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ABSTRACT . . . i
This guide to the use, of a 100-module series of

performance~based teacher education (PBIE) materials is  addressed. to

teacher educators, directors of staff developmert, master teacl‘ts,

. and others vith respoasibility for guiding and assisting preservice
or inservice vocational teachers in the development of’ professional
teaching competencies. There are three chapters and appended resource

materzals, all geared to'the 100 PBTE learhing Fackages, each of
which is available separately. (The materials were developed pased on
compegencies idéntified through research as teing importa o
successful vocational education teachers at both the secondary and
postsecondary levels and in all occupational areas). Chapter 1
provides a basic introducticn to PBTE and to the materials. The
second chapter deals spec:f;cally with' the resource person?’s
responsibilities relative to planninq the+teachexr®s prcgram, guiding
learning activities, and assessing teacher perfcrmange: The third: is
devoted to managing the tole.of the rescurce person. Appended
materials include (1) background information on develcpment of the
materials; (2) a master 1liét of the ten Subject categories and -~
per formance objectives for each; (3) a 1list of the 100 module titles
with their objectives and associated. perforlancq €lemente; (4) time
éstimates for complétion of the modules; (5) a list of required,
cptional, and alternate resources needed for the modules, and (6) a
copYy of the student's-guzde to use of the nodules {alsc available
separatelv). (JT). * : .
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This guide has been developed to help teacher

educators, directors of staff development, master
teachers, and other appropriate individuals with re:
sponsibility for guiding and assisting preservice or in-
service teachers in the development of professional
teaching competencies through use of The®Center's
Performance-Based Teacher Education Modules. A
series of 100 performance-based teacher education
(PBTE) learning packages focusing upon specific pro-
fessional competencies of vocational teachers has been
'developed, extensfVely field tested, and refined. The
competencies upan which the modules are based were
rdentified and verified through research as being tmpor-,
tant to successful vocational teachers at bgth the sec-
ondary and post-secondary levels of instruction The
modules are suitable for-preparation of-teachers in, all
occupational areas. — E

Each module provides learning experiences that in-
tegrate theory and application, each. culminates with
cnterion-referenced assessment of the teacher's per-
formance of the specified compétency The materials
are designed for use by teachers in training, either on an
indvidual or group basis, working underithe direction,
and, with the assistance of, teacher educators or other
qualified staft development personne! acting as re-
source persons Resource persons should be skilled in
the teacher competency being developed and'should be
thoroughly oriented to PBTE concepts and pragedures
In using these materials | ~ ’

‘The design of the materials provides considerable
flextbility for pfanning and conducting performance-
based preservice and inservice teacher preparation
Programs to meet a wide vanety of individual needsand
interests The materials are jptended for use by unwver-
siies and colleges, state departments of education,
post-secondary institutions, local education agencies,
and others respongible for the professional develop-
ment of teachers arld instructors.
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THECENTER FOR VOCATIONAL EDUCATION
Tho OVETState Unmrst} ~ 1960 Kevy Rood + Eokemins Ot 43210

v The Center for Vocational Education’s. mission is to
y {ncrease the ability of diverse agencies, institytions, and .
. 9rg |za'tions to solve educational problems relating to
individual career planning, preparation, and progression.
The Center fulfilis its mission by:
.« Generating knowledge through research.
-V o Developing.educational programs and products.
¢e Evaluating individual program needs ang outcomes.
o Installing educational programs and products.
+ Operating information systems and services._
¢ Conducting leadership development and‘tralning
programs. ’

AA
ViM

AMERICAN ASSOCIATION
FOR VOCATIONAL L 2
INSTRUCTIONAL MATERIALS
Enginedring Center -,
UnWNersity of Georgia
Atheps, Gegr?ia’30602

The American Association for Vpcational instructional

Materials (AAVIM) is an interstate organization of univer-

sitles, colleges and divisions of vocational education de-

voted to the improvement of teaching through better in--
. formation and teaching aids.
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The purpose of this guide is to assist you in usi.ng
the performance-based professional vocational

deacher education curricular materials developed.

by The Center for Vocational Education. The de-
- sign of these matertals (heremafter called “The
-~ Center’s PBTE materialsa)’ requires’ knowledge-
able, competent, professional educators to fulfill
the role of "resource person"” to the pre- and.inser-
vice teachers using these materials in developing
or imp'oving their-teaching competence.

Vaguel knowledgeable people cannot fulfill the ’

role effectively. The role of the resource person is
to provide guidance, to assist, and to evaluate as
teachers use these materials. These fungtions of
the resource person might be carried out by one or
mgre persdns, depending upon the particular sed
ting in which the curricular materials.are being
used. Ybu, as a resoyrce person, might be a
teacher edycator on a,college campus, a supervis-
ingor master teacherinalocal school, a director of*
professional development in a post-secondary in-
stitution, a supergjor a school admmlstrator a
field resource per

assists others indeveloping teaching competence:

Some basic assumptions have been made in the
development of this resource person’s guide. The
first of these assumptions is that the decision
has been.made to'conduct a performance-based

,teacher education (PBTE) program. It is also as- -

sumed that the decision has been made touse The
er's PBTE materials, or that, at least, serious
corsideration is being given to their use in con-
QUcting this program. We assume that some plan:
_ning has been done toward implementation of the
. program’ and, of consnderable importance, that

. -

I3 -

n who works with teachers on.
. the job, or any other professional educator who.

. you will béfulfilling the fole of aresource personto
individuals: using these curricular materials. This
guude has been developed to assistyou in perform-

ing the functions of the resource person’in aﬂ

effectlve and efficient manner. |

T'he Center's PBTE rgatenals consist pnmanly of
100 performance-based vocational teacher educa- )

tion modules. Other publicafions designed to as- .
sist in implemehtation and™Wse of The Center’s
RBTE modules are the Student Guide to Using -

Performance-Based Teacher Education Materials,
Guige to the Implementation of Performance-
Baééd Teacher Education, and, Performance-
Based Teacher Edusation: The State of the Art=="
Genera/ Education and Vocational Education.

Thus resource person guide is composed of
three chapters and appended resource materials.
The first chapter of the guide provides a basic
introduction to performance-based teacher edu-®
cation and to The Center's PBTE materials.
Characteristics of PBTE are presented and dis-
cussed, and characteristics and components of
The Center's PBTE materials are presented. The.
sécond chapter of the guide deals gpecifically and
in some detail with the vesource person'd respon-
sibilities rejative to planning the teacher's pro-

gram, guiding leatning activities, and asgessmg '

teachgr performance. The third chapter is devoted
to managmg the role of-the resource person.

Appended materials are prov:ded;as resources
for your.use in work1ng with pre- and -inservice
teachers who are using The Center's PBTE mate-
rials: An overview of The Center's teacher compe-
tency research base and PBTE curricula develop-
ment is also appended to add to your knowledge
about the rrfaterlais

J(_;

.
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PERFORMANCE-BASED 1"EACHER EDUCATION

S . AND THE CENTER’S PBTE MATERI‘ALS

] - — . - — _ . « — - _ .

This section of the resburce person's guide will usefuI ln furthermg,your own knowledge and un-

. present, with brief discussions, information about derstanding of PBTE concept§ and The Center's

performance-based teacher education and about ~ PBTE materials as we!l asin communicating these

-’

3

The Center's performance-based teacher educa-  concepts to teachers and dthers with whor you '

tion materials. You should find thls information - will be working. . '
Performance-Bas@ec_i\ Teacher Educati N L.

< _ ./'v

PBTE Defined . e -

PBTR,is &n approach to teacher preparatlon in an actual ¢lassroom setting. The Center's PBTE
which the teacher is required to demonstrate es-  modules are structured upon identified and ver-
sential teaching tasks in an actual teach1ng situa-  ified teacher competencies which the learner is
tion. Actual performance of thgtasks ensures that  required to performin an actual teaching situation.
the teacher Has not énly the kaowledge required,  The curricular materials are, therefore, referred to
but also the ability to perform the conbetencres as a performance-based teacher education cur-
(teaching skills or tasks) that are essential’to suc- riculum.
cessfal teachlng =L

l

* Many traditional teacher cation courses CharaCteristics of PBTE ngrams

have tended to place emphasis on the theory.of = Regardless of the terminology preferred byindi-
teaching rather than focusing upon the specific  vidual practitioners, the preparation of the indi-

" teaching skills needed. In PBTE programs, indi-  vidual to perform’ effectively in the teaching role

", . state certification regulations have often focused

<"and attrt d esse\tlal to successful teaching.

" the identified and verified competencles heeded

"education” is, therefore, appropriate for any such

E

viduals must demonstrate their abrI\ty to perform  remains of utmostimportance. The study of widely
as teachers in an actual classroom. accepted concepts of pBTE and of many PBTE
programs has resulted n the identification of sev-
eraI characteristics of teacher education f programs

- s oa "
Conventional teacher education programs and-

on giving eachers the .necessary number of .
courses withi the proper course titles in order to graszr:tslat? c%ea(r:::tigii;?cia P?J- ,E progfam These
meet graduation and certification requirements. In $ ar

PBTE programs, the focus is upon demonstrating = © Competencies to 6 demqnstrated by the

the.specified competencies (knowledge, skills, . teacher-are-idenitified, based upon what a
téachgr’must know and be able to do. The

: ompetencles are stated as behaviors which,
The termis ‘competency-based teacher edu a8=—" " can be assessed and are shared with the

tion” (CBTE) and “performance-based er teacher at the beginning of the, program.
education” (PIBTEC)j are éﬁen used synonym Iy o Criteria to-be used in assessing each specific
by educatlor;;l leaders. Some educatorsTho d Competency are stated, including the condi-
distinguish etween the two ferms. The wor tions under which assessment will occur and
competency emphasizes the fact thatlegrning in the expected level of mastery Criteriaarealso,

campetency-baséd programs is structured around
program. .

e The.instructional program focuses upon de-
velopment and evaluatlon of the specified
compbtencies by the tdacher. .

»

by teachers. The term “competency-based jeacher

teacher . education program siructu;ed upon
teachar competerciés. - -, ot .

;

performance«based programs, the word “per- N

formance”is usedto emphasize the fact that these = ’: T American Assaclation of G oges of Teacher Educa-
P rom-Am n ocjation of Lo
programs requure teachers to demonstrate their - tion, Achieving the Potential of PBTE: Recommendations, PBTEXSeties:

ability to perform the essentral competéncies 4n  No. 16 (Washington, DC- AACTE, 1874), pp. 32-33

b '

L ~ 2 ‘ .
Ly

. . * L

which are considered to be essentlal if the.pro--~

_shared with the teacher at the start of tHe

. 7 . v
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+ e Assessment of the teaéher's cOmpetengy
uses his/her performance in the teaching
role as the primary source of evidence. Objec-
tive evidence of the teacher’s knowledge re-
lated to planning, analyzing, interpreting, or
gvaluating situations or behavior are also
considered. :

v o The teacher's rate of progress through the

program is-determined by demonstrated
competency rather than by time or course
compl_etnon :

In addmon‘ to the above essential characterns-
tics, there are several additional desirable charac-
teristics of PBTE programs. These include—

e instructionisindividualized and persanalized.

o The learning expenence 1s guided by feed-
back ‘

e The program as a whole is systemic

e Emphasis is on exit, not on entrance, re-
quirements .

e Instruction 1s modularized ‘

e The teacher 1s held accountable for perfor-
; mance

The above desirable characteristics of PBTE
programs certainly contribute toward achieve-
ment of the essentials-of a PBTE program. Many of
these have been associated with sound instruc-
tional practice for some time

- FIGURE 1 - ‘

: .- e
PBTE and Conventional Programs py g

. £
Contrasted ‘ !

From the charactenstics of PBTE progra /s, itis
evident that a great deal of emphasis.is placed
upon the identifidation, attainment, and /assess-
ment of teaching competencies. It may bé helpful
in describing PBTE programs to contrast several
features of PBTE programs with features dften
characterizing conventional teacher education
programs.

In Figure 1, chéract‘e\rﬁ§tic§ of seven aspects of
conventional vocational teacher education pro-
grams are contrasted with the same aspects of
PBTE programs These contrasts are presented as -
general contrasts between the two types of pro-
grams. It should be noted ttrat, in examining indi-
vidual conventional teacher education progrargs,
one or more of the program features characteriz-  ~
ing PBTE programs might be fourid.

You may find the further coraparisons of con-
ventional and PBTE programsshown in Figure 2to
be useful in explaining and clarifying these differ-
ences to-teachers s




FIGURE 2

LET S COMPARE PROGRAM:S

a ' e . . . S .; .G
' CONVENTIONAL ~, . - CopBTE - s L
MATERIALS/PROGRAMS o MATERIALS/PROGRAMS ;
1. CONTENT-BASED . . ... L COMPETENCY-BASED
2. TIME-BASED e PERFORMANC§~BASED }~;
3. GROUP PACED *.:  INDIVIDUALLY PAGED. ’

4. GROUP NEEDS. ™ : % | INDIVIDUAL NEEDS | T
-5. DELAYED FEEDBACK = i1 - . IMMEDIATE FEEDBACK.,  °
-6. TEXTBOOK/WORKBOOK if - MULTEMEDIA MATERIALS . ..
7. COURSE QRIENTED \1[ MODULE ORIENTED - .
. 8. CLASSROOM-BASED - 4. FIELD-BASED -
9. INSTRUCTORS ° C YT RESOURCE PERSONS - K
10. GENERAL OBJECTIVES '~ SPECIFIC OBJECTIVES
11! SUBJECTIVE CRITERIA_ - € " OBJECTIVE CRITERIA - :
« 12."NORM-REFERENCED _’z CRITERION-REFERENCED .
L 4 1 ¥
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The Center’s PBTE Materials \ . : _
. - T — : )

The Center for Vocational Education, The Ohio
State University, has developed a perfarmance-
based vocational teacher education curriculum.

especially designed for use in implementing pre-.

service and, or inservice PBTE programs in voca-
tional education These PRTE curricular materials.
developed under sponsorship of the National Instt-
tute for Educatlon and USOE, congst of 100 pro-
fessional vocational teachereducation modules, a
student guide, a resource person guide, an im-
plementation guide, and a state-of-the-art report

The developmenf of the materials involved three
major phases (1) identificatyon of important teach-
Ing competencies (research base), {2) develop-

. s
* ¢

e 1‘
i

m{ant of curnicular materials, and (3) testing and
rewsuorL of materials These three developmental
phases. followed by a dissemination phase, are
%rre fully described in Appendix A, Development
f The Center's Performance-Based Teacher Edu-
capien Malerials

The Center's PBTE curricula program ts a com-
plex instructional system It 1s designed for the
|mg§lementat| of performance-basgd vocational
teagher educatioy for all service areas, at both the
preterwce and indérvice levels The system s pre-
sented in this section with a brief desgription of
each of its five important characteristics

i
~ |
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Characteristics and Advantages ..
of the Program , )

There are five unlque characteristics and‘advan-
tages inherent in The' Center’s RBTE program.

First, learning materials in the system are de-
veloped and or§anized in the ‘form of individu:

altzed packages, or modules, each of whichhasas |

s/ase one orLrhore af the. 384 verified competen-~
By basingthe modulés on theverified compe-
tencres there is solid assurance that the modules
represent the agtual competencies needed by vo-

“cational teachers. . ’ . g\z
Second, the program is designed to’ maximize

individualized instruction. All of the'modulgs have
been developed so as to allow for tailor-made pro-
grams to meet teachers' indiyidial needs and
interests. Pre- and inservice teachers, with the help
of their resource persons, can decide on the total
number of modulés they need_to take, and on the

sequence and pace in which they cays-t—develop,

the required competencies.

Third, the instructional system has heen de-
signed to provide teachers with immediate feed-
back after each learning experience. Explicit
Criterion-referenced evaluation devices are used

one’s service area). Sometimes, additional outside
references are suggested as optional teadings to

. supplement-a‘nd enrich the Iearner‘s-experiences.

Esééntial Elements of the System
Defined-

. .
~ . Many important elements -undergird The Cen-
ter's PBTE curricdla program. Four of-them are
essential to successful implemé&ntation of the pro-
gram: modules and related materials; trained re-
gource persons; resource center and school set-

|ng — . "

Modules and related materials—Basucally,
module is a 4nit of learning. It includes a set
of activities intended to assist in the teachef's
achievement of a teaching competency specified
in the form of a terminal objective. Some modules
focus on finite teaching.competencies that ca®t be
achieved in a short time, whereas others are broad
in scope and require longer periods of time for
completlon

Although the scope, size, and content of each
module vary, with its terminal objective and setting,
its format is standardized into four major compo- -
nents. (1) Introduction; (2) About This Module, (3’

to assess teachers’ progress and final perfor- * About Using The Centers PBTE Modules and (4)

mance: This provides teachers,'with timely guid-
ance to assrst in their Iearnmg

One of the most |mportant characteristics of the
program is that teachers are always required. fo

.~ demonstratesin an actual school situation that they

have achieved the expected competency. The final
experience in each module requires this actual
school performa ortunity to practice the

competency in simulated situations is provided,

prior to the teacher’s final performance. This helps
to ensure that teachers have sufficient preparatlon
to gradually gain competence in the|r new profes-
sional roIe in the field.

‘"The Iast but not the least mf;porta‘nt chara?:terjs-
tic of The Center s PBTE curficula program is that
almost all' of the modules are self-contained. n
most casesg, the~-modules include all the édsential
information” a teacher needs to accomplish the
expected competency, This provides great flexibil-
ity for the modules toé
individuat basis. . '
Occasronally, outside references are reqmred
when it is felt that (1) the reference is so excep-
tional or important that teachers in the field shodlid
be familigr with thé original reference,.and/or (2)
the information can best be obtained through
reading the original document (e.g., reading one's

- state plan for vocational education, or, the hand-

e used on agroup or on an -

Learning Experiences.

There Are a total of 100 modules in The Center’s
PBTE currlculaprogram They have been grouped
into ten categories and color- coded for easy refer-
ence as follows:

. , Color No. 01.;
Category |, ~ Title Code Modules-
A Program Planning, Red ®® 1
Develapment, and -
Evaluation ’ - .
B Instructional Planning* Yellow | 6
C . Instructional Execution | Turquoise 29
‘D Instructional Evaluation Lime 6
E Instructipnal Management  Orange 9
F  Guidance Gold. ~ 5- |
G School-Community Rust 10 -
Relations * . -
H  Student Vocational Lrght Gold 6
:@ -, Organization . e
I - «Professiorval Role Gray . 8
> and Development .* .
=~ J . Coordination of . Green 10,
Cooperative Educatign )
‘ . Total o . 100
R . e N

Ip addition to the 100 modules, other related
mdterials have been.developed to ensure effectwe
|mplement"tron of the program. These include
teacher competency profile, an implgmentation
guide, a resource person guide, a studentguide, a

book-for the stud'ent vocational organ.iZati_on *Q_,shdeltape preSentatlon onnPBTE and The Center’s

- “ v
o
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maferials, a slide/tape presentation on the'role of
the resource person, a slide.'tape for orienting pre-
and inservice teachers to PBTE, and a state-of;
the-art report on PBTE and PBVTE

All The Center's modules and related matenals
have been carefully deve|oped and the modules
have been rigorously tested in the figtd. The mod-
ules are a set of well-designed-units of learning,
containing reliable information and strategies to
devélop the verified teaching cornpetencaes of vo-
cational teachers. , v,

By themselves, however the mgdules cannot
produce or train competent vocational teachers;
they must-be incorporatedinto a total PBVTE pro-
- gram and implemented effectively so the pre- apd .
inservice teachers using them can accomplrsh the ®
expected competencies. Gulchng the teacher’s ef-
fective use’of the modules i1s the main function of
the resource person in the instructional system.

!

Resource persons.—A resource person is the
professor, instructor, cooperating téacher, admin-
istrator, supervisor, director of professional devel-
opment, or other person who is responsible for
guiding and helping the teacher plan and progress
through his/her educational program. In The Cen-
ter's PB'Fﬁprogram ateacher may work with more
than Bhe resource person foreach module. ,

The success of The 'Center's PBTE program de-
pends to a great extent o the effectiveness of the
resource person, working individually or as part of
ateam, in (1)guidjng the selection of, and prégress
throug h\’bpropnate learning experiences and ac-
tivities, (2) arranging Tor the teacher to demon-
strate competency in an actual school setting, and
(3) assessing the teacher's performance in" the
actual school situation. It is esséntial that the re-
source person be trained to carry out these func-

Ltions effectively.

Resource center.~—The resaurce center is an
integral part of The Center's PBTE program. |t
gives teachers access to most, if not alj,, of the
resources that are needed to complete the mod-
ules, and provides the space, facilities, and equip- -
ment whereby they can study, pIan vrdeotape their
perfQrmance, work with fellow learners in small or
large groups, and have conferences with resource~,
persons. ldeally, the resource center/ls conve-
niently located with.long service haurs. It should
be managed in order to provide the best possible
service to the users.~

- Since in The nters RBTE program, teachers
do not all study and use the resource materials and
faeilities at the same time, maintaining sufficient
numbers of -up-to-date instructional matenals is
essential. Consequently, facilitie 3 must be avail-
able for teachers for many hours

‘e

the day, and/or .,

a check-out system of matenals must be provided
. sothat teachers can sjudy and complete the learn-
ing actwities. The r

teachers must be familtag with the operational pro-

ource person as well as the”

cedure of the center in order to-be, able to use its

services effectrvely

School setting.—,—-The Center's PBTE program s
field-based rather than classroom-based. The final
Iearmng experience of all modules requires the
“teacher to demonstrate his, her competency in the
actugl teacher role; that is, to perform the compe-
tency in an actua| secondary or post-secondary
school sétting wheh he/sheis an intern, a student
teacher, or an mservrce teacher.

v

General Learning Procedure

-The pre-or msérwce teacher entering the PBTE
program is provided with a list of prescribed com-
petencies he/she needs to develop (or identifies
these competencies with the help of the resource
person). The modules covering those competen-

.Cies are then selected_The teacher can take these

modules one at atime, or can work ontwo or mgqre

" mddules simultaneously. Guided by the resource.
person, the teacher determines, ,which learning :

expenences in @ modulé he’she need to take (1.e.,
those covering skils in which the teacher I1s not
already competent).

Eath ‘module provides the teacher with back-
ground informatjon regarding the competency,'as
well as amopportunity to practice the competency

“in a simulated situation. When the teacher feels
“that he/she has adequate background and prac-

tice in the competency, arrangements are made for
assessment by the resource person in an actual

- schoal situation.

[y

Components of the Module, Intended
Purposes, and Approaches Used .

As lndlcated earlier, the-module format is stan- *

-dardized into a tile pade and four major compo-

nents: (1) Introduction; (2) About This Module; (3)"

. About Using'The Centers PBTE Modules; and (4)
Lear‘mng Experiences. These components (their

nature, fheif intended” purpodes, and the ap- -

proaches used in each) are discussed in the order
of ‘their appearance or reference in a module

Title page —The title pagelists the moduIe title, ¢

and- the module category and number.

mance terms (through the use of an actlon verb)
the competency to be accomplished, such-as'Di-
réct Students in Applying Problem-Solving Tech-
niques. Under the titlg, you will find the module
categdry and number. They help you té Iocate the

\
*

' “J,Q,\

(See.
Sample 1.) This module title spe¢lls out in perfor-.

~
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~ module in the master list, to find out 1t$ relation-
ship with'other modules, and to organize the mod-
ulesina resource center.

A\ lntroduéti9n$~The Introduction explains what
competency i1s covered In the module, and the
- importance of, or need for, this competency in

. .
. . /

effective teaching. It is designed to motivate the
teacher to wan to acquire the skill, and to estab-
Jish a frame of reference for the module. If neces-*
sary, terms related to the competency to be cov-
ered are defined Sample 2 shows the mtroductlon
’ from Module c-8. -, - r

.
At B vy

L
N
-“{

el ve ’ , . =
i;&%}_’ As vocational teachers, we are concerned with  own, and to apply problem: solvmg techniques to
Ll 'helpmg our students develop the knowledgé, the greatvarietyof 5|tu?t|or)sthey will meetn life.

skills, and attitudes they need-to live and work in
his society. One of the most important of these
abilmes 1S the. aBility to solve problems on their

T

I AN
i

T

ERI

Aruitoxt provided by Eic:
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"to apply problem- solvmg techmques. They may

Clearly, if we tell our students the right answer to -
every question, the best solution to'every probjem,’” «
we will not be giving them an opportumty to learn

‘know the answers you've given them, but it Is
questionable that, when faced with anew problem
or dectsion, they-will know how to approach it on- -
their own. .. . v

The undeflying assumption of this godule is
that developing a student's ability tp think criti-
cally (identify a problem), gather relevant informa-
tion, evaluate the evidence, assess the altefna- -
tives, etc.) is"a primary responsibility of teachers.
The learmng expariences in this module are de-
S|gned togive you the background knowledge and
experience you need to use problem-solving as an
instructional method in the classroom and labora-

tory . . ‘.




About This Module.—This component of the
module familiarizes the teasher with the, module
objectives, the prerequisites for the module (if
any), the resources needed for the'module, and

« the number(s) of the performance elements cov-
* ered in the module: (Sée S}mple 3)

The Objectives section lists the terminal objec-
tive (the competency which the teacher will be
expected to perform ip an actual school skuation)
and the enabling objectlves mcluded in the mod-
ule. .

3

‘a-

L4

L f there are competencies the teaeher should

possess to sucpessfully pursue the module, these

are listed ina Prerequisites *sectidn. Although

these competencies are listed in terms of module

, tittes, the explanatory information advises_the

. teacher that the prerequisite competencies, Reed
. not necessarily be obtained. through completing
modules, but may be acquired through other
means agreed upon by the resource person and
teacher. It should also be noted that module pre-
requisites as shown are not always absolute. Al-
thibugh the Tisted prerequisites are considered
highly desrram_urthe successful completionof a
module, there are“times when expediency de-

completion of the prereqursltes Experience has
« - shown that this is often done successfully.

. mands that the module be pursued without full <

The Resources section lists, by Iearning experi-
ence.the required and optional outsidg resources
needed in order to complete the module, with a
brief explanation of how they will Be used. This

enables the resource person to make arrange- .

ments to secure the necessary resources prios to

" the time when a teacher starts the module. (See

Appendlx E fora complete list of resources needed
for all modules.) The introduction to the resources
section gives the teacher directions for obtaining
these resources. e

The number(s) of the performance elementy
covered in thé module is given in a footnote at the
bottom of the About This Module section. Each of
the 384 performance elements identified in the

regearch phase 'of The Center's PBTE curricula

program is coded with a number_for easy cross-
reference (see Appendlx B). A

A second footnote in the Apout This Module
section directs the user to the inside back sover of

"tHe module (the About Using The Center's PBTE

Modules section) for information whictnis com-
mon to all 100 of The Cenger's PBTE modules. This
common information will need to be read only for
the first few modules or individual experiences.
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MODULE

Objectives ¢

Jorminal Objective: In anactualschool situation, direct

tudents in applying problem-solving techniques. Your

performance will be by your resource person,.
using the Teacher Perfolpance Assessment Form, pp.
55-56 (Laarning Experigncely). ~.. - - .

Enabling Objective

1 After completing the required reading, demonstrate
knowledge of problen-solving techniques and how
to use problem-solving 3@s an instructional method
(Learning Exderience 1) ° .

T a simplated problem situation, direct, or
crtique™the “direction of, a student i~ applying
problem-solving techniques (Learning Experience
)

For a simulated classroom situation, execute, or
critique the execution of, a problem-solving lesson
(Learning Experience Ii1)

LR
Prerequisites L E ,
To complete thi§ module, you must havercompetency in
developing a lesson plan If you do not already have this
competency, meet with your resource person to deter-
mine what method you will use to gain this skill Ong
option s to complete the information an practuoi ac-
tivities 1n the fotllowing module- v .

o Develop a Lesson Plan, Module B-4

~

Resources

A list of the outside resources which supplement those
contained within the module foliows. Check with your
resource person (1) to determine the availability and the
location of these resources, (2) to locate additional ref-
erences In your occupational specialty, and (3) to get
assistance in setting up activities with peers or observa- -

person may also be contacted If you have any difficulty

with directions, of in assessing your progress at any

=3 + time.

“

—

Léarhing Experience |
Optional * .

A locally-produced videotape of a teacher directing
students in applying problem-solving techniques

which you can view for the purpose of critiquing L3

that teacher’s performance
Videotape equipment for viewing a videotaped pre-

sentation involving the use of problem-solving- t5%

techniques.

Learning Experience
Required .
A peer to role-play a student whom you are directing
in applying problem-solving techniqlies, and to
critique your performance in directing hum,her in
applying problem-solving techniques If a peer is
unavailable, an alternate activity has been provided.
Optional .

Videotape equipment for taping, viewing, and self- :

evaluating your direction of the peer

Learning Experience il
Required . i
1-5 peers to role-play the students to whom you are
presenting a problem-solving lesson, and to
cntique your performance In presenting a
problem-solving lesson If peers are ugavailable, an
alternate activity has been provided. .

Optional .
. JAresource per'son to evaluate your competency in
.developing a lesson plan.
Videotape equipment for taping, viewing, and self-
evaluating your presentation .
Learning Experlencé v
Required” .
An actual school situationsn which you can direct
students in applying problem-solving t:echnlques_
A resource ger to assess your competency in

djrecting in applying problem-solving’
techniques.

\
This module covers performance element numbers 88, 89 from Calvin J
Cotrell ot al . ModeFCurricula for Vocational and Technical Education.
Report No V(Columbus, OH The Center for Vocational Education, T
Ohio State University, 1972) The 384 elements in this document form the
research base for all The Center s PBTE module development

For igtormation about the general organization of eachﬂmodule. general ¥

procedures for their use, and terminology which 1 common to all 100
modules, see About Using The Center's PBTE Modulgs on the inside
back cover ‘

.

¥




About Using The Center’s Modules.—This
component provides general information appli-
cable to each of The Center’s 100 modules: mod-
ule organization, procedures for using modules,
module terminology, and explanations of the

levels of performance for final assessment. (See_

Sample 4.

The Organization section explains in very gen-
eral terms how a module is structured and the
types of learning experiences in a module.

The Procedures section telis the teachér what ~

options he/she has for completing a module; i.e.,
how to decide whith learning experiences need to
be completed and which can be skipped; or

-+
.

‘terms used in all modules. (Terms specifi

v »

whether to attempt to méet the terminal objectivé

"immediately.

The Terminology section defines the standard
to a
particular module are defined in the introduction
orin an information sheet within a learning experi-
ence.)

The Levels. of Performance for Final Asses-
ment section further explains and clarffiés for the
teacher=and resource person the level of perfor-
mance terms used in the Teacher Performance
Assessment Form within the final experience in
each module.
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ABOUT USING THE CENTER'S PBTE . J

MODULES :

o

'

Organlzhtlon

,E h module 1s designed to help You gain competency

Inf@a partictular skill area considéred important to teach-

Inf success "A module s made up of a series of learning

ejperiences. some providing background infoymation,

prowdmg practice expetiences, amﬁrs com-

these two functions. Completing thesé expeh-

€f ces should enable you{o achieve the terminal objec-

tife in‘thefinal learming ezienence The final experience

inleach module always réquires you to demonstrate the

ski!l in anactual school situation when youare an mtern
a Jtudent teacher, or an inservice teacher.

Pracedures .
Modules are designed to atlow you to mdlv@ua 1ze your

teachereducation program You needto take only those
modules covering skitis which you do not already pos-

sess Similarly, you need not complete any learning ex- .

perience within a module if you already have the skl
needed to,complete it Therefore, before taking any
module. yoy should carefully review (1) the Introduction,
(2) the Objectives listed on p 4, (3) the Overviews pre-
ceding each\learning experience, and (4) the Final Ex-
perience Aftar comparing your present needs and com.
petencies with the information you have read in these
sections, you should be ready to make one of the tollow-
Ing decisions
e that you dd not have the competencies mdlcated
and should tomplete the éntire module
o that you are tompetent in one or moxe of the en-
abling objectlyes leading to the final |
pernence, and thus can omit that (those) learning

this time

When you are ready to take the final learning expenence
and'have access to an actual school situation, make the
necesgary arrangements with your resource person If
you do not complete the final experience successfu!ly.
meet with your resource person and arrange (1) 10 re-
peat the experience, or (2) complete (or review) previous
sections of the module or other related activities
suggested by your resource person before attempting to
repeat the final experience

Options for recycling are also available in each of the
learning experiences preceding the final exp‘enenqgi
Any time you do not meet the minimum leve! of perfor-
mance required to meet an objective, you and your re-
source person may meet to select activities to help you
reach competency*This could involve (1 completing
parts of the module previously skipped, {2) repeating
activities, (3) reading supplementary resources or com-
pleting additional activities suggested by the resource
person; (4) designing your own learning experience, or
(6) campleting some other activity suggested by you or
your resource person.

st

o

2ol

ipAlternate Activity or Feedba

Terminoclogy
Actual School Situation refers to a situation n
which you are act@Wy working with, and responsible
for, secondary or post-secondary vocational students in
a real school. An intern, a student teacher, or an in-,
service teacher would be functioning in aprqctual school - B
situation. If you do not have access to an attual school
situation when you are taking the module, you ¢an com-
plete the module up to the finaljearning experience You
would then do the final learnihg experience Jater, 1e .
when youhav\ access to an gctual schpol situation
-refers to an tem or
feedback device which may Mibstitute fof required
items which, due to special circumstances. you are un-
able to complete
Occupational Specialty refers to a spegific area of
preparation within a vocational sa@rvice”area (eg the
service area Trade and Industnal Education includes.
occupational specialties Such as automoblle ‘me-
chanics, welding, and electricity) s
Optional Activity or Feedback refers to an item
which Is not required, but which is designed to supple-
ment and enrich the required nems In alearning exper:-
ence
Resource Person refers to the person in charge of
your edycational program, the professor, insteuctor,
administrator, supervisor, or caoperatng/ supervising/
classroom teacher who is guiding yau in taking this *
madule, Q}
Student  refers to the person who jis enrolled" and
treceving instruction n a secondary orlpost-secondary
educational institution  «
VocatlonalService Area  refersto a rhajor vocational
field agricultural education, business ahd office educa-
tion, distributive edusation, health agcupations educa-
tion, home economics education,” industrial arts edu-
cation, technical education, or trade and industial edu-
cation e
Youor the Teacher  réfers to the pejson who Is tik-
tng the module, , . '

. &
Levels of Performance for Flpul Assassment .

N/A The criterion was not met because it was not *

applicable to the situation. &

None  No attempt was mage to meet the criterion,

afthough it was relevant 5

Poor .. The teacher is unatle to perform this skill or

has only very limited abiiity-to perform it

Falr  The teacher is unablé to perform this skill in an
~ acceptable manner, but has some abillty to perform it

Good. The teacher Is able to perfbrm this skill in an

eftective manner |

Excellent The teacherqs able to perform thé skillina

very effective manner \
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LearnlngeExperlenceé Each learning experi- for that experience. fhls ‘summary will help the
ence is preceded by an overview. The overview teacher decide whether he/she needs to complete
* serves as a table of contents for each learning the Iearnlng experience, or portions of it. Sample5 -
eXperience, giving the teacher a brief summary of “shows an overview from Module C-8.
what he/she will be domg fn the Iearnmg activities >

L
SAMPLE S~ - \, :
e N R .“ . ". , Cv T .
WERVIEW ISR e
T . \ - R
- . % B - - \ N St Ty “ R
. H N . , . ~™ " . 3 - "“:: -
: : . . N __OVERVIEW ".-
» . - T - n L. .
- . 'k . . L) . \ \\ M
£ After cBmpleting the required reading, demanstrate knowledge of '
oﬂ‘?'{"g problem-solving techniques and how to use problem-solving as an instruc- .
. jpctive tional method. . .
- . . . . . \4‘ - 1 :
. “Sguy . . ' . A
‘ K . v . 7 \\
e h * b ‘\‘
. oo '
- . Activity. You will be reading the information sheet, Directing Students in Applymg . :
. . Problem-Solving Techniques, pp. 6-15. /0 Y ¢
- W .
5 ‘t ) . . . ) 3 - B ’ . ﬂ’.&‘y . .
R ¢ SN I
v’ i ) . ! k4 ) . . * A v\: :/'... .
. ~ : < Y.
., N I You may wish-to view a"locallyfproduced videotape of a teacher directing Kb R
. - Optional « students |d;-apply|ng problem-solving techmques, and to cnthug that - !
. Activity . teacher’s’'performance. -, © .
. . x . . ¢ Jiﬁ‘: J o .«_\ N ) .
. " o ) . \ ’ - i ‘
. . ¢ _ * Tl ' L L T~ . .
\ e ~ 1] . . ;3?‘
.t - N # ’ .
’ " w$ “You will be demonstrating knowledge of problem-solvnng tech nlques and
~ hovgio direct sfudents in applylng these technlques by completmg the
. " Seit:obibck, pp. 17-18. .- (¢~
R e .
‘o, You willbe vvaluatlng your compet ncy by companng your,compteted ) .
) . Self-Check with the Model Answers, bp, 19, -, P .
. .o .
14 ‘ﬁ};’_)_ "
Q
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the tea%her is led
through the learhing exgerience step-by-step via
detailed directions for gach learnjng activity to be
performed. Some legfning activities provide the
teacher with the h essary knowledge or back-
ground informatio concerning the competency.

