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FOREWORD
\

This module is one of a series of 100 performance-based
teacher education (PBTE) learning packages focusing upon
specific professional competenciss of vocational teachers. The
oomf:rotohchs upon which these modules are based were iden-
tified and veritied throug"r;lresearch as being important to suc-
cessful vocational teactthg at both the secondary and post-
secondary levels of instruction. The modules are suitable for
the preparation of teachers in all occupational areas

Each module provides learning experiences that integrate
theory and application; each culminates with criterion refer-
enced assessment 0f the teacher's partormance of the spec-
ified competerigy The matenals are desi§ned for use by indi-
vidual or groups gf teachers in training working under the
direction with the assistance of teacher educators acting as
resource persons..-Resource persaons should be skilled in the
téacher competenc‘ being developed and should be thor-
oughly oriented to PBTE concepts and procedures in using
these matenals. ,

The design of the matenals provides considerablg flexibility for
planning and conducting performance-based preservice and
inservice teacher preparatidn pro&rams to meet a wide variety
of indwvidual needs and interests The mater:als are intended tor
use by universities and colleges, state departménts of educa-
tion, post-secondary institutions, local education agencies, and
others responsible for the professional’ development of voca-
tional teachers Furtheginformation about the use of the mod-
ulés in teacher educationgro rams is contained in three re-
lated documents Student Gulde to Using Performance-Based
Teacher Education Materials, Resource Person Guide to
Using Performance-Based Teachen Education Materials and
Guide to implenféentation of Performance-Basad Teacher
Education. ‘

The PBTE curriculum packa'?es are products of a sustained
research and development effort by The Center’'s Prograrh for
Professional Development for Vocational Educafion Many in-
dwiduals, institutions, and agencies participated with The Cen-
ter -and have made contributions to the systematic deveiop-
ment, testing, revisioh, and refinement of these very significant
training materials Over 40 teacher educators pravided inputin
development of initial versions of the moduleg, over 2,000
teathers and 300 resource persons in 20 universities, colleges,
ant past-seoondary institutions used the materiais and pro-
vided feedback to The Center for reviion and refinement,

Special recognition for major individual roles in the direction,
development, coprdination of testing. revision, and refinement
of these materiais is extend¥d to the following program staff
James B Hamiiton, F:rogram Director, Robert E Nonon&s

o h e

sociate Program Director, Glen E. Fardig, Specialist, Lois Har-
rington, Program Assistant, and Karen Quinn, Program Assis-
tant nition is also eftended to Kristy Ross, Téchnical
Assistant, Joan Jones, Technical Asistant; and Jean Wisen-
baugh, Artist for their contributions to the final refinement of
the materials. Contributions made by formef program staff to-
ward developmental versions of these materiajs are also ac-
knowledged OCalvin J. Cotrell directed the vocational teacher
competency research studies upont which these\modules afe
based and also directed the curriculum development effort

from 1971-1972, Curtis R. Finch provided leaderskip for_tQ‘

program from 1972-‘] 974

Appreciation I1s also extended to.all those outside The Center
(consultants, field site coordinators, teather educators,
teachers, and others) who coritributed so genergusly in various
phases of the total effort Early versions of the matenals were

.developed bysThe Center in cooperation with the vocational

teacher education faculties at Oregon State University and at

the University of Missoun-Golumbia Preliminary testing of the,

matenals was conducted at Oregon State University, Tempie
University, and University of Missouri-Columbia

Following preliminary testing, mdjor revision of all materials
was performed by Center Staff with the assistance of numerous
consuitants and visiting scholars from throughout the country

Advanced $esting of the matprials was carned out with assis-
tance of the vocational teacher educators and students of Cen--
tral Washington State College; Colorado State University; Ferris
State College, Michigan, Flonda State University, Holland Col-
lege, P.E |, Canada, Oklahoma State University; Rutgers Uni-
versiy, State Univers:
University pf Arizona,
Minnesota-Twin Cities, University of Nebraska-Lincoin, Univer-
sity of Northern Colorado, University of Pittsburgh, University,
of Tennessee, University of Vermont, and Utah S$tate University ©

The Center i1s grateful to the National Institute of Education fof
sponsorship of this PBTE curriculum deveiopment effort from
1972 through its completion. Appreciation is extended to the
Bureau of Occupatidnal and Adult Education of the U 8. Office
of Education for their sponsorship of training and advanced
testing of the materiais at 10 eites under provisions of EPDA
Part F, Section 553, Recognition of funding support of the
advanced testing effort 18 also extended to Ferris State Coliege,
Holland College, Temple University, and the University of
Michigan-Flint .

= . - Robert E Taylor -
he Director
The Center for Vocational Education
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THE CENTER FOR VOCATIONAL EDWCATION

The Onw State Unwerity 1980 Kenny Rosd  Columbnn Oha 43710
- B

I , .

The Center for Vocational Education’s mission is to
increase the ability of diverse agencies, institutions, and
organizations to solve educational problems relating to
individual career planning and preparation The Center
fulfills its missioo by - ‘

o Generating knowledge throngh research

o Deveioping educatianal programs and products

o Evaluating individual program needs and outcomes

o Installing educational programs and products

o Operating information systems and services -
o Conducting leadership development and training

programs
r
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AA
VIM

AMERICAN ASSOCIATION ¢
FOB VOCATIONAL ¢
INSTRUCTIONAL MATERIALS SN

Engneering Center
University of Georgia
Athens, Georgia 30602

The Amencan Association for Vocational Instructional
Materials (AAVIM) 18 an interstate organization of univer-
sities, colleges and divisions of vocational education de-
voted to the improvement of teaching through better u-
formation and teaching aids

College at Buffalo, Tempie University;
niversity of Michigan-Flint, University of |
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-Simulation techniques are being used more and
‘more often in classrooms as students and
teachers both become increasingly aware of the
need for realism in education. Simulation has
bedn defined in many different ways. In this mod-

ule, simulation will be defined as the creation of a-

realistic environment using lifelike problem-
solving activities which are related to present or
future rgdal occupational experiences. Numerous
types of simulation techniques such as in-basket,

" equipment, case study, gaming, and role-playing
can be included under this definition. Since role-
playing is so frequently used in the classroom, it is
given special emphasis in this module.

Not only are there many different types of simu-
lation, but each type may be used in a variety of

INTRODUCTIQN

_ways in the various occupational specialties.
‘Simulation techniques can be used to involve stu-

dents in the decision-making and problem-solving
situations they are likely to encounter in the real
world (e.g.: dealing with employer-employee rela-
tions). Students' experiences on the job can, be-
decidedly easier if they have had the opportunity,

“through simulation experiefnces, to test their skill

first in-a classroom or taboratory setting where the
consequences of failure are less threaten"mg.

This module-is designed to give you skill in using
simulatioh techniques in teaching to help your
students meet lesson objectives and gain the .
competencies they need to prepare for the real
worll of work. ¥
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ABOUT THIS MODULE -

-~

Objectives ,
Terminal Objective: in an actual school situation; em-
t, ploy simulation techniques. Your performance will be

. v .assesded by your resource person, using the Teacher
Performahce Assessment Form, pp. 59-60. (Learning
Expal;rp?nce m.

. Enabling Objectives: , :
- 1. After completing the required readihg, demonstrate

knowledge of the various types of simulation tech-
‘niques and the charactenistics of eacH(Learning Ex-

.

périence 1) .
2. For simulated situations, use or critique the use of
. simulation techniques (Learning Experience 1)
3. For simulated classroom situations, use or critique/
describe the use of rol@-playing te¢hniques (Learn-
' in§ Experfence )
¥
Prerequisites '

in developing a jesson plan If you do not already have
this competency, meet with your resource person to

« determine what method you will use to gain.this skill
One option is to complete the information and practice
activities in.the following moduie . \

. Develop a LessorrPlan, Module B-4

Resources

A list of the outside resources which supplement
those contained within the module follows Check with
your resource person (1) to determine the availability
and thg location of these resources, (2) to locate addi-
tional references in your occupational specialty, and (3)
to get assistance in setting up activities with peers or
observations of skilled teachers, if necessary Your re-

. .. source person may also be contacted if you have any
difficulty with directions, or in assessing your progress
at any time

. Learning Experience |
Optional
Reference Hanson, Garth A and Charles E Parker,

Business Teachers " Natioaal Business Education
Quarterly 38 (December 1969) 25-33

+  Reference McCielland, William A “Simulatipn—
Can It Benefit Vocatronal Education?” American
Vocational Journal 45 (September 1970) 23-25

Vocational Agriculturé ™ American Vocational
Journal 45 (September 1970) 34-36

Reference Resnick, Harold S “Simulating the Cor-
porate Structure A Learning Game for industnal
Education " American Vocational Journal 45 (Sep-
tember 1970) 37-39

Reference lllinois Teacher 15 (Septem
ber 1971)

-Qcto-
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. Tocomplete this module, you must have competency

! X “Simulated Work Experiences for Prospective .

Reference Persons, Edgar "It's an Oid Game in*

3

Locally-produced videotapes of teachers using'
simuiation techniques which you can view faor the
purpose of critiquing the performance of thode
teacRers. *

Videotape equipment for viewing videotaped pre-
sentations involving the use of simulation tech-
niques.

Leaming Experience || . .
Required

Simulation matenals, either commercially bre pared
y or developed by you, to us€ in conducting a simula: . -
- tion experience '
1-5 peers to role-play students with whom you are
conducting a simulation experience, and to critique
your performance in conducting this*activity |f

\ - peersare unavailable, an alternate actlvyy has been _

provided ! .
A Y . v
Learning Experience ||
Required .

Role-playing maternials, either commércially pre-
pared or developed by you, to use in conducting a
role-playing experience , '
2-5 peers to role-play students with whom you are
conducting a role-playing experience, and to
critiqueyour performance in conducting this activ-
ity If peers are unavailable, an alternate activity has
been provided ¢

Qptional '
Reference Clark, |#Bnard H -and Irving S Starr,
Setondary School Teaching Methods. Second Edi-
tion New York, NY Macmillan Company, 1967

Reference Hoover, K H Learning and Teaching in
the Secondary Schoo! Boston, MA Allyn and Ba-
\ con, inc, 1972
*> Reference' Maier, Norman R F,Allen R Solem, and
*  Aygesha A Maier The Role-Play TechAique A Hang-
book for Management and Leadership Practice +
LaJolla, CA University Associates, inc, 1975

Learning Experience IV e

4
Required . y '
An actual school situation in which you can employ
slp\utatlon techniques
A’resource person to assess your competency in
employing simulation techniques

ed

This module covers performance element numbers 85, 98 from Calvin J

Cotrell ot a/ . Mode! Curricula for Vocatronal and Technical Education

Report No V (Columbus, OH The Center for vocational Education, The
Ohio State University, 1972} The 384 elements in this document foim the
repearch base for aii The Center's PBTE moduie development

™~

For information about the generai organization of each module, generai
procedures for the:r use. and termmology which 1s common to a# 100

modules, see About Using The“Center s PBTE Modules on the inside
back cover )
o8
4 J .
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Learning Experience | - -

OVERVIEW

S

After cbmpleﬂng the required readih'g, dembnstrate knowledge of ihq
various types of simulation techniques and the characteristics of each.
W . : » U
_ R

;2N

You will be reading the information shéaf. Employing Simulation Tech--
niques, pp. 6-10:

Yo
.'

