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FOREWORD
This module is one of a series of 100 performance-based
teacher education (PBTE) learning packages focusing upon
specific professional competencies of vocational teachers The
comPetencies upon which these modules are based were iden-
Utica:I-and verified through research as being important to suc-

1 vocational teaching at both the secondary and post-
aecoklaryIevels of instruction. The modules are suitable for
the preparation of teachers in all occupational areas
Each module provides learning experiences that integrate
theory and application, each culminates with criterion refer-
'enced assessment of the teacher's performance of the spec-
ified competency The materials are designed for. use by indi-
vidual or groups of teachers in training working under thethe
direction aryl with the assistance of teacher educatorsactihg as
rezki,r3ce personi Resource persons should be skilled in the

r competency being. developed and should be thor-
oughly oriented to PBTE concepts and procedures in using
these materials.

The design of/he materials provides considerable flexibility for
planning and conducting performance-based preservice and
inservica teacher preparation programs to meet a wide variety
of individual needsand interests The materials are intended for
use,by universities and colleges, state departments of educa-
tion, poet-secondary institutions, local education agencies, and
others responsible for the professionardevelopment of voca-
tional teachers Further information about the use of the mod-
ules in teacher education programs is contained in three re-
lated documents Student Guide toUsing Performance-Based

-Teacher Education Materials, Resource Person -Guide to
Using Performance-Based Teacher Education Materials and
Guide to Implementation of Performance-Based Teacher
Education.

The PBTE curriculum packages are products of a sustained
research and development effort* by The Center's Program for
Professional Development for Vocational Education Many in-
dividuals, institutions, and agencies participated with The Cen-
ter and have Made contributions to the systematic develop-
ment, testing, revision, and refinement of these very significant
training materials Over 40 teacher educators provided input in
development of initial versions of the modules, over 2,000
teachers and 300 resource persons in 20 universities, colleges,
and post-secondary institotions used the materials and ,pro-
vided feedback to The Center for revision and refinement

Special recognition for major individual roles in the direction,
development, coordination of testing, revision, and refinement
of these materials is extended to the following prograrrrstaff
James B. Hamilton, Program Director, Robert E Norton,-As-

sociate Program Director; Glen E Fardig, Specialist, Lois Har-
rington, Program Assistant, and Karen Quinn, Program Assis-
tant. Recognition is also extended to Kristy Ross, Technical
Assistant; Joan Jones, Technical Assistant; and Jean Wisen-
baugh, Artist for their contributions to the final refinement of
the materials Contributions made afy former program staff to-
ward developmental versions of these materials are also ac-
knowledged Calvin J. Cdtrell directed the vocational teacher
competency research studies upon which these modules are
based and also directed the curriculum development effort
from 1971-1972. Curtis R Finch provided leadership for the
program from 1972 -1974.

Appreciation is also extended to all those outside The Center
(consultants, field site coordinators, teacher educators,
teachers, and others) who contributed so generously in various
phases of the total efforf Early versions of the materials were
developed by The Center in cooperation with the vocational
teacher education faculties at Oregop State University and at
the University of Missouri- Columbia. Preliminary testing of the
materials was conducted at Oregam State University, Temple
University, and University of Missodn-Columbia.

Following preliminary testing, major revision of all materials
was performed by Center Staff with the assistance of numerous
consultants and visiting scholars from throughout the country

Advanced testing of the materials wasicamed out with assis-
tance of the vocational teacher educatolv and students of Cen-
tral Washington State College, Colorado State University, Ferris
State College, Michigan, Florida State University, Holland Col-
lege, PE I , Canada, Oklahoma State University, Rutgers Uni-
versity, State University College at Buffalo, Temple University;
University of Arizona, University of Michigan-Flint, University of
Minnesota-Twin Cities, University of NebrdiskaiLincoln, Univer-
sity of Northern Colorado, University of Pittsburgh, University
of Tennessee, University of Vermont; and Utah-State University

The Center is grateful to the National Institute of Education for
sponsorship of this PBTE curriculum development effort from
1972 through its completion Appreciation is extended to the
Bureau of Occupational and Adult Education of the U.S. Office
of Education for their sponsorship of training and advanced
testing of the materials at 10 sites under provisions of EPDA
Part F, Section 553 Recognition of funding support of the
advanced testing effort is also extended to Ferris State
Holland College, Temple Universitt, and the Universi of
Michigan-Flint

Robert E Taylor
Director
The Center*, Vocational Education

t

THE CENTER FOR VOCATIONAL EDUCATION
O.. Pea lAwlivry IMO C.., .0.1,0

. The Center for Vocational Ed/uCationS missin is to
increase the ability of diverse agencies, institutioni, and
orgatniations to solve educational problems relating to
individual career planning and preparation The Center
fulfills Its mission by

Generating knowledge through research
beveloping educational programs and products
Evaluating individual program needs and outcomes
Installing educational programs and products
Operating information systems and services
Conducting leadership development and training,
programs
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INSTRUCTIONAL MATERIALS

Engineering Center
University of Georgia

Athens, Georgia 30602

The American Association for Vocational Instructional.
Materials (AAVIM) is an interstate organization of univer-
sities, colleges and divisions of vocational education de-
voted to the improvement of teaching through better in-
formation and teaching aids
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biscussion techniques permit the versatile
teacher to introduce issues, problems, and ideas
into the vocational program that would be difficult
to incligle in any other way. The interchange of
ideas that forms the basis for discussion is useful.

.4n helping the teacher to achieve course objectives
in t affecVve domain (the development of stu-
dent wareness, interests, attitudes, and values).

discussion topics should grow out of class
study and, activity, new relationships between vo-
cational practice and social needs can be formed-
and explored. Though group discussion is admit-
tedly not an efficient method for teaching a ma-
nipulatWe skill, it is indeed useful for achieving stu-
dent skills in problem-solving, independent study,
and preparation for leadership roles in the voca-
tion:Some discussions are specifically intended to
leaddicectlylo definite groupdecisions arrd goals.

This module is designed to give you skill iaplan-
ning for, and conducting effectively in your class-
room, the three techniques of group discussion,
panel discussion, and symposium.

INTRODUCTION, ..

i

,.

,



-ABOUT THIS MODULE

Objectives
Teimbial °bloody*: In an actual school situation, con-

'duct' a group discussion; panel discussion, and ,sym-

posium. Your perfonhancorwill be assessed by-your re-

IIDUrCe person, using the Teacher Performance Assess-

ment Form, pp. 41-43 (Learning Experience V),

Enabling. Oldectivei:

1. After completing the required reading, demonstrate
knowledge of the techniques and procedures for
conducting a group discussion, Ranel discussion,
and symposium (Learning Experience I) .

2 Given a case study describing how a hypothetical
teacher conducted a group-discussion, critique the
performancpp of that teacher (Learning Experience

-II)Z.»l 3 Given a case study describing how a hypbthetical
'teacher planned a panel discussion, critique the per-
formance of that teacher (Learning Experience III)

4. Given a case study describing how a hypothetical
teacher conducted a symposium, critique the per-

. formance of that teacher (Learning Experience IV)

Prerequisites
To complete this module. you must have competency in
developing a lesson plan If you do not already have this
competeritcy, meet with your resource person to deter-
mine what method you will use to gain this skill One
option is to complete the information and practice ac-
tivities in the following module

Develop a Lesson Plan, Module B-4

Resources
A list of the outside resources which supplement those
contained within the module follows Check with your
resource person (1) to determine the availability and the
location of these resources, (2) to locate additional ref-
erences in your occupational specialty, and (3) to get
assistance in setting up activities with peers or observa-
tions of skilled teachers, if necessary Your resource
person may also be contacted if you have any difficulty
with directions, or. in assessing your progress at any
time

Learning Experience I.
Na outside resources

Learning Experience II
Optional

A locally-produced videotape of a teacher con-
ducting a groupdiscussion which you can view
for the purpose of critiquing that teacher's per-
formance,
Videotope equipment for viewing a videotaped
group discussion
A group of perion (peers, members of a college
class, a club, or an organization) with whom you
can participate in or lead group discussion.

