DOCUMENT* RESUNE
ED 189 111 08 CE 014 347

TITLE . Professional Teacher Education Modules Series. "Use
. conferences To Help Meet Student Needs, Mcdule F-3 of
. Category F--Guidance.
INSTITUTION , Ohio state Univ., Columkus. National Center for

. .’ Research 'in Vbcational Education.
SPONS AGENCY National Inst. of Education (DHEW), Washington,
D.C. -
PUB DATE 71
NOTE , 43p.; For related documents cee CE 011 532, CE 011

534, CE 014 295-355, CE 014 358 (student guide), CE
014 588 (resource: person's guidg), CE 014 £32-539,
and CE 014 589-591 ; Some fparts of the document may
nqt reproduce clearly . _

AVAILABLE FROM American Association for Vocaticnal Instructional . |
Materials (AAVIM), 120 Engineering Center, University,
of Georgia, Athens, Gecrgia 3060z ($2.40)

|
1
1
1
i
1
|
{
1

EDRS PRICE MF-$0.83 HC-$2.06 Plus Postage. .
DESCRIPTORS *Conferences; *Learning Activities; Learning
Experience; *Occupational Guidange; Perfcrmance Based
Teacher Education; Post Seccndary Education;
t . Secondar w. Education; Teacher Educaticn ‘Curriculunm;
#*Teaching Skills; *Vocational Education ‘
ABSTRACT
This third in a series of five learning mcdules on
guidance is designed to give secondary and ‘pcstsecondary vocaticnal \ .
teachers skills needed to (1) plan effective student conferences, (2) -
create a supportive envircnment and display the kind cf attitude that
will foster communication and promote usefn?’;esults, (3) help. p
students identify and clarify 'problems or ccncerns, ccnsider
alternatives, plan possible soluticns, and. (4) recognize prcblems
that need to be referred. The terminal cbjective for the module is to .
use conferences to help meet student needs in an actual school
situation. Introductory sections relate the competency dealt with in
this module to others in the program and list kcth the e€nabling
objectives for the four learning experiences and the resources.
required. Materials in the learning ‘experiences include required
reading, self-check quizzes, model answers, case scripts to critique,
model critiques, and the teacher performance assessment fcrm for use
~ in evaluation bf thae terminal objectijg. (The mcdules on guidance are
part of a larger series of 100 performance-based teacher education
(PBTE) selfgcontained learning packages for use in preservice or
inservice training of teachers in all occupational areas. Each of the
field-tested modules focuses on the development of one or more
specific professional competencies identified through reseazch as
important to vocational teachers. Materials are degigned for-use by
teachers, either on an individual or grcup basis, working under the
¢ direction of one or more resource persons/imstructors.) (JT)

-~

MARRRAR AR Rk KRRk Rk kR R R R R R ARk kR kR ARk Rk kR hR kR RRAE R R R EK KK

* -Reproductions supplied by EDRS are the best that can be made *
* from the original document. ' *
g e T T T T T T T T T T EE R PRI R LR LR RE R RS L L L L L LA AL AL b b




®
o ¥

Q

INFORMATION CENTER (ERICL AND
THE ERIC SYSTEM CONTRACTORS "

N

>

ERIC

-

- -
- - /‘
This work was developed under a contract with Bepartment of Health, Educaton, and Welfarg, -
National Institute of Education However, the opinions and other content do not AeceSsarily
reflect the position or policy of the Agency. and no official endorsement should be inferred

,

1977
ISBN 0-914452-16-9 i .

-

v ,
Published and distributed by'gfhe American Association for
Vocational Instructionai Materials {AAVIM), 120 Engineering

" Center, University of Georgla Athens, Georgia 30602, (404)

542-2586. T

- R 4
- > :‘ - - ° -
— N
- MODULE Use Conferences
o : : - g
— F— . O necip Mee
bas Student Needs
i
¢ ~\ ,
MODULE F-3 OF CATEGORY F—GUIDANCE
PROFESSIONAL TEACHER EDUCATION MODULE SERIES
The Center for Vocational Education
. The Ohio State University 5 & ) .
‘U'$ DEPARTMENTOF HEALTH, KEY PROGRAM STAFF:
EDUCATION 8 WELFARE .
‘ NATIONAL INSTITUTE OF James B. Hamilton, Program Director . ' ‘ '
. EDUCATION , . ’
THIS DOCUMENT HAS BEEN REPRO- Robert E. Norton, Associate Program Dlrector sy,
DUCED EXACTLY AS RECEIVEL FROM -
L?i‘éﬁ‘if&i‘i? ;SQTQZ\:ES ’52.1'.%',3‘; Glen E Fardig, Specnallst - Yy
STATED DO NOT NECESSARILY REPRE- - )
T ey TE ©F Lots G. Harrington, Program Assistant .
Karen M. Quinn, Program Assistant . . .
- . 4 . ,
“PERMISSION TO REPRODUCE TH&S >
MATERIAL HAS BEEN GRANTED 8Y ,
Copyrnight 1977 by The Center for Vogat»onal Educat»on The Otuo State Univer- ’
\jze' H .fﬂamsas sity. 1960-Kenny Road, Columbus, Ohto 43210 . e
oY TO THE EDUCATIONAL QSOURCES &?D:':g:!:;ll:r:zd L;n:lJanuaryM 1982 Thereafterallponlonsohhlsworkcoveredby!hcscppynghtwnl s
i (V1] mail N




E

-~

" FoR

. .« i .
[
.

b

T~

*————" “This-modute-1s-0ns of @ senes vt 100" performance-based

teacher éducation JPBTE) learnipg-packages focusing upon
spedific professional c&#mpetencies of vocational teachers The

- c%[:(fetencies upon which these modules are based were iden-
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and-verified through 1esearch as being important to sué-
cessful vocational teaching at both the secondary and post-
setondary levels.of nstruction The modules are suitable for
_the preparation of teachers in all occupational aveas

' EacX\ module proyides Ieaﬁmg experiences that integrate

- theory and application, each culminates with criterion refer-

» encéd assessment of the teacher's perforinance of the spec-

" ified compétency. The-matenals are designed for use by indi-
vidual or, groups of teachers in training working under the
direction and with the agsistance of teacher educators acting as
resource pgrsons Resourc rsons should be skilled in the
teacher cempetency being®ieveloped and should be thor-
oughly~oriented to PBTE :eongeptsand protedures in using
these‘materials. .

The design of the materials provides constderable fiexibility for

lanning and conducting performance-based preservice and
inservice teacher preparation programs to meet a wide variety
of ifividualneeds and interests The materjals dre intended for
use by universities and colleges, state departments of educa-
tion, post-secondary institutions, local education agencies,‘and
others responsible fot the professional’development of voca-
tional teachers. Furthies information about the use of the mod-
ules in teacher educatlo,né)rogfams ¥s contained in three re-
lated documents® Stiident Guide toUsing Performance-Based
Teacher Education Materials, Resource Person Gulde to
Using-Relformance-Baged Teacher Education Materials &nd
Guide "to impleentation of Performance-Based Teacher
.Education. ' N Tl

" The PBTE currculum spackages arf p'roducts,of a sustained
research-and development effort by The Center's Progsam for
Professioral Development for Vocational Education Many in-
dividuals, insktutions, and agencies participated with The Cen-
ter and have made contributions to the systematic develop-

» ment,_testing, revisi®n, ancff;efmement of these very significant
waining matepials Over 40 Yeacher educators provided input in

. development®f initial vetsions of the modules, over 2,000
teachers and 3QQ resourc® persons in 20 universities, colleges,
and post-secondary institutions used the matenials and pro-
vided feedback to The Center for revision and refinemest

Special recognition for major indwidual roles in the dyection.
development, coordingtion of testing, revision, and refinement
of these materials is extended to the following program staff.
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The Center for Vocational Education’s mission IS to
ingrease the ability of dive?se agencies, institutions, and
organizations to solve educatipnal problems relating to
individual career prannlng and preparation The Center
fulfills 1ts mission by B

o Generating knowledge through research
¢ @ Déveloping educational programs and products
o Evaluating individual program needs and obtcomes
o Installing educational programs dnd products
» Opefating information systerhs and services
o Conducting Teadership dévelopment,and training

programs.
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IN(TRODUCTII'ON

Conductmg co nferences IS an important part of

the teacher's role in helping students to learn,
-~ grow, and mature. Conterences are held for many
. different reasons. For example, some conferences
are held primarily to-gather data concerning a par-
ticular_student. in. other conference situations,
students come to the teacher to talk about such
long-range concerns as Jvocational decisions, or
‘such immediate problems as an overdue assign-

ment ora falled test Sometnmes they are seeknng

heIp or advice. Often, they simply need someone
who will listen. This module is cohcerned with the
latter type of conference situation in which you
apply all the data you have gathered through for- -
mat and informal’ techniques to heip a student

meet his ¢r her particular needs.

‘Most student-teadher conferences involve only
one student. However, occasionally several stu-
dents may get together with a teacher if the stu- .
dents have identified mutual concernsthey wish to
talk hbout.

