .
can participate.
) . . , "

. Developmental emphasis\to includé.both preventative and remedial
programs of basic activities' including perceptual-motor, basic .
movement, and fundamental skills. Early childhood and infant
stimulation ;approdches are representative examples of this level”

- of program. Programs for elderly persons might also be considered

as part of this emphasis.

Over the years different organizational patterns and administrative structures

_have been used for planniné and scheduling adapted physical education classes.

Within the context of providing full services to all children, regardless of type
or severity of ‘impairment or disability, ‘each of the following approaches warrants
consideration as school staffs evaluate existing adapted physical education pro-,
grams or plan to dntroduce such programs,in their schools.
. Separate class. When ngeds of certain students cannot be met in
. Tegular classes and nunbers-are considerable, separate classes may
~ ~be‘3ustified. With ingreasing numbers of impaired,‘dfgabled, and
handicapped children becoming the responsibility of public educa-
tion, it may become necessary to think in terms of more not fewer
separate classes, regardless of the size of the school. Tor some
time in the immediate future,. these classes may .be necessary because
of legislative mandatésr;gggiripghggog:am§ for all impaired, d}gabled,
and handicapped children to be. appropriate, individualized, written,
and periodically evaluated. In addition, ag more severely and multi- "~
ply_invblqu children become the responsibility of public schools in
least restrictive environments, the sepa;ate class may be the most
appropriate initially. ’For some this may be a means of catching
up with the separate class serving a half-way house function. The
.separate class may also serve students after they return to school
after gperation, accident, or iliness. Virtually all secondary schools
can justify at least one adapted class every period without increase in .
- staff” or-any qpprqciable:change i@ class size. * )

Y
.

USSR * a. ) -

1Send information about your school--boys and- girls enrolled in physical educa-

" tion by grade, number rof class periods per day, number of men and women physical -

éducators, number of boys and girls needing separate class placement with breakdown
by conditions, number of periods tdught by each instructor, number of inddor and
outdoor teaching statioms--to AAHPER Consultant, Programs for the Handicagped, .-

1201 16th Stréet, N.W., Washington, D. C. 20036; for an analysis of your situation.

.
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-
dents with certain‘impairments or

disabilities spend specified ys each week in an adapted section
concentrating on special needs \and other days in a regular class

participating with classmates and peers.
» ’

*« Dual (Class. In this plén s

* « Combined Clisg. In' this plan abBle-bodied students aiong with
individuals needing special assistance aré\éssigned to the same
.elass. Each student in the adapted program is assigned activities

ar

within the combined class on the basis

- limitations. .

-

of condition, abilities, and

.

. i~
. 'Flexible Plan. 1In this p

an impaired, disubled, or handicapped

) o

ERI

e .
.o -

. student is assighed adtivities.in a special or separate ‘class when
it is not possible to participate safely, successfully, or with
personal satisfactidrf in the rééglar pragram; the student is.assigned
ko the regular class for aactivities in which he or she can compete
with classmates. ‘This differs from dual classes in that larger
‘blocks of time--units, activities, moduled--become bases for partici-
pation., It also affords students greater continuity to the program,
provides more opportunities for students to develop ski}l%,'and enables
greate% emphasis upon attacking remedial conditions. In some_situa-
tions certain students are assignéd a given number of aaqpted classes
\ per week t? sgpplement their regular class period so that they receive
. more inst§¢c§1on, increased pdrtigipation, and more individualized
-attention.} This approach has a great deal of potential for the
elementary school tevel and for students with specific learning

disabilities associated with motor or perceptual-motor deficiencies. //} '

. Home-School Program. When twime and facilities of the school situation

are extremely limited, a cooperative home-school program may be justi-

fied and initiated. School personnel review health and medical

records, .screen studénts, program'exercises and activities according,

. to regular policies and procédures-and assist parents develop under—

standing of and competency in supervisidg exercises and activities.
The program is conducted at home under the supervision of the parents
with school personnel serv%ng in an advisory ¥apacity. Often this
same aﬁpf&ggh can be used to.supplement the school-centered adapted

. prqgrgps.' . . .

, .

.- Before or After School Rrogramsg. Opporzunities before and/pr after
regular school hours can be used to supplement experiences provided
during the tegular school day. Special, developmental, or adapted
activities can be a part of intramural programs and organized in

'« ways similar to offerinés'during the. regular school day. Many success-

ful before and after school programs have provided both special and

reular experiencaes jn tliese areas for students in need of special

acfenpion and exEra work. Lo e

Teachers, administrators, and .supervisors responsible for orgaRizing-
and administering adapted physical qﬁﬁcatiqn.programs need to assess

and disadvbncages‘bf these organizational pattérns and select approach
appropriate for .their- own situatiens. . While it' is difficulit to general
numbers which can be handied®in any given situ?tidh,.generally twelve to

-~ 1+
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fifteen students represent a realistic enrsllment in a special of segregat:Z
class. In most any dnstance, twenty students should be the maximum permit"d

in these classes and then only with sufficient factlities, equipment, and teacher
‘assistance. Another, rdle of thumb for self-contained classes of a single condi-
tion is the maximum number permitted by State law for that condition. Integrated,
partially integrated, -or résource 'situations function more %effectively with a
smaller number of special students in the regular class. In all situations, more
attention needs to be givel levels of physical fitness, motor devélopment, physigal
profi¢iency, and sports skille rather than physicad, mental, em tional, or social
conditiohs. With:these basic eriteria in effect, adapted physi§a1 education
classes will have the potential of servgpg everz'stuﬂent in a school or system as
personal situations and conditions dictate. N

R ' -

1

Careful organization in which attention is g&ven the smallest detail is
essential to the success of any adaepted physical_education program. Appropriate
records accurately maintained are needed to assess daily progress to individualize
activities according to changing needs of each student, and to make it possible for

- every participant to have a program designed according to specific needs. "A well-
developed, practical, and functional system of records can b€ very valuable to the
instructor and aid in organizing, administering, and supervising the adapted program
more efficiently and effectively. Ideally, an instructor should strive to give
each student individual attention daily. In most adapted programs, even tnder the
best of conditions, this.is very difficult to accomplish. Generally, conditions
are such that one instructor cannot work with each student every day since priorities
within each must be established and followed. There are ways, however, 4n which
an instructor can influence his or her knowledge of and contact with each student

“in the adapted program.

Use student assistants frem within the school regardless of its
1é0e1—-element9ry, secondary, college, or university. Criteria
can be developed locally related to selecting, training, and
evaluating assistants individually and collectively.

* 1

- Use para-sub or non-professional personnel as technicians under
the supervision of professionally prepared teachers to assist
in specific aspects of the program. . ; . s

Capitalize upon the flexibility of modular schedules to increase
the number of class periods and adé to the kinds of organizational
patterns possible to enhance the g;og{am. on iﬂ@

f

Develop schedules and patterns in which teachers only teach and
as such are not responsible for supervising locker and shower
room activities which are monitored by paid attendants. Even
without modular scheduling this approach immediately doubles
the number of class .peviods, reduces class size in half, and
makes possible greater flexibility in scheduling so that more
activities and ‘additional individualized attention can be
givett students taking part in_the adapted program.
4

-

7
/

Recogniz% that an individual teacher does not need perssonal
contact with a student everyday to irfluence his or her educatlesi:) .
Placing emphasis on the learner and learning rather than the

.
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" teacher and teaching makes the job of a téicher more difficult -
"and more important. The teacher has a tremendous responsibility
« for obtaining appropriate resources’and materials structuring
the learning environment according to student needs and learning *
styles, and guiding .the process 'so that learning is dynamic and
ongoing. It is difficult for teachers to admit one never teaches
afother anything--you can lead a horse to water but can't make it
"drink? . . o ' 'éh
- T ¢ vk o
With increased emphasis on individualized,programs, equoré@gry approache
problem solving techniques, parallel play pattérns, and movement hetivities at
the elementary school level, questions are raised as to which students in
fact need‘speciél adapted physical education .programs. Many teachers report
as high or higher percentages of children from regaldr classes with Bhysical
and motor problems from special classes. As greater emphmsis is, given
recreational, leisure, and lifetime sports, more schools move to selective
:and elective programs, and mdre children have high quality programs at ‘elemen-
“— tary-and“Junfor high school levels, good guidante and directfon can result in
“ many special educatioﬂgenior high school” students taking part in regular
‘programs. Increasing need at this level is on corrective, therapeutic, 9r
remedial programs for students with various physical jmpairm%hts, orthopedic
conditions, or multiple disabilities. The direction.is not nearly as clear
cut at intermediate, middle; or junior ‘high school levels because of “strong
emphasis on team and competitive sparts. Program directions and emphasis at
this level necessitate additional sthdy‘before definitive conclusions and
positions can~be made. Adminstrative and organizational flexibility are key§
to successful programing‘at this level as at those above anmd below it.
- ~ o -
Legislative mandates and court decrees require students to be placed in
least réstrictive environments or most normal ‘settings feasible. This process
- is given different name%-—normalizatiqn,’ﬁntegration, mainstreamifg. However,

.
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the concept of mainstreaming is often misungerstood or inappropriately defined.

In an effort to resolve this dilemma and provide some direction thé following
definition is proposed: :

.
N . N

- Mainstreaming refers to the concept of providéng appropriaté
. -educational serviee to impaired, diSabled, and *handicapped
ehildren, regardless of the level of invnlvement in-a setting
as near to traditional educational practice as possible.

— ~

. This definition does not -- 3 . ' \

- . suggest a massive return,to or placement of all ‘children with
learning problems in the regular grades. . ) . z
. . refer to separate settings as equivalent placements. ’
. mean the end of all self-contained special classes as a
.gervice vehicle for children. : N

2]

This defin}tionkdoes suggestion -- . "

« a continuum of service alternatives appropriate to,allow.placement *

of children-as individuals not members of categories.
. N
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- . some system qtﬁef than the present dichotomy of either’ placement : ’
; ) in regular class or placement in spegial class. o .
‘ ‘ : N P
y .- ¢
problems is as important. if not more so, than interventive xf
. - service to children who have already demonstrated their learning \
handicap. . ( ’ -

X . .

- . a.need to integrate all levels of impaired, disabled, and handi-

- ¢ +capped children to the maxi extent possible. Integratfqﬁ may

o $be only in’ non-academic areas, play areas, lunch areas, or through y

v/ flexible scheduling which allows peer interaction between jimpaired,

. // disabled,. And handicapped and pbled bodied children on a regular = %
basis. : v ; ’

« . - -
.

a need for greater understanding of impaired, disabled, and handi-
«capped children.for all school* personnel« .

>

. placement of impaifed, disabled, and handicapped childrén in their
. - ... home district whenever possible to.insure home and school common
. peer relationships. i * *

-

= .

impaired, disabled, and handicapped individuals. . R

!
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Personne} . . . ) \_o/ . . . p

In addition to a solid foundation eﬁcompaésing%tbe same basic knowfédges,
skills, and competencies required of all physical educators, the specialized
instructor in adapted physical education needs an especially good packground in
anatomy, kinesiology, physiology of, exercise,'physiology, movementi-exploration,
motor learning, and therapeutic exercise. Today these instructors must be well
_versed and competent in such basic educational skills as diagnostic-prescriptivt
. . teaching, individualized pyescriptive programing, triterion referenced agses%ment,
and- behavioral objectives as well as the intricacies of due process, equal pro-
tection under the law, confidentially of records, right to know, and admission-
review-dismissal procedures. In addition, one should have an-understanding, of
child and adplescent growth and development including a knowledge of $atfious
impairments,Ydisabilities, and handicapping'conditions——chafacteristics, cadses,

.
e

o prognosis, education and social implications, medical and psychological saspects; .
. particular emphasis needsg to be given mdtor development afd phy§ical capab}ligies -

of those with different conditions.

< f
. B
®

= Teachers must be dedicated to the importance of, régular Sarticipatioﬁf -
- physical acgiviCy by all children, youth, and adolescents,eespecially thpg‘ with

N - - , . *. 7

-~ -

, lpale E. Coons. "Mainstreaming'Definedn" IRUC Briéfings, Volume 12 Number 3,

. new roles for educational personnel in providing serVices to 5 .

¢ . that-preventive service to children with potential learning . - _7-_;__;,;3

v

‘May 1976. p. 5. Washington, D.C.: . American Alliance for Health,;BhysicallEducation

and Recreation (1201 16th Street, N.W.).

4 ' -n
A v 4 . i .

~

- M - k-] °

- 30 ~ -

¢ 5 ; . .
- ’ - 3 5 B N :
. ‘ N ‘ .




/

-

= P4 . L ‘ . - i i
Xﬁ'w*ﬁ""ﬂhw“.‘ ﬁ* ’ . A ‘o ) ' ) -

- * . - < r v .

. ' L L d .
e * ) .‘ B ‘ z * ~ '
various jmpairment® and disabilities. Each must be imaginati\ief énergetic,
creative, resourceful, but most of all understand kids and activities. Often
overlooked is the’ important role of the adapted physical education instructor )
in selling rhe program and in maintaining an appropriate and”extensive public ‘
relations program. . ‘- . o

-

. . 7
Adapted physical education instructors styuld.continue to, promote and

“build an appreciation for and an understandipg of the adapted program through
the féllowing activities: ‘ 7

) n N .
- Take the initiative and develop the program. . S
. Presenf the program to the school administration. K :
<+ Attend méetings~of local physicians to obtain their $ : 2 .
cooperatidn in and support of the prograi. ’ s —-
. Prepare articles, information releases, and bulletins !
. for"local newspapers to keep the public aware of the ’ 5
3 program. : °
- cEnceurage and assist personnel from the mass media--— )
: » local television outlets and radio statiens--in develop- <
ing documentary and feature programs about adapted <ot
physical education, having students, parénts, and staff - )
02 talk shows, and presentIng activities ‘and people on ’ s~
news and other appropriate progrhms. - N
< Send letters and reports to parents t& kKeep them informed - ~ .
§ . of the program in generalfand of their youngsters's progress . ‘
in particular. . ’ . : ‘

« Develop bulletins and information releases for adminis-
traters, supervisors and other members of - the professional . .
staff to keep them apprised of activities in and progress
of the program. ., _ “- 9 T e

. Develop programs for meetings of P.T.A.'s, civic; service, \ -
and other community organizations to make them awgrg of | . , N
tht program and roles they can play in supporting it. « ~ . -

- % . Prepare graphic exhibits including slide programs, videotapes,
4 ) films, posters, and pictorial ‘displays, and develop demonstra-
i tions td show the program and its patt_i‘ci'pants in action. S

v

- 0 . * ! ® L] )
-~ Despite the importance of activities :}h public relations and public
information, the instructor's major responsibilities are:in organizing,
administering, and supervising the day-to-day activities %of each studenme—ia:
and in seeing that all runs smoothly. Instructors must ascertain that.
every student: - ° J
. . . . }
. Has adequate and periodic medical examinaxions,: screening.tests, ) -
and other evaluation and assessment’procedqres to determine needs ¢ -
- and assess progress. e . - .a o .
. Is classified for and assigned to physical education ‘upon the - i
basis of résults of a medical examiflation, other péertident.tests

v K .
and observatiens, ": - ) . 5
- e
. - * .
o+ Participates im activitjes of a program designed to meet indd- .
vidual and s'pe(;‘ial needs and based upon functional capacity or * .
- exérciseq tol.erance$ abilitfeS, disabilities, and ir,mterests."- ) - ~
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Is reevaluated and reexamined pgriodically so qﬁat'adjustments an
-, changes can be made in program as changes in condition are noted

r
4 . Has accurate and up*to-date records on condition and progress i
. various activities within the program; maintenance .of cumulatiye
records and program folders on each student are important devjces
v in assedsing progress and evaluating effects of the program ypon
., the participant. ’ -

“

. .

v

v. 1s given opportunitiés to take part in those activities of fthe e

.with personal satisfaction participate. \

r . - A
*  Other respopsibilities, and functions of an adapted physical n.teacher
include: 1 R 4 . . .
A ’
;+ Consult with other specialists and members of %the staffing'team when -~
- ‘individual cases warrant. H
N . A§sume responsibility for all consultation with the school physician

whed professiongl medical advice is needed.

, . Assess and evaluate the physical and motor ‘status of individuals
with various impairments, disabilitXes, and handicapping conditions.

. . Devélop (design, plan), “implement (condugt) and evaluagé‘diversified
. programs of physical education for individuals and groups with various
impairments, didabilities, and handicapping conditions. B T
-~ . ' - ™
. . Partieipate in intetprofessional situations providing special programs
or seryvices for individuals or groups, including coordination of such
services for a program. . ’

Debate Cg?‘inues to rage regarding roles of physical eddcators in general and
adapted specidlists in particular as related to special populations. At the present
time certification is virtually nonexistent. Specifically-- ?" . - P

. Only one state has a special certification requirement in this area and

that for remedial physical education instructors for physically impai d
minors. Identification of competencies is very weak, and virtually noh-
existent in regulations goveérning programs in t%}s state.2

—

- 1For an in depth discussion of competencies for adapted physical education
'sﬁecialist teachers, supervisors, and collége/university personnel see Guijdelines
foor Professional Preparation Proprams for Personnel Involved in Physical Education
and Récreation for the Handicapped (Washington, D.C.: American Alliance for
Health, Physical Education. and Recreation, 1201 16th Street, N/W.), February 1973.
pp. 11-28. - . —

2

Dexter, Genevie.. Instruction of Physically Handicapped Pupils in Remedial
Physical Education, 1973 edition. SacrameQ:o, California: California State
Deparment of Educatiof. ¢

. “ .
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Several states “have a dual certification in which teachers working

in physical education programs with special®education students must
be qualified in both subject areas or disciplines.

Several states require personnel working in physiecal education pro-
~grams with special education students to. be certified only vin special

educ§tion. '

. -y -
N

. i .
- JAbout one-fourth of states do require a basic adapted physical
" education_ course for certification of all physical education
o ‘gachers.l

- The American, Corrective Therapy Association‘maintains a rigid
“certification program of voluntary registration, including exami-
natfon, for its members.?2 ‘

- ~

~ - )

1 = N ' - *
Increasingly Paraprofessional- personnel and those from other disciplines—

‘s occupational therapy, physical therapy, dance therapy, art therapy, music

o

E

.

a

" therapy, horticultyre therapy, activity/adjunctive therapy--are becoming
actively involved in education, training, habilitation, and rehabilitation

-.programs focusing on physical and/or recreational activities. Clear identi-
fication of specific functions—and roles of persghnel from each of these
gPecializations is urgently needed. Recently representatives of professional-
associations representing most of these disciplines have been meeting perio@-
ically to deal 'with role identification, overlapping functions, and duplication
of effort. Liaison; coordination, and cooperation among these groups are
desired outcomes from these meetings. In some states personnel from these
fields can work directly in school programs without being certified as teachers
as long @s criteria of their own professional associations are met. -

New and evolving roles of bersonnel'directly involved in physical educa-
«tion, recreation, and sport$ -for special populations need reevaluation and
redef ining. 1In addition to telcher-specialists in correctiye/therapeutic/
remedial, adapted, and developmental physical education, spécial resource
personngl are needed to work with regular physical education,*and classroom
teachers as well as with special educhtion personnel. . Special supervisory
personnel need to be considered at all leyels--state as well" as Jocal,
College/university and research personnel in ‘these areas need to come from

" individuals with apprqopriate and significant background and experience in

these areas. Too many personnel preparing tgachers and leaders and cénduct~ ;
ing resgkarch have not” had sufficient firsthand practical experience in the

ield to provide meaningful and.relevant experiences for their students and
to conduct #studies zeroing in on real needs and applicable for live situations.

= s

.
A . ‘ 2
{ * t

-

. M - )
: lPhysical Education and Recreation for the Handicapped: Information. and
Research Utilization Cénter IRUC). State Provisions and Regulatidns for .
Physical Education for the Handilapped. Waghington, D.C.: IRUC, 1974. p. 13.

2American Cérrective'Thetﬁpy Association, Kirk Hodgfs, President,; 6622
Sprifig Hollow, San Antonio, Texas - 78249. . L
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Basically, twofsimple questions need to be asked regarding requisite competepc:iesL
. to work with gpecial populations in these areas: . .
What [competencies, including kriowledges, skills, appreciations,
attitudes, are'nece‘sary to be an effeftive physical educator?
Aquatic Instructor? °
At competencies above and beyond those listed above are needed .- .
work with special populations in each of these areas? Related ~
freas? Jo-be effective in adapted physical education? .

Leyel and type of professional preparation for these areas bring little basic
agreement. Some personnel feel specialization is, appropriaté at the undergraduate
level;fothers feel that specialization should Pe reserved for graduate levels and
buiit /ipon a solid undergraduate foundation. A career ladder is advocated by

with each step leadgﬂé to and interlocking witb-ones below and above.
. > *
While some few colleges and universities Provided graduate opportunities in
ef or more of these areas, the advent of federal funds brought about an incréase
in/the number of involved institutions. Most funded programs are at graduate
ldvels and emphasize training high level college/university leadership personnel.
Mpst graduates from these programs go- to college/un%yersity subervisory tm;adminis-

rative positions.:
FAS . .

At least one of these personnél preparation, programs has concentrated on
training personnel at the junior or community college level. - Other institutions _
at this lezel have developed aide, technician, or paraprofessional training prograqg't <
on their own; still others are exploring possibilities’ in these areas. T

With increasing emphasis on mainstreaming, more consideration has to Esjgiven
basic understandings and appreciatioams of regular physic§1 education personnel.
Some states already require a general survey course dealing with exceptional
children for all teachers, counselors, administrators, and supervisors.: This is
an experience that should’be requi&ed of, all physical education majors regardless
of their direction or area of specialization. 1In adgition, a basic course in -
diagnosis of. motor/physical problems and prescription of appropriate remedial
activities (adapted physical education) should be, required of all physical educa-
tion majors. Direct firsthand experience is.important with each of.these require--
ments; a portion of practice teaching, internship, practicuum, or other field

. experiences should also be spent in wdrking with speciaf'iopulations. @he benefit
of such an approach will result in more sensitive, uqﬁerstanding,Fand competent )

+  teachers. With other competencies required to attain a solid foundation in the

basic ated, this approach-enables generalists .to deal with minor problems in
regular programs. They develgp. appreciation, understandin and empathy, along -
with sensitivity to unique abilities and disabilities of eac - artiglpant. They
know who to refer to whom when necessary. This prowides a sound base on whith to.
build a graduate specialization. ’ .

