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- Foreword VP o

. Such as the Re-Education Program, the.Developmental Th

_ience working with a variety of thildren.

. \

.
%

Emotionally handicapped pupils preSent educators with dne of their most
difficult problems. Experience®is proving, however, that teachers can work
effectively with these children. North Carolina's public schools began pro-
grams fer the emotibnally handicdpped as-early as. 1965., In 1975-76, twenty-
seven school systems reported ‘specific programs desigped to provide an appro-
‘priate education for the emotionally handicapped,‘and in 1976-77, fifty-seven
units reponﬁed special programs sérving 2,430 students. -

~ i . T .,
, Basically, public school programs in North Caro]iéé are utjlizing models
rapy Model, the Hewett
Engineered Classroom and other' psychaeducational approaches. Classes provide
a structufed environment where rules and standards are clear and- egnsistently

" * enforced, a climate that is relaxed and positive, a.teacher and aide who are

trained in behavior management and qindividual instruction and who have exper-

A ‘ -
Th¥$ Mandal ﬁas_been developed to serve as a catalyst and guide in de-

ve]opigﬁrnew programs and improving present programs to meet the gbecia] needs
[ 4 ’

of Nor Carolina's emotionally handicapped -yqung people .

‘A. Craig Phillips , :

{ ., -
* * -
T . . ° . ° )
Y 4 . =
» . \-

d | \

State Superintendént of Pwhlic Instruction-<.
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- Introductiog "~ . - L

Working with emotionally handicapped pupils is not a new task for public
~sehool systems, but providing am appropriate educapiona? program for these
children is new for some. A1} systems havé tried uch approaches as frequent
.o student and parent, conferences, transfers to other classrooms or schools, inter-
. ventions from outside agencies, .suspensions, home instruction, etc., in efforts -
. to maintain the emotionally handicapped pupil.. However, new advances in be-
. + havioral sciences and educatior have opened.new possibilities for understand- .
ing and changing behaviors and thus providing appropriate educatioma) programs

>

Yor these pupils. . \
. ﬂ__w;Jbis_gubljcation:js*designed to assist -lecal-schogl systems as they plan,

\ - F develop and improve programs for the émotionally tandicapped. It is fmpessible -
to include all the varying philosophical approaches, behavior;nanagement §€F§t’"”“t~~-~j
tegies, materials, etc., but it is hoped that persons-using tHis manual Will: ’

. go beyond the information presented here-and search until they find the tech-

- nique that will work with the special pupil in his uni?ye setting.- :
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. .« . ~ . " "Creative apprgaches Lo Ldenaﬁyug eanly enough the
‘ - most suscéptible, the vulnerable, and the unprotected,
. : - “and to strengthéning them o meet the demands of work-
! : - - 4ing, playing, and Loving can MUwCy heduce the number
thwt society Later mat care gon in cmtodw.t gashion.”

-- EH Bower
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.- N 1. DEFINITION OF EMOTIONALLY HANDICAPPED PUBILS - - ' i \‘
A ser{ous emotional handicép in' childrerd is defined as behavigr that is P

deyelopmentally inappropriate or inadequate in educattonal settings as in- *~
dicated by one or more of thg following characteristics: .

’ . 1.1 Inability to learn that cannot be explained by intellectual, sensory,
P ! neurophysical or general health fadtors. For example, the: pupit is
: one or more grade levels below in specific subject areas such as
reading or math, or gxhibits unpatterned gaps in academic skill attain-
ment . v ) .

1.2 Inability to build or maintain satisfactory interpersonal relationships !
with peers or teachers. For example, the pupil engages in excessive
fighting, is unable to participate in group activities, shows unwilling-
ness to follow directions, refuses teacher input, or prefers solitary

A play. ) ) o -'*
_ 1.3 Inappropriate or immature types of behavior or fee]ing.ﬁunder norﬁal ¢ ’
. , conditions. For exanmiple, the pupil cries excessiqe]y, is confused or
" unable te cope with group work or sharing materials, or seeks inorginate

amounts of teacher at?ention.. .

' 1.4 A general pervasive mood§ of unhappiness or depression, for example, the
” - pupil is sad, often showing dissatisfaction with self, withdraws and
. needs prompting’for open communication, seldom displays joy or receives -
compliments easily, ‘ ‘
) ' ) ’ i b N
1.5 A tendency to develop physical -symptoms, pains, or fears‘assdciateq with
. ) personal or school problegs. For example, the pupil complains of fre-

‘ quent headaches or stomachaches:, is Tistless much of the time not en-
gaging in activities, or displays great fear of bodily injury from
normal sports.

-

The behavior pattern must be of sufficient duration, frequency, and intensity
to call attention to the need for interventfon on behalf of the child. to
insure his/her educational success. The term does not include children |
who are socially maladjusted, unless it is, determined that they are seriously
emotionally handicapped. For purposes of classiffcation and educational

. Programming, childrep diagnosed as autistic are considered seriously emotion-- -
ally handicapped. . - T ‘
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. ". 2. PRE-PLANNING FOR EMOTIONALLY -HANDICAPPED PROGRAMS: 'BASIC DECISIONS

L 4 .
The success or failufe.of .an emdtionaTly handicapped program very often depends
on the ‘amount.and quality of pre-planning efforts. It is paramourt that. more . . {
[than ane person be involved. Ideally the com¥ittee should be composed of the
. Tocal coordihator for special education, an assistant superintendent, the -
teacher(s) of the special classes, .a regular class teacher,, the principal in
whose school the program will be housed, and appropriate representatives from
" community agencies (Department -of Social Services, Mental Health, Health
Department, etc.). The best programs are ones in which -roles and working relation-
ships have been defined through a series of open and cooperative meetings in which, °
- all agencies have looked at their abilities to provide servtes. Regular class
teachers should be, kept informed.regarding 'decisions that are made in the process
of pre-planning. Their support for.the new program should be enlisted at the
* beginning. ot
A The planning committee should, address .itself to the following issues and make.
¢ at least tentative decisions: ~ . y .

2.1 Where will the program be located? The committee should choose a
location ‘where the principal's leadership is apparent, where the
staff is willing to talk to students and work out conflilts whenever |
possibte, and where student peer climate is relaxed and positive.

2.2 What geographicéi area wjll the program serve? Beware of trying to serve

‘ ’ too large an area. It i§ best to begin serfing’one school and then to
S ' enlarge the area if feasible. ’
l ’ ‘ N “ . ’ O
2.3 If transportation of students is an issue, whgt will work best? Some -

options might be regular bus routes, mini-buse$, public transit systems,
taxi cabs, or unit owned vans. “-It should be remembered that emq%?ona]]y
handicapped 'pupils have low tolerance threshopds; therefore, prolonged travel
may "set the child up" for an emotional crisis. Transportation of emotionally
handicapped pupils should be incorporated into the general transportation
plan of the local board. ° - ‘.
2.4 On what philosophical orientation will the program be based? ' It is ad-
 visable that the planning committee as a group visit existing programs
with dif¥erent core philosophies in order to détermine which will work
best for them. It is imperative that the program director or supervisor
, . and teacher be committed.to the philosophy which is selected. It must
’ o , be 'understood, however, .that Beyond any specific approach, the most
cPucial factor in a successful program is related to th& personal invest- .
ment school personnel maké€™Wwmfhe identified pupils,. Their fgelings and
efpressdons of interpersonal concern constitute a powerful impetus for ?rowth,

2.5 thf will the referral process be? (See p. 14.) . R B

P ] L ’ . ‘ ; ,.". .
' ‘ . L
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‘2.6 What assessment instruments will be usedd (See pp. 16-18) ' . .

2.‘7. Who will _be involved in the placement process and how will it work?

’ (See pp.14-19 and/or Rules Goverfiing Programs and’ Services for Children
with Special Needs) * : . :

T

. ' ’
2.8 How 'will parefts be involved before and after plactement? Who.will be !
primarily responsible for parent work? (See p.14-19 and/or Rules Governing
Programs and Jerwices for Children with Special Needs) ~——= < o

. - R L 3
2'.9}’How #il11 plipils be phased into- the program?. It is most.advisable to
begin the program with no-more than fwo or three pupils. Then other .
pupils should be placed one at a time at-weekly intervals. .
. 2.10 How will group balance be maiptained? Too many actihg-odt, ag{r”‘es.sive ‘
children at any one time can cause disaster. ~ ° 7
211 How long will,a, child reain in the program? It is important to .
let children know what Tength of time they will.be in 'thé_program and,
+4f at all possible, what-will happen afterwards. v . -
. . i N

/. : / e
2.12 How will transition into th »reg&ar program takeeplace?- The key word
. s gradual. Initially, o example, the student might spend short
' peré ods of time in non-academic subjects. When he is able to handle
academic classes gradually, he can be phased into those. He might
need’resource help for a®time. Good communicafion with-all conterned . |
. is very important in the transition especially with the classrdom
- teacher. Planning for transitiop to the regular #ogram should be -

)

done on an-individual basis. .

»

2.13 Who. wilT be responsible for liaison work during placement and follow-up .
. work after return to regular class?” Follow-up support may be necessary
for individual pupils for at least two years following their total .- »
retintegration into a regular classroom. This may entail only a periodtc
check, but could require specific interventions and resource support
requiring substantial personnel, time, and effort. , i
. e .
2.14 who will be primarily responsible for writing and evaluating dndividual
* reducation programs? It must be anticipated that, in evolving plans >
for and setting goals with emotionaTly Iandic¢apped pupils, constant
- re-evaluatidn widl be necessary. Student accomp}ishment must be viewed
in small steps, sometimes even reducing the expectations that are set
for a pupil. When goals are ibproached or reached., new ones can be set.
2.15 What<kind® of reports and rgcprds~wi1} be maintained? ' .

.
[

N

( Records should inelude all data relevant to Aproviding an appropriate
. educatignal program: Local educationggencills should followsthe guide-
.+ . lines to.assure confidentiality.of 1Mrmation, but also maintain access-
oy ibility to those professionals inyolved in the education of the child,
For details, see Rulés Governing Programs and Services for Children

with Special Needs, . 7 : . .

N - ' ‘/ ’
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. ~7 2.16 How many students’should be served at any one time? It is recommended
- . that there not, heymorg than Six to eidht” pupils in, 'a-sg] f-contained
. emotionally.handicapped program with-a teacher and an aide and ,that a
Ine\s,_cmr;cé teq;;pén*a{ﬁd aide not Wwork with more than twenty students per
' CdRYS T }f‘.' SRR ‘ L ’ S . ’ ) N
’ e Tt N ’ v o T ’
. 2.1 Hoig;i('i;l\:thé st;aﬁ.f;}ﬁnctig\n? Included here are such-issues as.(1), plan=
. - Aing’ 'rk‘,‘t‘v?kmea ﬁppgé‘gmunicati"oﬁ through team meetings and child study con-’
. ~—ferences; (2) . Xupérvision “(perhaps amorganizational chart should. be .. - .
.* + ~—drawn), or (3) teacher schedules (planning time for. ‘teacher pianning, S
¢ parent conferences, case consultation.with the-regular class 'teachers,
L etc.). Two Dther_very. impoptart areas are support for the teacher and .
. .~ ongoing.training for her/him aht* the regu‘r{:useaff.', * -
. v - M . - F
It has become clean, éyspeciéaﬂiy in teadhing the emdtionally disturbed, oL
. ‘ Zhat a teaeher camiot function adequately §on Long without an informed s
T shoulden to Lean on, without an on-the-spot human wailing wall at which
P .Y Torgrdpe  to nhge, Lo express fears and confess mistakes, to'ask ques-‘r
. tions ar;g wonder aloud. WRere such a seryite 44 not provided, teacher ' . .
o © o drop-outls increase; wherd the human wailing wall %s caiefufly. conceived - v
. and Consistentlygoffered, where the people who are provided. are -educa-
. Adlonally and mﬂ gieatly informed, sensitive, sympathetic,.and .- =~ =
g © understanding, the over -among #achens, Tven under the most incredibly
. —~ -, difficult conditions is nemdhedly,Lowened. . The teachers themselies .

. beaame aware net only of their owh assets and_shoatcomings but of thg .
‘ - exclting possibility of enlarnged horizons, pefhonal growth, and prog - o
", +fessional mturation.! T S

- Some newly-hited emotionally handicapped teéfbers are untrained inthis
aréa. It'is crucial that these teachers get the-training they need before
they enter the classroom and that training be continued througbout thei .
stay in the program.. The regular staff also needs training” Time, ,and‘
" funds’, if necessaryy should be- pTanned .into the yearly scheduls for train: - -
ing. Particularly Aimportant is training the reqular and support staff ’
,in behdwior management, techniques and steps.that.will be utilized so that -
they can’bes understofd and supported. . ' '

L L
. e . . e

2.18 What kinds of case and program consultation will be employed? Perhaps
. ¢ a psychiatrist or psychologist from the local mental health center can’ be
5 ’ secured for a few hours per week for case consultation. Program con- .
' sultation can be secured free .of charge frgm the Division for Exceptional, ”
Children, Staté Pepartment of Public Enstruction. T

L] LA
s 2.19 " what will be 'the.proggd't_re for requesting materialé and equipment? - .
* ERY. o o .” * ! ] . ¢ ' * . ’. .' t »
.. %20 Mow will the prograpsde evafuated?. Aw outside team often is the.most help
.+ ... in the evaluation process.. They can be more objective and can' provide
. instght. to problems becauge of their objectivity. ‘ f
~ L] . . e
, N [} v A\ ' 6 ¢ o \, t . - .
.+ 7 Yong, Mo™e, and Newman, Conflict in the Classroon, "The Teacher and His Mental -
. + Health," Wadsworth Publishing Company; Inc., BeTmont, California, p, 404, . . ~, :

T T T S P
EMC ° . . & . : .“.-" A'.!g
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3: IDENTIFICATION . - ' ‘ Los T s

Emot1onally hand1capped~puprls 1dent1f/ed early 1n 1i fe can ‘be helped w1th
less trouble to themselves -and their communities than would be thg case
later in life, Below is a list of specific behaviors which may-assist ,
sachers~ in necogniz1ng pupils who have emotional handicaps. If pupils
"are exempl{fying any ong of these behaviors to sysh an extent that they /? o
- are not progressing in school, the teacher,-other'grofess1onal educator,
or parent should be alerted to a poss1ble problem.
- 3.1 Short Attent1on Span -- UnabTe to Concentrate: -
"~ -not able to pay attention long enough to finish an activity.

o 3 2 - Restless or Hyperactive: S,

' -moves .around constantly, f1dgets, does<not segh,to move~w1th a

: purpose- ip mind; picks.on other cfrildren. S e P,
»y -

3.3 Does Not Complete Tasks -- Careless,. Uhorgan1zed Apprd%th to Activities:
~does not finish what is started “does not seem to kney how to plan to
get work done

3.4 L1sten1ng D1ff1cult1es -- Does Not Seem to Understand
-has trouble follow*ng d1rect1ons, tumns away while other$ are talk-
1ng, does not seem to be 1nterested

\

.
v

“3.5 Avoids Part1c1pat1on With Other Children or Only Knows How to Pff;

». -~ " by Hurting Others: R
o -stays away from other thlldren, always plays alone; leaves a group
of:;h1ldren when an act1v1ty is going on; bites, hits, or bullies. "y
. 3.6 Avoids Adults: . - ‘ ' et

-stays away fer adults, does not like to come to adults for attention

3 7 Repetitive Behavior:
-does some unusual movement or repeats words over and over; cannot

stop act1v1ty himself. ' - N - *
3.8 R1tual1st1c or Unusual Behavior: - 3,'”?§h
“-has a fixed way of doing certa1n act1v1ties in ways mot usually
v ~ seen in oth&r children, : 4,

3.9 Resistant to Discipline or Direction (impertinent -defiant, resentful
destructive or negatfve):
' " +does not accept directions or training; d¥sagreeable, hird to manage; -

destro;s materials or toys deliberately, temper tantrums. .
3 10 Unusual Language, Content (bjzarre, strange, fearful jargon fantasy)
-very odd or differeqt talk wlth others or in stories. .. . \ , .
. ’i‘, : . C
“i‘\' ’ \ v (ﬁy

4

2frOm "Identifyfng Children With Special Needs&:_a brochure published by the
(Rdtland Center, Athens , Georgia.

.
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3.11 Speech Problems: ~ - - 4 , .

. +  -rate:’ speech ¢that is unusually fast or slow. ' S

‘ -atticulation: difficulty making clear,speech sounds. T~

-stuttering: difficulty with flow of speech; repedting 'sounds, words

J . or phrases; blocking words or sounds . o

) “-voice! ynusually loud, soft, trigh or low; ScratcHy. .
. -ho speech: chooses not to talk or does not know how to talk so that

- , _ othérs, cap ynderstand. , , -
g o312 PhysicaleComplaints: - Lo ' o
' oo ' -talks of being sick or hurt; seems tired or without energy .- ,—;3? N
" ,a 3.13 Echoes Oher's Speech: S T T e e
.. -repeats another persen's words withéut intending fog the words ‘to
mea” anything. e .
- ' K J ‘ i -
. 3.14' Lack of Self-Help Skills: o~ .
. © -unable to -feed self, unable to dress self, unaHlexiqigonduct toilet
_ . activities unaided, or to carry out health practices shch as washing
hands, btushing teeth, etc. -, NS ¢
s~ - j <. ;
3.15 SelfJAggresgive or Self-Derogatory? C T -
* ~ -does things-'to hurt self. - i} {
' -says negative things about self. ] e 5 .

- r' 4 . - TN
. 3.16 " Temperamental, Overly Sensitive, Sad, Irritable: ‘ . ;
-moody, easily depressed, unhappy, shows extreme emotions and feelings.
. . = . « . ' . -

As indicated by the above behaviors, some emptionally handicapped pupils have
“problems with too muéh behavior, i.e., aggression, while others have problemsx
- with too 1ittle behayior, i.e., withdrawdl. It is also important to hote. °

“that during the course of growing up, mahy children, at one time.or another, .
exhibit such disturbing behaviors as fearfulness, destructiveness, or hyper-
activity. However, most of these children are never labeled as' emotionally »
handicapped because their "behavior is moderate in degree,-only occurs infre-
quently, and has no apparent pattern," to use Frank Hewett's phrase. .

This initial’identificatign of a need is not to be considered referral for -

special class placement but rather that the child is having difficulty and

the parent,or professional educator ‘is concerned with meeting the special

needs 6f the child. If a professional educator is the. pgerson identifying -

. .~the child, initial contact should Be made with the pirents before the refer-

. ral is made. It may bé that some situational stfess or acute trauma --
ranging -from death in the family to a value or style conflict between the child
(and/or his parents) and the teacher -- may be causing the behaviors. In

.. such cases, some adaptation of the regular class program may be sufficient
, . to meet the (;hi‘d's needs . y o .

4. REFERRAL T \f

If the pupil's needs camnpt be* met by adapting the regular class program, then .
the professional educator should provide the geincipal or other designated

. person a written‘assessment of the pupil's stiengths and weaknesses and request
that* at least one of the following observe the pupil in class; principal,

: chairperson of. programs for exceptional- children, teacher'of excéptional Y g
.o children, or appropriate support services personnel , The observation i
S | A




] , -3\. Ge ‘ ' - b4
» ) e :

- _ - . [ Y o
) . :?}70.\' ‘ ‘ ’ ) : A :
‘ c e especiaﬂy 1mportant to 1dent1fy/mg pupﬂﬁwi-th emotional handlcaps Teachers .
A s who are responsible for some 30 pupils can hardly be expected to g1ue their

“observer, who canf{concentrate on one pupil and his/her reaction o his/herw
envrrohment may able to mote particular aspects’'of the environment that
- ‘ - set off certain behavigrs.- If possible, the obsenver should .see the child
- in a var1ety of settings, i.e. , classroom (thh di fferent teachers if in a
secondary school),. playground etc. -

full attentlon to{%e pupil for more than a short period of time. An objective

§

*
x

. L If after observa”aon by.-a. thlrdrparty, the pupﬂ s teacher pr1nc1pal and
! the chafrpersof® for programs for exceptmnal children do not feel that the
: s wegutar ci

v, . hensiye scrgnip
_ -screening and/or esment requjre the a m1n¢stration of instruments,
. "~ - interviewd or other procedures used selgaBjvely with ah individual child,
% ,  {not §1ven to eveiyone in the child's cYas¥, grade, or school), written
- parental (%quardian) ptrm1ss1on must be obtaned: Within 30 days of the ¢
‘ . referral, the local ®ucatioen agency shall send a written notice to the .
- . ' parents or/guard1an( describing the evaluation procedures to.be followed ‘fr‘~
¢ and request;ng consent for thé evaluat1ons .