While a conference may be impromptu and may.
take place i the* hallway during a chance en-
counter, itis preferablethat it be carefully planned .
in advance. This module is designed to give you
the skills you need to (1) plan effective cdnfer-
ences; (2) create a supportive environment and
display the kind of attitude that will foster com-
munication and promote useful results; (3) help
students identify and clarify problems or concerns,
consider alternatives, plan possible solutions, and
start ‘carrying ayt their plans; and (4) recognize
problems that- need to be referred to a trained -
counselor or other specialist.
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meetstqdents needs, Your perfor-
by your resource person, using

Assesement Form. Pp. 37-38
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{(Esaming Experience:IV). -
Enabling Oblectives "
1. After completing the required reading, demonstrate
knowledge of the important condiderations and
techniques involved tneusing conferences to help
students meet their needs (Learning Experience 1)
2. Given case scripts describing how teachers met stu-
dent needs through confere , cntique the per-
formance of those teachers (Learmirig Experience 1)
3. Given case sttuations involving student problems,
plan conferences to meet the ‘needs described
(Learning Experience Il1).

’

' »

Prerequisites
To complete this module, you must have competengy in
gathering student data using formal and informal data-
collection techniques. If you do not already have these
competencies, meet with your resource person to de-
termine what method you wiil use to gain these skills
One option is to complete the information and practice
activities in the following modules
o Gather Student Data Using Formal Data-Collection
Techniques, Module F-1~
o Gather Student Data through Personal Contacts,
Module F-2 ~

Resources

A list of the outside resources which supplement those
* H
/

2 - . .

contained within the module follows Check with ycur
resource pergon (1) to determine the availability and the
location of these resources, (2) to locate additional ref-
erénces in your occupationat spectalty, and (3) to"get
assistance in setting up activities with peers or observa-
tions of skilled teachers, if necessary Your resource
person may also be contacted if you have any difficulty
with directions, or in assessmg your progress at any
time.

Eearning Experience I

Optional

A teacher expernienced in fgsmg conferences to help
students meet personal, educational, and voca-
tional needs with whom you can consult

A locally-produced vigeotape of a teacher conduct:
ing a conference which you can view for the pur-
pgse of cntiquing hat teacher's performénce

ﬁdeotape equipment for viewing avideotaped con-
ference ° -
Learning Experience |
Optional ’
. 1-5 peers to participate in an individual or group
conference.
Learning Experience Ill '
No outside resources -

Learning Experience IV
Required
" An actual school situation \n which you can use
conferences to heip meet student needs.

A resource person to assess your competency in
- using conferences to help meet student needs

.

. ) .
-
. ) °

This module covers performance element numbers 210-212, 217-220,
222 224, 225, 227 from Calvin J Cotrell et al, Model Curricula for
Vocational and Technical Education. Report No V (Columbus, OH The
Center for Vocational Education, The Ohio State Unwersity, 1972) The
384 elements in this document faem the research base for all The Center's
PBTE module development

-

For information about thergeneral organization of eaCh module, general
procedures fo;gweu use, and terminology which is common to all 100 *
modules, gee ABout Using The Centers PBTE Modules on the inside -
back cover
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Activity

{

For information 6n the basic principles and techniques mvolved In usmg
conferencefto | help students meet their personal, educational, and voca-
t!onal needs, read the following information sheet: 3 N

USING CONFERENCES TO HELP STUDENTS MEET

Teachers cannot expect students tobecome ma-
ture, well-developed individuals If &spects of their,
development—emotional, physical, vocational, or
social—are neglected. Through close ‘daily con-.
tactwith students, teachers have an opportyunity to
identify and attend to these developmental needs.

Teachers who are sensitive, encouraging, warm,
and honest are usually most successful in helping
students meet their needs. These qualities, com-
bined with the ability to direct, instruct, and
evaluate, can make the teacher both a supportive
listener and a guide in solving problems and mak-
Ing decnguons in other words, they can make the
teacher a "'counselor.”

Informal and
formal, individual
and group confer-
ences present
unique oppor-
tunities forthe en-
hancement of de-
velopmental
growth and learn-

ing.-Qutside-ofthe - -
pressures of the
classroom or
laboratory, the
chances of open- T
ing up avenues of -
communication

are greatly in-

creased. There- .
fofe, you dnd your student(s) can get to know each
other better. In the privacy of the conference, par-

. ticipants can afford to lowerXyeir defenses to some

extent. This can result in participants being able to
begin to understand each other’s concerns, anxi-
eties, motivations, and goals. And, this can lead to
greater cooperation and heaithier human relation-
ships in the classroom.

-

PERSONAL, EDUCATIONAL, AND VOCATIONAL NEEDS ., °

As a vocational teacher, you have many oppor-
tunities to use conferences You work closely with
students both in the classroom and in the labora-
tory or shop. Through frequent informal contacts,

you can develop a close, genuine relationship wnth,

students that will influence their‘Persomal, as.¥ei
as academic, development From the students’
point of view, you are a familiar person whp is
available when they need help, someone':they
know and respect. ’

However, there are some important and basic
differences between the role assigned to the voca-
tional teacher and that assigned to the couRselor.
You must be able to reconcile these differences in
your counseling activities. Aithough the effective

vocational teacher should’ be supportive and .

open, he/shei salso expected to take an actwe role
in explaining”and making assignments, demon-
strating skills; d’irectmg activities, exertmg au-
thority, and making decisions.

The good counselor, on the other hand, is ex-
pectd to assume a much more passive and non-
directive role in dealing with students. If the

teaching role rather than a nondirective, counsel-
ing role, he or she may tend to overpower the
student.

~ -teacher;-acting-as counselor, assumes-a-directive; —




Conferences with Individual Students

! . ’

Informal, Impromptu, short conferences .are
likely -to be a daily occurrence in your life as a
teacher: Situations occur when you (or the stu-
dent) have something specific on your mind that
can be said quickly and that probably can be set-
tled without a great deal of discussion. You may be
bothered by aminorincidentin the student's class-
room behavior or coneerned about an assignment
which was missed. You may want toencourage the
studentto begin a new project or to commend him
or her on recent progress.

FOr their part, students may be worried about
some trouble with lab work, the loss of a personal
tool, or their lack of understanding of a technical
point. Many times, these informal conferences are

. simply a way for you and the student to keep in
touch with each other and to continue good,
friendly relations. ~

The brief, informal conference may take place
Within the classroom, in the school hallway, in an
empty classroom after scflool, or wherever two
* people can get together for a few minutes to talk.

No extensive preparation is required of either
party, and the topic under discussion will probably
have a specmc and limited. focus. It may be ex-
tremely informal and not partncularly pnvate but
this type of conference is essential in keepmg
\he teaching- Ieammg process going forward
srnoothly )

here are times, however, when you and the
student may need to communicate with éach other
in a much more deliberate and structured manner.
If the subject of concern is very personal and sensi-
tive so that privacy isrequired, aformally arranged
conference will probably best serve the purpose.
This type of conference is also best when, a good
deal of time may be needed to formulate some

\

solutions, or when extensive preparation is neces- .

sary to gather information or make plans.

Common Conference Situations

The manner in which you conduct individual
student conferences may vary considerably, de-
pending on the nature of the problem or situation
being discussed. Differentteacher conduct may be
called for in each of the following more common

) conference situations: _

o the behavior-relatéd conférence called by the
teacher to correct unacceptable behavior

e the student- or teacher-initiated COrﬁerence

. ona ersonal or personal-social problem

o the stident- or teacher-initiated conference
related to educational and/or vocational
planning or adjustme

n
Obviously, these are not Zlearly separate cate-

~gories They can, however, help you as you exam-

ine your rqle in counseling students. . :’.

The behavior-related conference.—Many
teacher-student conferences grow out of an inci-
dent or series of incidents which lead to the stu-
dent's being asked to come in to see the teacher to
discuss the situation. Incidents might Be related to
classroom b??avior, completion of assignments,
or conduct orf a cooperative work assignment. In
such cases, the teacher knows what is-to be dis-
cussed and can make necessary preparations.

In preparing for this sort of conference, 1t is
important to check the data you have gathered—
both formally and informally—concerning that

. student. You may at that point discover that addi-

tional data is needed before you can conduct the
conference effectively. By checking this data, you
may identify problems which may be causing, or
be related to, disciplinary or behavior-related prob-
lems which are now occurring.

The personal or personal-social problem con-
ference.—Many teacher-student conferences
grow out of a recognition, by either the sgudent or .
the teacher, that the student needs help in meeting
a personal problem. The problem may involve the
. student alone, or may involve the student’s rela-
tionships with others.

If possible, you should revuew the pertinent stu-
dent data yéu have collected in advance of the
confergnge. However, in manylnstances the con-
ference. will be initiated by the student (e.g., by
dropping/ip after class), and you will not have

enough time or mformatnon in advance-te-prepare,- ...

fot the first conference. Its success may ygryxwell
depend on your-Kfowledge of the studenf and on
your counseling skills: .

*




However, vocational teachers usually have fewer
students than do academic teachers, and work
more closely with them on an individual basis for
longer periods of the s¢hool day. Thus, vocational
teachers and their students are often better able to
relate to, and communicate with, each other.

The educational or vocational planning and ad-
justment conference.—Many teacher-student con-
ferences grow out_of a recognition by either
the student or t eacher that the student needs
help (1) on a school-related proBlem such as im-
proving study habits or completihg a training plan,
or (2) in establishing career goals and taking the
steps necessary to prepa're for employment or
further+training.; Aiding students in working out
educational and vocational plans places more
emphasis an hélping the student understand
. himself/herself in relation to the world of work.

In order to help The student to gain self-insight,

you should firstreview the datayou.have.gathered. .

about him/her, especially information indicating
thexstudent's prior career goals and work experi-
-ence, and.results of interest inventories, aptitude
tests, ability tests, and achievement tests. In addi-
tion, you should locate up-to-date information
concerning educational and career opportunities
related to the student’s vocational area, career
goals, and ability level. Career information avail-
abje in the guidance office, *school library, or AV
center s often very helpful.

