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FOREWORD

° This module is one of a series of 100 performance-based
teacher education (PBTE) leaming packages focusing upon
speciHfic proféssional competencies of vocational teachers The
com, ncies upon which these modules are based were iden-
tified-and verified through research as being important to suc-

| vocational teaching at both the secondary and post-
secohtary leveis of instruction. The modules are suitable for
the preparation of teachers in all occupational areas

Each module provides learning experiences that integrate
theoczg and application, each culminates with criterion refer-
en assessment of the teacher’s performance of the spec-
ified competency The materials are designed for, use by indi-
vidual or groups of teachers in training working under, the
dirgetion and with the assistance of teacher educators acﬁ‘g as
resource persons Resource persons should be skilled in the
t r competency being. developed and -shouild be thor-
oughly oriented to PBTE concepts and procedures in using
these matenais.

The design of the materals provides co(nstderable flexibility for
planning and conducting performance-based preservice and
Inservice teacher preparation programs to meet a wide variety
of individual needs.and interests The materials are intended for
use by universities and colleges, state departments of educa-
tion, post-secondary institutions, local education agencies, and
others responsible for the professional’ development of voca-
tional teachers Further information about the use of thg mod-
ules in teacher educatlongro rams IS contained in three re-
lated documents Student Guide to Using Performance-Based

~Tescher Education Materials, Reésource Person -Guide to
Using Performance-Based Teacher Education Materials and
Guide to Implementation of Performance-Based Teacher
Education.

The PBTE curriculum packages are products of a sustained
research and development ef?ort‘ by The Center's Program for
Professional Development for Vocational Education Many in-
dvduals, institutions, and agencies participated with The Cen-
ter and have rhade contnibutions to the systematic develop-
ment, testing, revision, and refinement of these very significant
training materials Over 40 teacher educators provided input in
development of inital versions of the modules, over 2,000
teachers and 300 resource persons in 20 universities, colleges,
and post-secondar_F institations used the materials and ,pro-
vided feedback to The Center for revision and refirement

Special recognition for major individual roles in the direction,
development, coordination of testing, revision, and refinement

Y

sociate Program Director; Glen E Fardig, Specialist, Lois Har-
rington, Program Assistant, and Karen Quinn, Program Assis-
tant, Recognition is aiso extended to Knsty Ross, Technical
Assistant; Joan Jones, Technical Assistant; and Jean Wisen-
baugh, Artist for their contributions to the final refinement of
the materials Contributions made Wy former program staff to-
ward developmental versions of these materiais are also ac-
knowledged Calvin J. Catrell directed the vocational teacher
competency research studies upon which these modules are

and also directed the curriculum development effort
from 1971-1972. Curtis R Finch provided leadership for the
program from 1972-1974,

Appreciation is also extended to ail those outside The Center
(consultants, field site coordinators, teacher educators,
teachers, and others) who contributed so generously in various
phases of the total efforf Early versions of the matenals were
developed by The Center in cooperation with the vocatienal
teacher education faculties at Oregop State University and at
the University of Missouri-Columbia. Erelimmary testing of the

+ materials was conducted at Oregom State University, Temple

University, and University of Missodri-Columbia.

Following preliminary testing, major revision of all materials
was performed by Center Staff with the assistance of numerous
consuitants and wsiting scholars from throughout the country

Advaanced testing of the materiafs was(carried out with assis-
tance of the vocational teacher educatohs and students of Cen-
tral WashingtoriState College, Colorado State Unyversity, Ferris
State College, Michigan, Florida State University, Holland Col-
lege, PE I, Canad, Okiahoma State University, Rutgers Uni-
versity, State University College at Buffalo, Temple University;
University of Arizona, University of Michigan-Flint, University of
Minnesota-Twin Cities, Univergity of NebrdskasLincoln, Univer-
sity of Northern Calorado, University of Pittsburgh, University
of Tennéssee, University of Vermont; and Utah State University

The Center 1s grateful to the National Institute of Education for
sponsorship of this PBTE curriculum development effort from
1972 through its completion Appreciation 1s extended to the
Bureau of Occupational and Adult Education of the U.S. Office
of Education for their sponsorship of training and advanced
testing of the materials at 10 sites under provisions of EPDA
Part F, Section 553 Recognition of funding support of the |
advanced testing effort is also extended to Ferris State , .
Holland College, Temple University, and the University of
Michigan-Flint - .

of these materials 1s extended to the following program' staff Robert E Taylor T .
James B. Hamilton, Program Director. Robert E Norton,-As- Director
L . The Center W Vocational Education
. . -~
— 1, —
~ . . '
- THE CENTER FOR VOCATIONAL EDUCATION A A
v ¥ The Oneo Stow Unwvdristy 1900 Kovny Roadd  Commmmbun on-:_anw VIM . .
.The Center for Vocational Education's m.ss.gn‘ 18 to AMERICAN ASSOCIATION
J . ‘«increase the ability of diverse agencies, institutions. and FOR VOCATIONAL
orgahitations to solve educational problems relating to INSTRUCTIONAL MATERIALS
. indrvidual career pianning and preparation The Center -
fulfills its mission by g (Engineering Center
, s - “a niversity of Georgia
o Benerating knowledge through research Athens, Georgia 30602
. DWP‘OPi"Q educationai programs and products B . .
o Evaluating individual program needs and outcomes The American Assoclation for Vocstional instructionat
d . o installing educational programs and products Materiais (ARAVIM) 18 an interstate organization of univer-~
o Operating information systems and services sities, colleges and divisions of vocationel education de-
e Conducting leadership development and traininq: ' voted to the improvement of teaching through better in-
programs € formation and teaching aids




Discussion techn’iques permit the versatile
teacher to introduce issues, problems, and ideas
into the vocational program thaf would be difficult
to incjggle in any other way. The interchange of

. idaas that forms the basis for discussion is useful.
-4n helping the teacher to achieve course objectives
in the affective domain (the development of stu-
dent 'Lwareness. interests, attitudes, and values).
i discussion topics should grow out of class
study and activity, new relationships betwéen vo-
cational practice and social needs can be formed
and expiored. Though group discussion is admnt-
tedly not an efficient method for teaching a ma-
nipulative skill, it is indeed useful for achieving stu-
dent skills in problem-solving, independent study,
and preparation for leadership roles in the voca- \\.
tion. Some discussions are specifically intended to
lead dicectly to definite group-decisions and goals.

This module 1s designed to give you skill ig plan- ‘
ning for, and conducting effectively in your class-
room, the three techniques of group discussion,

panel discussion, and symposium. ) "u_‘,‘ e
- . )

' -




)

Q

ERIC

Aruitoxt provided by Eic:
.

!

ABOUT THIS MODULE -

~~

Objectives

Torminal Objective: in an actual school situation, con-
‘duct' & group discussion, panel discussion, and sym-
posivm. Your performance will be assessed by your re-
source person, using the Teacher Performance Assess-
ment Form, pp. 41-43 (Learning Experience V).

Enabling OBjectives:

1. After completing the required reading, demonstrate
knowledge of the techniques and procedures for
cohducting a group discussion, panel discussion,
and symposium (Learning Experience |}

2 Given a case study describing how a hypothetical
teacher conducted a group-discussion, critique the ¢
performancvf that teacher (Learning Experience

) H) I

3 Given a case study describing how a hypothetical
"teacher planned a panel discussion, critique the per-
formance of that teacher (Learning Experience |11}

4. Given a case study describing how a hypothetical
teacher conducted a symposium, cntique the per-
formance of that teacher (Learning Experience V)

Prerequisites

To complete this module. you must have comps'ency in
developing a lesson plan f you do not aiready have this
competerticy, meet with your resource person to deter-
mine what method you wiil use to gain this skil One
option is to complete the information and practice ac-
tivities in the following module

e Develop a Lesson Plan, Module B-4

]

Resources

A list of the outside resources which supplement those
contained within the module follows Check with your
resource person (1) to determine the availability and the

. location of these resources, (2) to locate additionat ref-
" erences In your occupational specialty, and (3) to, get

assistance in setting up gctivities with peers or observa-
tions of skiiled teachers, if necessary Your resource
person may also be contacted If you have any difficulty
with directions, or-in assessing your progress at any
time " a

Leaming Experience |
No outside resources

Leam!nd Experience il
Optional
e A locally-produced videotape of a teacher con-

ducting a group.discussion which you can view
for the purpose of critiquing that teacher’'s per-.

formance. -

e Videotdpe equipment for viewing a videotaped
group discussion . .

e Agroup of persons (peers, members of a college
class, a club, or an organization) with whom you
can participate 1n or lead @ group discusston.

W .
e Videotape equiprgent fot taping, viewing, and
evaluating or self-evaluating the performance of -

the leader of the group discussion

Learning Experience il
Optional
e”A locally-produced videotape of a teacher con-.
ducting a panel discussion which you can view
for the purpose of critiquing that teacher's per-
‘ = formance
e Videotape equipment for viewing a vodeotaped
panel discussion
e A group of persons (peers; ‘members of a college
class, a club, or an organization) with whom you
can participate 1n or lead a panei discussion.
e Videctape equipment for taping, viewing, and
evaluating or self-evaluating the pe?ormanqe of®
the leader of the panel discussion

Learning Experience IV
Optional

e A locally-produced videotape of a teacher con-
ducting a symposium which you can view for the
purposeofcrmquung thatteacher's performance ~

° V/deotape equipment for viewing a videotapdd
symposium

e A group of persons (peers; mgmbers of a college
class, a club, or an organization) withwhom you
can participate an or lead a panel discussion.

e Vidéotape equipment for taping, viewirig, and
evaluating or self-evaluating the performance of
the leader of the symposium

Learning Experience V
Required
e An actual school situation \n which you can con-
’ duct a group duscussmn panel discussion, and
Ssymposium
e A resource person to assess your competency tn
conducting a group discussion, panel discus-
sion, and symposium.

* “/
/

“This module covers parformance siément numbers 81, 85, 96 from Calvin

J Cotrell et &/, Model Curricula for Vocational and Technical Education
@eport No V(Columbus. OH The Center for Vocational Education, The
Ohio State University, 1972) “The 384 slements in this document form the
ressarch base for all The Center's PBTE module development

For information about the generat organizationof each module, general
procedures for their use. and terminology which 18 common to all 100
modules. sée About Using The Center's PBTE Moduies on the inside
back cover .
L}
{ *
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After completing the required mading, dq‘nonstraté,knowledge of ‘the
techniques and ‘procedures for canducting a group d:scussion panel
discussion, and symposium. ‘ .,

=3

Enabling
Objective

‘-

\
You will be readmg lhe mformatlon sheet, .Group Discussions, Pane! Dis-
cussions, and Symposiums, pp. 6-14, .
Y

1 —

pd

You will be demonstrating k}m‘uledge of the techniques and procedures
for conducting a group discussion, panel discussion, and symposium by
completing the Self-Check, pp. 15-18. ..

