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FOREWORD

This module 1s one of a series of 100 performance-based
teacher cation (PBTE) learning packages focusing upon
specific ional competencies of vocational teachers The
competenc n which these modules are based were iden-
tified and verified through research as being important to suc-
cessful vocational teaching at both the secondary and post-
secondary levels of instruction. The modules are Suitable for
the preparation of teschers in all occupational areas

Each module provides learning experiences that integrate
thoog and application, each culminates with criterion refer-

assessment of the teacher’s performance of the spec-
ified competency. The materials are designed for use by indi-
vidual or groups of teachers in training working under the
direction and with the assistance of teacher educators acting as
resource persons. Resource persons shouid be skilied in the
teacher competency being developed and should be thor-
oughly oriented to PBTE concepts and procedures in using
these materials

The design of the materiais provides considerable flexibility for

lanning and conducting performance-based preservice and
nservice teacher preparation rqﬂ::ms to meet a wide vanety
of individual needs and interests matenials are intended for
use by unisersities and colleges, state departments of educa-
tion, post-secondary institutions, local education agencies, and
others responsible for the professional development of voca-
tiona! teachers. Further information about the use of the mod-
ules in teacher education gmams 1s contained in three re-
lated documents: Student to Using Performance-Based
Teacher Education Materials, Resource Person Guide to
Using Performance-Based Teacher Education Materials and
Guide ut:" implementation of Performance-Based Teacher

The PBTE curniculum packages are products of a sustained
research and development effort by The Center's Program for
Professional Development for Vocatiunal Education Many in-
dividuals, institutions. and agencies participated with The Cen-
ter and have made contributions to the systematic develup-
ment, testing. revision, and refinement of these very significant
training matenals. Over 40 teacher educators provided input in
development of initial versions of the modules, over 2,000
teachers and 300 resource persons in 20 universities, colleges,
and post-sacondary institutions used the materials and pro-
vided feedback tn The Center for revision and refinement

Special recognition for major individual roles in the direction,
development, coordination of testing. revision, and refinement
of these materials is extended to the foilowing program staff
James B Hamiiton, Program Director, Robert E Norton. As-

sociate Program Director, Glen E Fardug, Speciahist, Lois Har-
rington, Program Assistant; and Karen Quinn, Program Assis-
tant Recognition s alsc extended to Krnisty Ross, Tect nical
Assistant, Joan Jones, Tachnical Assistant, and Jean Wisen-
baugh, Artist for their contributions to the final refinement of
the materials Contrihutions made by former program staft to-
«~ard developmental versions of these materials are also ac-
knowledged Calvin J. Cotrell directed the vocational teacher
competency iesearch studies upon which these modules are
based and also directed the curricuium development effort
from 1971-1972. Curtis R. Finch provided leadersh:p for the
program from 1972-1974. .

Appreciation Is aiso extended to all those outsioe The Center
(consuftants, fieid site coordinators, teacher educators,
teachers, and others) who contributed so generously in vanous
phases of the total effort Early versions of the materials were
developed by The Center in cooperation with the vocational
teacher education faculties at Oregon State University and at
the University of Missouri-Columbia. Preliminary testing of the
materials was conducted at Oregon State University, Temple
University, and University of Missour-Columbia.

Following preliminary testing, major revision of ail materials
was performed by Center Staff with the assistance of numerous
consultants and visiting scholars from throughout the country.

Advanced testing of the materials was carried out with assis-
tance of the vocational teacher educators and students of Cen-
tral Washington State College, Colorado State University; Ferns
State College, Michigan; Florida State University, Holland Col-
lege, P.F".|., Canada; Oklahoma State University, Rutgers Uni-
versity; State University College at Buffaio; Temple University;
Unwversity of Arizona, University of Michigan-Flint; University of
Minnesota-Twin Cities; Univereity of Nebraska-Lincolrn, Univer-
sut¥ of Northern Colorado, University of Pittsburgh, University
of Tennessee, University of Vermont; and Utah State University.

The Center is grateful to the National Institute of Education for
sponsorship of this PBTE curriculum development effort from
1972 through its completion Appreciation is extended to the
Bureau of Occupational and Adult Education of the U.S Office
of Education for their sponsorship of training and advanced
testing of the matenials at 10 sites under provisions of EPDA
Part F, Section 553 Recognition of funding support of the
advanced testing effort is also extended to Ferris State College,
holiand Coliege. Te'mple University, and the University of
Michigan-Flint

Robert E Taylor
Director
The Center for Yocational Education

THE CENTER FOR VOCATIONAL EDUCATION
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The Center ror Vocational Education 8 mission s o
inciease the ability of diverse agencies, institutions, and
organizations to solve educational problems relating to
indwidual career planning and pregaration The Center
fuifilis its mission by

s Generating knowledge through research

« Developing educationat rrograms and products

o Evaluating individual program needs and outcomes

o Installing educational programs and products

« Operating information systems and services

o Conducting leadership development and training

programs
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The American Association for Vocational Instructionat
Materials (AAVIM) 18 an interstate organization of univar-
sities, colieges and divisions of vocational education de-
voted to the improvement of teaching through better 1n-
formation and teaching aids
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INTRODUCTION

Flip charts and chalkboards are complementary
visual "vehicles” that san add clarity and meaning
to the nstructional process They offer you, as the
vocational teacher, an opportunity to exercise your
creativity and imagination in providing students
with stimulating learning experiences

The chalkboard, found in nearly every ciass-
room, is probably the most commonly used and
abused visual aid in the modern dav classroom
The flip chart can be an effective substitute for, and
supplement to, the chalkboard In addition, there
are many reaching situations inwhich the flip chart

1s more practical and suitable than the chalkbeard

In order to be competent in using these two class-
room tools, you need to know th ir capabilities
and their imitations, and to be able to use each to
present informaticn clearly and effectively

This module 1s designed to help you become
aware of vartous ways in which the chalkboard and
flip chart can be used to present information or
illustrate your lessons It will give you skiil in using
these dev:ces and will help you to know how to
choose the device which is the most effective for
your objectives




ABOUT THIS MODULE

Objectives

Torminal Gbjective: in an actual school situation, pre-
sent informgtion with a ~halkboard and/or a flip chart.
Your performance will be assessed by your rescurce
person, using the Teacher Performance Assessment
Form, pp. 49~51 (Learning Experience I11).

Enabling Objectives:

1 After completing the requtred reading. demonstrate
knowledge of the ractors related to using the
chalkboard and fhp chart to present informatwon
{Learning Experience )

2 In a simuiated classroom or laboratory situation
presentinformation with both the chalkboard and fitp
chart (Learning Experience 1)

Prerequisites

To complete this module. you must have competency in
developing alesson plan fyou do not already have this
competency, meet with your resource person to deter-
mtne what method you will use to gain this skill One
option is to complete the information and practice ac-
tivities tn the following module

o Deveiop a Le<" »n Plan, Module B-4

Resources

A hist of the outside resources which supplement those
contained within the module follows Check with your
resource person (1, to determine the availabtity and the
location of these resnurces. (2) to locate additional ref-
erences in your occupationai speciaily and (C) to get
assistance in setting up activities with peers or observa-
tions of skilled teach.:s. if necessary Your resource
person may aiso be contacted if you have any difficulty
with directions, or 1n assessing your progress at any
time

Learning Experience |
Optional

The fiimstrips. Chalkboards, Parts | and i, in the
Filmstrip Series. /eaching with Visuai Materals,
McGraw-Hili Bcok Company, New York. New York,
1964
A locally-produced videotape of a teacher present-
ing information with a chalkboard and‘or fhp chart
which you can view fo/ the purpose of critiquing
that teacher's performance
Videotape equipment for view:ng a videotaped pre-
sentation
Reference Sylvtus, G Harold and Estell H Curry.
Teaching Successfully in Industrial Education Sec-
ond Editton Bloomington, IL  McKnight and
McKnight Publishing Company, 1967
Reference W:ttich, Walter A and Charies F Schul-
ler Instructional Technology Its wature and Use.
Fifth Edition New York, NY Harper & Row, Pub-
ishers, inc., 1973
Anopaque projector to use intransferringad,awing
to the chalkboard and’or flip chart

Learning Experience i

Required
A chalkboard and a flip chart with which to present
information in 3 fesson
2-5 peers to role-play students to whom you are
presenting 4 lesson, and to critique your perfor-
mance If peers are unavailable, you may present
your lesson to your resource person

Optionat
A resource person tc review the adequacy of your
iesson plan
Videotape equipment for taping. viewing, and self-
evaluating your presentation

Learning Experience i
Required

An acwal school situation in which you can present
information with a chalkbourd and or a flip chart

A resource person tc assess your comnspetency in
presenting informatior with a chalkboard and or a
fup chart

This module covers porforinance elarn.ent numtiers 137 138 from Calvin
J woueiietal Model Cutricuta for Vocatonal and Technical Education
Report No V (Columbus OH The Cencer tor Vocational Education, The
Ohio State University) The 304 eiements in this document form the
research base for atl The Center s PBTE modute development

Fot intormation about the general organization of eaCch module generat
procedurcs for therr use and terminology wr h s Common tn all 100
moduies see Ab t U.ng The Centers PB(r Jodules on the inside
back cover
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l.earning Experience |

OVERVIEW

After completing the required reading, demonstrate knowledge of the
factors related to using the chalkboard and flip chart to present informa-
tion.

Activity You will be reading the information sheet, Presenting Information with the
‘ ’ Chalkboard and Flip Chart, pp. 7-11.

Enabling
Objoc?ivo

f %m;' ' You may wish to view the filmstrips, “Chalkboards, Parts | and II."
»
/ Onti You may wish to view a locally-produced videotape of a teacher presenting
A%tl?r?" information with a chalkboard and/or flip chart, and to critique that
\ ty teacher's performance.
~
/ You may wish to read the suppleinentary references, Sylvius and Curry,
Optional Teaching Successtully in Industrial Education, pp. 180-185; and Wittich

and Schuller, Industria! Technology: its Nature and Use, pp. 207-217.

