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veloped human being.

Education Am ndments Act of 1972 Puoiic Law 92-318 Sec. 991 (a)

.which states that:dNo person in the United States.shall, on the

+

Prqobably one of the most stated goals of the\edocational system
< . *

' tooay is that of finding out where a child is, and ﬁelping that chiid

to grow. Most often, this goa] refers to cognitive growth despite
the fact that commitment -to grow1ng as a person 1s as important if

not more important in the long run, as acquisition of knowleéedge and

j— T -y

skills Upho]ding traditignal stereotypes “about what is mascuiine

and what is feminine conflicts with a.child's growth into a fully de-

.
‘e

Because most of us learned whdf it is to be masculine or femi-

A

"nine befo?e we could even think abstractly, many of our ideas about

Y

sex roles are simp]istic or even 5ubponsciogs. e need to raise our

.

. - 4 . ] z '
own consciousness as well as our students' about sexism and sex roles -

in relation to expectations, behavior, attitudes, opinions and va]ﬁes,

n

- if we are to help oqr-students develop fully as human beings.

.t >
-~ - n
.// ..

Sexism ' ¢ .t

- - \‘ ) " " “
The word sexism, analogbus to racism, denotes discrimination on
‘ > - e ;o RN S o
the bas:s of sex. ATthough sexism usually refers .to discrimipation

* . . ,
against females, sex discrimination also ocCurs towards males. Sexism

“

. ¥ . . - ¢ »
ts also used to describe stereotyping based solely on sexua],gender(Q
! N

© withou't consideratipn of the individual's capabi]ities or potentials.

“- \ Voot o e A
2 - . ¢ :
Sexism is;lﬂlega] ‘ ; N

The 1a mos t likely to: ;;fect educators is Title IX of. the

-




’, . . ., 4
. A X4
g .

basis of sex,.Be .excluded from participation in, be denied the bene-.

.
-

fits of, or be subjected to distrinination'under any educ;bfon pro-
éram or activity repeiving Federal finanqiallassistanee." When-the .
guideiunes tgr‘:his'law vere released-by the ﬁepartment of Health,

Education, andie]fane; they did.hot include provisions which: covered

s P »
aga1nst 1nc1ud1ng textbooks under the gu1de11nes However there are

tex;booksi The FiESt Amendment was cfted\as the principal argument

at least five states wh1ch have enacted 1aws or. paésed reso]ut1on§

prohrb1t1ng the adopt1on of sexist curriculum-materials.

» "t'. ~ o - N
Sexism and Sex Roles . .
Y . .
Our concept of Yex ro]es is a gederalization about the way we )

\ .
. ’éve observed males and females td beg different from one anotrer We -

form our genera]izations about-people on the basis of metaphors and
~ )

myths as, we11 as models we have observed We have made inferences

¢ -

and drawn conclusions from what we have seen, read and heard. There

¢

are different types pf,éepera11zat1ons. We can make genera]1§ations

based'on statistical information For examp]e, if we looked at sta-

tistics perta1n1ng to the height of males and fema]es}vuaimn generalize

-

- that men are taller than women. Qr we may ‘maké a universal genera11-

‘ : \
zation such as "Living things réproduce." -Even though some living

@ th1ngs maytbe unable or unwilling to do so, as rulj it is true.

« _The d1st1nct10n between these two types‘qf generaljzations+*is probably

.a source of some of the confusion about sex ¥ples.
. Lo

¢ N

T 17 - . . «
Sex Stereotypes , ' “o ' : I .

A sex stereotype is‘an oversimplified category'about males and

5 ?;Bmales which'predicts attﬁ?butes, behavijor, and psychological traits
e - ' . -
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‘ ~reading. If we judge the portrayal of characters to be shallow or

-

.

. .
. .
" -3- . - ’ . N 1

.

~ e , .

%

' Lo : - f ‘ '
on the basis of sex. ForceXample, the statement "Men are wiore ag- -

J?essive fﬁiﬁCWOMen;"'is(a ‘statistical generalization‘based on ob- ®

L} * ¢ 4

.servatjon of behavior. .However, if we were to expect all men to be

ébgressive, we would be steréotyping'them by dénying'their individual-
. A

1ty, exoect1ng them to conform to a norm based on a un1versa1 genera]-

.
i

Tzation wh1ch is false. . . .~ °\-

. . T . . ‘-
What may be a‘universal norm or generalization for some may. be,

N D -

different for others. 'This type of moral notion may be a reflection -

‘u .

of re]igibus or.po]iticaf ideologies which haQe different ideas about

what the model or ideal type of person should be, or how maTes or fé-
mates shoq]d bghave. One encolnters many “bypes of characters in

%

stereofyped because they lack any originality or individuality, we"

b

are readind critically. If we were to look through a basal reader .and

find that the only pictures pf'women showed them as mothers ‘engaged

'y on]y'inghomemaking, this woudd be considered a s/greotype because*it’
-

]
‘does not meet the tests of either'stat1st1ca1 or un1versa1 genera11-

zations. It presents a n:!%at{ve mode] of what adult women are 5upposed

\

. . ! ' . ) - ot
to do. . \ ,

. . z ) . . ‘ : . ) -
Androgyny .. . . R : : . . - N

.. Rather than view mascuflinity and fem1n1n1ty as mutualijeXClus1ve

- , - Y

ca%egor1es, we can conce1ve of qualities’-as being on a contingum

) ‘rather thaﬁ be g e1ther or On this sca1e a'f mascu11h1ty fem1n1n1ty,

’ L‘

. psychd]og1sts hdvéhadded anothéT dimensign descr1b1ng human behav1or

# \
- .
N . » . .
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androgyny. As distinguished from the itraditionally. masculine male *

i

y-
or traditionally fem¥nine-female, the androgynous person would be a
& - .

balance in those qua]ities‘which are polar opposites. For example,

.
l ® .

if men are aYgressive and women are paséive, then the androgynous

person will be assertive If men'are'totally independent, and women’

totally dependen¢ then the- androgynous person w1]] be able to establlsh
interdependence with another person.’ \ -
- Androgyny dgdes not pertain to biological sex roles based® on physi-

»

. .d]ogy. Instead "the term androgyny is‘used to denote those\ﬁultural

“attributes wh1ch describe persona11ty tra1ts Too narrow a delineation

of masculine or feminine.bodndaries-can seriously .delimit-a person's’
poten;iaT to be a total person. .The images of m:’es and females
literature contfibute%FO"ohr concepts of what ha]es and femgles are,
can do, and how each behaves:.'This'forms a basis for ouyr perceptions.’
and predﬁctions dr assumptions about men and women. UWhen.we have,
ceased to modify our categorfes~abdut ma]eness'and fema]eness, ne are
in effect assuming we know ail there~is thknow'abbut what human beings
aref When th1s happens, we have ceased to Jearn. Stereotypind has

13m1ted ofr learning potentza]

“Sexism in School Materials - - -

) Saario, Jackﬁin and “Tittle (1973) investigated sex role ﬁtereo-
typing in e]ementary basa] readers pub11shed~by Ginn, Harper and Row,
Scott Foresman, and Macmjllan saBank Street Readers.. Books de§ﬁdnated.
for kindergarten through third.grade level werefanaiyzedw Characters_

Lo - * -&': ‘
. . ' +
. .
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in the sfories were,classified by age and sex and observed as to the.

type of envirenment they were in,‘the‘bghaviori they‘gihibited, and
the type’of conseghences their actions provoked. Boys tendéd'to show N

e significantly more amounts of aggression, physical exertion and pre- ™~
. , . _ |
b]em-;o]ving ability. Girls were shown sfgnificant]y more often in-

-

~volved ih fantagx} being dfrectgd by others, and~engagéd in makihg.’

’

self-étatements, both pqsitixe and negative. Adult males were found . T

significangiy more often outdoors) or in business, whi]é women Qere

found significantly moke often in the home or in the sbhoo]. “Rnalysis

of the stories showed that the number of female characters decreased

as’ grade increased. This was a result of a decrease of child females

and the increase of adult males. éignificanf.sex differences bethen -

both child and adult in behaviotsalﬁonsequences, and eﬁvjronments as

well as'stereotypic portrayal of ma]e.and fema]eiro1e§ i;creaﬁed with ]

grade level. ) | i . |

'Britton and Lumpkin (1977) reported'the‘resu1tslof a computer

a&a]&sis of.major character roles and career.ro1es,in readiﬁg, 1itératurg
- and social studied seriés: This included-over 162060 sto&igs in 49 read-
b . ﬁ' ing ‘series ﬁublisﬁed'by 20 major textbook companies covering two periods:

A

1) 1958 to 1970 and 2)-1970 to 1976. Results showed that.males out-

¢

, nhmbered females 4 to 1 insmajor character role assignments, with as

»

big a difference as 20 to 1 times more career assignment in some series.

Ina study of secondary materials, SheriQan'(]975) found that in k

»

lTiterature antho]dbies males. dominated as major characters 4 to 1.

-

G
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Ma]e; were also dominant in illustrations aﬁd as authors e In mathe-

. A

L
i mat1cs texts, stdry problems involved only ma]es .80% or - the t1me In

/,
history mater1a]s, there were over four t1me§\as many 111ustrat1ons

of males a fema]es. llomen appeared to have little or no s1gn1f1cant

.

. \
role in hap1ng h1story becaluse few women were even mentioned.