E ”~

k_.-

>

- You wm be evaluating your competency by comparing your completed
Seif-Check with the Model Answers, pp 1?'
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a Good class discussions, though they may appear informal and spontane-
ous, are really the result of careful thought and preparation. For adescrip-
tion of the uniqye values and characteristics of each of the three discus-
sion tpchniques, and the teacher’s responsibilities in planning and con-
ducting each, read the following information sheet:

GROUP DISCUSSIONS,‘ PANELDISCUSSISNS, AND

SYMPOSIUMS

Whenever two or three people are gathered to-.

gether, a dMscussion usually takes place. The
peopfe may discuss the prospects of the local pro
football team in the upcoming season, the merits
of various measures used to contro| inflation, the
trends in behavior among young people, or any of
‘a thousand other topics. The discussion may be
based on ac-
curate in-
formation J
and facts, or
it may be
based
merely on
persenal
opiniori and
emotion
People enjoy
the stimula-
tion of dis-
cussion and
frequently
find that qis- -

tussion with friends changes their own attitudes.
or helps them solve a pers

al problem. Disgcus-
sion I1s bne method by which new ideas may be
tested, and 1t is not too much to say that this pro-

. cess of interchange of ideas is basic ' ~ the demo-

cratic process.

Discussion 1s also used in the classroom. How-

ever, in the classroom, it needs to have much more
‘definite aims and structure-than goes the discus-
sion that takes place on the street corner or

around the restaurant table. The guided class-

room discussion is designed by the teacher to

.develop "group understanding and agreement ‘'

through talk and reflective thinking. Its aims are to
\ N '

- and develop

\

stimulate

" thought and

analysis, en- "
courage in- :
terpretations
of the facts,

new at-
titutles or
change old
ones. With
good leader-
ship, evi-
dence on } .
crucialissue . T
orproblemis -

brought out, the evidence is evaluated by the
group, and some general conclusions are
reached.

Lectures are "not discussions. 3|scussions
also are not demonstrations, review sessions,
question-and-answer periods, recitations, or the
wandering conversations known as’ “bull ses-
sions.” While some of these methods are ex-
tremely valuable in teaching vocational subjects,
they are most suitable for the presantation of in-
formation. Group discussion methods, however,
involve the interchange of questions and ideas
among the participants. While lecture and discus-
sion.both invoive much talking, students parici-
pate much more extensively in the discussion. A
lecture may be an efficient method of giving a
cabinetmaking class information about American
hardwood furniture lumbers. However, if the point
ofthe lecture is for the class ta develop ideas about
how our dwindling lumber supplies may be con-
served by indUstrial and governmental policies, a
group discussion may be more appropriate.

. - An important value of class discussion is its po- .

tential for problem-solving. It is usually more value
able for students to work out problems angd mis-
understandings by themselves through .discus- .
sionthanitis for themto listen to a teacher preserit
solutions through an illustrated talk. When the
students do the talking and thinking, they are more

ay ‘ .
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+ intellectually involved, and they feel that the mate-
rial is more relevant to them.

A well-conducted discussion reveals a variety of
viewpoints that students may not realized
existed. If the right environment 1s maintained,
they may begin to gain a healthy respect for the
positions of others. They may also begin to under-
stand the weakness of an opinion that 1s not based
on facts of accurate information. For example, an
auto mechanics teacher may be conducting a
classdiscussion on automotive safety The student
who is not prepared and speaks out loudly against
the use of seat belts will probably find out how

" difficult that position I1s to sustain This wilt be -

especially true If that student is confronted by
otheg students who are prepared with data about
the value of seat belts in reducing Injury rates

There are several important imitations to the
discussion method that must be recognized by the
vocational teacner If the method IS to be used
effectively As mentioned previously, disCussion'is
generally not the best technique for presenting
information and facts It is time consuming and
may give an unbalanced presentation Another
weakness of the discussion method isthat, like the
lecture method, It iInvolves more talk than action

.

Types of Discussion Techniques

PTAVALUE S SEATBELTS

Finally, a good discussion must be a very carefully
planned learning event. not to be undertaken in an
offhand or impulsive manner. If these limstations
are understood and accepted, class discussion
methods can lend a new dimension to learning
and.can provide variety in the vocational class-

-IYUWJ s
ervou‘{" ﬁ

t

There are three basic kinds of discussion tech-
niques that can be profitably used in the voca-
tional classroom Each has unique characteristics
and potential, yet all share some common values

The group discussion Involves the total clasg of
students organized for the purpose of (1) sharing
information concerning a specific topic, and (2)
analyzing and evaluating that information in order
to arrive at some general conclusions l|deally, all
class members actively participate in the group
discussion They participate either as a unit or
divided into smaller groups, and usually the
teacher is In charge

A group discussion may
have as its purpose to ar-
rive at a definite decision
or goal (e g , "What kind of
exhibit does our group
want to have at the county
fair?") However, the pur-
pOse also may be simply to *
encourage the exchange
of ideas without attempt-
Ing to reach a decision
(e.g. a discussion of the
ethics problems of a
nurse’s aide)

A pal‘:el discussion 1s, essentially, a smail group
discussion overheard by an audience The panei
members (perhaps thrge or four in number) are
seated before the class in a manner that allows
them to talk with one another easily and, at the
same time, be seen and heard by the class A
chairman presides to direct the discussion and
equalize the participation

A 'symposium‘ls more formal and less spon;
taneous than a panel discussion It 15'a presenta-
tion in which several speakers talk on various as-
pects ofan issue or problem At the conclusion of
the talk, they usuglly respond %o questions from
each other and frpom the audience An example
might be that of & group composed of a shop
owner, an electronics expert, and a consumer ad-
vocate speaking on the topic of Improving service
In the TV repair industry

To agreater or lesser extent, each of these forms
of discussion shares the same characteristics and
values for education, but each has its own special
effectiveness In a vocational classroom The ad-
vantages and disadvantages of each of the three
discussion techniques are given in the statements
that follow
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The Group-Disqussion’ S
Advantages: :
e It invoives the total ciass
e The process is directed by a subject matteg ex-
pert—the teacher.
¢ It gives the entire class dn opportunity to check
on the idea presented. .
e It may stimulate cnitical thinking.
o it allows for arnving at group consensus
- Disagvantages: -«
o Discussion moves siowly; ctass may be side-
tracked. .
o Disgussion may be domﬁqa}ed by a few talkers

The Panel Discussion J]

Advantages’ .
e [t provides for spontaneous interaction of par-
tidipants and audience

- o It allows for both questions and answers

e Fast maving questions and answers create class
interest. v

¢ Discussion cah cover a great deal of ground
under a skififul leader

Disadvantag .-
e It tengs to-present the togic in an unsystematlc
manner
e It may be dlfﬂcult to coétrol time used by each
panelist
e Many questions can be left only ppmally an-
swered
e. Itréquires panel members who are articulate and
_ can think quickly ' ]
Thg Symposium
Advantages

e A variety of knowledge and experience can be
‘presented

e Changing speakers and breaking up the time
helps hold attention of the class

e W creates interesk especially if the topic Is con-
troversiai, '

. e Itencourages more class involvement than a lec-
ture .

T

w - M
v L. .
.

.’ . / .

Disalvantages: (
e It may mot provide xhorough covarage of the.
topic.
e It may coAsuSt only of opinions'if partucnpants are
" not wel} prepared
e It can Handle only one major issue

Broadly speaking, then, the group discus-
sion is best used when the\whole class needs
to be involved and when they have the infor--
mation on which to base their discussion. The
panel is
very-ef-

when

. thereisa
. goup of

~ » students

prepare
Yoo well for,
and talk
freely
on, a
topic of
. concern

" to the

class. “The symposium makes good use of ex-
perts to present varying views of a controver-

sial subject. The wise vocational teacher will

realize that because these techniques involve

more talk than action, they cannot be used too”™

frequently or they will lose their impact. How-
ever, every vocational education program has
areas within it in which students should be
given an opportunity to think critically and
reach defensible conclusions. In the sections

€ that follow, the teacher’'s responsibilities in
planning for, conducting, and following

~ through on these t%chniques are given in
more detail.

-

fective

who can\“

_,‘
r
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The Teacher's Role in the Group Discussion

™y

; ;
'In a discussion involving the total group, the - read on how modular house con!trucmon will
"teacher'srolels acrucjal one. Asthe onewhodoes -~ change the carpentry trade in the future”

L Y

the major share of thé planning and preparation,
and who usualll leads the discussian, the teacher
is the dominant and central figure. While students
.will contribute their information, the teacher s
also the subject matter expert and the authority
figure in this form of discussion. Thus, while a
lively class discussion might appearopen and free,
almost casual, to an outside observer, the effective
teacher has planned carefully for the event and-is
indirectly guiding the discussion. This Is true
whether the .
discussion
involves the N
class asa .
whole, the T
classdivided sy’
into smaller Fa
groups, or
one small Y
group - s
supervised ) T:’/?
by the 207 =g
“tea.cher N
while other .
students
work inde-
pendently

The first responsibility of the teacher Is that of .

guiding the group n selecting a topic for the dis-
cussion. The topic usually evolves from the bngo-
ing work of the class For exarmple, when the ag-
riculture class 1s studying the use of pesticides in
controling deéstructive insects, the discussion
topic may emerge as "How should the farmer react
to the proposed banning of certain pesticides for
environmental and health reasons?” The class
may also be motivated and prepared fay a discus-
sion because of some previpus expenﬁnce they
had, such as a field trip in which they observed a
new team-approach to auto assembly, or a film
they viewed on working conditions in the mining

- industry”

They may
also’be moti-
‘vated be-
cause of a
lecture they

1 ,' ?ll u..lu'mmuiwi'(’ﬁimp_@(4
o ,,\uumlo WosoneY ; |
cl ] weskaNe |
) /COMDITIONS
/ [ )

on employ-
ment oppor-
tunities In
the field, ora
. provocative
magazine ar-
_ ticle they

listened to

The teacher will have to guide topic selection,
but the group should feel that they participated in

. the process, and that the topic is relevant to their

needs agd interests. Lack of group involvement
explains why some topics brought up by the
teacher fail to stimylate discussion. Questions that
should be asked of the proposed topic include

. Does the problem or topic affect many in the

group? Will discussion'of it be-helpful to the

group? Is-it important? ts the group competent
- enough to deal withit,'in terms of their experience,

maturity, or the available resources? .

in the planning and preparation stage, the
teacher fay need td orient students’to the discigs-
sion technique in order to prepare them to use
discussion time economically. This I1s especially
trye if the students’ previous experience with “dis-
cussion’ has been that of an uncontrolled venting.
of opinion They will nded to be encouraged or
directed to doSome reading or other research and
to make note of possible questions prior to the
discussion, The teacher also will need to be pre-
pared with current informatiort. If the class for
bank tellers is going to discuss security problems,
the teacher may find it necessary to learn about the
latest secunty techniques belore leading the class
§ on the topic
During
preparation,
- # the teacher
car also

of pertinent
and leading

designed to
help cover
the neces-
sary ground
"and stimu-
late thinking.
: , Particularly
helpful are questions that will help get the discus-
sion going during what may otherwise be an awk-
ward “warming-up” period

The physical arrangement of the class for a dis-
"cussion ts far more important than it might at first
appear. Attempting to hold a group discussion in a
large shop with the students scattered around
their work stations almost guarantees failure
Likewise, a classroom setting where students are
seated in a series of straight rows makes it difficuit
for them to see and hear each other and inhibits
communication The teacher should plan the set-

1

-prepare a list

questions, |

L a*




., tions white a student

.
’

ting%r a close but informal grouping, with'chairs -
in a semi-circle, in clusters, or aroupd a large table
or grouping of tables. The teacher-leader should

‘bé located near the apex of the u- shaped group, or

wherever all'students can see and hear him/her.

