DOCUHEST RESUEE - . e

ED 189 079 . B . 08 . ,CE 0184 315
TITLE Professional Teacler Education Mcdule Series. Present
. . an Illustrated Talk, Module.C-1S o# Categcry

. : C--Instructional Exeowtion. - ‘
LNSTITUTION - Ohio State Univ., Columlus. National Center for

N Research in Vocational Educatior.
_SPONS—AGENCY :National Inst. of Equation (DHEN) , uashzngton,
D.C.
‘PUB DATE 17
NOTE 47p.; For related docusments see CE 011 532, CE 011

534, CE 014 295-355, CE 014 358 (student guide), dFB
014 588 (resource person's gulde), CE 014 ‘32-53
- and CE C14 589594 !
AVAILABLE FRCM American Association for Vocatlonal Instructional
‘ Materials (AAVIM), 120 Engineering Center, University
, of Georgia, Athens, Georgia 30602 ($2.40)

EDRS PRICE MF-$0.83 HC-3$2.06 Plus Postage.

DESCRIPTORS Classroor Techniques; Communication Skiils;

) Educational Strategies; *Illustrations; *Learning
Activities; Learning Experience; Learning Mcdules;
*Lecture; Performance Based Teacher Education; Post
Secondary Bducation; Secondary Education; Teacher

_ Education Curriculuas; Teaching Methcds; *Teaching

. Skills; *Teaching Techniques; Verbal Communication;

Visual, Aids; *Vocational Education

ABSTRACT

- Thzs fifteenth in a series cf tuenty-nlne learning
lodules.on instructional execution is designed, to glve seccndary and
postsecondary vocatioual teachers helfp in ldentlfYIDQ and using
technzques that will improve their akility to cosmunicate verbally
with studéents. The terminal objective for the module is to present an
illustrated talk in an actual schocl situation. Iﬂtrcductcry sections
relate the competency dealt with here tc cthers in the prcgram and
list both the enabling objectives for the four learning experiences
and the resources required. uaterizls in the learning exferiences
include. required reading, a selfrcheck quiz with model answers, a
case script to critique, a critique fors, a model critigque,
performance checklists, and the teacher performance assescssent fora
for use in-evaluation of  the terminal cbjective. (The modules on
ins{ructional execution sare part of a larger series of 100
' perférlance-based teacher education JEETE) self-contained learnlng
packages for use in preservice. or inservice training ¢f teachers in
all occupational areas. Each of the field-tested modules focuses on
the developlent 'of one or more specific p:ofe551onak competencies
_identified through research as important to vocational te€achers.
Materials are designed for uSe -by teachers, either on ar indiyidual
or qroup basis, working under# tl'e direction ¢f cne or more resource
perscns/instructors.) (BY)

#a*“#‘#tt##*t##tt#tt##‘t##ttttt#“#’#t.#‘ttt##t“t##t#tt#ttt‘*t#tt#tt#'

* Reprodqctlons supplied by EDRS are the best that can be made
* from the'original document.

#‘#‘###t####lﬁ{##*##‘*####*###‘###“#t#t#“tﬁ##########‘*t####t#‘##‘t#y

-




®

-
.

ED149079 @

.

, 'Present an

" Illustrated Talk * -

r'e

e

-

id 4

MODULE C-15 OF CATEGORY C—INSTRUCTIONAL EXECUTION

PROFESSIONAL TEACHER EDUCATION MODULE SERIES

.
-~
14 '
,
£ s
o

L
.
e

P -
. DEPABTMENT OF REALTH
a.tcouunoun WELFARE
E Ay

OF

P agNAscjﬂ'nTuTE,
EWhon

* -‘

tvis DOCUMENT HAs BEEN REPRO
DUCED EXACTLY AS RECEIWWED FROM
THE PERSON OR ORGANIZATION ORIGIN-
ATING IT POINTS OF VIEW OR OPMIONS

A STATED OO NOT NECESSARILY REPRE

* SENTOF FiCIAL NATIONAL INSTITUTE OF
EDUFATION POSITION QR POLICY

) PERMISSION T} REPRODLUCE THIS
/ MATERIAL HAS BEEN GRANTEL B¢

TO THE ED'JCAYI\)\JA‘L%PF\OlHuE',

INFORMATION CENTER (€10 ahis
THE ERIC SYSTEM (ONTRACTORS

*
-

>

FRIC " ’

Aruitoxt provided by Eic:
A .

. ]
o v

%

-

The Center for Vocational Education
The Ohio State University :

KE&PROGRAM STAFF:

]
James B Hamilton, Program Director

Robert E Norton, Associate Program Director
Glen E Fardig, Speczahst
Lots G Harrthgton, PTogram Assma(t

Karen M Quinn, Program Assistant

.

P
Copyright 1977 by The Center for Vocafional Education, The Ohio State Unwer-
sity, 1960 Kenny Road, Columbus, Ohuo 43210, _

Copynght 1s claimed until January 14 1982 Thareatter all portions of this work coversd by this copyright wifl
be in the public domain v .

This work was develaped under a contract with Department of Health Education ant! Wettare
National Institute of Education However the bpinions g#d other content do not necessarily
reflect the position or policy of the Agency and na official endorsement should be inferred

1977 .
ISBN: 0-914452-84-3 \

Published and distributed by t‘a American Association for
Vocational Instructidnal Materials (AAVIM), 120 Engineering

Center, University of Georgia, Athens, Georgia 30602, (404) :

542-2586. , , N



Aruitoxt provided by Eic:

ra

OREWORD |

N

This module 18 one of a series of 100 performance-based
teacher education (PBTE) learning packages focusing upon
specific professional competencies of vocational teachers The
com ncies upon which these moduies are based were iden-
ti and verified through research as being important to suc-
cessful vocational teaching at both {6 secondary and post-
secondary levels of instruction The modules are dyitable for
the preparation of teachers in all ogcupational areas

Each module provides learning éxperiences that integrate
theory and application, eact culminates with criterion refer-
enced. assessment of the teacher's performance of the spec-
ified competency The materialg are designed for use by indi-
vidual or groups of teachgrs m training working under the
direction and with the assistance of teacher educators acting as
resourCe_persons Resourte persons should be skilied in the
teacher compdtencL being developed and should be thor-
oughly orlented to PBTE concepts and procedures in using
these materials. .

The design of the materials provides constderable flexibility for
planning and conducting performance-based preservice and
inservice teacher preparation pro.ﬁ:ams td meet a wide vanety
of individual needs and interests The materials are intended for

use by universities and coileges, state departments of educa-

tion, post-secondary institutions, local education agencies, and
others responsible for the professional’deveiopment of voca-
tional teachers Further idormation apouf the use of the mod-
ules in teacher éducatvongro rams is contained in three re-
Jated documents. Student Guide to Using Performance-Based
Teacher Education Materiais, Resource Person Guide to
Using Performance-Based Teacher Education Materials and
Guide to Implemeniation of Performance-Based Teacher
Education. .

The PBTE curriculum packages are products of a sustained
research and development effort by The Center’s Program for
Professional Development for Vocational Educatlopr Many in-
dividuals, institutions, and agencies participated with The Cen-
ter and have made contributions to the systemgjic develop-
ment, testing, revision, and refinement of these m significant
training materials Over 40 teacher educators provided input in
development of initial versions of the modules, over 2,000
teachergand 300 tesource persons in 20 universities, colleges.
and post-secondaq institutions used the materials and pro-
vided feedback to The Center for revision and refinement

Special recognstion for major individual roles in the direction,
development, coordination of testing, revision, and refinement
of these materials i1s extended to the foliowing program staff
* James B Hamilton. Program Director, Robert E Norton, As-

«

sociate Program Director; Glen E. Fardig, Specialist, Lois Har-
rington, Program Assistant; and Karen Quinn, Program Assis-
tant. Recognition is alse extended to Ksty Ross, Technical
Assistant; Joan Jones, Technical Assistant, and Jéan Wisen- *
baugh, Artist for their contributions to the final refinement of
the mdterials. Contributions made by former program staff to-
ward developmental versions of these materials are also ac-
knowledged. Calvin J Cotreli directed the vocational teacher
cg&s!sncy research $tudies upon which these modules are
b and aiso directed the curriculum development effort
from 1971-1972, Curtis R Finch provided leadership for the
program from 1972-1974. [N

Appreciation 1s also extended to all those outside The Center
(consultants, field site coordinators, teacher educators,
teachers, and others) who contributed so generously invariou
phases of the total effort Early versions of the materjals were
developed by. The Center i cooperation with the vocational
teacher education faculties at Oregon State University and at
the University of Missouri-Columbia Preliminary testing of the
materigls was conducted at Oregon State University Temple
University, and University of Missouri-Columbia

Following preliminary testing, major revision of ali materials
was performed by Center Staff withthe assistance of numerous*
consultants and visiting scholars from throughout the country

Advanced testing of the matenals was cargied out with assis-
tance of the vocational teacher educators and students of Cen-
tral Washington State Coflege; Colorado State University, Ferris
State College, Michigan; Flonda State Univarsity, Holland Col-
lege, PE |, Canada, Oklahoma State Unwersity, Rutgers Uni-
versity, State Umversu‘l} College at Buffalo, Tempie University,
University of Azona, University of Michigan-Flint, University-of
Minnesota-Twirt Cities, University of Nebraska-Lincoin, Univer-
si% of Northern Colorado; University of Pittsburgh, University
of Tennesses, University of Vermont, and Utah State University -

The Center 1s gratefui to the National Institute of Education for
sponsorship of this PBTE curriculum development effort from
, 1972 through its completion: Appreciation IS extended to ‘the
Bureau of Occupational and Agult Education of the U S Office
of Education for their sponsorship of training and advanced
testing of the materials at 10 sites under provisions of EPDA
Part F, Section 553 Recognition of funding support of the
advanced testing effort is a/so extended to Ferris State College?

Hellanti Coliege, Temple University, and the WUniversity of
~Michigan-Flint : :
p * " Robert E Taylor
- DtrecYor ) »
The Center fcir Vocational Education

THE CENTER FOR VOCATIONAL EDUCATION
The Diie St Unwersry 1980 K amy Raed  Cotyminss Ohin 41210
-~ .
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The Centef for Vocational Education s mission 18 to
ingrease the ability of diverse agencies, institutions. and
organizations to solve educational problems relating to
individual career planning and preparation The Center

. fuifills its mission by Tl J

o Génerating knowledge through research

o Develoffing educational programs and products

o Evaluating individual program needs arid outcomes

o Instaliing educational programs and products

o Operating information systems and services

o Conducting Wmdership development and training

programs  ° . -
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AMERICAN ASSOCIATION '
FOR VOCATIONAL
INSTRUCTIONAL MATERIALS
Engineering Center
University of Georgia
Athens, Georgia 30602°

The American Association for Vocational Instructional
Materiels (AAVIM) is an interstate organization of univer-
sities, colleges and divisions of vocational education de-
voted b the improvement of teaching through better in-
formation and teaching aids
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If you have had the opportunity to histen to an
intéresting, stimulating talk, have you thought
about why it was interesting or how 1t was different
from a dry, boring presentation? If so, you have
probably noticed that an Iriteresting speaker
uses many well-chosen examples, anecdotes,
analpgies, and frames of reference to iliustrate
meaning. When verbal illustrations are not
adequate, visual aids such as drawings, charts,
and models can clarify a point A stimulating
speaker also uses subtie cues to Jetermine how
his/her audience is reacting, and adjusts the pre-
sentation accordingly

Vague generalities and poorly-chosen illustra-

" tions, and a lack of rapport between the speaker

'?nd the audience, characterize aboringtaik. Effec-
ive verbal communication, on the other hand. I1s
characterized by direct, forceful points and clear,

- well-chosen illustrations. Additionally, an effective

speaker has the abihity to sense and respond to
what the audience 1s feeling and thinking

"As a vocational teacher, yoy,will have daily op-
portunities to present informatjon to students by

talking to them In order to b€ a stimulating. In-.

teresting speaker, you' need to understand and
. \ .