Activity
\\I

You will be demonstrating knowledge of the factors related tc using the
Activity chalkboard an flip chart to praser* information by completing the Self-
Check, pp. 12- ‘4.




Feedback 1  You will be evaluating your competency by comparing your completed
Self-Check with the Model Answers, pp. 15-16.

P N

l \ You may wish to make one or more templates of cardboard, plastic,
Optional masonite, plywood, and/or composition board for use in drawing fre-
Activity quently used illustrations.

L T 4
LN

' Optional You may wish to practice using the opague projector for transferring an
\ Activity image to a chalkboard or flip chart.

v




Activity

Fo- information describing the types »f chalkboards and fiip charts ava'i-

able , and techniques for their etfective use read the following information

sheet

PRESENTING INFORMATION

WITH THE CHALKBOARD AND FLIP CHART

The chalkboard and fup ~hart are two basic tools
of instruction that, properly used, can contribute
greatly to instructional effectiveness Although
anyone with a reasonable amount of study and
practice can become an effective user of both de
vices, some teachers fail to optimize their use by
assuming that no special skill or knowledge s
needed. As Edgar Dale notes, “Chalkboard tech-
nique needs to be learned and practiced. Nobody
is born with it.” The same is true for flip charts, in
that many of the techniques for using both devices
are similar

Instructional applications of tha chalkboard and
flip chart are nearly endiess. They can be used in
the classroom, laboratory, shop, on field trips, and
in nearly any other instructional <etting They can

ﬁ&m& ae;'sﬁ‘@‘:‘l

- r S _s SR

e e e = —ﬂ N

R S R .
Liu - S

R VR VI e ‘l Feoe A A -
< 3 .,

_ ,.
T @\ a .,
e » ﬁ“(‘l_,’j Mg_’;

A LT

oy e LU
- ML

' b

The Chalkboard

be used to introduce a lesson, present new mate-
nals, and to summarnze or emphasize key points
Both devic2s are suitable for use with indwiduals
and with small groups, and for use by both the
teacher and students. Although the chalkboard
and flip chart are generally best used in combina-
tion with other instructional techniques and de-
vicesappropriate to the particularlesson, thev may
also be used alcne

Their suitability for a wide vartety of specific uses
includes

s presenting facts, principles, and concepts

o illustrating concepts, ideas, and processes by
means of diagrams, drawings, charts, graphs.
sketches, maps, and cartoons

e emphasizing key factors by outhning, under-
lining, or otherwise highlighting impcrtant
words

e presenting assignments, announcements,
definitions, and problems to be solved

o listing key words, rules. steps, procedures. or
policies to be followed

The versatiity of these two media 1s hmited
only by the tmagination, creativity, and knowledge
of the user The remainder of this information
sheet deals with t+ ~ypes of chalkboards and flip
charts available -pecific techniques for therr ef-
fective use, anc the advantages and disadvantages
of each, respectively

The chalkboard 1s probably the oidest and most
commonly used classroom instructional aid Long
known as the “"blackboard ' because it was made
of black slate, today's improved chalkboards are
an integral part of any well-designed modern
classroom There are several ways to mount
chalkboards, the most common betng the station-
ary wall mounting This type of mounting is most
suitable where adr qjuate wail space is available in
the front and/or on the side of the classroom

Where wall spaceis limited, the sliding or folding
chalkboard may be used The slidingchalkboard is
constructed hke a double window with two or
three chalkboards on one wall While one
chaikboard is being used the other(s) slide up or
to one side out of the way A folding chalkboard
usually consists of three or four boards (earh
about three feet square) which are hinged on one
side and fastened to the wall With this type of
mounting, both sides of the chalkboard can be

¢y




used, but the teacher must hold the board sucurely
with one hand whiie writing with the other

Another fairly common type of chalkboard is the
portable type which is mounted on a frame and
supported by legs to keep it from tipping over. This
type of board commonly is hung on two pivots
which allow it to be flipped over so both sides can
be used. The main advantage of this style of
chalikboard is its portability which ailows it to be
moved to any part of the classroom, shop, or 1abo-
ratory as desired.

Chalkboar.ds are available in a varnety of cclors
including green, yellow, white, tan, black, and
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brown. The light-colored chalkboards are recom-
mended because they provide better contrast and
less eyestrain due to reduced glare

The only matenals required in addition to the
chalkboard are chalk and an eraser. White chalk is
sufficient for most situations, but diagrams and
other illustrations can often be considerably en-
hanced by using an assortment of colors. For ex-
ample, in diagramming the systems of an automo-
tive angine, you might show the electrical system
in blue, the fusl system in red, etc. To facilitste the
production of commonly used diagrams or svm-
bols, you may also wish to make or purchase
templates, patterns, or stencils.
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Complicated drawings such as this one can be simplified through the use of

different colors for different parts.

Techniques for Use

Effective use of the chalkboard requtres the
knowledge and practice of several important tech-
niques.

Keep the chalkboard clean.—Erasers, chalk-
board, and chalk tray should be cleaned reg-
ularly. Erase all unrelated materials, and avoid
tying up board space with announcements and
other information that must be postea for several
days. Keeping the board clean improves contrast
and appearance, and eliminates needless distrac-
tions.

Use chalk with good contrast.— The best color
of chalk to use will depend upon the color of the
chalkboard used. However, colors that provide
sharp contrast and aid easy viewing from ail areas
ofthe classroom are best. An assortment of colors
should be available for use to increase contrast
and provide variety when underlining key words

and highl'ighting or differentiating parts of dia-
grams or sketches. Related to the contrast concern
is the need to check the direction and type of
classroom lighting so as to avoid sunlight or arti-
ficial light glare.

Make letters and drawings large enough.—All
symbols should be made large enough so as to be
easily seen by the entire class. This is important in
order to avoid unnecessary eyestrain and to main-
tain the attention of students. Letters should be
between 12 and 3 inches high. It is much better to
develop a standard lettering technique than to
write in script. If a large volume of material must be
presented, it is usually more effective t¢ use hand-
outs,

Avold talking to the chalkboard.——Many teach-
ers make the mistake of almost ignoring the
class while writing on the chalkboarc You should

)




turn frequentiy toward the class o maintam es
contact with the students In addiion you shiontd
verbalize what you have written on the hoard to
heln students who are taking netes and to provide
both sight and hearing stimulation for learning

Avoid blocking the view of students — T+ tn
avoid standing front of materials or tre
chalkboard or otherwtse obscuring 1t from view
Stand to one side as much as possible and use a
pointer to direct attention to particular items

k4]

Plan in advance for effective arrangement of
maternal.—Use chalkboard space efficiently A iit-
tle planning can help one avoid the disorganized
ana cluttered appearance that can result from gi-. -
ing unnecessary details or using poor sequerncing
An outline form heips studerts take more or
ganized notes and helps to emphasize the most
important wornis and concepts

Prepare lengthy messages and complex draw-
ings in advance.—70 save class time ana to avoud
fosing the attention of the class piace detailed or
complex drawings on the board n advance
whenever possible One very effective technique
for dealing with a complex drawing s to construct
a major portion ot the d-awing on the board in
advance of the class period Then duning the
course of presenting th: lesson to the Zlass you
can fillin the detaiis and sections requirir g special
attention Another technique that can be used 'c
make elaborate drawings and at the same tme
excite student intere3t 15 10 gradudily construct
the drawing n advance of class over a penod of
several days \' iter procedures which require
considerable fime tn write neatiy on the bodre
should also be placed on the board in advance
Use patterns. templates rulers etc. 1o assist in
making sharp and ac:urate drawings |f your area
1S one In which drawings are trequently u<ed you
may find that a chalkboard drafting machine s
extremelyvaluable Thisisadevice that altaches to
the chalktoard whict makes it posstble for you to
draw straight ines aigles and tc measuie dc u-
rately To ensure tha* your drawings and writing
are accurate and neat do not work with a tiny
piece of chalk To craw espectily shatp hines
break a piece of chalk ¢'eanty - wo and then ue
thesharpedgesotthe chain Cr .ormatenalnet?
immediate use with sheets ot ) anes AW
shades or a clown curtan

Specialized Appilications

Besides the basic fractices thurs a4 nagitts
of specialized technijues tor USING ¢ Nakl0 L0

There may be times whrn spec,al henelt may e
gained from makng a compiex drawmgan front
students lf so vou coulid use alead percdtodr yw
an outhne o addvarce that yoag o e
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ot that the students cannot Yoo @ an then trace
wver the pencil cutitme with (halk Junng tne ¢lass

oresentation

Images can be tr>nsferred frorm a boox or Cther
source using the opaque projectur ' The projector
can pe focused to the size oilustraton you wish
by mowving the projector closer to ot tarther away
‘rom, the chaikboard ¢« flip chart and refocusing

{itustraticns may also be transferred by the

pounce methoa  When severa! copies of tne
same 1nage will be needed develop or secure a
stencii or chalkboard pattern with © ~les punched
tc outhne the imeage desired Tape the pattern to
the chalkoard and pounce (tap lightly) over the
Fnlag witn a chalky eraser Then remmove tne pat
tery and connect the dots

Use the revelation tec inique as approprate o
uncover a series of steps or pracedures ore at a
time and tn the most Ingical sequence Meoter ai
prepared in advance s simply covered with paper
shades. or cloth as desired untit the class 1s ready
Point-by-point revelaticn w'' nelp focus the class
discussion on one point ar « time

Cartoons and stin.x figures may alse be drawn 0
occasion to emphasize a point add vanety to the
lesson or focus attertion on specific emotions
ard expressions Youmay wisnto draw them your-
seif ortransfer images using the opagque proge ~tor
or pounce method

Advantages of the Chalkboard

Avantages Hf the cnatkboartw ot e
Uy b ctenswely used inclyde
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o ity readily avaial
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o It reiatively easy arut ngen.entt, oo
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e The cost of maintenance and supplies is very
low, chalk being the only consumable item
needed

e |%is suitable for presenting and summarizing
key points

Disadvantages of the Chalkboard

Although far outweighed by its many important
advantages, the chalkboard has the following dis-
advantages

The Flip Chart

it cannotacce ..modate a large volume of ma-
terial (many times handouts are more effec-
tive}

It 1s difficult and time consuming to produce
intricate and complex drawings

It 1Is not adaptable to situations where a per-
manentrecord is needed and students cannot
take a copy with them unless they reproduce
their own notes

The chalk dust 1s an ‘rritant to some persons.