* As the disgussion begins, the teacher should
lead off by mtrodupmg the topic to be discussed,
the general limits of the- topic, and the time
schedule agréed on. The teacher shouldvnake tHe
problem clear to all by stating it in specific and
direct terms. For example, the teacher in the child’
care class would not announce the topic simply by
saying “Today we are -going to discuss lead
poisoning,” but perhaps by saying, “What is the
scope of the problem of lead poisoningin children
today, and what actions can be taken to 00ntrol the
probleam?” . .

The teacher may formulate some Ie,adlng ques-
writes them on the
, chalkboard.
Such ques-
tions might
~ be: How
serious Isthe
problem of
lead poison-
. ing in chil-
dren? Why
are children
more seri-
. ously gf*

. fected th
[ LL adults? What
hd \ can theé gov-
) \ . ernment do
about the problem? What can the child care
worker do? It will be necessary to allow some
“warming- up ' ime, but as the group gains more
experienge in discussion, less teacher prompting
will be needed. The teacher need not be afraid of
some silence as students organize their thoughts,
but dead stops ih the disgussion should be
avoided by the use of stimulating questlons P

As the discussion progresses, the teécher
should attempt to establish a free and friendly at-
mosphere in which contributions can be made
without fear, and all have an equal opportunity to *

.

. participate. The teacher sets the friendly tone,

gives consideration fo all contributions, and
guides the talk within the outlines of the problem.
Each member is encouraged to contribute, with
special attention being*given to students who are
t"?d or who have difficulty 'in expressing them-
selves in public. The extent of learning is closely
related to the degree of student interaction and
participation, and an atmosphere of ftiendly coop-
eration helps students learn to give and take and to

'confident and gifted students.

. * . .

respect honest differences: An adverSagy ap-
proach or one of aggressive competifion is
threateming to mosPstudents, so a discussion that
takes such a turn-loses all but the most self-

The skillful discussion leader develops an
awareness of facial expressions and is sensitive to

‘enthusiasm and to the attitudes of the group. Such

a leader calls upon anyone who indicates interest
nonverbally, but who does net volunteer, in order
to provide the greatest possible-degree of class
involvernent. The teacher may have to guide the
remarks back td the problem as students wander
off. If a genuine interest develops in an unantici-
pated directfon, the teasher must decide whegher

"to close it off or whéther it is worth pufsuing.

At this stage of the‘rdiscu.ssion. ‘the teacher
should- be unobtrusively clarifying the.problem,’
defining new terms, correcting any mistakes or
mlsmterpretatlons and helping students to or-
ganize and expred@their ideas. Additionally, the
teacher should be stimulating students to reason
out the problems, helping them to evaluate what
they hear, and suggesting possible class activities.
as outgrowths of the talk. If several small group
discuss®ns are operating, the teachar can cirtus

late quietly
ameng the .
groups,

¢ guiding the
discussions
as he/she

" would with ~

_ the total
group. In ad-
dition, the
teacher can
‘make
periodic
summaries
of the dis-
cussion, and
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can formulate generalizations applsoéble to other
situations. The teacher mayalso keep the thmkmg
‘open by taking the weak side of a questloﬁ

suggestmg an optnion to arouse contraversy, or. '

acting as “the dev|l's advocate " In*an ouuce praC*
<

v o Two students may really become angry with
each otherH—Topncs that involve emotionai

. .1ssues, such aspersonal freedomvs loyaltyto
an employe? hberalvs. conservative farm pol- -

,l ¥, may cause stress. In this situgtion, the

, » - " tice class teacher must be very tactful—perhaps diyert-
. - _ scussuon". ing the topic to a neutrdl-point, ignoring the
.7 ,.7 T payﬁand )’ ig cembatants, or making light of the problem:
v ‘ % . working » * with a bit of-deft humor. As a last resort,
- é conditions, the teacher can be arbitrary and quiet the
;4//%\ fo istance, speakers )
/ . s \ & 7 the teacher As the discussion draws to a close, the teacher
ad) ‘may take {1he will want to he?p the~cléss come to some tonclu-
\ = .7 position that  ¢,5h5" 3ometimes, when the problem is solved
o TR f‘if\ lower pay for 4,0 ss10n may close itself When thet 1S nothing
- - w?mgn 'S iore that can be said, the teacher may clase the
/! R R justifie be; discussion When the discussion leads to several
w ; t::“s'f oh solutions (as might well happen if the glass has
'1‘\\ B . gr algd been duvrded into small groups), the teacher may
. the/ lesser need to pull it together and help the class to come

'S

4

4
¥ 4

demands made onthem The purpose of this con-
troversnal statement wauid be to force students, to
substantiate their contentions tb thecontrary

Allof this isdone from the teachersbackground
of knowledge about the subject, but without at-
tempting to force a personal posmon on the class
and without lmposmg a 'predetermined solution to
the Problem* This kind of dpenness requires a
leader who 1s free from a drive to dominate, who is
persdnally secure and willing to be a follower
sometimes, and who can restrain his/her own de-
sire to tatk °

Some situations may 8eve|op in the course of a
classdiscussion that can be difficult to handle The
following list addresses some potential problems
and suggests some possible solutions to~these
probletns . 4

o Everyone wants to talk at once, threatening

general chaos.—This 1susually a sign of high
interest and may be controlled by simply hold-
ing up arestraining hand, pointing to the next

speaker, or acknowfedging by a nod Some-.

times the class will need to be reminded of the
rutes of common courtesy,aut scolding will
completely destroy the friendly atmosphere
required for good discussion

No one wants to start talkjng at al.—The
teacher can usually solve this by asking a pro-
vocative question, or callingona knowledge-
able and articulate student -

One student may want to monopellze

wews.—A reminder that others-deserve an
equal opportunity,to speak may be ali that i1s

. necessary to control this in a difficult case.
the teacher can quite deliberately fail to rec-
ognize the offender

the discussion or shout down opposing.

to some consensus or majority opinion As a. .

llow-through, the teacher can help students de- -
ey further action should be taken on this sub-
? — ject Does
the class
. K want to invite
’ -a speaker
frdm indus-
" tryto preSent
that view-
point#Dowe
. .heedto
change our
plans for the
course?
Shoutd the
group get in-
yolved In a
community
project? Fi-
nally the teacher may present an evaluation of the
performance of the tlage In the discussion and
suggest ways in which the next discussion session
¥ r2|ght be tmproved

-

{




The Teacher s Role in the Panel Dlscusswn

The panel dlscussmn like the total group dis-

cussion, involves people talking to each other,
presenting their ideas, testing out these ideas, and
perhaps coming to sofne general agreements.
-However, in a panel discussion, only a small group
of people do the talking, while a larger group lis-
tens to what,they have to say. The teacher-leader
has less direct input and control of this situation,
and more of the responsnblllty faIIs on the panel
members

In a panel discussion, a few students are

Qe

selected to discuss specific aspects of the chosen -°

toplc Each member comes well pr,epared to the
panel djs-

cussion. The

moderator

(usually the

teacher) In-

‘trodyces the

subject and -

calls bn one
ot the panel
to-lead off.

.. Other panel
members are
free to react

- or ask ques-

tions* The
- moderator

guides the direction of the discussion and f\nally .

summarizes the grinciple ideas presented.

Paneldiscussions allow the presentation of sev-
" eralviewsona toplc"ﬁnd stlmu[ate the thrnklng of
the audience. However, they are not good for pre-
senting straight information. Problems best suited
to the panel format,are somewhat controversial in
nature and are 'llkely to have no single answer.
They also should be definite and timely. A good
panel discussion brings the opinions of a group of
well-informed people to an interested audience ifi
otder to advance yarioug, points of view for con-
sideration. A panel that jUst presents fa(;ts snmply
becomes a series of oral reports.

The techmques used by the teacher |n a gmded
classroom discussion cannot be used i the same’
_ way with a panel gascussmn .In a group discus-

sion, the prepafati@n and dirgetion is largely con-
trolled by the teacher. In a panehgiscussiom, a
group of stydents plan, prepare, ;%Wa:trol the
event. The 8ader of a group discussion (teacher) is
the dominant, central figure, but a panet, mod-
erator (teacher) may be the quietest member of the
panel anq does not take the roie ofthe authonty or
e;pert

‘shoul

As in other discussion techmques the'selection
of the topic is very important. It,,ftequently grows

out ef class activities, and it should be of im- °
mediate concern to students. The teachércanplan °

for'some
~ likely spots

in his/her .

course wWhen.,
use of a

- paneldis-

cussion
nightgbe ap-
propriatex
he deciding,
interést,
however,
should be
expressed by
the students.

The teacher. .

can assnst the class in rehmng the question or
problem and can help ‘deci® when the issue
should come before the class. The following ques-

.tions illustrate the kinds of topics that are appro~

priate for panel discussions in \‘/ocational educa-

. tion areas-,

. Howf the Federal milk pricing policies af
fect the dairy industty and the consumer? )
o What should be the goals of the new con-
- sumer movement in the United States? ‘
o Are the new octupationdl safety and health
codes beneficial to industry .. ? the indus-

\ triatworker . " ? the &neral public?

.

In’ the final statement of the topic, the teasher -

be sure that tge questior i1s not loaded.
He/sffe should bé surdhat, indeed, there is room
for real dis¢ussion and honestdlfferences andthat
the. outcome of the discussion is not predeter-
mlned

The panel members can be students who have
been chosen by the class to represent thg varying
points of view, or they may be chosen by the’
teacher for their particular ability fo copséBute. A
typical panel may be composed of three or four, or
as many as eight, members. It is most natural to
choose students who are self-confident and ar-
twulat%\me thoughtful teacher however, shduld
not forget to conside* students who, while
perhaps9 less able, nevertheless ‘would personally
benefit from the experience ot having an equal
voice In a class presentation In some cases, the
leader may be chosen by the group or the feacher,
and would normally be the most able and tolerant
person. In other cases the teacher may well as-




sume the role of panel leader (also referred to as

.the moderator, or chairman). In this module, 1t 1s
assumed that the teacher does retain that respon-
sibitity.