These activities nfay in¢clude— S,
e readintjan | fOfmation sheet or outsidé refer-
- + e observind an experienced teacher ,
" e viewingfa film, filmstrip, or vi otape
1 ing with peers or persons witf\m exper-

- ' ‘ &

A

rning activities give the teacher the op-

to practice or apply the omp¥tency. °

’ These activities may include—
le-playing with- peers "
e /reacting to case studies
critiquing‘videotape?‘erformance

planning in writing
e operating equipment, etc. ,
In the final learning experience, the teacf‘qer puts

this knowledge and practice towuse in performing
,’ghe competency in an agtual schoof situation.

Information sheets, self-check devices, case

’

>

studies, planning and critiquing forms, etc., are.
in€luded in the module; resburces such ag vid- -
eotapes or optional references need td be secured
through the resource person. If the activity in-
volves observation of experienced teachers and/or -
role-play with peers, the resource person also
needs to help the teacher to make the necessary
arrapngements. . »

For example, in the module Direct Students in
Applying Problem-Solving Techniques, directions
for reading an information sheet immediately fol-
low the overview for Learning Experience I. The
information/sheet is included in the module. After
the information sheet, an optional activity is sug-
gested—viewing a locally-produced videbtape. If
the teacher chooses tq complete this activity,
he/she needs to check with the resource person to
secure the videotape as well as the necessary
facilities and equipment for this activity in ad-
vance. (See Samples 6 and 7.) . .

Many.|learning experiences suggest optional ac-
tivities designed to supplement and enrich the

‘teacher’s learning experience. These can include

reading outside references, interviewing experi-
enced teachers, discussing concepts or‘concerns
with pegrs, observing skilled teachers, participat-

" ing in role-plays, etc.
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Activity

For information explaining the steps involved in the:problem:solving-pro-
cess; and descrnibing’ how to use problem-solving as an instructional
method. read the following information she\et:

. :
* «
’

Many situations in life pfesent problems that
need to be solved. A problem exists in any situa-
tion 1n which there 1s a difficulty or uncertainty
which needs some creative or logical solutidn

Problems that need solutions can arise in one’s
home life as well as on the job. For example, how -
can a'family~with a~limited income use their
finances to provide adefuately for food, shelter,
and clothing and still have funds available for rec-

.«reational purposes? How can an employee dea)

‘with asupervisor whos unknow:ngly Iratmg fric-
tion between the members of his/her staff? In

) IR 78
order to deal with these problems that arise, a
rational and organized approach is needed which
can be applied in developing solutions to theset

]

DIRECTING STUDENTS IN APPLYING
PROBLEM-SOLVING TECHNIQUES

4. examining possible solutions to the problem

5. selecting a tentative solution or alternative
solutions b N

6. testing the proposed solution(s)

7. ass¥ssing the results of the testing

The following " ample illustrates the problem-
solving approach' Mr O’Leary, a recently em:
ployed teacher, has the option of -enrolling in a
‘group medical benefits program The program hds
two plans,front whieh he may select. Mr. O'Leary
wants to enroll, but 1s unsire of which plah would
be most-suitable for his situation, -

“~First, he

analyzes the ** *

" situation in

terms of his

estimated

immediate

and future

medical .

needs and

.those of his

spouse and

children.”As <

a result of ‘. '»
this analysis, - /
" he’is ablg to ."l '
- compilealist g
of his family’s passible medical needs.
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OPTIONAL ACTIVJ T Y s o
- i, z
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B ‘_L,:r—‘ . . . ' - - -
- Your institution may have available vndeotapes showing- e:XampIes of.

{ . teachers directing students in applying problem-solving technigues. If se,
Opt|ona| you may wish to view one_or more Gf these v;deotapes You mjght also

Actlwty choaseto critique the performance of eachteacherindirecting studentsin L
\ applymg problem-solving techniques, using the criteria provided in this ‘§ i

hy

modaule, or critique forms or checklists prowded by your resource person. # g ;

Toward the end of each learning experience, the Most self-checks are in the form of essay ques-
teacher will_get feedback on how well he/she is tions (see,Sample 8), although spme modules in-
doing. It may be’in the form of a self-check with - clude self-checks in the form of worksheets to be
model answers; a model critique of a case study, completed, case studies to be reacted to, match-
or a checklist for the teacher, peer(gf, and/or re-  ing questions, etc. Model answers are always pro-
soyrce person to use in rating he teacher’'s _vided for the questiond asked in the seif%check.
achievement. Feedback devices, along 'with the -
directions for their use, are always on a separate - .
page(s) to facilitate their use. ‘

.\/ 1 ' . . ‘/’/ ) ' ‘
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» The follbwing items check your co@ehension Bf the material in the

. Information sheet, Directing Students in Applying Problem-Selving Tech-
niques, pp 6-15 Each of the five items requires-a short gssay-type re-

;
[l

sponse. Please explain fully, but briefty"and make sure you respond to all
parts of each item :

N

o

. B SELF.CHECK

edge to students

. 3y 2. if a teacher |
: solving

.
.

‘ The c%gal expe'r‘[ence of eachmodule in The Cen-
ter's curriculum always requires.the teacher to
demonstrate the competency in an actual school
situation. (See Sample 9.) There is no ¢verview for
I this experience, nor any detailed directians. It is
Jassumed that if the teacher is ready for the final

o _experience, he/she knows what is‘involved in per-

\

. o . 1 Explain why the‘problem-solvmg method of teach% 1S appropriate for teaching skills and knowl-

.
(Y

erested in lteaching students about human relatnonsh’np{by using the prvbl\em-
at technique might he/she use, and why? . ‘

"

. .

. The teacher’s performance ig_g 2d-Dyiyou,
the resource person, using the Teacher Perfor-
mance Assessiment Forrfi provided in the module.
(See Sample 10.) This assessment form lists the
criteria on which the teacher’s performance will bg
judged, and provides a s¢fe for indicating-how

.

well the teacher has Werférmed on each compo-~

forming the competency. . / nent. - ) .
] PR « - . . . . " R . . ) I
v M - e - .
' . s ?\ . . ° . . u- -
. (€) s . 22 . . . o . .
. E lC . co. v .. z -~ » i * ‘
¢ L . . = . . . .
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Learmng Expehence V.

FINAL EXPERJENéE

¢ 3

/ ! ‘ . K .A\

Terminal . Inah aétual school sltuatlon,' direct students in applylng problem-solvmg
Objective technrques A

’ " . heed .:’
As you plan your lgssons, decide v‘vhen problem-solving techniques could
“ be used effectively to aid in meeting'the lesson ddjectives. Based on tha
decision, direct studen}sin a Iyrng problem solwng techniques. This wrfr )
include— ar o~
Activity ¢ selecting, modufymg, or developmg a lesson plan whrch includes the
» use of these techniques S
¢ determining how the problem will-be rdentmed from student needs,
through dlrecjed questioni g.o ‘using & cage study - s ’
e preparing lists of quesg' sito direct s?udents during the lesson, or .
.one oy mbre case studies fpr students to vgrk with
sl,,o presentrng the 1esson to the ‘class | .

'

~

NOTE Your resource persqQn may want you to submit your wrltten lesson
plan to'nrmlhe’r far evaluation before you present.your Iessomjtmay be;
helpful for your respurce person-to yse the-TPAF from .quute §—4

Develop a Lesson Plan, to guide his/ evaIdatrm o

- N \ N ‘. b N
Arrgnge’in advance to_have your resource pers observe your Iessqn’ .’ .
presentation . . '
o L S .
Your totxcompﬁency Wi assessed by you}resource person l.klng the t
Teacher Performance. Asséssment Form, pp 55-56. _ Sof

.~ R— -
Based upo'h the criteria specufred in- thrs assessrrggnt instrument, your
" resource persommll sdetermine whether you are competent:in directing
students in applying problem-solv-lng techniques. .

N

! i
1

*For a definition of “actual schoo! §|tuat|on" see the inside back cover

Aruitoxt provided by Eic:




: SAMPLE 10 -

- ' iy ‘ o

R I T ST A S PR
ML -~ " % A LA 5; " ; .5”."‘:,( &
RN L e NIRRT, s T
0 RGeS L R N, I S AT NI T . B T L R AT
. TEACHER PERFORMANCE ASSESSMENT FORM .
s Direct Students,in Appl\ying Problem-Solvirig Techniques (C-8) L
. N L] . A ) .Nm )
- ¢ Directions: Indicate the Jevel of the teacher's accomplishment by placing A
’ _ an-Xm-the-appropriate box under the LEVEL OF PERFORMANCE head- 0w '
. ing. If, because of special circumstancgs. a performance component was ’
not applicable, or impossible to execute, place an X in the N/A box - Bescugce Persan
» —_ .
- LEVEL OF PERFORMANCE
. o !
. ) » ) &
A ‘- & .é o O‘P . fo
' . J N ‘ 3 F & & ¢ @

. 1. Theg’ntroducnon was Interedting and motivating
. a 2 Thentroduction clearly identified the purpose {objective) ; - -
. " ofthelesson ... .., ............ e e e e [:, [:, [:, [:, D D
¥ . -
v.. " 3. The objective was one which lends itself to the use qf
:¥ ' problem-solving techniques ... . e .. [:, [:, [:, [:, D D
'4 If a case problem was used, it: '

a was designed to help students meet the lesson objec-
dive Lo e e e

b was well-developed .»..........7. .. ... ......

L4

¢. included all the information needed by the-students to
work with the problem ....................... .

. The presentation included adequate directions for, and
guidance in:

a. clearly identifying and defining the problem .......
- ) s .

b. identitying all major factors involved in the problem

9." The teacher's directions and guidance were such that the
students should be able to use thesd same problem-
solving steps to soive future problems .............. [:, D [:, D D D 4

1 -

» B v

- . L . S
LEVEL OF PERFORMANCE: All items must receive N/A, GOOD, or EXCELLENT responses. !f any item
receives a NONE, POOR, or FAIR responss, the teacher and resource person should meet to determine
what additional activities the teacher needs to kcomplefe in order to reach.competency in the weak

area(s). -

-

ERIC

Aruitoxt provided by Eic
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" Chapter Il

i~ THE RESOURCE PERSON'S RESPONSIBILITIES

You, as.a resource berson, are the single most
‘important factor *in —comaucting "an effective
performance-based {eacher education program.

" Curriculum materials especially designed for

‘

PBTE programs are impprtant; a well-planned and
structured PBTE prog[fém is important; physical
resources in terms of fdcilities and equipment are
also import&nt. However, without knowledgeabje’
and competent professional educators assisting,
guiding, evaluating, interacting, and ‘helping the -
individuals pursuing the program to develap. the
desired teacher competencies, continued effective
development of teaching skills will not occur. It is
this interpersonal dimensidn, so important to the
individualizatiog,and personalization of the pro-
gram, that the resource person must fulfj!l.

In carrying out the responsibilities of the re-
source person, itis necessary to function in several
different roles. First of all, the resource person m
need to wear the hat of the advisor. In the advi_sgjé )
fole, the resource person’s respgnsibilities will--
clude: (1) interpreting the PBTE program to the
pre- or inservice teacher, (2) assisting in selecting
appropriate skills for the teacher to pursue, and
(3) assisting the teacher in determining what pre-
requisites should be pursued.

» Asecond role of the resource persan is that of
helper or facilitator. In this helper role, the re-
source person provides assistance to the teacher
whén assistance Is needed. Such assistance may
include®(1) answering the teacher's questions, (2)
suggesting additional and/or optional resoufces
and learning activities, and (3) arranging for
teacher access to materials, equipment, and teach-
ing settings when- needed. . RN

A third major responsibility of the resource per-

. son iskhat of evaluator. Evaluation responsibilities

will include: (1) interacting with the ‘teacher re-
garding the teacher's pwn self-evaluations, (2)

“helping the teacher evaluate materials or products .

produced and, perhaps, videotapes of his/her own
performances, and (3) assessing the teacher’s per-
formance of the desired teaching skill (terminal._.
objective) in an actual teaching setting. ~

\ It should be hoted that the number of functions-"

performed by you as resource person will depend
upon the structure of ‘the PBTE program with
which you aré working as well as the staffing pat-
tern employed. In some'inservice.RBTE.programs,
a field resourte person or the local director of
professional development may have the entire re-'
sponsibility for providing all of the guidance, help,
and evaluation adsistance to the teacher for the
entire program. In other program structures, part

of the respc‘)\nsibility for providing assistance to °
~ the teacher may be given by resident resource

persons or master teachers withfh the teacher's
own school. . -

- In some preservice PBTE program structures,
on-campus teachet educators may serve as re-
source persons while the preservice teachers are

0N campus pursuing a number of modules up to

the fipal learning experience (performance of the
competency in the actual school situation). A
cooperating teacher, a clinical professor, a master
teacher, or a resident resource person may then
dassume the resource person’s responsibilities for
gaiding, assisting, and evaluating #he teacher's

.performance in the actual teacher role during a

.

*

field experience program. ..

Regardless ofthe extent of your responsibility as
resoutce person, the role requires your_commit-
ment aga highly professional educatpr to promot-
ing and imprgyi%the'teaching profession. You
can do this by prdviding guidamce, assistance,
and professional judgment in helping other§ de-

*"velop the desired level .of professional compe-

tency. >

This ‘section of the resource person guide ‘is
designed to help you function effecfively as a re-
source person. Responsibilities of the resource
personare discussed more fully in relation to each
of several functions of the résource ‘person, and
techniques and:procgdures are suggested to as-
sist you in the resource person’s role.

-~

-
¥
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Planning the Teaoher’s Program | L

. . H

Teachers entering into a performance-based
teacher education program may very well find the
concepts quite new and different from those of the
subject-centered group-oriented types of instruc-
tion te which they have been accustomed. You
may be the first to explain the program to the
teacher. If not, teachers still are IIke?Iy to have many
ques#ons about the program as sejve as re-
source person to them. You will a S0 need tor as-

. sess the needs of each imdividual teacherorofthe

group relative to the planned program,-and then
help the teachérs plan a program of competency

- development

.

__Interpreting the Program forthe Teacher

_ One of the first questlons a teacher is slikely to
ask is “What is PBTE?" The, Student Guide to
Using Performance-Based Teacher Education Ma-
terials (Appendix F) has beendeveloped to answer
that question and many more questions about
PBTE, modules, and how to use them. You should
see‘that each of your teachers has a personal copy

\?f the student guide. A color slide/tape presenta-
i

on has also been developed to assist in orienting
preservice and inservice teachers to PBTE and the
curricular materials. e

You should also provide materlals that explain
your specific program of PBTE. Will the teachers
be required to complete an entire PBTE program
ofspecnflegi modutes? s therea cluster of modules
that is being substituted within an exrstmg course
structure to fully or partially replace conventional
instruction? What modules.are required of every
teacher that is, what modules form the basic

“core” of the PBTE grogram or of your course?
What modules’ are optional? When do they start
takinggu odules? Where? How long does it take?
How dd they test out of modules? How will they be
graded?

Answers to these and many more questlons
mustbe providedfor your teachers ip yourspecific

' . program and setting. A description of your pro-

gram or course, including graphic explanations,
will help you to interpret your program, the teach-
er's role, and your role to your teachers. A Guide
for Implementing Performance-Based Teacher
Education Programs is available to help teacher
education planngrs design PBTE programs and
develop answers to these.questions.

.

Asséssing the Teacher’'s Needs

" Whether you are incorpordting modulés within
your exlstrng course structure or within a spe
cifically designed PBTE program, some degision,

. " ~

-

. ’2@5 © NS

"and

- »
will need to be made concerning which modules

specmc individuals should take and, perhaps, the
order in whichr they should be pursued. Ina preser-
vice PBTE program, you may be able to assume
that most of your teachers will need all of the core
or required modulés and, with few exceptlons

should probably pursue the modules in an estab-
> fished sequenceg idéntified in the program or

‘course description.

For inservice 4eachers and.some preservicé
teachers, such an assumption may not be true ,
at all, for the individua

through on-the-job teaching experiente and prior
prepération for teaching. You will need to assess
each individual’s need for the required competen-
cies and, if appropridte, the individual’s need for
the optional competencies avallable through your
program

As a preInmmary mdncatnon of competenmés
whichiindividuals might aIready possess, you can
ask teachers to review the listing of. competencies
or modules in your course description, or PBTE
program description,and to check those in which
they feel they have some degree of competence.

.~/ You may then, through questlonmg determine the

nature and extent of experience or trarnlng they
have had in order to heIp them decide whether to
Attempt to “test out” of these modules

A listing of module titles, accompanred by the
enabling objectlveS' and the terminal objective for
each module, is included in Appendix C. You and
the teacher should examine the objectives for
each module in question to gain additional insight
and further eprangtlon of the nature of the per-
formance l’equired n the’ modute.

Beforeafinal de0|3|on is made that an mdwudual
is to attempt to test out of amodule without taking
the module, you should direct the pérson to

examine closely the ¢riteria on the Teacher Per-- 7,

formance Assessment Form in the final Iearnlng

may have’ devel oped
. adequate competence in’ several teacher tas 3‘

¢

experience of the moduie in question. When you *

make it.clear«that these. are, the criteria.against
which his/her performance will be jutiged; there
should be little questlon in the teacher’s mind re--
garding his/her readingss-to perform the compe—
tency satrsfactorlly

s o

Selegting 4 Program of Competencps

)

odules - ,

A presenvice PBTE' program may be rather
rigidlystructured withlimited latitude for selection

“ of thg sequence of mo‘dules to be taken. More

C‘,‘ . ¢

’




flexibility will likely be available for the inservice
teacher who will have some degree gf compétency
Inanumber of areas and, therefore. less need fora
sequence of prereqwsﬂe modules

In helping tnservice teachers select aprogram of
modules, you should build on their interests and
what you know about-their teaching strengths and
‘weaknesses. You should try to start with a module
that is likely to yield quick returns in terms of im-
proved teaching and satisfaction on the part of
the teacher -Forexample, If the teachers lesson in-
trodugtions are Weak (or missing) and students
display a lack of raterest and enthusiasm,. then
Module C-10, Introduce a Lesson, may be a good
place to start, perhaps followed by Module C-12,
Employ Oral Questioning Techn/ques

These modules should then be listed on the Per-
sonal Progress Record contained in the_student
guide (see Appengix F, Sample 2). These modules

‘Would be followed by othergugh priority modules,
" and then. perhaps by modules required to com-
plete a core of competencses

As*modules are selected for an indvidual's pre- *
gram, it 1s important that. prerqulslte competen-
cies for each module are considered and included
in the plan. Prerequisite'competencies, in termsof
other Center modules, are shown in chartform for
all 100 modules (see inside back cover of the stu-

dent guide, Appendix F) to aid 1n quickly identify- *

ing prerequisites for any oné or more modules.

Effort has been made to maximize flexibility in
planning PBTE programs by designing modules
with as few prerequisites as possibte. Some
sequencmg ‘of modules is required, however, to"
avoid repetition of learning experienees amorig

Guiding the Learning Activities

clos€ly related competencies, and to effectively
relate to, and butld upoh. more basic competen-
cies It should be emphasized that. aithough pre-
requisites are shown in terms of module numhers,

competencies that teachers possess should be-

recognied regardless of whether they were de-
vetoped through mddule use or by other means of
instruction. #

You should make a copy of each teacher's pro-
gr&m for your use In manitonng and recotding
prgress as you work with himher. You may gain.
somemdjcatlon of the time reqwred to complete
each module by examination of the time estimates
. -determuined for the field-test version of the modules
~(see Appendix D). Remember, twq or more mod- .
ules can be effectlvely pursued by &?eacher at the
same time This is especially true for closel
lated modules such as Write a Lesson Plan, Intro-
duce a Lesson, and Summar/ze a Lesson This
enables the teacher to attemipt to test out on these
two or more\competenmes in one actual school
performance} 4 )

~

The competencles In your PBTE program may
be listed in the form of performance elements de-
rived from the 384 which serve as the basisfor The
Center’s PBTE modules. If this is the case, you will
negd t8 help teachers select The Center's PBTE
modules that deliver oh th& requiyéd performance
efements. Since’each module carnes the number
ot each- performance element covered by the
module (e.g., Module C-10,,/ntroduce a Lesson,
~covers pgrformance .element No. 100), you <an
|dent|fy the elements by matctring the perfor-
mance element number(§) in the About This Mod-
ule section with the listing of the 384 elementgin
Appendlx B of this guide.

Helping the Teacher Select .
Learning Experiénces : .

You nmay have assisted your teachers in select-
ing the- module or modules most appropriaté™to
-theirimmediate compstency needs, or you may be
helping teachers pursue a prescribed sequence of
modules Whatever the case may be, flexibility is
provided, within each module 'Tor teachers to
choose only thoselearning expernences necessary
for their specific needs. ~

.Each module lncludes a serres of enabling ob-
jectives and Jearnmg experienges leading to-the
terminal objective and\performancge ofthe compe-
tency in the actual teathipg situation:
or experience may pehgfit individual teachers to
bypass those learning experiences in which they

v

®

.EKC T
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already possess the competency specmed by the
enabling objective. In the Procedures section of
the inside back cover of each module, teAchers are
instructed to tead the introduction to the module
and to examirre the module.objéctives as a first

step in'determining how much of the module they -

really need to complete in order to develop the
specified competency. oo c

t
You may need -to encourage &dnd ass|st the
teacherin domg this, at least for the first few mod-
ules, 6r until you are assured that sound decisions
andchoices are being made. A teacher pursuing

. the module Assess Student Performance. Know/-

edge, for example, may very well say t6 you;."l
F alk) N 3
2,0 . ’
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know all about objective tests; | had a lot of prac-
tice making these-up when | was a teaching assis-
tant; therefore, | don’t need to do Learning Experi-
ence l.” .

You may ask two or three weH-chosen questions
to determine if the teacher does indeed have a firm

“ grasp of the needed information presented in the

firstlearning experience and is ready to proceed to
other learning experiences coVenng other infor-
mation oFrequurnng application of the knowledge.
Agaln it is necessary that you bg thoroughly famil-
iar with ‘the content of the module and module
resqurces in order to provide the negessary guid-
ance to the learner in selecting or omitting learn-
ing experiences.

Reading the Information Sheet

You may be able to assist learners in getting the
most out of the information sheets by suggesting
procedures to follow in studying the information
provided. A procedure for studying information
sheets which' many find effective is to (1) read
through the entire information sheet to get a “feel”
for all of the conce
information sheet,
to the self-check questno’ns or activities presented
and (3) after comparing the self-check responses
with the model answers, rereadi.those parts of the
information sheet which were not understood o
about which there were questions. -

Consulting with the Teacher on
Self-Checks and Other Feedback
Devices
Feedback activities in dule Ie'arning ex-
periences often direct the téacherto “ . . . consult

with your resource person.’ " Module desngn is in-
tended to encourage self-evaluation and to de-

* velop teachers’ skill in self-evaluating their teach-

ing performance. The majority of teachers taking
modules appear to like the self-checks and carry
them out conscientiously and successfully. How-
ever, teacher interaction with a knowledgeaﬁle

" competent professional_is often needed for rein--

forcement, clarification of concepts in the context
of the specific setting, and answering any of sev-
eral types of questions regarding the teacher’s
own evaluation.

Téachers’ need for consultatuon and discussion
will often occur when comparing their own an-
swers on a self-check with the model answers pror
vided in a learnihg experience. Questions will also
arise when teachers compare their own critique of

- @ case situation to the model critique provided. -

You should be preptired to clarify poiats that are*

unclepcand, perhaps, provide additional examples

L . -

ts presented, (2) study the ¢
ection by section,and respond\

e~ . .
~

orexplanation in terms of the specificinstructional
setting or your own particular service area. You
may need to suggest that the learner pursue op-
tional readings suggested in the learning experi-
ence, oryou may suggest other references oy ma-

" terials with which you are familiar and which give a
more in-depth discussion of the points in question.

.

Sometimes, teachers are overly critical of their
own responses; you may need to call their atten-
tion to the statement under the Level of Perfor-
mance at the end of the model answers which tells
students that their responses should have covered
the same major pointg as the model answers. The
model answers often go into much greater depth
than the teacher is required to achieve in his/her
responses. . :

Some persons_ will short-circuit part of the
needed learning activity by going directly from the .
information gheet to the model answers without
completing the self-check. Although this proce-
dure will likely result in some learning and rein-
-forceggent, much opportunity forlearning is lost by
omitting the study, review, , analysis, and synthesis
of information necessary in formulating responses
to self-check items and in critiquing case situa-
tions.:

When it becomes evident that an 1nd|vrdual

to be pursuing the full Iearnmg experience,,
but lacks the self-discipliné to’do so, model re-.

sponses and model critiques can be removed from
the module. These can then be provided ‘to: the
teacher when the teacher has presented a com-
pleted self-check which displays Jhis/her honest
efforts and ablhty Another approach which you
might-find useful js to orally pose.oother self-check
questions or situations which will make it evident
to you and to the teacher that he/she has not as-
simnlated the necessary information or concepts

Qeﬂorming with Peer Groups .

Critues of simulated performances, role-
playing, and discussions involving the use of peer .
groups are frequently suggested in module iearn-
ing experiences. Sometimes, it is not possible. or

practical, especially for inservice teachers, to have

-peers available for participation in the learning
experiences as suggested. Whenever the use of
- peers is required, alternate activities not requiring
the use Of péers-are always provided for those
finding the use of peérs impractical . .- '

Encouraging Peer interaction

" You, as a resource person, should encourage
the use of peer groups because of several advan- .
tages they offer to teachers pursuing modules, -
Teaching is largely an interactive process. there* |

_ L
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- other teachers duri nE

fore,; we should provide ample opportunities for
interaction for those preparing to teach. Participa-
tionin small groups, allowing eactxtéacher to learn
through the successes and errors of other group
members, may prove to be the most efficient use of
teacher time. since fewer practice trials are re-
quired on the part of each individual. In the same
way, role-playing activities involving small groups
allow all members to benefit from the expérience,
regardless of the specific role playedsby each
member. o,

Providing Feedback . . ¢

Indeciding whether to be present when a teach-
er’s performance is being critiqued by peers, the
.resource person will need to use professional

judgment, assessing the maturity of the groups as~

well as the nature of the performance. Critical
comments or ratings by peers could developinto a
very traumatic experience for a timid or sensitive
individual, with the outcome being a negative
rather than a positive learning experience for the
teacher. The resource person needs to be aware of
such potential situations and be ready to temper
thee tone of discussion and critiques, supplying
‘positive- feedback, support, and encouragement
as needed.A
\

Q
¢

Arranging Observation and Interview
Activities ‘

Inthe development of some competencies, such
as using oral questioning techniques, observing
the actual classroom performance of a real profes-
_sional may be the idedl learning activity. In other
cases, such as organizing the vocational labora-
tory, the chance for the teacher to interview a pro-
fessional in his or her owri laborafory is ideal. Dur-
ing the teacher’s field experignce program, you
may have little difficulty in arranging for your stu-
dent teacher to observe you and to observe and
"interview other teachers within the local school.

The inservice teacher pursuing modules may
have much less time for observation of other
- teachers because he/she is carrying a fullteaching
load. You will, therefore, need to assist the teacher
in finding worthwhile opportunities to observe
planning periods and free
periods. This help wil
the inservicetedacherdevelops a rapport with some
of the better teachefs in the local school and in
nearby-schools: Your assistance in making or en-
couraging-arrangements can help new teachers
overcome hesitancy in contacting other profes-
sionals and making their needs known. It will also
help to make such observations ea;ihterviews
nce

truly professional growth experie

1

F]

be especiallyimportant until .

For on-campus preservice teachers pugguing
modules, making satisfactory arrangements for
observation of, and inlervLews with, on-the-job
teachers prior to the field experience portion of the
program can pose more difficult problems. We
must guard against excessive disruption of aormal
school activities and demands upon the time and
hospitality of teachers in schools which happen to
be located near the caMpus. Large numbers of
individuals contacting a local teacher and school
would very quickly wear out their welcome.

Several approaches can be taken to provide ex-
cellent opportunities for teachers pursuing mod-
ules to observe or interview top teachers. Some of
these are— . .

e Make one or more videotapes of $he specific
teacher performances the teachers need to
observe. )

Make video or audiotapes of one or more indi-
viduals conducting the needed interview with
the teacher.

Bring highly competent teachers onto the
campus for interviews with large groups of
teachers concerning one or more module
learning activities.

» Arrange group field trips to one or more
nearby schoofs for observation and inter-
views., :

Use .color slides to illustrate specific_con-
siderations such as storage of materials and®
equipment in the vocatignal laboratory.

e |dentify observation and interview activities
needed in a numbeér of -modules prior to
teachers spending a week or two in the field
for observation purposes.

You pethaps can-add several more suggestions to
these which may be appropriately used in your
specific satting.

Arranging otaped Performances

Videotapes of the teacher's performances can
provide excellent feedback to the Jearner and to
you in assisting the learner to evaluate and im-
prove performance. Judicious use of microteach-

ing, focusing upon single key teaching perfor---

‘mances, can add immeasurably to effective learn-
ing and the development of teaching skills.

Many on-campus learning centers and local
schools provide videotape equipment for use in

the professional developmefit of teachers. Module ™

learning experiences often suggest videotaping
learner performances as optional learning activi-
ties. If you and your teachers have-access to video-
tape equipment, yoy are,encouraged to take ad-
vantage of this excellent teaching-learning tool.

28
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Video performances are timg-consuming fo;the‘ Reviewing Teacher‘\\lfv:ltten Products
performer, the peers who serve as the performgﬁ',s
“students,” and you as the resource person who
may need to make all atcrangements for equipment, !
space, scheduling, and analysis of the videotape  '"9

with the performer. It is, therefore, essential that > e !
videotaping be used only in those teacher perfor- ~~ Plans, proposed publicity items, aria tetter to advi-

mances in which it can provide the most effectiv. sory committee members. Teachers can easily lose
form of feedback. Using videotaping for feedbagk interest if their written work does not receive your-
on peiformances such as lesson introductions, ~ valuation-and feedback soon after it has bean
-lesson summ®ries, and oral questioning can be °°'_“p'eted- T ' 4
very effective and, thus, appropriate. However, its Quality checklists are usually provided:in mod-
usefor lesson planning, supervising studentstudy,  yle learning experiences requiring written prod-
and writing a news article would beinappropriate.  ycts, and teachers are instructed to evaluate their

Use of videotapeg for self-analysis may not be ~ OWn work with the suggestion that they see their
_new to somé. persons using modules; however, resource person if they have.questlons about 'the
some may need_more introduction to the equip-  Written product orthe evaluation. In some learning
ment and to the reality of seeing themselves on . éXperiences, the teacher is instructed to prespnt
television. You may find the use of Module C-27, his/her workto the resource person for evalu_a_tlon.
Present Information with Televised and Video- .YOU canhelp make this procedure work effect:‘\:/e!y-*
taped” Materials, appropriate for introducing O Th& learner by ensuring that when work is
learners to the equipment and its proper use. Each  {urned in, youareavdilable to check it yourself, or
individual should have the opportunity to view and 1O review and make comments on self-evaluations
hear himsslf/Ferself.on the television monitor long , Shortly after the materials are dropped in your “in
enough to ensure that the novelfy“has worn off [ POX. A r .
prior to his/her first tapir]g session. The teacher When your written comments are not sufficient, -
needs to become acquainted with that strange  and it is evident that the. individual needs more
image and voice which turns out to be r]‘rs/her own. help,then a “See Me” note canbe attached to the

Following the first ofe_or two tab.ing sessions, materials before placing them in the “out” bo_x.
you may want to give the performer the opportun- * The teacher can then make arrangements to dis-
. ity to privately view the tape\prior to discussion of ~ CUSS the activity with you. .
hisiher performance with you and/or peers. If this ‘ ’ Cl
performance is very poor and the weakness is ob- ~ Assisting with Projects and Displays
vious to the performer, you'may need to give the When module learning experiences call for the
teacher the opportunity to redo the performance  yeyelopment of a project of a display, you as the
prior to evaluation and the discussion of evalua- . resource person should make stre thatall needed
- tion forms. - materials and equipment are available, and that
Inservice teachers and student teachers may Pecessary spage is provided for the display of the
often make their own arrangements to use the ' materials developed. For example, the develop-
school’s videotape equipment for taping entire  ment of a bulletin board display for creating inter-
class sessions or specific activities for which feed- ~ est in a unit of instruction may require several
back is desired. For others, portable equipment  different types and colors-of paper and cardboard,

might be perioditally made availabletotheteacher . lettering devices, cutting equipment, colored.
and resource person. . pens, and adlace to display the finished products

for critique and evaluation. ..

The more immediate the Yeedback you provide

ir performance. This holds true for written
ormances such as the development of lesson

.

- Your scheduling of the use of videotape equip- _ o _ _
- menton campus will certainly be influenced by the *  For the inservice {eacher and ‘the preservice
availability. of the equipment and space, and any * teacher in afield ‘experience program; these re-
rules and constraints regardingitsuse. Youshould ~ quirements may. be readily found within the
be able to adapt the system of scheduling peer ~ school, and you will need only to assist them in
interactions to include sign-ups for videotaping _finding out where they arelocated and how to gain

sessions. Offen, activities suggesting the use of access to them. Many teacher edt:)yﬁan depart-
roups also suggest videotaping for ments make these materials available to individu-

small pe S

use in discussions and evaluation of.the experi-  als within te department or through the book- .

ence. . - <. *~ store. You need to make this information available
H ‘ ' ' l‘ ¢ ’ - _\\ ”‘
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to your teachers and to provide the necessary
space for display and critique purposes. You may
need to develop a schedule for use of the dlsplay
area in order to accommodate everyone's needs.

) A
Assisting Teachers in Working in College
Classrooms and with Communuty‘Groups

You may be able to.expand limited opportunities

foron-campus preservice teachers to practice or,
demonstrate teaching competencies in an actual
school situation by taking advantage of teaching-
learning settings in college classrooms. You can
help teachers make arrangements for participa-
tion in the instruction of some of their own and
other technical subject matter courses

Considerable caution should be exercised in
this situation to avoid placing teachers in a com-
pletely foreign environment resulting in invalid as-
sessments of their abilities as teachers. You may
need to approach college instructors whom you
know and in whose courses you recognize oppor-
tunities for your teachers to make presentations.
Opportunities can be sought for students (1) to
demonstrate concepts, principles,or manipulative
skills, (2) to present information through the use of
one br more types of audiovisual equipment and

. materials, or (3) to assess student performange.
Other opportunities to provide assistance should
be explored for their potential in developing teach-
ing*ompetency and in making a contrrbutlon to
the college instructor and the class.

if the competency to be practiced or dem-
onstratgd requires sustained contact with, and
consi
teaching-learning settings would not, of course,
be appropriate. ition, assistance to your
teachers shoyfd never interfere with normal pro-
gress of the £ollege class.

erable knowledge of, the students, thess - Ypu should suppleme

»

.

You can also arrange for, and encourage your
teachers pursuing modules to take advantage
the numeérous opportunities to participate in/h-
structional roles with community groups. Opbor-
tunities to try out and practice a wide range of
teaching skills are available with commynity

". groups such as Girl Scouts, Boy Scouts, ¢chiyrch
* schools, 4-H Clubs, Rainbow, hobby clubs, avoca-

tional night courses, and adult education courses.
You need to become aware of such opportunities
in your community so that you can help' your
teachers take advantage of them as they pursue
module learning experrences .

Helping Teachers‘Select Optional and
Alternate Learning Activities

" Optional Iearnmg ac‘trvmes generally appear in
Iearnlng experiences to provide enrichment and
reinforcement to the teacher. Alternate activities
are provided as substitutes for required activities
that might be highly desirable, but which may not
be feasible in some settings in which the module
will likely be used. As the resou rce person, you will
need to use your knowledge of the setting and of
the individuals’ interests and needs, and your pro-
fessional judgment in encouraging or sometimes
requiring individuals to pursue certain optional or
alternate learning activities. Of course, the best
experience will result if you can lead the individual
to personally make the.decision most appropriate
to the need and setting.

Remember that optional, situation-specific
learning activities are always appropriate, and that
ent the module activities with
readings, videotapes; slides, discussions, and
other resources which are especially appropriate
to yourteachers needs, to the setting, and to the
service area.

[y

Assessment of Teacher Performance

The Final Experience '

.

in The Center's PBTE
modules, assessment of teacher progress is al-
most a continuous process. Some of the feedback
is provided_by written modelanswers or model

As already discussed,

critiques whieh_are mmeduate,y available fo
teachers upon completion of the [earning activity.

Feedback is sometimes provided to teachefs:

through planning checklists or some other type of
checklist which they use themselves to evaluate
their lesson plans or other prepared materials. Ad-
ditionally, feedback_is often providéd on at least
one learning experience by one or more peers

and/or the teacher's resource person. .

31

"The real test comes, however, when thet acher
reaches the final experience in which he o she
must demonstrate actual ability to perform
given competency under real sehool circu
stances’, The final experience also places specual
responslbrllty on the resource person, as it is he or
she who’ must make as objective and as fair
decision about the teacher's competence as
sible: ,

. While the design of The Center's PBTE modules

helps in the objective assessment of performance,

. much judgmental' responsibility still has to be

exercised by the resource person(s) making the

T
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final assessment. The resource person must also
have the courage to insist that a teacher repeat a
learning experience, or at least part of it, jf in.the
final experience, the teacher's performance has
not been an effective (satisfactory) one. Of course,
itis best to suggest that the teacher do additional
practicing or other °preparat|on prior to demon-
strating the final experience if you can detect that
he or she is not yet ready. The-remainder of this
section addresses such issues as assessing teach-
er readiness, arranging teac performanee and
helping teachers recycle ‘

"~ Assessing Téa‘cherw_- diness

Before arrangements are made for the preser-
vice teacher, intern, or inservice teacher to dem-
onstrate his/her'.competency in an actual school
situation, the resource person should make an'in-

formed judgment about the teacher’s readiness. If

you, as ghe resource person, have been helping the
teacher and monitoring his/her progress through
the various learning activities, you should have a
" reasonably good idea of the teacher'slikelihood of
success.