You may wish to read the supplementary references, Hanson and Parker,
“Simulated Work Experiences for Prospective Business Teachers,” Na-
tional Business Education Quarterly, pp. 25-33; McClelland, “Simula-
tion—Can it Benefit Vocational Education?” American Vhcational Jour-
nal, pp. 23-25; Persons, “It's an Old Game in Vocational Agriculture,”
American Vocational Journal, pp. 34-36; Resnick, “Simulating the Cqrpo-
rate Structure: A Learning Game for Industrial Education,” American Vo-
cational Journal, pp. 37-39; and/or the ehﬁ(e September-October 1971
issue of the lllinois Teacher. ., T

E ]
~

Youmay wish 16 view lecally-produced videotapes of teachers usirig simu-
latfon techniques in the clagsroom or laboratory, and to critique the per-
formance of those teachers. : ’ .

\

.

/
\
1+

-

-

You We demonstrating knbdwledge of the types o*luf,a\ion tech-.
niques and.the chardcteristics of each by completing the Self-Check, pp.
12-13. ' . .

']

You wiI_I‘ be evaluating your',,obmpetency by comparing you;' completed
Self-Check with the Model Answers, p. 15. , :

3

7

f%
* — ‘i
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For information on the various types of simulation techniques, their

Actnmy

- .4 .
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characteristics and classroom uses, read the following information sheet: '

EMPLOYING SIMULATION TECHNIQUES =~

Simulation techniques are gaining ipcreased
popularity in the classroom as a fheans of prepar-
ing students to function effectively in their chosgn’
occupations. The' advantages of simulation are

>

L )
" Decision-making (such-as that required in the sat-

ting of priorities) is encouraged through simula-
tions, and decision-making is at the core of mean-
ingful learning. Critical thinking habits, attitudes,

Fal

many and the disadvantages few. Simulation is  and knowledge of fagts may be developed through

often more effective than other methods of instrac=
tion in gaining the interest of students and In
.motivating them.to become more involved with
learning activities. Some of the other advantages
of simulation are that it—

" o provides a degfee of realism and immediacy
which is often facking in the presentation or
discussion of ideas ‘

o allows students to experiment in a safe, sim-
plified, and realistic environment with mini-
mal fear of failure

o permits studentsto get feedback on their per-
formance in a non-threatening situation

,e affords a realistic experience at a cost which

¢+ isgenerally lessthanthatinvolved inan actual

© experignce '

, o offers short-term expenences and feedback
in what are often long-term processes in the
real workd

e presents a conflict situation which can in-
volve the student more actively in the learning
process than other instructional techniques
such as the illustrated talk

e allows the student some control over events
in the situation

o allowsthe studentsto assume and experience
other roles , 2o

e controls the situation and structures it so it
may be handied

e emphasizes team learming and student in-

teraction.
e combines cognitive, dffective, and psychomo-
tor learning .

¢ provides immediate feedback to students

in simulati'on, experiences, theory and practice
comae together naturally Iinstead of simply reading

. or hearing gbout the need to set priorities students
can, in a simulated office situation, actually ex-.,

perience this need. Furthermore, they can prac-
tice responding to a variety of tasks as they would
be expected to respond in the real work worid.

4

. at the close of the simulation éxperience to rein- -

6/

simulation. . .

AR

Cops L A —i——

Simulation techniques are effective in so many ‘
teaching-learning situations that every vocatiqnal
teacher shouid be competent in using the tech-
niques. The effective use of simulation techriques
requires that (1) before a simulation technique is
used, the performance objective(s} be made c|ear
to jee students; 1.6, they must know the purposa of
the experience; (2) the students be oriented to thg \
experience; and (3) a follow-up discussion be held,

“force key concepts and evaluate whether the ob- ™
jectives have been attained. R

Aithough commergially developed or teacher-
made simulation materials tan be very effective,




1

there are several advantages to having students
formuiate and develop theirr own s&imulations.
nerally, the student-designed experiences will
red automatically to the right level of
difficulty. If they aren't, students can éasily re-
design them. ’

\ e
Self-designed sifulations let students focus on
-the new behaviors to be learned, rather than on the
rules for participating in a simulation designed by

Types of Simulation

»

someone else Learning may also take place while
the stydents are analyzing the situation in orderto
be able to develop a simulation Student goals and
interests remain the central focus of the simulg-
tion. Studentgeveloped simulations are usuaily
shorter and cost very ‘little However, a cohsider-
able amourit of time is required for their develop-
ment

In-Basket

The in-basket technique gets its fame from the
matenals which are its key element The technique
1s basically a decision-making exercise structured
around a reatworld situation Participants assume
the role of décision-makers'and react to materials
provided to them, such as letters, memoranda, and
other papers which can be found in the incoming
mail or in-basket This techruque focuses on a
student’ s,
ability to set
priorities
and carry out
tasks.

An ex-
ampie of an
In-basket
experience
might be that
of a basket
placed on a’

“secretary's”
desk €on-
taining (1) a °
letter to be
typed tor the supervisér within the hour (2) a
memo to be sent to an associate cancelling a

., luncheon appointment, and (3) a request that the

“secretary’ make dinner reservations for the
superwsor and a chent The “secretary” ir the
simulation experience would be requested to de-
cide the order in which the tasks should be com-
pleted and perform the tasks required At any time
during the experience, additional items (eg ., a
phone call urgently requesting some important
information) could be placed in the in-basket to
cause the “secretary” to need tq adjust priorities

The in-basket technique provndes a meaningtul
situation which requires thg budgeting of time and
setting of priorities for the performance of tasks |t
also rdquires the demonstration of the skills n-
volved n carrying out the tasks (e g, ‘typing)
Feedback from the teacher and other participants-

“

allows the student to know exactly héw well
he/she i1s doing

Equipment )

This type of simulation i1s useful when instruct-
ing vocational students.who will work with equip-
ment in the real world Many times it 1s impossible

. to have the actual equipment In the vocational

L]

laboratory because of space, cost, or danger
However, with some type of simulator, the student

can acquire the next best experience The design-

of a simulator must ailow the operation to be per-
formed im the same way it would be in real life, but
without extra features that might interfere with the
basic-learnings The simulator must be designed
so that the user has essential controls to manipu-
late just as he/she would In real life

Forexample, adriving simulator aliows the user
to react to *

realistic

conditions ¢

which ) -
Vi

he/she might S ) . a‘

encounter In ~e -

actual traffic L \(:':’

Feedback s

must be pro- r @?“"“3@4

vided, so that
the student
can evaluate
his/her re-
sponses and
not continue % e

td make the '

same mistakes. Use of skills not central to the
experience are deliberately omitted Thus, the driv-
ing simulator does not require the user to close the
car door, stop at a gas station, park 1n the garage,
etc )

Maifunction simulators have relatively compli-
cated computerized’ consoles which allow Stu-
dents to simulate performing a re@air task By

LN

o : L
[Kc , ; :
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pressing buttons students can attempt to locate
the malfunction in a piece of equipment. The eom-
puter then feeds bac /lnforrhatlon describing the
results-of the student’s action.

Another more COmplex’example of sumulatlon
involving equipment is that of a completely simu-
lated auto repair shop in which students wogk on
actual-cars under the supervision of their teacher.
In this simulated situation, not only dothe students
learn to repair cars, but they aiso learn how to
operate an auto repair shop

Case Study ]

Case studies provide a description of a realistic
problem situation, The student then considers d
solvés the problem as if he/she were involved
sonally in th8 case. The teacher can either give the
class or an individual student a case situation, or
guide the student(s) in developing it themselves.

The case must appeal to students as being chal-.

lenging, worthy of solution, and possible to solve
It must be something familiar to the students, so
that they have a background of experiences to dse
in working-toward a solution. 1t must be stated
spterestmgly enough to gain attention, but be
phrased in language suitable to students’ level of
understanding. Of course, it must be related to the

- fesson objectives.

One way to add interest and depth to the learn-
ing experience is to have several students work on
the case study. Then as a follow-up, you can lead
them in adiscussion of their solutions. An example
of a case study follows" ,

John Jones I1s a salesman who works on a commis-
sion basis for a shoe store He has formed a friendship
with another salesman, Joe Smith Stora policy has
been that salespeople.will take turns waiting on cus-
tomers. John's friend, Joe, has started taking all the
customers by greetmg them they walk into the
store whether it is his turn or n6t Whatwould you do if

« YOu were John and needed the commuission, but did
not want to lose Joe's friendship?

. . .
L -

_/Studengs coyld work on this caseindigdually, then

meet for atliscussion of their solutione. Thiswould
not only be a good Basis for an intgresting discus-

* gion, but would help them to see other points of

view and explore solutions other than theic own.

Gaming

Gaming is a type of simulation degigned to bring
about learning as a natural by-product of the
problem-solvmg actions of a game. The aini is to
mix cobperation and cpompetition; as games do,
within the learning situation. Games are stimulat-
ing and include %at deal of involvement. The
congequences of the students’ moves (decisions)
-areimmediately apparent to gtudents and teacher.
Games involve dctual behavior, rather than
hypothetical verbal intentions or solutions.

Many games have been/developed by commer-
cial firms, such as "Life Career,” "Consumer,” and
"Ghetto.” However, games may be developed by
the individual teacher or by the students them-
selves. In fact, the process of developing a game
may prove to be more of a learning experience for
the students than the actual playing of the game. In
the précess of development, they have to look at
all aspects of the situation.

Self-made games may fit student needs and be
based more on the le2rning objectives than those
purchased. For example; a homemaking and con-
sumer educatioh teacher could develop (or have
students develop) & game to teach the concepts of
nutnition. It cduld be either a board or card game
with the vanous elements of nutntion involv
designed to instruct students how to choose foods

- wisely for optimum nutrition *

Role-Playhg

Role-playing is an “acting out” of a situation,
problem, or incident which is of concern. For &x-
ample, in a job training class, conflict situations
concerning customer relations could be worked
out through role-playing. th this technique, par-
ticipants assume a role in a serious effort to think
and act as a designated character would be likely
to do in a given situation. It is especially effective
with small groups and should always be set within
a framework of group participation for discussion
and analysis. The audience can learn as much
from obsarving and evaluating as those involved in
the actual role-playing.

Role-playing is an unrehearsed dramatization in

which the players attempt to make-a situation clear

to themselves and to the audience by playing the
roles of participants in the situation. To attain this
purpose, the playing of the roles must be kept
close to tha reality of the situation, but still allow

?
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the players to readt freely and spontaneously. The
kind of role-playing most often used in schools
. deals with-understanding social situations, and is
thus called “sociodrama.”

