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This moduie 18 one of a series of 1D0 performanc#-based
teacher education (PBTE) learning packages facus#iy upon
specific professional competencies oLVOcatmrﬁl teacrrers The
cowetenc'es upon which these modules are Hased wete iden-
tified and verified through research as being’important to suc-
cessful vocatisnal teaching at both the-secondary and.post-
secondary levels of instruction The module$ are suitable for
the preparation of teachers in all occupational aras

Each module provides learning experiences that Integrate
theory and application, each culminates with criterion refer-
enced assessment of the teacher's performance of the spec-
ified competency The materials are designed for use by indi-
vidual or groups of teachers in trdining warking under the

_ direction and with the assistance of teacher gugators acting as
resource persons Resource persons should be skilled In the
teacher competency beirg developed and should be thor;
oughly oriénted to PBTE concepts and. proceduras In using
these materrals -~

The design of the materials provides considerable flexibility for
planning and conducting performance-based preservice and
Inservice teacher preparation programs to meet a wide v:gety
- of Indjvidual needs and interests The materials are intended for
use by universities and colleges, state departments of educa-
tion, post-secondary institutions, local education agencies, and
"others responsible for the professional development of voca:

tional teachers Further information aboyt the use of the mod-"

ules In teacher education programs i1s cohtained in three re-
lated documents Student Guide to Using Performance-Based

. Teacher Education Materials, Resource Person Guide to
Using Performance-Based Teacher Education Materlals and
Guide to Implementation of Performance-Based Teacher
Education.

The PBTE curriculum packages are products of a sustained
research and development effort by The Center s Program far

. Professional Development for Vocational Education Many in-

dividuals, institutions, and agencies participated with The Cen-
ter and have made contributions to the systematic develop#
ment, testing. revision and refinement of these very significant
trasning materials Over 40 teacher educators provided input in

development of initial versions of the modules, over 2,000:

“Tsachers-and-30@resource persens in 20 universities, colleges
and post-secondary institutions ysed the matéfials—and pro=
vided feedback to The Center for revision ahd refinement

Speacial recognition for major individual roles tn the direction,
evelopment, coordination of testing, revision, and refinement
f these materials is extended to the following program staft

James B Hamyton Program Director Robert E Norton, As-

.

sociate Program Director, Glen E Fardig, Specialist, Lois Har- |,
rington, Program Assistant, and Karen Quinn, Program Assis-
tant Recognition is also extended to Kristy Ross, Techxal
Assistant, Joan Jones, Technicat Assistaht, and Jean Wisén-
baugh, Artist for their contributions to the final refinement of
the materials Contnbu.gnons made by former program staff to-
ward deveiopmental versions of these materials are aiso ac-
knowledged Calvin J Cotrell directed the vogational teacher
competency research studies upon which these modules are
based and also directed the curriculum development effort
from 1971-1972 Curtis R Finch provided leadership f6r the
program from 1972-1974

Appreciation I1s also extended to all those outside ﬁme Center
(consultants, field site coordinators, teacher educators,
teachers, and others) who contributed so generously in various
phases of the total effort Early versions of the materials were
developed by The Center in cogperation with the vocational
teacher education faculties at Oregon State University and at
the University of Missour-Columbia Preliminary testing of the
materiais was conducted at Oregon State University, Temple
University, and University of Missouri-Columbia

Following preliminary testing, major revision of all materials
was performed by Canter Staff with the assistance of numerous
consultants and visiting scholars from throughout the country

Advanced testing of thc materials was carried out with assis-
tance of the vocational teacher educators and students of Cen-
tral Washington State College, Colorado State University, Ferris
State College, Michigan, Flonida State University, Holland Col-
lege, P E |, Canada, Oklahoma State University. Rutgers Uni-
versity, State University College af Buffalo, Temple University,
University of Anizona, University of Michigan-Flint, University of
Minnesota-Twin Cities, University of Nebraska-Lincoln, Univer-
sity of Northern Colorado, University of Pittsburgh, University
of Tennessee. University of Vermont, and Utah State University

The Center 1s grateful to the National Inststute of Education for
‘sponsorship of this PBTE curriculum development effort from
1972 through its completion Appreciation |sdextended to the
Bureau of Occupational and Aduit Education of the U S Office
of Education for their sponsorship of tratning and advanced
testing of the materials at 10 sites under provisions of EPDA

-Part. F, Section 553 Recognition of funding support of the

advanced testing effort 1s also extended 1o Ferris State Cotlege,
Hohand College, Temple University. and-the University of
Michigan-Flint

Robert E Tgylor o
Mirector E
&he Center for Vocational Education

THE CENTER FOR VQCATIONAL EDUCATION
3 N ks Nae kaWe B Nernr ® et e R AN

, The Center for"Vocational Educations mission 1s to
increase the ability of diverse agencies institutions and
organizations to soive educational problems relating to
individual career planning and preparation The Center
fulfiis its mission by '

o Generating Rnowledge through research

o Developing educational prggrams and products

o Bvaluating Individual program needs and outtomes

o Installing educational programs and products

. Operallng information systems and services

. Coﬁductlng leadership development and training
programs ,Y’
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AA
VIM

AMERICAN ASSOCIATION
FOR VOCATIONAL
INSTRUCTIONAL MATERIALS

Engineering Cent
Athens, Georgia 306

The American Association for Vocational Instructional
Materiais (AAVIM) 1s an interstate organizatton of univers
siueg, colleges and divisions of vocational education de-
voted to the improvement of teaching through betfer in-
formation and teaching aids
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INTRODUCTION -

e~ - —1

Learning Is not something that stops when you
receive a diploma. it 1s a lifelong process, and as
long as you are receptive to new ideas and infor-
mation, you can continue to ‘grow and improve
both personally and professionally This openness
to growth I1s expressed in the old saying, “So long
as you're gbeen, ybu can grow "

Just as plants cannot grow without nutrients,
you cannot improve as a teacher without receiving
information and feedback from others Feedback
Is a circular process, the information you obtain
about your teaching effectiveness gives you new
ideas and new.directions It gives you approache

Il -

v
I,

[ 4

to explore in the classroom, laboratory, and com-
munity. Your growth as a teacher in turn enhances

student learning and improves the feedback you -

receive . 4

The first step in becoming a more eftective
teacher I1s to plan amethod of evaluation which will
give ybu thorough and accurate information about
your strengths and weaknesses This module is
designed to give you skill in identifying the sources
and technigues you need in order to plana method
of evaluation which is logical, usable, and capable

. of improving your teaching on a continuing basis
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BOUT THIS MODULE o -
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Oblectives

Enabling Objectives:
1 After completing the required reading, gemonstrate

knowledge of the princigies and procedures involved °

In evaluating instructional effectiveness (Learning
Experience /)

2 Given a case study of a teacher evaluating her in-
structional effectiveness, critique the performance of
that teacher (Learning Experience I1) .

.