Before schedullng a flnal assessment, however,
itis recommended that ashort conference be held
with the tegcher to review the teacher's progress
and potential competency level by checking his/
" her performance on previous Iearnmg expeti-

ences. This can be done by reviewing the com- -
pleted self-check(s), case study critiques, lesson -

plans or other materials developed, peer evalua-
tions or simulated performance, etc. You may also
wish to orally quiz the teacher to agsess his/her
cognitive understandmg of |mportant concepts
and principles which are basic to*performlng the
given competency in an effective manner.

" If other resource persons have also worked with

the teacher, you may want to check with them -

regarding theif reactions to the teacher's readi-
< ness. Finally, you may want to ask the teacher to

express his/her own feelings about how ready .

he/she feels. The amount of confidence, or lack
thereof, expressed will often bea good indicator of
the teacher’s abiljty to perform effectively. With all
. of these suggested inputs or with as many as are
available, you should have no difficultyin making a
well-informed decision about the teachers readi-
ness. £

°

'Arranging fof the Finel Aésessmem

Arranging, for the final assessment will usually
be vy easy for an intern, student teacher, or in-
service teacher. Except for summertime apd vaca-
tion periods, numerous classroom, laboratory, and

able: It is mostly a matter of deciding on the date,
time, and place. .

On the other hand, in the caste of preservice
teachers, the resource person often has to either
rhake the necessary arrangements or, at least, help
make- them. Resource persons usually know of
nearby schools and vocational teachers who
would be ablgrand willing to” help provide the
necessary opportunities. Another option, and in
most cases the preferred one, is that of deferring

the final experience until the individual starts hisor -

her student teaching or intern experience.

Once you and the teacher have agreed upon the
desired date and time, arrangements should be
made with the appropriate personnel and through
the apprqpriate channels. Often, previous ar-
rangements for student teaching, observational
experiences, etc., have already been made with the -
approval of the logal boards of.education, super-
intendent, principal or vocatlo}
selected vocational teachers. Th same estab-
lished channels and procedures will gormally be
adequate for setting up final expenen 6 assess-
ments. Once approval has been obtained, such
arrangements are usually . qmckly and inf r\maﬂy
made. f/ .

Using the Teé#h'er Performance
Assessment Form

The Teacher Pea;ftormance Assessment Form or
TPAF as itis hereafter referred to, is always the last
instrumentin every modaule. It consists primarily of
a series of performance-type statements which
|dent|fy the essential criteria to be used for evaluat-
ing the teacher's final experiénce. Each TRAF also
has four othgr components: (1) directiens for its
use; (2) space for recording name, date, and name
of resource person; (3) a level of performance rat- °
ing scale; and (4) a stetement of the expected level
of performance. (See Sample 10, p. 24.)

Identified by a tntle.s the top .of each TPAF has
specific directions for'its use by thé resource per-
son. The left-hand side of the form contains the list
of performance components considered critical to
successful demonstratlon of the specific compe-
tency in question. The number of criteria usually
ranges from a minimum of about 10 items to as
many as 30 or' 35 items.

On the right-hand side of the TPAF,’a IeveI of
performance scale indicates the various rat-"
ings—N/A, NONE, POOR, FAIR, GOOD, and EX-
CELLENT—that can be .given to each item. In .
order to help ensure uniformity in the ratings used,
each of the terms are defined as follows:

B

al director, and .

other school situations are usually readily avail-
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NI, The criterion was. not.met ba_;a 2o
- ot appiicable tathe situation; .« 3+

. « ity AL
.Falr . .. The teacheks’ unableto . performithis sk
- Hinan ac“ceptable mannar, but has:aome ability 4
orform it.. . i

.. The teacberis ablejo performth

. an effective manner. TREARRPER
- Excellent.... The teacher is able\to\perform thls'
skl Il inn a very effective mannerr o &

s*skmmf"“
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Observmg the Teacher’s Peri‘qrmance
and Making the Assessment

The observation of teachers who are completing
the final experience is one of the most important
tasks a resource person must complete. The final
experleﬁce of each module is the point at which
the teacher is asked to “put it all together"—the
cognitive knowledge the proper attitudes, and the
skills practiced in earlier learning experiences are
now integrated into a meaningful, realistic, and,
hopefully, very effective demonstratlon of compe-
tency .

The teacher wnII in most cases, have worked

hard to prepare herself or himself for this demen-
stration, and;ft is very important that youy as a re-
soulce person observe the total performance if at

all possible. At this point, the resource person

i s to be an “active listener/observer” and as
objective as possible, '

Although the specific situatiort and competency
to be demonstrated will influence the observation
protedure and the length of observation, several
guidelines are offered to help ensure objective and
* fair observation.

o Bethoroughly familiar with the ebjectives and
contént of the module for which the teacher is
completing the final experience. °

o Be asfamiliar with the setting a{posélble The

more you know gbout the school, the class,

the students, their regular telcher, etc., the
better you will understand the ®qyironmental
ctors which might influence th&teacher's

.- o Be surethatthe teacher knows in advance the
criteria upon which his/her performance will
* be evaluated. .
" e During the observation, try to be as unobtru-
sive as possible so that the students do not
overreact to your presence. A .

+

e Remember always that you are observing the

her's performance in order to assess the

tegcher’s skill in a given atea rather than the
tedcher as a'person. .-

+» Try to observe more than one performance at
any, given obsepvation period. Often, several
tompetencies can be assessed during one
visit or even one class period. )

After the performance or performances havé
been Bompleted, you should complete the TPAF(s)
assoon 5 possible. You may also want the teacher
. to fill out the same form(s) at the same time as a
» kind of self-asséssment. If at all possible, a confer-

ence should follow completion of the TPAF to dis-

cuss the varjous ratings given and the reasons for
them. A resource person should exercise caution,

.and use tact and much human. judgment durmg

the assessment conference.

»

. Teachers will, in some cases, be “uptight” about
performing, and some could have their anxiéty
levels raised to an unnecessarily high degree by
caustic comments or failure to offer encouraging
remarks where they are deserved. It is your re-
sponsibility as a resource person to set the tone of
the asessment conference’to’ensure positive re-
sults in what, to many, may be viewed as a very"
threatening situation. It is an opportunity to really
enhance the teacher-learner rélationship if prop-
erly handled. Above all, strive for objectivity and
fairness, while showing smcere concern for the
teacher as a person.

3 '

Recycling Teachers

If a good job of assessing readiness for the final
experience'has been done, there should be. few
cases in which a teacher does not achieve the
mintmal’level of competency the first time. How-

, ever, if the objective asséssment of a teacher's
performance irdicates that effective competency
(atleast agood rating onall applicable criteria) has
not been achieved, then you should ask the
teacher to repeat some of the module’s learning,,
activities,to do optional and/or enrlchmenttype
activities, or to complete whatever special learning
activities yoy mutually deem appropriate for re-
moving the deficiencies. \

.

-

. Before a teacher is asked to recycle, you should
always carefully'explain why you feel such action
is professionally sound and necegsary. While recy-
cling may seem harsh,treatment, in thesong run
the teacher and the professmn of teachmg will
both be better off because of your insistence on
quallty in educatlon

- -~
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~__ -Chapter III

. MANAGING THE ROLE OF THE RESOURCE PERSON

The management of a performance-based
teacher education program rests largely upon the

. shoulders of the resource person. In-fact, the re-
source person becomes the individual who, in all
likelihood, makes the program go. If you are to do
an éﬁegtjve job with all the advising, helping, and

evaluating tasks of the resource person, then the
management of this role is a critical matter. You
will need to know,about the PBTE program proce-
Mures and the content of the modules. You will also
. heed to budget your time, assess competencies,
and keep records.

Acquiring Knowledge of Program Proéedure ‘

and Module Content ... Getﬁng Ready

e

How might a resourée person become knowl-
edgeable about the program procedures and
module content? Ideally, participationin a training
workshop would be most preferred. Trainifg ses-
sions and discussions with others who have been
trained and have served as resource persons in
using these materials can also be very effective.

Regardless of who conducts the training, you
need an understanding of the 384 performance
elements, the ten categories, the}00 modules,
module structure, and procedures for using mod-

‘ules. Chapter | of this guide and the appendix -

materials are provided to help you develop this
understanding and foy use as a reference. In addi-
tion, you need to bec
terms used in all modules. For example, “teacher”
refers"to the person who is taking the module;
‘student” refers to the secondary or post-sec-
ondary vocational students who will be taught by
the teacher. o,

You will also need to have a thorough knowl-
edge of each of the modules used in you/r}wﬁ:n.

-

.+ The only way 10 gain this knowledgeAs to read

’

.

. through each module. As you read through each
module, make a list of all the resources needed—

Scheduling | '~

e familiar with the general .

textbooks, reference books, hardware, software,
AV equiprient and maferials, etc.—so they can be
made available to the teachers. (See Appendix E
for a complete list of resources needed for all
modules.) It is extremely\difficult to monitor and
provide learning experiendgs for teachers without
ali of the materials needed Yor each learning activ-
ity. Without a complete gét of the materials, a

resourge person Wwill only be guiding teachers

through an amended version of the PBTE pro-
gram. Too often, a resoufce person tries to imple-
ment a PBTE program without a thorough krowl-
edge of the contents of, or the performance re-
quired by, each module.

Therefore, it is essential that a resource person
-(1) be knowledgeable about the total PBTE pro-

<

i .

»
.

gram, (2) be.totally famifiar with the terms used in .

each module, (3) have studied each module to be
used, and (4).have acquired all of the resource
materialsrequired in every learning-activity ineach
module. Without these four elements, it will be
extremely difficult for'a resource person to-guide a
teacher through the PBTE program. Something
, more than a superficial awareness of the content
of each module is-required of a resource person.

VRS
’

N

Scheduting Modu

,ekf:ompI%yon
~ “1In the operatian of a PBTE program, one real
difficulty is the problem of comp|eting the modules

in a reasonable period of time. The independent

_. study and self-pacjing aspects are considered

ERIC

strengths in t rogram, but at some point a
teacher must be expected to have completed a
specified number of competencies. There isaten-
dency for some teachers to postpone final as-
"sessments and to allow uncompleted modules to
stack up. This poses serious problems for both the

J

IToxt Provided by ERI

‘

3

teacherand the resource berson; itsoon becomes
difficult, if not impossible, to schedule the needed

performances into the short remaining period of -

time. You, as the resource person, need toprovide _

guidance to prevent thjs from becoming a Serious
problem.

The PBTE program may be used with both pre- -

service and inservice teachers, and the resource
.person must be aware of, and sensitive to, the

33
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differing requirements of these two groups. In
scheduling time for module completion, it is im-
portant to consider the individual teacher. A mod-
uleworksheetisincluded in the student guide (sge
Appendix F, Sample 1) for use in helping teachers
set goals for module completion and to assist in
helping them move toward those goals. When 2§
teacher has established realistic target dates and -
has written them down,these-tates can serve as a
motivational force forcompletion of each module.

v

Scheduling Cons,ulta}ioﬁ Hours ..

Generally, a resource ferson will have more re-
sponsibjlities than simply monitoring the PBTE
program for teachers,/Therefore, a vitally impor-
tant aspect to consider is the scheduling of‘a re-
‘source person’s time. Since teachers may com-
plete' modules on an individualized bdsis and at
their own pace, it becomes important in the man-
agementof time that a resource person have some

/

SAMPLE 11

<

- ’ .

7 Posting a séhedule, such as the one shown in
Sample’11, in a location accessible to all teachers

- allows them to schedule themselves with a re-

seurce perspn as necessary. A scheduling stheme

. ... forboth resource persons and teachers to:use for

individual c@hsuitation and/or observation of per-
formance is’ ap important p ase in the manage-
ment of a PBTE program.

-

Scheduling and Organizing Peer Groups .

¢ When a learning activity. cells for the'i,n\!oh'/e-

. [

"n.‘ .'3

-

) i f?
control. If not, the resource person will find evety

' 4

working hour of every day devoted to advising, _ -

evaluating, and guiding teachers.. . \

Consequently, a resource per;gp_should pro-
vide teachers with a schedule”ot timés when
he/she is available for consultation or advice. In
the event that more than one person is a resource
person, time should*be scheduled in such a man-
ner that there is a resousce person avallable
throughout each working day. This maintains the
concept of individualization and self-pacing inthat
evaluation is available for teachers at all times. It
must also Be noted that, in evéry module, the final
experience glways takes place in an agtual school

situation with a resource person assessment. This

makes consultation scheduling a must for the
smooth oepration of 4 PBTE program. Sétnple 11
is suggested as a'possible device to use inschedut-
i/gg a resource person’s time,”

ment of peers {(usually 1-5 pérsons), problems can
arise in ensuring that peers are available when and
where needed, and-are prepared to participate.
One approach to this problem is to use sign-up
sheets'on the scheduling board in the resource or
Ieamin'qndenter. The individual’first ready for the
involvement of peers in.a learning activity puts up
the sigritup sheet listing his/her name, the module
number, and the learnirig experience number
which he/she is readyto pursue. A suggested date

I

and time should also be shown.
il e
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le, if the individual is ready to-demon-
strate a manjpulative skill to a group of peers as
suggested in ¥earning Experience Il of theé module
Demonstrate a ‘Manipulative Skill, the sign-up
sheet might read— - -

Mocule 7 Loartinln e

O S LN SR

0% SNE
s R P AR E Tr SN

LR RE 3

Others pursuing the module may then agd their
narfes to the list, indicating alternate times if they
canhot be available at the time suggested. When

Ty S e Sy & + o
P T IE SR, SV R AR x R b

. the required number of peers is signed up with a

time agreed upon, the next individual ready would
start a new sign-Up sheet for that learning experi-
ence. Each small group would then schedule addi-

, tional meetingé, if needed, to comptete the peer

“interaction needed by all members for that learn-
ing experience.

. This approach pJaces more responsibility for
learning upon the individual. It also makes it pos-
sible for the resource person tb coordinate fac-
tivities and to be available when needed. If youjuse
this approach, you may find it necessary tq do
some scheduling of your own to ensure that' no
oneis reglectedand that everyone has the needed
opportunities for interaction with peers.

A variation’ of thi$ approach wouJd be for the
-resource-person to identify all mqgules and learn-
ing experiences,suggesting or requiring peer in-

" volvement;~and then to schedule specific time
- bloeks for each learning experience with a spe-

-~_scified number of sign-up slots for preséenters and

observers allotted for each time block. Students
would then fillin their own names in the appropri-
ate slots as they became ready for the:learning

- experience specified. You can help ensure ade-
"qyate peer group participation if, when modules
are being used within a course structure, you re-
quire that each teacher participate in a}/&?e’cific
number of peer groups.

‘. )

Record Keep‘ﬁ\g 7

,"Scheduling Large

-group meetings on a

. class with a dua¥ load being placed upon

- o

- \ :
and,Small Groups
Angher aspect of resource person management
is the scheduling of teachers forgroupinstruction.
The PBTE program provides opportunities for a

resource person to schedule large-group instruc-
tion and small-group discussion sessions. N

The'use of large-group instruction will be most
successful if several teachers are working on a
specified number of modules. A large-group meet-

. ing can provide opportunities to discuss problems

being encountered i, the modules or to provide
additional or spefified input into the modules. A
number of questipns and concerns of teachers can
be clarified in thése meetings.

It is suggested that in the early stages of a PBTE
program, itis extremely helpful to schedule large-
ily basis for 30-60 minute
periods. After four or/five of these daily sessions,
regularly scheduled large-group meetings may be

'scheduled once a week until a program ends.

Caution should be exercised regarding the po-
tential overuse of large-group meetings. There is a
tendency on the part ‘of.some resource persons to
revert to the role of presenter of information and-
for the large-group discussion to again become a
ach-
ers—regular class requirements plus completion
of modules. If this is allowed to occur, reactions to
the class and to the PBTE program will certainly be
less than positive. ~ ., ‘

The resource pérson may find the use of small-
group discussions to be another effective means:
of clarifying points that are nét glear to teachers.

These sessions may be comprised of 2-5 gr more

teachers spending a few minutesdiscussigg some
issue or issues with & resource persop:"The re-
source person should fecognize the importance of
these informal sessions with teachers. The inter-
personal - communications they provide -for cdn
prove to be extremely valuable in the smooth op-
eration of a PBTE program.

, v

. *

°n

The progress of teachers through the modules
requires a resource person to establish and main-
taina record-keeping system that has provision for
indicating’the number of learning activities com-

. Pleted within a modulegas well as the date and

F

r

Fulr

. status of the final perfdrmance in each module.

It igsuggest‘ed'that aresource person organize a
‘riotebook which records each teacher’s progress
on each module. Copies of the Personal Progress

IToxt Provided by ERI {
.

;) . - .«

o33

Record form in the student guide (Appendix F,
Sample 2) can be used foryour regords of progress

within modules as well as for the teacher's own

records. - 0 | -
£ .

A record-keeping system that enables the re-

- source person to reco;d'the ledrning experience
completed, the date completed, and the quality of
the final performance—whether satisfactqry (S) or
unsatisfactory (U)—can be extretnely vatuable in

LY

N
U

?

“




. monitoring the progress each teacher is making'

through the PRTE program.

The Vocationdl Teacher Competency Profile

‘ found onpp. 40-41 of this guide can be used very

well both as a record of teacher progress and asa
device te explain your program to teachers. Mod- ,

. ules that are to be completed in your program can

be identified on the chart, perhaps by highlight- .

ing with a marker. Then, upon completion of each *

module the competency rating ¢an be entered in_

il

Jthe small box for that module. ~ .

N

SAMPLE12 - - -

ﬁﬂ.ﬂ"tr L

N\

- T

PROGRESQ CHARE; -

2

.

Once the resource persdh and the teacher have
. arecordofthe teacher’s prbgréss Tt may be impor-
“ tant to report the individual's progress to#the‘
» group. This reporting-has several benefits. It tells
the teacher how he/she is progressing individually,
, and itindicates to the resource person how the -
group as a.whole is doing. Sample 12is suggested
as a means of indicating progress through the
PBTE program to a class or group of teachers, The
+ form, incidently, serves as a motivating force as
well when made int6 a wall chart and displayed in
- the learning resource center:

& -

m,!',.

‘.Q ',J“

Counollirqqgapt Title

PR

N f‘
e m’.“’f;“*’,,_;,gffﬂf{‘“ ey

P . N i o

The list of Resourcé Person Do's and Don'ts
shown™In Figure 3 is provlded asa concuse sum-

.

' mary of key points which,are important in.suc—cass-
Lfully falfilling the role of resource person.’ '
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- ’ " VOCATIONAL TEACHER COMPETENCY PROFILE Q
\ Name 1 ) Address \ -
g ° ‘ ~ B . ) -
_Inistitution Lo _ Date Started —
Resource Persd:n(s) ’ -
N - [y v a RS -
™ pet 1 the titles of 100 < * ol ~ ‘
osea Co oncies . - 57
modules which have br:sr'\?:vnol;p:;. 1:»3 m:e:?r;s Category . §
> revised by The Center for Vocatonal Educaton The . . .

modules address ali of the 384 parformance elements
identitied in research conducted by The Center as
important to secondary and post-secondary voca-
tonal teachers These modules and four supporting  *
documents—a student gukle, a resource person
guide. an implementation guide, and the state-of
the-art report are being published by the Amencan .
A for Vi | ;

A1 Prepire for a A2 Conduct s Com | A3 Reportthe Fing | A4 Drganize an
Community Survey munity Survey ngs of 3 Co ty Oceup | Advisory
—t Survey Committee

1L

Program Planning,
Development and
Evalustion

{11 modules)

A Instr Materiais r N -
. (AAVIM), Enginsenng €enter. Universtty of Georgia, . B1 DetermineNeecs | B2 DevelopStudent | B3 Deveiop a Unitof |84 Deveiop a Lesson
. Athens, Georgia 30602 7/ B [ instructona band inteess ot ° Performance Dbjectives | Instruction Plan

N Students -
These matenals were deveioped and tested pursuant fé’,','.'},‘d"ﬁ.,,, " * h
to contracts with the Nationai Institute of Education . l ’ - . .
4 and theU S Dffice of Education #
.Y ¢ b y3

C1 Durect Field Trps | C2  ConductGroup | C3  Employ Bram C4  Direct Stugents

. ¢ instructional Discussions, Panel storming, Buzz*Group, | inInstructing Dtnygr
- « C Execution Duscussions, and ; * * | and Question Box Students .
. . * - . 129, modutes) Symposiums Techniques |—-—-H
< _ ] i | L]
e
C 12 Employ Drat C 13 Employ C 14 Provide 4C 15 Present an
tnstructional Questioning Techniques | Rentorcement Instruction for Stower™] Jitustrated Talk
) Execution (Cont d} Techniques and More Capable .
l | l‘euneu
* . - i .

€ 23 Present Infdrma- | G 24 Present informa— | C25 Present informa— | C 26 Present Informa-

Fil with £l
Instructional tion with Dverhead and ;"“";‘ ;"".'J'" imsteips ton Wit :’“ 10n with Audio
A Execution (Cont'd) Dpaque Materials . i Recordings
r__. [-—_ R
‘ o —p—— l |
s ! 4,
> . D1 Establish Student [ D-2  Assess Student D3 Asuess Stbdent | D4 Assess Student
- . tnstructionat Porf%mmco Criteria Performance Performance Performance
PR D Evalustion ! Knowledge Attitudes Skills
v - . (6 modutes) = . . |
. . .{‘ o ‘ “ I
3 - «
E-1 Project Instruc. |E 2 Manage Your E3 Arrange for E4 Mantainag _
) ! E tnstrucuonat uonal Resource Budgeting and Improvement of Your ] Filing System
s Management Neéds . Reporting Vocatonal Facihives

(9 modutes)

I Ml I

F1 GatherStudent |F 2 Géther Stigent | F3 .Use Conferences | F 4 _Provide Informa-
A Data Using Format Data through Personal | to Help Meet Student | tionon Educational
Data Collection Contacts Needs . and Career

Guidance*
{5 modules)

Techniques ... v r—-—‘ | Opportumues
| ]
G:1 Devetop a School- | G2 Gwe Presenta G 3 Develop Bro- G-4 Prepare Displays
: G gghom Community Relstions | ions to Promote Your | chures to Promote to Promote Your Voce
mmunity Plan for Your Vocationat Your Vocationa! ‘tronat Pro .
. SUPPORTING fATERIALS o Plan for You pocrr e ogr
~ B-(10 modules) 4 | Program I I I N .
Guide to the Implementation of Perfoi ¢ : L +
mance-Based Teacher Education by Gien E . - _ '
Fardig,RobertE. Non'on.and James B. Hamil- H1 Develop s H2 Establish 8 H3 Prepare Student | H4  Assist Stwdents in
ton. - . Student Personal Philosophy Student Vocational Vocatonal  Organiza | Developing and Financ.
H Vocationd! . 9 Student tion Members for ¢ ing a Yearly Program
Resource Person Guide to Using Perfor- :)6'9":"0:::.'3" Vocationa} Leadership of Activities !
Tegcher Education Materials by Orgamzations Roles
James B. Hamilton and Karen M. Quinn 1
- . . . ry K3
i -1 Kesp Up-to-Date | 1-7 Serve Your 1.3 Devglop an 14 Serve the School
Student Guide to Using Performance-Based ! )Zr d
Teacher Education Materials by RobertE. Nor- | f:,‘;'g;‘,‘:;‘;,',,ﬁ:,‘; Profgronslly - _| “o:ehmo Protes :hcf,'f'.:o;:,':"&" . | #nd Community
. ton and May Huerg. LY (8 modules) l Educat . l ].—
- -
Ny ~ k]
Performan toacher Educagion Ftia_ p— J
tate of the Art, General Education ang Voca- ‘ .
tional Education by Robert E Norton, Lois JT Estabhish Guide {J2 Ma the At [J3 Enroll Students | J-4 Secure Training
Coordination of nage R
Harrington, and Janet Gill. J Cooptratve [haag.for Your Cooper. [ tendance, Transfers, ° | in Your Co Op Program | Stations-for Your Co-
' . P - du:n o stive Vocstional and Terminations . | Op Program
Vocational Teacher Competency Profile- . ofCoOp l [
(10 Modutes) ¢ .

-

' ©  ndividualized Record Sheets ~—2

ERICT

N . N . 40 v had

v
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: COMPETENCY RATING SCALE R )
¢ e . 7 -t
- —d . \ N .
& 1. Poor: The teacher isunable to per-- 3, Good: < The teacher is able to perform
. . 4 form this skill or has only very this skil! in an af manner.
. Nmited abiiiy to perform it, .  *
; . "’ . 4._Excellent: The teacher is ablg to perform
2. Fair; The teacher is unable to per- this skilt in a very aftective N
R . , form this skill in an acceptable manner. lad
- manner but has some ability to ) - Py
: perform it. . 5l -
- - . —_
¢ . . ’ ’ 'E,\§
[\ .
ﬁ . ——
[/\
~  ————

\.A 5 Mantaman AB o'“'oﬂ Program| A 7 Conduct an A8 Develop |M A Develop 10 Condugt a A 11 Evaluate Your
Occupational Advisory | Goals and Objectives Qccupational Analysis of Study Range Program wdent FollowdJp | Vocational Progeam
Committee ) \ .

f \ . L] Sty -t -
' [ . . | .
. - P R . ™ /

B5 Select Student B6 Prebare Teachere ' o N
Instructionat Materials | Made instructional  * N\ - '

- . Matersals -, *

kS _—— v
i ! P D
C5 Emptoy Simula C6 Guide Student C? Direct Studedt C8 Direct Students C9 Empioy the € 10 Introdu’ce C 11 Summarize
tion Techniques Study Laboratory Expenence | 1n Applying Probleme Project Method * | aLesson a Lesson
Solving. Techniques . .t .
1 — ~
eC %6 Demonstratea C 17 Demonstrate 2 C 18 Individualize C 19 Employ the Team| © 20 Use Subject C 21 Prepare Bulletin | C 22 Present Informa
Manipulative kil Concept of Principle Instruction Teaching Approach Matter Experts to Boards and Exhibits - | ton with Models, Real
Present Information . Objects, and Fiadnel
Boards
1 I [ ~
_—
-~ ‘ i - - R R 3K
L]

C 27 Present Informa=~ C 28 Employ C 29 Present Informa= - i . ] Lt

tion with Televised and | Programmed Jvon ;‘l"“é“' Chalkboavd- .-

Videotaped Instruction and Flip Cnart -~ .

Materals | A M . I . .

T - EEEE—— A
D5 Determine D6 Evaluate Your . - - . v
Student Grades [” Instructionat \ . -
Effectiveness - "o
P
ES Provide for E6 Provide for the | E7 AsustStudents E8 Organize the €9 - Manage the  * )
1 Student Safety Fist Aid Needs of |'n Developing Sett- Vocational Laboratory | Vocational Laboratory . -
Students Disciptine - - R N
i N s S s P ' .
, i

F5 Asust Students ‘e

n Applying tor - . Lt

Employment or 4 <

Further »

Education I ! ’ - -~ =

- - E—— —

G5 Prepare News G& Arrange for Tele | G 3 Conduct anGpfh [ G8 Work with Mem G9 Work with State | G 10 Obtain Feedback {, -

Releases and Articles vision and Radio Pres | ' bers of the Community | and Local Educators | about Your Vocationa)

Concerning,Your Voca- | #ntatrons Conceroing Program ) N .

tional Program Your Voca . -

I . gonal I | A I I L - .
T0Qram . B .
> Ld

HS Supervise Actvities | H6 Guide Participa | 4

of the Student ° tion,in Student 1 .

Vocationat Vocationat ' N

Organization Organization .

I Contests l . .
—— _
- > N
15 Obtain aSumable |46 Provide Labor |17 Planthe Student, | 18  Supervise o
Teaching Position  « atory Experiences for | Teaching Expersence Student Teachers .
- Prospective . N —
—f— Teschers . ] . .
m~ . - ~- R |
N . Ty ‘
J5 Place Co-Op J6 Develop the J7  Coordinete 48 ° Evaluate Co-Op | S8 Préepare for 310 Supervise an
Students on the Job Trauing Ability On-the-Job Instruction | Students® On the-Job Students’ Related Employer-Employes .
J i « | Performance | Instruction Appreciation
of On the-Job . Event ‘
. Instructors ¥ . :
o o [ [ L1 i :
. / 413 9 o -
(- - h B
2® * = [) .
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Appéndlx A
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1]

DEVELOPMENT OF THE CEUTER’S PERFORMANCE-BASED ¢
TEACHER EDUCAT'ON MATERIAI.S

..

A

The sesearch and developmeht of The Centers

performance-based vocational teacher education
materials involved three major phases: (1) iden-

tification of important teaching, competencies .

(research basé), (2) development of curricularma-
terials, and (3) testing dand revision of materials.
These three developmental phases, which. are
being followed by a dissamination phase; are
shown in diagram form in Figure 4.

L)
~

Th,g Rege:zch Base

Center work began with two research projects to
determine the teacher competencies important to
vocational teachers. Approxlmately 1,100 voca-
tional teachers, supervisors, and teacher educa-

tors were involved in the identification and ver-_

ification of 384 performance eleme or com-
petencies, considered |mportant 0 vocational
_ teaching. -

In the first phase of the research study, the comn-
petencies important to teachers of conventional
programs were identified. through occupationai
analysis using introspection and interview tech-
niques, and then verified through a \eritical inci-
dent studgxThe competencies ‘identified were
those @%’d "By & @é%pondaw an post-sec-

~ondary -feachers in agricultural, busjness and

office, distributive, health occupa 10me eco-,  H-Student Vocational Organ]zation "
nomics, technical, and trade an ustrial educa- | -Professional Role and Development
. tion. This study resulted inthe identificatlon of 256 J-Codrdination of Cooperative Education
. s .. o
i \ v / ‘ ..
’ - - ’ . g?’
’ R -‘_\Q (‘
a . e 3 . 7 '.
. ( -
-
! \? ; R ’ . .4
& 0 0
A .40
L — ™~ - .
. .43 . - o

?

teachers in two or

Sermen competengi

(competencies needed by
ore of the seven service areas

.

s_tudieq)_.

' The second phase of the research study sought
to determine the teacher competencies important
to teacher-coordinators in cooperative programs,
namely off-farm agricultural, wage-earning home

economics, offi

occupations, special needs, and

tra
tio

and industrjai education Using introspec-

and intervie

techniques of occupational

analysis, a total of 385

mpetencies were '
identified; including those |deW
the study. These competencies werec into .

ten categories representing ten areas of vocational :
. tedcher responsibility. The fi ndings of phiases | and

Il were then merged into one comprehensive list of

390 competencies and later reduced to a total of

* 384 through elimination of duplication. These vo-
Thtional teacher competencies are organlzed into

» the following categories. )

A-Program Planning, Development and,EvaIu-
. ation
B- 1ﬁ/slfuctional Planning: -
C-Mistructional Execution
.D-Instructional Evaluation
E -Instructional Management
F -Guidance -
G-School-Community Relations
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Figure 5 presents a graphic summary of re-
search phases | and lland'their merger, resulting in
‘the research base of 384 petformance elements. A
complete listing of the 384 performance elements
by categoryis provided in Appendix B for your use.
Finally, a set of performance-oriented general ob-
jectives specifying the task and the general criteria
‘far evaluating' a teacher's performance of the
stated activity wag,developed.?

N

Development of Curric_ular Materials

Following the identification of the 384 voca-
tional teacher competencies, work was initiated to
develap the necessary curricular materials for im-
plementing PBTE programs atthe preservice and
inservice levels for all vocational service areas. The
cuvricular materials are in the form of individual-

ized learning packages, or modules, each of which -

has as its base one or more of the 384 competen-
cies. By basing the modules on the verified com-
petencies, there is solid assurance that the objec-
tives of the modules actually represent competen-
cies needéd by vgcational teachers.

To further ensure that the, materials developed

. reflect the actual needs of vocational teaghers and
thatthe materials would be acceptable by all voca-
tional areas, the module development process was
structured to ensure maximum involvement of
persons actively engaged in vocational teacher
preparation. Each of 123 modules-was originally
developed in cooperation with vocational teacher
education faculties at Oregon State University,
Corvallis, and University of Missouri, Columbia.
The Center for Vocational Education staff worked
on-site with writing teams represénting’the differ-

. entservice areas at each of these-universities.

A quite rigid system of development, review, and
revision was followed by the writing teams at each
of these sites during the initial module:develop-
ment. Following development df each module to

the satisfaction of the faculty at the site, the mod-.

ule was-then forwa to the other site for review
and ctitique by their faculty. Each module also
underwent review and critique by Center staff. A
"synthesis of all faculty and staff reviews was de-
veloped, and each fodule was revised by ®nter
staff. Based upon reviewer feedback, several
module$ were combined in the revision process.
Thus, 118 professional vocational teacher.educa-
. tion modules were revised in preparation for initial
testing. -
2

2. Calvin J. Cotrell et al., Model Curricula ’for Vocatlt;nal and Teghnical
Teache,LdutMion: Report No. V, General Objectives-Set j/ (Columbus,

og;,wf Center for Vocational Education, The Ohlo State University,
1872). . $ . -

—

Preliminary Testing and Revision of the
Materials oo

InitialYesting of the performance-based curricu-
lar materials was carried out at Oregon State Uni-
wversity, University of Missouri-Columbia, and Tem-
ple University. Each of the 118 modules was used
by a minimum of ten preservice and/or inservice
vocational teachers at one or more of the test sites.
Reaction forms were completed by each taacher
for edch module used and by each facully member
or resource person for each module théy adminis-
tered. In addition, in-depth taped intérviews were

- conducted to clarify and gain additional feedback °

from students and resource persons for a sam-
pling of the modules tested. ‘

_ Concurrently, the Califérnia Testing Bureau of
McGraw-Hill conducted psychometric refinement
of the objectives and .assessments of each of the
118 modules. Several individual modules and en:
tire categories of modules were reviewed and
critiqued by independent consultants and subject
matter experts during this phase of the study.

Based on the inputs from students, resource
persons, psychometric refinements, and consul-
tant reviews, each of the modules underwent
major revision of content and format. Major
changes that were indicated as necessary (which
were subsequently made to all modules) during
this time period were—

e improving directions within the module

e incorporating- front-to-back sequencing of

module actjvitie§ and materials - -

e making each module essentially self-con-

tained by inclusion of all essential information
within information sheets

e providing alternate activities -each ‘time a
learning activity required the use of peers

e providing more flexibility and individualiza~~

tion in the form of optional activities R

e adding symbols within thesmodule toinelp
guide the user :

e recombining some elements and modules to
eliminate minute competenties an improve
arficulation among modules  * ‘1

incorpoi'atiqn of the suggestions for reéombina-
tion of elements and modules resulted in a reduc-
tion from a total of 118 modules to 100 modules.”

" + Advanced Testing and Reflnement

Advanced testing of the materials was con-
ducted at 18 sites representing wide geographic
areas and settings as well as several differing PBTE
program structures. Feedback from each indi-
vidual using the modules and from each resource
person was gathered to further improve the mate-

4542 ) - .
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rials. Over 2,000 preservice and inservice teachers
and over 250 teacher educators and other re:
source persons participatged in the testing and pro-
vided feedback to The Center. This user feedback
provided infoﬁvtion about the characteristics of

- thg user and how well the materials served his/her
néeds. Advanced.test,data showed the modules
generally to be hig\hly effective in the development
of the specified competencies in both preservice
and inservice training programs.  * «

Following advanced testing of the materials,
each modulé was refined in preparation for publi-
<ation. Based upon the advanced testing feed-
back, few substantive_changes -were necessary.
Major changes made between the advanced test
version of the modules and the published version
were that— C

~# e several additional illustrations were included
in each module -

ke

e explanatory material common to all modules
was moved to the inside back cover of the
o module ) o
e two basic colors were used for, each module
©  category
e most printed matter was typeset in two
single-spaced columns
.. & modules were saddle-stitched and tl“'ee-hole
punched; pages were perforated -

bl

Following completion of the advanced testing
and refinement of the materials, The Center's
PBTE materials wete released for publication and

- dissemination. Joint dissemination activities are
" being conducted by The Center, the publisher, and
federal, state, and regional sponsors to provide
: orientation and -training for effective implementa-

“tion and use of the PBTE curricular materials:
< ®
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Appendlx B

MX\STER I.IST OF CATEGORIES AND PERFORMANCE EI.EMENTS3

Program Planning, Development,

-and Evaluation

1. Orgenize a stesring committee to essistin the preplanning
activities of @ community survey. » %

2. identfty the geographical erea in which a comn\u'nny sur-
vey will be conducted.

3. Obtaln administrative approval for conducting a commu-

nity survey.

4. Solicit assistance of the vocational sducation personnal
-from the stete department end/or unlversnty in conducting
a community survey.

5. Adapt existing oommhnlfysurvay meterials to local needs.

6. Consult the chamber of commerce to identify area em-
ployers to be contected in @ community survey.

7. Consult the local office of the U.S. Employmeént Service to
obtein information on manpower trends and needs

8 Persuade labor representativas to partncapane inacommu-

?Jty survey.
9 4nvolve the steering committee n conducting a commu-

. Assist in the identification of the school's vocational edu-

cation purposes end goais.

. Determine the occupations for which training is to be

offered in the vocational education pgogram.

Consult-the advisory committee in plannlng en analysis of
an occupetion.

