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ABSTRACT -

Thls publicatloh offers‘a conceptual lodel which
evaluates the various components comprising a satisfactory field
practicum experience. The’ model, entitled SET, provides an outline of
an effective, proven method.for providing coupselcr trainees’'with
satisfactory field practicum experiences, taking into account the
roles atfd responszbllltles of the supervisor, educator, and -trainee. '
A cooperative effort is urged with recommendations that counselor
educators relinquish the role* of supervisor in favor of coordihator
and consultant once the trainee has been placed.. The argument-is made
that the on-site supervisor be given ,the primary responsbility for
helping to set goals, to provide supervision and feedback, and to
assess the overall performancg, of the trainee. It is also recommended '
that the counseldr educator provide as much information as possible
to the trainee and supervisor so that meaningful Ltehavioral

. objectives canyestabllshe,d (Author/PFS),
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e e e 5 §ET 3 A THREEPART- MODEL..FOR . ..
. o ~ INTEGRATING COUNSELOR EDUCATORS .' ' ' L
. ) - s '
o AND SUPERYISORS’ :
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e The authots offér a conceptual model whi&h evaluates thei v
variodus componénts which'comb se a satisfactory field practicum o
& ‘ ' ' o .
. ,experience. The model, entitled SET, takes into account the roles *
S "
- arrd responsibilities played by thé supervisor, educator, and trainee.
Ve . > ° )
A cqoperative effort is prged with recommendations that counselar .
A . " g .

' educators relinquiéh the role of super?isor in favor of coordinator

el t
4 - 2 -
.and consultant once the trainee has been placed. The argument is . 4
A - *
. - » ’ . N ‘ . L3 *
made that the on-site supervisor be given the prﬂnary responsibility - .
/ o
‘ ) ’ -fo?,helping to set goals, to provide supervisioh and feedback, and ’ ) .

. ! ‘ -

- to assess the overall_performance of. the trainee. 1t was also

[

N . ’ v Na °
' recommended that tRe counselor educator provide as much information .
.as possible to the trainee and supervisor'so that meaningful, - I N
- . ‘ . e . , -~ ‘. . .
. behavioral objectives can be established. : LT R .
. Cos a Ff . ; ' . / > . - -
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N “The SET model provides an outline of an éffective, praven » ' -0
h meghod for providing counselor-trainees with satlsfactorf\field . v L
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-~ AND SUPERVISORS . .

;b .

The notion that a supervised field_experience for counselor
trainees is an essentialléspect'o; greduate education ie well-
supported in the c0unseiing profession (AFES, 1972; APGA, l§6h;
Dash, 1975). There is a clear assumption among ceunselor educators
and supervisors that a primary function of the field practicum is

' to provide the counselor trainee with the ppportuﬁity'to apply the -

‘sﬁ[lls learned in the classroom and laboratory Practicem.

= \— The degree to which the counselor is able to integrate’ the . .
> ideal of the-counsekor educator with the realities of the supervisor's L -
. ‘ ;ield setthg willrbe facilitated by sevéral components: a) the -
\trainee's level of interpersonal functjgning - the respdrsibflity of e

~“the counselor educator; and b) the on-site supervision which is %
. . v - Ve

available - the rgﬁpoﬁsibility of the ﬁ?eld supervisor. These ////i. s ,
. ' S ) . i . .
components should not be considered as mutually exclusive 2;/7rdependent \

y efforts by the educator and SuperV|sor, but_ rather as a £0J0|nt

v .
activity deS|gned to enhance the quality of the fleld/experle ce for - \\\$
] 7 *

/
the cbunselor trainee ’

[ M e

- - " In the past the supef?usbr s role has been defined pri arniy .

,by the counselor eductaor (A#Luckle, 19581 1963, Patterson, 1964;

~

Segrist & Nelson, 1972). However, tbfs approach has not alWays
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proven to be the most effective for meaﬁlngfq} .fleld practicum

, , . '
_ experiences. Often, counselor ‘educators question the field super-

visoris quality of supervision, while the sypervisors'question
p . .

the relevance oﬁ.Fhe tounselor educafor's inBtru\tion,‘with the

counselor itrainee caught somewhere in between. .
1 # ¢ ,

-
.
] * .