You could also locate people in the community
who could talk with the sfudent about specific
occupations. If necessary, you_oeuld call in the
* counselorto help interpret test scores and interest
inventories tq the student so that he/she can geta

' _ clearer picture of histher interests, abilities; and

needs/m relation tQ career goals and/or academn‘c‘(
achievement.

/

Planning and Conducting Individual
. Conferences

Formal conferences demand much more of your

.
B
3

time than .that which is required for the brief, .

informal conference. In general, you should
forehand, make preparation by reviewing the data
or information you have gathered and (if neces-
sary) gathering additional data, and plan the most
effective approach. The conference should be
conducted carefully and thoughtfully, using tech-

niques known to be effective and helpful.
Remember, the consequence% of a formally

" planned conference may be a bit awesome 'since

the topics being discussed are usually very impor-
tant. Almost any experiencéd teacher can give you
a firsthand example of anincident that occurred in
a conference which he or she conducted which
later proved to have dec’snve and far-reaching ef-
fectd in the hife of the studentinvolved. Thus, care-
ful planning is essential. .

There aré some basic steps you should folrow in

* conducting an individual conference. First, allow

.

-behind the

sufficienttime in your schedule for the conference,
and provide for privacy and reasonable freedom
from interruption. Arrange the seating so that the
setting s mformal and arrange for the atmosphere
to be comfortable.

Next, have some background information avail-
able concerning the student and the topic of the
canference. This information can be obtained

from the cumulative records, sociograms, anec-

dotal records, achievement and aptitude tests,
interest surveys, case histories, etc compiled on
the student by you or others. ;

_Usea_ _ . ... _.
friendly, but
businesslike,
approach to
establish the
conference

atmosphere.
Get qut from

desk so you
and the stu-
dent can be
seated com+
fortably and
informally.
You can help
. the student feel at ease by talking with him/her for
amoment or two about somethmg you know inter-
. ests the student.

Encourage the'student to talk about personal
concerns by asking appropriate questions, by.
showing interest, and by being relatively silent.

" Listen attentively, and do not exhibit shock or dis-

approval at anything that is said. 8e understanding
and accepting regardless of the nature of the stu-
- »

>

' examme your own attitudes and- posmon be-—-

L

&
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dent's duffuculfles Do not consider 1t'a weakness If

the student fails to fook you In the eye or shows

. intense emotion

Neither agree nor disagree with the attitudes
expressed. Concentrate on how the student feels
and on helping himn/her discover and face prob-
tems. Try to seesproblems through the student's
eyes, and let hlm}her know that the views you
express are your own, and perhaps not the only
correct way ‘of looking at things Avoid the urge to
identify yourself with the student's probiem Don't
tell. anecdotes or stories, keep your owp experi-
ences out of the picture

.

Do not atany time ask prying questions Realize
that what the student has not tQld you is probably
concealed for deliberate reasons Prying may orly
put the student onthe defensive Rather, use ques-
tions taetfully to help him. her come up with ideas
for action or sources of mformatnon

Do not let awkward pauses bother you These
may occur when the student wants to talk about
something, but finds it difficult to do s0 A pause
may indicate that the student 1s achieving insight

, ororganizing his, Rer thinking Don t break such a
pause with questioning, but indicate that it 1s all
right to taks more time

Help students to employ the decision-making
process identity or clanfy the problem, gather
information, identify alternatives; select, expiore,
and try out solutions, decide (or explore other al-
ternatives and then decide), and take action:' Give
advice and constructive suggestions sparingly
Encourage, the student to be self-reliant and to
Aormulate his/her. own ptan of action ~

if necessary, help the student toidentify and plan
to use n@n-school informational resources related
to your vocational area. You rpay warit to make
specific suggestions and arrange a personal con-
tact for-the student.

Don’t continue to coynsel a student if the stu-
dent needs assistance beyond that which you have
the time or the quahfication to provide if referralto

a counselqr or other specialist s in order, help the.
student to accept the idea and prepare for it. Don't:

ever turn the student over to someope else without
his/her prior knowledge and gpproval -

Finally, close the conference on time, and/or at
an appropnate moment. The. conference can be
closed when the student has finished talking and
when some future plans have been made fThese
factors should be coordinated with the ¥me al-

3

1 To gain skill in directing students in applying problem-solving tech-
niques, you may wish to refer to Module C-8, Direct Students in Applying

Problem-Solving Techniques .
~

lowed for the conference, You will need to’assyre
the student that what has been sdid will be held in
strict confidence On closing the conference. you
can extend a friendly word of encouragement and
indicate that your door |s always open for further

help’ “

Following Up on Conferences"
* 17

Your responsibihities do notend with the closing
of the conference There are somé basic activities’
you should complete following each conference
First, record what has transpired as soon as pos-
sible In general, 1t 1s not considered advisable to
take notes during the conference, since this may
increase the student's anxiety and shyness Try to
distinguish between relevant and irtelevant facts
for the record As with anecdotal records, any in-
terpretations you make should be separated from
the objective data and labeled as such

Next, take any action steps you agreed to during
the conference In addition, you may need tg col-
lect more student data or information related fo the
topic of the conference to get clearer insight into
the situation You may also need to contact appro-
pnate resource persons or ayenues of assistance
that may help the student. Again, except in un-
usual circumstances, contacts with other indr-
viduals shouid not be made without approval of
the student. School policy and established chan-
nels should be followed irf any contacts with non-
school resources

Do notaliow yourselfto become emotionally
tnvolved tn a student’s difficulties or plans Try to
understand the situation without worrying about it.

Finally, evalyate each conference in terms of the
effect it has hdd upon the student You could struc-
ture this evaluation by asking yqurseif the follow-
ing kinds of questions

e Did the student seem satnsfled or seem to be
started in a positive direction?

o Did the student show a cooperative, friendly
attitude? - <

o.Does the student appear | to feel he’she can
‘return at any time?

e lIs the student planning to carry out the plans,
formulated during or as a result of the confer-
ence?

e Is there a change in the student's attitude or
behavior which might be attributed to the con-

" ference? K ]

® Has the student recommended that others

come to yGu for assistance?

10 o .
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~ sionals is recommended in cases inwhich the stu-

-

Small-Group Conferences -

-

v

Occasionally, you may wish to meet withthree or

four students in_a small-group conference. For -
exahple, a small group of students may want an,
assignment clarfied, or some information on a

particular occupation. If a smalf group of students
is not getting along in the classroom, a conference
mightbe a good way to help group membkrs better
understand-each other, '

When you need to conduet a more formal con-
ference to meet either informational or attitude-,
development needs of smail groups of students
with common concerns or problems, the following

,

basic steps should be taken Before meeting with
the students, organize the conference around a
common concern of the group In some instances,
the students may organize the conference them-
selves by requesting a meeting to consider a
spgcific problem or need. If the problem stems
from a classroom dlsagreement it would be a
* good 1dea to refer in advance to a soeiogram to
understand the positions of students in the smalil .
group in relation‘to the whole class.

» Provide an appropriate physical setting for the
‘conference (quiet, private, comfortable). Afrange
the group so that all can see, hear, and participate.

During the conference, seek ways to stimulate
group members who are not participating, and
encourage members to express their ideas and
reactions to others. Aid the group In seeking pos-
sible alternative solutions, and provide informa-
tion, mterpretatu)ns and suggestions for other re-
sources as needed. .

Toward the end of the conference, guide the
group in summarizing and evaluafing the results of
the conference, and hglp, the group plan future
action as resolved |n tHe c;onference

Referring .'Studénts to Othe r Pro_fe.s‘S"ibﬁéir~~~ P

Through contacts with students, you m{some-
timés become aware of student prohlems that re-
quire special help. Referral to other trained-protes-

dent's problem requires more time than you can
offer or your training is inadequate to deal with the
problem. Referral is also recommended when the
school has definite policies for dealing with the

. .problem which specify the use of persons other

than the teacher: It is particularly important for you
to knaw whento refer the student, towhom to refer
" the ,stUden't and the procedures for domg so.

-~ .

in general, you can refer students to any pupil

personnel worker for help with problems related to

that person’s area of responsibility. Depending on

the school level, the toIIowmg persons can provide
students with valuable services." -

~

PupiL
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Gulidance counselors.—7The guidance coun-
selor i1s the person to whom teachers most fre-
.quently refer students for additional help Coun-
selors are equipped to help students directly with
their personal concerns and their educational and
career planning needs

While counselors are not - licensed psy-
_ chologists, they can help students deal with
many common personal and emgtional problems
They can talk with students about their interper-
sonal relationships at home and in. school, and
about the stresses of daily living Over time, coun-
selors and students working together can get
problems out 1n the open, and can work out solu-
tions to these problems

By their training and experience, counselors are
in a much better position than vocational teachers
to recognize serious emotional problems in stu-
dents, and to know ‘what additional prorfesslonal
help is needed Itis very important that the teacher
not dabble as * amateur psychologist in this very
sensitive area

Céunselors can also help-students understand
their present educational progress by interpreting
, test results and other data for them. If necessary,
‘ counselors can arrange for. and administer,

urther tests (e g, vocational, interest, aptitade).
Counselors also have access to special materials
needed by students They can provide students
with the assistante and matenals needed to—

. o develop improved study skills

e select appropriate career goals . 7
- — .- —g-locate educatuonal and occupatlonal oppor
“tunitieg '

e jdentify available sources of flnanmal‘a:d for
education ,

tion, and/or finarrcrd) aid

if a student, or a student and his/her parents,
need help in exploring the student's career options
and making plans, the counselor can}an\g':gr a
conference involving the counselor, paren tu-

. dent, and/or teacher(s) The counselor's training:
_especially qualifies him/hek to conduct such con-

~

i~

.

o complete applications for jobs, furthereduca- -

ferences However, whether a parentconference is
arranged by the counselor or the teacher. itshould
be done with the student's knowledge and coop-
eration, with the possible exception of situations
involving disciplinary action . .