4 —

If th{ parent(s) or guard1an(s) conseyf the local education agency shall

prov1de or cause to be pnovided an appropriate assessment within 30 calendar

days after sendmg the-notice. 1f they do not, the lacal education agency
', . may obtam a due prOCess hearing on the f'aﬂure of the parent to consent

The school bastd cpmnnttee should be setected from the following: principal
(or designee) is’ chairpersoh, teacher refening the child, chairperson for
exceptional chﬂ'dren (or de51gnee), teacher of exceptional children, ‘
- psychologist, social worker, guidance counselor, speech; language, and

hearing specialist, physician or school nurse, physical therapist occupa-

tional therapist, physical gducation teacher, recreation speedalist

:

, - - referring agenCy.aersonnel parent(s) '
. . .
- ‘ . \ ¢
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5/ SCREENING AND EVALUATLON BEFORE PLACEMENT , ° . . )

5.1 Required: . - ) ‘ a
5.1.1 Psychological evaluation: The psjchological evaluation shall. A
include, but not be limited to, the assessment of intgllectual
et functioning, educational progre$s, adaptive behavior and ’ .
' psycho-motdr development. Sych examinatiow shall be- performed +
by a qualified examiner who is either certified by the State .. .
Department of Public Instruction or licensed under the N. C. | P

-

Psychological Licensing Act. The following are suggested - ' Lo
; instruments for intellectual assessment: ‘
Age , Title L
39 Cotunbia Mental Matunity Scake, 3nd ed. .
» . . 7 i . K4
©, . 28 / Lelter Interndtional Performance Seale o
- » .-, .
2-3dult . Stanford-Binet tRev. Form LM) o
' I T
4-6 Wechslen Pauchdot,argd Primany Scate -
5-15° © Wechster Intellignece Scake §on Children. , o
. - Revised tWISC-R) = .
. 16-adult Wechslen Adubt Tntelligence Scale (WATS) "
Pre-School Psychoeducational Progile** \ .
Functional o '
Age L. “ v
. » . . - IS L )

. ‘
.
.
. .
- e b
. . . .
. - N . %
2 . , : .
’ | o - . " r T o , B
» . ; o ‘ ’
. . .

.
Al
. . * e
N , L . . 1 - N AR
r's - [ N “ - .
' T b

s . N ' \

' ) g

. *Tor specific 1nfor‘m§t10n cor;cerning ‘instruments used for intellectual assessment‘ ~

(i.e.) publisher, cost, standardization), see The Ment#ll Measurements Yearbook- .
by Oscar Buros or Index of Assessment and Evaluation® upents published by i
and\available from the Division for xceptiona [ > . .ot N .;

['4

*iRec.onmended as a supplementary in&rument for pupils with autistic teﬁdenciesﬂ‘ . ‘
or severe language impairment. For specific information, contact TEACCH, Division .

Aof_ Psychiatry, School of Medicine, University 8f North Carolina, Chapel 'Hil1.

» ' ~ i
[} - - ! . . .
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*The following are suggested instruments for personality ' -
assessment 7 S o ¢ . l
‘ :‘ . s Lo ’ - Ty . ' Yo
. * Projectives R ; / ' RO
T oAg e N N
Grade Title . < « . Time-
. t . A:o ‘ ‘ r
" -up Bender-Gestglt Test - < Varies
© 3-10 Children'as Apperception Test. Varies * .
4-up  Thematic Apperception Test . - ,2’'hours
. 6518  Picture Wond Test 7 30 min,
3-13. Gaodenough-Hapiis . Drawing Test 10-15 min.
5-16 Minnedota Percepto-Diagnostic Test  « Varies
R © Personality Devel nt and Adjustméﬁt/ I
5-9 - Chikd Behavior Rating S . W min.
12:19  The Pbmos D Scale 15-40 min.’
7-15 Jurséon Eysenik”Persgonality Inventory  -Varies ' .
Sglf Concept ~ .
418 Seb{-Concept and Motivation Tnventony ° 15 hin.
. (4 Levels) . :
- - R 4 .o
adult Tenviessee Sezx-Cohqept Scale » 10-20 min,
[ . . . 4 3
8-18 - Jesness Inventony 20-30 mip,
. Behavior Rating Scales a -
812 Devereaux Child-Behavion Rating Scale -
K=6 " Devefieaux Elementary Schoof Behavion Rating Scale

13-18 * Devereaux Adofedcent Behavion Rating Scale
9-12 ‘Walker Ph€§£em Behavior Identification Checktist -

I’

5.1:2- EducatignalyEvaluqtion

-

i I An_individually administered stéhd;rdized achievement test - .

~

v

-must be given by 'the school psychologist or other qualified
personnel (i.e., classroom teacher, special educatjion teacher,
" quidance counselor) to determine academic strenifibs and
weaknesses. Areas’to be measured include: readlpg, writing,
~arithmétic and spelling. The following are examples of Some
N spdgested instruments: . -
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o a t ~
» N
L N

7

~ . o . [ Y b . . :'t’if ‘,
T @
Grade Title . Tt Time o \ .

K-12" Wide Range’Achievement Test (WRAT) *  20-30 min. . * %
oo KR, Peabody Ind,wxcdua!_ Achievement Test 30-40 min.. - 2. .
= 16w yais ‘05 Retiding Dx.ﬁé&culty[ ,30-90. min -
) - ot (H BM * 'S Lo ’_n‘vqa‘, .
Tkl K magnozsac_ Afwthme,t;,c Test 30 min. - R
. . < Spache y) D;agnozsuc Readxtng Sca&u BN Yoo L
.5 1 3 Adaptwe Behavmn S ,‘ o B T -
Age. rme Coe . Tine; |
. . . 3 :
S 3-12° . Adap.twe Be,hwgtwn: Scale- AAMD 20-30 min. Y .
i (a4 & yg ’ ' . . ® ) S .
No aee . ' Came,éot ﬁe}w,vw)ml Check!;wt " . Untimed. - . -
'\ ]%m'lt ’\ " ~ e, T ‘L
o adul\;,. deand Soc,qui thu)r.u:‘y YL 20-30'min. . :
5 1. 4 Psycha notpr De\reT:qpment ', ‘ A - "
- A t]e - v .  Time ~
. _95 ,,,_11 e, . > )
" 6- 14 Lmdlﬂur Ae/v.e,t;sky Mozofg Dev ent Scale. o o
' . 4-1b7% w"‘ Deveheaux Test o, Exuznwty Goafcdm,aatn L ' ‘ ,
' ‘6 10 . Pardye Paczptud HMoton Survey e .
-‘.. 4 5 . Benden- Guta.bf Uuw.gz Moton . L Lol
. ".o u"f °, LI ,s. ’. ‘\'\"“i' - '.' :' ‘o ' "‘\ /~ . - ‘ '
Recoumended Screemng and' Evawthn Before P\gcementk ' g -
5 2 1 “A medlca‘l*eva ahon by a qu&lified ph c1an is strongly T N .
S ‘-‘ recomménded_fok any.pupil who'is e¥hibiting physical com- R
T plaints sucQ as headaches, upset stomach being t1 red oro oo T
ceor withwt ene;gl ‘.-,. N f- ‘. «, .
In the gvent th,e pup.ﬁ "#s on medication’ prescribedbysa -
physicfarf, ‘the 'pmfessfonql éducators shou)d be in contact * - ;. ="
N © with the physieidn-and Pecomé thoroughly familiar with the. - ° ‘

" » éxact medicatiogp and its effect, X “thechild.. Ideally;, - .
" ' the educator ahd physitian should co‘nlnyn'iéate oma.regular - oS B
. b;si.s to, discug.s progress or 1ack of progress.. .

Visfon and heanqg screemng can be conducte,d by the »sthod'r (
health purses or otth:ppropriate personnel. - Speech,

. lang(mge and hearing-specfalists may condact hearing‘ s,creenin'g
- Medical evallation' of’ﬂﬁse functio'ns $hou1d ‘be conducted by
a physician N . . ,
W ’ ~9 ct e
5.2, 2 Speech and 1anguage deve]opment The fonowing aspetts of .- L.
. spéech ‘and language should be evaluated:,  articulation, - . '
‘ ﬂuehcy. votfce and ﬂan.guage (syntax, morp.hology, semantits) 8 .
g : . . ‘¢
% ' . b ' ,' . ' "7
. ) \ ; ' 1 19 ! * . :
' - '. 18 * . «
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If, after ryviewing all assessment datd; the school, bastd cdmﬁiftee”%q;om: <
AN . megés to the administrative placement comfjttee that, the chiid'beyplaced o
- "« ina.special program or service -for the emgtionally. handicapped, then the !
-+ - Committee will proceed to ’develop an individualized education program which . -
. will specify the following., *, . » T, P'“"&f . ‘
_ - nf(a) a statement of present levels of educational performance;
- 4 Coe . : ‘ o, . . ¢
b * (b} a statement of annual goals, including shgrt-term instructional .
, objectives; ot )
PYI 4 N i _ . ]
: ' '(c), a statement of specific educational services to be provided,
, and the extent to which the child will be able to participate
L , i regular educational programs ; . 4
s oy .
(d) a statement of the specific elucational and related serV1cesi»- ~
. needed by the child but not Available; . ' A -
— ' . . [(e) the projected date of initiation and-anticipated duration of , c
seryices;'and . cr ‘ .
(f) .appropriate 6bjective Eriteria and evaluation prbcedureé.and
) » schedules for determining, on at least an annual basis, whether . -
./ i instructional objec-tivgs are being achieved, . . *
. The parents must have the opportunity to participate in tﬁ% development of )
the indivjgual education program and must give written perission for place-
ment,” (¥eé p.62 _for sample individual ®ducation program') .
v 7. /wnsmon BACK TG REGULAR CLASS PROGRAM B
* . ! ‘ .' ’ N ' f‘\
.- ' (See p. 8, 2.12.) *, . T ‘ ‘
‘ ' . .
k4 / » \
- A 1 » , v "
. . ' ' \ - . ’ :
) ‘ . - Y If
' /__?- [ .'; . 2 R ‘ . '

. .
. P . . ) o P . . . . . \_ PO}
"
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*For specific-requirements, see Rules Governing Programs and Services for' Children
With Special-Needs and/or Direct Services to Excegfional Children: R Process Model,

- published by the Division for xceptional - ren,
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et "An effective continuum 0'6 Aa@u 48 iitean
o a.ndmmuive:ato.dtelgudé o‘dﬁvﬁﬁm

A system is mrinstreaming if and only if there are ‘
‘ _.e.mmmg‘awtbzga available and ({f '3
~ the policies and practices function to maintain
., Children in the least restrictive setting fon him
at the time. As the child's needs change,-what is *
Least restrictive will change and the contimum of
antegrative services must respond acecondingly.” -

. ‘ . ' --James L. Paul, 1977 ~ e
. i . Presentatfon at Sumser Institute
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. SERVICE DELIVERY MODELS . .

8.2 Regular Class Plus Supplementary Instructional Services:

- . .
.
- - a
- N ~
L .
™

_ .. ‘e .
It is essential that school- systems provide as many alternatiyes-as .
‘possible. to meet the needs of.the emotionally handicapped pupil. Often -
a pupil may be placed in a particular progeah, i.e., residential -
program or resource room, becguse nothing eljp is available. The
following continuum™f servipes such as that’shown in Figure 1, p. 26 ,
is recommended. " It is obvious that all local education agencies would not .
be able to provide all services within the local school system, i.e.,
residential school program. However, such programs-should be available, at
least on a contractual basis. Smaller units, in particular, will .need tq.
design programs which are flexible enough to meet the needs of both the -.
pupit who needs part-time placement and the pupil who neéds full-time
Placement in a special class for a, peried of time, but can gradually
‘return to the regular class. - °* T , .t

i Tde ’ * s
Also, there may be extenuating-circumstances in the child's total life
space which wolld necessitate short term placement in a residential program,
i.e., to give the family some rgb&g{\so they can prepare to work effectively
with the child. oo )

=
$

As shewn by Figure 1, p.26, educational services needed by emotionally .~
handicapped pupils require a full continuum of services from the regular
public school class to the residential hospital programs .

8.1 Regular Classroom With or Without Supportive Services: -

—- Many emotionally handicapped pupils can be appropriately served in
a’ regular classroom if teachers are trained in behavior management. -
A.consilting teacher, counselor of school psychologist can provide 4
assistance by observing the childjn the glassrdom to help determine

environmental .conditions or eventg that precede the undesirable behavior. °

The teacher and sypport persén can then-work together to plagn for mod- .
ification of the environment and/or behavior management st rfftegies. *
Supportive personnel and teachers may also work with parents and com-
munity agencies, “ ' -

Some local educatién‘agencéps have gone“one step further and added
an aide to the regular classroom. ' The regular teacher, an afde, and
support personnel aye ‘providing an appropriate education for some
24 regular students and $ix students who are- identi fied as emotionally
-handicapped. ““ . ‘ _ .. i
8.3 Part-time Special Class: The part«time special class is appropriate
for:the child who can functio a regular class -for a portion of
the day, but needs the support demically or socially of a more
individualized class for one or two‘%eriods a day. An essential .
aspect of this program is that the resource teacher works closely
with the parents, regular ctassroom teacher or teachers and other

school personnel and .community agericies who have contact with| the
child to plan and implement appropriate learning experiences' for the -
¢hild. ‘ .

™ 4 R - .
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The part-timpe special teacher's role should include an initial responsi-
R bility for'no more than twenty children whose difficulties have been
c, .~ shown to stem primarily from a behavioral or emotional problem. A mini-
mum of two hours daily beyond "in cldss" responsibilities should be
o , .allowed for the part-time special teacher to work in the regular
* clgssroom setting, to do planning and to- function in general as,a be-
- havior management specialist.” This could entail preventative.and crisis
. * intervention work with students and their teachers. 'Counseling
techniques for exploring feelings, sefting limits and goals, and con-
tingency and social contracting are méthods typically employed byfa
behavior management specialist. in addition to" the provision of appropriate
and individualized academic .task aqfignments. -

T 8.4 Full-time Special Class: Students who are not able to function in a -
!l. © regular classroom for even part of the day will need a ful]-time special
v » Class. Some units are utilizing such mgsls %as the Engineered Class-
~room, Developmental Therapy, or Re-Education in their fullstime
specfal classes. (See pp.29-33.) -

’

8.5 Special Day Programs: This level in the .continuum is usually used to
specify special scheels in public school systems; however, most local
educatien agencies in North Carolina are finding it more appropriate to
locate programs for the emotional andicapped in regular public -

_ - school settings since the transitidn to the regular class can then
- be more gradual-and can be more carefully monitored. Also, more .
consistent, ongoing support can be given to the regular class teachers,

Some Special Day Programs for the sertously emotionally handicapped are ‘
found in residential schogl programs, such -as Wright School, Alexander -
Children's Center, Homewo®d School, etc. *Mege classes are .designed to
meet the'needs of local students who candot be appropriately served
. even in a full-time special class in a regular $chool and/or for students
who were formerly in the residential program and are.now being gradually
. reéturned to.the home community and school. Many of these students have
- moved from the 24-hour residential setting to half-way houses er group

hpmes and report to the day program for their educational program,

8.6 Home or Hospital Services: -It is generally acknowledged that, Homebound
services for the seriously emotionally handicapped pupil are an inappro-
priate educational setting. However, there may be extenuating circum-
stances under which, at least temporarily,. such an alternative may be
deemed appropriate (e.g., maintaining a pupil until other placement can

g " be arranged). Short.term placement in a hospit may be necessary in a
' crisis situation or for observation (for exampl€, when a child is.being
placed on mediiftion) and/or diagndsis and evaluation. .

ot - 8.7 Residential School Programs: Residential school proé;ams provide educa-
-tional diagnosis apd treatment to emotionally handicapped children who
“canhot be provided for in the home community. " The.length of stay'in a
residential program may vary from' four months to eighteen months. Thera-
.peutic camps and group homes may also be considered alterpative school
programs for the emotionally handicapped. (See Appendix, pp.93:.)
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; . " 8.8 Residential Wospital Programs: Residential hospital services should
: ‘ | ', be reserved for pupils whd are very seriously handicapped and therefore
' . - need long-term psychiatric and residential.treatment. Length of stay
c - may vary from six months to several years. See-Appendix, p.93 for -
. /r listing of psychiatric hospitals in North Carolina.) . "\
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Full Time'Special Class
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" 9 yPROGRAM DEVELOPMENT . ° - -
- . - " . . . . ., 4'1‘..‘
ol ' - As tndicated earlier, many of North -€arolina's public schodl programs .

are utilizing the following basic models- or at Teast some aspects

e - - B th@we-mbdels with specific modi®ications to meet the needs of the
N “local udit: - S , .3 ' Y

* - . 9.1 The Re-Educatiom Model: - - e

* WA
- " .
o o e
.

he, ﬁe-Educa‘tion‘ Wodel is a system or ecologital approach to .

’ the child develop~cenfidence and self-respect.s 2
. éymptoms céri an& should be coﬁmned "~ In 'Re-Educé:tion‘, proBlem

¥ # " numerous situations.

. *So%anz acteptable values are ir_l#t_;rtani - Teaching'of values . . .
-that are. accepted by most peo e in the community ?g‘ood taple =~ .
" makhers /good lmguage;—%he need to-achieve,” for.examples) will ..
. enable a child te. functi
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‘working.with the emotionally handicapped chitd. The focus is_ .- .
" on the total child, including his ecological system:. his home, "9
- his* schooT, and his commupity. The tasks are (1) to-form a godl-
directed alliance among those involved in all parts of the System
apd (2) to piirsue -a united and concentrated plan of action designed-
to bring-the ecological system into a-more harmonious functional

-

. relationshfp. ..- - . .

‘ g
o

- . - - v
. -

The following und&ying.conceptsl are considered impoetant in - ¢
the Re-Educa«tion model : | : L . ‘

- t

-

Life is to be livgd }now - fhe child - learns to master each‘daj/
ds 1t _comes. . o e

“+ - ot ! s, . .
Time _is an ally --Emotionally handicapped children have often
been” kept- i traditional treatment programs for too Tong. , .
Valuable time has been wasted. _Howgver, if appropriate goals
~ are set’at the beginning-of a child’s 'stay in a special pro- '+
gram and if strategies for reaching the goals are well planned
and well executed, more progress can be made ;n.a much sherter
time period, - - : '

P

Trust is essén'tial - Children learn that.adJ]t‘s* can be trust- ..
worthy,"helpful people. This-development of trist is the first “we

Competence makes a ‘di.f”fe'rence - Childr;en“leérri‘ that being able ~ - .
to do something well (read, play baseball or whatever) helps

- step in re-educating the emotionally handicapped child, - \)
. - . - . . r-

e
- o
B

A

behaviors are not viewed-or "cast" as reflections of deep, -

" emotional problems*but as behaviors that can bé altered oﬂr‘e- |

3

(moved and replaced, ‘thus helping the éhild'tq adjust bettetr ™o -

]

2 K3

n in the community wi'th _fewer problems. \

S
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- Cognitive control can byWrtaught - The child,learns to shape bisé® 3y

_ 40Wn behavior by Tearn o th nlg_throug_h.altematives.@gﬂ#on&ﬁ Y - T
~ quences before, he acts. e ot ¢ 2




The foltowing is a daily sched@e of a school program using the
— . . LI o * .

,8:00 - 8:20 “Buses arrive; 1ndiv1dua'f »transit_iOn, time for children :

: <Y

- ¢ . o : ‘ y ,,.- v
‘.L* . . ; . :a L ) - . :&w » ‘
éﬁings should be nurtured - Children learn to accept their .
- feelings, own them without gquilt, whiTe respecting the feelings ‘
s " #0f others at the same time. . o i
" "The, group is important to‘children - Members of a group can offer -

motivation, 1nstruction¥, and control. - ) \ . <

! support and help to each other and. can be.an "lmp'ortant;source of

Ceremony and ritual -give order - Many emotionally h ndicapped ,
children ‘have Ted chaotic Tives in which the most that could be
expected was uncertainty. 'Providing them with a structured day and |
explicit, Consistent expectation can greatly increase their stability
and sel f-confidencs. o - -t .