2 . N ' :
_ Personnel already in the field have opportunities to participate in many dif-
ferent kinds of inservice programs. RN

. - . ’ -
. ‘'Types--conferences, conventions, meetings, workshops, clinics,
. institutes, seminars, orientation sessions. .
. _ Duration--part of a day to several weeks or months.

“ . K - -
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- v " Sponsors--colleges/universities, school systems. individual °
* ,Schools, residdntial facilities, day care centers, mobile units,
° © private agencies, parent/volunteer g;oups. professional associations,
' federaléstate/local'govqrnmental‘departmggts. specjal projects, e
foundations, camps. . ) / . . <
~ L
. Jn general, fewfprofessf?hal physical educators have been aétively involved
in.sports programs for special populations. While somg increase in the last

two or three years has been noted, insufficient attention has been given to
4"this area in most professional_preparation programs. .Many general inservice
programs have done little more. As 4 result most special sports programs have -
'grown .through efforts of specific groups which sponsor, organize, administer,
and supervise these programs. Some of these groups hold coaching c¢linics in
activities they\sponsor.  ‘This is an area not only in need of greater profes-
aﬁgnal attention but more wctive involvement of impairedyand disabled persons q\
it leadership positions. Areas with ifplications for professional ‘Preparation
programing include: - ) N

.

>

. + ,Ihcreasing numbers g¢f physically impaire? golng'¥1tq publid\ .
school programs. * ] ﬁ
L - <
- Larger numbers of severely and profoundly mentally retarded and
multiple impaired persons becoming the responsibility of public ¢ . -
. . .

- school personnel. ) .

. . N I

Emphasis on ihfaﬁ: stimulation, early childhood.~and parent

T ‘interventidn programs. s ¢
> - Possible mandate ﬂy{certified anh%etic trainers in afl schqg4sf . e
partictpdtring in athletic programs.. Lo R o~

’$ F) e . — ‘ .

- . . . ’\ o

Facilities, Equipment, and Supplies - . s o

. -
) .:, L. ?

Architéétpral barriers, despite federal, state, and some local hegisla~
tion requiring that all facilities be accessible, #nd attitudes of many people « )
toward special facility and\cqﬂfﬁig}é needs, are am¥y greatest and most .
pressing problems in adapted physiCal> educatfon. Many communities and states . //4?
still emphasize isolating special populations, in segregatdd tacilities or in - !
spegial classes inﬁfégular schools.” -Groups still superimppEe their wishes on
épegial populativns whether these approacheg and procedures are appropriase
or desired by the group. Many facility and equipment modifications are not
wanted or nedded. On the other hand; basic Bccessibility Sstill remains®a
major problem. Sbeciallprojects,igask force groubs, advisory panels, ‘planning T‘F
committeds, and cowftless other groups explore ‘problems of facilities and
equipment for special groups. Unfortunately very few of these groups have
involved or even asked inppt from or ofinions of thosewho are to be most ,
directly involved-~consumers and their families. As a result--

. ébme playgrounds designed for -severely and profound‘retarde,d

adults can best be used by MdTrine Commandos' .

I * —

‘ . ~ e - -
. - Braille trdilg go unused by the blind.'ﬁ ' ‘
‘ oy . , - - 35 - o o - .
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Totally aggess}blq faciliiies are found to be far from totally.
* accessible! N . ) g

ountless millions of dS&larsgare used to-build special

facilities not needed or wanted Ry the group for which they N
were designed! '

-~

‘

People are ripped.off unmercifully by guarantees that don't exist
. and expensive devices that can be obtained free or made inexpensively! -\

< . - - N
‘ Much extensive and expensive special facilities are unnecessary. Participants

want to take part in programs conducted in facilities that gre as <little different )
from those used by thég smers and contemporaries as possible. Basic accessibilicy
is. the key to use by even the most severely and multiple nvolved person. Legal,
moral, and ethical reasons exist to take this tact and follaw this approach. So
many of the most practical, functionaly and realistic adaptatiQns have beea initi-
ated by consumers themsglves. Consumers must be involved--we must listen.and heed
what fhey say. ; -

Rehlistically some special provisions in facillities, equipment, and supplies
may have to be made in some situations for adapted ﬁhysical educatian. However,
schoo}§ without special facilities, equipment, and s&pplies can initiate and carry”
on quality adapted physical education programs if per'sonnel responsible for physical-
education are fesourceful, original, and creative. While meeting immediate needs
of students with inmovative and inventive approaches, the staff can work with .
administrdtors, supervisors, parént groups, and. intergstgd prpfgésionals to obtdin
dqgired'fhbilities, needed éqq}pmenq} and adequate supplies. - Some_ outstanding
adapted pHysical-education programs in ‘the nation started on financial and facilicy
shoestrings with no special room or place to call 5heir own._ Interested: and dedf-
cated instructors saw the need, carried the ball, armd wouldn't take mo for an

. answer-—from humble beginnings have come outsqanftqg and exemplary programs'in which

- outfittimg these facilities. . The following list is offered as a g

-
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'ingéhged to be all inclusive; -it should not be looked upon as a model or
‘ for all facildties or-for all programs. Ltems ligted are representative examplés

education foraall(is exemplified. .
Many schools, elementary Bs well as,secondary, make

physical education with special rooms.in new buildings and th_special additions

to exisping facilities. Physical educators increasingly are askef to design¢special

facilities for adapted physical education and to recommend equipmgnt and supplies for

e to personnel

planning and equipping adapted physical education facilitieg. This 1

of equipment and supplies which have been useéd suécessfully in some adapted physical
education programs at all levels.across the nation. Careful review of these {tems
reveal that many‘of them can already be found in existing school supplies, on
requisition order” forms, and ifl’ school system warehouses. Many of the special
pieces of equipment or supplies are ‘designed for and appropriately used in corrective,
remedial, or develbpmental aspects of thHe program. Thought about- these listings
indicate further the number of activities in which impaired, disabled, and handi-
capped qh}ldrgn can participate with tbfir peers and classmates in regular classes.
-~ . . . ’

- The physical educator should study and evaluaté carefully the school population
to determine conditions which.are to be served through'the adapted physical education
program so items best suited to meet specific student ,needs can be recommended. Not ,

- L.
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all special®items of equipment and supplies haVve to be obtained at once since
(needs of the'curqgnt population should influence decisions regarding immediate
priorities. Implications of full service programs for all students in "least
restrictive environments must also be considered when selecting equipment and
supplies for these programs. Additional items’can be added in subsequent years
as populations needs change and different kinds of equipment and supplies are
required. ’ - N

; Permanent Installationl

“ . \ . .
Ax1al Resistance Exerciser Shoulder Abduction Ladder
Black-out Curtains Shoulder Wheel
Built-in Book Cases . Stall Bars’ )
Bulletin Boards . Still Rings ."
Climbing Ropes ' R ;Treadmill
\ Horizontal Ladder Wall Horizontal Bar (Adjustable)
Lattissimus Dorsi ‘Exerciser Wall Parallel Bar )
Mat Hooks * Wall and/or Floor Pulleys (Duplex,
Mirrors (full length) and/or three Triplex, Chest)
ways) ) Whirlpool
"Multi-Station Gym Unit ~ Wrestling Wheel
Peg Boa:ds* i Wrist Circumguctor
Rotary Wrist Machine . Wrist Pulley .
Shelves and Racks for.Storage Wrist Roll and/or Wrist Roll Pulley

~' ,\ Resistance Training and’ Remedial Equipmeng

Ankle and Leg Exerciser - : . Hip Circumductor
Barbells * | R Incline Abdominal Board
Calipers Isometric Apparatus
Chest and Back Pulleys . s Leg Press Machine ot Bar
Cuffs (ankle, thigh, wrist R Medieine Balls (Assorted weights
Dr¥ Spirometer . . l‘n% and sizes) #.

Dumbells - . Medicine Ball Rack

Dumbells Racks i Press Benches

Dynamometer (haﬁd, back-leg) Quad Boots .
 Exer-Ball Quadriceps-Hamstring (NK) Units
. Exercise Boots - Straps (head, shoulder, scapula)
Bxer—Genie . Tensiometer .

Expansion Springs (hand, grip, Tension Handgrips .

. chest, exercises Weight and barbell storage racks
Fat Calipers = Weights (assorted sizes)

Foot Inversion Tread‘ eight Jackets s
Gonlometer ‘eigh’t Sandbags

Heel Stretcher Weighted Shoes and/or Insoles

o~ -~

:‘, "1, comprehensive list of Suppliers of Physical EdQQgiéjz-jfd Recreation .

Equipment and Materials is included in this Guide, page .
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Recreational Games¥:

BB Rifler o . Paddle Tennis
Bean Bag Games © Quoits
Bowling Gemes Sets; ' Roller Skates
Bicycles ) ) ' Scoop Ball Sets
Casting Equipment : ‘ . Shuffleboard , -
Croduet Sgts ; .Table Tennis

. Da¥t Games (suction,” regular) Tetherball (regular,
Déck Tennis ; miniature, table)

ockey Sets : ) . - Tuigter

Horseshoes (rubber, regular) ‘ *

<

*In most instances the adapted student capable
of participating in archery, badminton, golf,
Lennis, volleyball, and similar recreational
activities should be scheduled for them in a
regular class.

’ kS
. .

IS B
L

¥,
W .
+~  Gymnastic Equipment**
3

a3

Balance. Beam (adjustable) . . Side Horse
Horizontal Bar Trampoline
Low Parallel Bars . Turning Bar
Minni-Tramp S + Vaulting Box
Parallel Bars ) .

' %*xgymnastic equipment is used for specific
purposes- with individual students in ghe
cadapted programt Adapted students cdpable
of participating in most gymnastic activities
should be scheduléd,for them in a regular class.

L]

Audiovisual Materials*** .7

Camera < Phonog}éph »

Movie Camera o Phonograph Records
Movie Projector 5%» Slide- Projector

Overhead Projector - . Tape Recorder

s Videogape Recorders and Viewers

v
Y

3
.

**x%x0bviously these items do not have to be
exclusively for use in adapted physical

“ educationgprograms. However, they need to
be ayailablé on a regular bdsis. :

- / ’
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. “Anatomical apd Py ological «

Charts of Body Systems ’ >
" -Assorted Books and Periodicals -
Balance Boards LT -
Cage Ralls -
Exercise Tables c.

Exercycles andfor bicycle exercisers
File Cabinets

. . Foot STantboard » -
Grid Posture Screen and Evaluation

- Kit

”w

Miscellaneous '

o .

Jump Ropeg :
Mats ;
Metronome
Punching Bags (speed and heavy)
Restorators
Reaction Timers
Rowing Machines
Scales

Stdll Bar Benches,” °*
Stop Watches ,

N «

. . Timers ’ -
* Gym Scoofers - . Wands -
Indian .Clubs . . . .
. T . e N

.- I3
o - . o

+Additional factors which must be considered in equipping an adapted

physical education'faeility include school level (elementary, intermediate/
-middle, junior high, senior high, college or university), setting (public
school, private school, residential facility, day eare center, hospital,
special facility), background tra;niﬁg and experience of personnel available
to’ conduct the program, school and system philosophy regarding integrating

or mainstreapﬁpg these students in regdlar classes, funds available, adminis-
trative support for the program, and melical cooperation for the program.
Specific items of equipment and supplies listed above are simply .suggestive
and represéntative of some pieces whichsshould be considéred—-final selections
must be governed by local priorities and determined after evaluating all
pertinent factors. )

s
.

v While the adapted physical educatiop program cannot and should not be
compromised, many personnel.are confronted with having to make a decision
between no 'program until sufficient equipment” and supplies can be obtained*and
,an immediate prograh with what,is avail@bfb in the way of equipment and .
supplies. Judicious planningwin which existing materials are used optimally
will help get a program underway. €ongideration should be given to utilizing
multi-station gym units in these programs. Several 'stations are available insa
iimited area so a great deal of flexibility can be established in the program
whatever *its organizationar‘ppttern or structure. Thgyvershtility of these
units makes thém more economical than actual dollar and cents cost. .
In addition a creagive and innovative instructor will find ways to improvise
"and eonstruct other needed items of equipment along with specific pieces degigned
- to meet unique needs of certain stuégnti. This procéss is needed even in *
_+a& well equipped program since every instructor at one time or another is con-
¥ronted with a youngster whose conditiorn is such that neither conventional nor
traditional equipment nor usual modifications and 2daptations yill suffice.
" Here is where inspiratjon &nd need are truly the mother of invention. '

. e,
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ClassifyingStudents - ' : . , i

% . : .
Generally, students ,capable of attending school and taking part 4n activities
of a total educational program can derive benefit from participating in a comprer .

- hensive physical education program. Classification for special classes organ;;gd
* for puptls who are unable to participate safely, succes§fu11y, or with persona

\\ satisfaction ip the unrestricted activities of a regular program is based 6n™Many
factors. Glassification baged on functional capacity has much merit and should
be carefully considered:_ e

- [N

‘ »
. Unrestricted - no restrictions relative to the vigorous or types of
activities.

Restricted - conditien is such that intensity and types of activities :
PO -~ ¢ .
need to be limited. .

-
’

- Mild - ordinary physical activities need not be
restricted, but unusually vigorous efforts need to

be avoided.s <&
. .~ - Moderate - ordinary physical activities need to be
moderately restricted and sustained strenuous efforts
*, need to be avoided.
) - Limited — ordinary physical activities need to be
markedly ‘restricted.

’ «

This classification system is adapted from one recommended by the American
Heart Association and recently approved by the Committee on the Medica1‘§3pects of
Sports of the American Medical Association.l Classification and definitions are
expressgg in terms of both vigorous and ordinary physical activities to improve *
communication among and use by all individuals a part of the adapted physical
education program. v

. ”
-

This framework gives instructors gteat—flexibility in seleéting activities
and in developing a prog to meet needs of each individual student. An instructor

is not limited or festrfcted as when activities are specifically designated; tradi-
tional activities can be adapted, innovations made, and new activities introduced

to provide broader opportunities'and experiefices attuned to each student's.interests,
abilities, and limitations. The program is tailored for the individual rather than
hammering him or her into a predetermined existing program. Instructors can draw
upon their background, experience, training, and fnitiative to make physical educa-
tion truly an edfational experiénce for every'student. Both instructor and student
can remain highly motivated, interested, and involved in the program. The dntensity
of activity, as reflected by each student's functional capacity estaMlishes limits .
and bounds for the program. . -
—_— E =)

“ . v
«

, l"AdapEed-Physical Education Form Endorsed by AMA." IRUC Briefings,’,
Volume 1, Number 2, January/February 1976. Physical Education and Recregation
for the Handicapped: Information and Research Utjgization Centerr (AAHPER, 1¥20% -

16th Street, N.W., Washington, DNe. 20036). )
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Referral, Eg{gi]pgt_ton, and Records!

°
°

- ! * ) - - i <

. ) ; Al
Regardless of ways in which classes are 'organ to reduce teacher-pupil
ratio, carefully Kept dav-to-day rkcords are~§e€€§§::;N>However, all records
must be functional, facilitate instruction, and contribdte to fulfilling
objectives of the program. Maintaining records not conducive to these ends is ¢
busy work and cannot be justified. Individual folders kept on each student
should iqckpde (1) referral forms, (2) records of additional tests, evaluative

instruménts_and diagnostic measures, and (3) reéords,.of daily program, specific
- ;’progressio‘ns, and activity exercise regimens.\ N

e

B

.. " Referral Forms

A referral form (Form 1)2from family physician, attending specialist,
or school medical personnel with the diagnosis of the student's condition, .
functional apacity or exercise tolerance level, an indication of Areas of
f  the body for which activity should be increased, minimized, or eliminated,
and recommendations for specific corrective exercises or remedial activities
is a necessity. Special notation of other pertinent information should be
added by the insfructor from the student's permanent health record and from
personal observations' of the sfudent in action.. Results of diagnestic tests N
are helpful in developing a student's program, evaluating progress, or moti-
"% vating for more active participation in the program.,
>
This physical education medical referral form does not ask a physician to ~ .
recomnend specific activities for*a student as has been the practice for so -
. long. Many personnel involved in adapted physical education have found
physicians reluctant to prescribe exercises or activities. Better results
occur when physician and teacher work ;ooperatively in this area. This form
provides gpportunities for the physician to provide diagnestic ‘information
about theicondition,,hake general recommendations to establish the framework
* and limits of.the program, and offers a prognosis about the individual and . ,
the condition. Physical educatorg are responsible for completing details of -
the program, selecting specific acfivities, and determining exact methods
since this is their.area of specialigtion and competence. All sections of
this form and information requested are, designed to help an instructor.indivi-
‘dualize the program and activities according to student needs. ThisXrefertal -
form‘gnables physician, adépted physical education instructor, parents, and
others interested and congerned with the student to work together for the

A3 . ~
. ‘¢
S ——— . .
e - \I

1All‘f’orms discussed can be ‘found in sequential order at the end.of 'this
.« section. .

1

. v

?See "Adapted Physical Education Form Endorsed by AMA,h IRUC Briefings, <

. Volume 1, Number 2, January/February 1976, p. -4, and "Referral Forms for
Adapted Physical Education,” Journal of Health, PhYsical Education, and i
Recreation, January 1969, for more detailed discyssions of referral forms in

general and- this one in particular. ’ ) o

*

4 *
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o, mutual benefit of th; youngster - Tﬁis form, recently endorsed by the Committee{
on Medical Aspects of Sports of the American Medical Association, has been used
Nccessfully in both secondary school and college adapted physical education
grams. It has been accepted as a standard for admission into adapted P
education in at least”one state and in many individual schools and school systems
throughout the country. Physicians involved in programs where the-form has been
used have been very enthuéiastic, supportive, and positive in tWeir comments

about its dontributions to-upgrading adapted physical educatioy Pprograms and in
truly meeting needs of individual”student. However, as with any form, it is vital
/ that this one and the program itself be interpreted and reinterpreted to physicians.

, Creater program flexibility is possible with this form since students do not
have to be locked into a special program for all activities; the rm can be.
-adapted for and used in_gecreation, aquatic, and other program arehs. The form
itself promotes student participation in activities within regular programs when--
ever possible and provides necessary guidance for special arrangements when
necessary. Emphasis is upon individualizing according to unlqué needs of each
student S0 that scheduling can be appropriately planned and implemented in least
restrictive environments; this was not possible with forms that dictated specific
activities in which individuals -could and could not participate. Provisions are
made whereby specific remedial programs or regimens can be provided by an attending
physician. Obviously, close communicatign betweén phygician 'and physical educator

must be maintained to insure continued appropriate programming for each student.

Other materials used in cammunicating with.pbysicians are shown in Forms 2,
+ 3,7and 4. A letter (Fomm 2) fromLhe school physician is an effective way to des-
cribe purposes of-adapted physical educatioﬁ,‘outlfﬁeptypes of students for whom
, classes are designed, emphasize need for teamwork andhqboperagive relationships
between personal pbysicianNanQ teacher, and list adapted physical educat?on teacher.
. Findings and recommendations of the physician are presented in slightly different
’ ways on Form 3. An additional form (Form 4)_ provides information to guide pro- ~
gram development. . o8

A

. 1t {s imperative that parents be aware of an involved in®the admigsion,
referral, and placement process. Often parents do not understand purposes of -
. édapted’physical education, reasons their child is recommended for the prog?ﬁm,
© or what to expect from adapted physical education, and their roles in the-program.
In addition to written communication shch as the:letter in Form 5, it is important
“n to‘maintain direct contact with parents through regular'regprting procedures,” -
personal conferences and periadic telephone calls. * The importance of parental
support for adapted Programs in general and for patticipation of .their children in
..the program cannot be over emphasized. .

- - -

,

In some programs information from the medical referral form is summarized and
included in the student's individualsrecord foldey aloung with exercise regimens,
procedures, and program changes (Form 6). Angther way of recording this infor-
‘mation is_shown in Form 7. ) ; . .

Since a largd segment-of students needing adapted ph;Lical education consists
of youngsters with specific motor proslems, low levels of physical fitness,,and
perceptual-motor problems, prowisions gust be made for instructors to recommend
students for placement in the adapted program. A sample of.one such form is showm
in Form 8. A letter to teachers.and associated referral form used in an elementary

o 1" v s -
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school physical edd?ation program are shown in Forms 9 and 10 reépectively.
e X . . . L. e

Carefu1:c6htrol must be exercised so adapted physical educatign flasses
do not become overcrowded to insure adequate individual attention’ for each
student. Conversely, available space in these classes .should not be wasted
because df inadequate provisions;to mike staff members aware of .these openings
in this program should be considered and structured into its operation. One
approach is shown through the content of Form 11, ‘ -

.

“Personal Data Forms or Health Habit Questionddires are often overlooked )
“as effective and efficient meéans of .obtaining information-about .students,

" their background, experience, and¢habits. Some forms”have been professionally

r

" developed and are available commercially (Form 12).  However, many instructors °
develop their own forms (Form3) according to needs of their prggramé. The
Wetzel Grid (Form 14) *is another device which can be used by adapted physical
education instructors. This Grid can help predict appropriate weight for over-
weight or underweight students, suggest caldric intake for individuals, provide

anthropometric inﬁormation, and include other pertinent data abomt the
individual.® =

Records of Additional Tests, Evaluative Instruments, and Diagnostic Measures
- . a B
These records can_be’valuable in asséssing the present status of students,
determining appropriate starting dosages and progressions for exercises and
activities--repetitions, sets, rest intervals, intensities, and r‘iges of °
motion--evaluating progress, changing activities, appruaches, methods and
procedures, and motivating students in their efforts to improve. No set
pattern can be established for interval between evalphtion and testing
sessions since this depends upon the condition, its(severity. cevaluative
instruments,'sizebof classes, and similar factors udique to each situation
"and individual. 1Instructors must, not overlook activijes within the daily
program as important means df determining progress and motivating greater
“student effort and participation.