4

Videotape equipment for taping, viewing, and,
evaluating or self-evaluating the performance of
the leader of the group discussion

Learning Experience III
Optional

./3 locally-produced videotape of a teacher con-.
ducting a panel discussion which you can view
for the purpose of critiquing that teacher's per-
formance
Videotape equipment for viewing .a videotaped
panel discussion
A group of persons (peers; members of a college
class, a club, or an organization) with whom you
an participate in or lead a panel discussion.

-4.
Videotape equipment for taping, viewing, and
evaluating or self-evaluating the perlormange of
the leader of the panel discussion

Learning Experience IV
Optional'

A locally-produced videotape of a teacher con-
ducting a symposium which you can view for the
purpose of critiquing that teacher's performance
Videotape 'equipment for viewing a videotaPacl
symposium
A group of persons (peers; meimbers of a college
class, a club, or an organization) with,whom you
can participate An or lead a panel discussion.
Videotape equipment for taping, viewing, and
evaluating or self-evaluating the performance of
the leader of the symposium

Learning Experience V
Required

An actual school situation in which you can con-
duct a group discussion, panel discussion, and
symposium
A resource person to assess your competency in
conducting a group discussion, panel discus-
sion, and symposium.

This module covers perfornance (dement numbWrs 81,95, 98 from Calvin
J Cotrell eta! , Model Curricula for Vocational and Technical Education
&port No V (Columbus, OH The Center for Vocational Education, The
Ohio State University, 1972) The 384 elements in this document form the
ntsearch base for all The Center's PBTE module development

For information about the general organizationot each module, general
procedures for their use, end terminology which is common to all 100
modules, see About Using The Center's PBTF Modules on the inside
back cover

1'1"
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Learning Experience
OVERVIEW

Activity

"\4440;j

.

After completing the required reading, datnonstrate,knowledge of 'the
techniques and 'procedures for conducting a group discussion, panel
discussion, and ,symposium.

S

You will be reading the information sheet,.roup Discussions, Panel Dis-
cussions, and SyMposiums, pp. 6-14.

jr-
ti

knowledgeYou will be demonstrating knoWledge of the techniques and proceddres
for conducting a group discussion, panel discussion, and symposium by
completing the Self-Check, pp.. 15-18.

"

1

you will be evaluating your competency by comparing yotir com)Ileted
. Self-Check with the Model Answers, pp. 19-20.

40
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4 Good class discussions, though they may appear informal and spontane-
ous, are really the result of careful thought and preparation. For a descrip-
tion of the unique values and characteristics of each of the three discus-
sion tiochniques, and the teacher's responsibilities in planning and con-
ducting each, read the folloWing information sheet:

GROUP DISCUSSIONS, PANELDISCUSSIONS, AND
SYMPOSIUMS

Whenever two or three people are gathered to-.
gether, a dtacussion usually takes place. The
people may discuss the prospects of the local pro
football team in the upcoming season, the merits
of various measures used to control inflation, the
trends in behavior among young people, or any of
,a thousand other topics. The discussion may be
based on ac-
curate in-
formation
and facts, or
it may be
based
merely on
personal
opinion and
emotion
People enjoy
the stimula-
tion of dis-
cussion and
frequently
find that dis-
oussion with friends changes their own attitudes,
or helps them solve 'a peal problem. Discus-
sion is brie method by w ich new ideas may be
tested, and it is not too much to say that this pro-
cess of interchange of ideas is basic the demo-
cratic process.

Discussion is also used in the classroord. How-
ever, in the classrOom, it needs to have much more
'definite aims and structure-than does the discus-
sion that takes place on the street corner or
around the 'restaurant table. The guided class-
room discussion. is designed by the teacher to
develop 'group understanding and agreement
through talk and reflective thinking. Its aims are to

6

stimulate
thought and
analysis, en-
courage in-
terpretations
of the fact's,
and develop
new at-
Males or
change old
ones. With
good leader-
ship, evi-
dence on
crucial issue
or problem is
brought out, the evidence is
group, and some general
reached.

Lectures are not discussions. 011iscussions
also are not demonstrations, revievT sessions,
question-and-answer periods, recitations, or the
Wandering conversations known as,' "bull ses-
sions." While some of these methods are ex-
tremely valuable in teaching vocational subjects,
they are most suitable for the presentation of in-
formation. Group discussion methods, however,
involve the interchange of questions and ideas
among the participants. While lecture and discus-
sion. both involve much talking, 'students partici-
pate much more extensively in the discussion. A
lecture may be an efficient method of giving a
cabinetmaking class information about American
hardwood furniture lumbers. However, if the point
of the leGlure is for the class to develop ideas about
how our dwindling lumber supplies may be con-
served by indUstrial and governmental policies, a
group discussion may be more appropriate.

evaluated by
conclusions

the
are

- An ihiportant value of class discussion is its po-
tential for problen-solving. It is usually more yak),
able for students to work out problems and mis-
understandings by themselves through _discus-
sion than it is for them to listen to a teacher present
ablutions through an illustrated talk. When the
students do the talking and thinking, they are more



intellectually involved, and they feel that the mate-
rial is more relevant to them.

A well-conducted discussion reveals a variety of
viewpoints that students may not NeYft realized
existed. If the right environment is maintained,
they ma9 begin to gain a healthy respect for the
positions of others. They may also begin to under-
stand the weakness of an opinion that is not based
on facts of accurate information. For example, an
auto mechanics teacher may be conducting a
classdiscussion on automotive safety The student
who is not prepared and speaks out loudly against
the use of seat belts will probably find out how
difficult that position is to sustain 'This will. be
especially true if that student is confronted by
othe students who are prepared with data about
the value of seat belts in reducing injury rates

There are several important limitations to the
discussion method that must be recognized by the
vocational teacner if the method is to be used
effectively As mentioned' previously, discussion' is
generally not the best technique for presenting
information and facts It is time consuming and
may give an unbalanced presentation Another
weakness of the discussion method is that, like the
lecture method, it involves more talk than action

Types of Discussion Techniques

I

Finally, a good discussion must be a very carefully
planned learning event, not to be undertaken in an
offhand or impulsive manner. If these liMitations
are understood and accepted, class discussion
methods can lend a new dimension to learning
and can provide variety in the vocational class-

There are three basic kinds of discussion tech-
niques that can be profitably used in the voca-
tional classroom Each has unique characteristics
and potential, yet all share some common values

The group discussion involves the total class, of
students organized for the purpose of (1) sharing
information concerning a specific topic, and (2)
analyzing and evaluating that information in order
to arrive at some general conclusions Ideally, all
class members actively participate in the group
discussion They participate ,either as a unit or

' divided into smaller groups, and usually the
teacher is in charge

A group discussion may
have as its purpose to ar-
rive at a definite decision
or goal (e g , "What kind of
exhibit does our group
want to have at the county
fair?") Howeve'r, the pur-
pose alsb may be simply to
encourage the exchange
of ideas without attempt-
ing to reach a decision
(e.g , a discussion of the
ethics problems of a

nurse's aide)

7

A patilei discussion is, essentially, a small group
discussion overheard by an audience The panel
members (perhaps three or four in number) are
seated before the class in a manner that allows
them to talk with one another easily and, at the
same time, be seen and heard by the class A
chairman presides to direct the discussion and
equalize the participation

A *symposium is more formal and less spon-
taneous than a panel discussion It isa presenta-
tion in which several speakers talk on various as-
pects ofan issue or problem At the conclusion of
the talk, they usually respond to questions from
each other and from the audience An example
might be that of a group composed of a shop
owner, an electronics expert, and a consumer ad-
vocate speaking on the topic of improving service
in the T V repair industry

To a greater or lesser extent, each of these forms
of discussion shares the same characteristics and
values for education, but each has its own special
effectiveness in a vocational classroom The ad-
vantages and disadvantages of each of the three
discussion techniques are given in the statements
that follow



The Droup.Disiusmilon°
Advantages:

It involves the total crass
The process is directed by a subject menet ex-
pertthe teacher.
It gives the entire class an opportunity to check
on the idea presented.
It may stimulate crikcal thinking.
It allows for arriving at group consensus

Disadvantages:
Discussion moves sloWly; class may be side-
tracked.
Discussion may be dome ted by a few talkers

The Panel Discussion M
Advantages'

it provides for spontaneous interaction of par-
Ripants and audience
It allows for bolh questions and answers
Fast moving questions and answers create class
interest.