-

“The body 1§ -a crucial part of the sel} - A child's self-image
improves as his body image improves and as he learns mastery

,of.physjcat-skills. . A

. Communities are important = Children spie'nd a good part of théir .
,time in thefr community and need to see that it has valuable .
resources that can be used to enhance and give support\to their .
Tives. ) . A ‘

oLt J . ’
Children should know joy! - A-child should be able to find some joy
in each day and Took forward to a joyx'gj,ving event planned for

tomorrow. ‘ \

Re-Education concepts were firs*t to test in North Carolina.at -

Wright School im Durham, a res al facility' for emotionally

handicapped pupils founded in 19%3. The concepts, originally arti=

culated by Dr. Nicholas Hobbs, have proven to be sound and to b& repli-"* _
cable with modifications 4n alternative settings for.emotionally
haridicapped children in the public schools. . '

Re-Ed Model: - ' "
. ~ . ’1 ~- -
) Sample:ﬂéily‘ Schedd®e of a Re-Education Model -
Morning _Act‘ivﬁiti‘es Lo ~ R '

: L - n§ - ’
8:20 -°"8:30 Homeroom: lunch and-attendance reports

.

- ’ [

4+ L4

8:30 - '8:45 Read In o N ,
- ) . N . \/"‘: V4 ) —
. 8:454- 10:00 Language arts: students work on reading, spelling,
Co . _  language and handwriting skills. Experiences in '* .

. -Creatfve writing, listening, practical hpplications,
"~ .. . etc.; supplement work on basic skills.



- ~

,‘- "7 prove rel

N 1_0 :00

10:10 Break S /
10:10 - 11:00 Math ' _
11:00 - 11:30 Talk time: students share.current feelings in an

effort to upderstand themselves better and to im-
ionships with others

11:30 - 12:90 Lun

-

12:00 - 12:30 Affective curriculum: providing structuged éx-
periences for the exploration’of fee]inaig reTation-

ships, sensory awareness, etc. ;

Afternoon Attivities . v
Monday, Tuesday, 12:30 - 1:30 Greup Projett: science, social
and Thursday * . studies, art
. ©1:30 - 2:2p Physical -education, e

7 . 2:20 - 2:30 Cieanup and dismissal .
Wednesday ¥ 12:30 - 4:30 N<§:t Out: field trip activittes
Fridiy .. © - ' 12:30 - 1:30' Physical education -

=, 1:30 - 2:20 Group. project
o f 2:20 - 2:30 . Cleanup and dismissal

Lad

9.2 “The Engineered Classroom Model, developed by Dr. Fra Hewett, has

as its. to decondition the emotionally handicapp®d pupil, to the
aversive“aspects of learning, teachers, and school, and to gradually
phase him back into thé normal environment. The effectiveness of the
model can be attributed to the three elements of its foundation:

. Class aésignments are made in accordance with objecfives from
.2 developmental sequence of educational -goals.

. ‘Some aspetts of behévior modi fication principles are used. -

. Sound, 1nd1v1du9]1i§d instructional techhiques ar€‘employeq;

The developmentatl seéuencé is. a statement of the goals or educational
tasks of the developmental strategy. Hewett has attempted to

transjate the child development-stages of. social, cognitive, mityra-
tional, and'personality'developmpnt into operations assoctated with

Teagning in the classroom. His sequence implies that before success ful

learning can- take ﬁlace,“we must: . o -
. . ’ ) o , ]
" J‘. e
- Q v -
: . .
. l. ) .sl hj . . o 29; . h L M . R
> = . . N e . : ’ - . ‘. ' ) .
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4 ); ¥ .
s . » * h } - ‘L"
v | . ‘ o Y S :
0bta1n the child's attention and make conhtfﬂffhim . L, -
12" . . -' .
* - : Get him to part1c1bate ahd respond to learning . . ‘

L2
Aid h1m ‘in follovnng directions and in adopting rowtines.

.* Help h1m to explore his env1ronment through multi- senSory
“ expertences S . ~
(\qreach the chitd to ga1n the approval of others -and to avoid,
. * their disapproval TN . -

’ y LIS

- -

feral areas of behavior r:eﬂect the attention, response.,
order, exploratory and social levels of -the sequence. These ,
areas involve readiness skills which enable- a learner to work at
. a mastery level where he can master the academic skills of gading
~ ‘ ,and math.and finally work at the.achievement level where th
- learner' achieves a knowledge in curriculum contgnt areas. t‘ﬂ
disturbed youhgsters have si gnificant deficiencies in their ski
. on the five readiness levels. The teadher's task becomes. one of .
~ # ,ibyilding these léarning competencies so that the child can . .
C . . eveﬁtually succeed with the traditional schoel curriculum and the ' »
physical ‘classroom design. The following‘is a sample of a daily
schedule ysed with a Hewett Model: -

- «-*

+ ' 8:45 - 8:55 . Flag salute - . ) R - . :.
‘. Order Task . _ / ‘ . :
b~ 8:55 - Br,ﬁ'ﬁ, Ir‘td1v1dual Readingr - ‘ ' .o .
o - , : Word Study
‘, ' - Skill Reading _ . .o .
‘ 9:55 - 005 Recess. "
ye i 10:05- 11:05 Individual Practice in Basic Facts - :

z ) . y “Indi vidual Arithmetic
_ 11:05 - 11:15 Recess and Nutrition , s
N0 11:15 - 11:35  Physical Education “ : .

Z-,_,,‘V_ 11: 3?11 150 Listening Time: ) - v

: . 11:99 - 1280 Art , - . :
* " ¥ gﬁ - Science -- Studentg are divided into *
. © . Communications iwo groups. . One group ac- )
- /Order __companies the teacher to a e

* center while the-other group
. ‘ ~Jis with the atde.. The groups
Tk ot : rotate thrdugh two of the four
S - cenfers utilizing .25 minute periods.*

- 12:50 - 12:55 Student Checkout -- Go to regular classes.

.
L4 .
. ' . . ’ - : ’

32 . 30 . . . " | ) &




9 3 DeVeTopmental Therapy is a group approach deSIgned to be ‘used in

a variety of child treatment settings with special educaIIOn i

teachers and mental health workers. Developmental The¥apy, is a - .
_treatment process which (1) by keeping a child in“a normal schooh
placement during the treatment process does not isolate the dis-

turbed child from ‘the ‘mainstream of normal experiences, (23} by

selected, simulated experiences in_the therapeutic classroom uses J"
normal sequent1aT chafiges in devélopment both to guide and to

expedite the therapeutic process, and (3) thrdugh conceptualizing

both clinicdl inference, teacher judgment, and behavioral measure-,

ment in the same model, has an evaluat1on SysteM'aS part of “the .,
therapeut1c process. .

THe Developmenta] Therapy curriculum contains four currlculum areas
as pedagog1ca1 translations designed to encompass the many- possible,
problems of d1sturbed children. These curriculum areas and the | -
messages to be, conveyed to children in each of-them are: /

X

Behavlor:.’"Appropr1ate behavior is 1mportant."- L

Communication: "It helps o talk about -things."

SociaTizafiS%: "The group 1§f1mportant "’

Academits or Pre- Adadem1cs "Th1s is sc/oo] work you can handle.'

Within each curriculum area in DeveTOpmentaJ Therapy, maturationa] ;o

» sequentes and measurable objectives are qutlined. The objectives
ares&peggjw% to .each curriculum area, while the maturational

sequenc ut across all four,areas. These sequences are? ,

“ . AN y .

Stage I: Responding to the Environmegt with Pleasure v ‘

Stage II“;' Responding to the Environment With Succesé | .
. .
//,_Stage 111" Learn1ng Skllls for Group Part1c1pat1on o 7
Stage IV Investlng in Group Processes = - T

I

Stage Vu App]y1ng IndJV}dual/and Group Sk1]ls in New Situations

The DeveTopmental Therapy Model was developed py Dr Mary M. Wood of §
the University of Georgia.: The model is a validated project with . ’
technical assistance and/or dissemination available from the

Un1vers1ty gf Georgia and the Rutland Center, Athens,. Georgias s

-
-
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‘,9.4 Indiridua] Education Program ' ' ‘o ' ‘-
JIn develeping an individual edutétion program for an emotionally
handicapped puml the wiing considerations need to be made

v Ce e goals which seem attainab]e Do not set the ‘
j;ff and the, child up for failure. - ‘

‘great that everything which needs to be worked.on. cannot
be worked on.within a school year. In selecting goals, " A
. " think in terms of which goals will help a- child most

. 1n coping with the wor]d around- him. , e

~

t .
, i . Goal statementsvshould be behav10rai]y precise and should
‘ ,reflect pirental concerns. .
.o . S
e, The deve]opment of the individual educational ﬁrognam should
" .be a team’ effort.

Y 4

4»
. As part of determining 1nstructional obJectiq consider
- which behavior management techniques will be.e oyed in
. light of what -is knowp about the pupil. s
o Iﬁ the instructional objectives are hot bringing about '
desired effects,-change them. .

Evaidating goal attainment fog an. emotionaliy'hahdicapped pupil
cannot always be as gbjective as for some' gther areas of ex-
Y ~ ceptionality. Teacher observation, record keeping, feedback
L+ ¥rom parénts, the pupil and others gah be exceéllent sources
* °” of information for evaluation. ' Do use standardized means
o éf evqluation when possible, hewever.

*(se samp]é 1nd1v1dual educat:on proqram 1n Appendix p 87 N

v 9 5. Affective CurrJeul-um A

\ 9.5.1 Respon51b1]1ty of the Teacher of the Emotionally Handicapped
For years, schools'have been faced wrth the responsi-
bility for the intellectual development of pupils. '
- Educators have struggled with thé validity and usa- °
' o -bility of-all kinds of tecnniques and methods designed
Ceo : " «to hélp students perform "grade level" work. At the
© ' - same tipe, teachers have also’ been held accountable for
< o evalua ng students’ social skills. Tf they are to.take
' P responsibility for EVa]uating such skills, .they should
also take responsibility for teaching such skills.

- b Y

‘24 ! ) . {

»

Limit the’ number of goals rea]istica]ly Chances are |, (ﬂ
E 3 -,

]
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: 9.5.2 Goals of Affective Curriculum ey s
. , , 3 . . v '.‘ . ¢ - ;.
- Affective curriculum is a program.designed to help meet
" the social and emotional needs of children. It hae as
its basic premise the belie¥ that “people ¢an become aware
"4F of and cbntrol.the f'orces;?fecting them, can make choices,
. s~ can respond freely and intelligentiy,-and can solve, their
problems."3 “Affective curriculum represents a marriage
/ between numerous_theorists jn the humanistic psychology.
g movement and educators who have been able to translate™”
humanistic theories ‘into curriculum programs for children, "4
Like the humdnistic theorists,: nents of afféctive .’
currigulum believe that children:"can grow toward becoming _°
+~ “fully functioning (R09e§s), self-actualized #sloq)",“ir)te-' .
.+ grated (Perls) people."> Affective education/programs )
. ““attempt to help students become "clear aboyt who they are,
' : what they want out of 1ife, angfhow: they.ca get it without
hurting others .6 Teaghers have ‘1dng recognized the close
' ) relationship between’ a,student's feeling good about himself"
- and.intellectual accomplishment. ‘Affective curriculum = -
attempts to structure exp#Fiences that help children “feel *
- good about themselves, become aware of themselves and ‘
others, and-develop communication and prob em-solving skills
to help them cope with things in general." v

*

(4

9.5.3 Feelings Are Important

The belief-that feelings are important is at the core of any
good affective curricylum program. In helping children be- -
\ come aware of themselves, their needs, their desires, and
-their values, it is' impossible to disregard the inseparable
<" 'relationship between feelings and Behaviors. A1l actions
.are dased on feelings. @ne of the major purposes of - ]
affective education is to help.children to become more aware
of their feelings so that they can make responsible decisions
as to how these feelings will be expressed. Affective curri-
< culum not only encourages the expression of feelings, but®
also gives direction-to the exploration of alternative means
- of expressing these feelings. This suggests that one of the
most basic skills edugatos need to teach children is how to
be in #buch with or’aware of feelings. Because of what seems -
4o be a societal taboo ofi the direct expression of feelings,
gmany children and adults are not only not aware of feelings )
-that they are experiencingy byt also do not have labels for these
feelings. Thus, another afea for educating is in the realm

E J

A -~

Schase, Larry. The Other Side of the Report Card: ‘A How-To-Do-It Program for

. Affective Edusation. California: Goodygar Publishing Company, Inc., , P. 5.
. . - .

316id., p. 4
Sibid., p. 5

S1bid.. . : . , ;
71bid. . T ‘ o .

RO - %33




. 3
¢ J
f1 M

of helping children to 1abel feeTings 4hat they are o
S - experiencing. Of equal importance is. the need to -

- help children recognize that all feelings are acceptable - .
but fet all behaviers are acceptable. .Having feelings, : '
both¥good and bad, is a wormal part of 1iving. Only - JREN
- when children cap believe that it is okay to have ’ o
’ feelings, can they admit to the most.difficult of feelimgs; >

. and only when they can admit the’ presence of these ' T
. feelings to. themsélves can they’begin to make choites as
: to how these feelings 'will be'expressed behaviorally.
. . L 4 . - .
9.5.4 Separate From or Integrated Into Academic .Program
: S 2 ' -
There are nu rous theoretiCal approaches.to affective
- curricul um. Tzeg;ge.lsaac Brown - (Berkley) talks of con- -
" " fluent education in kis book, Human Teachings -for Human
" Learning. " He sugge%h‘at affective education need-not
- be separate from the erié%/presented in the regular
..course programs of schools. ‘Instead he suggests that: " )
there is a feeling level present in all material presented -
and thts can be expiored concurrently with the facts them- .
selves. His "esdential idea is that when the mind and body
are both involved in learning, the learning is more effec-
- rive.#8 Other theorists suggest that affective curriculum
\ becomes a separate course of study. Glasser suggests class
" meetings as a "vehicl& by which to‘systematically deve]gp
thinking, get invelved, and make school more relevart.” Co
] Numerous packaged affective curriculum programs are available ’
. - such as the Human Development Program (Magic Circle), J :
B " Developing Understanding of Self ahd Hthers (DUSO), and - :
* . Focus on Self-Develppment (SRA).*. ATl of these programs view '
soctal and emotional development 'as an important aspect of

intellectdal development. - -

"4

Seegbibliog}aphy in Appendix for dffective materials, " - .

- . ‘/ . / t
. .
h .
8Ch&se, Larry. The dther Side of, the Report Card:’ A How-To-Do-It Program for - Q{
Affective Education., California: shing Company, Inc., R

[ [

91bid. ] ‘ . . -

*Availabte from Human Developmént Training Institute, 1081 East Main St., El ' -
Chaon, CA 92091; American Guidance Services, Publishers Building, Circle Pines,

MN; and-Science Research Associates, Inc., 259 tast Erie St., Chicago, IL 60611, -,
respectively. ‘g - '

-
-
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10. BEHAVIOR MANAGEMENT 4 ' | '
‘ ‘ Most emtwna]fy handacapped pupﬂs have lea.‘rned behav1ors which are frequently
troublesome and burdensome to. the teacher and other staff. There is a ten-
dency to reject the behaviors and expecta_%gedaate change. This tendency

is_a hurdle for all personnal, to face an i1 with when 1nteract1ng with
emotionally handicapped pup¥ls. .

- , The fo.Hov'nng section is ‘net to be eons1dered a complete behavior management |
' "package" but only a part of-a large-continuum of techniques that can be
. . - used in helping pupﬂs learn alternatives to then- inappropriate ‘behaviors.

‘

STt s 1mpertant % remember that : R g . -

The teacher should have a major part in select1ng the behavwr management
system to be employed. - A . .. .
Behavfor management steps ‘should be explained to pupils, parents, principal, ™
regular staff; and support staff so that they can be understood and sup-
ported. .

There are me magic answers, in managmg behaviors. Techniques that help
one pupﬂ may not be effecti ve with another. -

10.1 Attitudes and Skills of the Adult: ‘

", ’ . Helpigg emotionally hand]capped pupils’ learn. to control their own-
. behavior depends to a great extent on the adult who is with them in . .

P s the classroom. The following attitudes and skills have been described
' as most important in helping pupﬂs learn behav1or contrp‘fs *

SN | . i 10.1.1 Respect for Chﬂdnen

. N . The. adu]t who will. be responsible far chﬂdren in any
type of program must first of all be aware, of his own - ] )
attitudes toward children in his work with them. A L A
- : ‘positive adult views children as valuable individuals,
{ ", each with his own unique quaTities and skills to be .
P “optimally developed. With basic respect for children, £ ‘
: .the adult strives to understand the youngster's wants .
and needs, Theichild, *in his own style, responds to
B - . i the respe&tful tones and when certain of the adult,
: . joins in rapport with him toward growtif-enhancing
- Al goals. Owt of respect for the child,-we assume he wants

L p  to handle hmse]f in the proper manner in any given situa- .
- ! .+ tion. . . .t

j ) . ’ o .' C -~ . . * " . ) i S ! .
. . *Developed through a group effort of the Wright School Staff. o ¢
- - ' : .39 ' ‘

Q " - . 36" B | ,




. 10 I 2 Khowledge of Age- ApproprIate Behavior.

, Accompanying respect for children as 1nd1v1duals,
B - bagsie understanding of age-appropriate-behaviors is .
: ‘ ~ needed. «nowled f developmental levels provides
‘ * 7 one with a guideline for establishing general ex-
) * ‘pectations and a base from which to evaluate behavior
within the group. :
10’1 3 Clear, Reasonable Expectat10ns "Say what you mean and
‘mean what you say!"” : -

]

[

. Youngsters as do adults, want to know what is expected "
of them in any given situation. Some children need te
have ‘both the situation and their particular responsibilify
~within it defined. In clearly defining situations and .
hexpectatIOns, we provide children with the channels of
praise and reinforcement for appropriate behaviors.
‘. Sometimes we assume children know exactly what they are
expected to be ing when - ‘in reality they have not re-
ceived a message of Clear definition of task. Also, a

Y Co. . - child may behave contrary to expectations as conveyed to the
. v group to see if this adult "really means what he says."
' "Does this adult care. enough about me to help me do what
, ) - is expected?" seems the question asked loudly by the
) . .t child through his behaviors. -

We have learned- from experience to assess carefully our
expectations for childrén so that we can be certain they
are reasonable. The child who asks, "What are we going
. , to-do?".demands an answer. Also, we have learned that, .
. whenever possible, activities are improved if children are
included in the planning of them.

L4

» ) 10.1.4 Reasonable®, Consfétent, PredictabTe Consequénces“ ]

. 7 I'd T . [

o i - As’ vital as ®lear, reasonable expeq;étions in helpling '
e, children to learn appropriate behavior contrpl are. the

- _consequences for ot meeting the expectations of the 2
] “situagton. (Children want to meet the expectations and
) o -~ therein recllve positive gratificat1;n Appropria;e
. : expectat1ons, if cha¥lenged through “misbehavior" but

not supported and "backed-up* by the adult, leave
“the. child with self-reflections echoing "I've won out

. ~again'"




.- '10.1.5

A . . [
Empathetic Understanding - . <

With children with problems, the adult's capacity to
empathize is an invaliable’asset in problem solvi¥ng. -
Our human response asgadult to a child in confusion,
amger, loneliness, fristration - any hurt - is.to reach

" out with understanding of the hurt he- is feéling at that
- momant. The child has.a right to his feelingsi A boy

may come to you after losing out in a fist fight and
say "I'm going to kill that Joe..." If the boy has a
right to4his feelings, we do not try ¢o talk .him oat of

them. At tirat %ioment, he feeTs like hé wants to "ki11.
- that Joe." 'Is there a helping adult who can understand

and accgpt his angry feelings at that moment and simul-
taneously protect him from hurting himself or anyone else?

Empathi2ing with a child means .feeling with the child.

