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This guide has been developed to help teacher
educators, directors of staff development, master
teachers, and other appropriate individuals with re:
sponsibility for guiding and assisting preservice or in-
service teachers in the development of professional
teaching competencieS through use of Theb Center's
Performance-Based Teacher Education ylodules. A
series of 100 performance-based teacher education
(PBTE) learning packages focusing upon spe,cific pro-
fessional competencies of vocational teachers has been
'developed, extensfOely field tested, and refined. The
competencies upon which the moduleS are based were
identified and verified through research as being impor-
tant to successful vocational teachers at bdth the sec-
ondary and post-secondary levels of instruction The.
modules are suitable for preparation of-teachers in, all
occupational areas.

Each module provides learning experiences that in-
tegrate theory and application, each. culminates with
criterion-referenced assessment of the teadhers per:
forrpance of e specified competency The materials
are designed or use by teachers in training, either on an
individualsor group basis, workihg under4the direction,
and,with the assistance of, teacher educators or other
qualified staff development personnel acting as re-
source persons Resource persons should be skilled in
the teacher competency being developed andshould be
thoroughly oriented to PBTE concepts and procedures

. in using these materials

The design of the materials provides considerable
flexibility for planning and conducting performance-
based preservice and inservide teacher preparation
programs to meet a wide variety of individual needgand
interests The materials are ;intended fpr use by univer-
sities and colleges, state departments of education,
post-secondary institutions, local education agencies,
and others respontible for the professional develop-
ment of teachers and instructors.

pecial recognition for their roles in the developm.ent,
field testing, and revision of this guide goes to James B.
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Hamilton, Program Director of The Center's Profes-
sional Development in Vocational Education area, who,
was responsible for writing the major portiorrBfz-the
field-test version and for preparation of this.published

- version of the_ guide, and to Karen Quinn, Program As-
sociate, for assistance in writing 'the field-test version
and refinement of thepublished version. Recognition is
also extended to Glen Fardig for assistance with the
outline of the guide, to Robert Norton for assistance with
the portion dealing with assessment of teacher perfor:
mance, to May Huang for preliminary drafts of the de-

4 scotions of module components and pucposes, to Lois
Harrington for preparation of the appendix materials on
availabilityof resources for module /use, and to Roland
Peterso of the University of Minnesota for contribu-
tions to the area of "Managing the Role of the Resource
Person "

Appreciation is extended to all those field site coor-
dinators, teacher educators, cooperating teachers, di-
rectors of staff development, and othersYNho used this
guide under field -test conditiont and who provided
valuable feedback for its refinement. Special thanks do
to Dr. Harold Parady, Executive Director of the American
Association for Vocational Instructional Materials, and
to George Smith, Art and Layout 'Editor, for their cooper-
ation and valuable assistance in the publication of this
guide. w
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cation (NIE) for sponsorship of The Center's PBT,E cur-
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product) from 1972 through its completion Apprecia-
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Education of the U S. Office of Education for its sponsor-
ship of training and of the advanced testing of The Cen-
ter's PBTE curricula through the National Institute of

,performance-Based ,Teacher Education at ten sites
under provisions of EPDA Part F, Section 553. Thanks
are also due to the eight other sites who participated ,

in the advanced testing effort under ME and self-
sponsorship.
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The Center for Vocational Education's mission is to
k increase the ability of diverse agencies, institutions, and

.orgjnizatiOns to solve educational problems relating to
indiliduld career planning, preparation, and progression.
The Center fulfills its mission by:

Generating knowledge through research.
Developing.educational programs and pioducts.
Evaluating individual program needs ang outcomes.
Installing educational programs and products.
Operating information systems and services.
Conducting leadership development anp *training
programs.
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The American Association for Vpcational Instructional
Materials (AAVIM) is an interstate organization of univer-
sities, colleges and divisions of vocational education de-
voted to the improvement of teaching through better
formation and teaching akds.
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INTRODUCTION
The purpose of tbis guide is to assist you in using

the Performance-based professional vocational
,teacher education curricular materials developed.
by The Center for Vocational Education. The de-
sign of these materials (hereinafter called "The

. Center's PBTE materials4 requires' knowledge-
able, competent,' professional educators to fulfill
the role of "resource person" to the pre- and.inser-
vice teachers using these materials in develOping
or improving theiriea,ching competence.

Vaguelycnowledgeable people cannot fulfill the
role effectively. The role of the resource person is
to provideguidance, to assist, and to evaluate as
teachers use these materials. These functiortrof
the resource person,rnight be carried out by one or
mere persons, depending upon the particular set
ting in which the curricular materials.are being
used. Yap, as a resource person, might be a
teacher edvcator on apollgge campus, a supervis-
ing or maser teacher in a local school, a director of
professional development in a post-secondary in-
stitution, a supeNisor, a school administrator, a
field resource perdon who works with teachers on
the job, or any other professional educator who
assists others in developing teaching competence:

Some Ifebic assumptions have been made in Ne
development of this resource person's guide. The
first of these assumptions is that the decision
has been.made to 'conduct a performance -based

,teacher education (PBTE) program. It is also as-
sumed that the decision has been made touse The
:Center's PBTE materials, or that, at least, serious
consideration is being given to their use in con-
ctucting this program. We assume that some plan,
ning has been done toward implementation the

: program- and, of considerable importance, that

you will be f ulfilling the role of a resource person to
individuals using these curricular materials. Thie
guide has been developed to assist you in perform-
ing the functions of the resource person 'in a'
effective and efficient manner.

The Center's PBTE materials consist primarily of
100 performance-based vocational teacher educa-
tion modules. Other publications designed to as-!
sist in impiemehtation andltse of The Center's'

. PBTE modules are the Student Guide to Using
Performance-Based Teacher Education Materials,
Guide to the Implementation of Performance-
Ba0d Teacher Education, and, Performance-
BaSed teacher Edudation: The State of the ArT
Ge:neral Education and Vocational Education.

. This resource person guide is compose'd of
three chapters and appended resource materials.
The first chapter of the guide provides a basic
introduction to performance-based teacher edu -'
cation and to The Center's PBTE materials.
Characteristics of PBTE are presented and dis-
cussed, and characteristics and components of
The Center's PBTE materials are presen'ted. The
second chapter of the guide,deals specifically and
in some detail with the resource person's respon-
sibilities relative to planning the teacher's pro-
gram, guiding learning activities, and assessing
teachcir performance. The third.chapter is devoted
to managing the role ofthe resource person.

Appended. materials are providedcas resources
for your use in working with pre- and nservice
teachers who are using The Center's PBTE mate-
rials: An overview of The Center's teacher compe-
tency research base and PBTE curricula develop-
ment is also appended to add to your knowledge
about the miateridls.

I S.
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Chapter I

PERFORMANCE-BASED TEACHER
AND THE CENTER'S PBTE MATERIALS

4

This section of the resburce person's guide will
present, with brief discussions, information about
performance-based teacher education and abotit
The Center's performance-based teacher educa-
tion materials. You should find this information

useful in furtheFingyour own knowledge and un-
derstanding of PBTE aoncept4 and The Center's
PBTE materials as well as in communicating these
concepts to teachers and ethers with whom you
will be working.

Performance-Basea Teacher Educes n

PBTE Defined
.PBT is an approach to teacher preparation in

which e teacher is required to demonstrate es-
sential teaching Jasks in an actual teaching situa-
tion. Actual performance of thfrstasks ensures that
the teacher has not only the owledge required,
but also the ability to perform the corrketencies
(teaching skills or tasksythat are essential' to suc-
cessfai teaching. -

Many traditional teacher *ucation courses
have tended to place emphasis on the theory, of
teaching rather than focusing upon the specific
teaching skills needed. In PBTE programs, indi-
viduals must demonstrate their abilty to perform
as teactws in an actual classrdom.

Conventional teacher education programs and
state certification regulations have often focused
on giving teachers the necessary number of
courses waft the proper course titles in order to
meet graduation and certification requirements. In
PETE programs, the fOcus is upon demonstrating
the.spe,cifted competencies (knowledge, skills,
and attitifdeq essentialto successful teaching.

The ternis"Competency-based" teacher
tion" (CBTE) and "performance-based c'her
education(PBTE) are often used synonym sly
by educational leader's. some educators, ho r,
distinguish between the twp terms. The word

competency" emphasizes the fact that learning in
competency:based programs is structured around
the identifled anti verified competencles heeded
by teach ers. "ch e term "competency:based ;teacher
education" istherefore, appropriate for any such
teacher education program structured upon
teacher competencies,

,.
performance-based programs, the word "per-

) 1

I

formance" is used to emphasize the fact that these
1 Adapted fronAmerican Association of Colleges of Teacher Educe-progrvams require teachers to demonstrate their
tion, Achieving the Potential of PBTE: Redo nwnendations,13BTOSeHer

ability .to perform the essential competencies in No. 16 (Washington, DC. AACTE, 1974), pp. 32-33.

an actual classroom setting. The Center's PBTE
modules are structured upon identified and ver-
ified teacher competencies which the learner is
required to perform in an actual teaching situation.
The curricular materials are, therefore, referred to
as a perfOrmance7based teacher education cur-
riculum. .

Characteristics of PBTE Programs
Regardless of the terminology preferred by indi-

vidual practitioners, the preparation of the indi-
vidual to perform effectively in the teaching role
remains of utmost importance. The study of widely
accepted concepts of ?BTE and of many PBTE
programs has resulted the identification of sev-
eral characteristics of teacher education Programs
which are considered to be essential if the, pro-
gram is to be considered a PBTE program. 'these
essential characteristics are----1:

Competencies to demonstrated by the
teacnerweridelitified, based upon what a
teacherimust know and be able to do. The

,Competencies are stated as behaviors which.
, can be assessed and are shared with the

teacher at the beginning of the program.
Criteria to-be used in assessing each specific
Competency are stated, including the condi-
tions under which assessmentyvill occur and .
the expected level of mastery. Criteria are also
shared with the teacher at the start of tie,
program.
The. instructionalRrogram focuses upon de-
velopment and evaluation of the specified
compbtencies by the teacher.

4
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Assessment of the teacher's competency
uses his/her performance in the teaching
role as the primary source of evidende. Objec-
tik evidence of the teachers knowledge re-
lated to planning, analyzing, interpreting, or
valuating situations or behavior are also

considered.
The teacher's rate of progress through the
program is by demonstrated
competency rather than by time or course
completion

In acidition' to the above essential charactens-
... tics, there are several additional desirable charac-

teristics of PBTE programs. These include
Instruction is individualized and personalized.
The learning experience is guided by feed-
back
The program as a whole is systemic
Emphasis is on exit, not on entrance, re-
quirements
Instruction is modularized
The teacher is held accountable for perfor-
mance

The above desirable characteristics of PBTE
programs certainly contribute toward achieve-
ment of the essentialsof a PBTE program. Many of
these have been associated with sound instruc-
tional practice for some time 4*

FIGURE 1

PBTE and Conventional Programs
Contrasted /f-

From the charactenstics of PBTE prograM
(

s, it is
evident that a great deal of enlphasis.is filaced
upon the identifidation, attainment, and /assess-
ment of teaching competencies. It may be helpful
in describing PBTE program's to contrasY several
features of PETE programs with features often
characterizing conventional teacher education
programs.

In Figure 1, charactetic' of seven aspects of
conventional vocational teacher education pro-
grams are contrasted With the same aspects Of
PBTE programs These contrasts are presented as
general contrasts between the two types of pro-
grams. It should be noted that, in examining indi-
vidual conventional teacher education programs,
one or more of the program features characteriz-
ing PBTE programs might be fourid.

You may find the further comparisons of con-
ventional andPBTE programsshown in Figure 2,to
be useful in explaining and clarifying these differ-

, ences to-teachers

ti
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FIGURE 2

LET'S COMPARE PROGRAMS .

CONVENTIONAL
MATERIALS /PROGRAMS

1. CONTENT-BASED .

2. TIME
-3. GROUP PACED
4. GROUP NEEDS.
5. DELAYED FEEDBXCK
6. TEXTBOOK/WORKBOOK
7. COURSE CMIENTED
8. CLASSRMM-BASED
9..INSTRUC'TORS

10. GENERAL OBJECTIVES
11! SUBJECTIVE CRITERIA_ 4"

12. "NORM-REFERENCED

ONO.

S

The Center's PBTE Materials

. PATE ,

MATERIALS/PROGRAMS

COMPETENCY BASED
.EF4FORMANCgt.EAEE.D.:

INDIVIDUALLY_ PACED-
INDIVPUAL'sipeos

.-IMMEDIAT,E,FEEDOACK,..,'
MULTI=MEDIA MATERIALS
MODULE ORIENTED -,

FIELD-BASED
RESOURCE PERSONS
SPECIFIC OBJECTIVES
OBJECTIVE CRITERIA
CRITERION- REFERENCED

The Center for Vocational Education, The Ohio
State University, has developed a prformance-
based vocational teacher education curriculum.
especially designed for use in implementing pre-.
service and,'or inservice PBTE programs in voca-
tional education 1nee PETE curricular materials.
developed \under sponsorship of the National Insti-

clute for Education and USOE, consist of 100 pro-
fessional vocational teach ened ucatio n modules, a
student guide, a resource persdn guide, an im-
plementation guide, and a state-of-the-art reporAt

The development of the materials involved three
major phases (1) identification of important teach-
ing competencies (research base),, (2) develop-

mpnt of curricular n?aterials, and (3) testing and
JOyision. of materials These three developmental
p `ases, followed by a dissemination phase, are
m re fully described in Appendix A, Development
of he Center's Performance-Based Teacher Edu-
cation Materials

The Center's PBTE curricula program is a com-
pith( instructional system It is designed for the
imjidementati of performance -based vocational
teabher educatio fpr all service areas, at both the
pr4ervice and in &vice levels The system is pre-
sented in this section with a brief description of
each of its five important characteristics

9 u
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Characteristics and Advantages .

of the Program. .

There are five unique characteristics andadvan-
tag q!4 inherent in TheCenter's RBTE program.

First, learning materials in the system are de-
veloped and organized in the form of indivjdu:
alized packages, or modules, each of which has as

bpse one oc more of the.384 verified competen-
dies'. By basing -the modules on theverifie,d compe-
tencies, there is solid assurance that the modules
represent the actual competencies needed by vo-

-cational teachers.

Second, the program is designed to maximirze
iridividualized instruction. All of thewpd ules have
been developed so as to allow for tailor-made pro-

.,

grams to meet teachers' indiyidOal needs and
interests. Pre -and inservice teachers, with the help
of their resource persons, can decide on the total
number of modules they needto take, and on the
sequence and pace in which they carif.3"..st-develop.
the required competencies.

Third, the instructional system has keen
signed to provide teachers with immediate feed-
back after each learning experience. Explicit
criterion- referenced evaluation devices are used
to assess teachert' progress and final perfor-
mance: This provides teachers.gwith timely guid-
ance to assist in their learning. ,

One of the most important characteristics of the
program is that teachers are always required, to
demonstratein an actual school situation that they
have achieved the expected competency. The final
experience in each module requires this actual
school performance.-bpportunity_to practice the
competency in simulated situations is provi'ded
prior to the teacher's final performance. This helps
to ensure that teachers have sufficient preparation
to gradually gain competence in their new profes-
sional role in the field.

'The last, but not the least important, charatterls-
tic of The Center's PBTE curficula program is that
almost aeof the modules are self-contained. to
most cases, the-finodUles include all the edsential
informatiOn a teacher needs to accomplish the
expected competency This provides great flexibil-
ity for the modules toke used on a group or on an
individual' basis.

Occasionally, outside references are required
when it is felt' that (1) the reference is so excep-
tional or important that teachers in the field should
be familLar with the original reference,.andior,(2)
the information can best be obtained through
reading the original document (e.g., reading one's
state plan for vocational education, or, the hand-
book-for the student vocational organilatIon in

one's service area). Sometimes, additional outside
references are.suggested as optional *readings to
supplement.and enrich the learner's-experiences.

Efgential Elements of the System
Defined-
`.Many important elements -undergird The Cen-
ter's PBTE curricula program. Four of -them are
essential to' successful implemgritation of the pro-
gram: modules and related materials; trained re-
source persons; resource center; and school set-
ting.

Modules and related materiali.Basi,gally, a
module is a vnit of learning. It includes a set
of activities intended to assist in the teacher's
achievement et a teaching competency specified
in the form of a terminal objective. Some modules
focus on finite teaching.competencies that care be
achieved in a short time, whereas others are broad
in scope and require longer periods of time for
completion.

Although the scope, size, and content of each
module vary with its terminal objective and setting,
its format is standardized into four major compo-
nents. (1) Introduction; (2) About This Module, (3r
About UsingThe Center's PBTE Modules; and (4)
Learning Experiences.

There lire atatal of 100 modules in The Center's
PBTE curriculeprogram. They have been grouped
into ten categories and color-coded for easy refer-
ence as follows:

Category 4 Title
Color
Code

No. at
Modules-

A Program Planning.
Develqpment. and
Evaluation

B Instructional Planning'
C Instnintional Execution
D Instructional Evaluation
E iristructipnal Management
F Guidance
G School-Community

Relations',
H Student Vocational

Organization
I .Prpfessiorfal Role

and Development
J Coordination of :

Red

Yellow
Turquoise

Lime
Orange
Gold.
Rust

Light Gold

Gray

Green

4.11

'

11

6
29

6
9
5-

10

6

8

10
Cooperative Educatrn

. Total

IQ addition to the 100 modules, other
materials have been.,developed to ensure effective
implemengtion.of the program. These include
teacher competency profile, an implementation
guide, a resource person guide, a studentguide,

_slide/tape Presentation on PBTEand The Center's

100
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mafenals, a slide/tape presentation dri the role of
the resource person, a slide:tape for Orienting pre-
and inservice teachers to PBTE, and a state-of;
the -art report on PBTE and PBVTE

All The Center's modules and !elated materials
have been carefully developed, end the modules
have beensigorouely tested in thee fled. The mod-
ules are a set of well-designed'units of learning,
containing reliable information and strategies to
develop the verified teaching competencies of vo-
cational teachers.

' By themselves, however, the modules camot
produce or train competent vocatiOnal teachers;
they must-be incorporatennto a total PBVTE pro-
gram and implemented effectively so the pre- aad
inservice teachers using them can accomplish the
expected competencies. Guiding the teacher's ef-
fective use"of the modules is the main function of
the resource person in the instructional system.

Resource persons.A resource person is the
professor, instructor, cooperating teacher, admin-
istrator, supervisor, director of professional devel-
opment, or other person who is responsible for
guiding and helping the teacher plan and progress
through hisiher educational program. In The Cen-
ter's PBTC program, a teacher may work with more
than tine re4durce person foreach module.

The success of The Center's PBTE program de-
pends to a great extent op the effectiveness of the
resource person, working individually or as part of
a team, in (1)guldjng the selection of, and progress
throughporopriate learning experiences and ac-
tivities, (2) arranging for the leacher to demon-
strate competency in en actual school setting, and
(3) assessing the teacher's performance in' the
actual school situation. It is essential that the re-
source person be trained to cam? out these func-
tions effectively.

Resource cent,er.-.--The resource center is an
integral part of The. Center's PBTE program. tt
gives teachers access to most, if not all of the
resources that are needed to complete the mod-
ules, and provides the space, facilities, and equip-
ment whereby they can study, plan, videotape their
performance, 'work with fellow learners in small or
large groups, and have conferences with resources,
persons. Ideally, the resource center/is conve-
niently located with .long serve hours. It should
be managed in order to prwiide the best possible
service to the users.-.

Since in The aenters RBTE program, teachers
do not all study Ad use the resource materials and
facilities at the same time, maintaining .sufficient
numbers of -up-to-date instructional materials is
essential. Consequently, facilities must be avail-
able for teachers for many hours di the day, and/or,,

i

1

a check-Out system of materials must be:provided
so that teachers c n 4udy and complete the learn-
ing activities. The r ource perSon as well as the
teachers must be fami with the operational pro-
cedure of the center in order to-be able to use its
services effectively.

School settIng..-r-The Center's PBTE program is
field-based rather than classroom-based. The final
learning experience of all modules requires the
teacher to demonstrate hisTher competency in the
actual teacher role: that is, to perform the compe-
tency in an actual secondary or post-secondary
school setting when he/she is an intern, a student

,teacher, or an inservice teacher,

General Learning Procedure
-The pre- or inserv4ce teacher entering the PBTE

program is provided with a list of prescribed com-
petencies he/she needs to develop (or identifies
these competencies with the help of the resource
person). The modules covering those competen-
cies are then selected The teacher can take these
modules one at a time, or can work orttwo or more
modules simultaneously. Guided by the resource
person, the teacher determipesvv,hich learning
9xperierices. in a module he,She need to take-(i.e.,
those covering skills in which the teacher is not
already competent). ,

Eath module provides the teacher with back-
ground informatjon regarding the competency,ls
well as amopportunity to practice the competency
in a simulated situation. When the teacher feels
that he/she has adequate background and prac-
tice in the competency, arrangements are made for
assessment by the resource person in an actual
school situation.

Components of the Module, Intended.
Purposes, and Approaches Used

As indicated earlier, the-module format is stan-
dardized into a title peat and four major comp0-
nents.: (1) Introduction; (2) About This Module; (3)'

, About Using 'The Center's PBTE Modules; and (4)
"Learhing,Experiencg. These components (their

nature, pelf intended' purposes, and the ap-
proaches used in each) are discussed in the order
ofItheir appearance or reference in a module.

Title page. The title pagelists the Module title, a
and, the module category and number. (See .

Sample f.) This module title spells out in perfor-
mance terms (through the use of an action verb)
the competency to be accomplished, such-as'Di-
rect StudentS in Applying Problem-Solving Tebh-
piques. Under the title, you will find the module
categbry and number, They help ybu ttS locate the
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Module in the master list, to find out its relation-
ship with'other modules, and to organize tiae mod:
Liles in a resource center.

Introdu6tionThe introduction explains what
ctimpetencyis covered in the module,- and the
importance of, or ,need for, this competency in

.

.SAMPLE 2

effective teaching. It is designed to motivate the
teacher to want to accluire the skill, and to estab-

jish a frame of reference for the module. If neces-
sary, terms related td the competency to be cov-
ered are defined Sample 2 shows the introduction
from Module C -8.

I 4

As vocational teachers, we are concerned with
'helping, our students develop the knowledge,
skills, and attitudes they needto live and work in
,this society. One of the most important of these
abilities is the. a5ility to solve problems on their'

own, and to apply prOblemLso(ving techniques to
the great varietyof situatiobs they will meet in life.

Clearly, if we tell our students the right answer to
every question, the best solution toevery problem,
we wilt not be giving them an opportunity to learn
to apply problem-solving techniques. They may
'kgow The answers you've given them, but it is
questionable that, when faced with anew problem
or dectslon, theywill know how to approach it on,

. their own.

The uniterlying assumption of this rodble is
that developing a student's ability tp think criti-
cally (identify a problem, gather relevant informa-
tion, evaluate the evidence, assess the alte?na-
tpies, etc.) is'e primary responsibility of teachers.
The learnirig experiences in this module are de-
signed togive you the background knowledge and
expirience you need to use problem-solving as an

' instructional method in the classroom and labora-
_tory.

13
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About This Module.This component of the
module familiarizes the teacher with the, module
objectives, the prerequisites for the module (if
any), the resources needed for the modulo, and
the number(s) of the performance elements cov-
ered in the module: (See Simple 3.)

The Objectives section lists the terminal objec-
tive (the competency which the .teacher will be
expected to, perform ip,taaactual school SOtuation)
and the enabling objectives included in the mod-
ule.

If there are competencies the teacher Should
possess to successfully pursue the module, these
are listed in a Prerequisites 'sectian. Although
these competencies are listed in terms of, module
titles, the explanatory information adviSes the
teacher that the prerequisite competencies, reed
not necessarily be obtained, through completing
modules, but may be acquired through other
means agreed upon by the resource person and
teacher. It should also be noted that module pre-
requisites as shown are not always absolute. Al-
thtugh the listed prerequisites are considered
highlydesirable the successful completion of a
module, there are times when expediency de-
mands that the module be pursued without full
completion of the prerequisites. Experience has
shown that this is Often done successfully.

The Resources section lists, by learning experi-
ence,the required and, optional outsidtresources
needed in order to complete the module, with a
brief explanation of how they will be used. This
enables the resource person, to make arrange-
ments to sebure the-necessary resources prior to
the time when a teacher starts the module. (See
Appendix E for a complete list of resources needed
for*all modules.) The introdUction to the resources
section gives the teacher directions for obtaining
these resources.

The number(s) of the performance elements
covered in the module is given in a footnote at the
bottom of the About This Module Section. Each of
the 384 performance elements identified fp the
'research phase 'of The Center's PBTE curricula
program is coded with a number for easy cross-
reference (see Appendix B). Jt

A second footnote in the About This Module
sedtion directs the user to the inside back cover of

-the module (the About Using The Center's PBTE
Modules section) for information which is com-
mon to all 100 of The Center's P.BTE modules. This
common information will need to be read only for
the first few modules or individual experiences.

13
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SAMPLE-3

Objectives
,ThmtinartibjeCtIve: In an actua4chool situation, direct
students in applying problem- solving techniques. Your
Pertbrynencevoill be by your resourceperson,
urringltie Teacher Perf anco Assessment Form, pp.
55-56,(Leirning_gxperien .
Enabling Objective
1 After completin the required reading, demonstrate

knowledge of robleni-solving techniques and how
to use proble -solving as an instructional method
(Learning Ex erience I)

2 a sim, lated problem situation, direct, or
critique -the- 'directio'h of, a student in- applying
problem-solving techniques (Learning Experience
II)

3 For a simulated classroom situation, execute, or
critique the execution of, a problem-solving lesson
(Learning Experience Ill)

Prerequisites
PAL

To complete this module, you must have,competency in
developing a lesson plan If you do not already have this
competency, meet with your resource person to deter-
mine what method you will use to gain this skill Or
option is to complete the information and practio ac-
tivities in the following module'

Develop a Lesson Plan, Module B-4

Resources
A list of the outside resources which supplement those
contained within the module follows. Check with your
resource person (1) to determine the availability and the
location of these resources, (2) to locate additional ref-
erences in your occupational specialty, and (3) to get
assistance,in setting up activities with peers or observa--»
tions of _skilled teachers, if necessary. Your resource
person may also be contacted if you have any difficylty
with directions, or in assessing your progress at any
time. .

Learning Experience I
Optional

A loCally-produced videotape of a teacher directing
students in applying problem-solving techniques
which you can view for the purpose of critiquing
that teacher's performance
Videotape equipment for viewing a videotaped pre-
sentation involving the use of problem-solving
techniqUes.

Learning Experience II
Required

A peer to role-play a student whom you are directing
in applying problem-solving techniqtes, and to
critique your performance in directing him, her in
applying problem-solving techniques If a peer is
unavailable, an alternate activity has been provided.

Optional
Videotape equipment for taping, viewing, and self-
evaluating your direction of the peer

Learning Experience III
Required

1 -5 peers to role-play the students to whom you are
presenting a problem-solving lesson, and to
critique your performance in presenting a
prOblem-solving lesson If peers are upavailable, an
alternate activity has been provided.

Optional
A resource person to evaluate your competency in
developing a lesson plan.
Videotape equipment for taping, viewing, and self-
evaluating your presentation

Learning Experience IV
Required'

An actual school situatioAn which you can direct
students in ap lying problem-solving techniques
A resource er to assess your competency In
directing udent in applying problem-solving
techniques.

This module coversperformance element numbers 88.89 from Calvin J
Cotrell et al ModeCurricula for Vocational and Technical Education.
Report No V (Columbus, Oil The Center for Vocational Education. The
Ohio State University. 1972) The 384 elements In this document form the
research base for all The Center s PBTE module development

For igformation about the general organization of each module, general
procedures for their use, and terminology which is common to all 100
modules. see About Using The Center's PBTE Moduli's on the inside
back cover
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Or

About Usihg The Center's Modules.This
component provides general information appli-
cable to each of The Center's 100 modules: mod-
ule organization, procedures for using modules,
modthe terminology, and explanations of the
leVels of performance for final assessment. (See.
Sample 4.)

The Organization section explains in very gen-

ic eral terms Wow a module is structured and the
types of learning experienc'es in a module.

The Procedures section tells the teacher what
options he/she has for completing a module; i.e.,
how to decide which learning experiences need to
be completed and which can be skipped; or

-

whether to attempt to meet the terminal objective
'immediately.

0

16

The Terminology section defines the standard
terms used in all modules. (Terms specificjc&a
particular module are defined in the introduction
or in an information sheet within a learning experi-
ence.)

The Levels. of Performance for 'Final Asses-
ment section further explains and clartfiOs for the
teacher -and resource person the leiel of perfor-
mance terms used in the Teacher Performance
Assessment Form within the final experience in
each module.

0
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SAMPLE 4

ABOUT` ususp:

ABOUT USING TI-ICENTER'S PBTE
MODULES 3

Organization
E h module is designed to help you gain competency
in particblar skill area considered important to teach-
in success -A module is made up of a series'of learning
e periences, some providing background info mation,

b 3 these two functionS. Completing the expati-
p4roviding practice experiences, a rs com-

b

ces should enable you o achieve the terminal objec-
ti e in'thefinal learning e nence The final experience
in each module always r quires you to demonstrate the
sk II in an actual school situation when you are an intern,
a tudent teacher, or an inservice teacher.

Pr cedures
Modules are deSigned to allow you to indiveuAze your
teacher education program You need to take only those
modules covering skills which you do not already pos.
sess Similarly, yr:4) need not complete any learning ex-
perience within a module if you already have the Skill
needed to complete it Therefore, before taking any
module. yo should carefully review (1) the Introduction,
(2) the Obje tives listed on p 4. (3) the Overviews Pre-
ceding each learning experience, and (4) the Final Ex-
perience Aft r comparing your present needs and coin-
potencies wit the information you have read in these
sections, you ould be ready to make one of the follow-
ing decisions

that you d not have the competencies indicated,
and should omplete the entire m ule
that you are ompetent in one or mo e of the en-
abling object es leading to the final I ex-

_ penence, and hus can omit that (those) learning
expenence(s)
that you are alr ady coMpetett in this area, and
ready to complet the final learning experience in

.

, order to "test out"
That the module is nappropnate to your 'needs at
this time

When you are ready to tak the final learning experience
and' have access to an actual school situation, make the
necessary arrangemeqts with your resource person If
you dp not complete the final experience successfully,
meet with your resource person and arrange (1) to re-
peat the experience, or (2) complete (or review) previous
sections of the module or other related activities
suggested by your resource person before attempting to
repeat the final experience

Options for recycling are also available in each of the
learning experiences preceding the final excierienco
Any time you do not meet the minimum level of perfor-
mance required to meet an objective, you and your re-
source person may meet to select activities to help you
reach competency"This could involve (1) completing
parts of the module previously skipped, (2) repeating
activities, (3) reading supplementary resources or com-
pleting additional activities suggested by the resource
person; (4) designing your Own learning experience, or
(5) completing some other activity suggested by you or
your resource person.

Terminology
Actual School Situation refers to a situation in
which you are actiAttly working with, and responsible
for, secondary or post-secondary vocational students in
a rear school. An intern, a student teacher, or an fin= ,'
service teacher would be functioning in actual school
situation. If you do not have access to an actual school
situation when you are takin the module, you Can com-
plete the module up to the fin learning experience You
would then do the final learns g experience .later, i e ,
when youllava, access to art ctual school situation

,4 Alternate Activity or Feedba - refers to an item or
feedback device which may bstitute f required
items which, due to special circumstances. u are un-
able to complete
Occupational Specialty refers to a see ftc area of t.
preparation within a vocational service rea (e g , the
service area Trade and Industrial Education includes,
occupational specialties such as automobile `me-
chanics, welding, and electricity)
Optional Activity or Feedback refers to an item
which is not required, but which is designed to supple-
ment and enrich the required items in a learning experi-
ence

Resource Person refers to the person in charge of
your educational program, the professor, instructor,
administrator, supervisor, or cooperating/ supervising/
classroom teacher who is guiding y u in taking this
mqdule,
Student refers to the person who is enrolled' and

4eceuving instruction in a secondary or(post- secondary
educational institution
Vocational Service Ares refers to a Major vocational
field agricultural education, businesS and office educa-
tion, distributive ed usation, health, occupations. educe-
bon, home economics education,' industrial arts edu-
cation, technical education, or trade and industrial edu-
cation
You or the Teacher refers to the person who is th-
ing the module,

Levels of performance for Final Assessment ,

N/A . The criterion was not met because it was not
applicable to the situation.
None No attempt was made to meet the criterion,
although it was relevant
Poor .. The teacher is unable to perform this skill or
has only very limited ability,to perform it
Fair The teacher is unable to perform this skill in an
acceptable manner, but has some ability to perform it
Good . The teacher is able to perform this skill in an
effective,manner 4
Excellent The teacher Is able to perform th% skill in a
very effective manner

4
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LearninwExpgrienc0.Each learning experi-
ence is preceded by an oxeMew. The overview
serves as a table of contants for each learning
et(perience, giving the teacher a brief summary of
what he/she will be doing: iii the learning activities

.SAMPLE 5

Activity,

Optional
Activity

1%10
a

for that experience. This 'summer) will help-the
teachertlecide whether he/she needs to complete
the learping experience, or portions of it. Sample 5
shows an overview from Module C-8.

Learning Experience I
OVE4141EW

,

After ciSmpleting the required reading, demopstrate knowledge of
problem-solving techniques and how to use problem-solving as an instruc-
tionalmethod.

You will be reading the information sheet, Directing Students in 4pplying
Problem-Solving Techniques, pp. 6L15. 4

44

You may wishto view a'locallyproduced$Itdeotape of a teacher directing
students idapplying problem-solving techniques, and to critiquk that
teacher's performance. ^

40.4:

'
YoU Will be demonstrating knOwlidge of problern:solvin6 techniques and
hove.° direct students in applying these tectiniques by completing the
.§91glitteck, pp. 17 -18.

-

a.

You will .1$e 'valuating Your con:9941,10y by comparing your completed
Self-Chedk with the Model Ansvvers,Vpt, 19.

17
18
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Following thei overvie , the teaher is led
through the learfiing ex erience step-by-step via
detailed directions for : -ch learnjng activity to be
performed. Some le ning activities provide the
teacher With the h essary knowledge or back-
ground informatio' concerning the competency.
These activities y inClude

reading an formation sheet or outsidd refer-
erice
observing an experienced teacher ,

viewin a film, filmstrip, or vtotape
discu ing with peers or persons with exper-
tise, tc.

Other I rning activities give the teherher the op-
port>i to practice or apply the omptitency.
These activities may include.

le-playing with- peers
reacting to case studies
critiquing, videotape performance
planning in writing
operating equipment, etc.

the final learning experience, the teacher puts
this knowledge and practice touse in performing
,'the competency in an acAual school situation.

