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ABSTRACT
.

During thepat two decades the educational community
, has focused much attention on the language .Cf urban minority .

children. Analytic positions set forth tend to assume varying degrees
of either 'language deficit or language differences. he language
deficit position is examined in this work from a soc °linguistic or
psycholinguistic point of view. Among the lines of c iticis pursued
.are. several which have already_ been established by ppoponentS.of the

o language difference position. These include charges bat language
deficit proponents have used invalid criteria in eva uating theoral
performance of'urban minority students, and have Jai ed to
investigate the actual repertoire of verbal skills t these
students exercise in everyday 'communication. A psycholingdistic
criticism -also levelled by the language difference proponents holds
that the others have' assumed that nonstandard form's of language
reflect deficient forms'of cognition. purstred in ,depth in this
document is another psychoainguistic ctiticits. This holds that
languagt)deficit proponents lisyvassumed an inadequate theory of
reference in evaluating the laetjuage of urban minority student.
Specifically,/they have not taken into account the holistic, functions
of.orat language- and the, dynamic nature of language form. Neither
have they recognized that the referential functions of lexical forms
.are established only in an immediate context, and that lexical forms
of language may be considered as possessing deictic and.dondeictic -

functions.; (Author /GC)
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A

In the past two decdes the educational community has
focused a great deal of attention on the language ;of minority
children, particularly those who are members of poor families
in urban areas. Although many positions have been set forth,
all tend to assume varying degrees oe either language deficit
or language difference Cazden has distinguished these two
positions in the fo1owing way: -

Either (urban minority children] have acquired less
language than middle -Class . children or they have
acquired a different language. The "less language"
explanation has been given various names cuhural
deprivation, deficit hypothesis, vacuum ideology all

with the same connotation of a non-verbal child some-
how emptier of language than his more socially fortu-
nate age-mates The."different langtiage" explanation
is forcefully argtied. by William Stewart and Joan
Baratz . It states that all children acquire-language

I would like to express appreciation to the ERIC Clearinghouse on Urban
Education and to the Institute for Urban and Minority Educat n, Teachers
College, Columbia University, for support in the preparation f f this article
In addition, I would like to thank a number Of persons for comments on the
article in draft form: Doris Allen. Robert Allen, Robert Ar owitz. Dympn'a
Bowles, erwin Flaxman, Christine Grove, Neal Grover ona Henderson,

Frank Horowitz, and Eric Larsen In particular, I woul like to thank Enid
'Pearsons who has been closely involved in the shamus of this article She

.40 helped to establish its bibliographical base, central thanes, and stylistic tone

OThe contributions of the above-named have been so substantial that we has
been selected as the most appropriate means of repres ting the authorial voice

1C4 of this article.
A longer version of the article, entitled rban Minonty Students,

Language, and Reading" is published as Num r 51 in the ERIC/CUE
Urban Diversity Series .and:as Number 55 in tile CAL.ERIC /CLL Sena
or Languages and Linguistics; In this longer version a codhterposition is
developed to the language deficit one, particularly, as the title suggests, with
respect to reading problems of urban minorityt)tudents
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but that many children, espeCially 14wer class black
children, acquire a dialect of English so different in
structural . features that elommunicationin.school,
bot'h oral and written, is seriously impaired by that
fact alone. (1970:35-36)

A considerableAerature has been generated by the de-
[late between proponents of these two positions. Although
much of this'debate has been useful, some of it has blurred
basic issues. It has; at times, been conducted-within a strictly
linguistic framework not complemeqed by sociolinguistic
and psycholjnguistic perspectives. In general, it has been tied
too closely to a discussion of surface forms of language rather,
than to their underlying social and cognitive functions. It

is therefore important thai in reviewing these positions, we
adopt, wherever possible; a sociolinguistiC or a psycho-
linguistic point of view. As a consequence of this orientation,
our focus will not be so_ knuch on overt conflicts between
the two positions as on the underlying assumptions of each.
In this article, we will review the language deficit position,
and, in, a separate article to follow in this series, we will
examine the language:difference position.

Review of Language Deficit Position

The language deficit position has had a muc greater
impact on educational policy than has the language d fference
position. It has often served as a rationale for ed

example,programs on a national scale It has been used, for example,
as a justification for massive programs such. as DISTAR,
Operation Headstart, and Project Followthrough. All these
progiams have reflected, in one form or another, the ,same

assumption:,,since urban minority children come to school
with poorly. developed language skills, they must be pro--
vided, early on, with language enrichment.
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In MO -educational setting, of the late 1960's, the most
outspoked advocates,of the language deficit approach were
Carl Bereiter and Siegfried Engelmann. They attempted
to relate eir.own approach to the extensive body of soca):
linguistic , hem* that Basil Bernstein was evolving, at the
Mk, at t Institute of Education of the-University of Landon
Bernstein s own thinking wasquite Lomplex. involving socio-
logical an psychological components as well as a linguistic
one. Furthermore, his thinking was in a constant state of
change throughout .the 1960's. However a distinction be-

. tween two codes of communication was, at all points, funda-
mental to his approach. And it was .these two codes. most
commonly referred to as est, t( ted and,atibuked, that many
resealchers. including Bereiter and EiTelmann, thew on and
often misappleal.

This misapplication wag, 'to some degree, motivated by
Beinstem's own-'choice of labels. fof the contrast between
the words "restricted:-, and "elaborated" suggests, at leak
in ordinary-speech, that the restncted code is, in some way,
Intrinsically inferior., Bernstein had been careful, howev. er,
tcr,emphasize that each code was a perfectly natural. well -.
adapted mechanism for transmitting information appropriate
to a particplar communicative setting. Indeed, the use of an
elaborated code an a setting marked for a restricted one would
be just as, mapprophate as the use of a restricted code an ,a
setting maked for an elaborated one

Although. Bernstein and his associates characterized
communicative settings in a number of ways, they con-
sistently called attention to certain dimensions 'which may

' be represented in the following set of scales (the first three
scales measure dimensions reflecteein the social character
bethe setting, the second three dimensions reflected in the
-character of the (Mom-lawn transmitted in the setting):

I: Degree of formality in
the setting ( ,

2. Degree of social hetero-
°. geneity among the parti-

cipants

3. Degree tp which the
participants do not draw
upon common, experience

e
4. Degree to whiAclt the verbalized

inf9rmation reflects more than
the participants' everyday
world of exliertence.

5. Degree to which the verbalized
information reflects abstract

High
a

0

In general, the more a particular communicative setting
-refleets relatively-11Th readingson- the abOve scale, the
more elaborated the code that its participants use; and the

,more it_reflects relatively low readings, the more restricted

file code that its participants use.
,.

In addition, ,Bernstein and his associates characterized
the linguistic features-of the two codes in a number of dif-'
ferent ways, but, again, a relatively stable set of features
may be isotated; the elaborated code reflects a wider range of

vocabulary (particularly items with abstract domains of re-
,ference); it exhibits greater syntactic complexity (i e , sen-

tences that enCod4, more extensive bodies of information,
with explicit markers of coordination and subordination); it
makes g'reater use of cohesive ties between sentences .(i e ,

lexical and grammatical elements that link sentences ex-
plicitly): it depends less. on deictically anchored forms of
Ian uage such as this, that. etc. (i e., words whose mean-
in is dependent upon the immediate; point of view of the
participants' in the communicative situation).

Bernstein argued that Members of all social classes have
access .to both codes, but that members of the middle and

upper social classes tend to make greater use of an elaborated

code. In the first place, their patterns of socialization con-

tribute to this greater use, Elaborate forms of verbal inter-
action are encouraged between adults and childrep: for ,ex-
ample, parents tend to provIde more explicit statements of
explanations, reasons, and values irr dealing with their chil-
dren. Moreover, members of the middle-and upper classes

participate in a much wider range of communicative settings
in which exact forms of information must be transmitted
(e.g.; arrangint for air travel by' telephone). As a conse-,
quence, they become accustomed 'to' drawing upon a code

that is, in Nrnstein's phrase, "more universalistic and
context-independent."