Prerequisites

) .
In order to evaluate your instructional effectiveness, you
thust have minimal competency In tnstructional plan-
ning, execution, and evaluation If you do not already
have competency in these areas. meet with your re-
source person to determine what method you will use to
gain these skilis One option s to compiete the informa
tion and practice activikes in s€lected modules in Cate-
gory B Instructional Planning, Category C Instructional
Executiort, and Category D Instructional Evaluation

Resources

A list gf the outside resources which supplement those
contained within the moduie follows Check with your
resource person (1) to determine the availability and the
location of thesa resources, (2) to locate addutional ref-
erences In your occupational specialty, and (3) to get
assistance In setting up activities with peers or observa-
tions-of skilled teachers, If necessary Your resourie
person may also be contacted If you have any difficully
gywth directions, Or In assessing your progress at'any
time

Learning Experience 1

Opt|ona|

‘One or more teachers experlenced In evafuating
their instructional effectiveness with whom you can
consuit .

Learning Experience I
No butside resources

Learning Experience lli
Required
An actual school situatios inwhich you can evaluate
your instructional effectiveness R

A resoutce person to asSesstour competency in
evaluating your insteuctionaleffectiveness -

R

This module covers performance elemgn: numbers 148 161-164 from
Caivin J Cotrelt et al . Model Eurricula for Vocational and Technical
Education Report No V (Columbus OH The Center for vocational
Education The Qhio State University} The 384 elements in this docu-
ment form the regaarch hase for ail The Center s PBTE module develop-
ment

For information about the general organization of each moduie, general
procedures for their use. and terminology which 1s common to all 100
moduies ses About Using The Centers PBTE Modules on the inside
back cover

to
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concepts involved in evaluating instfuc-

tional effectiveness, a des¢ription of the various sources of feedback which

will serve you in that evajuation, and an explanation of the necessity for
continuous evaluation, raad the following information shget -

7
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EVALUATING INSTRUCTIONAL EFFECTIVENESS

Instructional effectiveness can be evaluated In
two major ways\—by examining the instructional

process, or by looking at the product &f that in- |

N struction. Evaluating the instructional process In-

+

volves measuring your ability to establish objec-
tives, plan lessons that meet those pbjectives,
select or prepare appropriate instructional mate-
rials, and use effective teaching methods. Evaluat-
ing the product of instruction involves measuring
the outcomes of instruction In terms of student
achievement Evaluation of nstructional effec-
tiveness should examine both of these aspects of
instruction

In evajuating the processes and products in

instruction, there are a number of sources and
techniques that may be used Sources of feed-
back include evaluations by others (e.g, fellow

teachers, supervisors, advisory committee mem-
bers, students) and self-evaluation Tlchnlques
which may be used to get feedback include
checklists, observations, anecdotal records, dis-
cussions, video:aping for self-analysis, and as-
sessments of student performance

Before any evaluation efforts are undertaken,
you need to carefully plan how you will gather
feedback and from whom Although any type of
feedback can be useful, evaluations should be
based on information obtained from a,variety of
sources Getting a cross section of opinions or
evaluations will give you a better overall picture of
your performance Consider the following ex-
ample

ASSUm%yOU are teaching a lesson to a group of
15 students and that you videotape the lesson so it
can be evaluated by a fellow teacher, a school
administrator, ‘a district vocational education
supervisor, and a university professor. Atthe end of
the lesson, you ask the students to anonymously
rate the effectiveness of thelesson. Later, you
evaluate the students’ grasp of the lesson content.
After showing the videotape, you have the ob-
servers rate the effectiveness of the lesson

You get the following feedback. 12 students felt
it was art interesting lesson and that they learned a
lot; 2 students said it was boring, 1 student said it
was confusing Out of 15 students, 9 did poorly on
the device you used to measure their grasp of the
lesson content .

’

The university prokssér indicated the lesson
could have been more effective had visuals been
used The fellow teacher indicated that he uses a
film to teach that concept and that he feels a fiftm 1s
more effective than the method you used. The vo-,
cational education supervisor noted that parts of
the lesson could have been geared to reiate more
directly to the real world of work The adminis-
trator was concerned that you kept the students
past the bell, causing them to hurry to their next
class or be' tardy.

This is an exaggerated situation, of course;
khowevyer, differing opinions and concerns are to be
expected Had you gotten feedback from only the
bo:‘ed student, or from only the fellow teacher, you
would hawe had only a partial view of your effec-
tiveness.

With the variety of feedback obtained, you can
conclude tentatively that' (1) you need to be aware
of, and make more use of, avallable media and
materials, (2) -although most students were In-
terested, more than half the students did notgrasp
the lesson content, (3) you are not meeting the’
needs and interests aof three of your students; (4)
you need to be more careful in timing the length of
your lessons; and (5) you need to plan lessons
which relate more directly to the occupations for

. which your students are being trained

Feedback from a single lesson probably wiil no
be consistent enough for you to make a defnmtd

6)
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judgment. aqout‘ your teaching effectiveness.
However, if you continue to accumutate feedback
* pvar a pericd of time, patterns shoutd form which
will give you a more accurate picture of your
.strengths and weaknesses. Let's consider each
“potential feedback source more closely *

Feliow teachers can suggest additional mate-
nals you couid use, or aiternative methods and
techniques that seem to work When requested to
do so, they may be able to'point out areas In which
you are weak and to suggest ways to improve. if an
individual student is causing problems, féilow
teachers may be able to telt-you whether that stu-
dent’s behavior 1s unigue to your class, and you
may be able to draw on their experience in heiping
you %olve the problem ’

State department of education supervisors and
university faculty have a level of expertise, exper:-
ence, and objectivity which can be of great poten-
tial help to you as a teacher They are usually well-
versed (n the latest educational research and the
most current materiais and techniques available
Thus, they are in an excellent position to assist you
in 1dentifying ways to overcome Instructionak
weaknesses '

You are also an excellent source of feedback
You know better than anyone what your goals and
objectives are T?a’refOre, through thg process of
self-evaluation, ydu can evaluate how well you are
meeting those goals and objectives Critical setf-
evaluation may also reveal areas of strength that
you can capitalize upon, and areas of weakness

that you need to work on

Students obsérve you at close range, daily, over
an exténded period of time They are In the best
position to see your overall performance and they
know whether they are motivated by your lessons
and whether they feel they are making progress

-~ manceis

4

o >

’ ‘f M .,
" SQince student perforimance is thg'uitimate test

of teacher- effectiveness, measuring that perfor-

respondigg to you as a teacher and'graSping the
information presented In your lessons

However, there are a few cautions that should
be noted when using eachof the techniques de-
scribed For example, when a “stranger” enters
your classroom to observe, students may behave
differently. Students who- normally .participate
freely.|n class discussions may not resp_énd to
your questions. Students who are normally atten-
tive may be distracted by the stranger's presence

It1s also true that when human bejngs evaluate
anything, they bring certain biases os preferences
into play in the process A studentwho just failed
a quiz inyour class because he or she didn’t read
an assignment,*may rate yod négatively on all

items Such an evaluation 1s not strictly accurate -

in terms of your overall performance, but it is an
indication that some problem exists which needs
your attention