In tones bespeaking caring.for ‘and knowing of his hurt

in that moment, the adult lets the child in difficulty
4«now he is not alone. The adult, in helping the child
work through the problem in a Supportive manner, has in-
creased potential for’the youngster td better handle a
difficulty another time. To provide such help, the adult
mist be an excellent listener. )

Accepting the feelings of children does not mean acceptiﬁ{;'"

all they do. The helpful adult helps children. learn they

Jjave a right to their feelings - whatever they may be -

but must handle their behavior in socially acceptable ways.
Movement from. "I can't" to "I cém&é',.g,;E - =
0,

when‘chﬂdr&m learn new skills.- ffom tying shoelaces,
holding a fork, writing a name, to,-skipping rope - they
feel better about themselves. Youngsters who feel good
about themselves usually reflect. their affirmative self
view through positive behaviors. The adult may neéd ‘to do
much assisting in learning a naw skill (e.g., wal ng along

"in an ebstacle course) but he hofds before the child the

expectation that "Someday you will be able to dg this by’
yourself.* An adult,who sees him as "one who can" &nd
ther€Tore teaches him new skills is greatly needed by the
youngster who sees himsel f and. behaves -a& -"one who tannot."
The challenge is to develop a pirpgiram bt upon sequential
steps - each with its own SuccesS experience. FEach;success
experience increases the-child's desire to try har'ﬂr.

Appropriate, sincere’ praise provides encouragement }nd gives

reason for the child to feel important.

+ 4] ' A
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10.1.7 The adult must be aware that his own actions, whether he <
chooses_so or not, set a pattern for pupils. Pupils-, ) .
.receive their cues from the adult. Are you aware of the .

-cues - spoken and unspoken - you give to pupils?  Some-
times we give double messages to youngsters. For example, ¥_. -
as the -recreation leader begins playing catch wit pupil,
~The says, "0.K., Let's put away the play equip " Or the
teacher says, “"Let's go to lunch" as she seats herself at
P ’ the desk. There may also be non- verbal ciyes, e «g., the

.. . adult says one thing, but the fac1al expression a d other body
¢ ’ . .language may say another. Children Yook to Lo:# Jearn :

J . ' expected ways of. handli emqtions. How do yo have when
' - you afe angry? }g . . ' e
. ‘ i T : [ : ! ) ‘)
10 1:8 what About the Group? , . ‘ Y

L4 Ed

The goal should be to help each chﬂd feel a part of the
group. We contrgl this .in part in our selection_of
. o activities for children. . Does thg activity demand every. .
- one's participation .for" fum and success? ' Is the‘a,gtivity s
s one in wh1ch all can participate? '
) ' -

- v It is 1mp0551b1e and unnecessary to see or handla all

‘ behaviors within the group. Select carefully those be-
" haviors you wish to aeknowledge - For most children,-adult
~attention and appreciation is reason enough to repeat .
behawiors or- "misbehaviors." B : ‘

o 10.1,9° Excerpts from Experience . : ‘ - e

-, ) - - s ) . ) .

) , Know yourself:
Be firm, kind, and consistent. ' : .
* Learn_from your mistakes; allow chﬂdren to do the same. v
g -~ . Use your ability to bbserve and. reason. - ~ *
T . ,Use "language children understand, . T e
. T Ask questions and seek help when needed; do not g1ve up ..
* Avoid introducing toe many new concepts at once.

Begin at success levelt &f the child,

- . " ' Move a step at a time.- ) :
. Enjoy a- sense of humor, share it wi h chﬂdren
- 10.2 Techni'ques for Managmg Surface Behavior10 A f s B
N "~ . * - . ’ N
- 10. 2'1 Planned !gnormg R o
Much behavvor is periormed for it "go.lting value and will -~ .
} “peter ‘out if-left unchallenged. The difficult part with this
technique s acquiring the ability to speculate.as to which
" behaviors are "so surface" that they will disappear with /
*r ‘ . . 1gn0r1ng . . . :,/;
- Redl " Fritz and Wineman, David, gontrols from Within, Techniques for the ‘
Treatmentif-:the AgLresswe Chﬂd, » PP. 193-265. \
-~ a2 R ¢ .

s . . . »

. - . ' . » .. L ]
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10.2.2 Signal Interference n .

Often just a s1gna1 from an adult (e. 9., tLtch the child's .
R eye or wave a finger) will be sufficient to “bring back"
~, the child's Oown control system at' a time when ‘he -is .giving
- in to an lmpulse to do something that his own-gudgmental
. system or value -system would normally reject.” This tech-
- , nique is useful when a child knows, but has not thought of
. the consequences of his act. It is not “indicated when a

o child's exciteément has passed the level of easy recall, or
. ‘ at times when, because of preced1ng events, a positive .
: . relat1on§ﬁ1p does not: exist between teather and student

. or when ‘the ‘behavior serves patholaguca] goals that a*
child's control system has yet to‘reach.

~e

., - v\
- . Being physically close to a cffild, putting an arm around
"~ him or patting him on the shoulder can_be effective in =«
. raising his sense of security and can prov1de £go. suppor
- and a protection against anxiety. The proximity reminds
him that the -adult ¢¥res and wilT Relp. It is net to be
\ used with a child who gets éxcéssive sepsual stimulatipn
o : from physical contact or when such atfention might stir, up
‘e . the jealousy of other chtldren * _ |

— . 123 Proximity and Touch' Control

-

, . ‘ : 10.2'.4 Involvement in Interest Relat1onsh1ps . &
i .. In cop1ng w1th a new querlence which m1ght be d1ff1cu]t
' to handle or manage, the interest of an enthuSiastic adult

) may be.enough to help the child get started. It i “
easier to venture out. into new woJ}ds w1th help than aT]
- ‘alone. " -

e

/ b ]
X 10.2.5 Hypode rmbC Affect1on ’ ’
- ; 3 - » “'_.
Ch1]dren need cﬁlétant demonstratlons tha
\ . pecially when t seeﬂ”hg}y couldn't ca
.- L ) adm1t ‘that your c ring
- S - 1s not to say tha
, . . when a child ts
ot L one likes him,

» ' »

ou care ‘es-
554 or won‘t
mdkes - dny di fference to them.
“lTove alore ‘is enough.. But sometimes,
ting out because he is-feeling that no
genu1ne-expre551on of affectiqn from an

™

A well-trained aﬂtfmpt at vk dddng“ Wl]] stop the, oehav1or
Do not confuse this techniqu with aggréssion - 1ncreasing
. use of ironic sarcasm, cynicism, etc .,

- . , adult ca:‘:jlg him getabadk an control. | ) . .
T AP . U . ' *
e . 10 2.6 Ter&o am1nat1on Thfb”g, m,. B C ) ..

»

+#This? *
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' 10.2.10

v

t good for-avoiding or interrupting "W?m chains."

ct
' ~the children have some “Ye feelings for the adult -
- feelipgs toward yoy, his own’Sense of narcissistic pride,

, in_personal impriBment, his knowledge of -the undesi‘rable Vo T

. part qf"ihe'adult. When taking s}ogthing/away from a child ‘

. .
4 - . 7
‘ .1
.
. - . L. ) 4
Al -
- .. . ‘ ' ¢

.7." Hurdte Help = . , e ' _ S )

Hurdle hglp carm be.used when a child with little - - o .

Self-control-is feeling frustrated because.of a diffi-
culty ehcountered while trying to complete a task.

Helpilgg Nim over the ‘intermediate hard spot on.the way
teoaw?s goal can often avoid a blowup. - U

o~

-
-

:Interpretation as Inferference , -

An attempt-at hefhing ¢i® child understand what he hase -
misinterpreted can stop.inappropriate Behvior or pro- .
duce desired surface-behavior. The effactiveness of tMys ' .
technigue’ reéquires-a certain amount of ego strepgth in SR
the child and o.f the child's..acceptance of the ddult.

Re‘groijbin(/ ) - L . - . . -
This technique involves changi'ng the_grouping?rc‘hndren ;%
so that those who dbn't get along argp't together. It is ,

2 +

Restructuring . ». L o .
- B i . ' 1 ' "‘\\
Abandon an acftvity. program {no matter how much ego .you B
‘have -invested in.it) when y it is not working. Be

reddy' to-substitute an alternatfve,.rather.than "bawling . .
them-out" for ndt being able to stick with .the progra o '
you worked so hard to plan for them. If overused, this , -

becdmes,a techniqle for €vading the responsibility of. = -~
dealing with real ‘problems. ¢ . -
» o N [y " L] .
Direct- Appeal ; . : oo T
“ M v voos : B

. [ o * . ) . P - ' . \. 4 e ’
Saying something like, Gee kids, I'm tired, Lay off, -
will you?".cangbe effe Tbis will not work until

it Waysetake months. You cdn appeal to thg child™

s

his knowTedge of his peer group's behavior code his pride

cofisequences’ inherent. fn . his®actidn, etc, -.
* . i v R > “e .t N . . .
Limiting Space and Tobls _ . L T

When you percedve #hat €omething has excessive seduetive' o -
value for a“child, it is better to limit it rather than let !
him w1k “into "a.situation you know he cannot handle. Fhe
child can view this, however, as evidence you don't 1iké
him, so jt shqgld Be done witho® punitivé dffect on the

4
-

- Iy R .Q

- Y.V N R

3 .
. N & . ' \/
~ N .
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SN ‘f :1t2.-14 .'Pemirttfng and Authoritative Verbot
. - . “4 4 - s ‘ - .

gt value. Also a sé

N - - > .7 v v L7 -
5 )

(rather than 1imiting access), thé chfld should be
C " reassured that he can get the object back dgain when
R and if the adult «thinks he ‘can handle it. Also, the -

N : adylt should>have some patiente in tolerating minor

. -, misbehavior re taking away becomes necessary and

-" " should only away after attempts to help the child
. to stop hig disturbing behavior through cajoling,

appealing, etc.- o . s

10.2.13 Antiseptic Bouncing . . A

-+~ If a child has reached a state where he is inaccessible
-3 to other techniqués, simply removing him from the group
for.a few minutes may help.him get control. ~Use only
when an adult can: go with' the child for talking and con-
~trol. (See "Time‘ Qut", p.50. ) , .

When a behavior that isgenerally unacceptable cahnot be ~
. stopped and is ‘us
peymit ¥ and t
You may also sto

to get your goat, you may openly
ke‘t@ rebellious sting out of it.
qu*ifé,‘qui,cﬂy’tecause of the shock - ,
te but consjstent spripkiing off
& “Sorry, kidss, 'that is.0UT" may-be effedfive, but should - .
not be used as"a waysof getting around ta)Jking with a
‘child about his rﬁ%lgm and, feelings. - .
e ) UL - - ! - ') Y

_ X o ® . , :
® 710.2.15 7Nppggt from Routine e .

— -

' v “ ‘ ! ) N ' S r.
- %% .. . ANl children need s'trfcture bat some meed more tha\n\ a
others.” Without routine some children.become extremely.

19:3 _Managing Temper. Tantryms _» - ; My Lt . B

. Most children at. variols phases in their lives (particularly . . °
"f .ages 2-4 and 5-12)-experiment with temper tantrums< 4s .one means /,-°""

- of problem solving. -This behavior. is ‘normal.: Serfously .- . i
d childre, however, often use témper , -
ry or ohly way of deading with. anxtety-

" .emotionally handicappe
tantrums as their pr{

- producing s1tuatiphs, Wdult intervenfion. is demanded when loss
. Ofycttrol occurs. e goals of the 'adult fntervention are tg (1)
&) . halp the child regain- control and. (2) help him:-learn alternative -
means of dealing with problem situations.~.Well-meaning adults ~ -

aften ‘make the‘follo,w'lng mistakes i attempting to .meet.the two

.
1] '.
' Jgee,, o b - 3 v,
T R ™ . _ H . P .
' . _ . . 2 . ’ Vo ,
. ) l .A . .

. -

x "o .anxfous. , Guidelines_can be:provided even an.'dnstt"uct‘ur;ed-fﬁ' -
¢ o periods: Cy o S ¥




Automatica‘lly mo\ng in to hoid the child.
Comp'letely isoiatlng the child._ \

. Reversing thefr limits.or point of view {e. g.% ‘ "ok '
. you can go on the field trip even though you haveg t o
. finished your work ") . . ]
¥ . Automatically rushing in to talk to the chiid reassure’
.. him, or lecture to him .

What then constltutes appropriate intervent‘ion? Dr. Albert
Trieschman Director of the Walker Home for Boys, has described

a tantrum as a "sequence of crisis in behavior control." .In.

other words, theres are six stages in a full-fledged tantrum. r
. He delineates a’ppve"spriate interventions atyeach of the stages: ’

e

10.3.1° "Rumbling and r‘umhh'ng": There is anxiety within - -
the child which may mani fest itself in a variety of -

L .~ .behaviors, e.g., slamming a book down, rubbing knees,

v .o .o spiking, or puHing hair. The child may not reany '

- PR know what-he is anxious about. - )

.

v N Hh‘ to do: Observe the patte;ns of the child over a
, . ©© period of time. Try to see what, his "rumbling" and
- "grumbling” cues are. Once you arggaware of $he ' : -
. pattern, you can help the child over the hurdle through -
- talking with him (11fe space interview) or later cueing ‘
R - ’ him to isolate himself until .he regains control.- -

_ . nT10,3.2 Helpl Help!": At this stage, the chg3d will usually
e . R A .. verbalize a string of "you" messages! "You do this" or
: ' . "you don't do that." According to Trieschman, "Once he
. B . settles on an issue, he usually signals his need for
- T 4 help with some deiiberate]y outrageous act(s)."

What to do:. I’t may become necessary to hold the child.

. .at thig point “for safety's sake. Beware o€ holding a

hi . “child more firmiy ‘than is necessary. He needs to feel
' g ?ﬁt you are in control and are supportive

\
10.3.3- "Either/Or":y When the chgld feels“ that the adult is in
== control of him, he usually will verbalize threats, insults,
or impossible alternatives e.g., "You let me go or I"11 .
leave here forever." The child is trying toshow that he S
. has some control by mahipulating the adult. ‘
-~ .77 . What to do: Stick to your guns. ot let 'the child
' ‘'mamipulate you by his threats, etc ndicate to the |
. . + ‘child-that this tantrum wil] not last forever, e.g., .
-t . "We'll stay here until you are back in sha&e It'H be
' oy over before recess.” ‘

- S -43"

» "
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A T S 10.3.4 “No! No!": "Though the child realizes he cannot manfpulate
. . <you, he still lets you knéw he is not going te do as you
. ‘ LEY 4 aSk. * v M . ‘4 o
' - -
HWhat to do: Maintain the position that the child wants
‘ to regain control, e.g., "I want you tobe in charge of -
"yourself again." Do not tell him how much you care

about him or want to help, ,
. ) S~ .
-+ .10.3.5 “Leave Me Alone": The child feels defeated now, so he
C. ' withdraws. - S . v .

* . What to do: Do very little talking. A\!ow the dnild to .
- " ... withdraw. . Yeu might ipform him that the tantrum is over.

’ 10.3.6 "“Hangover"”: _Some children look and act as i‘f nathing had
. : happened. Others. 1ook "hungover® ands accordin? to
. . - Trieschman, act guilty, are annoyed with themselves and
. S . some even-reproach themselves out loud. \ )
What to do:. Here ts where Some constructive talking can
’ Jake place. - How can we recognize the “rumbling aad
7 grubling” stage? What can we agree on as a ‘contract
.- aftér we recognize it? How can I as the adult help?,
R . . \ . ‘ :
. ‘.n)ia‘naging a temper tantrum is .difficult even with these
s . ., "-_suggestions. . Hop2fully, however, these suygestions
. . » \ - wi]l at least keep 1ines of communication open and may
. + accomplish ‘much more toward helping the child learn
. “better p}“j;:er:qativei for:problem solving. -

=

I - . L "V a';’ N . ) , .
‘ 10.4 Life pace Interviewig . = . ° . = .
“Tife Spacg Intervidwing is a“method of talking effectively with:
) . children about a_copflict situatfon. * The purpose. of the Life.
\ - Space Interview is*8ithér to provide child with ego-support ..
. {to help him feel petter) or to expfore the ﬂﬂ"s\ behavior C
- for some ed,yatjq T.gr therapautic insight.lt” ™. :

LR B , gk . . * . .
: -Life Spacen Inierv‘fe\ving is but one béhavio?’managemnt.techniqbe which
supplements- the®ptal continuum of behavior management”techniques. :
' Whether it-‘is used for contryl and disciplinary. purposes or for urider-
» , standing hdw-the child is=feelng and how he perceives the world around

. " . him, the Life Space Integview depends on the adult's defensiveness of
' the child, v o o -~ : D ~

e s LI @ . ' ¥ ' . : ) !
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. E;Long, Nicholas J., Direct Help to the Classroom Teacher, School Research

. Program, The Washington' SchooT of PsychTatry, Washington, DC, p. 58.
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. Every-Life Space Interview develops out of a problem inc t. ‘
An adult might choose to Life Space Interview a-child for ) =

& various reasonsy
b}
. The behavior exhibited is directly related to the child"s :
.o - .~ individual behavioral goals as specified'on his ‘Individual . -
- . Education. Program. o

) # . The behavior exhibited is quite unusual for that particular .
child and the child.appears to be in a great deal of emotional
. pain. .- :
The behavior exhibited*is recognized as ongoing, deviant - .
behavigr ‘which the child cannot manage on his own..
'] * -
One other important consideration in determinify whether or not -
to “igefe Space Interview a child is time. 1Tt takes time to hear
: . -, A chlld-sufficiently so that he feels better, has the problem
- " clarified, and has some plan of action. Experiehce has shown
: ‘that taking the: time.to Life.Space Interview saves time in the
* @ " long run. The Life Space Interview can.help to strengthen the
: relationship setween an{adult and a child and with ‘this addi-
L Vs tional- rapport, future problem behavior can be dealt with more
* - T . ] ' R ' ” N
rapidly. s : . . .
* . ) . .t ) i‘_\ . S .
: . o It has been found tielpful to divide the Life Space Interview ‘ ’
N, - into five dperational steps: hear the feelings, define thé *' Pl
‘u roblem, brainstorm alternatives, contract for change, and
follow-through on the contract, °* : -

P

P " 10.4.1 Feelings: The main focus of adult concern at this stage’
. sirould be in hetping, the child to. identify and label his
> feeTings. The adult must keep in mind that the .child has
- L , @ right to bis feedings. The purpose of the Life Space .
. . . . Interview is’ to détermine a more appropriate way to ex-
.. : %b press these feelings, not to deny--the importance of these
’ - feelings. Thus, unconditional acceptance of feelings is
- dmportant. Carl Roger's "Reflective Listening* or Thomas
At ‘ o Gordon's *Active Listening" are useful techniques to keep
i ‘ + in mind, during this step. : . S -
10.4.2 Problem: At this stage in the Life Space Intervigy, the .
- adult encourages ther child, in a nonthreatening afid-hon-
- to. . " Judgmental way, to'describe the incident as he refembers
‘ - it. The adult must guard-against assuming that the problem '
the child is experiencifg is the same -as. the problem the N
adult might have experienced.. In being as descriptive of. .
the problem as possible, the child'often experiences renewéd
* 77.. feelings. Thus, the adult must allow the feelings and

’ - problem-steps to_flow back and forth. ‘ o )
~ | - - @
& 8 . . .
4 “ ]
3 .45 .
[ ‘,\1 et ,n' . .. \ .
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The interview is ready to_progress to the next step
" ewhen a Clear statement Qf the problem (as. experienced

by the child
* and the adul

i 10 4.3 - Altern trves

“ defined,

10.4.4 Contract
‘Interview where the adult can help the child look at

the reality and consequences of the alternatives.

-~ M M
4
4

g can be agreed upon by both the child

"

After the prvblem has been clearly

\

the next step is to brainstorm attérnatives.
The adult must be willing to agcept all alternatives.
S stage there should be no attempt to test the_
-reality of any alternative presented by the child.
The alternatives should fit the problem statement and

. the purpose of the Life Space Interview (eigher to -
- help the 'child handle the present situation,’ or to
learn something for the future).