Information %sheets, self-check' devices, case

`M.

studies, planning and critiquing forrns, etc., are
included in the modUle. resburces4such ad vid-
eotapes or optional references need Wipe secured
through the resource person. If the activity in-
volves observation of experienced teachers and /or
role-play with peers, the 'resource person also
needs to help the teacher to make the necessary,
arrangements.

For example, in the module Direct Students in
Applying Problem-Solving Techniques, directions
for reading an information sheet immediately
lbw the overview for Learning Experience I. The
information sheet is included in the module, After
the information sheet, an optional activity is sug-
gestedviewing a locally-produced ,videbtape. If
the teacher chooses to complete this activity,
he/she needs to chi eck with the resource perSon to
secure the videotape as well as the necessary
facilities and equipment for this activity in ad-
vance. (See Samples 6 and 7.) .

Many.learning experiences suggest optional ac-
tivities designed to supplemerit and enrich the
'teacher's learning experience. These can include
reading outside references, interviewing experi-
enced teachers, discussing concepts or concerns
with pee;rs, observing skilled teachers, participat-
ing in role- plays, etc.

19
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For information explaining the steps involved in theproblern-solvingpro-
cessi and describing' how to use problem-solving as an instructional
method, read the ,following information sheet:

DIRECTING STUDENTS IN APPLYING
PROBLEM-SOLVING TECHNIQUES

Many situations in life priesent problems that
need to be solved. A problem exists in any situa-
tion in which there is a difficulty or uncertainty
which needs some creative or logical solutibn

Problems Thal need solutions can arise in one's
home life as well as on the Job. For example, how
can a' family-with a -limited income use their
finances to provide adepuately for food, shelter,
and clothing and still Piave funds available for rec-

,reational purposes? How can an employee deal
-with a supervisor viho is unknowingly mating fric-
tion between the members of his/hbr staff? In

order to deal with these problems that arise, a
rational and organized approach is needed which
can be applied in developing solutions to these&

4. examining possible Solutions to the problep
5. selecting a tentative solution or alternative

solutions
6. testing the proposed solutiora)
7. asstissing the results of the testing

The following gxample illustrates the problem-
solving approach' Mr O'Leary, a recently ,em--
played teacher, has the option of 'enrolling in a
'group medicalpenef its program The program has
two plans,froni which he may select. Mr. O'Leary"
wants to enroll, but is unsure of which plah would
be most-suitable for his situation.

`First, he
analyzes the

situation in
terms of his
estimated
immediate
and future
medical
needs and
those of his
spouse and
children: As
a result of
this analysis,
heis able to
compile a list
of his family's pgssible medical needs.



SAMPLE 7
, .

OPTIQNAL ACTIVITY'

7

IOptional
Activity

%110

ti

'4 :

Your institution may have available videotapes showing.: examples of
teachers directing students in applying problem-solving techniftires. If so,
you may wish to view one or more dif these vjdedtdpes. You might also
choaseto critique the performance of each teacher' in directing students in
applying problem-solving techniques, using the criteria provided in this
module, or critique forms or checklists provided by your resource person. I

ro.

Toward the end of each learning experience, the
teacher will_get feedback on how well he/she is
doing. It may be`in the form of a self-check with
model answers; a model critique of a se study,
or a checkliit for the teacher, peer( , and/or re-
sourcesource person to use in rating he teacher's
achievement. Feedback devices, along with the
directions for their use, are always on a separate

. page(s) to facilitate their Use.

4 g.

Most self-checks are ire the form of essay ques-
tions (see,Sample 8), although some modules in-
clude self-checks in the form of worksheets to be
completed, case studies to be reacted to, match-
ing questions, etc. Model answers are always pro-
vided for the questiont asked in the selTitheck.

t\
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ActivIty

The foltbwing items check your coprehension of the material in the
inforMation sheet, Directing Students in Applying Problem-Selving Tech-
niques, pp 6-15 Each of the five items requires-a short Ihssay-type re-
sponse. Please explain fully, but briefly; and make sure you respond to all
parts of each item

SELF-CHECK
1 Explain why the problem - solving method of teach is appropriate for teaching skills and knowl-

edge to students

-, *; .

2. If a teacher i erested in teaching students,about human relationshilis by using the priitVetn-
solving od 7 at technique might he/she use, and why?

The al experience of each module in The Cen-
ter's dtirrriculom always requires.the teacher to
denlonetrate the competency in an actual school
situation. (See Sample 9.) There is no overview for
this experience, nor any detailed directions. It is
assumed that if the teacher is ready for the final
experience, he/she knows what ivinvolved in per -
forming the competency.

I

, The teacher's performance ,144.you,
the resource person, eacher Perfor- .

mance Assessment Forth provided in the module.
(See Sample 10.) This assessment form lists the
criteria on which the teacher's performancewill be
judged, and provides a sere for indicating.ttow
well the teacher has )ferfOrmed on each corriple--
nent.

. .

21.
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SAMKE 9

FINAL EXPERIENCE,,

I

t

s'

41.

Learning Expetience IV.
fINAL EXPEN)ENE

- .

e

In an abtuel school situation,* direct students in'applying problem-solving
techniques.

.61. s ..:
t

As you plan your lessons, decide when problem-solving techniques could
be used effectively to aid in meetingthe lesSon Objectives. Based on thatr
decision, direct students in a lying problem- solving techniques.-This will'
include .., at l '

selecting, modifying, or developing.a lesson plan which includEts the
use of these techniques - ,

-1 determining how the probl willbe identified: from student needs,
, through direejed questioni gz%using a cap study -- itt

preparing lists Of qUests s to dtiect students during the lesson, or ,,I ,one or mbre case studies f r students to /irk with-t'
,i presenting thelesson to the class ,,,..

NOTE: Your resource perscin may want you to submit your written lesson
_

plan Whim/her for evaluation before you presenyour lesscittrAtiiLY:6a:
helpful for your resource person-to ySe-the-TPAF from Modttle B-4,
Develop a Lesson Plan, to guide his/hM evaliatico. ,-;

f... -
.....

Arrange'in advance to,have your resource pens observe your Iessqn .
presentation: a qz, .

2k A .
Your tot2compliency wittsbe assessed by youlresOurceperson, thing the
Teacher Performance.Asdessment Form, pp. 55-6.

s

r

r.1

Based upoh the criteria specified in this assessnint instrument your n
resource persohwillccletermine whether you are competent in directing ',I%

students in applying problem-solving techniques. e

'For a definition of "actual school situation,' see the inside back cover

_

1
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TEACHER PERFORMANCE ASSESSMENT FORM
Direct Students, in Applying Problem-Solvirig Techniques (C-8)

Directions: Indicate the level of the teacher's accomplishment by placing
an-km-the-appropriate box under the LEVEL OF PERFORMANCeilead-_

mg. If, because of special circumstancps, a performance component was
nonog applicable, or Impossible to execute, place an X in fhe N/A bqx ism -ran

Name

Dal

1. The.introduction was interesting and motivating

2 The introduction clearly identified the purpose(otijrctiVq)
of The lesson

3. The objective was One which lends itself to the use of
problem-solving techniques ` . ..... ......

4 If a case problem was used, it:
a was designed to help students meet the lesson objec-

. tive

b was well-developed

c. included all the information needed by the-students to
Work with the problem

5. The presentation included adequate directicfis for, and
guidance in:
a. clearly identifying and defining the problem

b. identifying all major factors involved in the problem
.

LEVEL or PERFORMANCE
4

O/ /
0 Cl 0 El 0

0 0 0 0 0 0
0. 0 0 0 .0 0

a a d cfE Lt
ota p .

ci
0 0 0 0 0

9.' The teacher's directions and guidance Were such that the
students should be able to use these same problem-
solving steps to solve future problems

. .

LEVEL OF PEEFORMANCE: All items must receive N/A, GOOD, or EXCELLENT responses. If any item
receives a NONE, POOR, or FAIR response, the teacher and resource person should meet to determine
what additional activities the teacher needs to icomplefe In order to reach.competency in the weak
area(s).

1
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Chapter II
CIE RESOURCE PERSON'S RESPONSIBILITIES

You, as,a resource person, are the single most
-important factor in -corRincting 'an effective
performance-based -teacher education program.
Curriculum materials especially designed for
PBTE programs are impprtant; a well-Planned and
structured PBTE progtarn is important; physical
resources in terms of facilities and equipment are
also important. However, without knowledgeable
and competent j5rofessional'educators assisting,
guiding, evaluating, interacting, and helping the
individuals pursuing the program to develdp. the
desired teacher competencies, continued effective
development of teaching Ails will not occur. it is
this interpersonal dimensi6n, so important to the
individ ualizatio and personalization of the pro-
gram, that the resource person must fulfill.

tiI carrying out the responsibilities of the re-
so rce person, it is necessary to function in several
different roles. First of all, the resource person m
need to wear the hat of the advisor. In theedvisory
Pole, the resource person's responsibilities will -
dude: (1) interpreting the PBTE program to the
pre- or inservice teadher,(2) assisting in selecting
appropriate skills for the teacher to pursue, and
(3) assisting the teacher in determining what pre-
requisites should b' pursued.

. A second role of the resource person is that of
helper or facilitator. In this helper role, the re-
source person provides assistance to the teacher
whin assistance's needed. Such assistance may
i nclude4."(1) answering the teacher's questions, (2)
suggesting additional and/or optional resources
and learning activities, and (3) arranging for
teacher access to materials, equipment, and teach-
ing settings when needed. . . .

A third major responsibility of the resource per-
son iithatof evaluator. Evaluation responsibilities
will include: (1) interacting with the leacher re-
garding the teacher's pwn self-evaluations, (2)
helping the teacher evaluate materials or products .

produced and, perhaps, videotapes of his/her own
performances, and (3) assessing the teacher's per-
formance of the desired teaching skill (terminal__
Objective) in an actual teaching setting. -..,

4

' It should be noted that the number of functions-'
performed by you as resource person will depend
upon the structure of `the PBTE program with
which you are working as well as the staffing pat-
tern employeq. In some inservice;RBTE..programs,
a field resource person or the local director of
professional development may have the entire re-'
sponsibilffYfor providing all of the guidance,help,
and evaluation adsitance to the teacher .for the
entire program. In other program structures, part
of the resp6psibility for providing assistance to
the leacher may be given by , esident resource
persons or master teachers withfn the teacher's
own school.

In some preservice PBTE program structures,
on-campus teathet educators may serve as re-
source persons while the preservice teachers are
on campus -pursuing a number of modules up to
the final learning experience (performance of the
competency IQ the actual school situation). A
cooperating teacher, a clinical professor, a ma'ater
teacher, or a resident resource person may/hen
assume the resource person's responsibilities for
guiding, assisting, and evaluating like teacher's
performance in The actual teacher role during a
field experience program.

, Regardless of/he extent of your responsibility as
resource person, the role requires your commit-
ment ma highly professional educator to promot-
ing and improvira.lhe 'teaching prZfession. You
can do this Oviding guidance, assit ce,
and professional judgment in helping other de-
velop the desired level of professional.compe-,tency.

This 'section of the resource person 'guide is
designed to help you function effectively as a re-
source person. Responsibilities of the resource
person are discussed more fully in relation to each
of several functions of the resource 'person, and
techniques and, procedures are suggested to as-
sist you in the resource person's role.
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Planning the Teacher% Program
we'

will need to be made concerning which modules
specific individuals should take and, perhaps, the
Order in wh ich they should be pursued. In a preser-
vice PBTE program, you may be able to assume
that most of your teachers will need all of the core
or required modules and, with few exceptions,
should probably pursue the modules in an ?stab-

' fished sequence identified in The program or
'course description.

For inservice 'teachers ands-some preservice
teacher's, such an assumption may not be true ,

at all, for the individual May have' devefOpedA,
adequate competence in severel teacher taSKOW
through on-the-job teaching experience and prior
preparation for teaching. You will need to assess
each individual's need for the required competen-
cies and, if appropriate, the individual's need for
the optional competencies available through your
program.

As a preliminary indication of competenci4s
whichi individuals might already possess, ydu can
ask teachers to review the listing of .competencies
or modules in your course description, or PBTE
program description, and to check those in which

preservice and inservice teachers to PBTE and the they feel they have some degree of competence.
curricular materials. -/You may then, through questioning, determine the

nature and extent of experience or training, theyYou should also provide materials that explain
you( specific program .of PBTE. Will the teachers have had in order to help them decide whether lo-
be required to complete an entire PBTE program ,tempt to "test out of these modules.
of specified modules? Is therea cluster of modules
that is being substituted within an existing course
structure to fully or partiallyreplace conventional
instruction? What modules.are required of every
teacher; that is, what modules form the basic
"core" of the PBTEltrOgram or of your course?
What -modules' are optional? When do they start
taking. modules? Where? How long does it take?
How dbrthey test out of modules? How will they be
graded?

Teachers entering into a performance-based
teacher education program may very well find the
concepts qUite new and different from those of the
subject-Centered, group-oriented types of instruc-
tion to whiCh they have been accustomed. You
may be the first to explain the program to the
teacher. If not, teachers still are likely to have many
questioni about the program as you see as re-
source person to them. You will afao need to-as-

. sesS the nee* of each individual teacher or of the
group relative to the Ianned program,'and then
help the teachers plan. a program of competency
development.

Interpreting the Program for the Teacher
One of the first eu;estion's a teacher is-likely to

ask is 40Vhat is PBTE?" The, Student Guide to
Using PerformancelBased Teacher Education Ma-
terials (Appendix F) has beendeveloped to answer
that question and many more questions about
PBTE, modules, and how to use them. You should
seethat each of your teachers has a personal copy
f the student glide. A color slide/tape presenta-
100 has also been developed to assist in orienting

Answers to these and many more questions
hiLiat be provided foryour teachers in your specific
program and setting. A description of your pro-
gram or course, including graphic explanations,
Will help you to interpret your program, the teach-
er's role, and your role to your teachers. A Guide
for Implementing Performance-Based Teacher
Education Programs is available to help teacher

,education planners design PBTE programs and
develop answers to these questions.

Assessing the Teacher'S Needs
Whether you are incorporating modules within

your existing course structure or within a spe-4
cifically designed PBTE program, some debision.

A listing of module titles, accompanied by the
enabling objectives and the terminal obje,ctive for
each module, is included in Appendix C. You and
the teacher should examine the objectives for
each module in question to gain additional insight
and further expJanotion of the nature of the per-
formance required /n the mOdUte.

Before a final decision is made that an individual
is to attempt to test out of a module without faking
the module, ydu should direct the person to
examine closely the Criteria on the Teacher Per-
formance Assessment Form in the final learning
experience of the module in question. When you
make it..clear -that these. are, the criteria-against
which his/her performance will be judged: there
should be little quest* in the teacher's mind re-'
garding his/her readiness to perform the compe-
tency satisfactorily. .

- ,
Sete Ling ErPibgram of Competencjps
and Modules '

A piesenlice PBTE Program may be rather
rigidly-structured witbfimited latitude for selection
of the sequence of mOduieg to be taken. More

2e5



flexibility, will likely be available for the inservice
teacher who will have some degree et competency
in a number of areas and, therefore, less need fora
sequence of prerequisite modules.,

In help!ng inserVice teachers select a program of
modules, you should build on their interests and
what you know about'their teaching strengths and

'weaknesses. You should try' to start with a module
that is likely to yield quick returns in terms of im-
proved, teaching and satisfaction on the part of
the teacher for example, if the teacher's lesson in-
troductions are Weak (Or missing) and students
display a lack of interest And enthusiasm,, then
Module Introduce a Lesson, may be a good
place to start, perhaps followed by Module C -12,
Employ Oral Questioning Techniques

These modules should then be listed on the Per-
sonal Progress Record contained in the student
guide (see Appendix F, Sample 2). These modules

.Would be followed by otheriugh priority modules.
and then, perhaps by modules required to com-
plete a core of competencies.

As-'modules are selected for an individual's pie-
. gram, it is important that,ptereqt,l,isite competen-

cies for each module are considered and included
in the plan. Prerequisitecornpetencies, in termsrof
other Center modules, are shown in chart form for
all 100 modules (see inside back cover of the stu-
dent guide, Appendix F) to aid in quickly identify-
ing prerequisites for any one or more modules.

Effort has been made to maximize flexibility in
planning PBTE programs by desigving modules
with as few prerequisites as bossibte. Some
sequencing of modules is required, however, to
avoid repetition of learning experiences among

closely related competencies. arid to effectively
relate to, and build Upoh. more basic competen-
cies It should be emphasized that. although pre-
requisites are shown in terms of module numbers,
competencies that teachers possess should be'
recogni±ed 'regardless of whether they were de-
veloped through module use or by other means of
instruction. 0

You should make a copy of each teacher's pro-
gram for your use in monitoring and recording

progresS as you work with him, her. You may gain,
some' indication of the time required to complete
each module by examination of the time estimates

_determined for the field-test version of the modules.
(see Appendix D). Remember, two or more mod-
ules can be effectively pursued.by Veacher at the
same time This is especially true for closely re-
lated modules such as Write a Lesson Plan, Intro-
duce a Lesson, and Summarize a Lesson This
enables the teacher to attempt to test out on these
two or morelbornpetericies in one actual school
performance.;`,

The compelencies'in your PBTE program may
be listed in the form of performance elements de-
rived from the 384 which serve as the basisfor The
Center's PBTE modules. If this is the case, you will
need to help teachers select The Center's PBTE
modules that deliver oh the requietd performance
elements. Since'each module carries the number
of each- performance element covered by the
module (e.g., Module C-10,,Introduce a Lesson,
covers pprformance .element No. 100), you -can
identify the elements by matching the perfor-
mance element numbe(g) in the About This Mod-
ule section with the listing pf the 384 elementA in
Appendix B of this guide.

I

Guiding the Learning Activities

Helping the Teacher Select
Learning Experignce

You may have assisted your teachers in select-
ing the- Module or modules most appropriatelo

-their immediate compgtency needs, or you may be
helping teachers pursue a prescribed sequence of
modules Whatever the case may be, flexibility is
provided, within each module 'for teachers to
choose only those learning experiences necessary
for their specific needs.

Each module includes a seri s of enabling ob-
jectives and -learning e erien es leading to-the
terminal objective an pe orma e of the compe-
tency in the actual tea hi g situati f study
or experience may pe it individual teachers to
bypass those learning experiences in which they

40

already possess the.cdmpetency specified by tqe
enabling objective. In the Procedures section of
the inside back cover of each module, teachers are
instructed to -read the introduction to The module
and to examine the module.objectives as 'a first
step in'determining how much of the module they
really need to complete in order to develop the
specified competently.

Yoit may need -to encourage dnd assist the
teacher in doing this, at least for the first few mod-
ules, or until you are assured that sound decisions
and -choices-are being made. A teacher pursuing
the module Assess Srudetii Performance. Knowl-
edge, for 'example, may very well say to youi."I

4 '0
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know all about objective tests; I had a lot of prac-
tice making these up when I was a teaching assis-
tant; therefore, I don't need to do Learning Experi-
ence I."

You may ask two or three weH-chosen questions
to determine if the teacher does indeed have a firm
grasp of the needed information presented in the
first learning experience and is ready to proceed to
other learning experiences covering other infor-
mation oVrequiring applicationof the knowledge.
Again, it is necessary that you b! thoroughly famil-
iar with'the content of the m dule and module
resources in order to provide the necessary guid-
ance to the learner in selecting or omitting learn-
ing experiences.

Reading the information Sheet
You maybe able to assist learners in getting the

most out of the information sheets by suggesting
procedures to follow in studying the information
provided. A procedure for studying information
sheets which' many find effective is to (1) read
through the entire information sheet to get a "feel"
for all of the cdrice ts presented, (2) study the
information sheet, ection by section ,nd respo
to the self-check quedtioris or activities presented,
and (3) after comparing the self-check responses
with the model answers, reteatuhose parts of the
information sheet which were not understood o
about which there were questions. -

Consulting with the Teacher on
Self-Che.cki and Other Feedback
Devices

Feedback activities in L.dule learning ex-
periences often direct the t cher to ... consult
with your resource person." Module design is in-
tended to encourage self-eValuation and to de-
velop teachers' skill in self-evaluating their teach-
ing performahce. The majority of teachers taking
modules appear to like the self-checks and carry
them out conscientiously and successfully.. How-
ever, teacher interaction with a knowledgeable,
competent professional is often needed for rein-
forcement, clarification biconcepts in the context
of the specific setting, and answering any of sev--
eral types of questions regarding the teacher's
own evaluation.

or explanation in terms of the specific instructional
setting or your own particular service area. You
may need to suggest that the learner pursue op-
tiOnal readings suggested in the learning experi-
ence, or you may suggest other references or ma-
terials with which you are familiar and which give a
more in-depth discussion of the points in question.

Teachers' need for consultation and dismission
will often occur when comparing their own an-
swers on a self -check with the model answers prof
vided in a learnihg experience. Questions will also
arise when teachers compare their own critique of
a case situation tp the model critique provided.
You should be prepared to clarify points that are
uncier,sand, perhaps, provideadditional examples

Sometimes, teachers are overly critical of their
own responses; you may need to call their atten-
tion to the statement under the Level of Perfor-
mance at the end of the model answers which tells
students that their responses should have covered
the same major points as the model answers. The
model answers often go into much greater depth
than the teacher is required to achieve in his/her
responses.

Some persons, will short-circuit part of the
needed learning activity by going directly from the
information sheet to the model answers without
completing the self-check. Although this proce-
dure will likely result in some learning and rein-
forcewent, much opportunity for learning is lost by
omitting the study, review, analysis, and synthesis
of information necessary in` formulating responses
to self-check items and in critiquing case situa-
tions.

When it becomes evident that an individual
to be pursuing the full learning experience

but lac the self-discipline to' do so, model re-.
sponses c_d model critiques can be removed from
the module. These can then be provided t& the
teacher when the teacher has presented a com-
pleted self-check which displays 41'11s/her honest
efforts and ability.. Another approach which you
mightfinctuseful is to orally pose,pther self-check
questions or situations which will make it evident
to you and to the teacher that he/she has not as-
similated the necessary information or concepts.

performing with Peer Groups'
Critiques of simulated performances, role-

playing, and discuSsions involving the use of peer
groups are frequently suggested in module learn-
ing experiences. Sometimes, it is not poseible or
practical, especiallY,for inservice teachers, to have
peers available for participation in the learning
experiences as suggested. Whenever the use of
peers is required, alternate activities not requiring
the use of peers are always provided for those
finding the use of peers impractical .

Encouraging Peer Interaction
You, as a resource person, should encourage

the use of peer groups because of several advert-
tages they offer to teachers pursuing -modules. -
Teaching Is largely an interactive process; there-
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fore; we should provide ample opportunities for
interaction for those preparing to teach. Participa-
tion in small groups, allowing eactxteaclier to learn
through the successes and errors of other group
members, may prove to be the most efficient use of
teacher time. since fewer practice trials are re-
quired on the part of each individual. In the same
way, role-playing activities involving small groups
allow all members to benefit from the experience,
regardless of the specific role playediby each
member.

Providing Feidbqck
In deciding whether to be present when a teach-

er's performance is being critiqued by peers, the
. resource person will need to use professional
judgment, assessing the maturity of the groups as
well as the nature of the performance. Critibal
comments or ratings by peers could develop into a
very traumatic experience for a timid or sensitive
individual, with the outcome being a negative

, rather than a positive learning experience for the
teacher. The resource person needs to be aware of
such potential situations and be ready to temper
the tone of discussion and critiques, supplying
positive feedback, support, and encouragement
as needed.

.-., .

Arranging Observation and Interview
Activities

In the development of some competencies, such
as using oral questioning techniques, observing
the actual classroom performance of a real profes-
sional may be the ideill 'learning activity. In other
cases, such as organizing the vocational labora-
tory, the chance for the teacher_to interview a 'pro-
fessional in his or her own laboratory is ideal. Dur-
ing the teacher's field experience program, you
may have little difficulty in arranging for your stu-
dent teacher to observe you and to observe and
interview other teachers within the local school.

The inservice teacher pursuing modules may
have much less time for observation of other
teachers because he/she is carrying a fulj.teaching
load. You will, therefore;Tieed to assist the teacher'
in finding worthwhile opportunities to observe
other teachers durin planning periods and free
periods. This help wil be especially important until
the inservice teacher evelops a rapport with some
of the better teachcA in the local school and in
hearbrochools:-Yout assistance in making or en-
couraging -arrangements can help new teachers
overcome hesitancy in contacting other profes-
sionals and making their needs known. It will also
help to make such observations interviews
tray professional growth experience

F'& on-campus preservice teachers pursuing
modules, making satisfactory arrangements for
observation of, and intervIews with, on-the-job
teachers prior to the field experience portion of the
program can pose more difficult problems. We
must guard against excessive disruption of normal
school activities and demands upon the time and
hospitality of teachers in schools which happen to
be located near the consuls. Large numbers of
individuals contacting a local teacher and school
would very quickly wear out their welcome.

Several approaches can be taken to provide ex-
cellent opportunities' for teachers pursuing mod-
ules to observe or interview top teachers. Some of
these are

Make one or more videotapes of -the specific
teacher performances the teachers need to
observe.
Make video or audiotapes of one or more indi-
viduals conducting the needed interview with
the teacher.
Bring highly competent teachers onto the
campus for interviews with large groups of
teachers concerning one or more module
learning activities.
Arrange group field trips to one or more
nearby schools for observation and inter-
views.
Use .color slides to illustrate specific con-
siderations such as storage of materials one
equipment in the vocational laboratory. . ,

Identify observation and interview activities
needed in a number of -modules prior to
teachers spending a week or two in the field
for observation purposes.

You p haps carradd several more suggestions to
these w ,ich may be appropriately used in your

sspecific tting.

Arranging otaped Performances
Videotapes of the teacher's performances can

provide 'excellent feedback to jhe jearner and to
you in assisting the learner to evaluate and im-
prove performance. Judicious use of microteach-
ing, focusing upon single key teaching perfor-''
rnances, can add immeasurably to effective learn-
ing and the development of teaching skills.

Many on7compua learning' centers and local
schools provide videotape equipment for use in
the professional developmek of teachers. Module --
learning experiences often suggest videotaping
learner performances as optional learning activi-
ties. If you and your teachers h'aveaccess to video-
tape equipment, you, aresencouraged to take ad-
vantage of this excellent teaching-learning tool.
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Video performances are time-consuming for the e Reviewing Teacher Written Products
performer, the peers who serve as the performes
"students," and you as the resource person who
they need to make all arrangements for equipment,

A
space, scheduling, and analysis of the videotape
with the performer. It is, therefore, essential that
videotaping be used only in those teacher perfor-
mances in which it can provide the most effectiv
form of feedback. Using videotaping for feedba' k
on performances such as lesson introducti s,
lesson summaries, and oral questioning can be
very effective and, thus, appropriate. However, its
use for lesson, planning, supervising student study,
and writing a news article would be inappropriate.

Use of videotapes for self-analysis may not be
new to some persons using Modules; however,
some may neetmore introduction to the equip-
ment and to the reality of seeing themselves on
television. You may find the use of Module C-27,
Present information with Televised and, Video-
taped- Materials, appropriate for ihtrbducing
learners to the equipment and its proper use. Each
individual should have the opportunity to view and
hear hi mself/liers,elfon the television monitor long
enough to ensure that the noveryThas worn off
prior to his/her first taping session. The teacher
needs to become acquainted with that strange
image and voice which turns out to be his/her own.

Following the first o or two taping sessions,
you may want to give the p rformer the opportun-
ity to privately view the tape rior to discussion of
hislher performance with you and/or peers. If this
performance is very poor and the weakness is ob-
vious to the performer, you 'may need to give the
teacher the opportunity to redo the performance
prior to-evaluation and the discussion of evalua-
tion forms. #-

Inservice teachers and student teachers may
often make their 'own arrangements to use the
school's videotape equipment for taping entire
class sessions or specific activities for which feed-
back is desired. For others, portable equipment
might be periodically made available to the teacher
and resource person.

Your *scheduling of the use of videotape equip-
, ment on campus will certainly be influenced by the

availability.of the equipment and space, and any
rules and constraints regarding its use. You should
be able to adapt thp system of scheduling peer
interactions to include sign-ups for videotaping
sessions. Of activities suggesting the use of
small peergroups also suggest videotaping for
use in discussions and evaluation of. the experi-
ence.ence.

-.

.

The more *rnmediate the feedback you provide
learners e more effective you can bp in improv-
ing =ir performance. This holds true for written

ormances such as the development of lesson
plans, proposed publicity items, dr:ii fetter to advi-
sory committee members. Teachpis can easily lose
interest if their written work does not receive your -

evaluation 'arid feedback soon after it has been
completed.

duality checklists are usually provided in mod -
mile learning experiences requiring written prod-
u cti, and teachers are instructed to evaluate their
own work with the suggestion that they see their
resource person if they have questions about the
written product orlhe evaluation. In some learning
experiences, the teacher is instructed to present
his/her work to the resource person for evaluation.
You can help make this procedure work effectively -
fortgir learner by...ensuring that when worRe is
turned in, youlre available to check it yourself, or
to review and make comments on self-evaluations
shOrtry after the materials are dropped in your 'kin"

( box.

When your written comments are not sufficient,
and it is evident that the. individual needs more
help,then a "See Me" note can be attached to the
materials before placing them in the "out" box.
The teacher can then make arrangements to dis-
cuss the activity with you

Assisting with Projects and Displays
When module learning experiences call for the

development of a project cm' a display, youas the
resource person should make slire that all needed
materials and equipment are available, and that
necessary spaee is provided for the display of the
materials developed. For example, the develop-
ment of a billletin board display for creating inter-
est in a unit of instruction may require several
different types and colorsof paper and cardboard,,
lettering devices, cutting equipment, colored.

, pens, and aplace to display the finished products
for critique and evaluation.

For the inseryicia teacher and 'the preservice
teacher in afield *experience program; these re-
quirements may, be readily found within the
school, and you will need only to assist them in
finding out where they are located and how to gain

`access to them. Many teacher education depart-
ments make these materials available to individu-
als within, the department or through the book- .

store. You need to make this information available
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to your teachers and to provide the necessary
,space for display and critique purposes. YOU may
need to develop a schedule for use of the display
area in order to accommodate everyone's needs.

Assisting Teachers in Working in College
Classrooms and with CommunitOroups

You may be able to.expand limited opportunities
for on:campus preservice teachers to practice or,
demonstrate teaching competencies in an actual
school situation by taking advantage of teaching-
learning settings in college classrooms. You can
help teachers make arrangements for participa-
tion in the instruction of some pf their own and
other technical subject matter courses.

Considerable caution should be exercised in
this situation to avoid placing teachers in a coin-
pletely foreign environment resulting in invalid as-
sessments of their abilities as teachers. You may
need to approach college instructors whom you
know and in whose courses you recognize oppor-
tunities for your teachers to make presentations.
Opportunities can be sought for students (1) to
demonstrate concepts, principles,or manipulative
skills, (2)'to present information through the use of
one or more types of audiovisual equipment and
materials, or (3) to assess student performance.
Other opportunities to provide assistance should
be explored for their potentialjn developing teach-.
ingtompetency and in making a contribution to
the college instructor and the 'class.

If the competency to be practiced or dem-
onstraV requires sustained contact with, and
considerable knowledge of, the students, these
teaching-learning settings would not, of course,
be appropriate. ition, assistance to your
teachers sho d never interfere with normal pro-
gress of the ollege class.

You can also arrange for, and encourage your
teachers pursuing modules to take advantage o
the numerous opportunities to participate in n-
stru ctional roles with community groups. 0 or-
iunities to try' oUt and practice a wide rang of
teaching skills are available with comm nity
groups such as Girl Scouts, Boy Scouts, ch rch
schools, 4-H Clubs, Rainbow, hobby'clubs, avoca-
tional nighf courses, and adult education courses.
You need to become aware of such opportunities
in your community so that you can help' your
teachers take advantage of them as they pursue
module learning experiences.

Helping Teacilers, Select Qptional and
Alternate Learning Activities

Optional learning athivities generally appear in
learning experiences to provide enrich mpnt and
reinforcement to the teacher. Alternate activities
are provided as substitutes for required activities
that might be highly desirable, but which may not
be feasible in some settings in which the module
will likely be used. As the resource person, you will
need to use your knowledge of the setting and of
the individuals' interests and needs, and your pro-
fessional judgnient in encouraging or sometimes
requiring individuals to pursue certain optional or
alternate learning activities. Of course, the best
experience will result if you can lead the individual
to personally make the,decision most appropriate
to the need and setting.

Remember that optional, situation-specific
learning activities are always appropriate, and that
you should supplenlent the module activities with
readings, videotapes, slides, discussions, and
other resources which are especially appropriate
to your teachers' needs, to the setting, and to the
service area.

Assessment of teadher lierformince:
The Final Experience 4

As already discussed, in The Center's PBTE
modules,- assessment of teacher progress is al-
most a continuous process. Some of the feedback
is provided. by written model- answer8 or model
critiques whi-ek. are immediately available to
teachers upon completion of the learning activity.
Feedback is sometimes provided to teacheeS
through planning checklists Or some other type of
checklist which they use themselves to evaluate
their lesson plans or other prepared materials. Ad-
ditionally, feedback, is often provided on at least
one learning experience by one or more peers
and/or the teacher's resource person.

k.

the final experience in which .he o
The real test comes, however, when the her

reaches the
must demonstrate actual ability to perform
given competency under real school circu
stances< the final experience also places special
responsibility on the resource person, as it is he or
she -Who' must make as objective and as fair
decision about the teacher's competence as s-
siblel

While the design of The Center's PBTE modules
helps in the objective assessment of performance,
much judgmental' responsibility still has to be
exercised by the resource person(s) making the

1
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final assessment. The resource person must also
have the courage to insist that a teacher repeat a
learning experience, or at least part of it, jf in the
final experience, the teacher's performance has
not, been an effective (satisfactory) one. Of course,
if is best to suggest that the teacher do additional
practicing or other 'preparation prior to demon-
strating the final experience if you can detect that
he or she is not yet ready. The-remainder of this
section addresses such issues as assessing teach-
er readiness, arranging teacher performance, and
helping teachers recycle

Assessing Teacher diness
Before arrangements are made for the preser-

vice teacher, intern, or inservice teacher to dem-
onstrate his/her competency in an actual school
situation, the resource person should make an in-
formed judgment about the teacher's readiness. If
you, aske resource person, have been helping the
teacherand monitoring his/her progress through
the various learning activities, you should have a
reasonably good idea of the teacher's likelihood of
success.

Before scheduling a final assessment, however,
it is recommended that a short conference.be held
with the teacher to review the teacher's progress'
and potential competency level by checking his/
her performance on previous learning experi-
ences. This can be done by reviewing the com-
pleted self-check(s), case study., critiques, lesson
plans or other .materials developed, peer evalua-
tions or simulated performance, etc. You may also
wish to orally quiz the teacher to assess his/her
cognitive understanding of important concepts
and principles which are batie toVerforming the
given competency in an effective manner.