Integrating the Components \ v

°

,/‘ — _—;"_”;“:4._\\
/ The §}T (Supervisar-Educator-Trainee) Model for\field super-

4

"wlsion was developed by the writers*in coordination with supervtsors,

. o * '
-counselor educators; and Studenfs who, by the way, can\be remarkably
) ’ ‘ . A .

accuarate at préceiying what "is needed from a field counseling

expérience. Bagfcally, the three :elements of SET include: 1) the

functMon  of the on-site supervisor in the specific field setting;_
‘ L 4 ' . ’
2) ‘the rolé and coodi%lgion effort$ of the counselor educator; and
s ‘ .
3) the readiness of the counselor trainee to,function satisfactorily
é
/ . ‘ R
in the field setting. 1t should be recognized that the trainees

themselves aré the most crucial ingradient in this model. However,

h“n .
it must be kept in mind that hte supervi plays the domrnantj}ole
* ’ . h : »

16 the filed experieﬁce, a‘féct which must be recogniaed ﬂy any
fleld supervision model. ﬂi(hout'tﬁfé understanding, the #ield
ekperlence‘could'have potentially limiting results for-yhk t{?ineé,“

- the studenfs served, .as well as for the professional }elatiqnshlp

X

between the supervisor and the counselor educator.

' \ .
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‘The Counselor -Traifiee . LT
. Obviously, the most Important component In' any model of super-

vision is the trainee. Prior to any field placement assignment, .
. . : . -~ ' \
- the treinee must have reached a~point where an array of competent.

tounseling techniques and strategies -can be provided. $Tnce not

;

1 A Y
all trainees,attain ‘comparable levels of functioning In their-class-
room or laboratory counséiinp experiences, the developmental level

of the trainee is the primary determination of the SET model. This

level of trainee functioning can be determined in several ways

- v 1] -

depending on the preference ‘and orientation of the counselor educator

-
.

(e.g. instructor's ratings and observations, self-ratings and

’

observatioqs, client-ratings, and peer evaluations). The SET model

Y

emphasizes observational eOaluation§ stated in;behavioral terms

.since these have been shown to ber most effective for bririging about

i el

" trainee learning and skill development. The presence of cﬁﬁnselihg

skills necessary for minimally faci]itative;condiiiqns, sqéhcas the
uge of refelctions, attendi%b behavior, opéh-ended questigns, go;l-
settfqg’and so on, can be determined and rated from QAe of three"

. - ..

perspectives: lljthe skill is not part of-thg.trayqeeis repértoire;.

N .

’ * -
used appropriately; or ) the skill is part of the trainee's "'

- . t

repertoire-and is bging used appropriatley. . ’ .
-~ . ’ . ) '
\ /
N 1
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2) the skil{ is part of tfe trainee's repertoire but is not befing ' N\ .
. . - . . r
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While skilds to be taught to tralpees will vary from

. . a . .
program to program, SET has ‘a general list of skllls re-. .

quired of peginnihg counselors .that serve as basle critergia
*

for evaluatlon. ltems from that ljst inciede the following

[}

.

T

-counseling skills: a statemént clarifying expectations;

4 4 ..
- exploration through facilitative q‘estfbning; mutual goal
setting; clarification, reflection and summarization; ‘role-
S :
. l ,
rehearsal and practise; and evaluation of progress.
./ P

¢
-

“Eﬁfectivp counseling will typically fol'low the ébove .

pattern in sequence and that sequence may occur entirely .
o Ty .
within one counseling session or over thecOucd&of several
sessions. Ne*srtheless,-each of these arsas should be phrt
. . » . s

of the counselor's repertoire of techniques and strategies. -

It becomes incumbent upon the counselor educator to insure .

that these skills, and others deemed important by the

individual, be mastered prior to pltacing a trainse in a
fleld setting. ' | T o

\ . Obsérvatiqn aqd evaluation of the trainee's performance 4

W

in the laboratdry practicum will pfoQide the counselor
. ) ’ ?