Teachers who evaluate you may aiso exhibit
biases that need to be taken into accountas you
review their comments A teacher who believes
that students shouid sit quietly in their seats while
she or he takes the most active part in the lesson
may give a poor rating to a teacher who encour-
agesamoreopen and free atmosphere. A teacher
who relies heavily on visuals may be overly con-
cerned with the fact that you do not use visuals asg
extensively Administrators, due to the nature of
their responsibilities as school managers, may
tend to focus heavily on how well you are fulfiling
your managenal functions

In addition, when,\\e\}a!uating yourself, 1t Is
sometimes difficult to'be objective You may

By source of feedback on your effec-"-
tivenéss. The feedback can reveal if students are

too hard on yourself, you may tend to rationalize '

what you dd, or you may not see what you did
Therefore, remember that evaluations are al-

. ways partly subjective. Each source will, ih fact,

give you‘one point.of view as to your effective-
ness as a teacher. .the preyousily mentioned
“limitations” only become limitations if you inter-
pret any one as the only point of view A strong
evaluation program which draws on a number of
sources, allows you to compare, contrast, and
analyze several points of view to arrive at arealis-
tic estimate of the true strengths and weaknesses
of your performance over time :

L3
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Once you have determined the persons whawill _

be involved in your evg‘lgation plgn. you can direct

your attention to selecting the evaluation methods
or devices you will-use, or give others to use, in

. . evaluating your instructional effectiveness. One ¢

commbnly used method is that of observation. In
most schools, administrators are required to ob-
serve each of their teachers, or each of their new
teachers, a certain number of tithes during the
school year This need not be a hreatening
situation If you are putting effort into the planning
and execution of your lessons and are open to

-suggestions for improvement, such cbservations -

can be productive and helpful
In addition to these required observations, you

‘can inyite other educators (supervisors, fellow

teachers, media specialists, counselors, efc) into
your classroom to observe your presentations
Feedback

from such

observations

can be either LG
formal (ob- - “an e ) ~
servers can N R Y Ay
use R k ”} T ,,,; »
checkliststo /. L IR b &
evaluate F - ot~ R,
specmcl T A X ?* ;;ﬁ.
skills), or in- L} c ot %/ R
formal (ob- -. | Wb =
servers can p . ,
meet with T ] N
you after- | / \/4/ /| ik
wards to In- . b
formally discuss nstructional strengths and
weaknesses). o

‘\Q

»
2

Another option_is to combine formal and infor- __
mal feedback Forexaﬁ)ple,the observerfillsouta |
ehecklist {rst and then meets with you to discuss
the ratings further and suggest possible ways of-
improving instructional effectiveness. This ap-
proach combines the advantages of the previous
two. the checklist ensures that certain key items
will be eyaluated, the discussion allows you to

robe each of the ratings further to determine
more specifically what needs to be.improved and
how .

Numerous checklists and rating forms are
available Many are produced commercially by ac-
crediting agencies and various educational firms
Individual districts and states dften prepare such
checklhists for use with and by their own educators.

" The Teacher Performance®Assessment Formin
this module, and similar forms in the other mod-
ules produced by The Center for Vocational Edu-

‘cation, can be used by observers to evaluate in-

structional effectiveness Sample items from two -
chegklists are shown in Samples 1 and 2 Sample 1
would be used to evaluate g teacher's overall per-
farmance. Sample 2 i1s designed to evaluate the
teacher’'s competency in a specific area of skill.




SAMPLE 1

S S

CHECKLIST FOR RATING OVERALL PERFORMANCE

LEVEL OF PERFORMANCE .

Y-
OO' .

1 The“teacher was prepared for the class

2 The teacher's presehtationawas well organized .

i

‘

3 Lesson objectives were made clear to the students

H000 w,

4. The teacher was Interesting apd enthusiastic

5 The teacher’s voice was audible
s
6 The teacher could communicate the subject matter to the
students ..

>
L]

O 000 O QOO0 s,
0 000 O 00000 4,

7 The teacher was seceptive to- the expressaon of student‘
VIEWS . - .

.0 0oooog

8 The teacher answered questions clearly

"9 The teagher kept osder with a fair hand

10 The teacher made sure students were given feedback on
their achievement of lesson objectives

-~

O OO0 D OO0adg «,
0 000 O ooood
O 000 O.00000
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' SAMPLE2 co '_‘-)a

CD/-IECKLIST Foa EVALUATlNG SPECIFIC SKILLS '_"f?'f
/ /~'J"' \ .' R
‘ ,/ ‘ & ' © LEVEL OF PERFORMANCE

s : : T
j PR > \2 ,.f f » . f\ f
‘. . \ «g & )

v ' l .
In demonstrating a conceptor pdnclplo the teacher:
: 1. sefected an example of the concept which gould be easily
. demontrated.. ; E] njn]n! D L

......................................

~ e, o
R ?;i‘r'\psttﬂzgﬁf' o \s.".a.t.".’f.‘.“.".’?.“.’.';z.’f‘ff’.ef?s.'fy.?'f".v?f’.‘?y., [:l B3 0O 0O [___1 D
7 L'}'?tni?rffg@? conceptio s ¥ V.'.°.".‘°’.‘.”.‘f’f.' N O Ei 00O D D
4, f nd
3‘;;";1,;‘""‘""' .‘."ﬁ“f'?..bf'.'fk.?'.".“,...f'.".‘f’.".'ff'f’.". f’."i" [] D oo D I:l
" 5 hadal materials and equipment ready for use B D*’B D’D _ D D '_.‘
) 6. oenonnodthestepsofihedefnonstrationinalogicalorder'/ D D E] D E.]D‘ '

.~7. observed students to see that they were follownngthedemc D D ‘D D D D ’

onstration ............... ..ot ATt e iaraiae s

oo . .
8. summarized key points during the demonstration of at the . ™’ 'r
conclusion of the demonstration .., ...... ..., RV D D D D D

. 9 gg:em;g:ndosftufg:é\btzcﬁompfe.hensuor(of the concept by B D D D D D._v )

..............................

o gt i [ 11 0.0 0 3

1. 2:1"1\ o:t‘l;ltdents analyze a new s?uatlon in relatlon to the D’-D D D 'D D :

.............................................
, . .
) » - . . .
- 1]

] ‘ - i
. N ' {-\




These same types of checklusts can be used to you Generally, the task will be Iess threatemng and
- seif-evaluate a videotaped recording of your per-  the results more objectwe 1f you ask themrnot to put
** formance, and similar checklists canbe used to have  their names on the evalyation forms Items from a
. students evaluate your performange When asking  student evaluation device, the Minnesota_ Student.
students to evaluate your teaching performance, itis  Attitude Inventory, are shawn 1n Sample 3 »
important to explain to them why it will be helptul to : i

SAMPLE 3 | = -

'GHECKLIST FOR STUDENT USE -,

‘ -

S

‘-

This teacher asks our oprmon in planmng work to be done EL

—A

4
D .
)
’
-

d

N
O 4,

Yalalulnln

\

Onoooon

2. Frankly, we Jon t pay attentcon to this teacher ..... g .

L !