. P AN
INTRODUCTION
. X Ed
»practcce efféctive verE);‘;I‘ comllnumcatuon. This . .
module 1s'designed to help you identify and use <

techniques that will improve your abllitx to com- ¢
municate verbally with gtudents. e, '

. vzié.g, i
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'ABOUT THIS MODULE .~ -

y '_Op]actlves

' sent an ilustrated talk Your performance will be as-

In an actual school sntuatnon pre—

sessed, by r resource person, using the Teacher

~ Performance’ "Assessment Form, pp. 43-44 (Learning

Expeﬂence ).

Enabling Objectives: o

1. After completing the required reading, demonstrate
knowiedge of how to present an ilustrated falk

(Learning Exper{a.{; )

2. Given a.case sctipt df a teacher presenting an Hlus-
trated talk, critique the performance of that teacher
(Learning Experience ll)

3 “IA a simulated tiassroom Situation, present an illus-

trated talk (Learning Experience I11)

e 4 -

Prerequisltes’ T

To complete this module, you must have competengy, In
developingalesson plan*if you do ndt already have this
competency, meet with your resource person tg deter-
mine what method you will use to gain th»ssk it One

option Is to complete the information a Faghice ac-
tivities in the following module \ (RS :
e Develop a Lesson Plan, Module B-4

-

- v

4

——" Resources

A list of the outside resources which supplement those’
contained within the module folows. Check with your,
resource person (1) to determine the availability and'the
location of these resources, (2) to locate addifional ref-
erences in your occupatlonal specialty, and (3) to get
assistance in setting up activities with peers or observa-
tions of skilled teachebs, if -necessary Your resource
person may also be contacted if you have any dmmUlty
with directions, or in assessing your progress at any
Jime »

Learning Exffesience | , .

Optional  * .

Reference. Popham, James W and Eva L. Baker

2’ .

Systematic Instruction Englewood Clffs, NJ
Prentice-Hall, inc, 1970
Learning Experience |l '
‘~* Optional ' .

A locally-produced videotape of ateacher giving an
illustrated talk which you can view for the purpose
of critiquing that teacher's performance .
Wdeotape equipment for v»ewmg a videptaped pre-
sentation .

Learning Experlence m
Requited .
2-5 peers to role-play students to whom you are
presgnting an illustrated talk If peers are unavail-
able, you may present your lesson to your resolirce
person -
Optional '
Videotape equ:pment for tapmd viewi#. and self-
evaluating your presentation
*  Ardsource perspn to evaluate your competency in
Qg{velopmg a lesson plan

\

)
4/

¥

Lwhlng Experience IV . .

‘Required
/ An actual school situation in L which you can present
anformation through an illustrated talk
"A resoume,person to assess your competency in
presentmg lnformat»on through an illustrated talk

-
kY

This module tovers performance element numbers 108, 112-114 from
> Calvin J Cotrell e al, Model Curricuta for Vocational and Techmcal
Education Réport No ¥ (Celumbus, OH The Center for Vocationa!
Educaton, The Ohio State University, 1972} Thé 384 elements in this
document form the research base for ali The Centers PBTE module
d pment

For Information about the geneseTorganization ot each module, general

procedu tor their uge, and terminoiogy which 18 common to all 100
modules. About Using The Center's PBTE Modules on the inside
k cover
. . \
5 . -
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Learnlng Experience I

' : OVERVIEW

Enabling
Objective

™

i . { Optional

\

&

AL Yy,
; - i
After completlng the requrred readmg demonstrﬁte knowledge of how to
present an rllustrated talk. N ‘¢

® e - i

' A}
You will be reading the mformatlon sheet, Presenting an Ilustrated Talk
Pp.- 6-11

.
t

i . . 2" 4 T
You may wish to read _the supplementary reference, Popham and Baker
Systemauc Instruction, pp. 91+ 96

\

~

Phaa 4

_Youwill bede onstratmgknovihgge of how to presenban illustrated talk -,
by completméihe Self-Check, pp. 11+ 14, ¢

M .

You will be evalygling your competency by companng your con‘ﬁedr‘
Self-Check with thie Model Answers pp. 15-16. " - .
[} N - e
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For information on how to plan and deliver an |Hustrated talk, and on the
different types of illustrations which can help clarify your ideas, read the
followung informatien sheet” -

«

. PRESENTING AN ILLUSTRATED TALK. -~

Whether the teacher presents information for-
. mally by standing in front of the class as a celytral
.dispenser of knowledgewhile students take notes,
or informally by encouraging student interaction
during the presentation, depends upon many fac-
tors. It depends on the teacher's own style of in-
struction as well as on-the type of information
being taught, the size of the class, and the type of
" students in the class During. the past'few years,

formal presentations have gradually been re-’

placed by other_techniques so that the lecture
method of instruction is not frequently used today
in $ecopdary/post-secondary schoots An excep-
tion 1s T.V lectures a

Some teachers feel.that there isnosuch thing as
a good lecture, because they think the method
itself 1s outdated and inadequate However, formal

group instruction does have advantages which
should not be overlooked when you plan your pre--

sentations '
The teacher
. may have in>
formation
that s{pdents
do not have
access to
This may
oecur be-
cause stu-
dents lack
experience
or because
the informa-
tion has not
been pre-

[

. sented to them before on their leve®f understand-

mg The teacher can often tailor a presentation to
the unique needs of a group of students, bringing
them ™t touch with material which they would

otherwise miss.! ol

Several factors détermme the form of the illus-

trated talk. If students are learning materialwhich

is ‘entirely new to them, student interaction. and
participation during the presentation will probably
be limited Depending on the type of information
being presented, it may be better to present the
informationgfirst, and then to solicit student feed:
back, rather than encourage students to interact
throughout the presentation _

Another consideratiorristhe number of students
in a group. Solieiting student feedback from 40 or
50 students duyng a presentation can be a time-
consuming, ciumsy process. In large groups,
some method of tndividual feedback might be
moré efficient than group feedback

You should also consider which type of presen-
tation would communicate best with your particu-
lar class If saudents are good listeners and note-
takers, an illustrated talk cam be a very efficient way
to present information. The’ teacher can gather
information from many different sources and con-
dense it into one organized talk For students who
cannot sit passively and listen,.even Yo the best
formal tatk, informal talks are an excellent way to
get them actively involved in learning

1 To gain skill in determining needs and interests of students you may
wish to refer to Module B-1 Determine Needs and Interests of Students,

d -

S

~!




Pladﬁing"~the Presehtation

Many teach jnd it helpful to refer to notes
when they present information to students ver-
bally. Even a brief outline will keep-you on track.
However, you may need more detailegseminders,

depending on the type.and qality of information

you are presenting.

After you have had some practice giving a pre-
sentation, you will be better able to judge how
extensive your preparation should be. In any event,
your preparation shoyld be thorough enough‘to
ensure that you do not'need to concentrate on
your notes during the presentation. Observe your
students as you speak; concentrate on them. Their
reactions will tell you whether you are being un-
derstood. Kesp your eyes open for cues to help
you decide whether you need to speak louder,
repeat an explanatian, ask a question, draw a dia-
gram, etc. The following-points are provided to
help you plan your presentation ‘

i

o Purpose. —Wnte a statement of purpose (an
objective) covering the-student performance
which you want to teach through the pr
tation. For. exampie, “Students will deﬁq

-

strate knowledge of safety procedures in the
laboratory,” or “Students will dustmgunsh dif-
ferent types of nails.” .

Key polints.—Make a note’ of the key points

.'you want to cover. Order them in a logical

sequence so that your students will have
sufficient background to understand. each
new point as you present it. Plan your talk
around your students, not around your mate-
ni\‘l Let their ngeds and interests determiné

atyou cover, and don't present more mate-
rial than they can understand. A 20-mindte
lecture on the assimilation of protein, which is
appropriate for a group of community college
students in health occupations, may not be
appropriate for a group of freshmen students

_in high school home economics

Introduction.—The purpose of your presenta-
tion should be made clear in an introduction.
Tell students what they will learn and how 1t
will affect them. An introduction should orient
students to the lesson, and prepgare them to
receive the information you are going to pres-
ent.

Summary.—Presgnting’a good summary is
an important part of your lesson. If you have
given a long or difficult lesson, you may need

. to recap points as you progress from one

point to the next. At the conclusion of the
lesson, be sure to reinforce key points by re-

" peating them briefly in the order in which they

Ca»

were presented You'may choose to use some
other method of summarizing depending
upon the type of lesson you are presentlng or
the needs of your students.

Evaluation.—Student feedback is the basis
for evaluating your presentation, and you
should plan ahead of time how you will get
feedback. After a formal illustrated talk has
been given, you might ask for questions or
comments. You may want to give a test or an
assignment to see how well you have com-
municated. Because an informal takk'is more
spontaneous, your evaluation can also be
more spontaneous. Depending on student
reaction, you might use a discussion, a role-
playing situation, questions, or other types of
“ctivities to evaluate students’ understana-

Ing.

=1
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+ ‘. _Delivering the Presentation

*

* TRegardless of whether you areg presénﬁng in-
farmation in a .formal or an informa}
should be familiar enough with your material that
you can watch your students while you .talk. A
teacher who stands in front of the class staring at
notes or concentrating on an explanation may not
~ . potlce that students are yawning or talking. In par-
ticular, your
presentétion

planned
carefully.so
that you can'
vary it spon-
-taneously,
depending

from your
students. If
you find
yourself los-
Ky | A ing the atten-
. tion of your
studggts, fopinstance, try-changing the pace with a
related story or a visual illustrationi, If students
don't seem to be understanding your point, be
reqdyto sinblifyyourmea‘ning,shortenthetalk,or
even to substitute another activity in its place An
observant teacher will know how long a presenta-
tion should be and will tailor itto the students’ level
of understanding.

Frequently; teachers feel that a formal talk must
be delivered in very formal language Nothing
could be further from the truth. Talks should be
conversational in language and tone. Aiways be
yourself—natural and relaxed-—whether you are A
giving a formal bresentation or an informal one.
Know your students, and talk to them on their own

~level, not above it. Remember, too, that your man-
‘ner of delivery—the way you inflect your voice,
emphasize words, gesture—conveys meaning,
just as your wordg/do. If you appear bored,
chances are that your students will be bored Ifyou
are excited and interested, your students probably

. will be motivated to listen jo you.

it is often thought tfiat the teacher should stand
in one.position at the frorit of the classroom when

making a presentation. Actisally, teachers should ..

vary their movements, just as they shbuld vary their

pace and tone, when giving a presentation. A

teacher who stands motionless before a group of

students may soon lose the attention of students.