9 Discussion can cover a great deal of ground
under a skillful leader

Disadvantagd§ - -
It tends topresent the to is in an unsystematic
manner
It may be difficult to control time used by each
panelist
Many questions can be left only pprtially an-
swered
It requires panel members who are articulate and
can think quickly

The Symposium
Advantages

A variety of knowledge and experience can be
Presented
Changing speakers and breaking up the time
helps hold attention of the class
It creates interest> especially if the topic is con-
troversial,
It encourages more class involvement than a lec-
ture

8

Disadvantages:
It may mot provide thorough cov rage of the.
topic. /
It may cO'isiSt only of opinions'if participants are
not wejj prepared
It can Handle only one major issue

Broadly speaking, then, the group discus-
sion is best used when themhole class needs
to be involved and when they have the infor-
mation on which to base their discusdion. The

panel is
very-ef-
fective
when

there is a
group of
students
who can
prepare
well for,
and talk

freely
on, a

topic of
concern

to the
class. The symposium makes good use ()rex-
pens to present varying views of a controver-
sial subject. The wise vocational teacher will
realize that because these techniques involve
more talk than action, they cannot be used too
frequently or they will lose their impact. How-
ever, every vocational education program has
areas within it in which students should be
given an opportunity to think critically and
reach defensible conclusions. In the sections
that follow, the teacher's responsibilities in
planning for, conducting, and following
through on these tfkohniques are given in
more detail.

I
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cThiThe Teacher's Role in the Group Discussion
°In a discussion involving the total group, the

teacher's role is a crucial one. As the one who does -
the major share of the planning and preparation,
and who usualrY leads the discussion, the teacher
is the,dominant and central figure. While students
will contribute their information, the teacher is
also the subject matter expert and the authority
figure in this form of discussion. Thus, while "a
lively Blass discussion might appear open and free,
almost casual, to an outside observer, the effective
teacher has planned carefully for the event and 'is
indirectly guiding th# discusSion. This is true
whether the
discussion
involves the
class as a ,

whole, the
class divided
into smaller
groups, or
one small
group
supervised
by the

'teacher
while other___
students
work inde-
pendently

The first responsibility of theteacher is that of
guiding the group in selecting a topic for the dis-
cussion. The topic usually evolves from the Ongo-
ing yiork of the class For exarhple, when the ag-
riculture class is studying the use of pesticides in
controlling destructive insects, the discussion
topic may emerge as "How should the farmerreact
to the proposed banning of certain pesticides for
environmental and health reasons?" The class
may also be motivated and prepared faf a discus-
sion because of some previous expentnce they
had, such as a field trip in which they observed a
new team-approach to auto assembly, or a film
they viewed on working conditions in the mining

industry'
IL They may

also` be moti-
vated be-

cause of a
lecture they

listened to
on employ-

ment oppor-
tunities in

the field, or a
. provocative
magazine ar-

ticle they

'I
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read on how modular house construction will
change the carpentry trade in the future

The teacher will have to guide topic selection,
but the group should feel that they participated in
the process, and that the topic is relevant to their
needs aed interests. Lack of group involvement

Nexplains why some topics brought up by the
teacher fail to stimulate discussion. Questions that
should be asked of the proposed topic include

. Does the problem or topic affect many in the
group? Mill discussion' of it be,,helpful to the
group? ls'it important? Is the group competent

. enough to deal with it, in terms of their experieQce,
maturity, or the available resources?

In the planning and preparation stage, the
teacher enay need to orient studentsto the discgs-
sion technique in order to prepare them to use
discussion time economically. This is especially
true if the students' previous experience with "dis-
cussion" has been that of an uncontrolled venting.
of opinion They will *d to be encouraged or
directed to do-some reading or other research and
to make note of possible questions prior to The
discussion, The teacher also will need to be pre-
pared with current information! If the class for
bank tellers is going to discuss security problems,
the teacher may find it necessary to learn about the
latest security techniques before leading the class

on the topic
During

prepgration,
* the teacher

can'also
prepare a list

of pertinent
and leading

questions,
designed to

help cover
the neces-

sary ground
and stimu-

late thinking.
Particularly

helpful are questions that will help get the, discus-
sion going during what may otherwise be an awk-
ward -warming-up" period

_

The physical arrangement of the class for a dis-
cussion is far more important than it might at first
appear. Attempting to hold agroup discussion in a
large shop with the students scattered around
their work stations almost guarantees failure
Likewise, a classroom setting where students are
seated in a series of straight rows makes it difficult
for them to see and hear each other and inhibits
communication The teacher should plan the set-

9 1 ;



tingtor a close but informal grouping, withthairs
in a semi-circle, in clusters, or aroupd a large table
or grouping of tables. The teacher-leader should
be located near the apek of the u- shaped group, or
wherever all students can see and hear him/her.

As the discussion begins, the teacher should
lead off by introducing the topic to be discussed,
the general limits of the- topic, and the time
schedule agried on. The teacher should-snake 9%
problem clear to all by stating it in specific and
direct terms. For example, the teacher in the child
care class would not announce the topic simply by
saying "Today we are going to discuss lead
poisoning," but perhaps by saying, "What is the
scope of the problem of lead poisoning in children
today, and what actions can be taken to Control the
problem?"

The teacher may formulate some leading ques-
tions white a student writes them on the

chalkboard.
Such ques-
tions might

be How
serious is the

problem of
lead poison-

ing in chil-
dren? Why

are children
more seri-

ously tf-!
fected thgn

LAI adults? What
can the gov-
ernment do

about the problem? What can the child care
worker do? It will be necessary to allow some
"warming-up" iirrie, but as the group gains more
experience in discussion, less *ache'. prompting
will be needed. The teacher need not be afraid of
some silence as students organize their thoughts,
but dead stops ih the discussion should be
avoided by the use of stimulating questions.

As the discussion progresses, the teacher
should attempt to establish a free and friendly at-
mosphere in which contributions can be made
without fear, and all have an equal opportunity to
participate. The teacher sets the friendly tone,
gives consideration ft° all contributions, and
guides the talk within the outlines of the Problem.
Each member is encouraged to contribute, with
special attention being4given to students who are
tirnjel or who nave difficulty in expressing them-
selves in public. The extent of learning is closely
related to the degree of student interaction and
participation, and an atmosphere of ffiendly coop-
eration helps students learn to give and take and to

10

respect honest differences!' An adversatv ap-
proach or one of aggressive competition is
threatening to mosiostudents, so a discussion that
takes such a turn- loses all but the most self-
confident and gifted studentS.

The skillful discussion leader develops an
awareness of facial expressions and is sensitive to
-enthusiasm and to the attitudes of the group. Such
a leader calls upon anyone who indicates 4nterest
nonverbally, but who does not volunteer, in order
to provide the greatest possible degree of class
involvement. The teacher may have to guide the
remarks back td the problem as students wander
off. If a genuine interest develops in an 'unantici-
pated direction, the teacher must decide whether
to close it off or whether it is worth pursuing.

At this stage of the' discussion, the teacher
should- be unobtrusively clarifying the problem,
defining new terms, correcting any mistakes or
Misinterpretations, and helping students to or-
ganize and expre their ideas. Additionally, the
teacher should be ?timulating students to reason
out the problems, helping them to evaluate what
they hear, and suggesting possible class activities.
as outgrowths of the talk. If several small group
discussfbris are operating, the teacher can cirtis

late quietly

1 4,

among the
groups,

guiding the
discussions

as he/she
would with

the total
group. In ad-

dition, the
teacher can

Make
periodic

summaries
of the dis-

cussion, and
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can formulate generalizations applicable to other
situations. The teacher mayarso keerithe.thinkin
-open by taking the weak side of' a question,
suggesting an opinion to arouse controversy, or, 7
acting as "the devil's advocate In* an ()lice prac

tice class
scussion .