3. This teacher makes sure we understand our work ... -

oo
&

P

x

4. Our teacher is very good at explaining things clearly . ? ‘.

[3
5
-

oooon

-

-

. Itseemsthat so;nebody is always gétting punished in tgns class

%

’f
DQDDDDDD
BﬁDDDDDDD

5:
6. .
7. This teacher makes everythlng seem mterestmg_gndimportant
8
9

ln[m

. This teacher makes very careful plans for each day's work .

- A

§
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‘Feedback from students can alsc be obtained
-on am informal basis. In your dally'contacts with
“students, you can learn a great deal abo(t-their

percephons as to how well the course’is being
taught and/or how much they are learning In addi-

_ tion, there are an infinite variety of ways to formally

. assess how well or how muoh students are learn-
ing In your class.

During the initial weeks of the school year, you
neé&d to detdrmine what your students know al-
- ready and what each student’'s needs, interests,
and abilities are. This information is critical If you
really want to measure student nmprovement.
. Then, as the year progresses, you need‘to use
"’ quizzes, exams, criterlon checklists, etc, on a
continuous basis to get feedback (for use by both
you ahd the stullents).

These feedback devices should be designed so
that you can determine student progress in all
three domains cognitive (knowiedge), affective
(attitudes), and psychomotor (skills) You can
compare a studefit's performance on a test to'his/
her normal level of performance You can check
how the entire class did gn a particular test jo see If
specific items were missed by asignificant@umber
of students ) )

Anecodotal records are another technique fos

™\ gathering feedback These are records which de-

scribe signyficant incidents or behaviors, both
positive* and negative Anecdotai records are
commonly used by .teachers to record observa-
tions of students with.behavior problems or stu-
dents who otherwise need assistance Such a rec-
ord, kept
-over time,
shows a pat-
tern of be-
havior that is .
Reipful in -
analyzing ’
problems.

In asimilar o
way, algc- - / )
. dotalrecords 7o
of your ewn w®
performance
canbeuseful ' ,
in evaluating
your teach-
ing effectiveness By jotting down verbal com-
ments—positive and negative—that you get from
students, parents, or others (e g, employers in-
volved in your cooperative program) 1n reaction to-
your teachtng, you can begin to pick out patterns

[

that indicate your overall strengths and weak-
nesses. For.example, comments such as, “pre-
sented a really excmng lesson,” “caused a student
to become upset “confused students in explain-
ing a concept,” can be good indicators of your
teaching effectiveness.

Many lesson plan formats include a space for
making notes or remarks. If you use part of this
section to keep a record of students’ reactions,
verbal and nonverbal, to your lessons, you may be
able to see which techniques are working well for
you In which situations, and also, which tech-
niques you are not using well.

Once you have determined how your instruction
will be evaluated, who will be evaluating it, and
what methods or instruments will be used, you can
begin to gather data on your Instructional eftec-
tiveness The feedbdck itself 1s not an end product.
It serves as a tool with which yow can determine
your strengths and weaknesses, set reasonable
goals for improvement, and plan a program
,to build on the strengths and correct the weak-
"nesses

- For example, assume that your initial feedback
shows that a small group of students in your class
1s consistently “tuned out " Their tests, quizzes,
and class participation show this A supervi$or
made note of their obvious disinterest during her
observation of your class, and you have noted thjs

" yourself As a result, you are determined that you

will reach this group of students Next, you need to
determine how this can be done You and your
supervisor discuss your goal and come fp with the
following plans for attaining it
e Meetwiththe group of students to discuss the
. situation and get additional feedback as to
why the problem exrsts
e Meet with fgllow teachers to discuss the prob-
lem They may have encountered similar prob-
lems that they have solved They may have the

*~  same problem with that same group, together

you may be able to overcome it

Shouid you d|ch/ar after having completed
these activities that all these students have reading
problems, yqu woyld be able to plan further how to
meet your goal You could select materials written
at a lower grade level, review the hterature for
recommendations, or consult with supervisors
about ways of reaching students with reading
problems Sample 4 1s a worksheet which can be
used in setting and redching your improvement
goals The form includes space for keeping a rec-
ord of the activities you undertake relative to your




goal, as well as space to summarize the results of
your efforts and to note how your experience cpuld
be of assistance to othdrs

Solving one problem or reaching a single goal
should not be the atm of your evaluation plan, nor
;18 a “one-shot” evaluation adequatg Consider

again the statement, "So lohg as you're green you
- can grow.” For you to be effective, to grow, you

SAMPLE 4

must want to improve your teaching effectiveness
and to take the necessary steps to collect appro-

" priate feedback data To be effective, evaluation

must be continuous and systematic, an inherent
part of the teaching process As you identify and
reach one goal, youshould setanother Inthis way,
you can ensure thatyour instruction will, in fact, be

- eftective and continue to improve over time

PROFESSIONAL IMPROVEMENT WORK SHEET _

. "{/ [l
Teacher : - N Date _*
" Building - 4 A _ Assisted by:
I. STATEMENT OF PROFESSIQNAL GOAL: (Date - NN
« -~ . - ‘.. » “ . . \
— ‘-v VARR }
y 1 .4 - -
H. PLANS FOR ATTAINING GOAL: (Date”__*" ) i
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* 1l PROGRESS LOG: .
_ Date Comments:
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IV. CONCLUSIONS: (Date-
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You may wish to interview one or more teachers expérienced in evatuating

/ . their instructional effectiveness to determine the evaluation procedures
Optional and methods they use. Considerand compare their use of such techniques
\‘Ct'v'w a$ checklists, observations, anecdotal records, discussions, videotapihg,

. ’ and assessment of student performance

L d

i

The following jtem is designed to check your comprehension of the mate-
rial in the information sheet, Evatuating Inst;dctuonal Effectiveness, pp
6-13. Please respond fully, but briefly ’

SELF-CHECK .

