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Multiethnic education and }cadiﬁg education should be integrated. * They
’ . M [ .
haveé much in tomman. Both endeavor to ﬁrephre students to live and work har-

moniously in our diverse, technologjical society. Their advocates consider the

) .

’ e ‘
skill$, knowledge and attitudes imparted by both basic for survival. I believe,

. . - .
for example, that multiethnic education is the fourth basic "R" of 'Reading,

"Riting, and 'Rithmetic, the multiethnic "R" representing the knowledge, skills,

v

and attitudes necessary to respect and re#late to those ethnically-different than
¥ B — —

. » ' v

oneself. Yet, while multiethnic and reading education espouse similar goals,
. . .

they. often function as separate thrusts, _All too often, they function as .dis-

- parate thrusts. This paper discusses integration of multiethnic and reading
. »¢ education, proposes three multiethnic dimensions effectuated by integration,

and provides a list of basic multiethnic resources for-reading and language arts

geachers.
‘ .
1] , -

Integration of Reading and Multiethnic Education- - =

L2

Literacy is an essential goal of reading education. Preparing students to

" »

speak, write, and read well enough to survive in our literate society is essential.

Preparing students to work productively and live harmgniously in oyr diverse,

‘technological society 1is also essential(/ Thus ,weading has been used to instill

' ' . . N .
students with prevailing mdral and/ﬁblitical valu%f during different periods of
'R . ’ - B
‘American histery (Robinson, 1977)‘ Durjng the early colonial period, readers in

X 4 . , . .
New England were teught rs}(éious precepts such as in The New England's Primer:
. h — W

/

In Adam's Fall
We Sinned All

Thy Life to Mend
This Book Attend. .

L

\
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. ‘ . ~ ) M
.. < Reading materials during the decades of the 1940's and 1950's emphasized

‘.

family and child development,.épawning series of basal readers portraying the.

. . 1
™ jifestyle of the White, middle ‘class family. In the middle 1960's and early

.

- . 1970's the faces of. some textbodk characters were darkened and some stereotypes
M I

were removed. The'language, lifestyle, and the relationships portrayed in the

L materials remalned ba51ca11y unchanged. The emphasis was attached as racist

1976), and the much maligned "Dick, Jane and Spot

and sexist (Zimet, soon

rd
tumbled from their status as elementary folk heroes.

. N ' .

Literacy and socialization are basic goals of multiethnic education.
Multiethnic education counters racism in schools by attempting to dilute its
, .

potent effect upon minority and majority group ‘studentg alike. Curricular

racism--administrative policies, academic programs, and teaching practices that

Perpetrate White supremacy over ethnic minérities—lprevents minority students

’

frovrbenefltlng equally from school opportunities.

'
i

Indicatqss of s¢hool success,

s

espec1a11y reading test stores, c?n51stent1y place m1nority $tudents at a 1ower

-

achievemeny 1gve1 than White students (Rivilin, 1977;

/

v.

/ f

S., Commission on

Civil Rights, 1972Y. Further,White suburban stuagnts, isolated from social

often times develop distorted perteptions about

-

4 . . .
‘1ntg{acnlon with minorities,

S 4 - . ’
mfhorities; the perceptions are reenforced by White dominated school curricula

(Hiel aﬁé‘Kiéster, 1973).

A

Multiethnic educatian prepares, students-to live harmoniously.in a.multig

.
-
»

N

ethnic society via a school socialization process that.1l) reflects in curricula

.
N L J

the ethnic diversity of American society, 2) deals directly with ethnic group

dtfferences amd similarities,;é) provides -studeats expekiencés ahd opportunities .
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to understand their individual and group uniqueness in our pluralistic milieu.

The anticipated outcomes of multiethnic education are "ethnic literacy",

¢ .

. ,
fie.a T

dfminuation of racism and group prejudices, and, the cqncomitant enhancement

' .

.of human empathy, sglf—respect, amd respect for others (Banks, 1975).