The flip chart Is another versatile and commonly
used instructional aid Also referred to as a “lec-
ture pad,” the flip chart i1s suitable for use in the
classroom, laboratory, and almost any other in-
structional setting because of its portability The
flip chart, or lecture pad, i1s normally mounted on
some type of wooden or metal easel which hoids
the paper at a conventent working height. Many
easels are adjustable as to height and most told
into a compact size for carrying

If desired, pads may also be mounted cnawall or
hung like a picture. Tne sheets of paper may be
bound in several ways clamping with two wooaen
strips along the top edge, using a map head (clip)
on a stand, binding with rings similar to those of a
large looseleaf notebook. cr stitching and gluing
like a book

The consumable pads can be purchased n a
variety of sizes and types The most common type
of fip chart materal 1s bound newsprint pur-
chased from paper supply houses The pads are
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generally white or off-white in color They are
available in different sizes (18" x 24", 28" x 36", 36"
x 45") and styies (plain, ruled, gridded), and varv in
the number of sheets per pad (50, 75) Some
suppliers also offer the pads in different thickness-
es standard weight, heavy weight, and extra heavy
weight

Flip charts may also be mar - for relatively small
cost If you have the time and inclination Some
teachers have made excelflent use of wallpaper
sample books, poster board, or plain wrapping
paper in mak:ng their owr, fhip charts

Besides the pad and easel, the only other mate-
rial needed with the flip cha.i 1s some type of
grease pencil or felt-t'p marking pen These are
available in a wide assortment of colors which can
be used effectively to add variety to drawings, em-
phasize key words, etc. As with the chalkboard, the
use of stencils, templates, and patterns can
simplify the production of commonly used dia- |
grams or symbols |
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Techniques for Use

Effective use of the flip chart requires the knowl-
edge and use of the following oasic pract.ces

Use marking pens and grease oenciis with good
contrast.—To maximze readability, felt-tip pens
and/or grease pencils that ofter 2anough cHntras
for easy reading should ba usea The f2it 10 pens
should be of the wide marking” type An assort-
ment of colors shotild be avaiiable for use in pre-
paring sketches and underlining key phrases and
words to add vai ety and int2rest to presentations
As with the chalkboard. the directior anc type of
classroom lighting should be checked to avoud
sunhight or artficial light glare

Make letters and drawings far~e enough.—As
with any other medium, to be effective, the sym
bols used mustbe large enough so as to be seen by
the entire ciass If considerable maternial 1s to be
presented, several sheets shou'd be used and
thought given to poss:bly using irandouts instead

Prepare lengthy messages and compl - draw-
ings in advance.— o conserve class time asv ‘h
the chalkboard, detailled or compiex draw. igs
should be glaced on the ‘lip chart in advance
Templates, a compass. :ler. and other drawing
aids should be used to produce accurate draw-
ings The nature of the flip chart makes it very easy
to corceal material prepared 1n advance unti
needed If drawings need to be made during the
lesson. a light pencil outline can be prepared In
advance and traced in felt-tip in front of the ciass

Avoid blocking the view of students.—As with
the chalkboard, i1t s easy to unirntentionally blcz
the view of some students Care should be rxer-
cised to stand to one side of the cnart and to use a
pencil or pointer to tocus attention on part:cu'a
items

Avoid talking to the flip chart.- -Words spoken
while the teacher is facing the chart andg away from
the class are hard for students to hear and under
stand You shouid practice turning frequently to-
ward the ciass when writing on the chart *> man-
tain eye contact with the students and to verbalize
what has been written

Use the revelation technique.—The flip cr
because of its muiti-sheet construction, lends it-
self handily to use of the step-by-step disclosure ot
sequential procedures or diagrams Matenial can
be prepared in advance and -evealed at the most
opportune moment in the discuss:on or presenta-
tion

Store f{requently used charts and dia
grams.—ather than repeatediy prepanng the
same message or chart, you shoutd store we'
prepared matenal to pe retrieved as neededd

Specialized Applications

In addition to the common techniques aiready
des ribeu, two specialized applications deserve
mention 7he opaque projector may be used with
the fhp chart in the same manner as with the
chalkboard to transier images from a book or
other suuices In addition, cartoons and stick
figures may be used on occasion to enhance pre-
sentations by rtocusing attention on specific
moods and emotions and emphas'zing a point

Acdvantages of the Flip Chart

The following advantages of the flip chart make
' a favonite instruw tional device for many teachers

e Because ot its ight weight and compact size,
1tis highly portable and can be taken to aimost
any location It can be reiocated within the
classroom or laboratory for use with smal!
groups It can be moved between classroom
ard laboratory (thus eliminating the need to
recopy material). ani it can be taken on field
trips, etc

e Its nature ana design make it relatively easv
and convenient to use

o Itis suitable for a wide variety of uses by stu-
dents and teacher drawings, charts. and
notes

e Sheets from the flip chart can be torn off an..
distributed for concurrent use by several indi-
viduals or small groups

o Matenal can easily be revealed step by step
one sheet at a time when the information Is
prepared n advance

e Sheets provide a semi-permanent record and
can be easily stored for future reference

e |niual purchase cost is relatively low 1n com-
parison to mary (nstructionat ards

Disadvantages of the Flip Chart

The following disadvantages of the fip ch.
should be considered when deciaing whether to
purchase one

e It cannot accommodate alarge volume of ma-
terial (many times handouts are more effective
when a sizable volume of information 15 to be
presented)

o Its difficult and time cors .ming ‘o produce
intricate and complex drawings (once pre-
pated, nowever. they can be sto, -d for future
us:

e Because of its imited size. matenal may not
be visible to large groups

e Thepads and sheetsare consumable and new
anes must be purchased
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To observe ademonstration that illustrates effective uses of the chalkboard
tn a variety of situations, you may view the filmstrips, "Chalkboards, Parts |
and I1." Note particularly the numerous ways in which the chalkboard may
b2 used and the specific techniques suggested for making its use effective

Your institution may have available videotapes showing examples of
teachers presenting information with the chalkboard and/or flip chart. If
S0, you may wish to view one or mors of these videotapes. You might also
choose to critique the performance: of ea~h teacher in presenting informa-
tion with the chalkboard and/or flip chart, Lsinn ¥ aria provided in this
module, or critique forms or checkhsts pro .r resource person

For further information on techmques for using the chalkboard effectively
you may read Sylvius and Curry, Teaching Successfully in Industrial Edu-
cation. pp 180-185; and Wittich and Schuller, Industrial Technology lIts
Neture and Use, pp 207-217

The folloviing items check your comprehension of the material in the

Activity information sheet Presenting Information with the Chalkboard and Flip
Chart, pp 7-11
SELF-CHECK
|. Essay:

Each cof the following five items requires a short essay-type response Please respond fuily, but briefly,

and make sure you respond to all parts of each item

1 Explain wny the chalkboard 1s such a widely used instructional aid

12




2. Exp'ain why many teachers make extensive use of the flip chart

3 Describe several specific uses for which the chalktoard and flip chart are both suitable

4. Name four types of chalkboards, and siate ar advantage of each type

5. State five techmigues for making effective use of the chalkboard of the fhp chart




Il. Case Situations:

Each cf the followirig seven items presents a situation in which you are to decide whether vou would use '
(1) the chalkboard, (2) the flip chart, or (3) both the chatkboard and flipchart Foreach item, indicate your
decision as tc which device you would use, and give the reason(s) for your decision

1. You want to present several drawings that sequentially iHustrate the major steps of a rather complex
assembly process

2 You want to transfer a compiicated drawing frecm a reference book so that all students can view the
same illustration at one time

3. You are going to divide the class into several smali discussion groups, and you want a member of
each group to record the major points discussed, so as to share them at a later time with the entire
class

4 You have a large volume of important information to share with the entire class including several '
tlustrations

5 You want to develop and present to the entire class several illustrations to help clarify certain
concepts, and would hke to be able to store them for future use

6 You have several templates of some commonly used diag,cms and wish to use them in presenting
informatien to a class

7 You are taking a class on a field trip and want to take along one of the aids to use in iflustrating and
summarizing some key points



E
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Compare your wntten responses on the Seif-Check with the Model Anr-

Feedback

swers given below Your responses need not exactly duplicate the model

responses. however you should have covered the same major points

ODEIl. ANSWERS

I. Essay:

1.

4.

Q

The chalkboard 15 a widely used instructional
aid for several reasons (1) its ready avalability
in nearly all classrooms, (2} itsease of use. (3) 1ts
low cost of maintenance and supplies, (4) its
suitability for a wide variety ot uses, and (5) its
excellence for presenting and summanzing key
points.