Bernstein, argued that, by contrast, the lesser social
mobility of members of the lower classes limits the range
of communicative settings in which they can -participate.
They tend to communicate more frequently in settings where
the; share--with the other participants an extensive body of
e rience. As a consequence, they become accustomed to

drawl upon this common experience in a code that is, to
use _Berns in s phrase, 'more particularistic and context-
dependent." Abikever, Bernstein, unlike certain researchers
who claimed to use :his approach, vas careful to point out
that. just as members Of middle and upper classes tend to
use a more restrictoil code in certain settings (e.g., within
the family where a history of shi-ted, experience is drawn

upon), so members of lower classe 'een to use a more
elaborated code la:certain settings, (e.g., On a j b interview

where there is virtually no such history). Hence stein

viewed the two codes as possessing distinct but overlap
patterns of distribution in social space.' at

In taking over Bernstein's functional distinction be-
tween restricted and elaborated codes, researchers such as
Bereiter and Engelmann oversimplified it considerably. First
of all, they assumed that an elabOratedcode is intrinsically
superior to a restricted one. They did not, like Bernstein,

>
.

domains of reference

6. Degree to whictrthe verbalized
infortlution reflects an explicit
formulation of internal dimensions
of,experience (values', beliefs.
attitudes,eelings, etc.)

.

Low . High

Low High

.I 0 .
Low High



evaluate the codes accolding to-the communicative setting
in whWthe-y-iunction. Secondly, they over oked the whet

aspect of Bernstein's position that we have just noted, namely .
that members of all social classes have potential access to
both codes. liereiter and Engelmann, for the most part.
applied the distinction betw4n the two codes categorically:
urban ,minority students, as ineml5ers of alower class, make
use of a restricted code that contrasts with the elabonned
code used by members of mitldleand upper classes. They
supported this claim by citing extensive interviews they con-
ducted with preschOol black children. Bereiter, for example,
claimed that the language of these children consists primarily
of "gestures." "single words:: and "a series of badly
connected 'words or phrases." He concluded that the

langkiage of culturally deprived children is not merely an
underdeveloped version of standard English, but it is a basi-
cally min-logical mode of expr5ssive behavior" (1966.113).

In a language arts curriculum designed by Boreiter and
Engelmann (1966), the teacher is advised to .proceed "as if
the children had no language at all." For example. if the
children respond to the question-:' Where is the book' with
the "nonlogical': form on the table, the teacher i4 asked
to makd them replace it with the "logical" form..The book
is on the table. It was Clauhed that persistent use of such
"logical form" in speech' would prepare the child for pro-
cessing the "formal properties [of wntten language) neces-
sary-fa the organization of thought (1966:113). Such an'
extreme language deficit approach has been discredited, time
and time again, for its naiveté. This naivete need not be be-
labored here, but let us briefly review major .criticisms of
the language deficit position two sociolinguistically, based
and 9,ne psycholinguistically based that have been ad-
vanced by ,proponent` of the language difference 'position.
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Follow ing this review we will then develop in much gi'iater
detail a second psyTholinguistically based criticism one

ma more oriented toward construLtive processes involved
° in reading comprehension which has not been set forth,

at lean not in a highly explicit form, by proponents of
language difference.

Sociolinguistic Criticisms of the Language Deficit Pos'ition

Proceeding from a sociolinguistic point' of view, pro-
ponents of Unguage difference have argued that the language
deficit position was based on invalid crittVia in its evaluation"
of the oral performance of minority students in the various
domains of their everyday life. Language deficit researchers
have tended to observe the children in artificial settings rather
than natural ones. Within these ,settings, the children often
petteive that whatever-theY-say might work against them and,
as a matter of communicative competence, tend to say as
as 'possible and preferably nothing at all. A_ s Labov has pointed
out with reference td the inteNiewing condUcted by these`
researchers,

thousands .of these interviews are used as evidence of
the child's total verbal capacity, or more sithply his
"verbality"; it is argued that this lack of verbality ex-
plains his pobr performance in school. Operation Head-
start and other intervention programs have largely been
based upon the "deficit theory" the notion that such
interviews give us a measure of the &lid's verbal Capaci-
ty and that verbal stimulation which he'has been missing
can be supplied in a pre-school environment. (1970:158)

. Labov's own research shoWed that the s me minority
child?en who were "nonverbal" in an interview etting turned
out to be highly verbal when interacting with e ch 'other and
a trusted minority interviewer in informal settin s.

The monosyllabic speaker who had nothing to say about'
anything and cannot' rememler what he did yesterday
has dAappeared. Instead we hav6 two boys who have so
much-to say they keep interrupting each other .... And
we in turn obtain the volume of speed, and the rich
array of grammatical devices which we neerfor ana-
lyzing the structureaaf nonstandard Negro English.,(1970)

Secondly, the language deficit researchers. have not used
sociolinguisticallY valid criteria in evaluating the language
used by urban minority childrenIn oral communication. They
have viewed the oral language of these children as though
it -should reflect formal 'properties consonant with .those ozif
written language. Consider,- for example. their claim that an
answer such as on the able is a nonlogical response to a
question such as Where the book? Such a claim clearly
denies sociolinguistic 'reality, for the omission of a linguistic
element such as the book, is- reflects a pervaiive feature of
oral communication, namely, that a speaker tends not to re-
peat in a response information that has already been estab-
lished

'-
in a question.

Indeed, such elliAs is one of the most salient means
of realizing the socio-logical form of conversation. The'
structure of conversation is a social product rather, than the
work of a single individual. It elherges as one personomits
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so e portion of his or her own language structure, thereby
ac ivating an apposite portibn of the language structure of
th interlocutor. As will be later observed in the psycho -
li criticisms of the language deficit 'position, ellipsis,
along with deixis, is a fundamental means of signaling that
ce am _contextual information may be. assumed .as given. It

m. thus be viewed as a kind of social fee,dbAck, ilistener's
wa of signaling that certain information has,. indeed, been
rec ived and need not be repeated. As the 'original speaker
mo 'tors the listener's,elliptical Signal, he or she, may. in turn.
ress end in kind, thereby° creating the interlocking patterns
of e lipsis that constitute natural conversation.

In this sense, the logical bases of everyday conversation
and formal writing contrast sharply: in the former. it is

elab ratedsocially: in the latter, it is constructed individually.
In t 'one instance, it is din-logical and, in the other. mono-
log' al. As a consequence of this contrast, a certain lack' of
logic may thus be ascribed to the researchers rather than the
children, for it is they who transferrea, criteria for evaluating

-langUage form from written prose to everyday conversation.
a domain in which these criteria are not at all applicable

.It is as if they were to describe a horse's body as deficient
beca se it does not possess a pair of horns

Psycholinguistic Criticisms of the Language Deficit Position

.et nosy turn to the major psycholinguistically based
Criticsm of the language deficit position that proponents of
language difference set forth, the one directed at the assump-
tibn that nonstandard. forms of language reflect deficient
cogni ion-..Bereiter and Engelmann held. for example, that
a sen ence such John don't got none reflecfs a deficient
unde tanding of the basic concepts.of number and negation

' The lack of an es thl ) after do. and in the presence of two /IV-
initiat d markers \of negation (dt and none) were taken as in-

'dicati a deficient understanding of these concepts.
T is form of argiiment by ,the more ,extreme propo.

nents. f language deficit is particularly ironic, since certain
of the inority speech patterns they call attention to can be
perceive as representing more regular linguistic paradigms
than th mainstream patterns. Consider, for exatnple, the
purported lack(of number agreemenerepresented by Jan do
From the strict !Ant of view of internal cdnsistencyln Ian-
,guage patterning, it is the mainstream form John does t at

is irregular. For the (e)s in the .third person singular form e-
presents the only instance in English in which the ver is

marked for number aireemene with the subject. Hence Fits
omission in minority speech may beckiewed as represen ng
a more consistent patterning, one which appears in dial cts
of English in other parts of the world,.