After the panelists have been setected they can
divide' tMe broad topic into subtopics'and seiect
themt according to personal interest. The broad
topic of “How #fe the changing technigques of steel

production going to affeot the industry? " cah be-

broks\?wn into subt®pics such as;
at are the hew tgchmcal pracesses being
‘instalied?

¢ How do these techniques change the outlook
.of the steel industry? ,

e Will foreign trade be mfluenced by the
thanges? 4

e What 1s* the reaction of the steelwo‘fkers
umon” ’

' Each student pamel member 1s expected to pre-

pare thoroughly on the suitopic chosen by him/

her, and ideally, every panel memberwill do at least
some preparatuon in all areas—at |east enough to
be able to ask questions of each other The parie|
will probébly need about a week's time to prepare,
but the disgussion itself ?sh0uld never be re*
hearsed

ﬁ;rhe panel Iead&(m this éase the teacher) 1sthe
st important member ¢f the ‘panel He or’'she
directs preplanning activifies,; assists any member
who 1s having trouble, and takes responsubuluty for
the overall funchomng of the group™A "weil-
prepared leader bu+lds a,dlscussmn outhne—usu-
ally a series of questlon? concerning majorissues
The ques-

- tions may
never be
asked in

" exactly that
form, but the
" leader can
use them to
help keep
the discus-
sion within
the guide-
lines

The
teacher has

. v the respon-
sibility 10 oversee the panel members’ preparation
and performange. Each member needs to get an
overview of the whole problem from readings
then stud{( his/her own particular aspect of the
_ problem ‘(e g., the present state of affairs, steps
" that might be taken, and the effegts of suchaction)
During the discussion, the members are exchang-
b )

P

Jteacher) wil—

ing ideas among themselves, but they are doiqg It
for the benefit of the class, so they should partially
face and talk to each other, and partially to the
audience Prepared speeches are not in order

<Thé effective panel member (aided by the

'

o make short contrlbutlons not over one min-
ute 1n length

e ask probing- quest;ons‘ of the other panelists

¢ o follow the discussior carefully, actuaily histen-
Ing to what others have tolsay

\g e relate remarks to what already has been said

e use tact™and a friendly approach, and avoud
dlsparagmg remarks

As the-panel opens, the ieader offers mtrod uc-
tory remarks, states the problem, asks a question
of a panel member, or challénges the group. Sur-
prnisingly perhaps, the effective leader usually 18
the quietest persgp on the panel He/she gently
steers the discussion, clarifies concepts, and al-
lows the free'flow of iIdeas As in the group discus-
sion, the leader may need to control the overly-

"talkative person, encourage the timid, keep the

discussiqD reasonable and cool, and keep the talk
on the topic One of the more exacting respon-
sibiitties of the leader 1s to provide smooth transi-
tions from one ¥spect of the problem to another
This can be done by a short summary of the dis-
cussion up to that point, and an equally short in-
troduction to the next phase of the discussion
When the panelcomes to a close, the leader makes
a very brief simmary of the discussion—a re-
minder of what the panel has said, and the points
of agreement reached

After the panel discussion, the leader may mvite
questions from the class, with a reminder that they
are to be brief and to the point The panel member
most directly* concerned will make a brief re-
sponse A suggested timing for the whole process
might be as follows

e 5 minutes for introductions and remarks
o 25 to 35 minutes for the panel
e 5 to 10 minutes for student questiofy

e 5 minutes for the teacher’s critique of the
panel process

it 1s often helpful for the teacher tqu.follow
through during the next class period with a review
of the principles evolved through the discussion i
1s at this time, also, that the teacher can give thé"
class the benefit of his/her own 1deas and under-
standings on the topic and can presentt his/her
general expert conclusion
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. The. Teacher s Role in.the Symposium

.inspecter could explore ‘the varlous aspects of
building standards before an audan\ce otarchitec-

The sSymposium is far more formal and less
spontaneous than the panel discussion. It consists
. of a group of

' . ‘ brief

L4
\

various as-
pects of a
particular is-
sue, prob-
lem, of sub-
Jject. Gener-
ally, there are
/ : from three
to six
speeches,
each of five
to twenty
minutes in

/ /A )

length After the prepared speeches have been -

presented, the speakers may participate in a panel
discussion, may question one another, or-may re-

spond to questions from the audience.x‘ )

The participants in"2 symposium are usually
" selgcted for the)r special expertise Q@ one or more

phases of the topic. This would suggest that in a:

school setting the most successful symposiums

v are those in which outside speakers from industry,

government, commerce, or professional groups
are (nvited. Their unusual knowledge of the fopic
and, usually, their experience in agpearing before
audiences provides the event with special interest.
If is possible, however, that carefully chosen and
prepared students could fulfill the functlons of
symposium speakers

The symposium may sometimes hold a good
deal of drama if the experts challenge each other
and engage in fast flowing probing and rebuttal. it
is, of course, the quality of knowledge of the
speakers that determines whether the symposium
succeeds in presenting well-grounded views on
the subjedt and in stimulating stadent thinking. A
cosmetology class could benefit from a sym-
posium on state examination and licensing proce-
dures with a stafe examiner and an experienced
cosmetologrst as participants. An automobile
dealership service managér, a company represen-
tative. and an experienced mechanic could speak
on three aspects of handling gustomer com-
plaints. An architect, a contract f and a building

tural draftlng students

e teacher has the problem notonly of helplng
the dlass refine the prablem, but also of getting the
speakers’ consent to prepare and appear. Each

Am

speeches on _

speakers time is valuable. In order to gain
maximum benefit from the symposium, itwould be
helpful if all interested classes could be brought
togetHer at the same time for the'symposium. Stu-
dents can, of course, assist in all phases o?s
planning. They can help in locating suitabl

speakers, formally inviting them to,participate,
prowdmg transportation or-greeting them at the
schodl, and thanking them at the close of the meet-
ing. Ultimately, however, it is the teacher’s respon-
sibility to be sure that all of these arrangements
have been handled satistactonly.

The symposium is not difficult to conduct The
topic is announced briefly and stated clearly, the
speakers are introduced and their special back-
grounds noted, and the first speaker is called upon
to begin his/her presentation The chairman can
make a short transitional statement as the second
speaker is ready to be called upon Because each
speaker has been given a specified time for his/ her
presentation gnd is held responsible for present-
ing a particular aspect of the problem, the chair-
man does not direct thé discussion of interject
his/her own 1degs. At the end of the formal
speeches, the chairman may direct audience
questronsloward specific speakers for-responses.

A followirig class period might be used forgroup
discussion of what the classthas learned from the
symposium This wolld also be the correct time
for the teacher to present his/her own reactions

and conclusions As<4n any discussion technique,
the teacher should help the class evaluate the ex-
perience they have just had, and suggest to the
group how they can improve on the experience in
future situations of this kind




The following items check your comprehension of-the material in the
in‘formation sheet, GrouP Discussions, Panel’ Discussions, and Sym-
pasiums, pp. 6-14. Each’qf the eight items requires a short essay-type.
reawonse. Please explain fully, but briefly, and make sure you respond to all
patts of each item. . .

]
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SELF.CHECK =~ . *

&

1. In which aspects of a vocational prograt might discussion techniques prove to be vaidable and
effective learning experiences,and in‘which aspects mighf}hey prove to be inefficierit or ineffec-
tive? s :

\

-

N
»

N o )
2. If your class decided that it would be godd to explore the topic, “Field trips that would help us
understand working conditions in our area,” which of the three discussion techniques would you
plan to use? Explain your choice. . . ) .
. - [] .
L 4 ‘ -
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- 3. Give a specific example of a topic in your vocational service area in wt‘pich the symposium
technique would be most effective. Explain your reasoning. ,

-~

. %
4. Describe your responsibilities as a teacher in the planning and preparation stage of a total group

acluss:on'

E K
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5. Asthe feacher-leader, how would you handle a situation in a group discussion in which it becomes
apparent that students are voicing strong opinions without any real basis of information or
knowledge of the subject?

ﬁ‘

' - - )
.

6., i;ow can the teacher assist the class in taking 4 vague idea for a discussion topic and sharpening
«its focus? - R
i \ 4

) -

.

Aruitoxt provided by Eic:
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7. After the discussion period has closed, what can the teacher do to help the class gain, to the -
maximum ‘extent, from the learmng eXperience they have just had? - . ‘
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¢ .
Oompare your written responses.on the Self-Check wuth the Model An-

Feedback

swérs given below. Your responses need not exactly duplicate the mode! |,

responses; however, you should have covered the same major‘points..

4 .

«

v

MODEL ANSWERS -

1. Discussion techniques are most valuable and -
-suitable for those ‘aspects of the vocational:

_ program in which there are problems to be

aolved or issuesto be considered whichcanbe *

viewed several different way8. Unresolved
# questions of valyes, ethics or human relations,
" or other aspects of the vocational field which
are somew hat controversral are good topics foy
discussion. Technical matters may be topics for
discussgion if there are legitimate differences of
opinion or if there are different techmcal solu-
tions to be explored. Discussions are valuable

_ " = tools fordecision-makingif the class isinvolved

in the outcome and f the outcome is relevant to
their interests. -

The di ion technique Is not usually a good
way to present straight information or technical
facts, orto instruct in skills It also should never
be used if the teacher has a predetermined out-
come or decision already in mind and simply
wishes the class to believe they have come to
their own decisions of dnscovered their own
solutiohs. .

2. Thlsisatopucthatcalls for problem-solving and

‘ decision-making. Therefore, a total group d:s-

cussion would best serve the purpose Itis not a

broad.issue or a controversial social question
- '(fth!t’would lend itself to a panel or symposium.
Because everyone In the class 1s affected by the
outcomes, all sHould have an opportunity to par-
ticipate in the discussion The whole group can
generate ideas, and the teacher can help the
class reach._a decision by clarfying the prob-
lems involved and asking probing questions
about the opinigns-#xpressed

3. While your response will be unique to your ser-
.vice area, your choice and the reasoning be-
hind it should be based on the following

e The students understanding of the topic
will be benefited by hearing caretully pre-
sented expert opinion

¢ The topic is somewhat controversial and
subject. to differences of viewpoint and
opinion

Iy

H

«» The class will be stimulated by the give and
take of the speakers. , ‘
e« Expert knowledge of this topic *1s more
" readily available in the form of good
speakers than from the usual class infor-
mation soyrces L4
o A sympop?um will add real variety to the
routine of the program -

4. The teacher should guide the selection of the

topic, then help the group to refme and limit the
topic. It may be necessary to train or orient
students to the discussion technique. The stu-
dents will have to be encouraged or assigned to
do reading or -other- preparation, and the
teasher also will need to be sure his/her knowl-
edge of the topic Is refreshed and broughtup to
date Theteacher should prepare leading gues-
tions on various phases of the topic and should
arrange for physical facirties that will encour-
age discussion

. Since opinion without a basis in fact and infor

mation produces adiscussion without content, .
the discusston should not allowed to pro-
ceed. The teacher may be tempted to furnish
the students with information on the spot,. but
thjs should be resisted ‘because it destroys
the flow of discussion. It also removes the
information-gathering responsibility from the
students Probably, the best course is to get the
class o realize they need more information and
to agree to resume the distussion when they
have had the opportunity to strengthen their
knowledge of the topic .