Role-playing is not a magic techmique by which
all teaching problems can be solved. It is an impor-
tant technique which requires skill to use properly
s0 as not to produce harmfu) effects instead of the
desired outcomes. When used properly, role-
playing can— \

e stimulate interest and participation in class

e provide akind of laboratory in which roles can

be examined and experimented with in situa-
tions where a semblance of reality exists

e give insight into the roles a person plays in

real ljfe and how effectively one plays those
roles

e teach students to perform new roles and, thus

adjust more adequately to the groups of
which.they dre a part

e provide examples of behavior which can be
+ more effective than merely talking about the
. situation
. e help develop clearer communication, for it is

sometimes easier to “act out” a situation than
to put it into words

¢ help students to have a more sympathetic at-

titude toward others and to understand their

points of view

e help students learn to express themselves

e acquaint students with problems and pos-
§ sible solytions
¢ provide a means of extending emotional in-
sights among group merbers and betweep
¢ groups ‘
e demonstrate in advance how students will
» probably react under certain real conditions

The following steps should be considered in in-

volving students in a role-playing experience.

1. Prepare the students for the experience by
familiarizing them with a problem situation -
they can relafe to. .

2. Discuss the situation and help students see
the problem involved

3. Orient students to the role-playing technique
and define their roles thoroughly.

4. Call.for voluntedts and select the participants

, to act out the roles. ~ :

5. Give the participants ashort preparation time
(10to 15 mins.) to think through the problem, -
qnd the stand they will take. Give each par- -
ticipanta name card t@aid in identification of
the role.

6. Prepare the observers by having each select
a character or two to follow. ) ater, they can
see whether they agree with how the roles are
interpreted and presented. -

7. Proceéd with the role-playing until the par-

By
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ticipants have had time to make their pdsi-
. tions known. Then, stop while thd interest i1s
. . still high. The amount of time Will vary with
the situation, but usually 5 fo 15 minutes are
- required. 3
Follow-up the role-playing experience with a
carefu)ly guided discussion. The follow-up
actwmes you select will depend upon the ob-
jectwes but the following procedures are
frequently used:

e Ask participants how they felt when cer-

i L 2
ward a character in a roIe and -not towarq an’
individual.

Role-playing also teaches the important skill of
putting yourself in the other person’s shoqs in
order to understand how he/she will‘react in a
particular situation and why. Thus, it'is an impor-
tanttoolin helping students Iearn to get along with
other people. . '

Role-playung is an effgctwe way to test alterna-

" tive methods of working in a group or handling a
* situation. Role-playing can be fun for those who

tain. things occurred. Ask the observers -

- how they would have felt in that situation.
o Ask characters why they acted as they did
In specific situations, ahd pose the same
- question to the observers. -
e Ask what they learned from the role-play
- and how it relates to how they would be-
have on the job. :
.o Ask for suggestions for alternative be-
havion in the situation
e Summarize the Iearnmg exp&ence
Repeat the role-play with different students if
students are still |hterested

Certain precautions should be observed In a
role-playing activity as fol®ws:

e An mdlvrdual should not portray a role involv-
" ing his/Her own personal problems This can

be painful and harmful.

e When analyzing a role-playing .situatian,
speak of the role, not the students playing the
role. In other words, say "the secsgtary should
not have ," rather than, "John should not
have ... "*

Usé volunteers only, if possible

e Do not select asituation that might embarrass
persons in the group.

e Discourage students from* hammlng itup”n
the portrayal of roles.

e Integrate the ‘role- pIayu‘g session into the
total lessén: it should not be just a time-filler.

e Help s‘tude)nts leave the simulated experi-
ence with a feeling that there may be more
than one answer to a problem.

e Do not rush the follow-up discussion, for this
is an impontant period of learning.

~

Role-playingis a simple, but effective, technique
" for teaching the basic concepts of human rela-
tions—for gaining insight into why individygs re-
spond the way they do in various situations. Role-
playing can allow students to,look at their own
actions more objectively. As observers, they can

&

perceive themselves in a role being played, feel -

haw they would feel if treated that way. During the
discussion period, they can hear how others feel
about the behavior. Any_criticism is direeted to-

observe as well as for those who participate, an(‘d
can, therefore, often stimulate interest. It is a tec
nique combining effectiye learning with an bnjoy- .
able expermence. )

Role-ptaying has three forms: role reversal,
character role-playing, and position réle -playing.
in role-reversal, group members assume the roles
of other personsswith whom they must interact;
e.g.. thestudent becomesaparent This provrdesa ’
way ta get the other person’s point of view

in character rolefplaylng, the participant be-
comes a spegific person and acts as he thinks that

1 4

‘character would act in that particular situation;

e.g., the “actar” becqgmes Mr. Jones, Persornel
Manager of Doaks Depaﬁment Store.

Position role-playlng is like character role-

.playing, except the facts about the person are not

given. Thus, one is free to play the role as he/she
interprets it; e.g., the actor plays the part of store
manager, rather than“a particular store manager.

The topics for role-playing situations are.as
broad as the area of human relations ahd prob-
lems. Problem situa-
tions are found inthe
home among family
members; in the
school among
teachers, pupils, and
administrators; and
on the job between
employers and em-
ployees or between
galespéople and cus-
tomers. Role-playing
canbeassimple as a
parent trying to get a
sonordaughterupin
the morning or as.
complex as alegisla-
tive committee deal- . - \g
ing with a budget - »
problem.
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The following items, check your comprehensuon of the material in the
informationi sheet, Erhploying Simulation Techniques, pp+ 6-10. Each
item describes how a particular teacher made use of a simulation tech-
nique. After reading each item, identity the type of simulation technique
being used and doccrlbe its key charactenstlcs in the space followung the

" . SELF-CHECK

S
4 7/
1. Ms. Ryckman decided to help her
learn the cencepts inyolved i money>

-

agement through invelvement i inA si
experience. Rather than plan and deve
experience herself, she enlisted the #id 6f the

students. They became quite interasted in the -

development of the simulation—a decision-
making activity about money management. It
w3s planned- so that those involved in the
simulation used -cards providing different
decision-making situations. Feedback WAs
provided as they proceeded with the activity.
Not only was the experience fun, but it proved

to be quite effective in involving students ac-

tively in the learning process.

12

sgarsley found that several students in his
were experlenclng difficulty in diagnos-
|ng problems in the small engines they were tb
repair. One of Mr. Parsley's friends had given
him a motorcycle/engine that was still in his
basement at home. He spént a few hours one
rainy weekend incorporating the'engine into a .
simulation activity which helped students
diagnose preblems and gave them instant

. feedback asto whether their diagnosis was cor-

rect.

|
|
\
|



3. Mr. Fargen, the ag'riculture teacher, devised a
simulation experience ta aid his studgnts in

learning the concepts of Yarm management. In

a packet of materials, Mr. Fargen incfuded rec-
o,rds,bills, a tape-of some phone calls, memos,
etc. that might be part of a farm manager's
expenen(:es Atso lnvply,ed were procedural in-
structions ‘and :a planning sheet for use as the

. students proceeded through the experience..

After a few students worked through the ex-
'penence they met n a small group to discuss
how each had performed the activities in the
experience. - y N

-— .
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g

e
N
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The students in Ms Conner's distributive edu-
cation class were experiencing difficulty déal-
ing with situations tnvolving customer. rela-

tions Ms. Conner decided to use a simulation .
technique to involve students,and provide them

. with a common basis for discyssion. She wrote

* several short Storigs about conflict situations
involving sales personnel and customers. Ms.
Conner gave a story to the students to solve. ;.
ingjvidually; then they diseussed their pro-
posed solutions.

5 Mr Page wanted his business and office educa-
tion students to have some réal world experi-
ences Involving supervisor-employee situa-

.tions However, he felt that-they weren't ready
forthe actual experiences yet as it would be too
threatening for them. In preparation for the reai
world expenences, My, Page decided to use a
“simulation experiencd As a result of viewing a
film, the students were stimulated to plan some
situations and then act them out to get the feel.
of the real situation Those nof invoived as ac-
tors served as observers and evaluators of the

, activity ¥

|
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s »~ Compare your written responses on the Seif-Check with the Model An- .
swers given below. Your identification of the types of sumulat:op tech-
Feedback ”  niques should exactly duplicate the model responses; your descriptions of
“the key characteristics of each type should closely match the model re-
sponses.

W

MODEL ANSWERS & -

1. Gamlng Simulation : e Tests student’s ability to perform tasks and
- o Prokiem- solvmg activity. carry through on procedures.
° bines cooperation and competition. e Inctudes memos, letter, phone calls, etc., that
° Student moves (decisions) are mmedm’@y would normally come to a person in that
knowW, and’ consequences serve as feed- spacific position
back. ‘e Feedback s provided as student earries
e May ‘be purchased commercially, or de-. through on the simulation arLd in follow-up
velopeq‘?( teacher or students. discussion. .
%
2. Equipment Simulation, 4. Case Study Simulation )
e Simulated equipment must be realistic, 1 e, e Problem-solving technigue in which a story
. include-same parts for manipulation as the o conflict situation s presented.
real thing and not be obsolete. . Students(usuallymdwndualrly) seek solutions
e Extraneous details of the equipment or pro- + to the problem situation. .
cedure may be omitted. e Feedback is provided through a follow-up .
e Usually less expensive than the real equip- discussion.
ment ° e Provides a common basis fordusc‘ussuon

e Many times less dangerous than the reat g Role-Playing Simulation

>equippent. . C '
. e Volunteer students act out situations to learn
e Feedback must be provided exther by the how_they may fespond in the real world.

machine, by materials, or by the resource e Those not portraying roles serve as observers

, eerson . ~ of the rolgs being played

3. In-Basket Simylation - \ ¢ Criticism must be of role, not the player, so as

. e Includes active involvement in a mock situa-, not to cause embarrassment to students. .
b 4iON, . e Feedback is provided through follow-up dis®

e Decisign-making process involving the set- cussion involving both actors and observers
tmg of gnormes ' 4

S

N . .

~ .
LEVEL OF PERFORMANCE: Your identification of the technigues should have exactly duphcated thre
model responses, yourdescription of key characteristics should have covered the same malorpomts as
the model responses. If you missed some points, -or have questions gbgut-any additional pomts you
made, review the material in the information sheet, Employing Sumuhmon Techniques, pp 6-10, or
check with your resource persdn If necessary.

-
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Learning Experience H. -

OVERVIEW

(\

, I \.
Optlonal .

‘ ctmty

. You will be planning a simulation experience to aid students in aghieving

. Youwill bé ldcatingaxisting simulation materials, or developing yotmown,

B
a' O

" For slmulated classroom situations. use Or crmque the use of simulation
technlques c . . .

\

NOTE: he next six activities involive role-playing with peers. n pe‘em are
not available to you, proceed directly to the explanation of the.alternate
actMty Mych follows. . .

y ) .

7
You will be selectung a student performance objectibe inyour occupational
specialty that lends itself to using a simulation technique (other than
role-playmg) to aid students in achieving the objective.

»

v . /l
) * 4

the selected objective\, using the Simulation Planning Guide, p. 19. *
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' You may,wush to plan and conduct addltionm experiences using different
types of simulation techniques. /
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Your competency in conducting a simulation experience will be evaluated
by your peers. using the Simufation Checklist; pp. 21-29.