~

THus wé find that 1hstrucf1ona] mater1als, and the teachgrs who
use them uhquestioningly, are promotfhg a very trad1t1ona1 pattern of 1 -
L - |
behav10r for méles and females, ignoring the U.S. Department Labor

ok
stat1st1cs that near]y 37 million women, or about 40% of the U.S: work

force are hal®ing down JObS R ) ﬁ‘u : /
" Lipmap-Blumen (]972) descr1bed the trad1t1ona1 roles-of" the

' [ Y
‘sexes Wh#(:‘the primary nespogsibi]ities of women are homemaking and

'Chi]d-rearing, while men are responsible.for finant1a§ support of the
!

family, and that women with children should not expect to have 'a carger..
: # D , X
It becomes quite apparent that this is the vigw of the sexes which is

portrayed by most basal redderg and literature anthologjes. In this
respect the image of women reflected in readers belies the fact'that

a woman wnho does not marry will spend 40 years in the labor market,'

and that the marrled woman worker works %n average of 25 years. Al- y
\ t P :

though we are begwnn1ng‘to see mope worklng women 1dﬂreaders, they are

still the except1on oL

+ o

¢

Reading mater1als promote sexism by underm1n1g ba51c democratic

~

ideals of freedom of choisge. ,By presenting students w1th—on1y one -,

pattern of life that is determined primari]y.by sexual gender, we

. PO \




[ 3

9 - * A . o ‘» ’ .- *

] ’ * .‘
' .
‘ .7 7 ”
’ R .

t

,heglect to recognizefthat there can be greaf?r dif,ferences between

4 ’

b .
two members of the same sex-than two members of the opposite sex.
) Lo, . .. i ‘
o { ' .

. - o

A

Sﬁandard1zed Testlg% . e e

Gne of the pr1mary tools of the trade for teachers is the

standard1zed test. It has been est1mated that over 209 million

achievement tests are used a year in the United States w1thout a .
» * =
doubt, a 1arge percentage of . these tests are used to measure read1ng

skills. T1tt1e-(1973) undertook a study to investigate educational

“ ach1evement tests in order to determ1ne whether these tests contribute

¢ ‘ »
to sex ro]e stereotyp1ng She examined two specific aspects of po-

tent1a1 sex d1scr1m1nat1on, 1) whether there was se§,bias in the

s i
language usage; and 2) whether therelwas sex rode stereotyping in i{em

content. - L. . R
) ) , H e a4 . s '

Findings from this.study indicated that the bias which existed

L

-
-

" the nature of the languade, and could be dhange% if the test makers - ¢

. b
desired to do sq.
It is interésting to note that even though the content and tan-

guage of the ‘achievement tests used to measure reading and verbal

ability is sﬁhnted to interest males, when there are sex differences

’they‘are“in favor of the females. While parity of representation

shauld e the 'gbal of pubiiihers of texts and readers, we must also

Y .
. .. T EmE o LI "
ask the question why the girls are better readers? ~

‘ . ’ ’ =

"

L]

-

!

“in these'tests was primarily a ‘function of tre content, rather than~— - —

~ g
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“Sex Differences, and Reading .o : - . .
;e . - - S S
. ) ‘In several studies comparing the intelligence of boys and qirls, ’ |

-

. 1+ . \ .
no sex difference has been found(Maccoby and Jacklin, 1974). Several

Studies indicate that upon beginning read1ng instruction, no difference
—\

in read1ng readlness was‘attr1butab1e to sex (Fe]senthal 1970 }

~

McNeil, 1964). Yet in stud1es of later readqng performance *Q]']S

- frequently ach1eve significantly h1gher in read1ng and verbal skills
v, 1963 Gates, 19615 Maccoby & Jacklin, 1974). ° -,

(Bal

Severa] hypotheses have been .proposed to exﬁ]a{n thege sex dit-

. ferences. These attriblte the differences i ‘reading achievement to
. : . . 4 L
the differing rates of maturation-of boys and girise read€r content

r

appeal for female readers, negatiy€ treatment .of boys by femafe teachers,
cul fural expectations regardihg the male role inconsistent with the
demands of school, and statements asserting that the schoo] is f femi-

nine 1nst1tut1on 1ncons1stent w1th this ro]e (Dwyeﬁf 1973)
. .

)

.Lultural Explanations .
e : . |
", + Since thé early 60's, researchers such as Balow (1963), Gates -

f ]

(196]) and we1ntraub (1966 ) have begn suggest1ng that there are non-

)

maturat1ona1l env1ronmenta1 .and cultyral factors, and partmcular]y
' -

. : >
.different expectations for ' "boys and/girls whjch jnfluencé their Y |

reading achievement:"ln‘her critique of the literature, Dwyer (1973)

cas't doubt on studies wnich proposed that sex differences in reading
. t R - i ‘

. were due to maturational development, reader content, or female .
. ’ ‘ .

*“~WJ“f“teathe£tdtStrTmtngtton“agaﬁhst“hoyST"“She;:?o“ojgers‘§ug est strong1y




’ < . ¢ '
* . United States and Canada.
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f/that to a iarge extent the ma]e role,,at ieast‘as perceivcd by ma]e )

chiidren, is incompati$1e w1th achievement in reading

?hose hypothéses which can be cateﬁbrized as physio]ogicaT or “';

L 4

maturationai are aiso ca]]ed into question when one examines cross—

ocuiturai stu&ié§ gf)rehéing acHiévement
—

Preston- (1962) of reading achievement of fourth and sixth grade boys

Tn-a study condhcted by

and giris in’ Germany, boys~were f0und to achieVe higher i reading
Preston suggested that th1$ fitnding might be expiained by the presence

of more male, teathers and that the act of reading is more c]ose]y

.

assoCiated with the‘maie role in; Germany

=

Johnson (1973 1976) compared the reading achievement of boys -

""and gir]s in four Ené&i

sptaking countries ' United States,

Canadas
~Great Britain, and Nigeria.
, (]

‘_

i Great Britain and Nigeria,’ while @iris achieved higher~in tmp -

H?’f0und that boys outperformed giris

— -

Johnson explained his results by suggesting .
: ' ¢ . - ’
. several explanations including teacher, _parent and soctetal expecta-

tions regarding sex appnopriate roles Wh1ch vary from nafion to na.ion

-

He also mentioned that &here is a iarger proport:on.of male to femaie

/

teachers in Engiand and’ X;geria + - 1 -
In an artic]e,compa ing reading achievement on an internatioha]

.

scale, Downing (1976) summarized the resuits of many internatiohai

studies in reading~ e conc]uded that ‘sex differences vary ﬂrOm. [

country to country. This gnVes SUpport to the rdea that sociai and

cu]tura] expectaﬁions fplm parents, teachers, and the‘general community
‘ .
~determines which sex is- supefior in reading.

3
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Separqte 5C1asses . - : - i -

. ch}]dren, see as mascu]1ne and fem1?/ne

A

< . ’ .

There have been a number'of studies wh1ch have separated boys and

-

- . ’ »”

ferehces The undér]y1ng assumpt1on in these stud1es has' been’ that
. the d]fferent1a] behav1or of boys and- g1r1s demands d1fferences in
nnstrutt1on Instruct1on is baSed on what sot1ety,.and no doubt the

¢

odes of behav1or which con- !

form to trad1t1ona1 sex: ro]e stereot pe

Separate §ex c]asses may in themsegv S\VC nst'tute a b1a; against

g1r]s by remov1ng them from the more soc1a]]y powerfu] group of male,
-~ a’

compapy- Ahen g1rls are segregated 1nto a]] g1r] groups their ach1eve-

w

ment, and even their att1tude, tends to dec1tne C]asses gr graups

- With on]y orme sex re1nforce trad1t1ona1 sex approprﬂate behavidr; in-

1966). ‘.

4

c]ud1ng to their detr1ment pai§§v1ty in females (NaTter; 1!.1;.w¥§tt, T

,

1] » ) . » . ¢

>
Hhile sopme bf the research on separate sex 1nstructuon has e11m1-

_nated sex d1fferences in. read1ng, the 1nstﬁyct1ona1 d1fferent1at1on.

- v

densists of’ deve]pp1ng curfTCulum baseé:on mascu]hq\ prototypes
(Stanchf1e1d 4973)‘~ The reseaﬁchers Just1fy this act1on By claiping

that c1a§sroom materlals, rules and behav1ors qre fem1n1ne oriented -

[

~ which %;esents a sex ro]e conf]1ct for ma1es . e

."" > T L
Stan;hfle]d has done reseaTch on_separate sexaghstructgon in

- o

reading for over ten years She has c1ted some persona1‘hy differ-

EHcds between gxr]s and boys %bserved during this . permod She stated

s . “ ~ ' ] VY . ~’

g1rls 1nto~d1fferent group& or classestin ordgr to e]1?Jnate sex dife~ . °
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that g1rls are more aOaptab]e, adJust1ng hore eas11y than boys. to new

b
Boys were more 1nner d1rected
[}

conformlng, -and. more eas11y bored than g1r1s ' . ]

[ )

- v

.

.o ' st1mu11 more aggressive, and 1ess'

.

. By po]arlz1ng personality " tra1ts through dlfferent1a1 1ns}ruct10n

“1-. %we are’ adher1ng to the trad1t1ona1 ro]es of thé sex and deprlv%ng chil- i

4

dren of. the opportun1ty to deve]op in a menta]]y hea]thy way with both

-

- mascu11ne ans_fem1n1ne characteristics. R ; y

Learn1ng te read is viewed as-a feminine activity presenting

v

more ro]e conf11ct for ma]es, espec1a11y d1sadvantaged~ma]és TH'is

roTé conf11ct can be reduced when more’ 1mpersona1 means of instruction

are used (McNe11 . 1964, F]ether & Atkihson, 1972; Dwyer, 1973) The

quest1on wh1ch remains to be askéd ie whether 1t is ethical .to change

£
)

-

Y

P

improvement occurs,:

instruction in reading for both sexes so that boys'

without aiﬁihg for the 1bpg»ran§e goal of.remﬁving sex é;ereotypes//~)

- from academic learning.