If other resource-persons have also worked with
the teacher, you may want to check with them
regarding theit reactions to the teacher's readi-
ness. Finally, you may want to ask the teacher to
express his/her own feelings about how ready
he/she feels. The amount of confidence, or lack
thereof, expressed will often be a good indicator of
the teacher's ability to perform effectively. With all
of these suggested inputs or with as many as are
available, you should have no difficultyin making a
well-informed decisidn about the teacher's readi-

-,ness.

Arranging for the Final Assessment
Arranging, for the final assessment will usually

be very easy for an intern, student teacher, or in-
service teacher. Except for summertime and vaca-
tion periods, numerous classrdom, laboratory, and
Other school situations are usually readily avail-

-
able: It is mostly a matter of deciding on the date,
time, and place.

On the other hand, in the case of preservice
teachers, the resource person often has to either
rhake the necessary arrangements or, at least, help
make. them. Resource persons usually know of
nearby schods and Vocational teachers who
would be abWand willing to' help provide the
necessary opportunities. Another option, and in
most cases the preferred one, is that of deferring
the final experience until the individual starts his or
her student teaching or intern experience.

Once you and the teacher have agreed upon the
desired date and time, arrangements should be
made with the appropriate personnel and through
the appropriate channels. Often, previous ar-
rangements for student teaching, observational
experiences, etc., have al rear*beert made with the
approval of the local boards of \education, super-
intendent, principal or vocational director, and
selected vocational teachers. The same- estab-
lished channels and procedures will ormally be
adequate for setting up final experien e assess-
ments. Once approval has been obtain , such
arrangements are usually_quickly and inf 7nally
made.

Using the Teacher Performance
Assessment Form

The Teacher Performance Assessment Form, or
TPAF as it is hereafter referred to, is always the last
instrument in every module. It consists primarily of
a series of performance-type statements which
identify the essential criteria to be used for evaluat-
ing the teacher's final experience. Each TPAF also
has four other components: (1) directions for its
use; (2) space for recording name, date, and name
of resource person; (3) a level of performance rat-
ing scale; and (4) a statement of the expected level
of performance. (See SaMple 10, p. 24.) .

Identified by a title.).the top .of each TPAF has
specific directions for Its use by the resource per-
son. The left-hand side of the form contains the list
of performance comporients considered critical to
successful demonstraffon of the specific compe-
tency in question. The number of criteria usually
ranges from a minimum of about 10 items to as
many as 30 or'35 items.

On the right-hand side of the TPAF,'a level of
performance scale indicates the various rat-
ingsN/A, NONE, POOR, FAIR, GOOD, and EX-
CELLENTthat can be .given to each item. In
Order to help ensure uniformity in the ratings used,
each of the terms are defined as follows:
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Observing the Teacher's Performance
and Making the Assessment

The observation of teachers who are completing
the final experience is one of the most important
tasks a resource person must complete. The final
experience of each module is the point at which
the teacher is asked to "put it all together" the
cognitive knowledge, the proper attitudes, and the
skills practiced in earlier learning experiences are
now integrated into a meaningful, realistic, and,
hopefully, very effective demonstration of compe-
tency.

The .teacher will, in most cases, have worked
hard to prejiare herself or himself for this demon-
str tion, and,qt is very important that you as a re=
sou e person obserVe the total performance if at
all ossible, At this point, the resource person

s to be an "active.iistener/observer" and as
objective as possiblep

Although the specific situation and competency
to be demonstrated will influence the observation
procedure and the length of observation, several
guidelines are offered to help ensure objective and
fair observation.

Bethoroughly familiar with thec.hjectives and
content of the module for which tie teacher is
complekig the final experienc
Be as faTniliar wlith the setting a possible. The
more you know about the sch ol, the class,
the students, their regular t cher, etc., the
better you will understand the vironmental

ctors which might influence th teacher's
ormance..P

Be s e that the teacher knoWs in advance the
criteria pon which his/her performance will
be evaluated.
During the observAtion, try to be as unobtru-
sive as possible so. that the Students do not
overreact to your presence.

Remember always that you are observing the
teacher's performance in order to assess the
to cher's skill in a given area rather than the
to cher as a-person.
T to observe more than one performance at
any, given observation period. Often, several
com'petencies can be assessed during one
visit or even one class period.

After the performance or performances havd
been mpleted, you should complete the TPAF(s)
as soon possible. You may also want the teacher
to fill out the same form(s) at the same time as a
kind. of self-assessment. If at all possible, a confer-
ence should follow completion of the TPAF to dis-
cuss the varjous ratings given and the reasonafor
Ahem. A resource person should exercise caution,
and use tact and' mush human judgment during
the assessment conference.

Teachers will, in some cases, be "uptight" about
performing, and some could have their anxiety
levels raised to an unnecessarily high degree by
caustic comments or failure to offer encouraging
remarks where they are deserved. It is your re-
sponsibility as a resource person to set the tone df
the assessment conference toensure positive re-
sults in what, to many; may be viewed as a very'
threatening situation. It is an opportunity to really
enhance the teacher-learner relationship if prop-
erly handled. Above all, strive for objectivity and
fairness, while showing sincere concern for the
teacher as a person.

Recycling Teachers
If a good job of assessing readiness for the final

`r experience' has been done, there should be, few
cases in which a teacher does not achieve the
mintmar level of competency the first time. How-
ever, if the objective assessment of a teacher's
performance indicates that effective competency
(at least agood rating on all applicable criteria) has
not been achieved, then you should ,ask the
teacher to repeat some of the module's learning,
activities,-to do optional and/or enrichment type
activities, or to complete whatever special learning
activities yoy mutually deem appropriate for re-
moving the deficiencies.

. Before a,teacher is asked to recycle, you should
always carefullyxplain why you feel such action
is professionally sound and necessary. While recy-
cling may seem harsh,treatment, in thpfrIong run
Abe teacher and the profession ,of teaching will
both be better off because of your insistence on
quality in education-.

se.
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MANAGING THE ROL OF THE RESOURCE PERSON

The management of a performance-based
teacher education program rests largely upon the
shoulders of the resource person. In'-fact, the re-
source person becomes the individual who, in all
likelihood, makes the program go. If you are to do
an effective job with all the advising, helping, and

evaluating tasks of the resource person, then the
management of this role is a critical matter. you
will need to knompbout the PBTE program proce-

Sfures and the content of the modules. YQUwill also
need to bUdget your time, assess competencies,
and keep records.

Acquiring Knowledge of Program Procedure
and Mddule Content Getfing Ready

How might a resource person become knowl-
edgeable about the program procedures and
module content? Ideally, participation in a training
workshop would be most preferred. Trainirig ses-
sions and discussions with others who have been
trained and have served as resource persons in
using these materials can also be very effective.

Regardless of who conducts the training, you
need an understinding of the 384 perfOrmance
elements,he ten categories, the900 modules,
module structure, and procedures for using mod-
ules. Chapter I of this guide and the appendix
materials are provided to help you develop this
understanding and fof use as a reference. In addi-
tion, you need to becdrne fEimiliar with the general
terms used in all modules. For example, "teacher"
referslb the person who is taking the module;
;student" refers to the secondary or post-sec-
ondary vocational students who will be taught by
the teacher. -

You will also need to have p thorough kno l-
edge of each of the modules used in your ram.
The only way to gain this knowledge s to read
through each module. As you read through each
module, make a list of all the resources needed

,Scheduling

....

textbooks, reference'books, hardware, software,
AV equipthent and materials, etc.so they can be
made available to the teachers. (See Appendix E
for a complete list of resources needed for all
modules.) It is extremely difficult to monitor and
provide learning expgrien s for teachers without
all of the materials needed or each learning activ-
ity. Without a complete ztt of the materials, a
resource person will orTybe guiding teachers
through an amended version of the PBTE pro-
gram. Too often, a resource person tries to imple-
ment a PBTE program without a thorough knowl-
edge of the contents cif, or the performance re-
quired by, each module.

Therefore, it is essential that a resource person
(1) be knowledgeable about the total PBTE pro-
gram, ,(2) be.totally familiar with the terms used in
each module, (3) have studied each module to be
used, and (4) .have acquired all of the resource
mated als.required in every learning activity inaach
module. Without these foUr elements, it will be
extremely difficult forP resource person to guide a
teacher through the PBTE program. Something
more than a superficial awareness of the content
of each module is-required of a resource person./,

Scheduling Module ompltion
In the operation of a PBTE program, one real

difficulty is the problem of completing the modules
in a reasonable period 'Of time. The independent
study and self-pang aspects are considered
strengths in tivrprogram, but at some point a
teacher must be expected to have completed ,a
specified number of competencies. There is a ten-
dency for some teachers to postpone final as-
sessments and to allow uncompleted moduleito
stack up. This poseg serious problems for both the

./
ti

11111111111111

teacher-and the resource person; it soon becomes
difficult, if not impossible, to schedule the needed
performances into the short remaining period of
time. You, as the resource person, need toRrovide
guidance to prevent this froin becoming a terious
problem. .

The PBTE program may be used with both pre- -

service and inservice leachers, and the resource
person must be aware of, and sensitive to, the

33
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differing requirements of these two groups. In
scheduling time for module completion, it is im-
portant to consider the individual teacher. A mod-
ule worksheet isincluded in the student guide (see
Appendix F, Sample 1) for use in helping teachers
set goals for module completion and to assist in
helping them move toward thosb goals. When a4
teacher has established realistic target dates and
has written them downithese-dates can serve as a
motivational force fatomiiletion of each module.

Scheduling Consultation Hours ..
ilkt

Generally, a resource person will have more re-
sRonsibilities than sim ly monitoring the PBTE
program for teachers herefore, a vitally impor-
tant aspect to consider is ttie scheduling of 1a re-
source person's time. Since teachers may Com-
plete modules on an individualized bdsis and at
their own pace, it becomes important in the Man-
agementof time that a resource person have,some

SAMPLE.11

r

t Post a schedule, such as the one shown in
Samplitl, in a location accessible to all teachers
allows theni to schedule Themselves with a re-
source pertisn as necessary. A scheduling stheme
for both resource persons and teachers totuse for
individual consultation and/or)observation of per-
formance is an important prfase jci the manage-
rnent of a PBTE program.

control. If not, the resource person will find eirety
working hour of every day devoted to advising,
evaluating, and guiding teactiers..

Consequently, a resource perpg should pro-
vide teachers with a schedule of times when
he/she is available for consultation or advice. In
the event that more-than one person is a resource
person, time should.be Scheduled in such a man-
ner that there is a resource person available
throughout each working day. This maintains the
concept of individualization and self-pacing inthat
evaluation is available for teachers at all times. It
must also be noted that, in every module, the final
experience always takes place in an actual school
situation with a resource person assessment. This
makes consultalion scheduling a mutt for the
smooth oearatiori of s PBTE program. "elllople 11
is suggested as dpossible device to use in schedul-
ing a resource person's time.'

mentof peers (usually 1-5 persons), problems can
inarise n ensuring that peers are available when and

where needed, and- ars prepared to participate.
One approach to this problem is to use sign-up
sheets'on the scheduling boardin the resource ar
learning denter. The individual first ready for the
involvement of peers in.a learning activity puts up
the sigrfup sheet listing his/her name, the module
number, and the learning experience number

Scheduling and Organizing Peer Groups .
which he/she is ready'to pursue. A suggested date

.

i

6 When a learning activity_. calls for the involVe
and time should also be shown.

- teeci,
. ,

' ,
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For exa le, if the individual is ready todemon-
strate a ma ipulative skill to a group of peers as
suggested in arning Experience II of the module
Demonstrate a 'Manipulative Skill, the sign-up
sheet might read

irtrate-

Others pursuing the module may then aild their
narhes to the list, indicatind alternate times if they
canhcit be available at the time suggested. When
the required number of peers is signed up with a
time agreed upon, the next individual ready would
start a new sign-Op sheet for that learning experi-
ence. Each small group would then schedule addi-
tional meeting, if needed, to complete the peer

-interaction needed by all members for that learn-
ing experience.

This approach places more responsibility for
learning upon the individual. It also makes it p s-
sible for the resource person tb coordinate c-
tivities and to be available when needed. If you se
this apprbach, you may find it necessary t do
sortie scheduling of your own to ensure that no
one is rieglectedand that everyone has the needed
opportunities for:Interaction with peers.

A variation of thiC approach would be for the
- resource - person to identif I modules and learn-
ing experienceses gesting or requiring peer in-
volvementrand then to schedule specific time
blocks for each learning experience with a spe-
cified number of sign-up slots for presenters and
observers allotted for each time block. Students
would then fill in their own names in the appropri-
ate slots as they became ready for the learning
experience specified. You can help ensure ade-
quate peer group participation if, when modules
are being used within a course structure, you re-
quire that each teacher participate in pecific
number of peer groups.

Record Keeping

^0.

Po.

-:Scheduling Large a4Smill Groups
Anger aspect of resource person management

is the scheduling of teachers for group instruction.
The PBTE program provides opportunities for a
resource person to schedule large-group instruc-
tion and small-group discussion sessions. 4,

The'use of large-group instruction will be most
successful if several teachers are working on a
specified number of modules. A large-group meet-

_ ing can provide opportunities to discuss problems
being encounters in,the modules or to provide
additional or spe ified input into the modules. A
number of questi ns and concerns of teachers can
be clarified in th se meetings.

It is suggested at in the early stagesof a PBTE
program, it is extre ely elpful to schedule large-

.group meetings on a ily basis for.,00-:60 minute
periods. After four or'five of these daily sessions,
regularly scheduled large-group meetings may be
scheduled once a week until a program ends.

Caution should be exercised regarding the po-
tential overuse of large -group meetings. There is a
tendency on the part 'of.some resource persons to
revert to the role of presenter of information and-
for the large-group discussion to again becune a

,class with a dual( load being placed upon tfach-
ersragular class requirements plus completion
of modules. If this is allowed to occur, reactions to
the class and to the Pe3TE program will certainly be
less than positive. .

The resource person may find the use ot small-
group discussions to be arrother effective means
of clarifying points that are rpOt clear to teachers.
These sessions may be comprised of 2-5 ormore
teachers spending a few minutesttiscussigg some
issue or issues with a resource persorThe re-
source person should fecognize the importance of
theie informal sessions with teachers. The inter-
personal communications they provide for can
prove to be extremely valuable in the smooth op-
eration of a PBTE program.

4.

The progress of teachers thrbugh the modules,
requires a resource person to establish and main-
tain a record-keeping system that has provision for
indicating the number of learning activities com-
pleted within a modules well as the date and
status of the final berformance in each module.

It iasuggested that a resource person organize a
notebook which records each teacher's progress
on each module. Copies of the Personal Progress

3"-

Record form in the student guide (Appendix F,
Satnple 2) can be used for your records of progress
within modules as well as for, the teacher's own
records.

A record-keeping system that enables the re-
source person to record-the learning experiences
completed, the date completed, and the quality of
the final performancewhether satisfactory (S) or
unsatisfactory (U)can be extremely valuable in



monitoring th progress each teacher iS making'
through the P TE program. .

The Vocation I Teacher Competency Profile
fouhd ortpp. 40-41 of this guide can be used very
well both as a record of teacher progress and as
device to explain your program to teachers. Mod- ,

, ules that are to be completed in your program can
be identified on the chart, perhaps by highlight-
ing with a marker. Then, upon completion of each :
module, the competency rating car) be entered in
the small pox for that module. ..

SAMPLE 12

PROORE
a.

Once the resOurcdpers& and the teacher have
a record of the teacher's prihgresett may be impor-
tant to report the individual's progress tofrthei
group. This reporting- has,several benefits. It tells
the teacher how he/she is progressing individually,
and it-indicates to the resource person how the
group as a.whole is doing. Sample 12 is suggested
as a 'means of indicating progress through the
PBTE program to a class or group of teachers. The
form, incidently, serves as a motivating force as
well when made into a wall chart and displayed in
the learning resource center:
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Summary
e

The list of Resource Person Do's and 'Don'ts marycIrkey points whichareimportantinsuccass-
shownin Figure 3 is provided as a concise sum- _fully fulfilling the role of resource person.

i
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VOCATIONAL TEACHER COMPETENCY PROFILE
Name Address

Institution

Resource Persdn(s)

Date Started

Theee competencies represent the titles of 100 PBTE
modules which have been developed. field tested, and
revised by The Center for Vocational Education The
modules address all of the 384 performance elements
identified in research conducted by The Center as
important to secondary and post-secondary voca-
tional teachers These modules and four supporting
documentsa student guide, a resource person
guide. an implementation guide, and the state-of-
the-art report are being published by the American
Association for Vocational Instructional Materials
(AAVIM), Epgipeenng Center, University of Georgia.
Athens, Georgia 30602

These materials were developed and tested pursuant
to contracts with the National Institute of Education
and, he U S Office of Education

PBTE

6."

(

. SUPPORTING ilATERIALS

Guide to the Implementation of Perla.
man ce-Based Teacher Education by Glen E
Fardig.liobert E. Norton. and James B. Hamil-
ton.

Resource Person Guide to Using Perfor-
mance-Based Teacher Education Materials by
James B. Hamilton and Karen M. Guinn

StudentGuide to Using Performance-Based
Teacher Education Materials by Robert E. Nor-
ton and May Huang.

Performance-Based teacher Educalion.
State of the Art, General Education an oca-
tional Education by Robert E Norton. Lois
Harrington. and Janet Gill.

VOcational Teacher Competency Profile-
' Pad of 50 Individualized Record Sheets

A

G

H

Category`

Program Planning,
Development and
Evaluation
I l l modules)

Instructional
Planning
(6 modules)

Instructional it
Execution
129module0

I nstruceiOnal

Execution ICont di

Instructional
Execution (Cont'd1

Instructional
Evaluation
16 modules)

Instru.Ctional
Management
19 modules)

School
Community
Relations

-110 modules)

Student
Vocational
Organization
16 modules)

Professional Role
and Development
18 modules)

Coordination of
Cooperative

Education
(10 Modules)

x.

.

A 1 Prepire for a
Community Survey

A 2 Conduct a Corn
munity Survey

A 3 Report the Find
ings of a Community
Survey

A 4 Organize an
Occupational Advisory
Committee

1---- r r---- r--
-.., r

,/,--'
B 1 Determine Needs

...and I ntirests of
Students

.
8 2 "Develop Student
Performance Objectives-

8 3 Develop a Unit of
Instruction

\
4...4 Develop a Lesson
Plan

1----- 1-7 , r---
a

c, Direct Field Trips C 2 Conduct Group
Discussions. Panel
Discussions, and
Symposiums

C 3 Employ Brain
storming. Butz-Group,
and Question Box

C 4 Direct Sti4ents
in Instructing Othrtr
Students

--
.-----. Techniques ,

I

C 12 Employ Oral
Questioning Techniques

C 13 Employ
Reinforcement
Techniques

C 14 Provide
Instruction for Slower
and More Capable

AC 15 Present an
Illustrated Talk

r-- r---- liearners ...1":"---"

.0 23 Present Infdrma-
tion with Overhead and
Opaque Materials

C 24 Present Informs-
lion with Filmstrips

dand Slidesan
. ,

C 25 Present Inform.-
lion with Films

---

C 26 Present Informa-
non with Audio
Recordings

. 1---- f"---
.

1----

DA Establish Student
Perfoornance Criteria

D2 Assess Student
Performance
Knowledge

0 3 Assess St6dent
Performance
Attitudes

4114 Assess Student
Performance
Skillsn r...--

E1 Project Instruc
non& Resource
Need% ,..

E 2 Manage Your
Budgeting and
Reporting

E 3 Arrange for E.4 Maintain a
Improvement of Your - Filing System
Vocational Facilities

Responsibilities p

1--- r---
.

F 1 Gather Student
Dots Using Formal
Data Collection
techniques ... -

F 2 Gather 96/dent
Data through Personal
Contacts

F 3 .Use Conferences
to Help Meet Student
Needs ,

F 4 Provide Informs-
timers Educational
and Career
Opportunities

1.----'
..,

-AV
G.1 Develop a School.
Community Relations
Plan for Your
Vocational

G.2 Give Presenta
bons to Promote Your
Vocatkinal
Program

3 Develop Bro- G-4 Prepare Displays
chutes to Promote to PrornOte Your Voce ,
Your Vocational 'bona Prograin
Program----

'Program F-- F.--
H 1 Develop a
Personal Philosophy
Concerning Student

H 2 Establish a
Student Vocational
Organitah --

H 3 Prepare Student H4 Assist Students in
Vocational Organize Developing and Finenc
lion yembers4Or r ing a Yearly Program

Vocational ____
Orseartations

Leadership ----.--, of Activities
Roles

1

I.1 Keep Upto.Date
Profitsionelly -

l- Serve Your
aching Profes.

lion -

13 °Oval%) an 1.4 Serve the School
Active Personal and Community
Philosophy of
Education . _...

J I Establish Guide.
-4(nesfor Your Cooper.

atis,* Vocational
program niftents

J 2 Manage the At
tendance, Transfers, "
and Terminations'm.

J3 Enroll Students
in Your Co Op Program

Eld

JAI Secure Training
Stations. for Your Co-
Op Program

of Co-op
. r"

40 a

0
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COMPETENCY RATING SCALE/ . .
1. Poor: The teacher is unable to per-- 3. (food: < The teacher is able to perform

form this skill or has only very this skill in,an effective-manner.
limited ability to erfporm It. , e

4. jacellont: The teacher is able to perform
2. Fair: The teacher is unable to per- this skill In a ref, effective

form this skill in an acceptable manner. FP
. manner but has some ability to --

perform It. 4"At .<5

Competencies

\\.
_

,

A 5 Maintain an
Occupational Advisory
Committee

A 6 Drs lop Program
Goals and ()Directives

0

A 7 Conduct an
Occupational Analysis

:

...

A 8 Develop a urseo
of Study\

De IA ye Op
L Range Program
lens

FT...,
10 Conduct a

tudent Follow .pp
Stu y \ .r.

A 11 Evaluate Your
, Vocational Program

.

F---
1

-
L

1---- .

. 1---- ET . f----r
.

\ ...

..,

.../ S'

,
* \B 5 Select Student

Instructional Materials
B 6 Prepare Teacher.
Made Instructional
Materials

a ...* j el

C 5 Employ &mule
Lion Techniques

C 6 Guide Student
Study

1---,

C 7 Direct Stude4t
Laboratory Experience

C 8 Direct Students
in Applying Problem..
Solving. Techniques

C 9 Employ the
Project Method -

........
C 10 Introduce
a Lesson

4

C 11 Summarize
a Lesson

e

1----- 1-----
, illi:.. . .

'C '16 Demonstrate a
Manipulative qkill

C 17 Demonstrate a
Concept or Principle

C 18 Individualize
Instruction ,

4

,
C 19 Employ the Team
Teaching Approach

C 20 Use Subject
Matter Experts to
Present Information

C 21 Prepare Bulletin
Boards and Exhibits

.

C 22 Present Inform&
bon with Models. Real
°Dints, and Flanneln r--. - 1---- -> , r---- Boards

, I

I , ... , .
a

'

.. A

C 27 Present Uniforms-
Lion with Televised and
Videotaped

C 28 Employ
Programmed

',andInstruction

C 29 Present Informs-
tion with the Chalkboard

Flip Chart

Materials . , n
f"

1 _

`'

k at
.e

.

,

D 5 Determine
Student Grades

D 6 Evaluate your
Instructional
Effectiveness

f---- 1---

..
... '.

E 5 Provide for
Student Safety

IT'
E 6 Provide for the
First Aid Needs of
Students

E 7 Assist Students
in Developing Self".
Discipline

E 8 Organize the
Vocational Laboratory

E.9 Manage the
Vocational Laboratory

1---- C---- 1------

,
. ,

,

.

F 5 Assist Students
in Applying for
Employment or
Further
Education I

-
...

_

, - , .

'
-

.

G 5 Prepare News
Releases and Articles
Concerning,YOUrVoca-

Program

G 6 Arrange for Tele
visiOn and Radio Pres
@Matrons Conceromg
Your Voce

G 7 Conduct an bdin
House

G 8 Work with Mem
ben of the Community

G 9 Work with State
and Local Educators

G 10 Obtain 'Feedback
about Your Vocational
Program i

tional
1.---7-: bons!

Program I-- , I . 1---'
- ... '

.. .

I -
.

H 5 Supervise Activities
of the Student .
Vocational

H 6 Guide PartiCiPar
Lion in Student
Vocational

Organization Organization
Contests

..

4. .
,

4

....

, e

I 5 Obtain a Suitable
Teaching Position

A-6 Provide Labor
atory Experiences for
Prospective
Teachers , T"

,,

I 7 Plan the Student,
Teaching Experience

.

,I 8 Supervise
Student Teachers

,o'
i

, .

.

J 5 Place Co-Op

Students on the Job
..)

. J 6 Develop the
Training Ability
of On the-Job

J 7 Coordinate
OnOtt-Job Instruction

17-7

J -8 Evaluate Co-Op
Students On the-Job
Performance

J9 Prime for
Students' Related
Instruction

J -10 Supervise an
EmPloyer.Employee
Appreciation

r."--.. Instructors n 1---- . 1----
Event

r----

413 9
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*Appendix A
4DEVELOPMENT OF THE CEI4ITER'SPERFORMANCE-RASED.

TEACHER EDUCATION MATERIALS

The pseirch- and developmet of The Center's
performance-based vocational teacher education
materials involved three major phases: (1) iden-
tification of important teaching, competencies ,

(research base), (2) development of curricular.ma-
terials, and (3) testing and revision of materials.
These three developmental phases, which. are
being followed by a dissemination phase/ are
shown in c(iagram form in Figure 4.

Thp Resta ch Base
Centerwo began with two research projects to

determine the teacher competencies important to
vocational teachers. Approximately 1,100 voca-
tional teachers, supervisors, and teacher eduCa-
tord were involved in the identificatio and ver- _

ification of 384 performance eleme or corn-
petencies, considered important o vdcational
teaching.

In the first phase of the research study, the com-
petencies important to teachers of conventional
programs were identified, throw h occupational
analysis using introspection and, t erview tech-
niques, and then verified through a ritical inci-
dent stuWThe of petencies Acle ified were
those needed -6y Iliebondary an post-sec-
ondary :teachers in agricultural, ,I;! u 'ness and
office, distributive, health °coupe orr a eco-,
nomics, technical, and trEdelan ustrial educe-

. tion. This study resulted in the identification of 258

A

Sivrimon competen (competencies needed by
teachers in two or ore of the seven service areas
studied).

The second phase Of the research stay sought
to determine the teacher competencies important
to teacher-coordinators in cooperative programs,

agricultural, wage-earping home
occupations, special needs, and
'al education. Using introspec-

echniques of occupational
mpetencleewere

in Phase.
into

namely off-far
economics, off/
tradp and indta
tidaand intervie
analysis, a total 01385
identified/ including those identi
the study. These competencies were c
ten categories representing ten areas of vocational
teacher responsibility. The findings of phases I and
II were then merged into one comprehensive list of
390 competencies and later reduced to a total of
384 through elimination of duplication. Thessf vo-
Mtional teacher competencies are organized into
the following categories.

A PiOgram Planning, Development, anct Evalu-
ation

BIn,a`uctiocnal Planning'
Cltistructional Execution
,DLInstructional Evaluation
E Instructional Management
F Guidance
GSchool-Community Relations
HStudent Vocational Organization
I Professional Role and Development
J Codrdination of Cooperative Education

3
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Figure 5 presents a graphic summary of re-
search phases I and II andtheir merger, resulting in
the research base of 384 performance elements. A
complete listing of the 384 performance elements
by categoryis provided in Appendix B for your use.
Finally, a set of performance-oriented general ob-
jectives specifying the task and the general criteria
far evaluatity a teacher's performance of the
stated ,activity wavleveloped.2

Development of Curricular Materials
Following the identification of the 384 voca-

tional teacher competencies, work was initiated to
develop the necessary curricular materials for im-
plementing PBTE programs at4the preservice and
inservice levelsfor all vocational service areas. The
curricular materials are in the form of individual-
ized learning packages, or modules, each of which
has as its base one or more of the 384 competen-
cies. By basing the modules on the verified com-
petencies, there is solid assurance that the objec-
tives of the modules actually represent competen-
cies needed by vocational teachers.

To further ensure that the,materials developed
'reflect the actual needs of vocational teachers and
that the materials would be acceptable by all voca-
tional areas, the module development process was
structured to ensure maximum involvement of
persons actively engaged in vocational teacher
preparation. Each of 123 modules-was originally
developed in cooperation with vocational teacher
education faculties at Oregon State University,
Corvallis, and University of Missouri, Columbia.
The Center for Vocational Education staff worked
on-site with writing teams representing 'the
ent service areas at each of theseuniliersities.

A quite rigid, system of development, review, and
revision was followed by the writing teams at each
of these sites during the initial module.develop-
ment. Following development bf each module to
the satisfaction of the faculty at the site, the mod-.
ule wag-then forwarded to the other site for review
and critique by their faCulty. Each module also
underwent review and critique by Center staff. A

'synthesis of all faculty and staff reviews was de-
veloped, and each (nodule was revised by 0$nter
staff. Based upon reviewer feedback, several
modulets were combined in the revision process,
Thus, 118 professional vocational teachimeduca-

, tion modules were revised in preparation for initial
testing.

2. Calvin J. Cotrell et al., Model Curricula for Vocational and TeGhnical
Teacher du ion: Report No. V. General ObjectivesSet (Columbus,
OCerr for Vocational Education, The Ohio State University,

NMI)

it

Preliminary Testing and Revision of the
Materials

Initialtesting of the performance-based curricu-
lar materials was carried out at Oregon State Uni-
versity, University of Missouri-Columbia, and Tem-
ple University. Each of,the 118 modules was used
by a minimum of ten preservice and/or inservice
vocational teachers at one or more of the test sites.
Reaction forms were completed by each teacher
for each module used and by each faculty member
or resource person for each module thety adminis-
tered. In addition, in-depth taped interview§ were
conducted to clarify and gain additional feedback
from students and resource persons for a sam-,
piing of the modules tested.

Concurrently, the California Testing Bureau of
McGraw-Hill conducted psychometric refinement
of the objectives and assessments of each of the
118 modules. Several individual modules and en,
tire categories of modules were reviewed and
critiqued by independent consultants and subject
matter experts during this phase of the study.

Baied on the inputs from students, resource
persons, psychometric refinements, and consul-
tant reviews, each of the modules underwent
major revision of content and format. Major
changes that were indicated as necessary (which
were subsequently made to all modules) during
this time period were

: improving directions within the moditle
incorporating, front-to-back sequencing of
module activities and materials
making each module essentially self-con-
tained by inclusion of all essential information
within information sheets
providing alternate activities each time a
learning activity required the use of peers
providing more flexibility and individualizi--'
tion in the form of optional activities
adding symbols within theomodule totelp
guide the user
recombining some elements and modules to
eliminate minute competenbies ancll improve
articulation among modulet

Incorporation of the suggestions for recombina-
tion of elements and modules resulted in a reduc-
tion from a total of 118 modules to 100 modules.'

Advanced Testing and Refinement
Advanced testing of the materials was con-

ducted at 18 'sites representing wide geographic
areas and settings as well as several differing PBTE
program structures. Feedback from each indi-
vidual using the modules and from each resource
person was gathered to fUrther improve the mate-
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rials. Over 2,000 preservice and inservice teachers
and over 250 teacher educators and other re-
source persons participated in the testing and pro-
vided feedback to The Center. This user feedback
provided information about the characteristics of
t
h

user and hov well the materials served his/her
needs. Advanced \test,data showed the modules
generally tb be highly effective in the developMent
of the specified competencies in both preservice -
and inservice training Programs.

Following advanced testing of the materials,
each module was refined in preparation for publi-
.cation. Based upon the advanced testing feed-
back, few substantivkchanges were necessary.
Major changes made between the advanced test
version of the modules and the published version
were that

several additional illustrations were included
in each module

explanatory material common to all modules
was movedto the inside back cover of the
module
two basic colors Were used for, each module
category
most printed matter was typeset in two
single-spaced columns
modules were saddle-stitched and tl*ee -hole
punched; pages were perforated

Following completion of the advanced testing
and refinement of the materials, The Center's
PBTE materials wee released for publication and
dissemination. Joint dissemination activities are
being conducted by The Center, the publisher, and
federal, state, and regional sponsors to provide
orientation and-training for effective implementa-
tion and use of the PBTE curricular materials-.

\k)
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Appendix B
MkSTER LIST OFCATEGORI ES AND PERFORMANCE ELEMENTS3

I. Program Planning, Development,
and Evaluation

4
1. Organize a steering committee to assist in the preplanning

activities of a community survey. ,fit
, 1

2. Identity the geographical area in which a co mrAullity sur-
vey will be conducted.

3. Obtain administrative approval for conducting a commu-
nity survey.

4. Solicit assistance of the vocational education personnel
-from the state department and/or university in conducting
a community survey.

5. Adapt existing bommbnitysurvey materials to local needs.
6. Consult the chamber of commerce to identify area em-

ployers to be contacted in a community survey.
7. Consult the local office of the U.S. Employment Service to

obtain information on manpower trends and needs
8 Persuade labor representatives to participate in a commu-

9 lolve the steering committee in conducting a commu-
nity

survey.

nay survey.

0. Recruit teachers and guidance personnel to participate in
conducting a community survey.

11. Establish communication with employer representatives
who will involved in a community survey.

12. Devise a of activities for the survey staff to follow in
conduct mmunity survey.

13. Publicize the purposes and objectives of a community
survey.

14. Orient the survey staff to their duties and responsibilities in
th. collecting occupational data. .

15. Direct students in the collection of data fore community
survey.

16. Collect occupational data from employers to identity vctca-
bonal education' needs,

17. Collect student dccupational interest data to Identify vocfs-
bonal education needs.

18. Recommend a vocational education program based on
the fihdincts of a community survey.

19. DIsseminatL the findings of a community survey
20. Identify the role and function of the advisory committee.
21. Establish the criteria for selection of the advisory commit-

tee members.

22. Obtain school board authorization for organizing the advi-
sory committee.

23. Obtain administrative approval of the selected advisory
committee members.

24. Publicize to the school arld community the establishment
of the advisory committee, its members, and its }unction.

25. Orient the advisory committee members to their role and
}unction.

26. Plan the Annual agenda to be consideresi by the advisory
committee.

27. Communicate the date, place, and agendaf or the advisory
committee meetings to all persons concerned.

28. Invite reeoarce persons who can provide consultation ser-
c. vice to attend the advisory committee meetings.
29. Serve as the liaison for the advisory committee and the

school administration.

4

l3. Taken from Calvin J. crell et al., Model Curricula for Vocational and TechhIcal Teacher Education: Report NtV, General Oblectivea-Set II
. 4 (Columbus, OH: The Center for Vocational Education, The Ohio State University, 1972). tl. ,
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30. Assist In the Identification of the school's vocational edu-

cation purposes and goals.
31. Determine the occupations for which training is to be

offered in the vocational education pLogram.
32. Consult-the advisory committee in planning an anelysiS of -

an occupation.