You will b(readmg the Case Studnes. pp 31 *34and wrmng c;mques of the
performance ptthe teachers descrlbed :

- , . * ‘
. - N
. Y S -
' P", \ . B PR ,- oo e E
You wmbe evaluatmgyour competency in cnt;qumg the teachers’ perfor-
| .mance ‘int using stmulat‘Qn ‘technicues -by oomperlng your completed
. crmques wufh the Model Crmques pp. 35-36.
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- - NOTE: The next six activities involve role-playing with peers. If peersare , ' . \
. not available to you, turn to p. 31.for an explanation ot-the alternative )
‘ activity. ’ ’

’

Select a student performance objectivé_jn your occupational specialty .
Activity which could be achieved, at‘least partially, by employing a simulation . -
_technique otherthan role-playing. (In a real world situatibn, you start with
an objective and then select the most appropriate materials and/or tdach-. ) )
ing methods. in this practice- situation, r),oweve?: you need to select an, .
objective, that lends itself to using a simulation technique other than )
. role-playing.) . ‘ h

H

. : 2 ) . ‘ .
Use the Simulation Planning Guide below, or a plan suggested by your
resource person, to guide your pfanning of the simulation experience. ) T4
* Remember, however, that this plan covers only the simulation experience; ’ -
it is not a total lesson plan. ) - v '

' SIMULATION PLANNING GUIDE . o

o

-t

1. ,Student performance objective(s): _- ] ' .
L ] . T ' _ M
2. Concepts to be covered: T - -
. ey . . .
a, - . )’ -
b.‘ T P !

3. Type of simulation to be employed"
4. Roles to be pprtrayed: : ) .

b. _ i d

. “ T . 7 b ‘ i \
‘5. Materials and,equipment needed" - . ' : A 3
. . © s C :
T a — _ Cc ¢ - a2
' " v . ¥ . ¢
b. N d .‘\ e d . _.
ﬁl
6. Totaltimedllocated - No of students involved _____ : .

7. Conducting the simulation*
» .

. o

a. Setting the stage

%

~*  b. Procedure

c. Follow-up




n
Activity

Feedback

.5 R
R
o R
Optional
Activity. '

.
VOO -
’ .

]

* Locate existing scmulatuon materials for the techmque ‘you chose (either

commercially prepared or materials deveioped by another teacher), or
develop your own materials if exlstmg matenals are not appfopnate forthe
objective you selected.

[ .
.

In a simulated classroom or laboratory situatjon, conduct the simulation
experience with a group of 1-5 peers. These peers will serve two functions:
(1) they will role-play the students with whom your are\conduct'mg the
simulation experience, and (2) they will evalyate your performance

To gain practice in using a variety of simulation techniques, you may wish
to plan and conduct more tharn one-type-of sirhulation experience It is
highly recommended that you plan and conduct at least one or two
additional simulation experiences if possible. .

.
4

~
» (4

Multiple copies of the Sintulation Checklist are provided in th|s learning
experience. Give a copy to each peer before cond uctlng the expenence in
order to ensure that'each knows what to look for in your performance.
However, indicate that during thé simulation éxperience, all attention is to
be directed toward the activity, and that the checklists are to be completed
after the activity is finished. .

¢

n
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SIMULATION CHECKLIST

Neme

Directions: Indicate the level of the teacher's accomplishment by placing
an X in the appropriatebox underthe LEVEL OF PERFORMANCE heading. o=
If, because of special circumstances, a performance component was not
applicable, or impossibie to execute, place an X in the N/A box. Aweource Person

LEVEL OF PERFORMANCE

»
~
@,
Yoy
Fuy

. In conducting the simulation experience, the teacher: .
.1. explained the student performance objective(s) to be achieved
through the simulation experience ........... .. .... ... . D

. used a realistic simulation situat/ign . RN D

. oriented you to the simulation expefience ..... ... ........ g D

. clarified your roles or involvement in the simulation activity . . D

Al

. provided a simulation experience suited toyourneeds, interests, and D
apbilities ... .... ... . Co e e EREEE TR
. served as a resource person throughout the simulation experience D D

. provided materials for the simulation to aid you in meeting the objec-
fves oo s RO NN TR

. involved you in a follow-up discussion and evaldation at the close of D D D
ther simulation ekperiehce .. ... e e

Py

00 0 00 oooo

. reinforced the major co}tcepts invglved in the simulation experience
during the follow-up . Co C . D D D

. » ~
LEVEL OF PERFORMANCE: All items must receive FULL, or N/ A responses. If any item receives aNO, or

PARTIAL response, the teacher and resource person should meet to determine what additional activitieg
. the teacher needs to co)mplete_in order to reach competency in the weak area(s).
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_ SIMULATION CHECKLIST - -

Directions: Indicate the level of the teacher's accomplishment by plaéing ‘
an X in the appropriate box under the LEVEL OF PERFORMANCE heading. D= .
if, because of special circumstances, a performance componefit was not

applicable, or impossibie to execute, place an X in the N/A box. Aesource Person "
o~ : ' LEVEL OF PERFORMANCE
o
i & s
A o R

- L
in conducting the simulation experience, the téacher:

1. explained the student performance objective(s) to be achieved
through the simulation experience ™. .... ............... .... D D D
2.' used a realistic simulation situation ... . ... e e D D D D L
3. oriented you to the simulation experience .. . . ... ... ... D D D D .
4.. clarified your roles or involvement in the simulation activity . ... D D D D
5. provided a simulation experience suited to yaur needs, interests, and
abilties .. ..., ey e T O dgdo .
6. served as a resource person throughout the simulation experierce . D D D D
~ ’ . ’ ~
7. provided matenals for the simulation to aid you in meetingthe objec-
provided matenals for mulation neetngtectiec [ [ [] []
8. involved you in a follow-up discussion and evaluation at the clpse of
the simulation experience .. . .. . . ... ... ... P D D D D
9. reinforced the major concepts mvblved in the simulation experience -
_ during the follow-up G e D D D D
& L g

-
L]

LEVEL OF PERFORMANCE: All items must receive FULL, or N/A respdnses. lfany item receives a NO, or
PARTIAL response, the teacher and resource person should meetto determine what additional activities
the teacher needs to complete in order to reach competency in the weak area(s). °

24
23
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SIMULATION CHECKLIST T

ﬁﬁcﬂonc: Indicate the level of the teacher's accomplishment by placing -
an X in the @ppropriate box under the LEVEL OF PERFORMANCE heading. D . e
. If, because of special circumstances, a performance component was not, ¢ .
applicable, or impossible to execute, place an-X inthe NJABOX. - - Resource berson. )
a : . ’ ) o
o 3

LEVEL OF PERFORMANCE

N/"
No
b,

i
Ry

v . - "
Y

“in conducting the simulation experience, the teacher:

1. explained the student performance objective(s) to be achieved
through the simulation experience ..«...... ......... .........
used a realistic simulation éq’tuation ........ P T
oriented ydu to the simulation experience ......................

clarified your roles or involvement in the simulation activity “. ....

A I

prc;vided a simulation experience suited to your needs, interests, and
abilities ....... ........ et e

L)

o

served as a resource person throughout the simulatiorr experience

’

7. provided materials for the simulation to aid you 1h meeting the objec-
VB .o e e e

\

OO0 OO oooo
O 00O 0o oooo
0 &0 OO0 Oooo

¥

8. involved you in a follow-up discussion and evaluation at the close of
the simulation experience ......... ... ... .... @ i

« . 9. reinforced tt{e major concepts involved in the simulation experience
during the follow-up ........ . P

0O 0,00 0000

P4

. . ¢
» ~
- . I -

LEVEL OF PERFORMANCE: All tems must receive FULL, or N/A responses. I any item receives a NO, or
PARTIAL response, the teacher and resource person should meet to determine what additional activities

the teacher needs to complete in order to reach competency in the weak area(s). -
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SIMULATION CHECKLIST

Diréctions: Indicate the tevel of the teacher’s accomplishment by placing
an X in the appropriate box under the LEVEL OF PERFORMANCE heading.
If, because of special cigfumstances¥a performance component was not
applicable, or jmpossjMle to execute, place an X in the N/A box.

=

LEVEL OF PERFORMANCE

’

"4
(<]
"y

D @D DDD. \"‘71//

- . R
&t‘

L7
Lo,

. .

in conducting the simulation experience, the teacher:

1. explained the, student performance objective(s) to be achieved
through the simulation experience

. used a realistic simulation situation

Y

Himun

[N

[
[
L
[
O
L
L
L
[]

2

3. orieﬁted you to the simulation experience .

4 ;clarified Your roles or involvement in the simulation activity
. . .

. ” .
. provided a simulafion experience suited to your needs, interests, and
abilities

»

L0

N 1 3
. served as a reﬁsource person throughout thé simulation experience

. p'rovided materials for the simulation to

D.

\

(4

. involved you in a followzyp discussion #hd evaluation at the close of
the simulation experiefice

[

0
0
O
O

in
]
]
O
O

. reinforced the major concepts involved in the simulation experience
" during the follow-up : e e

]
A O

- ¢

.. LEVELOF PERFORMANCE: All items must receive FULL, or N/A responses. If any item receives a NO, or
- PARTIAL response, the teacher and resource persoff should meet to determine what additional activities
the-teacher needs' to complete in order to reach competéncy in the wgak area(s). R
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, SIMULATION CHECKLIST t o
L y « ) m . “ -
Directions: Indicate the level of the teacher's accomplishmerﬂ by placing .. ‘ - .
,an Xinthe appropriate box under the LEVEL OF PERFORMANCE headin§. *be :
‘i, because of special circumstances, a perfbrmance component was not T : . W
. applicable, or impossible to execute, place an X in the N/A box. Rescurce Person - ,
. RS : . LEVEL OF PERFORMANCE
) + -~
(W .
. .~
. - e\' r o 'g ,‘3\ /‘
Q
ot !
. L i
In cond g the simulation experience, the teacher: :
1. explained the student performance objective(s) to be achieved D D - D
theough tHe simulation experience ............. ... ... D ‘
2. usdd a realistic simulation situation TR Y D D D D
LY .
3. oriented you to the simulation e?perienc‘e .................... D D D D
4. clarified your-roles or invplvement,in'the simulation activity ..... D D D D .
* 5. provided asimulation experignce suited to your needs, interests, and
i et S e T O.-00 O
" 8. served as a resource person thfoughout the simulation experience D D D D
7. provided materials for the simulation to aid you in meeting the objec-
VoS e e St ooood
. —~
8. involved you in a follow-up discussion ahd evaluation at the close of
.w,tjhesimulationexperience e e [:] D D D
9. reinforced the major concepts involved in the simulation experience ' T
_during the follow-up .. ... ... T : D D D :
1 N )
3 : -
>
o
LEVEL OF PERFORMANCE : All items must receive FULL. or N/A responses. If any item receives a NO.or
PARTIAL response, the teacher and resource?person should meet to determine what additional activities -
the teacher needs to complete in order to reach competency in the weak area(s). :
- * ‘ .
2. -~ . N
. o
LK

3U : o
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The following Cas
planned and cond

/

e, Studies describe how four vocational teachers
ucted a variety of simulation experiences with their
students. Read ea.ch of the case studies, and then expiain in writing (1) the”
strengths of the teacher s dpproach, (2) the weaknesses of the teacher’s
approach, and (3) how the teacher should have conducted the experlence

CASE STUDIES

Case Study 1: The. Case Study

., The school'year was about to end, and students
ooeméd restiess and bored as they began to look
ferward 1o summer vacation Ms. Gordon knew
that several of her dtstnbutnveeducatlon students
« were lpoking for summer jobs and would be hav-
ing jobnterviews with employers. The class had
discussed interviews, but by the questions asked,
sherfelt the students would be unsure of them-
selves in interview situations.