. Anelyze occupations with the esaletanqe of amployers end

labor representatives.

3 Identlfy the competencies needed for e'ntry into en occu-

pation.

. Describe the oocupatlonal stenderds of performance f()\

each task in an occupation.

. Assistin writing general objectives for tha vocationel edu-

cation program offerings.

- Develop vocational education offerings by clustering and

sequencing related tasks.

. [dentify the knowledge and attitudes rdquired for the par-

formence of each task inciuded in a yocational educaﬂon

offenng. f

. Write student performance objaéli\/es for the vocational
education offering .

. Consult-the advisory committee 1n developing e long-
range program plen for yocetional education.

. Anelyze long-range needs for the offerings of the voca-
tional education program.

. Specify the long-range facifity, equipment, end supply
needs for the vocational education program.

. Assist in the preparation of e long-range budgat'for the
vocation: ucation program.

. identify the iong-range needs for employing faculty forthe
vocationel education progrem. -

. Assist in preparing the iong-range progrem plan for voca*
tionel education. -

. Analyze continuel follow-up information on the pl&ee-
ment, employment, and treining status of each graduete of
the vocational education program.

¢ . . Obtein follow-up deta from amploy’:'rs of graduates of the
. vocationel education progrem.®
. Determine the reasons ;tudants leave tha‘Vwetlonal edu-
cation program.

. Review supervisory -eveiuetion regorts for aseepslng th!

nity survey.
— 0. Recruit teachers and guidance personnei to participate in

. conducting e oommumty survey.
11. Establish communication with employer representatives
who will be involved in a community survey.
12. Devise a of activities for the survey staft to follow in
condycti mmunity survey.
13. Publicize the | purposes and objectives of @ community
R survey.
14. Orient the survey staff totheir duties end responsxbilities in
Q- collecting occupational data. .
15. Direct students in the collection of data for a community
survey.
16. Collect occupationel data from employers fo ldantuty vqca-
tional educatiori needs:
17. Coliect student dccupetionet interest data to Identlfy voch-
tionel educaﬂon needs.
18. Recommend e vocational education program based on
" the fihdings of a community survey.
19. Disseminets the findings of e commumty survey
20. identify the role and function of the advisory committee.
21. Establish the criterie for setection of the advisory commit-
tee members.
22. Ohtein school board suthorization for organizing the advi-
sory committee.
23. Obtain administrative dpproval of the selected advisory
. committee members
24. Publicizeto tha school and community the establlshment .
of the advisory committae, its members, and its function. *

\ocationa! education program.
. Assess the relevency of the vocatioriel education offering!

. Disseminete a summery of the vocational education pro-
) gram evaluation to edministrators, advieory committee

mambe'rs end members of the board of education.
th it to thelr rol !
25. Orient the advisory commitiée members to thelr role end * ) Planning of Instruction

26. Plan the annuel edenda to be considered by the advisory * 52. Review gengral ob]actlveg for the vocational educaﬂon
..  commitiee. ’ offerings._

27. Communicate the dete, place, and egendafor the edvisory -53.-Review student performance objactivas developed for the
Y committee meetings to all persons concerned. vocational education offerings.

28. Invite resodrce persons who can provide consultation ser- * 54, Sequence student performence objectives for}m offering
« vice to attend the advisory committee meetings. In the vocatlonal educatién program. .
29. Serve as the lialson for the edvisory commmee end the §5. Determlne student needs and interests. . 5‘

school administration. 56. Involve the students in planning e unit.

A

R

\

»

. ' « 7 e R Y
3. Taken from Calvin J. Cdtrell et al., Model Curricula for Vocational and Technlcal Teacher Educatlon Report u&‘}v General Ob/ectives—-Set II
(Columbus. OH: The Center for Vocational Education, The Ohio State University, 1972). =
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107, Employ reward techniques. g P
108. Establish fr;meavuf reference to enable the students to .
understand a sltuaﬂon from several points ‘of view. -

109. Apply non_verbal*techniques

57 Solect stugentpedotmanco objectives for a unit.
58. gMite ntent outiine fora unit. .

l roupand intﬂvidual lgarningexperieheestora 110. Demonstrate & manipulative skill,
e on individual differences of students.

111. Present a concept or principle through a demonstration.
ods’ of evaluatmg student performance

it ) 112. Give a\lecture. - ]
\:n - U3 ., -~

s A . Give an [lustrated talk.
62, k.ipntfy the student pedormanee objectives for a lesson. 114. Present information with anaogies. -,

da *:tlecthte?ch:; t'e‘l;hniqfues for a lesson. :‘ ' . 115. Present information by use of jndividualized instruction.
» Plan the introduttion of a lesson. . 116. Rresent information through team teaching.
, 65, Plan the content bt a lesson. 117. Give an assignment

66. Plan the pumm ta 'm" 118. Present information with the assistanee of a resource
person. (q
119. Present information with bulletin boards. *
120. Present information with exhibits.
121. [llustrate with nibdels and real ob]ecm
70‘ T?‘g::'r?a::“m“' referen 122. Present information with an overheed pro]ector
. Select tools andlor equip ) . 123. Present Information with an opaque projector.
124. Present information with filmstrips.
J pqrpos,es, 7,, B o 125. Present infqrination with stides.
73. Devetgp original instructional suchas . 126. Present information with sound motion pictures.
" individualized related assignment sheets, transparencies, 127. Present information with single concept fiims.
arid charts:” , 128. Present information with an audio recorder. &8

74 Involve students in:the preparation of instructional 129. Presentinformation with avideo recorder or closed circuit
mate'rials television.

69.-Write'a lesson pian.

- 75, Obtain" programmed instrictional materials. L 130 Present information with a tele-lecture.
76, Prepare inBtructional material§'with a spinit dplicator. 131. Present inforniation with a record player.
77. Pigpare Instructional matériale-with a stencil duplicator. 132. Present information withv educationaf television.

78 Prepare insthuctional materials (hard copy and’ . 133, Direct teaching-machine med cti
tmnsparency)whh‘a photocop}od‘ Direct e programmed instruction.

v L]

Execution of \ggtruction

. ) 131% Present information by computer-assisted instruction.
‘ 135 Direct written programmed instruction.
138. Presont information with the aid of a flanne board.
. 137. Present information with the aid of a fiip chart.

79. Conduct fietd t ps.
. 138. Present informatidn with the aid of a chaikboard.
80. Direct students in gathering information trom sources in . . d bo

thy community. v . .t < °
81, Conduct symposiums. ’ . Evaluation of Instruction

" 82. Conduct brainstorrhing sesslons:
y g seselo : : 439, Establisherlerls for fludent performance.

=83, Direct student presentations. > " 140, Formul d .
84, Direct students in instructing other students. 140. Formulate W’" t "“'"9 consistent with school

85. Direct slmulatfoq technlques- IRy ’

86. Conduct  group supervised study. . .

87. Direct student laboratory experfence. .

88. Direct students in applying problem-solving techniques.

89. Present informationi through case study problems. § 77 “"’M& Evaluate Individualized assignments completed under

90. Present information by thie project method. . < ” .directed afudy. -

B1. Direct student study of textbo?ks builetins, ,nd P N4 leseselt-evaluaﬂon techniques for use by students,
pamphiets. 145. Arrange for students to evaluate their own progress.

»

s st product
141. Appraiss students’ products according to occupationat
bmbrmmco mndards
142 Aps ents' Berforiance in relation to student
dbjectives. . .

.~ ~ -

92. Direct student study of intormaﬂon and asslﬂnment
© sheets. 3

83. Directstudents in preparing labo!afory work or job pms

84. Guide student progress through the use of opor@on
and/or job sheets. - M

43 Engage in cooperative eyaluation of aehlavsment with

147.

1487

students.- .

Determine students’ grades based on related instruction
and laboratory or on-the-jobr experience.”

Interpret atudents’ ovaﬁation of lmtructlon

148. Formulate essay tont W .
150. Formylate truo-talse test items.
151. Formulate com*tlon test items.
152. Formulate matching test items.
153. Formulate nlﬁftlplo-choico test items.
154. Dovm laboratory performance tests.
& 159, Devise laboratory performance rating sheets.

2 102«Empioy oral qumlonlng techniques, T .. 186. Formulate test items for an oral test,

100. Acknowledge studentverbal and ponverbal cues. 167, \Administer teacher-made tests.

104, Enrich instruction to challenge the abilities of fite more 59\ Devise case study problems.
. OlPlble student. , 159, Analyze tests for validity.

105: Reinforce {earming— ‘160 Analyze tests for refiability.

108. Provide romedlal work for alow leamm ~ /.

95, Lead group discussions. | ° ~
96. Conduct panel dtscusatona‘ . .
87. Conduct bug 9roups.,, 5, .
96. Emplo;(‘tho queatlon box technique
99 Empt&y role-playing @chniqpes
J)N"’lﬁtroduee alesson.
101. Obtain summary for a lesson,

.

Aruitoxt provided by Eic:
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161 Review student progress and/or achlevement records to
*  assess effectiveness of instruction. .

162 Involve students in formulatlng the procedurés for their
participation in the evaluation of JInstruction.

163 Obtain information-from fellow teachers and supervispry
personnel regarding the quality of one’s instruction

184, Seéek opportunities for self-evaluation of instruction.

S

»

¢ -
V. Management - >
165. Corfpile a list of supplies needed for the academic year,
1686. identify new tools and/or equipment nseded for the
academic year.
167. Recommend reference boofs and periodicals related to
vocational education that should be added to the library.
. 168. Prepare a capital outlay butiget proposal for new .
equipment. .
169 Plan an operating budget proposal for consumable
" supplies, services, and instructional matenals.
170. Prepare a budget for e(tln’tatlng travel expenses incurred
/in vGcational activities.
ﬂ .

171. Arrange for additional vocational facilities to.
accommodate expandad enroliments and technological
advancements. -

Prepare purchase requests for approved vocatnonal
equipment and supplies. .

Design a procedure for acquinng needed consumable
supplies and materials. ° .

174. Accept gifts or donations of supphies and equlpment for ,
- the vocational education program in accordance with
school policy.

Devise a systefn for determining and’ collecting student
fees- for consumable supplies.
1786. Structure a filing system for.records and report forms

177. Supplythedata for vocational reports requlred by thestate
. department of educatior

178. Devise afiling system for instructional materials. ° ~'

179. Devise &system for maintaining oCcupational opportunity
» information for use by yocational students. .

180. Record vocational student attendance according to
school policy. , ..

. * 181. Record vocational studsnts' grades according to school

. policy.
162. Assemble individual student files documentlng personal '
< characterigtics, attitudes, and grades. “

. Provide approvéd gafety apparel and devices for * .
. vocational students assigned to hazardous equipment.

184. Establishaprocedure for attending tothefirstaid needs of
" .vocational students. .
Maintain a record of safety instruction presented in
compliants with safety laws ‘and regulations. '
186. Uphold school standards of expected student behawor
. Formulatewith students acceptable standards of behavior
in vocational classrooms and laboratories. .
Uphold a¢ceptable standards of student behavior (n
vocational classrooms and laboratories.
Carry out approved discipiinary action when warranted.
Encouragé students to exercise self-discipline.
Congrol outbwrsts of fighting and aggressive behavior.

-

{7 v

172

t

173.

178

185.

188.

169.
. 190.
181.
192,

-

equipment.
Establish a system for repairing and servicing tools and
equipment in the laboratory. .
. Arange Yor the stbrage and sgeurity of suppllss«hnd
equipment. .
implement student check-out procedures for_tools,
_supplies, and equipment used in the laboratory. N

Direct students in a system for deanlng and maintalning
the laboratory B

1683.

195.

196.

VI

\

'\‘\

Maintain an inventory of vocational tools, supbtles. and <

‘223,

+230. Present tntormation to students on occupational

¢

v

197. Schedule laboratory equipment fop maximum Utifization
by students.
198,

Arrangelayoutofthe vocational Iaboratory tosimulate the
occupatlonal environment.
199, Arrange laboratory work areas and storage spaoe to
¥ facilitate student work‘performance. .
200. Control heat, light, and ventilation in vocational

. laboratories and classrooms »

201. Establish a poficy for use of the physicel faciliths and
equipment by other schoo! perSonne! and qutside groups.

‘ B

. ’
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X Determlne students' backgreund and environment.
. Administér subject matter diagnostic Wste

. Analyze students’ cumulative records.

. Maintlin anecdotal records.

3 Detorminerelatlonshlps among students through the
sociogram dr other sociometric techniques.

. Reviewstudehts’ autobiographies forinformation to aid in
understgnding the students. y
Assemble mfgrrnatlon for case study reports

Communlcdtewlth prospective and conttnulng students
during the summeyr.

Maintain an open<door policy for student consultatlon
. Eneourage students to discuss career asprratlons

Demonstrate a regard for, and an interest ln students as
individuals.

. Develop constructive working relatronshlps among

, students. (S

4. Demonstrate personal concern for the student and his

family. ®

+215. Conduct home visits. ) LN o

216. Recognize potential problems of students. -

217. Conduct a confereoce with a student. o

218. Conduct group conferences.

219, Confet with the student and his/her parents regarding

his/her educational development.

220. Interpret occupational-tests and inventories to students.

221 Assist students in developing good study habits.

222 Estabiish communicationr patterns for exchanging®
information and for cooperating with the guidance staff.
Supply guidance staff with performance data about’
students.

. Refer students to guidance staff and other specialists.

. Assist students with their problems by working

cooperatively with outslde agencies such as health and

welfare services.*

Work with other teachers to help students with individual

concems. s

. Refer studeqts to quallﬂxd resouree persons tor

occupational and educatjenakinformation.

. Arrange with professional stat[,*or administration.and

interpretation of personality, aptltude, pnd intelligence

tests for specific. students.

Arrangeforthelocal office ofthe U.S. Employmont Service

to-administer ang interpret the General Aptltude Test

~Battery. - .

28 8. BBBBR

L
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epportunities. .

. Present lntormatton to students on advanced tralning and
educational opportunities available to them.

. Assist students in determining ways to best describe their
salable skills. .

. Write letters of recommendation for students.

. Assistgraduating studentsin prepe,rlng forinterviews with
potential employers.

. Assist students in securing and completing appllcatlons

for jobs, scholarships, eduoatlonal loans, or college
admission.




VII. -'Schoo'l-bommunlty Relations VIIl. Student Vocational Organlzaﬂon

3
238. Assist in the development of policies regarding *270. Obtain approval from the schoo! administratiqn for
-~ school-community relations. s establishing the student vocational organizatio
4 237. Pian the school-community relatRns activities for the 271, Contact statedepartment psrsonnel regarding the steps to
yocational education program. ¥* - be followed In organizing a student vocational

236. Procure clearance from the school administration to . Organization. .
conduct schoel-community relations activitids reiated to 272. Acquaint prospective members and their parents with the
the vocational education program. . purposes, activities, and values of the student vocauonal

239. Expressa philosophy consistentwiththat of thevocational organization.

~faculty. 273. Organize a student committee tgass_.es‘sswdent interestin

240. Speak to school and community groups about the . joining & student vocational organization.
vocational education program. | . Assistin the development of a constitution and bylaws for

241. Provide brochures to inform the school and community the student vocational organization. <

$ . about the vocationa! education program. . Conduct an organizational meeting for a student

242, Provide displays in the school and community about the vocational organization. .
vocationai education program . Direct initiation activities of the student vocatlonal .

243. Prepare news releases and manuscripts on activities of the organization. .
vocational education program for newspapérs and other . Orient students to the student vocatiorial organization.
periodicals. * 278. Assist in the election and installation of officers of the

244, Present activities of the vocational education prograln on student vocational organization. ..
television. . Conduct a leadership training session for the officers of

245, Present activities of the vocational educationprogramon the student vocational organization.

" radio. Obtain the assistance of state department personnel in

248. Direct studant presentations describing activities of the malntenance of the student vocationa! organization.
vocational education program. .. - Assiststudents in developing a yearly program of work for

247. Conduct an open houss to familiarize members of the the Student vocational organizatign.
school and community with activities of the vocational . Assist students in advancing within the available degrees
education program ' in the student yocationat organization.

248. Sponsor ‘student-parent activities for the vocationa! . Supervise social and educational activities for the student
education program. - vocational arganization. *

249. Assist with special community SOCW evéits.’ s . Invoive elected chapter parents in the activities of the

250. Assist with oommunlty business and Industry sponsored ° student voe.tlonal organization.
activities. , . students with publicizing the student vocational

251 Serve in profsssional nonvocational organizations to = lzation lcﬂvlﬂu
' improve the image of the vocational education program. 7286, fssist studentsWith the financial mariagement of the

252." Serve in a community civic, service, or social organization student vocational organlzatlon -

" toimprovetheimage of thevocational education program. 267. Assist in planning and organizing fund-ralsing activities

253. *Provide consultant servitesto local businessand Industry. for the student vogtlonal organization.

254, Maintain lialson with union offfciais and gmpLomJ‘ .288. Malntain a file of pubiications evaiiable for the student

255, Maintain liaison with employment agencies. vocational organization. ’

256. Maintain lialson with communjity professional, service, _289 Supervise the development of an annual handbook for the

- fratemnal, social. and religious| ogganizations., " student vocational organization. .

257. Maintain good relations with bther schools. L 290. Supervise thedevelqpment of a chapter scrapbookforthe -

M ftudent yocational organization. ,

258. Maintain lialson with state department pers 201, ¥ izat .

259, Obtain informal feedback on the vocational tion Evaluate the student vocational organization.
program through contacts with individuals in the school 292. Aftliiate the student vocational organization with the state _

. and community. ! . and national vocational organizations.

260. Conduct opinion surveys in the school and community 253 Assist in the preparation of state and nationai tepguts for
concerning the vocational education program. . the student vocatiénal organization. -

261. Analyze enroliment trands to determine student and 284. Provide advice for student entrigs in state and national .
parent acceptance of the vocational education program. student vocational 9'9"1'1!}' ntests.

262. Obtain information from parents réfativeto their 295. Send student representatives {ghdistrict, state, regional,
expectations of the vocational education-program. - and national student vocatio ganization activities.

_ 263. Consuit the advisory committee to obtain information -296. Asaistin the development of and procedures for
concerning tholg_gxpocutlons ofthpvocatlonalgducatlon conducting district, giate, regiohal, and natlonal studont
program. ~J vocational organization contests. .

264, Acquire Information from members of the community 297. Serveasan advisor OflUdQOforélﬁtrlct. state, regional, or
power structurs (e.g., political, sochl. and economic L nationd! student voutlonal organlutlon contests,

¢ pressure groups) regarding their e . ¢ 298. Participate in district, state, regichal, and national
vocational education program. ‘ -t ” activities of the student vocationai organization.

265. Study community voting'requits on flnancial issues ~ * T

< affactirl the vocatiénal education pr .
.community support. . Professional Role and - -

> 266. Study in-school election results (studentc 8 . .
oﬂleers)todetermlnetheImageoftmvocatlonalstudonts Dev,e!qpment

”

in the schopl. - 299, ld}ntlfy current trends of the teaching profession.

267. Malinfain working relationships with the achool 300. Promote the attai tof th the teachi
, administration and facuity. - “ g;of...;on srainment of the gols of the teaching

268, Assistin pianning the goals of the total school program. 301. Express a personal professional’ phllosophy consistent
269:. Maintain working relationships with thesc oolsupportlng with the goals of the teaching profession. ¢ .
stafl through cooperation and mutual . 302. Express a personal professional philosophy consistent

with the go‘ of vocatlonal education.
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303. Maintain the ethical standurds expected of a professional
educator. . -~

304. Exchange observational visits, innovations, and ideas with

- others in the profession.

305. Support professiona! organizations through membership
and attendance at meetings. =

306. Serve professlona! organizations as an officer and/or
cpalrpsrson. or member of a committee. =

307. Represent the teaching profession as a commjttee
member, delegate. or program participant at meetings
and activities of other related professions
Participate in experimental and other data-collecting
research activities

. Write an article or book for publication which contributes

to the literature o_uhQ%rofesslon.
v
. in orienyfng teachers who are new to the school

system.
311. Work with a team from the school and/or community on
pertinent school activities
" 312 Serve community needs by contributing protessibnal
expertise to community activities.

313 Consult supervisory and administrative evaluations to
determine attitudes of others toward oneg’s personal' and
professional abilities and limitations.

314. Use a self-analysis form to evaluate personal and
professiond! abilities and limitations.

" . 315 Select the teaching position which is in kebping with
personal and professional abilities and limitations.
316. Maintain professional certification through enrolling in
graduate, extension, and inservice education programs
- 317. Expand educational background and leadership potential
by achieving advanced degrees.
318 Keep up to date through reading professional literature.

319. Acquire new occupational skills and information needed
to k pace with technological advancement in
.+ vocational education.

320. Update professional ;Sorsonnel file regularly.

321. Pujlclbata In noninstru ctional school activities (cafeteria
supervision, homeroom, bus duty, chaperoning, etc.).”

322. Assist with nonvocational student organization activities

323. Provide opportunities for pgtential teachers to observe

' ~and garticipate in the public school program.

324, Interpret the policies and regulations of the local school
district\o the student teacher.

325. Plan activities for the-student teacher which draw upon

et and enrich college course work.

326. Assign responsibilities commensurate with the student
teacher’s background of knowledge and experience.

327. Demonstrate instructional techniques for student
{eachers. - .

328. Consult regularly with the student teacher regarding
planning, implemertting, and evaluating teaching.

Ty

329. Confer regularly with the student teacher.

330. Confer with the college supervisor and the studentteacher
Jegarding plans for, and evaluation of, the tota! student
teaching experlence,  *+

. [y

4 flf ~
X. Cobrd%natlon of Cooperative
. . Educa to.n .
- ., 331. Establis! c\rmria for selection of student-learners.
332. Provide prospective student-learners with resource
\ materials on occupational opportunities to ald them in
o, ‘selscting a vocation. R
*333. Administer occupational tests relative to student-isarner
: selection and placement, w
" - 334. Gather student-learner selection data. v

335. -Interview students and parents to obtain student-leamner
~{riferest and aptitude information. .
336. Identity a prospective student-learner on the basis of

splection criteria and data.
iy

-

e
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337. Match a student-leamer’s unique charaétarlstlcs_with arf’
appropriate training station. B
338. Negofiate on-the-job tralning hours and wages for
_student-learners.
339. Establish criteria for evaluating the training station
potential of a business or industy.
340. Identity prospective cBoparatlrfg employérs to,provide
+ on-the-job training stations. - _
341, Establish criteria to evaluate quralifications of prospective
on-the-job instructors. .
@ 342 Assess training capability of the on-the-job instructor of
the prospective training station, .
343. Assess educational adequacy o( the prospective training
station’s facilities and aquipment.
344, Assess safety provisions of thaa.
\’ the prospective training statioff .
345, .Convince an employer to provide a training station for
» cooperative vocational eduation.
346. Arrange with a union to make contract prowsions for
student-learners. - .
347 Develop a tralning agreement between student-learner,
parent, school, and cooperating employer. *
348. Arrange school and work schedules with student-learners
. and school and employing personnel.

349," Develop a systematic training plap with the cooperating -

employer and/or the on-the-job instructer.
350 Aid student-leamers in procuring work mits
351. Assist the cooperann employer in obtaining information

concerning fedsral and state wage and hour
classificationd® -

352. Agsist thg, cooperating ar;lployer in acquinng a fedsral
. permit to pay a training wage.
38. Assist tfie cooperating employer igyerilying the legality of
employing a student-learner in a Mazardous occupation.
354, Establish the cooperating employer’s qualifications for
reimbursement for training a student-learner.
. 355. Obtain reimbursement for the Goopemating smployer
providing on-the-job training.
* 356, Obtain reimbursement for the student-learner for
allowable training costs such as clothing and tools.
357. Prepare the student-learner for an interview with the
-cooperating employer and training station personnel.
358. Assist the student-learner in on-the-job training
orientation, '

359. Assist the cooperating employer's parsonne! in accepting
the training status and¥ole of the student-learner.
360. Maintain good working relationships with training st}uon
personnel. . ~
381._Develop a procedure to ensure student's safety and
.~ protection in the training station.
362. Develop a plan for supervision of on-the-job training.
363. Inform the administration of the coordination itinerary.
384. Assess the on-the-job experience ddily reports with the .
“student-learner to plan future insttucion.
' 385. Encourag® the on-the-job instructor to follow the training
s plan in proylding expariences tdr the student-learner.
366. Maintain tiye student-learner's progress reports for
on-the-jof training and related instructien,
Examind the student-learnér's progress reports to
determine future og-the-job training experlences and
reiated instruction.

367.

368. t individual work hours, wages, and )

of on-the-job tralning.
389, Assist the student-learner }n the solution of problems
2* related to on-the-job trainihg. B
. Control student-learner absenteeism from school and-
on-the-job training, A
. Control the transfer of student:learners within the _
cooperative.vocational education progrant and to other
. 2

‘

school pr ms .
. Conduc} termination procedures for on-the-job training

for the stu vtvlearner whon‘condltlons demand it.

-

acilities and equipment of

’
e

-




1%

JAruitoxt provided by ERic

-

.

373.
374.

375

a7e.

Yo

ars.

379.

' ’

Sponsor an employer-employee appreciation evenN
Evaluatethestudent-leamersworkqualltlesand habitson &
the job.

Evaluate the student-learners personal traits and
chardcteristics on the job.

Check the student-learner's progress in acqumngskﬂ Ison ,
the job. .

Check the student-learner's progress with the on-the-job
instructor and other training station personnal.

Assess the student-learner's pefformance with thie
assistance of the on-the-job instructor. - .
Obtain suggestions frorn the on-the-job instructor to guldﬁ 2
the selection of lessons for related instruction.

380.

381.

?2.

383.

384.

-

_training station, ~, P

.
.

- ’

Evaluate the quality of the omthp—]ob training received by
the student-learer. .

Provide a workshop to assist on-the-job lmtructors in
techniques for teaching student-learners. -

Assist the on-the-job instructor with development of
teaching techniques during supervisory visits tg the

e
Update related instruction for student-learners on the

basis of information oh technology obtalned from
cooperating employers.

Obtain information from the advigory committee on ways
to improve related instruction and on-the-job training. ©

- Vad N
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. N - AppendixC .
o * - MODULE TITLES, OBJECTIVES, AND

. | ‘ - ASSOCIATED PERFORMANCE ELEMENTS .

Module . . \ Title o pets‘

A-1 . , PREPARE FOR A COMMUNITY SURVEY 1-12, 14, 15

Enabling Objectives: . . ' ) , - S

1. After completing the required reading, develop a plan to obtain administrative approval for conduct- R
ing a community survey. ) o ’

2. After completing the required reading, develop a plan to organize a steering committee to assist with
a community ‘survey. _ —_— - .

3. After completing the required reading, identify the geographical area in which to conduct a commu-
Aity survey. .

4. After completing the required reading, write letters fo hypothetical people in local and state agencies;
and critique the performance of a teacher in a given case study in ¢ontacting a labor leader.

5. After completing the required reading, develop a compléte pfan fog conducting & community survey -~
using the background information given. ' . L

_ Terminai Objective: . _ - EA . ¢
While workiﬁg in an actUe’ll school situation, prebare for a community sutvey. h £
‘ . v - »
, ~ -
A-2 ‘ " CONDUCT A COMMUNITY SURVEY 13, 16, 17_

--Enabiing Objectives: . ‘

<& 1. After completing the requited reading, critique the performanee of a tedcherina given case study in

== %planning for publicizing the purposes and“objectives gba community survey. o
2. After completing the required reading, critique the performance of a teacher in given case situations

. in directing a community survey. , ; .

I3

Terminal Objective: o . ' ’ J \

While working in an actual school situation, conduct a community survey.) T 7
- at - - ‘ . " r

o - " . N v \ ¢

g g N -
' .
'~ . /

. » , .
A-3 ) L REPORT THE FINBINGS OF A COMMUNITY SURVEY 18, 19 - e

»

i , -
o

- «

Enabiing Ob]erctlyd: » e o . «
1. After comb eting, the required reading, demonstrate kgowledge of the steps and important con-
‘«/\' siderations involyed in organizing data from & commu ity survey. - . ¢
2. After completing the requiredreading, demanstrate ability to analyze datafroma community survéy.
. S o o . Iy

e - N ~—

e
N
-

4, Numbers inthis column refate to item numbersor each of the 384 performance elements identified in Calvin J. Cotrell et al., Model Curricula for
Yocational and Technical Teacher Education: RaportNo. V, General Objectives—Set Il (Columbus, OH; The Canter for Vocationat Education, The Ohlo “
State University, 1872): - — - . . ’ .

“ . - .

(5 . )
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° - ’ ° :
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./ . -
J 4. After cémpleting the required reading, demonstrate ablllty to present communlty survey data uslng
G appropnate tables and graphs.
. 4. After compJeting.sthe required reading, use the information prpvided in a given case situation’ to
outlrne a report and a dissemination plan for a community survey.

Termlnal Objective: . -
. While workrng in an actual school sltuatron report the f|nd|ngs of a communrty survey
. N . ) e
. PR — * < R -
' A-4 A ORGANIZE AN OCCUPATIONAL Aowsonv COMMITTEE, ;e 20-24
. Enabling Ob]dﬁves * K ‘

1. After completing the required read|ng, demonstrate knowledge of the procedures for organizing an
occupational advisory committee.
2. Given several case studies involving typrcal vocational program settmgs assess each situation-and

_indicate the steps which should be taken in organrzrng or reorganizing an occupatuonal advrsory
committee. )

s ) -
. Terminal Objective: : . .

While working in an actuKI}school situation, organize an occupational advisory committee.

A-5 ‘ MAINTAIN AN OCCUPATIONAL ADVISORY COMMITTEE 25-29

Enabling Objéctives:. =~ ° ' . L

1. After completing the required readrng, demonstrate knowledge of the procedures for maintaining a *,
newly organized or reorganizéd occupational advisory commrgee P

. 2. After completing the required reading, demonstrate knowledgepf the procedures for maintaining an .
N ~— existing occupational advisory gommr es.

3. Given a case study describing how a hypothetical teacher maintained an occupational advisory *
cdmmrttee critique the performance of that teacher:

Terminal Ob]ectlve Lo ~ ¢ T <
' . While workrng in an actual school situation, maintain an occupatronal advisory committee.

-

2 A-6 . DEVELOP PROGRAM GOALS AND OBJECTIVES " 30,31, 36, 52 .

. Enabllng Ob]ectlves o 'f

- 1. After compl'etrng the requrred readrng, demonstrate knowledge of the rationale for, and the t:Oncepts
. involved in, deveIoprng vocational-program goals and objectives.

, 2. After completlng the reduired reading, write program goals and objectives for a selected vocational . -

« - program within your service- -afea. .
Terminal Objective: - » SV
Wh']e workrng in an actual school situation develop,program doals and objectives. - T
L/ .
e . 1t - - - — - :
e A7 - - K CONDUCT AN OCCUPAT|ONAL ANALYSIS : 32-35
) Enabling Ob]ectlvei v oa . .

’
1. After completlng the requrred readlng, define the scops % an occupational anaIysIs

] )
’

-




”

.

+

-

2. After COmpIetlng the required reading, prepare an |n|t|al listing of,'duty and task statements by
partially anaIyzung a selected occupation.

" 3. After completing the required reading, verify an initial I|st|ng of task and duty statements. N

4. After completing the required reading, analyze and report the task inventory data.
Terrﬁlnal Objective: ' _ .

While working in an actual school situation, condugt an o?t;upational analysis.

—

A-8 * DEVELOP A COURSE OF STUDY © 34-38

3

nabiing Objectives: - ~ -

1. After completing the~#equired reading, demonstrate knowledge of the purposes and basic compo-
nents of a course of study.

2. ﬁper completing the required reading, critique the performance of a hypothetical tegcher in a given
Case study in developing a course of study.

Terminal Objective: .. , ’ *

» . ' - "
While working in an actual school situation, develop ayse of study,

‘- ) ' ) ;o ’ —— .
A-9 ‘ DEVELOP LONG-RANGE PROGRAM PLANS 40-45

A . .
Enabling Objectives: ’

1‘1er completing'the required reading, demonstrate knowledge of the concepts |nvolved in developgw
ing long-range plans for a vocational program.

2. After completing the required read|ng, develop a-section of a long-range pIan for a vocatlonal
program. - . 3 ‘

‘ Terminal Ob]ectlve: - ' ' ' .

. . ~ S ’ ———
While working in an actual sehoo/l situation, develop long-range program plans. ’

Py . - i » c .t N
7, D »

A-10 : CONDUCT A STUDENT FOLLOW-UP STUDY ; 46-48

Enabllng Objectives: - TR

1. After completingthe required readlng demonstrate knowledge of the steps and proceduresnnvolved
in planning and conducting a student follow-up Study. .

2. After completing the required reading, devélop or adapt a questnonnalre which could be used to
obtain information from former students described in a given case study.

3. Given sample former student follow-up data,"summarize, interpret, and report the data.

P ]

Terminal Ob]ectlve » : .
While working'in an actual school situation, conduct a student follow- -up study.

’ ?

— . ., ' DA

’ » - ‘y

A-11° T EVALUATE YOUR VOCATIONAL PROGRAM v 49-51
- N ( . ° 3 °

Enabiing Objectives: . .

1. After completing the requured readlng demonstrate knowiledge of the concepts and procedures
involved in evaluating a local vocational edupatlon program.

-

L 4
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a

2. After completing the required reading, develop a plan for evaluatlng the hypothetlcal vocational
program described-in.a given case situation.  _

© 3. After completing the required readlng, develop afinal evaIuatlon report for a hypothetacal vocational
program described in a given case situation.

Terminal Objective: : . ;, ' ‘ -\

While working in an actual school situation, evaluate your vocational program,

Module
B-1 : oerenngme NEEDS AND'INTERESTS OF STUDENTS ~ _ 55
’ . . s .
- . o 4
_Enabling Ob]ectlves . .- \r s ’
1. After compIet|ng the required reading, demonstrate knowledge of the ratlonale and procedures for
’ determining the needs:and interests of students. ~ 3

2. After completing the required reading, analyze the cumulative records of some Hypothetlcalstudents

to determine the needs and interests of those students. s
. 3. After examining the data in the cumulative folder .of a hypothetical student ptan for obtaining

add|t|onal information on the student’s needs and interests. C I\
Termlnal_Obl/éctlve. . 5 . o o .
In an actual school situation, determine the needs and interests of 'students. * !

. L . BV
- B2 ' DEVELOP STUDENT PERFORMANCE OBJECTIVES % 39, 53,54

Enabllng Objectiues: > P s N

1. After, compIetung the required readlng, demonstrate knowledge of the rationale for -developing
- student performance objectives and the characteristics af properly stated objectives.

2. After completing the requlred reading, analyze and (if necessary) rewrlte given student performance

objectives. . B .
3. After completing the required reading, |dent|fy each of the objectlves onagivenlistas being primarily
cognitive, psychomotor, or affective. -

4. Using resources which provide voca?;tal program content mformatron develop student perfor-
mance objectrvqs in each of the ledrning domaihs whlch contain statements of performancg,
condition, and criterion. :

5. Affer compIetrng the required reading, sequenoe-a given list of student performance objectlves

?

Termlnal»Objectjve - — o v
. Wh|+e Workmg Inan actual school srtuatlon develop student perfbrmance objectlves .
R ~ v:",‘ P . R .
g /&@w // R ég‘ ~ v ] — i 8 ‘
/B3 . . * DEVELOP A UNIT OF INSTRUCTION 56-61
(Enabling Objectives: o T -~

;!"ﬁf(er completing the required reading, demonstiate knowledge of the conceptsinv,olved in planning

. . & unit of instruction. _ ' 3 .-
P J.?-* * e ' . .
I A . "» - 'y
T rd - 2 \fj s o
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. ..
2. Aftet completing the required reading, demonstrate knowledge of the principlesinvblivediriselecting
objectives, learning activities, and evaluation procedures for-an instructional unit.

3. After completing the required reading, organize the content of a hypothetical teacher's plan into’a .
_ unit plan, using an accepted format. . -7 ’

4. For a simulated situation, develop a unit of instruction. :
* Terminal Objective:

|

While working in an’actual school situation, develop a unit of instryction. : <
B-4 ' . DEVELOP A LESSON PLAN 62-69
Enabling Objectives: ! . — .

-1. After completing the required reading, critique a gjiven lesson plan. N

2. Utilizing your present knowledwf how to tegch, write a preliminary lesson plan, ) ¢

3. During the remainder of your teacher training experience, complete a minimum number of modules .
containirlg those skills necessary to write effective lesson plans. :

Terminal Objective: . - P _
While working in an actual school sitgation, develop a lesson plan. | = | i
o - ) ) ‘4/ -
B-5 C , T TSELECT STUDENT INSTRUCTIONAL MATERIALS -~ 70-72,75 ' |
Enabling Objectives: _ A . . - , o CRA »

1. After completing the required reading, demonstrate knowledge of the important considerations
involved in selecting and obtaining studgant instructional materials. -

— LS
"2 Given a case study describing one teacher's procedures for selecting and dbtaining student instruc-
tional materials for'a-lesson plan, critique the performance of that ‘teacher. ’

Terminal Objectlve: , . : ' ‘
While working in an actual school situation, select student instructional Mmaterials.

e

~ . '
s T ~

. . ¢
B-6 : PREPARE TEACHER-MADE INSTRUCTIONAL MATERIALS 73, 74, 76-78

Enabling Objectives: . S

1. After completing the requiréd reading, demo.nstr‘ate knowledge, of (1) the types of teacher-made
handouts and tLansparéncies, and (2) criterid*for selecting which type to use. . .