This is the point in the Life Space

-

. 1

The

gnal of this step is-for the adult and child to agree
%p one of the alternatives and build a clear, realistic,
h

onest contract.

effbrt on the part of the child, remembeting that a
definite change in behavior is belng called for and change

is difficult.
wish to offer assistance.

forms .

useful are helping the child to “practice" what he {s
proposing by simulating the situation and offering<to give

the child a “cue" should the adult see the problem bshavior

'starting

"
10 4.5 Fo1low-thro
: s carry-through on the contract.

4

to remember that change is difficult and the child de-

serves recognition for ,his efforts.
Should the contract fall

fcourse of action,

Praise Js crucial.
the adult should ‘think through the

The contract must reQUire reasonable

[

. As the contract develops, the adult might
This assistance can take many
Two types of assistance which have been found

The final step of the Life Space Interview
Again, it is ‘important

following possible reasons with the child and decide upon a .

-

.

. The child might simply have forgotten and a, reminder
¢ might be enouagh. .

The child and adult might have chosen the wrong alterna-

tive and 2 reuorking of the contract might be called for.

»

TR

. - The real problem miggt not have been uncovered and a

reworking of the to
needed.

. The child uﬁg@t have been “conning the adult.

rl

1 Life Space Interview might be
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/o identify feelings, clarify concerns, #hd look toward”

Time Out Procedures - ¢

r

.
M . . . —

' .The Life Space Interview is a learning process. . In ¥
working through the steps, the.child is learning to
making changes. The child is learning to take LI

responsibility for his own behavigr by making choices

and accepting responsibility for those choices. Through-

out the interview, it is important.to let the child hav® -

~the responsibi]ity,ﬂeven if this means settling for an

imperfect statement of the problem or accepting an im-

perfect contract. ‘ “~ ' ‘

¢

a,.

A
.

There are various time out or separation procedures that can be
effective behavior management techniques, e.g., a designated
"quiet" area in the classroom or‘seclusion in a separate room.
}iﬁg“éhouldee used as only-one set of a continuum of techniques,
er than.the teacher's onTy method for managing inappropriate
behavior. , N +

S - v ' Ny .

In chooéing to use time out procedures, educators should keep in
mind the follewing overall guidelirdes: <

Strétegies should be systematically planned, carefully super-
vised, and continuously evaluated. . '

. Educators should explain the steps in the continuum (strategies)
" to pupils and parents before they are implemehtedﬂTLJf there is
a time out room, let them see it. Parental permission should

be secured for use of seclusion-time out.in a special foom.

Strategies should be used in as positive a manner as possible
and should not come across to pupils as punishment, e.g., ’
"As soon as you are settled, I'11 be happy for you to rejoin
the group.” ) BN

Seclusion time out in .a special isolation room should be used

only for controlled acting out behavior, not out of control be-
havior, i.e., temper ta¥$rums, and should be considered as a -
last resort.

\

. : - :
The following are more specific guidelines taken from the April,”
1977, issue of Exceptionat Children, "Time Out in the Classroom -
Implications ‘for Special Educatfon,” by David L. Gast and C. Michael
Nelsgn: o ) B 7 -

. & . L ’ -

. 8tag; shoutd be able to identify the rgingorcing situations

that are maintaining the child's .inappropiiate behavior.

. ‘ ) o f .
Those, behavions thdat will result in time out should be explicit-
Ly stated begene the time out contingency is implemented.

. *

® .
) s
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‘ . . The teacher sheuld attempt to contyol the Ainappropriate 7
g bghavion ginst by employing milder forms of time out .
eparation within the classnroom) puion to nesonting to
Aec&ué\on time out (4in a special.noom). .

Documentation that mtlden forms of time ouf have proved
Aneffective in suppressing the inappropriate behavion .
? 1Y should be provided before resorting to seclusion ztc'mle out.

. " The teacher shoutd formulate a concise, written statement
- .oﬂ_pnoc;edmutobeﬂouovedwhenevupuangaawent'\, o
: An time out. ~ The _ay‘.lw,u suggest these specific practices: B

’ -+ Avoid Lengthy verbal explapations ds to why the
8 4 dtudent L8 bedng placed in time out. Behavions re-
. subting in time out should be’ clearly explained prion
Lo implementing the time out prognam. 1§ an explana-
. - on 48 provided,. it should be brief but should ade-
N : qugltely .ingorm the student of the misbehavion involved.
_ _ A standajd explanation format such as, "Because ,
you go Lo time,out for minutes ," {8 recommended.
A‘l other interaction should be avoided, - . -

\ .« Tdentify those behavions, if any, that will nesult ima
: warning before time out (s i{mplemented. These generatfly
‘ . ) ) m‘g:ﬁav‘wu, of Low grequency and mgnbt(:g%‘ thaf ehhzve
’ ‘ not been defined upaz,ag 1 pieviously. , (Other vion
) - o

2 nowmally will require o warning.
\

.« o]0 maximize opportunities to exencise self control,
’ Atudents should be given the oppontunity to take thefr
., JPun Ume out after receiving the instruction from the
. Zeacher. However, if students refuse to take thein own
> time oul on if they fail’ to nespond to the teachen s
. sbwction withit reasonable time interval (5 to 10 /
deconds), the teacher should physically nemove them to the .
©_ time out area. Fol,l. (gh intensity qmuge?(e.g.,
T kicking, screaming), the student should be i (
v ' esconted to time out. It wfgpomu that teach
‘nealistically evaluate their ability %o physically remove
. %M&tﬁemmm _I‘:opupuialabata
.- : break away,” nequiring a teachen physically nemove
the student would be inappropriate. Rresumably, cluss-
nooms with such students would either have a teachen on-
Zeacher aide who coutld controf such resistamcd. 14 such
. unotthewe,anauvmauvezuazegywéubeuq' .
Jhis may entail a reevaluation of the reinforcens in the -~ N .
s classrnoom and possible use of a response cost conting
. An conjunction with a token economy. Other alternativ
may include n.u.nﬂow;z other chitdren fon ignoning dis- ,
¢ nuptive behavions on the neassignment of the uncontrollable .

-

-~

a . - " Atudent 2o a Leacher who is capable,of ‘mandging. highty
‘ ' aggressive and resistant behavion. . .-
oo , .o . K “
T : ‘ T 51 .
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S e . , |
' .. The dwwtwn of each time out period should be brief.
s : One %o give minutes generally is sufficient. 1t is doubtful -
, that time out periods exceeding .fiffeen minutes senve the . ‘ )

: ' purpose fon which they are intended (4i.e. tempowy m,th
8 . holding of pou,twe &wéonce.menﬂ

Retedse 6zwm time out shoutd be made contingent upon the

‘ student'’s behavior whife in time out. A changeover delay

* . procedure of one minute ({.e., a contingency gor nelease 4rom
: Lime out of one minute in which no Anappropriate responses are

emitted] will avoid neinforncing a child's indppropriate be-

havion while in time owt ‘

8

14 a seclusion tune out L8 to be employed, ﬂte Lime out room AhouLd
Be wt Least s4ix by six feet In size. - \ L -

. ’Be p/wpm(;y Lighted (pfw,ée)zabty necessed, with the Auwtch out-
side the noom).

Be piwpva vmd

‘\.. Be gnee of objects ind gixtures with which childien coutd
: haun themselves, n

. . Pn.qw‘.de the means by uiulch an aduft could continuously o
mom',toa visually and auditonily, the student's be_haw;oa. . -

t ' * ’ .
e , .. Not be fLocked. A Latch on the daon should be used only as ‘
: . needed, and only uu,th cargful moru,toh.utg ‘

‘RecodeA shoutd be kept 06 each occasion whow time out is imple-

| mented and ,Ahou,td include the folLowing ingormation: . .
The Atudmt'b name. ' | .
They epuode nesulting in student's placement in time out
(i.e., behavion, aoa\wty, othe/l. students uwolve,d stagd
' pe)uonl . : .
\ o/, .. The time of day student was placed in-time out. ar
The time 06 the day the ‘student was neleaud §rom time owt
The total time in tune ou,t ¢ -
) - The type 04 Lgpe out (con.ungwt obée)wa,uon exc&ubwn, o .
seclusion) .
The Atudmt & behavion in Lipe out.
L] ‘- - \\' ,
' - - |
. 52 ‘ . . ;
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. L T,  Differential reinfoncement of mone appnop/da,téfwulat befiavion

should aluays accompanyea time out contingency, :

For*time out out durations in gxcess of thinty minutes, a &
visony staff person should be consulted Zo evatuate the ap
puateness of continuing the time out procedunre. :

L ... . An gdvisony committee, consisting of’ the teachon, prineipal,

' . behauvional specialist, and parent should be called to evafuate

L)

4

T 'the appropriateness of using time out as a consequénce fon
mésbehavion if its effect in suppressing the behavion is Y
. questionable, - - .
7’ E 2 ‘.
’ L
" ‘

o




| Suppdrtlve and Llalson
" 'Services for the Pupil and
Professmnal Staff

. ’ ©
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"I have come 10 a pu,gh/twng cono&uwn 1 am_the ‘.uu.ve demewt
in the classnoom, 1t is my daily mood that makes the weather, As a .
-teachm 1 possess trhemendous power to make a child's Life miserable
or fjoyous. 1 can be a ool 64 tortwre oxn an instrument ofsmspiration.
I can humiliate on humon, hurt, on heal. In all & ns, Lt ismy -
nesponse that decides whether a crisis ;odl be es on de-uca&}tzd.
_,anda,clu,?.dhwnamzedoadehunwuzed” ‘ .
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11. - SUPPORTIVE AND LIAISON SERVICES FOR THE PUPIL ~—

11.1 Defining Roles ' :
- The availability of support services varies widely from
local education agency to local eddcation agency and
. scheol to school. Some systems have an abundancey* =
- ‘ . Others are not so fortunate. It is crucial that those _

' involved "in implementing programs for the emotionally .
handicapped gather all their support s{:ff (within the
school and outside-the school) to make  plan for who

- * can do what and who will be responsible for what.

; ATT areas must be covered incluging assessment, counseling,
parent education, liaisomwith community agencies and
the home, medical services, and development of the
individual education program. - The roles must be clear

t - and well defimed. : ’

r'e

11.2 The Team Approach

- The team approach must be emphasized. Everyone on the
team needs to know what everyone else is doing. The-
child must be informed as to what everyone's .goals are.

He will gain a real sense of security in knowiffg that
everyone is working together and that he cannot play one .

, . against the other. When there is no real team approach,

. the result may be an increase rather than decrease in the

child's disturbance. Again, The roles must be clear

and well defined. . .

' 11.3 Policies and Procedures . ‘ : /
r’y _ ; .

. The team must also work out policifes and procedures
. ‘ together, For examples, how will a child be terminated
oo ‘ ’ from the program, what procedures will be followed when ,
' a pupil runs away from school, what the poligy is re-
, garding isolation or quiet rooms, who, will be available,
N ‘ for support-during crisis situations, S

i

11.4 Regular Staff and Others ™

The entire staff of the school can be and should bé

. supportive of the program for the emotionally W#dicapped
including the secretary, the janitorial staff, and the

~ cafeteria staff. They’ should be thoroughly oriented
(especially regular staff) to the philosophy -of the
program and behavior management techniques that will be
employed. - They should be ag®d how-they can help. The

s orientation and training should be ongoing. T

‘- “\/“




. Suggested, roles: If these staff are available, responsi-

> .

k3
] ° - .

bilities might be‘defined as follows

Pr1nc1ngl

Is responsible for overall leadership of the prOgrlm
Positively reinforces what is happening, in fhe
classroom by using the same behav1or management R
techniques.

Sees that teachirig staff has proper’mater1als etc;
Provides back-up support for the special staff .
Intervenes: when there are problems involvidg policies

‘-{i o
NQ' LN

& and protedures -

. "Deals tactfully with parents to make clear the school's
strategies in working with their child and commdnicates
the limitations of reality : ‘-

Insurés that the service -for the emotionally hand1capped
‘is an integral part of the overall Scheol program

.

R

School Psychologist ' ” P

Is respdns1ble for qbservat1on and assessment
Translates test information into educat1onally
Jrelevant suggestions - ° e
“Consults directly ggth teachers and other schoo)
- .personnel

.. MWorks as part of the program team Is available to

b attend local placement committee meetings

Trains teachers in informal assessmeht

Guidance Counselor ,ﬂ‘
Is.a membes of the local placement committee . ’///’
Obsérves and part1c1pates in deciding behavior ¥

management strategies
Does individual counseling when needed
.. Consults with teachers ’
" Helps-with -affectivye curriculum in the’ spec1al program
May be responsible for parent education program

§q

Sc.ﬂol Soc1al H0rker/LJaTson Teacher - -

Is'a member of the local school placement ‘commi ttee’
Is responsible for compiling case histories before placement
Serves-as 1faison among pup1| family’, community
agencies, and the school. Helps secure counsellng
- for parents
. Contacts sociat and medicai agencies regarding referrals
" from the school .
Assists the peturn «f “he student to the regular ctassroom

. Is respons1ble for’ fonlow-up¢work _ K




School Nurse ‘ . b : P .

\. \ ) 'IJs available to attend local placement commttee meetings

B - Seives as consultant on matters§lated te child
development espec1ally in physital areas. May lead

o ?roups concerning ‘health protlems

. s responsible for visjon and hearing screening -

: Vocational RehabilitatiomCounselor T T
© A r , : . Determﬁspem fic strengths, weaknesses, needs A
.- ~s - and interests of the inqi viduat as related.to Job :
.. . o ., placement - N
. . . © "% Provides for appropriate placemnt acco?ung to the

individual's proftle.
.+ Provides for vocational training (on or aff ‘the Job)
) . Is responsible for job and follo i~-up counseling
2. - « . Is available for attending loca) school placement
) - meetings uhen apr mpriate

Other Agency Sfaff (Mental Health Developmental B -
. * Evaluation Clinics, Social SErvwes ‘etc.)
- . . Attend lTocal school placement comrmttee meetings wheg
g C needed a
~ . . Carry out t’l\eir rersponswility for the 1ndiV1dual ’_
’ N ) : educatign pregram ’
. L . . Have access to the classroom when necessary to ob-
' " - serve, lead group,’etc.
. Work -as- team mémbers with the school staff e
o . Act as consultants te-the special program when needed
' May/e/neSponsible for parent mrk& AT

[ ] Voo

12, SUPPORTIVE SERVICES. FOR THE PROFESSIONAL STAFF™ e g

. As indicated in the preceding, thé most consistent and ongoing
support can often be provided by a co-worker. in one's local-
‘ , : “education agency or cpununity, for example, the COordiaator o

P

P for Exceptional Children's Programs, a fellow teacher, * ST,
i‘/ . counselor principal, school psychologist, mental ‘health person, :
» etc Assistance from persons outside«the LEA is available as follows[
: . 12.1 Regional Resources - The Divismn for Exceptional— Children has
0 - a staff of five persons based in each of the eight:centers for
: : . Regional Technical Assistance Services 'to provide -technical i
S - \ . “assistgnce to local educati'on *agen.cies -ypori regaest y
v . .. A Regional Coordinator who is respomsible for ovérall’.
! - . - coordinatjng, identifying and develop’rng services ‘for
E ' .+ exceptional children withinothe region . . ’
! + X .
i ) . . . A.Planning Specialist who can assist in conducting needs ’
. assessments, child find, activities etc. .

¥ B e i
;,, - ]
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e o R An Instrﬁ;tioﬁal'kesource,s eoialist to assist in | \ A
- - . .instru nal strategies, materfals appfopriate . SRR
cial needs, etc.- . T e - R~ ‘

e , éﬁtegorica] Staff Development Spec-'iaiist to e .

T - .previde inservicé afaining to teachers, adginis- .

. ¢ * 3% e~ - trators, parents S 2 ) /__/
4 A “ N 7{* ‘ hd

ot . . - . <A Direction Specialist to provi direc':t serviges
<o .. ¥ 4 to persons with handicaps by matching local

R . e, services to Wﬁeed -~ S
. . N * Q- . .- - . o s*.! .- ot
‘g . . > 12,2 Section for Emofio y Handicapped - The .Division .for

Yo . . - Exceptional Children designates the following personnel .. ,-
. T L "whd have 'special traiging and experience in working :

’ gwith the emotionally handicapped to provide assistance,
request,. to' local, education agencies statewide. -

.. @fhief Consultant, ProgM for Emotionally Handicapped
- . . R i . - -, ) . o v
: .« Consultant, Programs f%Emotig{aHy Handicapped. _
" - . R .. o s . . \P T .
e T v 7L Two Staff Devedgpment' Specia)ists for Emotionally Handicapped
- . ~ (One ba in Durham County with offices at Wright School
) and one based in-Union County) - ! w)
Tt ¥ ) ' L) S ¢ ) - (
¢ ‘““' - . - 12.3 Treatment and. Education of Autistic and Otherfoﬁmuni'qations
' “.ﬁ °., - - Handiowbped Childyen (TEACCH) Staff - Support and assistance .
. .. - for programs “for dutistic®and other communications hand cappedr.
- : - children may be s¥cured from one of the following TEACC
: : Centers: Asheyille, Charlotte, Chapel Hill, Greenville, '*
. - .. MWilmington. (The specifics of long-term assistance should be
. - . ~ decided upon by individualecontracts between. loca! education
N . .- .agencies and the Centers.) T

i Lo, 12.4 College-and University pPewsonnel - At pres‘erft, the followin

- " .7 7t .7 --colleges-and uniyersities provide centification in emotiona

. ~»  ex» ..t handicapped: ApMalachian, Duke University, Greensboro COl11 Ge,
AV ‘ . North Carelina Central, andCthe University-of North -Cgrolin . _
o700 ™ Tat chapel HiT1L o - . - D Y
. ﬁu ~ N ) ,r, . » C . ’_..5‘-~,‘_.., P
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~* 4. Parent Involvement

N ‘}'. ' . . ‘ : " e . . . s ’ “1 .

; - . - T L4
S . © 7 "The centbr of Learning fon a'chibd is in his
. ‘ ' T - &0Me, and his panents are the finst dnd wost. -
' Ty . _ -"Gu;,ﬂ ines: Hearing Handicapped,* - -
7, . Decembey, 1977 ST »
. v - .+ Depar y Public Instruetion "
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@ 13 PARENT INVOLVEMENT _, . L

Beyond the’ legal requirements of involving parents, other parent work

is cracial in the success of a program for the.emotionally handicapped.
.o In order to gain help and support of pq;ent; and, thus, enhance the o
. . ‘emotionally handicapped pupil's growth, the following pojints are jmpor-

. - . tant: ¥ C A . s . ?

» N i -
<

SR 13.1 " Parents who have an. emotionally handicapped son gr daughter are
E iy under stress themselves. Often parents are.blamed directly or
- indirectly for their child's problems. This method of dealing
with parents promotes only bad feelings (guilt) and lowered
self-esteem. * Instead of looking for why's of upil's problems,
. , it is much more effective 4o explore together a,ﬁat.can we do ~ -
- , . about it?" This proagtive stance enables parents to admit mis-
) R takes -and problems o lypand-to séek help in. the resolution with-
"abut any lowering of -esteem or, fear of reprisal. It also
-,4.£g;nfoﬁtes-positive ings about collaborative problem solving
- - and enables the pare té}to meet future stress WTEE renewed strength,
_ 13.2. Parents need regulay reports about their child's progress. Even.
the slightest gains should be highlighted. Regular comferences -
dre ideal, but phone calls and notes can often be just as )
: effective. The communication needs to be two-way. Parents should
' » be encouraged .to keggﬁthe school informed as to what is happéning .
in

.' o at home.. Fheir sending a weekend report each Monday can be very
. IR - helpful. . . ,

v - < [ - Fs LY ¢ -

0 13.3 When involvin rents, be considerate of w0rk*schedule51; Many

parents have great difficulty getting away and really cannot
.afford to lose E?y. N#ght conferences for some may be necessary.

.. 13.4_ When counseling is red@ﬁnended, it should be on a level that parents

I » . ~can accept. Far instance, some-might be very reluctant’ to see a_
psychiatrist but would _feel 'very comfortable méeting with their

¥ minister br some other professional in the community.