Ms. Gordon had an idea. Instead of snmply dis-

ssing interview techniques again in class, she

would try, to use some case study situations ‘She

* spent considerable time one evening preparing a
Iong. involved oase study with several cOmplex
conflict’ situations. “There,” she thought, “that
should keep those kids occupied far the class
" period.” -

At the beginning of&lass the next day Ms Gor-
don‘handed out copies of the case.study and toid

the students to work out their solutions to the
problems. She didn’t want to waste time with a lot
of explanation because she thought it wpuld take -
all their time just working out the solutidns.

The students worked on the case study for about
15 minytes. Then, they began to grow restless and
whisper & g themselves. Ms. Gordon couldn't
understand how they could be finished so quickly
The discuggions grew louder, but even though
they see o involve job interview techniques,

s. Gordonwas (rritated. She wanted the students
0 write outihe solutions to the caseytudy she had
worked so hard to develop. In fact, Ms. Gordon

. was so disturbéd that she gave the students a

pop-quiz over interview techniques. Furthermore,
she indicated that the "§uiz would count for thetr
entire week's gr




" e
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Case Study 2: Equipment Simuiation

When Mr. Gilmore took the position as agricul-
ture teacher at Hilitop High School, he noticed
several pieces of equipment locked in a storage
rogm in the farm machinery building. While put-
tin me other pieces of equipment into the stor-
age area, Mr. Gilmore decided to investigate just
_ what was there. One of his finds was a small tractor

engine. An idea came to him as he explored ways
to use the engine. - )

Mr. Gilmore was in the process of deweloping a
unit on farm machinery repair and maintenance.
He planned to teach the unit in late winter so stu-
dents oould get their equipment in good condition
before the heavy work season began in the spring.

The FFA members had been searching for .a

- specialproject, so

ting their talents to work in a learning situation. He.

approached them with the idea of building an

equipmentsimulator using the tractor engine The

members were r to get started. They warked
diligently, spendind-extra time on the project.

r. Gilmore thought ‘about put- -

A

By late winter when the unit on farm machipery
repair and maintenance was to be taught, the

. equipment simulator wag complete. They had
been very creative in their work, usingmany library’

materials and asking Mr. Gilmore for assistance
when needed. Two members, especially interested
infwriting, developed a manual for the simulator.
Special recognition was given to the members in-
volved in the project at one of the FFA meetings.

In “teaching with the simulator, Mr. Gilmore

oriented the class to its operation by asking two of
the inventors and developers to explain both it and
the manual. Mr. Gilmore then worked with small
groups to see that they understood the procedures
to follow. Students were encouraged to use the
simulator in practicing the diagnosis of engine
problems and in making the repairs needed. They
received instant feedback mechanically from the

machine as tq whether their response was accu-
rate or inaccurate . ;
)
&
/
>
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Case St_udi 3: Gaming )

The students in Ms. David's homemaking and
consumer class were making plans to help third
graders in an elementary school learn good d 'Iy
food habits. In a buzz group, thie students
thinking of ideas for presenting the nutrition con
- cepts to the third graders The technique they
finally selected wag a gamjng simulation.

Much excitement was"generated and the stu-
. dents began the task of developing the game with
much enthusiasm. They spent several class

periods in the art room just making the cards for -

the game Which would cover the concepts they
ad decided to include. They also.spent a great
eal of time dexeloping the rules for playing the
game. MsDavid insisted that every piece of the
game be beautifully dome. After all, she didn’twant
to take poor materials to another teacher’s class.

i’

)

.

- . l

-

Finally, all the materials wereprepared, and plans
made for playmg #he game with the elementary
class. *°

.

, The thurd graders were excited to have all the
./ “new teachers” and to get to play'a game. TWo
high school students worked with each group of
four third graders in explaining the rules and serv-
Ing as resource persons as the game was played

Aftegabout ten minutes; interest began to lag.
Soon some éf the groups Indicated that they
wanted to quit. The high school students gathered

all their materials together and went back to their.

.classroom. They were discouraged that after all

their work in preparing the game, it had been used

_-far such a short time.

Iw




.Case Study & In-Basket Technique -

Mr. Ross, the business and office education
teaoher, received a packet of in-basket si tion
- materials from a publishing company a trial
, basis. Mr. Ross quickly looked through the m e-
rigls and decided to use them the next day wit
class. Although Mr. Ross had never used the m-
basket technique befdre, he had heard about it. He
thought it would be easy enough to do if he Yead
> through the directions as he presented the mate-
rials to the students. Y

Is

. Atthe beginning of class the next day, Mr. Ross
read thedirections to the students and handed out

[

the an-basket items. The students attempted to fol-
low his directions, but soon became confused.
They began to ask Mr. Ross questions which he
couldnt answer. Finatly, In exXasperation, he said,

“I don't think these are very godd materials any-
way. They are just something.the company wants
to sell. They are too complucated and I'm going to
send them back with the suggestnon that they
make them simpler to use.’

. r .




Alternate

- Feedback
points
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Compare your compieted written critiques of the Case Studies with the
_Model Cntiques given below Your responses need not exactly duplicate
the model responsés, however you should have covered the same major

" MODEL CRITIQUES .

Case Study 1:

If Ms."Gordon really wanted to involve her stu-
dents asthey iearne# about interview techniques,
role-playing would have been a better technique to
use.lnaro e-play, they could have acted out dffer-
entinterview situations

However, since she did select the simulation
case study technique, she could have conducted it
more effectively with her class Aithough Ms. Gor-
don may have had the performance objective in

- mind, she neglectéd to explain it to the students
Ms. Gordon, in her attempt not to waste time, did
not set the stage for the case study technique The
students had no guidance in the procedures they
were to follew, nor the objectives they were’ to

. attain. Therefore, as soon as they'had read the

', story, they began to doscuss‘}nt with those around
.them, instead of first writing out their solutions to
- discuss later ina foliow-up (if Ms Gordon intended

toy have one).
ydently, the students were interested in jearn-
. -~ iMRabout interview techniques since the talk

among themselves was on that subject Here was a

- golden opportunity for Ms Gordqn to have acted
as aresource person and aided studerits in achiev-
ing abjectives, instead qf get‘ung angry and giving
a qQuiz as a,punishment

Case Study 2: ’

Mr. Gilmore seems to be a creative teacher who
used the resources available to involve students in
the teaching-learning process. They were involved
Yrom the planning stages through to the use of the
simulator. He gave them recognition when it was
due and involved them in teaching others Orienta-
tion was given and students were aided in small
groups. Thenm, they were encouraged to use,the
simulator for individual instruction Mr Giimore
served as a re3gtirce person throughout, but stili
gave the students opportunity for creativity

a

Case Stddy 3:

The project with the third graders had a suecess-
ful beginning and could have ended just as well
with a bit more planning on Ms David's part. The
objectives seemed to he ciear to the students and
they were involved in the project from th'etigm-
ning . .

The problem seemed to start when Ms. David
dnsisted on perfect materals A vast amount of
time was spentontheir preparation Aiso, she evi-
dently did not prepare the students for the fact that
third graders have a much shorter interest span
than .older students. Thus, they would be in-
terested in working with any technique for only a

short period. '

Involving the third graders in the prepardtion of

"the materials would have been an excellent idea

Their snterest probably could have been main-
tained for a longer time, and they could have
learned nutrition concepts in the process

Either a follow-up on the game was not pianned,
or it was not carried out The lesson simply ended

“when the-youngsters got tired of playingthe game

The reinforcement of concepts and-the-Summari
2ation of key 1deas were overlooked Inthe learning="
process

Case Study 4:

Mr Ross didn't give the in-basket simulation
materals afairtrial Neither was this approach fair
to the students in his class Since Mr Ross had
never used the in-basket technique before, he
needed to review the materiais thoroughly, and
pian in detail the process of conducting the ex- -
perlence Of course, he couldn't orient the stu-
dents nor answer thex questoons if he didn't un-
derstand it himself

The in-basket simulation technique can be a‘
stimuiating teaching-learning tool It could have
been used successfully with Mr Ross's students if .
he had taken time to study the packet of materials,
even ‘at the expense of delaying the simulation
(esson_He was ot prepared to direct the instruc-
tion proposed in the packet Thus,.the mstrunc‘_yon
did not succeed. Blaming the failure on the mate-

30 . p
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rials and thejtech'niq‘ could result in making  the techniques he will use, but gncouraging the
those students réjuctantQ try it again as part of  students to be wary of new techniques. ‘
another class. Consequently, he is notonly limiting )

.' * . - ‘j
LEVEL OF PERFORMANCE: Your completgd critiques should have covered the same major points as

the mode! sesponses. If you missed some points or have questions about any additional points you
-made, review the material in the information sheet, Employing Simulation Techniques, pp. 6-10, or

check with your resource person.if necessary. ‘

-
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Learrfmg Experlence [

OVERVIEW

4 -

‘role-playing techniques L . -

" Maier, The Role-Play Technique: A Handbook for Management and Lead-

' specialty that lends itself to using a role-pleymg activity to aid students in

[l

For simulated classroom situatuons, use or cﬁttque/deecribe the use of .

A D

v

© .

You may Wwish to read the eupplementary references, Clark and starr—
Secondary School Teaching Methods, pp. 325242 HdOVer Learning and
Teaching in the Secondary School, pp. 314-325; and/or Maier, Solem, and

~

ership Practice

NOTE: The next five activities invoive role-playing with peers. If peers are
not available to you, proceed directly to the explanatm of the altemate
activity which follows.

M

LR Y

You will be selecting a student perfo'rmance objective in your 6ccupational

achsesﬁng the ob;ectlve /

R Y

v

You will be planning the role-play activity to aid students in achieving the
selected objective, using the Role-Playing Guide, p; 40.
« B

v
. B ‘ ‘ . .
k |
. ~

You will be locating existing role-playing matenals or developmg your
own. .

-

.l ~§ , X e

.
30




¢ ,
You will be conducting the role-playing activity with a group of peers.. «

Ve &

Ly
-

i . ) » J

o :
Your competency in conducting a rote-playing :cgwity will be evaluatodby
your peers, using the Role-Playing Checklist, 43-51.

. d o
.« o, - o~ +
y T s ' . k‘\

You will be reading the Case Studies, pp.53-54, and (1) writing acritique of
the performance of the first teacher describeds and (2) completing the
'second casa study to provide an exampie of the correct procedufe

A

®

D

You will be evaluating your competency in responding.to the Case Studié} ]

* by comparing your completed responses with the Model Responses, p. 55.

+

.' /

<
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For further information on using role-playing activities in the classioom, \
you may wish to read Clark and Starr, Secondary Schoo! Teachi

- | . ) ‘ Methoﬁsap. 238-242; Hoover, Learning and Teaching in the Secondary
. School, pp. 314-325; and/or Maier, Solem, and Maier, The Role-Play Tech-
.o nique: A Handbook for Management and Legdership Practice. Each of *

' . these sources has applicability for both secondary and post-secondary
v Optional teaching; however, the Maier et a/. text should prave especially valuable to
e \ Activity ' the post-secondary instrugtor. The text provides complete-instructipns for
] a number of situations involving problems and conflicts associated with
S . job supervision and employment conditlons in general. The situations are
' carefully.described and-the roles to be played are developed in detail.
’ Sampile titles of the role-plays included are “The Frustrated Supervisor,”
- “The Use of Office Phones,” “The Problem of Overtime," “The Promotion .
Interview.” . ’ v \
A Y

>

~ + NOTE: The next five activities involve role-playing with peers. If peers are
not available to you, turn to p. 53 for an explanation of the alternate activity.