What would be the characteristics af an ideal program for evaluating instructional effectiveness?
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Feedback

Compare your wnitten response to the Self-Check with the Model Answer
given belaw Your response need not exactly dyplicate the modei re-
sponse, however, you should have covered the safne major points

3

|

r
¢

MODEL ANSWER

An 1deal ‘evaluation program s carefully
plannegd Student progress Is continually moni-
tored by quizzes and tests sO you know whether
they are, in fact, grasping what you're \teaching.
Stugents are encouraged to give you informal

back This does not mean they critique each
lesson It means that they feel free to indicate when
something is not clear to them, etc

Observations by superwisors, adminitrators,
fellow teachers, and other “experts’ are made
periodically Self-evaluation is a part of the pro-
gram You note on each lesson plan your assess-
ment of the lesson’s effectiveness You videotape

P

lessons occasionally and review them later All
feedback gathered 1s summarized and studied to
see what insttuctional strengths and weaknesses
are indicated

As a result of these efforts, plan$ are made to
eliminate those weaknesses and build on the
strengths Feedback continues to be gathered and
new improvement goalstre set. In sum, evaiuating
instructional effectiveness 1S a continuous pro-
cess, and the teacher, with a receptive attitude
toward suggestions and constructive criticism,
wil. use a varlety of sources for feedback

LEVEL OF PERFORMANCE: Your completed Self-Check should have covered the same major points as
the model response If you missed some points or have questions about any additional points you made,
review the material in the information sheet, Evaluating Instructional Effectiveness, pp. 6-13, or check

with your resource person if necessary
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Activity

The followmg Case Study descrlbes one ﬂeacher s eﬂorts tb evaluate and, :

improve her own instructional effectiveness Read the situation described
and then explain in the space provrded (1) the strengths of the teacher’s

approach, (2) he weaknesses of the teacher's approach and (3) how the
teacher shou/d have treated her responsrbllmes e

CASE STUDY :

A teacher with one year of experience was Work-

-ing at an area vocational-technical school At the '

end of the tirst year, she had reservations about
how ‘well she had performed as a teacher She
decided at the beginning of the second year to
develop a plan to evaluate her mnstructional effec-
tlven§s A .

She b‘%‘an talking with other teachers about
how they evaluated themselves One teacher ind-,
cated that a self-appraisal technique was the only
approach to'take Other teachers responded that it
would take inputs from students, administrators,
and fellow teachers over the entire year to fully
evaluate how well ateacher was performing Some
teachers shared other ideas on collecting the ir-
formation and suggested she use student reaction
questionnaires, videotaping. classroom presenta-
tions, and visits to the classroom by supervusors
and colleagues : .

As she listeRed to this advice from her col
leagues, the teacher began to formulate a pian for
the coming school year The first item in the plan
wasto listthe areas of instruction and teaching she
felt needed improvement This list became rather
iengthy and she began to reaiize that it would take
more time and effort than she could afford to
spend

In order to overcome this problem, she enlisted
the -assistance of the department chairperson and
supervisor of instruction to hejp determine what

‘areas might be more important than others As aa

result of these conversations, she decidgd to ini-
tially evaluate effectiveness in the areas of (1) giv-
Ing classroom presentations, and (2} evaluating

"student performance She decided to use the stu-
Y 4

dents and the state supervisor of her instructional
area as her primary sources of information

+

£

- 1]

In order to obtgn'information from the studentsy
she.prepared and administered a questionnaire
pertaining.to classfpom presentations and student:
evaluation A summary of the results is found on p
19 The state supervrsor of instruction was asked to
visit and observe her performance in giving a pre-
sentation to the class A copy of the supervisoris
evaluation:1s fourig on p 20" The final source ot
information was a summary of student scores on
an achievement test, p 21, which wag adminis-
tered for the unit that was partially observed by the
supervisor .

After collecting and summarizing this informa-
tion, she began to analyze the results She looked
for data which would help her draw some conclu-

sions, regarding her instructional effectiveness in*

the areas of giving presentatlons and evaluatmg
student performance

As she reviewed the data oh presenting Iessons,
she noticed that the students felt her explanations
were not aiways clear to them The state super-
yisor's evaluation reinforced this observation, he
indicated that presenting ideas and concepts was

. accomplished at only a fair level of‘performance

This"infarmatiorr reinforced the plan to identify
classroom presentations as an area in which she,
needed to improve She decided that she needed
to learn how to use visual aids more effectively in
her presentation She aiso decided she needed to
learn how to develop more structured and detailed
lesson plans so thatshe could present mformatidn-
In a clear and logical manner

In analyzing the data with respect to students
achievement, it was obvious to the teacher that the

- test was very difficult for the students She attri-

buted this result to her pgoblem n giving clear




presentations.-The teacher feltthatif she improved
-her lesson phasentahons students would be able

to do better on thecr tests.

- teachers, who hdd tau

=
~

-

fn formulating plans to improve he: instruction,
the teacher decided to ask one of her fellow
ht for several years, to re-
view vidéotapes of eral lesson presentations
with her In addition, she asked the instructionatl
resource coordinator to help her prepare some
vgsual aids to’use in her presentations She also
asked her department ?fawpersbn if he could re-

view some lesson plan§and,critique thea before
i .’

k3

4 [}
2]

< - v
¥

she gave the preseniation to student$ in order to
obtain gdditional feedback from the students con-
cerning her planned fimprovements, she decided
to prepare brief qutzzes after each lesson presen-
tation Another student reaction forin was pre-
pared and administered after three lessons had

" been taught

After formulating these plans, the teacher de- 7

cided to ask herdepartment chairperson to review
nher procedures 1n evaluating instructional effec-
tiveness and critigue her analysis of the data and

the plans made for the improvement of instruction

J ' STUDENT REACTION QUESTIONNAIRE SUMMARY

.

2 Does the teacher dusplaj a knowledge of the subject?

~

3 Are the presentations made %_the teacher interesting?

4 Does the teacher use audiovisual material to clanfy difficult parts ofatopic?

“

5 Are the assignments directly related to the presentations?

6 Are the tests'given by the teaches fair?

N ) B
7. Do the tests cover the information presented by the teacher?

8 Are the tedt résults givento the students?

[alN

9 Is the grading system fair and-clear?

10

Are the tests very difficult?

: . - . —f
1 Are the explanations given by the teacher cidar?
1/
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STATE SUPERV|SOR S EVALUATION OF ONE PRESENTAT|0N

I,EVEL OF PERFORMANCE

During the lesson, the teacher:
1. related the lesson to the students’ past knowledge or
experience .... ... . . . ‘ : . [:] D D [:] D
2 stated specmcally what the objectives were In terms of ;-

student behavior and why the objectives were iImportant

2 to the students . . o [:] D D [:] D
é. stated how the students might achieve the objectives and

when they would know that they had achieved them [:] D D [:] D

in the presentation, the teacher:

¥ “ 4. talked to the students and not to the instructional mate-
w e rials

O 00008y O OO oo

ot s o
' #2789 presentedBach idea or step in a logical sequence
. .

\

0 &xEM 00000 00 0O

G“bresented only one’idea, or method of doing an opera-
tion, at a.time .

ra

oo o

-
7 presented the information or skill with ease

in the appllcatlon the teacher:
8 observed the students practing and provided encour-
agement, correction, or additional information

(]

9. provided an opportunity for the students to show how
well they had learned

DDD 00 o0

O O0d d ogd g

10 héd the students summarize the key boints rather than
.doing 1t himself/herself . .