Many teachers make extensive use of the flip
chart because of 1ts portability and suitabnity to
a wide array of situations lts ight weight and
compact size make it easy e transport *o al-
most any location, and i1ts nature and design
make it relatively easy and convenient to use for
many purposes Material placed on a flin chart
can easlly be revealed at the most opportune
moment and can be easily stored for future
reference

The chalkboard and flip chart are both suitabie
for (1) presenting facts. principles, and con-
cepts, (2) illustrating concepts. 1deas. and pro-
cesses by means ot drawings, charts. and
sketches. (3) empha$izing major points or
words by underiining or otherwise highlighting
important items, (4) making assignments and
announcements, and (5) listing rules. steps. ot
procedures to be followed They can be used in
presenting new information, reviewng key
points, summar:zing a discussien, and in manv
other situations

The four types of chalkboards and an adva: -
tage of each are as follows
o Stationary chalkboard—it 15 easy to use
and always available
s Portable chalkboard—it can be moved to
any partof the roomorfromroomtoroom
e Folding chalkboard——it ~an be used where
space for a stationarv ~halkboard s in-
adequate
¢ Siding chalkboard—1t can be used where
space for a stationary chalkboard I1s In
adequate It also lenas itself to the use of
the revelation technique

RIC

Aruitoxt provided by Eic:

~

)

15

Techniques for effective use of tihe chalkboard
irnclude the follow.ng

e Keep the ~halkboard cleanto improve con-
trast and appearance

e Use chalk that provides good contrast

e Make letters and drawings of adequate
size

e Avoid loss of eye contact with the class

e Avoid biochking the view of students

e Plan tor the most effective arrangement of
material

e Prepare lengthy messages and complex
drawings 1n advance

e Use specialized appiications such as trac-
ing a lead pencil outhine transferring im-
ages with the opaque projector or the
pounce method, and use the revelation
technique, where appropriate

Techniques for making eftective use of the flip
chart include the following
e Use marking instruments that provide
=<harp contrast
« Make letters and drawings of adeguate
size
¢ Prepare compicx drawings and material in
advance
Aveid loss of eye contact with the class
Avoid blocking the view of students
Use the revelation technique
Store frequently useo charts and a1agi+ms
for tuture use

e Usespecialized applications such as trans-
ferring images with the opaque projector
and use cartoons and stick figures as ap-
propriate




iI. Case Situations:

ing Later, the major points discussed could be ‘

1 The bes. choice in this situation wouid be the
flip chart. Because several drawings are shared with the entire class by posting the
needed and sequential /llustration of acomplex sheets around the room
a§sembly process 1sdesired, several sheets of a In this situation, neither of the two aids is very
:::2 Z?gxiﬁg:Ig:j:s;edrg;;%zrg;?;?g)i'?:: satisfactory Instead, cons:derat:on should be
A i i given to duplicating the information by mimeo-
nother advantage of the flip chart sn this situa
Lo L graph or other means so that the material
tion is that the drawings, which wilt probably can be shared with all class members
require considerable time to produce. can be
easily stored for future use Here the clear preference between the two aids
2. In this situation, either aid could be used effec- Lsh;?tecgf bceh:ct,rggca‘isfu;:l:el:g on the fhp
tively. If a large-sized drawing was desired, the
chalkboard would be more suitable. However, if Either technique is suitable in this situation.
the drawing could be used repeatedly and re- However, if the revelation technique is tc be
quired considerable time to produce, the flip used so as to exhibit only one drawing ata time
chart would be preferable so that the drawing or toreveal them in sequence, the flip chart may
could be stored be preferable
3 The best instrucuonal aid in this situation is The flip chart is the clear choice because of its

clearly theflip ci artbecause sheets can be torn
off the pad and yiven to each g:oup for notetak-

portability

LEVEL OF PERFORMANCE: Ycur completed Selt-Check shcould have covered the same major pointsas

the model responses |f you missed some points or have guestions about any additional pc.nts you

made, review the material in the information sheet, Presenting Information with the Chalkboard and Flip
Chart, pp 7-11, or check with your resource person if necessary

You may wish to make one or more tempiates (patterns) of the iustrations
which you would use frequently in presenting information in your occupa-
tional speciaity These teinplates could then be used in drawing ilustra-
tions on the chalkboard or flip chart A vanety of free and Inexpensive
construction maternials, including cardboard. plastic. masonite. piywood
and composition board may be used

~

{l... '
Optional

\\l

You may wish to pract:ce using the opaque projector to transfer tilustra-
tions to the chalkboara or fhip chart Using itlustrations that would be
difficult to draw freehand or illustrations that are too smali to use for a
group presentation, projec* the illustration on the chalkboard or flip chart
using the opague projector Adjust the image to proper focus and desired
size Then trace the image on the chalkboard or flip chart (if you need
assistance in working with the opaque projector ¢ k with your resource
person)

&N

l Optionai

Activity

‘QO




Learning Experience |

OVERVIEW

Enabling In a simulated classroom or laboratory situation, present information with
both the chalkboard and flip chart.

NOTE: The next fifteen items involve presenting two separate lessons:
one using a chalkboard, and one using a flip chart. if you prefer, you may
present a single iesson which includes the use of both the chalkboard and
tiip chart to present information.

Activity You will be seiecting an objective in your occupational specialty that iends
itself to using a chalkboard 1o present information.

achieve that objective using the chalkboard to present information.

( Activity You will be selecting, modifying, or developing a lesson plan designec to

You may wish to have your resource person review the adequacy of your
plan.

Activity You wi'l be selecting, obtaining, or preparing the materials needed for your
presentation.
Activity You will be presenting the lesson to a group of peers, or to your resource
< ’ person.

15

17




ed ‘
{ Optional You may wish to record your presentation on videotape for self-evaluation

\so

purposes. :

“

Your competency in presenting information with the chalkboard will be
evaluatcd by your peers, or by your resource person, using the Lesson
Presentation Checklist, pp. 23-45.

You wiil be seiec’ing an objective in your occupaticnal specialty that lends )
itself to using a flip chart to present information.

Activity You will be selecting, rrodifying, or developing a lesson plan designed to ‘
ach.eve that objectivs using the flip chart to prcsent information.

You may wish to have your resource percon review the adequacy of your
plan.

You wili be selecting, obtaining, cr preparing the materials needed for your
presentation.

5

You will be presenting tne lesson to a group of peers, or to your resorce
person,

18 1! ‘
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Optional
Activity

{

You may wish to record you: presentation on videotape for ceif-evaluation
purposes

LT o

Your competency in presenting information with the flip chart will be
evaluated by your peers, or by your resource person, using the Lesson
Presentation Check!ist, pp. 23-45

If you videotaped your presentation(s), you may wish to evaluate your own
performance, using the Lesson Presentation Checklist, pp 23-4E£.

L o




Activity

*\J
l Activity ’

Optional

Feedback

‘ Achivity
‘ Activity

/’

/ Optional
\ Activity

T 4

NOTE: The following activities involve presenting two separate lessorns:
one using a chalkboard and one using a thp chart. If you prefer, you may
present a single lesson which includes thZ use of both the chalkboard and
fip chart to present information

Select a student performance objective in your occupational specialty
which could be achieved, at least partially, by presenting information using
the chalkboard. (In a real world situation, you start with an objective and
then select the most appropriate materials and/or teaching methods. In
this practice situation, however, you need to select an opjective that lends
itself to using a chalkboard to present information.)

Prepare a detailed lesson plan which includes an explanation of how the
chalkboard will be used to present information. Instead of developing a
lesson plar, you may select a lesson plan that you have developed previ-
ously, and adapt that plan o that it inciudes the use of the chalkboard to
present information.

You may wish to have your resource person review the adequacy of your
plan. He/she could use the Teacher Performance Assessment Form in
Module B-4, Develop a Lesson Plan, as a guide.

Based onyour lesson plan, select, obtain, or prepare the materials you will
need to make your presentation Also, arrange to have a chalkboard avail-
able when you make your presentation

In a simulated classroom situation, present your lesson toa group oftwo to
five peers. These peers will serve two functions (1) they will role-play the
students to whom youare presenting your lesson, and (2) they will evaluate
your performance |f peers are not available to you, you may present your
lesson to your resource person

If you wish to self-evaluate, youmay record your performance on videotape
SO you may view your own lesson presentation at a later time

20




Feedback
‘ Activity

A Y

Activity

Optional

Feedback

‘ Activity
‘ Activity ;

ERIC

Aruitoxt provided by Eic:

Multiple copies of the Lesson Presentation Checklist are provided in this
learning experience Give a copy to each peer. or to your resource person.
before making your presentation in order to ensure that each knows what
to look for 1n your lesson However, indicate that during the lesscn ali
attention is to be directed toward you. and that the checklists are to be
completed after tne lesson s ftnished

Select a student performance objective in your occupational speciaity
which could be achieved, at least partially, by presentinginformation using
the flip chart (In areal world situation, you start with an objective and then
select the most appropriate materials and‘or teaching methods In this
practice situation, however, you need to selectan objective that lends itself
to using a flip chart to present information )

Prepare a detailed lesson plan which includes an explanation of how t".
flip chart will be used to present information Instead of developing a
lesson pian you may select a lessun plan that you have developed previ
ously and adapt that plan so that it includes the use of the flip char* to
present information

You may wish !0 have your resource person review the adequacy of you
plan He she could use the Teacher Perf~rmance Assessment Form in
Module B-4 Develop a Lesson Picn, as a guide

Based on your lesson plan. select, obtain, or prepare the materials you will
need to make your presentation Also, arrange to have a flipchart avaiiabiv
when you make your presentation

In a simulated classroom situation, pre ..t your lesson to jroup of two to
five peers These peers will serve two functions (1) they will role-play the
students to whom you are presenting your iessoen. and (2) they will evaiuate
your performance If peers are not avaslable to you, you may present your
lesson to your résource person
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Optional

‘ﬁ'

«a.