-o *and ).
. working

conditions,
fo'r otstan c ea

--- the teacher
.may take the
position that
loWer pay for

women is
justified be-

cause of
their high

turnover and
the lesser

demands made on them The purpose of this con-
troversial statement would be to force students to
substantiate their contentions to-rattle-contrary

All of this is done from the teacher's background
of knowledge about the subject, but without at-
tempting to force a personal position on the class,
and without imposing Spredeterrnined `solution to
the 'problem This kind of openness requires a
leader who is free from a drive to dominate, wfto is
pers6nally secure and willing to be a follower
sometimes, and who can restrain his/her own de-
sire to talk

Some situations may develop in the course of a
classdiscussion that can be difficult to handle The
following list addresses some potential problems
and suggests some possible solutions to-these
problems

Everyone wants to talk at once, threatening
general chaos.This is usually a sign of high
interest and may be controlled by simply hold-
ing up a restraining hand, pointing to the next
speaker, or aCkno)itledging by a nod Some-.
times the class will need to be reminded of the
rules of common courtesy but scolding will
completely destroy the friendly atmosphere
required for good discussion
No one wants to start talking at all: The
teacher can usually solve this by asking a pro-
vocative question, or calling on a knowledoe-
able and articulate student
One student may want to monopolize
the discussion or shout down opposing,
vdews. A reminder that othersdeserve an
equal opportunity,to speak may be all that is
necessary to control this In a difficult case,
the teacher can quite deliberately fail to rec-
ognize the offender

V

ti
Two students may really become angry with
each other.-.Topics that involve emotional
issues, such as personal freedom vs lOyalty to

., an employe?, liberal vs. conservative farm poll
jicit, may cause stress. In this situation, the
teacher must be very tactfulperhaps diyert-

,
Jihig the topic to a neUtrdl point, "ignoring the

-.-4.1 combatants, or making lighf of the prbblern,
with a it Of deft humor. As a last resort,
the teacher can be arbitrary and quiet the
speakers

. .

As the discup.ion draws to a close, the teacher
will want to help theclgs come to some tonclu-
sions Sometimes, when the problem is solved
discussion may close itself Mien there i npt,Piing
More that can be said, the teacher may close the
discussion When the discussion leads to several
solUtions (as might well happen if the class has
been divided into small groups), the teacher may
need to pull it together and help the class to come
to some consensus or majority opinion As a:

llow-through, the teacher can help students de-
rde further action should be taken on this sub-. ject Does

the class
want to invite

a speaker
from indus-

try to preient
that view-

pointlbo we
need to

change our
plans for the

course?
Should the

group get in-
volved in a
community
project? Fi-

nally, the teacher may present an evaluation of the
performance of, the 'claSs in the discussion and
suggest ways in wriLch the next discussion session
might be fm proved

e
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The Teacher's Role in the Panel Discussion
The panel discussion, like the total group dis-

) cussion, involves people talRing tO each other,
presenting their ideas, testing out these ideas, and
perhaps coming to some general agreements.
However, in a panel discussion, only a small group
of people do the talking, while a larger group lis-
tens to what,they have to say. The teacher-leader
has less direct input and control of this situation,
and more of the responsibility falls on the panel
members.

In a panel discussion, a few students are
selected to discuss specific aspects of the chosen
topic. Each member comes well prepared to the

panel dist
cussion. The

moderator
(usually the
teacher) in-

Irodyces the
subject and

calls bn one
ol the panel

to lead off.
. Other panel

members are
free to react
or ask ques-

tions!. The
..1 moderator

guides the direction of the discussion and Inally
summarizes the principle ideas presented.

Panel discussions allow the presentation of sev-
eral views on a topicind stimulate the" thinking of
the audience. However, they are not good for pre-
senting straight information. Problerng best suited
to the panel fOrmatare somewhat controversial in
nature and are likely to have no single answer.
They also should be definite and timely. A good
panel discuSsion brings the opinions of a group of
well-informed people to an interested audience in
order to advance yariourooints of view for con-
sideration. A panel that jffst presents facts simply
becomes a series of oral reports. ,

The techniques used by the teacher in a gUided
classroom discussion cannot be used in the same
way with a panel .discussion.. In a group discus-
sion, the prepaiatian and direction is largely con-
trolled by the teacher. In a pane iscussiom, a
group of students plan, prepare, an ontrol the
event. The Wader of a group discussion (t cher) is
the dominant, central figure, but a panet,kmod-

i. erator (teacher) may be the quietest member of the
panel anc, does not take the role of the authority or
expert. .

As in other discussion techniques, the-selection
of the topic is very important. Itfrequently grows
out of class activities, and it should be of im-
mediate concern to students. The teacher can plan

for some
likely spots

in his/her
course when.,

use of a
panel,dis-

cussion
ight4be
propriate

he deciding, ,

interest,
however,

should be
expressed by
the students.
The teacher

can 'assist the class in refining the question or
problem and can help "decide where the .issue
should come before the class. The following ques-
tions illustrate /he kinds of topics that are appro.,
priate for panel discussions in Vocational educa-
tion areas,

o are
How.A. the Federal milk pricing Policies af-
fect the dairy industry and theconsumer?

. What should be the goals of the-new con-
- sumer movement in the United States?

Are the new occupational safety and health
codes beneficial to ingustry . ? Indus-
trial. worker . ? the iNneral public?

1n' the final statement of the topic, the teacher
shout be sure that t quegtioR is not loaded.
He/sfre should bd surd/that, indeed, there is room
for real discussion and honest differences and that
the outcome of the discussion is not predeter-
mined.

The panel members can be students who have
been chosen bX the class to represent thivarying
points of view, or they may be chosen by the
teacher for their particular ability to coptilitliute. A
typical panel may be composed of threeor four, or
as many as eight, members. It is most natural, to
choose students who are self-confident and ar-
tic ulathe thoughtful teacher,,however, should
not forget to considet students who, while
perhaps less able, nevertheless Would personally
benefit from the experien'ce of having an equal
voice in a clats .presentation In some cases, the
leader may be chosen by' the group or the Teacher,
and would normal* be the most able and tolerant
person. In other cases, the teacher may well as-

13
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sums the role of panel leader (also referred to as
the moderator, or chairman). In this module, it is
assumed that the teacher does retain that respon-
sibility.

After the panelists have been selected, they can
divide' tile broad topic into subtopics 'and select
therrf according to personal Interest. The broid
topic of "How 1, the changing techniques of steel
production going to affeot the industry?" can be
brokleaflpwn into subttpics such, at are the hew technical piocesses being

installed?
How do these techniques change the outlook

Will foreign trade be influenced by tt
Changes? d
What is' the reaction of the steelwolkers
union?

'Each student panel memlger is expected to 'pre-
pare thoroughly on the subtopic chosen by him/.
her, and ideally, every panel Mem berv);-ill do at least
some preparation in all areasat least enough to
be able to ask questions of each other The panel
wilrprcibably need about a Week's time to prepare,
but thg discussion itself Should never be re-
hearsed

The panel leader,jin this Oase, the teacher) is.the
st important member $f the 'panel He or'she

directs preplanning activifies,.aSsists any member
who is haVing trouble, and takes responsibility for
the overall functioning./ of the group;-4
prepared leader builds a /discussion outlineusu-
ally a series of questions concerning majorissues

.

. of the steel ifKlustry?