11 clanfied any key points not clarified by the students . [:]

P During the lesson, the teacher: [:]
12. used instructional matenals that enhanced the tesson

13. prdvided an«Opportumty for students’ response an’ [:]
participation

14. varied the pace and methods of conducting-the Iesson [:]

\

O 00 OXOOO, M H"»U

15. reacted favorably to students’ questnons answers and [:]

comments
/\
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SUMMARY OF STUDENT SCORES ON A 35-ITEM ACHIEVEMENT TEST

. NUMBER OF NUMBER OF

»  STUDENT ITEMS PERCENT STUDENT ITEMS PERCENT

CORRECT CORRECT CORRECT CORRECT
Martinez 20 57% || Sandburg 8 23%
Quinn 15 43% Olsen 7 20%
Johnson 10 . 29% Gill 6 17%
Weatherwax 9 26% . Talman 1 1/ 31%
Rucker - 12 34% Stivac 13 “37%
Krivicich 14 40% Norton - 4 s 1%
Hamm 21 60% Huang 8 23%
Moore 25 71% Hessler 30 86%
Esposito 11 3% Bankes 5 14%
Piazza 6 17% Feinstein 6 17%
Garaglola 9 26% f

Grading Key Class Totals

A = 90-100 1B

» B = 80-89 1C

C = 70-79 1D

D = 60-69 - 18 F's

F = 0-59 \
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Feedback

- LN
X

Compare your completed written critiqué of the Case Study with the Model
Critique given below .Your response need not exactly duplicate the model
response, however, you should have covered the same major points

P - .

—

—=

MODEL CRITIQUE

This teach@r "had reservations” about how wel
she performed as a teacher and decided to take
active steps to improve.by evaluating her instruc-
tional effectiveness This openness to the need for
improvement 1S, commendable However, her
evaiuation plan had weaknesses in it which would
prevent her from getting the kinds of feedback
needed

She was on-the right track when she started by
getting 1deas from others, however, she didn't
really take it far enough A few informal discus-
stons with fellow teachers 1s just a beginning She
could have done some reading on the subject or
discussed It with supervisors and administratorsin
charge of such evaluatidns

Listing areas she felt needed improvement has

its limitattons Forone thing, we have noindication
as to how she-was identifying these areas "intui-
tion?. .. informal feedback over jhe past year?
a chance comment made by g fellow, teacher?
There’s no systematic basis fof what she's doing
Secondly, it 1s one thing to identify problem areas
through feedback -and 1hen to plan to gather
further feedback on those afeas “Itis quite different
to initially limit your search, to a small area The
whole point of evaluation 1s to legically and qbjec-
tively identify areas of strength and weakness By
Ilmmng her evajuation, this teacher could have
failed to uncover other problems which are more.
critical or which may even be causing the prob-
lems she did identify

, She should not have himited her feedback
sources to just students ang'the state supervisor
Local administrators and supervisors.are more
readily accessible They could probably observe
several randomly picked presentations and give
her amore accurate evaluation of her effectiveness
than a state supervisor who observes her over a
limited period of time—one class penod oneday's
classes in addition, she completely overlooksher-,
seif as a feedback source Her preliminary plans
* do not call for videotaping followed by self-
evaluatlon . ,

2
Her data gathering was t(o hmited One unittest,
one observation, and one class evaluation do not
yield enough data to draw any real concijusions
about overall effectiveness It could be that she

° was not up to par.during that iesson Remember,

this i1s the beginning of h&r second year, so the
students dorf't really know for sure that her tests
are unfair ag a ruie.

The data analysis 1s one of her weakest areas
She did not analyze data thoroughly and faHed to
notice key areas of weaknesses that should have
been further evaluated The things she noticed
were limited explanations not always clear, need
for more visual aids The need for visual data is not
even verified by the supervisor who says that she
did an “"excellent” job of using instructional mate-
rials that enhanced the lesson

Furthermaore, her feeling that the low test grades
were a result of her unclear presentation was un-
justified It's quite possible that It was a poor test
She should have noticed that-the supervisor indi-
cated that she did not state what the lesson objec-
tives were, why they were important to the stu-
dents, nor how, students might achieve them
Thére was also, apparently, no opportunity for stu-
dents to practice or apply the information pre-
sented The Students did not feel their assignments
or tests were related to the information presented
Their test scores were disastrously low

It 1s possible that the teacher 1s unsure of what
specific objectives students shouid achieve She
may need skill in writing student performance ob-
jectives She may just need to communicate the
objectives more clearly to the students The prob-
lems with objectives may be causing all the other
problems At this point, she doesn’t have enough
feedback to draw any real conclusions And she
didn’teven use the data she had to determine what
additional feedback 1s needed

Again, she was not at a point in her evaluation
program where she was ready to plan an improve-
ment program However, ignoring that 15sue, we
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still_have a weak overalli\mprovement plan. The readily available resources. The actions she took
plans that she mad(-; were superficial and imitedto  were good; they just wéren't enough. .-

. |
! T
.

-~ Ny - ¢

LEVEL OF PERFORMANCE: Your completed chitique should have covered the same major points as the
model response. If you missed some points or have questions about any additional points you made,
review the materialin the information sheet, Ev#uating Instructional Effectiveness, pp. 6-13, or check
wlith your res’omﬂge person if necessary.
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. - FINAL EXPERIENCE

. Terminal -:'
Objective

. 'coilectmg and analyzing infoméﬂon obtainodtomsoutmmh.as‘ - ‘
students, supervisors, feuow teachers, employers, and spif-appraisal .
procedures -

SR « developing a plan for mstructional improvement based ‘upon the re- N
< « sults of the analysis . .
‘ m. NOTE Due to the nature of thisexperlenco you will negd to have-access to "]
e an actual school sltuation over anextended period to time (e.g., fourto six

P ,’} " ~—< - - wwks) . .
As you comp!ete each oftheabcmacﬂvitbs doeumomm@ﬂn
writmg, on tape, through a log) for assssamont purposes.

"~

Arrange in advance\o have yout resourco poroon review your documoma-
tion. ot .

¢

Your total competency um be asaeased by your resource person, using the.
Teacher Performance Assessment Form, pp. 27~29. S

" Based upon the criteria specified In this assessment tnstrumum, your
resource person will determine whether you are competent in ovaluaung
your- ;nstruchonal effectiveness.