LB .
«  Records and forms of this type must be designed to reflcct'speﬁfﬁl and
specific needs of” each student who at a glgnce can see progress or lack of 4t.
In addition, a student is able to determing dareas in which greater effort and
special attention are needed. For example, Form 15 provides informdtion about
various aspects of physical {itness as measured by the AAHPER Youqb Fitness
Test. Comp%iisons of periodic tests indicate improvement-~or laék of it--by

a student; entries can be made according to actual performancé (raw score) or
national norms (percentiles) for each event.,, Additional information includes
student's weight, height, age, selected measurements (arm, leg, chest, waist),
and notations about the exercise program. A similar approach using different
measurements is shown in Form 16. These same approaches can be used with
AAHPER/Kennedy FounaatiogvSpeciai Fitness Tedt foqﬂMilﬂly'MentaIlv Retdarded
Children. However, Special Fitness Recourd Forms (Form 17) are available.for
use with this program.1 An approath for recording cumulative data about, an
individual student over a period of years is shown. in Form 18.

.

/

& . -

1Similar forms and other approaches for recording and profiling this type
of information can be found in Special Fitness Test Manual and Motor Fitness

Testifig Manual for the Moderately Mentally Retarded, AAHPER Hubfagations Sales,
+ 1201 16th Street, N.W., Washington, D. C. 20036. ’
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Tn manyinstances tests and other evaluative measures are administered’
periodically but instructors fail to interpret resulqé to students. Consequently,
many ' paggicipants in adapted--as well as regular--physical education programs are
at a loss-as to what test items measure, what scores mean, and how students,are
actually doing. Since raw scores on many physical education measires are not com-
parable, various standard scores are used to place thesé dissimilar medsures on a s
common Scale. Many types of standards scores are used--T-scales, stanine ranks,
perceﬁtiles, s-scores. Unfortunately these scores seldom mpan much to a student
unless meanings are presented dnd interpreted to them. While the chart in, Form
19 is not intended to replace formal sessions or informal conferences with students
or parents, it is one way in which a student or parent "qan obtain a graphie picture
of strengths or weaknesses. An individual can determine at a glance standing “and
progress in each of the listed items. While this chart has been developdd for -
specific measures of physical fitness, the concept and approach can be used wtth
other measures. Form 19 on the reverse side shows which is used to record both
raw and normative data\é% test items graphically depicted on the dther side.

\ RS
A major consideration.in certain aspects of adapted physical education
classes is careful control and notation of intensity of activity f%; individual
studehts. Progress.in attaining higher levels of cardio-respiratofy endurance and
fitness within limitations of an individual's tolerance level is a major concern of
many of these programs at all levels. Careful control and well-organized, easily

-administered and majntained records that show such progress are vital to meeting

a student's particular and specific need.. Each student has to be approached
differently so that specifics of an individualized program cay be recortied and
evaluated; Form provides space to write-in, specific adtivities along with
information ut performance and progress. Certain measuves-—puise rate-in re-
clining, sitting, and standing positions before and/or after running; step test
results; measurements of body parts such as chest, biceps, wrist, thigh, calf;
measurements of body parts such as chest, biceps, wrist, thigh, calf; height;
weight--may be needed and valuable for most all students., Form 21 presents one
systematic approach for obtaining and recording these measures. In addition, infor-
mation about progress on the exercide bicycle is included on this form with place
for -time of cycling, distanca coveréd, speed maintained, and amount of resistance
applied on the wheel. This approach and the process can be ppplied to other types
of skills, movements, “and patterns that are integral to subcessfuL_participation in
adapted physical educatidn. For example, fitness characteristics discussed could
be replaced by sport skills. motor ability, perceptual-motor development, or.
psychomotor function items.” - ‘

N ~
3 3

Circuit training along with many adaptations and modifications have been
uged successfulfy’in adapted physical education programs. Careful and systematic
approaches to show progress, control exercise level, and evaluate effectiveness
of a circuit for an individudl are needed. Most circuit programs are developed on
the basis ofvmaximum effort over the circuit; training levels are’ coputed on the «

e

“ < e \ F s
v r

. e

s of these can be found in Testing for Impaired,
Disabled, and Handicapped Persons, AAHPER, 1201 18th Street, N.W., Washington, D.C.,
20037, n.d.. . . -l - : . :
%
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of a percentage of maximum performance on _gach item included on the . .
circuit. Form 22 provides a simple way of mai}tfining necessary records for

circuit programs This information makes it possible to use circuit iteds as

stations in other organizational patterns for these progressions As has ®een

evident in these forms, simplicity, flexibility, and adaptability have been

emphasized. 1In %his way, individual instruct(')ﬁé\can make needed cha:ﬁe?ith W
a minimum of time and- effort and students can usé and interpret info on ~ ,:
contained and presented. X /o N . !

- g B

Records of Daily Program, §p¢cif1c Progressions, and Actﬁvity-Exercise Regimens

» \3

As instfuctors’betome more familiar with their individual situations and ° .
éinds of conditions with which they deal, eacH will be in'a Better positidn to »
determine special forms to facilitate programs apd aid students. For -some, '
students a blank form (similar to Form 20) on which activities are filled in ¢ \V4
will be appropriate; for others, a set pattern (i.e., Williams Series for-
certain back problems ,Form 23) is needed; some require combination approaches.
Additional forms shcﬁ;;g ways, in which this concept can be applied”in practice
are shown in_Form 21 (Quad;iceps-Hamstring Series), Form 22 (Wrist Stretching _ vl

. Exercises), and Form 23 (Strengthening Exercises for Feet and Legs). Instructors
should- review daily the program sheet of each student and then make necessary
/ changes, whatever/they may be, in time for the next period. In many instances
X gertain progrgssjong -are a part of a sequential series, each outlined on a .
gpecific sheet a inserted into the student's folder at the appropriate time.
Instructors dust gear progressions according to progress of the individual
student- and not by pre-determined recommendations which dictate and often I'imit -
the 5peed at which a student moves through. specific portions of a program.
" Criterion referenced procedures and techniques are very appropriate for use in *

ceren

these instances
. 3 ’ \ 5
.*‘stk’Definite procedures, including appropriate forms, should be developed to
tranafer students between adapted and regular classés for appropriate activities. 3
» An example of orm designed for th#s purpose is Shown in Form 27.
Provieions made g;ﬁthe Physical, Education dic Form (Form 1) request . "
the referfing physician to indjcat Daté«Pupil Should Return for Reexamination.
When such a time falls during the.§chool year instructors should have means
of communidhting with® ﬁpe physician at the time.&f the reexaninat ion (Form 28). 2
If diréet p onalikonnagt is not felt necesséty, appropriate information and _}gj*jj
changes in d agnosus and[or ;ecomgpndations can be ingorporated into this special -
form. Many timeé“iﬂﬁ&ructgrs will note unexpected progress and unanticipated
gains which reqﬁi:e a stddentos reexamifat ion and%reevaluaqion before the time
designated by the physgtian\ Ip these,situatjons g medns of referring the
individualeto the physici n and in°communica;én& with him or *her is necessary‘
Again, a simple form statinygthe case and ,si
- a sample of one such form is hopn‘ianérm°i5

ation can be effectively‘used .

It may seem,that these protedures ?nvolve a lot of 'paper work time, and - W
efforty; "they are not nearly as tike consuming'gs théy?appeanm With current
legislativé mandates requiring app2 priate; individualized written, and period-
ically evaluated prograns for all imdaired, disabled, and\handicapped children,’
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nothing less than this can, be dccepted or justified. Most all forms can be cem-
pleted in a very short time by an instructqr'and reviewed quickly as student '
folders are checked and used by all personnel interested in and working with the
student. Contributions of organized and systematic efforts to make adapted physical
education programs meaningful and functional for students moxe tham justify the
means. Every schopl system, school, and individual instructor will find ways to
streamline these forms and procedures to best suit each particular situation.

. Concerted action is necessary if instructors are fo do a quality job and provide
the kind of adapted physical education programs their students need and deserve.
There is no short cut--successful programing regquires thought, planning, evaluation,
execution, and effort! r - . . . v . s \
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FORM 1

ANY CITY PUBLIC SCHOOLS
SCHOOL HEALTH DEPARTMENT
PHYSICAL EDUCATION DIVISION

. -

(3

Physical Education Medical Referral Form
ASAW #1313-1975 .

-

-
~

Dear Dr. : R
(This space can be used for #nformation about state/local physical education
requirements, rationale of adapted physical education, objectives and .
bensfits of local programs, organization and administration of loecal classes,
purpogses and uses of this form and related areas to improve wndersg tanding
and communication among physiciansy physical educators, parents, and others
concerned with and involved in the education, health, and'wel fare of the
student. Procedupes for returnming the form can be ineluded in this section

¢+ ors«at the end of the form.) ¢

- o
#John J: Jones, M.'D. . George T. Smith, Supervjsor

o Student should return for reexamination
3

A}
..Student may return to unrestricted activity
.

Directof, School Health Dek{ment Division of Health, Phybical
Education and Athlefics

STUDENT INFORMATION

!
NAME . SCHOOL
HOME )
ADDRESS N City tate
HOME
TELEPHONE _ () . ¢ _Grade & Section

N

- -

v CONDITION

Brief description ol condition

Condition is /:/permaﬁenc /:/ temporary

Comments,

.
If Appropriate: T ) * M ~
Comnmepts about scudenc'%medicacion and its effects on participation fin physical

activities

~

~

T

FUNCTIONAL CAPACITY

/:I Unrestritted - no restrictions relative to vigorousness types of acthivitfies
— . e - : L . .
/_/ Restricted - Condition is such that intensity and typds of actdvities
to be limited (check one category below
\ ' ”
/_/ Mild - ordinary physical activities need not be rfstricted but usu
4

-

’J vigorous efforts need to be avoided

Aruitoxt provided by Eric:

L4

/:/ ¥oderate - ordinary physical activities need be moderately r¢stricted
and sustained strenuous efforts avofded :

/:/ Limited - o??ﬁn’ar)g physical activities need be markedly resfricted

-

- ‘(75 9 - (continued on*reverse sidey
s 2%




FORM 1
ACTIVITY RECOMMENDATIONS

°

. . FE
Indicated body areas 1‘:‘\ which physical aftivities ehould be minimized, eliminated,"
or maximized. . . .

4

o

.

Maximized
Minimized
Eliminated

. " Comments Including Any Medical
Contraindications to Physical
Activities

L3

Neck
Shoulder GiedTE
¢+ Arns .
Elbows .
Handg & Wrists
Abdomert
Back
Pelvic Girdle
Legs
Knges
Feet & Ankles
Toes
Fingers .
Other (specify)

REMEDIAL ~*
. A
' f_:/Condition is such that defects or deviations can be improved or prevented
' from becoming worse through use of carefully selected exercises and/or

activities. The Tonpuing are remedial exercises and/or activities recom~
. mended for this student. (Please be specific). .

.

:

Signed

Address

Telphone No. (

Date

Aruitoxt provided by Eic:
.
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: FORM 2 -- LETTER FROM\§CHOOL PHYS{CIAN - ’
P ~ - . : . . ) T oA .
_ INDIANA AREA SCHOOL DISTRICT
INDIANA, PENNSYLVAMIA -
. ¢ Octobef, 1967 )
. e . ) . a7
‘ Dear Dr. .. ¢ . .

‘ U
:

.

. N
According to oyr recordd yol are treating or have treated students

of -the Indiana Area Sthool District. The occasion may arise when a

patient should not be participating in the regular physical education
o~ activities. Recognizing that all chil ren, differ in physical abilities

and needs, the Indiana Area Schools are offering an.adapted physical
education program. > .

A number of children have con tal or residual problems stemming
from some disorder. Not permitting their participation often causes
émotional problems or feelinga of inadequacy to develop. -

It is the goal of this program to present activitids-that will en-
able 'all children to participate wtcﬂin their own capabilities. Thus,
this will elimingte the need for complete exclusion from physical
activities which 18 in accordance with the Pennsylvania State Mandate,
This may be accomplished by wodifying-extsting activities to limit the
1ntensi§y, magnitude and duration of the activity. Special classks have
been gcheduled for individual and small group dastruction for dev%lop-
mental, low s and temed{al activities, A program will be designed
' . according to your diagnosis and recommegda:ion. If you desire to have

- thy, school physictan's aid in developing a program, this may’ be arranged.
With your aid, we feel we may offer a much needed phase of.physical
education by developing a program for this child, rather than forcing: a

chil 0 _the program. .

. . . e ® N -
‘ Enclosed are copies of the diagnostie f‘tm that you may compld¥e to
-serve as a guide in planning the child's activities. Any inquiries may.
° be directed to: - . )
. - . Royden B. Grove, Adapted Bhysicgl Education Teacher
. " Eisenhower Elementary Sc¢hool .
’ 1460 School Street - '
‘Indiana, Pennsylvania_ 15701 )

* s

[

.

»
Sincerely,

R " Rbrseg Wit el I

Mitchqll, M.D.
° ) School Physician
: M:el > '

ERIC .~ o .
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, : - INDIANA AREA SCHOOE DISTRICT . .
ADAPTED PHYSICAL EDUCATIGN FORM - )
' "Date
Dear Dr. _.___ . B @

. All pupila.enrdlléd in the Indiana Area School District participate
.*in physical education.activities which are designed to meet the growth and
. developmental needs of boys and girls. These activities are to be adspted,
’ to meet the needs of the individual pupil. Thus a pupil who is unable to
,* participate in a whole program, due to a specific physiologicalgcondition,
should have his program modi‘fi'ed to meet and/or to improve his condition.
. To identify specific needs 'of each pupil, the physician, parent$, and school
. p-ersonnel must work cooperatively. Will you please provide us with the
Anformation listed below so that we can provide appropriate activities for z
7 1y . *

(pupil's name)

M . < s, FINDINGS AND RECOMMENDATIONS TO THE SCHOOL

L} . . .

I have examined A - _and find the following °

, . - - .

* handicaps: : i P e

. i .

[
1 recommwend the following:. (Check appropriate item or le/ss)

P
s PN
e T 2. Participation in all activities with the exception of
f/ {intramural or interschool athletics.
- 3. Adaptations in physical education td fit individual needs:

- N e, "
1. . No restricticn on any type of activity. /

v

Little running or jumping

. No»running or jumping™ . . -

No activities involving body contact

Exercises designed for rehabilitation -,
e. Conditioning exercises

4. . Other Adaptations: (specify)

. -2

'__—“u -
.
—

i

an o

¢

—
,
.
.
-
-
——

N
S

S N . . K N
5. The following remedial or corrective work is also suggested

. for the above mentioned pupil: < a
. . (1f nec:ass'aty, please attach additional instructious to
., : . this form) . .
s j I recomme¥d ttres adaptation for a period of veeks, months, sepester.
) pate __ . Sign‘atut‘e . 3 }
. » R -

’ ‘Address_

© 4 ~ Please mail this, form't_g: Royden P. Grove . N
: . Eisenhower Elementagy, S~hool .
' , . 1460 School Street " .
- e + - Indiand, Pennsylvania 1701 ,

T R ’ N 50,55 . .

’ Y - - &9
. * ] [

PAFulToxt Provided by ERIC
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' : Form ¢4 ¥ , o
N ADAPTED PHYSICAL EDUCATION ACTIVITY GUIDE e

3

- /-/ A Guide for the Tuacher and Physician
In Planning a Restricted Program of Physical Education

Pupil ' ‘ Date . . : %

[ « -

School, i Teacher ‘ A
— . Adapted Physical “Education

I. MOV’E}ENTS OMIT]| MILD® | MODERATE#® UNLIMITED . . REMARKS

- v

_°  Bending . - -
Climbing § N -
Hanging ‘. » . -

Jumping .

Kicking . .
Lifting 2 : .
Puliing 3 .
Pughing™ - )
Ruvoaing e ) :

*r -Stretching N - . =

, Throving . . ] R . L .

- _Twigting e x i v

Ik, Exercise OMIT| MILD* | MODERATE®* |  UNLIMITED | . REMARKS
- N .

; Abdominal ]

. Arm ; ' -

Breathing N . . .

' Foct N * . ( )

Head . : ) . ) .

~__Rnee . :

Leg : . .

) > 'Neck = \ . :

Trunk -

- #Very little activity

,**Half as much as the unlimited program N

o

[II. ACTIVITIES "YEs | No I REMARKS -~ .
. . :’#: L - - .
Running zames .

.Ganes~-utanding . ' R .
but no — :

running or - N . .

. Junmping . .

° sitting pames R :

‘PHYSICIAN' S A?PMVAL, AND RECOMMENDATIONS .
Approved: Recommended until v 19 3
Comments . ’ - ' . ~

\ . = .
., . ~ N ) -

* ~ -~ » .

'oe . ’ ™~
" - - . .

» N !

. Date

aSignature ¢f Schoel Physician -

~ Al ‘ . . ) )
) Q . v -515-() . c N \/\J.\{

ERIC" C

1
’ 0 - LT . o -
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FORM S -- LETTER TO PARENTS

N .

~ R ¥

Indiana Ares School District®
Indiana, Pennsylvania ;

September 4, 1973

]

N
Dear Parent: N .

This is the seventh year that the Indiana Area School District
lhas provided an Adapted Physical Education Program for the children
in the elementary schools. In order to determine what childrea will
benefit from this program, a screening examination must be conducted
with all students new to the district this year and children that en--
rolled in the Indiana Area Elemeatary Schools following September.of
. 1972, With so many children to screen, your help is needed to make
this as efficient as possible. The examination will be conducted by
the elementary adapted physical education teacher during a specially
.designated-time of the school day. .
~ v
The test will be conducted at the Eisenhowar Elementary School
. on Wednesday; September 5, 1973. Please have your child bring shorts
to school on thfs day. We will provide sufficient time and a proper
place for the children to change clothes before .and after the period;
¢ w . .. ’ ’
This program aims to,_ help- any child ‘that will benefit from a
more specialized type of physical education class designed to meet
his or her needs. If your child is under treatment, or may be in the
, near future by a physician, we would appreciate a note indicating the
?physician's pame and address. 1f there is anything in your ch}ld's
health background tliat the school does’ not know that might be of value
. to this program, please contact your child's school nurse or Mr. Royden
P, Grove, Adapted Physical Education Tedcher, Eisenhower Elementary
School, 1460 School Street, Indiana, Pennsylvania ¥5701. ° Telephone
463-8566. ’ A

. EN

~
[

We hope you will help us to \)rovid'é a quality educa-tiox;a'l
experienc? for your child. "

.Sincerely,

- . r’, .« ¥ p

/’ ’ .t
! T pordkd s ,
/ ’[ . 207 A

I

~ /:7 <
William G. McGary, Principal ~a
Eigsenhower-School . . ~

~
S
- ' .

7

Aruitoxt provided by Eic:
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> . N
. ° &
- A3
. ' FORM 6 '
- 2
* DIAGNOSIS AND EXERCISE RECORD
. ) 1, I1, III, 1V
Last Name First » Advisor .. P.E.Peryod Circle
Age - . Ht. FWT. Home Address Village Phone
3
L] * 1 Y
| Physfcian's Name Address ' - City Phone
Physician's Diagnosis of Condition: : - »
B> * ‘
Physician's Recommended Exercises: e )
‘ <
‘ ’ ~ 3 t e <
Graginal Exercise Proéedures (Date )
e N
. ) »
’
Change in Exercise Procedure (Date ~ Y, .
<
T ow . v s . .7
y .
Change 'in Exercise Procedure (Date> ° B
- ~~ i - ~ :
”> ‘l \
. . k4 -
Change in Exercise Procedure (Date ) . ’
Summary of Pfogress'and Additignal Remarks
’ - ! - ‘ A4
Ry - N
> R -
. AY

¢
e~ . o

ADAPTIVE PRQGRAM OF THE BOYS' PHYSICAL EDUCATION DEPT - NEW TRILR TWP. H.S.
C T : . N . WINNETKA, TLLINOIS

.

.. ‘ - 53 - .‘/ ) .

L / SIS Y- - S
fRIC T0 S o
o[

Aruitoxt provided by Eic




FORM 7

JINDIANA AREA SCHOOL DISTRICT
- Indiara, Pennsylvania ,

ADAPTED PHYSICAL EDUCATION RECORD

DATE .

Last Pirst Middle . '
ADDRESS BIRTH DATE

Month Day Year

PARENT OR GUARDIAN ‘ . TELEPHONE

FAMILY, PHYSICIAN TELEPHONE

ADDRESS

L

No.  Street City State °
FINDINGS -] RECOMMENDATIONS AND PROCEDURES

HEALTH S8ISTORY

..

PHYSI" AL FITNESS TESTS
Test Grade

P-U
-§-U
B-J
S-R

50
S-T
600

IV, DOCTOR'S DIAGNOSIS

.
4

\]

V. EVALUATION

Aruitoxt provided by Eic:




o
. - i
- 4 , . - /«
t . .
- * . 3 -
§ (\ - ) » . .
FORM 8 L
& . ° . .
-~
® ¢ .
. V. - (D . -
< .
] o
; . kd
' BOYS' PHYSICAL ELUCATION DEPARTMENT {
* New Irier Township High School - Winnetka, Illinoiw - )
~ RECUMENDATION FOR ASSIGNMENT T0 ADAPTIVE P.E. PROGRAM
1 - - ] -~

I recommend that the féllowing Yoy should be assigned to the Adaptive Physicdl Education

.

Program for corroctive exercise 'o;- body-tuilding woric:
’ 9

) . \ . .

Last Name First Name Adviser Class LPeBe Pd.
1 (1'2'3'4)

R - . 20

General statement of physical coadition and suggestions for improvement: __°

-~

A - ) - \ :

-

Dato - Signature of Instructor _:
2 : - e ~
. .
ks
Iy 4 - !
. - v
’ w
v . - |
. .55 - - ‘.
o = B ~
. - 60 : '
~ o -
Q ) x

IRIC =~ n .
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FORM 9 -- LETTER TO TEBACHERS

N
~

M * ., INDIANA AREA SCHOOL 'DISTRICT
-~ . Indiana, Pennsylvania .
’August 31, 1973 - !

.

Dear Rellow Teacher:

‘ -

This is the seventh year for the Adapted Physical Bducation Program in
the Indiana‘Area Elementary Schools. This program aims to melp' any child that
will benefit from a more specialized type of physical education class designed
to meet his or her needs. If you are a new teacher to the Indiaha Area School
Digtrict and you are nct familiar with this program, I will be more than happy
to visit with vou or your entiré team t9 explain and discuss Adapted Physical *
Education. Du:ing the school- year you may receive questions from parents con-
cerning, this program and I feel that it is my duty to help yor to be informed
as to it'3 organizarion and operatian. The sugcess of the childyen in this
program depeads larpely upon tite support and encouragement they receive from
their parents and classroom teacher, ‘If you and the parents are familiar with
the program their success will be greatly enhanced. :

During the next Several weeks as you are learning the names and character-
istics of your students, please bLe aware of any physical characteristics such as
poor posture, improper gait, or’ poor coordination., If you should notice some-
thing that a child could receive help through the Adapted Physical Education
Program please fill out the attached form and place it in my mailbox at your
'school. Even though your observations have not detected anything immediately,
“retain the attached form. During the school year, something‘may appear to you
that you would like to inform me about concerning-a partiiular student.

