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'FOREWORD _
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This module is one of a series of 100 performance-based
teacher education (PBTE) learning packages focusing upon

specific professional competencies of vocational teachers. The -

qo"m)euncies upon which these modules are based were iden-
ti and verified through research as being important to sue-

" cessful vocational teaching at both the secondary and post-

secondary levels of instructien. The modules are suitabie for
the preparation of teachers in all occupational areas

Each module provides learning experiences that integrate
'theory and application; each cuiminates with criterion refer-
enced assessment of the teacher's performance of the spec-
ified competency The materiais are designed 1?'r(use by ind)-
vidual or groups of teachers in training workidg under the

' direction and with the assistance of teacher educators acting as

resource persons. Resource pérsons should be skilled in the
teacher competencr, being developed and should be thor-
oughly onented to PBTE concepts and procedures in using
these materials

The design of the materials provides considerable flexibility for
‘planning and conducting performance-based preservice and
inservice teacher preparation proa:ams to meet a wide variety
of ndividual needs and interests Thé matertais are intended for
use by universities and colleges, state departments of educa-
tion, post-secondary institutions, local education agencies, and
others responsibie for the professional develogment of voga-
tional teachers. Further information about the use of the mod-
ules in teacher education programs I1s contained In three re-
lated documents Student Guide to Using Performance-Based
Teacher Education Materials, Resource Person Guide to
Using Performance-Based Teecher Education Materials and
Guide to implementation of Performance-Based Teacher

The PBTE curnculum packages are products of a gustained
research and developrent effort by The Center's Pragram for
Professionai Deveiopment for Vocational Education Many in-
dviduals, institutions, and agencies participated with The Cen-
ter and have made contributions to the systematic develop-
ment, testing, revision, and refinement of these very significant
training materials Over 40 teacher educators provided input In
development of initiai versions of the: modules, over 2,000
teachers and 300 resource persons In 20 universites, colleges,
and post-secondary institutions used the maternals and pro-
vided feedback to The Center for revision and refinement

Special recognition for major indwvidual roies in the direction,
development, coordination of testing, revision, and refinement
of these materials i*extended to the following program staff
James B Hamilton, Program Director, Robert E Norten#As-

v .

x
'

sociate Program Director; Glen E. Fardig, Specialist, Lois Har-
rington, Program Assistant; and Karen
tant. Recognition is also extended to Kristy Ross, Technical
Assistant; Joan Jones, Technical Assistant; and Jean Wispn-
baugh, Artist for their contributions to the final refinement of
the materials. Contributions made by former program staff to-
ward developmenta! versions of these materials are also ac-
knowledged. Calvin J. Cotrell directed the vocational teacher
competency research studies upon which these modules a

based and also directed the curriculum development effo

from 1871-1972. Curtis R. Finch provided leadership 10{ the

program from 1972-1974.
.Appreciation 18 ai$o extended to all those outside The Center

. {consultants, field site coordinators, teacher educators,,

teachers, and othefs) who contributed so generously in various
phases of the total effort. Early versjons of the magerials were
developed by The Center in cooperation with the vocational
teacher educatign faculties at Oregon State University dnd at
the University of Missouri-Columbia Pteliminary testing of the
materials was conducted at Oregon State Umversi?. Temple
University, and University of Missoun-Columbia

Following preliminary testing, major revision of all matenals
was performed by Center Staff with the assistance of numerous
consuitants and visiting scholars from throughout the country.

Advanced testing of the matenals was carried out with assis-
tance pf the vocational teacher educators and students of Cen-*
tral Washington State College, Colorado State University, Ferris
State College, Michigan, Florida State University, Holland Col-
lege, PE |, Canada, Okiahoma State University, Rutgers Uni-
versity, State University College at Buffalo, Temple Unwversity,
University of Arizona, Umiversity of Mighigan-Flint, Untversity of
Minnesota-Twin Cities, University of Nebraska-Lincoin, Univer-
s'% of Northern Colorado, Uniyersity of Pittsburgh, University
f Tennessee, University of Vermont, and Ltah State University

The Center 1s grateful to the National institute of Education for
’?ponsorshlp of this PBTE curriculum developmenteffort from

972 through its cgmpletion. Appreciation 1s extendéd to the
Bureau of Occupational and Adult Education of the U S Office
of Education for their sponsorship of trairung and advanced
testing of the materials at 10 sites under provisions of EPDA
Part F, Section 553 Recognition of funding support of the
advanced testing effort 1$ ais# extended to Ferns State Coliege,

Holland Collgge, Temple Unwersity, and the University of
Mlchlgaﬁ " s

, RoﬁE Taylor B VR
Dir r ¢
The Center for Vocational Education

.
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THE CENTER FOR VOCATIONAJ, EDUCATION
The Ohio S Unweristy 1980 onny osd  Commimn Ohm 43710
/ L4
The Centar for Vocational Education’s mission 18 to
icrease the ability of diverse agencies, institutions, and
. o_rganlzaqons’ tb soive educational problems ralating to
* individual career planning and preparation The Center,
fulfilis its mission by * -
o Generating knowledge through research
« Devaloping educational programs and products
o Evaluating individual program needs and outcomes
o Installing.educational programs and products,
N * Operating information systams and Ices
o Conducting leadership davelopment @Rd training
programs . . -
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AMERICAN ASSOCIATION
FOR VOCATIONAL
INSTRUCTIONAL MATERIALS

Enginearing Center )
University of Georgia L
Athens, Georgia 30602

The American Associstion for Vocational Instructional : 9

Matenals (AAVIM) 18 an interstate organization of univer-

sities, colleges and divisions of vocational education de- 1 |

voted to the improvement of teaching through better in- .
formation and taachtn( aids :
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In the fong run, the.information which your stu-
dents lgarn in your classroom may be less impor-
ant to them than the study habits they develop
ere and carry with them after they have left
' the sfructured learning environment. Routirie
“homework” that is assigned each day at the end
’J of the class session, collected at the beginning of
thé next period, only to disappear without a trace,
marhave as its main effect the stifling of student
interest while contributing little to student_learn-
ing. If students aﬂk’ézgto work independently
on assignments, then these assignments must bé
sgen as worthwhile extensions of the classroom
experience, -

~ There are a number of obstaclgs to obtaining
good results from the typical homework assign-
ent. Many students are unable to study effec-
tively at home because of distractions, famiy re-
sponsibtlities, a complete lack of books or other
resource materials, or a lack of family help or
céoperation. Otherstudents, who seemingly have
every advantage of quiet and comfortable home
surroundings, plenty of books and magazines,
. helpful parents, and other resources, may not be
ablerto study effectively at home simply because
they have never develaped good study skills and
habits.

Increasingly, teachers are allotting blocks of
~ classroom time to assist students with study as-
signments in an environment which 1s quiet, con-
veniently organized and businesslike, and where
8students have access to rich resource materials.
With the assistance and direction of the classroom

fully on the assigned topic, but can learn and prac-
tice effective study techniques Teachers are also

teacher, the students can not only work success- .’

breaking away from basic reading, study, and
practice exercise assignments and developing
“more challenging outside activities which involve
observing, constructing, collecting, and solving
. complex proplems. Teachers are now using the
total schooi, the home, and the community as -y
‘sources for assignments. ’

This module 1s designed to give you skillh giv-

ing study as$ignments which will motivate your

students to learn, and which will enrich and extend
the classroom lessons. You will also learn how to
supervise group study so as to h&lp youyr students
develop good study habits. These study habits will
stand them in good stead as they continue their
training, and will carry over to learning experi-
ences outside school and mto their occupational
activities. :
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Objectives

Terminal ObjectiVe: In an actual school situation, direct
student study. Your performance will be assessed by
your resburce person, using the Teacher Performance .
Assessment Form, pp, 39-40 (Learning Experience H1).

. Engbling @bjectives:
o 1 After completing the required reading. critique the
. performance of teachers in given case studies In
presenting student as&gpments%@eammg Exper:-
-ence ) %
_After compieting the required reading, critique the
"performance of teachers In given case studies In

¢ cénducting group supervised study (Learning Ex-
- pdrnce 1)

»

B

Prerequisites

To complete this module, you must have competency in
developing a lesson plan If you do not already have this
competency. meet with your resource person to deter-
mine what method you will use to gain this skilt One
option I1s to complete the information and practice ac-
tivities in the following module '

Co L Develop a Lesson Plan. Module B—~4

Resources ; .

A list of the outside resources which supplement those
contained within the module follows Check with your
* resource person (1) to determine the availabilify and the
Jocation of these resources. (2) to locate additional ref-’
erences M your occugational specialty, and (3) to get
assistance In setting up activities with peers or observa-
. tions of skdled teachers, f necessary Your resource
. person may also be contacted If you have any diffigulty
‘ . with directions, or In assessing your progress at any
. time ’
N

i
Q
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- ABOUT THIS MODULE '

{

Learning Experience | . . ‘
Optional '

1-3_peers to role-play students to whom 'you are
presenting an assignment, and to critique your per-
formance T
A locally-produced videotape of a teacher giving an -
assignment which you can view for the purpose of
critiquing that teacher’s performance )
Videotape équipment for viewing a videotaped as-
signment \

Learning Exp&rience Il . *

-
-4

Optional

Reference Robinson. Francis P Effective Study
Fourth Edition New York, NY Harper & Row, 1970

Reference Charles, C M Educational Psychology
The Instructional Endeavor St Louis, MO JheC. V.
Mosby Company, 1972 | h

A teacher experienced In conducting group super-
vised study whose performance you can observe
Learning Experience il
Required
An actual school situation in
student study .
'\ A resource persorf to assess your competency in
directing student study
¢

)

which you can direet | 7
~

—

‘/

This moduie covers performahce element numbers 86, 91, 92, 117, 221
trom CatvinJ Cotrell et a/ Model Curricula fgr Vocational and Technical
Education- Repprt No V (Columbus, OH The Center for Vocational +
Education. The Ohio State University, 1972) The 384 elements in this
document form the research bas€ tor all The Centers PBTE module
development — .

For information about the general organization of each module, general
procedures for their use, and terrhinology which 18 common to all 100
modules, see About U The Center s PBTE Modules on the inside *
back cover 1 : .

\
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Learning Experience |

‘ | OVERVIEW
— -

‘After completing the requi'red -reading, critique the performance of
teachers in given case studies in presenting stutient assignments.

%
o

‘e
L] N ’ ]

-«

’

You will'be fégding the information sheet, Making Student Assigr\mer'\ts,
pp. 6-17. L~ ) . ‘
. . . S

-

-~ 4 \
You will be reading the Case Studies, pp{18—19, and wrjtinQ critiques of the
performance of the teachers described. o

Ve

£

You will be evaluating your competency in critiquing the teachers’ perfor-
mance in presenting student assignments by comparing your completed
éritiques with the Model Critiques, p. 21. - -

P
s

»

Optional - You may wish to present an assignment to a grc;up of peers.\\
Activity ) i ~ ‘ .

4 /

. 4
‘" . I \

If you gav® a‘n assignment to> peers, you ﬁgy wish to have your peers
.evaluate your competency, using the AssignmentChecklist, pp. 23-27.

L@
‘E

: r
R e ) .o

¥

You may wish to yiew a locally:produced videotape ofateacher giving an
assignment, and to critique that teacher’s performance. .

. f
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“study, not only in the class-
-room, but at home, within the

Activity &

For information on the use of student assignments in instruction, the

characteristics of effective assignments, and the procedurés for.develop-

»
3

ing and presenting an assignment, read the following information sheet.