Feedback

Optional

Feedback

If youwish to self-evaluate, you may record your performance on videotape
SO you may view your own lesson presentation at a later time

Multiple copies of the Lessor Presentation Checklist are provided in this
learning experience Give a copy to each peer, or to your resource person,
before making your presentaiion in order to ensure that each knows what
to look for in your lesson. However, indicate that during the lesson, all
attention 1s to be directed toward you, and that the checklists are *> be
completed after the lesson is finished

If you videotaped your lesson(s).you .ywishto self-evaluate using acopy
of the Lesson Presentation Checkiist

oo
.
e
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LESSON PRESENTATION CHECKLIST

Directions: Place an X in the NO, PARTIAL, or FULL box to indicate that ™'

each of the following pertormance components was not accomplished,

partiaily accomplished, or fully accomplished [f, because ot special cir-
cumstances, a performance component was not applicable. or impossibie

to execute, place an X in the N/A box Rossnrir Foewi o

LEVEL OF PERFORMANCE

é?
&

Y4
¢G
A‘O "

Chalkboard

i. Theuse of the chalkboard was suitable for the instructional purpose
(e g., it was not used to present information which needed to be
saved, etc)

[]

2 The teacher kept the chalkboard and chalk tray clean and free of
unrelated material

]

3. The material which was presented was written or drawn large
enough for all members of the class to see it

4 The teacher elirninated any glare from the chalkboard surface
5 The teacher did not try to present too large a volume of matenal

6 The teacher talked to the class rather than to the chalkboard

oo 0o o
Loy O o

7 The teacher did not block students view of the chalkboard

8 The teacher used the wnting surtace of the chalkboard efficiently
(e.g , material presented was well organized uncluttered. and well
sequenced)

[]
L]

9 If complex or lengthy materials were p.esented using the
chalkboard, the teacher wrote or drew these materials on the board
before class

10 If the teacher had material on the board which was not to be used
until later in the lesson the teacher kept the matenal covered prior
to using 1t

(]
]
0o odg o o coooodaao

11 The teacher used color where appropriate to enhance. sumphty, or
give contrast to, the material

0O

0O

L1
1 0

12 The teacher effectively used the chalkboard to do at least one of the
toilowing
a present facts, principles or concepts

b illustrate concepts ideas. or processes by means of diagrams
drawings, charts, graphs sketches, maps or cartoons

O 0O OO O O goood
L]
L]

¢ emphasize key factors by outhining underbming or highlightirig

2
23
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ERIC

Aruitoxt provided by Eic:

13

d present assigninents anncuncements detfinitions problems to
pe solved, etc

e hst key werds, rules, steps, procedures or policies
The teacher used the tollowing special applications (opticnal)
a drew apencil outline on the chalkboard m advance and traced it

in chalk during the lesson

b transferred an tmage to tne ¢halkboard using an opaque pro-
jector

¢ used the pour.ce method to prepare a chalkboard ilustration

d used the revelation technique to present information

Filp Chart

14

15

16

18

19

The use of the flip chart was =uitabie for the instructional purpcse
(e g the information presented needed to be passed around of
saved the information needed tu be presented step by step porta
ity was an important factor, etc i

THe matenal which was presented was writien or drawn large
enough for all members of the ciass to see it

The teacner ehminated any atare from the thp chart sutface

The teacher cid not try tu iesent 1o large a volu e of matenil
The teacher talked to the ¢« 7 ather than tothe thp chart

The teacher did not Block students view Of the thp chart

The teacher used - writhng sutfa « fthe fhip charteficently (e g

material presented as well organen uncluttered and wel se
quenced)

)
24 JaNY)

Y4

OO0 o g
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oot

]
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-

Yo

oo o g
oo O 4y
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Ya,

L]

OO

—

000 O OO0 .,
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21 If compiex or lengthy materials ~ere presented using the fiip chart.
the teacher wrote or drew these materials on the fliip chart before
class

22 If the teacher had rnaterial on th flip chart which was not to be
covered until {ater in the fesscn the teacher kept the matenal
covered prior 10 using it

23 The teacher effectively used the thp chart to do at least one of the
following
a present facts, princigies or concepts

b iliustrate concepts ideas. or processes by means of diagrams,
drawings. charts, graphs skeiches mans, or cart Hns

¢ emphasize key factors by out'ining

d present assignmenrts announcements definitions problems to
be solved etc

e hst key words rules, steps procedures, or pohcies

f present nformation step by step one sheet at a t.me

o oo o o o

g present irformat.. n to smalt groups

24 The teacher used the tollowins, special applications (optional)
a transferred an image to the fip chart using an opaque projector

N T 0 R I e O e O

b vused cartoons, stick figures oval heads atc, to focus attention
on specific Mo~y and emetions .

O O I O 0 O e B O

0 O
OO O oitlod oo o d o

N
[]
]

~ used the flip chatt to present .\ntormation during a fieid tnp

LEVEL OF PERFORMANCE. All temsmustreceive FULL. or N Aresponses If any item receives aNO, or
PARTIAL response, the teacher and resource person should meet to determine what additional activities
the teacher needs tu complete n order to reach competency in the weak area(s)

O 25 }3*!
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LESSON PRESENTATION CHECKLIST

Directions: Place an X in the NO, PARTIAL, or FULL box to indicate that ™"

each of the following performance components was not accomplished,

partially accomplished, or fully accomphshed If, because of special cir-  Daw
cumstances, a performance component was not applicable, or impossible

to execute, place an X in the N/A box Resaurc e Prrson

LEVEL OF PERFORMANCE

4

Chalkboard & & d

1. Theuse of the chalkboard was su'table for the instructionai purpose
{e g . 1t was not used to present information which needed to be
saved, etc)

2 The teacher kept the chalkboard and chalk tray ciean and free of
unrelated material

3 The matenial which was presented was written cr drawn large
enough for ali members of the class to see it

4. The teacher ehminated any glare from the chalkboard surface

5 The teacher did not try to present too large a volume of matenal
6. The teacher talked to the class rather than to the chalkboard

7. The teacher did not biock students’ view of the chalkboard

8. The teacher used the writing surface of the chalkboard efficiently

(e.g., matenal presented was weli organized, unciuttered, and well
sequenced)

O OOodo O o
O dodod O O

9 If complex cr lengthy materials were presented using the
chalkboard. the teacher wrote or drew these materials on the board
before class

L]
[

10 If the teacher had matena! on the board which was not to be used
until fater in the lesson the teacher kept the material covered prior
to using it

11 The tea~her used coior where appropriate to enhance simplify, or
give contrast to. the matenal

12 The teacher effectively used the chalkboard to do at least one of the
following
a present facts. principles. or concepts

b ilustrate concepts, ideas. or processes by means of diagrams,
drawings, charts, graphs, sketches, maps or cartoons

[
L]

0o O g O gogdo g g
0O O OO
o OO OO

L T Iy O O I O s O

emphasize key factors by outhning underhining, or highlighting

27 ‘)C)
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d present assignments, announcements, definitions, problems to
be solved, etc

e hist key words, rules, steps, procedures, or policies

13. The teacher used the following special applications (optional)
a. drew a pencil outline on the chalkboard 1n advance and traced it
in chaik during the lesson

b transferred an image to the chalkboard using an opaque pro-
Jector . .

¢ used the pounce method to prepare a chalkboard illustration

d used the revelation technique to present information

Flip Chart

14 The use of the tlip chart was suitable for the instructional purpose
(e g.. the information presented needed to be passed around or
saved, the information needed to be presented step by step, porta-
bility was an important factor, etc)

15 The material which was presented was written or drawn large
enough for ail members of the class to see 1t

16 The teacher eliminated any glare from the flip chart surface

17 The teacher did not try to present too iarge a volume of material
18 The teacher talked tc the class rather than to the tiip chart

19 The teacher did not block students” view of the fiip chart

20 Theteacher used the writing surface of the flip chart efficiently (e g .

materiai presented as weli organized. unciuttered and well se-
quenced)

2
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21. If complex or lengthy m~terials were presented using the fhp chart.
the teacher wrote or drew these materials on the flig chart before
class ...

22 if the teacher had matenal on the flip chart which was not to be
covered until later In the 'esson, the teacher kept the matenal
covered prior to uaing It

23. The teacher effectively used the flip chart to do at least one of the
following
a present facts, principles, or concepts

b illustrate concepts, tdeas. or processes by means of diagrams.
drawings, charts, graphs. shetches, maps, or cartoons

¢ emphasize key factors by outlining

d present assignments. announcements, definitions, problems to
be solved, etc

e lst key wcrds, rules, steps procedures, or policies

f present information step by step. one sheet at a time

g. present information ' .mall groups

24 The teacher used the followi~ special applications (optional)
a transferred an image to the fhp chartusirgy an opaque projector

O 0 O00dd od o o O

b used cartoons. stick figures, oval heads. etc , to focus attention
on specific moods and emotions

OO0 O OOdo oo o o o
O 0O oood odg o o u
OO0 O o000 oo o g d

[
[

¢ used the flip chart to present information dunng a field irip

LEVEL JF PERFORMANGE: All items must receive FULL, or N Aresponses If any item receives aNO. of
PARTIAL response, the teacher and resource person should meet to determine what additional activit'es
the teacher needs to complete n order to reach competency in the weak area(s)
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LESSON PRESENTATION CHECKLI.T

Directions: Place an X in the NO, PARTIAL, or FULL box to indicate that ™"
each of the following performance components was not accompished, .
partially accomplished, or fully accomphished If, because of special Cir-  oat
cumstances, a performance component was not applicable, or impossible

to execute, place an X in the N/A Lox. Resource Person

LEVEL OF PERFORMANCE

Ya
~O
D
3,
'7'/;0 Y
A‘u ”

Chalkboard

1. The use of the chalkboard was suitable for the instructional purpose
(e.g., it was not used to present informaunon which needed to be
saved, etc) . .

2. The teacher kept the chalkboard and chalk tray clean and free of
unrelated material

3. The matenal which was presented was wrnitten or drawn large
enough for all members of the class to see it

The teacher eliminated any glare from the chalkboard surface .

The teacher did not try to present too large a volume of material

o o &

The teacher talked to the class rather than to the chalkboard
7. The teacner did not block students' view of the chalkktoard
8. The teacher used the writing surface of the chalkboard efficiently

(e.g.. material presented was well organized, uncluttered, and well
sequenced)

O ddddd O o
O Coddo 0 o

9. If complex or lengthy materials were presented using the
chalkboard, ihe teacher wrote or drew these materials on the board
before class .

[
[

10. If the teacher had material on the board which was not to h:e used
until later in the lesson, the teacher kept the maternal covered prior
to using it . .

11. The teacner used color where appropriate to enhance, simphfy, or
give contrast to, the material . .

12. The teacher effectively used the chalkboard to do at least one of the
following:
a present facts, principles, or concepts

b tllustrate concepts, ideas, or processes by means of diagrams,
drawings, charts, graphs, sketches, maps. or ca-toons

0o od 4o o godo ot
oo god o g goodog g d

o oo o
oo o o

c emphasize key factors by outlining, underlining, or highlighting
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Yo
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d present assignments. announcements, definttions. problems to
be solved, etc

e hst key words, rules, steps. procedures. or policies
i3 The teacner used the following special applications (optional)
a drew a pencil outline on the chaixboard in advance and traced it
in chalk during the lesson

transferred an image to the chalkboard using an cpaque pro-
lector .

used the pounce method to prepare a chalkboard illustration

NN
[ O]
NN
N
O O
.