/

Integration of muldiethnic and reading education woudd require changing

» . .
the.scoper of the''literacy" and "socialization' goals to "ethnic literacy'

and "pfuraiistic,socialiia&ion." (See Figure 1.)

-

4

»

. .

)

L

Reading Kducation
]

-

*

®

. .
literacy

Goals’

Multiethnic Education

-

’ \

ethnic literacy

. socialization eethnic pluralism .
L [}
) /
v
Myl tiethnic Reading Educatign -~
) . ethnic literacy .
pluralistic socialization™ ’
. ¢y
’ . . 7

Figure 1. 1Integration of Multiethnic and Reading Education }

~—

LY
B

;/l




ERIC

Aruitoxt provided by Eic:

e

It is npt satlsfactory to simply add ethnic 1essoﬂs ‘to ‘an already crowded

$%
A

Integration would not lower rEéding‘standards. Students would be taught requisité

réédiﬁg skills, but these skills would be taught through multiethnic contént

-

and experiences, thereby providing minority and majority group students ,reading
—_ * : , A
sktlls concurrent with cuttural understandings.

Multiethnic Dimension of Reading Instruction

.
P

Studies on the ethnic content 3¢ children's literature and readin rograms
] g Prog

* 13

report'that ethnic minorities are disproportionately‘underrepresented. When they

-

are included in programs, many of the chardc;ers and situations are stereotypic

-

. L . . i
or superficial (Yee, 1973; Blatt, 1968). Studies comparing the ethnicity of

.characters in reading texts with the ethnic ijdentities of the students using

13

' L3
them report that White characters dominate the texts as main and incidental

characters irrespective of the ethnic group affilitation of the readers

- ‘ r -
.

(McKay, 1971: Winham, 1975).. It is clear that ethnic minority experiences in -

.
.

. reading materials are misrepresented or underrepresented. The following guides
. R

‘ 7
are offered to assist with integration of multiethnic.and reading education:

1. Reading materials and insttuction shoyld reflect the ethnic diversity
- . . . .V Ll “

. 5

existent in the United States. ’ ’

. ¢

This dlmen51on requires germeation of readlzg instrugtion and materials

-
‘

with multlethnlc themes and preriences The xntent is to expose all students\ ’

fo the cultures of Asian-, Black— V%tlve—, and Span{sh speakxnﬁnencans

.

L ]
4

~

secondary readlng program, ngr is it satisfactory to add a few m1nor character=
‘ ;*; v *
to represent méﬁprity people to the chlldreh s 11terature of an elementary
F

«*" 3

program. The additlve approach—-adding a few token lessons 1in mlnority historical

" N f

events, persens, Or, cultural contributions-—perpatuates the gbtion that minorities

\




. . . -
.

are not*an integral part of society. Thus, two questions shbuld- be directed

“ .

at tMe ethnic characteristics of reading materials: 1) Is the content permeated

with multiethnic tRemes and concepts? 2) Whag images are evoked by the content's
.- * v - * . . . - .

v
themes and ¢concepts? For eﬁample, what image of Chinese Americans is evoked in
L . Pl
reading materials? If students learn ,nothing about the courage, resourcefulness,

5

and the endurance of Chinese Americans, then students will rely on stereotypic
. ; ) ‘
images learned outsigesof school. Chinese Ameridamw students may internalize

>

the image as aﬁB\opriate for their self-concepts and adapt thgir classroom

behavior to fit the stereotype (Chang, 1975). Yet, stories such as Laurence

Yep's Child of the Owl npn—stereotypically,portrays the experiences of a

twelve year old Chinese American girl, her impressioqngf life% suburbia -

and Chinatown. Or, Richard Erdoes' The Sound of Flutes and Other Indian lLegends
¥ . ' 4 .

presents Native Anerican Chevenne, Sioux, and Crow legends as told by the

s

story tellers. This criginal folklore, Native American words and nares are

.-

used when appropriate, portrays Native Americans with dignity and beaufyv.
¥ J p A
3 L

These types of stories can be utilized to provide all students a rich and

Y
genuine experience with ethnic peoples. ,

Key to reading motivation of students, minority and nonminority stydents

alike, is identification with the themes and characters within reading materials.