Equally naive from a linguistic point of view is the ar-
gument- that the nonstandard double marker of negatio re-

flects deficient cognition. This argument makes the aim

that nonstandard John don't got none, is logically equiv lent
to a positive predication, paraphrasable in standard E :lish
as John has some. An even stronger form of this argu ent,
occasionally sounded in language deficit circlesclaim that
nonstandard speakers, by virtue of this equivalence, i s not

02
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manage to express a proper concept of negation even as they
communicate with each other.

A numbei of criticisms have keen made of these claims
by propohents of language difference As Labov (1970)
points out, if a nonstandard speaker wishes tb use a double
tnarker ,of negation to express the logical equivalence of the
standard John ita.s ,some, he does exactly What the standard
speaker does he places contrastive stress Oil none:

Paraphrase in
s

Nonstandard John don't got none. standard Enpsh

John has some:---

Standard John doesn't4ave none.

However. in the absence of contrastive stress on none
(used only when it has been already presupposed in some
way that John, indeed, has none), the nonstandard sentence
is. in fact, logically equivalent to the standard John doesn't
nine arts. In effect, unstressed none in nonstandard English
is equivalent to unstressed ,ilo in standard English. Each
contrasts with some in the corresponding positive predica-
tion. In its contrast to some, ,standard cuo. as much as non-
standard none, may be considered a marker of negation.
Hence the standard sequence not . as well as the
nonstandard sequence not may be considered as

:realizing a double marker of negation 2

Language difference proponents have made a further
criticism of the more extreme claim that speakerS of non -,
standard English fail to express negation properly to each
other. Its evident that not only do they express negation quite
clearly to each other, but to.speakers of standard English as
well. In the absence of stress on none. it is difficult to imagine
speakers of standard English interpreting nonstandard John
don.; got none as John has some For it is clear that speakers
of standard English possess a receptive competence with re-
spect to this feature of nonstandarlEnglish, just as speakers
of nonstandard English possess a receptive competence with
respect to many features of standard English We are not
suggesting, however, that the receptive competence of stan-
dard speakers for nonstandard speech is well developed in
all instances. As we will observe in the article to follow, a
major problem that urban minority students face in schools
is the failure of their teachers to understand certain basic
patterns of their speech. ..

Having established this brief overview of the major
criticisms of the language deficit position by proponents of,
language difference, let us now turn to a second psycho-

', linguistically based criticism, the one which, as we have
already pointed out, has not hitherto been developed ex-
plicitly. This riticism is directed at the language deficit
researchers' use of an inadeqUately conceived dewy of.re-
ference in evaluating -the language performance of urbin
minority students. Many proponents of language deficit,
whose views are not as extreme as those of Bereiter and
Engelmann, have claimed that the communicative code of

.5ljese students necessarily conveys less, meaning because it
. =
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Is more deictically ancl4ed,iii the immediate context. They
have claimed that the apparently greater reliance of urban
minority students on deictic forms such as u, one, tho. 'Oat,
here. and non. indicates a general inability to fortnUlate and
express explicit forms of meaning. In staking out this position.
language deficit proponents have assumed that deictic forms of
language, In contrast to lexically explicit forms, convey loss
Meaning because they pos,less less semantic content.' The use
of that, for example. may indicate 'greater distance" (psycho-
logical, as well as phy ical). by virtue of its potential con-
trast with this And it may convey the notion of singularity
by -virtue of its potential contrast with the plural form thaw.
But any more detailed meaning for that can only be derived
from immediate context. In one context. that may refer to
some object such as a button in the physical environment.

Hey. duds what I've been looking for.. .
In another context. however. it'm' ay refer to a proposition in
the verbal environment,

My paper is due tomorrow find.% why Twon'tget any
sleep, tonight -

Ai
As a consequence. its meaning is always. context-bound and
particularistic, limited to_the unmediate point of view of the
participants in the speech situation.

. Language deficit proponents have argued. concomitantly.
that lexically explieit forin of language possess a more clearly

`delineated semantic content_ and c*nsequently may be used
to talk about the world with much greatei precision For

example the lexical item button. unlike deictic that. tria

refer only to a highly differentiated set of material objects in
the real 'world. The °lexical phrase black 'button refers to. a
more differentiated set. the expanded lexical phrase bte'ltlack
brawn to an even moredifferentiated set. and so on It has

thus been concluded that the person Who uses lexically ex-
plicit forins- of language is able to render his experience of

"' the world with greater clarity, producing .meaning that is
context-free +and universalistic 'rather than context-bound

and particularistic It is as if. by virtue of greater lexical
specificity', a- person is liberated from his on immediate
perspective.

Before examining this position in some detail, let us
consider two frequentlyiCcited examples that show contrast
between -lexically explicit and deictically anchored forms of
language across social easses We shall first examine material.
drawn from research by Hawkins (1969) on the ways in
which visually mediated information is representN verbally
by ,middle-class and lower-class five-year-old- 'children in

,London. Within a school setting, members of blase two groups

were presented with four pictures which showed. in ,turn,
some boys playing with a football,next to a, house, the football
going,through the window, a man gesturing wildly, 'and ,the
children running away while a woman laoks out the window.
Hawkins constructs two versions of she stories which he
claims are representative of the disparate styles of verbal
communication of the two groups. Thy. first version represents
the middle -class style. the second the Vier-class style.

I. Tyeebo_ys are playing football and one kicks the ball

t.

and it goes through the window A= the ball breaks the

window and the boys are looking at a and a man

comes out and shouts at them because they've broken

the window so they ran away and then that lady

looks out of her window and she tells the boys off

2 They're playing football and he kicks it and it goes
through there it breaks the window and they're loot-
ing at it and he comes out and shOuts at them

cause they've bri)ke9 it so they rim away and then

she-looks out and she tells them off (1969.127).

The middle-class version is, for the itnost part, lexically ex-
plicit: it uses deictic pronominals only vliere lexical antece-
dents are clearly establiskd (e.g., three boyslthey, that lady/
.slie). The lower ;class versiorg.however. is much less lexically
explicit. Three boys and that lady are not used at all; rather
they and she are introduced without lexical antecedents.

second set of examples is drawn from 'research by
(Mess and Shipman (1966) in the black community of Chicago.

in which they de cribe variations in mother-child verbal styles
of interaction a ross social class In the presentation of their
data. they inclul e recorded excerpts of mothers explaining
the same task td their,children. one designed "to teach
how to group oi sort a small number of toys." Mote speci-
fically, the mothers are to teach the children to use color as

the criterion for sorting.(thetoys. The following pair of ex-
cerpts are presented as representing the contrasting verbal
styles of middle;class and lower-class mothers.

I. First of all, you're supposed to learn how to place the
according to color. Can you, do that`' The things th
are all the same color you put in one section; in,the oth

,section you put another group of colors, and in the thir
section you put the last group ofsolors

2 All right, just put them right ,here; put the other on
right.here; all right, put the other one them. ( }966:88I

Again, it may be observed that the middle-class spee h is
more lexically explicit, the* lower-class speech more" ic-

tically anchored.
It is the kind of contrast represented by these two sets of

examples tWat is glnerally taken as evidence that members of
the middle and upper social classes tend to talk about the
World in a more lexically explicit way. it is argued that they
are thereby liberated froM their own immediate point of view,
expressing more universalistic modes of meanig. On the other
harfil, members of the lower social classes are viewed as talk-
ing about the world in a more deictically anchored way It is
argued that they are thereby limited ,to their own immediate
point of view, expressing, as it were, more ptticularistic
modes of meaning. As Hess and Shipman put it, in sum-
marizing the findings of their own, study, "t1' meaning of
deprivation is 4 deprivation of meaning" (1966:885).

The position taken in the above studies, each frequently
cited in sociolinguistic and psycholinguistic literature, is, on
.the surface, a quite respectable one. yet it is based on an in-

cieq'tiate conceptualization of the ways in which information

is represented veabally in human communication. A full
criticism of this conceptualization requires snore space than
we have available here. We would like; however, to con-

5
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sider four fundamental choractenstms or language that have
not been adequately dealt with by the researchers who hold
this position (the fitit two are more concerned with the
factions of deictic forms, the second two with the functions
of lexical forms): .