Jugd g of
OO0 O odd

used the revelation technique to present information

Flip Chart

14 The use of the fiip chart was suitable for the instructional purpose
(e g, the information presented needed to be pcssed around or
saved, the information needed to be presented step by step, porta-
bility was an important factor. etc )

The material which wvas presented was wntten or drawn large
enough for all members of the class to see it

The teacher eiiminated any glare from the flip chart surfarce

The teacher did not try to present too large a volume of material
The teacher talked to the class rather than to the fhip chart

The teacher did not biock students view of the fup chart

The teacher used the writing surface of the flip chartefficiently (e g .

material presented as wel!l organized, uncluttered and well se-
quenced)

(1 OOodo O
LOugo o

L]

L g o
O OOodo O
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21. If complex orlengthy maternals were presented using the fiip ¢* art,
the teacher wrote or drew these matenals on the flip chart before
class .

22. If the teacher had mater:al on the fip chart which was not to be
covered untt later in the lesson, the teacher kept the material
covered prior to using it

23. The teacher effectively used the flip chart to do at least one of the
following:

a. present facts, principles, or concepts

b. illustrate concepts, ideas, or processes by means of diagrams,
drawings, charts, graphs, sketches, maps, or cartoons

c. emphasize key factors by outlining

d. present assignments, announcements, definitions, probiems to
be solved, etc

e. list key words. ruies, steps, procedur 2s, or policies
f. present information step by step, one sheet at a time
g. present information to small groups

24. The teacher used the following special applications (optional)
a. transferred an image to the flip chart using an opague projector

b. used cartoons, stick figures, oval heads, etc ., to fccus attention
on specific moods and emotions

00 O oudo oo g g O
O 0O duuo oo o o g
A I U O T I R B R O

U0 O O0bodod oo o o d

L]
]

¢ used the fhp chart to present information duiing a field trip

LEVEL OF PERFORMANCE: Alliterns must receive FULL. or N/Aresponses If any item receives a NO. or
PARTIAL response, theteacher and resource person should meet to determine what additional act'vities
the teacher needs to complete in order to reach competency In the weak area(s)
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LESSON PRESENTATION CHECKLIST

Directions: Place an X in the NO, PARTIAL, or FULL box tc ‘ndicate that ™ -
each of the following performance components was not accompiished,
partially accomplished, or fully accomplished if, because of special cir-  Dae
cumstances, a performance component was notapplicable, or impossible

to execute, place an X in the N/A box. Resource Person

LEVEL OF PERFORMANCE

&
<2
Q

Ya
4'O
pl/ ”

Chalkboard

1. Theuse of the chalkboard was suitable for the instructional purpose
(e.g.. it was not used to present information which needed to be
saved, etc.) .

u

2. The teacher kept the chalkboard and chalk tray clean and free of
unrelated matenal .

3. The matenal which was presented was written or drawn large
enough for all members of the class to see it

The teacher ehminated any glare from the chalkboard surface
The teacher did not try to present too large a volume of materiai
The teacher talked tc the class rather than to the chalkboard

The teacher did not block students’ view of the chalkboard

® N o o s

. The teacher used the writing surface of the chalkboard efficiently
(e.g.. matenal presented was well organized, unciuttered, and well
sequ--nced)

L Ootco o o
L Oodado o

9. If complex or lengthy materials were presented using the
chalkboard, the teacher wrote or drew these materiais or: the board
before class

10. If the teacher had matertal on the board which was nct to be used
until later in the lesson, the teacher kept the rraterial covered pnor
to using 1t

11. The teacher used coior where appropniate to enhance, simphfy, or
give contrast to, the materiai

OO O
0O O
U d oo 0O 0o ogoaoogda

12. The teacher effectively used the chalkboard to do at least one of the
following
a. present facts, principles, or concepts

L O

LU
L0

b. illustrate concepts, ideas, or processes by means of diagrams
drawings, charts, graphs, sketches, maps, or cartoons

U 0O4d O OO0 ggoogo g o

¢ emphasize key factors by outhmng underiining. or hughiighting
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d present assignments announcements definitions probtems to
be soived. etc

e list key words rules, steps procedures o' policies
13 The teacher used the following special applications (optional)
a drew a pencitouthine on the chalkboard in advance and traced 1t
in chalk during the lesson

r transferred an image to the chatkboard using an opaque pfio-
jector

¢ used the pounce method o prepare d chalkboard ttustration

d used the revelation techmique to present information

Flip Chart

14 The use of the flip chart was suitable for the instructional purpose
{e g . the nformation presented needed to ve passed around or
saved, *he information needed to be presented step by step porta
bility was an impeortant factor etc )

15 The matenal which was presented was wnitten or drawn arge
enough for ali members of the ciass o see it

16 The teacher eliminated any giar from the thy chart surface

17 The teacher did not try to present toa iarge a volume of materia:
18 The teacher talked to the class ra.her than to the thip hart

19 The teacher did not block students view of the fip chart

20 Theteacher used the writing surface of the * \p chartefficiently {e g

materal presentea as wei! organized uncluitered and well se-
quenzed)
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21 lfcomplex or lengtry mateniais were presented using the fhp chart
the teacher wrote or drew these materiais on the flip chart pefore
class

[

If the teacher had matenal on the thp chart which was not to be
covered until iater :r the lesson the teacher kept the mateiial
covered prior to using it

]

The teacher effectively used the firp ¢hart to do at ieast one of the
following
a present facts, principtes or concepls

10
1O
10

]

b iustrate __ncepts ideas or processes by means of diagrams
drawings «harts graphs sketches, maps or cartoons

emphasize key factors by outhining

present assignments announcements Jefimtions problemsto
be solved etc

list key words, rules steps procedwes or pohic s

present information step by step one sheet at a ime

1oy g

oot U

g ptesent information to small yroups

24 The teacher used the following speciai apphcatons (optional)
a transferred an imageto the thp chart using an cpague projector

[
O O O0oggd g

O U

b used cartoans stick higures oval he - {s etc 1o focus atter tion
on specific moods and emotions

00 0 oaod g da o o

0]
3

used the fhp ch ! to present information during a field trp

LEVEL OF PERFORMANCE: All Hems mustreceive FULL or N Aresponses It any ‘tem receives aNO or
PARTIAL response, the teacher and resour e person should meet to determine whatadditionat activities
the teacher needs to complete 1n order tc reach competency ir the weak area. <
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LESSON PRESENTATION CHECKLIST

Directions: Place an X tn the NO. PARTIAL. or FULL box to indicate that
each of the following performance components was not accomplished,
partially accomplished, or fully accomplished if. because of special cir-
cumstances, a performance component was not aprlicable. or impossible

to execute, ptace an X in the N/'A box

Cate

Rerwon ree Peraan

Chalkboard

10

11

12

. The use of the chaikboard was suitable for the instructional purpose

(e.g.. it was not used to present information which needed to be
saved, etc)

The teacher kept the chalkboard and chalk tray clean and free of
unrelated material

The matenial which was presented was written or drawn jarge
enough for ali members ¢f the class to see it

The teacher eliminated any glare frorn the cnalkboard surface
The teacher did not try 1o present too large a vulume of matenal
The teacher talked to the class rather than to the chalkboard
The teacher did not block students view of the chalkboard

The teacher used the writing surface of ...e chalkboard efficientlv
(e g, matenal presented was well organized. uncluttered. and well
sequenced)

If complex or iengthy muaierials were presented using the
chalkboard. the teacher wrote or .rew tnese materials, on the board
before class

If the teacher had mater.al on the beoard which was nut to be usea
untl later in the Irsson, the teache  kept the maenal coveri.  prior
to using it

The teacher used color where appropriate to enhance, simphty or
give contrast to, the material

The teacher effectively usad te chalkboard to do at least one of the
following
a present facts, principles or concepts

b illustrate concepts, ideas. or processes by mv ans of diagrams,
drawings charts, graphs, sketches maps, or cartoons

¢ emphasize key factcrs by outhning, undethining, or ighiighting

LEVEL CF PERFORMANCE

&
>
Q

Y
4,0
Ry

0 O
O Ododog o o
oo o O

0O O Qubod
]

[]
]

[
]
oo gt O o odddg d

L]
[]

L3O

L] O
0O
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13

Fi¥
14

1b
17

18

20

d present assignments, announcements, defirition:  problems to
be solved, etc

e list key words, rules, steps, procec.ires, or policies
The teacher used the following special applications {optional)
a drew a pencii outline on the chalkboard 1n advance an traced it

in chalk during the lesson

b transterred an image to the chalkboard using an opague po-
jector

¢ used tre pounce method to prepare a chalkhoard iliustration

d used the revelition technique to present information

Chart

The use of the flip chart was suitable for the instructional purpose
{2 g. the information presented needed t¢ - passed around or
saved. the information nevded to pe p.esented step by sten, porta-
bility was an impcortant ‘actor, etc )

Th2 maternial which was presented was wntten or drawn large
encugh for all members of the class to see it

Tue teacher eliminatea any glare from the flip chart surface

The teccher did not try to present too large a volume of matenal
"he t2acher talked to the class -ather than to the fhip char?