2. After completing the required reading, demonstrate knowledge of (1) four metffod;!,{@f duplicating -
- teacher-made handouts and transparencies, ahd (2) criteria for selecting which” methpd to use.
3. Using the materials provided, prepare masters for four types of duplicating machines and use those
machines to prepare copies. " . - - "\
4. Given case studies describing how four teachers prepared and duplicated teacher-made materials,
critique the performance of those teachers. L . “
_ Terminal Objective: , ,{' ) N . .

While working in an actual school situation, prepare teacher-made instructional materials.

. : ' / , .
. ,
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-, C-4 DIRECT STUDENTS IN INSTRUCTING OTHER STUDENTS 83, 84

Moduie

c-1 o DIREGT FIELD TRIPS 79, 80
Enabiing Objectives: ,

" 1. After completmg»the required reading, demonstrate knowledge of the rationale for, and procedures

involved in, directing field trips. |
2. In a simulated srtuatlon direct or critique the direction of an individual field trip.
3. In a simulated snuatlon direct or cr|t|que the direction of a group field ttip.

Terminal Objective:_ _
While working in an actual school situation, direct field trips. -
=3 .

-
N 1
\

C-2 — CONDUCT GROUP DISCUSSIONS, PANEL DISCUSSIONS ) 81, 95&

AND SYMPOSIUMS ’

Enabling Objectives: ,
1. Aftercompleting the required reading, demonstrate knowledge of the techniques and groceduresior
- conducting a group discussion, panel discussion, and symposium.

2. Given a case study describing how a hypothetical teacher conducted a group dnscussron critique the
performgnce of that teacher.

3. Given a case study describing how a hypothetlcal teacher planned a panel dnscussron critique the.
performance’of that teacher. .

4. Given & case study describing how a hypothetical teacher conducted a symposnum, critigue the

1 After completing the required reading, demonstrate knowledg¥é of the purposes of, and the steps to
“follow in, using brainstorming; buzz group, and question box te¢hniques.

2. Given case studies of teachersg employing brainstorming, buzz group, and quesiion box techniques,
critique the performance of those teachers. , . ”

Terminal Objective: . . . R

in an actual school situation, empioy brainstorming,” buzz group, and question box techniques.
- s | .

! ”

X

Enabling Objectives: B )

1. After completing the required reading, demonstrate knowledge of the advantages of, and rationale
. and procedures for, directing students, in instructing other students.

Is <

n‘

- 60 - 58

P

performance of that teacher . .
Terminal Objective: L * ' - LD
-in an actual school situation, conducta group discussion, panel discussion, and symposium.
’ ~ * '
FJ - / . N ~
C-3 N EMPLOY BRAINSTORMING, BUZZ GROUP, AND 82, 97,98
“ . OUES ION BOX TECHNIQUES o ‘
‘Enabiing Ob]ecﬂves.o . . ot



¢

~

<. In an actual school situation, guide student study. N

~°

-\.r . s -

2. Given ¢ase studies-of teachers using students as tutors and presenters, critique the performance of
those teachers.

Terminal Objective: ' >
In an actual school situation, direct students in instructing other students

*

L ]

C-5 -~ > EMPLOY SIMULATION TECHNIQUES : 85, 99

Enabling Objectives: . . *

1. After completing the required readmg. demonstrate knowledge of the various types of simuletion
techniques and the characteristics of each. . ’

.

2. For simulated situations, use or critique the use of slmulatlon techniques.
3. For simulated classroom srtuations use Qr Cntrque/descrlbe the use of role-playing tec}:mlques

. Terminal Objective: ' : - . §¢:
In an actual school S|tuation, employ simulation techn}ques; » ' ) .
. : o~ /
C-6 . GUIDE STUDENT STUDY 86, 91, 92, 117, 221
Enabiing Objectives: - — - . N

1.\After completing the fequired readlng critique the performance of teachers i in given case studies in
presenting.student assignments.

2. After completing the required reading, critique the performance of teachers i in glven case studies in
conducting group supervnsed study.

Terminal Objective:

\
A

N |

-

-~

R .
C-7 DIRECT STUDENT LABORATORY EXPERIENCE ' 87,93,94 ..

*

Enabling Ob]ectlvesy

1. Aftet completing the requured readjng, demonstrate knowledge of the procedures involved in direct-
ing student laboratory experience. .

2. ‘After completing the required readmg, develop a jOb sheet to guide student progress in the labora-
tory.

3. After completing the required reading, develop an operatron sheet to guide student progress m
completing a job.-

4. After completing the required reading, develop an information sheet to provide students/ wnth
information relating to planned laboratory experlence o

5. After .completing the required reading, critique the performance of the teacher in a' giv caf?e
- study in directing students in developing work plans. Cot

.8. Given acase study of a teacher directing student laboratory experience, critique the.pedo ance of
that teacher. .

Terminal Objective: . ) .’

In an actual school situation, direct student Jaboratory-experiencé.

Ay
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c-8 - DIRECT STUDENTS IN APPLYING PROBLEM-SOLVING TECHNIQUES. 88, 89
s~ ‘ Lo i /\ ! .
« o Enabling Objectives: . _ . s

»

1. After completlng @equured reading,. demanstrate knowledge of problem-sdtvnng technlques and
how to use problem-solving as an ipstructional method. N\

2. Given a simulated problem situation, direct, or critique the direction of, a student in applying
problem-solving techniques. .

3. Forasimulated classroom sntuatlon execute or critique the execution of, aproblem—solvnng lesson.

Te¥minal Objective: . J
In a¥ actual school situation, direct students in applying problem-solving techniques. - <
~ ‘e . N M ' / -
, - - D /
c9 - EMPLOY THE PROJECT METHOD ’ - 90
_ | . o : .
Enabiing Objectives: . o g r

[}

1. After completing the required reading, demonstrate knowledge of the steps and procedﬂres |nvolv d -
in employing the pro;ect method.

—Given aseries of case study epusod&s demonstrate how you wouId employ the prolect method.
Terminal Objective: )

In an actual school situation, employ the project method. - Py

c10 ‘ INTRODUCEALESSON '~ - * . - 100

4"\

1. After completing the required reading, demonstrate knowledge of the elements of an effective Iesson

S introdyction, ..
L 2. Givenan actual teachgr presenting a lesson introduction, ortwo case scnpts of teachers introducing
a Iessogt, rate the performance of the teacher(s)
*38.Ina slmglated classroom Kaboratory situation, introduce a Iesson., - . . T
Iermlnal i{ctive: ’ ' :
In an actualgchool situation, introduce a lesson. .- T .
. d ¥ ¥
- . ’ _ - T . «
C-11 ' SUMMARIZE A LESSON : ' . 101 -
. ax g N s
Enabling Obloctwes.t . N ) . ¢ . *
1. After completung the requnred readrng demonstrafe knowledge of the purposes and 1fnethods of’
summarizing a lesson. .
2. Given a case script of a teacher summanzmg a Iesson critique the performance of that tea'g:her Ht
3.Ina srmulated classroom or Iaboratory situation, summarize a lesson. =~ S g
~Terminal Objective: - . > e e .
- . g,
» Lﬂt,,an actual school situation, sur#m.ar;ze a lesson. ) et . TQ o ;
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c-12 . *  EMPLOY ORAL OUjSTlONING.TECHNlQUES

Enabling Objectives: -/ : ’ .
: . - 7 .
1. After completing the required reading, demonstrate knowledge of the techniques and procedures
involved in effective oral questioning. o . ‘ e

2. After selecting a student performance objective in your occupational specialty, d'evelop.a series of
" oral questions relating to that objective. ' ot . .

3. In a simulated classroom situation, employ oral questioning’ tecﬁniqu~es in a lesson,, \
Teyminal Objective: " ’ . o~
= In an actual school situation, employ oral questioning techniques, - L = 0 4
- N : N ) . -
C-13’ ‘EMPLOY REINFORCEMENT TECHNIQUES @, 105, 107, 109

Enabling Objectives: ' . e .

1. After cofipleting the required readihg, demonstrate knowledge of the types and uses of reinforce-
roent techniques in teaching. . JER .

2. After observing a teacher giving a lesson, critique the teacher’s use of reinforcement techniques.

3. Inasimulated classroomsituation, employ or plan forthe employmentof reinforcement techniques.

Terminal Objective: : . . ’
ES

v

In an actual school sitUation,'empon reiriforcement techniques.

+ - - .
I . ® .
0 S B .

C-14 ' PROVIDE INSTRUCTION FOR SLOWER ‘104, 106
' AND MORE CAPABLE l.'.EARNERS

4

« Enabling Objectives: L

1. After completing the required reading, demonstrate knowledge 6f the characteristics of slower and |
‘more capable learners, and of how to plan instruction to meet their individual Seds.

2: Given descriptions of hypothetical slower and more capablelearners, plan a lesson designed to.meet
the needs of those students. . s - - 7

Terminal Objective: / . * - . '

In an actual school situation, provide instruction for slower and ‘more capable Ieargfers.

- 3

a

C-1§ . . . PRESENT AN ILLUSTRATED TALK 108, 312-114 .
Enabling Objectives: , o .

Y

1. After completing the required reading, demonstrate knowledge of how to presént an illustrated talk.

2. Given a case script of a teacher presenting an illustratéd talk critique the performance of that
"teacher. - -, v ‘

«.3. In a simulated classroom situation; present an-illustrated talk. )
Terminal Objective: ' . ‘ ] -

< ey . . . L
In"an actual school situation, present an.iltustrated talk.
i \? e, - . R 1 -
3 " Al
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c16 .- pEMON$TRATEAMANIPULATIVE SKlLL ; - 110*

hd ]

Enabling Objectives: -
\
1. After completrng the required reading, demonstrate knowledge of the steps and procedures |nvo|ved
in demonstrating a manipulative skill. * :
- 2..In a simulated, classroom or laboratory situation, demonstrate a manlpulatrve skill. -

Termina) Objective: )

-« Inan actual schooI srtuatron demons’trate a manipulative skill.’

t/

= > —r

a * N , .
.C17T ) ) DéMONSTBATE A CONCEPT OR PRINCIPLE . M
PR \

LS

Enabling Ob]ectlves ot

1. After completrng the required reading, demonstrate knowledge of the important considerations
mvolved Jin demonstrating a concept or principle.

2. Givena case script of a teacher demonstrating a principle, cntrque the performance of that teacher
3.*ln a simulated classroom or laboratory situation, demonstrate -a concept or principle.

/

-

. Termlnal Ob]ectf\@ ) ‘ | .

Inan actual school situation, demonstrate a‘concept or principle. b )
" C-18 ‘ INpIVII\)UAtJZE WNST RUCTION ‘ . ) 115, 143
Enabling Objectives: . | " \

.

1. After completing the requn’bd readrng, demonstrate knowledge oT the concepts and charactenstrcs
of individualized instruction. ~

2. After completing the required réqdrng, develop and carry outa personal learning expenence related
to individualized instruction. &

3. For a simulated classroom or Iaboratory,;rtuatron ‘prepare written rnstructlon.al plans and proce-
dures for individualizing instruction for a‘unit in your occupational specialty.

9
4. Given a case study\tescnbmg how a teacher mdrvrdualized rnstruction, cntrque the performance of
that teacher

RPN
“

Terminal Objective: R
In an actual school situation, rndrvrdualrze |Qstruct|on - N
' — : : — - '&%’» ,
C-19 T EMPLOY THE TEAM TEACHING APPROACI!} g - 116
A ! , ‘l » _
" Enabling Oblectlves , AR D b

1. After compIeting the required reading, demonstrate knowledge of the principles ani}procedures
*involved in employing the team teaching approach. ,

2. As a member of a sirgulated teaching team, plan, present, and evaluate a lésson.
Terminal Ob]ectlve T o S '

wa

In an actual school situation, erhploy the team teaching approach : ' '

.

+




2

*

- 1. After completung the required reading, set up and operate overhead equupment T

&
e

USE SUBJECT MATTER EXPERTS TO ‘ 118,130
PRESENT INFORMATION . ’

Enabllng Ob]ectlves

1. After completlng the required reading, demonstrate.knowledge of the rationale and procedures for
using a subject matter expert - .

2. Ina simulated classroom or laboratory situation, use a subjeét matter expert to present information.

Termlhal Objective:
In an ac®al school situation, use a subject matter expert to present information.

]
~

- C-21 . - PREPARE BULLETIN BOARDS AND EXHIBITS ’ 119, 120

' Enabling Objectives: . ’ .

1. After completing the requured readmg, demonstrate knowledge of the concepts involved in the
instrugtional use of bulletin boards and exhibits in the classroom.

2. After completlng the required reading, preparea-bulletin board dlsplay felatlng to a student perfor- -
mance objectlve in your occupational specialty. .

3. After completlng the required reading, prepare anexhibit reIatlng to a student performance objective
in your occupational spectalty ’

' Terminal Ob]ectlve _
In an actual school situation, prepare bulletin t')oa_rdénd exhibits.

- c2 PRESENTINFORMATlsN WITH MODELS, REAL OBJECTS, 121,136

"AND FLANNEL BOARDS \

ﬁEnabllng Objectlve!: ' ‘
1. After completing the required reading, .present information with a flannel board.

I

2. After completing the requured readlng, present informatlon with a model or real object.

Terminal Ob]ectlve "
In an actual s¢hool situation; present information with a flannel board and a model dr a real object. " '

A
1 !t
~ s

~ -
! PRESENT INFORMATION WITH QVERHEAD 122, 123 ;

<

. Enabling Objectives:

[N

2. 'After completing the requlred readlng. present information with overhead material¥ and equipment
in a practice situatiori.
3. After completing the required readlng set up,and operate opaque equipment.

4. Aftdr completlng the required reading, presentinformation with opaque materials and equipmentin a
pract\\ce $&tuatlon

’ . W L

-z Te i Ive: . .
. In‘};’n’ﬁt‘ual‘%o} situation, present |nformat|on with overhead and/o‘r opaque materials.

. ]
B ey
A ; T

it 1




g < -
- o . . N i e L \\:.,-
C-24 = PRESENT INfORMATION WITH FILMSTRIPS AND SLIDES 124, 125/
o Enabilng Objectives: = . -- S LN
1." After completjng the required reading, set up and Sperate a filmstrip rojector, &

2. After completing the required reading, present information with filmstrips in a practice situation.
3. After completing the required reading, set up and operate a slide projector.

. 4. After completing the required readlng, present mformatlon with slides in a practice situation, -
» l! 13 L

Terminai Objective: ’ < X ) ; .
In an actuél school s|tuat|on present information with fllmstrlps and slides.
-~
/ . . 4 .
‘ > C-25 i PRE;SENT INFORMATION WiTH FILMS 1(25.1127 »
Enabling Ob]ectives o 2
1. After completlng the required readlng, set up and operate a fllm projgctor, . "

2 After completmg the required reading, present |nformat|on with films in a practice situation.
Terminai Objective:
In an actual school situation, present information with films.

<
’ - 'y

\e ’ ., . * _% ., ’ '
. C-26, ‘ PRESENT‘INFOBMATION WIiTH AUDIO-RECORDINGS = g, 31
Enabllng Objectives: ‘ ' '
1. After completing the requiréd readlng, set up and operate a record player
: 2. After completlng the required reading, preserit information with records in a practice situation.

3. After comptetlng the requlred reédung, set up and aperate a reel-to-reel tape recorder.

s 4o -4 After cotﬁp eting the required readlng, present infarmation with prerecorded tapes in a pragtice
o™ gtﬁaat;onh N .

/7 v

v L "Tﬂmlnal Ob[ectlv\e v L "
P \i In ;n actuat schbol\situatuon present. formatlon W|th aud}Q recordungs

:i". a*: &i‘" -‘2" - )/ > ‘ ' ' ’l ‘

e AT SIS - S8y

ALY AT , 'Q‘ ! ¢ . - .
ff\”l T C-27 P . PRESENHNFJ MATION WITH TELEVISED 129, 132
L e 2 4 - : -7 OTAPED MATERIALS .~ v

Nl e - “/’“.Jf‘ e

RS Enabllng Ob]ecttveg‘ o PR T ‘ .
20T Ktter completmg:!ﬁéf equirgd-ré; 3 ""fc;, set up and operate videotape equipment. )

< 2 After ‘compléting-t e;equured g, present mformatnon wnth a videotaped and/or televised

~ pr:ogram in"a_prattice srtyat'og
’Tetmlnahﬁbfecﬁxa. -

Y
(\'\f

In an gct,ugi sc“noolyﬂija/tlon pres7t information with vide6taped and/or televised materials.

!!'t ‘- ‘%

?./ X- o

4
\ T
’/J, T ‘ [} . . e
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o

C-28 EMPLOY PROGRAMMED INSTRUCTION .. 133-135

Enabllng Oblectlveo'

1. Aftercompleting the requured read|ng demonét'rate'knowledge of the characteristics of programmed
instruction. ..

2. For slmulated sutuatlons employ or quthue the employment of programmed instruction.
Terminal Ob]ectlve. . -

In an actual school situation, employ programmed instruction. . . .

~

C-29 /“ * PRESENT INFORMATION WITH THE 137,138
. : CHALKBOARD AND FLIP CHART - : ,

.Enabling bb]ectlves: : . o . ‘ 3

-, 3

’ 0

1. After completing the requured readlng, demonstrate knowledge of the factors related to using the

chalkboard and flip chart to present information.
2. In a simulated classrogm or laboratory situation, present information wuth both the chalkboard and

flip chart. ° e .-
Terminal Objective; ‘( ‘ ~ . -, .
A .. .
In an actual school situatiorf‘pre?ent info?natlon with a chalkboard and/or a flip chart.
: - S ' T < ‘-

N {%%M&%&w@vqgéﬂh e &"m"‘ifﬁg‘?

e

] Tite * Competencles
o1, 7 ESTABLISH STUDENT PERFORMANCE CRITERIA - 139

Enabiifiy Ob]ectlves. l )
1. After ¢ com pletlng the required reading, demonstrate knowledge of the key factors involved in estab-
llshlng criteria for student performance.

‘leen a case-situation, establish partial criteria-for student performance and \|dent|fy add|t|onal
information and sources needed to establish complete criteria for student performance

\
' Terminal Objective: ) o ’
While working in an actual school situation, establish student performance criteria.

A}

v

s

. . ' /
« D=2 ASSESS STUDENT PERFORMANCE: KNOWLEDGE) 142, 149-153,
. ) -0 156-160
Enabling Objectives: - . . . L T : ‘
1. After completing the required reading, demonstrate knowledge ofthe techniques and procedu res for
- assessing student cognitive performance. .

" 2. Using selected cognitive performance objectives, construet flve multiple-choice test items to mea-
- sure their achievement. .

3. Using selected cognitive performance objectiyes, construct a matchlng item to measure their
achlevementf /‘

©
’

ERIC"

-




. Using selected cognltlve performance.objectwes construct five completron test item$ to measure

their achievement. 3 .. '

. Using selected cogmtlve performance objectlves construct ten true-false test items to measu re their
achievement. R I

. Using selected cognitive performance objectives, construct three essay test ite s,to medsure their
achievement. .

7. Using a selected cognltlve performance objective, construct one case. study/problem»solvmg test
itern to measure its achievement.

8%Using selected cogmtlve performance ebLectlves construct five oral test items to measure their
achlevement

Terminal Objective: 7

*

-
.

’

In an actual school situation, essess studenbbog nitive (knoWIe&ge)_ performance.

-
-

D-3 * ., ASSESS STUDENT PERFORMANCE: ATTITUDES 142, 149, 156,
< . . : "158-160

1 e g L} L “e- -

Enabling Objectives: .o . ’

1. After completlng the required readlng demonstrate knowledge of the rationale and ‘techniques for

- assessing student affective performance.

2. After completing the required reading, construct five dlffer‘ent types of evaluatloﬁ ltems and devices
to assess achievement of a gl/ven affective studiént performénce objective.

Termlnal Objective: . e v - |

“Inan act’ual school sltuation, assess student affective (ahitudes) performance.

S ¢

B

ASSESS STUDENT PERFORMANCE: SKILLS ’ 141: 142, 144-146,
: . 154, 155, 157,
S . 159, 160

Enabling Dbjectives:

1.- After completing the reduired reading, demonstrate knoWIedge of the important considerations

involved in selecting and admlnlstermg evaluation devices for ass ssing student psychomotor
- performance 5

4

NEE
) ! . 2. After completing the reqwred readlng constructaperformanc test fo evaluatlng student achreve—
g ment of a psychomotor performance objective. i’

.7 " Terminal Objective: - ‘

i
v

In an actual school situation, assess student psychopotor (skills) performance.

o

.

- 140, 147

Enabling Obiecti\‘f&s




Terminal Objective:
"~ While working in‘an actual school situation, determine student grades.

. : - T M

. o, X

D-6 EVALUATE YOUR INSTRUCTIONAL EFFECTIVMENESS 148, 161-164 -
Enabling Objectives: - .. T ‘ )
1. After completing the requured reading, demonstrate knowledge of the prmcuples and procedures :

involved i in evaluating instructional effectiveness.
2. Given acase study of a teacher evaluating her instructional effectiveness, crutuque the performance of

~ that teacher.~ N .
Terminal Objective: ' . s e W ) -

While working in an actual school situatib,n,’evaluate your ig&trqctional effectiveness.

-

Module L Title Competencles

E-1 PROJECT INSTRUCTIONAL RESOURCE NEEDS 165-167 {

| 3¢

Enabling Objectlves: ‘ . ‘

v
1. After completing the required reading, demonstrate kﬁowledge of the concepts and _proce?ures
involved in projecting instructional resource needs.

2. Given a case study describing how a hypothetical teacher projected instructional resource needs, /

critique the performance of that teacher. . p - T
Terminal Objective: ‘ S 4
In an actual school situation, project instructional resource needs. i
B2 7 % MANAGE YOUR BUDGETING AND . 168-170, '.
REPORTING RESPONSIBILIT{ES 172-175, 77$

.

Enabling Objectives: .
1. After completmg the required readmg demonstrate knowledge of the steps and procedures involved
in managing your budgeting and reporting responsibilities.
2. Given case studies describing how hypothetical teachers handled their budgetlng and reporting
responsibilities, critiqué the performance of thosé teachers. .t

Terminal Objective: = - . . s

In an actual school situation, manage your budgeting and redorting responsibilities.

Sy . (19




‘ D
’E-3 - ARRANGE FOR IMPROVEMENT OF YOUR - m
N ' fﬁ-—--— = e A A

, Wh|Ie working |n an actual school situation, maintain a f|I|ng system,

13

E-6

; 'VOCATIONAL FACILITIES

P

38w

— » ) e
L B
.
1. After completlng the required reading, demonstrate knowledge ofihe importaht.considerations
involved in, and the procedures for, improving your votational facilities. ~

2. Given a case study describing holw & hypothetical teacher planned improvements in his program
facilities, critique-the performance®of that teacher.

Terminal Ob]ecti\(e.

Enabling Objectives:

-

P
While working in arlactual school situation, arrange for improvement of your,vocational facilities.
] . »

o8-
<

MAINTAIN A FILING S\YSTEM ! 176, 178-182 °

E-4

\

Enabling Objectives: 7

1. After completmg the requ“re?ireadmg demonstrate knowledge of thetechnlques and procedures for
organizing various types of filing systems. -

-
A

2. Given matenals or records you have aIready accumulated, develop a plan for an appropnate flllng

system. "
Terminal Ob]ective

i
i
~

[
4
. 183, 185
Enabling Objectives:

1. After completing the required readlng demonstrate knowledge of the techniques and proceduresfor
. providing for stydent safety needs

de
2. Based on appllc‘{sle local, ,'and federal safety laws arid student performance objectives in your
occupatlonal specialty, prepdre a saLe)y handbooks -

3. For simulafed school situations, provide for student safety needs.
Terminal Objective: .
In an actual school situation, provide for student safety.

»

=

PROVIDE FOR STUDENT SAFETY

P

v oa

K
—

~ .

. Fwé@r‘”

i

.

PROVIDE FOR THE FIRST AID NEEDS

184
OF STUDENTS ‘

¢

Enabling Objectives: L
1. After completlng the required reading, demonstrate knowledge of the steps involved in, and the
procedures for, providing for the first aid needs of students.

2. After reviewing state and local policies regardm the administration of first aid in the school
environment, develop a plan for providlng tor the Sf,"rsf,aid needs of students in your occupational
spemalty v-

h

»

.

~

’

©

~
66




i

3. Given case situations descrlblng studentlnjunes outline the steps to follow in providing emergency
‘treatffient jor each situation described. f

Terminal Oblective e T . ¢
®in an actual school situation, provide'for the firgt aid needs{of students. .

.
° [

[

ASSIST STUDENTS IN DEVELOPING 186191
-~/ SELF-DISCIPLINE e

\

Enabling Objectives: . - : ¢

-

~ 1. After completing the required reading, demonstrate knowledge of tne concepts’of, and important

A ]

conslderatlons involved in, classroom discipline.
. After reviewing relevant materials, develop acceptable standards of behavior for the vocat|onaI
classroom and laboratory. . -

. Given ,several case studies describing how hypothetlcal teachers handled classroom discipline
g problems critique the performance of those teachers. .

Terminal Ob]ective R

In an actuaI school situation, assist stud__epa in developing self-discipline.

v

e
_Z

©

E-8 . “ ORGANIZE THE VOCATIOQAL LABORATORY © 194, 198, 199
s » o A ] . - '
Enabling Objectives: . - . . :

1. After completlng'the required reading, demonstrate knowledge of the principles and procedures
.involved in Qrganrzung a vocational laporatory.

2. Givenan actual vocational laboratory in your occupational specialty, evaluate the organization ofthe
laboratory andsdevelop plans for its improvement.

Terminal Objective: »

\ b .
In an actual school situation, organize the vocational laboratory.

7 - )
E-9 . MANAGE THE VOCATIONAI, LABORATORY , . 192, 193, 195-197

° 200, 201
7 . o

. After completing the required readlng demonstrate Rhowledge of the pnné’rples and procedures
invelved in managing a vocational Iaboratory . .

. After completing the required reading, plan an ipventory control system foravocational Iaboratoryln
your occupational‘specialty.

. After completing the required reatding, plan an equupment manntenance system for a vocational
laboratory in your occupatlonal speclalty“ ) :

~

Enabling Objectives:

~t

4. After completing the requured readrng planastudent personnel systemforavocatuona(laboratory|n >
your oceupational-specialty. + -

. Given'an actual vocational laboratoty in your occupational specialty, evaluate the management i
system of the laboratory and develop plans for its improvement.
Termindl Objective: . ‘ .o
In an actual Schogjsituation; manage the vocational laboratory. ’

4

7167
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-~ Module : Title -, . Compteﬁcies

3
F-1 . GATHER STUDENT DATA USING. FORMAL 202-208, 212, 222,
- *  DATA-COLLECTION TECHNIQUES - 223, 228, 229‘ .‘
Enabwg Objectives: . . - " ‘ e ! ‘t

1. After completing ‘the requlred reading, demonstrate knowledge of the types anc{ uses of student . {
data-collection sources and techniques.

. 2. Given sample data collected on a hypothetical student, critique the form and content of the data

¢ samples. _ — . /

J - t . . . . ‘ *
», Terminal Objective; BN . °.
' While working in an agual schooI s|tuat|on gather student data usmg‘formal data-collectlon tech- ~
. niques. . - : _ - - .
v . . - .
F-2 * GATHER STUDENT DATA TH@UGH ’ . 209, 212, 2145216,
- . PERSONAL CONTACTS . 222, 226 v LT
. ¢ . N e . i . »
Enabling Ob]ectives - . < ‘ -

+ 1. After completmg the requlred reading, demonstrate knowledge of the technlques and proceduresfor
gathbnng student data through personal contacts. ,

2. Given a ‘case scrlpt of:a teacher conductlng a parent-teacher-student confereﬂce critique the
performange of that teagher. .

3. For simulated situations, plan persona] ?{ntacts to gather studenf data. - e

Terminal @bjective: : - .. T

. In an actual school sm;a}lon, gather student data through personal contacts.; y - [e)

_F-3 - o USE CONFERENCES TO HELP MEET, . 219—'212, 217-220; ..

& , 7 STUDENT NEEDS - - v 222, 224, 225, 227 :
Erkbling Objectives: . -~ '~ | ' ‘- :
1. After completing the required reading, demonstrate knowledge of the important conéuderatlonsand

o1 - techniques involved in using conferences’to heIp students meet their Mbeds. N
< 2. Given casesscripts descnhlng how teachers mgt student neeo% through conferences, cr|t|que the

) " performance of%those teachers. - .

‘ 3., Given case situations involving student problems, plan conferences to meet the needs descrlben *
.”/ Terminal Objective: T Lo :

. In am actual school snuatuon Fuse confér nces to hélp meet student needs.




‘ .

F-4 PROVIDE INFORMATION ON EDUCATIONAL AND 212, 213, 222,
R ~ CAREER OPPORTUNITIES, 230, 231

Enabling Objectives: . , Y.

1. After completlng the required reading, demonstrate knowledge of the techniques and procedures
involved in providing students with educational and career information.

2. In a simuated classroom or Iaboratory situation, provide information on educatlonal and career
opportunities.

Terminal Objective:

~

In an actual school situation, provide information on educational and career opportunities.

-

N R

F-5 A~ . ASSIST STUDENTS IN APPLYING FOR - 212, 232-235

e EMPLOYMENT OR FURTHER EDUCATION
s : ]

Enabling Objectives: 7

1. After completing the requnred redding, demonstrate knowledge of the basic technlques mvolved in
assisting students in applying for employment or further education.

2 Given a hypothetical student's application materials, critique the student's performance in applymg
for a job, and use the data-provided to write a letter of recommendation.

3. In a simulated situation, plan a unit of instruction designed to assist students in applying for
employment or further education.

Terminal Objective:

t

SN
In an actual school situation, assist students in applying for emptoyment or further education.

Module - ) Title . Competenéies ,

G-1 " DEVELOP A SCHOOL-COMMUNITY RELATIONS \2%239, 248
o PLAN FOR YOUR VOCATIONAL PROGRAM i

N

Enabling 6b]ectives- .

. After completing the requwed reading, demonstrate knowledge of the rationale for, and the steps and
prbcedures involved in, developing a plan for school-community refations.

2. Given a case study describing a plan for school-community relations developed by a hypothetlcal
teacher, critique the adequacy of that plan

Terminal Objective: L

While workln%; in an actual school situation, develop a schoot-communlty relations plan for your

vocatlonal program. ’ -
& »

(&)
)
[




%

-

G-2 . . GIVE PRESENTATIONS TO PROMOTE, . 240, 246
YOUR VOCATIONAL PROGRAM .

.

Enabling Objectives:’ ]

1. After completing the required reading, demonstrate knowledge of the rationale for, and technlques
involved in, preparing effective presentations.

2 lepn a case sjtuation describing a hypothetical schooﬁﬁﬁh‘m, prepare and give a preseptation
designed to promote your vocational education progra

3. After completing the requrred reading, critique the performance of several teachers in g|ven case

studies in directing students in preparing presentations.
Termtnal Ob]ective

_ While working in an e,ctual school situation, give presentations to promote your vocational program.

: ‘ \

) ~ s

'G-3 - DEVELOP BROCHURES TO PROMOTE YOUR

VOCATIONAL PROGRAM -

Ena Bling Objectives: *

1.” After completing the required readlng demonstrate knowlgdge of the stepsand procedu‘FES involved
in planning, preparing, producing, and dlstrlbutmg a brdchure to promote a vocational program.

2. Given examples of brochufes designed to promote vpcational programs, critique these brochures.
Terminal Objective: '
While working in an actual school situation, devefop a brodhure to promote your voc‘htional program.

J—

G-4 . PREPARE DISPLAYS TO PROMOTE
YOUR VOCATIONAL PROGRAM .

~

Enabling Objectives: -t .

1. After completing the required reading, demonstrate knowledge of the |mportant considerations
involved in preparing displays to promote a vocational program.” -

2. After completing the requrred reading, devélop a plan for a dlsplay to’promote your vocational
program.
~ 3. After completing the required readlng, construct and install'a promotional dlsplay

Terminal Objective: = | N * . : -

While working in an actual school situatian, prepare d|splays deS|gned tQ promote your vocatlonal
program. ;

<

, PR . i - . . PN

N

G-5 ' - "PREPARE NEWS-RELEA ES:A D ARTICLES.
e ' CONCERNING YOUR VOCATIONAL PROGRAM

Enabling Ob]ectives -

1. After completing the required reading, demonstrate knowledge of the important considerations
involved in writing news releasés and articles.

2 After completing the reduired reading, write 2 news reIease\‘oncernlng a vocatlonal educat|on
program. ! S - . .

-3., After: completlng the required reading, write an article concernjng vocational educatlon or a VOca-
tional program LI \ ' , .

3

70
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- Y k%"
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Terminal Ob]ectivi . . \ : .
While work|ng in &n actual school srtuatlon prepare news releases and articles concerning your :
vocational program B . .
G-6 ' . ARRANGE FOR TELEVISION ANf) RADIQ ENTATIONS, 244, 245

. CONCERNING YOUR VOCATIONA GRAM :
Enabling Objectives: . ¢ ' NN M

t. After completing the required redding, demonstrate knowledge of the steps and procedures involved
in planning and presenting television and radlo prESentatlons concernlng awocational program.
2., Jn a simulated situation, present a radio presentation concernrng a vocational program. -,
G a simulated situation, present d teIeV|SIon presentatlon concerning a vocational program.

Terminal Objective: y

While working in an actual school situation, grtange for a television or radio presentation concernlng ,
your vocational program : . <0

~
N

° -

G-7 . : CONDUCT AN OPEN HOUSE" ; . 247

Enabiing Ob]ectives . -

1. After completlng the required read1ng. demonstrate knowledge of the concepts and important
conS|derat|ons |nvolved in planning and conduct(ng an open house to promote a vocationak pro-
gram.

2. Given acase study describing how a hypothetlcal teacher planned and conducted an open house.
critique the performance of that teacher. ¢

* Tegminal Objective: s

While working in an actual school situation, conduet an open house. . .

.
[

» .

G-8 . WORK WITH MEMBERS OF 249-256
.- B - THE COMMUNITY .

. ’ .
2 S oo
1. After completing the required reading, demonstrate knowledge of the reasons for and the methods
of, working with members of the commupnity.
2. After locating businesses and organ‘izatlons whigh relate to your vocational serwce area, plan how
you could.work with them. 4 o
Terminal ijecﬂve,

While working in an actual school sit\uation? work with members of the community..

Enabiing Ob]ectives

« 4]
b

G-9 - WORK WITH STATE AND LOCAL EDUCATORS 257, 258, 267-269

Enabling Objectives: 5.

1. After completlng the required readlng. demonstrate knowledge of the basic concepts involved in

working with state and local educators.
2. Given case studies describing how three teachers worked with other educators critique thgferfor-
mance of those teachets. . Cel - “
¢ e 75 : \
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Terminal Objective:

While working in an actual school situation, work with st%te and local educa‘tors.

.

.

G-10 - OBTAIN FEEDBACK ABO>UT YOUR VOCATIONAL PROGRAM ~ *  259-266

Enabling Objectives:

. 4 . ) i N
1. After completing the required reading, demonstrate knowledge of the rationale for, and steps and
procedures involved in, obtaining feedback from the school and community concerning your voca-.
tional program. ) '
2 Given'a case situation describing the professional problems of a hypothetical teacher, develop aplan
for obtaining feedback from the school and c‘munity which-that teacher could use in solving those
*problems.

Terminal Objective: - A . ) -- N .

'

”While working in an actual scl%ooTéitUatiop, obtain feedback about your vocational program.
5 [y °
H X

“e

P

DEVELOP A #ERSONAL .PHILOSOPHY CONCERNING
STUDENT VOCATIONAL ORGANIZATIONS

‘Enabling Objectives: . <

1. After cbmpleting the required reading, demonstrate knowledge of the purpose, goals, and values of a .
+student vocational organization in your service area: . ’

: 2. After completing the required reading, prepare a writteh\rationale of a student vpcational organiza-

tion in yout service area. L ) ) -
Terminal Objective: - . , S

While serving as an advisgzr in an’actual school situation, develop and demonstrate a- personal

philosophy concerning student vocational organizations. - -
N 5o

-

- ¢
f

H-2 ) ESTABLISH A STUDENT VOCATIbNAL ORGA.NIZATION }270-275, 277,
. : . : 280, 292

- X { .

Enabling Objectives: - ‘ I ’ v

R -

1. After completing the requiréd reading, demonstrate knov'vledgé of the steps and procedures involved a,
in establishing a student vocational organization.

2. Given a case study describing how a hypotheticaladvisor established a studegﬁ\:océtic&alprganiza-
. tion, critique the performance of that advisor. \ . i

Terminal Objective: —

»

.
v

Inan actual school situation, establish a student vocational organization.

.
\
B 1) >




¢

% ! 5 w»
b s ' -
H-3 - PREPARE STUDENT VOCATIONAL ORGANIZATION 276, 278, 279,
. MEMBERS FOR LEADERSHIP ROLES ﬁ, 295
: L3

. Egabling Objectives:

1. After completing the required reading, dérponstrate knowledge of the important considerations
involved in preparing student vocational organization members for leadership roles.