I.' Language functions as only a single channel in a multi-
channeled oral system that represents information holisti- 1

cally.
.

.

. 27 The farm of verbal representation necessarily changes
so as to reflect a continudus monitoring of the status of
the information it represents.

The referential functions of lexicsal forms as well as
deictic forms are established ony in an immediate con-

1' text, whether it 'is mediated verb Ily or nonverbally.

4 Lexical forms of language ma possess contrasting ref-
. erential functions characterize as deictic and nondeictic

Let us consider each of these characteristics in turn
The argument that deictically anchored language necessarily
carries less meaning presupposes that the linguistic channel
functions alone apart from the Aralinguistic and non-
linguistic ones when,' in reality, these channels together
form a holistic system. In order to illustrate this point, let
us consider once again responses td the question Where',s the
book? A deictically anchored response like right here is rarely
given without an accompanying nonlinguistic one. A hand
gesture, for example. night signal the book's location with
a degree of exactitude not to be found in an act of comb -,
munication cdnsisting only of the lexically explicit forin, on
the table.

41101k1p A lexical y explicit respbnse, of course, may be ac-
companied by la hand gesture as well. But it appears -that,
imeneral, dei tically anchored language is accompanied by
a richer array f nonverbal and Paraverbal signals Oman lexi-
cally explicit anguage. Upon using deictically anchored
language, a speaker tends, as a matter of communicative in
stinct, io suppl contextual information by means of non- .

r verbal and' paraverbal dues; 4n4 the listener, upon hearing
deictically anchored/language, instinctively searches for these t

. cues. Furthermorn, it appears that certain information, panic,'
trlafly that. which is provided by the immediate physical en-
vironment, is to resented more 'efficiently by conjoining de- .
ictically anchored language with nonverbal and paraverbal
cuss. Indeed, an Understanding of how deixis links the verbal

. code to nonverbal and paraverbal codes restores to us the
. core m'eaning that t ti e word originally possesseg in Greek,

namely, "a pointi g oward." :. -

Let us now urn to 'OW sec. ond point, namely, that thee .
'44

form of language l..S c ntinuoully modified in rder to signal'
whether the infortnati n that it represents is tc be viewed as.'

.
As "old" (ite., the isen, er of the information assumes that

. it is already, present i some form in the communicative set-
ting and that the recd ver is in a position to retrieVe it) or

,

"new" (i.e., the send r of the information assumes that it is
11 not 'present iethe com unicative setting at least not in a

form that can be retrieyed by the receiver). This monitoring
of the status of inforlatiOn would appear to be One of the

or \
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most basic functions pf la
information- processing s
pOssess abundant resource
resources are highly vane
sidered as expressions of ei
'of the linguistic sign'al ma
process of ellipsis) or to a k

ocess of deixis). Just as
sponding with on the table
so we may say right here
table is, immediately before
instance, a reduction in the
contextual information. In,t
Pion is lotcated in the verbal.

. sent in the preceding quest'
on the table to right heresi
that he or she"shaFes with the

uage (and, for that flatter, of any
stem), for all natural languages

for fulfilling it Although these
, they may, in general, be con-.

her ellipsis ,u deixis. Some portion
be reduced to "zero" (i.e., the

nd of -duininy element" (i e the
we may omit the book is in re-
o the question Where's the book?,
ther than on the table, when the

he speaker and the hearer. In each

linguistic signal is. stimulated by
e case of on the table, informa-
environment the book is is pre-
n But the further teduction of

nals that the speaker is assuming
istener even further information,

namely, the sensorially medliated informatiOn that.the book_
is, indeed, on the table right fore, them

In summary, the sender a messageuseS the processes

Of ellipsis and deixis to reduc the linguistic surface in order
to signal to the receiver that informatioii being transmitted
is, in some sense, old. Upon ceiving an elliptical or deictic
signal4itim the sender, the 'r ceiver, in turn, is requiied to
conteXt

c-om

ize it in order to retrieve information already present

in the unicative environ ent. In this sense, ellipsis and
deixis function as highly tohe ive processes in verbal corn-
Nunication, They force the receiver tb inteekate continuously
emerging information with inf nnation that has already ac-
cumulated. .

7

Just as it was earlier cla ed that elliptical forms of
language are highly motivated in ertaip communicative situa-
tions, so it will now be claimed t at dictic forms are equally
highly motivated. Indeed, the ilure to use some kind of
deictic element to,signal the prese nce of old information may
be Just as unnatural, as the failure to omit the book is in re-
spondin4 to the question Where's the book' Consider, for
example, the following two sente ces:

My wife got sick)y wife's gem g sa A is why t couldn't
come tq your party.

Given our notions of how senten 'should fit together, the
relation of the second'isentence io t e ff'st is highly unnatural,
for just the reason that it fans, to = ploirkhe presence of old
information. De' t' t would mat rally occur in place of my
wife's getting sick in the second sentence:

1/4

My wife got sick. That's why I couldn't come to your
party.

By the same token, deictic torms of language are enally
motivated when theyfepresent inforrliatiou clearly accessible
in the physical environment- Just as the first example above
is unnatural, so it would be unnatural, intlmost situations,
Simply to say on the table in response to the question, Where's
the book? when the book is lying in full view on a table im-
mediatelj, tiefore'the speaker and the hearer.;

In this instance, the speaker iS motivated to usesome
kind of deictic expression, whether in isolation (e.g.;:-right

,
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here), or as ,part of a lexiyil phrase (e g.. right here on the
tuble)t In Sad; we can. observe such compounding of deictic,

,and lexical form.* in the examples of middle -class speech
given earlier. -In the middle -class version of the stot3,_given
by Hawkins, the woman looking out the vvindoy is repro-

- send.as that hul% rather than /rich From the stria point
--of view of information monitors g. the middre-LlassOuldren

represented her-4n the same way as .the lower=dasS'children
who used she. Both groUps signaled by their choke of lan-
guage that the identity of the woman could be taken as estab-
lished, the first group using deictic that and the second using
deictic she.

In presenting the inforthation represented by boo and
mate however. the middle -class version and the lower -class
version do differ The middle-class version introduces thes'e
participants, as representing 'new informatioq. the lower-
dais. version as representing old information This differni,e
is not,,, however. a matter of more verstis less meaning, it
is rather a inirAer of whether or not a speaker deL ides to ifse
language reflecting the fact that the listener too has access
to the inforrhation he or sheis representing verball. Now it
is-clear that both the middle- and lower-chess speakers had
acquired the communicative Lompeteme by the age of five
to use deictic forms in order to signal such access by the
listener. Moreover, it is clear that they all knew that the person
listening to their stones had such access He was, after'all.
the Person- who was presenting the task of describing the
pictures while they talked. In addition.' he was physically
present while' each 'child talked and thus was in a position
to observe what was, in the pictures. The primary difference
in the two communicative codes, then, vvould. seem to lie'in,
the different ways in %villch children in the two groups consti-
tuted the task. The middle-clg children were apparently
more- aware that lexically explicit forMs of language de pre-
ferred for the kinds of taslys constructed in a School. setting
In other words, they had more access t6 school norms of
language use, for one of the major Lharaaenstics of the school
use of language Is that a teacher seeks to elicit information that
he or she already has. As the speech act theorist John Searle

is fond of pointing out. many teacher questions are not real
questions at all. from an illocutionary point of view they are
merely "exam questions." The studenr knows that the teacher
already knows the answers The student, nevertheless. accepts
the conditions of the task and agrees to offer the answers
himself or herself.