-
. - T N

>

-,

~ % it
s .
’

. - Select a student -performance objective in your occupational Specialty ™
‘ ’ . which could be achieved, at least partially, by cohducting a role-playing
Activity activity. (In a real werld situation, you start with:an objective and then select
the most appropriate materials and/or teaching methods. In this practice
situation, however, you need to select an objective that lends itseff to wfng
a role-playing activity.) .
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Actiwty

Use the Role-Playing Planmng &:rde below, @r a plan_suggested by your
resource person, to guide your planning of the role-play
member, however, that this plan covers only the role-playing activity; it is _

activity. Re-

not a total lesson plan. - -
v~ —_ € -
N _ .
] ) o’ o %
. l T :
: , . — . ®
ROLE-PLAYING PLANNING GUIDE - R N
o . 1. Student performance ob;ectwe(s) R —— -
- - y o ., !
"’s - ‘ A o~ ) > ) ~
Concepts to be covereds _ T
: Sl o o’
C. 3
: o, LI ‘ !
. b. - :
3. Type of simulation to be employed:
?  J
4. Roles to be portrayed: Y
B . ) ] hd ‘ R . -
. ' . a: - _ C. r% m\
. . » ; /z - .
a . b. N d ‘ .
Y e v . [} } ;
5. Me’f»@]s and equipmenf needed: S ‘ ] ; -
a . s .. _ 3 c. ! | .
: . - ' .
b. d. s
o =% - «
NS " 6. Totdl time allocatéd No. of students involved ‘
b . 7. Conducting the simulation" " o
) v _a. Setting the ,stage" = _ , : )
T. \V - * ’ & - v ) .
v . 7 b ?rocequre A = ) ! '
) Z . - . ~ ‘ .
. - . v . . ’~ . - N ' v ‘ , -
\ ‘ - i - - = ‘\"’a:f te
, - C. Follow-up “ n . N
: . & g . . ¢ : B
hid ’ .,f&l L i ) N _
« - ' ) -
N . «
- . - ' \) . A A
o ¢ ’ § : 41 . - l
) . 40 v/



Locate ting ;ole-play matérials (either comi'ner'cially prepared, o} ma-
\}enals veloped by another teacher), or develop your own materials if
exustm’@ aterials are not appropriate for the objective you selected.

4
A

N

activity with a group of-2-5 peers. These peers will serve two functions:(1)
theywill role-play the students with whom you are cohd uctlng the role-play

activity, and (2) fhey will evaluate your performance. <

Multiple copies of the Role-Playing Checklist are provided in this learning
experience. Give a copy to each peer before conducting the role-play

* activity in order to ensure that each knows what to look for in your perfor-
mance. Howeygr, indicate that during the role-play activity, all attention. is
t® te dire yward the activity, and that the checklusts are to be com-
pleted ahe ctnvntﬁ flmshed
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'In a simulated classroom or laboratory situation, conduct the role-playing
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ROLWE -PLAYING CHECKLIST

Directiogs: Place an X in the NO, PARTIAL, or FULL box to indicate that ™™

each of the following performance components was not accomplished, &

partially accomplished, or fully accomplished. If, because of special cir- bwse

cumstances, a performance component was not applucable or impossible
-to execute, ptace an X in the N/A box Resource Person

-~ ' Ay X ’ ‘ .
» .: 2 b

’ LEVEL OF PERFORMANCE

« .
. T @

In oondumlog tho role-plaving activity, the teacher:
1. explained the student performance ob]ectwe(s) to be achieved D
through the rola-playlng activity ............... 9. ...

2. ‘provided a role-playlng situation sulted to your needs, interests, and
abjlities .................... EL

3. oriented, you td the role-playing situation .......... . .........
t

4. selected volunteers 10 taAbe"éctors or participants in the role-
playing activity ...... b T TLEERE R ‘

OO0 df

5. .served as resource person thwughout the role-playing activity .
P

€. directed the role-piayi,}\g activity tawart a positive conclusijon, leav- [:]
ing yqu with a feeling that:{hesituatiommsp solved .. ......

7. terminated the role-playing activity after students had tig® to por- [:]
tray their position.and while interest was §till-high .. ..........

8. oriented obseweisstotheirfuﬁctiondun"ngthg role-playing activity [:] :

9. involved-%u in a follow-up discdssionLat the close of the-role- |
playing=’activity e e e [:]

10. reinforced the ma]orconceptsofthe role- playlng actwuty during the
follow-up .......... L C e

» <

T 7 : :
LEVENEPERFORIMNCE All |tems must recem FULL, orN/A responses If any item rpcewésa NO,or .
PARTIAL response, the teacher and resource person should meet to determine what additional activities &

the teacher n. ds to complete in order to reach competency in the weak area(s)
., - 4
- ' = - , !
4 N B 4 3 ’ . )
& 4 .
N ‘ « t g 43 . . ;1
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ROLE -BLAYING CHECKLIST =~ -

Directions: Place an X in the NO, PARTIAL, or.FULL box to indicate that ™
each of the following performance components was not accomplished, _
partialty accomplished, or fully accomplished. If, begause of special cir- D
cumstances, a performance component was nabapplicable, orimpossible

to execute, place an X in the N/A box. P Parson
. © LEVEL OF PERFORMANCE
1 ) , \
- N Qf S ®

Iin conducting the role-playing activity, the teacher:
. 1. e¥fained the student performance ob;ectlve(s) to be achieved
through the role-playing activity . D

o+
“»

’2. provided a role-playing situation suited toxour needs, interests, and D
abilities ....... ... ... e

U0 0o go O

. 3. oriented you to the role-playing situation .. : Ceee e D

4, selected volunteers to be the actors or pamcupants in the role- ,
playing activity .. ..... ....... ... N “.oon D

5. served as resource person throughout the role-playing activity . D
‘ . H

6. dn'ected the role-playing activity toward a positive conclusion, leav-
/'ng you with a feeling that the situation can be solved . D

0000000 .

7. 'terminated the role-playing activity after students had time to por- D
tray their pogition and while interest was still high . ....... ...

‘8. qriented observers to their function durning the role-playing activity D

»

: 9. involved you in a follow-up discussion at the close of the role- l:]
playing activity M

000
00O
~O00O.000 00000

10. remforcodthema;orconceptsoftherole-playmg actwutydunngthe D
- followsup ...l

’

. ‘n
" LEVEL OF PERFORMANCE: All items must receive FULL, or N/A responses. If any item receives a NO, or
tPARTIAL response, the teachier and resource person should meet to determine what additional activities
the teacher needs to complete in order to reach competency in the weak area(s).
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ROLE'-PLAYING CHECKLIST - - - .

-

Directions: Place an X in the-NO, PARTIAL, or FULL box to indicate that MNem™
each of the following performange components was not accomplished, -
partially accomplished, or fully accomplished. If, because of special cir- Dse
% c ces, apertormance component was not applicable, or impossible

ute place an X in the N/A box. Rescurce Person
———— T -
. e : LEVEL OF PERFORMANCE
v ; s
. yF @ Q'F S

. "
in conducting the role-playing activity, the teacher:

1. explained the student performance objective(s) to be achieved

through the roM-playing activity ... ........... AR

2. provided arole-playing situation suited to yourneeds interests, and
- abilities ... .. R e

3. oriented you to the role-playing situaton . .. . .-
4. selected volunteers to be the actors or participants in the role-
playing actiyity .. e e e e e e

6. directed the role-playing activity toward a positive conclusion, leav-
ing you with a feeling that the situation ¢an be solved

0 WJud oo a

7. terminated the role-playing activity after students had time to por-
tray their position and while mterest was stnll hugh ...........

00 -0 00 oa g
U0 O OO0 00 g

L0

-

8.' oriented observersto their functiond unn§ the role-playing activity

9. involved you in a follow-up discussion at the close of thé role-
playing activity . .. ... e S g e

[
[
[
Il
5. served as resource person throughout the rele-playmg activity D
0
[
[
[

[
[]
[

v
10. reinforced the major concepts of the role-playmg activity dunng the *
follow—up .......... ce e el D D D D

OF PERFORMANCE: All items must receive FULL, orN/A responses. If any item receives a NO, or
PAR L response, the teacher and resource person should meet todetermine what additional actwut;es
the teacher needs to complete in order to reach competency in the weak area(s)
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ROLE -PLAYING CHECKLIST

-
.

Directions: Plage an X in the NO, PARTIAL, or FULL box to indicate that "™

* each of the following performance components was not accomplished,
partially accdmplished, or fully accomplished. If, because of special cir-
cumstances, a performance component was not applscable or |mpossmle
to execute, place an X in the N/A box.

»

LEVEL OF PERFORMANCE

I%/

bO
k‘l// )

* [

in conducting the role-playlng activity, the teacher: .
1. explained the student performance objective(s) to be achieved
through the role-playmg activity

. provideda role-playmg sntuatuon suited to your needs, interests, and
abilities . o

. oriented you to the role-playing situation .

. selected volunteers to be the actors or pamcupants in the role-
playlng actinity . C e o

. 5. served as resource person throughout the r&le—playing activity

. directed the rale-playing activity toward a positive conclusion, leav-
_ing you with a feeling that the situation can be solved

. terminated the role-playing activity after students had time to por-
tray their position and while interest was still high

. oriented observers to their function during the role-playing activity

v

O 00 O 0000 O
0 00 0,00 00 O
O OO0 O OO0 00 o

. involved you in a follow.up discussion at the close of the role-

playing activity . ‘..L,,... T A

. reinforced the majorconceptsofthe role-playing actnvuty dunngthe
follow-up ........... e RS . .o

i
! e
LEVEL OF PERFORMANCE: All itpms must receive FULL, or N/A‘reSponWy item receives aNO, or

PARTIAL response, the teachar and resource person should meet to determine what additional activities
the teacher needs to comple ir;order to reach competency in.the weak area(s).
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ROLE -PLAYING CHECKLIST

!
Directions: Place an X in the NO, PARTIAL, or FULL box to indicate that N
each of the following performance components was not accomplished,
partially accomplished, or fully accomplished. If, because of spgcial cir- Ose
cumstances, a performance component was npt applicable, or impossible
to execute, place an X in the N/A box.

-

e

LEVEL OF PERFORMANCE

0/4

4o
b.%/'.
pl/ ”

o

in condUcting the role-playlng activity, the teacher:
1. explained the student performance objective(s) to be_achieved
through the role-playlng activity . . e

0o oo o

. provided arole- playung situation suited to yourneeds interests, and
abllmes . o

. oriented you to the role—playing situation .

OO0 OO0 O

)

. selected volunteers to be the actors or partlc:pants in the role-
playlng activity . .o . oL

[l
o
[
L]
O

. served as resource person throughout the role-playing activity ..