. teaching boys and even show discrimination against them.

No dogbtymost educators would support the
idea,that pﬁbyid?ng a]tennativexmethods'ofinstruction,avaiTab]e to

both sexes, is the most desirable vay to provide for 1nd1v1dua1 and

-

°

_sex d1fferences g i "

o ¥
14

. . o |
Teacher Discrimingtidn“ﬁgﬁinst Boys = L ‘ .

AY v .
-There are those who Fave argued that not only are the $chools

.more suited to females, ‘but that fema]e.teachu,é are not suited to

Théée pro-

ponents argue that more male ‘teachers wou)d increase the achievement
of boy$ in reading. Mith respect to treatment by teachers, a review

5 1
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. of many studies indicate that while ch11dren may perce1ve mojf negat1ve

treatment dur1ng read1ng 1nstruct1on, observat1ona] data 1nd1cat¢d no

yn

significant differences. in the way teachers treat boys rand girls
(Davis and Slobodian, 1967; Good and Brophy, 1971)7 Lahaderne {1976)

rev1ewed the findings of eight studies 1nvest1gat1ng the 1nteract1one

L) ‘

of ma]e and fem&]e teachers w1th students and stated that ma]e teachers

may be even more biased to same-sex students ‘than female teachers. “In
their‘extensive/review of studies involving sex of the teacher and

- ! ~

'students,.ahd in their own research Brophy and Good (1974) concluded
that the sex of the teacher was largely irrelevant/in explaining sex

differences in student dchigvement. * - —

N1th nespect to cr1t1c1sm and pna1se in. the c1assroom, severak
stud1es have revea]ed that boygrrece1ve slgn1f1cant1y more cr1th1sm
and negat1ve comments from teachers (Fe]sentha] 1970 Jackson and
Lahade}ne, 1967; Sher;dan, 1977) . There ig also an rnp1cat1on from

a Var1ety of 9 tudies that boys rece1ve more praise trom teachers as.

1

A
well (Fe]sentha], 1970, Brophy and Good, 19703 Eyerston,,Bropny and .

Good, 1972). However it was noted that -much of the teacher critjcism ;,

¥

and praise was directed toward high and low achieving boys: the high

achievers receiving praise and criticism; the low achievers receiving
&

criticism. Jn a review of eight studies which investigated the

achievement of males with male teachers, Lahaderne (1976) concluded |

that none -found a significant interaction between teacher sex and

.

..the achievement of males.

o b |

3
Vi
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Brophy amd Good (]974) cited other areas where ?ex of the student

‘is a f?ctor in student teacher” 1nteract1on . They maintain that
‘ :
teachers overest1mate thqbpotent1a1 ach1evement of boys.and have

-

1ower expectat1ons than for girls of equa] ab111ty They a]so state

1Y \

|4
that teachers have more negat1ve stt1tudes towards boys, part1cu1ar1y
. )

'
A

rd]ated ‘to the1r behav1or in the classroom.

To summar1zc the research on sex d1fferences related to ach1eve-

‘ .

ment, teacher sex% student treatment and sex roles, the data Support-

ihg the hypdthes1s that female teacheng§d1scr1m1nate aga1nst boys wh11e

s

nﬂ@p teachers\have a po¥1tive effect on students achﬁevement, appears

- - 4 .

" weak. - .

~

.tent wath the demands~of the school c]assrbomf In th1srsense the

The most'substantia]‘research to explain student sex differences

in achelvément appear to 11e in the area of sex “role. expectat1ons

. . '

which present a. conf11ct part1cu1ar1y for boys . Th1s conf11ct oceurs
x ‘

because the~ tr3d1t1ona1 male role which our soc1ety defines as aggres-

sive, act1ve, 1ndepeLdent dom1nant and object-oriented, is 1ncons1s-
,. . I ’ . A * 5 . . L . ) . . ‘e

traditional female.rple: passive, submissive, dependent, polite,

tactful, neat, conforming: and person-oriented 4s more, consistent with
) . . . PA . p :

"the demands _of the-classroom. Thus there is less conflict for females .

" typing,

-~
+

between ébc~g£d1 and classroom expectat1ons S N .

-

en a look at the theorles surround1ng s?x ro]e stereo-‘

Hav1ng t

e,

must now ask ourseives what these theorIESquan in actual

]

E]assroom pract1ce ““What can teachers- do to change those attitudes

v '”\ :_ : | | e .\if:;/” )
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‘dents wi]]~5ecomé,mqre aware of these subtle pressures which ferm 8

2 : ' B : . ) t)
e ) ' -14- .
which are sh?wn to narraow percept1ons and ]1m1t growth of 1nd1V1dua]
human’ poten€1a] in the ch1]d? How cadythe classroom become a p]ace IS

where eh11dren are enoouraged to deve]op a broad range of androgynous

traits as we}] as skills of critical th1nk1ng through reading, v1eWVng

and discussions. . : T« w

In the following sections you Qi]] find activities désigned tog - .

, 3

raise consciousness of sex ro]e stereotyp1ng in teachers as well as

e]ementary and sedbndary students. By participation in tnese ac?zyl- .

tieé'and fol]owing up»hith stimulating discussion, you and ybdr stu-

. -~

. » \ v
hidden curgiculum. - o . \
. . . . ot \
* ) ‘.;J ' .‘- ' *
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, EACHER ACTIVITIES -AfiD .EXERCFSES .. .
- .4 o ” ! oy
The.following section is intended for pre-seéfvice’or -
¥n-service sessionk with teachers. - | .-
, . ~ - . \
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_@bjective: . -

- . . ' - C e * N
%- General, Discussion Questions

’ -

) A
[ * L
4

. .
b - qQ
. . ‘ ~ A} ¢

The fo'l]iova'ing q“usestf‘s are 1‘_ntended,~to help .~teac'hers‘ become A

Lt A p J « P

more Taware of the1r oWn ‘values and bel.Lef«s ‘regarding”issues which> -

.- .
LI n -

. . y
are in a.s’tate.of change. There* are no right anawers -Th'e purpose -
~

.7

is to .a$s1st'1h the c]amffcat“ﬁon of 1d~eas w'h1ch may ‘not Kave been

‘cons1de;red consc10u51y or. at a,n adult.]evel A

Proceduf‘e, SRy L IR RS '_ R
§ ) .’ i ~ a -
,;- : Estabhsh a gr»oup of between five and e1g,L1_ peop1e, One person
shou1d be demgnated a% a fa.czhtator, Th\e srole of the fac111taLtor'
ﬁ

1s to see that ea'c»h pers-'On n. Jthe gr&up gWe S or her 6pinion 'in re-
B "4‘ . .

sponse to eacfh qdéﬁﬁun before,proceedmg to the next questwn. Tpe et

fpcﬂ’tator s.hgiu}d a]so bnng 'ti\e d1§c0551oﬁ back to f0‘cu-s 1f it pro-’

. ‘i. I8 .
,ceeds 1nto excess,we d1gre5«s1on~l wh11e pe,rs.onal expemences are

ya]ugb]e 1n~re]anq¢g andv respondtng »toqa questfdn,’, the fac1htator

e

ﬁ'"e'eds 40 exerc1se,\]udgmeﬁt regarqu t1me accordéd to the speaker,'

[l
-

and the reloevancy ~of'. fh'e' expeMence to the quest1on ;o
~ . - * <" P - - b ’ )
» 4 * N * - A
y 7 e 4 ' r ‘\ . v . « ’ .
[ Yy "" L3 ’ ) . . M ot
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[ .. - s
-~ ! < | o ‘ . ‘ . [ ~
! . . Lt ~
' [ .,‘ “ ¢ f s‘
v ‘ ! ’ - ’ ' ’
L v
’ - . '
Y | , /S ’ - » ! .
' ,’vl *; .; N
4 - b ,
e . . l ’
- -« * ‘

*
3




Ao

.
LS
[ ] .
i - .
" t

' o

3o
o, .

‘éy ' ’ 4, |
,‘} »
vy 5.

"2,
- 13.
a0 187

15.

16.
/]'7 .
18.
9.
’
20.

J21.
<22,

-Should men and women be paid équally?

\ . 4
o

who shou]d be respons1b1e for‘mak1ng the 1hportant dec1s1ons
1n “the fam11y7 Ce T ‘. . g
4 \ 3 ot
yho has the maJor resgons1b111ty for ra1s1n5 ch11dren7
4 .}
‘ﬁan a’ marr1a§e work 1f the woman is smarter than the man?
ILf the man 1is smarter? If-she.has a better education? Salary’

would you rather work for a man or- a~wonan?
MHhen dat1ng, whé shou]d pay? Nhen, ifl ever, should expenSesf
 be shardd?- - v ‘ .

Shoyld Tittle ooyS'be a]]owed to p]ay'wfth dol1s?

-

Shou]d women ever ask men f dates7 Under what c1rcumstances?

-

Shou]d boys be taught to cook- and sew? ) - ‘ ’

Should gir]s be taughtwmechanical jﬁjlls?

¥

" Under what circumstances is it acceptab]e for a woman to post-

pone her career? For 'a man te postpone h1s career? |

Should -a marriage be an equal “partnership? o P

] . . ~ ‘
Is it nd€essary for one person in a 'marriage to be "boss."
Are wqmen équal to men?

Sho41d boys and girls be treated the same?

, . /
Should marXtal status be considered in emp]oyment7

Shoufd a woman ble hi.red over a man w1th equaTN‘uallflcat1ons7

Shoukd alimony be abo]1shed? . . ’

1
Should there be divorce 1nsurance?

Ac

How shou]d respons1b111t1es for housework (insfde'and outside .

the house) be determined? )

Shou]d women with pre-school children work outside the home?