The descnption of, a set of pictures 4n school setting

presents a similar situation. A student may be expected to

treat the pictures as if they represent informatio4P that the
teacher does not have. even though it is clear that the teacher
does have it. Students not accustomed to this school norm,
however, may instead exercise the communicative competence
they use in everyday speech -They would thus use deictic
forms of language to represent information to which the
listener has clear access. No matter which strategy they
choose, they do not necessarily sacrifice ahy meaning

the,question", may, be ,raised as to whether, in

'certai instances, a lexically explicit form of language might

4,

carry less meaning In, the sample s -ech by a' nucltile-
class mother, taken from Hess and . hint tan, the langliage
was quite complex. particularly, give th fact that an ap-
propriate use of deixis could have stifled it (Such

complexity is quite' commonly display ,y a middle-class
mother when there is an adult apdienc or when her child's
competence is in sore way called quetion ) Moreover.
the language. in spite ,of its complexity (o14 perhaps because'

of it). did not represent the real world situ ti curate y

For example. the mother first says. "the th tigs that are all
he section, an I then she says,

ou put another g mop of colors,-
the saline color 011 put in
"then iii the other 5ectio
There are three pieces of misleading inforrhat on in her use of
purportedly explicit language (eaeh has een italicized)".

First. the things that are all the same col r" is a way of
characterizing what goes into each.of the sq4ons, not merelx
one sectiod. He'r use of one section potentially stimulates
a misleading, inference, namely. that a separate group of ob-
jects. unlike in color, should be placed in another section
Secon. dly, the use of "the other section", in reference to
the second section presupposes that there are only'two. whet},
in reality there are three. "another section" would have been
a more accurate way of talking. although "thesecond section"
might have fit better with the mother's larger pattern of dis-
course,, since she uses "the third section in the following
sentence: Thirdly, she speaks of .,another grout:id colors"
when she intends to delimit a group.of objects sharing an-
other color. In other words. the mere fact that a Mother is
using lexically explicit forms of language with her child is no
guarantee that she is talking about the world in a precise way

kIt may. of course, be argued that such impreci ions
would not have confused the child. In the first place. they,
v(ould have been accessible only in a highirefined sem
universe. one. no doubt, that the child did not yet pos
Moreover, e'en if he had, had access to these imprecis
he could still have managed to, construct what his m
intended to say. For such imprecisions abound in eve
speech., and an essential' aspect of receptive competence is
knowing h9v. to construct what a person intends to say, even
when a particular choice of words may be misleading Just

as contextual information is activated in order to process
, deictic elements, so it is activated in order to suppress mis-

leading infbrmation, and the mother, no doubt, provided a
great number of nonverbal and panty erbal cues that provided a
context for what she wa 'saying. It might be counterargued,

i however, that the recep ive competence for such contextual
inforrhation is less der loped in children than in adults. for.

-_-----
in general. children re much more prone to follow tins-\

mile
ess

ons,

ether

day.

,-
leading cues generate the localized verbSI context and
thereby to draw inferenc not warranted within the larger
context that the communicative situation provides

It may also ke argued tharThe middle-class mother was,
at least, trying to use language in a way that would lead her
child to'foCus on the purpose of the task. In-effect, she was
pointing out the underlying pnnciple on which the sorting
was to be based. But then it may becounterargued that her
explicit verbalizing merely deprived the child of the oppor-
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tunity to arrive inductively at what the purpose of the sortkg
was. Given oar limited knowledge of how learning takesplace.
we cannot be certain that it is not this kind of depriv ation
that -Hess and Shipman should have studied. As Bruner points
out, members of the middle class have been conditioned to
believe, by virtue of their commitment to formal schooling.
that learning takes place out of the context of action, by
Means that are primarily symbolic." As a consequence, they
m develop an excessive reliance on verbal mediation in

arning tasks in everyday life, when such mediation is..in
fact, often quite cumbersome. A .great deal of everyday
learning takes place in a' context in which actions are more

___--important than words. Yet middle-class style§ of communica-
tion rely heavily on creating a context for learning by means
of highly explicit talk. even when a sufficient context could
be established by other means (e.g.. observing a set of events
or performing a sequence of actions), With respect to middle-
class speech habits:Labov has rightly sounded the following
note of caution:

Before we impose middle class verbal style upon children
from other cultural groups. we should find out how much
is merely stylistic' or even dysfunctional In high
*school and college. middle glass students spontaneously
complicate their syntax to the point that instructors
despair of getting them to make their language simpler
and clearer . . . Is the elaborated code of Berstein really
so flexible. detailed and subtle" as sonc! psychologists
(i.e. Jensen. 1969),believel (1970:163-164)

There is one last argument to be raised with respect to
-the contrast in Verbal styles reflected in the example drawn
from the research by Hess and Shipman. Whether or not the
middle-class mother's style is viewed as potentially "dys:
functional," it may still be _argued that the lower-class

have already pointed out with respect to the middle-class
mother's verbal style. her child was deprived of the op-
portunity of verbalizing 6n his own what the purpose of the'
task was. The lower-class mother at least preserved, by virtue
of her deictically anchored language. this opportunity for
her child. It is important to remind ourselves that we cannot.
evaluate the degree to which *deictic forms of language are.,
functional unless we consider the total pattern of human
communication actions as well as words of which they
are-a part. \

At the same time, it is important to recognize that every-.
day life does provide a continuous stream of deictically
anchored language that is dysfunctional. In a great number of
communicative situations, one pergo'n errqneously assumes
that another has access to certain information. In effect, a
person often speaks to another as if he were speaking to him-
self. As Vygotsky, the great Russian psycholinguist, was fond
of observing, a person already knows, in his inner speech.
What he is going to say: The very texture of human con-
sciousness is to anticipate. at one moment, what will be pres-
ent at the next. As a consequedce, what a person says to
turpselps continuously represented as if it were already known
and thereby is necessarily, reduced in its fundamchtal struc-
ture.'

1p the harried and preoccupied texture of everyday life.
a person often assumes, when speaking tb others, that they
have access to what is at the center of his or her own con-
sciousness; and so he or she inadvertently transfers, certain
reductive processes from inner speech to the social domain
whet' they may not be_at. all appropriate If a child, for
example, has frequently talked to his mother about his efforts
to run one hundred meters in less that fifteenIseconds, he
may return from school one day, aftel having told his mother

mother's use of deictically anchored language is excessive.. that morning he would be running the one-hundred-meter

The speech that we shave excerpted included three short race during gym class, and excla , "Well, mommy, at

sentences, and except for the verb put_that occurred in_each last I've done lir The mother, prebccupied with cooking

of the hree., -it contains no lexical forms. Rather it con-

tains only pronominals such as them, -and the other ant,
locatives such as right Ore andlhere. In order to evaluate the
degree to which thesedeietic forms are functional, it would be
necessary to _make further observations about what actually
happen the mother-child interaction. Ideally). two patterns

f-interacrion should be observed:

1 t the child does in reponse to his mother's deicti-
red speech; ifohe does what she asks, then' pre-

sumably he ut stands what she intends to communi-.
catt-,

2. what happens between the mother and child after he has
sorted the toys; if she manages to elicit ft-on) him what
the.purpo'§e of the task was, her earlier use of deictie
forms could be viewed as tithe functional. For this initial
lack of specification on her part would have permitted
the child, after per$drming a series of actions, to verbal-
ize for himself what the purpose of the task was!'

')Vithinpe domain of pedagogy, deictically ancborstrtaii-
guage may be used effectively by a teacher in order to pre-
serve for the lamer the task of explicit verbalization. As we

8

1supper, reading to his sister, and h 'ping his brother with
homework, may look up and ask-in bewilderment, "Done
what?" The child has assumed that is mother shared with- -
him, by virtue of their parting' con ersation that morning
(and, of course:the endless talks tha preceded it), a shared
focus.on his efforts to run one hu red meters )11, fifteen

*seconds. indeed, he child's use of d *ctic done it ayhaw
been an attempt to establish symbolically The world of personal,
intimacy that he continuously seeks with his mother. For
he may persistently use.use 'These forms as a means of signaling
publicly that he.views her as having continuous access to what'
'his own personal concerns are. He, badly misjudged, how-
ever, just what his mother's state of awareness was at the

- moment of his realm. She was busily' caught up in another
... world, one in which his one-hundred-meter ra e wag not

particularly salient.
Thee is a

,.well-estdilished body of reSea in social
. -

psychology providing evidence that children arc, itli fact, less,
/able an adults to take into. account their interlocu4(1. point

view in verbal communication (cf., Glucksberg,l-Krauss, &
Higgins, 1975, for a thdrough review of this research). For
example, when two persons are placed on opposite sides of
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a solid screen and are.required to communicate about various
placements of an array or objects Which they each possess.
children are more prone than adults to use deistically anchored
language inappropriately.