. educgtor with the best indjication of the.student's ability .
LY - *

to interact in a helping and therapeutic manner. The SET
Model stresges the Importance of complete evaluations ‘con-
ducted In a systematic manner*and using the results as
. diagnostic input for continued development of ‘the trainee In
-~ ' . H * ’
both the lab and field settling.

M 1]

' ¢
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- Obvlously3 students will vary In their ability ‘to'offer

A\
facll]tative skflls and It Is this qualitatlve difference

which the counselor educator must consider when maklng . : f

o [ - d

fleld assignments. Regardless of the spec’ific manner by . l

. . . |

which the trainee's readiness is determined, the question < '
~of whether the person \iiprepared for.-a field placement must .

be answeYed. Hesitation by the counselor educator in making

2N ¢
’

this decision may be an indication that the trainee‘is -not

[y ’

ready for a field placement. . ’ S

. The Supervisor . .

The key feature(of SET is that the supebvisor defines

his or her own-rfole for the field experience as well as the

Al

role of the trainee. JThe supervisor is in the best pdsition / .,

- - . . ' ’ :
to know what“¥is necessary for a realnéktc and successful .

o traihiqg experience., | i7 the supervisor who sets the \
’ " requirements and pre-requisite skills for trainee placement,

¢ r

.
%M.‘i 3

and it is the 3ounsefor'educator who, .in effecg, coordinates

the éctipns,to make the SET Model work. With this inp mnnd

hS -

. v, . .
considerable coordination efforts bet#®en supervisor and
- , .
counselor educator are necessary to achieve this end. De- °
- 1]

fining what is needed for supervision Znd how to-achieve it

best is the primary responsibility of the supervisor. A -

fkey consideration of SET Is placing the rqsﬁonsiblllty_for'

\ ' supervision with the supervisor - where it belBﬁgs. Here,

»

v the use of contracts which ﬁrécisely stipulate the experiences,
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dutfes and responsibilites of all #értLps Ys-esséqtlar to_the:

. r . 1 " o [ }
‘ effective use of the SET model: . .
-+ Continued feedback from the supervisor will help the
S : .
T trainee to grow proféssional]y’gnq o make a meaningful ~

contribution to those being served. Perhaps a éore,lmpéptaﬁt

~

fotm of feedback i that which the supervisor, conveys to the
‘ \

. . . .
counselor educator {n the form of an overall evaluatign.

Grades arqiysuglly,baggd on the completion of stated behavioral
. \ . . ‘\ . [ ‘

» L8

¢ ]
objectives and satigfactory evaluation , but more importantly

than%drades is th§ information gained about one's first

-
préfessional counseligg experience in a real-life setting.
: . »
Ih thisirole, the supervisor plays a crucial part in trans-
N -~ ‘ -
forming the cbunselor-trainee into a professional counselor.
[}
- ' »

-

’
o

@
The Counselor Educator A

A primary respﬂhsibility of the ¢ounselor educator,;prior

. ’
to maklng anY“fuled qlacemenms, involves tx. determination of w

Vd

\he deveIOphental'lecél of each trainee, and secring appropriate
- e
field settings. The counselor educator must then consider

the factors which either limit or enhance the supervisory

experience of each student. Once the developmental level of
, ¢ :
i ' ‘ .
each tralnee has been established, the counselor educator -

.

considers the field placemsnls gvailable for each student's
Interests. If'rﬁg’;ituéclon is such that there is. more

than one setting available, then a determination must be . >
A N ' :

made as to which setting can provide-the mostsmeaningful

: S 9 )
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experienge for the student Factors to be considered may
. . ' ’ . .
. Include repgrts of “students previously assignéd to that
.o . o - , : { .
- ) . :
. setting, the compatibility of the university's goals and

r

philosophies with those of the supervisor, the amount of

- . supervision td be provyded at the placement site, the

> .