S —

2

MAKING STUDENT ASSIGNMENTS

Learning is a continuing process of life. itis not
simply confined to the classroom or restricted to
the direction of the teacher, but involvesmuch of
the activities and experiences of évery mentally
“activl person. Effective learning is greatly affected

y the environment in which it is undertaken and
the conditions surrounding the learner. Thus, stu-
dents need to iearn how to learn. They must be
helped to develop the skills of discovering new
information. In addition, they need to know How to
organize this information for their purposes, and
how to retrieve the information they have in ordey
to apply and utilize it. Teachers can help ptudents
develop these skills of learn-
ing, and can foster the habit-
of Jearning by-planning les-
sons which incorporate op-
portunities for independent

school, and in thie commu-
nity. ‘

There is a place in the -
teaching/learning process
for the class study assign-
ment, the independent study
projact, and homework
.Well-chosen learning assignments- gan make
several unique contributions to the work of the
vocational classroom

"o Outside study extends the limited time avail-
able to tbachers and students during the
school day to cope with the amount of mate-
rial to be learned

¢ By covering some of the routine or practice
-alements of subject matter iearning, study as-
signments free the teacher and student to
interact in the class or laboratory in the impor-
tant, creative, active, and personal aspects of
" the vogational subject S

e Interesting dut-of-class activities-can en'ich
fearhing by providing experiences to the stu-
dent that are simply not available or not pos-
sible within the contines of the school itself.

¢ Independent study allows students to work at
their own pace in their gwn way, toward Indi-
vidual goals and intepeSts.

o Carefully thought-odt study assignments can
provide the student with practice experiences
n how to learn, how to locate information,
how to organize information for solving prob-
lems, how to organizesme and effort, and
how to'establish an erlvironmentconducive to
learning. ‘

All these benefité'of student study are possible,
buhthey will not come about naturally or through

.haphazard, spur-of-the-moment homework as-

siglents. They depend on thdughtful prepara-
tion and insightful assignments by the teacher,:
and on positive attitudes toward learning on the
part of the students

Outside study need not be an interruption of
the student’'s normal home life It can be an ac-
cepted and natural life activity in which there isno
sharp distinction between school homework and
personal interests and activities. If teacher and
student can work together to develop a deep
interest in learning, the 'process will continue
long after the formal assignment s forgotten. The
teacher shouid realize, however, that many stu-
dents live in a home environment that makes
study difficult or virtually impossible. The disad-
vantaged student, v particular, may have no_pri-
vate place in which to work and may be sur-
rounded by noise and confusion In many lower
class families, there i1s a definite hostility toward

chools and formal learning that students may -
find very hard to overcome.
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One solution to such difficulties has been to
lengthen classroom periods to allow students
time to study at school Within the school, the

studenf has access to the m Is and books
he/she needs Thus, he/she is able to get assis-

tahcefrom a teacher if difficuities arise, instead of ~

trying to rely on members of the family for help.
Theysupervised group study session is also help-
ful ® teachers in that they-can observe student
study behaviors and pay closer attention to indi-
vidual needs. Itis an excellent time for the teacher

. to allow students to practice good study habits in
an environment favorable to learning.

The teacher should talk to students indlvidually
apout their study assignments and the results of
their work. ,

.

We want students to develop favorable at-
.titudestoward study and learning §0 that they will .
want to learn in our classes and will continue to
learn and use their knowledge after having left
the influence of the school Students whl de-
velop favorable attitudes toward study are more °
‘#kely to remember what they have been taught
and to learn more about the subject as they con-
tinue in the occupation

In terms of study assignments, this means that
homework and school study sshould be as-
sociated withrepeated pleasant experiences, and

" , students 3hould find reward in what they ac-

‘complish An assignment whi¢ch is based on stu-
dent needs and student interests, which brings
the student in touch with family and friends, hob-
bies, and community, is one which the vocational
teacher must attempt to design. Teachers who
are ableto develop favorable attitudesin students
foward the subject and toward learning will fre-
guently have the satisfying experience of seeing
their students work far beyond the minimal re-
quirements. These students will take on addi-
tional tasks or more complex assignments simply
because they get satisfaction from the ac-
comphishment

What happens after the 'assignment s "}om-
pleted Is very important to the way stbdents view
their work The results of homework assignments
should be treated as important and should be
evaluated with care Good work should be re-
warded, and the knowledge gained should be put
to use as soon as possible Clearly then, the
teacher needs to project a favorable, positive at-
titude toward study assignments.

+

N
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Even thoulh the teacher may have personally-

- suffered through thoughtlessly assigned home-

.

work in his/her past schooling, the experience
need not be passed on to today’s students. Stydy
and homework must under no circumstances$ be
used as punishmejt for poor behavior or lack of
achievement. They must not become associated
with unpleasantness, pain, or fear. On the con-
trary, the student should feel that study witl in-
crease ong's changes for vocational success and
provide opportunities for personal enhancement

. Good study assigpments cannotbe created ata
moment’'s notice, or-when the dismissal bell is
about to ring. The teacher must plan them, using
the help and ideas of the students. In planning a
lesson or,4 unit of instruction, try to keep 1n mind
which afthe learning activities can best be done
with teacher guidance, and .which can dest be
done independently, ouiside the classroom
Some_activities may Iinvolve both, such as as-
signfnen hich should be started in the class-
roonfwith teacher sypervision, but which can be
completed at hom

*
’ Not only will the conditions under which the
assignment is done vary, but the amount of stu-
dent individualization wilil also differ, depending
on the objective(s) of the exercise and the type of
program involved (e.g. competency-based vs
more traditional). At times, everyone in the cfdss
will be given exactly the same assignment and
will be expected to complete it in the same way
(e.g., the memorization of a series of important

. p | —
formulas, or the-solving of @ sheet of practice

problems). At other times, d broad assjgnment,
such ;as one in° which. child-care students are,

Ld l'

/asked to observe a day-tare center in operation,

carybe partially individualized. For example, the
student may be allowed to choose the kind of
center to visit, or to concentrate on a particular
aspect of the center grogram that seems to be of
greatest personal interest. Still other types of as-
signments can be highly individualized. That is,
the student may select a personal project and
formulate plans for &ccomplishing it. This will; of
tourse, be true 1n a highly individualized pro-
gram. In a gompetency-based program, stude%
might all be working on different assignmen

depending on 'their individual Jearning styles,
needs, and interests. All of thase approachesare
useful and valid as long as they contribute to the

achievement of the objectives of the program.
. . A

Types of Assignments

The sections that follow describe some of the .
general types of assignments that the vocational
teacher might incorpprate into his/her plans for a
lesson or a unit of study. It pay be helpful to the”
teacher to translate the suggestior™s given here
into specific ideas for the service area in which
he/she is involved. '

Observing.—This type of assignment brings *
students in touch with other people or objects and
allows them to organize information about themn
a meaningful way. For example, a student in home
economics might be given an assignment'to ob-
serve a group of children at play to determine how
their ability to share toys varies with their age. A
student in distributive education might take a walk
through the downtown area of his/her community
to observe how tolor or movement 1s usedyn win-
dow displays. A '
studentinvoca-
tionaf agnicul-
ture might try
counting the
number of JR——
fields of a par-
ticular crop
along a stretch
of road tojudge
whichcropsare .
most important X
18 his/her area ~.

FasHo '
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The purpése of this type of assignfhent is to get
students interested in their surroundings in order
to learn something particular about them A'sty-
dentwho is told merely to “go watch ygur younger
brothers and sistgrs play” may end up with no
more knowledge after he/she completes the as-
signment than before starting. Thus, the teacher
-.ngeds to supply some kind of structure for any
observation process. This might take the form of a
chiecklist, a question sheet, atally sheet for reco:&-
ing frequency of occurrence, or a final report for

Collecting.—Many students like to collect
things—stamps, books, buttons, rocks, insects,
etc Astudy assignment can be a natural extension
of astudent’'s desire to collect and identify things

[y

It can also ba combined véry effectively with ob-
servation, particularly when the student’needs to
gather various objects together to observe their
similarities, or needs to look very closely at some-
thing and study 1t “in order to discern special

characteristics The' variety of collections which -

vocational education students may,;»e interested
in 1s almost unhimited labels from packaged
foods, fabric swatches, printed advertisements,
specimens of lawn weeds, samples of building
materials, are just a few of the possibilities

Memorizing.—Just about every vocationajarea
will have some information, data, formulas, num-
bers, or words that students will need to
memornze We memorize much-used information
in order to save’time th looking 1t up, to avoid
ca»émg around a set of reference books, or to
have the infdrmation instantly available when the
situation requires an immediate response Chil-
dren {earn the alphabet, the multiplication tables,
or the books of the Bible by sheer memorization
The professional cook has memorized the table of
measures, a secret(g;y,t:as memorized the Gregg

t

characters, an electronics technician has memo-
rized the relationship between voltage, current,

. and résistance p

*

Teachers sometlmes'a‘ssume that Hecause stu-
aents must complete this type of assignment ba;.
sically on their own, there i1s no need to do more
than indicate exactly what is to be memorized'and
bywhen. This type of approach 1s not very effective

- with students unless they have already developed

a degree of memorizing skitl and self-discipline.
Even then, stullents may learn an assortment of
facts by a required date, and forget'them soon
after. The teacher must be sure that students un-
derstand not only what is to be memorized,. but
also why 1t 1s to be memorized What 1s the infor-
mation to be used for? How 1s it to be applied?
How will it help students accomplysh an objectde?

Furthermore.the teacher must allow studgntsto
apply the knowledge gained through memoriza-
tion in order to reinforce learning, and then must
reward them ‘ -
for their ef-
forts The
teacher ~_
should also
help stu-
dents learn,
the skill of
association
N memoriz-
ng(eg.to
remember
the differ-
ence be-
tween
‘stationery” . .
and “stationary,” associate the letter “e” with the
word envelope), the use of mnemonics (pro-
nounced nimonics). and other aid$ to memory For
example, a mnemonic device many of us learned
asyoungsters helped usremember the lines on the
treble clef in music—Every Good Boy Does Fine
This will simplify the process and will help ensure
retention. of the information over a long period of
time. Vocational teachers whose subject contains
a great deal of information or terminology that
must be remembered should themselves develop
good memory skills, and then should teach these
skills directly to students

Practicing.—Practice assigriments should be
given to wtudents after they have mastered the
basic technigues needed to perform the skilt After
you have demonstrated the process in class, and
they have attempted'the process under your guid-
ance, students can practice the skill on their own
to refine their execution until the basic techniques
involved become habitual

10
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Keep in mind-that “practice makes perfect” only
if students practice in a perfect way. It is’ just.as

easy for the student to 1earn misinformation and-
. popar techniques through practice as it is'to learn

the correct way of doma thinas. Therefore, make
sure that students have mastéred the basics of the
skill before they begin to practice it on theirown. In

teaching students to lay a bead of walding, for .

“ examph it is a good idea to guide their progress

' Jooks like, and

until they su cceeq in laying an acceptabld bead at
least ‘once. La-.
ter, when they
are practicing
on their own,
students will
know what the
desired result

haw they feel
when they are
doing it cor-
rectly.

Problem Soiving.—Problem-solvitig . assign-
ments may vary from a simple choice to a complex
problem invojVing many different variables. This
type of assignment is suitable for either individual
of group work. In group sftuations, the slower
learners and more capable learners-can work to-
gether to obtain & single solution.

]

An example of a simple problem involving only
one or two variables might e a case study as-

1l

)

b}
sngnment in which stuffents are asked to choose
_what they should. buy after being given specnflc
details aboyt what they need and how much
money they have to spend. Or, a student might be
given a cake recipe which callsforaround pan and
have to determiine How much baking timeé to allow

if the cake is baked in asquare pan. Students cari ,

work on this type' of problem at home and bring
their answers to class.to compare them with alter-
native solutions.