(John and Berney, 1968; Zimet and Camp, 1974). Differing family'patterns, e.g.,

single parent families, extended families, matriarachal families, should be por-
. / 1
i
trayed. .Also, ey to sustaining interest in reading materials are follow-up
< A v
R ’
discussions conducted with studqpts. For example, the story of Graciela is
s TN .

. . .
about a young Mexican American girl *who lives in anlextéhded family. Graciela

learns to share her things with all members of the family. Sharingtbecomes

)

.
[
- 1)

11
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s v
critical to the family's maintenamce. After reading the.story, students should
. . : \
be ehcouraged to discuss the different feelings they have about sharing personal

-

property. . Are tﬁey encouraged to share? Do they share with grandparents? Do. c‘.
grandparents or god-parents live-in thedr homes? Students learn as part of
their.compsehension exefcises something about minorify cultdres, enriching 4

their lives with positive efperiences about minority peoplés. In ?Mdltiethnic
N *

Literature, Promise and Problems," Jenkins (73) provides goals for a nulti-

ethnig,reading program. The pfogram helps minority children understand they

.
. . .

have a cultural heritage of which they can be proud. It can also help majority

. .
group children.understand that similarities ag well as differences exist

t

hetween groups.

Reading instruction should also accc—rodate the differing cogritive and
learning stvles of students. Studies on youngbters reared in extendd& farilfes
) . - ] v
- .
where cooperation was.vayued higher thah corpetition report that these youngsters

'

. . / . . ' . . . 5
(Jews, Italians, “exican Ar-ericars) exhibited a field-dependent cognitive stvie
s P 4 3

(Castaneda, Ra-irez, 1974). Tne field-dependen cognitive style, according to

the studies, ip contrary to the field. independent style required by most learning
-

- " ‘activities in schools. Wwhile the research on cognitive styles of minority stu-
\ .
) dents is in its infancy, experience shows that ~inority students do orient ther-

~—

selves differently than rajority group studentsswith learning activities and

R .
tasks. Small group work with emphasis on cooperation rather than competition,

_individualization of reading program, and peer-tutoring can have a positive

()

effect upon the reading motivation of ethnic minority students.
Pid . - ’ ¢
s >N\ < / , -




. \ \ ! . . .!
- ) 3 .
. - : ' 5 . \.Ql .
’ ’ . ¢ 4 “
. ’ . ’ . - N ’7
) . s b - . / =/ .
. . . . - . .
- (/ . N / o ) .
TN , % . : , /’ - ;
. 2. Reading instruction and materials should exhibit the linguistic diversity
13 . "/ ‘f bl N \ ‘\‘ .
existent in the United States. PR A o

. .

Traditiopally,students who spoke a non-standard dialect or spdke‘a foreign
) : . N -
language were prohibited of discouraged from using the#f dialect or language,

. ~

In recent years, bilingual education legislation, the Liu v. Nichols Supreme

3
o ;. . . [ . : . : *
Court decision, and professional education organizatiors have endorseq policies

L ¢ ’

of 1fhgusistié pluralism. The National Countil of Teachers of English has

&
] »
issued a policy statereng supporting the student's right to speak a non-
~ > .
standard language or dialect. The Interhational Réaddng Association has
. * “ »

¢ publishef articles and texts which advocate retention of non~stanBard dialects.
- .

s X . . : - L9
Linguistic etlmocentrisz-—ghe attitude one's dialect is inherently

superior to other languapes and dialects-<sis the heart of th&problem. Studies

on teachers' at;ituées toward the dialects spoken by Mexican Americans and
. ‘ s . .
urban Black students indicate that the teacher's negative attitudes towatd the

bl . M
dialects are of greater irportance than other cognitive factors-for producing