2. Given a case situation describing how a hypothetical advisor prepared student vocational organiza-

- — tion members for-leadership roles, crifique the performance of that advisor.
- a
Terminal Objective: . . . 3 _
. While serving as an advisor in an act’ual school, situation, pfépare stadent vocational organization
members for leadership roles. . ¢ . .
- H-4 ASSIST STUDENT VOCATIONAL ORGANIZATION MEMBERS - 281, 286, S
- IN DEVELOPING AND FINANCING A 287, 289 §
" : YEARLY PROGI}AM OF ACTIVITIES . v
Enabling Objectives: < \ : ?

1 After completing the fequired ;eading, d
in assisting student vocatio
of activities.

2 Givenseveral cafe sfudies describing how hyppthetical advisors assistedstudent vocational organi-

zation members\imdeveloping and financing a yearly program of activities, critique The performance
of these advisork. . . . ~

onstrate knowledge of the,:stegs and procedures involved
torganizatioR members in developing dnd financing a yearly.program

¢

. 9 .
While serving as an advisor in an actJaI scﬁ‘E)ol“s"ii‘uation. assist student vocational organifation
members in develqping and financing a yearly'program of activities. . s .
H-5 - 3 SUPERVISE ACTIVITI‘éS OF THE ‘ © . 283-285, 288, 290, -
, STUDENT VOCATIONAL ORGANIZATION 291, 293, 298

. . / - — [
Enabling Objectives: ” o . : '
1. After completing the requited reading, demon's;rate knowledge of the important considerations

involved in supervising the activitjes of a student yocational organization. o .

"~ 2 Given a case study describing one advisor's procedures for supervisipg the activities of a student
vocational organization, critique the performanc? of that advisor.

Terminal Objective: '

While serving as an advisor in an actual school situation, supervise the activities of a student vocationaY
- organization. « . o

2
‘

L OH6 - " GUIDE PARTICIPATION IN STUDENT . 294-297

VOCATIONAL ORGANIZATION CONTESTS
X J; . o .
Enabling Objectives: . - . _ “
1. After completing the required reading, demonstrate knowledge of the toncepts, steps, and proce- o
dures involved in guiding participatiofi in student vocational organization contests. T

2. Given several case studies describing how hypothetical advisors guided participation in student
¥ vocational osganization‘contests, critique the performance of those advisors.
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Terminal Ob_]ectlve-

While serving as an advisor in an actual school sntuatlon guide partucupatlon in student vocational
organlzatlo contests. * -
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. ’ : . Tltle Competencies

5.
- ‘ . o . Y
-1 ~ KEEP UP TO DATE PROFESSIONALLY 299, 304,
: ~ =, 318,319
Enabllng Objectives: . ! / ' o

1. After completmg the required readmg, demonstrate knowledge of the coﬁ@epts involved |n and
evaluate your current position in terms of, keepipg up to date in your professnon
2. After identifying available resources, use these resources to help you keep up to date in. your
N profession and in your occupatlonal specnalty LR

Terminal Objective- . .

‘While working in an actual school sntuatlon keep up to date professnonally
. - . T .

v
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I-2 .7 SERVE YOUR TEACHING PROFESSION- * 300, 305-309

Enabling Objectives: _ ~ ~ . - ' ) '

1. After completing the required reading, demonstrge knowledge of the voggtional teaches’s role in
sarving the profession. — %

2. Givena case study déscribing how a partlcular teacherfulfllled hr; responsibilifies to the profession,

r

. critique the performance of that teacher. ) . , ) S
: Terminal Qbjective: 4 g , L ' _ -
While working in an actual school Eituation, serve your: teaching profession. N . *
- i = . : f : ’ B ~ N ;' - '
: [ . DEVELOP AN ACTIVE PERSONAL . 301-30%.
. ‘ PHILOSOPHY OF EDUCATION ¢ L%
. Enabling Objectives: . v o - - . e

1. After cgmpleting the requited readmg, demonstrate knowledge of the need for developmg and
aintaining a persorial philosophy of educatlon .

. 2. After completing the redu:red reading, prepare a wrltten statement expressing your personal
philosophy of education and describing’ the behaviors you would exhibit as a teacher as a result of
each belief. - R

3. After completing the requited reading, critique the ethlcal standards implied in a 1927 teachers’
contract and stated in thd 1875 National Education Association's cdde of ethics. ¢ .

4. Given a case study describing the actions of a partlcularteacher critique that teacher’s performance
using yolir own personal philosophy of edn.}t;atlon and ethical standards. : ‘

5. After completing the required reading, prepare a written $tatement expressnng your personal -
philosophy of vocational education and descnbmg the behav'rors you would exhibit as a teacher asa
result of each belief. . .
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Terminal Objective:

While working in an actual school situation, develop an active personal philosophy of education.

" L 4
-4 SERVE THE SCHOOL AND COMMUNITY' 310-312, 321, 322 o
~ A il \ 2. .
Enabling Objectives: . _; A .o -
1. After completing the reqwred reading, demonstrate knowledge of thfe ways in which a vocatlonal l
teacher can effectively serve the school and community. g "
2. Giventa case study describing how a hypothetical teacher handled his nonlnstructlonal respon- -
sibilities to the school and commuaity, critique the performance of that teacher. ’
Terminal Objective: - l o - f"i».fé“l— PR
- While working in an actual school situation, serve the schoot and gommunity. . "o .
N . . . ‘ ‘ &
T : e
1-5 OBTAIN A SUITABLE JEACHING POSITION A 31 3-31_'{; 320 e

g S

Enabling Objectives . . i
1 After completing the reqwreq feading, demonstrate knowledge of the procedures for selec -
obtaining, and maintaining a teaching position. B

2. After developing a persdnal/professional profile, simulate the procedures for selectlng a suutable - .
teaching position. S , . _ 5

Terminal Objective: (‘ v °
At a time when you will be seeking employment,-obtain a*suitablé teaching position,_ - ' oot ) )
\ . N -
_ -6 " PROVIDE LABORATORY EXPERIENCES FOR ' 323,325 .
N ~ PROSPECTIVE TEACHERS

'Enabling Objectives: ° S ‘ -

. .
1. After completing the required reading, demonstrate knowledge of theg pfthe cooperating teacher
in planning and providing laboratory experlences for prospectlve te

2. After completing the required readlng prepare afile of relevantinformétion :bout the community, the '
school, and the vocational program to aid prospective teachers

3. After completing the required readl ng, plan agraduated series of I laboratory experiences forprospec-
" tive teachers. Py

4. After completing the requured reading, construct a series of teaching eplsode lesson plans.
Terminal Objective: | .

While serving as a cooperating teacher in an actual school situation, prowde laboratory experlences for

prospectlve teact%s .

gy

—
I B 4 } - PLAN THE SWNT TEACHING EXPERIENCE 324-326, 330
Enabling Objectives: .
2. After completing the required reading, demonstrate knowledge of the rationale for, and activities -
which sl;ould be included in, the student teaching experience.
2. Kftegwompletlng the required reading, prepare and present information on the standard operating .
procedures of your séhool agd your vocatienal program.
-« N
B e . ) /
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e 3. After completing the required readlng, develop tentative criteria for evaluating prospective training .

’

ERIC

Aruitoxt provided by Eic:

3 . . - e
L ) .

3*After completing the required regding, assign student teachlng responsnbllltles toa hypbthetlcal
student teacher in a given case study. .

}21 After completing the required, reading, develop a plan for évaluating studeht teacher progress

throughout the student teachihg experience.
Terminal Objective: _ -

While serving as a cooperatmg teacher in an actual school situation, plan the student teaching experl-
‘ence.
\ : -

-8 - _ SUPERVISE STUDENT TEACHERS : 327-329

Enablifig Objectives:

1. After gpmpleting the required readlng demonstrate an instructional technique to d peer role-playing
a student teacher.

2 After completlng the required seading, critique the performance of a hypothetical cooperating
teacherin a glven case. script in conducting a gtudent teaching conference.

3 Afterco mpletlng the required reading, critiqugithe performance of a student teacher in avideotape in
_presenting a lesson. ;

Terminal Objective:

.

"

While serving as a cooperating teacher in an actual school situation, supervise a student teacher.

Module ’ Y . Tttle - g Competencies
J-1 ¢ ] . ESTABLISH GUIDELINES FOR YOUR ’ 331, 539, 341,»
: COOPERATIVE VOCATIONAL PROGRAM 354-356

Enabling ObjectiVes

1. After completlng the required reading, demonstrate knowledge of the characterlstlcs ofa coopera- .
tive vocational education program.

L2 ’Aftercompletlng the required readlng develop tentative criteria for screening prospectlve students.

stations.

N ’

Terminal Objective . . .

whlle serving as a teacper-coordlnator in an actual school situafion, establish gwdelmes for your

cooperative vocational program. .

.
£

J-2 MANAGE THE ATTENDANCE, TRANSEERS, AND . 370-372
TERMINATIONS OF CO-OP STUDENTS .

»

Enabling Objectives: . : 2 R

1. After completing the required readlng outline policies for m ing student attendance, transfers,
and terminations. cv"""'”‘\ )

2. Given several case S|tuat|ons involving student management problems, |dent|fy each problem and.
possible solutiofs to each problém. -
i / .
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Terminal Objective:

While serving as a teacher-coordinator in an actual school situation, manage theattendance transfers
and terminations of co-op students.

T N S
J-3 ' ENROLL STUDENTS IN YOUR CO-OP' PROGRAM . 332-336

;
o Enabling Objectives: - B r
. ‘After completing the required reading and viewing the slide/tape, demonstrate knowledge of the*
technigues used in identifying and enrolling prospective students.
2. Given screening criteria and recruitment data for a hypothetical prospective student degide tenta-
. tively whether to enrolt that student in the cooperative program.
3. Given screening critgria and recruitment data'for a hypothetical‘prospective student, decide tenta-
tively whether to en&ll that student in the cooperative program.
4. Given screening critetia and recruitment data for a hypothetical préspective student, decnde tenta-
tively whether to enroll that student in the cooperative program.

Terminal Objective: N . "\~
While serving as a teacher-coordinator in an actual school S|tuat|on enroll students in your co-op
pngram
J-41 SECURE TRAINING STATIONS FOR YOUR _ 337, 340, 342-345
L . CO-OP PROGRAM s . U/

Enabling Objectives: N , -
1. After completlng the required reading, crlthue the training station identification and assessment

o techniques used hypothetical teacher in a given case study. N .

2, After _completing the required readlng; answer an employelr s questions in a given case script-and

convince him to provide a training station. . 5
L4 . \

Terminal Ob]ective ) .. . .

-~ 4
While servmg asa teacher-coordunator in an actual school situation, secure trainigg statlons for your

co-0p program. i )
O ) e . ; . ) )

o

| _ ¢ - ' ‘ 357 |
- Enabling Ob]ectives . - v - ) A

* 5
1. After completmg the requnred readmg demonstrate knowledge ofthe technlques and proceduresfor
placing a student on the

ob . .
2. Givenstudent data on thré¥ hypothetlcaf‘students tentatwely match each student to the ai:roprlate

J-5 _PLACE CQ-OP STUDENTS ON THE JOB 337, 338, 346-353

training Station.

. v
3. For a hypothetical cooperatlve program in yeur'service area, develop or revise a training agreement
form which could be used in placing stui’nts on the job. . . , .
4. Based on the preservice or inservice training program in whiech you are now involved, develop a
training plan for yourself S . T
Terminal Objective: ' -~ . - ) . . £
be ~

WhLIe serw[ugg teacher-coordmator |n an actual scﬂool sntuatfon place co-op students on thefob




J-6 ’ DEVELOP THE TRAINING ABILITY OF
ON-THE-JOB INSTRUCTORS

-

» _Enabling Objectives:

1. After completing the required reading, demonstrate knowlgdge of the techniquesand procedures for
developmg the training ability of on-the-job instructors.
2.“Given a case script of a teacher-coordinator conferring with' a cooperatlng employer, critique the
performance of that teacher-coordinator. ..
3. Given a case script of a teacher-coordinator conferring w1th an-on-the-job instructor and a studqnt
who has aninstructional problem, determine howtheteaqher—coordmator ould develop thetraining
- ability of that ingtructor. .

Terminal Objectlive: ' ' .

While servmg as a teacher-coordlnator n an actual school situation, develop the tralnlng ablllty of
on-the-job instructors. . . .
-7 " COORDINATE ON-THE-JOB INSTRUCTION, " 358, 361-364,

- 366-369

@

Enabling Oblectﬁ’es:

1. After completing the reduured reading, de nstrate knowledge of the purpose of, and Ahe plannmg,
requlred for, coordmatm and supervusm on-the-job instruction. N

2. Given acase problem‘\co aining data on the job placement locations*and sciredules/of studen& in a
cooperative program, and data on the teacher-coordmator s schedule, plan‘a schequle of cobrdina-

tion visits. .
3. Givendata ona hypothetical student and his training statuon situation, makeand record observatuons
and recommendations. o .
- 7 4. Given &case study of a teacher-coordinator making a coordination visit, crmque the performance of
‘ that teacher-coordinator. o, . w s
Terminal Objective: - . T T . T

—_ Whtle workmg asa teacher-coordmator inan actuaT school sutuatlon coordi nate on-the-job instruction.

v ° 4
- @ [

' J J-8 - o é)IALUATE CO-OP STUDENTS' - o7 74-378,\" N
_ B Qﬂ -TNE-JOB PERFORMANCE )
i Enabling Objectives: : w‘; ‘ . : o
1. After completing the required- readmg, demons°trate knowledge of the purposes, of, and the tech-y’
. niques for, evaluatmg co-op stldents’ on-the-job performapce. A

2. Given a case situation describing a teacher-coordinator’s procedures for evaluating a student on the ’

job, critique the performance of that teacher-coordinator. -

- Terminal Objective: ' ' @ . ' .
' While serving asa teacher-coordmatorm an actual school situation, evaluate co-op étude’nts on-thé-job
v performance. - - . A ¢
. 4 _
] i — -
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J-9 PREPARE FOR STUDENTS’ RELATED INSTRUCTION 379, 383, 384
Enabling Objectives:

&
1. After completlng the required reading, demonstrate knowledge of the steps and procedu res tofollow
in preparing for students’ related instruction.

2. Given selected information about five hypothetical students in a mult| -occupational cooperative
program, prepare for their Telated instruction.
<

Terminal Objective, . .
While serving as & teacher-coordinator in an actual school situation, prepare for students’ related
instruction.
1}
J-10 " SUPERVISE AN EMPLOYER-EMPLOYEE 373

APPRECIATION EVENT )
- . . ® )
Enabling Objectives:
1. After completing the required reading, demonstrate knowledge\of the procedures for supervisinb
students in planning and conducting an employer-employeé apprecratlon event.

2. Given a case study of a teacher-coordinator guiding students in planning an employer embloyee
ppreciation event, critique the performance of that teacher-coordinator.

Terminal Objective: ' . ~
While serving as a teacher-coordinator in an actual school situation, supervnse an employer employee
. apprecratlon event. . . -~
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Appendix D*

TIME ESTIMATES FOR COMPLETION
OF THE CENTER’S PBTE MODULES'

The figures shown under each module number
represent the percentages of teacher trainees
completing the module in the time ranges shown
during advanced testing of the curricula. These
self-estimates of time were made by preservice
and inservice teacher trainees upon completion of
the field-test version of the individual module and

e

in response to the question, “Approximately how
much time (in hours) did you spend completing
this module?” It sjpuld be noted that the time
requirements for inservicefeachers to complete
specific modules vary widely to the degree that
previous work contributes toward module, re-
quirements. :

CATEGORY A: ?RbGRAM PLANNING, DEVELOPMENT, AND EVALUATION

" HOURS | A-1' A-2 A-3 A-4 . A-5

. A-6

A-7 A8 A9  A-10 ' A-11

10.5
211
15.8
5.3
15.8
21.6

0-1
2-3
4-6
7-10
11-15
16+

4.5
59.1
18.2
18.2

316
5.3
15.8
10.5
5.3
31.6°

211
47.4
22.4
6.6
1.3
1.3

3.0
57.6
27.3

3.0
6.1

HOURS B-2 , B3 B-4 B35

3.0

0y

10.0

70.0

15.0
50

7.1
19.6
25.0
17.9
14.3
*16.1

5.4
24.3 °
27.0
24.3

15.4
46.2
26.9
11.5

3.7
70.4
1.1

3.7
1.1

41.2
17.6
7.6

8.1 17.6
— 19.8 - 5.9

CATEGORY B: INSTRUCTIONAL PLANNING

B-6

0-1 .
2-3
4-6
7-10
11-15
16+

9.4
36.3
317
16.2

3.4

37

12.2
33.8

9.0
.36.7
297 288
189 130

27 5
27 50

21.8
43.6
28.2
21
1.3

30.0
41.7
20.0
6.7
1.7

-

) . CATEGORY C: INSTRUCTIONVAL EXECUTION

HOURS C-2 C-3 C-4 C-5

c-6 C-7

]
--10.1
52.2
30.4
29
29
1.4

-14.3 -
35.7
28.6

348
394
19.7

4.5

A15d .

6.5
419
27.4
11.3

114
- 30.6
33.3
22.2
7.1 4.8 -
8.1 28

C-13 C-14 C-15 -

7.7
43.6
333

40,6
415
246
162

28

C-16 c]_i;,r./”

14.1
46.5 < -
253
10.7,
3.0
1.0

C-26

18.9

46.9

252~
6.3
14
1.4

- 161

e 46.2
244

10.1

25

1.7
C-24

C-25 C-27

o

« A%5
325

114
1.6
33

&
C-28

20.0
46.7
26.7

6.7 .

108
50.8
26.2
7.7
3.1
15

11.3
415
34.0

94
#

20.8
54.2
16.7

. 4.2

42 -

»-

’

9

15.2

51.5

242
9.1

2
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_ CATEGORY D: INSTRUCTIONAL EVALUATION ~
'HOURS | D-1 D-2 D-3 D4 D-5 -.D-6
- Q-1 12.7 1.2 34 65 158 193 - )

2-3 365 225 431 495 496 489,

4-8 39.7 387 345 '308 230 250 . ‘
7-10 32 175 138 - 8.4 50 45 ‘ :

11-15 48 1.2 17 37 65 — .

16+ 32 87 3.4 08— —

) CATEGORY E: INSTRUCTIONAL MANAGEMENT

HOURS | E1 E-X E3 . E4 E-5 E6 E7 E8 E9

0-1 143 174 37 4841 96 138 269 237 350

2-3 619 652 852 519 4941 538 381 500 450

4-6 190 130 74 — 254 215 239 184 175

7-10 — 43 37 .- 105 92 5.2 2.6 25

11-15 48— — - 35 15 22 = —

16+ - — - — 18 . —  -37 53 —

\ CATEGORY F: GUIDANCE
HOURS | F-1 F-2 F-3 F-4 F-5
BRE2 y

0-1 127 148 214 57 5.9

2-3 418 370 476 . 472 412

4-6 253, 222 19.0 340  41.2 . .
7-10. 127 185 71 132 88 |

11-15 3.8 37: 48  — 29 .

16+ 38 CR A— — -

. - a . -
CATEGORY G: SCHOOL-COMMUNITY RELATIONS
MOURS | G-1 G2 G-3 G4 G5 G6 G7 G8 GO G0 :
0-1 91 -, = 167 105 118 — — 45 167 5.0
2-3 27 53 300 368 353- 308 455 182 750  40.0
4-5 73 313 167 105 235 462 318 409 83 500
7-10 273 125 167 .. — 88 231 136 227 — 5.0
11-15 45  — — 316 . 88 — £ 91— —
16+ 91 — 200 105 118 — 45 45  — -
- . '
CATEGORY H: STUDENT VOCATIONAL ORGANIZATION

HOURS [ H-1 H-2 H-3 H-4 H-5. N

0-1 95 280 258 323 83 \ .

2-3 | 452 360 452 387 167

4-6___ | 238 120 3.2 65 250 .

7-10 214 120 194 65 417

11-15 — 8.0 65 161 . 83 :

16+ —_ « 4.0 — —_ — : .

CATEGORY |: PROFESSIONAL ROLE AND DEVELOPMENT

HOURS | 11 12 I-3 1% 155 |- |7 I8

0-1 111 32/ ?,g 211 1338 88 189 185

2-3 432 571 2% 421 448 ,368 340 519

4-8 346 71 362 21t 276 263  264% 167

7-10 | 37 36 238 53 138 140 189 111

11-15° 12 s 57 105 @ — 35  — 18

16+ 62  — 86  — — 105 19 —

t* ) ' ,

— . 81
P . P
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'CATEGORY J: COORDINATION OF COOPERATIVE EDUCATION - ) .
HOURS | J-1. J-2 J-3 J-4 . -5 J-6"  J-7 g8 48 J-10

0-1 6.5 8.5 3.2 9.1 127 . 106 116 233 94 - 278
2-3 58.7.4 574 323 409 429 617 395 “87 719 639
4-6 239 213 419 318 190 213 372 167 188, 5.6 ‘.
7-10 87 106 129 114 127 6.4 9.3 33 . — 28

11-15 2.2 - 3.2 2.3 63 . — 23 - = — '

16+ — 24 65 - 45 6.3 — - — . = - b -
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L S . Appendix E
LIST OF REQUIRED, OPTIONAL, AND ALTERNATE RESOURCES
iINEEDED FOR THE CENTER'’S PBTE MODULES

PR

-~
« 3

The attached listing of required, optional, and these materials are, in most cases, generally

alternate resources idenfifies the outside (external still readily available locally thtough libraries
to modules) resources that dre needed or sug- and resource centers.

gested for use with The Center's PBTE curricula | ¢ In ordering materials frofn source number 12,
materials, We have not listed audiovisual equip- CVE Publications, be sure to order by the
ment such as videotape or slide/tape equipment. series number given at the end of each cita-
We also have notlisted resources such as persons, tion. .

. organizations, or situations for which you will need
. to make arrangements. We have listed all major
required and optional books, articles, samples,
media, and materials you will need to locate or

o The Estimated Cost column contains a.further
coding— D @) @ @ —to indicate special
directions-concerning ordering procedures
for a particular resource, as follows:

purchase. ) R @These materials were produced originally
- Please do not order any of the commercially . by The Center, but are being distributed by
available materials from The Center; it will only . the gublisher, AAVIM. Prices will be avail-
serve to delay getting your request filled as we will able on request from the. publlsher

either have to return the order to you or forward it @These materials are journals and periodi-
on to the actual supplier. A list of the names and cals which should be readily avanlable in
addresses of the 59 different sources of these ma- . your locallibrary or resource center. If not,
terials is provided by means of a code number at | you can contact the source indicated for
the end of the listing, pp.101-102. information about availability and costs of

) . Using the Resource List - reprints.

@If you wish to purchase Iarge quantities of
these materials, they must be purchased
through US-GPO; however, limited copies

On pp. 91-100, you will find listed, by module

) number, the resources needed, together with their
estlmated mdwwiuatcost.‘ the sources frqm \{vhlch of these publications are available free of
the materials can be acquired;and an-indication of charge from any OSHA office. Offices are
whether each resource is part of a required, op- Y in the telephone dlrectory under US.

tional, or alternate activity. You need to keep sev- ent rin the Govern-
> eral things in mind as you work with this list: . r?\?a‘:\t[ltirsqir?g of Labo . Us.

» Theprices quoted represent the most current (@Inquiries about thé Fair, Labor Standards
information available at the time of this writ- Act will be answered by n’i‘all telephone, or "
ing. They are subject to change. personal intérview at any office of the Wage

the original source listed in the citation is no
-longer correct.

e In cases n which the source is no longer

. avallable (out of print, etc.), nS source or es-

timated cost rlas been provided. However,

. Ts . ‘ i ) 89 ‘ ¥ - ' o 4,

o Make sure that you order each item from the and Hour Division ofthe U.S. Departmentof
source indicated by the code number in the - Labor. Offices are listed in the telephone
Source column. Do not go by the information | -directory underU.S. Department pf Laborin
provided within the citation as prowded in the ) the U.S. Government listing. These offices
Resources Needed colugn; in many cases, also supply publications free of charger -

o

¢
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Alternate/ g -~

Required/ - Estimated
Module * Optional  Source - Cost . _ Resources Needed
A-1 " None : ) i
A-2 i ’ None ’ -
A-3 Optional 27 $10.50 Young, Robert K. andGQnaldJ Veldman. Introductory Statistics

for the Behavioral Sciepces. Second Edition..New York, NY* Holt,
Rinehart & Winston, Inc., 1972,

. - Opttonai 44 1195 Freund, John E Modera Elementary Statlstlcs Fourth Edition. . -
: Englewood Cliffs, NJ: Prentice-Hall, Inc, 1973. : L
Optional , 52 . 275 Turabtan, Kate L A Manual for Writers of Term Papers, Theses,
and Dissertations. Fourth Edition, Chicago, IL: University “of N
¢ . } Chicago Press, 1973."
A~4 Optional - - Burt, Samuel M. Industry and Vocational-Technical Education.
. . New York, NY. McGraw-HyJl Book C6., 1967. (Out of print) « .
Optional - % " 175 Amencan Vocational Association The Advisory Committee and
_ : Vocational‘Education. Washington, DC: AVA, Inc., 1969.
¢ Optional 32 . 295 Riengdeau, Albert J. Advisory Commuttees for Occupatlona/ Edu- -

cation. A Guide to Orgamzatlon and Operation. New York NY
" McGraw-Hill Book Co., 1977,

A-5 Optignal 6 125 Amencan Vocational Association The Adwsory Commuttee and e
. . Vocational Education Washington, DC AVA, Inc . 1969 .

/
‘ O}{tton al 32 . 295 Riendeau, Albert J. Advisory Commuttees for Occupational Edu-
, cation A Guide to Organmization and Operation New York, NY *
4 . McGraw- H|II Book Co., 1977 . \

A-6 \ None

A-7 Optionat 8 7.95 Fryklund, Verne C. Occupational Analysis: Technlques and Pro-
e ‘cedures New York, NY* Bruce Publishing Cémipany, 1970

" Optional 12 . 3.25- Ammerman, H. L. and F. C. Pratzner Performance Content fon
" Job Training. Vdlume 1: Introduction. Columbus, OH: The Center
for Vocational'Education, The Ohio State Unlversny 1977 (Senes’

- a No.i RD 121)

- _ Optional 12 5.10 . Ammerman, H. L. Performance Content for Job Training. Volume

. - ° 2: Stating the Tasks of the-Job Columbus, OH: The Center for

' - - Vocational Education, The Ohio State University, 1977. (Series
) v No " RD 122)

‘e
Optional 49 12.80 (1) U.S Bepartment of Labor, Bureau of Emplayment Secunty Dic-
1110 () “tionary of Occupational Titles, Volumes | 4nd Il, 1965. (NOTE:

J Updated editions of the DOT are published penodtcally)

Optional 49, 700 Us. Department of Labor, Bureau of Labor Stattstt
G . tronal | Outlook Handbook,Current Edition,

Optignal ~15 12.95 each Arnold, Walter M. et al. (Eds.). Career Opportunities for Technr-
' cians and Specialists. Volumes I-V. New York, NY: Ddubleday &
Compapy, Inc, 1969-70. - . o

< Optionai 15 795 ‘ Norton, Joseph L. (Ed) On the Job New York, NY. Doubleday& R ’ .-

- e

7 Occupa-

Company, Inc, 1971 <™ -
Optional 12 6.25 \mmerman H. L. Performarice Content for Job:Training. Volume
3\ Identifying Relevant Job Performance. Columbus, OH: The
' Center for Vocational Education, The Ohio State University, 1977.
£ (Series No.: RD 123) ~

s
Optional 12 5.50 f Ammerman, H L.and D. W. Essex»Performance Content for Job A
v Traning. Volume 4 Deriving Performance Requirements, for
. Training Columbus, OH: The Cepter for Vocatiohal Education, -8
N . T The Ohio State University, 1977. (Series No.' RD 124) '

A-8 - None . ;o0

A-9 : 'Opttonal 3 300 Henderson, John T. Program Planning with Surveys in Occupaa .
i 20 25 MF * tional Education Washington, DC Amencan. Assocuation of

- ) ) 125HC - Juntor Colleges, 1970. ED 045 087

' L A0 T Optional T2 ~ 450 “Paul, Krishan K. A Manual fqr Conductmg}{;llow-up.Surveys of
' R . Former Vocational Students. Columbus, OH: The Center foy Vo-
* ,  cational Education, The Ohid State University, 1975. (Series No.:

@ ’ e . RD 106f

. ;'_' ! ’ . , .. = .‘ . . s
'\) ‘ —_ s . . 91 :84 . ‘. . -
ERIC - - . \ | i .
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.
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. Alternate/ . AN ,
| Required/ Esimated g * 4 Lot
| Module Optlonal Source Cost . Resources Needed
| Optional 20 $ .76 MF Orlich, Donald C. et al. Guide to Sensible Surveys. Olympia, !
. 8.24 HC WA: Research Coordinating Unit, Washington State Gommission ¢
N plus postage for Vocational Education, 1975.%D 112 017
. Optional 58 795 Babbie, Earl R. Survey Research Methods: A Cookboek and
' o R y Other.Fables. Belmont, CA: WadsworthPubllshmg Co.,Inc,1972. .
. ~ Optional 35 3.75 : Strunk, William, Jr. and E. B. Whitg. The Eleients of Style. Sec-
. - ond Edition. New York, NY: Macmillan Publlshmg Co Winc., 1972,
" Optional 52 275 Turabian, Kate L. A Manual for Writers of Term Papers, These.
! . and Dissertations. Fourth Edition. Chicago, IL: Unwers:ty of " *
. e - . Ch|cago Press; 1973 .
A-11 Optional ‘12 t225 Denton William T. Program Evaluation in Vogational and Techni-
' . : “ cal Education. Columbus, OH: The Center for Vocational Educa-
. ‘, tion, The Ohio State University, 1973. (Series No:: [N 98)
Optional 31 3.00 Byram, Harold M. and Marvin Robertson (Comps.). Locally Di~
. ' | + recled Evaluation of Local Vocational Educatidn Prbgrams. Third
- - Edition. Danville, iL: The Interstate Printers & Publlshers Inc.,
W, a : 1971 ED 067 476
a N Optional 2 1195 Wenthng. Tim L and Tom E Lawson. Evaluating Occupational
' Education and Training Programs Boston, MA. Allyn & Bacons
, Inc., 1975. .
‘ B-1 | Optional °52 ' 245 . Tyler, Ralph W. Basic Principles of Curniculumg and Instruction.
Chicago, IL: University of Chicllgo Press, 1969
-~ Optional 34 1275 Silvius, G Harold and Estel H. Curry Teaching Successfully in
¢, Industrial Education. Bloomington, L. McKnlght & Mcnght
> "Publishing Company. 1967. ’ ,
’ B-2 Optional 21 2.25 Mager, Robert F. Preparing Instructional Ob/ecuves Belmont {
. . 8 CA: Fearor\Pubhshers inc, 1962 or '*
; < Optional 16 295 Armstrong, Robert J et a/ Developlng and Wnt:ng Behaworal
~ Objectives. Tucson, AZ: Educational innovators Press; 1970.
.o .
~ Optional ‘33 3.50 Bloom, Benjamin S (Ed) Taxonomy of Educational Objectives,
: ’ Handbook I: Cognmve Dognain New York, NY: David McKay Co.,
s Inc., 1856
' Optional 33 . 350 Krathwohi, David R., Ben;amm S. Bloom, and-Bertram B. Masia.
4 Taxanomy fEddcauonal Objectives, Handbook I1: Affective Do-
- AN main Ney York, NY: David McKayCo Inc., 1964.
s "B-3. Optional 24 12 93 Taba, Hida Curniculum Development: Theory and Practice. New
Coe ! N , - " York, NY: Harcourt! Brace & World, Inc.,-1362. ‘
N , ® . dptvonal ’ 56 2000 Filmstrip and audiotape, “Teaching Units and Lesson Plans,”
\ . ' VIACET filmstnp and audiotape #13, VIMCET Associates, Los -
. Angeles, Califomnia, 1966, .-
Optional 21 250 ' ' Mager, Robert F and, K&nneth M Beach, Jr. Developing*Voca-
‘ < ' . tibnal instruction. Belmont, CA: Fearon Publcshe;s Inc..'1967.
. Bed - T None . ’ o r‘, S .
: ~ ‘' B-5 Required 37 2.95 Smith, Hayden R. and Thomas S. Nayel. Instructional Mediagn -
" . - the Learning Process. Columbus, OH arles E Mermift Publish-
ing Co, 1972. - . . %Q
> " 'B-6 . . None « “ )
y : Cc- Optional 4 @ Shde/tape, “Field Tripg—The Use of BSmmunity Resources,” The
: ’ . Center for Vocational'EducatiopsThe Ohio State University, Co-
. y . lumbus, OhIO (4
. N .
. Cc-2 None . - |
c-3 . Optional 44 -6.95 Jghnson, Frank P. JohnsGfi. Joining Together: (
- . .t *  Group Theo Toup Skills. Englewood Cliffs, NJ: Prertice-
. . . Hailiinc, 1975
' P
one -
oy ke C-4, . T - ,
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+ Alternate/ . Cooe - .
Required/ Estimated . , . )
. Module Optional Source Cost K Resources Needed . o

> . - 7

C-5 Optional - 39 ¢ . @ . * , Hanson,Garth A.and E. Charles Parker. “Sitnulated Work Experi-
- ! - ences for Prospective Business Teachers.” National Business
. P . . Education Quarterly. 38 (December 1969). 25-33. *
3 Optignal // -8 - @ + McClelland, Wilhsm A. "Simulation—Can It Benefit Vocational
s Education? " @&merican Vocationat Journal. 45(Septen_|ber1970$‘. ,
» - g 23-25. .
Optional . .8

Persons, Edgar. “It's an Old Game in Vocational Agricultur.e."
5 * /American Vocational Journal. 45 jSeptember 1970): 34-36,

Optignal 6 ! @ Resnick, Hafold.S. "Sir;:é?pg the Corporate Structure. A Learn-
> o . 4ng Gametor Industri ucation.” American 'Vocational Jour- ¢
S “'v--:, v nal. 45 (September 1970): 37-39.

'\ Optional ~ - 28 * llhinois Teacher, 15 (September/October 1971).

Optional 3 $ 9,95 Clark, Leonard H.ahd Ivind S. Starr. Secondary School Teaching N
e Methods. Second Edition. New York, NY: Macmiitan Publishing

3 b4

- J ?ﬁ“‘,’ EQ ‘f‘ i’&:Ol;|nc-. 1967.’ * ‘ ! . ’ ' ’
Optional \ 2 W 2 50 Hoover, Kenneth H. Learning and Teaching in the Secondary
-

Schoo! Boston, MA: Aliyn* & Bacon, Inc., 1972. : oo

t
\u\‘ Optionai 50 . , 700 Maier, Norman R F, Allen R, Solem, and Ayesha A. Mater The
0 ; Role-Play Technique: A Handbook for Management apg Leader-
¢ ' . . ship Practice. La Jolla, CA University Associates, Inc, 1975

Optional 25 6.95, Robinson. Francis'P Effective Study Fourth ,Edltlon New York,
- . - . NY Harper & Row, Publishers, Inc., 1970.

Optonal 38 . 6.50 Charles, Carol. Education Psychology' The Instructional En-
’ . S deavor. St. Lours, MO* The C V. Mosby Co., Inc., 1972,

" Con - P
<~ C-7 -7 Optional 3 725 Giachino, J. W. and Raiph O. Galfington Cz%ggjonstruction n
) ¢ . ' N . Industrial Arts, Vocational and Technical Education. Third Edi-
. > tion. Chicago, IL: American Technical Sdciety, 1967.
-Cc8 ‘ i None
) None )
c-10 . o - ¥ None ' - : .
c-1v' ) - " None' ) ) . . oL
*C-12 ,\Optnbaal - 25 5.50 (1966) Sanders,; Norris M. Clasgrotfm Questions—What Kinds? New -
. York, NY: Atherton Press, 1964 (Now pubhshed by Harper & Row, ? )
. . ~  Publishers, Inc, 1966) ¥
C-13 Optional 1 . 795 Allen, Dwight and Kevin Ryan. Microteaching. Reading, MA:
. ’ Addison-Wesley Publishing Co,, Inc., 1969. , Lo .
Alternate 48 ,3}0.00 Film, “Increasing Student Pariitipation—I: Reinforcement,”
’ . Silver-Burdett Company, Morw New-Jersey. '\«
) - ot

. c-14 Optional - Y - . Weaver, Frank B. Helping SIbW Learners- and Underediicated
»  Adults. Brentwood, MD- Class National Publishing, 1971,\%);;: of
print) o * . »

- 4 . v - § t
C-15 Optional 44 550 Popharmi, James W. and Eva L. Baker. Systematic Instruction.
) N Englewood Clilfs, NJ; Prentice-Hall, Inc., 1970

c-16 Optional 48 2500 ' . Videotape, “Demdhstration,” Educational Tefevision Service,
Stillwater, Oklahoma. “

C-17 ., - Optional . - 1 - Woc;druff. Asahel D Basic Concepts of Teaching. San Francisco,
. ' CA. Chandler Publishing Co., 1961.

C-18 ° Optional 20 . 55 MF - Bjorkquist, David. "What Vocational Education Teachers Should*

. 3.29HC Know About Individualizing Iristruction.” Columbus, OH: The .

. . Centerf{rVocatlonal Edbcation, The Ohio State Uniffgrsity, ERIC -

. . . ".* Clearinghouse on Vocatjonal and Tethnical Educatioxswﬂ ED .

( .- osTid v o . J

- Optional 10 . “@ ) Weaver, David H “Individyalizing Instruction A Return tg, the

’ ° v One-Room Schoolhouse? * Business Etlucation World. 55 (No-
vember/Decembes 1979): 5-7

A o . - t .
L N .
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Alternate/

‘Requirpd/>so

Modiil Optlo at

b

- Estimated

Source c Cos_t

"

éosoums Needed -

Optio'na‘l‘

Optignal

@

H

gptlonal‘

Optlona!