An example of a more complicated problem
involving several variables would be an indepen-
dent research assignment inwhich the student is
expected to apply a principle or some information
he/she has learnsd to a new situation’,A studént

, in distributive education, for exémple, might be
asked to determine where a new store should bé
located in the cammunity. This would involve tak-
.ing a count of people who pass along a given
street at various times during the day, pos$ibly’

Careful recd¥ds would have to be kept so the.
student could review these before making a ded-
sion, and could justify His/her choice to the
teacher or another studerﬁt

combined vgh a survey of thejr shopping Kabits. -

A problem-solvmg assygnment for students in’

vocational agriculture might involve displaying a
group of weeds and asking theme.to determine
~which type 'of pesticide should be used to elimi-,
" nate these weeds from a fief of a given sizeina
particular area. This type of assignment requires
-the student to identify the weeds, the types of
pesticides which can gffectively control them, the
effects of these pesticides on the crop and the
environment, and the relative cost of each, Than
each factor must be weighed to determine which
type of pesticidg should be used

A problerty for students in the building trades
might be to draft a plan of a residence or other
building which suits the needs of a special group
of people. For example, a student who i8 design-
ing a house nlight talk to his/her tamily or
neighbors aboyt their needs, their tastes, how
much money they want to spend, where the
house should be located, etc. Then, the student
would draw up a floor pl\an and a sketch of the
house and present it to the “client” for approval.
This type of problem gives the student an oppor-
tunity to apply the design skills he/she has de-
veloped to solve‘ealistic problem.
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* Making, Dqlng, COnstmctlng, Creating. —Ihls

-

type of assignment 1s extellent for the ‘studedt
‘who likes manual activities,-and wha en]oys’con-

‘the utrlization of new processes in their occupa-

tional specialty, do comparative studies ok mer- "

. chandise pricing in diffefent stores.or neighboy-

crete, & opposed to-abstract, activities’ Stu- : hoods,nrl/estlgatelocalbuuldlng practices, orget

dents' own interests should\furm.sh guothJue
to whatspecific projects they would like to Under-
take. Examples of this typé of assignment in-
clude making or experumentm@ with ayr c;pa,
desngmng a simple pattern, rearranging furhiture
in a student’s room or redecorating aroom, thod-
erniZing a kitchen or bathroom, rewmng or re
plumbifig a .
house, grow- h
iNg a new .
lawn, over:
haulingacar
or a tractor,
etc Stu-
ntsrmight
alse con-
struct some-
thing for
classroom.,
use such as L\ \ ‘ |
a modek a NN )
mock-up™ ./k;»,d% /\\
display, a * T
videotape, storage facmtles work benches, or
other useful items It is assential, of course, that
these latter kinds of student activities relate di-
rectly to the objectives of the course and that the

.

-~ .
7

! teacher not exploit, as a source of cheap lab6r,

. the student's wnllmgness to do construction _

.

tasks

Studying thé Community.—Assignments
which are community-centered give, students
first-hand knowledge of their enwronment and
their rela-
tionship tot
The |ocal
community
IS an excel-
lent labora-
tory for stu-
dent learn-
Ing and ex-
perimentation,
and onhe too
often un-
used by the
teacher '
Students
can inyestigate, for example the Aumber of jobs
related to their ocgupational aréa which are ad-
vertised In the Ipcal newspapers over a penod of
time They can survey business persons about
employment trénds in the communify, Investigate

=

. . ‘Information about industrial safety practlces
-\ Health occupations students can find out what
;‘ health services aré available’in the community,

.landscapirg or drafting students can visit an area
of land to collect thg needed information far a-
topographic map drafting assignment. -

Assignments which give students a better un-’

.derstanding of the community” can often lead
them t4 ‘parkcipate actively in influencing or
changipg it For example, a studentin dcare
class who discovers ayeed fog aﬂay are center
(n the neighborhood may eventually start a cam-
paign to establish one A student in industral
education who (s Interested in a housing ‘de-
velopment may want to sit in on the city coungil's
hearmgs of the proposal, or visit the site during
construction, or talk'to the occupants after the .
development i1s completed A vocational agricul-

re-student might work in an inner-city housing

own vegetables Opportunities for students to
tutor or to beconie community service volunteers
are frequent, and are an excelient way to enrich
the lives of studénts and others If the community -
as well These experiences may alst give stu-
dents an understanding of the social context mto

which their occupatlon fits ¢ .

~

- Information Sheets

Often students need special thformation'tp
guide them through an assighment The teacher

. (can be a helpful source of informatron to the stu-

'dents while they are In class, but when they begin

“to work on the assignment on their own the

‘eacher will not be available to answer questions,
and they may not be able to find the information
they need in a referenge book

e In this king of situation..an information sh,eet

which the teacher has prepared in advance can

'# help students complete the assignment moke eas-

lly.swithout their wasting time iooking through

scattered notes or guessing what the teacher had,

in mind when giving the assignment in.class The

l >
»

&

™

evelopment to teach tenants-how to grow their ,,

i
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information sheet, however, should nog be used as
a substitute for good rffote-taking by students, so
the teacher may'also need to help them develop
this skill.

- In addition to its usefulness to students working
.on a study assignment, a well-prepared informa-
tion sheet can enrich and enliven the informational
content of the colirse and provide current data not
. conveniently available from any other source. La-
B ter, stutdents may find these sheets a valuable ref-
erence source when they get out on the job.

-~

b In planning a study. assignment, you should
consider preparing an information sheet if one or
more of the following conditions applies: _*

o The information which students need is not

accessible to them. Tt
‘e The information needed 1s available only fram

scattered sources. ’

o The information must be adapted to the level
. of understanding and to the appropnate ap-
R proach for the students. .
e The information which students’ need is a’
specific application of general information

R available in reference sources. o , ) .
o The students will need to study at a latertime  ~Samplé 1 1s an information sheet suitable for use
the material presented In Class, as the basts of a class assignment. Noté that it hs
4 e Theinformation which students need is basic  a title descriing its content, an introggction d
and will be used for more advanced courses ed t¢ provide motivation, and generalinforma-
-+ oronthejob. . _ tign geparated info specific ‘categories to help the
o ' . ! student organize the ideas.presented In the sheet.
\ L ' A ‘ , :
4 \ '
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. .sAMPLE 1.

| lNFORMAT_ﬁiON SHEET .

:
- .
R . . S 7 e
- . . \/

A

. . ¢
"+ In many businésset, a Iarge portlon of. the mer-
chandise sold has tor be prepared for shlpment )
the articles are riot packed, tagged, 7and labeled
properly, many of them will be damaged ’u}shlppmg
and much ponfusion will arige as to their desting-.
tion. Therefore, ail'auto partsmen must be able to
identify, iabel, and pack parts for safe shipment.
Broken or damaged parts are just as bad as an
., Tncorrect part. Good packing for shipping creates
- good public relations. Happy customers mean re-
turn business; return bus;nes%means mofe profit;

\'for the employee -

Packing

wheh. packing merchandise for shipment, a
cohntaine™should be used which is strohg enou
to-protect the type of merchandise being shippeg

~ Before beginning to pack, the student should he
a complete shippirig list and desgription of
tem to’be packed for shipment. ifh each
listed from the stockroom and place it i@ . ck

convenient to the packlng counter.'As @ dce
is placed., in the confainer, check it agai $he list
" to ensure that all merchandise is placed in the

X-container. When the container is full, the packing
. material should be placed around the goods to
" make the contents as compact as possible. (If the
articles completely fill up the space, the packing
ay not be needed as its purpose is to
xtra space left in the container.)

»

. After the packing has been completed: the pack-
ing slip shouid QG placed in the box or attached
securely to th& oumnde The ‘Qutside address

N -

;ack?ng Auto Merchand:se for Shlppmg1 .

more profit for the boss means more take home pay *© -

should be nlaced on the container before sealing
or tying to'avoid sending the package to the wrong
customer. When more than one package is being

‘shipped., to. the same customer, the container

Mhich the packing-slip is.placed in should be
clearty labeled, “Packing Slip Enclosed.” (It is also-
a good idea to numbser the packages$ and indicate
on thepacking slip' the number of the container,in
which each item hasbeen placed)

Sending the Invoice’
Before shippn’ng apackage, be sure that an invoice

hgs been prepared. The invoice should be malled
. to'the customer, not Iincluded inside the package.

(An invoice may be placed in an envelope and

_attachedoo’the container if it is convénient to havée
a;;n accompany the shlpment )

- Routlng the Shipment .

After the containers have been packed, tagged
and invoiced properly, they are ready to be deliv-
ered to the shipper. Instructions for routing the
shipment are usually given by the customeron the
order. If no instructions for routing are givenon the
order, you must select the best mode of transpor-
tation. It is not enough merely to get the goods to
the customer. You must see that the merchandise
is delivered in the minimum amount of time and at
the minimum cost. Routing the shipment is of the
utmost importance! In order for you to select the
best mode of transportation, you should be famil-

* iar with the types of routing servnovn the area you
a

serve. You should also be familiar with the regula-
tions which govern the traffic 6f the type of ship-
ments you make.

1 Adapted #om St;nduds and Formats for Industrial and instructional Materials (Austin, TX Vocational Instructional Services, 1972), pp 65-66
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. Assignment Sheets

An assignment steet provides oppom'mities for
students to apply learring and skills in a practice
situation. The purpose of an assignment sheet is to
motivate students to'do something, usually as a
follow-up to something they have learned in class.
Défpending on the lesson, an assignment sheet
might consist of one or more of the following:
e a series of ‘questions to be answered
e problems to be solved
e an occupational task to be performed
e datato beorganized (e.g., bils to be made up,
charts to be drawn, etc.) #
an observation to be made and data to be
recorded .
an investigation or experiment to be con-
dugcted
e data to be interpreted
e drawings-to analyze
e a procedure or plan to be made

‘Sample 2 is an assignment sheet Nqtice that it
has-a title which.identifies the sebject of the as-
signment; an infroduction which ties the assign-
ment into previous assignmegts and motivates the

student; a reference section which directs the stu-

»

-

dent to resource materials helpful in understand-
ing the assignment; a list of materials which helps

" the student organize the task; and a series of ac-

tivities which the student must actually perform in
order to answer the questions. In writing an as-

signment \
_ é Q@_‘}
NS/

sheet, try to
ASSIGNMENT
LI = TG L T
i S
|

tiong or
problems
which the
student can.
answer by
mere recall,
or by copy-
ing diredtly
from prifited
material.
And re-
member that
questions, '
like directions, should be clear and focused on
one idea so that students can write a concise; brief
answer rather than a iengthy essay which places
an undue emphasis on writing ability.

avoid ques-
—f—@?'g(e\'vk(fs

'
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SAMPLE 2 : I t ]
ASSIGNMENT SHEET - T
B o z —
L S

Lead-Acid or Secgqndary Cell_eii-’

In the experiment on primary cells, wefound that an +""4. Remove the voltmeter and

slectric current will flow through a wire connecting
two digsimilar metals which are surrounded by an
electrolyte solution (dilute acid or ’all) In this
experiment, we will use two “simildr metals. This
type of céll is-called a secondary cell, or a lead-acid
cell. e ’ ' f \,! P

READINGS: Review the Black text, pp. 346-348,

and the Information Sheet, -“Primary -~

Cells.” Then study the diagggen on p.
, 350 qf the Black text to see Yaow the
«.” . + . cellisto behooked up in this experi-
ment.

MATERIALS: Assemble on your work bench

1 voltmeter (0—10 V. range)
1 dry cell
1 glass tumbler
__ 1 flashlight bulb, 112 V. *
2 strips lead, 1" x 4"
. 2lengths of bell Wire, 12“ ea’ .
sulphuric acid

PROCEDURE:

1. Scrape the strips of Iead ,untll théy are bright.
Mark one “A” and the other “B." Strip all ends of
the bell wire. Punch a nailhole inone endof Hoth
lead strips about ¥%” from tHe end. Connebt one
wire to each strlp makmg sure ofgqod connec-
tion. )

2. Fill a tumbler about hatf full of water nd
SLOWLY ADD SULPHURIC ACID WHILE § R-
RING WITH GLASS ROD until fumbler is 75 {ull.

- .NOTE: SULPHURIC ACID IS ALWAYS ,TO BE
ADBED TO WATER,:NOT THE REVERSE. Be
sure that the acid does not get on your clothes or
any part of your body. Wear safety goggles to be
sure that the acid does not get.n your eyes.