In order to.determine what children will benefit from this program, &
scresning examination must be conducted. .Im the very near future you will =
receive letters which are to be sent home~to parents of students who are new to
“the district"this year and students that enrolled in the Indiana "Area Elementary
Schools after September of 1972. This ‘letter is to inform the parents of a
screening test that I will be conducting with their children and asking for
their -cooperation while conducting the examination. Pleage feel free to read
a copy of the letter so that you can be better informed about the test. You |
will be notified as to what day I will be in your building so that you can in-
forn your students fo be ready for the examination. 1 will also inform you as
to the Bpecific time and place that the screening examination will be corducted.
With so many children to screen, your help is needed to make this as efficient

' was possible. .

ERIC

A vox providea by enic

~

L}
- Sincerely,

Royden P. Grove -

Adapted Physical Education Teacher

- ] v

- . . ;- ’566 1- - . ) .

‘e " »




Je

Mr. Grove:

Room

Teacher

ERIC ..
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FORM 11 -
~ BOYS PHYSICAL EDUCATION DEPARTMENT .
New Trier Township High School ~ winnetka, Illinois ~

<« -

" NOTICE REGARDING ADAPTIVE PHYSICAL EDUCATION A/,

7
7

The ¢lasses in Adaptive Physical Education continue

from year to year with individuals moving in or out

at irregular intervals, When activities are changed

in the regular Physical Education Program, it may be

feasible to transfer boys in or out of the Adaptive
" P.B., classes from-time to time.. .

<4

If you,observe boys in -your classes wlth problems or

weaknesses (e.g., obesity, poor posture, etc.) who

would profit from the activities in the Adaptive

_ Program, fill out a separate reccmmendation slip
(obtained at the P.E. 0ffice) for each boy and\turn
it in tos . ‘

2

- . e
At present, . - __, we can accommodate
additional boys in the Adaptive Program. The numbers

e , ‘below indicate how many boys can be Hadded each period,
Period - coe e ,
1 * The ordér of assignments.
- »  will be made.on the basis
2 ' of preference for Freshren, .
: , Sophomores, Juniors and . °
3 _ - Seniors. _ /
» )-l ) . . i
5/6 Bmergency cases which need -
: . ' ' immediate attention can: '
£ /8 1 ‘= always be handled. .
X ’ § _———F"" > -
10 ' .
no_____ s D1l |
: ]




el
‘..

-,
2

.
-
-

- FORM 12, .
. Health-Habit Questionnaire ; -7 i
— ’ (Second Revtston)e 9 . . .
! 3 . s, .
NRME: .. .oeavneeet vt e Grade:....coceeen ceer DRLEL ceviiiiints e e
(Print last name first) . -

Ins:ruc'tlous: Please answer as carefully and accurit’el'{"- as you can each of the following questions co;l'
cerning your health habits. You sre asked for thfs information in order that your physical éducation teacher

may help you to improve your p!:yl}cal condition. Your answers will be k'ept confidential. .
1. How many hours do you sleep eachﬁight? .................... 1s your.sleep rest'{un.. veeie e eaees ‘.
Do you sleep with your windows ope<n at night? oo Are yc(:u ;nrn; at mght (especially in the winter)?.... .
3. Are you usually res;ed and refreshed in the mo;nlng’l.. B T ..%ro‘bsy? C e ere e ;
. Are you sleepy during the day’l'... ...................... In class?... ... .. When studying?. ..

Do you take a nap during the day?..... .. + « .+ e oo How often?.. ... .. .... For how long?
' Iioyw wofk andplay without being more than comfortably tired mentally or physically atbedtime? Fntﬁued?

Do you get to sleep easily at night? . .. ....... s eie e« wen I not, why?. . C. R TP A

3. Are yourliving conditions congenial?  Depressing?. - Do you have a room for yourself? . Bed for yourseif?

4. Are you often "on edge", negvous, or jittery? . .... . L. st duﬂcul: for you to relax?. ... .... S
Are you subject to worries?.......... Moods?.... .... Usually cheerful?.» ... Are you really happy?.........
8. nov[. far do you live from $chool?.. ... ceees ++ curuv .one. How do you get to school?. .. ... . . . . G e
What time do you leave in the morning?. .. ..... .......... When, home at night? . oL e

* *
.

How much tinge'do you usually study at home~each school day? ..

How much time do you usually work at outside employment (or chores) each school day? C e

What doyou do?.. ......... fevrereiies meiee saeeieieeee e P e S e
6. Do you have a hobby?.......... What is it?.. .... C e A e e, ’

How m;ny hcurs}er day of physical activity do you usually get outside of SChoolllours7 What do you df"’ "

What brgmlut‘ionsido you belong to?..... co. ver v v v 4 v R Gt e e \ .

What socia] “activities do you participate ip with mixed groups (boys and'girls‘)’l How otien? -

What extra-curicular sthool activities do you take partin? ... . ... ... ._'. e e aee e weranes

What do-you do with your spare time? .. .. .. ‘ S PP T e P T ,

‘
. ............. : . ] ‘ . L o |

7. Please check '(X) the frequ}ency with which you have the following?
) . : Never Seidom casionally Often

-

s. Headaches ) - <
b. Colds -.

e. Indigestion

1. Bad hreath . : 7 .

g Coated tongue {bad tasie)

-h. Pimples or skin eruptions .

Boils v

i
J. Twitthing face and eyelids I . -

K. Eye strain : N
. R 1nus infections
. m. Foot trouble Ak v .

n. Joint pains' v b

p ’ . e
‘ [ - L - - ‘ ’
Do youswear glssses?.......... If so, when were they last testéd?. ... .. ... Do youhear well?. .. .. ... .

- ‘ - %9 - N ’ ) :
. o s - ~
ERIC ' T '

PAruiitex: provided by ERiC !




- FORM 12 *

8.. Do you eat three meals a day régularly" ..Is your appetit¢ good? Do you pat atthe school cafeteria at noon?
A Y

. .

Carry your lunch?.... ... Go home for lunch? .. What do you usually eatat noon? . . . ... . e

. . ¢ <
e e : e e s i

) Do you eat between meals?(Check) Never Seldom . Often . . ..» Usually e
’ What 4o you eat between meals?. . ... o i o e o T e e T e e

§.” How often do you usually eat each of the following kinds of food (check): ¢

= T
. ) Very | Once Three Times | Once Twice Three Tim¢s
Seldom |Each Week | E3ch Week | Each Day | Each Day | Each Day
* 2. Meat (includifg f1sh and eggs) | i . /
b~ Green vegetables (spinach, cabbage. ! .
lettuce. etc.) . L /
t Other vegetables (carrots. peas, , i X
beans, beels, etc.) . ; ! . ’
d_Potatoes * : i P / .
. e. Rice, Macarom N i . M i 1 P i
f Pie, cake, pastry - o o L | ]
g Candy. sweets T ; Coom T T * ]
h__Fresh [ruit . D R S !
1. Saldds | . N T ]
) Oranges, tomatoes ' " R * 3 T ]
&= Dried [Tuils [prunes, apricols, Tigs,| ~ 17—~ 7 -
° etc ) ‘ Ll ' - . 7
T % Reals =t ) 1
¢ mpP ok ' I J—
n_1.:edfoods ¢ . | |
o Whole'wheat foods ' t 1
~ 10 How many glasses of water do you usually drink daily? How many glasses of milk? Tea? . Coffee?.
11 ‘Are you troubled with constipation? e What do you do to correct 1t? . . ... g e e
+
. 12. Do you smoke? . If 50, how m h daily? Ve e [ T vy v e
- ) be .
Do you drink alcoholic bevcx‘ges?. if.s0. what? . . How often? -« . Ho¢y much? ..:. ..
13. How often do you visit the dentist? e How ;)!ten do you usuany'clean your teeth?
) 14 Have you bfen vaccinated? . . Immunized for diphtheria? . . U Typhord? e e S s
What other immunizatidns? - G e e e
& -
’ 15. Are your parents healthy and"physxca\ly f1t? If not. what is the reason? L Lt e e
. v Tall ... . .. Medwum g e e Sho
4 What is the physical stature of your father? .
Fat.. . .. . Average. .. .. e Th
. oo )
Tall. . . Med‘n,. Teereain s Shrt oo 0
- *  What 1s the physical stature of your mother? . v il
* Fat . Average - ... Thin va sverens
1& Do you desire to be strong and physically fit (boys)? . D3 you wish to be attractive (girls)? ...
« Are you satisfied with your present physical condition?.. . .« coeviiiie veveeee T T .
. > If your Phystral Fttneas Index is low.'cnn you account for 1t?. ...vesin .ot How?... .f.. .. f e
’ ~
+ * » : . a -
Summary of Interuiew: LSRR TT PRI JR dhieeiee wee
¢ EY
\ ] .
s . . {
f' Cepyright by . R g »
M. Herrzson Clezke - C. N Presented by
Spesngfreid College ~ Sk e .
o Sprhaglield. Mess. - 60 - b % Rfestn COP 430 21t AVE SW. CEOAR RAPIDS. 10WA
' 1951 . 3 . ‘ . . .
L :, ¢ . . |
1 % ~ . .
* ’ { ]
o o
. - o
B . R .
ERIC- . 69 | ,,
-




‘ FORM

= PERSONAL DATA FORM

/ ' .

. Name: IM 24 3M 4M  Section
(Last) {first) / (Initial) | ' oy
Local Address: Phone Number:
v . Parent or
. H}gh Schodl Attended: . 3y Guardian: . ”
- ¥ o . (name) / 6location) Date of o °
Major: A Graduation:
(subject) / (advi7r)
L 9 -~ -
Bilrthday: Age: Height: Weight:

Physical Educatign Locker: -

Lock Combination:

—————— e e f e e — x

-

Ingerscholastic Sports lInterscholastic Intramural ‘and Physical Educacipn Class

. Participation | — x I Participation Record
Sport YeArs Letter Sport IM PE Int. Sport ™ PE Int.
Baseball Fa -/ Apparatus work 4 Life Saving 4
Basketball Vi Archerv_ Ping Pong .
‘Boyling . -l / Badminton Rold/skate i
Closs Countryf ~ ] Baseball Rifl Al
Football / / 1 Basketball Rowi@crew)
Colf JT = / Bowling Shuffleboard
Gymnastics / / . Calisthéntics Soccer
Lacrosse /| 17 Cross Country Softball
Rifle / / Diving Speedball
Soccer { / Fencing Squash .
Swimming/ Foul Shooting Swimmine .
Tennis / / Golf - TenniS __
Track-Ffield / Group Games ) Th. Football
Volleypall / Gymnastics € Track-Fileld
WrestVing / T - Handball Yolleyball
]/ « |t Horseshoes Wrestling -
/ j Lacrosse N
IM—;’ntramural; —Phxslcal Education; Int. --incerest»l(enjoy or would enjoy doing very m \ch;

2 (yould like

little, but not mULh)J 3 (averse to doing); 4 (would like specific teaching or
coaching. ’ -

———— e

List honors interscholastic sports .(Squad tapta.in, all state, etc.) __

3
List extra-flass activities in which you participated in high school and in Which you are or
plan to be a,ccive at U.R.I.: )
P .
Wére you /allowed to f.ubétltutg for your high school Physical Education Requirement?
How many years in grades 9-12 did you have

—

I1f yes, fhat? - 3
Physical Education? How n many times per week during this time?
s 2 mmm— -:—— T —— o o e - —— - . —— — — . " ——— o ————
In whit recreational activities do you now participate? L Y
1 ]
" What/are your hobbies? - .
“What recreational skills would you like to develop? i
Ar¢ you a member of plan to be a candidate for. an incercolleglace sporc at U.R.I.?
. 1/ yes,” which? [ P
at U.R.I. campus organizations (clubs, fraternities, etc) are you a member?
- e _ . \‘//-' = =
* /On the back, please make a wopy of your present class schedule (hour, subject, professor,
/—tbcation). ¢ N
’ ¢ * s . ‘
¢ r
) ‘ -6l ¢
e r
7 i» * .

ERI , 4
. . ! ,
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THE WETZEL GRID for Evaluating PHYSICAL FITNESS

N in Terms of PHYSIQUE (Body Build), DEVELOPMENTAL LEVEL and BASAL METABOLISM

— A Guide to Individual Progress from l:f;ncy to Maturity —

MEIGHTY

1

:r
|

W _TOLERANCE LiN(TS
DIRECTIONaI chonnel
10 tvels of progrom.
SPEEDs 210 ) lovels o
v e
CUINICAL RATINGS

Ovors < Ayees
8

ERICL_
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Name, B - FORM 14 . - L P,

' Parent or
Guardian ..-...

e . ol = Y U, —e T
JALWACUH’Y FAMILY Natonakty ¢ B PREVIOUS DISEASES IMMUNIZATIONS TESTS
- ) - Bk ENDOK Whe oo - whoos C O
‘ § Ouy d # ' at ?:' _‘J—} :" ‘i % Mess es phr:.-.. a [+JF-LIL I
Yeor 8 Ger Mooy . Rnecmatsm Tetsnus . ~
ry N Soartet £ . Kearr 2 vacainato
GRADE 1K |1 124543 jel7is|9 s M mos Sﬂ"a son - . Sc:r
ys | 6ne | i 3 e — Ahn A2 - P ‘P
STATUS Gy, LK [3 . "f —t— - ¥ - $088ess M ey et ottdl oA monlc) . g . / “
Prys 10mectd t 1 T I‘_r [ .
Soeeal 1 h T T T T T . ST e T T
PHYSICAL FINDINGS T - s - ~\; e - ———
Shin . ] | [N O N Y
NOSE - Obste. A i ¢ <
3 e e T - R T - g
eves, |2 ° 4 .
(mu)is L L - - Tem mmmTommen o me o | e,
T eres Lo 2 e e e v ~
T EARS SR SN N SN SN N ]
3:.. L L ¢ - . —— PR - [
eer) § L - 3 .
| Temo. 1 . e~ - e - St T Tt T T T e e e e
"“Nﬁm . e e e e e = e e e A ¢
Tongue & MM, 2 - R e e
Tansils ® L - 5 -
Cm. Glands * ’n - ST e S m——
i T f recia arg - - -, U ——
Hean = = 1 R J P Bbeare Mo VGE [ e e e . . 777“7«_. i .
ol Simpie Mat .. p - - - .
Lungs L e T - -
Abdomen d
Hermia s R
Gonlt. . . .
[ Posture . t ‘
" Orthoped. - Q - -
Nerv. Syt o © tatectam o N
Soesch Out. L Toren. - : ¥ .
T visiom . L
Endocring . Myscie tmbat _ . N /
- MENTAL g O il Bt «
A . Mpopian.. . i " e .
N T ” Leterst Comn ,’. " Y - - o o T e _ — T
PLR T ) P Coe Biad b e - - © e eme s s e g o -
DISEASES - SURGERY —ACCIDENTS 1. k
ESRssE==Eachoy
FLUOROSCUPIC — OTHER TUSTS = RXPLAN 1§ Towwettee. 0 B
I O I N O T -
P I R I B : — — - -
PHYS EO.— GYN_Consent — §O __. ATnL, CON bt e e e e S e
Tests " e e e a e = o e . L
Anietics § | | i o = . . > &>
4 - -- - e - - - - — e, o e
HOME CONDITIONS : l s eare S o 3
Y g ATYRO PITCH o 3 e e . . I S
Econ Tentn ! T T 1T 17 1771 -I T %“L_‘l B Reonmach Lo . .
Woragemirty 1 1 | 1 1 | I ““;’A,u_’_ﬂ,‘ { "amwol:: ——a— - T e [ S - . .
ACTION: FOLLOW — NOT FOLLOW ~ CORRICTION i St M e = L . -
Pasent Corsuit] : I 4 K ] ‘; —
* Cooperaton | |~ N - i .
S0 T 1] ST T
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, . FORM 15  °
*--ADAPTED PHYSICAL EDUCATION RECORD ©

.. ) s

L : .
-~ NAME o

¢
X

CONDITION

DPOCTOR

WETGHT _ . HEIGHT _ .

. ’ Iy
UPPER ARM RT. . ' LOWER ARM RT.

-~

UPPER ARMYLERT ) LOWER ARM LEFT

y CHEST o _ - " WAIST ‘

< . s

* . FITNESS TESTING "« DATE 'DATE DATE DATE ' .COMMENTS
> v . ) )

14

i

SIT UPS

5
»

‘PULL UPS

50 Yd. Dash °
600 Yd. Run

Shuttle Run )

Standing. Long Juf;/

)
EXERCISES
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j FORM 16

PHYSICAL EDUCATION IMPROVEMENT RECORD

A\

_ {(Last Nams) >

Reascn for Referrali

(Adviger)

-~

»t. I[>(x1!.].\.n:;_§1
<

P;'evious Fitness Score: Push ups___ Vert. Hang, _ Pull ups___ S.S.___
) MRS

w'}

EECORD OF TMPROVEMENT

.

[

letter sent

Transferred _
1)

Boys' Physical Bducation Department - New Trier Twp. High School, Winnetka, Illinois

(Location)

P.E. FD. CLASS:

Referred Yy

g

2?7
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FORM 17 -- SPECIAL FITNESS RECORD '
i SCORE CARD FORM : PROFILE RECORD

- » . . .
v . " 3 » .
< . ’ Q.
s ., ° Test 1 . Test 2 £ x
’ ™ o - ;
. ) . 2 5 o
. N Dale_______._.,_'__.._ Dole__...__.-,:,_ = ¢ g g - 3, a
N . » o 2
. . - " ¥ £ c o 0 H &
X : 'Age " —— Age . e . % —'_" z . é o ’ : : ?
-~ - € - [ £ w —0 O
v o ‘0 3 = b1 o 2 >~
. . s. e =) S c > 2 .
: ’ . S i s 2 2 g 3§ oY
Score Percentile Score Percentie o od v w bl AL ©
B S 10 ’ 4
Ny PR 0 . » -
Flexed Arm' Hang ) - ~ ' .
‘ .. . -
S . . . - . 95 7

» - . A . . ¢ o N
., Sit-Up e i . 7 —_— 90
‘ a : 85 N

Shuttle Run o
N . LA <o . ‘ 80 d
.o , - :J . . L . \

Standing Broad Jump : . —_— st 75 )' . .

- - - » e . -

s e T T T T : o =3 .
+ 50-Yard Dash ¢ . - . 1
" N 4 , 65

o e s o , o -1 .

Softball Throw c lgoe 60 i =

R » T N i 13 3 -~ .
. * . AN 55 "

P . K . s P . v b

300-Yged Run-Walk ) - .. R , v 50 .

- - PR RN "~ X
) : L . ; ~- ’ o5 o i
I . ~ . ’ ' *
. l‘ ~ ¢ ¢ 40, -
-~ - - ~
. e . . . . B -~ Van .
. i . B R . ':"' . - _: o 85 . . <
. r—. " . o ) - /\ . 10
» . , - N . - . 25 , . N
INSTRUCTIONS Fill-in the age of the student ond the dotg of the testing. As e - v
. each test s Ookan recard*the score in the spoce provided If gaVeml triols are, % - . 20 .

" given, only the/ best Lscore should be recorded. Then, wvung the appmpunla ‘ % . . - *

tables in the Sp'cml mma Test Manual, find the percentile score ond enter it. . - 15 -

This tells where the student stonds in relotion to others of the some a% The .

prafile record on the opposite poge may be used fo plot a chari of the in ividuol 10

studenys fitness. Place a dot on eoch Tine of the graph ot the percentile scqred ' : . ¥ . .

far thot test Connect the dots with straight lines Use different mlor pencils tg 5 L] —

plot the twa uoru sa‘thot changles ore dcorly shown,

" < - bl . . [y
. ""‘ Lennol copres of thes Speciof fitness Record form ore ovailoble from NEA Publ. \ . * - L
oles, 1201 Sixteenth St, NW, Woshington, DC 20036 1 99 copies, 5¢ eoch, 71 L
l: l C ore, 3¢ eoch, .~ 4 ~
N < . \ . vy , Y - ’
* * T N : .
Yo . Y e . D P ‘. ‘ LI S o . ) 3
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TEST 2

Test 1

LJEST 2 TEST

TEst

Mo

—— e 1P

MO

—_—1

MO 4

~o

(244 (334 (214

e—— 19

MO

AGE (months)

HEIGHT linches)

WEIGHT (pounds)

SUM OF EXPONENTS

CLASS

RAW
SCORE

PERCEN
HLe

RAaw
SConre

PERCEN.

COMPONENT A
HiE

s

RAW
SCORE

R.AW
SCORE

taw
score

RAW
SCORE

PERCEN.
TiLe

RAW
SCORE

PERCEN
me

PERCEN
Tie

PERCEN
TE

PERCEN
™me

SCORE

AW

PULL-U?
term siongrhy

. smur
{ebdominel strength)

SHUTTLE fUN
{1peed and egdity)

19

STANDING BROAD Jump
(leg power}

’,

50-YARD DASN)
llw‘).

600-YARD RUN.WALK iendwarcel
Optionats 1-mile or 9-minute run

O

1%.mile or 12.minute run {°

ETEH

FITNESS AVERAGE

~

a

| rroruE s

I

PROFILE 6th [ * PROFILE 71h c|

.

PO SU SR BL 30 ST Rw
100

PU SU SR B) 30 W Rw PU SU SR 81 S0 ST Rw

1

¢

Aruitoxt provided by Eic:
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100 T )
° s
90 90 90 - 90 :
80 - 'é;ao 80 | = 80 .
* 70, 1 “70 M 70 * 70 ]
-
&"’ 60 \\ p 40 - - 40 o « 40 . .
‘ 50 v 50 50 50, .
. 40 —++._ 40 n 40 - ‘ N
- v B "':‘\m
30 L <30 30 30 '
. 20 [~ . 20 - 20 20, -—'—4&
a9 . -, 7
. 10 10 10 10
-
Do el B UE
» . * . 2 .
] . y: . . S .
’ “ . . (. o GB%K.‘, . F I ‘
M . - ) ". L] . ' - : *
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) “ . . x 2 ” ‘ . « v
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* FORM 19 -

PHYSICAL FITNESS TEST ANALYSIS AND PROGRESS CHART ¢ . -

: ’ * . " (Name) ~

- '

Percen;tle means the percentage of -case$ above whigh you scored. The 32nd percentile
-means that yourrscore was better than 32 percent of the cases whi

_'scores surpass&l yours. ’ while 68 percent of che
Plot original test in blue pen and succeeding tests in other colors. Watch your own
progress. Pragress is the product of an intelligent, progressive, and regular progi:am.