" © "« 13.5. Consider having regular.parent-group M&J\QS. The leader might
- : "ba a school gounselor, someone from the local mental health clinic
' - . _or social services, or other agency $taff.. A group meeting can be
e . a real slupport for the parentsggnd~éan help them-See that ‘they are

BRI ¥ hot -alone with their frustrations, problems; and griefs. The

S " 7 Jeader must be facilitative and supportive rather than demanding

! .and confronti¥e. We must be able to give practical suggdestions.
. There are vagpious commercial kits, books, etc., which can be helpful,

. : e.g., Parent Effectiveness Training by @. Thomas Gordon, and ‘
“. .. .. "Systematic Training for Effective Parenting" by American Guidance
.. - . Assoctates. , < . . ' . .




13.6 :Mdﬁy barents are.caught in the "agéncy shuffle”; that is, they
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“90 from agency to.agéency seeking help, Many- times there is

" duplication of services.or there are inappropriate services,
" - The best course- to take is to sit down with the pargnts and all
_ the agency pegple involved and dectde on a plan of action,

<y . * ¢

A . ) . . e . .
13.7 Infopm parents of .all the behavipr managemeht techniques you

.. Plan to use in the classroom.-" Expyain to them how they can be -
- “used at home. Invite them.to observe in your classroom.
. .,' s L ,~‘ .. . . o '. ’ '\a-l.m
13.8 S5iblings often have a large part in—am emoiionally handicapped
pupil's problem. - Considgr having them in 'on -conferences from

“time to time. . .. ) )

13.9 fThg emotionally Haﬁ‘icappeh pupil needs to know what ‘his own
.goals are as well as his parents and others who are involved.

. .
r * '
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‘Teacher Eomp‘eten_(;l,es ‘
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"l’heﬂe i4 ne magic, no one émé, no shoat-eut - Sl
AN’ teaching emoaanauy disturbed childnen. The
appreciation and dw.gmuu 05
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© . 14. TEACHER COMPETENCIES . T :

‘_ ¥ <. The-education of emotionally handicapped children and youth is
: "a very complex professional area. ' Teachers of these child}en,mu,sg’. . S
" be sensitive, mature gnd skilled professionals, able to relate tgi - .
parents, professionals outside the educational system, and profession-
. : al educators ‘inside the educationhl system as,wd11-as to children.
_ .Proféssionals now recognize several v?‘able-perspect.ives for
i “understanding and working with emotibnally handicapped.children. The
i , North Carolina State.Depawtment of Pubfic Instruction recdgnizes the .-
. . value of different perspectives and encouradee the development and
.+ valuing of different perspectives in understanding and educating
these children. The inter-agency work required to serve these children
educationally makes. it, necessary to harmonize the alternative points of
. < ~  view to the extent necessary for cooperative efferts between :the’ .
‘. - systems (mental health, $ocial services, health, youth services, etc.). -
. No professionally acceptable pgint of view=should be excluded. What is
W necessary, howeve®, for a competenf, teacher #s-a thorough understapding
o - ' of at least one model of .emotiona] cap and the full methodological .
imphications of that model for tea@these children. = ° C

There are different competencies required for different profession- ..

al educators working directly or indirectly with these children.”  Compe-

#* - tencies vavy, for example, with the age Yroup involved. Teachers_of
#pre-school emtionally handicapped children need a’di fferent set of _ -

skills from those working with cents in a secondary educational

' ’Q +¢ setting. : . ‘

N

} Competencies also vary depending bn_the severity of the handicap.- 7
. . Childrem who have no communication skills, for example, have very ° ¢
| di fferent needs from chjildren who aré havéng difficulty with behayior
) control in stimulating group activities., o -, -

. However, minimum competencies sugg‘e/sted'%or all teachery of einotrionally'
E handicapped are as follows: - i '

14.1 Knowledge qf the child - . . u o ’ '
' An undemstanding ofenormal and abnofmal growth and. .
. : ‘ . development . .. ' . .

: | v ,-A workin’kncwledéea('f how -to deal with aberrant -
- , . behavior such as temper tantrums, ,stea'ling, and

< hyperactivjty . :

i

» ' ’ CL An.unde'rstanding of the significance and causes of ..
: failure to learn and the meaning of learning dis- '
abjlity to the child™ — o .
S . . An aTity to rfad and understﬂ?d_ case histarfes ) e
o and educafional records - N

.' L . " An ability fo develop individual educational programs @
. ) © .+ «* . based on information from obSective assessment and ,
: C case histories - .. =~ - |
T : P 67 - . o
'\ S o _— . - * i,\’ . ’ . ¢ L3 ) 6() ' ‘ . . '
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£

- o 5 subject centered curriculum based on mdividua] .

' 14.3. Know]edge of assessment and eva]uation

v

~

14.2 Know]édge of curriculum and teachmg oo _ : -

A thorough know]edge of. She regu]ar educational cur-
ricplum of’ t'he age g-oup ﬁovolved ’ .

ability to develop a pupil centered rather than

interest, abﬂitles, and needs

An ability to utilize individual methods, materials,-

_time schedu}es, 'space arrangements, teacher aide and

grouwping in accordance with the specia] needs pf the .
individuatl chﬂd . )

An abﬂnty% adapt tecfm'iques to ssréom sitqptions i

for relieving tensxon andupromtin good mental #ealth . "‘
" An-ability to equipment and magerials found in most )
educatlona] se NN gs i B : o

-

LN 4
-

Ability to make practical use of- psychiatrxc and psycho-
logical consultation* . .

3111t_y to understand and appiy ps_ychOIOgical reports in ’
e md’ivtdua’l education program ,

Ability to admlmster and interpret 1nd1vidua] diagnostic .
tests of reading and‘athematics ) ) \ ‘

Ability to apply informa)l methods of‘academic eva]uaﬁﬁw\/
- \’ .. ‘ o A A B ) .

An understanding' of and ability to use the results of
adaptive behavior scales.such as the Walkér Problem
Behavior Identification CheckHst and the AAMD Adaptive
BehaviorgSCa]e _ ; coe

An abﬂity to understand agd 1nterpret indiyidua’l tests
of menta]‘maturit_y ‘
. - R

14'.<4§ Know]edge of comunity organizations

A know]edge of and ability to utilize services of private
and public‘agencies ‘and organizations such as chiid °
gu'ldanﬁe cTinics, domestic relations courts, vocational
rehabilitation, Department o‘iumn Resources, parent '

grganizations, etc. < . -

68
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R . skillgp inMechniques of individual counseling
. - . 3 . 7 s

. - . .
. .
. . . .
.oe
_ .
. » -
.
. .
. - i
.
- - .

14.5 Knowledge of guidani“

Ly - o .

. & . Skills iit;chﬂiques of .group counseling

Skidls in the use™6f a'variety of behayior management
techniques ranging from behavior modification to reality
'therapy_ .

An understanding of residential treatment and such concepts

as milieu therapy, group therapy, etc.

14.6 Ability to work as a professional team member .

. An ability to establish and.maintain good working re-
S lationships with other professional workers such as . .
/;: - teachers, social workers' and psychological persomnel:
R . . .
An ability“to interpret sé'cial programs and the .
. problems of emotionally handicapped pupils to regular
« . " school personnel .and parents -

-

;. An aBility to understand one's own nee'ds, motives, diffi
cultyes, values, and emotional problems e )

Art urgierstandi'ng.of_one;é own Iimiltat_i@shand the abiij ty
.to work within these 1imits without personal guilt

-
»

t .néq ability to demonstrate vitality, enfhusias'm, emstional
' nergy and resiliency, high frustration‘threshold-and
* endurance . oo K

) \

‘

- . - .
.. - An ability to demons} good-judgment, or sense of
humor, adaptability a 'ﬂextb_ﬂity R

’

,
:
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' 15.1 ANNOTATED BHBLIOGRAPHY y . = A
[ 4 » - v < Dow < ) , )
There are many excellent resources which provide basic information about
.emotional handicaps. The books here represent only a sampling. Copies
of each are available, from the Centers offering Regional Technical
~Assistance Services (formerly known as Regional Suppeet and Technical
Assistance Centers). . : . T

-

ST - P ,

_The Behavior Improvement Kit developed B_y Buckalter, Geyald A., Presbie,
" Robert J., and Brown, Paul L. Chi®ago: Science Research Associates,
Inc., 1975, ) ’ ) .

This kit is designed to helgyteaghers: solve behavior problems -
and improve the social and academic skills of pupilsT It is
+  based onwoperant conditioning principles. The program provides
a series of procedures designed to resolwe behavior prhby
. strengthening.appropriate responses. It provides the teacher with
a pinpointing. handbook that 1ists behaviors to inctease or decrease.
The kit atso contains five “counting” picture books with guides,
behavior charts_and®*sheets of counting stickers for recording
. students' behavior. These materials make it possitfle, for the teacher
t6 assess the frequency of the behavjor ana aetermine'what.chani: .
. technique to use. Nineteen pitture books on improving behavior tach
' ‘ X . have a guide and cassette. Two units also.have filmstrips.

|, Chase, Larry. The Dtheg.Side of the Report Card: A How-To-Do-It Ybdrself
Program #m A¥fective Education, Goodyear PubTishing Company, 1975.
| B r . 4

i ,
This bobk consists of how-tosdo-it units in affective curriculum.
The- units are topic oriented and can be adapted by the teacher to
be relevant to-all drade levels. This book {s one of the best in
affegtive education. S -, Lt

i

. Dupont = Henry, ed. Educ%ng tmtion&l'ynisturbed Children: Readings. ~
.o New York: Harper dnd Row, ’ .o ’ ‘

rd
.

These psychoeducational and ‘interdisciplinary readings focus
- - opn the teacher's role in working with the disturbed child in the
+ schodl setting. The articles proyide a background for.a cliffical .
, . teaching approach in both regular and special classrooms. Among
- the topics covered are screening, classification, therapy,, remedial
\ procedures and®strategies, .and commurlity resourcesv..- " ’\/‘
Flynn, Elizabeth, and LaFaso, John F. Designs In Affective Education:
: A Teacher Resource Program for Junfor and Senfor High. -New York:
Paulist Press, 1974, / :

This resource program Contains 126 different teaching strategies

on topits such as valuing, responsibility, wérk, prejudice, family,
y ", ecology, and communicatfen te'name only a few.. Teachers will find :
. ‘ ~ this book a very useful and useable guide to activities in the #

-

o - affective domain, particularly at the juntowand senior high sc¢hodl
Sy level, T - . .

- ." . '
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— Glas;er, WiTTiam. Schools Without Failure.’ New York: Harper and Réw, 1969, .

The author of Reality Therapy here apblies his theofies to contemp-
orary education. Hﬁ%le trylng not to minimize the adverse effects that. . .

poverty and bad social conditions have on children, Glasser maintains
that faulty education is the primary cause of school failyre. He details
the shortcomings of the current educational system and proposes a new

. program to reduce failureswhich is based on increased involvement,

_relevance, and thinking. . ~ .
Héllahan,'Danibl P., and Cruickshank, H;g;;ig:ﬁ, Psychoeducational Foun- -
- dations of Learning Disabilities. EnglewGod Ciifff- N.J.i Prentice-

Hall, 1973,

- This book prévides an overview of current and historical development
in the field of learning disabilities. It .discusses major issues
and offers a cpitical assessment of the primary teaching methods
. for learning ability children. It also.addrgsses two aspects
of child growth and development which arg related to learning dis-
. abi]ities; namely, psychological and educational factors.

_Hewett, Frank M. The Emotionally Disturbed Child in the Classroom. Boston:
Allyn and Bacon; 1968, ) v : :

The purpose of this book is. to provide guideliﬁes for the development .-

of more efficient public school programs for the emotionally disturbed. .
The first section reviews three'major strategies used in educating the
emotionally di'sturbed and introduces the” goals, methodology, and assess-

ment of developmental strategy. Section .2 relates developmental

Ytrategy to classroom practices, and section 3 details and evaluates

. a classrvbem design implementing developmental strategy. -

Hewett, Frank M., and Forness, Steven. Education of Exceptional Learners.
R ~ Boston; Allyhn and Bacon, 1977, . ' A

This text provides a thorough’introduction.to the exceptional Te er,
not just the emotibnally handicapped, but a1l handicapped learners. It . ‘F
presents background information regardfng excepttonal learners .disoussing
their similarities and differences across four psychosocial Mimensions;

. flexibility, sociality, intelligence, and individualization. -.It reviews
the-problems of assessment and considers the educatiop of exceptional

™ . .learners, discussing curriculum, conditions and consequénces. Finally,

T it reviews the events leading up to mainstreaming and examines several
existing prografls desighedsto factlitate mainstreaming. -

Hobbs, Nicholas. The Futures of Children. San Francisco: Jossey-Bass
Publishers, 1974, - o

This is" the full report on the federally sponsored Project on, - .
Classification.of Exceptional Children. Hobbs sdmarizes classifigatfon,
describing thewpeévalence of specific disorders, the adequacy of methods

for identifying them, the development of {abeling schemes, and directions .
for future research. He also considers the social consequences of labeling

>

aShildren. The book outlines a plan for serving the needs of children,

. suggesting thetggublic schools are the natural place for integrating .

services for chiidren and offering an alternative institutionalization.

“ 74-65»' .,
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Mercer, Jane R. Labeling the Mentally Retarded. Ber}gley_.‘

- ' -, . -

Howe, Leland W., and Howe, Mary Martha: Personalizing Education--Values
- Clarification and Beyond. New York:  Hart Publishing, 197/5. :

The aim of this k is to make Values Clarification an integral
part of the classroom. °It-explains what Values Clarification is, v
how it can be used, providing well over 100 strategies.and work- '
sheets for personalizing educatton through Values Clarification.

’

Long, Nicholas J., Morse; William C., and Newman, Ruth G. Conflict in the

i

CTassroom: The Educatfon of Children With Problems. BeTmont, TalTfornig: '

- Wadsworth P%Hshingz 1976, - ' .

This book contafns a collection of articles by many leaders in the’
field of emotional disturbance. The fif3t section, aimed at giving °
the reader a'baSic understanding of how it feels to be emotionally
'disturbed, offers selections from a wide vari€ty ofsliterary artists.
Other sections deal with 'identification and diagnosis, the types of
help available outside and inside schools, how to teach the emotionally
" disturbed, the hygienic management and evaluation, and imnovation.
Krticles range from those providing basic understanding, %o thdse pro-
viding practical suggestions for classroom activities .gm J

-

University of.
California Press, 3. . . oo
This book is the product of an eightyear study andlyzing. the labeling
process in a_.large number of community agencies. e author found that
‘schools labeled persons as' mentally retarded more than any other agency.
Théy also share these labels more widely within ®£he .commuhity. The .
author discusses some of the problems associated with labeling and makes
rﬁcqmriendations for changes in our existing practices. = '

Pappanikou, A. J., and Paul, James L., eds. - Mainstreaming Emot]on#®l

Disturbed Children. . Syraguse_,—N.Y.: Syracuse versity Press, 1976,

This volume provides a study of the implications of mainstreaming for
both children and public school systems. It places mainstrea in its
sacial, political, philosophical, and historieal content. ,Wthe
“tdpics considered are €he psycholagy off mainstreaming socio-emotionally
disturbed children, social déviance and the implications of behavioral
norms in the mainstreamed classroom, cyrriculum reform, Teadership’,

training, and teacher education.

Pa‘ul, James L., Neufeld, G,._,gonﬂ‘d,' and Peldsi, John, eds, Chéld A'dvocac .
Within the System. Syracyse, N.Y.:' Syracuse University Fres;, 1977.

- 4

This book presents a basis for defining-and understanding advocacy. It
details the principles and theories of child advacacy. Individual -contri-
butors?explain the basic monitoring and assessing components of advocaey
- in schools, communities, institutions and governments; training for 4°
advocates; and steps.in developing advocacy pro. S. v '

, . . .
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Paul, James L,, Stedman, Donald J:, and Neufeld, ‘G- Ronald, eds. . o
) Deinstitutiona]ization Pro ram and Poligy Deve]opuent Syracuse; ’
'\ N.Y.: Syracuse U‘TVersTty ress, 1977 ~

- The contributors to this book nrovide a thegretical framework for
’ deinstitutionalization. They-examine such areas as 1abe11ng and” . .
. . stigma, policy and politics, and the rede-é¥ consumers. The struc-

: : " ture of institutional change includes accguntability, program .
ey . planning, and monitoring of services. o v >

Paul, Jamas L., Turnbull, Ann, And C(uickshank William M. Mainstreamin s -
A_Practical Guide. Syracuse N.Y.: Syracuse Uniyersity Press ,. 197;‘ﬂ

This is a step-by-step guide prov1d1ng practica] assistance to T ..
educators and parents in planning and implementing mainstreaming in
* . local schools. -It preients basic information on_inservice teacher
training and preséryice ®ducation. It provides,guidelines for such e
‘areas as ongoing staff development, resource acquisition; and tech- ’
niques, for program eva1uat10n - Co C
. s ' T
Redl, Fritz, and Wineman, David. Children Hho Hate ’ The Disorganization
. angd Breakdown of Behavior Controls New YoFk The Free Fggss, 19571,

This study explores why behavior cantrols in children bireak down,

‘ how some childrgn defend themselwes successfully against adults in .
their lives, arfd whit can be doneNfo prevent and treat childheod-
disorganizati By probing in the behavior of a group of extre ‘
aggressjve children; ‘the authors attempt to develdp methods and atti- .
tudes that -are applicable to the daily handling of less' troubled - g
children by parents and educators. - . o

Saunders,.Bruce T., ed. Approaches with Emotiona]1szisturbed~9h41dren
Jericho, N.Y.: Exposition‘Press, 1974, oo,

4

This text on emotiona11y disturbed and behaviorally ‘disordefed ‘- .
children offers articles by 22 authorities in the field. Encyclepedic 4
F in scope, it covers everything from autism to family crisis. S of
‘ : the topics considered ifclude diagnostic processes, methods of treat-
ment, program plamning, instructional schemes, and the proper trainiag
oF. educators and therna;;&z :

Simon, Sidney B., Howe, Le1and W., and Kirschenbaum, Howard. Va1ues B 1 J .
C]arification A Handbook of Practical Strategies for Tea cﬁers and /
... Students. WNew York: Hart shing.

L]

" This* book presents numerous practica] strategtes which engage the
studerit and teacher in evaluating their own values, feelings, and '
belie Although primarily-a collection of strategies (79 in number), /
" it do8s provide a brief 1ntroduct10n to what the Values Clarification .
approach s and how to use it._ .

-
-l
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o ,Hells;#ﬁﬁ%ld 190 Ways tq’Enhance Self-Concept in the4§7assroom Prentice- . -~ b+

>

1976

C ) Turnbull, H: R., and McAllister, Carolyn. The Law and the Mentally Handicapped . - .
in North Carolina. Chapel Hill, North Carolina: Insfifufe,o¥ Gavernmen%,

Th1s book deals with the status of the mentally hanqicapped under

* North Cardlina law. It draws together all the laws of the state which .

affect the mentally i11, the tally retarded, or other mentally dis- '

abled persons. It attempts to expla1n the la( in a linguape that e B
non-lawyers can understang. » . -

A o - 3 \ ”~

Hall, Inc., 976" , - -

.
This excellent reference for teachgrs of all levels contains 100-exep-

. cises specificaltly.designed to help increase student self-concept.

it is-easy to use and 1s a very good resource for any teacher of the ’

) emotionallx handicapped -

L
- '

weod, Mary M. Developmental Therapy. Baltimore: -University Park Press; 1975, - a#ﬁ

©oa - ’ )
This is a practical manual and curriculum guide for teachers, students, -
therapists, and other professionals working directly with emotionally
and behaviorally disturbed young children., The first section of the .
book deals with the treatment model, its underlying assumptigns, <
objectiveg and validation. The second section describes actual tech- -
niques and™materials based on .the develgpmental model. The third
section preserffs case studies, and the Murth describes ways in which
regular schools and families are involved in the treatment process.

f
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“15.2 Classoon Materials -

» . & .
) I} . , . ‘ .h J 4&,. . Bl '
. © : e curricul»un material»s Msted hére a only some of the ones .
’ - " - 7" that teachers. have found to be effective. ThePe are certainly- ‘,(
o ... oo - many other materials that are équally effectiye: Before -
) ’ + ' ordemn§ any materials, LEA's may want to conact the cﬁ?a

J1isted to send a salesman t0 deslngprate and suggest.what They T
. feel will be most appropriate for our needs. These sal )
a0 ) are usually &refu]ly trained in their respective mater qd . ;

o * [demonstrations. are usually free... .- . .. o
o ,1521 %Reading‘ For visual-discrimindtion; left t*& {';; '

' T direction and skill-in following a 1ine of p

S \% theMichigan Trackin Prof¥am by Robert-Géake ‘can

beeSpecay 1pful: _
ﬁ -+

- R . ' Ann Arbor PubHshers, 'Inc e, »®
. : ' ., . . P, 0 .Box 388 .- 14‘\ e
L S Worthington, Ohio 43085 -+ >

v . .
4 . ’

.- _ "

-

" For chﬂdren who have met wi th repeated failures m
" ‘leamnng to read,. a 1inguistic approach is often .
AR .very successful. The Merrill Linguistic Readers with _ *
; ’ R accompanying !kﬂls.BooE,;by Char%es Fries, Rosemary .,
. “T Wa g 8. Wilson, and Mildred K. Rudolph, is one source
- . : ch utﬂizes‘he Hagujsti .approach. - &

S S T cnaeles E. herrn‘l Books, Inc. = .~
- © v 'U. =% 1300 Alumi Creek Drfve . - @ .
I ST R kolumbus T Oh“lo 43216 . ey

©. o7 7 The SRA Beading Program u fﬁznes inguistic, phonetic, . - N
N nduckive teaching of- reaiﬂng A

.\ : ! ) hensm Sk'”]S. Lok y L /

Sciegce Research Rssociates, Inc ) " .Y ~Y
250458 Prie Street S T

* Chicago, T111inafs 60611

. v
T o 4
. ]

e Co The Sull4van Pr“ogramed Read1ng Sﬂies is angther very' "

& . E . ‘successful reading series that utflizes anstic N .

w . «-€. 7t . appréach. These -readers havg ye{ y funny cartoon-1ike . -~

A - pictures that accompany the stories which are very. / . :
7, » 7 . helpful:in holding the 1ntérést of the “tuned-wpffi‘—h C o

[ v e Las 'reﬂzrt . / .