Are thére any occupat1ons more appropr1ate forr on]y one sex?
Which? * - .
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o . Textbook Analysis Worksheet - - R o 5

© ’ N TN - -
‘ N Y .
.

-
®

Objective°' ' y , o
| ¥ :

St “'The. Texthook Ana]ys1s;Workshe§t is 1ntended as a check]1st for
é&a]uat1ng elementary read1ng textbboks to determine whether there

is an adequate representat1on of, women of all m1nor1ty groups

’

! TN ." . ) '( . ' . 3 ! R
’ ‘Aggcedure: - T : | B L\

- Lo .
§e]ect the grade/leve] (9 reader with which you are most '

"famf]iar. If you -are not . fam111ar wa{haany,~se1ect one at random
/ ) : ol ~
\ and read’ the entire book Each story~in EQ? textbook shou]d be ~

‘talliéd once accord1ng to the sex and ethnic group of the main

4 .
character. The main character .is the person who is the major focus

of the story,_makes the dec1s1ons, or arouwnd whOm the act1on of . the

t

. -
T story takes place. ‘There are seven ethnic.and racial categories

'

fo]]owing the classifications: Boxquir1, Maﬁ, and Woman. These: ,
. ¢ categories are: i \

1. Caucasian--This category includes persons of Hestern
ot European origin such as.Ang]o-Saxon: Scandanavijan, and
! ‘ B - . -

. Garmanic. , T . v

2. B ack‘Amergcan--Thfs category inc]udps people of African

descent.

4 . *

3 Span1sh Surname--Th1s category 1nc1udes those persons
- N - - s ¢ <
- 'whose origins are Spanish, Mex1can, Puerto Rican, Latino
and oéher Spanish speakfhg‘countries.

4. Asian American--This ‘category inclqdes persons ofe« Chinese,

Japanese, Filipino, ahd other Asfatic origins.




. -]9,,\: ) . .
[ .

. . . .
> 5. Native American--This-category includes persons of Indian

L ©and E§kimo origin ‘ ) )
¢ 6.  Ethnic Minoristy--This category 1nc1udes persons from
" - Southern Europe such ‘s Ita]y and Greece} Eastern" .
AP ' Europe, the S]avic,countries;’MiddPe’Eastern,Semitic i
peoples, and others not previouslyfhentdoned. k;

' ' * .

7. Foreign Nationality--This category includes stories

-

about people who were born and 11ve in forelgn countries.,

‘ »

For each main character indicate the env1ronment where that

1 > ! [

character i's predom1nant1y snown. Also indicate the'"botton line"

.. behavior which that character usually exhibits. More than one be- e

havior may be checked for each character. When more than one main
character of the same sex shows the ame:behavior count it only once.
As you read through each story, whenever __l character is shown
ca We ;‘;?r'«?r\\ke
“1n an occupat1on or career, list that career. page of the check]1st
Mark each career only once for each sex and‘ethn1c group no matter
how many times it is mentioned for that sex and ethnic gro&%.
Count up the total number of careers mentioned for male and
compare it to the total nunber of careers mentioned for females.

a

Examine the career options offered for ethnic and racial groups

’

to determine whether such groups are portrayed in.a variety of pro-

i!, fessions at different &onomic levels.

] M |
To find the ratio of stories ’een males and females add the

total.number of stories for males (Boy, Man, Male Animal, Male Folk.

L]

.
. .
) ’
RN . . N
.

4
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Ferntasy, and.'Male Bi

b

- . ) "' ) .
pgraphy)-qnf compare it to the total number of

.stories for females (Girl, Woman, Female Animal, Female Foik Fantasy,

“’énq Female'Biography). If desired, percentages can be computed which

) - . . . -
® Will indicate the prqpoﬁtion of each ethnic group representéd .in the
Y. 1 .
stories. ' : - )
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. ’ o Textbook Analysis Worksheet
Title of Book(s) and Level(s): ’ . .
Publisher and Date: 5
Grade gevelf
. MAIN CHARACTER x ~ )
.é / .
Boy *+
. 7 - :
Caucasian _ : ' . <
. ~Black American : ’ ——
. 9
Spanish Surname’ ’ '
- K;jgg'Amer?can B . >
v . . . N . '<
Native American -~ - -
* " " Ethnic Minority , ~
s Fbreign Nationafity ' -8 \
&
, Total
. . p . -
" J . . | )
R ~

'




' Man s

)

Caucasian

»

Black American

_ﬂ_,__Spam'sh Surname

Asian American

Mative ‘American

Ethnic Minority

) .

Foreign Nationality

\,

Ay

Caucasian ‘

Black American

[
Spanish Surname -

. Asian American

[ b4

Native American

Ethnic Minord ty

Foreign Nationality
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Woman Vo
’ ,'
"Caucasian b - i :
@ - Ks - T
Black American N \ . [
/ N
‘ Spanish Surname, i ‘ . <
_ Esian American S . /)
7
Native American - .,
Ethnic Minority. [ ..
Foreign Nationality ' - ’
. : - 8 ~ t
, } I ) 4 TOta]
. B . ' . . )
A 2 . N
7 . . N 3

i .

Male Animal

Female Animal

Male Folk Fanfasy ” * . Total:

M ] , N v f‘"’ BN .
Female Folk Fantasy . e o . " Total:
Male Biography s . ' - Total:

S Féma]e_Biegrapny = N Total: ”
“ Boy and ‘Girl o ) Total:
Man and Homan - . ~ ~— Tota{:
. Neuter Animal-(referred.to as "it") ° . Total:
. Y “ e
‘Fact Stories } - L .3 Jotal: .
" Poems ) -0 ( L - Total:
4 ¢ * [ W ' )
* ‘ ~ ) ’ ’ \‘ . 'u-v” ’
/Jt"N -
. i 2()‘ ) v . ‘
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o - ‘Environment and Behavior of Mair-Charfcter(sy ' -
i hdl -
. . . " ‘ o )
s : -
. . ‘ Male-. Female s
. ’ . » - -. . - * ’f—;,\' \\
Environment 2 : e . . 7 ‘
+ Indoors . ’ :
Outdoors -+ . ‘ § ) )
= » . N LT ' . * v
\ v ‘ ! .' = 0°
Behaviotr of Main .Character(s) . ° ' _
: — o .
. 'Aggrjess1on L .
« . Physical exertiqn- ) .
Problem-solving ability . . ’ .
~ Independence ) g
Engaged in fantasy T . . . .
- r
o . " A | -
B.emgud'nrected by others - _ .
Lo e
Passivity, dependence A e,
"Imcompetence = A
L VO . . ’ ~ ’ -
- ) . [}
‘.. 1
Y - . . " -
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Careers Shéwnfﬁor Males
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Careers Shown for Males {Cont}

. .

- ! .
a - Native thnic Foreign
Amerigan Minority Natiopality
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‘Careers Shown for Females

- “ N A R ‘.,
, * e Spanish ' Asian
Caucasian Black - Surname "American
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.. Teacher and School. Inventory
Objective: - d

The phrbo§e of . this inventory is to determine in what subtle

ways sex role stereotyping influences the education of boys and

91515. ‘ . ' _ '

» .

Procedure: . ' . )
- LY
d ]
Pass out a topy of the inventory -to all teachers in your
’ M - '] v

In a lérg group

- school.: qu1ec}‘them ang tally the results.

s
. \

seésion reporf'the results, and discuss wHy fhene.

.0 0l

‘perception on some of the questions. Ask for specit € peferences
[y O Y e
Sy " N . - * ¢ ° .
when discussion s taking place. - !
' 0
. / .
- .
4
: ‘ s )
S . ’_ .
v * .
A\ .
)

~
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A L
. Teacher & SchooW'anentory" /
- Yes Sometimes  No,
Do teacherglaaVe different expectat1gns “

for boys and girls? 1i.e. grades,
behav1or , . .

Are classroom act1v1t1es or groups
assigned on the basis of sex? - . i

"Are instructional‘or Fécreationa]

games assigned on the basis of sex?

* . . .
Do. ¥eachers use diffdrent methpds of
reward and punishment for boys* and
g1r1s7 o R

[ ¥
Do teachers describe and/or prescribe
behavior on t basis of sex? - i.e.
"Why don't thel girls bake some cakes for

L™

Jthe cake sale?" "Girls do not hit!

Is there sex role steréetyping in - -
curriculum materia]s? e

' Arghany courses Segregated on theg

baMgis of sex’

Does thevcurr1cu1um include maLer1a1s
which show women in a positive light.

Pre boys and girls encouraged tb |
pursue non-traditional careers for

“their sex?

Is there an equa1'number of extra-
curricular activities & sports
available for boys and girls?*

A

-
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EXERCISES FOR ELEMENTARY. STUDENTS

[ 4 .
1

-

" 4

Objective: - T5§determipe sex nole stereotyping in children's

Co atﬁitudes
S~

WHAT DO’ YOU THINK?

-

Materials: Student’Attitudé Checklist
' a 3 .

.

Procedure:

s

.

-

-,

o

ya

L3

/

1. Pass out $tuden% Attitude Checklist. Ask children ta

-

put a ‘check in one column after em‘state’ment. Read the check- .

tist.to the students repeating each éétiv}%? twice.
o 2. Discuss the answers to each activity. Have children ex- .
plain their reasons for answeriﬁg as they did: Ask them under .,

what condqitions would it be appropriate for a pérson of éithg?

sex to perform the action.

£o0llow-up . . o - . .
A . .