"low reading performance, i.e., teachers generally view nog-~standard dialects

_as sub-standard and deficient, and therefore inferior to standard English

(%eitz, 1977); Tkhis attitude, when felt byf&e ron-standard speaker, would

. . . . . ’
have.a negative impaci on tfestudenp’g expectations and mativation to read.
. . e - AN
7

To counter ‘standard-English ethnocentrism, a student's dialect should be
¢ L ]
incorporated into readin%}ma‘erials. Or, students should be encouraged to

iread standard English usinf their pre?grred articulation and pronunciation.

€

Speakers of standard English should be %ntouraged to learn another dialect when=

1Y z '
ever possible. Standar"!nglish shOulgfbg taught as an alternate dialect
. /,‘ s
- ~ r -

R ]

Seven

s ’ . )
\ é
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necessary for commurcation in American life. It should not be taught as a’
i -t [
1 - ' \ I’ . i
dialégt to-gweplace.the student's dialect; i.e.”a bi-dilectal "approach is pro-

. ~ . - \

posed that would a%low students go retain with pride their preferred diflects

. ' s
while learning to read standard English.
. } -~ . . ‘N
3. Réadiqgrtéégheré should be cognizant,of personal biases toward ethnic -
$ F T T -
minority students. ‘ ‘\\\ C B fo

Many teachers, regardless of their ethnic identities, have built-in biasges
against ethmic minority Students (Gay, 1974; U. S. CommiséiPn on Civil Rights,

1973). Also, at times, tedchers may have lower reading expectations.of ethnic

. ' L
minority students (Entwisle and Webster, 19725 Rist, 1970). Lower expectations

by reading,feachers when coupied with the linguistic. and “cultural differbnq?s of
" - l ~
ethnic minority students can effectuate lower reading performance (Enochs, 1978.)

. ! ¢« o
Teachers mav confuse cult{iral*differences as#motivational or cegnitive deficits. ~

.For example, a Native Arerican student who does not like competitive learning_

-

L]
tasks may be exhibiting a cultural orientation kovard .cooperation rather than

~
1

"laziness" or "passiveness.' y
. , S )
One way of overcoming ethnic group biases is  study a grodps' ‘history, N

v
.

. ' 4
literature, or language. These disciplines can provide new knowledge and insight

t

into a gr%fp's culture. Teachers are encouraged to become ethnically literate.

L]

Spache (19569) analyzed studies which tested the effectiveness of instruqtional

s F
approaches, language experience approach, phonics approagh, etc., and found'éll of
~ . ?

the approaches were helpfu1§€e£>teachidé reading. The criticgl factor for reading
PP % g ihe @% k

) . . . . B ,
achievement was the teacher's attitude toward the learning capabilities of students.
- - PR - . - - - - —— - - - - - - - - - Pa— - -

B L S —

If the -teacher has a built-i#~“bias against the academic of reading papabilities&of

£ g €

4
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.

ethnic minority studénts,'then that bias may be reflected in the lower
.-‘. ~ ’ - \

‘performance of ethnic minority students.

‘ !

Multiethnic Reading Resources ' ' g

Cl
The following listg are intended to assist reading and langudge arts ° -
, R - ) . [Y

teachers locate basic multiethnic reading resources.. Many other excellent
’

»

resources have been excluded. Ultimately, local libraries, currieulum centers,
N - , e . -

: . . /o
museums, and other educational depositories md&y prove more helpful. 1 encourage
. , I d

€ - N . o

teachers to exhaust local and state resources as a first attempt to locate ]

multiethnict materials. : . " -
: , 4

‘ Many communities have educational reqturces that are untapped.” Civic

% 4 P
+ ? 3 3 I3 . . I3
organizations, church grganizations, community action programs, and of course,
- - . 7 .
' ! b 4
people. For examples, ethnic mingrity organizations suqh as Urban League
. ! . ' . F
.