The teacher did not block students view of the ihp chart

The teacher uscd the writing surface of the flip chart efficientlv (e q

material presentecd as well organized. uncluttered. and well se-
quenced)
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21 If complex or iengthy materiais were presented using .p chan
the teacher wrote or drew these materiais or the flip ¢ “t before
class

22. If the teacher had materiai on the fip chart which was not to be
covered unti iater in the lesson, the teacher kept the matenal
covered prt  ‘'c ..ing it

23. The teacher effectively used the flip chart to do at least one of the
following
a present facts, principles, or concepts

b. illustrate concepts, 1deas, or processes by means cf diagrams,
drawings, charts, graphs sketches. maps. or cartoons

‘¢ emphasize key factors by outfining

d present assignments, announcements, definitions, probiems to
be solved, etc

L0 Ot

C O gtigyd agd

e. list key words, ruies, steps. procedures, or »olicies

L]
L

f. present information step by step cne sheet a* 4 time

]

g pre.=nt - mation o small groups

24 The teacher used the follow'ng special applications (optional
a. transferred animage tc the flip chart using an opague projector

0 B O B O

[]

b used cartoons, s'ick figures. oval heads etc to focus attentior
on specific moods and emotions

OO 0O o0oo .d

0
i
]

¢ used the *hp chart to present information during a fe:d trip

LEVEL OF PERFORMANCE : All items mustrecewve FULL, orN Aresponses If any item receivas a NO 1
FARTIAL resoonse, the teacher and resource perscn should mee! to determine what additional activities
the teacher needs to compiete in order to reach comg: tency in the weak are.:s)
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LESSON PRESENTATION CHECKLIST

Directions: Place an X in the N ~, PARTIAL, or FULL box to indica'e that ™™

each of the foilowing performance components was not accomplished,

partially accomplished, or fully accomphshed If, because of special cir-  oae
cumstances, a performance component was not appiicable, or impossibie

to execute, piace an X n the N/A box Resource Person

LEVEL OF PERFORMANCE

&
QQI

Yq

4’0
&, y

Chalkboard

1. The use of the chalkboard was suitable for the structional purpose
{e.g., it was not used to present information which needed to be
saved. etc )

2 The teacher kept the chalkboard and chalk tray clean and free of
unrelated mater:al

(] O

JaUugo o d

3. The material which was presented was writien or drawn large
enough for all members nf the class to see it

4 The teacher eliminated any giare from fhe chalkboa:d surface

The teacher did not try to present too large « »slum2 of materiai

(6]

. The teacher talked tc the class rather than to the chalkboard

The teacher did not block students view cf the chalkboard

o ~N o

The teacner used the writing surface of *he chal<board efficientyy
(e g . matenal presented was we!l organ 7zu. unciuttered. ana we'l
sequenced)

O oo
O Ubogob o d
L O uood O 0

_

9 if complex or lengthy materais wete presented using the
chalkboard. the teacher wrote or drew these materiais on the board
before class

.
]
[

10 f the teacher had matenai on he board which was 1ot to be used
until later in the iesson the ‘cacher kept the mater:al covered pror
to using 1t

L]
[]

11 The teacher used coior where appropniate to enhance simoehty or
give contrast to, the material

HEN

O

R
HEN

12 The teacher effectively use the ¢~ atkbe Lrd to do atieast one of the

following
a present facts, principles or c« ncepts

b illustrate concepts. ideas, or processes by means of diagrams
drawings, charts, 9raphs. sketches, maps. or cartoons

O o oo
o o 0O O

¢ emphasize key factors by outhining underliming or highhighting
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d present assignments, announcements, definitions, probiems to
be sotved, etc

e hst key words, rules, steps. procedures, or policies .
13 The teacher used the following special applhcations {optional)
a. drew a pencil outiineon the chalkboard in advance and traced it
in chalk during the lesson .

b transterrea an image to the chalkboard using an opague pro-
jector . .

¢ used the pounce method to prepare a chalkboard illustration

000 O OO0 .,
000 O OO0

00 0o of
ol o gl

d used the revelation teciinique to present information

Flip Chart

14. The use of the fip chart was suitabie for the instructional purpose
(e.g ., the information presented needed to be passed around or
saved, the information needed to be presented step by step. porta-
biity was an importar.t factor, etc ) .

15. The material which was presented was wntten or drawn iarge
enough for all members of the class to see it

16 The teacher ehminated any glare from the flip chart surface
17 The teacher did not try to present too large a volume of matenal
18 The teacher talked to tr» class rather tr.an to the flip chart
Y The teacher did not block students’ view of the fl;p chart
.J Theteacher used the wniting surface ot the flip chart efficiently (e g ,

matenal presented as well orgamized, uncluttered, and well se-
quenced)

O oogdo d
O dodgo o
o gugno o
O Oodaod O
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21. If complex or lengthy materials were presented using the flip chart,
the teacher wrote or dre  these materials on the flip chart before
class ......... ... .

22. If the teacher had material on the fhp chart which was not to be
covered until later in the lesson, the teacher kept the material
covered prior to using 1t .

23. The teacher effectively used the flip cha:t to do at least one of the
following:
a. present facts, principles, or concepts

b. illustrate concepts, ideas, or processes by means of diagrams,
drawings, charts, graphs, sketches, maps, or cartcons

I U T O

¢. emphasize key factors by outlining

d. present assignments, announcements, definitions, problems to
be solved, etc

~ e. list key words, rules, steps, procedures, or palicies
f. present information step by step, one sheet at a time
g. oresent information to small groups .

24. The teacher used the following spec:al applications (optionatl)
a. transferred animage to the flip cliart using an opaque projector

b. used cartoons, stick figures, oval heads, etc., to focus attention
on specific moods and emotions

A0 O goutd o o o oo
S U A 0 B
Od o .od ada o o o

00 O O0ogo

c. used the flip chart to present information during a field trip

LEVEL OF PERFORMANCE: All items must receive FULL, or N/A responses If anyitem receivesaNO, or
PARTIAL response, the teacher and resource person should meet to determine what additicnal activities
the teacher needs to complete in order to reach competency in the weak area(s)
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Learning Experience lli

FINAL EXPERIENCE

Terminal In an actual school situation,” present information with a chalkboard
Objective and/or a flip chart.

As you plan your lessons, decide when the chalkboard and/or the flip chart

could be used effectively to aid in meeting the iesson objectives. Based on

these decisions, present information using the chalkboard and/or flip
Activity chart. This will include—- ‘

\ ’ e deciding if you wish to teach a single lesson which incorporates the
. use of botl: “‘echniques: or if you wish to teach two lessons, one using
the chalkboard and one using the.flip chart
o selecting, modifying, or developing'a lesson plan(s) which includes

the use of thesa techniques
e selecting, obtaining, or preparing the necessary ymaterials
e presenting the lesson(s) to the rlass

NOTE: Your resource person may want you to submit your written lesson
plan(s) to him/her for evaluation before your present your lesson(s). It may
be helpful for your resource person to use the TPAF from Module B-4,
Develop a Lesson Plan, to guide his/her evaluation.

Arrange in advance to have your resource person observe your lesson
presentation(s).

Your total competency will be assessed by your resource person, using the
Toacher Performance Assessment Form, pp. 49~51.

Based upon the criteria specified in this assessment instrument, your
resource person will determine whether you are competent in presenting
information with a chalkboard and/or a flip chart.

‘For a definttion of actual schooi situation  see the (nside back cover

B







TEACHER PERFORMANCE ASSESSMENT FORM

Present Information with the Chalkboard and Flip Chart (C-29)

Directions: Indicate the level of the teacher's accomplishment by placing

an X in the appropriate box under the LEVEL OF PERFORMAHCE heading  oae
_If, because of special circumstances, a performance component was not

applicable, or impossible to execute, place an X in the N/A box P

LEVEL OF PERFORMANCE

: Chilkboard

1. tTiggaxlxs:uc:‘f);r;g chalkboard was suitable for the instruc- D D D D [j D
2. fTrzg tgfaﬁr:(; Il::gé t:\eg:s:board and chalk tray clean and D D D D L__] D
> arge enouah for all memera ot e cass m seet 1 1 0 0O OO
4, Z:;ef;ce:che’r eliminated any glare from the chaikboard [:] D D D D D

5. The teacher did not try to present too large a vciume of
material

]
]
[
[
[]
[]

6. The teacher talked to the class rather than to ihe
chalkboard .

[]
[]
[
]
[
[

7. The teacher did not hlock students wview of the
chalkpboard

[]
[]
[]
(]
]
[

8. The teacher used the wiiting surface of the chaltkboard
efficiently

]
]
[
[]
L]
L]

9. If complex or lengthy materials were presented using the
chalkboard, the teacher wrote ordrew these matenals on
the board before class

L]
[]
]
]
L]
[

" 10 Ifthe teacher had material on the board which was 1ot to
be used unti! later in the iesson, the teacher kept the

material covered prior to using it L D I:j D [___] l:]
11. The teacher used color where appropnate to enhance D D D [:] E]

simplify. or give contrast to, the materia!

..}
4

]
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12 The teache: effectively used the chaikboard to do at least
one of the foliowing
a present facts. principles, or concepts
b iustrate concepts. ideas, or processes by means of
diagrams, drawings. charts, graphs. sketches, maps.
or cartoons
¢ emphasize key factcrs by outhning. underlining, or
highhghting
d present assignments, announcements, definitions
probiems to be solved. etc
e hst key words rules. steps, procedures or policies
13 The teacher used the following special applications (op-
tionat)
a drew a pencil gutiine on the chalkbnard in aavance
and traced 't in chalk during the lesson
b transferred an 1mage tu the chalkboard usirg an
opague projector
¢ used the pcunce method to prepdre a chatkboard
ilustration
d used the revelation technmique to presentinformation
Flip Chart
14 The use nf the flip chart was suitable for the inst: .ctional
purr.ose
15 The..o.enal «hich was presented was written or drawn
large enough ~Or all members ot the class to see i
16 Theteache . =nateo any glare rom the fhp chart sur-
face
17 The teacher did not !y ta present teo ldrge a volume of
ma aral
18 Theteachertalked to the Uiassrather than to the tip chart
19 The teacher did not binck student- view cf the flip charnt D
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21.

22.

24.
25.