Following the discussion‘ask,jf any pne'evér would change

~ )
any of the choices he or she selected, and have thsﬁperson explajn

why. « . ’

7
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v
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S | : .
STBDENI ATTITUDE CHECKLIST

|
i

~ B e oL \ e
Put a,check after either "Boys", Girls", or "Both" depending on

& _

B ) . . 4 /
who you think should perform the following activities. ,
’ T 3 .

{ . S .
' ' Girls /q Boys Both

< \/’

[l

Cooking \ § 7 —,

Séwihg : | » 7

Ta(inguouf garbage

v

Cryi ‘ ’
_y/ ng‘ ' Lo

Washing dishes

Wearing jewelry

Babysitting ‘ . >

Climbing a tree

Playing bésebh]] ‘ -

Hitting another child

.- Kissing mother

k4

o Coing camping

» Getting jnto a fight 7

»

Knitting - ) » . f ] ) &

Helping mother around the ) 1 -
house . . *

Kissing father

_ -

Playing football ~ ' L ¥

~

' s >,

_//}/Asking a person for a date /ﬂ ’ :




v
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birlky

e

Boys

- STMDENT ATTITUDE -LCHECKLIST (cont™d.)

Both

Wearing a wlig -

“Taking home -economics in schodl .

Taking shop in school
——

Ironing clothes

Setting table for dinner

s,

Cutting the grgss

Shoveling the snow

Doing gardening

Raking the leaves

~Playing basketball

Embroidering &

“h

Bdking

PN

Going fishing
" Flying, a Witte

'55 . ’

PN
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WHAT'S YOUR SCHOOL LIKE?

CAy

L4

Objectjves: ‘Toedetermine‘the children's percepfions\of sex

o

role gtereotyping in their classroom and school

Interpret information co]]ected and deVIi/Ax

- . problem- so]v1ng strategy - .

’

Materials: Children's School Questionnaire,

-

Procedure: . o -\

1. Pass out Children's School Questvonna1re Ask children

-

~to fill out the quest}onna1re based on who they th1nk usual]y does

\

the.following jobs. Indicate fhat their answers can"reflegt what
they have experienced in other classes or grddes, or what they see

hagpening i?ounﬁ them. They are to put a check in the column

.

if boys usually do a JOb "Girls" if girls usually do a

"Boys,'
job, or "Both" if both boys and girls do a jobﬂabout evenly.

. . e g . .
* For exampﬂé: Which 'students wear ribbons*in their hair?

AN

(Pause for answer) After this question you would put-a check
under "Girls" if you think that mestly or ohly girls wear ribbons

Jn their hair. . . e C s '

2. Regd the euesttons oral P to the class-so that all ch?ldren
. ) ! »
grezﬁb]e Yosrespond ?egardless of reading abilitys Tell the chil-

~

.dren not to put their names Qn'the questionnaires, and that their
responses will be dnonymous.

"3. Collect the questionnaires and assign a small group of stu-

dents to ta]fy the results)fok each question and"presemt the-:results

(S

to the‘cl/ass.L Give them a blank questionnaire on which to record

their tally. .
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Day+2

Procedure: - o a

; 1. Have the group present the results of percept1ons regard1ng
l
performance of jobs. Jobeby Job'ask for decuss1on.

Z. Raise the fo]]owing questions to those jobs which are
. — ' ’

peree1ved to=be performed by mostly one sex. ‘ ) -

a. Uhat reasons*might exp1a1n why mostTy g1r1s (or boys) do

+

this job?

b. Does everyone agree that on1y bbjt"(or giris) oo this.job?’
© ¢ Mhy do different pe%%ha think differentithings?
d. Should only boys or.gir1s perform this job? _
3. Ask students to propose a—{fretegy or strategies so that;
both boys and girls perform these jobs in the cltassroom. Have them

set up the cond1t1ons under which they would implement this strategy.

&
N

Fo]]ow-UP‘ . . L :
. : 4 \ . '
After some time-has elapsed, readminister the Children's

S
T

hool QpéStionnaire to deterthine how well their problem-solving

strategy worked. ' ‘ vy

y p -/
¢ - \//\) .
e T
@ ?
ot
. ] \
)
t ~¥ 3




<~ Teacher's Questions ¥ .

‘Which igudents:move desks, chairs and other fhrniture?‘a '

4

. ) " - _,‘
CHILDREN'S SCHOOL QUESTIONNAIRE'

LA
. D . Y .
: .

L4

Which students does the teachew ask to carry books?"

- , .

lo

Which students help. serve fpood in the lunchroom? \g‘

S N

J
Which students set up and orun the filmstrip and mov1e progectors
for the teacher? _ )

.. . . .. L

i _ ‘. . v e —
Which $tudents straighten the bookshelves?

‘. .. ‘ s

. Which students get more praise from the .teacher such*as the

teacher saying."you do nice work, neat work, good work?" etc.

D4 /
Which students set up chairs for spec1a1 programs in the-
gym? . .

Nhjch students he]p in the school lébrary? .o 4 A

..
Y. hd

Which students tutor other ch11dren and he1p them in their
work?

.

*/

¢

.

e
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. . -
5 Children's Form C
S CHIILDREN‘S’§%CQQEST‘IQ;NAIRE o
L - | Fo 0 .
Jobs C . *~ . Boys C Girls
Vo . F’.’g , —_—
Carfying Books, ’ T N
- .V ] - 'l‘: ry e r i
Serving Food , i f | ’
: o _ , x :
Mo¥€ desks, chairs & * : . .
fyrniture ' - .

Run filmstrip-and movie - )
projector . e~ . -
e U 3
» : ' . e '
Stra1gh§en:bookshe]ves W RS e ’
_Set-up chairs in the gym \o .
> _ . . ’ 4\\ S
. : — :

Help in the §ghool .- : ) \
~library A

. . . A .

e
p

Tutor other children o \

. *
- , R
* . > g : '
A n . ' # . ,
. , : I
’ -
- N -
i
. k *
! LY
- ’ . . o -~
. »
L. . % (s .
. { ‘ { LI N s
4
! 4’/ EN M + o , -
. - e -
L |
- - P »
-~ L) . .'
- N
» o
- . .
. g
- . | v
£ K
‘ ¥ N ‘}Ql
-
,
i -
. .
s
4 -
' SR IO A
4 3 .
¢ ° 24
-~ . -
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. WHAT DOES YOUR READER SAY
Objective:- 'To"determine the extent’ of sex r'oles ter‘eojtyf)ing

« "+ 1n the classroom reading series .

~ i N
Materia]s: Paper, pe..ncﬂ’, bas‘a]"readers‘, ‘Worksheet

“'#frocedure: ) . , .. .o . .
1. Have ch11dren fﬂ] ‘out the Textbook WOrksheet on a _"%

/'/ v B < —lly
’/basalﬂer wh1ch they ha/ve tomp]eted \The c]ass may be divided

~

into as many groups as there are chﬂdren read1ng “on UferEnt

"¢ levels. S Y : Ry

L ot A

2. Exp]a% that the main charg:ter is the -Mn who is the

most 1mpor4tant person in the stog The children are to record °

L

the sex of the ma1n character in each story of thelr reader.
=‘_§

F 4

3. They ar‘e a]so to taHy the number of p1ctures of eaﬂ

>

sex Jfa p1cture has ,,both boys arrJ g1r]s, they are to decide

who is the most ?portant person.1n the p1cture and record the-

p1ctur,e based on the sex of that person - In 2 word or two they
/

should descr1be what k1nd of act1on g‘at character is performmg
i
‘ Wave each df the groups, report their resu-]ts an®d tally the

»
tota]*number‘ 1n each Category across aH'?Jooks

. ’ .
Y : » .

5. _Raise the'foHowmg QUestmons»d v )

\ . . . . o . '
a. Are. there as many stories about boys a& girls? Men as
e\ . . ' ' '\ ~ PO . w
Women? ' v o wL . : ) o

-

\Q. Should there be -an even number of stor1es about-boys.
\ , . .
\1@ g‘ir]s’7' T 6. 77 SRR
, - - .

®




- .

c. /How are boys and g1r1s ,the same in these stomes"

=37-1 Y, <7 e 0

- “
. How. are they dif‘fere ‘ - _
. N
d. How area men and women the same. or different -in these
"staries? § N ‘ o .
’ - Arg the children. in these storiés ]1ke you and your
fr1ends7 .. \d o ’
f.' "What kind of changes wou] youslike to see in your
R ) .
‘freadmg books7f o - ~ |~
* ‘ ’ [ ) . | .
Follew-up : ., o _ . : , ct )
Hrite a ]etter\_to tde pub er reportmg the f1nd1ngs of
.~ ' . N
. your worksheet. Te]l the ,ohbh what ybu w0u1d 11ke to 'ee *
e . B " S v -
in reading books R ‘ .
v . LY ' v ", . *
. - ' v - ..
> ¢ - "o -
| - CUN L )
1 ¢ t .- 4 N v
”» . " i N 2
? ° ; : '4 '.,\ s
; . , N i . .
X - ‘L‘ - - 7 ‘.
¢ h N . 7 ¥
] * ’ , v ° ’- '. 5 ’
L] - ;‘ ‘ .' " 1 )
a R ”‘ ~ h ® o J ‘ . . B "
"~ N ’ . - ‘ ; . . 4
“ ot
v .' AT " ‘ M “"—/d
’ ‘ . s -
- ;‘ ! v‘ % . . '. L
[N '| 14
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’,_Né'm%'ot Book: L .o ‘ =

Main Character ) ' ,' ' -

s, "Boy(s) . I ~ )
Giri(s) N

PR

Marg

_ Woman - SRS

£
1 '

" .7 Nimber o‘f PictMes . 2
L Boy(s) - _“: b . ‘ : | ‘
T sini(s) '

- " Man = 2 | &

. ' - Womah ’ - _—
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WHAT WILL YOU BE? o
‘ N T aaap———-

Objective: To conduct.and report the results of oral ?nterview%;,'
. * - ! . .

o to examine the types.of careers available for both’

v

sexes in c¢lassroom material
. ‘ Collect and organize.information on a relevant topic;
consider non-traditional career optdons

Materials: Classroom textbooks, pgpci], paper, school and classroom

. »
Tibrary.