3. Connect the voltmeter to wires as shown in the

-

diagram on p. 350 of Black, and place both strips .
—inrthe tumbter of acid and water about1”apart.|s *
t any deflection (movement) of the pdinter

of the voitmeter?

nect the center

. dry cell terminal to-"A” and the outside terminal

. to "B.” What action takes place? Describe: _

N

~ At which™strigf do# this action occuf?

Wha) change’s in appearance-take place in elther
strigg?

-5. Remove the cell after about five minutes and

reconnect the voltmeter with the + terminal
connected to “A.” Is there any deﬂectlon of the
. pomter of the voltmeter? -

‘

If there is any deflectlon c(, the pomter what
voltage is mdlcated?

F

6. Remove the voltmeter and place the 1%2 V.

flashlight butb in the circuit. Did the bulb light
up? If it did, how Iong did it burn?

C -

COMNCLUSION:
. From this experiment the conclusion has been
reached that a voltage ofabout V. can
be made to exist between the two Iead plates ofa
lead-acid cell provuded

— D ~

.2. It was found -that the stnp (plate) which was

connected to the + términal of the dry cell be-
camethe______plate of thelead-acid cgnamr
th1 its color, was .- ‘

2 Adapted trom Standards and Formats For Industnaland Instructional Materials (Austin, TX Vocational !nstructlonn! Services, 1972), pp .

136-137
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LY
. Giving the Assignment

. Once you have planned a lesson and have a
+general idea ‘ofWhat kind of assignment will help
students achieve a particular objective, it Is timesto
talk to.them about their ideas’so that together you
- and the students can work out or formulate the
assignment..It is essential that there be a mutual
agreement (a kind of verbal contract) hetween the
teacher and. the students as to what the assign-
" *ment actually copsists of, and what results are
expected. Such an agreeraent may be formed on
an individual basis between the teacher and the
individual student, or on a group basis.with small
groups or’the entire class. '

Ir:}ither case, the agreement should be specific,
cleal, and detalled. For example, don't leave stu-

dents with the vague notion that they are sup-.

sed to "watch the paper for awhile to see what
jobs are ayailab&e.‘” Which papers?:What kinds of
jobs? How long Is "awhile”? What i1s to be done
with the information whewn it is found? This kind of
assignment 1s too vague, too unstrutturedtoo
frustrating to really motivate and diréct students.

On the other hand, it I1s possible to be so rigid
and restrnictive that students aren’t allowed to
explore some interesting avenue of knawledge
because “that isn't what the teacher wants.” Pos-

‘sible sUpplementary activities which will allow the
. 'student to-take some initiative in completing ‘the
assignment should be pointed out by the teacher
For istance, a student who Is given an assign-
mentYo study the classified section of the Local
Gaz¢tte for two weeks and clip alf the job adver-
tisements which he/she qualifies for, might'be in-

terested iIn comparing the Gazette's ads withthose .

appearing in the Tribune over the same period of
time. Students should understand that the specific

»

3

assignment is a base from which they can launch
their own projects, and theyshould be given credit
for whatever related work they choose to do on
their own.

[3

One way to deteAmine whether the assignment
you have in mind is'teasonable in terms of scope
and time required Yor completion is to work

. through it yourself. This is also @ good way to find

" out how interesting the assignment is! You might
find that you can condense a whole page of prob-
lems into one or two typical examples which get
the point across. You might discover that the a8-
signment is too difficult for your students because
it assumes knowledge which they lack, or begause
there are some details which you fordot to explain.
Try to put yourself in the place of a slow learner, or
an average learner, and decide whether that stu-
dent would need an informatiory sheet. If the as-
signment is very long, or very complicated, an as-
signment sheet might make the whole task simpler
and more manageable. :

When you discuss the assigriment-with stu-
dents, help them think through the entire process
and organize their activities—materials which
they will need, and the amount of time they should
aliow. This
will help
them avoid
false starts
and unpro-
ductiveactiv-
ity. For ex-
ample, a std-
dent who
takes a bus
to the busi-
ness district
in his/her

. community

to observe
the use of .
‘'mevement in window displays, and then tiscovers
he/she has forgotten tq take along a camera, or a
sketch pad, or at the very least paper and pencil,
\WIill have to get back on_the bus, get the needed
<materials, and begin again

A

-

M
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Remember that your role 1s to encourage stu-
depts to work with them in realizing their goals.
This means not only in fQrmulating the assign-
ment, but in carrying it out as well Students who
reed individual help should feel that they are free
to see you during office hours, after class, or dur-
ing group supervised study. Ofteh when the

teacher and the student tackle a difficult task to--

gether, the student understands how to proceed
and can continue on his/her own’

Perhaps the most important part of,giving an
assignment, hesides fetting students participate in
formulatmg the study task, is making sure they

realiae that their work will be used, reviewed, and

evaluated. Even the most conscientious students
will find it difficult to expend effort if they feel that
no one will ever look at their work and know
whether they have done a godd job or not Stu-
dents feel jUStlfJably betrayed when they expend a
‘ great deal of effort to complete an assignment, and
the teacher makes little’ or no effort to review their
work. it shoutd come as no surprise to such a
teacher when the students soon lose their en-
thusiasm for homework Best results come from
study assignments that students cah see are used
-and appreciated The completed assignment may
be used as a basis for a class repart, as a topic for

class disgussion, or as a part of a classroom ex- ,

. *hibit, or-may at least be given a carefu} examina-
tign and review by the teacHer : "

.
L3

An the procgss of planning and making the as-
signment, you must also demde how 1t 1s to be
evaludted Wil) the work be reviewed and graded
b*yo,u alone, or will 1t be evaluated by the entire

a

ss? What standards must be met forthe work to -

, receivea satisfactory rating? Théstudent deserves
-mare than-a bald Ietter grade on the completed
assignment—-a lettér that may commun:catg very
little, When evaluating a student's Work, try to indi-
Late why he/she.teceived a certain rating Clarnty,
for your own thinking, the qualities that you werer

looking forin the fimshed work, and inform the«

. "student hoy well he/she met tiose qualtties and’
' how'hefshe might’ be_ter agh/Teve them in future
assugnments

LY
-

Sometimaes, a checklist or rating scale helps ob-
jectify the .
evaluation
standards.

When*pos- O
sible, a short

personal

conversdation

with thé stu-

dent gbout

his/her work

is a good

way to gn- .

sure mutual
ungerstanding

and maintain

personal

contact Even In the case of the most routlne
homewosk paper, a teacher's' written comment,
such as “good work,” or “much improved since
last week,” or “"re-tead p. 97 and | think you will*
avoid this mlistake,” will surely make the student
understand that his/her efforts are taken seriously,
and someone Is interested in his/her progress

In'summary, when you formulate an assignment
with your students—
e Be specific and detailed "Let them know tne
, purpose of the assignment
o Set reasonable ymits to keep students from
wandering off on an unprodyctive tangent
"o Allow for student initiative Point to pos-
sibilities beyond the specific assignment and
tHe minimum requirement
o Try out the assigrgnent yolrself to make sure
» "1t 1s reasonable in scope and In difficulty
e Write an.inforfMmatian sheet or an assignment
sheet if it will help students complete the as-
signment more easily
e Help students organize the materials and the
time thé'y need<o complste the assignment
- @ Show the studz;ts that you arewilling to work
with thém )
o. Let, them know that their work will be re-
£ viewed
o Let them know the criteria by which thelr work
will be evaluated ) 8

N
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The followmg Case Studies describe how two vocational teachers weant

’ , about preparing and presenting assignments to their students. Read each
" case study, and then explain In writing (1)'the strengths of the teacher’s’
approach, (2) the weaknesses of the teacher’s approach, and (3) how the .
teacher should have tated his/her respensibilities.

Ly

CASESTUDIES : ~ .. += .0 . b

’ A

: Case Study 1: Miss Whité Gtves A Se»Sew‘Kssigﬁrﬂgnt ) CL :
. t ' ' - 4

[
‘' '

4

B

‘.

" " partofthe findlegam.

“Students " Miss White said towards the end of her
.Fruday clothing class, “wg ve Been learmng how fo"
make buttonhojes this wéek. Mgst of you ‘have -
gbtten’the pasic technique down pretty well, bjit
you all need practice n"éou can pas$ the pragtical_
reis youy assigpment for
Mondgy I think | have erTough asslgnment sheets .

. to'go around, if not, you'can share " The students

) “WellyQu' IIjUstha\?Eto decidewhatsmoreim;;or- .

tant—havmg fun or gettmg your hontework in-on
"time,” Mig§ Whlte told her. “By the way, class, this
a.ssuq'tment will count as 207 of your grade inthe
course."w -

Then anether gl ralseg_ﬁer hand ‘and asked,
“Miss Whnte», how will we be graded on this?" ~

looked bver the assignment Miss White- handed Justthenthe bell rasng and Miss.White gathered up
out. Theyweresuppgsedto tinish/the bfousesthe‘. hér coat and books and the class they were
were making and put the buttonholes 4N by Monh dismissed As shé was leding the room, 6ne of the

- day's class. < + gitls, followed her putsidé and asked if she could
One of the students ralsed her ha‘nd‘and sald that » stay late and usetheschool-sewmg Eachlng since
) she wasn't sure if she knew how’to make bht- she didn’t have a sewung mgchlne t nome- ‘

tonholes'tor her blouse “| can'tremember how o Miss White told herthat the sewurp room,was open
: \ figure out how long the but‘,tdnhOIe hasto be,”shé™" “on: Sawrdays f she wanted to use it, then she
said, - N ) rdmembered, “But | guess it will be closed tomor-
. M«ss Whlte]ust st‘nuled and told her, - D’Sn t.worry . row sirfice the’teacher who usually supervises the

Ask yoursusterto help you She wasjnmytlassiast - rocr)“m Iwm be Helping stu?:nx lrlene:rsg fotr the .
year " Anoth&r hand went up: One gJ the girls who - schoo ph);‘ grrow ng! h y wt y con ® you
was in a school play that weekend £ aid she mtgh} Just study the asSignthent gheet and try to answer
. tRe quéstions? You can took thenr up if yau have

o not havp time to firush hey blouse o . anytroubtermst of the answers are 1n the book
' ST nywayl
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Case Study'2: Keeping Students In The Dark With Electricity - o

“How are you getting along on the assignment |

gave you last week, class 7% Mr. Cord asked after
he finighed passing back the quizzes from the pre-
vious day'sclass. “Are you having any problems?”

“Well,” one of the students volunteered, “I'm not
really sure if 'm doing the right thing. | think you
said we should learn something about electricity. |
thought you meant to draw a diagram of a power
plant and shew the flow of electrucnty from the
plantto a house and the wiring in the house. Is that
what you wanted?” -

“Not exactly, Steve. | think | said to learn some-
thing about a practical application of electricity in
the home. Did somgone take notes on what |
said?”

“I did,” a student answered \
“Well, Jim, what was the ass:gnment?

Jim fumbled through his notes. “You said we

should just learn something 4bout electricity

That's all | have written down You said you wanted

to keep it pretty broad, so I've been working on a

model circuit at home and | was wondering if | .
should bying it to class so yau could see it."

“'Say, that's a good idea. It's too bad we don't have
more time to dothings like that. I'll just have to take
your word that you did something,0 K ? Everyone
@an turn in a report-—maybe a paragraph fong or
s0—o0n what they did " .

Steve ralsed his hand again - Mr Cord,” hesaid,
“my dad has been wanting an electronic garage
dogr opener for a long time | saw a drawing and

’

some instructions on how to make one In a
magazine and | was wondering if' could-make one
as a class project. Would that«count as an assngn-

‘ ment?"