The q ues-
tions may
never be
asked in

exactly that
form, but the

leader can
use them to

help keep
the discus-
sion within
the guide-

lines

The
teacher has
the respon-

sibility to oversee the panel members' preparation
and performanc e Each member needs to get an
overview of the whole problem from readings
.then stuck' his/her own particular aspect of the
problem (e g., the present state of affairs, steps
that might be taken, arid the effects olsuch action)
During the discussion, the members are exchang-

ing ideas among themselves, but they are doipg it
for the benefit of the class, so they should partially
face and talk to each other, and partially to the.
audience Prepared speeches are not in order

The effective panel member (aided by the
teacher) wt,11

make short contributions, not over one min-
ute in length -

- ask probing-questions of the other panelists
follow the discussion carefuily, actually listen-
ing to what others have tolsay

° relate remarks totw hat already haS been said
use tact-and a friendly approach, and avoid
disparaging remarks

As the.panel opens, the leader offers introduc-
tory remarks, states the problem, asks a question
of a panel member, or challenges the group. Sur-
prisingly perhaps, the effective leader usually is
the quietest persoi on the panel. He/she gently
steers the discussion, clarifies concepts, and al-
lows the freeflow of ideas As in the group discus-
sion: the leader may need to control the overly-
talkative person, encourage the timid, keep the
diScussiAQ reasonable and cool, and keep the talk
on the topic One of the more exacting respon-
sibilities of the leader is to provide smooth transi-
tions from one !Spect of the problem to another
This can be done by a short summary of the dis-
cussion up to that point, and an equally short in-
troduction to the next phase of the discussion
When the panel comes to a close, the leader makes
a very brief summary of the discussiona re-
minder of what the panel has said, and the points
of agreement reached

After the panel discussion, the leader may invite
questions from the class, with a reminder that they
are to be brief and to the point The panel member
most directly & concerned will make a brief re-
sponse A suggested timing for the whole process
might be as follows

5 minutes for introductions and remarks
25 to 35 minutes for the panel
5 to 10 minutes for student questioMR
5 minutes for the teacher's critique of the
panel process

It is often helpful for the teacher tiAkfollow
through during the next class period with a review
of the principles evolved through the discussion It
is at this time, also, that the teacher can give the
clasS the benefit of his/her own ideas and under-
standings on the topic and can presehtt h)s/tier
general expert conclusion
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The Teacher's Role in.the Symposium
The symposium is far more formal and less

spontaneous than the panel discussion. It consists
of a group of

brief
speeches on

various as-
pects of a

particular is-
sue, prob-

lem, or sub-
ject. Gener-

ally, there are
from three

to six
speeches,

each of five
to twenty

minutes in
length After the prepared speeches have been
presented, the speakers may participate in a panel
distussion, may question one another, or re-
spond to questions from the audience:,

The participants ink symposium are usually
selected for their special expertise %lone or more
phases of the topic. This Would suggest that in a
school setting the most successful symposiums

v are those in which outside speakers from industry,
government, commerce, or professional groups
are invited. Their unusual knowledge of the topic
and, usually, their experience in appearing before
audiences provides the event with special interest.
if is possible, however, that carefully chosen and
prepared students could fulfill the functions of
symposium speakers

The symposium may sometimes hold a good
deal of drama if the experts challenge each other
and engage in fast flowing probing and rebuttal. It
is, of course, the quality of knowledge of the
speakers that determines whether the symposium
succeeds in presenting well-grounded views on
the subjebt and in stimulating student thinking. A
cosmetology class could benefit from a sym-
posium on state- ekamination and licensing proce-
dures with a state examiner and an experiehced
cosmetologist' as participants. An automobile
dealership service manager, a company represen-
tative, and an experienced mechanic could speak
on three aspects of handling A,ustomer com-
plaints. An architect, a contract" hnd a building

.inspector could explore the various aspects of
building standards before an audittece of architec-
tura! drafting students

e teacher has the problem not only of helping
the lass refine the problem, but also of getting the
spec ers' consent to prepare and appear. Each
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speaker's time is, valuable. In order to gain
maximum benefit from the symposium, it-would be
helpful if all interested classes could be brought
together at the same time for thessymposium. Stu-
dents can, of course, assist in all phases ofjpis
planning. They can help in locating suitSble
speakers, formally inviting them to,participate,
providing transportation ongreeting them at the
school, and thanking them at the close of the meet-
ing. Ultimately, however, it is the teacher's respon-
sibility to be sure that all of these arrangements
have been handled satisfactorily.

The symposium is not difficult to conduct The
topic is announced briefly and stated clearly, the
speakers are introduced and their special back-
grounds noted, and the first speaker is called upon
to begin his/her presentation The chairman can
make a short transitional statement as the second
speaker is ready to be called upon Because each
speaker has been given a specified time for his/her
presentation .nd is held responsible for present-
ing a particular aspect of the problem, the chair-
man does not direct th4 discussion or interject
his/her own ideas. At the end of the formal
speeches, the chairman may direct audience
questionstoward specific speakers for-responses.

A following class period might be used for group
discussion of what the class*ias learned from the
symposium This would also be the correct time
for the teacher t o p resent his/her own reactions
and conclusions As4n any discussion technique,
the teacher should help the class evaluate the ex-
perience they have just had, and suggest to the
group how they can improve on the experience in
future situations of this kind



The folldwing items check your comprehension of'the material in the
information sheet, Group Discussions, Panel' Discussions, and Sym-

%posiums, pp. 6-14. Each of the eight items requires a short essay-type,
regponse. Please explain fully, by,t briefly, and make sure you respond to all
pAs of each item.

4s,

SELF-CHECK
1. In which aspects of a vocational prograYn might discdssion techniques prove to be vallible and

effective learning experiencespand in"which aspects might they prove to be inefficient or ineffec-
tive?

.

2. If your class decided that it would be gdcfd to explore the topic, "Field trips that would help us
understand working conditions in our area," which of the three discussion techniques would you
plan to use? Explain your choice.

v
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4



I.

- 3. Give a specific example of a topic in your .vocational service area in wliiich the symposium
technique would be most effective. Explain your reasoning.

Ar

e
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T1

4. Describe your responsibilities as a teacher in the planning and preparation stage of a total group
grussion

16
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5. Asthe teachet-leader, how would you handle a situation in a group discussion in which it becomes
apparent that students are voicing strong opinions without any real basis of information or
knowledge of the subject?

41:

4

11,

6. How can the teacher assist the class in taking A vague idea for a disctission topic and sharpening
its focus?

(4.
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7. After tiro discussion period has closed, what can the teacher do to help the class gain, to the
maximum extent, from the learning egperience they have just had?

1.
e
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8. Explain the basin on which 'rnemberspf the class aright PO chosen to participate as pVielistAn a, Ai
, .4 14 ., .ls

panel discussion . it . , ( . 111.
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Oompare your written responses..on the Self-Check with the Model An-

Feedback swers given below, Your responses need not exactly duplicate the model
responses; however, you should have covered the same major

`.-

MODEL ANSWERS
1. Discussion techniques are most valuable and

-suitable for those 'aspects of ,the vocational,
program in which there are problems to be
solved or issuesto be considered Which can be
viewed several different way& Unresolved
questions of values, ethics or human relations,

,' or other aspects of the vocationar,field which
are somewhat controversial are good topics fo`c
discussion. Technical matters rrray be topics for
disCussion if there are legitimate differences of
opinion or if there are different technical solu-
tions to be explored. Discussions are valuable
tools for decision-making if the class is involved
in the outcome and if the outcome is relevant to
their interests.
The di*...9,seion technique is not usually a good
way to present straight information or technical
facts, or to instruct in skills It also should never
be used if the teacher has a predetermined out-
come or decision already in mind and simply
wishes the class to believe they have come to
their own decisions or discovered their own
solutiohs..

2. This is a topic that calls for problem-solving and
decision-making. Therefore, a total group dis-
cussion would best serve the purpose It is not a
broad. issue or a controversial social question
that-would lend itself to a panel or symposium.
Because everyone in the class is affected by the
outcome, all should have an opportunity to par-
ticipate in the discussion The whole group can
generate ideas, and the teacher can help the
class reaches decision by clarifying the prob-
lems Involved and asking probing questions
about the opinirsinpressed

3. While your response will be unique to your ser-
vice area, your choice and the reasoning be-
hind it should be based on the following

The students' understanding of the _topic
will be benefited by hearing carefully pre-
sented expert opinion
The topic is somewhat controversial and
subject to differences of viewpoint and
opinion

dr.
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The class will be stimulated by the give and
take of the speakers.
Expert knowledge of this topic is more
readily available in the forth of good
speakers than from the usual class inforf
mation sosirces.
ok sympoum will add real variety to the
routine of the program

4. The teacher should guide the selection of the
topic, then help the group to refine and limit the
topic. It may be necessary to train or orient
studehts to the discussion technique. The stu-
dents will have to be encouraged or assigned to
do reading or 'other- preparation, and the
teacher also will need to be sure his/her 'knowl-
edge of the topic is refreshed and brought up to
date The teacher should prepare leading queS-
bons on various phased of the topic and should
arrange for physical faciirties that will encour-
age discussion

5. Since opinion without a basis in fact and infor
mation produces a discussion without content,
the discusSion should not be. allowed to pro-
ceed. The teacher may be tempted to furnish
the students with information cfn the spot,. but
,this should be resisted because it destroys
the flow of discussion. It also removes the
information-gathering responsibility from the
students Probably, the best course is to get the
classic) realize they need more information and
to agree to resume the distussion when they
have had the opportunity to strengtheri their
knowledge of the topic

6. The teacher can help the class express, their
personal need's and interests as they relate to
the fopicand can point out aspects of the topic
that may be relevant to them. As the topic is
forming, the teacher can ask the class ques-
tions about it. For example Is it important?
Does it affect students in the class? Will a dis-
CtiSSiGh help-them clarify their thinking7 What
resources are available to help them prepare to
discuss it intelligently?