-

"Procedure: .

-

> ] . .
1. Using the school and curriculum libraries, provide a variety

_ of books abou't careers on a-number of different reading levels.

Display these materials‘afound‘the room, on a reading table, or on
. - e , o '
‘the window siTls. oo . .« ' 7

2. Havethe children interview their parents on.the kinds of

. o ’ . . s A
careers the parents bave. (Remember, homemaking is a career?) Have

fhem ?ﬁnd out the kind of training needed. for that career, and the

kinds of duties that are associated Nith it. Report their results

" to the gﬂass. List separately on the board the variety of career%
. [ v : \ . . ) . y ‘
repori2d fer mothers and fathers.

’ . t

. 3. Break.the class into heterogeneous groups of three to five

4

?ﬂﬁldren. Assign each group one of the 61assroom'textbooks. Have

/

them make a2 list of 411 the females pictured in occupations-in that

' NP . -
" book. Have them do tnhe same with pigtureS»of males. Discuss the

P

- %
differences and similarities.

¢ N X . - . ¢

-
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: CLos » ) / . : .
( ‘. . \f ' o * . . g -,
‘4. _Ask each child to decide on a career whieh-interest him
-

or her. Have .each gathes as much 1nformat1on on.that career as

-~

he-or she can frqm\$nterv1ews and books. Create a class book of

° ’ 4 s . e
- career information. - L . R A
i . 5. Have Chf[#;gakbr1ng in or drgw p1cture§ of men and -women

o

in d1ffeyent occupations. - Create a c]asgroom,bullet1n board of

r"" ‘ ’
these p1ctures Pay partﬂcu]ar atteb&?on to people in cargers which

were former]y dom1nated by one. SEx .. . . 'fﬁg
- , | . -\."’, ) o "‘(}"_; =
. — . . £+ -
. Eollow-up: . et -
. N ‘ . - S * A
. 1. Mrite a.letten to a woman in.a job that usually men
. performed. ’ ’ x .
L / ‘) - . . - .
. 2. Look through books and magazines and c1ru1e p1ctures of

men in jobs that women abuld JUSt as eas1]y do. Do the same thing
for jobs that women do which could also be done by men.” -+ -~ .

. Iy
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WHAT YOU SEE ON TV 3 -
. . J ' »
Objective: To determine the extent of sex role stereotyping on
* ’te]qvisioh - - x’ -

To develop critical wewing skills ,

Materials: Paper, peneil, Television Worksheet
‘ ' | -
Procedure: ‘ . '

P

-

1. Have the children watch television for at least two hours

« and respond to the questions on the Television Worfsheet.
f , \.‘ 3
R v % "Discus@ptheir responses on the Television Worksheet. .
. W ;-
\ . ~
. Follow-up: '
e

Write a ]etter to your TV stat1on telling them what you
like and don t like about what s on TV .

1

-
-~
o
..
. ’
- N f ]
\- a
' _ a
» - -
~
”
f V # \\
ﬁl .
. - -
\
4 v
. . '
- . P
L] L3 - ,
..
4
r
’ . - s

-




What does television'tei] us about thifway boys and men.live?

. : , -42-
1 5 1y

TELEVISION WORKSHEET

’

is the main character of the show? -

\ ~ N '.‘

kinds of jobs do the men have?

kinds of jobs do the.women have?

do the boys.da?

L

do the g1rls do?

kinds of products do men advertise?

3
kinds of products do women advertise?

does television tell us about the way girls and women 1ive?
. »

-

“r

\

\

Is the world of talevision like your life?

o~

What’ hOJ]d you like to see boys and g1r]s, men anag women, do on

TV that isn't there nNowW2a

What kinds of new programs would you i%ke to see?

’.

{
Who
What
' What
What
4 What
- What
What
What
\; .
& *

o

it different?
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YOU AND YOUR TOYS

\ . N
. ” “@ v °
v . . -
. . - N

-

-

Objective: To develop awareness of se% role stérebtyping in
!}\ ' 'cHi]dren toys and in adve}tising of these pra?uét;.
Matetjals: Toy packagés
Procedure: - '
1. Have the“thildren briﬁp in toy packages or pictures of
toys in cCatalogues wﬁith:have pictures of children on them. i.e.
- erector sets, science kits, nurse/doctor kits, do]l.boxes, etc.
2. Ask each child to describe gqther the.package'or picture
and the toy that wept in it.

3. HaJe them separate the packages or pictures into ones

with on]y boys, only 91rls, or both boys and g1r1$ on them

]

' 4. Ask the fo]]ow1ng questions: - ' /
t . a. How many girls p]dy with toys that have only boys .
on the package? V - . ’

b. How many boys play with toys that have onl) girls
4

on the package? .

-

c. Is there any toy which only girls should piay with?

d. . Is there any toy which only boys shou]d‘p]ay~with5

‘ 'F011ow-up:i{ S

Have the children write 5 letter to the manufacturer of a

L}
..

tovahdse pdckaging they ebject to.

M




L4

'STEREOTYPif AND MODELS

. . E 3

OMective: To distinguish the denotation and coi@tat?on of

"stgreotypes" and'"mode]s":

_— & e .

.Materials: , Paper, pencil, magazines, newspapers

Pfocedure: _ -
.- /

1. Ask the children to think of as many words as they can

L

to pescribe girls. Then ask them for as many words as they can

to describe boys. Put these words on the board in two columns
- g - . >
and arrange, if possible, according to polar opposites.

loud = Hquiet
toughn‘* soft
lleadé} follawer
messy neat
stfoﬁg weak
rough | carerL
o e & -
never cry _ cry
- handsome . ﬁ}etty
2. Ask the children which of these words describe qualities
which are good or useful for a person to have. PUt stars next to
those qualities. Have the children point where it might be good
to have botﬁ qualities such as sometimes being-a 1eadér'3qg sometimes
bdiﬁg a follower. . !
3. Tell thildren that both of theseco]umnsarp steneotype§.

Ask them™to think up a definition of what a stereotybe is.
\
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4, Have them pick out all the words they would use to describe

the Iu:n%of ‘person they wauld 19ke to be
5. Ask stndent how de tney‘TﬁTnkxijereotypes are formed.

Da&‘z

.- 1. HaQe chi]dren Ering‘in pictures of peob]e in magazines or
- newspapers or peop]e on televiSion who they ‘would like to be.

A]so have them br1ng in pictures of people who are not like them

at all. Create a bulletin board of tm Positive and negat1ve models",
children have brought in. - ‘

2. .Ask the children what it is.aboyt the positive models that

makes us ’!nt to be like them. ] : .

. A
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" EXERCISES FOR JUNIOR AND SENIOR. HIGH STUDENTS -

WHERE'S YOUR HEAD AT?

Objectives: Ig/becomé more aware of and understand the meaning

. A}
of sex role stereotypes -

4 *

L

@ -

To becomé more aware of the difference hetween‘{raé
ditional roles and psxgho]og{ca] androéyny' ’

& To develop sk.iHs in interpe;sonal communic’ation
Ip learn to participate in ;ma]] group discgssions

1

To summarjze and orally present material from dis-
cussions . . . ¢
Materials: Pencil, péper

Procedure:.

Explain to students that’everyone w;ll participate in a series '
of small group d1chfs1ons over 2 peraod of eight days. The on]y'
requirement is that they g1ve "each-of the toﬁ\cs some thought and”
share the1h\Fhoughts with the.grogp. Break the class i¥ito groupsfof

three to six on any criterion. Try to have apprqximatejy the same

number of both sexes in each group. For each session that the gorups

- meet, have the groups designaté one person who will be responsible

4

for reporting to the,class. ‘During the group meeting time .
the teacher shouid act as a member of each'group for a short period.
. , g ,

The teacher's role should be that of facilitator. °

-
-
-

) ¢
Day 1 Ce .

Have the girls in each group-write ten characteristics which
deseribe males. 'Hi;r the boyg in each group,write ten char&éteristics

which describe fema e'_s. Have both boy3 ahdﬁir]s write ten charac- -

!




*
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.ter1st1cs which descr1be an 1dea1 person

13

First have females read those character1st1cs which they wrote

descr1b1ng,ma]es. Let discussion follow. .Then have the males read

< N . . '
those characteristics ‘whifn they wrote ‘'describing. females. Discus-

_sion follows this. Then have all the students in a group read the

characteaﬁstics which they thought described an ideal person. Have

13

the group write down gghose charaeteristics which could apply to

-

either a male or female. ‘Share this description with the whole class.
* "‘ '

)
7

L,
Day 2 ’

Have each person make a list of the advantages and disadvantages

* .. . , P '

. » t i - »
of being male, and anether one’for being, female. Have each member of

‘the.group share his or her list. Group(dis;u$sion follows. Each -

group ﬁresents summary of the group.-discussion to the whole class.

»

Day 3 . )

Have the studpnts make 1%st of‘those‘things which they 1ihe
about“being fﬂmember of i v sex, and, those things’ which they
- don't like. _Share with th . Share summary of d1scu$s1on

Vﬂith the whole class.
Day54
Have the students write'up their o@n list of things they

wou]dn t° do as a member of the1r own sex. Have them also list the

-th1ngs they wou]dn t do as -a member of- the oppos1te sex. Have each

‘share their 1ist with the group. Present 5um¢ary of discussion -




L2

Day 6 ok

. 7 i
the groups discuss the results of the voting. Present summary of
discussion to the class. ° *
JDay 7 ' ‘ . . :
» N * ’ -

~sent summary of discussion to the class. - . * -

to “the b]ass. T . } .