“That sounds itke quite an undertaking, Steve
maybe you should save that for the summertim
when you don’t have so much schoolwork to do.
We've got a |ot tocover before the end of the term
and |'d hate to see you get behind.” Mr Cord

-ended the discussion by telling the class that any-

one who needed individual help with the assign-

ment could talk-to him after class

One of the students in the class approached Mr.
Cord after class and said he had en workingona
neighbor’s ken stereo receiver. “I've checked
out’everythihg and | jUSt don't understand why 1t
won't work, Mr Cord

"Have you studied the schematics?” M.[ Cord

asked

“Yes, but I'm not sure | understand it There ar'e~a\/
couple of confusing things inthé manual. Whatda

you think couid be wrong with it?”

Mr. Cord said he'd have to see it and check it out

himselt to figure it out. .
"I could bring it in before class tomorrow,” Dave |

said.

“That's one way far you to fmd out what § wrong
with it all right, but [don't think you'd learn much If «
| figured 1t out for ybu Just keep working on 1t
You'll get it eventually,” Mr Cord said confndently

Ll
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Compare your completed written critiques of the Case Studies with the
Model Critiques given below. Your responses need not exactly duplncate

Feedback .
- points.

the model responses; thever you should have coveted the same major

MODEL CRITIQUES

Case Study 1:-

No doubt Miss White had very googq intentions for
her class in giving them this assignment, but It
certainly wasn't presented very well, and she may
not get the results she hoped for The class was not
involved in formulating the assignment, ‘nor did
teacher and class have any agreement as to pre-
cisely what was expected, or how the completed
work would be evaluated Some students may not
even have gotten the assignment sheet, and there
was apparently some confusion as to the technical
aspects of the expected product

It appears that access to a sewing machine was
necessary to complete the work, yet the assign-
ment was given over a weekend when the school
lab was not open ans m te@cher not available to
give assistance If Miss White had discussed the
assignment with her class beforehand, the conftict
and confrontation with the student in the schoal
play probably could have been easily avoided

The whole assignment would have gone ov
much more smoothly If Miss White had thought
through the idea very carefully, had prepared
enough sheets for everyone, and had furnished
information sheet t0 Melp students do the work
properly She shoutd have planned for enough
class time to discuss the agsignment with her
graQup, answer any questions, $oly# any problems,
and come to a reasonable du€ date At the same
time, she should have taken just a minute or so to
tell t lass what qualities she would be looking
for in the finished buttonholes, and how the work
would be evaluated Finally, Miss White should
have arranged time when the class could use the
sewing laboratofy and get assistance from the
teacher as they worked on the assignment

-

.

Case Study 2:

Mr Cord seems to be a very good natured and well
meaning individual He gives the impression of
being helpful and interested in his students, and
wants to be considered open-minded and flexibte
His students, however, are likely to be frustrated in
attempting to’}a_ggrstand th® purpose of the as-
signment, and’it seems likely that the final results
will be ungyen, to say the least

The advice we might give Mr Cord 1s to th-mk
through the.proposed assignment thoroughly, re-
late it to the work of the class, and then communt-
cate clearly to the class what needs to be done to
complete the assignment satisfactorily. Mr. Cord
could have prepdred an objective fot the assign-
ment, given a broad statement of what was n-

.tended, ahd furnished some examples of what
_students might like to do within the broad hmits
~given Again, a class discussion could havé clar-

ified any misunderstandings before the students
made their plans and began their work so that their
efforts would not be wasted

Because Mr Cord apparently expected a variety of
student activities to take place to meet the assign-
ment, he should have been prepared to spend a
considerable amount of time working with stu-
dents indivigually as they progressed with their
pians. “You'll get it eventually,” is not an adequate
response to conscientious but floundering stu-

* dents who need guidance and help

. »

LEVEL OF PERFORMANGE: Your completed critiques should have covered the same major points as
the model responses |f you missed some points or have questions about any additional pdints, yolu
made, review the material in the information sheet, Making Student ASS|gnments pp 6-17, or check

wnh your resource person if necessary

-
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You may wish to ask one to three peers to role-pldy students.These peers _.

will serve two functions: (1) they will role-play the students to whom you
are giving an assignment, and (2) they will evaluate your performance, if
you chooge to have them do s0. First, plan a lessén, or select a previously
prepared lesson plan, which includes a study assignment to help students
achieve the lesson's objective. Renfember that there are several options in
giving assignments: ' <

e A single assignment can be given, which everyone is expected to
complete in exactly the same way. . ‘ c .

e An assignment can be given which givesthe individual student some
freedom in devising a method of approacr and, to some extent, the
result to be reached. ’

e A broad assignment can be given which defines the basic problem,
with each student developing an individual project or activity, and
setting individual goals. The teacher gives assistance, advice, and-
consent. o

In working with peers, it is not necessary to actyally present the selected

*lesson to the group. You can simply describe briefly what the iesson was

about, ask them to assume that they have Just reached the point at which
the assignment is to be given, and then prepare them to,accept the
assignment. You would then explain to your peers that they will not be
expected to actually do the assignment but aée just to participate in your
presentation of the assignment =

’

.

Multiple copies of the Assigiiment Checklist are provided in this learning
experience. If you wish to have your peers evaluate your performance, give
a copy to each peer before presenting the assignment in order to ensure
that eachr knows what to look for in your presentation. However, indicate
that during the presentation, all attention 1s to be djrected toward you, and
that the checklists are to be complajed after the presentation is finished.

- s
. . -
. .

Ydar institution may have available vndﬁfépes showing examples of
teachers giving asstignments If so, you may wish to view one or more of
these videotapes. You might also choose to critique the performance of
each teacher in presenting an assignment, using the criteria provided in
this m'odule,‘o)r crnitique forms or checklists provided by your resource
person

3
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\ ASSIGNMENT CHECKLIST -

, Dlroctlons Place an X in the NO, PARTIAL or FULL box to indicate that
o[mance components was not accomplished,
ully accomplished. If, because of special Cir-
cumstances, a performance componentwas not appllcable or impossible

" each of the following perfo
partially accomplished, or

to execute, place an X in the N/A box.

Name

Resource Person

-

in presenting an assignment, the teacher:
1

9.

10.°

1.6
12
13.

14.

involved you in formulating tke assignment .. .,. .. ............

. explained the purpose of the assignment to the class

. related the assignment to the student performance objective being

taught . ... .. . e e

) ¢

. described the assignment to you in spemfsc detauled and Clear terms

. hejped you thnnk -through the assignment, organize matenals and

schedule time to complete the assignment . - . .

. limited the scope of the assignment so that it could be completed

wit_hin a reasonable amount of time and with reasonableftudent effort

. geared the assngnment to y0ur mdmdual and group needs, Interasts,

and abilities

. guggested supplementary activities beyond the specmc as&gnment

_which you might wish to do .

explained to you how your work was to be evaldated
|

allowed time for questlons concermng the a55|gnment or the method
of evaluation .

arranged for facilities, equipment, or resources to be.avallabje if
needed to complete the assignment . el e

provided an information sheet and/or aSS|gnment sheet if you needed
it to complete the assignment e

let you know, through words and actions, that he/she was avallable to

work with you on the assignment . . ..... .

let you know that your work would be carefully reviewed and evaluated

LEVEL OF PERFORMANCE

(J
&
(]
QO

\
v,
#,
~, w

-

000000000 aoaooog
OO0O0O0oOoo0ooOaooogo

-

P

0000000 Qdo0 oo
O0-000 00 0.0 000 ad

]
]
]
O]

/ ~

¢
v

LEVEL OF PERFORMANCE: All itgms must receive FULL or N/A responses. If any item receives a NO, or
PARTIAL response, you may Wish to discuss this with the group, or check with your resource person |f
necessary.
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ASSIGNMENT CHECKLIST .

Dlncﬂom. Place ari X in the NO, PARTIAL or FULL box to indicate that i v
each of the following performance components.was net accomplished,
“partially gcoomplished, or fully accomplished. If, because of special cir-  Oste
cumstances, a performance component was not applicablé, or impossible i

to execute place an X in the N/A box . P —
i
. /‘ ¢ f Iﬁ
2 ' . LEVEL OF PERFORMANCE
s‘ 4
\ g & >
W & g & <@
in presenting an assignment, the teacher: ‘
1. involved you in formulating the assiginment . .. ... .. ... . I:]
2. explained the purpose of the assignment to the .class I:]

3. related the assignment to the student performance objec\twe being
taught ....... O

:

N

4 descnbed the as&gnment to you in spemf{detatled and clear terms

(1]

5. heiped you think through the assignment, organize matenals, and
schedule time to complete the assignment Ceee e

[]

6. limited the scope of the assignment so that it could be.completed
within a reasonable amoum of time and with reasonable student effort

[]

7. ‘geared the assignment to your individual and group needs, interests,
and abilites .. . . . L

8. suggested supplementary activities beyond the specnflc assngnment
Which you might wish to do

9. explained to you how your work was to be evaluated

10. allowed time for questfons conceming the ~assngnr'nent or the method
of evaluation ...... .. . T

L O O
L]
[]

" 11. arranged for facilties, equipment, or resources to be available if
needed to complete the assngnment e ce e e .

12. provided an information sheet and/or as&gnment sheet if you needed
itto complete the assignment ... . ... ..., .. 0L

[]
L]
L]

O]
m O]
03 0O
000000000 Oo.oo

let you Rnow thréugh words and actions, that he/she was avanable to
“)Nork with you on the assignment ... ........ .... .. oo I:]

[]
il
[]

14. ietiu’ know that your work would be carefully reviewed and evaluated D

* LEVEL OF PERFORMANCE: All itemis must receive FULL or N/A responses, if any item receives a NO, or
" PARTIAL response, you may wish to discuss this with the group, or check with your resource person it
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" ASSIGNMENT CHECKLIST . -

Directions; Place an X in the NO, PARTIAL, or FULL box to indicate that
each of thg following pe'formance components was not accomplished, .
partially accomplished, or fully accomplished. If, because of spe jal cir-~ Dste ’

cumétances, g performance component was not applicable, or impYssible

- .

Name

to execute, place an X in the N/A box. _ Resource Person . -
~ p
J * LEVEL OF PERFORMANCE
“ 1" . 4 ~ v
/ \i & &
B . S f & Q@
gy’ X N .‘ . .
In p!eugx ng an assignment, the teacher:
1.in you in formulating the assignment ......... ..... ...... - [:I

]
2. explained the purpose of the assignment toAthe class . . ... .... [:I

3. related the assignment to the student performance objective*being
taught ... ... L @ s e

4. described the assignment to you ih‘specific, detailed, and clear terms [:I '
5. helped you think through the assignment, organize materials, a\nd [:I
-schedule time to complete the assignrent -.......... P

within a reasonable amount of time and with reasonable student gffort

7. geared the assignment to your individual amd group needs, interests,
and abilities ..... ... ... .. L0 L . &D

.B. suggested supplementary activities beyond the specific assugnment /D
which you mightwishtodo .. ........ ..... . ... .......... K J

| ' ! O
9. explained to you how your work was to be evaluated ............

6. limited tHe scope of the assignment so that it could be completed D [:I
10. allowed time for questions conceming the assignment or the method [:l
of evaantion .................................. PR [:I
1. arranged for facilities, equipment, or resources to be available if [:I
needed to complete the assignment ........... e [:I
"12. provided an information sheet.and/or assignment sheet if you needed
it to complete the assignment . ........ .. ... e D [:I D

13. letyou know, through words and actlons that he/she was available to . [:I
work with you on the assignmént .. P [:I [:I

»

N0 0000000 OODon

.

14. let you know that your work would be carefully reviewed and evaluated [:I q [:I

|
- - .
LEVEL OF PERFORMANCE: All items must receive FULL or N/A responses. If any'item receives a NO, or
P -PARTIAL response, you may wish tq discuss this with the group, or check with your resouroe person if
necessary. »
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Learnmg EXperience -

OVERV IEW *

‘ o. - - ‘ . - ' > : !

‘ 4 ’ “ , . . Iz . .
Enabling After completing the required reading, critique the performance of *
Objective . teachers in given case studies in conducting group supervised study.