Glucksberg, Krauss, and Weisberg (1966) report the
, following kind of conversation, where preschool children

atteApt to -communicate with one another %Nola visual'
contact:

Speaker: It's a bird
Listener: Is this
'Speaker:-No,

Neither speaket dor listeher in tAis case seemed to dis- ,
play awy awareness of an important characteristic Ot their
mutuarsituation they could neither see one another

-nor see what they were each talking about' (1975 320)

. Proponents of the language deficit position have cited
certain studies within this body of research (Baldwin &
Garvey, 1970; Heider, 1971. Krauss & Rotter. 1968) as pro-
viding support for 'their own that urban minority
children, as members of lower social classes, are particularly
dependent on their own pot,nt of view IQ verbal communica-
tion, are thereby more inclined to use deictic and elliptical
forms M language inappropriately, and are thus prone to
communicate "less meaning." However, as Glucksberg.
Krauss, and Higgins observe in-their review of this research,
there are just as many studies that do not show social class
differences as there are those that show them. For example,
studies by. Brent and Katz, 1967, Cowan 1967, Higgins, 1973,
Rackstraw and Robinson, 1967, and Ruth 1966, have not, in
general, shown social class difference. Moreover, as Glticks-
berg, Krauss, and Higgins caution with respect to any of these
experimental findings,

observed differences in communicatiOn skills associated
with pimp membership can derive from a variety of
factors that are irrelevatif to the intrinsic abilities of
speakers. Among them are differential familiarity with
the stimulus materials employed, the reactive nature of
experimental setting, and so on Given the fuchmemary

.staje of our knowledge or the, components of com-
munication abilities, it should be clear that observed
differences' must be interpreted with great caution.'

1975:125) t.

Let us now tufn to the last two points lit our critique
of the theory of reference assumed by proponents of langdage,
deficit, those which are concerned inn directly with the
referential functions of lexical forms The e final'criticisms
are directed at a view of lexidal forms which was, in general,

not consciously worked out by proponents b ge deficit
It was rather a view which they merely assumed, indeed
necessarily assumed, given the simplistic way in which they
contrasted 'the referential functions .of deictic and lexical
forms'

The first of these two points can be stated priest: The
proponents otlanguage deficit/ tended to ignore fact that
,lexical forms as well as deictic ones are dependent on
mediate context for establighing meaning. In ignoring. this'
dependence of lexical form, they were,guilty of the ancient'
error of nominalism, locating meanings in words rather than

the sktutions in which they are used 'The meaning for an'y
linguistic form. whether'deictic or lexical. can be.established
only in a specific context Consider, for example, the ,word
table as opposed to thb word that. Although tabie_may-rher
potentially to a much more-resin ctitities than that,
its actual referent is nevertheless determined by the situation in
which it is used. it may.. for example. refer to an entire class of

entities:
Does he know how to make a table'',

or to a single one within thatentire class:

Sit down at the table.

In fact. if table is used .in a situation in which it, may refer
to more than one entity, it alone cannot refer clearly to any one
of them.' Further information must be provided, whether
mediated verbally (e.g., by saying the table next to the far'
wall) or nonverbally (e.g., by making a hand gesture) in 'Order
to'identify just which entity is being referred to.

it is. of course, true tflat a lexical form possesses a more
restricted semantic content than a deictic form But this more
restricted cdntent does not mean that a lexical form is
necessarily used with any greater precision. For as we have
alrtady suggested with reference to the middle -Mass mother's
speech, a lexically explicit verbal style often reflects, when:
it IS evaluated carefully, a great deal of Imprecision Such
imprecision is not at all surprising; for it would appear that the
more restricted the semantic content of a particular word, the
more difficult it is to use that word in an exacting way-

Our final criticism of the theory of reference assumed by
the proponents of language deficit is closely related to the
preceding one. Not only did they fail to re.ognize that lexical
fops are referentially dependent on immediate context, they
also failed to recognize that such forms'pay reflect a con-
trasting set of functions that depend on whether or-not the
,participants in a particular act of commimiCafion make use of
their' own immediate point`of view. Indeed, lingagig- often,
describe these contrasting functions for lexically explicit forms'
of language' with the terms "deictic" and"nondeictic."
This more technical 'use of "deictic" in describing certain
referential functions for leNically explicit forms should not ,be
confused with the more general use of "deictic" that has been
reflected in the article thus far, namely, as a term describing
linguistic firms such as that. At the same timeyisimportant
to recognize 'that the word deicttc doessignify, 'in each of
these uses, that participants are dependent upon their own
immediate point of view in verbal contmunication.

'In order to illustrate this distinction between deictic and
nondeictic functions for lexical .forms tls borrow from
Charles Fillmore an analogy based on contrasting moles of
sepresehting:the human figure:

Consider the ociifference between a sculptured repre-
sentation of a human figure, set up in the middle ,a
a courtyayd... , and a photograph of a human figure:
The ;sculpture does 'mar represent any particular ob-
server's poinbof-view, but the photograph does. The
photograph doesbecause thepamera had to be positioned.
at a particular place in front of, pr to the side of, above-

, or below or on the same level as the model. (1975;16)
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The sculptural representation may be viewed as nondeictic;
the photographic representation as deictic.'

Fillmore goes on to point out that a lexical form such as
left

can have both non-deictic and deictic functions . . In

a sentence like "My sister stood at the general's left
side," we have an example of the non-deictic use of the
word "left" . . . Knowing what it means to stand at
the,generarsjeft side requires knowing something about
how a general's body is designed: it requiresmo'special
understanding at all about where the speaker is when he
talks about it . . . . The situation is quite different for
a sentence like "What's that shiny object over there.
just to the (eft of the cypress veer; In this second case.
the location in space of the participants in the conversa-
tion is ,absolutely essential to an understandini of the
question. (1975:16)

o In certain instances, hOwever. -the lexical item left is used in
a spatial construct that may be processed either deictically
or nondeictically. C.onstder. 'for example. the sentence iti,1
sister is to the left of the genottl. one in which the spatial
construct contains no. '.s-marking. The spatial construct may
be processed, nondeictically, that is to say. its referential

function may be determined by a left-right axis not dependent
on the participants' (i e the left- right' axis in the yeneral's

,
body, the entity designated as the reference point in the spatial
,field)!

or it may be processed ,deictically; 'that is to say, its ref-
erential functitin may be determined by the participants'
own left-right axis (i.e., the participants, constrtict a spatial
field in which the entity functioning as reference point, the
general's body. is viewed as reflecting a left-right axis parallel
to their own.''

Other lexically expiicit 'atial constructs reflect this same
potential for deictic and nondeictic functions. Consider. fOr

*

example. a spatial construct such as in-from of the tele-
phone Such a construct may function nondeictically, that is
to say, with its referential function determined by a front-
back axis independent of the participants"' own front-back
axis (i e the intnnsically marked front-back axit, of the tele-

.
phone itself):

, Is that your pen in front of the telephone?

or it may .furction deictically, that is to say, with its re-
ferential function determined by the participants' on front-
back axis (i.e the participants construct a spatial field in
which the entity functioning as reference point, the telephone.
is viewed a reflecting a front-ba'ck axis opposed to their
own).'

Is that your pen in front of the telephorie?

This potential contrast between deictic and nondeictic
functions for lexically explicit forms of language is wide-
spread in all natural languages, particularly in spatial and
temporal constructs (Bennett, 1976), Consider, for example,
the temporal construct in an hour or so in the sentence I'll
finish the work in an hour or so. It maybe processed as
measuring- a durational field not initiated in the vv. the
speaker's locus in time (i.e.. as representing a ce length
of time that may begin at any point). ndeictic
processing of the construct r_esponds, as it question
how long? On the other hand, the oral cons ct in an
hour or so many be processdd as mea' n a i rational field
extending from the point in time at which the participants are
located (i.e., At representing &temporal field initiated in 411h
,tow of the speech situation). Such deictic processing of the
construct responds, as it were. to,..the question when?