7
.

x
- e . >
e . / 9 .
1IN 3 /)
: \‘\" ' o )
. .’ ,
) [
. . < .
! b T l T .
) - * . f k ‘
. L)
Percentile |1 . 1l6 25 32 W 75 &, , 9
H Pull Ups l‘ @
LU.R.I. - T -4 ) 0 o il - .
USAFA - 2 5 é) 1{0 19 ®
Broad Jump. | N - . X - : =
° R4, 512" 4‘2111/(. ., 6 6" 6'10" 7' 2". 717" 710" . 8Y6" gt
USAFA 3t 10" 4'e" . 612" 68" 7'19" B3'10" .9.4:1 10M1" 12 A

- Push-Tps i : -
R, [ - g - b D 2 N 36 3 49 = 59

1
USAFA - 1 c2b 21 @D & 5 67 82

. o 4 L . ‘ ¥
Sit-Ups : ’ Co : - o ,)
: : B GD 35 4. 50 5§ . 67 74

- U.R.I. 2 . 1 2
+ USAFA . |- -l - 2p 140 ) 62 84 91 12¢ 161
. .'600 Yard Runf : . T
. U.RI. - |2:43 . -|2:29  2:13 @ 08 2401 1527 147 1:33 1:19 -
USAFA 3:03 .7 12:38 2:13 2:0 3 1448 . » 1:31 % 1§23 :38 . :.3)”
NOTE: 32nd percéntile was considdred the minimum standard at the Alr force Academy. A
N . . Approximately the 25th percent}-le was considdred the minimud gtyndard at U, l;I.
CD indicate mlnimum’stéqdards for U.R.I. and the Air Force Academy resi)ect vely.
.. Plpt all of yojr scores in jthe dpgropriate ey ent aleng «the U.R.[. line; Air|Force
“ ) ‘Achdemy data if for comparjcive and interest |purposes only. - . )
\\‘ L ) ' i ] - ) . /. - ._ - ‘
N i . . ¥ 69 -
4 ‘- -
\)4 (%3 -' '- > ' ! 1

2 - L r 4 .
N,C d -7 ‘ > 7&3 * » »

73
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.ot ] FORM 19 I
A} A °

- " PHYSICAL FITNESS TEST ANALYSIS ‘AND PROGRESS CHART

o

*

Name . V4 \

—_—

. 7
- . ,Ea
Date . Pull Ups  Bidad Jump = Push Ups  Sit Ups 600 Yard Run

Test 1 ' ) -
.
Test 2 / 1

T R I3 4

Improvemen#
Over Test 1 |- . . . N

Teét,S

Improvement -es "o
Oxer Test~l.. . -

Improvement™ | ) - ’ ‘ ; .
Over. Test, 2 . T ’

Test 4

- Improvehent.| ’ . 7. @

. Over Test 1 . ) .o
. _ ig . . -

Improvement . ’ ’ R B o ]
Over Test 2 S \

Improvement ‘ - :
Over Test 3_ : - X .

. ImprovemZnt . ¢ A B .
Over Te30,4 . . ‘ ' 3 ’

’
e




ADAPTED PHYSICAL EDUCATION EVALUATION FORM

N

~

NN o

a %
A form of this type is extremely flexible for recording
progress of students participating in adapted physical
education programs. Blank columns at the top of the page

can be used to list a variety of specific tasks~-test and
self-testing items, individualized activities, «movement
.patterns, basic motor skills, sports skills, remedial

LI

exercises, developmental activities. Performances and-
achievement ¢an be’ recorded as quantified measures,
satisfyfﬁg criterion referenced standards, or simply

satisfactory/unsatisfactory. Notes and comments can be
included as -needed and appropriate The left hand column

_can be used to fecord-dates on which information is gathered.

In_the way progfess can be assessed for each student and
adjustments made in the individualized program and activi-
“ties as warranted and needed. A form of this type is kept

JAruitoxt Provided (D

.

‘:"'L‘

E; in the personal folder of each student.
‘ Tl ) { . .
: .
3 . ‘r
!
” - \ /
. Ll
N
. J/ \’\ %
L] ¢ R
__[mc_..__.,.\-“cm,.*m-_--,.‘,-. el :




BICYCLE

. FORM 21

MEASUREMENTS

PULSE RATE

A

.

ADAPTED PHYSICAL EDUCATION PROGRESS FORM

° 1

25ue1sISaY

paads

aoue1siq

‘aury .

y3yapM . - -

u:wﬂ&%. tom

1 4

jreo ¢ .

. ﬁ - .,
° ysiyy , -

sdootg . )
i

X N B

PRCNE N

N IS9L -
doag . .

-~

M:«::a&

.

. . - L

. -

Suypuesg .

-»

A4

8urilrs

i
|

wcﬂCﬂHomx. e | / . " .
-J

IC™

Aruitoxt provided by Eic:

E
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FORM 22 .
€IRCUIT TRAINING, RECORD '
. X .
- Period B
' N - Time /
M T M ,T M M T M T 1/T V4
LY ) ///
]
}
] L
- ‘”
» - s
b " - /) - 7
. ; -
“ - \ ) d
b ,
- ' > le " ‘
S — 3F ’ ¥
)ﬂ‘ ~" . ~ /" , . . — a
“Key: M = ’Maximum IS
- T4 Training. ~ - -
3
? -
\ : 17y : '
. \ / . . - _ aP!'":l -




FORM 23 . -

- WILLIAM SERIES FOR LOWER BACK!

-

s R - - 2

~1." PARTIAL-TO FULL'SIT-UP - . ' a

b

Starting Rosition-- supine with\knees flexed, feet.flat on floor
¥ >~ ~and arms fol¥ed:. over chest.: L
.If there is prordounced abdominal muscle weakness or if fDexion .
of the spine is to be avoided., Xhe partial sit-up can be per- )
formed by raising the head and shoulders from the floor ‘for three
. to five counts and return. Thefull sit-up is used in’cdénjunc-
- . tion with the partial one in fhany exercise programs when greater

range ofr joint motion is desired and when sufficient strength
. is available. | ' : .

a ‘ . . .
2. BACK FLATTENEK : % -
. Starting Position--supine with knees flexed, feet flat on floor - |

’ i and arms folded over St. I{(”XLJ} ' . .
Contract the gluteals so th#t the lowe k i's forfed _
against the floor and the anterior pelvis is tilted upward. As
this is a static exercise, the intensity is usually varied by

.- holding this position for increasingly longer peri1odg of time

and by performing these bouts with greater daily frequency.
3. ALTERNATE TO DOUBLE KNEE TUCKS : ' i
Startifg¢Position--supine with knees-flexed; feet flat on fioor ’
o and arms f¢lded over chest. )
. Draw one knee slowly to the chest; pull the knee with both hands;
® . return to the staTrting position; repeat with®the other leg. The

double knee tuck is performed simildarly except that both knees
» are drawn to the chest simultaneously.

4. BUTTUCKS RAISE. °

Starting Position--supine with knees flexed, feet flat on floor
and arms folded over chest. )
b 1his is similar to the Back Flattener except that a positive effort
is made to raise the buttocks from the foor by contracting the
gluteus maximus_and\the,abdominals.“ This static contraction ’
, should be held for 4 few seconds beforesrelaxing and performing
° . the next repetition. . 5 ‘ <
S¢ SQUAT BEND
Starting Position--stand with weight distributed weld back on the

] heels. < 4
» Contract the gluteals, squat, and place arms between legs and - .
T touch the floor with the hands. Return to starting posjtion .
' and repeat. . . ; “n
1 Based on Paul C. Willidms, ,"Examination and Conservative Treatment’
for Disk Lesions of the Lower Spine," Clgnical Orthopedics 5(1955),p- 28.
: . v .t
. . . . '7 L' . ( . , v
! T e ‘

e L
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v S~
‘ . FORM 24 ‘ ’
J ‘ e . i . .
= QUADRICEPS--HAMSTRING SERIES .. . 1
N Power System : . )
. *1. Determine single lift capacity--maximum allfout life of quadriceps '
- %20 10 repecicionsﬁ&;h five pounds under singye lift capacicy-A
. 3. \Reso 1-2 minutes ) , ¢
! ' ’
° *4, 5-8 repetitions, adding ten pounds'to the/boqt <
;5. Rést 1-2 minutes i R . .
. %6, 1-4 repetitions, adding fen more pounds to the boot ,
» 7. ' Rest 1-2 minutes
M . ~*8, 15-20 repetitions with one-half single fliftc ;:apacity
< T =
9. Take 56 % of single lift capacity v \
. : v  e— . ’
. *%10. 10 repetitions with 56% Of single 1ify capacdity :
/m\ Rest 1-2 minutes - .
N . i -
*%12. 5-8 repetjtions, adding 10 pounds «
- . , - * .
.13. Best 1-2 minutes T S . ) ‘ .
. ‘% " *%14. 1-4 repetitions, adding ten more poynds g !
. S b Te .
f . 15. Rest 1-2 minutes . < e { ,
PR ~ , Y
: ’ © *x16. 15-20yepetitions with 1-2 pounds ‘. t - ) ;
¢ ’ ' *indicates quz;driceps exercises (i.e., hip: flexion and knee extension) ’
. **{gdicates hamstring exercises (f.e., hip extensidn and knee flexion) .
T ' K . g .
) 10-10-10 Sfstem * | | i t . ' .
. " - ’ . ° .. . N - .
- x1, termine single lift capacity, maximum all ocut lift -
.y i *2., /10 repetitions with five pounds urjder single 1lift capacity . ) .. “/
: %3/ Rest”1-2 minutes; repgat 10 repetitions with El;e egme. weight -
’ 4. Rest 1-2 minutes; repeat 10 repetjtions with the same weig-ht B
. ' ( .. *5. Rest 1-2 mingtes; 15-20 repetitiops with one-hatf single 1lift capacity -
A Y M .
* P *%6.» Take 56% of single 1ift capacity pnd-<do fO repetitions *
. . - . B . .
N **7. Rest 1-2 minutes and repeat 10 répetitions _ . . . " L4
N ) € v
\ - -
**%8, Rest 1-2 minutes-and repeat 10 rdpetitions with 1-2 pounds . .
. *%9,  Rest 1-2(m1'n'uces and do 15-20 repetitions with 1-2 pounds’ 2
LN ~ . . L. .- Y
- , - » » - - ,."Q - o
. « ¢ o*indicates q@driceps exercises' (4.e., hip flgxion and knee extension) -
N ‘ **{ndicates hamstring exercise [{d.e., hip extension and l;nee flexion)
Pl X 3 . -
’ ot T ey, Program is to be done three timgs per week.  Each wegkgincreage all weight .
» s o léadings 10 pounds. . . L 4
y * 2. On occasion some weight leadings may have to be adjusted according to
- 2 tndividual capacity (instructor mak‘es these adjustments).,
- - . d - LTI
. ) . . . .
o . . -
ERIC - o R I
. L - ‘
o S . - . "




: P
WRIST STRETCHING EXERCISES

Self-Stretching Extension
1.,  Stand with right palm on table, elbow straight.
20 Place palm of left hand on top of right hand.
. Keep right elbow straight and stretch right wrist by slowly'

‘leaning forward. (Tension is felt in the front of the wrist).
Lean and hold for six seconds, relax one second
Repeat*fﬁve or six times.
Repeat with left hand.
Continue exercise daily.

-

Self-Stretching Flexion

1. Stand with back of right hand held flat on table, elbow straight
2. Place palm of left hand on top of right hand.
- 3. Keep right elbow straight and stretch right wkist by slowing leaning
forward. (Tension is felt on the back of the wrist).
ean and hold for six secords, relax one second.
5.0\_Repeat five or six times.
6. epeat with left hand. '
"7. Continue exercise daily.

-

,Mi§cellanégagg\‘—' .

Wrist roll.machlne (three times per week)--gradually 1ncreaslng resistance
‘a, minutes flexion .

b: : minutes extension .
? .

-

’ L) LY
Wrist turn machlne (three txmes per.wevk)——grndually ingreasing rasistance
‘- a.. minutes abduction . . . 1 t-
- - W

b. minutes addubtion o .

R s . ~

Dumbell gxercxses £s ptes&rlbed (three times per week)--weight as prescr&ﬂéa
.. a, _Flexion exendises ®

b. Extension exercxscb

¢. Abduction exeicxsgs

d. Adduction’ exerc1qes

e
o

“fBarbell exe:&ises as pres«ribed (three times pér weex)--we{ght as.
prescribed. ] -

-

Rubber ball exerchses (squeeze) minutes daily, ___ times per day.

’

Others:

3 )

LR

Aruitoxt provided by Eic:
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‘ ' ‘e 7 FORM 26 . ‘

. - = ¢

STRENGTHENING EXERCISES FOR FEET AND.LEGS
Sit on’'a stool or bengh with feet parallel and a few inches apart...gnasp
a marble with a firm grip by the toes of one feet...cross the foot over the
opposite knee...supinate thé feet and drop the marbel into the hand on the
. outer side of the knee..return..repeat Several times and with the other foot.
- (Note: do pot rest foot on knee...try not’ to touch the active leg to the

stationary one).

1.

t

2. Correct standing position with feet pardllel and a few inches dpart and the
body weight supported by one hand on a wall at shoulder height...rise on toes...
(a) roll weight to outer borders of feet; (b} foll weight back upon the heels;
(c)hold; (d) repeat slowly and continuously several times.
L]

v 3.7 Correct standlng position with fpot parallel and a few incheg apart...flex

toes vigorously while raisimg the inger. borders of the feet and transfering

the body weight to the outer borders...hold the contracted position for several

seconds...relax...tepeat several times.

4. Correct standing position with feet parallol and a few inches apart, and the
body weight supported by one hand on a wall at shoulder height...(a) rise om
toes; {b) force heels outward with toes elinging to theéfloor; (c) rgturn heels;
(d) return to starting positions; (e) repeat slowly and forcefully several times.

5. Correct standing position with feet resting on a block of wood gpd the toes

flexed over the edge of the block. & flex the toes vigorously ovér the edge of_

the block...raise the long arches as the weight of the feet is forded to the

outer borders...hold for sgveral seconds...relnx...repeat several times.

6. -Sit on the floor with the feet parallel and close to the buttogks (knees up)
and kees held togéther by the arms...flex the toes vigorously.s.turn the soles
of the teet “toward each other umtil the toes of both feet touch (heels do not
move)..:dorsi- flex the -ankles...relax...xepeat several times.

7. Sit on-the floor with the feet together and close to the buttocks and the knees

held together by thegdérms (knees up)...flex the toes vigorously...turn the soles

Aof the feet toward each other until the toes of both feet touch (heels do gpot

-move)..!slide the feet forward %lowly as far as possible on the floor (keep,
soles of feet in contact “with each other)...return to starting position...repeat
slowly «everal times. .

-

/

-

‘% sit correct&y“on a gtool or bench with the feet parallel and a féw Inches
apart...grip a pencil with the toes of one foot, holding’the pencil point '
slightly lateral to/ the smalI‘toe.a.supinate the feet and write on the pager...
repeat with opposife feet...repeat several times.

Correct sirting position on a s£3$1 or bench with a towel spread.lengthwise
before the feet...toes and front part of the feet are/on the near edge of the
-towel, the feet being a few Inches apart and the toes, turned inward...keep the
* heels statiohary, alternately flex the toes of each foot while gripping

the towel with the toes and .the outer borders of ‘the feet while gripping the
towed with the toés and the outer borders of the feet and drawing the feet in-
ward and upward...continue untif ‘enough of the towel has been drawn under the
feet to m#® a small héap...spréad the towel and repeat several times. (Note:
‘after the exgrcise has' been mastered a small weight should be placed on the far
end of «the towel. As the foot muscles*hre,ﬁtrengthened the weight should be
}gcreased—-} e., book, two books, brick, two bricks, cinder block, etc.)

. 9.

10. Hali squats and toe.raises with weights or f}rbells:

11. Stand with feet ff;t and® Eew inches apart...be about 3 feet from a wall...
- - place hands”at shoulder height and width against wall...keep foot flat and
. let self down against wall, stretching calf muscles...repeat 10-12 times -
seVeral sets,,.as you get in better condftion you will have fo move feet
.. further -back.from "311:\ \

| - -t ’ . ERERL *

s

N .

Activities and ezact répetitiops are déoignated for each stgﬂent.

3
.
.




FORM 27
i

3 . ADAPTED PHYSICAL EDUCATION CLASS TRANSFER FORM

: N
- \ )
N i ~ . . ~ ! . ’ Date )
.TO: ;L . .7
* .FROM:z . A.DMWMinistrator, Coordinator e /
[ . ,  Adapted.Physical Education * 3 ) ~
- ¢ v ¢ el
) \\\\ is enrolled in the adapted physical’ i cﬂ

educafion program and currently is enrol}éd in the special class '
° period. Activity tolera ceiievels and program recommendations -

.make it possihle for this student to participate in

an activity your period class is-scheduled to start ' .

, 197 . In keeping with basic principles of having

all students participdte in regular sections to the maximum degree .

possible, it has been recommended that. this student “participate’

in ' with your period class.® Please complete .
th¢ form below and return it to.me by. , 197__, so this
tgansfer cah be processed., If you wou ike, to discuss the student
of this gituation, iet me know. Thanks for your cooperation. ¢
>} » , . e . . .
RETURN TO: A.D. MINISTRATOR, Coordinator | _ :
’ Adaptgd Physical Educatien . :
A Yes, oy mak¢ take part in
with my period class starting ¢ , 197 e } i
*You can expect this student to report back to your clﬁgﬁ?’
on , 197 . « ’ ST )
- - ‘,"‘&:
/"7 'No, I cannot take " . in this.class - =%~
L N at' the present time. .. - ‘ -
. , . [ ~ .
~s , . . -
N T -
' T . . .
. . '
Date - ’ N . o ’
- - ' o . : -
- . e t . : \
',, ’ . » - -~
’ - 78 - ‘ )
. - ‘ -




.+ roru 28!
. - ADAPTED PHYSICAL EDYCATION REEX

> R e g \

. K ) |
TO: - - . - e A Da‘te

FROM: ‘Ax D. Ministratoyl Coordinator
~ -~ Adapted Physical Education

5
. g
~ Ke

N } b
L s

According to a'bhxsical Education Medica&lgefarraLfForm dated

. -, 197, | 7 is to.return
_to you for reexamination and reassessmeft on ST 197

' ’ :
Please. review the attached Physical Education Médigal Referral
Form after reexamining the studént 4nd provide the folfowing in-
forination: N ‘ .

N

.
4
5

!

o ! F ‘-
. f f

No change in status or recommengations from

“those of : , 19%

S -
I v .
. R - .
N .

>

»
Change status and program recommendations as
follows: : .

v

x

~ N

s N
L <7 Place in unrestrict#d activity status.

This student should regurn for further reexamination un/
* . » " ~ ’ -

. »’ N N // . . ~ . ‘. - .
Thank yod for yourt*cooperation and-.-assistance in providing this
additional information seo that this student’s needs ¢ap be met more
eéffectively through the comprehensive physical educatign program.
’ ”~ . ‘ ~

N
W . ., N N R
‘ A.

”

. « ) . -
- . 1
. 5 -
3 - i . T
7 4 4 / < ' ! - * ’

Designed for and uséd 'in conjunction with Physicai Education
Medical Referral Form-(Form 1) ! .
AR g ’

Aruitoxt provided by Eic:
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, observations, amalysis of

tion was necessary until
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perfor
dualize
_now.
Form a
mation

. . /7. No.change in #&atus or recommendations from-.those off
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1

.~ This

mance and progress,

i -
and monito

ting of this

student's Jindivi-

-, 7 _Change status anf~ program rechmexéations as

d pr@gress indicate that medical reevaluation may be Jappropriate
Please review the attached Physicai Education Medical Referral
fter reexamining the student and provide the follqowing infor-

-
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.

- ) N

, 197__. o ‘

e

foll

o

“p o -

X .
Place in unrestrictqﬂ activity status.
£ @ D

e
L}

«
d

student, should refufnh for, further rgexamination
. ; . i \

A

~

*

7Tt

g /

+

tional informatjon'so -t

s
ST o A . L * . . 1. <7
Thank you- for your‘coopejitlon and assistance 1g,prov1012é this addi-
t more .

‘e

hat this student's needs can be[n

effectively through tHRe comprehensive physical egucax'gP program.
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" FORM 29 -
. ‘s
REQUEST FOR REEXAMINATION .’ . : .
- Q . , . . ‘_ )
. ) .8 ) .
{
. v . - , Date v R
TO: ol B . ‘ a
/ 8 .
FROM: - . D. MINISTRATOR, Coorxdinhator ) . .
: daptéd Physical Edwcat} R A
% R )
’ - has been pargicipating in the agapted
physical edugation program per your ;E;zﬁﬁzpdations and guidance
since u\\- , 197 . Although you indicated no regxamina-

T pesigned for apd used in conjundtion*with Physica JEducarion Medical .

v Referral .Form 1 (Form 1) — ___. _.
B . ) ) N ’
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Public Relations, Conyum’ty Awareness, and Education ’ . . . \
v A great deal of dutonomy has been givén organizatians, agencies, and
institutions in planning and implementing physical education and sport o

programs for special populations. However, at the, present time several .
/t?péé of degislation affect and influence opportunities in these areas for -
"special populations: - . - 5°

. Federal legislation just enacted--Public Law 94-142--includes instruEL
. tion in physical educatibn within the definition~of required special educatiom .
: services; recreation is considered a related service area, Implementation of “‘f”
this legislative mandate at statg®and local” levels requires Lhat physical -
, education be included if state p§ans are'to be in compliance with the law and
. states receive allocated funds. Other federal programs have.given direct
"sanction and support for programs. in, these areas, through funds specifically
/. appropriated for training, research, amd demonstrapion projects and activities
in physical efucation and/or recreation involving impaired, disableg, and
S ~handicapped persons

/ " In addltion Section SOX(W the Rehabilitation Act of 1973 prohibits dis~ _
crimination against and denial of benefits to handicapped persons in any pro-
gram Qr activ1ty receivrqg’?ggeral f1nanc1al~ai§%§tance Recent court cases
\settled in favor of plaintiffsd have implicat1on for and are important to
indiv1duals interested and involved in phy51ca1 education, recreation, Sports, -

and related programs for special populatlons.1 E
: " .

