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In 'creatzve listening™. sesszong, participants . . ’
altetnately present their ideas J(for fixed’ pericds cf time) and ’
. Iistéen silently to the other partacipants. This paper ' examines the

value of this method as am aid to probleam solving and offers .

o suggestions for Jeachers serving as.mediators and participants in -

' . creative listening sessions. It describes hcu teachers mediated .
greative listening sessions that helped to resolve racial anmd

' " treligious differences between two groups cf students at an

+ -+ elementary/secondary school, ‘and how a teacher participated in a

. cregtive listening session to help a 12-year-old boy solve his
school-related probleams. (GW)
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No, says Dr. Rachel Pinney. Very often not. An English physician and
- psychotherapist, Doctor Pinney has found that the amgwers to these vital
questtons are too often “No".
\ -
In fact, she has observed that an average |lstener Is usally too busy preparing
his nexf remark to pay any. real attention to the speaker. Consdquently, there

Is much cohversation, 11++18 communication; - Fhe-chore-of simlitaneously lis=.. . -

tening to an Incomlng idea and assessing 1+ séeins to be too great for most °
people. . :

" So engrossed in fhesé-and‘ofher problems of personal communlcaflon has Docfor
Plnney become that she has glven up her medical practice In Chelsea, England.
Now she devotes all her time to developing and promoting a fechnlque which

- shé‘t{lls Creative Lléfenlng

Several methods have béen devlsed by Doctor Plnney, to meet the needs of a
varigty of communication situations. These-techniques are to be found In,

- a pamphlet publlshed In March 1968 and entitled, "Creative-Listeriing." All
the methods share a common element:’In that they are designed to help the *
individual pay full attention to his ]qp as speaker-or |istener. o
One ¢f these methods, for*instance, ca#’w&l ly be adapted to schoo! settings.
The procedure In this is simple. The two conflicting individuals or groups

“are hroygh*‘?ogefher. Agreement Is reached as to who talks first. Perhaps -

a peutral observer spins a coin. The first party talks. He presents
his case or problem in any manner he wishes, for as” long as he wishes. The
other party emptias his mird of preconcePVed notions and tries to Ident!fy

. sympathe flcally with the speaker. He may not be very successful at first,

‘but he/ can llsten because he doesn't Have to formulate a reply. Wheh h‘ls,
turn comes, he presents his own view polnf Now the first speaker [istens. :
_No_interruptions are alloq\f

%
i

Whenﬂbofh parTIpran?s become aware that they aren'f required to play a dual
rolg, a new level of communication develops. They begin to communicate *
creatively. For now the !|istener Is released into a relaxed state.that will
call fo constructive awareness. Freed from the urge to make instant repiles,

a

s he relaxes he concentrates on grasping the speaker's message. Aware in
turn of the |istener's attention, the speaker becomes less aggressive. He v
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Schoo! teachers, ask yourselves these questions. Then read how a speclallsf -
. ~suggesfs pracflcal ways of remedylng the situation’ \
! . ,qﬂ—é .\ .
Can a conversaflon befween—?wo people’ ﬂbldlng opposite views be effective? . .
Do such dlsqusslons result in any positive action 'on fhe par+ of these two
. peovie? ST - S
. s L
, Does mere talk help to create an awareness of and sensitivity *o the Inner ’ ;
feal ings of ofhers? L

=




. no longer needs tommaintaln that dogmatic facade; he may even be able to
share any doubts he may have abouf his own views.

4 -

Finally, “in this easy atmosphere of exchange, both sides talk themselves out.
Now they may discoyver areas of agreement, either on the main point.of conflict
or on some side Issue. In any event, a channe! of sympathetic communlcaflon
has been opened. <

» - e
-~

Any teacher wfshlng to Introduce this techhique tolhis students must find a

way of Ieadlng fo l+ whlch Isn'f self-conclous Fo
p 5 ] 2 ol PN .

)

r example, the English -
- 3 : sning Into -seme—oral

work._ If the ?eacher conducfs class debafes, he/she can.also’ discuss Creative -

Llsfenitg as a ccontrasting method of communication. This will fit In especlally

,where the standard of debate is sharp and sophisticated., For already hls/her

class has {earned fhaf debate does not, always settlie Issues.

v~

.

In a drama program, he/she can discuss drama as a communlcaflon'of feel ings
and then lead into the problem of conveying feelings: w!fhouf acflng

(- -

T

In the soclal studies area, fhe teachét wlll be able to contrast Chreative . ;/
Listening procedures with parllamenfary prgcedures While introducing the
ldea, the teacher must stress three basic polnfS\ first, that all parties
Involved must be free to express ideas within the normal bounds of godd

.. taste and.consideration for others; second, that partjclpanTSJMusf tyto
be honest both In their communication and in their effort to identify with
each other; and third, that they must agree in advance upon the confldenflal
nafure of what fhey ng d!scusslng .
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As aAmaffer of faat, the teacher can play one of roles in a Creative

Listening sifuation. One Invoives. introducing t hnique, bringing the
parties together and overseeing the techniqueaintii + 9 puplis are able to
manage It for themseivas. This approach can be used, Ith two students only =

or with two groups of students ggp have come Into conflict: The.junior v

author has seen an instance of [¥s Bppllca?lon In an all-grades Roman. Ca?hol!c . .

school In Norfhern¢AIberfa, Canada . . . X Y
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" At the redquest of parenfs some Lufheran and Anglican puplls had also been -

- admitted to this school. Around Hallowe'en the usual. prank amohg the varlous
" groups led to confiict: The clashing slipped verbally Info +he ¢lassroom and

egao'fi*fake on raclal and rellg46us overfonesr S

. } ‘.‘,,‘ : . e

_aThree leaders from each group with one girl on aaqbﬁsldb agr to try Creative
Listening ta solve. the problem‘ Nelther side sbowed real prej dice, but each
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(;lde had used name-calllng to anhoy and tease the other. At the same time every-
one-noted the lack of recrgational’ faci!litles In the town. And one areg-of
Jealousy centered around.a religlous group that the Caiholic students belonged to."