Research has recently been conducted to determine the
Aidegree to which minority%and mainstream students in metro-

politan New York ascribe deictic functions to certain l'aically
explicit fortis of language (Hill, Donnell, Pearsons, & Arono- '
witz, in preparation). Both groups of students were given tasks,
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In which. linguistiv...onstruus were subject to demi i. or non
deictic interpretations. The findings of this ieseara cannot
be reported in any &tail here. In general, however, they are

- much like the findings of the research on, use of immediate
point of view in verbal wininuni..atiOn reviewed by Glu...ks!
berg. Kraus'sk, and Higgins. There .appear to be no major
'differences in the degree to which members of the two groups
respond with deictiv.ally anchored interpretations (i.e those

based on their own unmediate point of iev.) Indeed, the
differences that did emerge suggest that it may well be the
mainstream students. not the minority ones. who are more

, inclined to den.tie, interpretations, at least on....enain tasks,
of lexically'explicit forms of language involving spatial and
tempotal relations.

Even if funkr research were to establish that main-
stream students do tend to make greater use of thetr
immediate point of view in processing certain lexical forms,
this finding would not. of course. mclicate that they are thereby
comniunicating. "less meaning': (the degree of meaning.they
communicate depeirds upon the degree to which their inter-
locutors have access to their code) Nor*v(ould it mean that
these students inAe greater use of their own immediate poini
of view in other uses of language As Ouspensky has pointed
out in his classic studies on language use and point 'of view.
there arc so many different ways in which a participant in
an act of verbal communication reflects his Or her owl im-
mediate posit of view (particularly as it manife'sts' affsi.tive
states) and since these manifold days are, at present. so poorly
understood. there is alrhost no reliable research on the ways
in which immediate point of view it.'thfleeted in language use

By the same token. if further research established that
urban. minority students do tend to make greater use of deictic

fonn's such as that. this finding could not be used to support
the claim& of ,the proponents of language jk:fiLit that these
students are more dependent on their on immediate point
of view iii verbal communication and thereby communicate
less precise forms of meaning. To nuke these claims, tt would
be necessary to show that these students made greater use
Of deictic forms in communicative settings where the liS-

tener(s) did not have access to appropriate inforniattop for
) interpreting these forms Once again. it would be more just

to ascribe a certain lack of plellsion to thejesearchers' rather
than the students; for it is they whovhave failed to under's' taikl
the complex ways in which refenential 'functions are estab-
lished for deictic forms in verbal communication

* Many, it should be pointed out that. even if fun r

research were to indicate that urban minority students ao tend
to make greater use of deictic fon& in communicative settings

where they are, in fact,'niii\warr'anted, educational programs
such as those prescribed by-Bereiter and Engelmann, would
still not be appropriate' fortheke students. As we have already
pointed out, these programs force children to adopt a highly
artifiCial kind of venial communicatio178lielrwhich they
must attempt to avoid deictic and ellipticalforms of language
altogether. Such communication. fo" rces these children to
ignore one of the most salient functions of langua the

continuous monitoring of the status of,,information n, the

t

P

. . ._,
. .4-

vommuniLative ,itetting if the
.
information that language ex-

presses is "new ." fhtp Inc processes of ellipsis anddeixis can
bedysfunctional, as a consequence, the may legitimately
be avoided. But tf the inforniaan isold, then any ravoidance

,
of these processes. as, we have already..shown, may itself be
dysfunctional Indeed; learning how to make appropriate Sise
of deu.A. land elliptical forms may be considered just as
fundamental to the development of 'communicative tom-
petence in .children as 'learning how to make appropriate use
of lexically explicit forms For as children develop com-
municative competence. they learn not only to provide the
listeners with what they. need to know, but also tcravoid giving
them more than they need to know?

').,

Certainly it is pedagogically desirable to make childfen
aware of inappropriate uses of deixis or ellipsis in their venial

commumAtion. etMorIver.-eimmunication games that teach
children thee skills required in cdoptits_the other's point of.
view can be of considerable value in an educational setting
(6.g games in which a solid screen is placed between the
interlocutorsas in the experiments described above) But using
such games as part of a- larger 'program is 'vastly different
from an educational prOgran; that forces children, as a Matter
of principle, to avoid ileictiCand'elliptichl forrds of language,
in circumstances wherethe.y are. in fact, warranted It is as if
these prograrn force children, when they, speak, to pretend
that a solid screen is always present between themselves
and their listeners\ In effect, the children are required tdplay, a
game in the absence of appropriate props Moreover, they are
required to play this game over:and over. even though ii breakk
the rules of the conversational garner they play in ever
day Life _ ''

Summary .

In concluding this review of the langu e dcfrcit position.
let us briefly restate.the major lines of criticism that We have .

followed. We . firm pursued ,two lines of sociolinguistic
alroati y established by language difference pro-

,
ponents:

-t
I. proponents of the language deficit position have used

invalid criteria irl evaluating' the oral peifonnance of
urban minority students in school settings (i.e.. they have
applied norms of written discourke in judging as de-
ficient* these-students' patterns of oral response),

2. they have failed to investigate the actual reriedoire.of
verbal skills that urban minority students exercise in
everyday communication.

We then followed two lines of psycholinguistic criticism ,
i

die

first 'one, like Iheprevious two, already established by lan-
guage difference' propOnents. However, the second line,.
which'- we pursued in -much. greater depth, has not been
developed in any deli! in 'previous criticism:

I .proponents of the language deficit position haye assumed .

that nonstandard forms of langiiage reflgi deficient
form of cognition:, , '

,, ,- 4, '
0 2. they

forms))

assumed an inadequate theory of referenet- -

in. evaltiating the language of urban minority students.
. . .
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More specifically, they have not ta4n sufficient account
of the- following properties of language in this evalua-
tion;

.
a) oral language runctiOns as only a single channel in a

multichannel system that represents information
'holistically;

b) the form of language necessarily changes so as to re-
flect a continuous monitoring of the status of informa-
tion ite represents;

c) the referential functions of lexical as.. Well as deictic
. 1%.-

MO.

forms of ianguage are established only in an imme-
.

,diate cqntext;!
.

.
d) lexical forms of language may be considered as

possessing &dole and nondeictic functions.

M already mentioned, the major tenets of the language deficit
position will be reviewed in an article tp,follow in this series

NOTES

I. The receding charaCterizat on represents Bernstein'; posi-
tion at the ti e that language deficit searcher.s such as Bereiter and
Engelmann sirew upon it. Sipco th time his position has changed
Considerably Perhaps the most fun kmentai change is that he now
makes a dis inction between "cod " and "speech variants," the
latter reflecting the constraints of p icular communicative contexts
such as the. "regulative," the "ins ctional,".the "interpersonal,"
and the "im 'native." Within an i terperSonal context,Ihr exam-
ple. an "ela rated code" may be realized as a "restricted variant."
Hence Bern n no longer posits continuous switching of "codes"
as a person -moves from one communicative context to another.

2. This double marking of negation, usually discontinuous in
form, is an extremely common feature of languages throughout the
world; and it is quite common that the two markers, as to the case of
nonstandard English where both are /n/=initiated, resemble each
of in surface form. In early forms of written English, for exam-
ple, wo or more markers of negation were /n/=initiated, aslllus-
trated in the following sentence from Chaucer: !lie' never yet no
vileynye ne sayde'. . ." ,

Such discontinuous marking appears to be motivated tip the fact
that ttegeOpe of negation is highly variable -In natural, anguages;
that is to say, the element(s) actually subject to negation may vary in
a particular Predication. Hence what is subject to negation may be

-enclosed by two markers, thereby creating a more precise expression
of the scope of negation, as illustrated by the following examples'
from ilaus4, a widely spoken Iangbage in West Africa (the two'
mar eri of negation acre rea4ed as ba):

.4

Positive , Negative

(l) Corinplete Predicate:
Ba'su tambaye shi ba..
"They didn't ask him."