Finally, counselors can assist students indirectly
following referrals by helping teachers to locate
resource materials, identify procedures for work-
iIng with particular students, understand test re-

sults. and 1dentfy special tests which should .

be admmustered—m other words, helping the,
teachers to help the students further

School psycholoﬁsts.—School psychologists
usually provide diagnostic testing for reading or
other learning difficulties, as well as individual
psychological examinations and duagnoses They
can aid in counseling students who have emo-
tional problems. School psychologists are also
able to refer students’ to outside community re-
sources such as agencies, Institutions, ahd
neighborhood centers that offer counselmg ser-
wices, finaficial assistance, etc

—~—~
.

School nurses.— School nurses handle med ical
problems and records Any hearing. vision, per-

sonal hygiene, or related prabléms.are usually re-

ferréd to them In turr, a nurse may refer the case
to othier medical professionals for assistance

Visiting teachers.—In addition to teaching stu-
dents in the home who have long ilinesses or other
problems, visiting teachers provide contact with
outside agencies These agencies include welfare
groups, juvenile oourts, and others concerned
with student problems such as pregnancy, drug
usage, etc Often, they provide a link between
home and school through home visits in whigh
they relay information, explain policies, and act as
a liason between home, school and out&dgfn-
cies. .

C

Attendance workers.—Basically, attendance
warkers check on the whereabouts of srudents
whoare absent. They work closely with the visitind

+ teachers in making use of outside agencies. Also,

they often handle work pesmits for students who *

are gmployed. . a2 T

I

.
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AN i -
You may wish t¢ locate and meet with a vocational teacher experienced in
- using conferences to help students solve persorﬁh educational, and voca-
tional problems. At th|s meetlng you could dlscuss certain key questlons
‘e, g o
Optional o How does the teacher determine when aconference is nee ed” .
Activity ' e How does the teacher decide when a referraI to another professnona| -

7~

o is warranted? \ :
. \ e What referral-services does the tea_tcher use? . : ~
. e What approaches and techniques has the teacher found to be helpful ?

N

t N

teachers usjng conferences to help meet student needs. If so, you may wish
to view one or more of these videotapes. You might also choose to critique

Actnwty .the performance of each teacher in using,a conference to meet student
needs, using the criteria provided in this module, or critique forms or
checklists provided by your resource person.

't Your institution may have available videotapes showing examples of
l Optional

—

e . The following items check your comprehension of the material in the
information sheet, Using Conferences to Help Students Meet Personal,

- Educational, and Vocational Needs, pp. 6-11.

. ) ~

~

N : .
SELF-CHECK | | ~
l. Essay: : . /

Each of the following five items requires a short essay- type response Please explain fully, but bnef|y, and
make sure you respond to all parts of each item.
R}

1. What would you say to someane who. suggested that the teacher’s only functn&n is to present sub]ect
matter to students?

3 x
.




‘ halld - - '. N
2. Why might you refer a student to a school counselor or other specialist rather than handle the
problem yourself? . .

.

~ -

3. Identify, and briefly defme."the three different categories of student problems or concerns which most

frequently call for teacher-student conferences.
. .

e
S

O #

13 14
ERIC

K ‘
.
-1




Discuss the diﬁerqnées in the way you might conduct a conference on a personal problem as
contrasted with the way you might conduct a conference on educational and career planning.

i

~




il. Case Situations: . ’ -

) . /

Read the following brief descriptions of students with various problems. Assdmmg that you feel you do -
not have the time or the skill to handle these problems mdlcate to whom you should refer each of the
students for help. .

1. A student is falling behind in his, her homework and a conference bnngs out the fact that reading
brings on headaches

~

. .
v/
.

\
2. A student is pregnant and 1s afraid to talk with her parents about it.
‘r
» . ’ . .

3. Astudent's parents wanthim, her to go to coliege, but the student wants to finish high school and get
) a job.
l. I3

A




[
]

v &

5.. A student does good work except in subj?cts which require a lot of reading. ’

' A
. .

" e

¢ 6. A student is without adequate money for books or food.

-

.

Aruitoxt provided by Eic:
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¢ same major points.

§

—

Compare your written responses on the Self-Check with the M{Ddel An-
swers given below. For parts | and Il, your responses need no
duplicate the model responses, however, you should have covered the ¢

exactly

MODEL ANSWERS

R Essay s

A

1 The effective teacher cannot ignore the social,

- physical, personal, and vocational needs of the
student If he/she expects the studentto actas a
well-developed human being. By getting to
know students better and letting students get to
know them, both teachers and students can
beginsto understand each other's concerns,
anxieties, motivations, and goals This should
lead to greater cooperation in the classroom

Vocational teachers particularly can build up
close relations with students that will put the
teacher in a position to greatly affect the stu-
dent. Since the teacher 1s well known to the
student, the student can use the teacher as a
source bf information and Understanding

. You may feel that you do not have the time,

knowledge, or skill for a particular type of prob-
lem. For example, a student may have difficulty
with reading materials ip a classroom Since
you are not expected to have expertise in diag-

lems at home, inability to cooperate with
others, etc., may result in a conference In-

* itiated by either the student or the teacher
o Educational or vocational planning €

concerns—The need for, better study habuts,
decisions concermng preparation for em-

_ ployment or further training, identification of

the student's interests, aptitudes, strengths,
and weaknesses. may inducz a teacher or
student to initiate a conference

+4 In the conference on a personal problem, you

nosing vision. problems, you may refer the stu- .

dent to the school nurse.

In addition, you may wantto check the cumula-
tive record for test scores and indications of any

* learning problems. Afterward, you may want to

make a referral to the séhool psychologist or
Counselor for additional testing that may aid in
identifying and working with problem areas
You should make use of any In-school resource
persons who have expertise In given areas to
help the student deal with any problems beyond
your ability to handle, or outside your jurisdic-
t|on in terms of school policy.

emsor concerns which most frequently call for
eacher-student conferences are—

e Disciplinary or béhavior problems—Prob-

. lems such as fatlure to complete home-

Aywork assignments, a poor attitude in class
or on the job, clowning around néar ma,
chmery etc., would call fér a conference be-
-tweén teacher and student

e Personal or personal-soclial problems—

3. \:’he three different categories of student prob
|

. Excessive shyness or aggressiveness, prob-

A T2

PR IY
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need to be sensitive to the feedhgs of the stu-
dent You should not ask prying questions and

. should make the student feel understood and

accepted” You may need to help the student
accept the idea of referral to a counselor or
other school specialist, or to-a nonzschool re-
source for help You must be a good listener
and should try not to break silences by asking
questions, . /'

Most of the conditions for a successful confer-
ence on a personal problem also apply to edu-
cation or vocational planning. In addition, you
can give suggestions on sources of¥information
or on possible courses of action which the stu-

-dentcan consider. You can help the student use

the problem-solving or decision-making pro-
cess You can refer the student to non-school
sources of informatien concerning his/her vo-
cational field. ®

Most small-group cahferences that you, as a
vocational teacher, conduct maybe requested
by you or a group ot students who have 4 com-
mon question or concern. They may be related
to such problems as class assignments or stu-
dent behavior. Most of the basic principles for
conducting group conferences apply to indi-
vidual conferences (1.e., physical setting, pro-
viding information,-aiding in providing alterna-
tives). In addition, you 'should seek ways to
stimulate and encourage all members to voice
concerns and participate in finding solutions
You may need to be more directive in working
with a group than with individuals

e



-~

Il. Case Situations: ~

1. Probably the best source to contact in this situ-
ation would be the school'nurse. He/she could
test the student’s vision to see if there are any

_‘problems. Also, he/she should be familiar with
any of the student’s past medical problems.
Adult students in a post-secondary school
might be referred to a community clinic.

2. In this instance there are at Jeast three profes-
sionals who colld probably aid the student. The
visiting teacher, nurse, and counseior all have
some training with this problem. All three are
trained in personal counseling and can com-

municate with outside agencies who can offer

services to the student. They can all aid in pre-
paring the student to meet the new problems
she will encounter.

¢ .
3.,.School counselors are trained in giving voca-
‘tional counseling and administering interest in-

. ventories. They are a good source of career-

information.

-

4. The attendance worker u5ually' handles all
.problems related to attendance.

5. Both the school counselor and the psycholo-
gist can administer any reading, language, or
motor tests that may aid in discovering the -
source of the student's reading problem. Post-
secondary schools may have & reading clinic
especlally set up to handle these problems.

6. Probably the best person to contact would be
the visiting teacher.He/she usually has contact
with outside agencies, such as welfare, that can
‘provide financial assistance.

N N

NOTE: It is important to remember that each

school system has pqlicies and job descriptions

for resource people. You should be aware of
policies the school system has adopted for using
in-schogl resource persons.

LEVEL OF PERFORMANCE: Parts | and Il of your completed Self-Check should have covered the same
“major points as the model responses. If you missed some points or have questions about any additional
points you made, review the material in the information sheet, Using Conferencés to Help Students Meet
Personal, Educational, and Vocational Needs, pp. 6-11, or checKwith your resburce person tf necessary.