. The teacher can help the class express, their

personal needs and interests as they relate to
the fopic.and can point out aspects of the topic
that may be relevant to them. As the topic I1s
forming, the teacher can ask the class ques-
‘tions about it: For example Is it important?-
Does it affect Students in the class? Will a dis-
cussion-heip-them clarify their thinking? What
resources are available to heip them prepare to
discuss it intelligently? «

v




. In addition to 3ummauzlng thé conclusions
‘that oan be ‘drawn from the discussion, the
teather may be able to contribute his/her own
) \a'-ough(s, opinions, and conclusions based on
is/her experience and expertise. To enable the
. class to leatn to function well in a similar situa-
tion, the teacher can evaluate the performance
of the group as a whole during the discussion,
commend spegial aspects ar individual con-«
t[ibutions. and note ways in which discussions
of this.type can be improved. =

[}
- v

4

8. Just abouteveryone in the class should'be con-

siderecka candidate for the panel for various
"and different reasons.’Some students might be
valuable because of their fluency and poisé!
Some might contribute because t always

. make a thorough preparation or because they

have special knowledge or experience. Some

. students may need to be given a chance to -

develop confidence in front of an audience and
some might benefit from the -strong' peer de-
man |gput on them in this situation. In no case
shou!d a student be placed on a panel if it will

*expose him/her to public failure, ridicule, or .

,unbeatable stress.

A

LEVEL OF PERFORMANCE Your compieted Seif- Check should have covered the same major pointsas

model responses. If you missed some points or have questions about any_ additional points you

made, review the material in the information sheet, Group Discussion, Panel Dlscussaons, and Sym-
p05|ums pp 6-14, or check with your resource person if necessary.
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Learning Experience II

-

M OVERVIEW

. .
' = 1
.

Objective group distussion, critique the performance of that teacher.

\ ‘ )

»

Enabling . { Given a :Fa study describing how a hypothetical teacher conducted a

" You will be reading the Case Study, p. 22, and writing a critique of the
performance-of the teacher described. , ‘

LY ?

,

: ' . . , )
You will be evaluating your competency in critiquing the Case Study by
comparing your completed critique with the Model Critique, p. 23.

3

-~

| it - B
o - )

{ Optional “You may wish to view a locally-produced videotape of a teacher conduct-
P ing a group discussion, and to critique that teacher's performance.

- \Activnty .

i
\ _ -

\

/.

You may wish to participate in a:group discussion with your peers, taking™
the role of discussion leader or member of the group. .

-
)
« .
. i
. v
.

1'4‘.

'If you participated in a discussian group, you may wish to evaluate the
leader's performance, using the Group Disoussion Checklist, pp. 25—-26.
- . )l ¢ ’ v . ’ .

w




Read-the following Case Study describing how Mr. Seriff, a vocational

Activity teacher, conducted a group discussion. As you read, consider (1) the

: strengths of the teacher's approach, (2) the weaknesses of the teacher’s
. approach, and (3) how the teachershould have treated his responsibilities. -

/ After completing your reading, critique in wrmng Mr. Serift's performance

) in conducting a group discussion. 3
//
4
. CASE STUDY

The graphic arts students were skilled film
watchers. They could tell from the narration that
“The Life phannes Gutenberg Printer” was
coming toaclose Inthe semi-darkened room they
looked over at the projector to see ow much film

. was left on the reel. They then glanced at the clock
_ and did some quick mental calculations about
‘¥ how much time was left in thé class period and
* what they would do with'it. The teacher, Mr Sam
" Seriff, did exactly the same thing He decided that
the remaining 20 minutes was too short for the
students to get any lab work done, and too long for
him to allow the students to simply sit around and
wait for the bell. No problem, thought Mr. Seriff,
we'll just have a class discussion about the film.

! No novice at teaching, Mr. Seriff knew the fiim
well from the scores of times he had seen it over
the years. As the room lights went on hé was réady
to begin the discussion and had already formu-
lated an interesting question for the class. "What -
was really revoiutionary about Gutenberg's work?
After all, printing was an ancient art” No one re-
sponded, s0 to get the discussiorrgoing higcalled
on Jeffery Stone, knowing that Jeff would Be able
to give a good reply. After that he posed another -

question, .this one specifé:ally designed to arouse
the anti-establishment students in the class. “We
saw in the film how the invention of printing wasg
severely suppressed. Are new invgntions and
ideas suppressed today, do you suppose?” A few
students immediately responded. Opinions, an-
swers, and rebuttals began to fly, and soon many
of the group were involved in lively discussion and
in loud expression of strong opinion. As questions
came up, the teacher deftly bounced them back at
the class for their response.

Mr. Seriff noticed sugdenly, however, that Bud
Owney was fastasleep in the back of the room. The -
warm darkness during the film had just been too
much for him. In a flash the teacher strode over,
shook Bud by the shoulder and delivered a devas-
tating speech about the personal charagteristics
of students who sleep in class.

After that incident it took a few minutes to get
the discussion, going again, and just as things
were beginning to move, the bell rang for the end
of the period. A student's remarks were cut off in
mid- sentence, and as the class filed out Mr. Seriff
called out, “Don’ t forget that your ad layout is due
tomorrow!”




Eeedback

Compare your completéd written critique of the Case Study with the Model
Critique given below. Your response need not exactly duplicate the model
respoyue; however, you should have covered the 'same major points.

MODEL CRITIQUE

Mr. Sam Seriff's Use of the group discussion was a
mixture of both good and poor techpiques. He did,
indeed, use the experience of the classroom film
around which to hold a discussion. In general, the
topic, though vaguely defined, was relevant to the
work and interésts of the students. Mr. Seriff un-
doubtedly knew his subject and knew his class
because he was able to think of good discussiory
* questions quickly and get students to respond.

Itis in the complete lack of planning, however, that
the teacher made his biggest error. The idea for a

class discussion-was a last mihute thought, the
. class was not prepared for it, and the timingwas all -

wrong. Without time to prepare and without the
teacher's direction, the students’ contributions

were probably mostly.opinion and emotion, with-
out a folindation of information. Because the time
schedule was unplanned and uncontrolled, the
discussion ended with a letdown instead of a con-
clusion.

__Ar. Seriff also made some serious errors in con-

ducting the group discussion. The strong discipli-
nary action effectively destroyed the atrosphere °
of friendly give and take that should prevail. The
lack of a summatiod or conclusion, and the com-
pletely inappropriate end of the class were other
mistakes. No doubt Mr. Seriff could have con-
ducted a really thought-provoking discussion fol-
lowing the film if only he had carefully planned for
the discussion before the students viewed the film.

LEVEL OF PERFORMANCE: Your completed critique should have covered the same major points as the
mods| response. If you missed some points or have questions about any additional points you rmade,
review the materal in the information sheet, Group Discussions, Panel Discussions, and Symposiums,
pp. 6-14, or check with your resourte person it necessary. ¢
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Your mstntutlon may have available vndeotapes showing examples of
teachers conducting group discussjons. If 80, you may wish to view one or
more of these videotapes. You might also choose to critique the perfor-
mance of each teacher in conducting a group discussion, using the criteria
provided in this module, or critique forms or checklists provided by your
resaurce person. .

' /

For a practice experience in the instructional technique of the total class

* discussion, you may wish to be a participant in a discussion group. You

may assumg the role of the discussion leader, or you may be an actively
participating member of the group. Either role will be an effective learning
experience for you. One of the following groups may be used for this
activity: \
e a group of several of your peers who may also be working on this
module \ ,
e acollegeclassof whichyou area  member, and which uses a prepared
group discussion technique
¢ aclub or organization meeting in which you partncnpate in a prepared
group discussion as the leader or a member

You may wish to have the group discussion recorded on vndeotape forlater
review. .

If you participated.in a group discussion, you may wish to use the Group
Discussion Checklist, p(,,,25 —-26, to evaluate the Ieaders petormance.

N -




@ROUP DISCUSSION CHECKLIST | Y

a

,Dlncﬁonc Place an X in the NO, PARTIAL, or FULL box to mdlcate that ™™ .
each of the following perfon'nance component® was nof accomplished, _. .
partially accomplished, or fully accomplished. If, because of special cir- Date

. cumstances, a performance component was not applicable, or impossiple - . .
to execute, place an.X in the N/A box. Resource Person TN .
'l " ,’!‘ ' e;‘;
/ . 7

! e
Ld - ’
~ ¥
4

.
¢ LEVEL OF PERFORMANCE
. *
%
| &
u F @ q'? S

-

in planning for the group discussion, the leader:
1. assisted the group in determining a topic of concern and interest to
the GrOUP ..o it e :

2. gunded the group in choosmg a topic related to specmed instru¢-
tional objectives .......... . T .

3. erﬁouraged the group to do independent study on the topic before
the diSCUSSION ... . it e e

4, prepfred leading questions to be asked during the discussioni ..

5. p‘répared the physical setting for the discussion sq that:
a. all could readily see and hear .......... F PP

b an informal and comfortable environment \%as provided .....

6. introduced the tOPIC ... ...t

0O go oo g

7. explained the purpose of the discussion ......................

1./ - -
8. kept the discussion on thetopic .........................oi.
< ;
9. attempted to maintain a bafenced participation among the group
BMbers ........ ... . N e

-

10. refrained from taking a posmon or monopoluzmg the discussion

L
L
[
L
U]
L
Duﬂng the discussion period, the leader: , D
L]
]
[
L
[l

000 000 oo
000 0oo 0o

oo O

11. summarnzed the discussion penoducally when needed ... .‘fz.*,f.\;
WP

t I3 . M § .

20
25"
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At the close of the discussiong the Iéader: D “ D D . E] :

12. brought the discussion to a conclusion .......... P

.« A

13. suggested courses of action or ways of using the insights gained — —
from the discussion ..... e e g N - D D D Dq

14. evaluated' the dlSCUSSIOﬂ with the group in terms of the groups
- performance)d(w)ng the learning experience ...... g D D E] E

<

»EVEL OF PERFORMANCE: All items should receive FULL, or N/A responses. If ar{y item received a NO,

or PARTIAL response, you may wish to discuss this with the group, or check with your resomce person if
necessary. i
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Learning Experience lli

) :
OVERVIEW

Enabling Given a case study describing how a hypothetncal teacher planned apanel
Objective dchssion criﬂque the performence of that teacher.

l
.

.4_

Y

You will be readtng the Case Study p. 28, and™ writmg a crmque of the -
perfermance of the teacher described. i

‘n

You will be évaluatlﬁg g«our competency in critiquing the Case
comparing your completed critique with the Model Critique, p.