(2) Scope Limited to
Topicalized Subject:
Ba suba stika tambaye shi.
"it'sOnot they who asked
him."

(3) Scope Limited to '
ropicalizedomplement:4
B4 shi ba suka tambayi.

Sup tambaye shi,
"They asked him."

'It's not him they asked."

3. A speaker might alter the phrase on-the table with a cer-
tain tone of exasperation, signalling that the listener should have
been we that the book was, indeed, on,the table.

12'
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4. It should be notedthat Hess and Shipman did in fact pro-
vide statistical data indicating that children in the lower-class coup
in their stud performed the sorting tasks, leks well. Thii lower stan-
dard of pe rmance cannot, however, necessarily be accounted for
by the less xplicit verbal style ok interaction between lower-class
mothers an children. Any adequate explanation of,,their lower per-
formance w uld have to take'account of a number of factors, per-
haps the m st fundamental of which would be their apparently
greater unf iliarity with the nature and puiposes of the task they
were engag in.

. 5. The ductive processes that operate on inner speech are, of
course, much more radical than those that operate on public speech.
They appear, at times, fo produce a kind of "pure predication," in
which the subject is continuously rendered obsolete, by virtue of the
fact that it is always known. Since the sender of the message is also
its receiver, a subject is, in one sense, already old,,af`the-actval
moment of its encoding.

As Vygotsky observed, the most exacting characterization of
the radical reduction of inner speech has come from literature rather
than from science. The search for an adequate means of repesenting,
this reduction, which Vygotsky noted in the work of nineteenth -
century writers such as Gogol, has been advanced considerably in
the work of twentieth-century Writers such is' Joyce:

I

6. Although the analogy is an apt one, it should not obscure
die fact that ixexternal-point of view is ordinarily signaled, at least
to some degrerioAtt a sculptedfigure as well Consider, for example,
the external point of view consistedtly signaled by the decidedly
fiontal bias in human figures Viithitt Greek traditions of sculpture.

7. As illustrated by the; research reviewed 'by Glucksberg,
Kraess, and Higgins, the participants do not necessarily share. the
same poinl of view in a particUlar act of verbal communication. As
a consequence, the-deictic processing may-be based on the left-right
axis of only one of the participants. Indeed, the-Speaker and hearer
may be so placed that deictic. processing anchored in one's point of
view would be directly opposed to deictic processing anchored in
the other:se As matter of stylistic convenience, however, the mole
general, term participant, contrasting with field, will be used rather'
than the specific terms spealek or hearer:

8. It may be observed that deictic strategies contrast for the pro-
cessing ofto the left of and in front of. In the former, the participants
constructa spatial field in which the entity functipning as reference
point is viewed aspossessingian orientation parallel to their own. In
the lattertfie participants construct a spatial field in which the entity

"->
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functioning as reference point is viewed as possesiing an orienta-
tion opposed to their own. As we will pbserve later, the Strategy in

which a. parallel orientation is ascribed to the reference-point is
predomihantly used by member -of certain`cultures for processing

r ./

locative constructs that represent spatial relations along the frontal 4

axis as well as the sagit61 one (i e., the left-right axis), ,
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.IUME
Institute for UrbanInd

Minority Education
scorE-

The histitate for Urban and Minority Education (IUME) is a

,research and development agency committed to human re-
source developinent through the improvement of education in
the nation's cities. Founded in 1973, :it is sponsored By
Teachers College, Columbia University. The Institute iden-
tifies and Studies issues and 'Problems in urban education and
the education of ethnic minority group members; designs.

.?..*: develops, and delivers multiple produCts and services relevant
to its scope; and disseminates information related to'educa-
tion in urban and minority communities.

The Institute concentrates on three program areas: (1) diver-
sity and pluralm in individual or group characteristics and
social and cultural environments; (2) human and organiza-
tional rigidity and resi,sfince to change; and (3) social and
geographic motility arid immobility.

RESEARCH .

The Institute conducts research using anthropological, eco-
logical, psycholo ical, and Sociological approaches. to learn-
ing and devglop ent in such areas as cross-cultural and,cross-
ethnic learning p ttenS;.etbnicity, acculturation, ancKeduca-
tion; the psych ducational diagnosis and analysis of learn-.
ing behaviors; cross- cultural lahguage assessment and acquisi-
tion; organizational rigidity and school reform; the ecology of
classroom environmerds; and school system and institutional
responses to studerft diversity.

1,

-DEVELOPMENT.

The Istitute's development activities reflect its interdisci-
plinary research efforts. The Institute is developing (1) assess-
ment techniques responsive to population and linguistic di-
versity, (2) curricular materials and instructional techniques
for educating ,mittilingual and multicultural school popula-
tions, (3) materials and techniques for desegregating schools
and school systems, for improved leadership and manage-
mdnt,,for staff development, forethe utilization of multiethnic
gurriculums, foi mprovitig School /community relations, and
(4) multimedia communications programs for cotrigiunity out
reach.

SERVICE
-----'-- -M tn outgrowth of itsiesearch and development program and

to meet the needs of schoolsand other educalionaprograms,
the Institute ,conducts a number of training, service, techni-
cal assistance and evaluation projects. ft offers the following
consultati* seKices:,needs assessment, -curriculum develop-
ment, student assessmelt; materials .developm nt,
strative and instructional- 'staff training, pro evaluation,
androrganizational develOprilent.

INFORMATON DISSEMINATION

.theInstitute supports activities designed to provide biblio-
graPliic information and the products of informatiOti analy-

. ,
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sis ,to the researcher, the practitioner, educational po)icy
makers, and the wider community. Within the Institute, the
Information Retrieval Center on Diversity (IRCD), founded in ,

1964 as the Information Retrieval Center on the Disadvan-
taged, is a special research library which serves the public..t

o gathers, disseminates, and analyzes information on diverse
human characteristics, minority education and education in
urban areas. The ERIC Clearinghouse on Urban Education
(ERIC/CUE) functions within/he IRCD. Over 110,000 docu-
ments comprise the ERIC /CUE` and IRCD collections. In ad-
dition, through IRCD the Institqte distributes four serial pub-
lications: IRCD BUlletin, a joiknial of substantive reviews;

ual Opportunity Reviellr; anewsletter of brief reviews;
U i n Disadvantaged Series, a senes of special papers and
annotated bibliographies; Doctoral Research "Series, a series

_of.annotated bibliographies. .

. The Institute also prepares audio and videotape-s available to
the public and produces Ingight, a weekly cable 'television. prOgrate.
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,INSTITUTE ORGANIZATION

tir

tt

The research and development, service and informa tion dis-
semination functions of the Institute 'are carried out by the
following funded organizational units:

Task Force on Human Diversity
General .sistance Center on Equal Educational
Opportunity

General Assistance Center on "Bilingual Education
Bilingual- Multicultural Preschool Curriculum
Development Project

Information Retrieval Center on Diversity (ERIC
Clearinghouse on Urban Educatban),-

Studies of Higher Education Opportunity Pnigiiths.

. INSTITUTE STAFF .

Ile staff of the Institute reflect its multiple purposes, These
staff gi embers are research scholars and educational practi-
tiospecialists in curriculum design and materials devel-

° ,opmeni, and information scientists and technicians. The In-
stitute research associates are anthropologists, educationists,
linguists, organizational theorists, political economists, psy-
chologists, and sociologists actively engaged in research re-

', lated to urban' ducation and the education of ethnic minority
grobp members.

INQUIRIES
Office of the Director (212) 678-3780

Edmund W. Gordon, Director
Charles C. Harrington,. Deputy Director
Ray Proctor, Assistant to the Director

Developmegt and Information Services (212) 678-3433
Erwin Plaxman, Assistant Director

School and Community Services (212) 678-3780
Elfie.M. Bynum, Executive Assistant Director

Insti1Ve fotl urban and'Minority Education
Box 75 /,Teachers College, Columbia University
525 West 120th .Street
New Yor , 'New York 10027
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