C-20 Optional

0

ptional
\__

Optional

c-21 ~

| . 16-22 Optional

-“‘\: "W " *

. C-23
o
=24
C-25
C-26
c-27

“wha

-

Oottonal

Optional

o Optional

" c-29 . O_ptlonal .

Optional

-

. Optional

- —

. D P

- D2 ‘/F{eguired‘
¢

Optidnal -

, Optional

» ERI

R A i Toxt Provided by ERIC

Opﬁor\al "

44 $ 9.95

17

"12.50 (1973-éd.)
" k]

.- «

Q. -
25 M
2324

20

25

25

19

@® ’.'"“'*"

‘» Vocauonal.ﬂducauon The Ohio State Umversxty Columbs,

LY

94

Lewis, James, Jr., Adminlistering the Individualized Instruction
Program. New York, NY: Parker Publishing Co 1971. (NoWavall-
able from Prentice-Hall)-" _

Kapfer, Philip G.and.Glen F.- Ovard. Preparing -and Using Indi-
vidualizéd Learning Packages for Ungraded. Continuous Pro-
gress Education. Englewood Cliffs, NJ Educauonal Technology
‘Publlcatlonsrlnc 1971, -

Beggs, David Wi, 1l (Ed.). Team Taach/ng Bold New Venture.
_Bloomingtag, IN: Indiana University Press, 1964. .

Charnberlin, Leslie J. Team Teacﬁfng: Organization drid Adminis-
tration. Columbus, OH: Charles E. Merrijli Publishing Co 1969.

Trump, J. Lloyd and Delmas F: Mifler. Secondary School Cur-
ricu{unrlmprovement Proposals and Procedures.-Boston, MA:
Allyn & Bacon, Inc., 1968. (New edmon'Secondary Procedures:
C‘hallenges, Humanism, Accountab/l/ty 1973)

Videptape, “Utilizea SubjectManer,Exogr‘t " The Center for Voca-.
tional Education, The Ohio_8tate University, Calumbus, Ohio.

Wittich, Walter A. and CharlesF dchufler. Instructional Technol-
ogy: Its Nature and Use. Fifth Edition. New York NY Harpey &
‘Row, Publishers, inc., 1973. |

Lockndge J. Preston. Educational Displays and Exhibits. Austm,
TX. The Umversuty of Texas, Division of Extens:on f966. i

Dale :dgarr Audiovisual Maferials in mch/ng Third Edmon
" Hinsdale, IL: The Dryden Press, Inc 1969. (Out of print)

-

~

"None

None ) ‘
None‘
None
Vrdeotape ’Operatmg Vldeotape Eguupment. The Center for

0h|o | ‘..

Vrd&tape "Pr&gent Informatron with T.V.,,” The Center for Voca- ;
. tionaf Education, The Ohio State University, Columbus, Ohic.

Nortoa Robert E. Using Programed Instruction in, Occupa-
t/onal.Educar@n AIbany..NY Byfeau of Occupational Education
Research, The Sjate Education Depanment The Umver;»ty ot
New York, 1967. ED 018 660 -

Filmstrips, *Chalkboards, Parts f and 11,5 the anstnp Senes, *
_Teaching with Visal Materials, ‘AcGraw-Hlll BookTo., New York,
“New York, 1964, (No tonger avgjlable) @

Siivius, G, Harold 4nd Estell H. C?ry Teach/ng;Successfully in
- “Industrial Education. Second Editidn. Bloomington, IL: Mcnght
& Mcnght Publishing Company, 1967. - Lo

Wittich, Walter A. and Eharles F. Schuller lnstruct' onal Technol-
ogy: Its'Nature aad Use. Fifth EdmorL New York NY: Harper &
Row, Pubhsﬁers,lne 1973.

= e S

None ' " .
(3 . LY .
. Green, John A. Teacher-Made Tests. Second ;Edhaon New York
NY: iarper & Row, BublisRers, Inc., 1975 Y

Making the Classroom Test: A Butae for 7’eachers Pnnceton NJ:
_Edd¥atignal Testing Service, 1969. .

Filmstnp and accompanymg record or tane‘-“Planning," Part 1 of
the tilmstrip series, Making Your Own Tests, Educational Testing
Service, Cooperative Test Division, Princeton, New Jersey, n d
(No longer availabie) | .

PRy . ‘
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* ' Alternate/ ) o
* Required/ . Estimated € - ) ¥ ‘
Module Optional Source Cost ’ Resources Needed . - -
Optuonal' - - Filmstrip and accompan}mg record or tape, “’Cc;n_structson." Part
. . P ° 1l of the filmstrip seres, Making Your Own-TJests, Educational
\~ . < Testing Service, Cooperative Test Divisidn, Princeton, New Jer-
[ \ -, > sey, n.d. (No longer available)
P*,P Optional® * 32 $1195 Micheels, Wilham J. and M. Ray Karnes. Measuring Educatipnal -
. ¢ Achievement. New York,-NY: McGraw-Hill Book Co., 1950,
"Optloqal 19 100 Multiple-Choice Questions. A Close Look. Princeton, NJ: Educa-
tional Testing Service, 1963, P ot
Optional ;33 350 Blpo'm. Benjamin S. (£d ). Taxononty of Educational Objectives,
) Handbook I. Cognitive Domain. New York, NY: David McKay Co.,
¢ . g inc., 1956, . R
D’-S‘ * "Required 38 ‘v, 350 Krathwobl, David R., Benjamin S Bloom, and Bériram B. Masia. -
’ Taxonomy of Educational Objectives, Handbook Ii: Affective Do-
. . main’ New York, NY: David McKay Co., Inc, 1964 .
Optional . 4 200~ Eiss, Albert F. and Mary Blatt Harbeck. Behavioral db/ecrive's n
. : the Affective Domain. Washington, DC: National Science Super-
. . vIsors Assoc , 1989, . o
Optional 32 14 50 Bloom, Benjamin S, J. Thomas Hastings. and George F Madeys’
' <. . Handbook on Formative and Summanve Evaluation of Student
' ® Learning "St. Lowi$, MO. McGraw-Hill Book Co., 1971° * g
Optional * 21 275 Mager, Robert F. Developing Attitude Toward Learning. Bglmdm, .
. . CA' Fearon Publishers, Inc., 1968 )
* Optional 51 . 3.75 Indiana Homle Economics Association. Evalualion in -Home
. . Economics_West Lafayette, IN' IHEA, 1964. (Revised 1974)
D-4 « Optional 1;4 w390 Leighbody, &5. B. and D M Kidd. Methods of Teaching Shop and
o . . Technical Subjects New York, NY: Delmar Publishers,-1966.
Optional 19 ¢ 4.00 Boyd. Joseph L., Jr.ﬁériéf'a’emamm Shimberg. Handbook of Per-
' : & ) * formance Tasting: Princgton, NJ' Educationat Testing Service,
’ ‘ LZE W ] , b
v 6pt|onal 44 795 ) Popham.sw James. Evaluating {ns?rucrlon. Englewood (fuffs,
. 3.95 (paper) ‘NJ. Prentice-Hall, Inc., 1973, '
D-5 Optiongl_ . 26 . S %50 Kirschenbaum, Howard et al, Wad~JasGet? The Grading Gamen L.
. . . s 2.95 (paper) Amerigan Education. New York, NY: Hart Publishing Co., 1971.
D-6 ~ None " DA ' .
° B~ Obtlonaf: _ 34 1275 * . Sivius, G, Harold and Ralph C. Bohn. Orgamzing CoursgMate-
P i : rials for Industnal .Edugation Bloomington, IL: McKnight &
N . VR " ‘McKnight Publishing Company, 1961 - . -
E-2 _; . A ) None* oL ?
. E-3 ‘ . # None » ~ ¢ : .
E-4 Optional 49 k’ 12.80 (1Y U.S Department of Labor, Bureau of Employment Security. Dvc-
. e 1110 (1) tionary of Occupational Titles. Volumes | apd I, 1985, (NOTE:
. ) “ Upddted editions of‘the DOT are published periodically.)
_ . ,Opt‘von’l ’ _B - us. Ofﬁeé of Education. Vocatiorfal Educatiorfand,Occupations.
X : - Washington, DC: U.S. Government Printing Office, 1969. (Out of
N - punt) . - .
Optional 6 ° u(_'io‘ Miller, Howard and Ralph J.Woodm‘.’Ag'aex. A System for Clas-
o . sifying, Indexing, and Filing Agriculture Publications.. Revised -
oo Edition. Washington, DC: American Vgcational Asscciation, inc |
, . : --*1969. \ 4 - .
T Optional 57. 525 ' . South Carolina Department of Educatioh Filing: Distributive *
. Education. Clemson, SC: Clemson University, Vecational Educa-
- . ’ tion Media Center, 1970, . o
E-5 » Required 49 @ . Occupational SEfery and Health Standards, Code of Federal
N 535 (Pt. 1910) Regulations, Title 29, Part 1910, General Industry Standards:
13:00 (Pt. 1926) and Part 1926, Construction. Washington, DC. Occupational
' . -Safety and Hehith Administration, Latest Editich,
. - r- . . n\
- . s ’
¥ ‘ .
~ [ r "'
\) . ~ 88 . - [
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Alternate/
Required/ Estimated
Module Optional  Source Cost u_* _.,E ources Needed
#Qptional 42 Free Wahl, Ray. y Safety and Health Guide for Vocational Educators:
. N An Inst/ugt:onal Guide with Emphasis on Cooperative Education’
. and k-Study Programs. Harrisburg, PA: Pennsylvania De-
. eht of Educatjon, Bureau of Vocational Education, 1977.
) o, Optional ¥ 23 $6.96 7~ Baird, ‘Ronald J. Contemporary Industrial Teaching. South Hol- « )
v ° tand, IL: Goodheart-Willcox, Co., Inc., 1972.
Optional 43 6.50 Kigin, Demis J. Teacher Liability in School-Shop Accidents.
) ) 4 50 (paper) Afn Arbor, M}: Prakken Publications, Inc., 1973. .
Opgfional 32 . 2.08 . Detroit Public Schools. Keys to Safety in Homemaking. St. Louis,
« ’ MO: McGraw-Hili Book Company, Webster Division, 1966.
" Optionai 30 Fre Industrial Arts and Vocational Education Safety Manual. Colum-
. ' i bus, OH: Industrial Commission &f Ohio, Division of Safety and
4 Hygiene, n.d.
L. E-6 Required 15 350 N The American National Red Cross. Standard First Ald and Per-
s L 1.95 (paper\ sonal Safety. Garden City, NY: Doubleday and Company, Inc.,
’ ) v 1973.
¢ ' E-7 ijtmnal 21 . 22§ g Gray, Jenny. The Teacher's Surv:val Guide. Beimont, CGearon .
. . k4 ’ ’ ‘ * Publishers, Inc.=1974.
o
Optional» . 21~ 2.75 Mager, Robert and Peter Pipe. Analyzing Performance Problgms:
T ONG \b/ You Fieally“Oughta Wanna Belgont,CA. Fearon Pubhshers
B} inc , 1970. . .
s
, . o Optional 2 1395 l@ladsen Charles H, Jr and Chifford K. Madsen. Teachmg Dis-
! 5.50 (paper) ciphine: A Pgsitive Approach for Educational Developmen‘t Bos- R
: - - ! ton, MA-* Allyn & Bacon, Inc., 1970. -
. Optionat 46 360 Buckley, Nancy K. and Hill M. Walter Modifying Classroom Be-
) . ‘ , » havior.” A Manual of Procedure for Classroom Teachers. Cham-
! - . o . paign, IL. Research Press Company, 1970.
E-8- RGQGlr'ed - ,;ig49 . ‘@ Occupat:onal Safety %ﬁd Health Standards, Code of Federal
. ' ' . . 535 (Pt. 1910)  Reguiations, Title 29, Part 1910, (‘ﬁneral Industry Standards;
. 300 (Pt. 1926) “and fart 1926, Construction. Washington, DC: Occupationa]
K__" . ’ N Safety and Health Administration, Latest Edition.
L Optional , 42 Free , " Wahl, Ray. A Safety and Health Guide for Vocational Educators:
LA . . ) - An Instructional Guide'with Emphasis on Cooperative Education
. , : - . and Work-Study Programs. Harrisburg, PA: Pennsylvania De-
. < ) . ; . partment of “ducation, Bureau of Vocational Education, 1977.
- Optional 58 - . 995 Storm, George. Managing the Occupational Education Labora- |
i l tory Belmont, CA Wadsworth Publishing Co., Inc., 1976.
. Optional ’ 4 @ . ‘Slide/tape, “Organizing and Maintaining the Vocational Labora-
N . . T tory,” The Center for Vocationat Education, The Ohio State Uhi-
L a . o L versity, Columbus, Ohio. .
- E~9 Optional -~ 34 1275 Siivius, G Harold and Estell H, Curry. Managing Muiltiple Ac- *
. . . - tvties 1n Industrial Educatioll Bloomington, IL: McKnight &-
) . - McKnight Publishing Company, 1971. ; {
) Optional 58 9.95 Storm, George Managing the Occupational Education Labora-
. . . ) tory. Belmont CA: Wadswdrth Publishing Co, Inc., 1976.
. ( ) F-1 .o ¢ ) None ‘. ,
R . . F-2 Y : None . ) . ‘ )
¢ g ) Nems , s
. . F-3 . . ' None S v 2 .
F-4 Optioral ,32' Hoppock, Robert. Occupatfonﬁ Information: Where to Get Tt and
K . T How to Use It in Counseling and in Teaching. Fourth Edition. New
.t . * ' - York NY: McGraw-Hill Book Co., 1977.
Al
.. : F-5 - . .. ' 7 Nome : .
’ G-1 Optionai "2, 885 88rtper, Doyle M. Public Relations for Public Schools. Cam-
‘ oL . " bridge, MA: Schenkman PubhshmgCompany, 1972. (Distributed
NN . by General Legrning Press), e i,
B s
“ « I
‘,. . . ‘.: . 3 8 4; o ’ ’: \
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. Requlred/ Estimate .
Module  Optiénal Source . Cost | Resourceg Needed.

b

P

Alternate/ _° x t / .

|
‘
|

. N A .
Optional 1 $ 895 Bagin, Donald, Rrank Grazian, antd Gfiaries H Harnison School
(++150 for Communication® Ideas that Work™ A Public Relations [:ca /'
QroceSSIQg) . book for School Officials. Chicago. IL» Nation’s Scho ress,
McGraw-Hill Publications Company, 1972. {Now pubhshed by
Capitai>Publishers)

Optional i 2.75 (15‘77) Pubiic Relations Guide. Cincinnati, OH* The Procter & Gamble
Company, Educatlonal Servnces 1975. (Revised 1977)
]

Optional 495 AmencanAssocnatlon of Agricultural College EditoFs éomm ni-
) catiens Handbook Third Edition.\Danwille, 'IL. The Interstate
Printers & Publishers, inc , 1976 «

Optional N . * . ‘American Association of Agricultural College Editors Communi-
~- cations Handbook Third Editton Danville; Il The Interstate
. . Printers & Publishers, Inc , 1976

bphonal 275 (1977) Public Relations Glide. Cincinnati, OH” The Procter & Gambtle
Company, Educational Services, 1975"(Rewsed 1977)

Optional 495 | American Association of Agrlcultural College Editors Communi-

' . cations Handbook Third Edition Danville, IL: The Interstate)
Printers & Publishers, Inc, 1976

None

'/

' \ * ‘i( -

Optional s . American Association of AgnculturalCoﬂege Editors Communi-

) - cations Handbook Third Edition Danville, IL «The lnterstate
Printers &Publishers, lnc 1976.

_Optional 2751977 . Public Relations Guide Cmcmnau OH: The Procter & Gamble
Company, Egducational Servnces 1975 (Revised 1977)

Optional e 375 . Strunk, anam Jr.and E°B Wh|te The Elements of Style. Sec-
+ . ondEdition. New York, NY MacMillan Publihing Co . inc., 1972

Required ) 295 TheAssocrated Press Sry!ebool«’r New York, NY Assoc«ated Press,
' ¢ 2 - 1977
~

, 6qt|onal . @ ., Outcalt. Richdrd M "The Pros Versus the Rooknes .American
j/ocauonal Journal 49 (December W4) &-47

Optional ‘ - 8§95 Bdgin, Donaid, Frank Grazian, and Charles H. Harrison Sehool.
. (+ 1.50 for Communlcauons Ideas "that.Work: A Public Relations /-‘tg:d—
processing) bodk for School Officials..Chicago, IL:" Nation's Schools Press
cGrawsHil]' Publications Company, 1972. (Now published By
Cap Publlshers)

L

B

Optional -
: cafions Handbook Third Edition Danwvilie,” L The Interstge

“Printers & Pubnshers Inc.,"1976.

None < ‘e

None

Nane

None

‘Required . Official> handbooks of ‘the various student voaﬂ’ona! “br..
ganizations. .

.No’y—/‘ ~ . .

None' i e

Optional < g, : Marland, S|dneyP Jr;z;Ca/eer Education’ Prgposal for Reform
.- ; New York, NY: Mc raw-Hlll Book Co. 1975.

Optipnal : S . . Strong, Merle E, (Ed.). Developmg the Nation’s Work Force, Year-
. . book 5. Washlngton DC: American Vocational Assocxanon inc,
1975 .

Optional -/ lLaw, Gordon P~(Ed )., Co,memporary Concepts n Vocation, M
. . " Education, First Jrearbook of the American Vocationaf Associa:
tion. Washlngton DC: Mepcan Vocational Association, Inc,
1971
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4.85

¢ .

53
!

,8%5" ¢

“11.95
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-

Bariow, Melvin (Ed.) The ‘Phlrosophy for Qual:ty Voc;atlonal Edu-
cation Programs, Fourth Yearbobk of the. Amencan Vocational

* Association. Washlngton DC: American Vocational Association,
Inc,, 1974,

None

Johannsen, Francia Faust (Ef) Co}umer Surwval Kit: Buddy,.
- Can _You Spare a Job? Owings Mill§, MD: Maryland Center for
Public Broadcasting, 1975.

Stinnett, T. M. and National Education Association. A Manual on
Standards Affecting School Personnel in the United States. Wash-
ington, DC: NEA, 1974,

Johnson, James A. and Roger A. Anderson, Secondary Student
Teaching: Readings. Glenview, IL: Scott, Foresman and Com-
pany, 1971. .

Fardig, Glen E., Robertfe. Norton, and $ames B. Hamilton. Guide
to the Implementation of Performance-Based Teacher Education.
*Athens, GA: American Association for Vocatlonal Instructional
_Materials, 1977. !

4

Hamilton, James B. and Karen M. Quinn. Resource Person Guide
\to Using Pérformance-Baggd Teacher Education Materials.
‘Athens, GA: American Assocktion, for Vocational dnstructional
Mate als, 1977. 4

Johnson, James A. and.Roger A ANderson. Secondary Student.
ing: Readings. Glenvuew IL: cott Foresman and Com-
pany,\1971 .

Johnson. James A, and Rdger A, Anderson. Secondary Student
. Teaching: Readmgs» Glenview, IL: Scott, Foresman and' Com-
pany, 1971. {

Assocnatlon of Teacher Educators Supervisory Coaference as
" Individualizéd Teaching. Bullstint No. 28. Washington, DC: ATE,
9. (Out of print) |

Hamilton, JamesB. a en M. Quinn. Resource Person Guide
to_Ysing Performance-Baséd Teacher Education Materials.
Athens, GA: Amencpn Assomatlon for Vocational Instructionat -
Matenals 1977. .

A Guide for Cooperarlve Voctatidnal Education. aneapohs MN:
University of Minnesota, C fllege ot Education, Division of Vocg-
tionaland Technical Education 1969 .

Mason, Rafph E.and PgﬂerG Hames Cooperative Occupational
Education and Work Experiance in the Curncylum Second Edi-
tjon Danvi erstate Printers & Publishers, inc., 1972.

Meyer \Q{arrenG LucyC Crawford, and Mari K. Klaurens. Coor-
dinationsin Cooperative Vocatlonal’ Education. Columbus, OH
* Charles E. Mernl) Pubhshmg Go. 1975.

us. Department of Labor Employment Standards Adnhinistrg,,
tion, Wage and Hour Divigion. Child Labor Requ:remggrs in ’&"
riculture under the Fair Labor Standards Act. Child Labor Bulletir
No. 102, Washington, DC: U.S. Government Printing Office, 197§

U.S. Dagartment of Labor, Employment Standards Administra
, tion, Wag® and Hour Division. Child Labor Requirements |
Nonagriculrural Occupations under thet Fair Labor Standarbs
Act. Child Labor Bulletin No. 101. Washingtén, DC: U.S. Govern-
ment Pnntmg Oftice, 1976.

o

[ 4

\

+Bullard, W. Lee. "The Student Selecti\ony in Coope}tlvw

Educatioi” Business Education Forum. 28 uary 1972) 7-9

* A Guide for Cooperatlve Vocational Educa ane‘poﬂs, MN: -
University of Minnesota, College of Educatian, Divi§lan of Voce”
tlonal and Technical Education, 196& e --

91 .
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Alternate/
. Required/ N Estimated
& Module Optionat Source C?t . Resources Needed -

v

Op\tional‘ 3 T 8895 . Mason, Ralph E. and PeterG Hahes. Cooperanve Occupational -
. ’ . Egucation and Work Experience in the Curriculum. Second Edi-+
’ . - : tion. Danville, IL: The Interstate Prmters&Publlsher; Inc., 1972.

Optional  +. . Meyer, Warren G . Lucy C. Crawford, and Mary K, Kiaurens. Coor-
’ . dination in Cooperative Vocational Educatiorf. Columbus, OH:
Charles E Merrill Publlshmg‘Co 1975. .

Required - Shde/tape presentatlon Uthe, Elaine F., “Forms for Recruitment
‘ : and Selection,” part I-Dof The Cooperative Vogational Program:
Coordination Techniques developed dt the Mlchlgan State Uni-

versity, 1972,

. Optional ’ ) _ Videotape, Richardson, Donald and-Charles Beall, “Student
v Screemng, from the.series Coordinating Techniques, Colorado
State Board for Cemmunity Colleges and bcc"upatuonal Educa-
tion, Colorado State University, Department of Vocational Educa-
tion, Fort Collins.. Colorado, 1976.

Optional C - Mason, Ralph €. and Peter G. Haines. Coopaerative, Occupanonal
- oo . ' Education and Wotk Experience in the Curriculum. Second Edj
r tion Danille, IL. The Interstate Printers & Publishers, Inc., 1972.

Optional  * ) .11.95 - Meypr, Warren G., Lucy C Crawford, and Mary K. Klaurens. Coor-
\' - dingtion in Cooperative Vocanonal Education_ Qg lumbus, OH: .
* Charled E, Mernill Publishing Co 1975

Optiom 2.00 "~ A Guide for Cooperative Vocar/onal Education. Minneapolis, MN: "
: University of Minnesota, College of Education, Division of Voca-
tnonal and Technical Educatlon 1969.

Required ,‘ 5 o Cass‘ene tape, Uthe, Elalne F., “Mary Lou at Recruitment Time,”
-/ ’ part i~H of The Cooperative Vocational Program: Coordination
- Techniques deveioped at the Mjjchigan State University, 1972.

Requm? 8 ] 500 ., -~ Cassette tape Uthe, Elaine F., "Betty at Recruitment 'Klme part
I-1 of The Cooperative Vocarlonaf Program: Coordination Tech-
« niques developed ‘at the*Michigan State Umversuty 1972.

,’Required 5.00 Cassette tape, Uthe, Elaine F., Mlayne at Recruitment Time," paﬁ
. I-J of THe Cooperative Vocational Program: Coordination Tech-"
niques developed at the Michigan"State Umversﬂy. 1972,

-Optionak 2 A Gulde for Cooperative Vocational Edtication. aneapohs MN:
University of Minnesota, College of Education, Division-of Voca-
. tional and; Technical Education, 1969.

Optional ) 895 . " Mason, Ralph E. abd Peter G. Haines. Cooperative Occt’panonalr
. ' ‘' Education and-Wark Experience in the Curriculum. Second Edi-
» tidn. Danwille, IL: The Intdrstate Printers & Publishers, inc, 1972

Optional T 1195 . Meyer,Warren G., Lucy C, Crawford, gnd Mary K. Klaurens Coor-
dination in Cooperative Vocational Education. Columbus, OH:
Charles E.‘Merrill Publishing Co., 1975.

B [ N

Optional 47.50° Vldeotape ic ardson, Donald and CharlesBeaH “Tramning Sta—
) tion Developmient,” from the series Coordlnarlng Techniques,

‘- . .. ColoradoState BoardforCommumtyColleges and Occupational

Educ }jt(on Golorado State Uniyersity, Depanment of Vocat»onal

]

Educ4tion, Fort Collsns Color do 1976. . . .

Optiona! . 200 - 1 AGuide forCoo;e)'eranve Vocanonal Educanon aneapohs MN: ¢
. ’ University of Minnesota, College of Education, Division of Voca- . 2
tional and Technical Education, 1969, &%

Optional ) . Mason, Ralph E.and Peter G, Haines. Cooperative Occupational -
" Educatjon and Work: Expenence in the Curriculum. Second Edi- e’ '
¥, . tion. Danvllle. IL: The Interstate Prmters& Publisherseips 1972, ,’ Ve ( v

O;tior?al ’ .95 - Meyer, WarrenG LucyC Crawford and MaryK. Klaurens. &oor- /j “'
dination in Cooperative Vocational Education, Columbus OR 27
Charles % Mernll Pubhshmg Co., 1975. e . AN
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’ ‘Alternate/ ’ . -
. Required/ . Estimated- -
‘ Module Optional’  Source Cost Resources Needed

+

Optijonal 13 . $59.00 Vudeotapes Richardson, Donald and Charles Beall, “Training
- * . 46.00 Plans,” and “Placing"Students,” from the series Coordinating
“Techniques, Colorado State Board for Community Colleges and
K > 4@ Occupational Education, Colorado State University, Department
of Vocational Educatioh; Furt Collins, Colorado, 1976. o7

J-5 O;}ff)nal 42 Free Wahl, Ray. A Safety and Health Guide for Vocational Educators:

. An Instructional Guide with Emphasis on Cooperative Education

. o . . and Work-Study Programs. Harrisburg, PA: Pennsylvania De-
« - . L partment of Education, Bureau o Vocational Education, 1977. N

J-6 Optional 13 44.50 Videptape, Rlchardson Donadld and Charles Beall, “Sponsor De-

velopment,” from the series Coordinating Techniques, Cblorado

( . State Board fgy Community Colleges and Occupational Edyca-

. tion, Colorado State University, Department of Vocational Educa-
' - : tion, Fort Collins, Colorado, 1976.

Optional 53 2.00 A Guide for Cooperativedocational Education. Minneapolis, MN:
' ’ ' s © 7 University of Minnesota, College of Education, Division of Voca-
tighal afd Technical Education, 1969,

‘ . Optional 31 8.95 Mason, Ralph E and Peter G. 'Haines. Cooperat/ve&cupat/onal
. Eduecation and Work Experience in the Curricujum. Se’cond Edi-
. . tion. Danville, iL: The Interstate Printers & Publishers, Inc., 1972.

— = " Optional 3 T < 1185 T  Meyer, WarrenG., Lucy C. Crawford, and Mary K. Kiaurens. Coor- -
. ‘ .. dination-in Cooperative Vocational Education. Columbus! OH: N
N : Charles E. Mervill Publishing Co., 1975. .

x J-7 Optional 53. 200 °  AGuide forGogperative Voaational Education. er?neapolis. MN:
‘ . R s University of MinResota, College of -Education, D|V|S|on oj:Voca-
’ s e e tional and Technical Education, 1969. g,

oo Optional 31. 8;.95 Mason, Ralph E. and Peter G. Haines. Cooperative chupational
. , . s 7 + Education and Work Experience in the Curriculum. Second Edi-

>

o - ! ) .- . ] tion. Danville, IL: The Interstate Printers & Publishers, Inc., 1972.
) ) . ’ Optional 37 . 11.95 ° Meyer, Warren G., Lucy C. Crawford, and Mary K Klaurens. Coor-

. . dination in Cooperative Votational Education. Columbus, OH:
¢ —- Charles E. Merngll Publlshqug Co., 1975. .

A .

Required 55 5.00 Cassette tape, Uthe, Elame F.. “Wayne n a Job Situation,” pan o
* li-E of The Cooperative Vocational Program:., IAstructional Plan-
ning developed at tha Michigan State University, 1972. ( equnred
-, g ’ v only if you choose not to read printed case study.) -
I i . ’

’ Jig ! " 200 - A Guide for Cooperative Vocational Education. Minneapolis, MN: .

- . - ’.,_x D " University of Minnesota, College of Education, D|V|S|on of Voca-
. - N o4 ~ . tional and Technical Education, 1969, _ c

Optnonal . ‘;f}h} 8.95 .5@.“ Mason, Ralph E. and Peter G, Haines. Cowperative Occupational‘
. Te .7 Education ang Work Experience in the Clirriculum. Second Edi-
tlon Danwlle L: The Interstate Printers & Publishers, Inc., 1972,

1125 Meyer, WarrenG., Lucy C.Crawford, and Mary K. Klalrens Coor:
}' ’ . dination in. Cooperative Vocatronal Education. Gol s, OH:

w

£
R

Optjonal

-Charles E Merrill Pubhshmg Co., 1975

Optional 13 .88.00 Vldeotape, Richardson, Donald and CharlesBeall, "VIS|t8tIOf‘IS
v from the senes Coordinagng Techn/ques. Colorado State Board
. apet - . ’ for Community Célleges and,Occupational Education, Coiorado
» e TN State University, Department of Vocational Education, Fort £ol-
. : - Ny lins, Colorago, 1976 ~ -

J-9° ° Optional 53 200 & . [ AGuidefor Cooperat/ Vacational Education. Minneapolis, MN:
: ! v 2 ®University of Minnesota, ?Ilege of Eéucatlon Dwision of Voca-
. ST L "\ tiqnal and Technical Education, 1969. . ,

'O‘ptional i 31 895 | ‘Mason, Ralph E. and PeterG Haines. Cooperative. Occupational
.- e w T Education and Work Experience in the Curriculum. Second*Edi-
. : < tion. Danville,JL: The Interstate Printers & Publishers, Inc., 1972. k\

Optional 37 - " 1195 “Meyer, Warren G, Lucy C,Crawford and Mary K. Klaurens. Coor
, ! Ca dination in Cooperative -Vocational Education. Columbus OH:
0 R ) Charles E. Merrill Publishing Co., 1975.
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. 9. Busike
National Business Education Association

.

)

11. Capitat

1. Addison-Wesley Publishing Co., Inc.

Jacob Way
Reading, MA 01867
2. Allyn & Bacon, Inc. *
470 Atlantic Avenue
* Bgston, MA 02210

3. American Association of Community and Junior Colleges

~One Dupont Circle, Suite 410
Was |ngton DC 20036

—
1

Vs
4. Américan #ssociation for Vocational Instructlonal Mate-

Jials (AAViM)
120%gmeer|rig Center
University of Georgia
Athens, GA 30602- N

5. American Technical Society
5608 Stony Island Avenue
Chicago, It 60637 °

e

6. American Vocational Association, Inc '

1510 “H" Street, N.W.
Washington, DC 20005
7. Associated. Press
50 Réckefeller Plaza
New York, NY 10020 -
8.- Bruce’Books .
866 Third Avenue o
New York, NY 10022  #
ucation Forsm !
1906 Association Drive
Reston, VA 22091 , &
0. Business Education World e
McGraw-Hill Book Co.
1221 Avenue of the Americas
«Hew York, NY‘10020 A
ublishers, Inc.
P.O. Bok 6235 .
Washington, DC 20015

. -

’

.

12. CVE Publications K
“The Center for Vocational Education
The Ohio State University
1960 Kenhy Road '
Columbus; OH 43210
1

s

N

E

-

4

L

v

J

¢

>

21.
22
23.

24,

=757 Third Avenue

25.

26.

21.

28.

1 29.

3. Colorado State Board for.Communlty College and Occupa-~

tional Educatton”
&%rtment of Vocational Education
Coldtadg State University

., {iPort Collihg; CO 80521+

f«*;p'élmar Pubjish
&b Wolf Road 2

Albany. NY 12205

v

»a“

e

15.

16.

17.

18.

19.

Boubleday & Company,nk. ™ ‘«E
‘245 Park Avenue
New York, NY 40017

Educational Innovators Press
Tucson, AZ 85702 ¢ B Sl
Educatioral Technelogy Publications, Inc.

140 Sylvan Avenue . .

Englewdbd Cliffs, NJ 07632~ R
Educational Television Serwce ¢ ; g
Oklahoma State Univer3ity * _ |
Stiliwater, OK 74074

Educational Testing Service

Rosedale Road
Princeton, NJ 08540

L™ 1

. ERIC Document (Reproductlon Setvices

P.O. Box 190
Arlington VA 25210°

3

Q

RIC " .
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31.

32.

35.

-351 Education Building

. IndUstrial Comnussion of Ohio

. David McKa'y Co., Inc.

-

Fearon Publishers, Inc.
6 Davis Drive

Belmont, CA 94002
General Learma'é: Press
A Division of Sifles-Burdett Company
250 James Streer®
Morristown, NJ 07960 -
Goodheart-Willcox Co., Inc. ,
123 West Taft-Drive . -
South Holland, IL 60473
Harcourt Brace_Jovanovnch’. Inc

o N

New York, NY 10017 -

Harper & Row, Publishers, mc.
.10 East 53d Street < .

New York,NY 10022 . . .

Hart Publishing Co.

15 West Fourth Street

New York, NY, 10012

Holt, Rinehart & Winston, inc.

383 Madison Avenue * . *
New York, NY 10017 . .

Iinois Teacher of Home Economies ’ N
University of l\llinous

lllinois Teacher Office

Urbana, IL 61801

Indiana University Press . , .

601 North Morton Street , .
Bloomington, IN 47401

Division of Safety and Hygiene
2325 west Fifth Avenue
Columbus, QH 43216

19-27 North Jackson Street
Danville, IL 61832 . .

McGraw-Hill Book Co. sl
1221 Avenue of the Americas
New York, NY 10020

750 Third Avenue
New York, NY 10017’

&

. McKnight Publishing Company
'P.0. Bok 2854

Bloommgton IL 61701 .
ﬁacmlllan Publishing Co., Inc. Y.
866 Third Avenue -,

New York, NY 10082°~* '

«1 36 Maryldnd Center for Public Broadcasting

P.0. Box 1975
Owings Mills, MD 21117

J?.\Charlis,e Marnll Publishing Cp. .
A c

s

reek Drive s -
™. Cotumbus, OH 43216 : ‘
38. The.C.-V. Mosby Co., Inc. . s

11830 Westline Industrial Drive
§t. Louis, MO 63141
39. National Business Education Association
Box.47 .
1201 Sixteenth Street, N.W.
ington, DC 20026

. 40. Na nal Education Association
120 Sixteenth Strdet, N.W.

Washingtoh, DC"20036

——

101 :




41, National Science Supervisors Assoc.
. c/o Kenneth W. Horn, Administrator
Denver Public Schools
1521 Irving Street
Denver, CO 80204

s
* 42. Pennsyivania Department of Education
Bureau of Vocational Education
Harnsburg, PA 17126 . - *
43. Prakken Publications, Inc.
Box 623 ‘
416 Longshore Drive
Ann Arbor, Ml 48107
» 44. Prentice-Hall, Inc.
. Englewood Cliffs, NJ 07632
45. The Procter & Gamble Company
,Educational Services . -
P.O. Box 599 - v
Cincinnati, OH 45201
48. Research Press Company
. Box 3177 . .
Champaign, IL 61820 - "
47, Scott, Foresman and Company
1900 East Lake Avenue
Glenview, IL 60025 .
48. Silver-Burdett Company
» 250 James Street
i, Morristown =NJ 100
49 U.S Government Printing Office
. Division of Public Documents
* Washington, DC 20402

50. University Assagiates, Inc
7596 Eads Av;\ﬁe . .

West Lafayette, IN 47906 -
< 52. University of Chicago Press

5801 Ellis Avenue ™ .

Chicago, IL 60637

) 1 Unwersity Bookstore -
380 State Street

»

ERIC
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2

La Jolig, CA 92037 ‘ Y

55.

56.

57.

58.

59.

¢

. University of Minnesota ) (-

Williamson Hall Bookstore
Minneapolis, MN 45455

. The University of Texas

Division of Extension
Austin, TX 78712

Dr. Elaine Uthe

3345 Carriage Lane
Lexington, KY 40592
VIMCET Associates, Inc.
P.O. Box 24714 LI

Los Angeles, CA 90024

Vocational Education Media Center

Clemson University .

Clemson, SC 29631

Wadsworth Publishing Co,Inc. ' o

10 Davis Drive : '
Belmont, CA 94002 ]

STUDENT VOCATIONAL ORGANIZATIONS *
Distributive Educational Clubs of America

2Q0 Park Avenue

Falls Church, VA 22046 «

Future’Homemakers of America ‘
2010 Massachusetts Avenue, N.W,
Washington, DC 20036

Future Farmers of America Center
P.0O. Box 15160 :
Alexandria, VA 22309 >

Office Education Association
1120 Morse Road -
‘Cotumbus, OH 43229

Future Business Leaders of America

; 1201 Sixteenth Strest, N.W.