$ < . e Al « ‘4 <.
2L L L sullivan Mssoctatdy ST e
e ey * Progranmed- Reading Series. . :
;‘i , - 7T =7, Webster DYvisidh-McGraw Hill. "Book Company . .
T N T New.York, New York : e . 2 A

L .
3 3 .. « » .
¥ . . - . .
e f . v e . o
s, - . f . - . ’ .. . 4
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. _ NG iy e T T : T i : )
. "o ,,'ﬁ The.SRA Reading Lﬁ%oratorx Ib and Ic is an excellent ,,» - 4
Yo - - . - supplementary reading material since it.provides fer IR

‘ ' the many ability levels normal lygfound in classrooms. -
It allows each student to bzgin ¥t his own Jevel, =

P
7
.

- 13

. / -
_— . ., + where'he is assured suctess, and to progress agfast ¢
. > ¢ =~ .as his: learning rate per'mitf. - L *
s " . *+ N S Seience Research Associates . . ' " ‘
< . L ' 259 East Erie Str o te -
< ” . Chicago, I1linois n . '
T €A ° - T
{é

B} . For specific and concentrated experiéfces in reading
' ) for different purposes, consult The Specific Skills -
PR ¥ ) « Series by Richard A. Boning. This program is desTgned ° T
L) e . to develop eight crucial reading skills, provoking - .
Y. ) ' practice materdals for pupils on a number of different ’ >
’ . . . . reading levels. The passages are-brief enough to hold .
e L _ pupils with the most restrictedl attention span, yet .

_ diverse enough t® appeal .to students of varying ages,
T - interésts and abilities. o

o 4 i . . Barnell Loff, Ltd. S ) X . ' ’( K
) - " 958 Church Street , S -
\ « 4 -  Baldwin, New York 11510 . )

‘ i . - . .‘The, Learning to Think Series *helps 'youni\:i’rz‘dreﬁ pre= o

pare for reading and mathematics. It § es exercise . '
. 'Qdealing with verbal meaning, word fluency, yisual I
u. ‘. perception, space thinking, reasonin, memory, and fine '
' motor skills. It cah also be used with.older students
v to reinforce independent work habits. This is,an. )
S ) especiauy enjoyable book for.-most students.
‘- . See SRA address g1ven':above.~.
a . . The Hoffman audiovisyal dnstructiopal System in reading * .
. “ . - consTsts of a projeétdr 'éwit a viewing sﬂn and record , -
ey ~ ‘player) and study units y{th fiimstrips wecords). -
e . This program is especiall d for motivation, auditory* 4.
. ' discrimination needs, audi®ory memory p#blems, pponetic
- ] : analysis needs, hyperactive ledrners, reluctant learners, ’ -

L

. . - Individualized and/or small group participation, and . °

y - .t < R .

reading for understanding.. -

' P 56 Peck ‘Road .,
© . 7 CArcadia, Cadifornia 91006 - - . .

[] o . MR | !

A . '.%' . © Heffman Informafjon’ Systems .

F‘ : ’ ) . . .. ’ o - aw ! ' v ‘ .
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I T - .t I ) R ",,.. -
DI o Childwen. (especially boys) who need high-interest, - ; ‘
) ' L low level wark commonly erjoy the The&Checkered: ) -
. Flag Series by Henry A. Bamman and Robert J. Whitehead. .
e . bﬂtﬁin this series the authors have attempted to - '
- ' o 7 communicate clearly and honestly the various aspects
v : of sports: cars anpd their .drivers. This is puplished
, - , - by Fieid Educatxbna] Publications,. IncorpOrated @
S, Another h1gh-1nterest read1ng prograuv that is very
oo ‘useful ¥s the We Are Black reading pregram by SRA
which -includes’ b1ograph1es of famous black peop’le,
. .anecdotes, and essays -

‘4. , Sc1ence Reséarch Associates, Inc. . 5 B e .
S - 259.East Erje Street , AN
’ Chicago, I]11nois-60611

- ‘ . .+ The ,Bobbs-MernH Deve]oLmental ReadmLText Workbook ’
LT co . peries is another séries .used by many.. This series
- of workbooks correlates carequy graded story content -
with systematicaﬂy prepared exercises to provrde )
.practice in basic reading skills. . This series is
o -usually used with students who are readimg close to
< . " grade .level as the readﬂg seTections’ are closély
b ' . corrélatéd w1th children's interests at that parti'cu]ar
‘. . level . .. o .
1 B e ‘D . 2F - ~
e . . . The Bobbs Merrﬂl Company, Inc. \
. . ’ A-Subsidiary of Howard W. Sams and Compa_ny, Inc.
_ - Ind1anapo11s New York R .

‘ The New Readwnj Skilltexts are very s1m11ar to the - ™. '
e . Bobbs-Merth series described above. o
3 % o .
o \ Char]es EwMerrill -Books, In Ac.. ‘ -
. . .+« . . T 1300 Alum Creek Drive '
IR : - Columbus, Oh}a 43216 '
' B

LY}

. -
- ., o . .4

.2 _ "+ Another series pubTished by ChaWes E.*Merri}l ‘Books, . .
‘ . . -+ Inc. is the New Phonits Skilltexts by Rachael Brake N
- : o « .- which involves a Balanced, practical app]ication of ’
C oo = all phonic and structural prmcf\pl

s L AR See Chahes E. Merrill Books, Inc. address above..
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For students readmg from fourth to gxth graae
. levels, the Imperial Intermediate Re
- consists of stimuTating taped inStrutt]Jo ail

e 1 developtng 1mportant‘read1ng skills. ,

Imperial Internatwnal Ledrning . “ . '\ . , :
247 West Co Stréet ' ' '
Kanka e, I1Tinois 6090]

4

. .
- »
o’
-

For fl)ency traimng, teachers have found success
with 1/CT's Guided Reader with* accompanying Guided )
Reading Stary Library. During "Guided Reading," 'y

+ print ‘is ynveiled {n a left-to-right manner and as’ .
the student follows aldng, he develop(; eye-movemerit s’
- ‘habits and perceptual behaviors that are most N
approﬁmate for reading. .The. reading selections A .
™ this program have'recently _updated and - . .,
therefore, have contemporary-p16 :DeveTpping good:
. comprehension is ‘also an import part of. this
-program.- This program is pybli by. Ingtructional/
Comunications Technology, Inc /Taonr ociates ‘

The Reabody Rebus Reading Pregran by Rich“qrd A -
Woodcock, E£d.Q.- and (‘.ﬁariotte R. Clark, MA. can be - .
very successf mth beginning" ers.. The program ' ,
s. to be“used over a long-te period to help 'the - ‘
dent transfer successfully from- the sympols (rebuses)
to trad'1t1onal reading. , - o X
v Lt , e
huencan Guidance Service, Inc A ST .
X Pu'bhshers Building ) e !
le P‘ines, MirmeSota 55014 . o ) ot g
I Can Eat an _Eiephat bookS\ \s‘_ , T
Reading Research £
Post Office Box 193 oL
' Provo, Utah 84601 _)‘m Cee e T

'This is.a boxed collection of ten very sma,ll', very
-« colorful books made of extremely durable material.
Thefr purpdse is to-‘infroduce beginning readers to

eaten if you f,ake only smal] bftes. ie., syl ables. i?

- . e N
~ . ~

_&a"d J°e Reaaf"ﬂée”ei . d Y

-‘.;.. . Garrard ' I " .‘a'- ) ," . SN
Champa‘ign, I'llino‘is 61820 # v L. t’ v

This is j sertés of hardbound, co1orfu1 books weittdy -\ o

on a fi grade reading: level. Ty are d gned; to N

.appeal primarily ‘to readers 1f Ks3 grades./Jimwy and . N2

",r“

- "doe aretwo -yolngsters, on‘, Black.-and one Hhite. who

%ha’ve various ad\)‘entures y o .
s s N o [ Y
R .s .- ' u“‘ * -‘ : . . T \ Y
. . ,81\ a : e | :-. . . . .
n . 72’-,* e S
o - p i . ' o, .
“» ~ B Vo ’ v . L »




. The Vonster'Readim ‘Series

-
~

v : - i

: : . Bowmar ) ‘ . . |
e N " . 4563 Cplorado Bouieva);d/ S - . g
' . ' ' " Los*Angeles, Cahforma 90039. o N S

" a ’ o .Th"IS SEM!es of paperback, co]or‘ftﬂ books have Monsterf"

o - _ . . as their main character. The series is designed \
S, : -for beginning readers and serves as excellent in-

P ¥ . centive for creatWe stories written by the child.

et T -"Sprmt ReadmLSemeSg(Ubrary« 1) Scholastm .
- T ¢ Scholastic R N
e R 904 Syivan Avenue L : -
- . _ Englewood CTiffs, New Jersey 07632 _ ' .
. o . ' @ >
2. O " “Each "sprift library ha¢ séveral books and multiple v
Ty N T : i " copies of each. Library 1 l: written for-low second - .
‘ S s~ grade reading level. Material is high-interest,
T ) * low VOcabulary, and illustrated with photographs
, . . A Teacher's Guide with Spirit Masters accompanies the - - "
oL, ‘ ?hrary Al few:discussion questions, ‘vocabulary \J\ <
) . elopment; and word . recognition practice are pro- . ® -
’v1ded . .

*

The Scramb]er Ser1es ‘ C Co NG
o ST ._\

' g : Xe(ox Educatmn—,Publicat‘iohs . . “¢ o ‘
Sp | . 1250 Fairwood Avenue R PRSI -
: , . . Post Office Box 2639 T , g e,
S Columbus, Ohio 43216 " e C . . K . .

~®

- Rt - .
e } ST Ll *'Exciting tales’ in comic book fbrmat convert reluctant
- E b fo 2 .readers.” These well- illustrated comics have vocabulary
R P N T . contFolled by Ipache and Dolch ward ‘lists.: The short’
: ) \ . * -stories have follow-up. exercise$ and activities. Twd -

e 1 C . L ' . grade 5 books are available with reading level 2; - 3.5.

e

~

14

, , Grade 6 books are. readmg level 3 5--4.0.

' ':_‘ ;5.2.2 \FPhomcs For’ act1ce in pho?ncs. try both,ﬂﬁn'j‘cs is .~
C .. TRum, Books 1, %,.and '3 and Phonics Workbook; Books A; B .

, c: In both of these workbg@ks, the, number of Cy '
— q - phonemc e]ements, defm:ttons, ru]es, and variations ‘
d 7 o .. . - vowel ‘and consonant sounds - -are held ‘to a minimm*sincee .
' : . . the aim in teaghing. phonics s to help the child attack *
AR ' . new word§ mith ease rather than to make him ansauthority - .
- " vio-thjs area of linduistics.:®oth of these workbooks.are .
o R 'pubhsh@d by Modern Curncu]um Press Inc: - .o Ca .




For more advapced students, the Phonics We Use
series includes workbeoks from Leveﬁ to Lev? 5

. . Lyons and Carnahan, Inc. ’ ‘ T e
> . 467'East 25th Street ' P

- . ’ . . Chicago, I]lméns 606%6- '? . -
- .+ - For.children who have specific reading and spelling ’

{ ¢ ‘ disabilittes and need intensive remedial work, A

. o ) Guide Tq-Teaching Phonics by June Lyday Ortgn can

- ‘ C * be ﬁelggul This book issespecially good for a -
L , - teacher _new in the .profession for it describes and
A - - T ;exp]ams the, "Orton Appraach” very thoroughly.
N o C & The focus is upon the needs of begmmng pupils,
. ' . but ‘with some suggestions fer presenting the materi- o

" a / . al to'odder pupils. This @ a direct approach to
‘ . the .study of phonics, presenting the sounds of the

phonograms orally as—separate units and' teaching t,pe

process of b'iendmg thew into syﬂib]es .and yords °

for recognition /in read’ing g - %

W

4

.o ' , Educators Publ’rshmg 5erv1ce, ‘Inc.
- i ' 75 Moulton Street

‘ : : - ..  -Cambridge, Massachusetts 02435 - .
. 9‘.‘ . ' Another met‘d ‘found .suecessful in eachipg be-
" L. n ' ginning phonics is the Phoriovisual Method. . |
) B ! , ‘8This method can be a reakly.Mun way to Tearn phenics -
L ‘ and motivatd¥s many:students wgth short attention -~ .~

S L NS spans, especially younger- one -, .

[}

Phonovisual_ Products, -Inc. R
: - .- v 12216 Parklawn Drive T - / ¥
, 5 | «Rockville, Maryidfd 20852 . | o T

T 7 ., 15.2.8  spelling: Skills in Spelling by Neville H. Bremer is . .
.. . _a basic serfes of spe%ﬂng text. This 4s published A
. . . - by: , y - . . Y %

.o . , 4 'McCOr[? ck-Mathers Publishing Company, Inc.
, e N 0T Wichd a, Kansas 67207

S For students with visual learning pro‘b]us who nee(‘ .
'~ intensive reffedial work,. the IQ\SS method has been used 4
successful]y e . e

Ve / L7

Thc Macmil] 128 ng]ish Series 15//; good basic 1anguage / §

series:.

5, 8
L

’,a. S ,\ Macmillan ,PubH 1ing campany, Inc.|
o T . * 866 Third Avenvel }.° - -
% New YorR, New Yorkf10022

‘(‘
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. . -~

‘ ; o l?dl' instruct,ion in a‘ﬁariety of skill§, the - .
S Y . Looking At Words seriekby Catherine. Hhite is
L " ' suggested. Tt 1s pubiTShed. by Educattonal - ’
e . L Developmental Laboratories, Inc., a division of
) e " McGraw-Hi11. This series involves the use of the . .
. . EDL-Tach-X. e R

-~ 15.2.4 llath For students who have a difficult tiolf -
: ' understanding numbers ind operations on numbers, . .
. . "« try the Structural Arithmetic Program, kit and * . -
= - workbooks ,,by Stern, Stern, afd Gould published oo
‘ by Houghton Mifflin Conpany. in Boston. ™his L
program‘can be very ssful with students who .
had never before had concept of what numbers . w
- are all about. o ’ : '
~ A . \

) The first tuo\evels of Elementary School 4
", ' . -~ Mathematics, puplished by Addison-WesTey, are

— also very good to use with low-level math students.
v The pages are very ;lorful and spacious.

.

\
The following is a list of other math serigs
+  recommended either as basic textd or for supple- : | ¢
> . ry exercises: .
‘ . ‘ New Mays in Numbers - (Modern)- - , .
Cl e ' D. C. Peath and Company = % ‘ , , . ‘
o Lexington Hassachusetts : ’

: B nathemtics1234s$¢7 org T _
. S : (by] WcSwan = . | - -
oo . Laidlaw N )

Greater Cleveland Mathemtibnggram
~SciencﬂesearcFAssociates\ Inc. - - : .

4 &

Lo e ;Proggamd Math, A Swilivan Associates Program from &
. e e aw- ok Company. This series is a good . . _
e ’ " teaching tool. R v o _ )

. " For students with visual motor and percéption problems,
3L . The Frosiig Progran for the Development of Visual.
R © T+ Perce y WarTanne Frostig and Dav ) -
. - t. Eaucagional Cotgporation, Chicqg), Illinois, an be , '
' ; - B2 especially helpful ' : ‘
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, Classroom Amangement
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~ . - " ¢ .
Regular Classroorh with. Supplementary Instructional Seryices / |

1) Large instruction area - Student des

-

8

- s ' . R . .
, are loCated at the front of the room, -

. half on ohe side and half on.the o
Jds the basis of two teams (eastH'
school week oun various nonacade

ther facj

ng the middle/of the room.

This division

nd west) whieh co
c tasks.

mpete with each other during the

N
2) Small instruction area - Several tab
are used for small groyp instruction

les are Iocdted'gn the.back.of the room

» contract evaluation and special proje;;s,

¥

3) ‘See and Hear corner

The See and Hear corner is

to tapes or records and r cefving individual instruct

used primarily for listening '
ion from® the teacher or aide. - - v

4) Time-out corner - A s udent- having a problem‘ma

the class and go to the time-

out ‘corner to get sett

y remove himsel f from the-rest of o
led, . The teacher or aide mi ght

separate a student-for the same purpose.

The time-out corner is located ned the = |,

-, back of the room. 7There the student sits at a desk within partitioms on three sides, -

" which minimize distractions. o . .
. / Figure 3 ‘ . -
7 e - .o
\\\ \- . N
, Piano / TN , \
R s Ko
IR N - ' Teachers Desk \ "\5' )
[ 3 _—_ 5 . N »
OO o : o Y Y el : }
S i s I e [ o S oo »
= = 0agos :
. - . . » 'Y "
. See and Heor Comer ~N WP .
— « "M.Comu b .
e : : -
) i . Table ) |
: ne 1
Student Mailboxes, Kide's Dhask : = .
T - x | Tabe
. - . - f . —
—— - 1 e
4 \' ' . ~ . ' ¢ \
‘ ) . .. r-,w - '
. . - 86 1 .
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INDIV.I DUAL Equc;‘;'ou PROGRAM

‘e

. i

Statements

e/

. Q \
Strengths - Possesses 1.

superior -intelligence and -
is achieving above grade b
level in all academic aveas. |

Needs

[y
L]

1. To improve peer i
relations ]

T

Jimmy will gain a-
greater sense of iden-
tity with and belonging
to the group by more
active participation

’

in peer group activities.

la.

e

Encourage greater input
into and attentiveness
. to’group discussions.
Help Jimmy find ways
to use his intellect
and unique talents
to contribute meaning-
fully to cooperative
small group projects.’
nﬁrove skill develgp-~
ment in games and sports
and utiljze the social - |
interaction opporigni- -
ties inherent in these.
activities. .
Explore with gjmmy his
feelings about relations
with peers, feelings of
beind different, etc.

- Point out loner- behaviors«
-.as they occur. i

1

Sociogram

b. Observation by P.E.~
teacher, G.T. teacher,
and resource teacher.

*¢c. Feedback from students
' through class meetdngs.