Cs.
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7. In addition to SUmma6zing thd conclusions
that Min be 'drawn from the discussion, the
teacher may be able to contribute his/her own

oughts, opinions, and conclusions based on:
is/her experience and expertise.-To enable the

. chits to learmto function well in a similar situa-
tion, the teacher can evaluate the performance
of the group as a whole during the discussion,
commend special aspects or individual con.--0
ttib.utions, and note ways in which discussions
of this.type can be improved.

. -.
4

8. Just about everyone in the class should'be con-
sidereda candidate tor the panel for various

'and different reasons. Some students might be
valuable becauseof their fluency and poise:
Some might contribute because tPlay always
make a thorough preparation or because they
have special knowledge or experience. Some
students may need, to be given a chance to
develop confidence in front of an audience and
some might benefit from the ,strong peer de-
mandp put on them in this situation. In no case
shoulid a student be placed on a panel if it will

'expose him/her to public failure, ridicule, or
unbea1able stress.

O

LEVEL OF PERFORMANCE Your completed Self-Check should have covered the wile major points as
thet Model responses. If you missed some points or have questions about any. additional points you
ma1de, review the material in the information sheet, Group 'Discussion, Panel Discussions, and Sym-
posiums, pp. 6-14, or check with your resource person if necessary.

dew
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Learning xperience II
OVERVIEW

Given a study desCribing how a hypothetical teacher condoOted a
group di ussion, critique the performance of that teacher.

ACtivity

.\;

You will reading ttle Case Study, p. 22, and...writing a critique of the
performaincirof the teacher described.

You will evaluating your competency in critiquing the Case Study by
comparl g your completed critique with the Model Critique, p. 23.

Optional
%Activity I

%10

You may ish toview 'a locally-produced videotape of a teacher conduct-
ing a gro p discussion, and to critique that teacher's performance.

Option4
ity the role of discussion leader or' member of the group.

You may wish to participate in aroup discussion with your peers, taking--

If yob participated in a discussion group, you may wish to evaluate the
leader's performance, using the Group Diaoussion Checklist, pp. 25-28.
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Read the following Case Study describing how Mr. Seriff, a vocational
teacher, conducted a group discussion. As you read, consider (1) the
strengths of the teacher's approach, (2) the weakrtesses of the teacher's
approach, and (3) how the teac herstiould have treated his responsibilities.
After completing your reading, critique in writing Mr.Seriff's performance
in conducting a group discussion. i.

CASE STUDY,

The graphic arts students were skilled film
watchers. INey could tell from the narration that
The Life *Johannes Gutenberg Printer was

coming to a close In the semi-darkened room they
looked over at the projector to see tow much film

. was left on the reel. They then glanced at the clock
and did some quick mental calcUlations about
how much time was left in the class period and
what they would do with'it. The teacher, Mr Sam
Seriff, did exactly the same thing He decided that
the remaining 20 minutes was too short for the
students to get any lab work done, and too long for
him to allow the students to simply sit around and
wait for the bell. No problem, thought Mr. Seriff,
we'll just have a class discussion about the film.

No novice at teaching, Mr. Seriff knew the film
well from the scores of times he had seen it over
the years. As the room lights went on he was ready
to begin the discussion and had already formu-
lated an interesting question for the class. "What
was really revolutionary about Gutenberg's work?
After all, printing was an ancient art" No one re-
sponded, so to get the discussion oing hkalled
on Jeffery Stone, knowing that Jeff would able
to give a good reply. After that he posed another

22

question,.this one specifically designed to arouse
the anti-establishment students in the class. "We
saw in the film how the invention of printing was
severely suppressed. Are new inventions and
ideas suppressed today, do you suppose?" A few
students immediately responded. Opinions, an-
swers, and rebuttals began to fly, and soon many
of the group were involved in lively discussion and
in loud expression of strong opinion. As questions
came up, the teacher deftly bounced them back at
the class for their response.

Mr, Seriff noticed sualenly, however, that Bud
Owney was fasrasleep in the back of the room. The
warm darkness during the film had just been too
much for him. In a flash the teacher strode' over,
shook Bud by the shoulder and delivered a devas-
tating speech about the personal characteristics
of students who sleep in class.

After that incident it took a few minutes to get
the discussion going again, and just as things
were beginning to move, the bell rang for the end
of the period. A student's remarks, ere cut off in
mid-sentence, and as the class filed out Mr. Serif
called out, "Don't forget that your ad layout is due
tomorrow!"

A
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Compare your completed written critique of the Case Study with the Model
Critique given below. Your response need not exactly duplicate the model
respore; however, you should have covered the same major points.

MODEL CRITIQUE
Mr. Sam Seriff's Use'of the group discussion was a
mixture of both good and poor techniques. He did,
indeed, use the experience of the classroom film
around which to hold a discussion. In general, the
topic, though vaguely defined, was relevant to the
work and interests of the students. Mr. Seriff un-
doubtedly knew his subject and knew his class
because he was able to think of good discussiov
questions quickly and get students to respond.

It is in the complete lack of planning, however, that
the teacher made his biggest error. The idea for a
class discussion'was a last mihute thought, the
class was not-prepared for it, and the timing was all
wrong. Without time to prepare and without the
teacher's direction, the students' contributions

were ro ably mostly.opinion and emotion, with-
out a fbiridation of information. Because the time
schedule was unplanned and uncontrolled, the
discussion ended with a letdown instead of a con-
clusion.

Seriff also made some serious errors in con-
ducting the group discussion. The strong discipli-
nary action effectively destrdyed the atrribsphere
of friendly give and take that should prevail. The
lack of a summation or conclusion, and the com-
pletely inappropriate end 'of the class were other
mistakes. No doubt Mr. Serif could have con-
ducted a really thought-provoking discussion fol-
lowing the film if only he had carefully planned for
the discussion before the students viewed the film.

LEVEL OF PERFORMANCE: Your completed critique should have covered the same major points as the
model response. If you missed some points or have questions about anyadditiorial points you made,
review the material in the information sheet, Group Discussions, Panel Discussions, and-Symposiums,

pp., 6-14, or check with your resource person if necessary.
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IOptional'
%Activity

.1t

Your institution may have available videotapes showing examples of
teachers conducting groLip discussions. If so, you may wish to view one or
more of these videotapes. You might also choose to critique the perfor-
mance of each teacher in conducting a group discussion, using the criteria
provided in this module, or critique forms or checklists provided t:* your
resource person. 4

For a practice experience in the instructional technique of the total class
discussion, you may wish to be a participant in a discussion group. You
may assume the role of the discussion leader, or you may be an actively
participating member of the group. Either role will be an effective learning

0.1111 experience for you. One of the following groups may be used for this
activity:

Optional a group of several of your peers who may also be working on this
%Activity module . . .

0 a college class of which you are a member, and which uses a prepared

411111 group discussion technique
a club or organization meeting in which you participate in a prepared
group discussion as the leader or a member

You maywish to have the group discussion recorded on videotape for later
review.