They may -turn their attention to other objects,
~ such as windows, walls, reading material, etc

style, you .

on reactions -

Do you have a pet phrase or gesture? Many
people do have\aithout realizing it. AnY Charac-
teristic, even an inconspicuous one, can become

_fhonotonous and distracting if it is overdone,

Habits such as stroking the hair; adjusting a wafgh,
plgying with a pencil or a piece of chalk can be
annoying to students. Wgrds such as “kke,” "ybu
know,” "right,” or expréssions such as “ah” in-

sefted between words, can becofne very annoying
_should be - ordistracting to others if you use them constantly.
Since these

P

types of
mannerisms

] . A

uncon-
§cious. you
will notice
them only if
you really
think about
what you are
doing, or if
you have the
opportunity
to see your-
self on a
videotape.

Humor can be a definite boon to any preseMa-
tion if itis spontaneous and related to an impdrtant
point. A teacher is not a comedian, however, and
should not attempt to Win the class ovef with
canned jokes. Students can usually see through
this type of humor, and often it falls flat. In particu-

_lar, don't tell the same story regularly simply be-

cause 1t's one of your favorites

ave usually

'l

-—

A summary of the im@ortant points you should .

remember when presentin; information verbally

-follows

o Speak clearly 4nd |6’Ddly enough so that-every student can
hear you

o Don't speak too rdpidiy or too slowly-—avoid unnecessary
pauses . < . o

¢ Dqn't reag from notes Look at yqur student§ as you talk
Watch their expressions and movements to determine
whether you are being listened to and understood

* o Be enthusiastic Don't use a monotonous tone

» Use gestures for émphasis, but avoid annoying or distract-
Ing mannerisms
¢ Be conversationa and natural




< Using llustrations

»
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Both verbal ang visual illustrations can help

/ clarify concepts. Listening and viewing are moré

effective when'used together, so you will want to

plan to use both verbal and visual illustrations in
giving a presentation.

Visual aids need not be elabotrate. Often asimple
diagram drawn on the chalktoard or a chart pro-
jected onto a wall will complément a #sson
equally as well as a feature film. Whatever type of
visual aid you use, the important thing is to plan for

'(, it ahead of time. Know when you are going to use it
and have it on hand so that you can go smoothly
from an explanation to a visual aid without break-
ing the flow of the presentation. Remember that
evzry student should be able to see the visual aid
and that you should be looking at your ‘stu-'
dents—not at the visual aid—during the presenta-
tion. Don't stand in front of a diagram and talk to it
while your students struggle to see through you.?

<

/)

- Verbal illustrations—analogies, frames of refer-
ence, anecdotes, examples—help to convey
meaning just as pictures, graphs, diagrams or
filmstrips do Ingiving a presentation,’ you will
need to know how to use verbal illustrations to
hold the interest of your students and to make your
\meaning clear to them.
Analogies

“An analogy is a comparison of one thing to
~anothef which emphasizes the similanties be-
~ tween them. In general, the known 1s compared to

the unknown so that a student can apply his/her

previous knowledge to a new situation. For ex-
ample, the flow of electrical current through a wire

,’ *

2 To gain skiil in selacting and/or preparing viQuaI aids, you may wish to

refer to Moduie B-5, Selsct Student Instructional Materials. and/or .

Module B-8, Prepare Teacher-Made Instructional Mater:als

gu_

u

[4
can be compared to the flow of water in a pipe. A
molecule in motion is analogous to a‘bouncing
ping-pong ball. The rotation of fhe earth on it§faxis
is analogous to a spinning top. Don't use an anal-
" ogy unless the simifarities being compared out-
" weigh the differences. Recognize the limits of an
analogy—adon't give your students the impression
that electrons flow through a wire because of
gravitational attraction as is the case with water
"flowing through a vertical pipe.

* Both wiol and visusl diustratens can help clanfy concepts

J

Frames of Reference

A frame of reference is the knowledge or set of
attitudes which a person brings to a new experi-
ence. In learning a new concept, for example, the
student must use his/her knowledge as a refer-
ence and build upon it to master new knowledge.
By presenting information in terms of a learner's
previous experiences, a teacher can help students
grasp new ideas quickly. The introduction to a talk

is a logical placg to use frames of reference. .

Another use of frames of reference is in teaching
students to analyze situationsfrom different points
of view. Forinstance, a teacher who is giving a talk
on salesmanship rhight want have students
role-play a situation in which a dissatisfied cus-
tomerreturns a piece of merchandise to the sales-
person who sold it. Allowing students to see the
situation from different frames of reference—the
customer's, the salesperson’s, the stere mana-
ger's—can hefp clarify the point that “the cus-
tomer is always right.” Or, a lecture on the impor-
tance of safety glasses might include a case study
‘of- a student who lost his/her eyesight through -
neglecting to follow the correct safety practice.
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* Students could be encouraged tq consider the
consequences of the accident. from different
.frames’ of reference—the student’s, the teacher'sy
the schoot administrator’'s, the parents'—to em-
phasize the importance of following the safety
practice.

(

Frequently, framés of reference are established «

through group interaction in an informal learning
experience. Digcussions, for instance, are a very
natural way to encourage students to analyze a
topic from different viewpoints. A role-playing
situation enpcourages students to act out their feel-
ings, to analyze their own and others’ behavior,
and to consider alternative types of behavior. A
case study allows a student to analyze g problem
and to consider his/her own solution to it in rela-
tion to other solutions Analogies can also help to
establish frames of refer@ce If you draw an anal-
ogy betweer the flow ofelectricity and the flow of
water—the resistance of the pipe to the water is
analogous to the resistance of the wire to the elec-
trical curremi,_and water pregsure 1s analogous to

-electromotive potential——you have established a

frame of reference based on the student's knowl-

_ edge of how water flows through a pipe”
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Anecdotes o .

An anecdote is an amusing or interesting story
which is designed to illustrate a point the speaker

is trying to make. It may be true or fictional, long or
short. Followmg 1s a typical anecdote:

A young boy asked a wrinkled, tottering oid man
“Howdo you doit? What's yur secret for living such a.
long time?”

The old-timer replied, “Well, | drinka plntofwhlskey
a week, | smoke a pack of cigarettes:every day; and
never go to bed before midmght. | know how to enjoy
myself and | ljve each day for itself. That's what keéps
me young.” ‘ . .

After the young boy pondered the O1d timer’s words
a bit, he couldp’t redist a mg a Se’cond question.
“How old are you anyway?#" *

Thlrty -five,” answered the old- nmemroudly 4

This might be anappropnate illustration for a pomt‘
about nutrition or rest. Ofterfan anecdote remains’

.

_ inour memory longer than-thg-talk it was part of. If

it makes a point; that point may remain clear 4n
students’ minds fong after theyfTave forgotten the
rest of the lessgn Anecdotes should, be a natural

part of a falk .

and suited to- . id—'t\me. Q
your particu-* -~ @\d /
lar students . i
Dori't force ;
an anecdotgz E
into a talk
where i1t
feally -
doesn't be-
long just be-
cause it's
one of your

Examplés

An example is a repregentative sample of a gen-
eral principle, process; or idea A Ford is,an ex-
ample of a car. A toaster.is an example of a housg-
hold appliance Using examples 1s a natural and -
etiectnve way to illustrate a pomt When you find
yourself saying, “for example,” or “for mstance
you are using an example to illustrate a point.
Make sure that.your example is dctually represen-

ive of the point you dre trying to make. Be sure

t you choose examples from your students’
frame of reference. In other words, be sure to use
examples which they can raadily grasp and apply
to the concept you want to teach
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g] 3ummary when you are ‘ysing any type of - elsit clear?—Try to use encugh detasl so that
illustration to clarify a polh_,t yOu should keep a your listeners can follo you, but don't bore
few criteria in. mind. . or confuse them with irrelevant irformation
¢ Does It rela!e dquctlyto your pgint'h—Don t. o Is It the best way to pregsent information?
use an' |l|uskat|on merely begause It's an at- - —Whether you are using verbal or yisual il
tractive v:sual aid.or 1dea. Make sure 1t con- . lystrations, ask yourseif if there 1s a better~
. tnbu\t:s to ttue rr‘qessage you ﬁe tryingto get way tp get your po‘mt across ° . -
. cros b o Is it appropriate to the audience?—Ilius-"
o Isit accu:ate?—Use factual typical lllustra- ) ations should be carefully planned for 'the
© tions as much as possible Avoid generdliz- ability level of learners -
lag from a fictional er isolated-case’ N ,
. ’ ) . : e ~~ / ’ } “ ‘
~a ' 4 .
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I Optional For further information on planning and delivering a talk, you may wish to
A%“my read Popham and Baker, Systematic Instruction. pp 91-96 .
\. ' - ~
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The~following.items check&éur comprehension of the material in the
. Activity information sheet, Presenting an lllustrated Talk, pp 6-11 Each item
. requires a short, essay-type response Please explalp fully, but briefly, and =
_ make sure you respond to allgarts of Bach item
4 L] t > ~
" - ; ; — ~ .

SELF-CHECK ~- o

I

1 What are the advantages and dnsadvantages of aformal method of presentmg verbal mformatlon
to students?
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2. Whatare.the advahtages and disadvantages of an informal method of preseriting verbal infornfa-
tion to students? o T : . |
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3. If you were planning a presentation, what are some of the factors you would consider in
‘ determining whether to give a fornral talk or an informal talk? ) ,
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4. What.are some specific things you would do to prepare a presentation? . b
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© 5. Asatule of thumb, ipis suggested that the talk be broken down into the folowing time limits: 20%
-for the introduction, 80% for the key points, and 20% for the summary. Why should an introduc-

tion and a summary be included in 4 talk” . . o
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6. Student feedback is thé basis for evaluating whether a talk has been understood What are some
different ways of obtaining student feedback?,

“»,

-7

7. During a presentation, the'teacher needs to be alert to students’ reactions In an informal talk,
students may contribute comments and questions throughout so that the teacher 1s constantly
aware of how well he/she is communicating But, in a formal presentation, there is usually no
&ect verbal feedback from students until the presentation i1s finished How can a teacher

termine whether students are understanding a formal presentatn.;w
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8 Mr. Jones isavocational teacherwho likes to sit at his desk while he lectures. zie prudis himselfon
bemg well prepared; He uses detailed notes and follows them very carefully. His students call him .
* “Preacher Jones" because he has a tendency to dramatize his lectures and to shout occasionally
to attract students’ attention. Students like him, though because he doesn’t seem to mind thejr
doing their homework while he preaches. What do_you think of Mr. Jones’ style' of delivery?