33. Analyze occupations with the assistance of employers and
labor representatives.

34. Identify the competencies needed for entry into en occu-
pation.

35. Describe theoccupational standards of performance fr>t
each task,in an occupation.

36. Assist in wilting general objectives for the vocational edu-
cation program offerings.

37. Develop vocational education offerings by clustering and
sequencing related taliks.

38. Identify-the knowledge and attitudes required for the per-
formances)} each task included in a vocational education

.offenng.
39. Write student performance

,
obje

A
iVes for the vocational

education offering
40. Consult the advisory committee in developing a long-

range program plan for vocational education.
41. Analyze long-range needs for the offerings of the voca-

tional education program.
42. Specify the long-range faciNty, equipment, and supply

needs for the vocational education program.
43. Assist in the preparation of a long-range budgetlor the

vocation education program.
44. Identify,the long-range needs for employing faculty for the

vocational education program. -

45. Assist in preparing the long-range program plan for vocal
tional education.

46. Analyze continual follow-up information on the place-
ment, employment, and training status of each graduate of
the vocational education program,*

47. Obtain follow-up data tomemployers of ihtduates of the
vocational education program.' -

48. Determine the reasons students leave theNacational edu-
cation program.

49. Review supervisory "valuation reports for, asseissing th
Vocational education program.

tO. Assess the relevancy of thevocatiorlaleducationo }ferindd
51. Disseminate a summary of the vocational education pro-

gram evaluation to administrators, advteory committee
membeb3, and members of the board of education.

Planning of Instruction
52. Review general objectives for the vocational education

offerings._

-53. Review student performance objectives developed for the
vocational education offerings:

54. Sequence student performance objectives for an offering
in the vocational educaffin program.

55. Determine student needs and interests.
56. Involve the students In planning a unit.

49
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57. Select stodentperformance objectives for a unit.
1)8. le ntenj outline for a unit.

59, fil corifent with byte-thelob and/or laboratory

roup and individual learning experiences f or a
on individual differences of students.

Me tot evaluating student performance

,

hqut. unit ,

6Z is/fint fy the it dit performanceobjectives for a lesson.
63?,' Select teachln tephniques for a lesson. -
440; Plan the Introd tion of a lesson.
651. Plan the content f a lesson.
6Ig Plan the aurnmtuy f a lesson.
67. Plan student leamin expenences for a lesson.
68. Select methods of ev ivating 'students' attainment of

specific student perfo ance objectives.
61-Write'a lesson plah.
70. Obtain textbook; referen and,Other instructional

, -materials: .

71. Select tools and/or equip nt for a lesson,
72. Assemble coniumablesupP Eli for instructional.:

PyrPosfie
73. Develop original instructional aterials such al,

individualized retitled assignment sheets, transparencies,
and charts.-

74 involve students in'the preparation of instructional
matirial

- 75, ObtairrProgrammed instructional materials.
76. Prepare instructional materialtrwith a spirit d(iplicator.
77. Piipare MstrustiOnal inaterialeivith a stencil duplicator.
78 Prepare instructional materials (bard copy and?

transparency) with-a ptiOtocopted

Execution of Instruction
79. Conduct field trips.
80. Direct Students in gathering information from sources in

the community.
81, Conduct symposiums.
82. Conduct braInstorthifig sessions:

Direct student presentations.

14. Direct students in instructing other students.
85. Direct simulation techniques.-

CondUct,gronp supervised stUdi
87. Direct student laboratory experience.
88. Direct students in applying problem-solving techniqttes.

89. Present informatiOhifirongh case study problems.
90. Present information by the project method. ..
91. -Direct student study of textbooks, bulletins, and it.

pamphlets. ;
92. Direct student study ofIntorrnation and assi&nment

sheets. 13
93. Direct students In preparing labotafOry work or job pi ens.
94. Guide student progress through the use of Operagon

and/or job sheets. .

95, Lead group discussions.
96. Conduct panel discussions.
97. Conductbui,s9romba
98. Emploilhe question box technique.

Empkey role-playing techniques.

100:4triicluCe a lesson.
101. Obtain summarifor a lesson.
102JeErnploy oralquestloriing tectihiques,
103. Mknowledge studentverbal and nonverbal ousel
104.1Enrich instruction to challenge the abilities of file more

. capable student.

105: Reinforce teaming.--
106. Provide remedial work for slow learners.

IV.'

.50

107. Employ reward techniques.

108. Establish fremeelilfreference to eneible the students to
understand a situation from several points of view.

109. Apply nonvertialt"techniques.

110. Demonstrate irmanipuletive skill.
111. Present a concept or principle through a demonstration.
112. Give el.lecture.

113. Give an illustrated talk.
114. Present information with analogies.
115. Present infOrmation by use of Individualized instruction.
118. Ilresent information through team teaching.
117. Give an assignment

118. Present information with the assistance of a resource
person.

119. Present information with bulletin boards.'
120. Present information with exhibits.

121. Illustrate with rribdels and real objects.
122. Present information with an overhead' projector.
123. Present information with an opaque projector.
124. Present information with filmstrips.
125. Present inf4rMation with slides.

126. Present information with sound motion pictures.
127. Present information with single concept films.
128. Present information with an audio recorder. e1
129. Present information with a video recorder or closed circuit

television.

.130 Present information with a tele-lecture.
131. Present infomiation with a record player.
132. Present information withieducationg television.
133. Direct teaching-machine programmed instruction.
1301 Present information by computerLassisted Instruction.
135: Direst written` programmed instruction.

136. Present information with the aid of a flannel board.
137. Present information with the aid of a flip chart.
138. Present information with the aid of a chalkboard.

Evaluation of Instruction
139. Establish:aped", fttudent performance.
40. Formulate1'0,4"m cif draefing consistent with schOol

NW, --
141. Appraise students' prOducts according to occupational

.0/Orman? standards.,
142. ents'UtforMance in relaticin to student

Evaluate Individualized assignMents co/Misted under
,directed

144. Devisielf-evaluation techniqueei for use by students;
145: Arrange for students to evaluate their own progress.
1411 Engage in cooperative evaluation of achievement with

students.- °.
147. Determine students' grades based on related instruction

and laboratory or onthelotr experience.
148-; Interpret students' evaVation of instruction.,
149. Formulate essay Wet liettlez
150. Formulate true-false test items.
151. Formulate Comp/Orlon test items.

152. Formulate matching test items.

153. Formulate ilatiplechoice test items.
154. Devise laboratory performance tests.
155. Devise laboratory performance rating sheets.
156. Formulate test items for an oral test
157..Mminister teacher-made teats.
156,,, Devise case study problems.

151 Analyze tests for validity.
lea Analyze tests for reliability./ ,

pe o cbjecdves.
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161. RevieW student progress andior achievement records to
assess effectiveness of instruction.

162 Involve students in fOrmulating the procedures for their
participation in the evaluation of Instruction.

163 Obtain iniormationfrom fellow teachers and supervisbry
personnel regarding the quality of one's instruction

164; Seek opportunities for self-evaluation of instruction.

Management
165. Compile a list of supplies needed for the academic year.
168. Identify new tools and/or equipment needed for the

academic year

167. Recommend reference book and periodicals related to
vocational education that should be added to the library.

168. Prepare a capital outlay budget proposal for new
equipment.

169. Plan an operating budget proposal for consumable
supplies, servicei and instructional matenals.

170. Prepare a budget Mt esti Mating travel expenses incurred
/in vet:atonal activities.

171. Arrange fOr additional vocational facilities to' -7
accommodate expanded enrollments and technological
advancements.'

172. Prepare purchase requests kir approved vocational
equipment and supplies.

173. Design a procedure for acquinng needed consumable
supplies and materials.

174. Accept gifts or donations of supplies and equipment for
the vocationateducation program in accordance with
school policy.

175. Devise a system for determining and collecting student
fees for consumable supplies.

176. Structure a filing system for.records and report forms
177. Supply thedata for vocational reports required by die state

department of education.
178. Devise a filing system for instructional materials.'
179. Devise asystem for maintainingoecupational opportunity

Information for use by vocational students.
180. Record vocational student attendance according to

school policy. .

181. Record vocational students' gradee according to school
policy.

182. Assemble individual student files documenting personal
characteristics, attitudes, and grades.

183. Provide approved safety apparel and devices for -

vocational students assigned to hazardous equipment.
184. Establish a procedure or attending to the f rsteid needs of

_vocational students.

185. Maintain a record of safety instruction presented in
compliance with safety laws and regulations.

188. Uphold school standards of expected student behavior.
187. Form ulatewith students acceptabl; standards of behavior

in vocational classrooms and laboratories.
188. Uphold acceptable standards of student behavior in

vocational classrooms and laboratories.
189. Carry out approved disciplinary action when warranted.
190. Encourage students to exercise self - discipline.
191. Control outburst& of fighting and aggressive behavior.
192. Maintain an inventory of vocational tools, supplies, and

equipment.

193. Establish a system for repaling and servicing tools and
equipment in the laboratory. .

194. Arrange)or the atbrage and twicurity of Supplies-and
equipment.

195. Implement student checkout procedures fort:tole,
supplies, and equipment used in the laboratory.

196. Direct students in a system for cleaning and maintaining
the laboratory

r-f

VI.

197. Schedule laboratory equipment for maximum 'utilization
by students.

196. Arrange layout ofthe vocational laboratory to simulate the
Occupational environment

199. Arrange laboratory work areas and storage Specie to
" facilitate student work'performance.

200. Control heat, light, and ventilation in vocational
- laboratories and classrooms.

201. Establish a policy for use of-the physical facilities and
equipment by other school pereonnelandoutside groups.

Guidance
202. Determine students' background and environment.
203. Administir subject matter diagnostic tests
204. Analyze students' cumulative records.
205. MainAn anecdotal records.
206. Determiitevelationships among students through the

sociogram dr other sociornetric techniques.
207. Review studeitts' autobiographies for information to aid in

understandirlalpe students.
208 Assemble int/ft/nation for case study reports.
209. Communicets4iith prospective and continuing students

during the summer.
210 Maintain an open door policy for student consultation;
211. Encourage students to discuss career aspirations.

212. Demonstrate a regard for, and an interest in, students as
incliViduals. 6

213. Develop constructive working relationihips among
students.

211. Demonstrate personal concern for the student and his
family. .3

215. Conduct home visits. .

216. Recognize potential problems of students. -.
217. Conduct a confereoce with a student.
218. Conduct group conferences.
219. Confer with the student and his/her parents regarding

his/her educational development.
220. Interpret occupational tests and inventories to students.
22t Assist students in developing good study habits.
222. Establish Communication patterns for exchanging'

information and for cooperating With the guidance staff.
`223. Supply guidance staff with performanCe data about .

students.
224. Refer students to guidance staff and other specialists.
225. Assist students with their problems by working

cooperatively with outside agencies such as health and
welfare services.'

226. Work with other teachers to help students with individual
concems.

227. Refer studegts to qualifiti resource persons for
occupational and educagenahinformation.

228. Arrange with professional staff or administkation.and
interpretation of personality, aptitude, end intelligence -
tests for specificatidents. ).

229. Arrangeforthe local office of the U.S. Employment Service
to-administer and interpret the General Aptitude Test

"-Battery.
'230. Present Information to students on occupational

Opportunities.,
231. Present information to students on advanced training and

educational opportunities available to them.
232. Assist students in deterinining ways to best describe their

salable skills.
233. Write letters of recommendation for students.

234. Assist graduatingetudents in preparing for interviews with
potential employers.

235. Assist students in securing end completing application&
for }Ob., scholarships, educational loans, or college
admission.
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VILSchool-oommunity Relations,
236. Assist in, the development of policies regarding

school-community relations.
., 237. Plan the school-c6mmunity relatIqns activities for the

Vocational education program.
236. Procure clearance from the school administration to

conduct school-community relations activities related to
the vocational education program.

239. Express a philosophy consistent with that of the vocational
faculty.

240. Speak to school and community groups about the
vocational education program.

241. Provide brochures to inform the school and community
about the vocational education program.

242. Provide displays in the school and community about the
vocational education program

243. Prepare news releases anel manuscripts on activities of the
vocational education program fornewspapers and other
periodicals.

244. Present activities of the vocational education prograin on
television.

245. Present act ities of the vocational education program on
radio.

248. Direct student presentations describing activities of the
vocational education program.

247. Conduct an open house to familiarize members of the
school and community with activities of the vocational
education program

248. Sponsor atudent-parent activities for the vocational
education program.

249. Assist with special community social events.' s
250. Assist With community business and Industry sponsored

activities.

251. Serve in professional ronvocational organizations to
improve the image of the vocational education program.

252: Serve in a community civic, service, or social organization
to improve the Image of the vo catio nal education program.

253. °Provide co nsultant servicea' to local business and industry,-

VIII. Student Vocational Organization
270. Obtain approval from the school administratitn for

establishing the student vocational organizaflo

271. Contact state department personnel regarding the steps to
be followed In organizing a student vocational
organization.

272. Acquaint prospective members and their parents with the
purposes, activities, and values of the student vocational
organization.

273: Organize a student committee to assesa student interest iy
joining a student vocational organization.

274. ,Assist in the development of a constitution and bylaws for
the student vocational organization.

275. Conduct an organizational meeting for a student
vocational organization.

276. Direct Initiation activities of the student vocational
organization.

277. Orient students to the student vocational organization.
2',8. Assist In the election and installation of officers of the

student vocational organization. .

279. Conduct a leadership training session for the officers of
the student vocational organization.

280 Obtain the assistance of state department personnel in
maintenance of the student vocational organization.

281. Assist students in developing a yearly program of work for
the student vocational organizatiqn.

282. Assist students in advancing within the available degrees
in the student vocational organization.

283. Supervise social and educational activities for the student
- %/acations! organization.

284. Involve elected chapter parents In the activities of the
student vocational organization.

285. Ass bt st'dints with publicizing the student vocational
Izatidn activities.

'288. insist studentscith the financial management of the
student vocational organization.

287. Assist in planning end organizing fund-raising activities
for the student vocational organization.

288. Maintain a file of publications available for the student
vocational organization.

28,9. Supervise the development of an annual handbook for the
student vocational organization.

290. Su pervise the development of a chapter scraptxiok for the -

student vocational organization.
291. Evaluate the student vocational organization.
292. Affiliate the student vocational organization with the state

and national vocational organizations.
293. Assist in the preparation of state and national repots for

the student vocational organization.
294. Provide advice for student ants* in state and national

,student vocational organizatlo ntests.
295. Send student representatives 'Strict, state, regional,

and national student vocatio ganizatIon activities.
-296. Asaistin the dgqvvelopment of and procedures for

conducting diahlct, ate, regio I, and national student
vocational organization conteeti.

297. Serve man advisor or Judge for Ilatrict, state, regional, or
national student vocational organization contests.

298. Participate in district, state, regional, and national
activities of the student vocational organization.

254. Maintain liaison with union o
255. Maintain liaison with employ
,256. Maintain liaison with commu

fraternal, social and religlout
257. Maintain good relations with

Maintain liaison witp state de

dials and employere:'''
nt agencies.

ity professional, service,
oiganizations.,
ther schools.
&neap persosg.a

259. Obtain informal feedback on th e vocational tion
program through contacts with individuals in the school

, and community.

260. Conduct opinion surveys in the school and community
concerning the vocational education program.

261. Analyze enrollment trends to determine student and
parent acceptance of the vocational education program.

282. Obtain information from parents relativeto their
expectations of the vocational education-program.

263. Consult the advisory committee to obtain information
concerning thetexpectations of the vocational ad u cation
program. 1

264. Acquire information from mem of the community
power structure (e.g., political, soc I. and economic
pressure groups) regarding their e tIons ot the
vocational education program.

265. Study community votingresults on f andel issues
aftectirig the vocational education pr ram to determine 4

,community support. IA
266. Study in-school election results owe

officers) to determine the image of the vocational students ,
in the schopi.

210.Mainfain working relationships with the school
administration andlaculty.

-268. Assistin planning the goals of the total school program.
289:. Maintain working relationships with the school supporting

staff through cooperation and mutual effoit
.

52

t.

Professional Role and
Development
299. identify current trends of the teaching profession.
300. promote the attainment of the goals of the teaching

profession.,

301. Express a Personal professioftal'phllosgphy consistent
with the goals of the teaching prfffession.

302. Express a personal professional philosophy consistent
with the go. of vocational education.
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303. Maintain the ethical standards expected of a professional
educator. or"

304. Exchange observational visits, Innovations, and ideas with
others In the profession.

305. Support professional organizations through membership
and attendance at meetings.

306. Serve professional organizations aien officer and/or
cPairPerscn, or member of a committee. *

307. Represent the teaching profession as a committee
member, delegate, or program participant at meetings
and activities of other related professions
Participate in experimental and other data-collecting
research activities

. Write an article or book for publication which contributes
to the literature of,..thtarolession.

310 Ass in oriertg teaaers who are new to the school
system.

311. Work with a team from the school and/or community on
pertinent school activities

312 Serve community needs by contributing professibnal
expertise to community activities.

313 Consult supervisory and administrative evaluatiorks to
determine attitudes of others toward one's personal and
professional abilities and limitations.

314. Use a self-analysis form to evaluate personal and
profession41 abilities and limitations.

315 Select the teaching position which is in keeping with
personal and professional abilities and limitations.

316. Maintain professional certification through enrolling in
graduate, extension, and inservice education programs

317. Expand educational background and leadership potential
by achieving advanced degrees.

318 Keep up to date through reading professional literature.
319. Acquire new occupational skills and information needed

to keilp pace with technological advancement in
vocational education..

320. Update professional personnel file regularly.
321. Participate in noninstructional school activities cafeteria

supervision, homeroom, bus duty, chaperoning, etc.).
322. Assist with nonvocational student organization activities
323. Provi e opportunities for potential teachers to observe
' and rticipate in the public school program.
324. Interp et the policies and regulations of the local school

district o the student teacher.
325. Plan- activities for theetudent teacher which draw upon

and enrich college course work.

326.. Assign responsibilities commensurate with the student
teacher's background of knowledge and experience.

327. Demonstrate instructional techniques for student
teachers.

328. Consult regularly with the student teacher regarding
planning, implemerfting, and evaluating teaching.

329. Confer regularly with the studentsteacher.

330. Confer with the college supervisor and the student teacher
regarding plans for, and evaluation of, the total student
teaching experience. 440-

X. Cobrdtnation of Cooperative
Educattop

-,331. Establish Criteria for selection of student-learners.
332. Provide prospective studentleamers with resource

materials' on occupational opportunities to aid them in
selcting- a vocation.

333. Administer occupational tests relative to studentlearner
selection and placement

- 334. Gather student - learner selection data.
335. ittervieW students and parents to obtain student-leamer

-Mterest and aptitude information..

336. Identify a prospective student-learner on the bole of
selection criteria and data.
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337. Match a student - learner's unique charaCteristicswith an
appropriate training station.

338. Negbriate on-the-job training hours and. wages for
_student-learners.

339. Establish criteria for evaluating the training station
potential of a business or indusW.

340. Identify prospective cooperating employers to- provide
on-the-job training stations.

341 Establish criteria to evaluate qualifications of prospective
on-the-job instructors.

342. Assess training capability of the on-the-job instructor of
the prospective training station.

343. Assess educational adequacy di the prospective training
station's facilities and equipment.

3344. Assess safety provisions of theZ!cilities and equipment of
the prospective training statio .

345. -Convince an employer to protde a training station for
cooperative vocational edualTron.

346. Arrange with a union to make contract provisions for
student-learners.

347- Develop a training agreement between studentlearner,
parent, school, and cooperating employer.

348. Arrange school and work schedules with studentleamers
. and school and employing personnel.

349.' Develop a systematic training plan with the cooperating
employer andlor (Re on-the-Job instnictc(r.

350 Aid studentlearnerVn procuring work *nits
351. Assist the cooperalinl employer in obtaining information

concerning federal and state wade and hour
classification4, ,

352. Assist ths cooperating employer in acquinng a federal
permit to pay a training wage.

389. Assist the cooperating employer layerifying the legality of
employing a student-learner in a ft".zardous occupation.

354. Estiblish the cooperating employers qualifications for
reimbursement fOr training a student-learner.

. 355. Obtain reimbursement for the Cooperating employer
providing on-the-job training.

356. Obtain reimbursement for the student-learner for
allowable training costs such as clothing and tools.

357. Prepare the student-learner for an interview with the
.cooperating employer and training station personnel.

358. Assist the student-learner in on-the-job training
orientation.

359. Assist the cooperating employer's personnel in accepting
the training status andlrole of the student-learner.

360. Maintain good working relationships with training station
per'sonnel.

361..0evelop a procedure to ensure student's safety and
protection in the training station.

362. Develop a plan for supervision of onthe-job training.

363. Inform theadmInistration of the coordination itinerary.
384. Assess the on-the-job experience dilif reports with the ,

rnstudent-leaer to plan future Instfu on.

365. Encourage the on-the-job instructor to follow the training
aplan in pro ding experiences for he student-learner. '

386. Maintain t atudentleamers progress reports for
orrthe-jo training and related instructien.

367. Exami the studentleermirs progress reports to
determine future op-the-job training experiences and
related instruction.

388. Maintain I reco i individual work hours, wages. and .1
work experien of o ejob training.

3611. Assist the student-learner n the solution of problems
related to on-the-job train g.

370. Control student-learner absenteelam from school and
on-the-job training.

371. Control the transfer of studentgliamers within the
cooperati vocational education program- and to other
school pr ms.

372. Conduct te ination procedures for on-the-job training

c

for the stu t-learner when conditions demand it.

49



N

2-

373. Sponsor an emPloyer-employee appreciation even,
374. Evaluate the student-leamers work qualities and habits on 45-

the Job.

375 Evaluate the student-learner's personal traits and
characteristics on the job.

378. Check the student-leamers frog ress in acquiri ngskil Is on
the job.

377. Check the student-leamers progress with the on-the-job
instructor and other training station personnel:

378. Assess the student - learners perfOrmance with the
assistance of the on-the-job instructor.

379. Obtain su ggestions from the on-the-job instructor to guide ,;"
the selection of lessons for related Instruction.

,

380. Evaluate the quality of the on-thp-Job training received by
the student-learner.

381. Provide a workshop to assist on-the-job instructors in
techniques for teaching student-leamers.

W. Assist the on-the-job instructor with development of
teaching techniques during supervisory visits 1the

jraintrig station.
383. Update related instruction student-leamers on the

basis of information oh technology obtained from
cooperating employers.

384. Obtain information from the advisory committee on ways
to improve related Instruction and on-the-job training.

I
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Appendix C
MODULE TITLES, OBJECTIVES, AND

ASSOCIATED PERFORMANCE ELEMENTS

Module Title Competendes4

A-1 PREPARE FOR A COMMUNITY SURVEY 1-12, 14, 15

Enabling Objectives:

1. After completing the required reading, develop a plan to obtain administrative approval for conduct-
ing a community survey.

2. After completingthe required reading, develop a plan to organizea steering committee to assist with
a community 'survey.

3. After completing the required reading, identify the geographical area in which to conduct a commu-
nity survey.

4. After completing the required reading, write letters to hypothetical people in local and state agencies;
and critique the performance of a teacher in a given case study in Contacting a labor leader.

5. After completing the required reading, develop a complete plan for, conducting a community survey
using the background information given.

Terminal Objective:

While working in an actual school situation, prepare for a community...it:Key.

A-2 CONDUCT A COMMUNITY SURVEY 13, 16,17

-Enabling Objectives:

N..4 1. After completing the required reading, critique the performance of a teacher in a given case study in
%planning for publicizing the purposes and'bbjectives *a community survey.

2. After completing the required reading, critique the performance of a teacher in given cake situations
in directing a community survey. io

Terminal Objective:

While working in an actual school situation, conduct a communitysEmj

9

A-3 * REPORT THE FINDINGS OF A COMMUNITY SURVEY 18, 19

Enabling Objectifel: .. .
.

1. After completing, the required reading, demonstrate kgowledge of the steps and important con-
siderations involiied in organizing data from El' community survey. -...- c

2. After completing the requiredTeadind, demonstrate abi lity to analyze data froma community survey. .
.

4. Numbers hrthlicolumn relate to item nUmbers4or each of the 384 performance elements identified in Calvin J. Cotrell et al., Model durricuia for
Vocational and Technical Teacher Education:ReportNo. V, General ObjectivesSet II (Columbus, OH:The Ce nter fo r Vocations, Education, The Ohio
State University, 1972}

C
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3, After completing the required reading, demonstrate ability to present community survey data using
. appropriate tables and graphs.

4. After*ComPleting)the required reading, use the isformation prpvided in a given case situation' to
outline a report and a dissemination plan for a community survey.

Terminal Objective:

While working in an actual school situation, report the findings of a community sawn.

A-4 k 41 ORGANIZE AN OCCUPATIONAL ADVISORY COMMITTEE, 20-24

Enabling Objettes:
1. After completing the required reading, demonstrate knowledge of the procedures for organizing an

occupational advisory committee.
2. Given several case studies involving typical vocational program settings, assess each situation-and

indicate the steps whiCh should be taken in organizing or reorganizing an occupational advisory
committee.

Terminal Objective:

While working in an actual situation, organize an occupational advisory committee.

A-5 MAINTAIN AN OCCUPATIONAL ADVISORY COMMITTEE 2549

Enabling-Objectives:,

1. After completing the required reading; demonstrate kriowledge of the procedures for maintaining a
newly organized or reorganized occupational advisory commijtee.

2. After completing the required reading, demonstratoknowledgelof the procedures for maintaining an
existing occupational advisory oomMitree.

3. Given a case study describing tiow a hypothetical teacher maintained an occupational advisory
committee, critique the performance of that t cher

Terminal Objective:
<< -

While working in an actual school situation, maintain an occu pational advisory committee.

A-6 ' DEVELOP PROGRAM GOALS AND OB4ECTIVES 30;31, 38, 52

Enabling Objectives: .

1. After completing the required reading, demonstrate knowledge of the rationale for, and the tongepts
involyed in, developing vocational-program goals and objectives.

, 2. After completing the required reading, write program goals and objectives for a selected vocational
program within your service -area.

Terminal Objective:

Whi)e working in an actual school situation, develop,program goals and objectives., .

V s.

A4 F CONDUCT AN OCCUPATIONAL ANALYSIS 32-35

Enabling ObjeCtived: .,::p. ;,,
..

1. After completing'the required reading, define the salt an occupational analysis.

. .
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2. After completing the required reading, prepare'an initial listing offiuty, and task statements by
partially analyzing a selected occupation.

3. After completing the'required reading, verify an initial listing of task and duty statements.
4. After completing the required_reading, analyze and report the task'inventory data.

Terniinal Objective:

While working in an actual school situation, condLipt an occupational analysis.

A-8 DEVELOP A COURSE OF STUDY 34-38

AnablIng Objectives:

1. After completing theitquired reading, demonstrate knowledge of the purposes and basic compo-
nents of a course of study.

2. Atter completing the required reading, critique the performance of a hypothetical teacher in a given
case study in developing a course of study.

Terminal Objective: 2,

While working in an actual school situation, develop a course df study:,

A-9 DEVELOP LONG-RANGE PROGRAM PLANS 40-45

Enabling Objectives:

1 litter completingthe required readiqg, demonstrate knowledge of the concepts involved in develop6
ing long-range plans for a vocational program.

2. After completing the required reading, develop a section of a long-range plan for a vocational
program.

Terminal ObjeCtive:

While working an actual school situation, develop long-range program plans.

1

A-10

Enabling Objectives:

CONDUCT A STUDENT FOLLOW-UP STUDY 46-48

1. After completing-the required reading, demonstrate knowledge of the steps and proceduresinvolved
in planning and conducting a student follow-up study.

2. After completing the required reading, develop or adapt a questionnaire which could be used to
obtain information from former students described in a given case study.

3. Given sample former student follow-up data,-summarize, interpret, and report the data.

Terminal Objective:

While working in an actual scliool situation, conduct a student falow-up study.

A-11

Enabling Objectives:

EVALUATE YOUR VOCATIONAL PROGRAM
1

49-51

1. After completing the reqUired reading, demOnstrate knoWeledge of the concepts and procedures
involved In, evaluatihg a local vocational education program.

4'
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2. After completing theirequired reading, develop a plan for evaluating the hypothetical vocational
program described-rn,a given case situation. _ , ,

3. After completing the required reading, develop a final evaluation report for a hypothetical vocational
program described in a given case situation.-

Terminal Objective:
ti

While working in an actual school situation, evaluate your vocational program.

1

Module

B-1

Title Competencies

DETERMINE NEEDS AND
s
INTERESTS OF STUDENTS

r
7 55

Al
.

N

Enabling Objectives:' . .1.,
,

, .
, . .

1. After completing the required reading, demonstrate knowledge of the rationale and procedures for
1determining the needsand interests of student§. r

2. After completing the required reading, analyze the cumulative records of some tiypothetical students
to determine the needs and interests or those students. ..,-

3. After examining the data in the cumulative folder. of a hypothetical student, plan for obtaining
additional information on the student's needs and interests. ,, .-iol

Terminal Obifictive:
°

.v- *
in an actual school situation, determine the needs and interests of students.

B-2 DEVELOP STUDENT PERFORMANCE OBJECTlyES 39, 53, 54
4

Enabling Objectives: N
4/

1. After, completing the required reading; demonstrate knowledge of the rationale for developing
student performance objectives and the characteriitics of properly stated objectives. .

2. After completing the required reading, analyze and (if necessary) rewrite given student performance
objectives. , , . ' ,

3. After completing the required reading, identify each of the objectives on a given list as being primarily
cognitive, psychomotor, or affective. r

4. Using resources which provide vocati al program content information, develop student perfor-
mance objectim in each of the le rning domaihs which contain statements of performance,

,condition, and criterion. ., !

.5. After completing the required reading, sequence-a given list of student performance objectives.

Terminal: Objective:
li, ,,-,, -............,

. While 'Working in an actual school situation, develop student perfbrmance objectives.
-Y ;14 ,

7 E-3

;Enabling Objectives:
_.,,,

.

4.., htier completing the required rekdi rig, demonstrcate knowledge of the concepts invplved in planning i
unit of instruction. . - - .7

, .

DEVELOP A UNIT OF INSTRUCTION 56-61

b.,
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2. After completing the required reading, dem&Istrate knowledge of the principles invblved in selecting
objectives, learning activities,, and evaluation procedures foran instructional unit.

3. After completing the required reading, organize the content of a hypothetical teacher's plan intoa
unit plan, using an accepted format.

4. For a simulated situation, develop a unit of instruction.

Terminal Objective:

While Working in an'actual school situation, develop a unit of instrwction.

. DEVELOP A LESSON PLAN 62-69

Enabling Objectives: ..--- ,-
. .

-1. After completing the required reading, critique a given lesson plan. ....

2. Utilizing your present knowledga-ef how to te6h, write a preliminary lesson plant 0

3. During the remainder of your teacher training experience, comprete a minimuhi number of modules
containing those skills necessary to write effective lesson plans.

Terminal Objective: er
While working in an actual school situation, develop a lesson, plan.

...,

B-5 . ------SELECT STUDENT INSTRUCTIONAL MATERIALS 70-72, 75

Enabling Objectives:

1. After completing the required reading, demonstrate knowledge of the important considerations
involved in selecting and obtaining student instructional materials.

2 Given a case study describing one teachLs.p.rocedures for selecting and dbtaining student instruc-
. tional materials fo'ri-lesson plan, critique the performance of that-teacher.

Terminal Objective:

While working in an actual school situation, select student instructional `materials.

PREPARE TEACHER-MADE INSTRUCTIONAL MATERIALS 73, 74, 76-78

Enabling Objectives; .*4

1. After completing the required reading, demonstrate knowled e, of (1) the types of teache'r-made
handouts and transparencies, and (2) criteri &for selecting which type to use.

2. After completing the required reading, demonstrate knowledge of (1) four metritadftf duplicating
teacher-made handouts and transparencies, and (2) criteria for selecting which- methffld to use.

3. Using the materials provided, prepare masters for four types of duplicating machines and use thdse
machines to prepare copies. ^

4. Given case studies describing how four teachers prepared and duplicated teacher-made materials,
critique the performance of those teachers.

Terminal Objective:

While working in an actual school situation, prepare teacher-made instructional materials.

411k*

-59

'1



Module

I C-1

Enabling Objectives:

Title

DIRECT FIELD TRIPS

Competencies

79, 80

1: After completing,the required reading, demOnstrate knowledge of the rationale for, and procedures
involved in, directing field trips.

2. In a simulated situation, direct or critique the direction of an individual field trip.
3. In a simulated situation`, direct or critique the direction of a group field trip.

Terminal Objective:.

While working in an actual school situation, direct field trips.

C-2 ------- CONDUCT GROUP DISCUSSIONS, PANEL DISCUSSIONS, 81, 95
AND SYMPOSIUMS

Enabling Objectives: ,

1. After completing the required read inb, demonstrate knowledge of the techniques and procedures for ,
conducting a group discussion, panel discussion, and symposium.

2. Given a case study desCribing how a hypothetical teacher conducted a group discussion, critique the
performwce of that teacher.

3. Given a case study describing how a hypothetical teacher planned a panel discussion, critique the.
performance-Of that teacher. xl A

4. Given d' case study describing how a hypothetical teacher conducted a symposium, critique the
performance of that teacher. 41..

Terminal Objective:

in an actual' school situation, conduct'a group discussion, panel discussion, arid symposium.

C-3

Enabling Objectives:.

EMPLOY BRAINSTORMING, BUZZ GROUP, AND
QUESTION BOX TECHNIQUES

82; 97;'98.

1. After completing the required reading, demonstrate knowledge of the purposes of, and the steps to
''follow in, using brainstorming, buzz group, and question box techniques.

2. Given case studies of teachers employing brainstorming, buzz group, and question box techniques,
critique the performance of those teachers. .. ..

Terminal Objective: .,

inab actual school situation, employ brainstorming:buzz group, and question box techniques.
. ,-

-, C-4
-

DIRECT STUDENTS IN INSTRUCTING OTHER STUDENTS 83, 84

Enabling Objectives:

1. After completing the required readJng, demonstrate knowledge of the advantages of, and rationale
. and procedures for, directing students,in instructing other students.

r
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2. Given ease studies -of teachers using students as tutors and presenters, critique the performance of
those teachers.

.Terminal Objective:

In an actual school situation, direct students in instructing other students.

C-5 EMPLOY SIMULATION TECHNIQUES

Enabling Objectives:

1. After completing the required reading, dew:instate knowledge of the various types of simulation
techniques and the characteristics of eac.

. ,
2. ,For simulated situations, use or critique the use of simulation techniques.
3. For simulated classroom situations,, use or critique /describe the use of role-playing techniques., r , s
Terminal Objective: - --.

,

In an actual school situation, employ simulation techniques.

85, 99

C-6

Enabling Objectives:

Alt

GUIDE STUDENT STUDY 86, 91, 92, 117, 221

1AAfte r completing the required reading, critique the performance of teachers in given case studies in
presentingstudent assignments.