- L 3 4
. . State TBgislation governs most school and related,education programs
v-* and activities /for all children including impaired, disabled, and handicapped
. . youggsters., Until only recently not all impaired, disabled, and hdndicapped
. ° children were afforded legal-legislative equality of opportunities with their
» abled bpdied peers. Thig.has been true in all aspects of education including .
phys1cal,educat10n, m state’ laws, regulations, and mandates were given dual oy
interpretations-wnie fgr regular education, the other for special education. . N
‘As 'a result, many spefjal education youngsters have been-categotically deniéd ’
« topportunities in phyiical education, sports, and related activity areas. Some .
. states have stipulafett that equality of-opportunity includes nonacademic areas
N such as physical edu cation, sports, leisure activities, music, dramatics, art.
. . home economics, 1O st:x;lal arts.. Intent is the same 'in states where pandat:es -
. ‘ are not as specific or as well clarified X .
Unfortunately legislation does not automatically bring about change or
intehded fResults. Thergfore litigation has resulted in many states. A series /
of cases assures rights of certain stipulated minority groups. Specifically
. ' guaranteed for impaired,-disabled, and handicapped persons are right to ) '2;
4 educarion, right“to treatment, and right to community services. Direct and .
indiESct implicatfons for an applications to. physical education, sPorts, and

. . .- - * .- , ' ¢ _ . s Y
e ’ . (] ‘
. . .’ . ”»
. N . . . .
- . .. 4 . , . i . .
l5ee "Recent Court €ases of Importance,"” IRUC Briefings, Vol#ne 1 Number »
, 3y May 1976 '(AAHPER, 1201 16th Street, N.W., Wasiington, D.C. 20036) for dis-v

cussion of these three cases and additional :information about Sectiom 504 . 2
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redated areas are implicit and explicit. Right to due prode'ss and equal protection
of the law under the United States Constitution further thd cause of equal rights,
nondiscriminagion,- and insure opportunit&es ‘in all areas fbm special populatiens.
Citizen and consumer advocacy are still&othér factors stimutating programs, activi-
ties, and opportunities in these areas.- i * i

. s, [} A .
One Sf the trost influential forces resulting in increased programing in these
aregs is greater recognition of their. values and conttif)-.zgions to.a higher quality
of life for partigipants. Many differeént grolps sponsor
variety of physical education, recreation, and spdrt prog
For example '~ . :

support, and conduct a -
rams for special populations.

- Lo — v

.
=T

. Public and private schools, residentlal facilig 'es,"déy care.and
- activity centers, early,childhood groups,, park #nd recreation ' P
. departments, civic and sérvice groups, col'leg{s and universities, ';
4 , professional associations, volunteer-and privatg ~agencies, and

o : -
commercidl enterﬁris;es all are involved in programs and activitiess * §
in these areas. . ’e, ‘ . @

-~
i

- ’
P

. Physical education, adapted physical education]
recreation, camp, ougloor educatio’n,,swimming,

4 wmotor ‘are but a sam ing of types of programs
above. . « - -

- » N

recreation, tHerapeutic * . *
aquaties, .Bports, cé'p’tu‘al'-
ponsored by g‘ro

5

fn %nd actixity, the lay public’®
and parents must be made .aware and kept, Anformed abouf afi.l aspez:’tg of adapted phy-
. sica{ edugatic;n programs and” activitiesy \*ﬁ};}; impg;rzt;n .part of, the total program -
cannot be left to chance. Specific tasks, duties, anf esponsibilities. of the, M
A A
i
i

LA /, - .
° . R L. e - o !
Despite all of this official and unofficial actid

e

adapted physical education specialist in this area a¥ xl:;lscus'sea.on page 31.
P ., . . . _— .
‘Obtaining visibility for these prografns and act@vities through radio, television,

newspapers, local newslettefs, and other media serviges is importasnt it making. the

public aware and keeping people fhformed about thes rograms and aggomplishments

of studénts. Effdctive and viable public informaciofj ¢¥ilrts don't happen by chance;

they require careful plaming,’:}mplementati‘bn, t'blld*(xp, and working cooperatively

" with media personnel. Although emphasis of ‘informa fon ,that follows 1% on rddio

programing, the same principles can b, applied to teffevision, newspapers 1

mewslettérs, and other media services. [} i

Establishing pgriodic-weekly, bi-uweekly, monthly--rvadio programs which are

sustained by stations ghould not be tbo diffi Nt to obtain. However, certain -

requisites must bea pdbt of such an endeayo ’ . ’

An important element of media success is asedfon personal relationshipa;

practitioners must become friendly with/decisifn makers who can bekof e, °,

aseistance--i.e., weekly publication.editors, Haily publigation cityr desk

Jrogram Jfrectors and/ow piblic service. ,

.
L
. L)

‘ ' .
lgased on An IRUC Occasional Papef: EstablisHing Periodic Radio ‘Programs.by
Harold W.-Gierie, Directar &F Public Kelations, Unjted Cerebral Palsy AssBaciation
ue, Roosevelth New York 11575. This dt;ca.sional .
PER, 1201 16th Street, N.W., Washi'ngtgn,_‘.D.C\.‘.,. ;

Paper is distributed by IRUC, cfo
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editors. These friendships are the foundation for favorablg responsas to
inquiries of media personnel. for sustained cooperation in efforts to
obtain free time andfor space for bringing a clicnt's message to the
public with a ‘_sat;lsjying' degree of frequency. These Jectsion makers

N are more apt- to be cooperative with individwals they kgow on a,
personal: basis! B . _

AL radio stations, when applying to the FCC for licensg renewal,

must] include program intent--how they intend to serve their regarded

listening andience, number of commercial minutes per hour they will
allgt (normally 19) and, along with other information, amount of '
public servie time to be allotted per.‘broadcast day. But, nowhere
is it stated, and nowhere is it demanded or requlate as to identitics’
of groups, ovganizations, or agencies, which will be provided this

&

* " frea. air time! L : . .t <4

2

Lhus, it becomes apparent that euch pmctiti%«#t cell th

¢ client
.as one whose continued storn might.rightfully bR pegarled us generally
{ tnteresting to a’large or major segment.of the Ftening audiénce. .

measure-by station; they muss be certgin they can leveTpr_a new program
. each and every week For at least 15, 26, &9 or®52 consecutive wieks.
Being honmest with themselves, they rust Jetermine whcther they proposed
programs will -be of interest, Wich a weckly 15-minute program as the

o

Y T . e T .t . '
. With t7 o Ta v, practitioners, sfould Ze«gpn the area served in igr’gest

7. 5 goal, they should preparé’at. least Four Is-minute programs in advance

. ang thert, with these in a portjolio, approach the program dirgetor
with the proposal that programs be Zired uider the wmbrella ofspublic
gervice pref¥ntations. [F the proper apprgagh is made ahd friendship
ias 'been established, ahances are that the progrdm direztor will have
pertinent programs, Fitted into a spdeified weekly or other time slot..

. ~Ij this apgroach has beun sucezssful, it must be determined what tape
offering ¢ station wpul! like--cassette, réel or’ othep-%und every program
tendeped 3hould b'e_z’escnte-'i on auch tape - a tape of excellent quality.

. - )

. . - - . . A
A, Programs should be informative; if possible, they ‘should contain a_* |
degree of entertatnrent; thgy should be designed to nold the attention’
_Of listeners. Adthough nartes of guests snould normally be of individuals
~residing in the station's<service area, occasiomally a well known indi-
vidual shoupl be ‘the guest, local government personality, sports figure,
majoe, governor, ell-known julge, businessman, community leader, ad .
tufinitum., Of course, proyrams involving such individuals must be
. flavored with text concerning the client, an effort which.by no measure’
i diffieylt. 'With nam: guésts you are,’ among other agedmplishments, .
affording the' name [rev expojure anl each will be pleased to note support
of your client grow), the atation is most pleased to have a name appear ,
oh one of its aired programz; the listener-4s given a change of pace’ -In
.most instagnces, with advance notios, a.stagion will avﬁhg?‘ggotiongls to
- inform® [8teners that so and so will be a client program gubst, on such’
and such date, thus providing additienal expdsure for your guest and /
your client--if handled properly, the guest. becomes.a j‘avéz:-owing .
acquaintance. 2 : ’

R . ‘
- -

/‘f\ 8% — .

. .
Y .
. - N
. LK * .-
SN .

’

/
4

/




s,

With-the very fir}st progrdm shduld be a self-commitment that the program
~will be carried by the station for a long, long time. If it is, chances are
/" good that you will be approached by other immediate area stations (if there
by any) with @ re’q est that they be permitted to, garry the program. Should
this situation occhr, you must approach the host station program director
«  for his/her feelihg about expansion of the program to other stations.
Based on theya:isting personal friendship, the fact that thwhile -
»  endeavor can’be given more explosure, ehances are that the host station
program diréctor will have no qbjections to the program being carried by
other- avea gtations. However, wndoutedly he/she will ask that other
stations air the program after it has been carried by the host statign.
. _ For instance: host station airs the program at 1% noon each Sunday; it
! might be requested that subsequent airings'on othem stations take place,
at a later time on that Sunday, or on & later date. Common semse dictates
. that this request must be granted. . - .

program content, ing weekly programs at stations well in advance of

airing dates and having one or two gemeral interest (no.guests) programs

ou handgat the station for airing in the event a studio problem arises

with yoyr ikfitended airing tape to Permit a self vacationing period.
4 YN -

s co.
From.this po&'zt on g'\t adds wp to hard work, constant effort to improve

- . ) o )
r ONCE™YOU HAVE BEEN AFFORDED PUBLIC SERVICE AIR TIME ON A
SUSPAINED BASIS, YOU MUST DO ALL PGSSIBLE TO ASSURE
- s MAINTENANCE OF YOUR PROGRAM DN A SUSTAINED BASIS!!
< § . : . & .
0 - - B ) s ’ o
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Despite increased interest, emphasis, and attention to pﬂ sical education
programs and activities fot impaired, diXabled, and handicapp# persons, many
important and critical questions remain unanswered. In fact, [fnany of "these
same questions’ have been asked for years! Obviously too manyJ{ndividuals fail
‘to’ utdiize and benefit from experiences of others who have dofé much ground
work in developing sound approaches fer viable programs. Prq‘ideré of services
continue to project %hat they feel is needed ¥y impaired, disjbled, and handi-
cappéd populations rather than act%vely inyvolving indiwidualg béing served,® ) .

. especially at decision.and policy making levels. In the past dpecial popula- - ———
tions sat back passively and did little; now they demand to bk an active part
of programs and activitiés that so intimately affect their f@tures and very

destinies. < ; C . N

. ) - ¢ % . : . .
The course-has beep charted through recent législacion.‘L Now it becomes <
the responsibility of every physical educator to start the vg¢yage. The Education
for all Handicapped Children.Act (Public Law 94-142) include$ instruction in
physical education as a defined part of special edutaticn fo}f every child,

& resgardless of type-or severity of handicapping conditign. - Ap sup¢h, all key .
words and basic provisions of this permanent legislation applly to physical edu-
cativn. Physical educators, adapted physical education specflalists, supervisors,,

: coordinators, and administrators must become conversant with thé provisions--both

intent and work--of Pyblic Law 94-142. As state and local plans are developed,
to 1nsure compliance appropriate representation of physical leducation must be
. included un planning committees and advisory boards so that adequate and intended”
. attent ion are given phvsical education. No longer can failyre to give intended
level of aptention tou physical education by state and local agéncies\be tolerated,
justif ied, pr rationalized. The Congregéional mandate that]every child have
access to a free public ‘education, 1ncluding physical education ag defined by .
. law, is‘not, a matter of choice. Programs .must be appropriafe, individualized, and
conducted in least restrictive \environments; programs must pe written,.periodically -
evaluated, and both parents and students be ‘a part of admispion,, review and dis- . |
missal Jrocedures. . B 1 )

al

X , , e
 Colleges and universities have to place more éﬁphasis on diagnostic-presc}ip-
tive techpiques and provide expériences wirh special populdtions in both under-
gradud?? ahd, graduate programs. lLocal school$ and gchool(ﬁystems and state edu- .,
. bthon agenclies have'fo plan and implement approprtate infé¢rvice activities, |
projec to. anfd programs. €very undergraduate must have an jcquaintence and ’
awareness ofl meeting needs of special populations. Graduafe Specializations
- must be evaluated and restructufed to prepare ‘personnel tof meet these changing
needs—-resource teachers, speciplists in adapted, correctijve, or developmental.
. physical educatiun, supervdisors, and .coordinators. Emphadis must be upon evolving
g needs, not those uf the past. Guldance,and direction are|needed from those being
served. Days of uninlateral 'dominatfon by providers of se¢rvice at decision and
policy makéng levels are neither acceptable nor legal undpr the new law. A ,
*major gonsideraxion fur college/university persommel, whether in p:Fsonnel prepara-

7

tion or research, needs to be firsthand and %hrgent ongoing field egperience.
* EBjrly childhSod programs also need attention by physica} educatio

personnel.

, " Physical edulatorg at all levels must be conversant with and rééogniz&
implications of gyé process and equal protection of law jas they apply to these
—— _areas of eoncern. -These proeesses are guatantded to all-students.in every .

' ’ “ - 85« o
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X

aspect of school life. Admi351on, review, and dishissal procedures for physical
education must be consistent with legal mandates for these processes. Building
rapport with parents through their active involvement along with that of their ~
children is an impdrtant consideration that cannot be overemphasized This type
of involvement represents an impprtant and basic approach to ‘eooperation action
and teamwork that has been stimulated by Public Law 94-142. Other inclusions
that require ;hought and consideration By all involved, including physﬁcal educa-
tion personnel are: ° % N C

Intent of “least restrictive alternative in terms of wotal integration,

tothplete separation, and a variety of organizational -and adminis;rative

.approaches between the extremes. '

-

”»
All children means there'are no exceptions to the clearlv defined and
delineated responsibility pf state and local educacion agencies to
serve every child regardless of type or severeity ‘of handicapping
. condition. . ’
. [

State education agencies have ultimate responsihility for education

of all children wherever housed. Greater coordination and cooperation
must be established am ng all agen01es serving impaired, disabled, and
handicapped children. R P ¢

. Sections 503 and 504 of/ the Rehabilitation Act of 1973 also have direct implji-"
cations for physital educa {on in gefieral and adapted ph%ﬁlLdl education fin parti-
cular. Sectiow 503 mandatés that every organization receiving as much as $2,500
in federal funds must inifiate affirmgtive action programs to seek qualified indi-
viduaXs with various impAirments and disabilities. Provisions are even stronger
for organizations receifing over $50,000 and with more than 50 employees. In the
past many individuals with different impairments or disabitities have been cate-
goricaIly denied oppoftunities to train for and serve others through educational
programg, including physical education. Many potencially outstanding physkcal |

f education teacherg gnd cegches have not been given a chance to show their abilitie
and compétencies. /No longer-cdn this be justified morally or legdlly
-, 4

“Secfion 504/indicates that no otherwise qualified handicapped 1ndividua1 shall
solely by-reaso of a handicap be excluded from participation in, be denied the
benefits of, of be subjected to discrimination under any program ot activlty
receiving feddral financial assistance. Even before rules and regulations for
this, section/were released three court cases fav8ring plaintiffs had direct impli-
cations for /physicalgeducation programs. These cases involved a first grade child
denied‘sch ol admi!bon because of spina biffda, a certified English an¥® Juurnalism

While pro- e
and strides have been made in deveﬂoping greater ap erxation for and under- °
stapiding of‘impaired disabled,rand handicapped persons as individuals, much more :
When everyone ‘regardless of type or severity bf a condition
ig sincerely accepted as an individual of worth and dignity, then ahd pnly then
i1l barriers restricting_progress crumble While research, emplrlcal evldence,

-
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ore systematic attention
an attjtudes be most

W, ,
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and handicapped persons can be chan
need to be given this vital area.
effectively and permanently jgpnge

Are different approacles more apy rop fate for specific age groups’

i
o

o

W
Spec1f1c questions contj

through programs and aLtivx

LALr N e

of those being served through
can adapted physical educatiegf

>
»

tor,

force. .

Exactly what‘?§ aantea physica} educhtion as intended‘éda;jmple- P
mented today?!’for the 1980/s? wnto the twenty-first century? T
s H
= /
How is adapted physical cducation sjimilar to/different from sound .
developmental physical education? jphilosophically? administratively?
- In what ways are adapted physical education. physical therapy,
- occupational -therapv, and corrective therapy similar? different?
How can personnel from these spegialized fields supplement and
gomplemgnt each others efforts for the benefit of the' child? What

4 . alministrative approaches have been effective in ‘establishing
' scooperative relationships and in- elxmxnatxng unwarrented and
unnecessary duplication? . ' -
~ ’ -*
f in these programs? .

What activities and methods are most effyrcient
What should relative emphasis be upon ‘individualized actxv:txqu
) « adapted gamex” participation {n regular activities? R

: ® . What shodld be major outcomes attained through participation in ° . '
L4 » -
. adapted physical edyeTdtion programs and agtivities? What should be
relative emphasi$ and attention to social objéctive physical

. oo I . B . . ® ']

o fitness? . remeddation? aftective domain? physical m‘*ntnnance°

Who shouldd participate in adapted physicall education programs and
eriterta ‘tor incluc

What are appropriate and prad ical
ind -handicapped stddents in actiwities within

disabled) . A
T

. .
-~

REOV

activities?
Cing impaired,
the regular program”
. .

2
How van a wuli-pruparud adapted pHVsj(al educdat ion teacher be agsessed?
professional compétend les?

What dare requisite personal characteristicos?
Y How can

What is role of professional personnel in these programs?

is’ role of students

- .
v . .
What
administrators?

/7
How ¢an programs be effec tlvoly evaluated?
parents? medical personnel?

in this. process?
.
A} - 3

-’ supervisors? .
.

t Gt
.
.

-

.

-

differential staffing patterns facilitate and enhance these programs?



4 v

. . How can student 1mprovement'throu§h a&apted physical education be

accurately assessed in terms of federal and state mandates for indi-
-vidualized plans Gand programs? + .

e . 15 adapted physicBl education.the most appropriate name for this
program? Does any special name have to be given to"the program?

4 . What competencies in adapted physical education should be provided by
colleges and universitdes for all future teachers? 'en should speciali*
. zation in adapt physical education be introduced? Jhat“are needs in the
field for ecjdlized teach%fs in adapted physical education? .

s -

. What emphasis should be given to developing, maintaining, and/or
. *\ restoring high l4vels of cardiorespiratory fitness through adapted *
) : physical educatidn programs? '
. How can relatio hips between mediial personnel and physical educators
continue to improve? .
. . .What are effective ways to initiate, implement, and maintain public
information, cbmmuntiy education, and awareness programs and activities
...~ about adapted, physical.education? - ~ * : .=
- .. Is there a self-fulfilling prophecy among adapted physical education '
‘r specialists? 1If so, what effect is this having*on progress pnd program
= and program directions? *How can id'be eliminated’ . T
~
Despite«chese unanswered questions, great strides and progress have, been
mdde in the last ten to fiteen years. Obviously, much remaims to be done. Too

_ mu¢h 1lip service is still given to multiagency coordination” and inter: ividnATry
cooperation; .mare.action is needed. We still face many ‘of the same problems hat
* confronted tbe Scandianavian Countries it the mid-1960’s. Jealously, comp n,

duplication of effort and mistrust exist “in too large amounts. Ongly when the Cause
is shouted and the organization whispered can<disciplinary barriers disappgar,
petty, egd-defenses dissolve and professfonal empires vanish. Then and only then

can .the Pinnacle of success be attained for .which gll say they are striving. Hand-
in-hafid with and led by @ongumers—-those we.are all dedicated to help gAin greater
independence--we will walk a little taller and have greater” spring in gdur step.