~
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10 Why are illustrations needed in a verbal presentation? P

11 How can you decide whether a particular illustration i1s a good way to clarify a point?

1u




4
) t

. L

Compare your written responses on the Self-Check with the Model An-
swers given bplow Yoyr responses need not exactly duplicate thre model -
- responses’ haweaver, you should have coveted the same major points

) J

MODEL ANSWEI’R% b

1. A formal presentation can be advantageous if
the teacher is presenting information to stu-
dents which is entirely new torgnem. This 1s
particularly true-f students would have Iittle to
contribute during the presentation. \Formal
presentations are also advantagegus In
large-group instructidn where the number of
students would prevét teacher-studdnt in-
téraction throughout the talk. If students\isten

. well and take good notes, a formal tafk!i an
efficient way to present information because
the teacher can synthesize information from

_ several sources and organize it into one talk

There are also disadvantages to usirng a formal
presentation. it may be difficult to determine
whether students are actually listening to and
understanding the talk merely on the basis of

their nonverbal reactions A formal presenta- -

tion, even a doock one, may ‘all flat with a
group of students.who qo not have good lis-
tening and note-taking skills Another disad-
vantage 1s'that formal presentations tend to
lack spdntaneity and livgjiness

. Two important advantages of an informal
method of presenting verbal infogmation to
students are (1) the teacher receives continu-
‘ous student feedbackduring the presentation
and can use this feedback spontaneously to
direct the gourse of theé pfesentation, and {2)
students who have difficulty hstening and
ndte-taking passively can get actively involved
in the presentation

" The advantages of an informal presentation
are partially offset by one important dusaivan-
tage: the larger the group, the more time-
consuming It becomes te encourage student

. interaction throughout the presentation Thé

teacher must act as @ moderator to keep the

tdlk on target. Otherwise, it can disinlegrate
into a"Bull session

.

,

lesson to the evaluation activity

1o

-
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3 Follpwmé are some things yeu shpuld co.rg-

sider when you plan a presentation:
e What type of students do | have? Are they
w7, good listeners? Can | tell whether they are
7+ undersfanding me just by watching their
facia] . expressions or should | solicit
feedback during the presentation?

o Does the subject of the presentation fend
itself to student interaction? Do my stu-
dents have enough background knowl- .
edge of thé suthect to contribute to the
talk?

e |Is group.feedback or individual feedback
more appropriate to the size of the class?

e Would | personally be more comfortable
with aformal presentation or an informal
one? . .

4. Most teachers hke to make notes'to guide’

them through a presentation, The purpose of
the talk should be Written down briefly Then,
the key points should be listed in their correct
order. If you,need to* illustrate any of these
points, you should prepare visual aids ahead
ofaime and have them on hand during the talK

Verbal lllustrations should be Yhought out

* carefully imadvance to be sure they a the

best way to illustrate the point you want to
make Make sure that you can cover each
point in a reasonable amount of time for your,
particular group of students Drgamize your

' talk around an introductiortvkey points and a

summary. Then, plan and prepare the evalua-
tion device to be used.&rfﬁamp!e, if you
decide to lead a discussiorwrite down some
key questions ahead of time

5. The purpose of an introduction 1s 0 get stu-

dents ready to listen. it shaUTd inform them of _
what they will learn and why it is impontant.
The summary should briefly recap the man
points of the lesson to reinfqrce and clarify
fhem. The summary Is also a bridge frgm the:

¥-
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6. Evaluation of students’ knowledge may be ob- * tenistics of both things being compared are
tained by giving a test or assignment, olicit- ¥ basically similar in nature.

<« ingquestions and reactions from students or

asking them questions, leading a discussion, . A frame of reference is the background-

knowledgé which a person brings to a new

using arole-playing or case-study actwnty,\gtc. experience, 1.e., It is “where a person is com-
7. During a formal presentation, the teagher ing from.” '

.0 should keep an éye on the class at all times . o ,

\ ~ and watch for cues such as yawning, whlssir- )\n anecdpte is a story which is used 1o illus-
~ ing, puzzléd expressions, daydreaming, et., rate a point. '

to alert him/her to stuslents' reactions. ‘\ An example is a representative sample of a

* - 8. Mr. Jones' lectures shquid be conversationa) general principle, process, or idea. ",
: in tone, not dramatic exercises. His habit o 10. The purpose of both verbal and visual illustra-
' . ) sfationing himself-at his desk is also a pao tions is to clarify meaning. A weli-chosen il-
one."MO\(/ifg}g around the classroom wouid help lustration can convert a vague generality into
hold stud€nts’ attention. Apparently Mr. Jones a clear concept. lllustrations are like handies
pays more attention to his notes” than he | which allow students to grasp larger ideas, to
should since he doesn’t notice that students | remember them, fo use them. ’

are doing their homework while he lectures. . s ,
‘ . His habit of shouting to attract attention and 11. The criteria for deciding whether a particular

his tendency to dramatize can become dis- |Ilustrat|on_ s a 9°°‘? one are as‘follpws:
tracting and monotonous, just as any man e Does it relate directly to the point?
nerism can If it issused routinely. Is it accurate?,
_lIs 1t clear?
Is it the best.way to presentinformation? .
Is it appropriate to the audience?

v

9. An analogy Is a comparison of a known ob-
ject, idea, or process, to an unknown object,
. idea, or process, in which essential charac-

s’ - .

LEVEL OF PERFORMANCE: Your completed Self-Check should have covered the same majorpoints as
the model responses If you missed some points or have questions about any additional points you
made, review the material in the information sheet, Presenting an lllustrated Taik, pp.6-11, or checkwith

your resource pesson If necessary %
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Learning Experience I

OVERVIEW

Enabling
Qbjective

N ) o 4

. Script, using the Gritique Form, Pp 20-22.

N ‘
’

-

Given a case script of ateacher presentung an mustrated taik, critique the
performance of that teacher.

'

*

’

" Youwill be critiquing the performance of the teacher described in the Case )

—
»

V wnl be evaluatmg your competency in critiquing the performance of
teacher described in the Case Script by comparing your cornble}gd
crque wuth the Modet /pn‘thue pp. 23—24

‘% . . P

. o & .
You may wish to view a locally-produced Wdeotape of ategcher glvung an _

nllustrated talk, and to x.:ntuque that teacher’s performance. . *
L4 . -
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The following Case Script describes how Mr Ahmed, avocational teacher,
gave an illustrated-talk on the metric system.to a group of students With
the criteria for presenting an effective jliustrated talk in mind, read the

situation described
s ' . : ]

a

. . )

CASE SCRIPT

Mr. Ahmed stands upto beg/n his talk™ and glances
athis class of ten students. Each student has a pad
of .paper-and a pen and appears ready to beg'in-
* taking notes. He 'takes his notes o\t of tus brief-
* case, then drops them back in. He}is so fam/l/af
* with the topic to be presented th t he ,eels Ike
’ '\ doesnt need notes N I

X

1

F.Y

- . . . ' Y ;

/Mt‘ Ahmed: « ¢ 7 '\' "
_ A{present 85% ofthe WDrIdspopuIatron-Jrve
. * welin countries that are.wsing the metrg system
. -It's not going 10 be,too lpng before we Ameri:

’ cans are going to be using the metric systerqas

well How will the metric systerh affect our daily,

Iives? Why should we. bothe%o change from
. our present systemto’ anentirely new systeru”
~ . These are twg Wstlohs i would rrke to drscuss .
today.

Now ‘for the purposesof dur drscussron lep

system~—which is called the Enghsh’ system~—

. to thametrro system Metrrcatrom \ o
. Mr. Ahm weites the wor-d Metr/catlon onxhe. '
chalkbo d. . »

The effects thus changeover will have on our ,
, . ' daly hvmg IS tbe topic ‘of our qrscussron today

" There are two very wrportant types of charige-
over effects We' shatt dedl them short-term 2

" fects and IOng term effects <

Mr Ahmed writes sthe two words on-the d‘halk-
boardv N ) i
Short term eft’ects are thdse. effects that ‘are
_ telt during the transi#on process. Long- ter%
effects are feitovera tonger penod of fime ah
show us thé reason why we are changing from
.one system to another , ' .

<
. 7

S First of all, changrng from one system to
another is always a very difficuit process °
Changing from one pattern of behavior to-
. . another is aiso very difficuit How many of you
have taken-dfiver_training? Do you all re-
memPr the problems you experienced when
you swrtched frpm driving in the simulator to

driving n a real car? ,

‘

me call, the process of chan eover from dur * ,

N

vl /

/

Mr Ahmed not/cpes that twe studepts appear to be
silently laughing. .

The transition was a liftle bit hard to take. The
sarhe thing happens when we try-to change
from feet to meters and from quarts to liters. It's
~going to be a very difficult thing.for us to adjust
"to Fer exampie, we' re accustomed to buying
our milk in quarts, and we kno¥ how much milk
.1§1n aquart, howmany people it will serve, Row
many quarts we need But if we were to sud-
. denlystart buying our mrkn liters, we wouldn't
* knowhew manyiiterswould bg needed to serve

. a family.

Atso _ for example, suppose we see a brief-

. €ase ale, andttsa.ys ‘This briefcase weighs

* 1 kilogram empty.” Does this mean thatthisis a

‘nice, light briefcase, or a heavy briefcase? HoWw

- could We tell untl we've learned the metric sys-

tem? And Iearryng that system 1S gomg to be
very difficult ¢ Lo ‘-

N?)w: -these aren't the only troubles we're
.goingto have when adjusting to the new metric
system We're ajso going ta have to face certain
economtc problems Predently, we buy nuts,
. balts, and tools -according to their measure-
ment in fractions of feet and inches For ex-
ample; we have a 2" nut Now, if we change to
the metric system, that 2" nut will become a
12 7 mnhmeter nut

ow are we going to remember such odd:
bers? That transition will be difficult forus

ever, manufacturers will help us a littfe bit

-In this direction During the transition prgcess,

) ‘they will indicatg both the English and thie met-
ric system measurements of goods me of
you may have aiready experienced this ahen

. buying dress patterns Yo jkfthd both the met-
ric and the English system written on the back

. of the pattern

Mr Ahmed notices a girl is nodd/ng her head at
that remark

At this point, I'll bet yqu are asking yourselves

. whyrwe should switch systems In the long run,
* how are things going to be better off in the

~
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_metric syétem thén in,our English system?,Why

should we have to inconvenience ourselves to
learn a new system? Well, let me see if | can
answer some of these questions

We- ate familiar with certain -basic mea-
surements in the English system For instance,
we know that there are three feet in a yard,

5:280feetiramile, and 43,560 square feetinan-

acre. We have to remember all these niUmbers
and all these units and conyersion factors
That's a lot to remember since there Is no-ap-
parent logical pattern tothese measurements.
In the metric system, there I5 a pattern

Letmegive you anexample of the difficulty of
a system where you've got all these different
numbers and measurement patterns to
)nemornze.-qu,, our currency consists .of
1-dollar biiis, 5-doliar bills, 10-dollar bills, etc
Mostof our units of currency are in multiples o

"5and 10 Now, if you we;e to go to Kenya. ahd

try to transfer from our currency system to
theirs, you would experience many difficulties
in Kenya, a pound sterling 1s 240 pennies, a
pounhd sterling is 20 shillings, 12 pennies make
up a shilling. How are you going to remember
all these things? Instead of units of 10's. you ve
got to worry about units of 12, 20, and 240 How
do you remembar these things? How do you
keep all those units straight in your head?

in the metric system, everything 1s in mul-
tipiesof 10 orn tenths—100, 1000, 10,000, and
so on Everything isinterms often gq itmakes it
easier to remember the conversio® from one
system of units to another But more than that,
the names of the *metric units help you re-
member the correct conversion Akilogram, for
example, 1s 1,080 grams A millimeter 1§
1/4000th of a meter A kilometer s 1,000 meters
Even the names themselves suggest what the
conversion factor ought to be Of course, you
have to memorize the prefixgs that tell us what
the relationship is, but that's easy

The metric system has an additiondl advan-
tage It measures the conversions in units of 10
so it fits in perfectly with our detimal system
For éxampie, | can convert 100 millimeters to
centimeters very easily 100 millimeters equal