2. After completing the required reading, critique the performance of teachers in given case studies in
conducting group supervised study.

Terminal Objective:

In an actual school situation, guide student study..

i

C-7 DIRECT STUDENT LABORATORY EXPERIENCE 87, 93, 94

Enabling Objectives:

1. Aftel completing the required reading, demonstrate knowledge of the procedures involved in direct-
ing student laboratory experience.

2. 'After completing the required reading, develop a job sheet to guide student progress in the labora-
tory.

3. After completing the required reading, develop an operation sheet to guide student progress in
completing a job.- e`

4. After completing the required reading, develop an information sheet to provide students! with
information relating to planned laboratory experience.

5. After completing the required reading, critique the performance' of the teacher in a'giv cats
study.in directing students in developing work plans.

.6. Given acase study of a teacher directing student laborarsory-experience, critique- the.perforrfiance of
that teacher.

Terminal Objective:

In an actual school situation, direct student JaboratoryexperienA
.

5
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C-8 \-- DIRECT STUDENTS IN APPLYING PROBLEM-SOLVING TECHNIQUES. 88, 89

.
Enabling Objectives:

.

1. After completing equired reading,,demonstrate knowledge of problem-sdiving techniques and
how to use problem-solving as an instructional method. \ .

2. Given a simulated problem situation, direct, or critique the direction of, a student in applying
problem-solving techniques.

3. Fora simulated classroom situation, execute, or critique the execution Of, a problem-solving lesson.

Terminal Objective:
. .

In grictual school situation, direct students in applying problem-solving techniques.
-

4- ,
C-9 EMPLOY THE PROJECT METHOD 90

Enabling Objectives:
a

. , .

1. After completing the required reading, demonstiate knowledge of the steps and procedures involv d
in employing the project method.

. v n a series of case study episodes, demonstrate how you would employ the project metho

. '
Terminal Objective:

In an actual school Situation, employ the project Method.

-

1

-, 1..,

. ,

t
C-10

A Enabling Obje ves:

INTRODUCE A LESSON
4-1,

1. After completin the required reading, demonstrate knowledge of the elements Of an effective lesson
introduction.

2. Gnienan actual teac er pesenting a lesson introduction, or two case scripts of teachers introducing
a lesscip, rate the pe cmance of thteacher(s)'.

3. In a sirnilated classroom.pr aboratOry 'situation, introduce a lesson;

;ermine! 4ctive:
In an actualAchool situation, introduce a lesson.

C.11 SUMMARIZE A LESSON 101

. oEnabling ObjectiVes:i
81

v. Ilt
^ 4

1. After completing the required reading, demonstrate knowledge of the purposes and Methods of
surnmarting a lesson.

. ,N.

2: Given a,abase script -of a teacher summarizing a lesson, critique the performance of that teasher.
3. In a simulated classroom or laboratory situation, summarize a lesson.

-1
..,

;4ermlnal objective: .
A

10 '., In,an actual school situation, sunimarize a lesson. .

.58
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C-12

t .

EMPLOY ORAL 102

Enabling Objectives:

1. After completing the required reading, demonstrate knowledge of the techniques and proceilures
involved in effective oral questioning.

2. ,After selecting a student performance objective in your occupgtional specialty, develop a series of
oral questions'relating to that objective. 4

3. In a simulated classroom situation, employ oral questioning techniques in a lesson.,
Terminal Objective:

- In an actual school situation, employ oral questioning techniques.

C-13' EMPLOY REINFORCEMENT TECHNIQUES dibb 105, 107, 109

Enabling Objectives:

1. After corgpleting the required readihg, demonstrate knowledge of the types and uses of reinforce-
ment techniques in teaching.

2. After observing a teacher giving a lesson, critique the teacher's Lige of °reinforcement techniques.
3. In a simulated classroom situation, employ or plan f or the employment of reinforcement techniques.
Terminal Objective:

In an actual school situation, employ reinforcement techniques.

C-14 PROVIDE INSTRUCTION FOR SLOWER 104, 106
AND MORE CAPABLE LEARNERS

Enabling Objectives: .

1. After completing the required reading, demonstrate knowledge of the characteristics of slower and
more capable learners, and of how to plan instruction to meet their individual ?Zeds.

2, Given descriptions of hypothetical slower and more capable learners, plan a lesson designed to.meet
the needs of those students.

Terminal Objective:

In an actual-school situation, provide instruction for slower and More capable learners.

C-15

Enabling Objectives:

1. After completing the required reading, demonstrate knowledge of how to present an illustrated talk.
2. Given a case script of a teacher presenting an illustrated talk; critique the performance of that

" teacher.
&-3. in a Simulated classroom situation; present anTillustrated talk.

Terminal Objective:

In an actual school situation, present an.illUstrated talk.

PRESENT AN ILLUSTRATED TALK 108, 412-114 .

-63
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.C-16 ,pEMON*TRATE A MANIPULATIVE SKILL,. 110*

Enabling Dbjecilires: -
,

the. 1. After completing the required reading, demonstrate knowledge of h steps and procedures involved
in demonstrating a manipulative skill. -

2., In a simulated. classroom or laboratory situation, demonstrate a manipulative skill.

Terming Objective: ,

In an actual school situation, clemongtrate a manipulative skill.

-

C17' DEMONSTRATE A CONCEPT OR PRINCIPLE 111

Enabling Objectives:

1. After completing the required reading, demonstrate knowledge of the important considerations
involved, in demonstrating a concept or principle.

2. Given a case script of a teacher demonstrating a principle, critique the performance of that teacher.
3. k In a simulated classroom or laboratory situation. demortstratea concept or principle.

, Terminal Objective:

In an actual school situation, demonstrate a concept or principle.

, _

C-18 I N pivil)UA LIZE INSTRUCTION 115, 143

,,
Enabling Objectives: , ,

. , c
1: After completing the requited reading; demonstrate knowledge of the concepts and characteristics

of individualized instruction. . r :'. ,

2. After completing the required reeding, develop and carry out a personal learning experience related
to individualized instruction. -..., z , ..

3. For a simulated claisroom or laboratoly§ituationlorepare written instructional plans and proce-
1 dures for individualizing instruction for a 'unit in your occupational specialty.
4. Given a case atudytlescribing how a teacher individualized instruction, critique the performance of

0 ,
that teachbh- ' .

-

Terminal Objective:

In an actual school situation, individualize igstruction.

C-19 EMPLOY THE TEAM TEACHING'APPROACH- 116

Enabling ObjeCtives:'

1. After completing the required reading, demonstrate knowledge of the principles ena- procedyres
involved in employing the team teaching approach.

2. As a member of a simulated teaching team, plan, present, and evaluate a Idison.

Terminal Objective: 0 .

In an actual school situation, ernploY the team teaching approach.

6
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C-20 , USE SUBJECT MATTER EXPERTS TO 118, 130
PRESENT INFORMATION

a. . .

fnabilng Objectives:

1. After Completing the required reading, demonstrate.knowledge of the rationale and procedures for
using a subject matter expert.

2. In a simulated classroom-or laboratory situation, use a subjeCt matter expert topresent information.
Terminal Objective:

In an actbal school situation, use a subject matterexpert to present information.

C-21 PREPARE BULLETIN BOARDS AND EXHIBITS 119, 120

Enabling Objectives: ..

1. After completing the required reading, demonstrate knowledge of the concepts involved in the
instruptional use of bulletin boards and exhibits in the classroom.

2. After completing the required reading, prepare,asbulletin board display (elating to a student perfor-
mance objective in your occupational specialty.

3. After completing the required reading, prepare an exhibit relating to a student performance objective
in your occupational specialty.

Terminal Objective:

In an actual school situation, prepare bulletin boards nd exhibits.

C-22 PRESENT INFORMATitN WITH MODELS, REAL OBJECTS, 121, 136,
"AND FLANNEL BOARDS ,

Enabling Objective*:

1. After completing the required reading present information with a flannel board.
2. Mier completing the required reading, present information with a model or real object.
Terminal Objective:

In an actual school situation; present information with a flannel board and a model dr a real object.

C-23
7-1

PRESENT INFORMATION WITH CLVERHEAD ' 122, 123
AND OPAQUE MATERIALS

Enabling Objectives: ,

1. ,After completing the required reading, set up and operate overhead equipment. , -
2: After completing the required reading7present information with overhead materialt( and equipment

in a practice situation. *

3. After completing the required reading, set up, and 'operate opaque equipment.
4. Aftei? completing the required reading, present information with opaque materials and equipment in a

praCtipe _situation.

Te

In fuel s
I

ive:

ool situation, present information with overhead and/Or opaque materials.
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PRESENT INFORMATION WITH FILMSTRIPS AND subgs

Enabling Objectives:

124, 125

'I.' After completing the required reading, setup and operate a filmstrip projector.
2. After completing the requited reading, present information with filmstrips in a practice situation.
3. After completing the required reading, set up and operate a slide projector.
4. After completing the required reading, present information with slides in a practice situation.

Terminal Objective:

In an actual school situation, present information with filmstrips and slides.

Ito

C-25 PRESENT INFORMATION WITH FILMS 1(261127 )
Enabling Objectives:

1. After completing the reqUired reading, set up and operate a film projpctor.
2. After'Completingsthe required reading, present information with films in a practice situation.

Terminal Objective:,

in an actual school situation, present information with films.

C725, PRESENT INFORMATION WITH AUDKRECORDINGS Vii, J31

Enabling Objectives:

1. After completing the required reading, set up and operate a record player.
2. After completing the required reading, presenit information with records in a practice situation.
3. After completing the required reading, set up and operate a reel-th-reel tape recorder.

..., , 4. AftercoiCip sting the required reading, present information with prerecorded tapes in a practice
X a 4, t.?. 77. 7 M piiaation.. '

_,-- ,-; -:'' ,/
TormlnalObtectiv,e. / .

..,''i'- .,194,actuaipchooisituatiOn, present. formation with auct)0Jecordings.
.

1-,:'.1.1 1
1

4 /"...- 5';',..:, ., , ---- - \

.,- 'CO
e j-'1" C-27 I-, PRE§ENTINFt(RMATION WiTH TELEVISED44, .. 1 , ../

..., . e -F7,1 lillikOgOTAPED MATERIALS, , .

.,, ' . A.

'L. - . e' , 1.
67

t P.-'7'7"' 4
, set up and operate videotape equipment.

Enabling Objecttve$

-lifter completiM4.1;q4 ir
2LAfter`comPletWethe,,requireti

prcigram inPa_Profa-ce situatio

In an #0trgi sChool*tiigion, pres 't information with videotaped and/or televised materials.
f

, -`; ' --

129, 132

g, present information with a videotaped and/or televised

, t"
t

' :7;
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C-28 EMPLOY PROGRAMMED INSTRUCTION

Enabling Objectives:

133-135

1. After completing the required reading, demonstrate knowledge of the characteristicsof programmed
instruction.

2. For simulated situations, employ or critique the employment of programmed instruction.
Terminal Objective:

In an actual school situation, emplo y programmed instruction.

. C;-29
/

PRESENT INFORMATION WITH THE
CHALKBOARD AND FLIP CHART ^

.Enabling Objectives:

1. After completing the required xeading, demonstrate knowledge of the factors related to using the
chalkboard and flip chart to preient information.

137, 138k

2. In a simulated classroom or laboratory situation, present information with both the chalkboard and
flip chart. -113

-
Terminal Objective; c

. .

In an actual school situation;Piisent information with a
.

chalkboard and/or a flip chart.
... '

....
,o

,

-Module

D-1 4

Enabling Objectives:

Title

ESTABLISH STUDENT PERFORMANCE CRITERIA

Competencies

139

1. After Completing the required reading, demonstrate knowledge of the key factors involved in estab-
lishing criteria for student performance.

"liven a case situation, establish partial criteria far student performance and Identify additional
information and sources needed to establish complete criteria for student performance.

Terminal Objective:

While working in an actual schOol situation, establish student performance. criteria.

D-2 ASSESS STUDENT PERFORMANCE: KNOWLEDGE

Enabling Objectives:' 0
1. After completing the required reading, demonstrate knowledge of the techniqUes and procedures for

assessing student cognitive performance.
2. Using selected cognitiVe performance objectives, construe five multiple-choice test items to mea-ft sure their achievement.
3. Using selected cognitive performance objectiyes, construct a matching item to measure their

achievement

142,149-153, ,

?

156-160
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4. Using selected cognitive performance .objectives, construct five completion test Remit to measure
their achievement. g

5. Using selected cognitive performance objectives, construct ten true-false test items to measure their
achievement.

6. Using selected cognitive performance objectiVes, construct three essay test ite.,s.to measure their
achievement.

;7". Using a selected cognitive performance objective, construct one case study/prOblem-solving test
item to measure its achievement:

8.stUsing selected cognitive performance objectives, construct five oral test items to measure their
`achievement. .

Terminal Objective:

In an actual school situation, assess studerviwognitive (knowledge) performance.

ASSESS STUDENT PERFORMANCE: ATTITUDES 142, 149:156,
-158-160

Enabling Objectives: .

1. After completing the required reading, demon"strate knowledge of the rationale and techniques for
assessing student affective performance.

2. After completing the recpired reading, construct five different types of evalgatiofi items and devices
to assess achievement of a gyen_affectivestriderit performance objective.

:.-
Terminal Objective:

'In an actual school situation, assess student affective (attitudes) performance.

I' D-4 ASSESS STUDENT PERFORMANCE: SKILLS 141, 142, 144-146,
154, 155, 157,

cp

159, 160

Enabling Pbjectives:

1. After pomPleting the required reading, demonstrate knowledge of he important considerations
involved in selecting and administering evaluation devices f r as ssing student psychomotor
performance.

2. After completing the requi;ed reading, construct a perforrhanc test fo evaluating student achieve-
ment of a psychomotor performance objective.

Terminal Objective:

In an actual school situation, assess student psychomotor (skills) perfor ance.

ti I:-5....4.: ,
DETERMINE STUDENT GRADES.. 140, 147

'Enabling Objecti*s: ... o
1. After- compOting the required reading, demonstrate knowledge of the fun firms of grades and+the

systems of grading.
2. Given case studies describing how vocational teachers determine stud nt gradescritique the

performahce of those teachers.
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Terminal Objective:

While working in'an actual school situation, determine student grades.

.t

D-6 EVALUATE YOUR INSTRUCTIONAL EFFECTIVENESS 148,161-154

Enabling Objectives:

1. After completing the required readinb, demonstrate knowledge of the pririciples and procedures
involved in evaluating instructional effectiveness.

2. Given a case Study of a teacher evaluating her instructional effectiveness, critique the performance of
that teacher. -

Terminal Objective:
__

While workin,g in an actual school situation, evaluate your instructional effectiveness.

Module Title

E-1 PROJECT INSTRUCTIONAL RESOURCE NEEDS

Enabling Objectives: t
1. After completing the required reading, demonstrate knowledge of the concepts and procures

involved in projecting instructional resource needs.
2. Given a case study describing how a hypothetical teacher projected instructional resource needs,

critique the performance of that teacher. .

Terminal Objective:

In an actual school situation, project instructional resource needs.

Competencies

165-167

MANAGE YOUR BUDGETING AND 168-170,f
REPORTING RESPONSIBILITS 172-175,177

4.

Enabling Objectives:

1. After completing the required reading, demonstrate knowledge of the steps and procedures involved
in managing your budgeting and reporting responsibilitiei.

2. Given case studies describing how hypothetical teachers handled their budgeting and repprting
responsibilities, critique the performance of those teachers.

11

Terminal Objective: -
%

i,
In an actual school situation, manage your budgeting and re0orting responsibilities.

--- . 14.
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°E-3

f

ARRANGE FOR IMPROVEMENT OF YOUR
-VOCATIONAL FACILITIES .

Enabling Objectives:

1. After completing the required reading, demonstrate knowledge Of 'the importaht.considerations
involved in, and the procedures for improving your vocational facilities.

2. Given a case study describing hoer a hypothetical teacher planned improvements in his program
. facilities, critiquethe performance of that teacher.

Terminal Objective:

While working in an actual school situation, arrange for improvement of your,vocational facilities.

9
171

V

. Enabling Objectives:

MAINTAIN A FILING SYSTEM

, 2
176, 178-182

1. After completing the reqUWea reading , demonstrate knowledge of the techniques and procedures for
e organizing various types of filing systems. _./ --
2. Given materials or records you have already accumulated, develop a plan for an appropriate filin6

system. '

Terminal Objective: /-
.

,------While working in an actual school situation, maintain a filing system,

(E-5 PROVIDE FOR STUDENT SAFETY 1 , 185

Enabling Objectives:

1. After Completing the required reading, demonstrate knowledge of the techniques and procedures.tor
providing for student safety needs.'

2. Based on applicaVe local, , and federal safety laws and student performance objectives in your
occupational specialty, pre re a sat* handbook:

3. For simulated school situations, provide for student safety needs.

Terminal Objective:

In an actual school situation_Provide for student safety.

E-6

Enabling Objectives:

PROVIDE FOR THE FIRST AID NEEDS
OF STUDENTS

fl,""

184

1. After completing the required reading, demonstrate knowledge of the steps involved in, and the
procedures for, providing for the first aid needs of students.

2. After reviewing state, and local policies regarding the administration of first aid in the school
environment, develop a plan for providing for the ffrat aid needs of students in your occupational

,specialty.

70
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3. Given case situations describing studentinjuries, outline the steps to follow in providing emergency
treaithentior each situation described.

Termhial Objective: 4

n an actual school situation, provide for the firgt aid needs of students..

E-7 ASSIST STUDENTS IN DEVELOPING
SELF-DISCIPLINE

Enabling Objectives: 4

1. After completing the required reading, demonstrate knowledge of the concepte'of, and important
considerations involved in, classroom discipline.

,2. After reviewing relevant materials, develop acceptable standards of behavior for the vocational
classroom and laboratory. ,

3. Given ,several case studies describing how hypothetical teachers handled classroom discipline
problems, critique the performance of those teachers.

TerMinal Objective:
t.

In an actual school situation, assist studyitin -developing self-discipline.

186-191
.

E-8 ORGANIZE nig VOCATIONAL LABORATORY 194, 198, 199 6
r ..e"

Enabling Objectives:

1. After compldtingthe required reading, demonstrate knowledge of the principles and procedures.
involved in organiiing a vocational laporatory.

2. Given an actual vocational laboratory rn your occupational specialty, evaluate the organization of the
laboratory ancklevielop plans for its improvement.

Terminal Objective:

In an actual school situation, organize the vocational laboratory. 0 e

E-9 MANACLE THE VOCATIONAIr LABORATORY 192, 193, 195-197
200, 201

Enabling Objectives:
0

1. After" completing the required reading,,demonstratelhowledge of the prindiples And procedures`
.

involved in managing a vocational laboratory.
...

2. After completing the required reading, plan an inventory control system for a vocational laboratory in
your occupationarspecialty. .

.

3. After completing the requirep reading, plan an, equipment maintenance system for a vocational
laboratory in your occupational specialty: ,. , /

A. After completing the require reading, plan a student persbnnersystem for a vocational in
your occupational specialty. t- - .,

>
.

.
5. Giver-ran actual vocational laboratory in your occupational specially, evaluate the management

system of the laboratory and develop plans for its improvement.
t

Terminal Objective:

In an actual gehoojesituatior4 manage the vocational laboratory.
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Module Title Competencies

F-1 GATHER STUDENT DATA USING FORMAL 202-208, 212, 222,
DATA - COLLECTION TECHNIQUES 223, 228, 229,.

Enabig Objectives: I'
, (

1. After completing -the required reading, demonstrate knowledge of the types an uses of student'
data-collection sources and techniques.

-
2. GiVen sample data collected on a hypothetical student, critique the form and content of the data

samples. ....._.
. i .

. , .
Terminal Objective; o c\.,

While working in an actual school situation, gather student data usingldrmal data-collection tech- 'j_-_
niques. . c

F-2 GATHER STUDENT DATA THbUGH
PERSONAL CONTACTS

,
Enabling Objectives: - . .-.

1. After completing the required reading, demonstrate knowledge of the techniques and proCedures for
gatheriu student data through personal contacts. .

2. Given a 'case script of:a teacher conducting a parent- teacher- student confere;Cce, critique the 1

performance of that teacher.
. . e

3. For simulated situations, Or personal contacts to gather student data.
. .Terminal Objective: .

In an actual-scflool situation, gather student data through personal contacts. 2A
A ..

209, 212, 21216,
222, 226

F-3 USE CONFERENCES TO HELP MEET 210-212, 217-229;
STUDENT NEEDS' - 222, 224, 225, 227

.Enabling Objectives: :"'`
0

. ,-

1. After completing the required reading, demonstrate knowledge of the im ortant con6derationsand
techniques involved in using conferences'to help meet their ed&. - s

2. -Giveri caseecripts describing how teachers met student need through conferences, critique the
performance oi.thosi teachers. .

.
.

%

3.. Given case situations involving studentpr blerns, plan conferences to meet the needs described., it
Terminal Objective:

. ,
In ak actual school situationfiuse confer nces to help meet student needs.

a
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F-4

Enabling Objectives:

i..

PROVIDE INFORMATION ON EDUCATIONAL AND... CAREER OPPORTUNITIES
212,
230,

213,
231

)

222,

.

1. After completing the required reading, demonstrate knowledge of the techniques and procedures"
involved in providing students with educational and career information. .

2. In a simulated classroom or laboratory situation, provide information on educational and career
opportunities.

....,
Terminal Objective:

In an actual school situation, provide information on educational and career opportunities.

F-5 s.
ASSIST STUDENTS IN APPLYING FOR

'EMPLOYMENT OR FURTHER EDUCATION
1

212, 232-235

Enabling Objectives: .
%.

1 After completing the required reading, demonstrate knowledge of the basic techniques involved in
assisting students in applying for employment or further education.

2 Given a hypothetical student's application materials, critique the student's performance in applying
4....for a job, and use the data provided to write a letter of recommendation.

3. In a simulated situation, plan a unit of instruction designed to assist students in applying for
employment or further education.

.

Terminal Objective:
.

In.an actual school situation, assist students in applying for employment or further education.

Module

G-1

Title

DEVELOP A SCHOOL-COMMUNITY RELATIONS
PLAN FOR YOUR VOCATIONAL PROGRAM

Enabling Objectives: ,

Competencies

-239, 248

1. After completing the required reading, demonstrate knowledge of the rationale for, andthe steps and
prbcedures involved in, developing a plan for school-community relations. .

2. Given a case study describing a plan for school- community relations developed_by a hypothetical
teacher, critique the adequacy of that plan.

Terminal Objective:

While worktn in an actual school situation, develop a school-community relations plan for your
vocational program.

*a

fa
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G-2

Enabling Objectives:.

4

GIVE PRESENTATIONS TO PROMOTE, 240, 246
YOUR VOCATIONAL PROGRAM

1. After completing the required reading, demonstrate knoWledge of the rationale for, and techniquesinvolved En, preparing effective presentationS. "
2. Given a case situation describing a.hypothetical schoo itua i , prepare and give a presentation

designed to promote your vocational education prOgra
%, 3. After completing the required reading, critique the performance of several teachers in given case

studies in directing students in preparing presentations.

Terminal Objectlye:

While working in an actual school situation, give presentations to promote your vocational program.

G -3 DEVELOP BROCHURES TO PROMOTE YOUR 241
VOCATIONAL PROGRAM

Enabling Objectives:

1: After completing the required reading, demonstrate knowledge of the step%and procedi.ifes involved
in planning, preparing, producing, and distributing a broichure to promote a vocational program.

2. Given examples of brochures designed to prornote vocational programs, critique these brochures.

Terminal Objective:

While working in an actual school situation, deve ure to promote your vocItional program.

G-4 . PREPARE DISPLAYS TO PROMOTE
YOUR VOCATIONAL PROGRAM

Enabling Objectives:

242

1. After completing the required reading, demonstrate knowledge of the important considerations
involved in preparing displays to promote a vocational program.'

2. After completing the required reading, develop a plan for a display to"promote your vocational
program.

3. After completing the required reading, construct and install a promotional display.

Terminal Objective:

While working in an actual schooksituatlon, prepare displays designed tg, promote your vocational
prog ram.

G-5 PREPARE ARTICLES 243
CONCERNING YOUR VOCATION IL PROGRAM

Enabling Objectives: _ .

1. After completing the required reading, demons6ate knowledge of the important consideratio'ns
involved in writing news releases and articles. i

2. After completing the required reading, write a news releaskeconcerning a vocational education
program. f , ,

-3., After completing the required reading, write an article concerning vocational education or a Voca-
tional Program. , '\ ' ,

.1
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i
Termlnal,Objectivr

While working inn actual school situation, prepare news releases and articles concerning your
vocational program.

.

G-6 ARRANGE FOR TELEVISION AND RADIOS ENTATIONS, 244, 245
CONCERNING YOUR VOCATIONA GRAM

. -

Enabling Objectives: .

.

1. After completing the required reeding, demonstrate.knowledge of the steps and procedures involved
in planning and presenting television and radio presentations concerning a.vocational program.

2., a simulated situation, present a radio presehtation concerning-a vocational program.
3. n a simulated situation, present a television presentation concerning a vocational program.

Terminal Objective:

While working in an actual school situation, arrange for a television or radio presentation concerning
your vocational program.

G-7 CONDUCT AN OPEN House. i 247
r

Enabling Objectives:

1. After completing the required reading, demonstrate knowledge of, the concepts and important
considerations involved in planning and conducting an open house to promote a vocational -pro-
gram.

2. Given a case study describing how a hypothetical teacher planned and contrte'd an open house,
critique the performance of that teacher.

Te4minal Objective:

While working in an actual school situation, conduet an open hou*se.
. . .

G-8 WORK WITH MEMBERS OF 249-256
THE COMMUNITY

Enabling Objectives:
1,

1. After completing the required reading, demonstrate knowledge of the reasons for, and the methods
of, working with members of the community.

2. After locating businesses and organizations which relate to your vocational service area, plan how
you could.work with them. 0

Terminal Objective:
..

.While working in an actual school situation,* work with members of the community.

G-9

Enabling Objectives:

WORK WITH STATE AND LOCAL EDUCATORS 257, 258, 267 -269

1. After completing the required reading, demonstrate knowledge of the basic concepts involved in
working with state and local educators.

2. Given case studies describing how three teachers worked with other educators, critique th erfor-
mance of those teachers, ,
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Terminal Objective:

While working in an actual school situation, work with stte and local educators.
4

o

G-10 OBTAIN FEEDBACK ABOUT YOUR VOCATIONAL PROGRAM 259-266 .

Enabling Objectives:,

1. After completing the required reading, demonstrate knowledge of the rationale for, and steps and
procedures involved,in, obtaining feedback from the school and community concerning you r,voca-
tional program.

2 Giverfa case situation describing the professional problems of a hypothetical teacher, develop a plan
for obtaining feedback from the school and ciftmunity which.that teacher could use in solving those
problems.

Terminal Objtctive:

While working in an actual iitQation, obtain feedback about your vocational program.

Module

H-1

Enabling Objectives:

'Title .

DEVELOP A AMRSONALPHILOSOPHY CONCERNING
STUDENT VOCATIONAL ORGANIZATIONS

Competencies

e

1. After completing the required reading, demonstrate knowledge of the purpose, goals, and values of a
student vocational organization in your service area: .

2. After completing the required reading, prepare a writteationale of a student vocational organiza-
tion in yout service area.

Terminal Objective:

While 'serving as an adviso,r in an. actual school situation, develop and demonstrate a. personal
philosophy concerning student vocational organizations.

270

H-2 ESTABLISH A STUDENT VOCATIONAL ORGANIZATION '270-275, 277,
280, 292

t
Enabling Objectives:

1. After completing the required reading, demonstrate knowledge of the steps and procedures involved
in establishing a student vocational organization.

2: Given a case study desdribing how a hypotheticaladvisor established a studeAocativaLorganiza-
. ,tion, critique' the performance, of that advisor. .

Terminal Objective:

In an actual school situation, establish a student vocational organization.

wtr.
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H-3 PREPARE STUDENT VOCATIONAL ORGANIZATION
MEMBERS FOR LEADERSHIP ROLES

Enabling Objectives:,

1. After completing the required reading, demonstrate knowledge of the important considerations
involved in preparing student vocational organization members for leadership roles.

2. Given a case situation describing how a hypothetical advisor prgpared student vocational organize-
_ _ tion members for-leadership roles, critique the performance of that advisor.

Terminal Objective:
t.

While serving as an advisor in an actual school; situation, prepare strident vocational organization
members for leadership roles.

276, 278, 279,
295

H-4 ASSIST STUDENT VOCATIONAL ORGANIZATION MEMBERS
IN DEVELOPING AND FINANCING A
YEARLY PROGRAM OF ACTIVITIES

4

Enabling Objectives:

281, 286,
287, 289

1 After completing the required treading, d ionstrate knowledge of the, steps and procedures involved
in assisting student vocatio I organizatio members in developing-grid financing a yearly.program
of activities.

2 Given several ca udies describing how hy thetical advisors assistectztudent vocational organi-
zation members developing and financing a early program of activities, critique the performance
of these adviso

Terminal Objective 4

While serving as an advisor in an actual school situation, assist student vocational organilation
,members'in developing and financing a yearly'program of activities.

A

H-5 SUPERVISE ACTIVITIES OF THE 283-285, 288, 290,
STUDENT VOCATIONAL ORGANIZATION 291, 293, 298

, ./
Enabling Objectives:

-di'. ..

1. After completing the requited reading, demonstrate knowledge of the important considerations
involved in supervising the activitjes of a student yocational organization.

2 Given a case study describing one advisor's procedures for supervising the activities of a student
Vocational organization, critique the performance of that advisor. ,

Terminal Objective:

While serving as an advisor in an actual school situation, supervise the activities of a student vocationY
organization. ,

H-6 GUIDE PARTICIPATION IN STUDENT
VOCATIONAL ORGANIZATION CONTESTS

Enabling Objectives: .

2947297

1. After completing the required reading,emonstrate knowledge of the boncepts, steps, and proce-
dures involved in guiding participation in student vocational organization contests.

2. Given several case studies describing how hypothetical advisors guided participation in student
vocational organizationcontests, critique the performance of those adiiisors.

( 7773_
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Terminal Objective:

While serving as an adv,isor in an actual school situation, guide participation in student vocational
organizatiori contests.

Module

1-1

Enabling Objectives:

Title

KEEP UP TO DATE PROFESSIONALLY
I

Competencies 4,

299, 304,
318,_319

1. After completing the required reading, demonstrate knowledge of the cditeepts involved in, and
evaluate your current position in terms of, keepirg up to date in your profession.

2. After identifying available resources, use these resources to help you keep up to date in .your
profession and in your occupational specialty.

Terminal Objective:

While working in an actual school situation, keep up to date professionally.

1-2 SERVE YOUR TEACHING PROFESSION

Enabling Objectives: .

I. After completing the required reading, demonstrate knowledge of the v,oclional teachefs role in
serving the profession. r

2. Given a case study describing how a particular teacher fulfilled hit responsibilities to the profession,
critique the performance of that teacher. , , 0

Terminal Qbjective: ois
0 , '

300, 305-309

While working in an actual school situation, serve your teaching profession.

1-3
I

DEVELOP AN ACTIVE PERSONAL
PHILOSOPHY OF EDUCATION

V

1.

#1404,.

Enabling Objectives: s,

---1. Aper completing the requited read ing, demonstrate knowledge of the need for developing and
Maintaining a persorial philosophy of education. .. . .

2. After completing the required reading, prepare a written statement,eXpressing your personal
philosophy of education and.describing'fhe behaviors you Would exhibit as a teacher as a result of
each belief.

3. After completing the required reading, critique the ethiCal standards implied in a 1927 teachers'
contract and stated in thd 1975 National Education Association's aide of ethics. ,

4. Given a case study describing the actions of a particular teacher, critique thatteacher's performance
using your own personal philosophy of Oration and ethical standardd.

5. After completing the required reading, prepare a writterv-%tatement expressing your personal
philosophy of vocational edUcation and describing thebehaviors you would exhibit as a teacher as a
result of each belief.

-784
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Terminal Objective:

While working in an actual school situation, develop an active personal philosophy of 'education.

1-4 SERVE THE SCHOOL AND COMMUNITY' 310-312, 321, 322
r 1 ,

ilEnabling Objectives:
.

1. After completing the required reading, demonstrate knowledge of We ways in which a vocational,
teacher can effectively serve the school and community.

2. Giventa case study describing how a hypothetical teacher handled his noninstructional respon-
sibilities to the school and community, critique the performance of that teacher.

TermInal Objective: :,*' A' i;m4*.

While working in an actual school situation, serve the school and pommunity. o
sN

1-5 OBTAIN A SUITABLE;eACH1NG POSITION 313-317, 32b

Enabling Objectives:

1 After completing the require4 reading, demonstrate knowledge of the procedures for selec
obtaining, and maintaining a teaching position.

2. After developing a persdnal/profes-sional prdfile, simulate the procedures for selecting a suitable
teaching position.

Terminal Objective:

At a time when'you will be seeking employment-obtain wsuitable teaching position..

1-6 4'. PROVIDE LABORATORY EXPERIENCES FOR 323, 325
PROSPECTIVE TEACHERS

,

Enabling Objectives:

'1. Afteer completing the required reading, demonstrate knowledge of the 4:: dt the cooperating teacher
in planning and prpviding laboratory experiences for prospective teattiera.

2. After completing the required reading, prepare a file of relevant information about the community, the
school, and the vocational prograM to aid prospective teachers":

AD,

3. After completing the required reading, plan a graduated series of laboratory experiences forprospec-
five teachers.

4. After completing the required reading, construct a series of teaching episode lesson plans.

Terminal Objective:

While serving as a cooperating teacher in an actual school situation, provide laboratory experiences for
,prospective teachers.

1-7

Enabling Objectives:

PLAN THE STNT TEACHING EXPERIENCE 324 -326, 330

. After completing the required reading, demonstrate knowledge of the rationale for, and activities
which slpuid be included in, the student teaching experience.

2. Aftepsorripleting the required reading, prepare and present information on the standard operating'
procedures of your school and your vocational program.

tr
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3.After completing the required reading, assign student teaching responsibilitieS to a hylthetical
student teacher in a given case study. ,

54 After completing the required reading, develop a plan for evaluating studelit teacher progress
throughout the student teachifig experience.

Terminal Obje-Ctive:

While serving as a cooperating teacher in an actual school situation, plan the student teaching experiJ
'enbe.

k

1-8 SUPERVISE STUDENT TEACHERS 327-329

Enablidg Objectives: _-
. .

1. After completing the required reading, demonstrate an instructional technique to a peer role-playing
a student teacher. .-

2 After completing the required Leading, critique the performance of a hypothetical cooperating
er in a given case.script in conducting a udent teaching conference.

3 After completing the required reading, he performance of a student teacher in a videotape in
,presenting a lesson.

Terminal Objective:

While serving as a cooperating teacher in an actual school situation, supervise a student teacher.