. directed the role-playing achvnfy toward a bosutwe conclusion, leav-
ing you with a feeling that the situation can be solved

—

. terminated the role-playing activity after students had time to por
tray their position and while Interest was still high .

. oriented observers to their function dunng the role-playmg activity

. involved you In a‘follow-up dlSCUSSIOﬂ at the close of the role-
playing activity . . e T

-
O
[]
O
M
O
[
O
O
O

) reinforced the major concepts-of the role-playing activity during the
follow-up,...... Coe

23

LEVEL OF PERFORMANCE All tems must receive FUL&& N/A responses Ifany item receives a NO, or
PARTIAL response, the teacher and resource person should meet to determine what additional activities
the teacher needs to complete in order to reach competency in the weak area(s)

.
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In the followi
teacher plann

' Alternate

\Actmty i

;m .

&y

v

Case Studles ttg first descnbes how one vocational
and conducted ’5
The second provides an open-gnded description of another teacher's use
of the technique. Read the case studies, and respond in writing to the
questions following each casé study.

-playing activities with her students.

CASE STUDIES
-Case Study 1:

As a student teacher in homemaking and con-
sumer education, Ms. Lloyd had been Raving a

probiem stumulatmg students’ interest and getting*

-them involwed in a unit on family relations. When
she discussed this concern with the supervising
teacher, he suggested the use of the role-playing
technique.

Ms. Lloyd assumed that all of her problems were
over. She decided to conduct an hour-long role-

playing session for her class the next day instead .

of using her original lesson plan.

At the beginning of class, Ms. Lioyd said, “Class,
we're going to role-play a family sitwation today to
make our lesson more interesting. | know you are
going 16 like it. Jane, you play the Mother. Joe, you
be the Father. Betty, Bill, and Sue, you be the kids.
Now, pretend you are all d|scussmg what hours

you kids have {p-be in at mght Go, ahead and
role-play. The_rl e I talk about what you did.”

The sfudents went through the motions of act-
ing out the situation for about ten mindtes. Then
they seemed to run out of anything te say. They
began to laugh and cut-up. The remainder of the
studentg were talking, reading comic books, etc.,
while the role-playing was going on.

Ms. Lloyd was discouraged that the technique’
sugggsted by the supervising teacher proved to be
slich adisaster in her classroom. Role- -playing just
must not be a good technique’ for her class.

What suggestions could you ylva Ms ond for thg‘

.use of role-playing?

*%




% would hélp prepare them for somé of the redi '
: world situations involving human relations they .-

/
¥ '
» - ‘ S &
’ oL / - d
. "Case Study 2: .
.

- Mr, Eaton, food service instructor, wanted- to
involve his’ students. in some experiences that

would undoubtedly encounter. As he was prepar-

"ing his lesson plan, he decided thatyrole-playifg
would be a good tachnique to use to aid students
in meeting.thé objectives.

Mr. Eaton carefully pianned the use of the role-
playing technique with his students. He incorpo-
rated it into the total lesson, allowing time at the

. e
R .
a\ N :
o~ o
td \ .
- ". —©
f

ar

’
- -

beginning to properly set the stage, and at the end’
to have': follow-up discussion. ... -~

Assﬁming that you are the writer of this case study,
and that you want the case study to represent &
model gtaarrect procedure, complete the descrip-, -
tion of Mr. Eaton’s activities in conducting the

role-play. * Lo . co

Al ~




1*‘ . %

ses to the Case Studies with the

. Compare your completed wr, re
Model ' Responses given w..Yi ers.need not exactly duplicate
' the model ‘answers; oweveﬂou have covered the same malor
points, . ’
» k] i - ' .
Y i N . L"’
MODEL: RESPONSES Y ,
Case Study 1:: ' K Gase Study 2: .’

. First qhall, Ms. Lloyd didn’t $eem to understand
the piant -implementing, and follow-up proce-
dures reqyired for role-playing. This became evi-
dent when she decided to,substifuté an hour-long
roie-piaying session for her originallesson plan.

- Instead, she shauld havee revised her lesson plarito -

, Include the role-playing technique. Role-playing
should not continue for an hour unless there is
congiderable.interest, different students are used

to play"\e situation, or a vanety of different'situa-

tions are used.

Ms. Lloyd neglected to set the sta e for the
role-playing experience or to explain tHe purpose
and-protedures of the technique to the students.
She immediately assigned roles, instead of asking
for volunteers. And, she proceeded with the role-
playing without giving the actors time to think
through the situation or briefing the observers on
their function.

The students didn't take the role-playmg seri-
ously, prabablwbecause they did not understand
its purpose nor what they were to do. Finally, there
was no follow-up discussion to clarify what had
been fearned. Thus, students left from a chaotic
situation without having met the objectives.

v - -
R s

-

In c?] ducting the role-playing ac}ivity accord-
ing to his carefully made plans, Mr. Eaton- set the
stage by explaining the importance of human rela-
tions in the world of'work. He suggested students
practice some of the possible situations in which
they might be involved in the real.world. An expla-
nation of the role-playing technique aided in agsur-
ing the students that it was a way of practicingthaw
responses without the pressure thatgften comes
from being in a real situation. .
Mr. Eaton described an employer-employee
situation &nd volunteers were requested to portra
the roles. Selections were made gnd the acto
were given a few minutes to think through the
situation and/ in general, to p'an their responses. .
During their planning time, Mr. Eaton was explain-
to the observers their function during the
I playing activity. Mr. Eaton again reassured thé
actors to set them at ease, reminding‘them, how-
ever, that this was a léarning sﬁuatuon not Just?a

un tnm

> With'a plans made, the role-playing pro-
ceeded il each player had made his or her posi-
tion*clear. Then, the role-playing was terminated
while interest was still high, Mr. Eaton moved di-
rectly into a follow-up discussion. This led to a
request by the students to role-play other experi- '
ences in future classes.

Mr. Eaton was impressed with the seriousness$
displayed by the students during the learning situ-
ation and, te'mature way they had responded to
the situations involved. He feltrole- ngwasan
excellent technique to give students experiences

- before they reached the real world.

L

T

LEVEL OF PERFORMANCE: Your completed responses shouid have coveredthe same major points.as
the model answers. If you missed some points or have questions about any additional points you made, _
review the material ih the information sheet,Employing Sumulanon Techniques, pp.6-10, or check with

your resource person if necessary.
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Learnmg Experlence 1\

N FINAL EXPEBIENCE

)

,.’

*
g ‘ R -

* - o
.. . ¥ .

Cad
v

.
ﬁ -hf -

As you plan your léssons, decide when role-playingand at least one other
simulation téchnique (case studies, equipment simulation, gaming, or
in-basket technique) could be used effectively to aid in méeting the lesson
objectives. Based on those declsaons, employ simqwgn techn This
will include—

o selecting, modifyihg, or developmg leseon plang which inciude each .

of these simulation techniques .-
* o locating or developing the necessary sumuiahoa materials
e presenting the: lessons to the class

N&‘I’E Wresource person may want you tosubmityour written lesson
plans to him/her for evaluation befare you presen your lessons. it may be
halpful for your resource per-cn to use the"TPAF from Mpdul 8—4
_Develop a Lesson Plan, to guiia his/her evaluation )

w., -

b :. . -

Arrange in advance to have your résource person observe your perfor-
mmxtin ‘conducting a role-g,laymg activity and in emeloying one other
ion technique. - ! .

Your total competency will be asoessed by your resource person, using the
Teacher Performance Aasessmont‘Foﬂﬁ pp. 59-80.

Based upon the criteria speciﬂed in this assessment instrument, your
resource person will determine whether you are competent in egnploying
simulation techniqties. .

vy

* For a definition of "actual school! situation,” see the inside back cover

i A ‘ *
‘ -

57

[
A N

—

—



O

ERIC-

Aruitoxt provided by Eic:

. % "
- N i ' .
- .
| L]
. . .
y 1 4
R . |
’ 4
! ~
M -
" .
) NOJES '
. , )
¢ . ‘
T . . .
1" . P R . .
’ v l, [~ .
- " Y ;o
) ; -
N M .
3 - - - ‘ , ‘ ,
. . )
’ ° 6 * . , N i
Y - :
P « ]
‘v’: . “
- v
- ‘ p )
<t N ) . . ] ; -
¢ ait . .
e .
\‘.x“'f* ’ ’ . 1 -
A . .
. , .
' ) -
- . —
- - kY .
: , - %
) -
’ ) ., &
1Y _ . |
L]
. . ”~ '
L Y
L d
~
’ P4 -
. X |
' .
s ‘. =
-
. . o . |
. ) . b
b . - . i ' ‘
. . , . o
B
’ -
* . \
¢ g
v
. - .
R - |
L4
. . ) .
- .
.
- v . -
< . . ]
0
- » ,
i hid . .:.
= = k
-, o .
) -
' B , . -
o ‘
B
' .
¥* . )
. . ‘
.
Lol A L Y Y .
A 4 - -
) - - N 4
4 . \
: y -1
T . _ \
N - - '
’ \ v
. l Py

w7




e

TEACHER PERFORMANCE ASSESSMENT FORM ‘
Employ SlmulatlonTechnﬁues (C-5) ) : . S

. & .

- o K3 | ~

L ‘ ) ' T Pl
- w Name . -

. Directions: indicate the ievel ot the teacher's accom plishmelnt by placing --
an X inthe appropriate box under the LEVEL OF PERFORMANCE heading. 0w

if, because of special circumstarf®s, a perfermance component was not . ‘
applicable, or impossible ta_execute, place an X in the N/A box. Aeeource Person ‘

3

& i —

« x .

LS
»

S~ - N

n ‘ A , N
, K LEVEL OF PERFORMANCE

. .4 ‘ - ‘ v N ~$ f
2 . Q\ j Qy ¢ 07
. ln conducting the role-playing activity, the teacher: « | !
1. explained the student performance objecnve(s) to be )
achieved through the role-playing activity D D D D D D -
2. provided a role-playlng 8|tuatl0n suited to the needs, -
interests, and abilities of the students - ... .. D D D D D D .-
. . * L Al
3. orionted students to the role-playing situation [:] D D D D D
4. pelected volunteers to be the actors or pamc:pants In the
role-playing activity . e D Df D D D D '
6. dlrected the role-piaying acjivity toward a ;303|t|ve con- . : . -
clusion, leaving students wuth a feelmg that the snuatuoq }
~ - canbesolved ... . . C.. ... .. ® D D D D DD
7. termmated the role-piaying _activity- .after students I;tad ' ‘
time to poriray their posmon and whife interest was Still
b 1 POy thlr postioand whe nterast wes i Ooopog
8. onented observer§ to their function dunng the role- - . . . -
-playing activity ...................  ....... . D D D D B D
9. involved students in a follow-up discussion at the‘close . ~ | '

- of the rde-playing activity ... .. ..... .. . ....... D D D D D D.f
|
|
\

10. reinforced the major concepts of the role-playmg activity . -
during the follow- up ................. D D D D D ,D




In conducting the other simulation experience(s), the

teacher: n%

11. explained the student performance objective(s) to be
achieved through the simulation experience

12. deveioped a. lation situation representatwe of an
aspect of realssu

13. orented s{udents to the snmulaQn experience

14. clanfigd the students’ roles or involvementin the simuia-
tion activity g .