. ,' qualifications and competencies of the person doi‘ng the

superViéion,,thq amount of‘counselihg qxpecteduon a give;
day as oppoqed to cleric%l/adminﬁstratfvé duties,vilstance
from the university to the sitesas\it influences ‘h; fre;
quqnc9 of. visits by.the counselor educator, aﬁd the overall
. facilities évai[qsle'to the trainge for personal and pro-

. ¥ (o

fessional growth.

&

v
educator's decision ihcl\ge the number of students in field
s , .

-

settimgs,.time and money allocated for trajel, and most

5
»

“importantly, the coordination of the Eupe;visién experience
' ' N ' \ ,
with the field# supervisor.
AN K .
. A counselor trainee should never be placed in a field

.

setting until the counselor educator determines that he or

-
>

.she is able to provide, at least, minimally facilitative

. o skills. However, ;He field placement is a growth experience
. /

N N N ’

and therefore the counselar educator has an obligation to
. . . % . . ‘

both)the student and the supervisor to indicate areas to

work dn, This will Eeqyije Informing both parties o6f areas

of strength and weaknessy This imformation then can be u#®d

i3
.

o Some additional factors which may kﬁfiuence the tqunselor
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for,sétt[ng behavioral objectives and goals®towards which-

to work. '

PO

)

4

-

y

[

¢
4

. By fﬁg time the trainee is ready for a fie€ld placement,
. e -
the coumselor educator's job as educator changes to one of

coordinator 'and consufitant. Those counselor educators who

—— ] .
.

~are not willing to assume this new role and ,alTlow the

responsibility to-shift to the supervisor will be doimg a

‘v

N . * . ’ /l
mis-service to all those involved. ,The counselor edudator's
breatest contributjon to a satisfactory field practicum wi)l

. Al '0 “ ‘
be one of preparation, placement, coordination, and consuPta-
tion. ' ‘1t . " .
¢ E 3
. , . '
Evaluating SET ;
Whe SET Model for supervising ' field experiegces has voe

been used for several semesters with field placemengs in

~ , [

schools, community colleges, universities, and %Yarious human -

service agencies.
P .
. 1 1

ahd on-sitessupervisors, it has developed ‘intoran-effective
- L] M .

8. .
Traindes have Fﬁpnd the effective coerdination and

model for field praéticum supervision.

’

Receiv[ng’cohsidetable input from students

liaison between the counselor educator and.on-site supervisor

. <

P .
critical to a profijable practicum experience.; The SET

. ’

Model has received favorable evaluations frbm.bbth supervisors,

[ .

and trainees who have experienced thls, integrated approach®
7/

to field practiqum. It would appear that the Jntegration.

. t

of thé efforts of the counselor educator and supervisor N

] S « i L]
to achieve efféctive and’meaningfui practice Is an gssential
- ,\ 4 - ) » N /’,

L J + -
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/ 1 L
( < _{ . | -

\ i




~

O

‘e

Y

ERIC

Aruitoxt provided by Eic:

‘-

.
* ——
-
.
L]
\
.
/1
0
.
L]
-0‘ v
1
]
LY
v -
-
/

goal for® counselor‘sgucation. The w}i&ers belLeve this .o
¢ " ) . !
goal ‘has been ach!eged prlmarvly'because SET conceptualizes

..4

the supervfsion procesg as a cojonqt effort with the prlmarx

fo «

responsiﬁi‘1£¥ of}suy?rvig?un resting wi'th .the: sUperv1sor ;'_

— -
and the prlmary réSponsubllity for trainlng resting wlth the

.counselor educator; Each member plays a vital role“in the.‘r

b
. _‘i\/
overall training program of @ounselors, éhd _both .are lmportant
..' . ‘

for theur un?hue contribution. The SET Modql gdvocates,a
Livision of ‘laborsfor the effective and efficient trainjng'
‘ . .. ‘ - z

and supervision of counselor-trainees. , e R

L
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