’

. @ o .
v

-

t, Conducting Grpup Suppwi‘sed

[

*

‘ “You may \msh to re&i the supplementary referanoés Robinson, Effective
,Study, pp. 11-83; and/or Charles, Educational Psychology The Instruc- ;
"tional Endeavor, pp 260—283 ‘ . .

\."'

Youwill be readmg the Case Studies, pp 33-34,and writmgcmlquesof the
performance of the teachers described.

¥

Y

\

You will be ¢ i‘luating your competency in critiquing the teachers’ perfor-
mance in c&wthg group supervised study by comparing your com-.
pleted critiqd with the Model Cr‘mquea pp. 35-36.

Q'i - /
&

1
P

k4

You may wish to observe a skilled teacher conducting group pupervlsed
study. . .
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Activity=

After an assignment has been givén to a class, the teacher may wish.to

’ have the group begin, or even complete, the work right in the classroom.
For information orr how to conduct- group supervised study, read the

" following information sheet:

*

4

Supervised study allows students to study in the
clgssroom under the direction of the teacher. The
classroom has some advantages for study be-
«cause it is an environment relatively free from dis-
tractions, equipment dnd resources are available,
and the teacher is on hand to answer questions

. and work individually with students. Many stu-
. dents have poor study habitsand have no idea how
to extract information from & variety of sources to
draw inferences or solve problems. Group super-
visad study, sessions give you, as the teacher, an
opportunity to foster good study habits, to deal
with study problems, and to relate to studepnts as
individuals. ‘ N

\

The Study:Environment

The teacher should take responsibility for main-
taining a pleasant, businesslike study environ-
ment. This inclydes providing adequate lighting,
good ventilation, comfortable seating, and quiet
working conditions. It also means that the teacher
mugt maintain order in the classroom. If students
are surrounded by noise and confusion, they will
waste much of their time and attention on ex-
traneous thoughts. No erivironment is pertect

_ CONDUCTING GROUP SUPERVISED STUDY

though, and students must learn to discipline
themselves by clearing a work or, study space free
from distractions and concentrating on the task at
hand. .

Study Stw

- The'teacher must not view the superyised study
session as free time to accomplish h¥s/her own

assignments—Ilesson plans, personal correspon-

dence, etc. Students can sense the difference be-
tweerna-teacher who is’ not really involved in the
study session and one who circulates through the
room alert-and conscious of students’ efforts. Not
only should the teacher be available to answer
questions or help solve problems, but he/she may
also want to quietly ask questions of individual
students to stimulate their thinking, help them
consider alternative solutlops, and reinforce their
good work. The teacher can structure student
learning by deyeloping broad questions to guide
Mudents in their search for information, and/or by
helping students genaratey list ofgtuidy guestions
to guide their work. The teacher uw

so that they feel a sense of accomplishment and
closure as thay work through the assignment.

Once studeMts are aware of what it is they need
to knaw, and what their purpose is in wanting to

know it, the teacher should suggest-rgsource ma- *

terials for them to use, and see that each student
has the use ot at least one or two resources during
the study sessian. These should be recommended
on the basis of each individual student's interests,
ability, and reading level. Students also need to be
encouraged to look for reference materials on
their own, and to have tHe satisfaction of locating
the desired information after jooking through a

- number of sources. Students should understand

that the information they need may be found irt
encyclopedias, periodicals, textbooks, pamphlets,
information Sheets, and audiovisual media. They
should be taught how to use these resources, and
how to locate references in the library.

-

1

also help the -
students clarify theiroverall and immediate goals,




When students have gained some farmllanty
with what kinds of resources ate availablg, they
need to learn how to use them efficiensly When
necessary, the teacher should spend some time
instaucting those who need help in,how to use a
table of contents, and how to read.headings, open-
ing and.closing paragraphs of chapters, and first
and last sentences of paragraphs, to form a gen-
eral impression of what i1s contained In the reed-
ing. The teacher may alsq need to instcuct stu-
dents in how to skim over a page tolocate g par-
tlcular bit of information, and how to vary thewr
reading speed according to the type of material
Peing read Students need to learn how to sum-
marize Jn their own words what they have read-
and to organize their notes so that they can re-
mermber the genefal information coveréd under
. each heading and can loca ale more specmc infor-
mation later if they need it

Extracting the desued informatjon is only part of
the study process Studéents must also learn to
draw mferencas from what they read so that they
can form intelligent opinions and make good deci-
sions. They should not be allowed nierely to copy
opinions word-for-word from a book and adopt
them astruth. Inaddition, students need+to learn to

.‘organize information from several sources, com-
pile it,‘and interpret it For example, a student n
vocational agriculture should be able to draw data
from yearly bulletins of the Department of Agricul-
ture, figure out the annual rate of increase in the
production of wheat in Nebraska: and estimate
how big the next annual harvest will be

~

\

v

1)

-

. Inwviduar*nenﬁon
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-

Group superwsed-study provides an opportunlty
for the teacher to get to know another aspect of
student behavior It enablesthe teacher to become
more knowTedgeabIe about each student's’ inter-
ests, abihties, and personal characteristics. Stu-
dents learn to'relate to the teacher asa helpér and

a friend R

The teacher shoulid give help willingly when it 1s
needed, but should be cautious about.helping
students capgable of learning on their own who ar
progressing more slowly than the teacher would
like Many students learn inuneven spurts, and the
teach€r must‘recognize 1garning plateaus and be
patient with students

If a student has a genulne study problem, the
teacher should probe deeper into the cause of the
problem and try to help the student overcome\g
Students who have difficulty concentrating
reading may need a‘'special course in reading
Some students get in the ‘habit of skipping over
words when they read and eventually /[develop a
vocabulary deficit. The teacher shoudld make a
spec:al effort ta explain key words and phrases,
and encourage students to use the dictionary
Reading problems may also be the result of un- -
diagnosed poor eyesight, some sort of personal
problem in the student’s life, or simply a lack of
interest in the assngnment

¥




Discussion

After the superyvised study session, you may
conduct agdiscussion inwhich students share their
individual discoveries with others. The main pur-
pose of aconcluding dusqussmp is to pull togetrer
information and to shed some light on the ques-
tions or problems which studeri® worked on dur-
ing the study session. The teacher needs to en-
courage all students to participate in this distussion
so that each feels some sense of accomplishment.
By beginning the study period with a clearly defined
assignment, by working with individual$ throughout

‘the study period to keep the work progressing

—

"

smoothly, and by bringing the period toaclose witha

s/

|
summafy discussion that brings the work to a final
point, the teacher wili have conducted a study ses-
sion from which students have derived genuine
benefit ’ .

To condyct an effective group study sessmn.
then, the teacher should—

e help students formulate questions to dire¢t -

their study {
e help students set objectives for the study ses-
sion-

e locate anq selett resources in advance which |
students can. use in their study

e recommend resources to studénts suitable tQ
their level of ability and undefstanding’

e direct students to resources which they might
not otherwise find or might have difficulty
finding '

e help students find pertlnent |nformat|on inthe
) resource materials
e control "environmental conditions soch as
hghting, temperature, ventilation, and noise,
so that students are free from distractions

e maintain arr orderly, businesslike study set-
ting .

e move quuetly and ingconspicuously about the
room giving individual help

e provide students with feedback during the
study session to let them know whether they
are progressing in the right direction

e hold a discussion to, summarize what was

achieved during the session

L4 - -

In order to teach students how to study efficigntly, the teacher shotlld have

o

/’

{ Optional
\ Activity

"»

developed good study techniques and study habits himself/herself. For
information on-how to improve your own study techniques, you may read
Robinson, Effective Study, pp 11-93. "

If your vocational specialty requires a consuderable amount of memonza-
tion by students, you should be able to teach and demonstrate memoriza-
tion. For information on memorization, you imay read Charles, Educat:onal

Psychology: The Instructfonal Endeavor, pp. 260 283.
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The following Case Studies describe how two vocational teachers went
about planning for and conducting groyp supervised study Read eacH
case study, and explain in writing (1) the strengths of the teacher's ap-
proach, (2) the weaknessas of the teacher's appro&ch, and (3) how the
teacher should have treated his/her responsibiiibes ! R

3
i
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" CASE STUDIES

* ) L 2

>

Case Study 1: The Case Of The Gremlins And The Microbes

Miss Germane was busily, adjusting the last few
microscopes on the display table at the front of her
heaith occupations classroom as students found
therr seats. When the beli rang, she began the
lesson by reviewing with them some of the dis-
"eases they had been studying.

"1 thought you might be interested in actually see-
1ng some of the bacteria we've been studying. so
I've set up these microscopes here in"front I'm
going to hand out an information sheet to
everyome with ten different drawings on it Study
the sheet for awhile and try to compare the
. similarities and differences in the forms, and then,
when you're ready, come up to the table and look
atthem'under the microseaope You'll see that each
drawing has«a number and it corresponds to the
number I've placed In front of each microscope

After you've finished looking at them, use the re-
source books in the bookcases in the back of the
room, of go to'the library if you can't find what you

d, and took up some information on each type
of organism. | brought in a couple- of textbooks
from my college course 1n bactetioiogy and you
can ghare them There's also an encyclopedia
back there and a dictionary, so that should keep
you busy for the rest of the ¢lass ”

Since Miss Germane had arrived at class nearly an
- hour early to set up the dispiay table, she hadn't
even had a chance t6 read the morning paper or
drink a cup of coffee. in a few minutes, students
began filing up to the microscopes ang a line
formed behind each one as the others waited their

turn. A few students who weren't particularly in- .

terested in the course and néver seemed to par-
ticipate in discussions stayed in their seats and
chatted.

Miss Germane waited untii everyone settied down
again in the back of the room before she opened
her thermos and began reading the paper There
was a really interesting articie in it this morning
about the reappesarance of typhoid fever in
Europe. it was a long articie, but the class was
qﬁnet. She would have had no probiem finishing 1t

ERIC
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before the bell rang, except that a student mter-
rupted her to ask her to expTam somethihg he had
begen reading in her college bacteriology book. It
had been so long since she had studied bacteriol-
ogy. it took awhile to figure out the answer to his
question

’
"I really can't understand why you're reading this -

chapter anyway,” Miss Germane said after she an-
swered the student’s guestion "Are you just kind
of reading it on your own?"

The student looked confused and told her that he
hadn't been able to matth any of the organisms
under the microscopes with the drawings on his
sheet 80 he had decided just to do some reading in
a book. "l never seem to be able to sée anything
under the microscope,” be told her

Miss Germane noticed that the student wore thick
glasses and feit*sorry for him “Maybe | can help
you,"” she said sympathetically “Here, let's ook at
the drawings together and we'li try to find, these
Reasties under the microscopes.” The student
seemed relieved and shared his information sheet
with her She looked at it for a couple of minutes
with a puzzled expression on her face

“{don’t understand this,” she said” Let me look at
one of.the other sheets " Then she went to the'
left-ovar stack of handouts she had run off and
picked up another informgtion sheet. "Class,” she
announced, "It seems that | have g%m you the .
wrong handout. This one was suppoged to be for
next week’s class. | must have left the other ongat
home." <
N
A few of the students began to put away their
.resource books inanticipation of the bell. Just as it
, rang, Miss Germane told the class that they would
have angther group supervised study session next
week to make up for the onetoday Asthey left, she
felt annoyed at herself for making such a stupd
mistake But she couldn’t help smiling when she
realized that not one ofthem had been abie to teil
the-difference when they looked under the micro-
scope! .

«
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Mr. Herford, a vocational agriculture teacher at

this time of year on corn production. Brown High
was located in the heart of the corn belt,’and sev-
eral of his students lived or worked on farms that
raised corn. As he looked through his notes, Mr.
Herford began to wonder whether it was a gbod
idea to tell students everything they needed to
know to plant corn. “After all,” he said te himself,
“when they get out on the job they're not always
going to have me around to give them answers.
Maybe they should leatn how to find out things for
themselves.” :

He decided that he'd turn them loose on the bulle-

" Brown High Schoolf usually taught a unit about |

tins from the U.S.D.A., the state and county pam-

phfets, the university publications, and all the
periodicals he had lying around. Mr. Herford was
surprised, when he opened the class disgusSion
with a few questions, at how curious studehtswere
about just how farmers do kfftow when to plant
their crop, and how they know what fertilizers and

-pesticides to use. One question led to another, and

before long, the'whole class was eagerly awaiting
the answers they were suré€ he would provide.