Feedback from Jimmy-

[ o =
\‘ - -
. - . v , ' )
STUDENT * ° COMMITTEE
¥ “ -
' 4
1. Name J1nnw Brown .‘ . ., Name Position
Address 1312 Hunter Street, Chapel Hl]l,,NC . Sara Johnson .- Principal
' 27514 \\ Patricia Brown Parent
Grade y 6 . John Lentz v School Psycholog1st
- . Jerry Smith E. H. Teacher =«
Current placement Mrs. dones' 6th grade Linda Jones Sixth Grade Teacher .
T Brenda Taylor Mental Health Consultant
. . Date of birth 3-21-66 ‘ » Bi11 Patterson Resource Téacher
’ - - . * Annie Jones Gifted and Talented Teacher
| - Py IEP from 10-1-77 to 10-1-78 . -
; — . <
3 Pregént level of #° 4. Annual Goal 5. Instructional 6. Qbjective Criterta
~ Edueat1ona1 Functioning Objectives ayd Evaluation -

-

b 3




" INDIVIDUAL EDUCATION PROGRAM

N - . N , ! N - - -~

I N ‘w» .
. . ‘ | | C—
STUDENT ’ I . . © _ " COMMITTEE ;?
— . ‘ - . R
1. Name - « Jimmy Brown . > _Name - .- Position- -
Address . 1312 Hunter Street, Chapel H111, NC | Sara Johnson . . Principal :
' ' o ‘ 27514 Patricia Brown ! " Parent .
Grade 6 . John LentZ : - School Psychologist °
) ®erry Smith ~ - E.H. Teacher- .
Current pﬁacement Mrs.- Jones' 6th grade - .. L¥nda JonMes ot ‘$ixth Grade Teacher | '
- : b e + | . Brenda Taylor. K Mental Health Consultant
Date of birth . 3-2%-66 " | Bill Patterson ‘ Resource Teacher’
) . d o Yo - ’ Annie Jones , Gifted and Talented Teacher
p ; - . : ' - IEP from 10-1-77 to 10-1-78 -
3.\Present level of = . 4. Annual,Goal .- | 5. Instruetional ’ : 6. Objectjve Criteria
%  Educational Functioning 'Stateméfnts\. - Objectives * _-and, EwyuatiOn
v . . J - h . R . '.l )
- . R ‘ . . St L . ,, A ] . .. : . . o
‘Needs, continued - 12, Jimmy will learn +| 2a. Discuss the fact that he | 2. .Walker Problem Behavior
. | Lalternagive means of : * hag trouble:controlling . Identification Checklist
2. To better control his . expressing anger. ) .his.anger (at .school and will show a decrease inm:
anger ) T ) L. " at home). . . | ©  temper tantrums at Mme - -
: | V .| b. Discuss rolé playways of | .. and school- o
\ | N |~ - achieving better control. - F v
i ‘ ’ . c. Prafsé him when he is el T, .
oo T ] able to maintain control s o om
. T 5l .. in a difffeult situation. . :
. . - L e d. . Hold when he cannot r . .
X ’ v, S . maintain control. . . : ST T
ST ) - o \ C : e. Assist him in digcussind L o
i = T L T ' his feelings whef in .~ ] -
S EE ‘ Y | control. , N IO 81
: o A : " ) -, f. Praise himwhenhe is, ., | . -~ = . .
& Lo ke, ) . K « able to'work throughd_ '{ L ) .
. SR & R : roblem _to the point of - V-
* 1 \ ‘o N 0 - ., Mtion- ' N ’, . . . . ;
o 1 | = . - - » . - ) R (L IS -
_ s i{ Lt ro ’ B ¢ -4 ' v i




\ - T e o . L ‘ K '
':o ’ ) - - ‘: A O - ) e e ° . "’ & .
. . ’ . ’ .

4 ","" - v ‘ < e € . t
. . ¢ . - ——— Y A
Lo 3 R - . .
C . .77 STUDENTSL I COWHITTEE
T. MName #a J"imy Brown . ‘ e A ~ Name, . i ) _P.ositlon .
Address y -~ 1312'Hunter Stree"t Chadel Hill, NC |  Sara Jehnson o Principal . el
’ é . .- . 27514 Patricia Brown - Parent ) TN L.
. Grade’ - 6. . i ) LT John Lentz : Schoo'l Psycho]og1st - ’
o -t » o e ok . .| Jderry Smith . . Teacher e T~
CGurrent placement a Mrs. Jones' 6th grade’ ) " | .* Lipda Jenes-~, xth ‘Grade-Teacher , o
“o , S e . : - a renda Taylor, . _*.Mental Health Consu]tant .
..- .Date of birth. - 3-21-66 - . | " Bill.Patterson, . ) " .- Resourke Peacher nr,
‘- & P ' . ‘Annie Jones \ G1f_ted and Talented Teacher

-

° 9 * .- & I ~
P R '\ 'IEP from 10 }$o'10- 1B

X Present Level-of . 4.-.Ahnqa1_ Goal . - . °5. »l‘nstructmna] : L6. V,Obaectwe Cr1ter1a v
%« Edueational Functioning’ - Statemgents e ) Objegtives - . | 1 / J -and E\gaJuatmp % .
e Ced ) Vg ‘ - i . ) . % "‘ v b h; It ) - ‘ .
% ) ~ : — - ‘ : o: . ¥ ) ' P ( ) ;" - ‘ - L ep .
Needs, continued ® R . . - e, T . -,
“‘. C . e, o ‘ & ¢ ~“ J! . » ‘ E . ,“ ) : ‘ ' * ca 1“
. 3. ;p improve body “image ‘| 3. Jimmy will be movey® . 3a.” Direct Jimmy in & C 13 ‘Sentence cqmpletion test - .
- ¥ o _ e .acceptrrlg of himself ° . |™  .sueccess-oriented metor ~| Mooney Prgblem Checklist.
L ®~,z— N S I .and'have a more realistic 1, *skills program to help'.: .. K SRR
e 1 . view of both his strengths, him_develop physically: | - - » SR i
L, N dand weaknesses. 3 * . b.. .Observe-his datly ac- . . e = ‘ 4\
: - S : - . | .. tivity and praiSe him I .
. e ST .- i e SR . " when_he- performs well... [, , _ :
(- : B} * U & | c.  Create an atmosphere. of . P o
L e ] S R acceptance, and let him- > T
] o 1 R X .~ know he is_.a’'valued - . VR
L ’ . o . memberofagroup ' #
L T A N\ '
. : ‘ . ' » " " a “\ .
L] .v ' 'y *ﬁ ) - . . )
. . -
- N " 3 B ! . . ' -, 83‘
. F Y . ¢ . 4 X ‘
* . e " . - .
1% CL v
. . RV LS Sl T ©
. M f - - * - " " z
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i

iy ’ . . d b 'l‘ ‘
\§ ~—_____JNDIVIDUAL EDUCATION PROGRAM . .
" 4 ’ - ¥ : ) ) > '
] »> - ® . J . = . .;
Py . STUDENT . _ COMMITTEE ~ . = . .
- N . - - v , ‘ ,‘ "/"" v -
~1.- Name, ‘Jinmy Broym ~ . " ;6 / " Name ‘Position.
. “Addres_s‘ e 1312 Hunter Street,’ Chape] Hi11, NC Sara Johnson ' Principal
' > . 27514 Patricia Brown Parent - .
- Grade ] 6 . - John Lentz School Psychologist™
. ; " Jerry Smith ~, E.H. Teachey . - -
. Current p]acetﬂent Mrs Jones 6th grqge * " Linda Jt Sixth Grade Teacher] AR ?
b ] ' Brenda igdor Mental Health Consultant .
"e Date of bnct\ﬁ 3 21- 66 . o . Bill Patterson -Resource Teacher: ~
: S * | - “Annie Jones o Gifted and Ta]ented #eacher
[ S [, . .
D s co. IEP from 10-1-77 to 10-!-78 g ‘.
’ . ' T [ §3 N . ~ + : ’
. 3. Ptesent Level of 4. Annual Goal . 5. ‘Instructional ‘ 6. Objec'tive Criteria
o iEducationa]“Functioning Statements: . " Objectives .and Eva]gegon '
< C , i - o Y O
T : . N - v ." 4 . . ’ =
4. To feel more accepted; 4. Jimmy will reduce, . " 4a. D1scuss times when 4. Reports of family thera-
: and. secure with his | " hostile, competitive . . *iJimmy feels dis- » pists. Reports frpm
. family e " interactions with his ﬂfrfminated ag8inst in *parents. , N
Ch : f .brot?er and’sister. L famll,yu ) \ i i
- T T s Ty ~ s b‘““*E“xp’mrrreluctantﬁ- ) s .
. b N _— : y .. ings- towards sib¥ings agd \ : . ' ' "
! J . ' “' ) : .9 e mother. - ) ‘
| , et |% c. Separate out .for Jidiy ; ;
, . " ' . T what appears to be just o N
# : I : and unjust, reasonabte \~
i ., i A S treatment.” Lead him to . . ..
e A R AN (- - perceive these dis- ' . o
. : ‘ - DGR AL . . tinctians Mmself.. 85
e, . . ) - ' d. Explore verbally the ' . .
, a ¥ T .~ complexity of Jimmy's s e e
.84 . . o power to lessen hostﬂity . SR
\ R and increase acceptance - M e . o
’ . SN T " between se]f and sinngs r T . "
" . ) L v ‘ -{ - N ‘, 9 '. "? ".
. - , . ? ¢ . N o
. s ‘ - . —— - .‘ * ! - .'“ M
: G C ¥ N, '/.\ * - b Y PR P ’
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5.

i .
! [ i
1| ‘.‘| -:
.. ) -

i

|

{

i

-~ making use of both tgxts
b.

] d
) 7

his ;academic.program - -

and enrichivent ‘resources. |.

Make use of expresgive ’

 media (drawin ative.
. Writing, etc. ? and group
project experiericegp.to
_help Jimmy re
personal diff fes and
to work on problems he
' h&interasﬂng vnth

rs. .

, ‘ N - )
¢ ' e . :
L ! - “ a - - .
OJO ’ /." . ' . .. . . # ﬂ\ o\ - *\\i’
- *USTUDEAT | &7 : ‘ . L ‘
¢ ~ ZAEE NI , A
1. Name , * Jimmy Brown_ . . N Namg . Positian - T - p
« . = " “ o ) 4 . - ! * —Tg ’ .
. Addr?essa 1312\Hum§r Street, Chapel WY, NC v 'Sara Johngon _ Principal.- )
. " . _~27514" |.. Patricia Brown, . Parent K
Grade T , L ' John Lentz Schoo] Psychologist
‘ ' - = Lot Jerry Smith x E.H:. Teacher
f Current plac%nt ‘ Mrs Jones 6th grade S Linda Jones- . Sixth Grade Teacher
. Brenda Taylor ; Mental Health Copsultant -
’ Date of btrth ' 3—21 §6 S Bill Patterson R ce Teacher .
e . < s SN Annie Jones oo _G1fted and .Talented Teacher "\
LA S\ N A IEPfrom}Ol-c77to]0]78j_‘ LT
‘ +3." Presept level of | 4. Annda] Goa] 1 5./ Instructidmal 1 6. Dojecti've Criteria ..
_ Educational-)Functmning ! Statements _ Objectives ¢ and Evaluation &
: - o R S
5. challenged in his 5. Jmny will become more 5a. €ooperatively plan with- 5 Wi be aqreasgn ‘
, \school work l. ~  stimulated in academ - Jimmy the sub#®ance of amount of “escape™ )

. reading done*by Jimmy ‘
at home and at schooi




. 7. s.Edycatiooal Services to be Provided: -y < ' ! - - ) G\ T
: . L A ' ) ., : . ;o . ) s
" A, .Serviges ." . B, Date - . .C. - Duration of - - D. Ind1v1dua1 Responsihle
: , ] Required ' ~ ‘' - In:ltiated B, . Servige ] for the Service -
. Resource romm " 9-1-77 - ©_6-10-78 " E.H. Resource Teaeher .- _ .
, :i Ind ‘and group counse'l'rng 5‘9-»]5 7L ? \ 6-10 78 j Guidance CounseJor -
. otor" skills program R T 1—}0-78 7 P.E. Teacher. ., "~
’ -Family therapy ' 41051-77 C - 5-10-78 # , - Mental Hgaltn,’l'heragist
" ' . I T ¢ :
* Gifted and Talented o 9-1-77 T 6-10-78 . : Gifted and Talented Teacher-
progr.am ’ . ) °. ‘ o" ' ’ ' - K . : ’ :v.. \ N ’ .
T : : - Y‘ e . ; ' ) R ’ . E ‘.‘ ‘1 4 . . . » -~
",. \ I o . “ . . - ] ’ - . . ‘ Ve S , . .
- . i . '- - . ' o ’ ’ , ) . * . ! . .
] : : ‘ ‘ - ’ ) “ . : | . ' . .o -
- Extept of .time in. the regular education program oL, Y . .
N8 Wi be in the gifted talented program “for three periods pefday (academic subjeétsQ i L
TWill bé in the resource classroom for two. periods per day. . '
wm be 1n the regular program for pwo per10ds per dax; (music and physical education) - e u
e Justification 0f the Individ al Edt{cation Program = 3 oo ‘ ‘ . o X s .
s o = = It is-the tonsensus 6f the’iodal. phcement cbmu1ttee*‘t1wt Jﬂmlv s needs can best. be .met I;Y‘ LT T
. the abové outl 1:\ii/pmgt‘am. o ’ . L L - S R
- ) : ' , . - I'..- ‘ ‘: . :‘ . . "s "- . .' ,.. . . . . N ) ‘.' ) ) - M . . .\‘ :
. s/ -, i : ) . ‘e v \ . ) ’ ) ¢ [ + . . , ' . - .ot
.‘ . ” M y . ] ] . - . .- & e
b 8, I have had ‘the portunity to particfpate 1h the development of the. . S .-
P *IndioHdual Education Erogram ' ‘ T . ' ' <l (
L] L ] ’ ... . . [2 ;‘ - , .-= - . . . .
P 0" 7T agree with the Ind'lvidual Eduif tiof Program o o RS po

r 83 - I disagree w1th the Individual Edueation Program EJ
toe _ n— . ’ .
¥ ' ‘ g ‘ - \" .’ *




. . . - . B .
‘) - ‘r. . ) . . . * ’ N K
S Ndrth Carolina Residential and Hospital Programs for Emotionally Handjicapped.Pupils
’ . » ,‘ \c,\\’ , P e . .- ‘» - n . : A ]
" . . Psychiatric Hospitals oL e : S
- . .3 . . N . . Y , . . ’ '
. “ .. John Umstead Adolescent Unit, Butner: Serves all of North Carolina, *
e The educatignal components of John Umstead are ca'Hedeoang Green-
-~ . Y School f Granville County; ages 13 to T9; capacity .24; average -
. SN . length of stay is 6 to 18 months R A —-—C

r John Umstead Children's Psychiatric Unit, Butn'e,r. Serves all of '

. North Carolina; ages.4-12, inpatient capacity 26; average stay is
. 6 months to several years. T - S S . :
N . . 4 -l e , . .‘, . N
¢ .. .. Broughton Hosp‘rtal‘.th{th Unit, Morganton. Serves 35 Counties in AT !
;o . Western ‘Nor‘th' Cﬂro]fn;pgge_s 12 tg 17, Capacity 32; average stay Do
, - "M “is:6 months’, SR , _ S :
. . : ) T A - ' - ) f‘.» ';-
Dorothea Dix Child Psychia}ry Outpatient Clinic, Raleigh. Serves :
20 counties of Sputheastern Region; ages 3 to. 18; capgcity 125 for-
: e didgnosis and treatmert. . o
.« N . N - ] ’; ' i
e, .. Cher™-Hospital » Children's Unit, Goldsboro. .‘S’e‘ives Eastern North
: . Carolinay ages 6 to 18; capacity i length of gtay is 6 months to ,
© N -3 years. - S , . L ) y °
g , ! . . X . . . » ) . . - .
Homewood School on the grounds of Highland Hospital, AshdWille. . R
T . Provides®an accredited secondary education ppogram for the students .- - .
‘,—- --. —=— in-Hightand“Hospital and. for fifteen seyerelly handicapped children .
- - *° ~—Trom Asheville City and Bundombe -County . ‘ { }
. North' Carolina Memorial Hospital, Chapel Hill. Sérves all of - ' .
. Narth Carclina and alse out-of-state referrals. Boys and gfrls - .
_ages 3 to'12; capacity 9; average stay is 2 to 6 months, - -
i .. Re-Ed Schook ' . . Co . L o
. N - . ! ’ ) / s . .- + he
) Wright School, Durham. Serves mainly North Carolina's North Central .
o .Néntal Healgh Region, aées 6-~12; capacity for 24 residential ptus® . -
Lo ' "3 day students ; ]ength:. fitay Js 1.t9 6 months, * :
<7 '. . ‘Therapeut‘ié:Camps g o Y

. .. ,
The 1977 Tegislatyre approprémted 3.1 million dollars Yo the Depart-
o« - ment-of Human Resources to develop a network of Therapeutic Wilderpess :
' . * Camps,’one in éach of the four Department of Human Resgurges. Regions. . ~ %
" Each-camp will he desigped for 50, boys . - Final plans-are now in process.:
, LI -~ . . ! P . P ,

’




' Frontiersman Pr0gram at’ the. Kennedy.Home, Kn)ston .Serves Boys
and girls, ages 13 to 15; capacity is 16% average ‘length of WRay - .

is 6 months to 1 year. . T, ‘ _ o, .
Residential Home ‘ . - PR ) -
A ' » . N
g N Alexander Chﬂdren s Center, Charlotte Serves “all of Norﬁz -
T : Carolina, also childrgn of other 'states; ages 6-12; Capacity 30
) - residentia1 10 day; verage stay 18 mo‘nths . .
’ " ) ~ P T [ i “ N ‘e
Group Homes Which Pr-ov1de n- -Campus, Programs / v ‘ \', L

Len Thompson chﬂdren 'S Home, Char]otte Has a special cottage for-
emotionally.disturbed chﬂdren ages 6 to 12 -~Educ&Yona1 component

* A p.rovwded on campus.

. K1d s Place, htherfordton Boys and girls ages 5 to 12, capac1t_y P
S+ of nine res1dent1a1 and 10 to 15 day, avenﬁge stay is & to 12 mdnths.

;L q Earth Home ,. Greenvﬂle Ages 5 to- 15 day, capac1ty of. 5 average st&y?
T, . 6 mon’ to a year. .
[ N N . .
& * * Note: In addition to the precedm? some ed-ucatwona] pmgrams are being -
L provided by Community ‘Ment Health Clincds. Children- served by - 7

from seyerely emot1ona11y ‘handicapped to— .
ded; from pre-schbot agde to adults. Length <~
h to several years Exact data is nat

these programs vary
severely mentally retar
of- stay varies from one mont

’

N ava1“"lab1e at this time. » ’ o

Resources for Autistic Children f) . v T

. . . .. Five TEACGCH Cénters provide d1agnostic evaTuation {ndividualized. =
) treatment and parent group act%nns enterc.s 105 @Mildyen

R yearly: Asheville, Charlot'te hapel Hill, le, and Wilming- .

L4 ' - » tOn. ‘ ’. ; @ . p ‘. ) *

~ . . v ~ )

Nineteen classesqor a twstwc ahd other communiﬁons ndicapped

ML . children are made‘gossible thrqugh combined efforts’ dnd resources of ,
TEAC local schoo\ units, ‘State Department’ of PubHc Instruction, °
federa1 monies amd the North Carolina.-Sogiety’ for Autwstic Children,
Classes .serve an average each of 6.7-daily,. Al -c1asses except th\

Chapél Hill’ class are housed in public schools '

8 . -&
oo T Ashevﬂle - 2 - _Gastonig - 1-  High Point < 1
' 4‘ ' -Capel Hill' - 1 ‘ Goldsboro -1 Raleigh - 1
: ChArlotte - 1- .' Greensborp - Z Washingten tity - L
' Elizabeth City - ¥ Greénvvn‘e - 1 “whiteville -1’

‘Witmington - 3- " '

-=Faye.ttev1He -1 *Hackory - 1 .

S




\ N . <t AT R . \
o ¢ In addition to the ahove, the North Carolina Society: for Autistic '
‘e X Children sponsors an ejght-week summer camping program and has .
" recently established-a” group home-called Triad Home located in ' ’
& Greensboro to serve a capacity of 5 to 6 autistic adoelescents. B
- Triad Home offers a’ 24-hour prograyﬁph includes a day ctassfoom
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