3
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Read the tollowing Case Scripts describing how twa teachers met student

ACtIVIty/

* needs through student conferences. The first script involves a student's

personal problem; the second concerns help in educational-vocatiopal

planning. As you read, try-to determine what each teache

doing right

and what each is doing wrong. At the end of each script are some key
questions. Use these questions togunde you in preparing written critiques
of the teachers’ performance in usnng conferences to meet student needs.

i

7

CASE SCRIPTS .

Case Script 1: The Personal Problem
Conference

The setting is Miss Kisec's business math class in
Lower Valley Vocational School.

_ Miss Kisec:

For tomorrow, class, do all the problems at the
end of Chapter 5, page 13. Tomorrow, we'll
check over the problems and on Friday we'll
have the chapter quiz.

The bell rings, and the class leaves. Tony lingers
behind.
Miss Kisec:
Yes, Tony. Do you need something?
Tony:
No, uh-huh .. .
Miss Kisec: A y |
Well, do you have a few minutes to sit down and
talk’?
Tony K o ’
Yeah, | have study hall next. perl,od

well ... -~

ey

Fony sits down heaw/y

Miss Kisec: . .
Tony, you don’t seem hke yourself lately.

Tony
Well, | guess | 6‘ave something on my mind. You
see, | haye this friend and he topk a couple of
pills this morning. Now | . .~. | meafi he’s kind of
scared ldon't know whether he’s gonna get sick
or what. What's gonna happen to him?

Miss Kisec:
Now let me get this straight. Your friend took a

(7

Miss Klsec
OK, Tony. Take it easy. There's no need to get
worried just yet. First thing, what kind of pill did

, you take?

-
Tony: . - .
™ | t80k three red devils outside school this morn-
ing. .
Miss Kisec: !

Red devils are downers. How are you feeling
now?

Tony: )
I'm just fifed . . .really tired. | can’t hold my head
up. What should I do? ,

Miss Kisec: ’

Tony, | think it might be a good idea if we went
down to see the school nurse. Three red deyils
aren’t going to make you really sick, but it would
probably be best if the nurse checked you over.

-Tony: . o - -
But Miss Kisec, if my parents ever found out
they'd kill me. \ :

Miss Kisec: ’

Tony, you know the school nurse won't'say an-
thing to your parents without your consent.

<

Tony: .
OK, Miss Kisec, let's go.” >

Tony and Miss Kisec go down to the nurse's office.
.The nurse reassures Tony and then checks him.

r. Before leaving, Miss Kiseg asks Tony to stop
ln to see her before he Ieave sthool. Later that
\ day. .

couple of pills, and now he’s scared because he {
doesn’t know what will happen. Tony.
Tony: 3 Miss Kisec...uh...ljust want to thank you for
Miss Kisec, I have tq te(you something. | took "hefping me OUt this morning.
the pills. >
) s
c .
%0 21 : »
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Miss Kisec: i Tony:
Tony, I'm4glad | could help. You know, Tony, t've What groups’7
been doing some thinking .about this, and ! . ’
£ Miss Kisec: ,
uess I'm a little.concerned’a ou - :
g ! Beut y Basically, Ms. Zabrowski gets together with a
Tony: © -, : smallgrouﬁof students to talk aboutthmgsthat
Well, | hive been feeling a littie tense lately ‘concern them

~ -

That's why | took those pills. | thought they
would make me feel better. it seems like I'm
getting more and more tense. | can't seem o fit

Tony: R -
Oh .. where can | find out more about these

in anymore. - ' groups? .
Miss Kisec: ~Miss Kisec: |
You're feeling uncomfortable with people? ‘¥ Ms. Zabrowski can explain more clearly She's

probably in her office right now.
Tony: e
Yeah. | wish there were some way | could learg
more about pegple and why they act.the way

Tony: .. .
" Maybe I'li stop in on my way out Her offiee is

they do. X next to the library, right? -
Miss Kisec: ™ ~ Miss Kisec:
| guess all of-us go through that sometimes. It's a Right, Tony Be sure and let me know how it
hard thing to deal with, and sometimes it's good turns out.
to hear how other people feel . Tony:
Tony: P OK. Thanks agam See you torforrow.

Hmm, maybe you're right But, you know it's
hard to just talk to somebody about the way you ‘What were the Initlal purposes of the conference?

feel. ., Did any additional “problems emerge? Did the

1)- teacher adeGuately prepare for the conference?
* Miss Kisec: : ,What occurred during the conference that:re-
You may be right, Tony, but | was talkmg to Ms flected the attitudes of the teacher? How do:you
Zabrowski, the counselor, this afternoon and - feel the conference helpsd the student? What do
she was telling me about the groups she holds  you think should have happened,as a result of the
on Tuesday afternoons conference?

v
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Case Script 2: The Educational and Vo-
cational Planning Conference

Carl Richards is a*sophomore student in a Tom-

" prehensive high school. His grad&s are well above
average and he is active ¥ veral extracurricular
activities, /nclud/ng intra u@l sports. His parents
are very much interdsted in his educational and
vocatiohal plans, but they are not sure how much
financial support they can contribute to a college
education for him. ‘

* Itistime toschedule his coursgs forthe junior year,
and he has been thinking seriously about the di-
rection he should take. He has requested a confer-
enge with the distributive education teacher to talk
about the DE program as that /s a program in
which he is very interested. ,/

Carl enters the DE classroom where Mr. Forbes,
“the DE teacher, is waiting«for him. Mr. Forbes
greets.Carl, closes the door, and they sit down

together beside Mr. Forbes' desk. *roo.

Mr. Forbes:
That was quite a basketball game this noon. The
score VTS tled when ) had to leave. Who finally
won?

Carl: .. .

Aw, the juniors beat us. They got us by four
points. Don Carver has been out with fluand he's
our best forward. If Don had been playing, Jthink
we'd have WOn

Mr. Forbes:

’

Well, you'll get anothér crack at them Is basket-v

ball the sport you like best? |

Carl:

) Iguess itis, but I'm not very good. | could never
make the varsity tedm. I'm noft really tall enough
or fast enough.

Mr. Forbes: -
Well, weué: 'tall be Kareem AbdulJabbar. Now |
think id you might be interested incoming
into the DE program next/year.

Carl:

. Ithink so, but lwgntto knowa Iot re about it.
You see, I think I'd kinda like teach#ig, too,so I'm
wondering if | might want to end up as a DE
teacher. I've been thinking that if | came into the
DE program, it might be a way for me to help pay
for tollege. My folks could halp me some, but

7 Carl:

2 .

~——

Well, I've been talking with some of the guys in
DE and they seem to like it a lot. They say they're
* getting a lot out of the courses and-are getting

« good job experience, too. | talked with the coun- -
selor some about it, and he suggested | have a
talk with you. He thought | ought to consider DE
as one possibility.

Mr. Forbes: : ) .

., Areyou aware of the‘many different occupations
available through DE? This little pamphiat will
give youan overview of adozen or so of the more
common DE occupations. Why don't you take it |
along and go over it with your-parents.

Carl:
I'lido that, thanks. | took an interest survey first
semester and it told me alot. The results seem to
+ pretty much agree with how | feel about myself. |
like to be around other kids and | seem to get
along with people.

-

\

Mr. Forbes:
Have you had any experience working with other
people? -

Carl:

v -
Well, I've been a summer playground helperfora

couple of years, and I've been active irr Our

\ -church youthrgroup, you know..I've helped with

bake salés and car washes and other stuff that

the kids do 10 raise money. I've had a paper

route, too, for. the last three years and |'vé never

had any trouble with the customers..l've put.
‘tmore than $200 in a savings account and |

bought a new bicycle so | could take on a larger

route.

<o »

T Mr. Forbe.s: . ~

it sounds to me like you've had some pretty good
experience Getting along with people is pretty
important for DE students since most 6f the pro-’
grams involve sejling—either products or ¢éne’s
personal services. | noticed when | looked over
your records that your grades are good. You
. shouldn’'t have any troyble handling as co-op
program. Have you talked any of this over with
your parents?
’ N

s ——

- Carl: . " 2

Yes, and thie§'re interested in what | decide to do.

they can't do it all, [ They'd like me to go to collegg, and | know they'd
‘ help outsome. Of course, they don’tknow much
Mr. Forbes: about the DE pfogram, but I'm sure they'll go
What do you know about DE” What got you along with what | decide.
interested? . a -
o f
. : 22 L
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» Mr. Forbes:

Here are some more materials about the. pro-

gram. | think you may want to go over them with

your folks. They describe the things you'd be

studying, the work experience you'd be required

to get, the Distributive Education Club program,.

and someother things that may help you decide
# After you and your folks have looked over the
materials, maybe you'd like to come in and |
could dnswer-any questions you or your parents
might have, or I'd be glad to come out to your
house for a chat.

Carl: -

Thanks. That'll be great. There are a couple-
more things I've been wondering about If Itake
DE, will{have todrop my paper route, ahd would
| get paid for the work | do?

Mr. Forbes: 4
Well, that would depend on which program you
select,"For some, you would begin your related
“work training in the junior year and for others in,
the senior year You would get paid the going
rate for part-time employment [ think it might be
pretty hard to handle your paper route when
you're in your related work training program.

Carl: ’ .
Yeah, | guess it might be pretty rough on top of
homework, too. -

Mr. Forbes: -

After you've looked over the materia!l | gaveyou,
you may want«o visit the guidance office and
look up more detailed information on the DE
occupations that sound most interesting toyou.