Washington, DC 20036

Vocational Industrial Clubs of America
105 North Virginia Road
Falls Church, VA 22046
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FOREWORD -

\

This guide h?s been developed to help you, a preser-
vice or inservice vocational teacher, understand the

- general nature and use of The Center's performanca-

based teacher education (PBTE) materials. A series of -
100 modularized learning packages focusing upon the
specific professional competencies needed by voca-
tional teachers has been developed and exténsively field
tested. The competencies upon which these modules
are based were identified and verified through research
as being important to successful vocational teaching at
both the secondary and post-secondary levels. The

. moduleshave also beendqsigned so as to besuitablé for

-

the preparation of teachers in all vocational service
areas and occupational specialties.
)

:Each module provides learning experience§ that in-
tegrate theory and practice; each culminates with
criterion-referenced asses t of the teacher's per-
formance of the specified competency. The materials,
are designed for use by teachers, either on an individual
or group basis, working under the direction of one or
more resource persons (instructors).

Th:'-: design of the matérials provides considerable
flexibility for planning and conducting preservice and
inservice teacher education and staff development pro-
grams to meet a wide variety of individual needs and
interests. The materials are-intended for usewy univer-
sities and colleges, seeondary and- post-secondary in-
stitutions, state departments of education, and others in
manpower and industrial settings who are responsible
for the professional development of teachers and in-
structors. Further information on the nature and use of
these curricular materials is contained in two slide/fape
presentations entitled "YU and PBTE" for orienting
teachers to using The Center's PBTE materials and
"Overview of The Center’s PBTE' Program.”_You may

. wish to ask your resource person for an opportunity to

ERIC

Aruitoxt provided by Eic:

view one or both of these presentations.
Specialfecognition for theit roles in the development,

¥ o

field testing, and revision of this document goes to
Robert E. Norton, Associate Program Director of The
Center's Professional Development in Vocational Edu-
cation area, who was responsible for helping to write the
field-test version and for prepating this published ver-
sion; and to May Huang who helped write the figst edi-
tion. Recognition is also extended to Jean Wisenbaugh,
Artist, and to other members of the Profess,ional De-
velopment in Vocational Education staff who critiqued
the document and made helpful suggestions for its im-
provement.

Appreciation is also extended to all those outside The
Center (preservice and inservice teachers, staff de-
velopment coordinators, teacher educators, field site
coordinators) who used this guide under field-t?st con-
ditions,and who' provided valuable feedback.for its
refinement. Among the external group, special thanks
go to Dr. Harold Parady, Executive Director of ¢ Ameri-
can Assoclation for Vocational Instructional Materials,

"and to George Smith, Art and Layout Editor, for their

cooperation and valuable assistance in the publication
of this guide. . .

The Céenteris grateful to the National Institute of Edu-
cation (NIE) for sponsorship of this PBTE curriculum
development effort (of which the guide was one product)
from 1972 through its completion. Appreciation is ex
tended to the Bureau of Occupational and Adult Educat
tion of the U.S. Office of Education for its sponsors in.
of training and of the advanced testing of the modu ?3
and this Quide through the National Institute for
Performance-Based Teacher Education, at ten sites}
under provisions of EPDA Part F, Section 553. Thanks
are also due.to the eight other site$ who also partici-
pated in the ativanced testing effort under NIE and self-

sponsorship. .

Robert E. Taylor
ExecutiveDirector
“ The Center for Vocational Education
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The Center for Vocationai Education’s mission is to
" increase the ability of diverse agencies, institutions, and

organizations to solve educational problems reiating.to
individual planning, preparation, and progreasion.
The.Center fulfills its mission by: '

o Generating knowledge through research.

¢ Developing educational programs and products.

¢ Evaluating individual program needs and outcomes.
« o Installing educationél programs and products.

¢ Operating information systems and services.'

¢ Conductihg leagership deveiopment and training -

programs. - : -

ViM .
AMERICAN ASSOCIATION -
FOR VOCATIONAL
INSTRUCTIONAL MATERIALS
*_ Engineering Center

Unliversity of Georgla *
. Athens, Georgia 30602" ,

. 11 N
The American Association for Vocational instructional  «
Materials (AAVIM) is an interstate organization of univer-
sitles, colleges and divisions of vocationat education de-
voted to the improvement of teaching through better in-
formation and teaching aids.
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You are about to embark on a new type of learn-
ing e.xperjegce——on_e that can be extiting and en-
Jjoyable, aswell as challenging and demanding. We
think that you'll like the experience. If you are a
preservice teacher, we think ybu'll be better pre-

pared because of your performance-based prepa-

ration to take your place in the teaching profes-
sion: If you are already a teacher, we.think you'l
become an even more effective teacher becausé
of yaur performance-based learning experiences
- You'll be doing several things differently. and, we
think, petter. You'll still meet and work regularly
" -with your fellow teachers, and with your professors
or staff develdpment leaders (coordinators, super-
visors), but more of your contacts will be on_an
. individual and small-group basis. You'll have more
opportunity to learn by doing, to express your own

views and concerns, and to pursue your own learn- -

ing style and interests. While there will be, fewer, if
any, large-group sessions (e.g., lectures), there will
be much more opportunity to choose amonglearn-
" ing activities and to pursue them at your own pace.
You'll find that you will be participatingin learning
experiences which are directly relevant to your
needs as'a vocational teacher.

As with anything elsethatis new or different, you

are likely to have questions abaut performance-
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based teacheneducation (PBTE). Itis only natural
to be allittle bit apptehensive or uneasy about any
significant change that will affect you'directly.
While we are confidgnt that you will like this new
approach to teacher education, your~questions
deserve simple &nd straightforward answers. Thfs
guide has been developed specifically to answer
as many of your questions as we could anticipate.
It will also serve to explain how leat
can be made easier ahd more satisfying.

This guide is designed to help orjent both pre- .
servicd and inservice vocational teachers to PBTE.
The information presented in the guide is or-
ganized in an easy-to-read, question-and-answer
format. The questionswhich wi feel are most likely
to be of concern to teachers are categorized under
the following twd major heading§:

\ L. Questions about PBTE in,Ggneral

Il. Questions about The Center's PBTE Mate-
rials . . .

sb that we might all talk and use the same lan-
guaqe, Part lit eonsists-of a list of PBTE Terms You

more individualized approach to teacher prepara- .
tion. ’ .
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Shou&; Know. Good luck as you beginanewand ¢ -
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" 1. Whatis performance-based teacher
education (PBTE)? .

BTEis anappfoach to teacher preparationin
Ce whichthe teacher is required to demonstrate
gssential teaching tasks in an actual teaching
situation. Actual performance of the tasks en-
' sures that the teather has not only the knowl-
edge required, but also thg ability to perform
the competencles (teaching skills or tasks)
. that are essential to successful teaching.

2. What are the essential teaching
competenciés?

A- teaching competency is defined as the
. knowledge, skills, and attit des necessary to
, perform a criticél teaching fask (e.g., develop

. aunitof instruction, dire¢t student laboratory
-~ experience, present ipformation with film-
>~ strips and slides, etc.\ Successful perfor-
mance as a teacher requires both a solid un-
derstanding of one’s technicai subject mat-

» ter area (autd rhechapics, horticulture, retail-

" ing, etc.) and competencein the Rrofessional
-feaching skilis and knowledge. Whjle both

. typesof learning are essential to teachrs, in
PBTE programs, the focus is on acquiring the

T ' QUESTIONS ABOUT PBTE IN

., teaching skills needéd to carry out the in-

structional process effectively. .

7 sential competencies in an actual school set-
iy ; ting. c PR
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3. What difference will PBTE make?

There is quite a difference between knowing
about the-job and being abié to do the job. In
traditional programs, individuals may gain
knowledge about teaching and yet not de-
velop the ability to teach, In PBTE ptograms,
individuals must demonstrate their ability to
perform in an actual school situation.When a
program is not performance-based, the em-
phasis tends to be on completing courses
e )(equired for graduation and/or certification,

4. Is competency-based teacher
‘education the same. as
‘performance-based teacher
education? SR

v
-Many educators tend to use these two terms
syhonymously. However, other people disfin-
guish between these two terms, using the
word “competency” to emphasize the fact
that learning in competency-based programs
\is structured around the identified and ver-
ified competencies. needed by teachers. In
performance-based " programs, the word
“performance” is used to emphasize the fact
that these programs require teachers to
demonstrate their_ability to_perform the ‘es-
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' QUESTIONS ABOUT THE CENTER'S PBTE MATERIALS '

. Who Developed -

.

the PBTE Materials?

+

s

. 4
L4

"N

A 5 Whatlis The Center for Vocational
- Education? ) o

> The Center is a national research, and de-
' velopment organizationWhich specializes in
the-development gnd evaluation of materials
for vocational educators. Located at The Ohio
" State University in Columbus, Ohio, The Cen-
ter developed'the PBTE materials in response

- s

upgrading teachers’

4

to_the need for more innovative and effective”

- ways of preparing and
skills, _y

LS
-,

14

L 4

v 4 .

6. What was the basis fof the
development of thé PBTE materials?
Charged with the responsibility & finding
ways to improve vocational teacher prepara-

tion, Center staff membefs initiated a com-
prehensive research study to identify, the

competencies which are importaniyto suc-
cessful vocational teaching. Thesé C%MQ;;
tencies, which were verified as important

over 100 practicing. vocational educators,

formed the basis for development .of the
- PBTE instructional materials.

-

.

.

'8

) . N\
7. Have the materials been field b

tested? . T >

a

.
.

twice,

. 1
The materjals have been field tes!&
and extensively so. This is a'unique feature of
these curricular materials whem compared o
with most textbooks and other materialy
commonly used to prepare teachers. The
. .Mmodules underwent preliminary field testing
inthree differént institutions where both pre- .
servicerand inservice teachers and their in-
structor$ provideg detailed feedback. After
revision, all 100 modules underwent ad-
vanced testing. through which detailed feed-
back was-again obtained. Over 2,000 teachers
and 300 instructors, located in twenty differ-
ent institutions, were involved and provided .
the feedback used in refining the materials .
for publication: (A list of the institutions in-

- volved is given in the foreword to the mod- _

&

ules.) X
‘Why Were the PBTE
Modules Developed?

*

: * S
8. What is a PBTE modulg?.,

in most performance-based teacher educa-
tion; programs, learning materials are de-
veloped and organized into some type of in- -
structional package. In The Center's cur-
ricula, each module is an instructional pack-
age designed to cdver a single teaching skill.
The package includes a series of learning ex-
periences that contain information, activities,
and feedback devices to help the teacher ac-
- quite the skill, ¢ .

3

9. Why were modules déveloped?

Modules were chosen as the most suitable "
" “type of instructional package available be- .
cause— .

.- @« Modules facilitate the individualization
of instruction to meet specific teacher -
. ' nepdsagd interests., AR .
e Modules lend themselves to coverage of . oy
-a singlé teaching skill or competency o
and, hence, hecause of their short dura-
“-tion, provide for more flexible. use by— .> °
* 7 teachers. .
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“ In the pedorma‘nce’-p'ased teacher education pro-
grams, the emphasils s on developing '}ze skills neces-
saty.to perform effectlvely In actdal teaching situa-

“tions. N .

s
L)

Al '

e Modules lend themselves to a perfor-
mance oObjectives structure which

_. makes it easy for teachers to determine
what they are to learn and how their
learning will be dsséssed. #%
Modules provide more gptions to the
teacher and instructional staff in the
selection and sequencing’ of thejr .in-
structional program.

Modules, because of their size, are much

more easily added to, modified, updated,
o -or discarded than-courses or textbooks.

, S \

. What Are the: |

~ PBTE Modules Like?

-
-
P

10. Whatare the major parts of amodule?

. \ .
Each modyle contains fdur majbr sections.
_ Sections, in the order of their appearance in
..the module, are as follows: '

&
El
[

@

o Introduction.—The introduction pr
vides the frame of reference for the entir
module, i.e., relationship tg other mod-
ules and the teacher @ducation program,

. definition of terms unique to the module,_
and the imfportance of the competency

" to'be'developed. -

Abbut This Module.—This section lists
the piformance objectivey for the mod-

‘ule, the resouries needed, and the pre- | '
‘ :

1

!

v

g

\

\

\
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>

~Tequisite co
. ate.

.o Learning Experiences.—Each learning
» -, experience begins with andverview. The
, overview uses graphic symbols ang brief
statements to highlight and describe the

major learning activities involved in the .
learning . experience and the type of
feedback provided theuser. Thelearning
experiences include directions for com-
pleting the learning activities, optional
-activities, information gieets, and feed-
back procedures and istruments. The
final learning experience always pro-
vides for assessing the teacher’s ability
to perform the given competency in.an

agtual school setting.

o About Using The Center's PBTE
. Modules.—This section provides an
explanation of how all 100 of The Cen-
ter’s PBTE modules are organized, rec-
ommended procedures for their use, a

definition of terms common to all mod-
ules, and an explanation of the varidus
levels of performance’ used in the as-
sessment instruments contained githin

mpetencies where appropri-- /-

the modulqs. '

2 ‘;! ) \
ach module;contains background
cation and/or practice activities, ard
demonstrate the competency involv
sefting. -

AN

owledge, appli-
opportunity to
in a'classroom

s
. ' >
1 .
A s

11.” Why is ther#Aiore than pne’learning:
experience in each mogdule? - -’

When.learning about and deyeloping a speé-
cific competency in teaching,lyou need some
basic knowledge before putting the compe-
tency into use. In most modules, the firstone
or two learning experiences firé designed to
provide the necéssary background knowl-
edge about the teaching cqmpetency. The -
next one or two experiences ysually focus on
the “how” and prqvide an opy rtunityforyou

-,

i aes -
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to practice or apply the competency in a
simulated” stuation. In some cases, gback-
ground knowledge and practice acWities
may -bg combined withir a single learning
" experience. The final Igarning experience al-
- ways requires performing the competency in
an-actual sghool setting. ‘

Why do the modules have optional
activities? :

Optional activities are designed fo supple-
ment and enrich the required learning ex-
periences. Their purpose is to provide more
choice, greater flexibility, and additiorfal op-
portunities for those who desire to further

their learning. In addition, you can design _

additional optional activities of your own as
appropriate. . )

13. ‘Why are the modules |
self-contained?

Most of The Cepter's.modules coptain all the
materials you will neet;in order to make them
easier for you to use. Teachers who used ear-
lier versions of the modules indicated they
often experieneed difficultyin finding outside
resources. Hence, to reduce frustration and
increase study efficiency, nearly all of the
", fhodules now contain all the essential back-
" ground knowledge you will need in the form
ofinformation sheets. To 'provide for enrich-

- mentand reinforcement, most modules also _
-~ suggest optional outside references foqour

consideration. * .
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14. How many modules are there in The
Center's PBTE program?.

One hundred modules hgve been.developed!
They have been clustered into ten categories
‘according to professional skill areas, and the

. covers have been color-coded for easy refer-
ence as'follows:

-

Category _ - Tltlo> ’ Color No. of
Code Modules
A Program Blanning, . Red 11 .
Development, and '
Evaluation >
B Instructional Planning Yellow 6 T e
€ .igstructional Execution . Turquoise .29
* D - Instructional Evaluation Lime 6
.E instructional Management Orange - 9
F- Guidance Gold - 5
G - School-Community Relations _ Rust 10 -
“H  Student Vocational Light Gold 6 -
~ Organization . AN
|, + Professional Role and .Gray 8
'y Development
J  Coordination of Cdoperative Green 10
Education .

TOTAL 160

~

15. Why are different cover.and internal.
colors used? ' ¥

. . L
Each category of modules has a different ~
cover color to add variety and to aid users in
quickly identifying the category to which a
module belongs..Each category of odules
also has a second color which is used inter-
nally with different degrees of screening to
~ 'improve the appearance and effectiveness
of the illustrations, overviews, samples, and
figures. A color tab appears on the margins ot
each page of each learning experience to aid _
the user in locating a specific learning ex-
perience. .Selected cdlumns, of the various-
.Checklists are also shaded to indicate the ac- *
ceptable levels of performance. '

& N

What is the purpose of the -
illustrations? : '

You will find the modules contain a consider-
able number of illustrations and other graph- .
ics. These have been included for several im- '
portant reasons. First of all, they setve to _
break up the printed copy, making the mgd-

les easier to read and visually more appeal- \
ng. They further serve tb add variety, interest,
and some humor to thé topics covered.
Perhaps most important, the illustrations are
used to efmphasize key points and increase

’
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“thé visual impact (a picture is worth a

<

thousand words) of the materials.

A number of different characters are used
throughout the 100 modules to serve some
specifiqgiunctionr;. Let's let them "speak for
themselves— . ) '

We ate the people whd will try to provide you with

.. visual explanatory informetion, guide you through
the learning activities, and make you cpmfortable
as you use the moduled. In the thodules, you will
see us in the.introductions and in thé. information
sheets. You will come to recognize us as the charac-
ters who "narrate” the text.

-

The illustrations would not be complete without
teachers. Let us show you the ‘many vocational

* teachers. who youy will find explaining, guiding, '
' demonstrating, and otherwise actively going dbout

the teaching-learning process.

Nor would thé job bercomplete if we did :ot intro:
duce you to the various student charagters who you
will also find in the illustrations. After all, it is the
improvement of the instructional program for our
secondary and post-secondary students that is our
ulthmate goal in PBTE.

- .
!

B How Ghn'the Modules Be Used
S - :Most Effectively? - -

-

17. Do | have to complet‘e all the 100
modiles? | -
. No. The number of modules you will need to

take depends upon your previous experience -
. and your present competency in teaching. -

105 . -




Even the number of learning experiences you
needtogo thrbugh ineach moduleis flexible.
All of the modules have been designed to .
allow for a tailor-made program that meets

'your specuflc needs and interests.

18,

4

19.

»i

.

Who decides how many modules | .

‘must complete? . .

You and your resource person(s) (the instruc-
tor, préfessor, supepvisor, staff d velopment
coordinator, or other person-re$ponsibie.
for your insfructional -program) will decide
which, and howmany, modules you need to
complete. (See the back cover df this guide or
a copy of the Vocational Teacher Compe-

availédble.) In.most cases, instructional and’
certification }eqmrements have been estab-
lished in your college/university and state.
With the help of your resource person(s), you
will first assess your present teaching skills
with regard to these requirements. This will
Thelp you identify and decide which, and how
many, modules yoti need tortake. .

Who will be my resource person(s)‘?

Your resource person(s) can be a professor, f
cooperating teacher, an instructipnal super-
visor, an administrator, a state supervisor, or
other qualified person who is responsible for
guiding and helping ybu-in planning your

“educational program. The modules are not
© designed totally self-instructional; your
_ resourge pefgon(s) should be contacted for

assistance whenever you need help in com-
pleting a module. The resource person is a
*

.tency Profile for a listing of the 100 titles _

?
&

very |mportant facrlltator in any successful
PBTE pragram. - -

20. 'Do | have to take modules in a

" certain sequence? s,

Most modules have been designed as self-
contained fearning packages, and you can
sequence them according to your own needs
andinterests. However, there are prerequisite
competencies for certain modules. In these
cases, fulfilling the prerequisite requirements
helps you to successfglly complete the mod-

¢ ules. (See the inside back cover of this guide

for a graphic illustration of the competen-
cres—by module number—that are ‘pre-
requisite to others.) .

21. How much time is fequired to

In The Centers approach to PB

&

complete a module?

The time requirement varies from module to
module, lnduvudualtonndlwdual and situation
to situation. The range of trme required to
complete_a particular learning experience
varies from about one half hour to two hours.
Since most modules consist of three-td five
learning experiences, most modules will take
somewhere between two to ten hours to
complete. . .

educatoris actively Involved asa resource personand

advlsor

® L

.
3

22. Will | need other written resources

when | take.a module?

Generally nat. Most modules are self-con-
tained, but some outside resourtes are re-

_quired and/or recommended for the purpose

of providing essential or gptional (enriching
and reinforcing) Iearnlng acfvrtles ’

106‘
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the same module? - -
Yes. As a matter of fact, you can.probably get

“others ag a team. In other cases, you may find
working along is the best ‘way to get the most
. out of-a module.

24. How can | get the most out of a
’ module? :

A strong desire to learn the competency in-

. volved will help the most. In addition, you will
find observing the followmg guidelines very
worthwhilg.'

s e Since you will be takmg major respcmsu-
. bility for your learning, you will need to
- ‘ - know exactly whatis to be learned and in
- , whaf'way. Therefore, be sure-to spenda
" few minutes carefully reading through
(1).the title page, (2) the introduction, (3)
the About This Modulg,section, (4) the
overviews of each learning experience,

PBTE Modules section. Thorough un-
(derstanding of thjje parts is esséntial.

Since modutariz learning is mostly

v . duscuplirfu in dlrectmg your Qwn learning.
R The best thing you can do is to make out

a.plan of action and communicate it to
your resource perSOn(s) A simple Mod-

ule Worksheet is shown in Sample 1 for.

your possible use. You might find it
egpecially helpful .t6 make copies to us
" as you complete the first féw rhod
Since you have the option of not going
> through all the learning experiences in

each module, you need to beas objective-

_ asyou can when you assess your present
' competency and decide on which learn-

v

T 23. Can I team up wlth others to work on

more ‘out of some modules by working with -

and (5) the About Using The Center’s-.

. self-directed, you need togdevelop self- -

118 - 107

. ] ) - : -—

‘ . ! ‘\ .

ing experiences you need to “take.
* Qtherwise, you may end” up depriving
yourself of some knowledge or the prac-
tice necessary to master a certaln com-
petency. ' .
Since your resource person(s) has the»
responsibility to help you whenever you
need . assistance, you should inform
him/Her about your needs as early as
possible so he/she will have sufficient
. time to assist you or make other neces-

sary arrangements. N )

s,

[}

. 25., Can persoﬁs in different service .
areas use the modulés? -

Yes. The learning experiences* have been
_ . carefully, designed so that teachers in all vo-

cational servicegréas, at both the secondary-
and post-secondary levels, can use the mod- )
ules. Furtermore, teachers, supervisors, and- '~
teacher educators from all ypcational service
areas-participated in the research effort that

" identified the competencies upon which the
*modules- dre based.

‘ b
Can industrial arts teachers, adult
instructors, lndustrial trainers, and *
mahpawer instructors benefit from
the use of the modules?

Very definitely. Many of the competencies
needed bythese persons are idéntical to, orat -
least closely associated with, those needed
- by vocational teachers. A number -of indus-
trial arts teachers, adult instructors, and
manpower instfuctors have successfully
“used th:(\BTE materials durmg the advanced

26.

g

field testing ) o
i

.27. Can-teachers in general educatlon
use the modules?

Whlle the researcg_ and deVeIopment effort
« focused upon the campetencies and mate-_

rials needed by secondary and po 3C-
ondary vocational teachers, general educa‘:
tion.teachers already have found, and will
continue to find, many of the modules to be

< applicable to their teaching responsibilities, .
While most of the examples and case studies .
are‘drawn from vocational education, the
.competencies themselves are, fo; the most

- part, relevant (generic) to all teachers. Spe-
cial consideration should be given to mod-
ules in Category B: Instructional Planning,
Category C: Instructional. Execution, and
Category D: ]nstructuongl/Evalua_poq

T

.

! .
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28. Can experienced teachers benefit *
from the modules? . L

Yes. Experienced teachers can deflmtély
* benefit if they nged any of the competencies
covered by the modules. Most teachers, —
through frank self-appraisal, will discover

several competency areas in which they -

couldimprove or expand their'skills: Besides,

the nature and number of campetencies in- *
' volved requites that some of the competen-
cies be obtained through inservice or grad-
uate. progfams

You mention “feedback” and
“assessment”; what do they mean?

Towardthe end of each learning experience,’
you will get feedback on how well yoeu are
doing. It may be in the form of a self-check
with model answeys, or a checklist for you,
°your peer(s), and/or resource person(s) to
rate your achievement on a scale. At the end
of each module, your total performance will-

" be assessed by your resource person, using
- a Teacher*Performance Assessment Form
specifically designed, for each module.

) Through this continueus evaluation process,
both you and your resource person(s) 'will ~
know how far and how well you are progress-

. ing in developmg the competengy. .

29.

How will ny performance be
assessed? . e

Your overall performance will always be as-
sessed by your resource person(s) on the
basis of your performance in the final learn- °
ing experience of each module you take. It is
important that you keep a'record of your.ac-
tivities and Keep your resource person(s) well
informed of your progress. A suggested Per=="
sonal Progress “Record form is shown in
Sam ple 2 for your consideration.

-

" 31. Why does the final. learning
exper”ience have to be completed in
an actual school situation?

Since the modules are performance-based,’it
~ is essential that teathers demqnstrate their
ability to perform the competency in a real
school setting rather than in a simulated situ-
ation or on a paper—and -péericil test

o~

32 How will my progress be recorded
- -and/or graded? '

.

The record-keeping system used will vary

widely depending Opon the type of staff de-

veIOpment orteacher preparation program in -

which you-are participating. ‘Some °institu-
tions have been using the Vocational Teacher .
Compglency Profile chag to record prodress
in module completion, while others are devis-
ing their own forms and procedures..In some

« education institutions), and in other cases,

/Ialary or certification credits are awarded

+ (e.g., in staff development programs). For a

- . specific answer, you should direct'this ques-
" tion to yoﬂr résource person(s).

33 Do I get to keep the modules? ,

Yes, it you have paid-for them. In a few cases.

" the university ‘or other educational agency

- involved will supply the materials free of

~ charge. Because of their content, it is ex-

pected that you will want to keep most of
them for future reference” -

* -y
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Part lli

/X PBTE'TERMS YOU SHOULD KNOW

-

Activity:

Refersto oneof the several required learning tasks
that are designed to help students achieve an
enabling or terminal objective.

Actual School Situation:

Refers to a situation in which you are actually
teaching,vocational students in a secondary or
post-secondary school. A student teacher, an in-
service teacher, or an intern would be functioning
in an actual school situation.

Aiternate Activity or Feedback:

Refers to an item or feedback device which may
substitute for required items which, due to special
circumstances, you are unable to complete.

Competency:

Refers to achievement of the knowledge, skills,
and attitudes required to perform a given task.
Competency-Based Teacher Education (CBIE):

Refers to an approach fo teacher preparation in
which the emphasis 1s on developing specified
teaching competencies rather than on gaining
knowledge of how to teach. Many educational

leaders use this term synonymously with Perfor-

mance-Based Teacher Education.

Enabiing Objective:

Refers to one of the severakprocess-type objec-
tives that help students progre ward achieve-
ment of a terminal objective. For each enabling
objective in a module, a learning experience
has been specifically designed to help teachers
achieve it. ~

Feedback: . .

Refers in The Center's modules to the immediate
reinforcementof learning that one receives ineach
learning experience through the use of model an-
swers or some type of a checklist completed by
oneself, one's peers, and/or resource persan(s).

Inservice Teacher: .
. Refers to a person who is already employed and
working as a teacher or instructor. :

Learning Experience: .

Refers to a series of required and optional learning
y activities contained within each module whose
completion leads toward the accomplishment of a
single performance objective.

v

<

Moduie:

Refers to the type of learning materials that are
developed for most PBTE programs and organized
Into modular (package) form. Modules vary widely
in form, length, and scbpe from program to pro-
gram. Some consist of a one- or two-page outfine,
while others are comprehensive self-contained jn-
structional packages of fifty or more pages each.
Most of The Center's modules contain all of the
essential learning material for achieving a spec-
ified terminal performance objective.

Occupationai Specialty:

Refers to a specific area of preparation within a
vocational service area (e.g., the service area Trade
and Industrial Education includes occupational
specialties such as automobile meg¢hanics, weld-
ing, and electricity).

Optionai Activity or Feedback:

Refers to an actjvity or item which is not required,
but which is designed to suppiement and enrich
the required activities in a learning experience.

Overview:

Refers to the first page of each learning experi-
ence in The Center’s modules, with the exception'
of the final learning experience. The overview-uses
graphic symbols and brief statements tofﬁive the
teacher a quick preview of the major learning ac-
tivities involved in the learning experience, and the
type of feedback provided the user.

Peer:

Refers to a fellow teacher, arroommate, or a friend
who is used to (1) role-play a student, (2) critique
your performance, and/or (3) participate with you
in seminar-type discussions. Whenever possible, a
peer should be a person in your own pccupational
specialty. ;

Performance-Based Teacher Education (PBTE):

Refers to an approach to teacher preparation in
which the emphasis is on developing the ability to

“perform” (teach) in an actual school situation

rather than on the. "knowledge” of teaching. The
focus of PBTE programs is on the teacher's de-
velopment and demonstration of ,competencies
that have been identified and verified as important
to successful teachers.

Performance Objective: .

Refers to a gfatement describing desired student
performance, the conditions under which the per-
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formance is to occur, and the criteria by which the
performance will be evaluated.-

*
Preservice Tea;?é'r:
Refers to a person who is preparing for-future
employment as a feacher or instructor.
Resource Person:

Refers to the professor, instructional supervisor,
. staff development leader; cooperating teacher,
administrator, state supervisor, or other person
who is responsnble for guiding you and helping
you plan and carry out your-professional develop-
ment program.

Student (In the modules)

Refers to the secondary or post-secondary’stu-
dents whom you are or will be teaching.

L4

4 N o

Terminal Ob}ectlve . .

Refers to an ObjeCtIVB describing the competency
the teacher is expected to perform in an actual
school situation upon completmgthe module.

You or the Teache‘ .
Refers t/o the person ‘who is taking the module. )

Vocational Teacher Competency Profile:

Refers to a profile chart which displays, in graphic
form, the ten categortes and the 100 modules that
comprise The Center's PBTE curricula. The profile .
chart can be used in many ways: to inform you of
the competencies covered by the modules; to re-
cord your progress in completing modules; as
a competency transcript; etc. Your resource per-
son(s) should have copies available.
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Prerequisite Competencies
-for The Center’s

Performance-Based Teacher Education Modules’B

Modules shown before the arrow (—) are prerequisite to modules to-which the arrow points. Module
numbers within parentheses ( ) indicate prerequisites from other module categories.

Program Planning

Development and Evaluation

A-1 —-b‘A—Q——-FA—S

A-f4—-> A—5

A= A—Q\

A—7\

A-8 /
A-10

Instructional Planning

" B-1
B-2 )‘8—3‘
B-a.4 P 8-5

I =S

Instructional Execution

C-1  (B-3)
(8—4)-“*0 2 ' h

C-11
::0—12—»0-13
C-14

A-11

Instructional

Instructional Student Vocational
Evaluation Organization
D-1—3D-5—3"D-6  H-1—»H-2 ~
D-2 RN H-3
D-3 N H-4
D-4 . \ H-5
H-6

-

Professional Role

Management and Development
E-1—>»E-2
E-3 o -1
E-4 -2 ,
(C-16)>E-5 =~ _ 2 »
E-6 (0-6) —> 15 ¥
(3-4).‘*5:; LY V"I—6—>I—7—§;J—8
C-18 E-9 .
c-21 ‘ .
Guidance Coordination of
Cozs (3‘4)\F—1 —> F-2 —> F-3n_. Cooperative Education
- F-4 J-1
C-24 (-3 F-5 -2
C-25 A
o J-3
C-26 A
g:gg Schaol-Community J-6 > J-7
, Relations J-8 —>J-9
X J-10 I

G)G)G)(PG)G)
AR WN =

1
= OoO~N®

(lDG)G)G)
o

'Compttency tn the broad areas of mstrubuonal planning. execution, .

and evaluation 1s required.
*“Teaching experience s prerequisite
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Titles of The Center’s
Performance-Based Teacher Education quules’
¥
Category A: Program Planning, Development, and Evaluation E-5
A~1  Prepare for a Communtty Survey E-6
A-2  Condutt a Community Survey E-7
A-3  Report the Findings of a Community Survey E-8
A-3  Organize an Occupational Advisory Committee E-9
TA-5  Maintain ah Occupational Advisory Committee T
A-6  Develop Program Goals and Objectives - F-1
A-7  Conduct an Occupational Analysis Y. -7 F—2
A-8  Develop a Course of Study F_s
A-9  Develop Long-Range Program Plans F: 3
A-10 Conduct a Student Follow-Up Study F-§
A-11 Evaluate Your Vocational Program -
. -Category B: instructional Planning
"\ . B-1 Determine Needs and Interests of Students [ G-1
B-2 Develop Student Performance Objectives G-2
B-3 Develop & Unit of Instruction G_s
B-4  Develop a Lesson Plan G4
+ B-5  Select Student Instructional Matenals G-5
B-6 Prepare Teacher-Made Instructonal Matenals
Category C. instructional Executign G-6
C-1  Drrect Field Trips
C-2  Conduct Group Discussions, YPanel Discussions, and G-7
Symposiurds ‘ G-8
C-3 Employ Brainstorrhing, Buzz Group, and Question Box G-9
Techniques G-i0
C-4  Direct Students In Instructing Other Students
C-5 Employ Simulation Techniques H-1
C-6  Guide Student™Study A -
C-7. Direct Student LaboratoryExperience H-2
C-8  Direct Students in Applying Problem-Solving Techniques H-s
. C-9 , Employ the¥Project Method -
C-10 Introduce a Lesson 2 . H-4
C-11  Summarize a Lesson i
C-12 Employ Oral Questioning Techniques ‘. ' LY
C-13 Employ Reinforcement Techniques ' ﬂ's
C-14 Provide Instruction for Slower and More Capable Learners -6
C-15 Present an lllustrated Talk .
~ C-16 Demonstrate a Manipulative Skill -1
C-17 Demohstrate a Concept or Principle “1-2
C-18 Individuahze Instruction » -3
C-19 Employ the Team Teaching Approach & -4
C-20 Use Subjeot Matter Experts to Present Informatiol . <J-5
C-21 Prepare Bulletin Boards and Exhibits ey
C-22 Present information with Modeis, Real Objects, and Rannel -7
Boards ' - 8
C-23 Present Information with Overtiead and Opaque Materials -8
C-24 Present Information with Filmstrips and Slides
C-25 Present Information with Films : J-1
C-26 Present Information with Audio Recordings J-2
C-27 Present Information with Televised and Videotaped Matenals ,
C-28 Employ Programmed instruction J-3
C-29 Present Information with the Chalkboard and Flip Chart J-4
Category D: Instructional Evaluation j‘g
. D-1  .Establish Student Performance Criteria ) J-7
¢ D-2  Assess Student Performance KriGwledge J-8
) D-3  Assess Student Performance Attitudes . J-9
D-4  Assess Student Performance Skills . =0
£ D-5 Determine Student Gfades
¥ D-6  Evaluate Your Instructional Effectiveness

Category E: instructional Management

E-1 Project Instructionai Resource Needs

E-2 Manage Your Budgeting and Reporting Responsibilities
E-3  Arrange for Improvement of Your Vocational Facilities ~
E-4  Maintain a Filing Systéhy ,

-

Provide for Student Safety -
Provide for the First Aid‘Needs of Students

Assist Students in Developing Self-Discipline

Organize the Vocational Laboratory -

Manage the Vocational Laboratory

Category F: Guldance

Gather Student Data Using Formal Data-Collection Tecrqu'ues
.Gather Student Data Through Personal Contacts

Use Conferences to Help Meet Student Needs .

Provide Information on Educational and Career Opportunities

Assist Students in Applying for Employment or Further Education

Category G: School-Community Relations

Develop a School-Community Relations Plan for Ydur Vocationa!
Program '

Give Presentations to Promote Your Vocational Program

Develop Brochyres to Promote Your Vocational Program

Prepare Displafs to Promote Your Vocationat Program

Prepare News Releases and Articles Concerning Your Vocationat
Program

Arrange for Television and Radio Presentations Concerning Your
sVocational Program

Conduct an Open House

Work with Members of the Community

Work with State and Local Educators

Obtain Feedback about Your Vocational Program

Category H: Student Vocational Organization

Develop a Personal Philosophy Concerning Student Vocational
Organizations

Establish a Student Vocational Organization

Prepare Student Vocational Organization Members for
Leadership Roles

Assist Student Vocational Organizatron Members tn Developing
and Financing a Yearly Program of Activities

Supervise Activities of the Student Vocational Orgamization

Guxde Participation in Student Vocational Organization Contest§ ¢
Category |: Professional Role and Development

Keép Up-to-Datg Professionatly

Serve Your Teaching Profession

Develop an Active Persofial Philosophy of Education
Serve the School and Community

Obtain a Suitable Teaching Position ,
Provide Laboratory Experiences for Prospective Teachers
Plan the Student Teaching Experience
“Spervise Student Teachers

Category J: Coordination of Cooperative Education

Establish Guitiglines for Your Cooperative Vocatiqnal Program
Manage the Attendance, Transfers, and Terminations of Co-Op
Students

Enroll Students in Your Co-Op Program ' -

Secure Training Stations for Your Co-Op Program

Place Co-Op Students on the Job

Devetop the Training Ability of On-the~Job Instructors
“Coardinate On-the-Job Instruction

Evaluate Co-Op Students' Ori-the~Job Performande

Prepare for Students’ Related Instruction

Supervise an Employer-Employee Appreciation Event

RELATED PUBLICATIONS ‘

Student Guide to
Matenals

Resource Person Guide to Using Performance-Based Teacher
Education Mateyals "

Guide to the Implementation of Performance-Based Teacher Education

ing Perforance-Based Teacher Education

’

' S ' AAVIM

For information regarding avallabliiity and prices of these materials contact—

.

- American Assdciation for Vocational Instructional Materials

120 Engineering Center e Athens, Georgia 30602 e (404) 542-2586

u‘“\r
R