»

2 K *
a l Optional Y0u may wlsh to view a locafly-produced videotape of a teacher conduct-
‘ Activity - ing a panel discussion, and %o critique that teacher’s %erformance

‘, ’. . ‘,“ ’ L]

14

G

. ‘ You may wish to participate in a pané! discussion with your peers, taking
22:;33; . the role of panel moderator or panel member. :

‘s , -

o you participated in a panel discussian, you may wish to evaluate the
leader's performance, asing the Panel Dlscussion Chockllst pp. 31-32.

r
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Read the following Case Study describing how Miss Keys, a vocational

Activity teacher, planned foy a

panel discussion. #&you read, consider (1) the

strengths of the teather's approach, (2) the weaknesses of the teacher’s

approach, and (3) how the teacher shouid have treated her responsibilities.

After completing your reading, critique in writing Miss Keys' performance
e in planning for a panel discussion. S

]

CASE STUDY

Late on a Friday afternoon Miss Keys was mak-
ing out her lesson plans for the next week. She was
a bit discouraged because her class in “Basic
Computer Programming™\was becoming some-
what dull and routine. The students were begin-
ning to appear apathetic. What could be done to
liven things up and get the class involved again?
For a while she looked out the window of her duiet
classroom; then she had an idea. Maybe this was
the time to have a stimulating discussion of a con-
troversial subject to get students thinking and talk-
ing. The topic ghould be one directly related to the
program, she thought, and yet one that went be-

3-
o “i s» . *

questions about the topic that the panel might
consider: “How can the computer endanger per-
sogd! privacy?” “Can a computer get out of

- control?” “How would a National Data Bank af-
fect us?” '

_When the class had pretty clearly decided what
seemed to be most intqresting to them, Miss Keys
chose the students who would be, the panelists.
David was really articulate, Joanne very bright,
Willie argumentative and sharp, and Sue very per-
ceptive. They would make a spirited panel.

Miss Keys suggested to the whote class that they

yond the technical subject matter to some social~~ do some reading, and mentioned recent articles4n

or unsolved problem. How-sbout a discussion of
computers and the invasion of privacy? That
should stir up these young people. A student panel
pruld be just the way to do it.

At tha_ beginning of the class on Monday, Miss
Keys annoufices that they would hold a panel dis-
cussion on Thuksday and the topic would be
“Computers™” Friehd or Foe?" At first the group
didn’t respond, but after some prodding from’the
teaghe‘r, a few students contributed a series of

T

The-New Republic and Atlantic Mopthly that were
on the topic. After class the panel members got
together for some initial planning, and with a little
encouragement from the teacher they defined the
four main aspects of the subjeet”To save time,
Miss Keys assigned the questionsto each student,
then told them where they could get information.
Everything was now all set, and Miss Keys looked
forward to a stimulating week of teaching.

o
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. . Co¥ppare your compléted written critique of the Case étudy with the Model

Feedback

que given bdlow Your response need not exactly duplicate the model

response;-however, you should have covered the same major points.-

’

v

e . 4

."

4

MODEL CRITIQUE

- . 1

Miss Keys seems to be a thoughtful and hard-
working teacher who plans carefully for~her s
dents. in this case; however, her planning is pro
ably too thorough. Most good - discussions,
whether panelor other type, have a strong element
of studeht involvement and student control. In
planning for this panel discussion Miss Key
out the students and made most of the important
decisions herself. Ske decided on holding a dis”
cussion, on using the panei format, on the specific
topic, on the student panelists, and on the indi--
vidual assignments. This may be very efficient, but
hardly encourages student contibutions and en-
thusiasm. She didn't even leave them much time
for preparation. ;

o

The teacher in her planning did, however, set the
stage for a well-thought-out discussion session.
She encauraged the class to read, and helped the
panel to get startgd finding-information. The class
was guided intg/sharpening the focus of the topic,
and the paneVt group itself was probably a very

petent one. It is a pity, however, that other,
perhapseless extroverted, types were not con-
sidered, orthat the class could not have selected at
least past 'of the -panel. Because Miss Keys or-
ganized the panel discussion from her viewpoint
as a teacher and_did not involve the students
deeply, she may find that the discussion s not as
stimulating as it might have been

K

* LEVEL OF PERFORMANCE: Your completed critique should have covered the samesnajor pointsas the
model response |f you missed some points or have questions about gny additional points you made,
roview the materiat in the information sheet, Group Discussions, Panel Discussions, and Symposiums,
pp. 6-14, or check with your resource person If necessary \ ’ ;
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Optional .
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: . ' Optional

Activity
/. -
]
- o -
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-

Your institution may have available’lvjdeotapes showing examples of
teachers conducting panel discussions. If so, you may wish to view one or
more of thesk videotapes. You might also ‘choose to critique the perfor-

- mance of each teacher in conducting a panel discussion, using the criteria -

provided in this module, or_critique forms or checklists provided by your
resource person. )

+

For’ a practice experience in the instructional technique of the panel
discussion, you may wish to be a participant in a panel. You may assume
the role of the moderator (leader), or you may be a member of the panel.
Either of these roles willbe an effective learning experience for you, One of
the following groups may be used for this activity:

¢ a group of your peers who may also be working on this module
¢ a college class of which you are a member

e a club or organization in which you are active
G . s

You may wish to have the panel discussion recorded on videotape for later
review - v N

. 7

/

' d B N
If you participated in a panel discusstori’ you may wish to use the Panel
Discussion Checklist, pp. 31-32 o evaluate the leader's performance.

. SRR R

30
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PANEL DISCUSSION CHECKLIST =

. 1’, ,‘ v A
" Directiond: Place an X in the NO, PARTIAL, or FULL box to indicate that
" . aach of the following performanée components was not accompllshed
- partially accomplished, or fully accomplished. If, becaysé of special cir-
- cumstances, a per‘formance component was not applicable, or impossible
to execute place an X in tt;e N/A box '

-

. . LEVEL OF PERFORMANCE

Y,

«

.~o )
h‘

»
L]

- kl',q

!
|

L3

m-phr\nlng the panel discussion, the leader:
~ 1. assisted the group In determlmng a topic of concern and interest to
the group ..... PR . .

~

2 guided the group in choosing a topic related to specified rnstr%c-'
2 tlonal ob;ectlves ........ e T e e e e

"3 preparedra list of questions for the panel members to consider

/

"4, ihelped select three or four group members to serve on the panel

5 met vmh the panel members before the presentatlon T

.

6. encouraged the group todo rndependent study on the toprc before
the presentatio . . ,

’

QOO0 000 OO0 0O oooo @

I

In preparing the physical settlng for the panei discussion, the leader:
7. provided a comfortable setting for the panel in which they could
easily see and hear each other C .

-

000 OO0 OO O oooo g

8. arranged for the audience to be able t6 see and hear the panel .

.Durlng the panel discussion, the leader:
9. introduced the topic for discussion’ ..

$0. introsmced the panel members
11. asked questions of the panel members

12. attempted to.maintain a balanced parthrpatron among the panel
< members ........a. ...... ..

' " . '\n-/”
* » 13 clarified the issues when necessary . .. . Sl g e

O00 OO0 OO O ggooaE.

v 2 |
14.' summarized the major contributions of the panel members

P

32
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At the close of the punol the leader:
. 15. suggested ways of usmg the conclusions and information from the .
disCUSSION ... ... . e D D D .

16., evaluated the discussion with the group in terms of the groups
' performance in the learning experignce . .......... .... D D D D

a

' LEVEL OF PERFORMANCE: All items should receive FULL, or N/A responses. If any item receives aNO,

or PARTIAL response you may wish to discuss this with the group orcheck with your resource person if
necessary.
— N\
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‘Learning Experience IV

” OVERVIEW

Optional
Activity

"\'. S, v

Given a case study descnbing‘now a hypothetical teacher condueto‘a

. ing a symposium, and td critique that teacher’s performance.

‘\-»\4
. ) -

s AT b U e s P e
- N -
. . a " &‘-
: M N

symposium, critique the performance ofm teacher. .

[

., »

You will be newmg the Case Study, p. 34, and writing a-crifique of the
performance of the teacher described .

[ -

You will be evaluating your competency in critiquing the Case Study by
comparirig your completed critiqué*with the Model Critique, p. 35. ,

#

b -

-

You may wish ta view a locauy-prdd'uced videotape of a teacher conduct-

4 o ’ ‘ ~
h Y

You may w;sh to participate in as)mposlum withyour pders taking the role
of the chairman ora symposlum speakan , )

[ !

\;,

'
‘ {

* ? N
if you partlcopated in a symposium, you may wish to evaluate the leader’s
performance, using the Symposium Checklist p. 37.

.
L Y
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and (3) how th

. ) @ .
v Read the following Case Study describing how Mr. Knurling, a vocatidpal

teacher, conducted a symposium. As you read, consider (1) the strengths

of the teacher's approach, (2) the weaknesses of the'teacher's approach,
teacher should have treated his responsibilities. After
completing your reading, cuitique in writing Mr. Knu rln’hg"sperformance in
conducting a symposium. C

~N

m—

CASE STUDY ]
Mr. Knurling, teacher of machiné shop and
faculty-advisor to the Vocational Industrial Club,

» was very satisfied with himself and with his group. -

This monthly meeting Is an interesting one, he
theught, and he and his students had worked hard
to make it so. The symposium on the need for

continuing education for tradesmen and techni- *

cians was proceeding nicely, with the final speaker
giving his remarks - ~

The executive from the electronics piant had
talked about the rapid changes in technology. The
woman from the government employment service
had presented a piGture of manpowet needs in the

_future, and the community coliege representative
had described the many advanced Toursés his
* school offered. All the speakers had held the atten-
tion ot the group. Because they had been carefully

. assigned atopic and atime allocation, the meeting  *
. everything had been well run and that the sym-

was right on schedule.

- AS the last speaker finished, Mr. Knurling got up

to direct the tinal part of the symposium session.

First, he gave a brief summary of each speaker's
main points; then, he decided to add a few remarks
of his own. Because he thought some aspects of
the subject hadn't been emphasized enough, he
repeated them. He also brought in a few last min-
ute thoughts. This took almost ten minutes, so Mr...
Knurlifg told the group there wouldn't be time for
questions from the floor Hewas sorry that the time
had run out because he could see that a few stu-
dents were sitting on the edges of their chairs
waiting for a chance to speak. The executive, top,
obviously didn't agree with something the gov-
ernment woman had said, but-Mr. Knurling didn't

- want to let that get started.

With that, Mr. Knurling thanked the speakers,
and as the three people left the room, he turned the
meeting over to the student president for the regu-
lar business$ session. Mr. Knurling felt good, that

posium had come off smoothly fwith no hitches, no
arguments, and no students asking embarrassing
or foelish questions.