~&

3

| think the counsefors may have some.vid-
eotapes that may be helpfuf, also /

Carl: '
Thanks !'ll do that.

Mr. Forbgs:

And Carl, If you would ke to talk with some
people employed in different DE occupations, |
may be able to arrange a visit or two where you
can talk with them and see them at work. You
might even be able to visit places where some of
our DE students are getting their related work
training.
Carl: — )
I'd really like that. I'd bétter get going now or |
will be having some customer complaints. | sure
_ appreciate tallg‘ng with you. It's helped a lot

Mr. Forbes:

Glad | could help. Come In soon and we can
arrange for those visits. | think you'll find them
very helpful. I'll be glad to help you work-out the
kinds of questions you'llgpeed to ask to get the
information you want, and we'll plan the things
you may want to look for.

Carl: _ .
Tharrks a lot. I'll see you soon. -

e

What was the. initial purpose of the conference?
Did any additlonal problems emerge? How ade-
quately. did’ the teacher vprepfm “for the confer-
ence? What occurred dutirig the conferente that
reflected the attitudes of the teacher? How do you

feel the confererice helpéd the student? What do -

you think should.have happened as a result of the
conference? - Ceete . .

)
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Compate your completed written” critiques of the Case Scripts with the

Feedback
points. N

Model Gritiques given below. Your critiques need not exactly duplicate the
model responses, however, you should have covered‘he same major

MODEL CRITIQUES
Case Script 1: .

~The tnitial purpose of the conference was to aid

Tony in dealing-with having taken some prls. As
Tony beganto trust Miss Kisec alittle fere, he was
able to relate a little about his feéling of tenseness
around people He expressed his discomfort with
his behavior as they discussed ways to deal with
.the problem - e

Initally, theteacher did not have time to prepare
for the conference. She apparentiy had some prjos+

. khowledge about drugs, in that she was able to. .

4

recognize the kind of drug Tony was taking After
the morning ‘conference, she gathered some in-
formatien from the counselor that could provide
Tony with an opportunlty to, understand his own
behavior. v

- . A
In betweenclasses, the teacher could‘have goneto,
Tony's cumulative record to gain more insight into
Tony's background. Anecdotat records, socio-

. grams, a case history, test scores, personaiity in-

ventories, and famjly background could have
helped the teacher better understaad Tony and
deal with his problem

The teacher was very accgpting of Tony durlng the
conference. Her«attitt seemed g, be non-
judgmental and unbiased Most of her responses
* were reassuring When Tony ‘'mentioned his dis-
comfort with people, Miss Kisec replied that lots of
people experience that same frustration She -
made referrals to both the nurse and the coun-
selor, at the same time encouraging Tony to come
beack to talk to her.

When Tony first saw Miss Kisec, he needed an
accepting, non-judgmental person. He was wor-
ried about what was going to happen to him and
Miss Kisec dealt with those conceris immediately
Later that dgy, Tony was able to discuss with Miss
Kisec some of the concerns that led him to taking
the pTls Miss Kisec was then ahle to mention an
alternative for dealing with his concern

.As aresult of this conference, itis hoped that Tony\ ‘

willbegin to explore his dealings with péople’by
participating with other students in a _ group ex-
periénce. It may provide Tony with an ‘atmosphere

-

~I¥
.

P

in which he will feel free’to talk with people about

- the way he feels.

By being in a group with the school counselor, he
may come to trust the couhselor and use her as a
resource persan. The counselor can then deal with
both thc drug problem and the problem with
tenseness and the relation they have to each other.
She can make further referrals to appropriate in
school resources such as the visiting teacher who
may be able to offer additional lnput tor dedling
with the drug problem -~

The, teacher‘ban do some‘follow up on Tony Be-’
sides meeting with the counselor to check Tony's
progress, the teacher may want to expand Tony's
cumulative folder by including information to aid.
in finding sotutions, for' Tony She might keep
anetdotal records oi{Tony and request help from
other teachers in chetking his progress A sociog-
ram would offer an excellent opportuni}y to check
Tony's pdsition in relation to other class members,
how he sees himself in relation to others, and how
others see him.

Case-Script 2: \

The student needs to schedule courses‘for His
junior year and project his school program until
graduation. He 1s considering- Drstnbutlve Educa-
tion and wants to learn more aag_gt if. a

lnltlally, the teacher learned a little about the stu-
dent by watching him play ‘basketball. He then
used this imformation to ease into the cohference.
More importantly, the teacher made use of the -
student's cumulative records to find out his
abilities, interests, and grades to-determine if DE
would be an appropriate placement for Carl. Be-
sides gathering some appropriate materials for the
student and his parents on the DE programs and
DE otcupations, the teacher checked the guid-
ance office for possible sources of information.

When Carl first entered the conference, the
teacher tried to put him at ease by discussing the
basketball game. As the conversation came to

N, . /
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Carl's vecational plans, the teacher showed an
interest in the student's career exploration by
suggesting sources of information, by answering
questions about-the program, and by offering to
discuss the program with Carl and hig parents.
Finally, the teacher respeéted Carl's responsibility
for making his own decision by refraining from
making specific suggestions concerning Carl's
vocational choice. . gl

The conference helped the student in two impor-
tant ways. First of all, Carl Iear‘#éd»mere about the
DE program. Not only did“ke receive informative
materialsabou;the'program, ut he also was given

" a list of people and places to visit formore informa-

tion. Secondly, the conference seemed to aid him

<
Y

-

’

in recognizing how the resuits of tfie Vocational
interest Survey he had previous}y taken relate to

his interests in occupations in t!{%E program.

As a result of the conference, it is Rgped that Carl
will make use of adg_'%onal information on Dis-
ducation in the guidance office and go
over nformational materials with his parents. in
to obtaining more information on DE oc-
cupations, Carl could make visits to resource per-
sons the teacher may have suggested. After Carl
had investigated the opportunities available in DE,
the teacher, Carl, and his parents may want to get
together for a schooi conference or home visit to
discuss the program and any questions Carl and
his parents may have. :

~

m PERFORMANCE: Your completed critiques of the Case Scripts should havé covered the
same major points as the model responses. If you missed some points or have questions about any
additional points you made, review the materials in the information sheet, Using Conferences to Help
Students Meet Personal, Educational, and Vocational Needs, pp. 6-11, or check with your resource

person if necessary.
$
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'Optuonal
‘ Activity

|

>

To give you practice in conducting conferences with individuals or groups,
you may wish to engage in one or both of the following activities.

1. Conduct an individual conference with a younger person or peer within
your acquaintance This person may be someone from your neighbor-
hood, Sdinday School class, Scout troop, or a younger relative. Plan to
confer on a matter of real concern 1Q the individual and one on which
you feel knowledgeable enough tothelp.

If possible, make an audiotape recording of the confgrence. Use a snmall
cassette recorder or other simple recorder to avoid as much stress as
possible.

~ Suggestions for conference topics—

a problem that the person is having with schoolwork

¢ a need for career information

¢ the person's goals and/or aspirations

L ]

areport of progress the person 1s making on an activity of personal
interest

2. Askasmaligroup of 2-5 peers to become members of a group which you
will lead in a conference. You will function as the teacher conducting
the group conference.

Determine a topic for the conference, either selecting one from the
suggestions below or developing one yourself. Use a topic for the
conference that has real and present meaning to the actual people
involved. The important element in this learning experience is not that
the group discuss.a sham problem while pretending to be high school
students. The important task 1s for the group leader (the “'teacher’’) fo
conduct the conference in ways suggested in the readings as benR
effective in this situation ) )

inform the group of the topic of the conference before the event

Suggested topics for the group conference— Co. -
e concerns.about employment opportunities for the members of the
group ' '
problemsinvolved inapplying foraposition and being interviewed
planning for a club or group meeting or social activity
problems involved in specific class assngriments or course work
planning for a group presentation ot committee assignment

If possible, make an audiotape or a videotape of the group conference
Usethis tape as a basis for feedback and self-evaluation of your success
in conducting the conference.

N .
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Actwuty‘

e

.

Read the following Case Situations concerningtwo students with prob-
lems they wish to discuss with their vocatiorfal teachers. Each situation is
followed by key questions. Use t
conferences to meet the nee

e

questions to guide you in preparing for
of the students described. ’ #

: .//
CASE SITUATIONS

Case Situation 1: Personal\fpéblem

You are a home économics teacher. The time is
early January, and the senjor studentsinyour class
have been discussing plans for a fashion show to
be held in early May. The students have selected
Janet Phelps as chairperson for the event in which
they will all model the items of clothing they are
working on. '

i

-

Just before the close of the period, Janet takes
you aside and asks if she can come in after school
to talk with you. She blurts_out in a tearful voice

_ that she cannot be.chairperson or even model. She

whispers that she 1s pregnant, and her boyfriend

. \
. R . ' N
o M . .
3 3

A

30

- v

“
doesn't war}‘to get married. She doesn’'t know .

what to do, but she does know she wants to have
the baby. You assure her that you will be available

to talk with her after school, and you set the time .

for the conference.
g

ference?-How would you drrange the'physical set--

ting? How.would you-tonductyourself during the-

confererice?-What could you do.to help the student~

with the problem? How would:you end the confer<
enc;}ef? What follow-up steps:might be needed?

31

Lo
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What'stéps Would o tike to prepare forthe cons:



2

'

3

Gase Situation 2: Educational and
Vocational Problem -

You are.an agriculturg] production teacher in a
post-secondary school. Jerry Carver is an academ-

rically able second-year student who has been

planning to enroll in agriculture at the state univer-

. sity following the completion of.his work &t your

school. His father would be happy to have him
return to the family farm after he gets his degree.