No longer will it be us and them--together we will have overcome with active part1c~

1pation in physical activities having had a, major role in the victory: .
: ! . -
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L . y RESOURCES -

- The following section provides informatlon aboubg;ggources that are
appropriate for and applicable to plannlng. organizing, impiementing, and
evaluating adapted physical education programs and activities conducted in
regular or special settings. Incfluded in this section are listings of R
(1) printed materials, (2) perio 1cals, and (3) suppliérs of eqU1pment and
materials.

o
N~

. Not included in this compilation of resources are spe‘ﬁic listings of .
periodical articles or the many jorganizations involved in general and/or
. specific aspects of physical edjication, sports, and related activity areas
. for spécial populations. For ample, over 175 articles dealidg in some
~way with adapted physical ‘educdtion or special populatioEE have appeared
in the Journal of Physical Edufation and Recreatdon during the last fifteen
years.” A listing of these artjicles can be bbtained directly from the AAHPER
. Unit on Programs for the Handicapped (1201 Llé6th Street, N.W., Washington, .o
«D.C., 20036) for .seventy-five dents. . In addition, the American Corrective e
Therapy Association deals extlensively with these basic areas in its bi-
». monthly journal. {

.
Al . .
« « .~

Nhile‘a number of listed periodicals and newsletters are sponsbred by
N . organizations and agencies involved in some aspect of programing for special S
populations, many.ogher graups are interested and acfivfly involved in physical
education, sports, and reldted activity areas. For example, many dlgférent
groups.plan, organize, administer, and supervise a vatfety of athletic programs -
apd competitive activitie for persons with specific handicapping, conditions
These programs are inirea 1ng in number and scope at all levels--local, state,

- regxonal, national, and’interﬁﬁtxonal Opportunities to take part in TOfMperiTive— — -
8

athletics according to 1ntereqt. ability and limitation af each participant U
are provxded large numbers of individuals with varlous [(mpairments, disabilities,
{ : and handicaps. Some of  these groups are highly organized and structured; other
8 groups are rather i1nformal and luosely ovrganized. Some national associations .
- sponsor athletic progragms fur individuals with specific handlcapping conditions; .

other groups promote recreation and physgical activity programs for Impalired,
disabled, and handicapped participants in general or for 1ndlviduals with
specific handicapping condltxons, other groups prodpte, Jhese activities at
« =state and local™ levels. . Often persons responsible for re¢reation and physical
. a(tlvlty programs fur impaired, disabled; and handilapped pnrticipants in general
v - or for individuals with specific handicapping conditions in particufar are
>not aware of these organized effdrts. Sources providing information and materials .
«about these specific organizations include these two AAHPER Unit on gfogyams for

the Hdndxcappbd\zleléatlong .. ' ,
. €ompegitiv Athletic'Prog;ams for Impalred Dlsabled) and | «

! ¢

., Handitapped Persons ($1.50)
: ! . C0mpetit1ve Athletic Programs for Impaired, D1sab1ed, and )"
Handlcaﬂped Persons :Update ($2.00) . .-« N,
. . P . e ‘ o
’ Al QXLelﬂent source of informat fon about',general organizations involved in
. programs and activities for special populations is Directory of 0rganizations .
Interested in the Handicapped available from Committee for the Handicapped,
Peeple to People Pregram (Suite 610, LaSalle~Buil fng, onnecticyt Avenue and- .
. L Strset, Waqhington. D.C. 20036). ~ . { ’
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v .
The Council for Exceptxonal Children (1920 Assocjiation Drlve. Reston, Virginia,
22091) is an organization with which indivxduals 1nterested and involved in adapted
physical education should become ﬂcquainted CECesponsors and opevates a specialized
dnformation center on handicapped and gifted children. Other information bystems,
- materials centers, and resource networks providing general and/on speclfic informa-
. tion, materials, and services in these areas are discusséd in defiil in the AAHPER ©
‘ Guide to Information Systems in Physical Education_and Reurcat1dn for Impdlred 4
< Disabled, and Handicapped Persons. )
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Woodward, !Everett W. 'Camping? Metivatiow in pommunléat1nn Skllls for Speech
Impaired Children." Journa] of' Health Physxcal Educ@tlon,sgecreation 26:
May 1961.° . N

c. . . v *
¢
NOTBE: Detailed information about and listlngs of master's theses, doctoral e
dissertations, and/or“other research in these areas can be obtained from (1)
Completed Research in Health, Physical Educationlgand Recreation (Washington,
D.C.: AAHPER, 1958.to current year), (2) Health, Physical Bducation, and.
RecreationMicroform Publichtions (Eugene, Oregont

Education and Recreation, University of Oregon’, 1949 to current, year), and,

(3) Unfversity Microfilms, 309 North Zeeb Read, Ann Arbor, Michigan 48106. Yo

A Bibliography of Surveys in Physxcal Education and Recreation Programs for

Impaired, Disabled, and Handicapped Persons is available from the AAHPER
Unit on Prog?ams for the Handicagped for $1.35.
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-

. .. 4 .
Printed Materials (available frog the American Alliance for Health, Physical
Education and Recreation Publicath n Sa]es, 120) 16th Street, N W., Washington,

College of Health, PhYSlcal -

.D.C. 20036). .

. s ’ . ﬁ\\~
Making Workshops Work in Physical Education andrRecreaC1on
for Special Populations ($2.25).

Guide to Information Systems in Physical Education and ‘.
"Recreation for Impaired, Disabled, and.Handicapped Persons.
(.50). =

Values of Physlcal E&hcation,,Recreation, and Sports for

) All ($1.00). i . SN .

— . Physical Activities for Impa1red ~Disabled, and Handicapped

. Participants ($7.95). 4 , .

T, ‘Challenging Opportunities for Special Populatlgns in Aquatic, T

Outdoor, and Winter Actiyities ($7.95).

° . _ Physical Education arld Recreation for Emotionally Disturbed

“sand Autistic Children £$7.95).
. Professional Preparation in Adapted Physical Education and
Therapeutic Recreation ($7.95)
Early Intervention Through Physical and Recreational Activities
for Special Populations ($7.95).
Physical Education, Recreation, and Sports for Hearing Impalred
Persons ($7.95).
. Physical Education and Recreation Activities for Cerebral Palsied
Childredi, Youth, and Adults ($7.95). - L °

. Annotated Listing of Films:

Physical Educatiqn and Recreation

(87.95).
Aquatic Re
« Dance for

4

- .
eation for the Blind ($7. 95)
ysxcally Disabled Persons:

for Impaired, Disabled, and Handicapped Persons, Second Edition. ~ s

A Manual for Tea&bing T

Ballroom, Square and Folk Dances to Usexs of- WheeIchairs and .
Crutches ($7 g95).,

Careg:sﬁin~kctivity and Therapy Fields ($1.00). L

JEER

Testing for Impaired, Disabled, and Handicapped IndiViduals ($3 95).
Motor Fitness Testing Manual for the Moderately Mentally Retarded

. (§3.95).

| B ." - 97 -
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» Physical {Education and Recreatiom for Impaired, Disablegfézn; .
Handicapp| d Individuals: Past, Present Future ($9.95). ¢
, Annotated Research Bibliography in Physical Education, Recreatlon,
,and Psychomtor Function of Mentally Retarded Persons ($7.00).
. YIntegrating Persons with Handicapping Conditions into Regular

Physical Education and Reereation Programs- ($3.00). . .
* Physical Educatiop and Recreation for Individuals with Multiple .
Handicapping Conditions($2 50) '
.+ Best of Challenge , * K . -
Vqlume I ($5.00) * . Vo . J
Volume ITI ($5.00) .
Volume IIT ($5.50). ~ K] +
Physical Education and Recreazlon for the Vlsually Handicapped
($3.25). ) - .
. . Practical Gu1de for’ Teaching the Mentally Reta;ded tp Swim ($3. 00)
~ . Physical Activitiés for the Mentally Retarded: 1Ideas for -
Instruction, ($3.00). . B -
.o Special Olympics Instuctional Manual--From Beg1nners(\o Champions *
($2.25). J}\‘
Special Figness Test Manual ($1.50)
. Annctated Bibliography on Perceptual-Motor Learning ($3.25). ° .
., . Poundations and Practices 4n Perceﬁ;ual-Mptor Learuning: ‘é Quest
" for Understandlng ($3. 9ﬁ9 o el
‘{, Updates | - . . , - d .

" Each Ugdate deals with a topic of high interest and, contains an ammotated
listing of books, papers, journal and newsletter articles, theses, and

digsertations, angrother prlnted or aud10v1sua1 materials. Each Ugdate
cost $2.00. | . . .o a A

. Mainstreaming in Recreation, Physical Education,'Special Education
. a Hﬂ_Other Community Based Programs - Viewpoints (January 1976).
Research in Physical Educatlon Recreation, and Psychomgtor Function
" ‘for Mentally Retarded Persons “(January '1976).
Competitive Athletic Programs for Impaired, Disabled, hnd Handlcapped
Persons (February 1976). L a
" The Adjunctive Therapies--Art, Dance, Drama, ﬂorticnlture, Music, ané
+  Bibliotherapy (March'1976). . .

.- . 4

Recreation and Fitness After. Fifty (March 1976). ; .
- Hand1capped Ind1v1dua1s‘ Pgtceptual-Motor Development, Abilltles and
- Programs (April 1976). . -

Organizing and Administering Phys1ca1 JEducation and Recreation Programs
(April 1976).
Physical Education and Recreation for Physically Impaired Ind1v1dua1s

- (May 1976). . . s ~
% s . Physical Fitness cTraining and Exercise--Values for Persons with Handi-
* capping Conditfions (June 197%). . Y A °

- Optdoor Education, Recredtion, and Cam%ing for Individuals with Handi-
capping Conditions (June»l976).'

. o, ~ ~ ° ~ -
[ ° . . . .
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. . Project Active '\ ' Te, . c.
The following, publications dea11ng w1th devekppmental and adapted physical
education have been developed as part of Project Active, a comprehensive and

- £
validated Title III’ Elementary Secondary Education Act program; each of tﬁe
. listed publications are ava#T3ble from Thomas M. Vodola, Director, Projéct -~ -
' - Active, Townsehip of Ocean Sthool District, Oakhurst, New Jerséy 0[155.
¢ . . Communications Disorders:f An Individualized Prograh .
* . . Low Physical Vv al;ty An, Individualized Program for the Handlcapped
. .* Nuttitional Defiiehcies: An Individualized Program .
" L . - - Motor Disabilities or Limitations: Ar Individualized Program O
! ~"¢€ » Postural Abnormalities: An Individualized'Program
. . Low<PhysicalqVitality: An -Individualized Program ; DR
* . OBreathing Problems: An Individualized Program
. -Motoy Disabilities/Limitations: An Ind1v1dual Program for the
Handicapped . .
X R - - - - / * ° N . R
! ! Two fidm strips with audio cassettes are also a%ailable_from Project Active: :
i . - ) .
4 - *, Teacher Training . = -
5 Motor® Ability -0 ’ \ N
Periodicats - . : : : .
. Within this séction is an indexed listing of periodlcals that usually .
.coftain artlcles, research reports, progé§n information, or other materlal
. perta1n1ng to physical education, recreatlon, or related areas for impaired,.
disabled, and handigcapped pe®sons. ¥ Periodicals are listed alphabetically in
T two main seftions: newsletters (numbered 1-155) apd jdurnals (numbere 200-
246) . * , . * ’ Ca © . .
. o . * % .
This listing may be used in two ways to locate perxodxcals .(1) scan the
alphabetical 11st1n£ for newsletters and journals of general inCerest, and/or
, (2) refer to thé.f% ee 1nd1ces for ‘periodicals in a specific area of interst.
. The three indices are: * v - ‘
. ' . . ¢ .
’ . . Handicapping Condition - some periflocials deéal with only* very
, specific conditions (spina bifida, autism), while otherﬁ,lnclude .
. Yo information on a wide range of conditions. . P ,
’ ) . , ‘y . 2, .
. Topic Area - these include specific disciplines such as. recreation -
/ and physical therapy, as well as aétivities (basketball’, homemaking),

P + and topical issues (envireonmental barriers, advocacy).!

“ b ¢ & N .
0rgan12at1on - residentiil facilities) foundations, profe551ona1 '
grougs, and many others sponsor newsletters and 3ournals

N Requests for add1t10na1 1nformation on any of the’ perlodlcals 1isted should .
’ be sknt to editors at .addresses g1ven Do not be detetrred from.writing due to
lack of funds——some periodicals, especially newsletters, are fred, and mdny
others cost under $5.00 per year. \ . ‘.
P . .. - . . ) “ ) N
: : - - 99 - : - . .
4 N .0 ) 'l . ! . r -
. ’ [ ) -
. A . e . - -~ - .
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b .

Handicapping Condition \ .

Abused Children - 26’
. > fng - 13,148
! . tee - 12,218 ,
4

Au:isclc - 23 24,82,88

Cerebral “Palsied - 35,133,150,235
- Communication Dlsofdered - 81 .

.

(Oevelopmentally Disabled - 37 38 39,.
47,48,66,92,138,235
- Disadvantaged - ‘14,30

Epllep:lc - 86,235

. ﬂmdlcappezf (nonspecific) - 4,7,8,14
. ~15,21,27,30,31,32,36,40,51, $4.55,58,
60,62,65,75,76,78,83,84,89,96,101,
103,104,110,112,113,114,117,118, 123,
. <2 126431,135,137,148,202, 204,205,206,
¥ 208,212,213,215,221,222,223,224,225,
= 23},233,234,240,243  °

Hearing Iwpaired - 1429,77,140,201,210

Sponsoring Organization

. MHPER - 16,102, 129 153154, 155 216
- ¢ 246,
An. Found.
) An. Yat. Red Cross - 11,145,211
Assbd. for Child.w/learning Dis.,-~
93/136, 141 N
‘Assoc. for Neuro. Handic. Child.
. ¢ 24
o . Assoc. for Retarded Cit. - 18,54, 'IO 72,
954415,119

£/t Blind - 9,144,227
-
5,

- 23,

Boy Scouts of Am. - 132,239

Epilepsy Found. of A‘m - 86,235
Information Centers - 15,31’,36,4%,45,
. . - s5,96,112,123,124,130,212

. .
*. . Nat. Easter Seal Soc..- 85,236

- .Topic Area

K Advocacy -5,18,23,24,35,64,76,72,85,

- - 86,88,95,97,115, 125,133,136,141,
150,206,235

Aquatics - 11,16,245,211 .

Aft/Arts & Crafts - 50,94,131,13%,148

Addio-vVisual - 73 ¢ .
.

‘ Baske:bnll - 90,126 N

v - Career Ed. /Bnploymen: - 32 60,81,110,
122,143,200,205, 223 237 ‘
: Consumer Iaterest - 4,10,12,51,77,"
N " 101 209 210,214,215, 229 235 242
Corrective ’l‘herapy - 21,202

» .
Dance H 129,246

¢ Early Childhood - 29,30,36,4}%,4b2,
N 135,152,209,245
. . Education/Spec. Educ. -~ 3,8,15, 331,
-~ 42,44,45,46;47,55,57,59,67,94,96, °
112,117,118,121,122,124,128,130,131,
208,209,212,219,220,225,23%, 260 263,
3 245
T Environmental Barriers’ - 6 120,200,
205,229, 231
Exercise/Fitness - 6,107,108,109,111,
® Al4, 127,154 £02 ,233

Health/Medicine - 53,61,68,93,109,130,
1557207,216, 222,233
- Homemaking Skills - 99,148,200,215
Horseback Riding + 76 s
Hor;lcul:ure Therapy - 78,84

Q . - -
IC ¥ r

.

,
Learning Disabled - 5,23,24,47,67,97,
,128,136,141,220 -

>
He&ally/motlonally 111 - 37 43,48,
56;80,92,238
Men:ally Rethrded - 23,17, 18 19,22,
25,43,56,59,63,64,69,70, 71 72 79,91,
$2,99,105,115,116,119,127, 139 149,
156 203, 219 226 235 ?
Hul:lple llandlcappcd - €,3,2%,29,77

Neurologically Handlcapped 323 24,

82,125 -

Ph)‘si.cally Handicapped - 34,49,85,87,
590,98,99,120,126, 132,146,147,200,
261 f \

.
Spina Bifida - 125 .
3 Spinal Cord Injured - 82,229
Stroke - 10,82 .

e -
Visually Impalred - 2,9,20,29,77,144,. '
214,227,242 - .
. ! “ * * » ’
Park & Rec. Assocs. - 100,217,230,244 .
Presidents Comms. - 32,69,105,109,110, .
111,120,231 .- .- N
.
Residential Facilities - 19,29,34,61, 63, ¢
79,139,147,149,242
s )
staté DD/MR/MY Agencies = 37;38,48756, \
¢ 92,116,138 , -
State & Priv. Soc. & Welf. Agencies - - i’
. 14,40,53 §1 . 2
United Cerebral Pafgy - 35,133,150,235 \
- 4 L]
Veterans Organizations = 12,229 R . .
S R - o o -
-™ »
. . .
J ot .t ‘
Legislation - 25,31,42,58,65,69,91, N
. 120,121,144,150,206,231 ', T
Movemcnt Exploration - 7,76,245 . PO i
Music Thekapy - 75,78- R
- OCcupa:lor;al Therapy - 78,204 . \
()u:door Recreauon/camplng - 22 102, *
228,230« A *
Parcepgual-Motor - 7,67,74,114,131,
202,209,246 ,*
Physical Education/Adapted P.E, - 11}
16,20,83,90,106,107,108,114,145,154, . '
. 155,202,207,211,233,240,246
Physical Therapy - 232 M \
Recreatidn/Thera. Rec. = 1,11,16,22, *
32,50,62;76,78,83,87,89, 90,100,102, "
103,119,131,132,134,137, 143,145 .
148,151,153,154,155,207,211,215,217, ! .
221,230,233,234,236,239,240, 244,246 /
Rehabilitation - 54,60,65,78,143, 200, .
205,218,223, 224,236,237 B
Research - 43,47,54,57,82,83,93,109, o .
117,121,130,135,201,202,203,204,218, .
220,221,222,225,226,232,233,236,238, . »
2044 R . j
Scouting - 132,239 - g )
sports - 1,20,87,90,98,108;111,127; R
140,146,214,215,289, 233,241 . )
. e S
Volunteers - 142 ‘ .

- 100 - .. , I *
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1. AAAD Bulletin

, American Athletic Assn. for .
the Deaf
- . Publicity Director ' .
. "7225 Ferguson Rd. #1288  *

Dallas, Texas 75228

2. AABR Quarterly Review

Assn: for the Advancement of

- Blind and Retarded, Inc. °
164-09 Hillsidg Ave. ! .

Jamaiga, N.Y. 11432

AAESPH Newsletter' !

American Assn. for Educatlon of the
Severely/Profoundly Handicapped

. ° Pz0. Box 15287

Seattle, Washington. 98115

‘: 3.

& .

NEWSLETTERS

10.

American Poundation for the

, New York, N.Y.

. American Red Crqss Mile High

Bitind Newsletter- .
The Foundation- . 4
15-West, 16th St. . :
10011

American Heart Assn.

Stroke Clubs
of America
Editor

805-12¢h st. L\\'\ '

Galveston, Texas 77550

.

sChapter Newsletter
Mile High Chapter * .
170 Steele st. _, :
Denver, Colorado 80206

)

et —

12. The AMP » ’ T T
4. Achievement. * ‘§V Nat. Amputation Chapgter No. 76
Florida Paraplegic Assn., Inc. . Disabled:Americ¢an Veterans v

EditorialprOffice
925 N.¥% 122nd Street
v North Miami; Flgrida 3316l -
5. ACLD Newsbriefs U
Assn. for. Children with Learnxng
Disabxlltles ~
. £ 5225 Grace ‘Street
:w_w__Blttsburgh Pennsylvanla 15236

Al

6. Aero-Ac-Cen °
+Aerobics Activity Center . -
12100 Preston Rd.
Da}las, Sexas 75230

7. AIM
. AIM, Inc.
s 945 Danbury Rd. .
“Payton, Ohio 45420 .
—-. v L °
8. Alert ) . .
- Fairfax County Public Schodls
4 Special Education Divisiof\
) -Dept. of Instructional Services
10700 Page Ave.
. Fairfax, vifginia 22030

Q . ) .

E

- -

RIC T .

13.

»

> 14 .,

S~

1s.

.12-45 150tk st.

11357

*

Whitestone, N.Y.

AoA Fact Sheet

5“ National Clequnghouse on Aging .

Washing&on, D C 20201
Appalachian News

Heart and Hand House

309 South Main St. .
Ph1111p1 West V1rg1n1a 26416

Apro os’ \\
"National Center &n Educatlonal Medla
and Materials for the Handlcapped
Ohio State University s .
220 West 12th Ave. -

Columbus, Ohio 43210°'

P

. Aqua Notes . .

Aquatics Cclincil of AAHPER
1201 l6th St., N.W. .
Washington, D.C. 20036

»
:
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. 26. Caring - - ’
18. The Beacon . ° Nat, Comm. for Prevention of
) Louisiana Asgn. fof etarded Child Abuse
Chxldrcn Inc. - . .« + 111 East Wacker Dr., Suite 510 _
7465 Exchange Pl1. Chicago, Illinois 60601
Baton Rouge, Louisiana 70806 .
. 4 ¢ ’:' : 27. _The Center Centinel ‘
i9. Brainerd State Hospital Newsletter’ Recreation Center for the
Br¥intrd State- Hospxtal * Handicapped, Inc. * ‘ ¢
Box 349 207,.Skyline Blvd. ” : *
- Brainerd, Minnesota 56401 \ San Francisco, Califbrnia.94132
- . . , . .
20. Bulletin for. Physical Education 28. Children - s
‘ of the Blind ! Commonwealth Child Development Comm.’ J
Assn. for Education of the Q\ . State Street Building Ve -
‘R\\h__ Visually Handicapped LA T 3rd and State Streets
' 919 Walnut St. - Harrisburg, Pennsyivénia 17101 |
. + Philadelphia, Pennsylvania 19107 . ’
. - ' 29. Children of the Silent Night
* 21, Bulletin from the President ~ " 1 Perkins School -for the Blind
- * American Corrective Therapy Assn. . N Watertown, Massachusetts;02172
Kirk Nodges, President ! . Distributed by: . ’
6622 Spring Hollow A R.M. Campbell Assocxates
’ San Antonio, Texas 78249 . T Academy Ave. . ,
¥ c ( * e _Saxtons River, Vermont 05154
22, The Camp Confidant v . . :
Camp €onfidence <t . « N 30. The Children's Voice ' ’
Braxncrd Minnesota 56401 vS Commonwealth ¢f Massachusetts
’ ‘ 8 . Office for Children .
"23, CANHC-GRA}( - ',120 Boylston Street < . -
California Assm. for Neurologically Bosgon, Massachusetts 02116
o _Handicapped Children . M, .
. P-0. Box 4088 31. .Closer-Look—"— *
Los Angéles, California 90051 * National Information Center for .
. 3 . 4the Hagdicapped
24, CANHC Newsletter . P.0, Box "1492 , ,
’ San Frantiscot Chaptcr CANHC ¢ KWashxnggon D.C.- 2Q013 ot
P.0. Box 16380* -
v San Francxsco, E@llfornla 94116 . 32. COmmxtteQ,on Recreation and Leisure
Y . . * Newsletter
. - y" - . President; s, Commxttee on g%ployment
) ﬂ:\ < of ithe Handxcapped o7
- or u, Washington, ?.C.- 20210 M
.o S ' ’
<N ) N S T,
o7 LS » ..
« .
X - - 102 - .o ‘
. ]_()(3 3 )
f? ' - - ) . .~

e

f
] .
N . N
[ .
17. BCRMD News Memo - .
Board of Education of the C;ty i
of New York . .

. + Bureau for Children with

- .Retarded Mental Deve lopment

.

. 65 Court st.

Brooklyn, N.Y. 11201

25¢ c;pitol Capsule

.

National Assn. of Coordinators of
‘State Programs fot the Mentally’
Retarded, Inc.

2001 Jefferson Davis Hwy. <

Arlington, Virginia,22202

P

L)
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34,

- 35.

36.

37.

ERI

B . 7ex Provided by ERIC
.

¥

Counsglor's Information Service
B'nai B'rith”Caredr and
Counseling Services'

. 1640 Rhode Island Ave.
Washxngton, D. O 20036

N.W.