*
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*For a defimtion of actual scheo¥situation, see the inside back cover «
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TEACHER PERFORMANCE ASSESSMENT FORM
Evaluate Your Instructlonal Effectiveness (D-6) P e g
- c = NLme
Directions: Indicate the level of the teacher’s accomphshment by placing
ang in the appropriate box under the LEVEL OF PERFORMANCE heading. oae
/__Jf because of special circumstances, a peormance componem was not
applicable, or impossible to execute, place an X in the.N/A bbx Resource Person
LEVEL OF VEERFORMANCE i
. \ . - .
¥, A
. (J Y
3 . \4 $ o =
Planning & & L &
1! The following sources of information for evaluaﬂng in- N
structional effectiveness were included in the plan )
a. students . l—_—] D l—_—] l—_—]
b. fellow teachers D l—_—] l—_—]
c. administrators, supervisors _ l—_—] l—_—] l—_—] D'
d. self .. . = o l—_—] l—_—] l—_—] l—_—]{ e
e others (e g, parents, employers) D D l—_—] l—_—]
[ CO - :
2. ropriate evaluation methods or instruments were . .
selectedd for each of the following sources g )
a. students . l—_—] l—_—] D l—_—]
b fellow teachers l—_—] l—_—] l—_—] l—_—] -
¢ administrators, supervisors [:] l—_—] l—_—] l—_—]
rd ' 4 R
d. self - . N D l—_—] l—_—] l—_—]
e others (e g, parents, employers) '/l—_—] l—_—] l—_—] D
3. The plan indicated how the feedback would be analyze!d l—_—] l—_—] E] l—_—]
Admlnlstering the Plan / ”"" ‘
4, ;The need forf the evaluation and methods to be used were D
discussed cooperatively witheach of the involved parties l—_—] l—_—] l—_—]
L.A 1? - ;' R N
& Studentd’ intial needs, intergsts, and abilities were de-
termined so progress could be measured D l—_—] l—_—] l—_—]
6. One or more ‘of the following evaluation techniques was
+ used to evaluate student achievement
" a. open-class discussion D l—_—] l—_—] l—_—] .
. (TN
. b. open-ended written evaluations [I] l—_—] l—_—] l—_—] s
c. evaluation instrument(s) D l—_—] l—_—] l—_—]
21‘,/ v a
27
. ’
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7. One or more of the following evaluation techniques was

used to get feedback on teacher effectiveness-from
students.

a.

b

¢’

- S One or more of the following evaluation techmqﬁes was
used to get feedback from fellow teachers:

a
b

c

d..post-visitation conference between teacher and ob-

9. One or'more of the foMowing evaluation techniques was
used to get feedback florrsupervisorsor administrators
a. .

b.

c

é
informal discussion .

observation of their nonverbal reactions

checklist or other (data-gathering) nstrument

informal discussion

’/’

classroom \qutatnon(s)

classroom wisitation(s) with observer filling out
checklist or other evaluation instrument

Y

server

informal discussion .

.

classroom visitation(s) with observer taking notes

classroom visitation(s) with observer filing out a
checklist or other evaluation instrument

post-visitation conference betweefi teacher and ob-
server
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10 One or more of the following evaluation techh:ques was
used for self-evaluation purposes

a. viewing a vndeota?;g\unstructmg aclass
. - .
b. completing an ev#fuation instrument on self
c. evaluating own lesson plans following the lesson pre-
* sentations . .

0 OO 0Og

.

11 The evaluation techniques used e effective

12 Feedback was compiled and studied to determind
strengths and weaknesses

L OO A

N

Using Resuits to Improye Instruction R '

13. Appropriate-procedures were developed to capitalize on .
.strong points D D D D

14, Adequate preparations were made to overcome or
strengthen weak points D D D D

-

» LEVEL OF PERFORMANCE: All items must receive N/A, GOOD, or EXCELLENT responses If any item
receives a NONE, POOR, or FAIR response, the teacher and resource person should meet to determine
what additional activities the teacher needs to complete in order to reach competency in the weak -
area(s) . ' .
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-ABOUT USING THE CENTER S PBTE

a

MODULES

Organization . -
Each module 1s designed to help you gain competency

|h a particular skill area corisidered important to teach- -

ing success. A module is made up of a series of learning
dxperiehces, some providing background information,
some providing practice experiences. and others com-
bining these. two functions Completing these exper!-
ences shpuld enable you to achieve the terminal objec-
tiveth thefinal Iéarning experience Thefinalexperience
in each module always requires you to demonstrate the
skill in arractual school situationwhen you are an intern,
a student teacher, or an inservice teacher

Procedures ..
Modutes are designed to altow you to mdwnduahze your

teacher education program You need to take only thosg,~

modules covering skilis which you do not already pog«
sess Similarly,’you need not complete any learning ex-
perience within 3 module If yoy already have the skill
needed to confplete it Therefore, before taking any
module, you should carefully review (1) the Introduction,

{2} the Objectives listed on p 4, (3) the Overviews pre-
ceding each learning experience, and (4) the Final Ex-
perience After comparing your present needs and com-.
petencies with the information you have read in these
sections, you should be ready to make qne of the follow-
Ing decisions

e that you do not have the competencues"mdlcated
and should complete the.entire module,

e that you are competent in one or more bf the en-
abling objectives leading to the final learning ex-
perience, and thus can omit that (those) learning
experience(s)

e that you are already competent in this area. and
ready to complete the final learning experience in
order to "test out

e that the module 1s inappropriate to your needs at
this time

When you are ready to take the final learning expenence
and have access o an actual school situation make the
necessarLarrangements with your resource person If
you do not complete the final experience successfully.
meet with your resource person-and arrafige (1) to re-
peatthe experience, or (2) comgiete (or review) previous
sections of the module or other related activities
-suggested by yaur resource person before attempting to
repeat the final expenence

Options for recycling are also available In each of the
learning experiences preceding the final experiente

Any time you do not meet the minimum level of perfor-,

mance required to meet an objective, you and your re-
soliyce person may meet to select activities.to help you
reach competency This could involve (1) completing
parts of the module previously skipped: (2) repeating
activities, (3) reading supplementary resources or com-
pleting additional activities suggested by the resource
person, {4) designing your own learning experience, or
(5) completing some other activity suggested by you or
your resource person "

ERIC

Aruitoxt provided by Eic:

Terminology

Actual School Situation . refers to ‘asituation In
which you are actually workmg with, and responsible
for, secondary or post-secqondary vocattonafstudents in
a real schpol An intern, a student teacher, or an in-
service teacher would bgfunétioning in an actlal school
situation If you do not have access to an actuat school

- situation when you are taking the modute, ygu dan com-

piete the module up to the final learning experience You
would then do the finak learning expenence later, 1 e,
when you have acCess to an actual school situation
Alternate Activity or Feedback . refers to an item or
féedback. device which may substitute for required
items which, due to special circumstances, you are un-
able to complete

Occupational Specialty  refers to a specific area of \
preparation within a vocational service area (e g, the
segvice area Trade and Industrial Education includes
occupational speciaities such as automobile me-
chanics, welding, and electricity)

Optionai Activity' or Feedback refers to an item

_which is not required, but which 1$ designed to supple-

ment and enrich the required items In a learning experi-
ence .