Jerry asks to schedule a time to talk with you about
some changes heg would like to make in his educa-

.tionaf and vocational planning. He has an older

brother in agriculture aft\the university and a
younger brother interested in the same.field, both

’

of whom want to help manage the farm. He thinks
he would like to go into veterinary medicine and
eventually specialize in large animal care. He

* thinks bis father will go along with this. You

schedule a conference for the following week.

m:::i‘?}' h ‘e :'. “,- 4 e ‘A:“d‘."\‘ NIV g *
What step§ would.you takerto prepare for e con-

ferérica?-How wolld you'arrange the physidal set-

ting?-How-would you.conduct yourself during

conference? What'colld you do fo hielp the'stlident

with the problem?-Héw-wauld yod.end:the.confei-

ence? What follow-up-steps might be needed?
Cm et - R % v T .
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Feedback

Compare your completed written plans with the Modsg| Plans given lgelovf.
Your pians need not exactly duplicate the model responses, however, you

should have covered the same major points.

A -(l_)'
b~

MODEL PLANS

Case Situation 1:

In preparing for the conferencer the teacher
should check any existing school policies regard-
ing pregnancies, This should give an indication of
the direction to be taken. Secondly, the teacher
may want to check the cumulative record to de-
termine how many additional credits Janet needs
to graduate. It would also be beneficial to fifid out

- what alternative provisions are available for stu-

dents to finish course work and get a diploma

Privacy and freedom from interruption are essen-
tial. The door should be closed and,’if necessary, a
sign should be put on the door. Thg setting should
be comfortable and friendly, with chairs arranged
so that teacher and student are not talking across
the teacher’s desk. s

Probably the best way to deal with this situation is
to provide an atmosphere of wdrmth, understand-
ing, and acceptance. It isimportant not to agree or
disagree with the values and attitudes expressed
by the student and to refrain from msertmg per-
sonal biases.

The teacher should ask all aecessary questlons
tactfully. In such an atmosphere, the student will
probably be encouraged to talk. One should not
offer advice and suggestions directly. Rather, one
should talk about various alternatives open to the
student. If the teacher is able to maintain such an
atmosphere, the student will probably feel less
threatened, more accepted, and more wullmg to
talk.

Initially, it is important to describe any school
policies concerning pregnancy,’review with the
student the number of credits needed for gradua-
tion, and describe options she has for completing
her work so that she can graduate. Also, it would
be important to identify the resoyrce persons who
could.help the studen\(nurse counselor, princi-
pal visiting teacher, depending on school policy)
and prepare Janet for the confrontation she must
face (parents, other students, visiting teather,
etc.). Finally, the teacher mlght want to help her
think through what she is going to do about being
selected chairperson of the fashion show.

4
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The conference should end in a warm, accepting
manner, wjth the teacher offering acommitment of
further help. The teacher should ajso give Janetan
assurance of confidentiali except, for the con-
tacts agreed upon. In conclusion, the conference
should intlude a summafy of the actions both
teacther and student wil¥be taking.

Any action agreed upon by Janet and the teacher
should be taken (e.g., arranging for a conference
with the counselor, follow-up conference once
Janet has made a decision, etc.).

Case Situation 2:

In preparing for the conference, the teacher
should check Jerry’'s course records, and ability
and achievement-test_scores in the cumulative
folder. Grades in biology or other science courses
are of special interest. This will give an indication

" of Jerry's chances of getting into veterinary school

as well as an indication of how he may succeed
academically.

It would also be beneficial to see if the student has
taken a vocational interest survey and, if so, fo ask
the counselor for aid in interpreting the results. An
interest survey can aid a student i1n choosing
careers that are interesting for him/her. If Jerry has
not taken an interest survey, it would be helpful to
arrange a time when the counselor would be able
to administer one.

When pulling this information together, the teach-
er may also want to utilize any occupational infor-
mation on veterinary. medicine that the guidance
office or medical center has available. This infor-
mation should give Jerry a more realistic picture of
careers in veterinary medicine.

. . . DN
In order to maintain an atmosphere of friendliness
and warmth, the physical setting should be as re-
laxed as possible The door should be closed to
ensure privacy and freedom from interruption.

Chairs should be arranged so that the teacher and

student are face to face, preferably without a table
to separate them. The teacher’s mood and posture

<




stﬁould be as r¢laxed as possible so that the stu-
dent may feel more at ease.

DuFing the conference, the teacher should refrain -

from agreeing or disagreeing with the attitudes or
biases expressed by the student and try not to
insert biases of his/her own. Such an atmosphere

. . should enable the student to talk more fresly and

get the problem into focus. The teacher should
provide information, correct migapprehensions,
and suggest additional sources of information. In
addition, the teacher should try not to offer advice;
instead, he/she should discuss alternatives that
are available to the student. In this way, the student
is encouraged to take responsibility for his own
decisions. ’

Inttially, the teacher could aid the student in pre-
paring a list of questions he needs to answer re-
garding veterinary medicine. This will give the stu-
dent more of a direction to follow when he réviews
the literature. Secondly, the teacher should inform
the student of the information available in the
guidance office or media center and be sure he
knows how to get it )

1

1 ,
!
If possible, it would be helpful to try to arrange for
the student to visit one or more veterinarians. They
could give him firsthand,information about occu-
f;.:?tions, educational requirements, competitio
r admission to veterinary college, and spegialtie

within the field. Finally, the teacher might help
Jerry pull together all the information he has
gathered. ‘ )

The conference should end with a summary of the /
actigm the student and teacher.have agreed to take
(arranging visits to-veterinarians, looking up in-
formation in the guidgnce office, taking the inter-
est survey if needed, etc.). The student should be
assured of the teacher’s willingness to participat

in further discussions. If needed, the teache?
should schedule.another conference.

The teacher should make a record of the confer-
ence, including aetions both agreed upon. He/she
should chetk with Jerry about taking the interest
survey (if needed), and make any arrangements
they agreéd to (e.g., visits to veterinarians).

LEVEL OF PERFORMANCE: Your completed p1an; for the Case Situations should have covered the same -

points you made, reyiew the material in the information sheet, Using Conferences to Help Students Meet
Personal, Educatiopal, and Vocational Needs, pp. 6-11, or check with your resource parson if necessary.

major points as the{odel responses. If you misged some points or have questionszabout any additional

A
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TEACHER PERFORMANCE ASSESSMENT FORM
Use Conferences to Help'Meet Student Needs (F-3) °
< *4 Name
Directions: Indicate the level of the teacher's accomplishment by placing
an X in the appropriate box under the LEVEL OF PERFORMANCE heading. st >
If, because of special circumstances, a performance component was not
applicable, or impossible to execute, place an X in the N/A box. Resource Person
AN :
. ’ a5 LEVEL OF PERFORMANCE .
e . -
N -
-
. (] (S .
F & _

In maintaining an open door policy for student consuitation,
the teacher: .

1. encouraged students to come in for help with personal,

educational, and vocational concerns

2. held frequent, informal conversations with students ...

HiEIn

3. initiated formal conferences when appropriate
‘ v
In preparing for conferences, the teacher:
4. gathered and studied relevant student background data

- Q .
5. identified and assembled appropriate information or re-
-. source materials for use during the canference

6. allocated adequate time for the conference

7. arranged an appropriate'physical setting

In conducting the cbnferences, the teacher: > -
8. exhibited behavior designed to put the student at ease

9. gavethestudent opportunity to express his/her concerns

oo o

[

L]
O 0O O 0OOod d oo

O O 0O 40ud o dod
O O 0O oo o odd

%
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2

orgoals ... e 2
10. helpea the student resolve the problem or reach a deci-
sion by: ) D
a. helping the student to clarify the problem .........
b. identifying relevant resource materials and persons D D ' D D
c. suggesting possible courses of action or alternative
solutions ................ S D D EI D
d. encoura‘gindthe student to express and try out his/' s
herownideas .........................oL D D D D
T - -
- P .
Q ‘ 37 38
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" 11. referred the student to appropriate professionals if i
, NCESSBIY . v oo nsoe e, HEEEN

v

v

12. prepared the student for cofitact with in- or nop-school -
resource persons and agencies ...................... I:I I:I I:I D

13. helped the student summarize what had been discussed
4 . and agreed upon during the conference ............. I:I D D I:I

Foliowing the conferences, the teacher: D
14. recorded what-had ta_ke'n place ...l I:I I:I I:If :
15. collected any needed additional data ................ I:I ’ I:I [__:] D

16. contacted any resoure persons or avenues of HSsis- D D D D
4 )

tance agreed upon wuth the student .................
17. took any other action agreed to durlng the conference D D

18. evaluated the conference in terms of./ . ~

a. the t&atmenr's planning and preparation for, and con- I:I
duct during, the conference ......................

U
. ' b. the effecton thestudent ......................... D _&D

g . . r . . ‘ «
LEVEL OF PERFORMANCE: All iteme must receive N/A, GOOD, or EXCELLENT responses. If any item

receives a NONE, POOR, or FAIR response, the teacher and resource person should meet to determine

what additional activities the teacher needs to complete in order to reach competency in the weak
area(s). .- )

"
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'ABOUT USING THE CENTER'S PBTE

MODULES

Organization

Each module is designed to help you gain competency
in a particular skill area considered important to teach-
ing success. Amodule 1s made up of aseries of learning
experiences, some providing background information,
some providing practice experiences, and others com-
binigg these two functions. Completing these experi-
ences should enable you to achieve the terminal objec-
tive in the final learning experience. The final experience
in each module always requires you to demonstrate the
skillin an actual school situation when you are ah intern,
a stude/nt teacher, or an inservice teacher.