15. provided a simulation experience suited to the students’
needs, interests, and abilities e

. I -

16. served as a resource petson :hrbughout the s;mulatlon
experience e o

17. provided matenals forthe s:mulahon to ad studems in

v meetmg the ob;ectwes

18. mvolved students in a follow-up discussion and evalua-
tion at the close of the simutation éxpenence-«" « » .

19. reinforced.the major concepts invotved in the s;mula‘t»on
experience during the follow-up

]

.
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LEVEL OF PEﬂFORMANCE All ltems must receive N/A GOOD, or EXCELLENT responses. If any itern

receives

a NONE, POOR, or FAIR response, the teacher and resource persomshouid meet to determing

what additional activities the teacher needs to complete in order to reach competency in the waak

area(s).




. ABOUT USiNG,THE CENTER'S PBTE

i

MODULES:

» »

Organluuon ! )

Each module is dQSigned to help you gain competency
in a particular skili area onsidered important to teach-
ing success. A module 1s made up of a series of learning
experiences, some providing background information,
some providing pyactice experiences, and others com-

" bining these two functions Completing these experr

ences should enable you to achieve the terminal.pbjec-

tive in the final learning experience. The finatexperience

in each modulé always requires you to derhonstrate the
skill in ah actual school situation when you are an intern,,
a student teacher, or an insérvice teacher

Procedures =

Mo&s are designed to allow you to individualize your
teacher education program You need to take only those
modules coverning skills which you do not already pgs-
sess. Similarly, you need not complete any learning ex-
perience within a module if you already have the skill
needed to complete it Therefore. before taking any
module, you shoulid ¢arefully review (1) the Introduction
(2) the Objectives listed on p 4, (3) the Overviews pre-
ceding each learniryg experience, and (4) the Final Ex-
perience After comparing your present needs and.com-
petencies with the information you have read in these
sections, you should be ready to make one of the foilow-
1ng gecisions

e that you do not have the competencies indicated,
and should complete the entire modu'e

¢ that ydl are competent in one or more of the en-
abling objectives leading to the final learning ex-
perience, and thus can omit that {those) iearning
experience(s)

e that you are alrdady competent in this area. and
ready to complete the final learning aspeagience. in
order to ‘test out’

e that the module Is inappropriate 6" your needs at
this time

When you are ready to take the flnal learningexperience
and have access to an actual school situation, make the
necessary arrangements with your resource person |If
you do not complete the final experience successfully.

meet with your resource person and arrange (1) to re-
peat\he experience, or (2) compiete (or review) previous-
sections of the module or other related activities
suggested by your resource person before attempting to
repeat the final experience

Options for recycling are also available in each of the
learning experiences preceding the final experience
Any time you do not meet the minimum level of perfor-
mance required to meet an objective. you and your re-
source person may meet to seiect activities to help yow
reach competency. This couid involve (1) compléting
“parts of the module previously skipped. (2) repeating
activities, (3) reading supplemantary resources or com-
pleting additionai activities suggested by the resource
person. (4) designing your own learning experience. or
(5) completing some other actlwty suggested by you or
your resource person

- - 1
Q . . e

ERIC . >

R
[AFo e rovded o v , i

Terminology .
Actual Sohool Situation .refe\'s to g ation N
which you are actually working with, and responsible
for, secondary or post-secondary vocational students in
a real school An intern, a student teacher, or an in-

iervuce teacher would b functioning in an actual school
t

ityation If yoli do not have access to an actual school
sit n when you are taking the module, you can com-
plete the module up to the tinal learning experience You
would then do the final learning experience later, 1 e,
when you have access to an actual schoot sitgation

", Altérnate Activity or Feedback  refers to an item or
féedback device which' may substitute for required
items which, due to special cwcurﬁstances you are un-
able to complete

Occupational Specialty -rbters to a specific area @
preparation within a vocattonal service area (e g, the
service area Trade and Industnal Education includes
occupational specialties su¢h as automobile me-
chanics, welding, and eteg(icky)

Optiohal Activity or Feedigack refers to an item
which 1s not required, but which 1s designed to supple-
ment and enncp’the requnred items m a learning experi-
ence

Resource Person refers to the person in charge of
your educflonal program, the professor, instructor.
administrator. supervisor or cooperating/supervising
classroom teacher who 1s guiding you n taking this
module

Student refers to the person who I1s enrolled and
receivifig instruction 1n a secondary or post- secondary .
educationalinstitution -
Vocational Service Area  refer€toa major vocational
fieid agriculturdl education. business and office educa-
« ton, distributive education healt occupat;ons educa-
tion,: home economics education industrial arts edu-
cation, technical education, or trade and industrial edu-

cation Q

You or the Teacher  refers to the person who 1s tak-
ing the module -

]

Levels of Performance for Final Assessment

N/A  The énterion was not met because it was not
applicable to the situation

None No attempt was made tOmeet the criteri@n.
although 1t was relevent

Poor The teacher IS unable to perform this skill or
has only very limited ability to perform it

Fair The teacher is unable to perform this skill in an
acceptable manner, but has some ablity to perform it
Good The teacher is able to perfOrm this skilf in an

- effective manner

Excellent The teacher s able to penorm thisskillin a

very effective manner
———
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, Program

Category C: instructional Execution . G-6 mme.oonu\dRadboPmmomConcemngour
C-1  Direct Fieid Trips Vocational Program .
C-2 Conduct Group Discusiions, Panel Discussions, and G-7. Conduct an Open House

Symposiums ¥ G-8  Work with Memkers of the Communiv/
C-3  Empioy Bramstorming, Buzz Group, and Question Box G-9  Work with State and Local Ed

Techniques G-10 Obtan Feedbagk sbout Your Vocauonal Program .
8_—; DE};.'C‘ S‘m‘“ ",:,"'"hz"“_g'mh" Students Cetegory H: Student Vocatignal Srgenzation - ’

. C-8 G‘mpbys“mmu Sulonmec Kques » _H-1  Develop aPersonal Philosophy Conceming Student Vocational
Student Labo ' N *  Organuations

&7 Dineat Bory Expenence . -2 Estabhsh a Student Vocational Organization

. . . '
Tities of The Center's
Performance-Based Teacher Ed ucation Modules
i - . .
mxmmwmzm E-5 Provide for Student Safety
* Prepere Comm Survey E-8 Provide tor the First Aid Needs of Students ‘
A—2 ?O::mmun:t‘yn pd E-7 Assist Students in Developing Seif-Discipiine
A-3  ‘Report the Findings of a Communny sUw E-6 Otganize the Vocational Liboratory
A-4  Orgahize an Occupetional Advisory Committes E-9 Manage the Vocational Laboratory .
A-5° Maintain an Occupational Advisory Committee W}M .
‘:__9, mu wvelop | '°°W'""G°MW°"’°°"'” F-1  Gather Student Data bising Formal Dats-Cotlection Techniques '
N a0 of . F-2  Gather Student Data Through Personal Contacts
A-9 EProg”nm Plans F-3  Use Conferences 1o Heip Meet Student Needs
A-10 .2 Student Foliow-Up Study F—4 Provide Information on Educqtional and Career Opporty nities
Yougrvocstional P,&,m . F-5"  AssietStudentsm AppMnglorEmpioymontorFurtMr Education
B: Instructional Planning ' ’ Co cm @: School-Community Reistions

B-1 Determine Needs and Interests of Students” .G-1 Deveiop a Schoo-Community Relations Plan for Your onal ,

> Program
8-2  Develop St Performanc foctives G-2 GMPmoonmmtoPromotoYourVocmonalProgmn

8-3  Develop a nit of instruction G-3 Develop Brochures Yo Promaote Your Vocational Program
Prepare Displays to Promote Your Vocational Program |

Matenais
B-8  Prepare Teachei-Made Instruchonal Matenals . G-5 Prepare News Releases and Articles Concerning Your Vocational

C-8 Direct Students in Applying Problem-Sotving Techniques
C-9 Employ the Project W

C-10 iptroduce & Lesson

C-11 Summanze a Lesson

C-12 Empioy Oral Questioning Techniques H-5
C-13 Empiay Reinforoement Techniques

H-3  Prepare Student Vocational Organization Members for
. Leadership Roles
H-4  Assigt Student Vocational Organization Members in Do’yobplng
and Financing 8 Yearly Program of Activities \
Supervise Activities qf the Student Vocational Organization

Student Vocational Orpanization-Eontests
C-14 Provide Instruction for Siower and More Capabié™Leamers H-8  Guide Participation in
g15 Present an lliustrated Talk - - : WI:MMWNW
16 Demonstrate 8 Manipuistve Skill -1 Ksep Ub-to-Dete Professionally
C-17 Demonstrate a Concept or Principle -2 Serve Your Teaching Profession ) '
C-18  indrviduslize Instruction . .3~ Deveiop an Active Personal Philosophy of Education
C-4f Empioy the Team Teaching Approach -4  Serve the School and Community
C-20 Use Subject Matter Experts to Present irformation . -5 Obta:n a Suitable Teaching Position ' ‘
C-21 Prepere Buiietin Boards and Exhibits -8 Provide Laboratory Experiences for Prospective Teachers

. Bosrds udent
c- nformation with Overhead and Opaque Materials =8 Superviss St Teachers .
information with Fiimstrips and Sides Category J: Coordination of Coaperstive Educstion
C- information with Films J-1  Establish Guidelines for Your coopomm v&cmonal Program
C-28 Present information with Audio Recordings  * J-2  Manage the Attendance, Transfers, and Termmations of Co-Op
(-27 Present information with Telsvised and Videotaped Materals Students
C-28 Empioy Programmed Instruction J-8 EnrollStudomunYourCo-OpP
C-29 Present information with the Chalkboard vnﬁ!p Chart J-4  Secure Trasning Stations for Your’ Co-Op Program
Category D: instrustionsl Evaluation 4-5  Place Co-Op Students on the Job

J-8  Develop the.Training Abiiity of On-the-Job Instructors

D-1 Establish Student Performance Critena . 17 Coordinats On-the-Job Instruction

D-2  Assess Student Performanca Knowledge -8 Evalusts Co-Op Students’ On-thi-Job Performance

g'_g m-mmmmen Snitudes - J-9  Prepars for Students’ Relsted instruction ]

-5 ""‘u ‘Mm g nt G J-10 Supervise an Empioyer-Empioyee Appnciaﬂon vont

D-8 Evsiuste Your instructional Effectivensss - RELATED PUBLICATIONS \
Category E: m Mansgement Student Guide lo Using Performance-Based Teacher Educstion

E-1  Project Instructional Regource Nesds ~ Resource Person Guiddho Using Performance-Based Teacher

E-2 Manage Your Budgeting and Reporting Rooponﬂblhm Educstion Materials "

E-3  Amange for jmprovement of Your V°°‘”°”" Guide to the implementation of Performance-Based Teacher Education

E—4  Maintain s Fiting System

: —

, . For wormauon regarding wdhméadpdenonhou materials contact—
a " AAVIM ' , \

. American Association for Vocational instructional Materials . ..
* 120 Enginesring Center e University of Geergia e Athens, Georgia 30802 e (404) 542-2508
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