Resource Person refers to the person in charge of
your educational program, the professor, instructor
administrator, supervisor. or cooperating/supervising/
classroom teacher who 1Is gwdmg you In taking this
module

Student refers to the person who 1s enrolled ahd
receiving instruction in a secondary or post-secondary
educational institution

Vocational Service Area refers to a’?na;or vocational
field agricultural education. business and office educa-’
tion. distributive educatiog, health occupations educa-
tion, home economics education, industrial arts edu-
cation technical equcation, or tradé and industrial edu-
cation .
You or the Teacher,

'refers to the person who Is tak-
ing the module '

Levels of Performance for Final Assessment

N/A The criterion was not met because 1t was not

_ applicable to the situation

None No attempt was made to meet the criterion,
although 1t was relevent

Pooyr k. The teacher is upablé‘to perform thus skill .or
has only very limited abifty to perform it

Fair The teacher 1s unable to perform this skill In an
acceptable manner. but has some ability to perfogm it
Good The teacher 1s able to perform this sknl(nnan
effective manner

Exeellent ©* Theteacherisable 10 performthis s5n| Ina
very effpctive manner

g
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RIC

PAFullToxt Provided by ERIC

E

Category E- instructionsl Menagement

Project Instructional Resource Needs

Manage Your Budgeting and Reporting Responaibilities
Arrange for Improvement of Your Vocational Facilities
Maintain a Filing System

. e . /
L/
[ [4 . ,
4 S
3 e )
‘ ' ‘\ T e N,
‘ ~
M .
Titles of The Center's . < .
. , o
Performance-Based Teacher Education Modules /
g ot a
. : ) . r
. A: Program Plenning, Developmént, snd Evaiuation E-5 Provide for Studegt Safety r—
A-1 for a-Communtty Survey E-6  Provide for the First Aid Needs of Students
A-2  Conduct 2 Commun rvey E-7  Asmst Students in Daveloping Self-Discipline
A-3  Report the Findings of a Community Survey ‘ E-8 Organuze the Vocationai Laboratory
A-4 Organize an Occupational Advisory Commiittee - a “E-9 Manage the Vocational Laboratory
A-5 Maintain gn Occupational Advisory Committee  » Category F:
ry F: Gaidence
:_—g Commugt .;\ogc;cag\lg?:’l:mnn:nas’:;nm F-1  Gather Student Data Us: g Formal Data-Collection Techniques
A-8 Develop a Courss of Study F-2  Gather Student Data Thgugh Personal Contacts ¢
A-F Develop Long-Range Program Plans ., F-3  Use Conferences to Heip Meet Student Needs 3
A<10  Conduct a Student Follow-Up Study F-4 Provide Information on Educational and Céreer Opportunities
A-11 Evaluate Your Vocational Program - F-5  Assist Students in Applying for Employment otllurther Education
Category B: instructional Planning Cstegory G. School-Community Reistions
B-1 Determine Needs and Interests of Students G-1 Develdp a School-Community Relations Plan for Your Vocational
<R Program . :
Deve og e
&g Dm‘lgg Emﬁn;t?;?ﬂ':me Objectives G-2 Give Presentations to Promote Your Vocational Programt
B-4 Deveiop a Lesson Plan - G-3 Deveiop Br res to Promote Your Vocational Program
B-5 Select Student Instructional Materiais G-4 Prepare Displays T Promote Your Vocational Program
B-6 Prepere Teacher-Made Instructional Matenais G-5 Prepare News Releases and Articles Concerning Your Vocational
Program
Cstegory C. instructional Execution G-6 Arrange for Television and Radio Predentations Concerning Your
w 1
C-1  Direct Field Trips ’ Vocational Program
C-2 Conduct Group Discussions Panei Discussions and G-7  Conduct an Open House
Symposiums , ‘ G-8 Work with Members of the Community
C-3 Employ Brainstorming Buzz Group and Question Box G-9 Work with State, and Local Educators
Techmuques . G-10 Obtaig Feedback about Your Yocatonal Program
C-4 Direct Students in instructing Other Students Category H. Student Yocational Organization -
C-5 Empioy Simulation Techniques : id ol Organizatio s v
C-8 Guxie Student Study H-1 Deveo gk;p :af:er::nal Phaosophy Conceming Student Vocational
C-7 Direct Student Laboratory Experience . rganizatio ,
C-8 Drmect Students in Applying Problem-Sotving Techniques H-2  Establish,a Student Vocationai Organization
C-9 Employ the Project Method H-3  Prepare Student Vocational Organization Members for
C-10 Introduce a Lesson . . Leadership Roles o " ‘
C-11 Summanze a Lesson " . H-4 m;:.; ?tudent Vocayt;on:':l s rgar;ﬁag?r;\mer’?t;rs in Developing
a inancing a a rqgr i
8—.};2; E:gz; &ﬂgm:{nﬁxﬁw&g:” . H-5 Supervise Activities of the Student Vocationai Organization
C~14 Provide Instruction for Slower and More Capabie Leamers H-8  Guide Participation in Student vocationai Organzation Contests
g15 g;osem an lllustrated Talk Category | Protessional Role and Development
18 monstrate a Manipulative Skill 1 U Prot . -
C-17 Demonstrate a Concept or Principle t-zo ’s(::z y%ﬁ??.ﬁn.ﬁg pmg:'.gn
8‘_:3 m’;“g;“:::’.rm“g:?‘mg Approsch -3 Develop an Active Personal Philosophy of Education
-4 hool
C-20 Use Subject Matter Experts to Present information :_5 gﬁﬁn‘:"sicn.?‘e %:gc%?r:gr;uo:?on .
C-21 Prepare Bulletin Boards and Exhibits . Pro Laboratory E ences fot Prospective Teache
c-2 Pr;:em Information with Modeis Real Objects and Fiannel :_g ar‘\"?r:e Stud?n??ea:mr; Expenenc;o poact: rs
ards = S t t T
C-23 Present Inf6rmation with Overhead and Opaque Materials  « 8 upervise Student Teachers
C-24 Present information with Filmstrips and Sixdes Categaryd. Coordination of Cdoperstive Education
C-25 Preesnt Information with Fiims / -1 Estabish Guidelines for Your Cooperative Vocational Program
C-26 Prssant Information with Audio Recordings J-2° Manage the Attendance Transters and Terminations of Co-0p
C-27 Present information with Televised and Videgtaped Materiais Students
C-28 Employ Programmed Instruction ) J-3  Ensoil Students in Your Co-Cb Program
C-28 Present Information with the Chalkboard and Fiip Chan ) J-4  Secure Training Stationa for Your Co-Op Prégram
Category D: instructionai Evelustion . J-5  Place Co-Op Students on the Job '
Estabirsh SHdeht Perf c <! | J-6  Deveiop the Traning Ability of On-the-Job Instructors
&12 Amsmsmdo °rg°d°° om\anc?( "tmg J-7  Coordingte On-the~Job instruction
D- & n Pert rmance‘ A"°:d ° J-8  Evaludte Co-Op Students On-the-~Job Pertormance
3 (zsess s udent Peﬂgrmanco s:‘ltl es J-8  Prepare for Students Related Instructon ‘
&5 Detormmt:ds?\:‘;ent Gr':'d:“ s J-10 Supervise an Empioyer-Empioyee Appreciation Event
. .
D—-€ Evaluate Your instructional Eftectveness - RELATED PUBLICATIONS

Student Guide to Using Performance-Based Teacher Education
Materials ’

Resource Person Guide to Using Perfgrmance-Based Teacher
Education Materals .

Guide to the Implementation of Performance-Based Teacher Education

7

For information regarding avallabliity and prices of these materials contact—

AAVIM

, American Association for Vocational Instructional Materials

120 Engineering Center e Athens, Georgia 30802 a (404) 542-2586
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