Procedures
Modules are designed to allow you to individualize your
teacher education program You need to take only those
modules covering skills which you do not already pos-
sess. Similarly, you need not-compiete any learning ex-
perience within a modute If you already have the skiil
needed to complete it. Therefore, before taking any
module, you should carefully review (1) the Introduction,
(2) the Objectives listed on p. 4, (3) the Overviews pre-
ceding each learning experience, and (4) the Final Ex-
penence. Aftercompgring your present needs and com-
petencies with the information you have read in these
sections, you should be ready to make one of the follow-
ing decisions:

¢ that you do not have the competencies indicated,

and shouid complete the entire module

¢ that you are competent in one or more of the en-

abling objectives leading to the fifal learning ex-
perience, and thus can omit that (those) learning
experience(s)

e that you are already competent in this ares, and
ready to complete the final learning experience in
orderto “test out”

¢ that the module is inappropriate to your needs at
this time

When you are ready td take the final learning expenence
and have access to an actual school situation, make the
necessary arrangements with your resource person. If
you do not complete the final experience successfully,
meet with your resource person and arrange (1) to re-
peatthe experience, or (2) complete (orreview) previoys
sections of the module or other related activities
suggested by your resource person before attempting to
repeat the final experience

Options for recycling are also available in éach of the
learning experiences preceding the final experience.
Any time you do not meet the minimum level of perfor-
mance required to meet an objective, you and your re-
Source person may meet to select activities to help you
reach competency. ‘Shis could involve (1) completing
parts of the module previously skipped; (2) repeating
activities; (3) reading supplementary resources or com-
pleting additional activities suggested by the resource
person; (4) designing your own learning experience; or
(5) completing some othér activity suggested by you or
your resource person
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Terminology

Actual School Situation ... refers to a situation in
which you are actually workmg with, and responsible
for, secondary or post-secondary vocational students 1n
a real school. An intern, a student teacher, or an In-
service teacher would be functioning in an actual school
situation If you do not have access to an actual school
situation when you are taking the module, you can com-
plete the module up to the final learning experience You
would then do the final learning experience later, 1.e.,
when you have access to an actual school situation.

Alternate Activity or Feedback . . . refers to an item or

~feedback device which may substitute for required
items which, due to special circumstances, you are un-
able to complete.

Occupational Specialty refers t1Q a specific area of
preparation within a vocational service area (e g, the
service area Trade and Industrial Education includes
occupational specialties such as automobile me-
chanics, welding, and electricity}

Optional Activity or Feedback refers to an item
which 1s not required, but which 1s designed to supple-
ment and enrich the required items in a learning experi-
ence.

Resource Person .. refers to the person In charge of
your educational program, the professor, instructor,
administrator, supervisor, or cooperating/ supervising;
classroom teacher who is guiding you in taking this
module

Student . . . refers to the person who 1s enrolled and
receiving instruction in a secondary or post-secondany
educational institution.

Vocational Service Area  referstoamajorvocational
field: agricultural education, business and office educa-
tion, distributive education, health occupations educa-
tion, home economics education, industnal arts edu-
cation, technical education, or tradé and industnal edu-
cation

You orthe Teacher
1ng the modyle.

refers to the person who 1s tak-

Levels of. l-"erformance for Final Assessment

N/A. The criterion was notqﬁet\because it was not
applicable to the situation.

None ... No attempt was made to meet the criterion,
although it was relevent,

Poor. . The teacher is Ghable to perform this skill or
has only very limited ability to perform it

Fair .. :The teacher s unabie to perform this skill in an
acceptable manner, but has some ability to perform it.
Good . .. The teacher is able to perform this skill in an
effective manner.

Excellent . . . The teacher s able to perform this skiliin a
very effective manner .
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B-1
B-2

B-4
B-5
B-6

c-1
c-2

E-1
E-2
E-3
E-4

B3’

Category B: instructional Planning

Determine Needs and Interests of Students
Develop Student Performance Objectives
Develop a Unit of Instruction

Develop a Lesson Plan

Salect Student Instructional Matenals N
Prepare Teacher-Made Instructional Matenals

Category C: Instructional Execution

Direct Field Tnips .

Conduct Group Discussions, Pane! Discussions. and
Symposiums

Employ Brainstorming, Buzz Group, and Question Box
Techniques ‘

Direct Students in Instructing Other Students

Employ Simulation Techniques

Guide Student Study

Direct Student Laboratory Experience: :

Direct Students in Applying Problem-Solving Techniques

‘Employ the Project Method .

Introduce a Lesson e

Summanze a Lesson

Employ Oral Questioning Techniques-

Employ Reinforcement Techniques

Provide Instruction for Slower and More Capabie Learners

Present an Wlustrated Talk

Demonstrate a Manipulative Skilt

Demonstrate a Concept or Principle

Individualize Instruction

Employ the Team Teaching Approach

Use Subject Matter Experts to Present information

Prepare Bulletin Boards and Exhibits

Present Information with Models, Real Objects, and Flannel
Boards “

Present Information with Overhead and Opaque Materials

Present Information with Filmstrips and Shides

Present Information with Films

Present Information with Audio Recordings

Present Information with Televised and Videotaped Materials

Employ Programmed Instruction

Present information with the Chalkboard and Flip Chart

Category D: Instructional Evaluation .

Establish Student Performance Criteria
Assess Student Performance- Knowledge
Assess Student Performance: Attitudes
Assess Student Performance Skills
Determine Student Grades

Evaluate Your Instructional Effectiveness

/

Category E: Instructional Management

Project Instructional Resource Needs

Manage Your Budgeting and Reporting Responsibilities
Arrange for Improvement of Your Vocational Facilities
Maintain a Filing System
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* Titles of The Center’s *
les of The Center's l
Performance-Based Teacher Education Modules
U .
Category A: Program Planning, Deveiopment, and Evaluation E-5 Provide for Student Safety .
A-1  Prepare tor a Community Surve E-6 Provide for the FirstAid Needs of Students
A-2 c::n%auc( grcommunny g,wey y E-7  Assist Students in Developing Self-Discipline
A-3  Report the Findings of a Community Survey E-8 Organize the Vocational Laboratory
A-4 Organize an Occupational Advisory Committee E-9 Manage the Vocational Laboratory
A-5 Maintain an Occupational Advisory Committes - ategory F: Guldance .
::g g‘;ﬂg&Zﬁ%’:&g‘:ﬂ:;n:ngm::"ve-s 1 Gather Student Data Using Formal Data-Collection Techniques
A-8 Deveiop a Course of Study i -2  Gather Student Data Through Personal Contacts
A-9 Develop Long-Range Program Plans F-3  Use Conferences to Help Meet Student Needs
A-10 Condugt a StudentgFoH(?v?-Up Study F-4  Provide Information on Educational and Career Opportunities
A-11 Evaluate Your Vocational Program F-5  AssistStudents in Applying for Employment or Further Education

Category G: School-Community Relations

G-1

G-9

G-10 Obtain Feedback about Your Vocational Program

Develop a School-Communily Relations Plan for Your Vocational

* Program

Give Presentations to Promote Your Vocational Program

Develop Brochures to Promote Your Vocational Program

Prepare Displays to Promote Your Vocational Program

Prepare News Releases and Articles Concerning Your Vocational
Program

Arrange for Television and Radio Presentations Concerming Your
Vocational Program 3

Conduct an Open House =

Work with Members of the Community

Work with State and Local Educators '
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Category H: Student Vocational Organization

H-1
H-2
H-3
H-4
H-5

H-6

Develop a Personal Philosophy Concerning Student Vocational
Organizations

Establish a Student Vocational Organization

Prepare Student Vocational Organization Members for
Leadership Roles

Assist Student Vocationat Organization Members 1N Developing
and Financing a Yearly Program of Activities

Supervise Activities of the Student Vocational Organization

Guide Participation in Student Vocational Organization Contests

Category |: Profeaalonal Role and Development
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Keep Up-to-Date Professionally

Serve Your Teaching Profession

Develop an Active Personal Philosophy of Edugation
Serve the School and Community

Obtain a Suitable Teaching Position

Provide Laboratory Experiences for Prospective Teachers
Ptan the Student Teach:ng Experience

Supervise Student Teachers

Category J: Coordination of Cooperative Education

J-1-  Establish Guidelines for Your Cooperative Vocationa! Program
J-2  Manage the Attendance. Trandlers, and Terminations of Co-Op
Students

J~3  Enyoll Students n Your Co-Op Program *

J-4  Secure Training Stations for Your Co-Op Program N

J-5  Place Co-Op Students on the Job .

J-6  Develop the Training Ability of On-the-Job Instructors

J-7  Coordinate On-the~Job Instruction v

J-8  Evaluate Co-Op Students’ On-the~Job Performance

J-9* Prepare for Students’ Related Instruction

J-10 Supervise an Employer-Employee Appreciation Event -

RELATED PUBLICATIONS

Student Guide™to Using Performance-Based Teac her Education
Materials

Resource Person Guide to Using Performance-Based Teacher
Education Materials R
Guide to the Implementation of Performance-Based Teacher Edgcation
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For information regarding avallability and prices of these materials contact—

N AAVIM

v

~American Association for Vocational Instructional Materials ,

120 Engineering Center o Athens, Georgia 30602 e (404) 542-2586
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