Feedback

Compare yourcompleted writtén critique of the Case Study with the Model
Critique given below Your response need no{
response>powever, you should have 00vered

ctly duplicate the model
he.same major pomts

MODEL CRJTIQUE

Mr. Knurling, in his desire to have everything run
smoothly, forgot-one of the basic values of the
. symposium That is, the symposium ts a forum In
which controversial issues can be atred, diffefent
viewpoints explored, and free expression per-
mitted. The ciub advisor helped choose a rather
bland topic, and even then did not give the speak-
ers a chance to question each other or allow the
students an opportunity to question the speakers

Mr Knurling couldn’t resist making a little 1m-
promptu speech of hisown, even though this is not
tpe function of.the symposium moderator, and it
“probably made only a small contribution to the
discussion This took time that could better have:

been spent on a question-and-answer period Stu-
dents will never learn to formuiate thoughtful and
penetrating questions uniess they have a chance
to try it

The choice of speakers appeared to be good, and
providing them with a definite topic and a time
frame in which to speak helped keep the whole *
symposium on track We can only hope that these
people who contributed some of‘their. valuable
time to prepare and present their remarks were
satispe® with the reception they got in the sym-
posium We hope that Mr Knuriing made sure they -
were sent a formal letter of thanks afterwards

-

LEVEL OF PERFORMANCE: Your completed critique should have covered the samemajor pointsas the
model response If you missed some points or have'questions about any additional points you made,
review the material in the informafion sheet, Group Discussions, Panel Discussions, and Symposuums
pp. 6-14, or check with your resou&person |f necessary

-
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Your institution may have available videotapes showing examples of

teachers conducting symposiums. If so, you may wish to view one or more
of these videotapgs. You might also choose to critique the pertormance of
each teacher in conducting a symposium, using the criteria provided in
this module, or critiqug forms or checklists provid by your resource

person.
_ -

<
For a practice exparience in the ifstructional techmq ue of the symposium, |
yeu may wish to be a participant 1n a symposim discussion. You may

" assume the role of the chairman (leader), or you may be a symposium

speaker, Either.of these roles will be an effective learning experience for
you. Ong of the following groups may be used for this acfivity:

» a group of your peers who may also be working on this module

e a college class of which you are a member

e aclub or organ|zat|on n Wthh you are active

-

You may msh to have the symposium recorded on wdeotape for later
review.

i you pamcnpated In'a symposium. you may wish to use the %’nposmm

Checklist, p. 37, to evaluate the leader’s perform’&nce
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SYMPOSIUM CHECKLIST . = o

Directions: Place an X in the NO, PARTIAL, or FULL box to indicate that "™
each of the following performance components was not accomplished,
‘partially accomplished, or fully accomplished. If, because of special cir- Dste
cumstances, a performance component was not applicable, of impossible

to execute, place an X in the N/A box. s oource Penen
N \ - -
LEVEL OF PERFORMANCE
2 - 4
. -
- ) QP’ “
q

in planning the symposium, the leader:
1, assisted the group in determmlng an issue or.problem for discus-
sion ....... e e e C e

4

'2. determined various aspects of the problem

3. encouraged t gm,up todo lndependent study on the topac before
the symposiuth ... ... ...

¥

. g

‘.

4. helped select the;speakers for the symposium ... e

5. asked each speaker to prepfare abrief speech on the aspect of the
issue assugned to him/her .... e

6. met with symposium speakers to discuss the procedure to be fol-
lowed ... ...... Cie SEEEEIEIRRES

7. prepared the physicahl setting for the symposium so that the audi-
ence could comfortably see and hear the speakers ..

~

0.0 0,080 00,

During the symposium, the leader:
8. introduced the symposium topic .. .. e

, 4
.9. introduced each aspect of the symposiém topic inturn ........

10. introduced each speaker inturn .... .. ... .... R

DDDD 00O DD 00 »,
1 O e o o o

D
oo ooy g oda.g

11. surimarized the main points of the speeches . .... . .....

At the close of the symposium, the leader:
12. suggested ways of using the mfocmatuon and |nsaghts gained inthe I:I
SYMPOSIUM  .........ot oo v e T

O Ooo

1
s

13. evaluated, as approprlate the symposuum experience and the pe.t I:I

formance of the group 4

. .
LEVELOF PERFORMANCE Allitems should receive FULL, or N/ A responses. if any item recewes a?‘l&)
or PARTIAL requnae you may wish to discuss this wnth the group, or check with your resource person if

f . ’ 4 N [ W)
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Learning Experience V

" FINAL EXPERIENCE
—y

v
~

L =
Terminal In ah actual schaol situation,’ conduct agroup discusslon panel discus-
Objective sion, and sympesium. " P e

]

hd - v —

s

As you pian your, lessons decide when a groqp discussion, panel discus- .
sion, and symposium could be used effectively to aid in meeting the lesson
objectives. Based on those decisions, conduct a group discussion, panel
discussion, and symposium. This will include—

o selecting, modifying, or developlng lesson plans whioh include each
of these techniques . .

e eelectmg appropriate discussioa topics-

" o ‘preparing questions in advance

° selecting panel members or speakers whsre appropnate

-

T Activity

' . re-arranging the setting
. e guiding each discusgion as needéd
: e Summarizing and evaluating the activity.

NOTE: Duae to the-nature of this ekperience, you will need to have access to -

~ an actual schaol situation over an'extended period of time (e.g., four tgsix ¢
weeks). You will probably not want to attemEt all three discusslolp h-s o
niques in.the same lesson. c, . T

" As you plarl for each of the above actwitles, dogument your actions (in ~

wrmng. on tape, through a log) Yor assessment purposes.

\- - .
Your resource person may wantyou to submit your writt Ieseon plansto # ‘ =
him/her for evaluation before you present youl lessons. ‘be helpful
for your resource person to use the TPAF from Module 4, Develop a
Lesson Plan, to guide his/her evaluation.

. !.:
Arrange in advance to have ;r resqp;éeaperson revnéw your do nta-
tion and observe your performance in conducting a group di ion,

panel discussion, and symposium. . PR

- Yourtotal competency will be assessed by your resource persc’u uqnng the
Teacher Pedomanchsuument Form Pp. 41-43. ,

Based Upon the critaria specified in this asaessment instrument, your .

resource person will determine whether you are competent irfconducting

a group discussion, a panel discussion, and a symposium. :

T L

» , §

*For s definition of "actual schopi situstion,” see the inside back cover
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TEACHER PERFORMANCE ASSESSMENT, FORM
: Conduct Group Discussions, Panel Discussions, and Symposium$§fC-2) ) ~ ,
o s - ‘ ) N - ’
’ I "o ""'; ) .
Directions: Indicate the level of the teacher's accompushment by placing .
an X inthe appropriate box under the LEVELO RFORMANCE heading. De» ‘ - ) .
kbecause of special circumstances, a o mance component was.not _* - B
splicableor impossible to execute X in the N/A box. Aesource Person

LEVEL OF PERFORMANCE

- mmm ¢ e,
in planning l‘or the group discussion, the teacher:
<1

.o N -
ik \“‘é’» ff

assisted the group in determining a topic ofconcern and
interest to thegroup .......coviiiiiiiii i D D D D D D
. A/ *
:f 2. guided the grouﬁm choodhg atopic related to specmed
instructional obj chves ........................... D D D D m D
» 3 ent;ouraged the group to do mde'pendent study on the ’ \
}" tapic befpre the discussion ..... jre et - D . E] D D D o

eevitien st Rulafo= )= B
A ik i hf.‘.".s.c.‘fssw"s“hat u .0 D D"D*’
R s .V.’.a.s.?.'?' 000000
LA g ;
the di h
. D;ﬂmroduc:f ?;e.ml?"“t oteacher .............. D -E] D D D D !
.\‘explamedthe purpo‘u@eqlscus?on e D D D D D D
o8 kept the discussion on the topic R EECTIITRR RS D‘DD D D D

: o - . EPURE
€ -~ a ®
9. attempted to malntam : balanced pamcnpatson among e 2
the group members ...:....... 0 T D D D -D'EL ‘
- 10. refrained from taking posmon or monopollztng the .
'-dlscussmn ..... . 2 ............................ [:]*D D [:' E] E .
1. summarlzed the dlscussmn penodlqally when n D q] D D ﬂ D ( -

A 44 .
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At the close of the discussion, the teacher: : '
12. brought the discussion to a gonclusion ........ R D I:I D D D D
R Y . /'
e 13. suggested curses of actioh or ways of using the insights
" gained from {he discussion ............. s D ; D D D D D
_ » 14, evaluate& the discussion with the group in terms of the
" group’s performanca during the learning expeuence , D D D D D
. _The Panel Dlscqulop S v ‘
In plannlng the panel discussion, the teacher: -

v ¢ 15, assnstndthegroupmdetermumngatopucofconcern and .
b , Jnterestto thegroup ...... .... ... . ... D D D D D D
16. guided the group in choosing a topi Iatedto specified e
-~ instructional objectlve's .......... Q ................ D D D D D D
g . .
17. prepared a list of questaons for panel members to
consider ... ‘e D D D D D ET

Oo0o0Ood
49. met with the panel member§ Before the presen;ation D D D ﬁ D

. 20: encouraged the group to do independent study on the
- topic before the presentation .................... ... D D D D D D

- v

-

18. helped select three or four group members to serve on
the panel ... ...... e e PO

-In -preparlng the physicai sélting for the panel discussion,
o~ the teacher:

21. provided a comfortable setting for the panel in which
they could edsily see and hear each other ...... .... D D D D ) D D

22. a)rrangedfortheaudlencetobe\abgrtoseeand hear the D E D D D D

panel ....... Clageiiae e et N
[ 4
25".’:.%2’313:5‘?&32?;:‘.:??!‘&.'&’&.’5?/‘". e O 000 Oon.
24. introduced the panel members  ....... ... e D D D D D [:l
‘ ‘ '.ﬁ. asked questions o;/the panel members .............. D D D D ‘Da D
- . .
e the panel members - - oo "a:f‘.’f‘??‘.'.".“ ™0 oo0Ooog
I . 27. claritied the issues when necessary ......... . PR D D D ‘D D D .
o g et athesssoe [ [ 00 00
. < -
11 ' 4 . 0y ]
’ . . 4 4 .




At the close of the panel, the teacher: . " oy
29. suggested ways of using-the conclusions and informa- - - P
tion from the discussion ........................... [:] D [:] [:] . D D -7

30. evaluated the discussion with the group in terms of the -
. group’s performance in the learning experience ... ... D D D [:] l___l D
; .

The Symposium . g
in planning the symposlum, the teacher: '

31. assisted the group in determining an issue or problern'for
‘dtscussmn e e e e r__l

32. determined various aspects of the probtem ..~ _ ..

- —

33. encouraged the group to do mdependent study on the -

[
’ topic before the symposnum e E]
[

34. helped select the speakers for the symposium .. ...