Module

J-1

Title

ESTABLISH GUIDELINES FOR YOUR
COOPgRATIVE VOCATIONAL PROGRAM

Competencies

331, 339, 341,-*.
354-356

Enabling Objectives:

1. After completing the required reading, demonstrate knowledge of the characteristics of a coopera-
tive vocational education program.

2. 'Aftercompletin6 the required reading, develop tentative criteria for screening prospective students.
3. After completing the required reading, develop tentative criteria for evaluathig prospective training

stations.

Terminal Objective:

While serving as a teacDer-coordinator in an actual school situation, egta lish guidelines for your
cooperative vocational program.

J-2 MANAGE TAE ATTENDANCE, TRANSFERS, AND 370 -372
TERMINATIONS OF CO -OP STUDENTS

Enabling Objectives: ,. ,

...

1. After completing the required reading, outline policies for ''
.

'student attendance, transfers,
and terminations. .0.'..

._,-- -, t.

2. Given several case situation's involving student management problems, identify each problem and,
possible solutighs to each problem.

-," ,
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Terminal Objective:

While serving as a teacher-coordinator in an actual school situation, manage theattendance, transfers,
and terminations of co-op students.

,J-3

nabling Objectives:

ti .

ENROLL STUDENf § IN YOUR CO-OPPROGRAM

--
After completing the required reading and viewing the slide/tape, demonstrate knowledge of the
techniques used in identifying and enrolling prospective students.

42. Given screening criteria and recruitment data for a hypothetical prospective student, deijde tenta-
tively whether to enroll that student in the cooperative program.

3. Given screening criteria and recruitment data'for a hypotheticarprospective student, decide tenta-
tively whether to en II.that student in the cooperative program. .

4. Given screening crit is and recruitment data for a hypothetical prospective student, decide tenta-
tively whether to enroll that student in the cooperative program.

Terminal Objective:
,, ° ..\

While serving as a teacher-coordinator in an actual school situation, enroll students in your co-op

332-336

prpgram.

J-4\ SECURE TRAINING STATIONS FOR YOUR 337, 340, 342-345
GCO-OP PROGRAM

(
;

Enabling Objectives: ....

1. After completing the required reading, critique the training station identification and assessmenti techniques used It hypothetical teacher in a given case study. Jaw
2, After completing the required reading-. answer an employer's question's in a given case script-and

convince him to provide a training station.

Terminal Objective: ,
t . ,

While serving as a teacher-coordinator in an actual school situation, secure training stations for your
co-op program.

)J

J-5

-14 '

Enabling Objectives:
I

.1. After completing the required reading, demonstrate knowledge of the techniques and procedureslor
placing a student on the job. . , .

2. Given student data on threse hypotheiicatstuclents, tentatively match each student to the a propriate
training cation. )

-
3. For a hypothetical cooperative program in nur service area, develop or revise a training a reement

form which could be used in placing stunts on the job. ,
4. Baied on the preservice or inservice training program in which you are now involved, develop a

PLACE CQ-OP STUDENTS ON THE JOB 337, 338, 346 -353,
357 ,

training plan for yourself.

Terminal Objective:

While servi as a teacher-coordinator in an actual scROol situation place co-op students on the fob.,

$
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J-6 DEVELOP THE TRAINING ABILITY OF 359, 360,313C,
ON-THE-JOB INSTRUCTORS 38382:

Enabling Objectives: A

1. After completing the required reading, demonstrate knowlkidge of the techniquesend procedures for
developing the training ability of on-the-job instructors.

2.
h
Given a case script of a teacher-coordinator conferring with( a cooperating employer, critique the
performance of that teacher-coordinator.

3. Given a case script of a teacher-coordinator conferring with anon-the-j instructor and a student
who has an instructional problem, determine how the teacher-coordinator ould deiielbp the training
ability of that instructor.

Terminal Objective:

While serving as a teacher-coordinator
on-the-job instructors.

n an actual school situation, develop the training ability of.

J-7 COORDINATE ON-THE-JOB INSTRUCTION,

%Itc,

Enabling Objectives:

1. After completing the required reading, dem nstrate knowledge of the purpose of, and he planning,
required for, coordinating add supervisin on-the-job instruction.

2. Given a case problemicontairting data on the job placement locationeand scptedule of studee in a
cooperative program, and data on the teacher-coordinator's schedule, plan 'a sche ule §-Teocoordina-
tiontion visits.

3. Given data on a hypothetical student and his training station situation, make and record observations
and recommendations. o

4. Given &case study of a teacher-coordinator making a coordination visit, critique the performance of
that teacher-coordinator.

358, 361-364,
366-369

Terminal Objective:

While working as a teacher-coordinator in an actual' school Situation; coordinate on-the-job instruction.
.

,) _J-8 .;';17*ALUATE_CO-OP STUDENTS"
(11014F-JOB PERFORMANCE

Enabling Objectives:

1. After completing the required reading, demonstrate knowledge of the purpose's, of, and the tech-
niques for, evaluating co-op students' on-the-job performapce. ..

d

r
2. Given a case situation describing a teacher-coordinator's procedures for evaluating a student on the

job, critique the performance of that teacher-coordinator.

Terminal Objective:

While serving as a teacher-coordinator in an actual school situation, evaluate co-op 6tUdellts' on-,,thiHob
performance.

. - ,
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J-9 PREPARE FOR STUDENTS' RELATED INSTRUCTION 379, 383, 384

Enabling Objectives:

1. After completing the required reading, demonstrate knowledge of the steps and procedures to follow
in preparing for students' related instruction.

2. Given selected information About five hypothetical students in a multi-occupational cooperative
program, prepare for their 'related instruction.

Terminal Objective: 4.,
While serving as 'arteacher-coordinator in an actual school situation, prepare for students' related
instruction.

J-10 SUPERVISE AN EMPLOYER-EMPLOYEE
APPRECIATION EVENT

Enabling Objectives:

373

1. After completing the required reading, demonstrate knowledge of the procedures for supervising
students in planning and conducting an employer-employee appreciation event.

2. Given a case study of a teacher-coordinator guiding students in planning an employer-employee
event, critique the perfo-rmance of that teacher-coordinator.

T4rminal Objective:

While serving as a teacher-coordinator in an actual school situation, supervise an employer-employee
appreciation event.

4
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,) Appendix Dv
TIME ESTIMATES FOR COMPLETION

OF THE CENTER'S PBTE MODULES

The figures shown under each module number
represent the percentages of teacher trainees
completing the module in the time ranges shown
during advanced testing of the curricula. These
self-estimates of time were made by preservice
and inservice teacher trainees upon completion of
the field-test version of the individual module and

in response to the question, "Approximately how
much time (in hours). did you spend completing
this module?" It mould be noted that the time
requirements for inserviceiteachers to -complete
specific modules vary widely to the degree that
previous work contributes toward module, re-
quirements.

CATEGORY A: PROGRAM PLANNING, DEVELOPMENT, AND EVALUATION
HOURS

0-1
2-3
4-6
7-10
11-15
16+

A-1' A-2 A-3 A-4_ A-5 . A-6 A -7 A-8 A-9 A-10 A-11

4.5 31.6 10.5 21.1 3.0 10.0 7.1 5.4
59.1 5.3 21.1 47.4 57.6 70.0 '19.6 24.3
18.2 15.8 15.8 22.4 27.3 15.0 25.0 27.0
18.2 10.t 5.3 6.6 3.0 5.0 17.9 24.3

5.3 15.8 1.3 3.0 14.3 8.1
31.64 21.6 1.3 6.1 16.1 14.8

15.4 3.7
46.2 41.2 70.4
26.9 17.6 11.1
11.5 17.6 3.7

17.6 11.1
5.9 _

HOURS

0-1 '
2-3
4-6
7-10
11-15
16+

CATEGORY B: INSTRUCTIONAL PLANNING
B-1 B-2 8-3 B-4 B-45 B-6

15.0 12.2 9.0 9.4 21.8 30.0
40.9 33.8 .36.7 36.3 43.6 41.7
33.9 29.7 28.8 3171 28.2 20.0

7.1 18.9 13.0 16.2 SI 6.7
1.6 2.7 3.4 1.3 1.7
1.6 2.7 3.7

P5

CATEGORY C: INSTRUCTIONAL EXECUTION
HOURS

0-1

4-6
7-1Cr
11-15
16+

HOURS

0
15

HOURS,

(1-1
2-3
4-6
7-10
11-15
16*

0-1
2-3
4-
7-
11
1

6-1 C-2 C-3 C-4

-14.3 -10.1
35.7 52.2
28.6 30.4
14.3 2.9

7.1 2.9
1.4

411

34.8 6.5
39.4 41.9
19.7 27.4
4.5 11.3

4.8
. 8.1

C2 C-13 C-14 C-15
[

12.7 18.9 15.1 14.1
41.5 46.9 46.2 46.5
33.8 25.2 24.4 25,3
9.9 6.3 10.1 10.1:
0.7 1.4 2.5 3.0
1.4 1.4 1.7 1.0

C-23 C-24 C-25 C-26

19.0
44.0
27.4
7.1
2.4

10.8
50.8
26.2
7.7
3.1
1.5

11.3 20.8
41.5 54.2
34.0 16.7
9.4 4..2
1,0
173

-
4.2 .

C-5 C-6 C-7 C18 C-9 C-10 11

11.1 7.7 '106 251.4
30.6 43.6 415 52.4
33.3 33.3 24.6 15.9
22.2 5.1 16.2 4.8

2.6 *2.8 1.6
2.8 7.7 4.2

C-16 C-18 17 9-19

8.6 12.0 1 20.0
37.5
41.4 .6'--32.5

7.3'-ev 11.4
3.4 1.6
1.7 3.3

C-27 C-28

.20.0 15.2
46.7 51.5
26.7 . 2.4.2'

9.1

6.7 ,

44.0'
216.0

5.0
2.0,

C-29

23.8
33.3

.6

1.6
;1.6 .

22.8 .15.2 19.5
35.1 49.2 47.3
28.1 .204 23.8
8.8 9 6.6
1.8 .0 2.3.
3.5 2.5 0.4.. rive-

C-20 C-21 C-22

5.0 6.2 8.9
50.0 34.5 39.2-
20.0 r 35.4 31;6 .

15.0 ,13.3 12.7
8.0 1.3

10.0 2.7 6.3

8,0
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:HOURS

0-1
2-3
4-6
7-10
11-15
16+

HOURS

0-1
2-3
4-6
7-10
11-15
16+

1

CATEGORY D: INSTRUCTIONAL EVALUATION

D-6^D-1 D-2 D-3 D-4 D-5

12.7 1.2 3.4 6.5 15.8
36.5 22.5 43.1 49.5 49.6
39.7 38.7 34.5 30.8 23.0

3.2 17.5 13.8 8.4 5.0
4.8 11.2 1.7 3.7 6.5
3.2 8.7 3.4 0.9

-4Ikur

E-1 E-

14.3 17.4
61.9 65.2
19\0 13.0- 4.3
4.8 --

HOURS F-1

0-1 12.7
2-3 41.8
4-6 25.3.
7-10 12.7
11-15 3.8
16+ 3.8

HOURS G-1

0-1 9.1
2-3 ? 2.7
4-6 ;7.3
7-10 27.3
11-15 4.5
16+ 9.1

HOURS

F-2

19.3
419/
25.0
4.5

CATEGORY-E: INSTRUCTIONAL MANAGEMENT

14.8
37.0
22.2
18.5
3.7
3.7

E-3 E-4 E-5 E-6 E-7 E-8 E-9

;,,7 48.1 9".6 13.8 26.9 23.7 35.Q
85.2 51.9 49.1 53.8 38.1 50.0 45.0

7.4 - 25.4 21.5 23.9 18.4 17.5
3.7 ,, - 10.5 9.2 *5.2 2.6 2.5- -,- 3.5 1.5 2.2 -- - 1.8 , - -3.7 5.3

CATEGORY F: GUIDANCE

F-3 F-4 F-5

21.4-
Es,

5.7 5.9
47.6 . 47.2 41.2
19.0 34.0 41.2

7.1 13.2 8.8
4.8 2.9-

CATEGORY G: SCHOOL-COMMUNITY RELATIONS

G-2 G-3 G-4` G-5 G -6 G-7 G-8

- -- 16.7 10.5 11.8 - - 4.5
56.3 30.0 36.8 35.3 30.8 45.5 18.2
31.3 16.7 10.5 23.5 46.2 31.8 40.9
12.5 16.7 . - 8.8 2311 13.6 22.7- - 31.6 . 8.8 - 4.5 9.1.- 20.0 10.5 11.8 - 4.5 4.5

,- t

CATEGORY H: STUDENT VOCATIONAL ORGANIZATION

H-1 H-2 H-3 H-4 H-5

G-9 G-10

16.7 5.0
75.0 40.0
8.3 -50.0

5:0

0-1
2-3'
4-6
7-10
11-15
18+

HOURS

9.5 28.0 25.8 32.3 8.3
45.2 36.0 45.2 38.7 16.7
23.8 12.0 3.2 6.5 25.0
21.4 12.0 19.4 6.5 41.7

p.o 6.5 16.1 8.3
4.0 -
CATEGORY I: PROFESSIONAL ROLE AND DEVELOPMENT

1-1 1-2 1-3 1-41 14- 1-6 1-7 1-8

0-1
2-3
4-6
7-10
11 -15-
16+

11.1 3 1.8 21.1 13.8 8.8 18.9 18.5
43.2 5 .1 2r. 42.1 44.8 I 36.8 34.0 51,9
34.6 7:1 36.2 21.t 27.6 26.3 26.4 16.7

3.7 3.6 23.8 5.3 13.8 14.0 18.9 11.1
1.2 fir- 5.7 10.5 - 3.5 - 1.9
6.2 - 8.6 - - 10.5 1.9 -
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CATEGORY J: COORDINATION OF COOPERATIVE EDUCATION

HOURS J-1. J-2 J-3 J-4 J -5 J-6- J-7 J-8 J-9

0-1 6.5 8.5 3.2 9.1 .12.7 . 10.6 11.6 23.3 9.4
2-3 58.7 .1.0, 57.4 32.3 40.9 42.9 61.7 39.5 56.7 71.9
4-6 23.9 21.3 41,9 31.8 19.0 21.3 37:2 16.7 18.8,
7-10 8.7 10.6 12.9 11.4 12.7 6.4 9.3 3.3 . -
11-15
16+

2.2- -
24

3.2
6.5 :

2.3
4.5

6.3
6.3

. -
'7

2.3- -
*

-

I

S.

L.

alt

,Os

a

111

52-
87

.1;

7

J-10

27.8
63.9

5.6
2.8-

1

4 -
0

4

Q
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"fAppendix E
LIST OF REQUIRED, OPTIONAL, AND ALTERNATE RESOURCES

NEEDED FOR 'THE CENTER'S PBTE MODULES

The attached listing of required, optional, and
alternate resources identifies the outside (external
to modules) resources that are needed or sug-
gested_for use with The Center's PBTE curricula
materials. We have not listed audiovisual equip-
ment such as videotape or slide/tape equipment.
We also have not listed resources such as persons,
organizations, or situations for which you will need
to make arrangements. We have listed all major
required and optional books, articles, samples,
media, and materials you will need to locate or
purchase.

Please do not order any of the commercially ,

available materials from The Center; it will only
serve to delay getting your request filled As we will
either have to return the order to you or forward it
on to the actual supplier. A list of the names and
addresses of the 59 different sources of these ma-
terials is provided by means of a code number at
the end of the listing, -pp.:101-102.

Using the Resource List

On pp. 91-100, you will find listed, by module
number, the resources needed, together with their
estimated individual-cost, the sources from which
the materials can be acquired, -and an-indication of
whether each resource is part of a required, op-
tional, or alternate activity. You need to keep t ev-
eral things in mind as you work with this list:

The prices-quoted represent the most current
information available at the time of this writ-
ing. They are subject to change.
Make sure that you order each item from the
source indicated by the code number in the
Source column. Do not .go by the information
provided within the citation as provided in the
Resources Needed coluQin; in many cases,
the original source listed in the citation is no

Ionger correct.
In cases tn Which the source is no longer
available (out of print, etc.), no source or es-
timated cost has been provided. However,

4

these materials are, in most cases, generally'
still readily available locally through libraries
and resource centers. _

In ordering materials frofri source number_12,
CVE Publications, be sure to order by the
series number given at the end of each cita-
tion.
The Estimated Cost column contains a.fu rther
coding-0 (D (D to indicate special
directions-concerning ordering procedures
for a particular resource,- as follows:

(DThese materials were produced originally
by The Center, but are being distributed by
the Flublisher, AAVIM.,Prices will be avail-.
able on request from the.publisher.

02 Theie. materials are journals and periodi-
cals which should be readily available in
your local. library or resource center. If not,
you can contact the source indicated for
information about availability and costs of
reprints.

@If you wish to purchase la rge quantities of
these materials,, they must be purchased
through US-GPO; however; limited copies
of these publications are available free of

charge from any OSHA office. Offices are
lis in the telephone directory under U.S.
Dep rtment of Labor in the U,S. Govern-
ment listing.

@Inquiries about the Fair-, Labor Standards
Act will be answered by esil, telephone, or
personal interview at any office of the Wage
and Hour Division of the U.S. Departtnent of
Labor. Offices are listed in the telephone

,directOri'under U.S. Department pf Labor in
the U.S. Government listing. These offices
also supply publicaticins free of charger

4
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Module

Alternate/
Required/
Optional Source

Estimated
Cost Resources Needed

A-1 None

A-2 None

A-3 Optional 27 $10.50 Young, Robert K. and Donald J. Veldman. Introductory Statistics
for the Behavioral Sciences. Second Edition..New York, NY' Holt,
Rinehart & Winston, Inc., 1972.

- Optional 44 1i 95 Freund, John E Modern Elementary Statistics. -Fourth Edition.
Englewood Cliffs, NJ: Prentice-Hall,,Inc , 1973. ' L

Optional , 52 2 5 Turabian, Kate L A Manual for Writers of Term Papers, Theses,
and Dissertations. Fourth Edition, Chicago, IL: University -of.

'a Chicago Press, 1973.'
A-4 Optional - Burt, Samuel M. Industry and Vocational-Technical Education.

Optional 1.25

New York, NY. McGraw-IV Book Cd., 1967. (Out of print) v.

American Vocational Association The Advisory Committee and
Vocational Education. Washington, DC: AVA, Inc., 1969.

Optional 32 295 Riendeau, Albert J. Advisory Committees for Occupational Edu-
cation. A Guide to Organization and Operation. New York, NY.
McGraw-Hill,Book Co., 1977.

A-5 Opti nal 6 1 25 American Vocational Association The Advisory Committee and
Vocational Education Washington, DC AVA, Inc, '1969

Oytion al 32 2 95 Riendeau, Albert J. Advisory Committees for Occupational Edu-
cation A Guide to Organization and Operation New ,York, NY
McGraw-Hill Book Co., 1977

A-6

A-7

,

Optional 8 7.95

None

Fryklund, Verne C. Occupational Analysis: Techniques and Pro-
.cedurei New York, NY' Bruce Publishing COnipany, 1970

..
Optional 12 3.25 Ammerman, H. L. and F.. C. PratzneT Performance Content for

(.4 ,yob Training. Volume 1: Introduction. Columbus, OH: The Center
for Vocationaltducation, The Ohio State University, 1977 (Serves'
NO.4 RD 121) ' .----\,..,_.

Optional 12 '. 5.10 Ammerman, H. L. Performance Content for Job Training. Volume
, 2: Stating the Tasks of theJob Columbus, OH' The Center for

Vocational Education, The Ohio State University, 1977. (Series
4 No RD 122)

. .

Optional 49 12.80 (I) U.S Separtment of Labor, Bureau of Employmentmerit Security Dic-
11 10 (II) tionary of Occupational Titles, Volumes I d II, 1965. (NOTE:

) Updated editions of the DOT are published periodically.)
Optional 49 700 U S. Department of Labor, Elbreau of Labor Statisti Occupa-

tional Outlo6k Handbook,-Current Edition.
Optional ...r5 12.95 each Arnold, Walter M. et al. (Eds.). Career Opportunities for Techni-

cians and Specialists. Volumes I -V. New York, NY: Doubleday &
Company, Inc , 1969-70.

Optional 15 7 95 Norton, Joseph L. (Ed.):-,On the Job. New York, NY. 9,oubleda)4&
Company, Inc , 1971 -.' ..

Optional 12 6.25 mmerman, H. L. Performance Content fen Job,Training. Volume
3. Identifying Relevant Job Performance. Columbus, OH: The
Center for Vocational Education, The Ohio State University, 1977.I (Series No.: RD 123)

Optional 12 5.50 c' Ammerman, H Land D. W. Essexrferformance Content for Job. Training. Volume 4 Deriving Performance Requirements, for
Training Columbus, OH: The Center for Vocational Education,
The Ohio State University, 1977. (Series No.' RD 124)

A-8 None
CA

A-9 Optional 3 300 Henderson, JOhn T. Program Planning with Surveys in Occupe,
20 25 MF tional Education Washington, DC American Association of

1 25 HC Junior Colleges, 1970. ED 045 087
)./A-10 Optional 12 4.50 Paul, Krishan K. A Manual fqr Conductifi ollow-up Surveys of

Former Vocational Students. Columbus, 01-1: The Center for Vo- .

cational Education, The Ohio State University, 1975. (Series No.:

9' RD 1067
,
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Module

Alternate/
Required/
Optional Source

1

Estimated
Cost

.

Optional

.

20 $ .76 MF
8.24 HC

plus postage

. Optional 58 7 95
,,

Optional 35 3.75
4

.
Optional 52 . 2 75

t , -
A-11 Optional 12 2.25

,

Optional 31 3.00

szt

°

-,e

Optional 2

t

11 95

B-1 Optional i2 2 45

Optional 34 12 75

B-2 Optional
.21

2.25
4

Optional 16 2.95

Optional A

3.50

Optional 33 . 3 50

B-3 - 12 95Optional 24
, , I

a Optional 56 2000
*

Optional 21 2.50

B4
Br-5 Required 37 2.95

Resources Needed

.
Orlich, Donald C. et al. Guide to Sensible Surveys. Olympia,
WA: Research Coordinating Unit Washington State Commission
for Vocational Education, 1975.1ED 112 017 .

Babbie, Earl R. Survey Research Methpds: A Cookbook and
OtherFables. Belmont, CA: Wadsworth Publishing Co., Inc., 1972. ,

Strunk, William, Jr. and E. B. Whit. The Eleinents of Style. Sec-
and Edition. New York, NY: Macmillan Publishing Co.Inc., 1972.

ei
Turabian, Kate L. A Manual for Writers of Term Papers, Theses,
and Dissertations. Fourth Edition. Chicago, IL: University or
Chicago Press-, 1973. . .

Denton, William T. Program Evaluation in Vofational and Techni-
cal Education. Columbus, OH: The Center for Vocational Educa-
tion, The Ohio State University, 1973. (Series No:: IN 98).

,Byram, Harold M. and Marvin Robertson (Comps.). Locally Di -,
recfed Evaluation of Local Vocational Education Prbgrams. Third
Edition. Danville, IL: The Interstate Printers & PubliShers, Inc.,
1971 ED 067 47#

Mantling, Tim L and Tom E Lawson. Evaluating Occupational
Education and Training Programs. Boston, MA. Allyn & Bacon
Inc., 1975. .

Tyler, Ralph W. Basic Principles of Curriculug and Instruction.
Chicago, IL: University of ChiCligo Press, 1969

Slims, G Harold and Estell H. Curry Teaching Successfully in
Industrial Education. Bloomington, IL. McKnight & McKnight
Publishing Company, 1967. . '''

Mager, Robert F. Preparing Instructional Objectives. Belmont,
CA: Fearot\Publishers, Inc, 1962.,. ,

-,.

Armstrong, Robert J et al Developing and Writing Behavioral
Objectives. Tucson, AZ: Educational Innovators Press: 1970.

Bloom, Benjamin S (Ed.). Texonomy of Educational Objectiveg,
Handbook I: Cognitive Domain New York, NY: David McKay Co.,
Inc., 1956 . _.

Krathwohl, David R., Benjamin S. Bloom, andBertram B. Masia.
Taxonomy Eddcatiorial Objectives, Handbook II: Affective Do-
main Ne York, NY: David.McKayCo., Inc.. 1964..

Taba, Hilda Curriculum Development: Theory and Practice. New
York, NY: Harcourt Brace & World, Inc.,1962.

Filmstrip and audiotape, "Teaching Units and Lesson Plans."
VIMCET filmstnp and audiOtape *13, VIMCET 'Associates, Los
Angeles, California, 1966:

'''\)
Mager, Robert F and_Kenneth M Beach, Jr. DevelopingVoca-
tibnal Instruction. Belmont, CA: Fearon Publishors, Inc..:1967.

_ .
None ; -

-%..

''''
Smith, Hayden R. and Thomas S. Na el. Instructional Mediae

. - , the Learning Process. Columbus, OH: s arias E Merrill Publish -
41 mg Co , 1972. . .

B-6 None ,,,

' -

C-1 Optional 4 C) Slide/tape, "FielcarippThe Use o mmunityResources."The
, Center for Vocational'Educatio he Ohio State University, Co:

lumbus.Ohio .
A

0
C -2 None .

C-3 Optional 44

C-4

-6.94 ghnson,
Ciroup Theo

Inc., 1975.

it vitt W.

one

Frank P. JohnsOK Joining Together:
roup Skills. Englewood,ffs, NJ: Prentice-



Module

C-6

C-8

C-9

.. Alternate!
Required/
Optional Source

Optional 39

4(

Optional- /

Ar '
Optional ,

. .6

Optional 6
7

t''''% .,

Optional 28

Optional 35 ,

Optional 2

ptional 50

'. Optional 25
.-^ ` ..

Optional 38

Optional

4.

a .

/ 5,.,
Estimated )

.
Cost Resources Needed .,

, ...,,,, ,

C--)
Hanson, Garth A. and E. Charles Parker. "Sitnulated Work Experi-
ences for, Prospective Business Teachers." National Business
Education Quarterly. 38 (December 1969). 25-$33.

0 McClelland, William A. "SimulationCan It Benefit Vocational
Education? "American Vocational Journil. 45 (September 1970) :.
23-25.

0 Persons, Edgar. Its an Old Game in Vocational Agriculture."
. ,American Vocational Journal. 45 JeSeptember 1970): 34-36.

0 Resnick, Hafold,S. "Simulatjpg the Corporate Structure. A Learn-
, -mg Gamelor Industrial-Education." American Vocational Jour-

- nal. 45 (September 1970): 37-39:

0 Illinois Teacher, 15 (September/October 1971).

5 9.95 Clark, Leonard H. and IrvinCS_ Starr. Secondary School Teaching
Second'Methods. Edition. New York, NY. Macmillan Publishing

'v-Co., Inc., 1967. .4# 'i . ,
. ,''2 50 Hoover, Kenneth H. Learning and Teaching in the Secondary

School Boston, MA: Allyn' & Bacon, Inc., 1972.
O 7 00 Maier, Norman R F , Allen R. Solem, and Ayesha A. Maier The

; Role-Play Technique: A Handbook for Management dap Lhder-
ship Practice. La Jolla, CA University Associates, Inc , 1975

6.95, Robinson. Francis'P Effective Study Fourth idition New. York,
NY Harper 2, Row, PublisherS, Inc., 1970.

. .
6.50 Charles, Ciro!. Education Psychology. The Instructional En-

deavor. St. Lours, MO. The C V. Mosby Co., Inc., 1972.

G-10

G-111

C-12 Optional 25

C-13 Optional 1

Alternate 48

G-14- Optional -

4
G-15 Optional ' 44

C-16 Optional S8

G-17 Optional 6

C-18 Optional 20 .

1

7 25 Giachino, J. W. and Ralph 0. Gallington Cour nstruction in
Industrial Arts, Vocational and Technical Edikation, Third Edi-
tion. Chicago, IL: American Technical Sdciety, 1967.

None

None '

v None

None.

5.50 (1966) Sanders, Norris M. Classrodm Questions What Kinds? New
York, NY: Atherton Press, 1964r. (Now published by Harper & Row,
Publishers, Inc , 1966) ti-

7 95 Allen, Dwight and Kevin Ryan. Microteaching. Fly:Wing, MA:
Addison-Wesley Publishing Co,, Inc., 1969.

10.00 Film, "Increasing Student Pa ipationl: Reinforcement,"
* Silver-Burdett Company, Morn , New-Jersey. )\

Q.,- Weaver, Frank B. Helping Slbty Learners. and Lindered-cated
Adults. Brentwood, MD Class National Publishing, 1971.\ pi of
print) i ,

.,
,

$

550 Popham, James W. and Eva L. Baker. Systematic Instruclion.
Englewood Cliffs, N..1 Prentice-Hall, Inc., 1970

25 00 . Videotape, pemdnstration," Educational. elevisi n Service,
Stillwater, Oklahoma._ .

Woodruff, Asahel D Basic Concepts of Teaching. San Francesca,
CA. chandlei'Publishing Co., 1961.

.b5 MF Bjorkquist, David. "What Vocational Education Teachers Should'
3.29 HC Know A out Individualizing IdstructIon.- Columbus, OH: The
. _ : _ Center f r Vocational Education, The Ohio Slate Unit ity, ERIC

Clearing ouse on VOCatfonal and Tethnical Education 1971 ED
( 057 184 :,

, .

Optional) 10 0 Weaver, David H "Indi idolizing Instruction A Return tq, the
One-Room Schoolhoilt ?" Business Education World. 55 (No-
vember/December 197 : 5-7

. \ 4

. 4



Alternate/ w ist

pp RequIrlid/s Estimated
Modt4 Optimiel Source Cost

ti

Resources Needed,

. .

Ophonal 44 $ 9.95 Lewis, James, Jr., Administering the Individualized Instruction
- Program. NewYork, NY: ParlZer Publishing Co., 1971. (NoW avail-_ .:

able from Prentice-Hall)'. 4
-'. t .

Optional 17' 9.95 Kapfer, Philip G. nd-Glen F.-Ovard. Preparing -an./ Using Indi-
vidualized Learning Packages for Ungraded, Continuous Pro-

; gress EducatiOn. Englewood Cliffs, NJ: Educational Technology
,Rublicationsi Inc., 1971.

.
.

0-19 ktional' 2-9

i
7.95 Beggs, David W;; 111 (Ed.). Team Teaching: Bold New Venture.

-,..--;

, ' - .Bloorningtc*IN: Indiana University' Press, 1964.
,..- .

C-20

C-21

0-22
4 .4. - 14,,:-.

' .,C-23

V-24
.0-25

C
C-26

C-27

<
None "- .

C-29

D-1

D-2

Optional 37 2.95 Cliarnberlin, Leslie J. Team Teacping: Organization trid Adminis-
tration. Columbus, OH: Charles E. Meirjll Publishing Co., 1969.

Optional .. 2 '12.50 (1973d.) Trump, J, Lloyd and Nimes F: -Miller. Secondafy School Cur-
." -

Optional 4

-.

Optional
''...........

'25

Optional 54

Optional

, ,

. ,
Optional 4

,

Optional 4

Optional 20

Optional -

Optional -,

7"'

34
:

Optional . 25
-__ 5

eguired . 25

Optional 19

Optional i -

ricultint-improvement: Proposals and Protedures.:Boston, MA:
Allyn & Bacon, Inc., 1988. (New edition7 Secondary Procedures:
Challenges, *monism, Accountability, 1973)

0 Videotape, "Utilize a Subject.Matterx0ert," The Center for Voca-.
tiOnal Education, The Ohio,State University, Calumbis, Ohio.

s
15.95 Wittioh, Walter A. and Charles F. SChuller. In1tructional Tecpnol-

r ogy: Its Nature and Use. Fifth Edition. New York, NY: Harpet &
now, Publishers, Inc., 1973. , -

2 50 LaCk-ndge, J. Preston. Educational Displays and Exhibits. Austin,
TX. The University of Texas, Division of Extension, f966. _

.. Date, Edgar: Audiovisual Materials in Teaching. Third Edition.
Hinsdale, IL: The Dryden PressInc., 1969. (Out of print)

i,

*. x
None :

?
None.,

None

. None , " . :..

, - , .0 . Videotape, ''Operating Videotape Esuipinent," The Center for
-7 ''mss Vocational,Education, The Ohio State University, Columbs,

-0 -

-4:...0,..h.vid,....
.

- ±

Vrasiptape, "Prtic,ent Information with T.V.," The Center for Voce,
.., tiOnai Education, The Ohio State University, Columbus, Ohici.

.25 lip Norton, Robert E. Using Programed Instruction in, bccopa-
2 32"1:IC tional,Educaniiii: AlbapyNY: Biebau of Occupational Eoddcation

Research, The State Education Department, The University of
New ED 018 660York, 1967. .

' Filmstrips, "aalkboards, Parts I and 11,': in thb Fithitrip Senes, '
., Tent/maw/0 Visual Materials, AcGral,v-t-fill BookCo., New York,

New York, 1964; (No longer aiejlable) ti
_

12.75 Silvius, G. Harold 4nd ale!! H. Culry. TeachingSuccessfully in.

4 Industrial Education. Second Edition. Bloomington, IL: McKnight
,'1'i Pb ,& McKnight Publishing Company, 1967.

4

1-5.95 Wittich, Walter A. and tharies F. Schuller. Instrticilonal Technol-
t ogy: Its 'Nature and Use. Fifth Edition. New Ydrk, NY: Harper &

, Row, publieneis;.the., 1973. -

4-.. ...)-,-
3.95 . Green, John A. Teacher-Made Testg. Second Edition, New York,

NY: Iflarper & Row, publishers, Inc., 197g .,
:-- t,

- 1.00 , . Making thp Classroom Test Abulde for Princeton, NJ:
Edtkatignal Testing Service, 1969. .

- Filmstrip arid accompanying recoid or tarter", Planning," Pint of
,..,,

the filmstrip series, Making Your Own Tests, Educational Testing
.c, Service, Cooperative TeSt Division, Princeton, New Jersey, n.d.

(No longer available) , 1

9,4

6-7



Alternate/
Required/ Estimated

Module Optional Source Cost Resources Needed

Optional* - -
, Filmstrip and accompanying record or tape, `Construction," Part

.. II of the, filmstrip series, Making Your Own.Tilits, Educational

..,4
Testing Service, Cooperative Test Divisian, Princeton, New Jer-
say, n.d. (No longer available)

? A'r : tOptional 32 'S 11 95
.
Michaels, William J. and M. Ray Karnes. Measuring Educational
Achievement. New York-,40: McGraw -Hill Book Co., 1950.

Optional 19 1 00 MultipleChoice Questions. A Close Look. Princeton, NJ: Educa-
tional Testing Service, 1963. ,

Optional i 33 3 50 Bloom, Benjamin S. (,Ed.). Taxonomy of Educational tiblectives,

1

D -3'

1

.p-6

° E-1

E-2 ;

-.a, .

E-4

E-5 ,.