Day 5 ° L & -

Have the students discuss. the meaning of "stereotype”.: Have them
-  J
discuss any social pressures they fee] to conform to trad1t1ona1

iereotypes such as in dating. Ask them 1f there are any careers

which they would not consider because of\the1r se¥. Discussion

-

follows. Share summary with the class. . 1 -
' \

. ®

-

L

-
-

Have the students Tonduct a secret vote in the class. They .
A . | .

must 1ist their\sex ¥nd indicate, by yes or no whether they have

ever wished to be~a member of the opposite sex. Tally results. Have '

’

Hdve the students draw their owWn .life ]1ne w;%tumg in.what- they

P AR ’

wi]l-be doing at ages, 20 through 70. Have them write- a*paragraph on
a typical day at age 3i‘ Then have’ them do the same activity bu¢ as‘\ g

a member of the oppos1te sex. Let the students present gas1r ﬂater1a1

'

to:the members of their small group and discuss thair f1nd1ngs , Pre-
' 3

Day 8 . - S

4
Have the students maPe a list of a11 the th1ngs they" expect to

b.e respons1b1e for when they get marrled. Have them also Tist fhe
o’ X . : ¢

responsibilities they expect their spouses to assume . " Some' topics
’ N ) . " N h'. .. ’i_.' ‘ ""
g 51 L
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who. works,,who hékes c&re of Work in"the

's of the house, the yard, the pets, who‘

o hand]eg thh,maney,-chooses the fﬁéce to 111e, and wi®.cares for
- - “
ch11dren., Have them sharexthe1f’11st w1th ‘Lhe members of the1r
T ‘_4 group. Pnesent gr0up*summary d1scuss1on to whble class
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& . - FrAcTURING FAIRY TALES e )
o O'Bjectiveshz To be auare of the‘%ex ro]e?w.*are .deplcted din
K . ‘, .. - popuTar falr‘y ta]es’\ o ; co e _ .ﬂ\-
‘ ' ¥ -8 l'a‘
S £ rbcogmze a’ recqrrlng them€'1n fairy ta]es o

*

To -modgl a trad1t1ona1 st 1e of wratﬁn |

d; L y g
‘4ater1a]s COp1es of trad1tlona1 fairy tales, paper, pe‘ncﬂ
9 and The Prattrca] ‘Princess, by, Jay Nh]tney, Pareots

[ p ﬁ"\- W

- .

N - ﬁMagazfne Pre.ss, 1969
. . » L,
> Procedure: A - . : - '

: J. Tel]\jhe students that you want them to compare two . — .

] - .
fa1ry ta? - . o co I

N v . v - . - —

2. Ettheyr have the stude@s read, ar read to them, either . S

L Z

o,
3. Ask them w these two .stories are a11ke, and how are they

. W .
/d1'§ferent - o . . t "

\

_'- a .
*’- "Snow White or C1ndere11a Then read The Practical Pr1ncess

4, ‘Their #signment is to do'either .6{@‘ . the following: .

'a'.‘ Select a fa1ry taLe and rewr1te it, Jreteﬂ 1't on tape,.

T , changmg the sex of the ma1n charatter and any other,charac.‘w
> ter necessary. o .o~ ;o - "’ -8

- . M - -’ »
o y o , . : . .
.

b.. Ur1te or record on tapp an or1g1na1 fa1r;y ta]e in wh1ch

(B e
" "T' I . " the charaeters are hot. 11m1ted by any sex stereotypes/
. - l\ .
' ° ., 5, Have the 9tudents share thmr. 'stories w1th one another or .
b} . ) -
o w1t& lower grade chﬂdren . jp — ; A )
’ , \ . I3 . ' . 4 7o
.\ Y b e .
\ N : . . .
. . ‘3 [ Y . N
.~ ‘ [ : : \ i - o '
\ ’ = . = ‘ X R <
. \ ‘
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Follow-Up:

s

Have the Students bind their stories into books-for an ele- ¢

-~

A

mentary school library.* ,

Have-the st™ents conduct a story'program for elementary school

t

]

children telling their own storie’s.
.

-

tapes to e]eﬁentary school class-

.

Hgve the students lend their

rooms. o

»

- -




HERSTORY .
- . . , . "‘ i . -
Qﬁﬁectives: fg become ‘aware.of the contributions women have .made
. L] ‘ .
- ... to-society . ’ s
-, Lo : g Do .
’ — 7 To-stimulate.students' reading in the area of bio- v
e T g - -
" . graphy, . . S oL e

-Jo become famdlia{ with the schotl ]fbrary, and

oo Dewey Decimal System , . -
Materia]s:"q> School rand c{assroom-ﬂibraries, paper, pencil
‘Procedure: - e

1. Gtven ,0ne minute, have the’ students Jist as many famoﬂ% men .C

as they can. G1ven another m1nute, have them list as many famous

] - -

women as they can, Ask them to read the1r names they have listed.

N “ -

- 2. D1scuss1on quest1ons ey

a. If we exc]ude peop]e Jn the entertarnment f1o]d which
of your lists 1s ]onger? T »
A' ) .

b. Which of the womon ‘on your 11st are, famous because

of the1r own ach1q,ements rather than because they P

'7 were married to somepne famous? K

f

, - 3. anp of the students.*%‘asked to 1ocate_antaread either a

. N . ' . .
‘ sHhrt story or a bedk- ldepending on ability and Tibmary resources)

-

about®a woman who has made a contrjhution to‘societ*r A iis?;gf‘names“

will be provided from which they .should se]ec% a namep: (The school

librarian should be notified prior to’this assignment so that tocation .

Al
v
.
.
. .
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* . LN ° 1
of material,,is facilitated.) . ' :
.CQ 4. ‘Students will be dsked to participate in a‘notable Women . °

A'BooE'Talk, Each will make.an oral presentaijph of a book or short
. / -
story he or she has read about a famous or forgotten woman. They

.

shpuld be able to answer the following questions iny their book
talk. - <L - b \
- - \ . h
a. Who.was this woman? . . - o
: . X -, . g 4
b. What did she do that was out of the ordinary? . »
¢ “ 8 - : ,
c. MWould this person have beef unusual if sh& had been .
' : ' °
4¢ a mah? . .
. ) ] . 4
* d. Doe% she-deserve to1be remembered?
! . | — ' . ' .
. e. Is the book or story you‘haye read vorth recommending?
» kY ’4 M ,
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I PR, | FAMOUS OR FORGOTTEN, UOMEN' : ,
.A igaji]-.Adams .o : .- " . Maria Hitc_:ﬁ%]]*- S ,
Jane. Adams - S Lufretia Mott -
‘,‘Susa”n B. (Aptﬁ;)n‘y - o ' . 7% Lydia Mott o
'Cla}a Barton . ‘ - : . .F'Iorence N1ght1ngale .
Mar.y McL‘eod Bathune ) L_' , Emme]ineﬂparkhprsta -
‘o “NeTTi? Bly | . " Rosa Parks b
"o _Anne Bradstreet . , Frances Perkins
E "‘E\izabeth B]a‘ckwe]j . -~ JPocahontas = v
«» Amelia Bloomer - ‘ ‘ ' ’Leoﬁtyne Pr.ice i
.Rachel‘Carson . E T “ . Eleanor Roosevelt’ b
Sh1r¥ey Ch;sho]mc T ; . ' ' ‘ A.l_ice ’Roos‘evelﬂt"/ .
&ame“Curie | : ' . SaQaJawea- ‘ S
N I[sadogg Duncan .o : Margaret San,ger' T T
Do#,othe,a Dix ’ - 'Mar'garet Chase ém‘it'h..
l’\melkia Earhart' , ) ‘ Elizabeth Cady Stanton
Margeret Fuiler . \\Glona Stein=m .
'Sa:t*ah and, Angelina Grimke Lucy Stone S g
3 Indira Ghandi : <. | . Ha'rjriet Beecher Stowe
. Emma G:)]dma’n LT ' Maria Tallchief
\ Martha Graham ’ .;, g . '\.Harriet Tu‘bman ‘
Fannie Lgu Hamer - N v Lillian Wald
. ¢ Anne Hutdhicon ,‘ ‘ Mercy Otis Warren
_Helen Keller =~ | ‘ ‘ " Phyd Tis Wheatley,
iEn)ma Lazarus . v . ) %. é‘mma Willard -
*" Margaret Mead . h . Y Mary Wollstonecraft
LGo]da' Meir - S T . & Frances .Wright
Q ~Margaret Mrtche]] . (;«')- . ..‘ )
oy | | o




@ach column. - Documentaries and news'pro%rams are-to be marlegd adcord-
. - N ’ . . . .
“ing tU the sex of the annouhcer ’ - - )

»

»

! N . 0 * ‘ - ) . R N
. - .0n television prggrah§\ . ’ ) .
"To determine the variety,®f occupations which are
. , -

presénted for males females 1n te]ev1s1on programs

, ) ' To develop Ttritical v1ew1ng of .media -

- - ) . . Q . - ) ! . [ *

Mat?r1als:_ Television Checklist e . - .