35. asked each speaker tor prepare a brief speech on the " -
aspect of the issue assigned to him/her o D DD {] D D -
36. met with symposium speakers to dlscuss the procedure . -
to be followed ..... S T D DBD D D
37. prepared the physical setting for the symposium so that " ’

- the audience could comfortably see =nd hear the speak- - )
ors . D'D 48 00
- Quring t‘le symposium, the teacher: ) m m
%. introduced the symposium topic R S D D D D .
39. introduced each aspectff the symposium topnc in tLtrn D D % '

40. introduced each speaker in turn . . .7,"
.41. summarized the mai’points of the speecries’

At the close of the symposlum the toachet .
42. suggested ways of using the information and msngh;s
gained in the symposwum ... ......

L1
/.' "

43. evaluated, as app

Dovie
anq the performanceﬂateetg?o%m o m expenOnce D D I:rl D D '.

LEVEL OF PERFORMANCE; s must recei , GOOD, or EXCELL T responses If any |te
receives a NONE, POOR, or FAIR response, the cher and the resourc@ persoff should meet t
determine what additional ggivities the teacher ne§jds to aomplete in order to reach cdmpotancx in the
weak area(s). “ .

- v 4 . R & ‘)
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ABOUT USING THE CENTER’S PBTE

~MODULES

e ]

A

Organlzatlon

- Each module is designed to heip you gain competency
in a particular skill area considered important to teach-
ing success. A module is made up of a series of learning
expenences some providing background information,
some providing practice experiences, and others com-
bining these two functions. Completing these experi-
ences should enable you to achieve the terminal objec-
tive inthe final learning experience The final experience

" in each module always requires you to demonstrate the

skillin an actual schoo! situation when you are an intern,
-a student teacher, or an inservice teacher

Procedures
Modules are designed to allow you to individualize your

_.teacher education program You need to take only those

modules\c0ver|ng skills which you do not already-pos-
sess S|m|larly you need not complete any Jearning ex-
perlence within a module if you already have the skl
needed to complete it Therefore, before taking any
module, you'should carefully review (1) the Introduction,
(2) the Objectves lidked on p 4, (3) the Overviews pre-
cedihg each learning experience, and (4) the Final Ex-
perience. After comparing your present needs and com-
petencigs with the informatisn you have read 'n these
sections, you should be ready to make oné of the follow-
ing decisions
e that you do not have the competéncies indicated,
and should complete the entire module
e that you are competent in one or more of the en-
abhng objectives lgading to the final learning ex-
perience, and thus can ormt that (those) learning
experience(s) f
.o that you are aiready competent in this area, and
ready to comp!ete the final learnimg experience |n
order to “test out”
e that the module 1s mappropnate to your needs at
this time
When you are ready to take the final learning experience
and have access to an actual school situation, make the
necessa angements with your resource person If
you do ndt complete the finat nce successfully,
meet with yourréseurce personiand arrange (1] 16 re-
peat the experignce, ¢~ {2) complete (or review) previous
sections of the mo or other related activities
suggested by your resource person before attemptmg to

- repeat the final experience

ptions for recycling are also available in each of the
learning experiences preceding the final experience
Any time you do not meet the minimum level of perfor-

mance required to meet an objeslve, you and your re-

source person may meet to select activities.to help you
reach competency This coulg involve (1) completing
parts of the module prevnm:i‘sknpped, (2) repeating
activities, (3) reading supple tary resourges or com-
pleting additional activities suggested by the resource
person, (M. designing your own learning experience, or
‘(5) completing some other actavaty suggested by you or
your resoyrce person v.

. o L
- |

v ®
.

» a real school! An inte

\

\
\

Terminology’ ¢

Actual School Situation . refers to a situation in
which you are actuatly workmg with, and responsible
for, secondary or post-secondary vocational students in
, a student teacher, or an In-
service teacherwou functioning in an actual schoot
situation’ If you do not have access o an actual school
situation when you are taking the module. you can oom-
plete the module up to the final learning experience Yoy
would then do the final learning experience later, 1 e,
when you have access to an actual school situation

Alternate Activity or Feedback refers to an item or
feedback device which may substitute for required
items which, due to special circumstances, you are un-
able to complete

Occupational Specialty refers to a specific area of
preparation within a vocational sérvice area (e g . the
service area Trade and Industrral Education includes
occupational specialties such as automobile me-

- chanics, welding, and electricity)

Optional Activity or Feedback  refers to.an item
which1s not required, but which is designed to supple-
ment and enrich the required items in a learning.experi-
ence
Resource Person refers to the person in charge of
your educational-program, the professor, instructor,
admirustrator, supervisor. or cooperating/ supervising;
_-tlassroom teacher who i1s guiding you in taking this
module
Student refers to the person who 1s enrolled and
recewving Instruction in a secoadary or post- secondary
educational institution
Vocational Service Area refers to a major vocational
field agricultural education, business and office educa-
tion, distributive education, health occupations educa-
tion, home etonomics education, industral arts edu-
cation. technical education, or trade and industrial edu-.
cation
You or the Teacher
+ing the module

\
PO -

refers to the person who s tak-

Levels cf Performance for Final Assessment

N/A The criterion was not met because 1t was not
applicable to the situation

None No attempt was made to maet the cntenon

aithough it was relevent ’ :

Poor The teacher i1s unable to pertorm this skill or
has only very limited ability toc perform it

Fair The teacher is unable to perform this skill in an

acceptable manner, but has some abillty to perform it -

Good  The teacher is able to perform this skiil in an
effective mannkr

Excellent The'teacher 1s able to perform this skill in a
very effective manner




Titles of The Center's

-

A-1

A-3
~ A4
C A5

A8

A-7

A8

A-9

A-10

A-11

B-2
B-3
8-4
B-5
B-6

Category C:

c-1
c-2

A27

‘ émkhwmwmem

Prepare for a Community Survey,
Conduct a Community Survey * -,
Report the Findinge*o! a Community Survey
Orgenize an Occupationat Advisory Committee
Maintain an Occupations! Advisory Committee
Deveiop Goals and Objectives —
Conduct an Occupational Analysis

Develop a Course of Study

Develop Program Pians

Conduct a Student -Up Study

Evaluate Your Vocationa/ Prograrr

Category B: instructional Planning

Deternyne s and Interests of Students
Develop Student Performance Obtectives’
Deveiop a Untt of inglruction -
Deveiop a Lesson Plan

Select Student instructional Materals
Prepare Teacher-Made Instructional Matenals

Exscution
Direct Fi
Cond roup Discussions, Panel Discussions, and
Symposiums

Empiloy Brainstorming. Buzz Group. #)d Question Box
Techniques

Direct Students in Instructing Other Students

Empioy Simulation Tectniques

Guide Student Study

Direct Student Laboratory Expenewce

Direct Students in Applying Problem-Solving Techniques

Empioy the Project Method

introduce a' Lesson

Summarze a Lesson

Empiov Qgpl Questioning Téchniques

Employ Reinforcement Techniques

Provide instruction for Slower and More Capable Learoers

Present an lilustrated Talk

Demonstrate a Manipulative Skill

Demonstrate a Concept or Principle

individualize instruction

Empioy the Team Teaching Approach

Use Subyect Matter Experts to Present Information

Propase-Bulletin Boards and Exhibrts

Prasent Information with Modeis. Reat Objects, and Fiannel
Boards .. .

Present Information with Overhead and' Opaque Matenais

Present information with Filmstrips and Stides

Present Information with krims

Present information with Audio Recordings ~

Present information with Televised and Videotaped Materials

Employ Programmed Instruction

Prasent information with the Chalkboard and Fiip Chant

nps

.,cmo:mzmm

D-1
D-2
D-3
D4
D-5
. D-8

Estabiish Student Performance Criteria

Aseess Student Performance Knowledge
Student Performance ‘Attitudes
Student Performance Skilis

Determine Student Grades

Evalusts Your instructional Effectivenass

[}

Category E: instructional Mansgement .

E-1
E-2
E-3
E-4

Project instructignal Resource Needs :
Manage Your Budgeting and Reporting Responeibiiities
Arrange for improvement of Your Vocational Faciiities

Meintain a Filing System ¢ s

E-§
E-8
E-7
E-8
E-8

Category F: Guidance

Performance-Based Teacher Education Modules

Provide for Student Safety .
Providg for the First Aid Needs of Students
Assist Students in ping Setf-Discipline
Organize the i Laboratory

Manage the Vocational Laboratory

Gather Student Data Using Formal Data-Collection Techniques
Gather Student,Data Through Pessonal Contacts

Use Conferences to Help Meet Student Needs

Provide Information on Educational and Career Opportuniies
Assist Students iIn Applying for Employment or Further Education

Category G: School-Community Reiations

G-1

G-8
G-8
G-10

Deveiop a Schoo-Community Relations Pian for Your Vocational
Program

Give Presentstions to Promote Your Vocational Program .

Develop Brochures to Promote Your Vocational Progrém .

Prepare Displays to Promote Your Vocational Program

Prepare News Releades and ArtiCles Concerning Your Vocational

Program
Arrange for Television and Rad»o'Presontauons Conceming Your
Vocational Program
Conduct an Open House -
Work with Members of the Community
Work with State and Locs! Educators
Obtain Feedback about Your Vocational Brpgram

Category H: Student Yocational Organization

H-1

H-2
H-3

+H-4

H-§
H-6

Develop a Personat Philosophy Concerning Student Vocational
» Organazations
Establish a Student Vocational Organzation

n
. Prepare Student Vocational Organization Members for

Leadership. Roles
Assist Student Vocational Organization Members in Developing
and Financing a Yearly Program of Activities

“Superwise Actrvities of the Student Vocational Organization

Guide Participation in Student Vocational Organization Contasts

Category |- Professionsi Role and Deveiopment «

-1
-2
-3
-4
-5
[
7
-8

Category J: Coordinath

J-1
J-2

©J-3

4
J-5
J-8
J-7
J-8
J-9
J-10

Keep Up-to-Date Professionally N

Serve Your Teaching Profession

Develop an Actve Personal Philosophy of Education

Serye the School and Community .

Obtain a Suitable Teaching Position ?

Provide Laboratory Experiences for Prospective Teachers

Pian the Student Teaching Experience

Supervise Student Teachers -

of Cooperative Educath

Estabhish Guidelines for Yoyr Cooperative Vocational Program

Manage the Attendance. Transters. and Terminstions of Co-Op
Students *

Enroil Students in Your Co-Op Program

Secura Training Stations for Your Co-Op Program

Piace Co-Op Students on the Job

Develop the Training Abskity of On-the-Job instructors

Coordinate On-the~job Instruction .

Evaluate Co-Op Students On-the~Job Pertormance

Prepare for Students’ Reisted instruction

Supervise an Empioyer-Employee Appreciation Event

RELATED PUBLICATIONS

Student Guide to Using Performance-Based Teacher Educstion
Matenals

Resource Person Guide to Using Performance-Based Teacher
Education Matenals .

Guide 10 the impiémentation of Pertormance-Based Teacher Education

A Y

»

Q
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For information regarding avallabiiity and prices of these materials contact—

. .

’ AAVIM

American Association for Vocational Instructional Materialg
120 Engineering Genter e University of Georgia e Athens, Georgia 30602 ¢ (404) 542-2586