: . . . . L !
or the G, 1. Forum readily assist teachers seeking readlng‘imterlals or iresources

s

- \ . p

for Blacks and Mexican Americans. People in the commumity may have unique
. .

hobbies or interests that could.be utilized.. I knew a drug store clerk whe

4

could identdfy "wonder drugs" amd mddicines originally developed by Native - v

» R J

‘Americans. ~
2 : '3 . ,

-!
\\
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Rnsenbarg, Max“G;1teY1a for Evaluatlng the Treatment of Minor1ty Grpups‘

,‘ gng warne§§1

n Tewtbooks and Othen Learnlng Materials,

"§ducat10nal

Lea h) ! 31 (Nqvember 1973), pp. 108-109, .
. Marcus, L. The Treatment of M1norities in Secondary Testbooks New York: p
~ o+ Anti- Defamat1on League, 1961 .

. ' .- B
~~ /

Sexism.and Racism in Popular Basal Readers New York:

Recourse Center, 874, ’ .

.

.
L.

Racism and Sexism

B
-,

Banks,. James, '"A Content Analysis-of the Black American in Textbooks,"
Social Education, 33 {December 1969) pp. 955-958. T e
» . ) - . " ¢
"10 Quitk Ways to Analyze Books for Racism and Sex1sm,“ Interrac1al L
i Books for Children Bulletin 5, (1974). .
& ) )
in Children's Literature, a Survey of 200 Books, -

.

¥=1100 Books about Puerto Rlcans:

"Ch1cano Cultu‘
Intetacial Books fqg, Ch1lJ{en Bulletin 5, (1974).

N

rnialiem,'" Interracial Digedt 1 (1975).° . -

~

. Multiethnic Publicatigns

-

¢

. -

Banks, Jamés *‘Teaching Strategies for Ethnic Studles. Boston:. Al’n

and Bacon, 1975,

‘&oncepts, s
Blacks Chi

v . *
’
.

Puerto Rican97.Native Amer1cans.

’

A Study. in Racism, Sexism, and golo-

? -

Z;‘ ﬂ;’

Contains

&:ategies, and materials for; teaching about Asians,
anos,

or;glnal, welll-researched data and an excellent multiethnic resource

unit. \

Boyer, James and‘Boyer, Jee, Eds.

-

"Curriculum and Instruction After

Desegnegﬁon

Prov1des framework and creative ideas for teach1ng about Asian
Americans, B14€k Americans, Native Amerlcans

Americans, and Women.

-~

Cortes, Carlos. Understanding You and Them flps for Teachfbg About

Manhattan, Kansas = AG Press,

1975.,

Spanxsh speaking

! .

.

Boulrer

thnicitz

Social Stience Consortium,

1976

5

Basic 1nformatiin on ethnicity. A ”how to approach ethnicity book,"

with plenty of examples and 5uggest1ons for 1mproving 1ntergroup .
" relations in schools. .

t M LR 4
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." Griffin, Louise,

@
L4 * ,
(' L g
'\ 0'4 M ) .
s S
Multi-ethnic Books” for Y\ug_‘Children, Washington,