¢ [y

Finally, as a result of the period of Creative hisfeg\ng, the young people came '
to terms. The Cathollcs agreed to ask the prles+ and the vice-prircipal to

e separate the soclal and religlous actiyities of thetr group. Then the soclal
actlvities were to be open to any young person who ajreed to behave In an - ]
acceptable way. Meahtime everyone was to make an.effort to ynderstand the

¥arious reljglous customs of “he communlfy ‘ .

The authorities agreed to the sfudenfs request. The schqpl gym was openad each
‘ Sunday evening for®games such as badmlnfon and plng-pong. Soon, on thelr own
’ accord, sfudenfs began to develop a wider range of activities. 7 —

- -

) "Arrangements were also made for the sfudenfs*fo visit sach church ln the town..
Y The ministers, too came to the classrooms, both.separately -and fogefher, and
’ during the Réliglous Instruction period, fhey explalned fhelr faiths and answered
quesflons - , . ) -~_

‘ There are times,.to6, when the, feacher meets sutcess by ptacing, hingsel f/harself
.o in a Creative Listening slfuaflon with an ﬁhdtvbdual student. ﬁere the same basic
) rules apply. The.teacher has no special privileges. MHe/she myst concentrate
on listening, thereby achieving a deeper ‘leve! of communication with the student.

T2 ~The exampie-of Lioyd Indicates how valuable s, this. therapy for- the student. - [ . . ..

Lioyd, age 12, I.Q. ‘115, was extremely resfless In class. Though able fo do
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. his work, he never completed anything. His appearance, h¥s desk, and his work-

books were most -Untidy:. He was on poor terms with the other boys in the class. |

iiDurlng Creative Llsfening sessions he broke into tears, sobbing that he ‘couldn't
make friends because nobody .lived anywhere near him. His father seémed to be

\ excessively haréh, especlally about’report card grades. Mother always sided .
K with Father, even when she had previously agreed to support Lloyd, Though he

was jnterested ln sclence fhe boy was bored with other school* work. . ' 'ﬁ»“

* ‘ L]
‘e Being able to talk openly about his pnoblems seemed, In Itself, to be of sgme
+ help. He agreed to undertake Independent science pro]ecfs to be worked on at -
: any time In class after-he had compjeted the minimum assignments:in-other
subjeets. He was allowed to choose his own prajects so long as they could be
In some way related to the syllabus.* He began to handle. them In depth,: presenting
his findings to the class In regular sclence periods. Though.the lad's ‘father
continued,to bg less than reasonable about gradlng, discussion with him also - .
\ cleared up some mlsundersfandlngs. NI L o

0 s
. J

S - As Lloyd's clasg work lmproved so did his beﬁa?lor --Whlle he still conflnued B
.to be tense, and to have trouble In his relationships with other boys he '

began to adjust his attitude to his situation. Gragdually, I1fe grew more
-  tolerable for him. . ! :
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Such oexamples show the teacher as medlator or parflcﬁpanf. *he‘guccess of fhe-,'
technique’ depends en the way the ‘teachér plays these roles. In jhe dnitial
ages; supervision of the mechanics of the session’'is the teacher's respon-
sibility, He should see that a tomfortable Interruption-free atmosphere Is, °
attalned. (1f time Is Ifmited, the teather should establish a cut-off point
in advance.) The: avallable*flme should be divided eqyally, so that bofh parties

have at least two chances to speak.. For exampié, .if a session has fo be dis-
continued after one hour, the time could be spi it into four flffeen-mlndfe

Deriﬁds_gr_slz;ian-mlnufe periods. A stop-watch or clock can be ptaced where

.everyone can see 1+. Of colrse,. the session will be more successful 1f.there

are Iimitations placed upon +Ime.. When ‘a session has 1o, be closed, the teacher

takes the Initiative In arranglng the next meeflng. N

.\ Y. \

When acflng as medlafor, fgp teacher draws only on ldeas presented by the
students faklng part. ,His efforts are more profitably spent In gathering
together the views' . he hears than In attempting to_ impose his own sofution.
Agreement has to be mufually accepfable In order to be effeqflve. ; ‘,’
‘ 7

Only when the final declslon confalns +he seeds of future dWscord should the
teacher Interfere. <For Instance, two pople can easily settle a disagreement

by directing an aggresslon agalnsf someone else; or the pfo sed sotution could tf’

conffict with pollicles of school 6r comunity. In such cases the teacher thens
--applies a veto and starts a search for-a. more acceptable solution,
However, the feacher’should take care nof fo dominate the sj:slon. Direction
should be kepf to the bare minimum required for a smooth exchange of Ideas. .
Unless the ‘occasion absolutely demands,guldance, the teacher should suppress

the urge to impose his own moral values. - They are probably frrelevant to the
student anyway. DBisplays of ehock, surprise, or disgust by the “teacher reduce

the chances of conflnulng communlcaflon. The student Is probably trying to

test the teacher's good falth. If the student has a probliem, a hostile reaction .
will not help to solve it. The teacher's. concern Is to help modlfy the problem, -
not to condemn the stuflent’. m '

~

Creative Listening sessions are valuable alds to problem solving and counseling.
Clarification of the Issues alters athltudet! conflicts become amenable'to ~
reconcillation. Frank discussion ldad§ to successful positive actlon. Perhaps
most Important, participants grow Increasingly aware of each other a3 senslflve, -

human beings. AR . P .\ -
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