27.

used slides which met the following criteria
a. content of the slides was simple

b. content was at students comprehension level

¢ content of the slides was of good gualty in terms of
color, clanty, contrast, etc

d. slides aided in meeting the objective(s) of the lesson

prepared students adequately for the slide presentaaon
(e.g.. raised key questions defined terms, stc )

. presented slides in a logicai sequence

presented the shdes at a logical point in the lesson

paced the shide presentation according to the needs of
the lesson and of the students

clearly emphasized and explained points being made
visually

used the on,/off switch to contro attention (.f appropri-
ate)

summarized (or had ¢lags members summarize) the shd-
presentauon

obtained student feedback on students understanding
of the slide presentation

obtained student feedback on students evaiuation of the
slide presentation
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ABOUT USING THE CENTER'’S PBTE

MODULES

Organization

Each module is designed to help you gain competericy
in a particular skill area considered important to teach-
Ing success A moduie 1s made up of a series of learning
experiences, some providing background information
s“me providing practice experiences, and others com-
bining these two functions Completing these exper!-
ences should enable you to achieve the terminal objec-
tive In the final learning experience The final experience
in each module always requires you to demonstrate the
skill in an actual school situation when you are an intern,
a student teacher, or an inservice teache’

Procedures

Modules are designed to allow you to individualize your
teacher education program You need to take only those
modules covering skills which you do not already pos-
sess. Similarly, you need not complete any learning ex-
perience within a module If you already have the skill
needed to complete it Therefore. before taking any
module, you should carefutly review (1) the Introduction,
{2) the Objectives listed on p 4, {3) the Overviews pre-
ceding each learning experience. and (4) the Final Ex-
perience After comparning your present needs and com-
petencies with the information you have read in these
sections, you should be ready to make one of the follow-
g decisions

e that you do not have the competencies indicated
and should complete the entire moduie

e thai you are competent in one or more of the en-
abling objectives leading to tne final learning ex-
perience, and thus can omit that {thuse) learrung
experience(s)

e that you are already competent in tris area and
ready {0 complete the final learning exocerience in
order to “"test out’

e that the module 1s inappropriate to your needs at
this time

When you are ready to take the final learn.rg experience
and have access to ar actual school situation. make the
necessary arrangem=2nts with your resource person |f
you do not complete the final experierce successfully
meet with your resource person and airvange (1) to re-
peat the experience, or (2) compiete (or review) previous
sections of the module or other rziated activities
suggested by your resourc. person before attempting to
repeat the final experience

Options for recycling are alsc available in each of the
learning experiences preceding the final experience
Any time you do not meet the minimum level of perfor-
mance required to meet an objective. you and your re-
source person may meet to select activities to help ycu
reach competency This couid invoive (1) compieting
parts of the module previcusly skipped. {2) repeating
activities, (3) reading suppiementary resources or com-
pleting add:tional activities suggested by the resource
person, (4} designing your own learning expenence or
(5) completing some other activity suggested by you or
your resource perscn

Q 5 "

ERIC

Aruitoxt provided by Eic:

Terminology

Actual School Situation .refers to a situation In
which you are actually working with, and responsible
for, secor Jary or post-secondary vocationa! students in
a real school An interr, a student teacher, or an In-
service teacherwould be functioning in an actual school
situation If you do nnt have access to an actual school
situation when ycu are taking the mouule, you can com-
plete the module upto the finallearning experience You
wouid then do the final learning experience later, 1€,
when you have access to an actual school situation

Aternate Activity or Feedback refers to an item or
feedback device which may suhstitute for required
items which, due to special circumstances, you are un-
able to complete

Gccupational Specialty refers to a specific area of
preparation within a vocational service area (e g, the
service area Trade and Industric! Education inciudes
occupational specialties such as automobile me-
chanics, welding, and electricity)

Optional Activity or Feedback refers to an item
which is not required, but which is designed to supple-
ment and enrich the required items in a learning experi-
ence

Resource Person refers to the person in charge of
your educational program, the professor, instructor,
admi strator, supervisor, or cooperating/supervising/
classroom teacher who 1s guiding you in taking this
module

Student refers to the person wh . 1s enrolled and
recewving instruction '~ a secondary or post-secondary
educational institution

Vocational Service Area refersto amajorvocational
field agricultural education, business and office edu -a-
tion. distributive education. heaith occupations educa-
tion. home economics education, industrial arts edu-
cation, technical education ortrade and industrial edu-
cation

You or the Teacher
Ing the module

refers to the perscn who 1s .ax-

Leveis of Performance for Final Assessment

N/A The criterion was not met because it was not
applicable to the situation

None No attempt was made to meet the criterion,
although it was relevent

Poor  The teacher i1s unable to perform this skill or
has only very limited ability to perform it

Fair The teacher 1s unable to perform this skill in an
acceptable manner. but has some ability to pe-form it
Good The teacher is able to perform this skili in an
effective manner

Excellent The teacher.s able to perform this skill ina
very effective manner
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Titles of The Center's

Performance-Based Teacher Education Modules

A-1  Prepae for a Commuraty Survey
A-2 Conduct a “ommunsty Survey
A-3  Report the Findings of a Community Survoy
A-4 Organize an Occupational Advisory Committee
A-5 Maintain an Occupational Advisory Committee
A-8 Develop Goais and Objectives
A-7 Conduct an Occupstional Analysis
A-8 Oevelop a Course of Study
A9 Develop Long-Range Progrem Plans
A-10 Conduct a Student Follow-LUp Study

41 Evauate Your Vucational Program
Category B: instructionsl Plx  ~3
B-1 Determine Needa anc ..ite'
B-2 Develop Student Perfor~
8-3 Develop a Unit of Instructon
8-4 Deveiop a Lesson Plan
B-5 Select Stuc~nt instructiunal Ma.urals
B-%  Prypare Teachet-Made instructional Matenals

Category C: Instructional Execution

C-1  Direct Field Tnps

-2  Conduct Group Discussions, Punei Discussions and
Symposiums

C-3 Employ Brainatorming. Buzz Group. and Que<tian Box
Techniques

C-4 Direct Students :n Instructing Other Students

C-5 Employ Simulation Tecnniques

C-8 Guide Student Study

C-7  Oirect Student Luboratory Experience

C-8 Direct Students in Applying Problem Sotving Tecninques

C-9 Employ the Project Method

C-10 Introduce a Lesson

C-11  Summarize a Lesson

C-12 Employ Oral Questioning Techniques

-13 Employ Re:ntorcement Tec hriques

C-14 Provide instruction for Siower anc vore Capable Learners

C-15 Presant an liiustrated Talk

C-16 Demonstrate a Mampulative Lkill

U~-17 Demorstrate a Concept or Principle

C-18 Indwidushze Instruction

C-19 Employ the Team Teaching Approach

C-20 Use Subect Mater Experts tc Present information

C-21 Prepars Bulletin Boards and Exhibits

C-22 Present Information with Modeis Real Objects and Flanne!
Boards

C-23 Prasent Information with Overhead and Opaque Materals

C-24 Present Informat:on with Filmstrips and Siides

C-25 Pregent Information with Fiims

C-26 Prez * Information with Audio Recording-

C-27 Prasent Information with Teievised and Vwweotaped Materiais

C-28 Employ Programmed instruction

C-28 Present Informa: ~n with the Chalkboard and Fhp Chan

Category D: instructionai Evaluation

D-1  Estabhish Student Performance Critéria

D-2 Aseses Student Performance Knowiedge

D-2 Assess Student Performance Attitides

D-4 Assass Student Perfcrmance Skills

N-5 Detu,mine Student Grades

D-8 F.aluate Your Instructional Eftectiveness

Categor 7 E: Instructions. Management

E-1  Project Instructiona! Hesource Needs

E-2 Manage Your Budgeting and Reporting Responsibinting
E-3  Arraige for Improvement ot Your Vocational Facilities
E-4  Maintan a Fiing System

i Students
18C*Ives

5  Prowide for Studant Safety

6§  Provide for the First Ad Neeos of Sludents
7 Assist Students 1n Developing Seit Disciphne
& Organize the Vocational Laboratory

9 Manage the Vocational Laboratory

Category F: Guidance

F-1  Gather Student Data Using Formal Data-Collect:on Techniques
F-2  Gather Student Data Through Personai Contacts

F-3  Use Conferences to Help Meet Student Needs

~-4 Provide Information on Educutional and Career Opportunities
F-5  Assist Studentsn Applying for Employment or Further Education

Category G: School-Community Relationa

G-1  Develop a School-Community Relations Plan for Your Vocational
Program

Give Presentations to Promote Your Vocational Program

“eve'op Brochures to Promote Your Vocational Program

~pare Displays to Promote Your Vocational Program

Prajsare News Releases and Articias Concerning Your Vocational
Program

Arrange for Television and Radio Presentat.ons Concerning Your
\'ocational " rogram

Cond'ict an Open House

Work with Members of the Community

Work with State and Locaj Educators

Obtain Feedback about Your Vocational Program

Cetegory H: Student Vocational Orgenization

H-1  Develop a Personal Philesophy Concerning Student Vocational
Organszations

H-2  Establish a Student Vocational Orga z&lion

H-3 Prepare Student Vocational Organization Members tor
Leadership Roles

M4  Assist Student Vocational Organization Members in Developing
and Financing a Yearly Program of Activities

H-5  Supervise Activities of the Student Vocational Organiz.tion

H-6  Guide Participation in Student Vocational Organization Contests

Cetegory |: Professionsl Role and Development

Keep Up-to-Date Protessionally

Serve Your Teaching Profession

Duveiop an Active Personal Philosophy ot Education
Serve the School #-d Community

Obtain a Suitsbie Teaching Position

Provide Laboratory Expeniences for Prospective Teachers
Pian the Student Teaching Exp srience

Supervise Student Teachers

Category J. Coordination of Cooparative Education

- Estabhsh Guidehnes for Your Cooperative Vocationai Program

Mansge the Attendance. Transters, and Terminatinns of Co-Op
Students

£ nroli Students in Your Co-Op Program

Secure Training Stations for You~ Co-Op Program

Piace Co-On Students on the Job

Develop the Training Abiity of On-the~job In.tructors

Coordinate On-the~Job Instruction

Evaluate Co-Op Students’ On-the~Job Performarce

Prepare for Students’ Re'ated instruction

Supervise an Employer-Employee Appreciation Event

RELATED PUBLICATIONS

Student Guide to Using Performance-Based Teacher Education
Materials

Resource Person Guids to Using Performance-Based Teacher
Education Materiais

Guide to the implementation of Performance-Bas ac Teac.ier Education
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For information regarding availablity and prices of the.e malerials co' ict—

AAVIM

American Association for Vocational Instructional Materi: I8

120 Enginesring Center ¢ Athens. Ge~rgia 30602 e (404) 542-25u6