I3

. I D. C.: National Association for the )E.doﬁatiOn_of Young Children, . .
. - . 1834 Connecticut "Ave. N. W., 19727 .@.‘ /. ,\[
] ) N . . Comprehenswe annotated bibhography of children's literature on
] T Native Americans, Appalachians, Blacks, Eskimoes; Hawaiians,
o . Filipinos, Asians, Jews; Inter-Ethnic and Adult Books alsd re-
. ) viewed. Current prices and publishers’ aﬁdresses provided,
2 ) ) ' ) ’ ) ¢
_Multiethhic Literature. Boston: Houghton Mjifflin.Cov, 1972.
. . Houghton lefhn p.ubllshes/ ant ologies subtitled "as Afro-American‘
b Authors, Asfan-Amerlcan futhors Indian Authors and
- Mexican American-Authors. al storfies of gbod
quality, Could be usedka«(int des or-adapted for
: ~primary grade readersa yor /
s .
Commercial Org@nizstionrthé,t' publish a’
. . . .multiethnic teaching Eate.rials: .
) -_— L. . ~r . i . o
* . Y ' . v - \ ¢ . o . !
e Asian American Studies Center ‘_' : . .
" Box 24A43 SN L
Los Amgeltes, CA 94104 -
_ os Argetles’, ‘ 9 . . L . ‘ .
T ( Ethnic studies materi¥ls on Asian American expefience.) & . ‘
, . - ) v ; Lo . ! . .
) ~#' Chicano Studies Ceftter ' - v . \ ,
. ) University of California ° - .
. 405 Hilgard Avenue ‘ '
. - " Los Angeles CA‘€90024 N .
“~ :
. ( Chicano ethnic studles mate;iaﬁ Also publishes Aztlan, foremost ‘
, s researc’ Journal on Mexican Americans. )
‘ Council on Interracial Books .for Childre,n X
* 1841 Broadway- . I ] R
_ New «York, NY 10023 o .
x r
b “ .
( Publishes cr1t1ques of" children s 11teratur,e,5n sexPsm anL_ausm,
. - t'hglr,.;nonthly Bulletin filled with ekcellen;,,ﬂbltlethn-ic materials
ot and gesources.) : . . ‘
N .- Indian Historical Sogiety,.- ‘ T . '
. - . 1451 Masonic Avenue - - v. - :
. - San Francisco, CA 94117 S AT Y . -,
3 N .0 ' - » * L

. (‘Native American curriculum.materials.” Good non-stereotypic children's *
literature about Native Americans.) ’ ‘ .
- * : : [ ' ¥ ‘. )\
! ° . 4 N
M . P . / < )
P v ,'q * -
’ ~ . )




12
- ~‘ .l N . ) ,
. . . . |
Johnson Publishing.Company . o
820 South Michigan-Avenue . . . /

~Chicagp, IL 60605 "+

] Eﬁohz, Jr. and other materials on Black Americans.)
*Puerto Rican Research and Resource Center

1529 fonnecticut Avenue, N.W. oL
Washington, D. 'C. 20036

. . .
. s

#

“*

( Good basic materials on Puerto Ricans.)

he Anti-Defamation League of B'nai B'rith .
. N5 lexington Avenue . . . / .
New York, NY 10016 1 - ~

'
.

( Materials, fi}g@é'film stripé on racisé, prejudice, gtereotyping.)

,Professional organization's partial

. multiethnic listings:
International Rea®ing Association *
800 Barksdale Road.
<Newark, Delaware 19711 - . '

-
‘.

Lt \D0risfb.'§hing. Reading and the Bilingual Child. oL

S

Thoniss Eleanor. Literacy for America's Spanish Speaking ‘Children.

KN Whipple and Black.. Reading for Children Without-- Qur Dsadvantaged Youtﬁ. ’

N f%ZrEia, Ricardo L. '"Mexican Americans Learn Through Language Experience
Approach," Reading Teacher, 28 ( December 1974), 301-305.

i 3 N L 4
Tanyzer, Harold-and Jean Karl, eds. Reading, Children's Books an{’Our‘
uralistic Society (Also, ERIC: ED 071 036, 95p.)

"
National Couneil for the Social Studies ’
1201 Sixteenth Street, N. W.
Washington, D. C. 20036 . "..‘
i Curriculup Guidelines for Multiethnic Education, NCSS Posifion Statément
o 1976. T
‘ -

Teaching Ethnic Studies, James Banks, ed., 43rd Yearbook, "1973.

Tgaching About.Life‘in the City, Richard Wisniewski, ed.; 42nd Yéardb ok,
1972. . ‘ :

Lo
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National Council of Teachers of English . 'iE .
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