Crippled Chxldren s Ambassador 42.
Crippled ghildren's School

Jamestowh, North_Dakota 58401

" Crusader

United Cerebral Palsy Assns., Inc.

66 East 34th St. ’ -

New York, N.Y. 10016 7 | 43,
v Vs .

Cycles P,

TaDs - R

500 NCNB Plaza ° | -
, 136+ East Rosemary -

Chapel Hill, North Carolina 27514 44

DD Advocate

Dept. of Mental Health and
Devellopmental Dlisabilities

“State of Illinois

P.0. Box 281 -, -

Harriﬁburg, Illinois 62946

{% Developments

Maryland DLVLlOmeftal DisaBilitics *
v Gouncit - .

201 West Preston St.

Fourth Floor
S Baltimore, Maryland 21201

Developmental Disabilities News-  °
letter: Region III
The George Washington Univ.-
Dept. HKLS
817 23rd Sg., N.W.
. Washington, D.C. 20037

DISRS Nevs ‘a.nd‘ Views

,Dept. of Institutions, Socxal P
and Rehabxlxtatxve Servlccs

Oklahoma City, Oklahoma 73125

— 4

O

41.

45. "

48.

Education Commission of the States

Newsletter T
300 Lincoln Tower
1860 Lintoln St. ‘
Denver, Colorade 80203 .

o, , . ;

Educatxon Daily
Education News Services Div.
Capitol Publitations, Inc. .
Suite G-12 :
2430 Pennsylvanxa Avc LN
Washlnggpn D.C. 20037 : :

Y

The Emigsary ) -
Texas Research Instxtute of
Mental Sciences Teey
1300 Moursund Ave. . . ’
Housten, Texas 7702§

-
N

ERIC/CRESS Newsletter
*ERIC: Cle2inghouse on
and Small SChools
. New Mexxco State Univ.
Box 3AP i .

Las Cruces, New Mexxco 88003

Rural gﬁucaﬁion

ERIC/ECE Newsletter ' "
ERIC Clearinghouse on Early
Chﬁldhood Educatioh( :

Illinois 61801 . - |
Fairfax Schools Bulletin .
Fairfax County Publxq,Schools
{0700 Page Ave.

Fairfax, Virginia 232030

Feedback - T
N.G. kcphart Glen Haven Achxevement;
Center . .

P.0. Box\T973 -

' Fort Gollins, Colorado 80522 -~
«

Feelings .
Illinois Dept. qf Mental Health and

DBwelopmental stabxlxtxes
166 North LaSalle“st.
Chicago, Illinois 60601 .

ennsylvania Ave. B

—
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" 49.. The Grand Stand . . 58. Insjght _ ' - B
Governor s Committee for the Council . for, bxceptronal Cluldren *
*  Physically Handicappede 1920 Assaciation Drive N
. + 123 Forster St. *  Reston, Virginia 22091 ! -
Harrxsbur‘g, Peansylvania‘ 17126 . ~ & ¢ .
T ' A -59., Inter Officer . . -~
. 50. Handcrafters '*News . Buyeau- CRMD . ~ ° -
* 808 High Mountain Road * o . ) . 65 court St. = -~ * .
Franklin La‘kes, New Jersey 07417 ~ Brooklyn, N.Y. 11201
PR A e - L . . * <
51, aandy Cap Advancement h . 60. It's About Time v T
Sol-Wiedner » o *  Joseph Bulova School of w\atchmakxn;, :
28 Brighton 7th Court o~ - 40-24 62nd St. . -
Brooklyn,'N Y. 11235 = ° < . \Joods;de N.Y. 11377 - .0 . .
. re N - N - ~ ) LI ¢
52. Head start.' Newsletter .oy v 61. Kennedy Institute Newslett:t N '
. 4 Head Start . . Kennedy Inst. for the Study oLlluman
> . P.0. Box 1182 ) ¢ . LB . Reproduct‘wn apd Bioethics
Waishingtony }D.C. 20013 Georgetown Univ. ¢
o . /‘% Washington, D,C. 20007 .
53. ..Health News . e ) L. . .
California Dept o eralth L " 62. The Keys . i
JHealth and Welfare Agency * _»_ Open Dogrs for the Handl.capped B
.. 714 P st. 1292 ) T P.0. Box 3347 : T
* Sacrame to, Caleorma 95814 Greensburg, Per;msylvama 15601 v ';'
* .. , ~ . N . L
*S4, ICD:'News ) ' ' * 63. The Lamplighter * o -~
ICD Rehablilitation and Research , Elligville Statg School " «
) Center Ellisville, Mrssl\ssrppl 39437 '
340 East 24th St - - . ‘ -oe R
New York N.Y. 10010 _— " 4. The .LARC .
) .LC . — Louisiana Assn. for Rethrdtd \Chtxzens
55. IMC Reports ° * ) 7465 Fxchange Place ™ Y .5 * .
. . °N.Y. Special Education Instructronal A Baton Rouge, LourSrana 70805 , v
; Materials Centers . ¢ R ' e ,
University of Stafe of New York T 65, hegrsfatrve Newsletter St L
TR State Education Dept' . . . . ® National Rehabl..lltatlon AsSn.se : :
- . 5% Elk St. L. ¥ 1522 K St., N.W. 3 Lo
. Albaﬂy, N.Y. 12224 c. ‘Washington, D.C.7.20005 -
. oo . . ‘ N ) " " v 5
56. I;mgact . 66. The Link - . o . ’
- Texas Dept. of Méﬂfal Health Developmental stabilrtres/'l‘echnrcal ’ b
T and” Mental Retardation . ' Assistance System , . ° . e
P.0. Box 12668 _ © . NCNB Plaza, Rm. 300 , ' '
Capitol Stdtion A .~ .136_East Rosepary.St: N |
Austin, Texas 787i1t ° - Chapel Hill, North Carolrna 275147, oo
5 N L2 R *e I's .
S5*. JInformation -0 67 "Matlanx{e Frostxgﬁenter of Educational s
Office of Public Affairs ) . Therapy‘Newaletter N
°  National Institute of Education 5981 -Venice Blvd. (X
Dept. HEW" C e« Los Angeless California 90034 .
a - Washington, D. C» 20208 e s L -
‘ : - . .
A\ Ty .t N B l'ol"? - -, . ’ ~\
‘}" ¥ ‘y g o ’\L )
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68. Medical Tribune .
880 rd Ave. o=+ 7T
New YoYk, N.Y. 10022 ’ ) .
4 . \ .

69.

Mental Retardation and the Law

Président's Committee on Mental®
Retardation :

* Washingtong D.C. 20201

Mental Retardation News.
National Assn. for Retarded
- : Citizens
2709 Avenue E. East
-Arlifigton, Texas 76011

71.. M-R gz‘arterlz

' "Dept./ of Institutions, Social
Rehabilitative.Services
City, Oklahoma 73125

.70

\‘
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'Supph’ers\ of Equipment and Materials
The foi\owing Eerms all refer to types of equipment. and materléls supplied by
the. equipment “and materials suppliers/manufacturers listed in thidPsection. Defi-
_nitions Of terms are‘given here to eqsure agcurate 1n;erptetat10n of terms used
v

'throughohc thlS section. . - : .

’

* Manipulative toys-—play items that a child strings, hooks togéther, staéks,
ties, or handles in some other'way to gain informatiom; as used here, these
1nc1ude blocks, puzzles, foam shapes, pegboards,

oy e :
Dramatit toy --play items that allow achild to fantasize and pretend; .these
are often miniatuxg.replicas of real-life persons and objects, quch as ddlls,
puppets, trucks, trains, and costumes. . . o .

/7 1

’
Rhythm and music ﬂ%terials--items used to create rhythm&,melody, and harmony,

Records--a sﬁeci%ic type of rhythm and music material referr;ng to hard wax,
rubber, and plastic discs which produce sounds when played on a phonograph;
today many records are "also available in the form of tape cassetqes

Fllms, fllmstrlps--motlon pictures or segments of 35mm.film for still .
projection that may be silent/sound color/ﬂlack and whitg, and of varylng
length. - .

. . . . .

Children's books--printed matter‘intended for readers under 11 years of age.
L=

Adult/adolescent books—-prlntad matter intended for 1nd1v1duals 12 years of

.age and up; as useq here, these also include Byoks for teachers and program

leaders. - - . : . .

Ml

Educational toys/games--play items and activities with xules hav1ng as’ their
primary purpose the teaghlng of concepts and enhancgment of read1ness' w1th
fun as a secondary goal.. ' . -

‘\

l
Instructlonal(alds-—maps, plctures, globes, ‘microscopes, tesgs, and other

printed and non-print materials used to facilitate 1nstruct10n, evalﬂaflon,.'

and group leadership, . - . . - Lt . "

Arts and 'vrafts supplies--materials used in painting, sculpturing, ceramlcs,
woodworkldg metal work, and .other similar creative endeavors .
!
Table games--play items 'usually placed 'on or a part of a table, suth as -
skittle pool cards, and MonOpoly . o, -
7, L4 °

4 .
Backyard. g#fies--items used for participation in low-organized physical activi-
ties requ1r1ng no specxallzed playing area and)eot officially classified as
sports.” ., . . e

-

Sports equipment--items used f rticipation in physical act1v1t1es that
~have official rules sanctioned by Q\Qatlonal o€§anlzlng body. .

“

;
.

N




Aquatics gu;pment--ltgps used’for part1c1pat;on in activitjies takxng place
m or on- water.

K4 *

o

~ 7 T st

Campxng equipment--items used for sleeping, COOklng, apd living 1n tite
‘out -of-doors. PR

3
poan -

-\ P

Play Rgaratus--any indoor or outdoor equlpmentmthat 1nd1v1dua1s use for
non-competitive large-muscle physical activity not classified as sports,

backyard games, or_ aquatics; 1nc1udes swxngs, srlcycles/blcicles, obstacle
‘courses,- sandboxes. . E o .

M L . 3 X . 3
Furniture--indoor or outdoor structureg.zhat individuals sit upon, write
or eat upon, or 1n~wh1ch [iteims are stored.

- - -

elf helg axd%—-items such as eathg uten51ls, wheefaha1r lifts for wans, and
book holders used by physically or mentally impaired p

sons to facilitate
participation in.activities of dally iiving.

.t

.

DRehabllltéilon equipment--items such as spllnts hy othetapy tanks, and?
ultrasonic equipment used by various therapists in perfarming their jobs;
these items are hot commonly purchased by 1nd1v1duals for their own home-use.

# - -
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EQUIPMENT ‘MATERIALS
SUPPLIERS
’

Belson Mfg, Co., Inc. *

111 Ngrt:h River Drive . . .

P.0. Box 207 — o| e ~
. North Aurora, Illinois 605&2 . - s : , |
7, Dick-Biick ) T S X X - x|’
|~ F.0. Box 1267 . - ) | , . . N

Galesburg, Illinois 6101 , - &g . |- . ..

-

Boin Arts & Crafts Co. : ’ w X * X 1 '

87 Morris Street ° v < R

Morristown, New‘Jersey 07960 . < e - .

* .. . 1 ]
_Childeraft Education Corp. X | 3 X X X X X ) b ‘X | x .

X
20 Kilmer Road- *..\:\/ L - _ . . ot
Ed#qon, New Jersey 08817 * . -

D

.7'Co(munit:y Playthings X -] x ’ x |- X |x * » s
Rifton, New York 12471 . ) _ . -

Constructive Playthings X |X |Xx XX |X|X |X X |x | x I B4
: 1040 'East 85th Street I . -
« Kansas' City, Missourt 64131 . . ' 1
N M ’ /7
Coson - - . 1 X X X . L
P.0. Box 701 i . t . ' N ‘
Lakeville, Minnesota 55044 N - - N .

Creative Playt:hings : X | X X X ’ X
Princeton, New Jersey 08540 : r@ A
. . \

P N

. . . - . . - v
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TYPES OF,'EQﬁIHHENT AND HMATERIALS SUPPLIED *

,;; . *

k - ~EQUIPMENT AND YATERIALS’
S_UBPLIERS :

N

/ »
f .
s

/ - .
* 7 pevelopmental Learning Materials |X | = | % * X |x 1 X |- C e
- 7 100 Natchez Avenue . L ) . R .

"~-/tmes, Tllinois 60648 . - . . . . o

i Educational Agtivities, Inc, 4 x| x
Preépm:t New York 11520 . .

Exerglide Playground pivision- » ™ ) v . _|x . .
- 1227 Walnut Street o . | - R
. 5P 0. Box.1068 . o

¢, »Erle, Pennsylvania 16512 : ) . .

‘e .
- . * I3

-Fairway King, Inc v ‘ . x| . . X |.x|x . “‘;r'“
3 East Main’ ; W\ C HE \ . )
_ Oklahoma City, Oklahoma 73104 , . |- .

-

Ky
-
.

A

flaghouse, Inc, . ] Xpx{x]Ix|ix]x|x special catalog

18 West 18th Street . . : .. +~ |of equipment
Y.~ New York, F.Y." 10011 , . N . for handicapped
N el : - -
Game Time, Inc. _™ T n { | X1 X K
6874 Washingtéon Avenue South 1
; -Eden Prairie, Minnesota 55343 . b % ~lq <. .

e

J.E. Gregory Co.~ X X X R
" - West,922-First Avenue. . - A N ; .

Suite 221 : R . .
Y spokane, Washiagton 99204 - . .

2 .
AR '

ERIC © BN _\ | o

Aruitoxt provided by Eic: - « . -
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, EQUIPMENT AND MATERIALS  °
S SUPPLIERS

.

.Gryphon House

"3706 Otis Street .-
" P.0. Box 274

Mt. Rainker, Maryland 20822

» M v ) v N
GSC Athletic Equipment x|/ I I . Xlo |Xx ]x X x : also have a
600 North Pacific. Avénue . ’ ’ N < - |- °] catalog for, °
San Pedro, California 90733 . 4 [ A . movement educ.

* J.L. Hammett Co. * ,  ° . ,' . o A xlx{x|x A X J X |x : have ca_talog'

Hammett Place * " . -] of therapeutic
P.0. Box 545 ) - +’ . ' 1.1 . play products
Braintree, Massachusetts.02184 B - Q! S

- 211 ~.
At

.
“a

Holbrook-Patterson, Inc, X X 2 x| x e ]
170 South Monroe Street ¢ . 1 . . ‘ . . .
_ Coldwater, Michigan 49036* : * " % '

Instructo ° - . £, X X X| X - " 0 . : T
McGraw;Hill v - e| }
Cedar Hollow Road . ! - ¢ Az
Paoli Pennsylvania 19301 a ‘ . . 4 « 1. . [ .

J & A Handy Crafts,*Int. . i X " ; ‘. -
L., 210 Frofit Streeg .
Hempstead, New ork 11550 n . ‘. N ) ‘ ) -

~

" Jayfro Corporation ~Y motor éevelop-
. P.0., Box 400 B . 4 ment equipment
o Waterford, Connecticht 06385 . o N ’ for handicapged
’ . .

v

-
L

N

BAFuirText provided by ERIC ¢
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N L4 . TYPES OF, EQUIPMENT AND MATERIALS SUPPLIED ' *
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s e el
'EQUIPMENT AND MATERIALS °©
- SUPPLIERS
T .
(, — ¢ w s 2 >
*
¢ b
. Kibo Educational , | ) )
:* P.Q. BoX 246 o . - R N - , . N - . - . .
Deal, New Jersey 07723 . 4. b . ) 1 . | a [ ¥ . .0
o r. 3 - < -
-t I.em:‘ni.ng'CO:'l.s:eptMs;‘_'.i . ST R R S ) )4 - X : - S
¢ 2501 “North. Lamar < . ‘;; sl . . . )
: Austin, Texas 78705 . e € R 4
g L A . - -. . b ’ -
o The Left idnld ' 1 L x x| - x| ¢ X | x|+ |for 1efe-handed,
X : 140 West 22nd Stre ) tele | . ‘ . . . . R individuals
| New York; N.Y. 11 | - . . 2 : . . R _‘/' - .
L . ’ - T A | .-
- .A.ibra” International,Distributors, N I ) ’ NE B | - § A v
' ® Ine, . - ' - ' . . . R R ..
S '4?3=:North Church Street . : « " ¥ 'S . i o - - AT -
2 Hooxestown, New Jersey 08057 I P L 1= ¢ . ~ ’
2 ) N ) . ’ ® - L4 ’. ) . : - A
. Ryoms - . . : X x9x{x)x |xx S c e :
= 530 Riverview Avanue N I J. - ° ’ T
R ﬁ}‘ LElkhart, Indiana 46514 = Ok g R . i "o -
.* Mafex -Associates, Inc. XX X [X s - ¥ ' ;. -
" 90 cherry gtreef J o . . * 3 N . .
4. <Johnstown, Pemnsylvanfa 15902+ %] - - - . o e F ~
. e I . -1- L. A .
_ - : : i ~ ‘ ) . -
- _*  Magdug( Cgaft Materials Inc. * [ L X . - v . ’
7~ 304-8 Cliff Lane" g I A ' -
. - Clffside park, New Jersey 070107 : 1 - . L : o
T .:/ - t . . . , [ . B L
" -‘Modern Education Corporation \ ~1Xx | X - s ) - £ =
P.0, Box 721 . - ’ 1 e . , - . .
Tuisa) ‘Oklahoma 74101 . | ) i ‘ NEE 1AL . .
e s B C . -l 1 - . _ ~ ¢ LR
° L T - . ' - * * . . L'/'
. ] . . RS N - . N c, L
Lo . . . ) ] « . : fo, N,
. L s P o ‘L . ¢ , ! , . -
\)‘ “ ' 4 /* ' " * = 2 ~ =
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- EQUIPMENT AND MATERIALS
~ SUPPLIERS

.

T

.

/\ New’ro&s, Inc.
3271 Nérth Cramer Street
Milwaukee, Wisconsin 53211

Nienhuis Montessori U.@.&.
Branch Office .~ .

320 Pioneer Avenue Iy
" Mountaig View,. Californua 9404‘1

North‘ Amerie n Recreation
k(Zonver:t:'tb es, Inc.

£ “P.0. Box 758 *

33 anf\on Street: .

Bridgepprt, Connecticut 06601

Olesen Qompan};
%~ #1535 Ivar Avenue
Honywood Calif

o

i:heptrical« -
, supplie s

sco, Inc.

.7 P.0. Box 32§

7125 South Street -

"+ passaic, Yew JYersey 07055 __
- &
'Rhy't:hms Pro_ductions
Cheviot Corporation
Whitney Building/ Box 34485
Los Angeles, Galifornia 90034

.

E

"Fred Sammons, Inc. . {
Box-32° s
.Brookaeld Illinois 60513
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. EQUIPMENT AND MATERIALS
. . SUPPLIERS -~/
T . :
" Scholastic , R
. 904 Ssylvan Avenue P
n\ Englewgod CIiffs New Jersey B
¥ 07632 \ . " e . -
e A
E - .

- Shield g.,tInc.

to Saint Baul Street ’ . =
> Buffalo, ev;-!ork 14209 -
T Skfll ! velqpment EquipmenrfCo. X
» 1340 North, Jefferson ’ . /
? - Anaheim, California 2807 -
S . PR
AN Space Walkz el e

- LS PuPC Box 7592
.- ~Meta'fx‘te, Louisiana 70011/

. = o~
- o -

s Sp,ecial olymgics Supply Catalog . N awards, medals,
o "Rollie Schmidt Div{sion I : - | badges, - 3
-+ The Athletic Supply Co. . <> ) T-shirts

7+ 1137-Sylvania Avegtle. M . Lo . ) - .
|~ - Toledo, Ohio 43612 - - . . N «

S & S Arts and Crafts X . . , X “
Colchester, Connecticut 06415 . 4 ,

. ¢ .
. Things From Bell . , -1 x x| .|
&7 !P,0, Box 26 : !
90 Clihton Street N .
" Homer, Néw.York 13077  ~ K A
\

. N N e B . *
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- e EQUIPMENT AND MATERIALS N
SUPPLIERS: * °
“y [
’//-f(. P ) . * . f~-
”// n.‘u S. JGames, Imc, .
1A 771393 Cypress Avenue .
, Box E.G. 874 . $
Helboum&, Florida -32935
e % .
”~ Vanguard- Crafts -
-2915 Avenue J N !
- Brooklyn, ‘New York 1121\0 .
e
Wylvey:lne sp’orts
.+ 145 state Circle
er “Ann Arbor, Michigan 48104
s ' *
. M *
a Delaware, d\io 43015 - .
: Big’roys o = v
~ - 1940 East D Street
. Tacoma, Washington 98421
* AES H
- , : o b 1. Lo
“ e d * - - . - Y - ;
a O oo - ’ N . . s - N ) ' \
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. Gould Athletic Supply Company -

*  EQUIMENT AND MATERIALS °
. SUPPLIERS * '}

Ll
EN

. - -

[

i TYPES OF EQUIPMENT AND MATERIALS SUPPLIED

Cat:al'ogs‘ from the following have not
yet been received and examined;.
therefore- 1nformat:ion repor_ted here
. is- secondary.

American Play-World Inc.
. Hastings Industrial Park

P.0. Box 1105 M

Hastings, Nebraska 68901 -

3

4

- Amerilcan Shuffleboard Co., °Inc.
t. 210 Paterson Plank-Road
et Union Cit:y, New Jersey 07087

' Blue Valley Indusq;ries, Inc.
Box 205 - .
"Mexico, Pennsylvania 17056  *

( Califorina Titan. Products, Inc..
320 East Alton Stregqt
Santa Anp, california 92707

General Playground Equipment: Inc.
P.0. Box 608 .
Kokomo Indiana 46901 ©

.

¥

3156 N 9 K
Milwaukee, Wisconsin 53222
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EQUIPMENT AND MATERIALS™
SUPPLIERS

-

L4

-

.

el Y4 crhd

R

The Delmer F. Harris Co.
Box 278
Contcordia, Kansas 66901

.Koppers Company, Inc.

1401 Koppers Building
‘pittsburgh, Pennsylvania 15219
-Landscape Structures,’ Inc.
300_Dawn Heather Drive .
.Delano, Minnesota 55328

Mixacle Recreation Equipment Co.
P.O. Box 275 a '
rinne}l, Iowa .50112.7
‘ ’
* Mirco Games, Inc.
1960 West North Lane
‘Plioenix, Arizona 85021 .,

‘Rhythm Band, Inc.
P.O. Box: 126 . .
Fort Worth, Texas 76101
N ) , )
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