Q ‘
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10 .centimeters, myli ' méans 11000, cent

. meadns 17100, centimeter 1S 10 times as big as a

millimetér So all | have to do #to make this
change s simply change the decimal point
Howevér, if yau want to change some mea-
surement from feet tg yards, or from yards to
miles, you've got a much more difficult conver-

sion factor to go through It's not as simple as

just moving the decimal pomt\

M? Ahmed notices with satisfaction that he stilf
has his students’ attention and that "thex
notepddas are filled with notes

In addition, there are certain economic ad-
vantages that you will experience once we ve
changed to the mgtric system As | pointed out
before, 85% of the world’s population already
use the metric system They produce goods
and services which we import to.our country.
We pfoduce goods and services whicht we ex-
portto their country. The business of exporting”
and importing will become a simpler process
whén we can work under the same system, For
example, wher | buy ar American tool ||l be
able to use 1t to fix my Volkswagen or Tolyofa
because everything will’ be’ measured in the
same units Screws, bolts, and various other,
parts will all be standardized and, therefpre,
interchangeable

This standardization will help -to improve

.communication between countries especiaily

In the busihess world Once we have estab-
lished these better relationships, then, hope-
fully, businesses in all countries will improve
the quality of their work {n order to . maintain
cormpetition We all benefit because we get
higher quality products So that is, basically,
the long-range effect of changing to the metrnc
system - L

Tomorrow we'll investigate the origin of the
metric system Later this week, we Il investigate
why a %" bolt made yesterday still can fija ' <
nut made today, and we Il analyze how we can
standargize the units of measurement  *

Well that's about it for today Are there any

questions”? \

Mr Ahmed pauses m‘)orpernar//y

‘None? Okay S‘_ee\)fou all tomorrow

“’




Below is a Critique Form with qupstions to guide you in preparing a written

critique of Mr. Ahmed’s cdmkpeten.cy in presenting an illustrated talk-Read
Activity each question, and indicate by circling the YES or NO, whether or not Mr.
, - Ahmed accomplished each item. Briefly explain your responses in the
, P space provided for comments below each item. : .
. 2 -
/" CRITIQUE FORM - '
- . N . o
1._‘Dig\the-teacher' state the purpose of the lecture in the introduction? YES ~NO
Comments. ' o . . -
3 . - ¢ AN
pe.- ’ "‘ +
. ¢
'
. 2. Did the intgg@uttion orient students to the lesson? ‘ YES NO
. Commen - '
- o s .
. - /‘, v - ) =
3. Was the teacher's style of presentation, i & , formal, suited to the size of the YES NO ’
group a#® the nature of the material being ‘presented?
tomments o ] ' )
» - S
. . +
; . .
. 4. Did the seacher select information to present which was suited to students’ - YES NO
- level of undegsrandmg"h ] s
s Comments
L d
' ' Lt . .
™) 5 Did-the teacher Qbsewq'students during the presentation to see whether YES. NO
- they wefe histenihg to and understanding the talk?, i <
l - e [ .- ., ’ )
Comments’ : . . ) - Vs
= ’ e - .
" .
’I
+ N . \ (
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6. In the introduction, the teacher said he would disquss two things how the YES NO

metric system will affect our lives, and why we should change to this system.

During the talk He made the point that we will be using this system of

measurement in buying things and making things and that this transition

would be difficult. The second point he made was that we should change.to

the metric system because In the jong run it is easier to use and it will 4

improve our standard of I/v,ing. Did he summarize these two points in the

conclusion of the, talk? e

Comments: B '

F L4
\
A S
7 Did the teacher use student feedback to evaluate the talk? YES NO
Comments
e 4 -
- " -
’ -
- ,
t

8 During the introduction, the teacher used the chalkboard twice Inthe first ~ YES ~ NO
instance, he wrote theword “metrication’ on the chalkboard Inthe second. -
he wrote the two words, “short-term" and “long-term,” Fromiwhat you know
* about visual illustrations, 1s this use of the chalkboard an effective way to
illustrate the introduction?

Comments -

n
P
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L
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9. The first key point which the teacher mgkes 1s that "Changing from one YES
system to another is always a very difficult thing." To illustrate this point, the
teather draws the analogy that changing from the English system to the
metric system of measurement s like changing from a driving simulator to a
. real car because botH adjustments are very difficult. Is this agood analogy?

kY .
<
Comments: -

. ] - .
f - -

-

* 10. Theteacher uses the following example to illustrate the difficulty of convert- YES

ing from the Enghsh system to the metrnic, system. “Suppose we see a
briefcase on sale and it says, ‘This briefcase weighs 1 kilogram epnpty ' Does
this mean that this 1s a nice lightbriefcase or a heavy briefcase? " [s this

~exampie suited to a high school audience? -

hy
[ ]

Comments- <

o

11 The t#acher makes the point that using the metric system will simpiify our ¥YES
calcufations because in the metric system everything ts in multiples of ten
To illustrate this point, the teacher establishes a frame of reference on the
basis of the ease with which we can caiculate how much money we have
when we have drrassortment of currency, since our money's in multiples of
five and tén Kenya's currency system is not in simple multiples, and conse-
quently 1t 1s more difficuit to use Does this frame of reference help clarify
the pointthat calculations will be simplettf-we-€onvert to the metric system?

Comments

NO

NO




points

Compare your completed written critique of the Case Script with the Model
Critique given below Your circled responses should exactly.duplicate the
model esponses. Your wiitten comments need not exactly duplicate the
model comments, however, you should have covered the same major

~

MODEL CRITIQUE

1. YES. The teacher described two purposes of
the lecture: (1) to know how the metric’system
will affect our daily lives, and (2) to know why
we should.change from the Enghsh to the
metric system

2. NO The teacher did nat +elate the present
lesson to previous Iessons or tie 1t to other
relevant student expenences

3. NO Since the group was quute small, the
teacher could easily have obtained student
‘feedback during the talk. The illustrations he
used cOuld have been drawn from individual
students’ experiences if he had solicited feed-

- back throughout the talk instead of waiting
until the end. .

The question as to the short-range effects of
using the metric system in particular lends
itself to student involvement If students were
given a case study or a problem to solve which
required .them to use the metric system in-
stead of the English system, they could easily
discover and discuss the difficulties they en-
countered in using the metric system

4. YES. The metric system can be taught to
elementary children as well as high school
\_::udents. However, the teacher did attempt to
ake the point that a free exchange of goods

and sérvices between nations raises the qual-

compsetition for the market, and that the result
Is & higher standard of living for all .This con-
cept might be a little difficult for high school
students to understand

or concentrate on them while he talked to
students. He observed the class as he spoke

6 NO There is really no summary The teacher
breaks off abruptly from the second main
point and announces what the next week's
lessons will cover

7. NO The teacher asked if there were any ques-
tions and when the students did not volunteer
- any, he closed the lesson The teacher should

“ - »
5. YES The teacher did not read from his notes

ity of those goods and services because of °

2
2

1

3

~ ) e

be prepared to ask questions himself If stu-
dents do notvolunteer The fact that they were
taking notes during the talk does not indicate
that they understood what was in their notes

NO. The word “metrication” is used only once
during the-entire lecture—in the introduction
Since the teacher never refers to it again, i1t is:
likely that the word itself does not enhance or
clarify the meaning of the lesson Writing iton
the chalkboard teaches$ students nothing
further about the purpose of the lecture than
has been already stated

Similarly, writing the words “short-term” and
“long-term” does not answer the question,
“What is a short-term effect or a long-term
effect of converting to the metric system? " or
the question, "How short is a short-term effect
and how long is a long-term effect?”

As an alternative method of illustration, the
teacher might have shown students a world
map which was ¢olor-coded to indicate which
countries use the English, and which use the
metric system of measurement This sort of
visual illustration could add depth to the open-
Ing statement, “At pfesent, 85% of the world's
population live in countries that use the metric
system ”

NO. Even If we assume that all students are
familiar with the process of changing from a
driving simulator to a real car, so that this part
of the comparison i1s "known," and even if we
assume that changing from a driving
simulator to a real car s in fact very difficult,
the two processes are still not analogous The
function of a driving similator is to maké i1t _
easier todrive areal car The transition may be
difficult, but should not be difficult.

On the other hand, learning how to use the
English system of measurement does not
facilitate learning how to use the metric sys-
tem—in fact, 1t complicates the process. The
essential characteristics of the two processes
being compared are not actually similar




10.

* -

.

NO. Most high sghool students would not be
concerned withfhe weight of a briefcase since
few would need to buy one, and threy might
have trouble knowing a “light” one from a
“Weavy” one even if the measurement were in
pounds. The teacher could have selécted an
example of more interest or relevance to this
particular group of students. He might have
chosen the size of an automobile engine or the
diséance covered by a home run to arouse
students’ curiosity.

-l .
Py ) it

LY

11. YES. The teacher has built on students’ previ-

ots knowledge (i.e., their understanding of
the U.S. currency system and the ease with
which it can be used) to give them an idea of
how easy it would be to calculate distances,
weights, and measureseif our measurement

. system were similar to our currency system

(i.e., in simple multiples of ten). .

b

LEVEL OF PERFORMANCE: Your,circled responses ghould have exactly duplicéted the model re-

.8ponses;
_you missed some points or hav
the information sheet, Presenti

necessary.

> ' Optional

¢ Actiwity

P

L

/ K

Y TN

-
¥

your written comments should have covered the same major points as the model comments. If
e questions abput any additional points you made, review the material in
ng an lllustrated Talk, pp. 6-11, or check with your resource person if

Your institution may have available videotapes showing examples ot
teachers giving illustrated talks. If so, you may wish to view one or more of
these videotapes. You might also choose to critique the pertormance of
each teacher in giving an illustrated talk; using the criteria provjded in this
modute, or critique forms or checklists provided by your resource person. ™

r
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g:;?e'::;w In a simulated classtoom situation, present an nllustra‘ted ’Italk
. o * o o

Activity

.You will be selecting tudent performance objective in youroccupanonal

Y 5 T

. .
0‘% . ) .
- .

LN

specialty that lends i¥If to givmg an |Irustrated talk to present mforman‘ '
tion. .
. <+

s L] A

Yo{ will be selectmg. modifying, or developmg alesson pran designed to
achieve that objective using an illustrated talk.

<

‘.
-~
.

You may wush to have your resource person review the adequacy of-your '
plan.

- v

>
1

You will be selecting, obtammg, or prepanng any visual matenals meeded

for your presentation. ’

You will be presenting your illustrated talk to a group of peers, ortp" your
resource person. )

U

-




Optional
Feedback

v‘ L d

» ~

You may wish to re®d your talk on videotape far self-evaluation pur-

poses. LY ) _ -

¢

A *

" Your coinpeténcy in'giving a talk to present information will Qe évaluéted

by your peers, or by your resource person, using thé Lesson Presentation
Che'isg; ppn29-40. " L e e
v ' - : - “

®

X

o

-

If you videotaped your talk, you may wish to e;laluate your own pe'rfor-g
mance, using the Lesson Presentation Checklist, pp. 290-40. | -




Activity

Activity | i

Activity’

Activity

L ] ’\

Optionai A
Activity

LT 4

4

’
1

Select a student performance objective in your occupational specialty
which could be achieved, at least partially, by presenting an illustrated talk.
(In a real world situation, you start with an objective and then select the
‘most appropriate materials and/or teaching methods. In this practice
situation, however, you need to select an objective that lends itself to,using
an illustrated talk to presgnt information.) .