If you participated.in a group discussion, you may wish to use the Group
Discussion Checklist, p5-26, to evaluate the leader's pesHormance.
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GROUP DISCUSSION CHECKLIST

Directions: Place an X in the NO, PARTIAL, or FULL box to indicate that Name

each if the following performance components was not accomplished,
partially accomplished, or fully accomplished. If, because of special cir- Date

cumstances, a performance component was not applicable, or impossple
to execute, place an,X in the N/A box. Resource Person

(
In planning for the group discussion, the leader:
1. assisted the group in determining a topic of concern and interest to

the group ED

2. guided the group in choosing a topic related to specified inStr4- El 0 El Eltional objectives

3. eritouraged the group to do independent study on the topic before
the discussion El .0

4. prepared leading questions to be asked during the discussion' El El El
5. prepared the physical setting for the discussion so that:

a. all could readily see and hear ti DI a
,

b. an informal and comfOrtable environment was provided El El El El-

1111C-
LEVEL OF PERFORMANCE

e

During the discussion period, the leader:
6. introduced the topic

7. explained the purpose of the discussion

1:18. kept the discussion on the topic

9. attempted to maintain a bared Participation among the group .0
Members

10. refrained from taking a position or monopolizing the discussion DEED
11. summarized the discus sion periodically when needed ....-
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At the close of the discu ssion. the !eider:
12. brought the discussion to a conclusion a El
13. suggested courses of action or ways of using the insights gained

from the discussion

14. evaluated the discussion with the group in terms of the grou p's- performancedj4ng the learning experience El

.04.EVEL OF PERFORMANCE: All items should receive FULL, or N/A responses. If any item received a NO,
or PARTIAL response, you may wish to discuss this with the group, or check with your resource person if
necessary.

At,
41011
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Learning Experience HI
OVERVIEW

4

r7 .1

. 1 Optional
Activity

11.1

Optional'

411110

. La
Given a case study describing how a hypothetical teacher planned a panel
-dismission, crifique the performance of thitt teacher. ,

4

You will be reading the Case Study, p. 28, and"-writing a critique of the
performance of the teacher described.

You will be evaluating Your competency in critiquing the Case Study by
comparing your completed critique with the Model Critique, p. 29.

.11

You may wish to view a locally-produced videotape of a teacher conduct-
ing a panel diseussion, and lo critique that teacher's Rerformance.

) ,

You may Mail to participate in a panel discussion with your peers, taking
the role of panel moderator or panel member.

4,

If you participated in a panel discussion, you may wish to evaluate the
leader's performance, using the Panel Discussion Checklist, pp. 31-32.

4*

2o
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Read the following Case Study describing how Miss Keys, a vocational
teacher, planned fo\ a panel discussion. 'you read, consider (1) the
strengths of the tea her's approach, (2) the weaknesses of the teacher's
approach, and (3) hOw the teacher should have treated her responsibilities.
After completing your reading, critiqUe In writing Miss Keys' performance
in planning for a panel discussion.

CASE STUDY
Late on a Friday afternoon Miss Keys was mak-

ing out her lesson plans for the next week. She was
a bit discouraged because her class in "Basic
Computer Programming'\was becoming some-
what dull and routine. The students were begin-
ning to appear apathetic. What could be done to
liven things up and, get the class involved again?
For a while she looked out the window of her quiet
classroom; then she had an idea. Maybe this was
the time to have a stimulating discussion of a con-
troversial subject to get students thinking and talk-
ing. The topic should be one directly related to the
program, she thought, and yet one that went be-
yond the technical subject matter to some social-
or unsolved problem. How"ebout a discussion of
computers and the invasion of privacy? That
should stir up these young people. A student panel

!would be just the way to do it.

At the,beQinning of the class on Monday, Miss
Keys an nourlceekthat they would hold a panel dis-
cussion on Thu Eq4 and the topic would be
"Computers:' Fried or Foe?" At first the group
didn't respond, bu after some prodding from'the
teicher. a few stu ents contributed a series of

questions about the topic that the panel might
consider! "How can the compUter endanger per-
soul privacy?: "Can a computer get out of
control?" "How would a National Data Bank af-
fect us'?"

When the class had pretty clearly decided what
seemed to be most intaresting to them, Miss Keys
chose the student's who would be, the panelists.
David was really articulate, Joanne very bright,
Willie argumentative and sharp, and Sue very per-
ceptive. They would make a spirited panel.

Miss Keys suggested to the whole class that they
do some reading, and mentioned recent articlestn
The -New Republic and Atlantic Mopthly that were
on the topic. After class the panel members got
together for some initial planning, and with a little
encouragernent from the teacher they,xlefined the
four main aspects of the subject' To save time,
Miss Keys assigned the questions-to each student,
then told them where they could get information.
Everything was now all set, and Miss Keys looked
forward to a stimulating week of teaching,

28



Co pare your completed written critique of the Cae Study with the Model
que given blow Your response need not exactly duplicate the model

response; -however, you should have covered the sane major points.

MODEL CRITIQUE
Miss Keys seems to be a thoughtful and hard-
working teacher who plans carefully for-her s.7
dents. In this case* however, her planning is prob-
ably too thorough. Most good discussions,
whether panel or other type, have a strong element
of studeFit involvement and student control. In
planning for this panel discussion Miss Keys
out the students and made most of the important
decisions 'herself. $4e decided on holding a disc
cussion, on using the panel format, on the specific
topic., on the student panelists, and on The indi-,
vidual assignments. This may be very efficient, but
hardly encourages student contributions and en-
thusiasm. She didn't even leave them much time
for preparation.

The teacher in her planning did, hoWever, set the
stage for a well-thought-out discussion session.
She encOuraged e class to read, and helped the
panel to get sta d finding-information. The class
was guided int harpening the focus of the topic,
and the an group itself was probably a very

petent one. It is a pity, however, that other,
perhapsless extroverted, types were not con-
sidered, or that the class could not have selected at
least part of the -panel. Because Miss Keys or-
ganized the panel discussion from her viewpoint
as a teacher andAid not involve the students
deeply, she may find that the discussion is not as
stimulating as it might have been

LEVEL OF PERFORMANCE: Your completed critique should have covered the same,major points as the
model response If you missed some points or have questions about any additional points you made,
review the rrtateriair in the information sheet, Group Discussions, Panel Discussions, and Symposiums,
pp. 6-14, or check with your resource person if necessary

it
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Your institution may have available videotapes showing examples df
teachers conducting panel discussions:If so, you may wish, to view one or
more of these videotapes. You might also 'choose to critique the perfor-I Optional ' mance of each teacher in conducting a panel discussion, using the criteria .%Activity 'I provided in this module, oricritique forms or checklists provided by your

%10 resource person.

ti

For a practice experience in the instructional technique of the panel
discussion, you may wish to be a participant in a panel. You may assume
the role of the moderator (leader), or.you may be a member of the panel.r .1 Either of these roles will be an effective learning experience for you, One of
the following groups may be used for this activity:

Optional a group of your peers who may also be working on this module I%Activity
a college class of which you- are a member

ft'. a club or organization in which you are active

You may wish to have the panel discussion recorded on videotape for later
-, review -

If you participated in a panel discussion; you may wish to use the Panel
Discussion Checklist, pp. 31-32No evaluate the leader's performance.

30
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PANEL DISCUSSION CHECKLIST

Directioni: Place an X in the NO, PARTIAL, or FULL bOx to indicate that "am
. each of the folloifing performance components was not accompliShed,
partially accomphshed,or fully accomplished. if, becioe of special cir- pat°

cumstances, a perlorMance'component was not applicable, or impossible
to execute, place an X in the N/A box. Resource Person

.

LEVEL OF PERFORMANCE

41) 4

fhiganniriLthe panel discussion, the leader'

nEl1±1
1: assisted the group in determining a topic of concern and interest to

Elthe -group
;

2. guided the group in choosing a topic related to specified instrtf-
A tional objectives .

...
3.' Grrepareck a list of questions for the panel members to consider El 0 El El
4. 'helped select three or four group members to serve on the panel El, El EJ

5. met With the parcel members before the presentation .C1 El El
ei

5. encouraged the group to do independent study on the topic before 0 Li
I.