' ei
Required 33

Optional , 41

-

Optional 32

. ,
Optional 21

' Optional 51

. Optional

Optional
.

19

e.

'Optional 44

Optional . 26

OPtionaf: 34

Optional 49 t'
4-

,Option, -

-
Optional 6

.

Optional 57.

,
Required 49

Handbook I. Cognitive Domain. New York, NY: David McKayCo.,
Inc., 1956.

't , 3 50 Krathwohl, David R., Benjamin S Bloom, and Bertram 8. Masia.
Taxonomy of Educational Objectives, Handbook II:, Affective Do-
main' New York, NY: David McKay Co., Inc , 1964

2 00 - Eiss, Albert F. and Mary Blatt Harbeck. Behavioral Objective's in
the Affective Domain. Washington. DC: National Science Super-
visors Assoc , 1969.. .,.

14 50
.

Bloom, Benjamin S , J. Thomas Hastings. and George F Madeus'
Handbook on Formative and Summative Evaluation of Student
Learning 'St. Louis. MO. McGraw-Hill Book Co., 1971'

2 75 Mager, Robert F. Developing Attitude Toward Learning.BalmOnt, 40%,

CA. Fearon Publishers, Inc., 1968

3.75 Indiana Hotta Economics Association. Evaluation in Home
Economics West Lafayette, IN IHEA. 1964. (Revised 1974)

390 90

Technical Subjects New York, -NY: Delmar Publishers,..1966.
Leighbody, G. B. and D M Kidd. Methods of Teaching Shop and

. 4.00 , Boyd, Joseph L., Jr. ancreenjami n Shimberg. HOndbook of Per-
' f o rm a n c e Testing: Princeton, NJ. Educational Testing Service,

1971
,

''" -,Fi.
7 95 Popham,`W James. Evaluating Instruction. Englewood Cliffs,

3.95 (paper) likNJ. Prentice-HalL Inc., 1973.

. .1 7 50 Kirschenbaum, HOward et al. Wad-slaAGet? The Grading Game in 4

2.95 (paper) American Education. New York, NY: Hart Publishing Co., 1971.

None
...-- -

12 75 . SiNius. G. Harold and Ralph C. Bohn. Organizing Coursi,Mate- ..

Hats for Industrial .Education Bloomington, IL: McKnight &
o :McKnight PytiliShing Company, 1961 t

None'

None ., .,
p .

12.80 (I') U.S Department of Labor, Bureau of Employment Security. Dic
11 10 (II) tionary of Occupational Titles. Volumes I apd II, 1986. (NOTE:
. Updated editions of ,the DOT are published periodically.)t )

U S. Offieta of Education. Vocation's/ EducatiorandOccupations.
Washington, DC: U.S. Government Printing Office, 1969. (Out of

... : punt) " .
. .

.110' Miller, Howard and Ralph J.Woodin,Agadex. A System for Clas-
, sifying, Indexing, and Filing ilgriculture Publications.. Revised

Edition. Washington,DC: American Vocational Association. Inc ,

' 1969. 1.,_
.

5.25 , South Carolina Department of Education Filing: Distributive '
Education. Clemson, SC: Clemson University. Vecational,Educa-
lion Media Center, 1970. , . , ,- -

5 35 p. 1910) Regulations, Title 29, Part 1910. General Industry Standards:
.' Occupational Sigety and Health Standards. Code of Federal

.3k0 (Pt. 1926) and Part 1926, Construction. Washington, DC: Occlipational
-Safety and HAlth Administration, Latest Editicti.

r

88
9§ 4.



Alternate/ 4
Required/ \ Estimated

Module Optional Source Cost

Optional 43 6.50
4 50 (paper)

Optional 32 2.08 .

.

Optional 30 Fre

$

E-6 Required . 15 3 50 \ \
1.95 (paperY

E-7 Optional 21 2 25 g

Optional 21' 2.75

0Optional 42 Free

Optiohal 23 $ 6.96 7

Optional 2 13 95
5.50 (paper)

360

E-8- Required ,, X49

Optional 42

Optional

pptional' 4

OptiOnal 46

b,

5 35 (Pt. 1910)
300 (Pt. 1926)

58 , 9 95

E-9 Optional 34 12 75

Optional.. 58 9.95

F-1 ,

F -2

i

Free

F-3

F-4 Optional 32 12 5

F-5

"G.-1' Optional 22. -, ,^ 8.85'

If;v1-erirak,
sinarces Needed

Wahl, Rayed Safety and Health Guide for Vocational Educators:
An InstruAtional Guide with Emphasis on Cooperative Education.
and I5>Study ,Prograrns. Harrisburg, PA: Pennsylvania De-

eht of Education,, Bureau of Vocational Education, 1977.

Baird, Ronald J. Contemporary Industrial Teaching. South Hol-
land, IL: Goodheart-Willcox, Co., Inc., 1972.

Kigin, Denis J. Teacher Liability in School-Shop Accidents.
Ann Arbor, M.1: Pr' kken Publications, Inc., 1973.

Detroit Pubhc Schools. Keys to Safety in Homemaking. St. Louis,
MO: McGraw-Hill Book Company, Webster Division, 1966.

Industrial Arts and Vocational Education Safety Manual. Colum-
bus, OH: Industrial Commission of Ohio, Division of Safety and
Hygiene, n.d.

The Amencan National Red, Cross. Standard First Ald and Per-
sonal Safety. Garden City, NY: Doubleday and Company, Inc.,
1973.

Gray, Jenny. The Teacher's Survival Guide. Belmont, C(Fearon
cPublishers, Inc.1974.

Mager, Robert and Peter Pipe. Analyzing Pertormance Problems:
br, You Reall}POughta Wanna BetTont,ipA. Fearon Publishers,
Inc 1970.

Madsen, Charles H , Jr and Cliffbrd K. Madsen. Teaching Da-
cipline: A PcIsitive Approach for Educational Development. Bos-
ton, MA. Allyn & Bacon, Inc., 1970.

-
Buckley, Nancy K. and Hill M. Walter Modifying Classroom Be-
havior.' A Manual orProcedure for Classroom Teachers. Cham-
paign, IL: Research Press Company, 1970.

Occupational Safety `4d/, Health Standards, Cods of Federal
Regulations, Title 29, Part 1910, Cikrteral Industry Standards;
and Part 1926, Construction. WasTagton, DC: Occupational
Safety and Health Administration, Latest Edition.

Wahl, Ray. A Safety and Health' Guide for Vocational Educators:
An InstructionalGuide-with EMphasis on Cooperative Education
and Work-Study Programs. Harrisburg, PA: Pennsylvania De-
partment of .7ducation, Bureau of VocatiOnal Edudation, 1977.

Storm, George. Managing the Occupational Education Labora-
tory Belmbnt, CA Wadsworth Publishing Co., Inc., 1976.

-Slide/tape, "Organizing and Maintaining the Vocational Labora-
tory," The Center for Vocational Education, The Ohio State Uni-

Columbus, Ohio.versity,
s.

Silviui, G. Harold and Estell H Curry. Managing Multiple Ac-
bvities in Industrial Educetior Bloomington, IL: McKnight &-
McKnight Publishing Company, 1971.') 1

Storm, George Managing the Occupational Education Labora-
tory. Belmont, CA: Wadsworth Publishing Co , Inc., 1976.

None . !

None

None t

Hoppbck, Robert. Occupation if Information: Where to Get It and
How to Use It in Counseling and in Teaching. Fourth Edition. New
York, NY: McGraw-Hill Book Co., 1977.

None

&river, Doyle M. Public Relationd for Public Schools. Cam-
.

bridge, MA: Schenkmari Publishing Company, 1972. (Distributed
by General Learning Press) .

89

96

.1,',
. . ' r .

.tr; 6
*

4



Alternate/
Required/ Estimate

Module Optignal Source Cost

s1.
, .

Resources Needed.

Optional '11 $ 8 95
(+.1 50 for
processing)

Bagin, Donald, Erank Grazian, and Charles H Harrison S hbot
Communicationg Ideas that Work r A Public Relations 6-14'
book for School Officials. Chicago, lb Nation's Scho esi/r
McGraw-Hill Publications Company, 19-72. (Now published by
CapitalPub)ishers)

Optional 45 2.75 (19'77) Public Relations Guide. Cincinn ti, OH' The Procter & Gaiible
1. Company, Educational' Services, 1975. (Revised 1977)

Optional 31 4 95 American Association of Agricultu I College Editos 6ommini-
cations Handbook Third Edition. anville, 'IL. The Interstate
Printers & Publishers, Inc , 1976 .4.

G-2 .h' Optional 31 , 4,95 . AMerican Association.o# Agricultural College Editors Communi-
nr- cations Handbook Third Edition Danville; IL The Interstate

. Printers & Publishers, Inc , 1976

G-3 Optional 45 2 75 (1977) Public Relations Wide. Cincinnati, 01-KThe Proclei & Gamble
Company, Educational Services, 1975'(Revisep 1977)

Optional 31 4 95 AmencariAssociationof Agricultural College Editors Communi-
cations Handbook Third Edition Danville, IL: The Interstate.
Printers kPublishers, Inc , 1976

G-4 None

0-5 Optional 31 4 95 . Anierican Association of Agricultural College Editors Commune-; . cations Handbook Third Edition Danville, IL The Interstate, t
Printers *Publishers, Inc., 1976. .,

Pptional 45 2 75 (197?) , Public Relations Guide Cincinnati, OH: The Procter & Gamble
Company, Eclucational Services, 1975 (Revised 1977). .

Optional 35 3 75 , Strunk, William, 'Jr , and E .B White The Elements of Style. Sec-
.. and Edition. New York, NY MacMillan Publ4hing Co , Inc., 1972 .

Re wired 7 2-95., ' The Associated Press Stylebook` New York, NY Associated Press,
.

1

1977 . ..
, Optional 6 Outcalt, Richard M "The Pros, Versus the Rookies-,Amencan.,

. Notational Journal 49 (December 1474): 4-47 . .
. ,

,G-6 Optional '11 . 495 Bagin, Donald, Frank Grazian, and Charles H. Harrison School.. (4- 1.50 for Communications Ideas' that.Wofk. A Public Relations Nfld-
. processing) boclk for School Officials.. Chicago, IL:Nation's Schools P?ess,

cGrai,v-,Hill publicationt Company. 1972. (Now publiShedhy
Cap Publishers) 1

.
. . Optional 31 4 95 Ame an Associalionbf Agricultural College Editors. Communi-

ca ions Handbook Third Edition Danville/ IL' The InterstSe
Printers & Publishers. Inc., 1976.

A.. IG-7 '

... q-8.
,G-9 4

, G-10

H-1 to 'Required 59 -
H-6

It-1

1 -2

... .
1=3 Optional 32 r 9.95

I

it None ' ' -.

. t, V../
None

None i 'i .
None v

st.-'

Official; handbooks of athe various student vocallonal 'br.
1, i.,'"ganfzations. e

9'

Optional 6

0

Optional 6

4
10.00

Marland, Sidney g.',"Jn4career Education' Piypoial for Reform..
New York, NY: Mcdraw-Hill Book Co . 1975.

Strong, Merle E, (Ed.). Developing the Nation's Work Force, Year-
book 5. Washington, DC: American Vocational Association, Inc ,

1975
.

Law, Gordon F. -(Ed )., Contemporary Concepts in Vocationioi
Education, First Yearbookspf the American Vocational As:Socfa=
Lion. Washingtok DC: American Vocational Association; Inc ,

1971 J ,

:90
'97

4

.



Alternate/
Required/ Estimated

Module Optional Source Cost Relources Nee4ed

1,-4

11-5
AA!

%

1-6

1-7

1-8

.

OptItirial 6

Optional 36

Required 40

1

Optional "
.

47

t

Required
, e 4

_

.

FleOli i red 4
S

Optional 47

.
Optional 47

Optional

Required

_
J-1 Optional 53

4%,

/

.

1 1

Optional

*

$ 10.00 , Barlow, Melvin (Ed.) Therhildsophy for Quality Vocational Edu-

4:95 '

,
1:00
..,

Public Broadcasting, 1175.

6.50\

4.95

.

4.80

4 80

4.95

-

4.80
..

-

2.00

1

..815' (

riculture under the Fair Labor Standards Act. Child Labpr Bull
tion, Wage and Hour Division. Child labor Requirementi in 11

cation Programs,' Fourth Yearbobk of theAmerican Vocational
Association. Washington, DC: American Vocational Association, -;
Inc., 1974.

None :
.. .`."

Johannson, Francia Faust (En, Co urn er Survival Kit: Buddy;
Can You Spare a Job? Owings Mill , MD: Maryland Center for

Stinnett, T. M. and National Education Association. A Manual on
Standards Affecting School Personnel in the United States, Wash-
ington, DC: NEA, 1974.

Johnson, James A. and Roger A. Anderson. Secondary Student
Teaching: Readings. Glenview, IL: Scott, Foresman and Corn-
pony, 1971.

E a rd i g ; Glen E., Robert. Norton, and 'dames B. Hamilton. Guide
to the Implementation of Performance-Based Teacher Education.

'Athens, GA: American Association for Vocational Instructional
Materials, 1977. 1

,

Hamilton, James B. and Karen M. Quinn. Resource Person Guide
\to Using Perforinance-B41 ed Teacher Education Materials.
Athens, GA: American Asso ion, for Vocational Instructional
11Aateials, 1977. ,
Bohn p° n , James A. and-Roger A A ereon. Secondary Student
Teaching: Readings, Glenview. IL: cott, Foresman and Com-
pany_1971. . ,.

Johnson. James A, and Roger A, Anderson. SecondarZ Student
Teaching: RpadingC Glenview; IL: Scott, Foresman and' Com-
pany, 1971.

Association of Teacher EdticatOrs. Supervisory Copference as
Individualized Teaching. Bulletir1 No. 28. WashingtOn, DC: ATE,

9. (Out of print)
....

'Iton, James B. amen M. Quinn. Resource Person Guide°

to sing- Performance -Based Teacher Education Materials. .
Athens, GA: American Association for Vocational Instructional
Materials, 1977.

1
e ,

A Guide for Cooperative Vodational Education. Minneapolis, MN:
University of Minnesota, C011ege Of Education, division of Voce-
tionaland Technical Edudatiori, 1969. ..

Mason, Ralph E. and Pekt/er G. Haines. Cooperative Occupational
Education and Work Ex ,adance in the Curricylum. Second Edi-
tjon. Dam' T erstate Printers & Publishers, Inc., 1972.

11.95
-

90tional 37 Meyer, Aarren G., Lucy C. Crawfofd, and Marl/ K. Klaurens. Coor-
Vocational'.. ( dination, in Cooperative Educatidn. Columbus, OH

l ... Charles E. Merril publishing Co., 1975. ', 4i '
Required . .049 Departmekt of Employment Standards

rPgRequired . 49 ,

U.S. Labor, Adnlinistr..

No. 102. Washington, DC: U.S. Government Printing Office, 19

U.S. Department of Labor, Employment Standards Adminiati
tion, Wage and Hour Division. Child Labor Requirements I
Nonagricultural Occupations under the' Fair Labor Standards
Act. Child Labor Bulletin No. 101. WashingtOn, DC: U.S. Govern-
ment Printing Office, 1976. . ,

1.tional 9
C.

,*Bullard, W. Lee. "The Student Selection h in Coopitiver;
Ed u cation," Business Education Forum. 26 miry 1972)1729. _

,s

/ ,

,53 _ 2.00 A Guide for Cooperative Vocational EducaJ-2 Optional . Minneilipolls, MN:
4 University of Minnesota, College of Education, Divian of Voca:

firma! and Technical Education, 1969 ,,,.-
I"- , t1

.. 91_ 1

''
r

41: (;,.

(



Alternate/
Required/

, r Module Optional

Optional

Optional

J-3 Required

Optional

Optional
-

Optional

Optic)*

Required
3 7

Rewire\ d
,

:Required

i S Optional

Optional

Optional

Optional

.

J-, , Optional

Optional

Y

0 tiorial

S'Ource
Estimated

Old

31/ $ 8.95

37 11.9

55 4 58 00

13 ' 41 50

31 8 95
. ;

37 . 11.95
..

53 2.00

55

f

2 5 Or,

h '55 5.00

55 5.00

53 .2.00

3,1 8°95

.

37 11 95

13 47.50'
.

.

53. 200

/
. / V-

31 g. 8.95

f

37' 11.95

t

Resources Needed

Mason, Ralph E. and Peter G Hathes. Cooperative Occupational -
Education and Work Experience in the Curriculum. Second
lion. Danville, IL: The Interstate Printers & Publishers, Inc., 1972.

Meyer, Warren G .Lucy C. Crawford, and Mary K. Klau-rens:Coor-
dination in Cooperative Vocational EducatioeColumbus, OH:
Charles E Merrill Publishing.Co., 1975.

.
Slide/tape presentation, Uthe, Elaine F., "Forms for Recruitment
and Selection," part I-Df The Cooperative Vocational Program:
Coordination Techniques developed fit the Michigan State Uni-
versity, 1972.

Videotape, Richardson, Donald and-Charles Beall, "Student
Screening," from the.series Coordinating Techniques, Colorado
State Board for Cenirranity Colleges and bcdtipational Educe-
tion, Colorado State University, Department of Vocational Educa-
tion, Fort Collins,'Colorado, 1976.

Mason, Ralph E. and Peter G. Haines. Cooperative.Occupational
Educatiori and WoNt Experience in the Curriculum. Second Ed),
bon Dan'vill'e, IL. The Interstate Printers & Publishers, Inc., 1972.

Meyer, Warren G., Lucy C Crawfordond Mary K. Klaurens. Coop
dilation in Cooperative Vocational Education Qclsimbus, OH:
Charted E. Merrill Publishing Co , 1975.

A Guide for Cooperative Vocational Education. Minneapolis, MN: '
University of Minnesota, College of Education, Division of Voca-
tional and Technical Education, 1969..
Casette tape, Uthe, Elaine F., "Mary Lou at Recruitment Time,"
pert I-H of The Cooperative Vocational Program: Coordination
Techniques developed at the ilichigan State University, 1972.

Cassette tape, Uthe, Elaine F., "Betty at Recruitment "cime," part
I-I of The Cooperative Vocational Program: Coordination Tech-
niques developed 'at theMichigan State University, 1972.

Cassette tape, Uthe, Elaine F Aayne at Recruitment Time," part4I-J of Tile Cooperative Vocational Program: Coordination Tech-
niques developed at the Michigan'State Univpfsity, 1972.
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Univejsity of Minnesota, College of Education, DNisionof Voda-
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Mason, Ralph E. afid Peter G. Haines. Cooperative Occupational

d:technical Education, 1969.

Education Secondand-Work Experience in the Curriculum. gcli-
. flan. Danville, IL: The Interstate Printeri& Publishers, Inc ,1972.

Meyer, Warren G., Lucy C. Crawford, qnd Mary K. Klausrens. Coor-
dination i400perative Vocational Educatiop. Columbus, OH:
Charles E.,Werrill blishing Co., 1975. * Alk

..

Videotape, Ric ardson, Donlid and Charles:Beall, "Training Sta-
tion Develo ent," from the series Coordinating Techniques,
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Golorpdo State Uniyersity, Department of Vocational
: Edu tion, Fort Collins, Coldrddo, 1976 . 4'

; A-Guide for Cooperative Vocational Education. Minneapolis, MN:
4

University of Minnesota, College of Education, Division of Vocal --
tional and Technical Education, 1969. 3 '
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Educadon and WorkExperience in the Curriculum. Second Edi- :-..,;
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Meyer, Warren G., Lucy C. Crawford, and Mary K. Klaurens. coop
dination in Cooperative Vocational Education, Columbus; OH. ,"
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Alternate/
Required/ Estimated,

Module Optional' Sourde Cost Resources Needed

Optional 13 $ 59.00 Videotapes, Richardson, Donald and Charles Beall, "Training.
- 46.00 Plans," and "Piaci *Students," from the series Coordinating

Techniques, Colorado State Board for Community Colleges and

) c ' 4 Occupational Education, Colorado State University, Department
of Vocational EducatiON POrt Collins, Colorado, 1976.

J-5 Odonal 42 Free Wahl, Ray. A Safety and Health Guide for Vocational Educators:
... An Instructional Guide with Emphasis on Cooperative Education

and Work-Study Programs. Harrisburg, PA: Pennsylvania De-
partment of Education, Bureau oftVocational Education, 1977.

Videptape, Richardson, Donald and Charles Beall, "Sponsor De-
velopment," from the series CoOrdinating Techniques, Cblorado
State Board fcer Community Col !eget and Occupational Educa-
tion, Colorado State University, Department of Vocational Educa-
tion, Fort Collins, Colorado, 1976.

Optional 2.00 A Guide for Cooperative.Vocational Education. Minneapolis, MN:
University of Minnesota, College of Education, Division of Voca-
tio'nal did Technical Education, 1989.

8.95 Mason, Ralph E: and Peter G. Haines. CooperativeRscupational
Education and Work Experience in the Ctirriculithi Sitond Edi-
tion. Danville, IL: The Interstate Printers & Publishers, Inc., 1972.

Optional 37 11 95 Meyer, Warrert G., Lucy C. Crawkircrand AT&T, K. Klaurens. COOT
- dination- in Cooperative Vocational Education. Columbus; OH:

Charles E. Merrill Publishing Co., 1975.
gJ-7 Optional

,- i
.0,c, A Guide foeCopperative Vocational Education. Minneapolis, MINI:

University of Minlitesota, College of Education, Division ok,Voca-
-.- ,-1,,, tional and Technical Education, 1969. 4 ' 1 e

Optional 31 . .'14-9; Mason, Ralph E. and Peter G. Haines. Cooperative Ocbupational
1...

: 1 i Education-and Work Experience in the Curriculum. Second Edi-
tion. Danville, IL:,The Interstate Printers & Publishers, Inc., 1972.

Optional 37 11.95 Meyer, Warren G., Lucy C. Crpwford._and Mary K Klaurens. Coop....
. dination in Cooperative Vocational Education. Columbus, OH: .

k
. Required

. . ,

55 ' ), 5.00 Cassette tape, Uthe, Elaine F., "Wayne in a Job Situation," part
II-E of The Cooperative Vocational Program.;Itistructio al Plan-
ning developed at the Michigan State University, 1972. ( equired

. youonly if u choose not to read printed case study.) .: e
..12--8 ' 0 2.00 A Guide for Cooperative Vocational Education. Minneapolis, MN:.: r/ , .. University of Minnesota, College of Education, Division of Voca-

- :. .. ,;,.

.. , ',1. 4.-
- . tionai and Technical Education, 19t9. r

*Optional 8.95 Mason, Ralph E. and Peter G. Haines. Cosperative Occupational**. - oe

el ,, Nt ... (4. Education an(Work Experience In the COrriculum. Second Edi-
tion. Danville, L: The Interstate Printers & Publishers, Inc., 1972..

..i
Optional 115 Meyer, Warren G., Lucy C.-Crawford, and Mary K. Klairens. Coop

) Charles
dination

E. Merrill
n in-on.,a1/Efinucation. Qolahlbtis, OH:

.,

Optional '13 :-'55.00 Videotape, Richardson, Donald and CharlesBeall, "Visitations,"
from the senesCoordinqing Techniques, Colorado State Board
for Community Colleges andpccu pational Education, Colorado

e-
rN.

State iJniyersity, Department of Vbcational Education, Fort ol-
lins, Colorado, 1976 ,., V

J-6 Optional 13 44.50

Optional 31,

J-9 Optional 53 2.00 ,` L A Guide for Cooperatit(VocationakEducation. Minneapolis, MN:
°University of Minnesota, College of Education, Division of Voca-

tival and TOChnical Edudation, 1969.

8.95 Mason, Ralph E. and Peter G. Haines. CooperativeOccupational
Education and Work Experience in the Curriculum. SecondsEdi-
tlon. Danville,,IL: The Interstate Prrnters & Inc., 1972.

Optional 11.95 Meyer, Warren G:, Lucy CI Crawford, and Mary K. Klaurens. Coor-
dination in Cooperative 'Vocational Education. Columbus, OH:
Charles E. Merrill PUblishing Co., 1975.

J-10 None
%.

.

100

Optional 31



1. Addison-Wesley Publishing Co., Inc.
Jacob Ways
Reading, MA 01867

2. Allyn & Bacon, Inc.
470 Atlantic Avenue
Boston, MA 02210

3. American Association of Community and Junior Colleges
4sOne Dupont Circle, Suite 410 ,-

Waspington, DC 20036 - .r
4. American ilissociation for Vocational Instructional Mate-

0 ,,nals (AAV4M)
120ofigineeririg Center
University of Georgia
Athens, GA 30602,

5. Amen can Technical Society
5608 Stony Island Avenue
Chicago, IL 60637

6. American Vocational Association, Inc
1510 "H" Street, N.W.
Washington, DC 20005

7. Associated.Press
50 Rockefeller Plaza
New York, NY 10020

8.* BruceBooks
866 Third Avenue
New YRrk, NY 10022 0

. 9. Busine-igducation Foram 1

National Business eucation Association
1906 Association Drive

' Reston, VA 22091 mg
)10. Business Education World.".

McGraw-Hill Book Co.
1221 Avenue of the Americas

-.New YOrk, NY 10020
114. Capital ublishers, Inc.

P.O. Bo 6235
Washin ton, CC 20015

12. CVE Publications ,

The Center for Vocational Education
The Ohio State University
1960 Kenhy Fjoad
Columbus', OH 43210

13. Colorado State Board for.,Community College and Occupa-
* ;' nal Educatton-

rtment 9f Vocational Education
C010 lido State University

..-'4":FJort ColIThA, CO 80521.4 , .t. k,,,,

14:3Pla....1Mar PUbjigifq
60Moli Road -.?`
Albany, NY 12205 '7

15. D'oubleday & Company:Int.'""'"-
a..,., -24t Park Avenue P

Neil York, NY 40017
16. Educational Innovators Press

P.O. MY 13052
Tucson, AZ 857b2 4

17. Educational Technology Publications, Inc.
140 Sylvan Avenue
Englewdbd-Cliffs, NJ Of632 '-

18. Educational Television Servie ..
Oklahoma State University ,"
Stillwater, OK 74074

19. Educational Testing Service
Rosedale Road
Princeton, NJ 08540

20. ERIC DocumenVeproduction gervices
P.O. Box 190 ,4

Arlington VA 22210'

1

, 7

21. Feardn Publishers, Inc. fro
6 Davis Drive
Belmont, CA 94002

22. General Learniog Press
A Division of Siriec-Burdett Company
250 James Streero
Morristown, NJ 07960

23. Goodheart-Willcox Co., Inc.
123 West TaftDrive
South Holland, IL 60473

24. Harcourt Brace Jovanovich, Inc
'-757 Third AvenUe

New York, NY 10017
25. Harper & Row, Publishers, Mc.

;10 East 53d Street
New York, NY 10022

26. Hart Publishing Co.

27.

28.

15 West Fourth Street
New Yot, NY. 10012
Holt, Rinehart & Winston, Inc.
381 Madison Avenue .
NeW York, NY 10017

Illinois Teacher of Home Economids-
University of Illinois
Illinois Teacher Office
-351 Education Building
Urbana, IL 61801

29. Indiana University Press .

601 North Morton Street
Bloomington, IN 47401

30. Industrial Commission of Ohio
Division of Safety and Hygiene
2325 West Fifth Avenue
Columbus, QH 43216

31. The Interstate Pnnters & Publishers, I
19-27 North Jackson Street
Danville, IL 61832 .

32. McGraw-Hill Book Co.
1221 Avenue of the Americas
New York, NY 10020

33. David McKay Co., Inc.
750 Third Avenue
New York, NY 10017'

R

34. McKnight Publishing Company
'P.O. Bok 2854
B1,6oMington, IL 61701

35. WiCmillan Publishing Co., Inc.
866 Third Avenue _-,
New York, NY 1002"-*

36 Maryland Center for Public Broadcasting
P.O. tiox 1975
Owings Mills, MD 21117

,s,37._CharlfsrE;Marn11 Publishing C.
N 1300 Arum Creek Drive

\ Cotumbus, OH 43216
38. th'ec.-V. Mosby Co., Inc..

11830 Westline Industrial Drive
T. Louis, MO 63141

39. National Business Education Association
Box.47
1201 Sixteenth Street, N.W.
Waspington, DC 20026

40. Natr6nal E ucation Association
120 Sixtee th Street', N.W.
Washingto , DC20036

ii

94
101

'4



41. National Science Supervisors Assoc.
c/o Kenneth W. Horn, Administrator
Denver Public Schools
1521 Irving Street
Denver, CO 80204

42. Pennsylvania Department of Education
Bureau of Vocational Education
Harnsburg, PA 17126 _

43. Prakken Publications, Inc.
Box 623
416 Longshore Drive

1.L' Ann Arbor, MI 48107
44. Prentice-Hall, Inc.

Englewood Cliffs, NJ 07632
45. The Procter & Gamble Company

,Educational Services
P.O. Box 599 '-
Cincinnati, OH 45201

46. Research Press Company
Box 3177
Champaign, IL 6\1820

47: Scott, Foresman and Company
1900 East Lake Avenue
Glenview, IL 60025

48. Silver-Burdett Company
250 James Street
MorristowneW 1002i

49 U.S Gbvernmant Prang Office'
Division of Public Documents
Washington, DC 20402

50. University Assoates, Inc
7596 Eads Aven)Je
La Jolla, CA 92037

1 University Bookstore
380 State Street
West Lafayette, IN 47906 -

52. University of Chicago Press
5801 Ellis Avenue
Chicago, IL 60637

53. University of Minnesota
Williamson Hall Bookstore
Minneapolis, MN 45455

54. Tip University Of Texas
Division of Extension
Austin, TX 78712

55. Dr. Elaine Uthe
3345 Carriage Lane
Lexington. KY 40402

56. VIMCET Associates, Inc.
P.O. Box 24714
Los Angeles, CA 90024

57. Vocational Education Media Center
Clemson University
Clemson, SC 29631

58. Wadsworth Publishing Co , Inc. '
10 Davis Drive
Belmont, CA 94002

59. STUDENT VOCATIONAL OAANIZAtIONS
Distributive Educational Clubs of America
209 Park Avenue

.. Falls Church, VA 22046

Future' Homemakers of America
2010 Massachusetts Avenue, N.W.
Washington, DC 20036

Future Farmers of America Center
P.Q. Box 15160

Alexandria, VA 22309

Office Education Association
1120 Morse Road
'Columbus, OH 43229

Future business Leaders of America
1201 Sixteenth Street, N.W.
Washington, DC 20036

Vocational Industrial Clubs of America
105 North Virginia Road. 4

Falls Church, VA 22046

I
102

L



a

,e4'

A

4 : .

r

AgOW«,.

'
«

t
0.

e."3,r
,;;:'

s A

-z"%.

r



""



FOR ORD r

This guide hg's been developed to help you, a pr er-
vice or inservice vocational teacher, understand t e
general nature and use of The Center's performance-
bast teacher education (PBTE) materials. A series of_
100 modularized learning packages focusing upon the
specific professional competencies needed by voca-
tional teachers has been developed and extensively field
tested. The competencies upon which these modules
are based were identified and verified through research
as being important to successful vocational teachinat
both tile secondary and post-secondary levels. The
modules have also been-designed sops to be suitable for
the preparation of teachers in all vocational service
areas and occupational specialties.

,Each module provides learning experienc00 that in-
' tegrate theory and practLieach culminates with

criterion-referenced asses t of the teacher's per-
formance of the specified competency. The materials,
are designed for use by teachers, either on an individual
or group basis working under the direction of one or
more resource persons (instructors).

The design of the materials provides considerable
flexibility for planning and conducting preservice and
inservice teacher education and staff development pro-
grams to meet a wide variety of individual needs and
interests. The materials ar'e intended for use'by univer-
sities and Colleges, secondary and- post-secondary in-
stitutions, state departments of education, and others in
manpower and industrial settings who are responsible
fbr the professional development of teachers and in-
structors. Further informatiort on the nature and use of
these curricular materials is contained in two slide/fdpe
presentations entitled "U and PBTE" for orienting
teachers to using The Center's ,PBTE materials and
"Overview of The Center's PBTE Program.',._' You may
wish to ask your resource person for an opportunity to
view one or both of these presentations.

Special recognition for then' roles in the development,

field testirig, and revision of this document goes to
Robert E. Norton, Associate Program Director of The
Center's Professional Development in Vocational Edu-
cation area, who was responsible for helping to write the
field-test version and for preparing this published ver-
sion; and to May Huang who helped write the first edi-
tion. Recognition is also extended to Jean Wisenbaugh,
Artist, and to other members of the Professional De-
velopment in Vocational Education staff who critiqued
the document and made helpful suggestions for its im-
provement.

Appreciation is also extended to all those outside The
Center (preservice and inservice teachers, staff de-
velopment coordiriators, teacher educators, field site
coordinators) who used this guide under field-test con-
ditions, and who provided valuable feedbackyfor its
refinement. Among the external group, special thanks
go to Dr. Harold Parady, Executive Director of tie Ameri-
can Association for Vocational Instructional Materials,
and to George Smith, Art and Layout Editor, for their
cooperation and valuable assistance in the publication
of this guide.

The Centeris grateful to the National Institute of Edu-
cation (ME) for sponsorship of this PBTE curriculum
development effort (of which the g uide was one product)
from 1972 through its completion. Appreciation is exr
tended to the Bureau of Occupational and Adult Educ0-
tion of the U.S. Office of Education for its sponsorshiq,
of training end cif the advanced testing of the modules
and this guide through the National Institute fbr,
Performance-Based Teacher Education, at ten sitesi
under provisions of EPDA Part F, Section 553. Thanks
are also due. to the eight other site§ who also partici-
pated in the advanced testing effort under NI5 and self-
sponsorship.

Robert E. Taylor
Executive-Director

' The Center for Vocational Education
1 4

1

-CCCOMER FOR voc..cnotor. entrAndid
01. Iwo Ualosay MO Cm, 1 C.10.6.4. 0 .1210

The Center for Vocational Education's mission is to
increase the ability of diverse agencies, institutions, and
organizations to solve educational problems relating.to
Individual arrow planning, preparation, and progression.
The.Center fulfills its mission by:

Generating knowledge through research.
Developing educational programs and products.
Evaluating individual program needs and outcomes.
Installing educatiortel programs and products.
Operating Information systems and services.
Conductihg leadership development and training
programs.

A
.