[*]

Prepare a detailed lesson plan which includes the use of an illustrated talk
Instead of developing a lesson plan, you may select a lesson plan that you
have developed previously, and adapt that plan so that it includes the use
of n illustrated talko present information. Include at least one analogy In
your plan, and plan to establish a frame of reference at least once.

’

‘You may wish to have your resource person review the adequacy of your
‘plan 4e/she could use the Teacher Performance Assessment Form in
Module B-4, Develop a Lesson Plan, as a guide

[ . M ~

Based on your lesson plan, select, Bbtam, or prepare any visual materials
you will nee%o illustrate your presentation

L]
(\

P ‘
In a simulated gassroom situation, presentyour lesson to agroup of two to
five peers. These peers will serve two functions. (1) they will role-play the
students to whom you are presenting your lesson, and (2) they will evaluate
your performance. If peers are not available to you, you may presenf your
lesson to your resource person .

* ’
’

If you wish to self-evaluate, you may recosd your performance on videotape

SO you may view ‘our own illustrated talk at a later time. .
 §

\

. o

‘. -
O

*

27
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Feedback

Optional

Feedback

K

Multiple copies of thg.Lesson Presentation Checklist agg provided In this
learning experienc& Give a copy to each peer, or to your resource person,
before making your presentation in order to ensure that each knows what
to look for i,n’ydur lesson. However, indicate that during the lesson, all
attentie‘?w to be directed toward you, and that the checklists are to be
compieted after the lesson is finished.

/

If you videotaped your lesson, you may wish to self-evaluate, using a copy
of theg.esson Presentation Checkiist. .

1

/"{""“ . "

)

’k
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" LESSON PRESENTATION CHECKL!ST(

_‘each of the following perforhance components was not accomphshed

partially accomplished, or fully accompéished. If, because of speeial cir-
. cumstances, ajperformance c*ponentwas not applucable or impossible
* to execute, plage an'X in the N/A box

st

Directions: Place an X in the NO PARTIAL or FULL box to mducate that.

Name |

Date

a

Resource Person

. . ] . B
.

LS
< .

¢ L
f

in giving a talk, the teacher:

1. stated the purpo the tal uction .. .

2. oriented students to the lesson ¥ .

3. selected a type of presentation, ie, formal or informal, suited to:
a. sludents' level of understanding .. . ..... . .. . ... .
- \
b. the teacher’s own personal style of delivery ... ..

" c. the size of the group ... ... . e

(o]

d. the nature of the material being presented . ..... ... ....

Ng................ . - e e e

levdi of understanding ... .. C
—

students where listening to and understanding the tatk .. ..

7. used verbal or nonverRal cues from students to determine the talk's
length, focus, pace, activities, or iliustrations e

’10. uged student feedback 1o evaluate the talk .. .. .. ..........
11. spoke audibly .... ... .. .. ... ... %
12. avoided d:stracting mannerisms or expressions .. ..

% 13. maintained eye c?ntacx with students .

14. projected enthu fbr the subject of %k ,

15. spoke in a‘tOne whuchuwas relaxed, converdational, and natural . . . .

" - s ‘4«"’ 3
> , 29

g

q

Haogd dg w

4.. selected information which was sujted to students’ level of understand- D
[ 5. limited the' quant‘ty of information presenféd UrTme basts Omudents D

/ 6. used verbal or nonverbal cues from studénts to determyne whether D

8. illustrated key-points during the presentation, either verbally or visually D

v =
9. summarized eacigkey point at the conclusion of the presentation .. D

t

’

OO000ddddd O O 0 O00odd 0d
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LEVEL OF PERFORMANCE .
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During the talk, the teacher used an analog§ which: D D D D
. 16. related directly to a poin} which the teacher was making .
. 17. was suited to students’ level of understanding . D D D D
18. compared the known to the unknown . E D E] D D
19. compared twopmgs essentially similar in nature .. D . , D D '
s . ) T
During the tali, the teacher estabiished framés of reference which: )
20 related directly to a point which the teacher was making . . .. D D D D L
e x B |
21. were suited to students’ level of understanding .. . ' D D D .
* - 22 allowed students to see a topic from different points of view . . - D DD ‘ﬁ
- , ., ’ .
LEVEL OF PERFORMANCE: All items must receive FULL, or N/A responses_If any item receives a NO, or
- PARTIAL response, the teacher and resource person should meet to determine what additional activities the
'teacher needs to complete in order to reach competeficy in the weak drea(s) S
- ) ‘ - .
- /-. :
‘#{- . .
]
. g Jr
¥
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*Lséég'N PRESENTATION CHE_BKLtsT

-~

ﬂ ! t -

Directions: Place an X in the NO. PARTIAL, or FULL boxfo indicate that ™™ :
each of the following performance comporents was not accomplished,
‘partially.aceomplished, or fully accomplished. If, because of special cir- >
" cumstancles, a performance component was not appllcable orimpossible
- 40 execute, place an Xin the N/A' box. . Resource Person
;lf} A .
= : —
N . <\ LEVEL OF PERFORMANCE
N N - \ - ) M
LS , , ;
‘ , F
‘ 4 ’ ' Q
‘lnﬁvlngatalk,tmtqachor ‘ N ’

1. stated the purposeof the talk in the introduction . "...... .......
2. onented students to the lesson ..........

3. selected a tybe of presentation, i.e., formal or anforrnal suuted to:
a students level of understandmg e T

b the teacher’s owrt perscnat style of dehvery

c. thesuzeofthegroup .' Vo FUTRTR

uuouaoood o O 0 0oOoo 00

d. the nature of the material being presented_... ~................

0 Oooo od
O O0O00 OO0 a,

» 4. selected mformatuon which was suited to students' level of understand-

'|ng Lo
ﬂ N g S
5. Ylimited the quant|ty of'information presented onthe basus of students
"fevel of understandmg .................. N S e

/
6. used verbal or nonverbal cues from students to determine whether
students were listening to .and understandingthe-talk ..... ......

7. used verbal or nonverbal cues’from students to determine the talk's
length, focus, pace, actvities, or ilfustrations ....................

. 8. il!ustre'ted key points du.ring’the presentation, either verbally or visually
8. summarized each l_<ey point 'at the conctusion of the presentation . .

10, used student feedback to evaluate the talk

1. spot;e audibly ~>... ... s . e

12. avoided distracting Mannerisms or expressions ..,...... . o

13. maintained eye contact with studente e e

14. pro;ected enthus;asm for the subject of the talk

00O0oOo00o O o O nooo. oo v

O0000ooooo o g

15 spoke in a tone whnch was relaxed, convegt' ional, and na(ural e

~ ' ) 3
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During the taik, the teacher sed an analogy which: D \EI D -
16. related directly'to a point Which the teacher was making .......... I D
“ s
2 17. was suited to students’ level of understanding . . ...... .. Ty D D D \D
- 18. compared the known to the unknown ... ... A SO D D D . D
19. compared two things essentially similar in nature ~ ........ . L D D D D
During the talk, the teacher established frames of reterence which: D D D D
20. related directly to a point which the teacher was making .
21. were suited to students’ level of underétanding ......... . ce [_—,.] . D D D
22. allowed students to see a topic from different points of view .. .. I] D D D
-, » ’,
L) . ‘ '
LEVEL OF PERFORMANCE: All items must receive FULL, or N/A responses. If any item recewes a NO, or

PARTIAL response, the teacher and resource person should meet to determine what additional activities the
teacher needs to complete in order to reach,competency in the weak area(s).. :

»




LESSON PRESENTATION CHECKLIST -
A T ' .
Directions: Place én X in.the NO, i’ARTIAL. or FULL box tp indicate thaf "
each of the following performance components was not accomplished, 7
ially accomplished, or fully accomplished. If, because of special cir-  °**
mstances, a performance component was not applicable, orimpossibie .
to execute, place an X in the N/A box,, . ; ) Resoufcs Person

L4 r )

ra L0

#EVEL OF PERFORMANCE

0,,,0’
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in glvlng a tali, the teacher:
1. stated the purpose of the talk in the introduction

’

2. oriented students to the lesson

3. selected a type of presentatlon ie., formal or informal, sy:ted to
a.~students’ level of understanding .. .... .. e

b. the teacher’s own personal style of delivery .

c. the size of the group ... ... ‘\l/ o R,
d. th; nature of the matenial being présented . .

4. selected information which was suited to studerits’ level of understand- .
Ing e . s . ..

"5, limited the quantity of information presented on the basis of students’
level of understanding .. ... .... . T .

6. used verbal or nonverbal cues from students to determine whether
students were listening to and understanding the talk . ...... ...

7. used verbal or nonverbal cues from students to deterr’r’une the talk's

length, focus, pace, activities, of illustrations .
i

8. illustrated key points during the presentation, either verbélly,orvisuall'y
8. summarized each key point at the conclusion of the presentation . .

10. used student feedback to evaluate the talk ... ...

x

A}

O0O00o0000n 0 0 0 0000 0d

11. spoke audibly .............. ... e e e
, e

12. avoided distracting mannerisms or expressions .... ....... . ...

13. maintained eye contact with students .......

14. projected enthusiasm for the subject of the talk ...................

DO00000008 0 0 0 0000 00
000000000 O 0 0 000 O

15. spoke in a tone which was relaxed,.éonversational. and natural .. ..
34
~ 33
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- During talk,.the teacher used an analogy which:
16. related directly to a point which the teacher was making ..

'17. was suited to students’ level of undérstandmg .

(4 “
‘ 18. compared the known to the unknown .. .. ..

oo
0 O
NERE
0 O
[]
L

. .
19. compared two things essentially similar in nature

During the talk, the teacher pstablished frames of reference which:
20. related directly fo a point which the teacher was making

|

O 4
O O
0 d
0 4d
0 d
0 d
O

21. were suited to Students’ level of understanding

000
O
O

22 allowed students to see a topic from different points of view .. . .

7
i
.

LEVEL OF PERFORMANCE: All items must receive FULL, or N/A responses If any item receives a NO, or
PARTIAL response. the teacher and resource person should meet to determine what additional activities the
teacher needs to complete in order to reach competency in the weak area(s). .
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' LESSON PRESENTATION CHECKLIST

-

»

. i \\
N )
. [ Name

Directions: Place an X in the NO, PARTIAL, or FULL box to indicate that ’
each of the ?aﬂowing performance components was not accomplished, |
partially accomplished, or fully accomplished. If, because of special cir- °*° ,)
cumstances, a performance component was not applicable, orimpossible
to execme place an X in the N/A box ' - Resource Person

L

23

- . LEVEL OF PERFORMANCE

Yy
€
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In giving a tak, the teacher:
1. stated the purpose of the talk in the introduction .. ...

2. onented students to the tesson ce e

3. selected a type of presentation, 1.e., formal ar informal, suited to
a. students' level of understanding . Coe

b. the teacher’s own personal style of delivery
c. the size of the group . . T
d. the nature of the material being presented . . |

4. selected information which was suited to students’ level of understandf;

0 0.0000 OO

O0000000o O 0 0 0odoo ogd «

ing . ....&. ... .. .
5. limited ghe guantity of mformatnon:ge.rvted on the basis of students’
level of understanding .. . ... .. ... 0. ,

")

_6. used verbal or nonverbal cues from students to determine whether D
students were Iistening to and understanding the talkk ..... .
7. used verbal or nonverbal cues from sigdents to determine the talk's D
* length, focus, pace, activities, or illustrations . e

<

8. illustrated key points during the presentat:on‘eutherverballyp;»isually D
L] o
9. summanized each key point at the conclusion of the preks?ntation D

D.