“Today we're-going to try tq find the answers to
these questions by searching through some 6f the
resources in this room Mostof you have anly seen
the covers of the pamphlets, bulletins, maggzines,

.and books in our ibrary Have you ever wondered

what was inside the_m”” - .

Mr. Herford helped students organize themselves
into three groups and assigned each group atopic

" to research. One group would study tillage and sotl

preparation, another would study the varieties in
planting and ferfilization dates, and the'third, weed
and insect control. After shey had arrived at what
they felt was the best information available on their
topic, they were to report back to the whole group.

Mr. Herford was pleased to see them take to the

- gssignment so qagerly. One of the groups got

started right away on the issues of the Successful
Farming magazine to find out what the different
planting dates were for their area of the country.
Mr. Herford saw that they were getting along well
without him and sat down to finish planning the
lesson he would give the next day.

-

Another group, composed mostly of studentswho
usually sat around during supervised study and
daydreamed or talked, began to laugh and cause
trouble not long after the study session began. Mr.

-

’
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~ Case Study 2:-The Case Of The Unproductive Corn Assignment

Herford ignored them as long as he could, but .
finally looked up, from his work and saw that the
whole class was busy watching a couplerof stu-
dents throw papey wads at eachother. ,

He stood up.and asked the class to come to order.
“This is not a time to play,” he said sternly. “You

"two -are disturbing-the whole class.”

Everyone got busy again and Mr. Herford kept an
eye on the two troublemakérs. One of them was
obviously only pretending to read-because he kept
staring at the same page and gazing out the win-
dow. Mr. Herford decided to try to help him, afrd
sitting down beside him asked, “What have you
been reading, John?"

“Oh, I've been studying this pamphlet,” John re-
plied,"as he closed it and showed Mr. Hgrford the
title. It was a pamphiet from the county agriculture
department full of statistical data and tables.

[

“That's good, have you taken any notes? It's al-
ways a good idea to write down what you learn so
you can remember it " ’

One of the more capable students in the group
spoke up then and said that he had been acting as
a recorder for the group and had written down
things that the students in the group thought were
important When Mr. Herford looked over the
notes, he found that most of tham were taken
word-for-word from the various pamphlets the
students had been r¢ading. "We haven't gotten
very far into these,” the recorder added. “they take
a long time to read.”

Mr Herford cofisidered jglling the gfoup that the
information they were looking for wasr't in those
pamphlets anyway, but he thought better of it
when he remembered.that the purpose of group
supervised study was for students to learn how to
learn. Then he patted one of the students on the
shoulder and said in a rather loud voice, "Keep up
the good work!” ‘

Everyone in the room must have heard him be-
cause every head turned his way. But he felt good -

. about congratulating the student in front of the

whole clags; it was & good way to encourage the
others to keep studying. He wondered if he should
check.on the two other groups to see how they
were doing, but decided he would find out eventu-
ally when they all reported back to the rest of the
class. Everyone logked BUSy, and he went back to
his desk to finish planning the next day’s lesson.
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Compare your completed written critiques of the-Case Studies with the )
Modet Critiques given below. Your resfonses need not exactly duplicate’
the model responses; however, you should have covered the same major

-~

e

points.

¢

-

MODEL CRITIQUES
Case Study 1

. Itlooked as though Miss Germane was pgeparing a

really study assignment for her class The
work was certainly relevant to what the group had

been doing, it would tend to strengthen their .

knowledge of the subject, and it would be interest-
ing to many students. The short review before be-
ginning the study was a good tactic, as was the
idea of preparing an information sheet to guudethe
study—if only it had been the right one. Having
resource materials for further study was helpful,
though perhaps having some at a lower level might
have benefited .some students more

Just one or two poor decistons on Miss Germane's
part ruined the whole study period and wasted tHe
time of the entire class. The teacher should not
have considered the study perigd for the class as a
free period for herself. It 1s quidk inexcusable that
she should read and drink ¢o ile expecting
the class to work on their own

She should have been actively working with the
studénts, checking on their progress, giving assis-
tance and encouragement, and asking questions
about what theywere learning. If she had been
doing this, she would have discovered the infor-
mation sheet problem very sqon, and could have
corrected the situation in a number of ways. Miss
Germane could also have spotted the problem if
she had gone through the study assignment her-
self quickly, before asking the class to do it. This
technique often allows teachers to detect weak-
nesses in the assrgnment and modufy it accora-
ingly. ; . .

Miss. Germane may find that at the next study
period even more students are uninterested in her
display of bacteria and would rather’ chét-than
work. Her apparently careless attitude could be
nnfectmps

- Case Study 2: ' A

We can agree with Mr. Herford s’'main idea of gjv+
ing students an opportunity to learn how to locate

EKC
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" and use information for themselves. It is indeed

important that they know how to benefit from the-

rich resources available to them, and to get famil-
1ar with the literature of their field—whether
corntield or electromagnetic field. Mr Herford's
technique of getting the group involved and curi-
ous about the topic through a preliminary discus-
sion seemed to be a good, one, and appeared to
work .

What we disagree with is Mr Herford's use of the’

group study method for reading and analyzing
technical literature. This 1s a difficult task at best,
and Mr. Herford had apparéntly not prepared the
class for it by teaching them how to skim a chapter
for content by reading topic sentences, how to use
the table of contents and index, and other Gevices
Usually, smail-group- work is best reserved for
planning, discussion of previously gathered in-
formation, and decision-making.

In this task we think it would have been much
better if Mr. Herford had set out the broad outlines
. of theg assignment (perhaps listing as study ques-
tions the several questions generated in the open-

ing discussion) He could then have allowed each

studént in the group to choose an aspect of the
topic in which he or she was particularly in-
terested. Each student could then gather on an
individual basis the information from the literature
and resources provided. Mr. Herford, of course,
should always be active in the study period,
suggesting references, helping students avoid
useless search, and in general guiding the whole
process. With & moré specific assignment, and
moreguidance during the study period, Mr Her-
ford could have held a summary discussion In
which students shared their answers to the study
‘questions.

Instead, this teacher made the mistake of letting
the class fend for itself during the study period. Not
surprisingly, the learning environment broke down
and a behavior problem was unnecessarily
created

’
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Learning how to learn is not a natural or easy
pracess, but requires work on the students’ part,

“ and the teacher's instruction, direction, guidance,
and encouragement. Encouragement, however,
does not mean an indiscriminadte comment to
“Keep up the.good work,” when in fact there was
very little good work to keep up. ~

~
.

-
it seems that Mr. Herford's planned study session
was unproductive because, though the seeds of
learning were planted, they fell on unprepared
ground The ideaof students learning how to learn .
really failed to take root, and student growth was
blighted. There is qpre than justa kernel of trdihiin
the notion that even the most fertile young minds
require cultivation if they are to reach full maturity.

~
»

*

+

LEVEL OF PERFORMANCE: Your’ completed written critiques should have covered the same malo;'
points as the model responses If you missed some points or have questions about any additional points
you made, review the material in the information sheet, Conducting Group Supervised Study, pp. 36-32,

or check with your resource person if necessary

.
L

You may wish to arrange through your resource person to observe a skilled
teacher conducting group supervised study. Note especially the types and
amount of individual help the teacher gives students during the study
session, the way the study area s organized, and the degree to which
students seem able to locate and use resource materialg.

Optional
Activity

s

If posssblef you may wish to arrange through your resource person to meet
with the teacher after the study session to discuss such'matters as—

« the methods this teacher uses to teach effective study techniques

e the typés of lessons, assignments, or situations for which group
supervised study 1S most appropriate

o problems encountered in the group study situation, and ways to

handie them

>




Learmng Experience Il

T

FINAL EXPERIENCE

Termingl

Objective

Activity

R F S - ‘ . .
in an actusl school situation,” direct student study. - )

As you, plan your Iessons, tecide when study assagnments and group
supervised study céuld be used effectively to aid in meeting the lesson
objectives. Based on those decisions, direct student study. This will in-
clude—

" e pilanning and presentmg study assngnment£ (in school and out of

NOTE: Your resource person may want yoy to submit your written iesson
pighi(s) to him/her for evaluation before you present your lésson(s). It may
be helpful for your resource person to use the TPAF from Module B-4,
Develop a Lesson Plan, to guide hls/her evaluatnon

Arrange in advance to have your resource person observe Yo directing
student study as part of one or more lessons.

Your total competency w;ll be assessed by your resource person using the
Teacher Performarice Assessment Form pp. 39—-40.

Based ypon criteria specified in this assessment instrument, yoﬁr resource
person will determine whether-you are. oon'(petent in directing studen;'
“study. R ]

4

. :
. * 4

scHool) designed to help students meet lesson objectives

e conducting group supervised study seastons in the classroom or
laboratory

e directing student study using information and asslgnment sheets

e instructing students in effective study techniques, if necessary

o directing student use of a variety of resource materials

Y

. -
.8
- -

Y

/

’ @

'

*For a definition of “actual school situation, see the :nsiie back cover N

»
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TEACHER PERFORMANCE ASSESSMENT FORM

Direct Student Study (C-6) g | .

e _ .
- " Name

Directions: Indicate the level of the teacher’s accomplishment by placing
an Xin the appropriate box under the LEVEL OF PERFORMANCE heading.  oate

If, because of special circumstances, a perfOrmance component was not N
applicable, or impossible to execute, place an X in the N/A box, ' Resource Person < '»h )
LEVEL OF PERFORMAKCE ,
( ‘ il"‘
. - - : . & s
& & .8 f x
3 \2 T L
- §S &eEfs
In presenting student assignments, the teacher: ’ - _
1. involved students in formulating the assignment .. [:' D D ﬂ D D v !
: :
2. explained the purpose of the assignment to the class. . D [:l D . D D . ;
;
3. related the assignment to the student performance ob- " 3
* jective being taught ...... .. . ... . .. ... - [:l [:l [:l [:l D D T

4. descnf)ed the assignment to studer?ts In specific, de- ‘ '
tailed, and clear terms ... o [:l [:J [:l [:l D D - i
5. helped students think through ﬂ:e assigniment, organize

materials, andscheduletnmetocomp!etetheass‘\gnment [:l [:l D Dp‘D -«

-

6. limited the scope of the assignment so that it coulq be ‘ .
completed within a feasonable amount of time and with )
reasonable student effort . ... .. e e e [:l . [:l D [:l D D .
7. geared the assignment to the individual and group
needs, interests, and abilities of the students -

8. suggested supplementary activitles beyond the specific

][
O.C
o
O
O
.

aasignment which students might wishtodo ... ... .
9. explained to the students how their work was to be i
" evaluated ... T e EI i} D [:I D [
) 10 "allowed time for students’ questions concerning théas— D T SR
signment or the method of evaluation . ....... . E] [:l . D D
L)

1. hrrpnged for -facilities, equipment, or resources to be .

avaulable if needed to complete the assngnm*en& ..... [:l [:l [:l [:l D . D
12. prowded an information sheet and/or assignment sheet
+ i the students needed it to'complete the assignment . [:l [:l [:l [:l D D
13. let students know, through words and actlons that the. '

ey oe avaleble to workih wemon ez ' ] O 0 O O

}
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"o,
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14, let the students know that their work would be carefully D
* revrewed and evaluated §

Sl
7 0 ey
‘DEI . D Qco/

A9

v

In conductlng supervised ardy, the teacher
15. developed or helped students generate questions to di- » E
rect their study:

%

[}

. 18. helped_students set objectives.for the study session ... *D

O 00 0O %,

0.00
0 OO
mla

17- Io'cﬁ and selected resources in advance which stu- D
pen ould use In thelr study

~18. recommended resources togstudents, suutable)o therr' -
level .of ability and und'erstandlng ' R D D D D D D
' 19. directed students to resourc hich they might ot'her- ) Ij
wisenot hav’e found -or migh ave drfflculty finding .. D D . D D
20. helped s,tgdents find pertment information 4n the_re-
-»
source materials Q D D D D D

21. ¢ ea nvuronmental conditions, such as lighting,
- teMiperature,

froe frort d.su“:c"t‘.li‘;‘f;"'f nove: s e weee e O 'E} D D EJ D
.malntalned in orderly busmessluke study, settlrg D‘ D D D D D

. moved quuetly and mcgnsplcuously about the room g|v-
ing individual help D D D "D D E]
. provuded students’ wuth feedback during the stusly ses«

let them know whether they were progressmg in
the righ drrectlon [:] D D D D D
. held a discussion tq SUmmarlze wha't was achlev‘d dur-
ing the study sessuon D D [:] m D D

-

O
[
IR

LEVEL OF PERFORMANCE All items must receive N/A GOOD or EXCELLENT responses If any rtem
receives a NONE, POOR; or FAIR response, the teacher and resource person should meet to determine
what addmOnaI activities the teacher needs to complete in grder to reach competency in the weak




ABOUT USNG THE CEN ER’S PBTE

MODULES

~

Organization

Each module is desrgned to help you gaj :ﬁetency
ing ulgr skill area considered imiportant to teach-
ing success. A module is made up of a series of learnin
experiences.rsome providing background\.mformatnon
some ing practice experiences, and others ¢

binin ge two functions. Completing these enﬂ“
ences id enable you to achieve the terminal objec-
tive in'the Tinal learning experiencg. The final experience
in eath module always requir u o demonstrate the
“silll in an actual school situation when you are an rntern
a studént teacher, or an inservice teaciipr.

Procedures - .

Modules are designed to allowypu to mdrvuduahzeyour )

teacher education program You need to take only those
ules covering skjlls whith you do not already pos-
. Similarly, you r%ed not corqplete any learning ex-
. perience,within a module: if you already have the skill
needed.to complete it. Therefore, before taking¥any.
-module, you shoutd carefully review (1) the Introduction,
(2) the Objectives-listed oh p. 4, (3) the Overviews pre-
cedmg dach learning experience, and (4) the Final Ex-
" perienca. After coffiparing present needs and-eom-
petencies with th information you ‘have read in these
sections, you s be ready to make one of the follow-
.. ing decisions:
"¢ that you do not haye the competenues mdfcated
and ghould complete the entire module
o that-you are competent in one of more of the en- .

’ \ abling objectives leagding to the final learning ex- °

perience, and thus can omit.that (those) learning
exporle':e(s)
. that you are already competerit it thi¢"area, and
- . readyto 6omplete the final‘learning experience in
.- orderto “test out”
. o that the module 1s mapqroprlate to. your needs at”

thrstrme o . ¥

‘When you are readyto,take the final learni g experience | -

have access to ar{actual sghool situation, make the
ry arrangements with your resoutce person. If
yqu do not complete the finaj experience successfully,
meet with your reso person and arggnge. (1) to re-
peat the experience, o (orre iew] previous
sections of the m er related activities
" suggested by your resource person before attemptingto
, repeat the {jnal experiencé.
‘Optrons tor recycling arb,aiso avaola,ple In eaeh of the
learning experiences preceding the.JrnaI experiefce.
Any time ypu do npt meet the minimium level of perfor-

mance required.to meet an objective,"you and your re- *

- source person may meet Jo select activities to help you-
* reach competency This cowld invblve (1) completing
parts of the module .previously: skipped, (2) repeatrng
activities; (3) reading,supplementary resources or com-
pleting additional actlvnies suggested by the resourge
“person, (4) desugnmg your own learning experience; or
5) completmg some other actnvrt):puggested by you or
your resource person T

EKC ‘f.
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Terminclogy

Actual School Situation . mé rs to a situation in
which you are actually working with, and responsible
+ for, secondary or post-secendary vocational students in
a real school. An intern, a student teacher, or an in-
service teacher woutd be functioningin an actual scheol
situation.’ If yourdo not have access to an actual school
situation when you are taking the module, you can com-
plete the module up to the final learning experience You
would then do the final learning experience later; 1 e.,

" when you have access to an actual school situation.
Alternate Acuvlty or Feedback . refers to an item or
_feedback device which .may substitute for . required
items which, due to specnal gircumstances, you are un-
able {o complet

ﬁfe‘rs to & specific area of
voca al service area (e.g., the
and Industrial Education includes
occupatjonal .spcialties such as automobile . nve-
chanics, welding, and electricity).
Optional Activity or Feedback . .. refers to an Jtem
, whichs not réquired, but which s desrgrﬁ to supple-
mentand enrich the requrred sina IUarnrng exper|-
ence.

3

Resource Person . . refer‘s to the person mn charge of
your educational: p,r ram; the professor, instructor,
administsator, supervrsor or cooperatlng/supervrsrng/
cla’s’sroom ‘téacher who is gutdlng you in taklng thls
module.

reseiving instructioft in g
educational institution
« Vocational Service Area . referstoa mfajor yocatiofial
figld: agncultyraleducatlon business and office educa-
.tion, distributive educatign, health occupations ‘educa-
tion, home, economics
cation, technrcaledu,patlon or trade and industrial edu-
cation.’
You or tho Teacher .
ing the modyle.
=

Levels of. Porlormanco for Flnal Assessment

N/A . The criterion was not met because it was not
appllcable to the situation. |

None'... No attempt was mafe tdf meet the crrternon‘
’ althpugh it was relevent.

Poor .- -The teagher ig unablg to vperform this sKill or
has only very limited abliity tp perform it. * *

ndary or posf-secondaty

- refers to the-person who is#ak-

Falr . . . The teacher is unable.Ye perform this skill in 4n
‘.acceptable manner, but hag some ability to per?orm it
Good . . . The teacher Is ablg to @rform this skill in an

eﬂcctlve manner

Exgelient . T e teacher is aBle to performthlsskllhha
- very..effective qnne‘r ,
. o s -
N ., I, .
N X
. 7-44 . " ' *

Studen{® . . reters ta the s;?c(son who s enrplied érﬁ

edudation,” industrial arts édu-- -
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Titles of The Center’s o .
' Performance-Based Teacher Ed ucation Modules -]
) :d;mu.mmwmsvm E-5 .Provide tor Studeraetety A .
A for a Community Survey . E-6 Provide for the First Aid Needs of Studonts
A-2 a Community Survey ° E;7  Assist Students in Developing Seif-Discipline -
) . A-3  Report the Findings of & Community Survey . E-8 Qrganize the Vocational Laboratory
4 an g&cupctioml Advisory Committee . E<9 Manage the Vocational Laboratory
: A-S ntain an Occupational Advisory Committee - Category F: Guidance s 0
A-@ ' Develop Program Goals and Objectives Gs:mmo.uuu on T
] . A-7  Conduct an Occupational Analysis . F-1  Gather ng Formal Data-Collection Techniques
Py « A8 Develop a Course of Study F-2  Gather Student Data Through Personal Contacts
i A-Q  Deveiop Long-Range Program Plans F-3  Usgq Conferences to Help Meet Student Needs
A-10 Conduct a Student Follow-Up Stud . . F-4 Provide Information on Educational and Career Opportunities
. s Your Vocutional Program F-5 Students in Applying for Employment or Further Education
Category B: instructions! Planning Category G: School-Community Relations
8-1 Determine Neads and interests of Students * G-1 p a Schoo-Community Relations Plan for Your Vocational
Develop Stude ance ogram
. g'_g Develop_ 8 Urmn;lmdm":uon Obrectives * G-2 ive Preséntations to Promote Your Vocationsl Program
" s . B4 Deveiop a Lesson Plan . G- Develop Brochures to Promote Your Vocational Program
B-5 Select Student instructional Matenals G-4 Prepare Displays to Promote Your Vocational Program
B8 Piepare Teacher-Made Instructional Materials ) Ges5 Pr;::am News Raleases and Articles Concerning Your Vocational
cm C: Instructionsl Execution ’ , G-6 Arrange for Television and Radio Presentations Concerning Your
-1 Qirect Field Trps 67 Conduct an Opes House
C-2 Conduct Disc , P D , and n Hou
Symposiums. ussions, Panel Discussions G-8  Work with Members of the Community
*C-3 Empioy Brainstorming, Buzz Group. and n Box G-9 Work with State and Local Educators
Techniques G-10 Obtain Feedbatk about Your Vocationai Program
C—4  Direct Students in lastructing Other Students Category H: Student Vocational Orgmtuﬂon
C-5 . Employ Simuiption Techniques -1 o ol Ph Con 1
C-8 Guida Student Study mm) DMOrgag 2 Person ilosaghy Conceming Student Vocational
C-7 Direct Student Laboratory Expe
) H-2 Establish a Student Vocational Organization
g:g gm%&m&w& Problem-Solving Techniques H-3  Prepare Student Vocational Organization Members for
+-C-10 Introduce a Lesson e A ot
C-11  Summanze a Lesson ent Vocational Organization Members in Developing,
C-12 Employ Oral Question nnues . and Financing a Yearly Program of Activities
C-13 Employ Mn,om,mm':?”h E Supervise Activities of the Student ional Organization
C-14 Provide instruction for Slower and More Capale Leamners Guide Participation in Student Organization Contests
' gis Present an Illust';:tnod Taik Category |: Professional Role and Deveiopment
116 Demonstrate a ipulative Skail -1 KOOD Up-to- e PTONO[\I"V
C-17 Domonstmc:l Concept or Principle -2 Serve Your Teaching Profession
g‘_}g Eﬁm’ﬂ:ﬂm;m Approgch -3 Deveiop an Active Personal Philosophy of Education
C-20 Usa Subject Mater Experis to Present In!ormahon ::g g‘b’t\: th.sScnr;%o . %—M Chommpmo
c-21 Bulletin B“"“""d Exhitits -8 Provkri‘e.utt;oratl:ryoE‘:p;:gncu fo? Prospective Teachers
t-22 Present ;ﬂforma!ion withModels, Real Objscts, and Flannel -7 Plan the Student Teaching Experience
C-23 Present Information with Overhead and OMuo Materiais ) -8 Supervise Student TeaZhers :
C-24 Present Information with Fiimstrips and Sides . Cstegory J: Coordination of Cooperative Education N
C-25 Present Information with Fiims J-1  Establish Guidelines for Your Cooperative Vocational Progmn
“C-268 Present information with Audio Recordin J-2  Manage the Attendance, Transfers, and Terminations of Co-Op
+ ) €-27 Present information with Televised sotaped Materidis Students
+ ' C-28 Employ Programmed Instruction J-3  Enroll Stugents in Your Oo-Op Program |
C-28 Present Information with the Chd\board and Fiip hart J-4  Securegraining Stations for Your Co-Op Program \
D: instructions! Evalustion J-5  Plsce p Students on the Job .
D_m:"" o ot F,;”Om.m Crte N e Deverop the Training Abiisy of On-theob tnatructors
Estadl “""P'" o row na J-7. Coordinate On-the-Job Instruction
D-2 * Assess Student Lertormence. o ledge J-8  Evaluste Co-Op Students’ On-the~Job Performance
g—j Asesss Studomt rformance g;ﬁtudos J-8  Pregare for Students’ Reistbd instruction
For MC ‘S““’“m ! ""'Gb"“‘"“ ills / N J-10  Supelvise an yer-Empioyee Appreciation Event
D-8 . Evaluste Your Instructional Efectiveness # ¢ RELATED PUBLICA -
Category E: M Management Student Guide to Using Performance-Based Teacher Education
rinis
1 ppe e o et ceporaities el oo Gt g artomarcSasd Tscer
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