A
VIM

AMERICAN ASSOCIATION
FOR VOCATIONAL

INSTRUCTIONAL MATERIALS
Engineering Center

University of Georgia
Athens, Georgia 30602 ,

The American Association for Vocational Instructional
Materials (AAVIM) Is an interstate organization of univer-
sities, colleges and divisions of vocational education de-
voted to the Improvement of teaching through better in-
formation and teaching aids.
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INTRODUCTION

You are abo ut to embark on a new type of learn-
ing experle9oeone that can be exbiting and en-
joyable, as well as challenging and demanding. We
think that you'll' like the experience. If, you are a
preservice teacher, we think ybu'll be better pre-
pared because of your performance-baSed prepa-..
ration to take your place in the teaching prof
sion: If you are already a teacher, we.think you I

become an even more effective teacher becaus
of yOur performance-based learning experiences

. You'll be doing several thibbs differently, and, we
think, better. You'll still meet and work regularly
'with your fellow teachers, and with your professors
or staff development leaders (coordinators, super-,
visors), but more of your contact's will be on.an
individual and small-group basis. You'll have more
opportunity to learn by doing, to express your own
views and concerns, and to pursue your own learn.-
ngstyle and interests. While there will be, fewer, if

any, large-group sessions (e.g., lectures), there will
be much more opportunity to choose among learn-
ing activities and to pursue them at your own pace.
You'll find that you will be particiliating in learning
experiences which are directly relevant to your
needs as a vocational leacher.

As with anything else that is new or different, you
are likely to have 'questions about performerrce-

4

,.

based teacher.educatibn (PBTE). It is only natural .
to be a little bit apptehettsive or uneasy about any
signifibant change that will affect you' direCtly.
While we are confidpnt that you will like this new
approach to teache'r education, your qUestions
deserve simple end straightforward answers. This
guide has been developed specifically to answer
as many of your questions as we could anticipate.
It will also serve to explain how learning b PBTE
can be made easier and more satisfyih

This guide is designed to help orient both pre- .

service and inservice vocational teachers to pBTE..
The ,information presented ,in the guide is or-
wized in an easy-to-read, question - and - answer
format. the questions which We feel are most likely
to be of concern tosteachers are categorized under
the following two major headings:

I. Questions about PBTE inAperal

II. Questions about The Center's PBTE' Mate-
rials

Si; that we might all talk and use thesame Ian-
guage, Part Ilt eonsistof a list of PBTE Terms You
ShoU d Know. Good luck as you begin a new and II
more ndividualized approach to teacher prepara-
tion.

:

3,
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I Part I
QUEVIONS ABOUT PBTE IN GENERAL

1. What is performance-based teacher
education (PBTE)?

PBTE is an appttach to teacher preperatiori in
which the teacher is required to demonstrate
essential teaching tasks in an actual teaching
situation. Actual performance of the tasks en-

. suree that the teather has not only the knowl-
edge required, put also tha ability to perform
the. competencies (teaching skills or tasks)
that are essential to successful teaching. q

2. What are the essential teaching
competencies?

. .

A. teaching competency is ,defined as the
knowledge, skills, and attitudes necessary to

, perform a critic:AI teaching, asle(e.g., develop
a u nitpf instruction, direCt student laboratory

- experience, present iWormation with film-
',--- stripe and slides, etc.), Successful perfor-

mance as a teacher requires both a solid un-
derstanding of one's technical subject mat-

' ter area (auto thechanics, horticulture, retail-
ing, etc.) and competence in the glofessional

teaching skills and knowledge. Whjle both
typeeof learning are essential to teactAirs, in
PBTE programs, the focus is on acquiring the

.. teaching skills heeded to carry out the in,
structional process effectively. .

::'
'/*
t
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3. What 'difference will PBTE make?
There is quite a difference between knowing
about thjob and being abld to do the job. la
traditional programs, individuals may gain
knowledge about teaching and yet not de-
velop the ability to teach.. In PBTE programs,
individuals, must demonstrate their ability to
perform in an actual school situation. When a
program is not performance-based, the em-
phasis tends to be on completing courses

.; required for graduation and/or certification.

4. Is competency-based teacher
education the same. as

`performance-based teacher
education? k

ott,
Many educators tend to use these two terms
synonymously. However, other pedple distin-
guish between these two terms, ueing the
word "competency" to emphasize the fact
that learning in competency-based programs
is structured around the identified and ve'r
Hied competendes. needed by teachers. In
performance-based programs, the word
"performance" is used to emphasize the fact
that these programs require teachers to
demonstrate their ability to, perform the op-
sential competencies in an actual schootset-
ting. . . .

111
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Part 11
QUESTIONS ABOUT THE CENTER'S PBTE MATERIALS

. Who Developed
the 'PBTE. Materials?

A 5.
Education?

'4'

What is The Center for Vocational

0
The Center is a national research, and de-f.

1 veloOment organization,Which specializes in
thdevelopment and evaluation of materials
for vocational educators. Located at The Ohio
State University in Columbus, Ohio, The 'Cen-
ter developedthe PBTE materials in response
to the need for more innovative and effective
ways of preparing- and upgrading teachers'
skills.

I

6. What was they basis fot the
development of the PBTE materials?
Charged with the responsibillty *finding
ways to' improve vocational teacher- prepara-
tion, Center staff members initiated- a com-
prehensive research study to r ratify,, the
competencies which are importan Suc-
cessful vocational teaching. These cO
tencies, which were verified as important
Over 100 praclicing, vocational educators,
form,ed the basis for development of the
PBTE instructional materials.

IN 4

7. Have the materials been field
tested?
The materials have been field tee twice,
and extensively so. This is a'unique ture of
these curricular materials when compared
with most textbooks and other materials'
commonly used to prepare teachers. The
modules underwent preliminary field testing
in three cliffeffint institutions where both pre-
service' and 4nservice teachers and their in-
stnictori provided detailed feedback. After
revision, all 100 modules underwent ad-
vanced testing through which detailed feed-
back was-again obtained. Over 2,600 teachers
and $00 instructors, located in twenty differ-
ent institutions, were involved and provided
the feedback used in refining the materials
for publication.. (A list of the institutions in-
volved is given in the foreword to the mod-
u les.)

Why Were the PBTE
modules Developed?

8. What is a PBTE module
In most performance-based teacher educa-
tiory programs, leaining materials are de-
veloped and organized into some type of in-
structional package. In The Center's cur-
ricula, each module is an instructional pack-
agedesigned to cover a single teaching skill.
The package includes a series of learning ex-
periences that contain information, activities,
and feedback devices to help the teacher ac-
quire the skill.

9. Why were modules developed?
Modules were chosen as the Most suitable
type of instructional package available be-
cause

r 9.
Modules facilitate the individualization
of instruction to meet specific teacher
needs-and interests.. ,

Module; lend themselves to coverage of
a single teaching skill or competency
and, hence, becauSe of their short dura-

%ton, pFovide for more flexible use by--
teachers.

1.11. 0 2



i
In the performa'nce-hased ,teacher ducation pro-

hl .to perform effectively in actaa teaching situa-
grips, the emphasis is on developing e skills neces-
sa'

tions. .
. . ..

Modules lend themselves to a perfor-
mance objectives structure which
makes it easy fo'r teachers to determine
what they are t learn and how their
'learning will be seessed: 4*
Modules provide more options to the
teacher and instructional staff in the
selection and sequencing' of their in-
structional program.
Modules, because of their size, are much
more easily added to, modified, updated,
or discarded tharmOurses or textbooks.
6

What Are the \

PBTE, Modules Likel

10. Whatare the major parts Ofinnodule?
Each module contains ftkir majbr sections.
Sections, in the order of their appearance in

,the module,.are as follows'
Introdgction.The introduction pr
vides the frame of reference for the entir
module, i.e, relationship N other mod-
ules and the teacher 'education program,

. definition of terms unique to the module
and the inVortance oij the competency
to bedeveloped.
A u ils Module. section lists
the rmance for the mod-
ule, the resources needed, and the pre-

--requitite competencies where appropri--
. ate.

. Learning Experiences. Each learning
experience begins with an bverview. The

, overview uses graphic symbols and brief
statements to highlight and describe the
major learning activities involved in the
learning, experience and Die type of
feedback provided theliser. The learning
experiences include directions for com-
pleting the learning activities, optional

' activities, information qbeets, and feed-
back procedures and instruments. The
final learning experience always pro-

, vides for assessing the teacher's ability
to perform the given competency inyan
actual school setting.
About Using The Center's PBTE
Modules.This section provides an
explanation of how all 100 of The Cen-
ter's PBTE modules are organized, rec-
ommended procedures for their use, a
definition of terms common to all mod-
ules, and an explanation of the various
levels of performance' us- in the as-
sessment instruments con fined within
the modules. ."

01

Ea module:contains background
cation and/or practice activities, and
denionstrite the competency involv
setting.

0440
11; Why is therlioloore than

experience in'each mo
When.fearning about and de
cific competency in teaching,
basic knowledge before pu
tency into use. In most modu
or two learning experiences
provide the necessary bac
edge about the teaching c
next one or two experiences
the "how" and provide an op
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to practice .or apply the competency in a
simulated' situation. In some cases, Lback-
ground knowledge and practice acLities
may .14 combined wit it a single learning.
experie)ice. The final learning experience al-
ways requires performing the competency in
arractual spool setting.

12. Why do the modules have optioRal
activities?
Optkonal activities are designed to supple-
ment and enrich the required learning ex-
periences. Their purpose is toprovide more
choice, greater flexibility, and additiorfal op-
portunities for those who desire to further
their learning. In addition, you can design
additional optional activities of your own as
appropriate.

13. Why are the modules
self-contained?
Most of The Cepter's.modules contain all the
materials you will needle order to make them
easier for you to use. Teachers who used ear-
lier versions of the modules indicated they
often experienced difficulty in finding outside
resources. Hence, to reduce frustration -and
increase study efficiency, nearly all of the
41todules now contain all the essential back-
ground knowledge you will need in the form
of' i nformation sheets. To 'provide for enrich-
ment end reinforcement, most modules also
suggest optional outside references favour
consideration.

a

I

14.

14. How Many modules are there in The
Center's PETE program?.
One hundred modules have been.developed!
They have been clustered into ten categories
according to professional skill areas, and the
covers have been color-coded for easy refer-
ence as'follows:

Category Title Color
Code

No. of
Modules

A Program glanning, . Red
Development, and
Evaluation

B Instructional Planning Yellow 6
Itistructional Execution Turquoise 29

D Instructional Evaluation Lime 6
E instructional Management Orange 9

Guidance Gold 5
G School-Community Relations Rust 10rH

Student Vocational Light bold 6
Organiza 'tion

Professional Role and . Gray . 8
AS. Development

J Coordination of Cdoperahve Green s 10
Education

TOTAL 100

It. Why are different coverand internal .

colors used?
Each category of modules has a different
cover color to add variety, and to aid users in
qiiickly identifying the category to which a
module belongs..Each category of Nodules
also has a second color which is used inter-
nally with different degrees of screening to
improve the appearance and effectiveness
of the illustrations, overviews, samples,' and
figures. A color tab appears on the margins of
each page of each learning experience to aid
the user in locating a specific learning ex-
perience. .Seledted cOlumns, of the varioub-

.checklists are also shaded to indicate the ac-
ceptable levels of performance.

^ 16. What is the purpose of the
illustrations?
You will find the modules contain a' consider-
able number of illustrations and other graph-
ics. These have been included for several im-
portant reasons. First of all, they serve to
break up the printed copy, making the miad-
pies easier to read and visually more appeal-
ing. They further serve tb add variety, interest,
and some humor to the topics covered.
Perhaps most important, the illustrations are
usecito eerighasize key points and increase

1
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'the visual impact (a picture is 'worth a
thousand words) of the materials.

number of different characters are used
throughout the 100 modules to serve some
specifiOunctionw Let's let therri-siceek for
themselves-, .

The illustrations would not be complete without
teachers. Let us show you the tnany vocational
teachers who you .will find explaining, guiding,
demonstrating, and otherwise actively going about
the teaching-learning process.

We ate the people who will try to provide you with
visual explanatory information, guide you through
the learning_ activities, and make you comfortable
as you use the modulei. In the thodulei, you will
see us in the .introductions and in the-. inforihation
sheets. You will come to recognize us as the charac-
ters who "narrate" the text.

Nor "would the job becomplete if we did .not
duce you to the various student characters who you
will also find in the illustrations. After all, it is the
improvement of the instructional program for our
secondary and post-secondary students that is our
ultfmate goal in PBTE.

How &the Modules Be Used
:MostEffectively?

17. Do I have to complete all the 100
moddles?
No. The number of modules you will need to
take depends upon yo it previous experiende -

. and your present competency in teaching,

10V
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Even the number of learning experiences you
need to go thrINgh in each module is flexible.
All of the modules have been designed tO
allow for a tailor-made program that meets
your specific needs and interests.

Who decides how many modules I .

must complete?
You and your resource person(s) (the instruc-
tor,"prbfessor, supennsor, staff development
coordinator, or other person-.responsible
for your instructional 'program) will decide
which; and hoytmany,mociutes you need to
complete. (See the back cover' f this guide or
a copy of the Vocational Teapher Compe-
.tency Profile for a listing of /the lop titles
available.) Inmost cases, instructional and
certification4equirem'ents have been estab-
lished in your college/university and state.
With the help of your resource person(s), you
will first assess your present teaching skills
with regard to these requirements. This will
'help you identify and decide which, and how
many, modules yoti need to' take.

19.. Who will be my resource person(s)?
Your resource person(s) can be a professor, '
cooperating teacher, an instructional super-
visor, an administrator, a state sUpervisor, or

4 other qualified person who is responsible for
guiding and helping ybp in planning your
educational program. The modules are not
!designed totally self-instructional; your
resource P on(s) should be contacted for
assistance enever you need help in com-
pleting a module. The resource person is a

very important facilitator in any successful
PBTE prram.

20. 'Do I have to take modules in a
certain sequence?
Most modules have been designed as self-
contained learning packages, and you can
sequence them according to your own needs
and interests. However, there are prerequisite
competencies for certain modules. In these
cases, fulfilling the prerequisite requirements
helps you to successfylly complete the mod-

s ules. (See the inside beck :cover of this guide
fora graphic illustration of the competen-
ciesby, module numberthat are 'pre-
requisite to others.)

21. How much time is required to
complete a module?
The time requirement varies frog, module to
module, individual taindividual, and situation
to situation.' The .range of time required to
completes particular learning experience
varies from about one half hour to two hours.
Since most modules consist of three-to five
learning experiences, most modules will take
somewhere between two to ten hours to
complete.

In The Center's approach to 213)1'E, the teacher
educatOr is actively involved as a resource person and
advisor.

22. Will I need other written resources
when I take.a module?
Generally not. Most modules are self-con-
tained, but some outside resourCes are re-
quired and/or recommended foFthe purpose
of providing essential or optional (enriching
and reinforcing) learning activities.
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23. Can I team up with others to work on
the same module?
Yes. Ai a matter of fact, you can.probably get
more 'out of some modules by working with

`others as a team. In other cases, you may find
working alone is the best way to get the most
out ol-a module.

24. How, can rget the most out of a
module?
A strong desire to learn the competency in-
volved will help the most. In addition, you will
find observing the following guidelines very
worthwhilp.'

Since you will be taking major responsi-
, bility for your learning, you will need to

know exactly what is to be learned and in
whaf way. Therefore, be sure-to spend 'a
few minutes carefully reading through
(1)4he title page, (2) the infrOduction, (3)
the About This Modulgysection, (4) the
overviews of each learning experience,
and (5) the About Using The Center's,
PBTE Modules section. Thorough un-

,derstancling of thse parts is essential.
Since modutariz learning is -mostly
self-directed, you need toldevelop self-
disdiplirfe in directing your own learning.
The best thing you can do islo make out
a. plan of action and communicate it to

. your resource person(s). A simple Mod-
ule Worksheet is shown in Sample I for.
your possible use. You might find it
especially helpful.tO make copies to usp
as you complete the first few todu4e6.
Since you have the option of not going
through all the learning experiences in
each module, you need to be-as olAective
as you can When you assess your present
competency and decide on which learn-

) ,
. ,

1

ing experiences you need to take.
' Otherwise, you may, end 'Up depriving

yourself of some knowledge or the prac-
tice necessary to master a certain coin-
petency.
Since your resource peraon(s) has the
responsibility to help you whenever you
need , assistance, you should inform.
him/her about your needs as early as
possible, so he/she will have sufficient
time to assist you or make other neces-
sary arrangements.

25., Can persons in different service
areas use the modules?
Yes. The learning experiences' have been
carefully, designed so that teachers in all vo-
cational servicelireas, at both the secoodary
and post-secondary levels, can use the mod-
ules. Furtharrnore, teachers, supervisors, and -
teacher educators from all wcational service
areas'participated in the research effort that
identified .the competencies upon which the

=nodules-,,are based.

25. Can indUstrial arts teachers,' adult
instructors, industrial trainersond*,
Manpower instructors benefit from
the use of the modules?
Very definitely. Many Of the competencies
neededbylhese persons are identical to, or at -

least closely associated with, Those needed
by vocational teachers. A number .of indus-
trial arts teachers, adult instructors, and
manpower instructors have successfully

'used th PBTE materials during the advanced
field testing.

.27. Can-teachers in general education
use the modules?
While the researq and development effort
focused upon the competencies and mate-.
riEils needed by secondary and poeg-
ondary vocational teachers, general educe.
tioniteachers already have found, and will
continue to find, many of the modules to be
applicable to their teaching responsibilities.
While most of the examples and case studies
are' drawn from vocational. education, the
competencies themselves are, for the most
part, relevant (generic) to all teachers. Spe-
cial zonsideration should be given to mod-
ules in Category B Instructional Planning,
Category C: Instructional. Execution, and
Category D: instrUctionitEvaluation.
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28. -Can experienced teachers benefit'
tram the modules? .

Yes. Experiended teachers can definitely
benefit if they mod any,of the competencies
covered by the modules. Most teachers,
through frank self-appraisal, will discover
several competency areas in which they
could improve or expand their'skills: Besides,
the nature and number of competencies in-
volved requires that Some of the competen-
Cies be obtained through inservice or grad-
uate progfams.

29. you- mention "feedback" and
"assessment"; what do they mean?
Towardthe end of each learning experience,.
you Will get .feedback on how well you are
doing. It may be in the.form of a self-check
with model answers, or a checklist for you,
'your peer(s), and/or resource person(s) to
rate your achievement on a scale. At the end
of each module, your total, performance wills
be assessed by your resource person, using
a Teacher' Performance Assessment Form
specifica0 designed, for each module.
Through this 'continuous evaluation proceSS,
both you and your resource person(s)
know how far and how well you are progress-
ing in developing the competency..

32. How will my progress be recorded
_and/or graded?

30. How will my performance be
assessed?
Your overall performance will always be as-
sessed by your resource person(s) on ,the
basis of your performance in the fihal learn-
ing experience of each module you take. II is
important that you keep a 'recOrd of yourc-
tivities and keep your resource persop(s)Well
inforhed of. your progress. A suggested
sone Progress 'Record form is shown in
Sample 2 for your consideration.

31. Why does the finallearning
experience hilve to be completed in
an actual school situation?
Sihce the modules are performance- based; it

*, is essential that teachers dentqnstrate their
ability to perform the competency in a real
school setting rather than in a simulated situ-
ation or on a paper-and-pencil test.

The record-keeping System used will vary- .

widely depending upon the type pf staff de-
velopment or teache'r preparation program in
which you' are participating.. Some Institu-
tions have been using the Vocational Teacher
Comktency Profile chalet to record progress
in module completion, while others are devis-
ing their own forms and procequres..ln some
instances, grades are given (e.g., in teachet
education institutions), rd in other cases,

NIE I ary or certificatiOn credits are awarded
(e.g., in staff development programs). For a

- . specific answer; you should directlh is ques-
tion to yofir resource person(s).

. -

., 33: Do i get to .keep the thedule?
Yes, if you have paid-for them. In a few cases,
the university 'or other educational agency
involved will supply the, materials free of
charge. Because of their content, it is ex-
pected .that you will want to keep most of
them for future reference
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SAMPLE 1

QULE WORKS Et*t

Module

Resource Peron(s) for this modulk
. .

Narrie .

I ,.,, - . ...
y4 .,, ... . 4 . ' :'

- Check off du! folrowinwstudy procedures aii:;0#..are01pinpte:
,,___:, ..,,., - ,- -z- -- ,,,-- ,-,,-,:c-,.,":::, ,-.-0 i. , Read 1.410401)1)010N.

-4' a-, , ' -,..,: '-"' ,',--,.., t l':'''',,' !,''',. : "'? ' - ..''.,:r.'-t'''''

0 --.2. Read the AsgurrtiomobuLg se,ctieo.
3., Examine the OVERVIElii.ot eachlearning'leXPIXItcP:',--

.-il,

t ._:°, ,.' ,-, '''..(.4.:i-i'V''.,,
a eflead the FINA:l4E.)(RERIE.NC:-',-, -.",,, , ..--.,,, , -
r-i

. , ..- ',N:A;

5 -Read the ABOUT USIN( T1-1, CEN7R ',Lf1E31:E.M,9:t4:LEf.. ectiori
. Complete the !oll,oring,,vith the assistance aptcOonsel.

O 6 Asses t -oh/ng, ea -competency- .,-;,,-1*, ',.- ,,,-,,,,,;,k,,

0 7. Diatiiiiiine need to cO'rnpfeteprefeodialle

0 * a Other activities 1 '. i ;-r , ' ' O''''

, - -.-... .-T -, ' ' ' -' -'" -, ''-'.4.'-',Af':,,';',W.":",ri.' 1. '', --,,, ?,,,',Let,e,,,, ., ,. , . -4.1-- ,...,

'rho folla*IM learning OX entOS Ve 1).464 .. ..,,,,-,-, .. ,...,-- ,P 1:4 ..- -.cft' --lc:- i r .'-" -2` . -,...- --.. , - ', .."z..:, -'... .. = , ...L. W ...'

0 64#01r19 ExtieqPil
0 10.--Leamingfipoience
ET 11, Learning 6perience

0 ;11,. Learning Experience IV

0 13,, Learning gxperience V

r 0 14, 'Finaftxperience

The fohOwing*fefencieetithlesqurce:PefOonc live'
___,..,..,

pealed): ...
._. .

. ,
,

-, ,, -= 2,,,..,
_ -,- ,_ , ,,,,,,, 1,,,,:,.- -,,. ,,A:-.;...: ,,a,.

__k

LI Pia? for cornpleting;learnini,act.t4itiiki,;.,

U Mile io.O0a16.resOtir`*:
Et-Aiitititt-90014olitio

F f Lk4e4rl.'',en ge'fQr FAri I EV0111 0 Er aiiiiini iii 7'''''

Er 0 tii6t1 7 .''. * f'' '.f%
' "

'%. '''..t:4. ,0 '.''. <;.....
' 4. '' - V , i.. ',: , '- - k'5',''; r, -'4*.-'..., . ,,

..
....,_..., sr,...v,,,,,...,,,.,..-2,,".,,,,,,^,IZ.,:t..1,1,,e,,,.-,,,,4.,,,..,, .LS.,,,,,

e

Permission is granted to locally reproduce this worksheet
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SAMPLE 2

PERSONAL,PROGRESS RECORD*

Performance-Based Teacher Education Program
;

Name Subject Major

Enter the date each learning procedure is completed.

Module No. Module Title

Confereno0
No 1

e:\o
`...

A4

4) 4) 4)
6 (6 e 0.9 o

c. et, p,
6' e b g ,..

t, e 4.
, 440.?.; 4". 4; ke

,..4 ,,- 4 ... , cbill
z. 1 ci-,,s, ,P g f ," E' tt, .

z--`fr''TT- 04, Is-
.., (tg-' e.., ., /, /

Resource Persons

'Permission is granted to locally reproduce this worksheet
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Part III
PiTE'TERMS YOU SHOULD KNOW

Activity:
Refers to one of the several required learning tasks
that are designed to help students achieve an
enabling or terminal objective.

Actual School Situation:
Regert to a situation in which you are actually
teaching, vocational students in a secondary or
post-secondary school. A student teacher, an in-
service teacher, or an intern would be functioning
in an actual school situation.

Alternate Activity or Feedback:
Refers to an item or feedback device which may
substitute for required items which, due to special
circumstances, you are unable to complete.

Competency:
Refers to achievement of the knowledge, skills,
and attitudes required to perform a given task.

Competency-Based Teacher Education (COTE):
Refers to an approach Jo teacher preparation in
which the emphasis is on developing specified
teaching competencies rather than on gaining
knowledge of how to teach. Many educational
leaders use this term synonymously with Perfor-,
mance-Based Teacher Education.

Enabling Objective:
Refers to one of the severe rocess-type objec-
tives that help students progre ward achieve-
ment of a terminal objective. FOr each enabling
objective in a module, a learning experience
has been specifically designed to help teachers
achieve it.

Feedback:
Refers in The Center's modules to the immediate
reinfordemedt of learning that one receives in each
learning experience through the use of model an-
swers or some type of a checklist completed by
oneself, one's peers, and/or resource person(s).

leiorvice Teacher:
Refers to a person who is already employed and
working as a teacher or instructor.

Learning Experience:
Refers to a series of required and optional learning
activities contained within each module whose
completion leads toward the accomplishment of a
single performance objective.,

Moduie:
Refers to the type of learning 'materials that are
developed for most PBTE programs and organized
into modular (package) form. Modules vary widely
in form, length, and scope from program to pro-
gram. Some consist of a one- or two-page outline,
while others are comprehensive self-contained in-
structional packages of fifty or more pages each.
Most of The Center's modules contain all of the
essential learning material for achieving a spec-
ified terminal performance objective.

Occupationai Specialty:
Refers to a specific area of preparation within a
vocational service area (e.g., the service area Trade
and Industrial Education includes occupational
specialties such as automobile mechanics, weld-
ing, and electricity).

Optional Activity or Feedback:
Refers to an activity or item which is not required,
but which is designed to suppiement and enrich
the required activities in a learning experience.

Overview:
Refers to the first page of each learning experi-
ence in The Center's modules, with the exceptiort
of the final learning experience. The overviewuses
graphic symbols and brief statements tosi. ve the
teacher a quick preview of the major lea filing ac-
tivities involved in the learning experience, and the
type of feedback provided the user.

Peer:
Refers to a fellow teacher, aroommate, or a friend
who is used to (1) role-play a student, (2) critique
your performance, and/or (3) participate,with you
in seminar-type discussions. Whenever possible, a
peer should be a person in your own occupational
specialty.

Performance-Based Teacher Education (PBTE):
Refers to an approach to teacher preparation in
which the emphasis is on developing the ability to
"perform" (teach) in an actual school situation
rather than on the. "knowledge" of teaching. The
focus of PBTE programs is on the teacher's de-
velopment and demonstration of ,competencies
that have been identified and verified as important
to successful teachers.

Performance Objective: .

Refers to a 4atement describing desired student
performance, the conditionspunder which the per-
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lormance is to occur, and the criteria by which the
performance will be evaluated:

Preservice Teacher:
Refers to a person who is preparing for future
employment as a teacher or instructor.

' Resource Person:
Refers to the professor, instructional supervisor,
staff development leader; cooperating teacher,
administrator, state supervisor, or other person
who is respongible for guiding you and helping
you, plan and Carry out you rprofesqional develop-
ment program.

Student (In the modules):
Refers to the secondary or post-secondary' stu-
dents whom you are or will be teaching.

4

Terminal Objective:
Refers to an objective describing the competency
the teacher is expected to perform in an actual
school situation upon completing the module.

You or the Teacluttp,
Refers to the person' who is taking the module.

Vocational Teacher Competency Peofile:
Refers to a profile chart which displays, in graphic
form, the ten categories and the 100 modules that
comprise The Center's PBTE curricula. The profile
chart can be used in many ways: to inform you of
the competencies covered by the modules; to re-
cord your progress in completing modules; as
a competency transcript; etc. Your resource per-
son(s) should have copies available.

1::i2
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Prerequisite Competencies
for The Center's

Performance-Based Teacher Education Module

Modules shown before the arrow (--) are prerequisite to modules to.Which the arrow points. Module
numbers within parentheses' ( ) indicate prerequisites from other module categories.

Program Planning
Development and Evaluation

A-1 A-2o-A 3
)A-4 -4A-5

, A-6 A-9
A-7
A-8
A-10

Instructional Planning

B-1
B-2 -0- B-3,
B-4,4

Instructional Execution

C-1
(B-4)-

-*C-3
*C-4
*C-5

-6
-"C-7
*C-8
*C-9
k*C

C-
-101

A-11

Instructional
Evaluation

D-1-4-D 5 --0-*D 6
D-2
D-3
D-4

Instructional
Management

E

E-3
E-4

(C-16)-o.-E-5 "
E-6

(B -4)-* E-7
E-8
E-9C-18

C-21

(3-5)-*C-23

*C-25
C-26

'`C-27
N. C-28

4C-12-0-C-13
`4\C-14
`41/4C-15

C-16

C-19
C-20 ,

-c-22

Guidance

Student Vocational
Organization

H-3
N71-1-4
<1/4 H75

H-6

Professional Role
and Development

1-1
1-2
1-3

. 1-4 NA,
(D-6) 1-5 )'

-I-6-0-1-7-4A 8

Coordination of
(B-4) N. F-1 F-2 F-3^ Cooperative Education

\ZF-4 J-1-
(B-3)-it- F-5 -J 2

J-3
J-4 -0-J-5
J-6 J-7School-Community

Relations

G-1
G-2
G-3
G-4.
G-5
G-6
GL7
G-8
G-9
G-10

'Cotopitency in the broad areas of instructional planning. execution, .
and evaluation is required.

**Teaching experience is prerequisite

119
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Titles of The Center's
Performance-Based Teacher Education IVIqdule<

Category A: Program Planning, Development, and Evaluation
A-1 Prepare for a CoMmunity Survey
A-2 Condatt a Community Survey
A-3 Report the Findings of a Community Survey
A-4 Organize an Occupational Advisory Committee
A-5 Maintain an Occupational Advisory Committee
A-6 Develop Program Goals end Objectives
A-7 Conduct an Occupational Analysis .
A-8 Develop a Course of Study
A-9 Develop Long-Range Program Plans
A-10 Conduct a Student Follow-Op Study
A-11 Evaluate Your Vocational Program

Category B: instructional Planning
B-1 Determine Needs and Interests of Students
B-2 Develop Student Performance Objectives
B-3 Develop a Unit of Instruction
B-4 Develop a Lesson Plan
13-5 Select Student Instructional Materials
B-6 Prepare Teacher-Made Instructional Materials

Category C. Instructional Exec
C-1 Direct Field Trips
C-2 Conduct Group Discussions, anal Discussions, and

Symposiurris
C-3 Employ Bramstorrhing, Buzz Group, and Question Box

Techniques
C-4 Direct Students in Instructing Other Students
C-5 Employ Simulation Techniques
C-6 Guide Student'Study .
C-7 Direct Student Laboratoryt'Experience
C-8 Direct Students in Applying Problem-Solving Techniques
C-9 , Employ the1Project Method
C-10 Introduce a Lesson
C-11 Summarize a Lesson
C-12 Employ Oral Questioning Techniques
C-13 Employ Reinforcement Techniques
C-14 Provide Instruction for Slower and More Capable Learners
C-15 Present an Illustrated Talk

'` C-16 Demonstrate a Manipulative Skill
C-17 Demdhstrate a Concept or Principle
C-18 Individualize Instruction
C-19 Employ the Team Teaching Approach
C-20 Use Subjeot Matter Experts to Present Informatio47
C-21 Prepare Bulletin Boards and Exhibits
C-22 Present Information with Models, Real Objects, and Flannel

Boards
C-23 Present Information with Overtiead and Opaque Materials
C-24 Present Information with Filmstrips and Slides
0-25 Present Information with Films
C-26 Present Information with Audio Recordings
C-27 Present Information with Televised and Videotaped Materials
C-28 Employ Programmed Instruction
C-29 Present Information with the Chalkboard and Flip Chart

Category D: Instructional Evaluation
D-1 -Establish Student Performance C'riteria
D-2 Assess Student Performance Kridwledge
D-3 Assess Student Performance Attitudes
D-4 Assess Student Performance Skills
D-5 Determine Student Grades
D-6 Evaluate Your Instructional Effectiveness

Category E: Instructional Management
E-1 Project Instructional Resource Needs
E-2 Manage Your Budgeting and Reporting Responsibilities
E-3 Arrange for Improvement of Your Vocational Facilities
E -4 Maintain a Filing Systelrg

E-5 Provide for Student Safety
E-6 Provide for the First Aid-Needs of Students
E-7 Assist Students in Developing Self-Discipline
E-8 Organize the Vocational Laboratory
E-9 Manage the Vocational Laboratory

Category F: Guidance
F-1 Gather Student Data Using Formal Data-Collection Techniques
F-2 Gather Student Data Through Personal Contacts
F-3 Use Conferences to Help Meet Student Needs
F-4 Provide Information on Educatidnal and Career Opportunities
F-5 Assist Students in Applying for Employment or Further Education

Category 0: School-Community Relations
G-1 Develop a School-Community Relations Plan for Ydur Vocational

Program
G-2 Give Presentations to Promote Yoir Vocational Program
G-3 Develop Brochyres to Promote Your Vocational Program
G-4 Prepare Displafs to Promote Your Vocational Program
G-5 Prepare News Releases and Articles Concerning Your Vocational

Program
G-6 Arrange for Television and Radio Presentations Conc.:lining Your

ocational Program
G-7 Conduct an Open House
G-8 Work with Members of the Community
G-9 Work with State and Local Educators
G-10 Obtain Feedback about Your Vocational Program

Category H: Student Vocational Organization
H-1 Develop a Personal Philosophy Concerning Student Vocational

Organizations
H-2 Establish a Student Vocational Organization
H-3 Prepare Student Vocational Organization Members for

Leadership Roles
Assist Student Vocational Organization Members in Developing

and Financing a Yearly Program of Activities
H-5 Supervise Activities of the Student Vocational Organization
H -6 Guide Participation in Student Vocational Organizatism Contest,

Category I: Professional Role and Development
1-1 Keep Up -to-Data Professionally
1-2 Serve Your Teaching Profession

rr 1-3 Develop an Active Persoiial Philosophy of Education
1-4 Serve the School and Comnlunity

NI-5 Obtain a Suitable Teaching Position
1,76 Provide Laboratory Experiences for Prospective Teachers
1-7_ Plan the Student Teaching Experience
1-8 'Supervise Student Teachers

Category J: Coordination of Cooperative Education
J-1 Establish Guidelines for Your Cooperative Vocational Program
J-2 Manage the Attendance, Transfers, and Terminations of Co-Op

Students
J-3 Enroll Students in Your Co-Op Program
4-4 Secure Training Stations for Your Co-Op Program
J-5 Place CO-Op Students on the Job
J-6 Develop the Training Ability of On-the-Job Instructors
J-7 -Coordinate On-the-Job Instruction
J-8 Evaluate Co-Op Students' OiT-the-Job Performancte
J-9 Prepare for Students' Related Instruction
J-10, Supervise an Employer-Employee Appreciation Event

RELATED PUBUCAJIONS
student Guide to aing Performance-Based Teacher Education

Materials
Resource Person Guide to Using Performance-Based Teacher

Education Materials
Guide to the Implementation of Performance-Based Teacher Education

For Information regarding availability-and prices of these materials contact

AAV IM
American Assdciation for Vocational Instructional Materials

120 Engineering Center Athens, Georgia 30602 (404) 542-2586