' '/ .
19, used student feedback to evaluate the talk .

000000000 0 0 0 0000 0o

11. spoke audibly ... .... .. . ... . .. L D
' .. \
12. avpiped distracting mannensms or expressions e
' “ .

13 maintained eye contact with students AR D
14. projected enthusiasrridor the subject of the talkk ~ *..... . . o
15. spoke in a tone which was relaxed, conversational, and natural D o
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During the talk, the teacher used an analogy which:
16. related directly to.a point which the teacher was making ..... . ..

17. was suited to students’ level of understanding .... ......

18 compared the known to the unknown . ........ ...............

Ooooo
OO0 0Oooo

18. compared twq,things essentially similar in nature .. .. ver o

During the talk, the teacher established frames of reference which:
. 20. related directly to a point which the teacher was making . .. ...

21. were suited to students’ level of understanding . .. ..

aoo goygg
OO0 O0O0oOo

Wi
[
[

22. allowed students to see a topic from different points of view . .

>

. L]
LEVEL OF PERFORMANCE: Al items must receive FULL, or N/A responses. If any item receives & NO, or
PARTIAL response, the teacher and resource person should meetto d termine what additional activities the
teacher needs to complete in order to reach competency in the weak area(s)
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 LESSON PRESENTATION CHECKLIST

»

T ' Name
Directions: Place an X in the NO, PARTIAL, or FULL box to indicate that ¢
edach of the following performance components was not accomplished,
partially accomplished, or fully accomplished. If, because of special cir- Date ’ |
cumstances, a performance component was not appllcable orimpossible ‘
to execute, place an X in the N/A box. Resource Person
”~ [ 2 - s
LEVEL OF PERFORMANCE . ~
- . > *
NI
In giving a talk, the teacher: ’ ‘
1. stated the purpose of the talk in the introduction .......... .. ... D D D
2. oriented studentsto the lesson ... . .. . .... ..... . .. ... D E] E]
=~~~ 3. selected a type of presentation, ie., formal or informal, suited to E] E]
~ & students level of understanding .. .. . ...... ... ... ... D
b. the teacher's own personal style of delwery .......... ........ E] D E]
c. thesizeofthegroup .. .......... ... ... . ... C E] E] E] 9
d. the nature of the material being presented . ... ....... ... ..., D D [j
4 selec{edmformation which was suited to students’ level of understand- E] E]
iNg .............. o, . e e e D /
5. limited the quantity of information presented on the basis of students’ [j]
level of understandmg C e e :

6. used verbal or nonverbal cues from students to determine whether E]
students were listening to and understanding the talk ........ w. ..

Ooo
OO 0O

NG oL L 7
7. used verbal or nonverbal cues from students to determine the talk’s E]
length, focUs pace, activities, or illustrations ............. ......

8. illustrated key points during the'presentatuon either verbally or visually E]
‘9. summarized each key point at the 'conclusmn of the presentation ..

&
10. used student feedback to evaluate thetalk ... . . . . ........

11 SPOKE BUTIDIY . ...\ . o o et

13. maintained eye contact with students . .. A .

14. -projected enthusiasm for the subjectof the talk ... .. ...........

000000000 00 O 0000 0d s

00000o00
DoOoO00ooo

O]
L]
12. avoided distracting mannerisms or expr;ssions ................. D
L]
[]
[

15. spoke in a tone which was relaxed, conversational, and natural

'35
37




\
A
7

\
I8
L4

N

8
Fuy

q

Ny
Ao
Fre

f

During the talk, the teacher used an analogy which:
16. related directly to a point which the teacher was making

OO0 OOoOo

\%KKJDDDD

\

17. was suited to students’ level of understandirig . ...

18. comparédtheknowntotheunknown'. e e e
~

19. compared two things edsentially similar in nature  .............

0000
OO0 O0ooo

!

During the talk, the teacher estabiished frames of reference which:
20. related dlrect}y to a point which the teacher was making . .

00

21. were suited to students’ level of understanding

[]
]
[]

"22. allowed students to see a topic from different points of view

‘e

LEVEL OF PERFORMANCE: All items must recerve FULL, or N/A responses If any item receives a NO, er
PARTIAL response, the teacher and resource person should meet to determine what additional actlvutues'ihe
teacher needs to complete in order to reach competency in the weak area(s).
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. LESSON PRESENTATION CHECKLIST

\
. o~ - . . N~ F
- Name
'Directions: Place an X in the NO, PARTIAL, ar FULL box to indicate that
each of the following performance components was.not accomplished, \
partially accomplished, or fully accomplished. If, because of special cir-  °*
cumstances, a performance component was not appllcable orimpossible .
to execute, plack anX in the N/A box . Resource Porson
LEVEL OF PERFORMANCE
- L] \
)
L3R !
- 2 - » -y -
. [ . é\v & QQQ' «3\
In giving a talk, the teachet: o
1. stated the purpose of the talk in the |ntroduct|on ..... e D D D 5*» - N
- -
2. oriented students to the lesson . .. .. - et - D D B D
3. selected a type of presentation, 1.e., formal or informal, suited to. D D ¢ - .
. a, students’ level of understanding - .. L__] D ] ‘
b. the-teacher's own personal style of delivery .  .... Ce D D D D
T e tr;e\size of thegroup . .... y D D D D g »
d. the nature of the matenal being presented .. ........ ... D D D D . Fg
4. selected mformatlon which was suited to students’ level of uriderstand- D E] ﬂ’ -
ing......... .... e e e e e e e e e : ) D
5. limited the quantity of mformahon presented on the basis of students
Ievelofunderstandmg e e e e e e D D D D
. - s -
6. used verbal or nonverbal cues from students to determme whether D
students wer.e!é:rstenmg to and understandiRg the tam . D ﬂ g -
} ’ .
7. used verbal or fonverbal cues from studentg to determine the talk’s D D D D
length, focus, pace, activities, or |Ilustrat|ons/ ............. . .
8. |Ilustratedkeypglnts durlngthe presentation, eltherverballyorwsually D D D D
9. summarized each key po at the condlusuon of the presentatnon . D D D D s
. ' ) [
10. used student feedback to evaluate the'talk . . ...... R D D D ) E:]_‘ .
. . * >
11, époke audibly . .. ... ... Y A D D D D i
J2 a%lded distracting mannerisrgg or expressions .=................ D D D D
13. mdintained eye contact with students Cee e . D D D D
14. projected enthusiasm for the subject of thetalk . . ... ... . [:I D D D
15. spoke in a tc’me which 'was relaxed, conversational, and natural . .. D D D D *
Y 4 ) .
. ¢ 39 L
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‘ " During the talk, the teacher used an analogy wiich: * : jEI

16. related directly to a point which the teacher wa$ making ........ -

17. was suited to students’ level of understanding. ...................

Qoo

v

L 7\) " 18. compared the known to the unknown ............... e D

19. compared two things essentially similar. in B_ature ................ D
©Ouring the talk, the feacher estabiishedl frames of reference which: =

[ <
O O
V4

20. related directly to a.point which the feacher was making .......... -

21. .were suited to sténts' level of understanding ........ ..... o D Ij [:I D ‘
N . ;. . - A

22. allowed students to see a topic frgm different points of view . . ... .. [:I E] D D

4‘;’; / . . Q‘ s

‘ El. OF PERFORMANCE: All items must receive FULL, or N/A respdnses. If any item receives a NO, or .

, PARTIAL respo(ise, the teacher and resource person shouM meet to determine what additiond activities the
teacher needs to complete in order to re‘aich competency in the weak area(s). -
i ¢ . . - . .

- ’

-




Learr;gng Experlence v

FINAL EXPERIENCE

.
N

“Iin an actual school situation,” present an iHustrated talk. A

4

., As you plan your Iessbns, décude when an mustrated talk could be used -
- effectively to aid you in meéting the Jesson .objectives. Based on that )
degision, present an illustrated talk. This will includée— -

e selécting, modifying, or developmg a Iessonzplan whlch includes this
“tachniquey . -

° selectmg, obtain'
talk )

... e.using at Iea!t 9ne anaWgy.and establlshlng a frame of rdfﬁ'en‘ at
g A TeéSt once during the talk
L . - NO]’E Your resource person may want you to sulynit your)vntten Iesson
- - lén,to him/her for evaluation before mt your lesson.. 1t may be ‘
b - helpful fge your resource persan tQ U the TPAF from Module B-4, /~ ,
' o Develop d Lesson Plan, to guid; his/her evaluation. :

+
- N L D) \\ -
- ‘ 4 . -
.g'. € . v e - .~ i
“, . .. ) ‘ [/ - % .

. « . .
' il . 4
. A L o .,

?

pammny vusual materials needed for the

Arrange in advanc! to ha\b )tur refourw person obserx@your gssm A
presentation. .

% s v ' i -
Your total competency wilt be Y your resou person uélng the ,
Teacher Perfprmance Assessment Form, pp .

N L

- Based upon the’ cntena specifieds, in® this dssessment 'lnktrUMent( ‘your . 0
resource person will determine whether you are competent in presenting ST
*_an illustrated talk. : .,

2 o 2 S i hd kb
1 »

"ch a definition of “actual schoot situation,” see thé nside tnck cover =
M f

" . »
\ W .o S , S
, . " :
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TEACHER BRRFORMANCE ASSESSMENT FORM
Present an lllustrated Talk (C-15) -

.

Name

Directions: Indicate the level of the teacher’s accomplishment by placing

an X in the appropriate box underthe LEVEL OF PERFORMANCE heading. st
I, because of special circumstances, a performance component was not

applicable, or impossible to execute, place an X in the N/A'box. Resourcs Person

PR

. * LEVEL OF PERFORMANCE

) -y
in giving a talk, the teacher:
1. sta}/the purpose of the talk in the introduction .. .... D
D »
"2 “oriented students to the lesson o > ... D
3. selected a type of presentatxon e, formal or mformal ©
suited to: :

a students’ level of understandmg A T

. b. the teacher's own personai style of deliver
- r
c. the size of the group .

'0ooo  dg a.-

%gpmmm,mg%.

0000 &0 %,
DQDD 00 A,

d. the natg;e of the material being pzéseﬁred e

4. selected mtormation which was suited ta students level of
understanding ... . .. . . .. .. L we ... D . D D

6. used verbal or nonverbai cues from sfud ts to dete

whether students were listening to and ul rstandmr;ntﬁg\t] ;
 pter sdorts werskrog 1 s s 000 00
7. used verbal or nonverbé( cues ffom students to determme

-tr’ talk’s length, focus, pace gctivities, or illustrafions . D D D D E D
8. illustrated key points dunng the presentatuon enther(@r- '

ballyorvusually...T..........’ ..................... D D D D D D
'd. summarized each key’ pomt atthe oonctusfbn of the preSen- "

tation ... g e L0 D D D D \‘
[

10. used student feedback to evaluate the 1a\k ............. D D D
it spoke audlbly\._ ......... G e ROE

14, projected enthugiasm fdr suject of the tatk ...... .