Procedure? T . , ’ o - ¢
‘_1.' Pass out a copy of Television Checklist. Ask students ¥,

to keep.a- tal]y gf the programs they will watch They are to 7ist_
———
-the t1t1e of the program, and tal]y whether the main character or

..
chdracters are male or female. If there is more than one main charac-
. . ~ ¢ e

‘Y

’_

- ‘r who"g's male, mirk just one in the male column. - If there are two

LAY

main characters, one male and one female, they are to mark-once ini'

\ - ~—
In~add1t1on they are to list a11 the occupat1ons they see forg

males in_the programs, and all the occupat1ons they gee for fema]es
in the programc. They are then to Tist the total number of programs
they watchedﬂmadd Up .the number of programs with males as main charac=
tere,‘with females aé main Tharacters, and the total number of diffewr-

et occupations in whiz‘ women were employed.
2. Have the studfnts sign up for 1}ec1f1c tame and station slots
so that there is no duplication of effort, Viewing per1odAcovered

will he determined by the number of students and the length of the
e | \ .




{ ’ “ ‘. !" - ey
~ M . : ! i ) i . .
viewing period fér each studen : '
31 Have the tudeq&}.present the{r results orally to th
*class. As !ﬁey are presenting- their Hqta, record théir,r s lis

on the board. These results wqyld)ﬁnc]qde att the .information jong

the Television Checklist except the names of the prbgrams. ,\

4. Suggested Questlons_ for Discussion® "4
a. Compare the number of male to female *main tharactes .

+

b. Compare'the number of Jifferent careers presented/‘ r

("» - ’

men to the number presented foé‘wemén. .
L. 'wﬁsp does television indicate about the role oﬁ'wpmené
d. H}at does television indicatghabout the)rale of men?
¢ “e. Of the shows you watched, were there any char;gfers

whom you wéﬁad consider a model?

4

’ "_ -f. What, if.any, are some changes or- things you would 1ike ’\\

] & [

to see on television.

' -
"Follow-up: . » , )

Write a letter %o the nead ofuy5urkdoga} statjon indicating
your"thouggts abdut.the éurrent';rogramming. e . |
- HWrite to the-head of ‘one of thglméjqr nétwoyké givind‘yﬁgr

ideas r;gardipg thé'types of prﬁgrams you wéf]d Jike to see.
With a small group of students, érgate,a skit of somefh{ng
you woyld like to $See on té]eVision: or a spoof on a'curfenq'shpw.

“

3

Ty,
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TELEVISION CHECKLIST
» R ‘ \. e ‘e

" Name of Program

w
- "
"
AN
>
!
'ﬁns’r
, " a
&'
<
Total:
-

! \
i

/

Male Main

Character

L .
©
N
Total: W
-
63
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Occupations of
Males

¢

-
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),

Female Main |
Character

L]

L

S

Occupations of

-Females

-, * .
TELEVISION CHEC!LISI {CO?‘\t-.:I't

=

.

[4
.
M
.
-~
e
. ‘
B
.
’
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] " Monday
» Channel 2
7.9
9-11
Channel 4.
7-9
9-11
Channel 6
7-9
- 9-11

“

‘—.’—"’/

—Tiesday
Channel 2
o .
T9-11
Channel 4
7-9
' ©9-11
Channel 6
7-9
L9\

Wednesday
7-9
®9.11

¢

-58-

. Sample ¥jew1ng Schedute
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L d . ¢ , . , rd . ! AN
- : : WHAT ARE YQU. BUYING? - .
\ ' g ‘l ‘ . -
‘)ﬁbjectives: To determine sex role sterebtyping in advertising
) Identify th!'impljcjtly stated elements oj;a message
in both written and visual form.
Materials: Paper, p?ncjl, magazines, newspapers - .
Procedure: . )
o 1. Have>students bring’fn all the magaZInes and Sunday supple-

ments of newspapars thats they oan Have them, Q&£~OUt a11 the

il

- p1ctur%5 of peop\e in ads that they see,'and sepafztegthe p1ctures
1nt9 piles of ads with men and/or boys, and ads with womengand/or

girls. . ' ' -
, +
2. Have‘fﬂem organ1ze the ads into categor1es bas d on- products

W
S e

i.e. domestic cleansers, deadorants, food, cars

-

3. Ask'the fo]]ow1ng quest1ons~ . .
a- Jhat k1nd of products have p1ctures of women on them?

b. ~Are these products bought or used by women or men?

> =

c. To whom do these ads appea]7 N

=

.'d. Hnat kinds of produqts have pictures of mem omr them?

& . re these products bought or used by women or men?

f. To_whom do thes'e:ads'ap’pea]? y : . ..-

s \

©g. uhat bes'ides the product, are the advertisers selling? .

,' h. Vhat is the impiicit meSsage of these ads? What will 4
. “ - the buyer gain by having this product? - .: " f .
/ ) ’

. -t 9 ~
N . \\’
6b > -

/
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The South Bend Tribume, Thursdoy, Janvary 27, (977

e en 4
‘

the pvoplv'

» .. .._x.':.’%‘

Women really needed the ERA."
. Hult' ''m_a howséwife and thunk 1t's
© very low of you so-called women to
© work. Why can’t the men do thewr
Jogs? Espetially the ones who need
work, the ones who are comung out of’,
. prison, or the men who dre always
laid off
Shame on you dames for taking
Jobs n factories, or climbing tele-
phone pofes: or are fire hightgrs, etc
Sure, 1f you worhen need to work,
“there are other places such as hospt- |
tals and restaurants where women
are really ‘needed If you ladies can
leave jobs open for the men Llnen
. there wouldn't be as many robbenes
AN or crimes as there are
If women want as much money as
‘men make, let them work as hard as
men with 10 ectra pity Let them
work to get ugly muscles and ugly .
cracked hands They even'come owt
of places smelling like a man.
* Will my boys have jobs when théy
grow up” Probably not, because you |-
money-hungry.dames will be workmg,
a man's Job. Come-om housewives; '
we have nights too Let's wake up,”
arls, and werk-ia a more femunine
Nace After all v.here I» Vour femint-

v

t\,"
A HOUSEWIFE
South Bend . v i
R
~ ’
.f\ ¢
4
N 3 >




Objectives:

. - K W’””

-60-

}S-THEREoNOTHING LIKE A X DAME"?

.
- M [

- To examine written material fog\false assumptions,

if]ijca] arguments, inadequate reasoning, unsupported

~
-

generalizations, and emotive language

’ ==

To organ1ze an argument by detexm*n1ng 1nﬁormat10n

need% based on. ana]ysfg/g;/;;; problem, logically <

=
.
. organizing the }nforwtﬁon, and presenting it in oral
_and/or written form - ' .

) To\examine words_.for their denotatien and connotation
Materials: Letter to 'tHe Editor, paper,'pencil _'
.Procedure: ' / ’

. ~ o

1. Pass out a copy of Letter to the Editor. Explain that

this letter wa

People column.

s sent by an anonymous houlewife to

Havg the students read the letter

Ny

the Vo1ee of the

in c]ass.

2. Have them answer the following questions-régarding the
__// . - . v )
letter: I~ »
3. What is the cqnnotation of the word "d‘mes" in th3
letter? Compa e that to the connotations of the words
- I T T
"ladies" and "fromen™, and thousew1ves -
b. What does the author tHﬁnk is a “feminine" place to
work ? How are these places "feminine"?
c.. Write a def1n1t1on for the word "fem1n1n1ty" wh1ch _wquld-:

“be accepted by the author of ‘the letter.

def1q?¥1on af this word.

'def1n

Compare it with

- -

B . J

T '

qt1on.

-

65 -

Write your own

the di;tionany.
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.A.

.. :ihe student need ngt d1s?gree w1th the a

*

’

hd

-

=

3.5 ’Pcsk stude®ts to examine: e 1etter and va]uate the ev1--
t y O ‘w r‘:7 -
dence wh1ch 1s presented to su.pport the autho p~o1qt o“f‘ view. R
The ]etter shou]d be s,xam1ned for '1ts arguments and‘eva1uated o} .
thep bas1s of 1og1c, reason, evn!ence' 1anguaqe and genera41zat§ons.
4 ”» A
uthor of the letter ﬂnvorder

«t

d

.
‘to evaluate“it. Tne studeri should expect to- do some re:

% -

whether the arguments presented are, 1n fa

\

r‘t based on: accur‘éte it

[ 4
‘e o

- ~
N

stat1s+1ca1~ in

-— A—

mat1on . ¢
+ Q‘)

-

The ‘avaTuation of the 1etter should be prewéd in wr1tten 'orm, \

oral presentatien will be made YL . .

L4

fromhich ay

. - - .
< . ’ ’
' . » ] .

' . - ’ s ’ . ,
L v - ' - ’ .

FoHow up .

. * -
-
4 .
n
o
.

wr1’te ‘as 1etter to the Vo1ce of the Peop]e respond1ng to “the

s . I 9 "
author A, Housew1fe ( & L T - &
L4 0 3 ’ ~ » /
Write a comparable 1e€€‘er from ‘a per?on ho]d1ng a p01nt'of f.oTh
.view at“the other ‘extremé from "A Housewife- " . - S ’
R .o, . e + - t s . ph . I|9 L. ‘q‘ Y .
L) . ~ - - - <
¢ . ! [ ' .
f . : ‘:.l Y . -
€ . »
9. ' . - )
. . " ~ o - - "
) " -’ . o s
» . = . . * .
* - 1
- ¥ . T : b
- ) 3 .. .
.{., . g \
K ‘7 . ‘a r’
Y / » )
- -
E ) . . - ' »
’ 4’ - N . - ’ v’ - / h
. . . R . 4 _Tk\‘,'- 'cb
3 . > % ) ; “ s
L Pl € . P - tav . «
o " . 4 ‘ . . N
'a = v . ‘ - , ] % -
N — . y - N : , . D" v ! . -
,’&j .‘ . . , ‘
- - . . » - e ‘
d.; ) '
¢ [ ’ .". - ’ -
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