15. m a tone_ which relg\xed. co‘nversationa’. and

12. avoided distracting mannerlsms Or expressions .. ....... D
*®

‘TO00 -O0%,
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During the talkthe teacher used an analogy which:
16. . related directly to a point which the teacher was making

17. was suited to studenty level of understanding. ..

18. compared the known to the unkhown

0000

19. 60mpared two things essentially similar 1 nature

OOan .

During the talk, the teacher established frames of riference
. whu‘- . .

_ 20 related directly to a point which the teacher was making D

errasrdng

e R - _
21. were suited to students’ level of understanding . .

00 0000 «,
OO0 0000 a,

0]
00 0000 e,

]
[
O
]
O
[

22. allowed studentsto see a topic from aferent points of view D

LEVEL OF PERFORMANCE: All tems must receive N/A, GOOD, or EXCELLENT responses If any item
receives a NONE, POOR, or FAIR response, the teacher and resource person should mest to determine what
additional actwities the teacher needs to cormplete in order to reach competency in the weak area(s).



ABOUT USING THE CENTER’S PBTE
MODULES

»

Organization v

. Each module isdesighed to help you gain competency
in a pdrticular skill area considered important to teach-
Ing success A module is made up of a series of learning
experiences, some providing background information,
some providing practice experiences, and others com-
bining these two functions Completing these experi-
ences gho#id enable you to achieve the terminal objec-
tive in the final learning experience The finalexperience
in each module always requires you to demonstrate the
skillin an actual school situation when you are an intern.
a student teacher, or an inservice teacher

Procedures ) >

Modules are designed to allow you to individualize your
teacher education program You need to takeonlythose
modules covering skills which you do not aiready pos-
sess Similarly, you need not complete any learning ex-
perience within a m@ule f you already have the skill
needed to complete it Therefore, before tak#g any
module, you should carefully review (1) the Introduction,

(2) the Objectives listed on p 4. (3) the Qverviews pre-’

ceding each learnfg experience, and (4) the Final Ex-
perience After comparing your present needs and com-
petencies with the information you have read in these
sections, you.should be ready to make one of the follow-
“ng decisions
e that you do not have the competencies mducated
and should complete the entire module
e that you are competent in one or more of the en-
abhing objectives leading to the final learning ex-
perience, and thus:can omit that (those) learning
experience(s)
e that you are already competent in this area, and
- ready to complete the final learning experience in
order to “test out”
e that the.module 1 inappropriate to your needs at
this time
When you are ready to take the final fearning experience
and have access to.an actual school situation, make the
necessary arrangements with your resource person |f
you do nqt complete the final experience successfully,
meet with your resource person and arrange (1) to re-
peatthe experience. or (2) completd (or review) previous
sections of the module or other related activities
suygested by your resource person before attempting to
repeat the final experience -

Options for recycling are also available in each of the
tearning experiences preceding the final experience
Any time you do not meet the minimum level of perfor-
mance required to meet an objective, you and your re-
"~ source persdn may meet to select &tivities to help you
reach competency This could involve (1) completing
parts of the module previously skipped, (2) repeating
activities, (3) reading suppiementary resourcgs orcom-
pleting additional activities suggested by the resource
persor, (4) designing your own learning experience. or
(5) completing some other activity suggested by you or
your resource person /

ERIC *. *

Terminology

Actul’ School Situation . refers to a situation In
which you are actually working with, and responsible
for, secondary or post-secondary vocational students in
a real school An intern, a student teacher, or an In-
service teacherwould be functioning in an actual school
situation If you do nof have access to an actual school
situation when you are taking the module, you cancom-
plete the module up tothe final learning experience You
would then do the final learning experience later. | .,
when you have access to an actual school situation
ARernate Activity or Feedback ~ refers to an item or
feedbagk device which may substitute for required
items which, dug to special circumstances, you are un-
able to complet .
Occupational Speciaity refers to a specific area of
preparation within a vocational service area (e g. the
‘service area Trade and Industrial Education includes
occupational specialties such as automobile me-
chanics, welding, and electricity)
Optional Activity or Feedback refers to an item
which 1s not required, but which 1s designed to supple-
ment and enrich the required items in a learning exper-
ence . .
Resource Person refers to the person in charge of
your educational program, the professor. instructor

* administrator, supervisor. or cooperating/supervising

classroom teacher who s guiding you In taking this
modute

Student refers to the person who i1s enrolled and
recewving instruction in a secondary or post-secondary
educational institution ,

Vocational Service Area  refersto §jnajorvocational
field agricultural education. business and office educa-
tion, distributive education, health occupations educa-
tion, home economics education, industrial ‘arts edu-
cation, technical educatygg or trade and industrial edu-
cation W

You or the Teacher refers to the persori who 1s tak-
ing the module :
. A

- ' .

Levels of Performance for Final Assessment

N/A The criterion was not met because It was not
applicable to the situation

None No attempt was made to meet the critenon,
although 1t was relevent -~

Poor  The téacher is unabie to perform this skill or
has only very limited abity to perform it

Fair The teacher 1s unable topertorm%hwskull Inan
acceptable manner, but has some abiilty to perform 1t
Gdod The teacher 1s able to perform thus skill in an

effective manner .

Excellent Theteacher i1sabie to perform tm55km na
very effective manner

| .

40
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A-5 Maintain sn Occupational Advisory Committe
A-6 Develop Program Goals and Objectives

A-7  Conduct an Occupational Analysis

A-8 Develop a Course of Study

A-9  Develop Long-Range Program Plans

A10 Conduct a Student Foll p Study

A-11 Evaluate Your Vocational Program

Category B: Instructional Planning
B-1 Determine Needs and Interests of Students

B-2 Deveipp Student Perform Obyectives
B-3 Develop it of instruction

B-4 Develop Pian

B-5 Select instructional Materais

B-8 Prepare Teacher-Made Instructional Materiais

Category C: Instructionsl Executioh .
C-1  Direct Fieid Tnps
C-2 Conduct Group Discussions, Panel Discussions, and
Symposiums
sC-3 Employ Brainstorming, Buzz Group. and Oueefnon\agx
Techniques . .
C-4 Direct Students in instructing Other Students
C-5° Employ Simuiation Techniques
C-8 Gude StudentStudy — - -~
C-7- Dtrect Student Laboratory. Exper ~
C-8 Direct Studénts in Applying Problem-Solving Techniques
€-9 Empioy the Project Method
C-10 introduce a Lesson
C-11 Symmanze a Lesson
12 Employ Oral Questioning Techniques
13 Employ Rainforcement Techniques .
C-14 Provide instruction for Slower and More Capabie Learners
C-15 Present an lilustrated Taik
C-168 Demonstrate a Manipulative Skilt
C-17 Demonstrate a Concept or Printipje
C-18 iMdividualize instruction
C-19 Employ the Team Teaching Approach
C-20 Use Subject Matter Experts to Present Information '

. C-21 Prepare Bulletin Boards and Exhibits

C-22 Present Information with Models Raeal Objects and Flanne!
Boards

Ce23  Present Information with Overhead and Opaque Materials

C-24 Present information with Fiimstrips and Sides

C-25 Present Intformation with Films

C-26 Present Informstion with Audio Recordings .

C-27 Present Information with Televised and Videotaped Matewats

C-28 Empioy Programmed Instruction .

C-29 Present Information with the Chalkboard and Flip Chart

Categary D: Instructions! Evaiustion -~
D-1  Estabhish Student Performance Critenia

D-2 Aseess Student Performance Knopledge
-3 Assess Student Performance Atltudes

D-4  Assess Student Psrformance Skilis 4

D-5 Detsrmine Student Grades
D-6 Evaluate Your instructional Effectiveness

Category E: instructionsl Management

1 Preject instruglional Resource Needs "
2 Manage Your Budgeting and Reporting Responsibilities
-3 Arrange for improvement ot Your Vocational Facilities

4 Mantain a Filing Sfftem

. -
»
£
/ <
. » e
o

Titles of THe Center's . : .
Performance-Based Teacher Education Modules : T

- ; ; -
Category A: Progrem Plandiing, Development, sind Evalustion E-5 Provide for Student Safety L
A-1  Prepare i . R E-6  Provide for the First Aid Needs of Students ¢
A-2 mw?&mr:x;‘ réyursvue;vcy ) * E-7  Assist Students in Developing Séit-Discipiine
A-3  Report the Findings of a Community Survey E-8  Organize the Vocational Laboratory
A4  Organize an Occupational Advisory Committes E-9  Manage the Vocational Laboratory

Category F: Guidance

P~ Gather Student Data Using Formal Data-Collection Techniques
F-2  Gather Student Data Through Personal Contacts

F-3  Use Conferences to Help Meet Student Noeds'

F-4 Provide Information on Educational and Career Opportunitres
F-5  Assist Students ih Applying for Employment or Further Education

Category G: Rejations .
G-1  Develop a Schdbi-Community Retations Pian for Your Vocational
Program

G-2 Give Presentations to Promote Your Vocational Program

G-3 Develop Brochures to Promote Your Vocational Program

G-4 Prepare Dispiays to Promote Your Vocational Program

G-5 Prepare News Releases and Articies Concerding Your Vocational
Program .

G-6+ ArvangebfTelovosnM Radio Presentations Concerning Your
Vocational Program

3-7 Conduct an Open House

G-8  Work with Members of the Community

G-9  Work with State and Local Educators

G-10 Obtain Fesdback about Your Vocational Program

Category H: Student Vocational Organization

H-1  Deveiop a Personal Philosophy Concerning Studenf Vocational
Organizations

H-2  Establish a Student Vocational Organization B

H-3  Prepare Student Vocational Organization Members for *
Lsadership Roles .

H-4  Assist Student Vocational Organization Members in Developting
and Financing a Yearty Program of Activities :

H-5 Supervise Activites of the Student Vécational Organization

H-6  Guide Participation in Stutent Vocational Organization Contests

Category | Professionsl Role and Development

-1 " Keep Up-to-Date Professionally

I- Serve Your Teaching Protession

- Develop an Active Personal Phiosophy of Education

-4 Serve the School and Community

1-5%  Obtain a Surtable Teaching Posttion

-6  Proyide Laboratory Experiences for Prospective Teachers

-7 Ptan the Student Teaching Experience

-8 Supervise Student Teachers

Category J. Coordination of Cooperative Educat

J—1  Estabhsh Guidelines for Your Codpérative Vocational Program

J-2  Manage the Attendance Transfers, and Terminations of Co-Op
Students .

J-3  Enrotl Students in YoGr Co-Op Progra

J-4  Secure Training Stations for Your Co-Op Program

J-5  Place Co-Op Studerts on the Job -

J-6  Develop the Training Ability of On-the-Job Instructors

J-7  Coordinate On-the-Job Instruction

J-8  Evaluate Co-Op Students On-the-Job Performance

J~8  Prepare for Students Reiated instruction -

' _J~10 Supervise an Empioyer-Employse Appreciation Event

RELATED PUBLICATIONS n i

Student Guide to Using Performance-Based Teacher Education
Materiais ’

Resource Person Guide to Using Performance-Based Teacher
Education Malgriais

Guide to theimplementation of Performance-Based Teacher Education

1

Fot lniormutton regarding avalistility -and prices of these materiais contact—

4 .

AAVIM :

. American Association for Vocational Instructional Materialg

. v

12Engineenng Center e University of Géorgia e Athens, Georgia 30602 e (#04) 542-2586
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