. the presentation ... , .
,

,
In preparlog the physical setting for the panel discussion, the leader:

7. provided a comfortable setting for the panel in which they could

0
,E] El_

easily see and heir each other .. .... ..... .

t 'the
A Ei,8. arranged for the audience to be able to see and hear e panel . El

During the panel discussion, the leader: ErEl9. introduced the topic for discussion* ..

ID introthiced the panel members CI
11. asked questions Of the panel members El El El 0

...

12. attempted to. maintain a balanced participation among the panel
members ..., .....,.. ...... ... . . 0 El El 0

ve j- El. CI137 clarified the issues when necessary . ' --%

14.1surWmarized the major contributions of the panel members 11 El 0 EY.,. 1

t ,
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At the close of the panel, the leader:
15: suggested ways of using the conclusions and information from the ,

discussion

16. evaluated the discussion with the group in terms of the group's .0-
performance in The learning experience ,

LEVEL OF PERFORMANCE: All items should receive FULL, or N/A responses. If any item receives a NO,
or PARTIAL. response, you may wish to discuss thiswith the grOup, or check with your resource person if

necessary.

32
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Learning Experience IV
r OVERVIEW

s,

Actiirity

IOptional
%Activity

%10

, ,
Given a case study describing 'how a hypothetical teacher conductel, a
symposium, critique the performance of that teacher. ,,,

You will be reading the Case Study, p. 34, and writing a-critkae- of the
performance of the teacher described.

4

You will be evaluating your competency in critiquing the Case Study by
comparirig your completed critique with the Model Critique, p. 35.

You may wish to anew a locally- produced videotape of a teacher conduct-
ing a symposium, and td' critique thatteacher's performance.

You may wish to participate in a symposium with your pears, taking the role
of the chairman or a symposium spealieli

If you participated in a symposium, you may wish to evaluate the leader's
performance, using the Symposium Checklist, p. 37.

00'
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Activity
Read the following Case Study describing how Mr. Knurling, a vocational
teacher, conducted a symposium. As you read, consider (1) the Strengths
of The teacher's Approach, 42) the weaknesses of the' teacher's approach,
and (3) how the teacher should have treated his responsibilities. After
completing your reading, *Nue In writing Mr. Knurl hg's performance in
conducting a symposium.

CASE STUDY
Mr. Knurling, teacher of machine shop and

faculty-advisor to the Vocational Industrial Club,
was very satisfied with himself and with his group. -
This monthly meeting is an interesting one, he
thought, and he and his students had worked hard
to make it so. The symposium on the need for
continuing education for tradesmen and techni-
cians was proceeding nicely, with the final speaker
giving his remarks

The executive from the electronics plant had
talked about the rapid changes in technology. The
woman from the government employment service
had presented a picture of maripowef needs in the

_future, and the community college representative
had desCribed the many advanced Courses his
school offered. All the speakers had held the atten-
tion of the group. Because they hact been carefully
assigned a topic and a time allocation, the meeting
was right on schedule.

, A's-the last speaker, finished, Mr. Knurling got up
to direct the final part of the symposium session.

I \

First, he gave a brief summary of each speaker's
main points; then, he decided to add a few remarks
of his own. Because he thought some aspects of
the subje,ct hadn't been emphasized enough, he
repeated them. He also brought in a few last min-
ute thoughts. This took almost ten minutes, so Mr.
Knurling told the group there wouldn't be time
questions from the floor He was sorry that the rime
had run out' because he could see that a few stu-
dents were sitting on the edges of their chairs
waiting for a chance to speak. The executive, top,
obviously didn't agree with something the gov-
ernment woman had said, but Mr. Knurling didn't
Want to let that get started.

With that, Mr. Knurling thanked the speakers,
and as the three people left the room, he turned the
meeting over to the student president for the regu-

1' ler business session. Mr. Knurling felt good, that
everything had been well run and that the sym-
posium had come off smoothlyfvith no hitches, no
arguments, and no students asking embarrassing
or foolish questions.

34
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Compare your completed written critique of the Case Study with the Model
Critique given below Your response need not ctly dtiplicate the model
response4owever, you should have covered the. same major points

MODEL CRITIQUE

Mr. Knurling, in his. desire to have everything run
smoothly, forgot .one of the basic values of the
symposium That is, the symposium is a forum in
which controversial issues can be aired, different
viewpoints explored, and free expression per-
mitted. The club advisor helped choose a rather
bland topic, and even then did not give the speak-
ers a chance to question each other or allow the
students an opportunity to question the speakers

Mr Knurling couldn't resist making a little im-
promptu speech of his own, even though this is not
the function of .the symposium moderator, and it
probably made only a small contribution to the
discussion This took time that could better have

been spent on a question-and-answer period Stu-
dents will never learn to formulate thoughtful and
penetrating questions unless they have a chance
to try it

The choice of speakers appeared to be good, and
providing them with a definite topic and a time
frame in which to speak helped keep .the whole
symposium on track We can only hope that these
people who contributed some of'their valuable
time to prepare and present their remarks were
satispett. with the reception they got in the sym-
posium We hope that Mr Knurling made sire they
were sent a formal letter of thanks afterwards

LEVEL OF PERFORMANCE: Your completed critique should have covered the samemajor points as the
model response If you missed some points or havelquestions about any additional points you made,
review the material in the Information sheet, Group Discussions, Panel Discussions, and Symposiums,
pp. 6-14, or check with your resour person if necessary

3
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IOptional
lActnittir

1*0

aell
ir Optional
%ActiVity

*NO

Your institution may have available videotapes showing examples of
teachers conducting symposiums. If so, you may wish to view one or more
of these videotapes. You might also choose to critique the performance of
each teacher in conducting a symposium, using the criteria provided in
this module, or critiquA forms or checklists providedby your resource
person.

For a,practice experience in the instructional technique of the symposium,
yeu may wish to be a participant in a symposipm discussion. You may
assume the role of the chairman (leader), or you may be a symposium
sppakeriEitherof these roles will be an effective learning experience for
you. One of the following groups may be used for this activibi.

a group of youi. peers who may also be working on this. module
a college class of which you are a member
a club or organization in which you are active

You may wish to have the symposium recorded on videotape for later
review.

If you participated in a symposium. you may wish to use the drnposium
Checklist, p. 37, to evaluate the leader's perfornilince.'

-
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SYMPOSIUM CHECKLIST

Oiniclions: Place an X in the NO, PARTIAL, or FULL box to indicate that Nime

each of the following performance components was not accomplishea,
'Partially accomplished, or fully accomplished. If, because of special cir- Date

cumstances, a performance component was not applicable, of impossible
to execute, place an X in the N/A box. . r. ul4ource %mak

LEVEL OF PERFORMANCE

9

.
.. 41) e

in planning the symposium, the leader:
t assisted the group in determining an issue or.problem for discus-

Sion

,2. deter:Mined various aspects of the problem

3. encouraged t rip to do independent study on the topic before
the symposi a El

4. helped select thalspeakers for the symposium

5. asked each speaker to preiare a'brief speech on the aspect of the ET 0 ELissue assigned to him/her ....

ElCI
6. met with symposium speakers to discuss the procedure to be fol-

lowed . .. ...... 4. . .... . ..,
7. prepared the physical setting for the symposium so that the audi-

ence could comfortably see and hear the speakers . ... D,
-During the symposium, the leader:

8.- introduced the symposium topic- .. [:I El El't.

00 CI,9. introduced each aspect of the symposium topic in turn CI
10., introduced each speaker in turn .... El El ,E1
11. surtimanzed the main points of the speeches 12
At the close of the sympoilum, the leader:
12. suggested ways of using the information and insights gained in the

1=1 1=1 1=1symposium

13. evaluated, as appropriate, the symposium experience and the ptr-
formance of the group

LEVEL OF PERFORMANCE: All items should receive FULL, or N/A responses. If any item receives
or PARTIAL response, you may wish to discuss this with the group, or check with yo u r resource perion if
neilisssary.
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Learning Experience V
FINAL EXPERIENCE

. , -\
In art actual School situation,' conduct a group discussion, panel discus-
sion, and symposium. i . e

S

As you plan your lessons, decide when a gro t.tp discussion, panel discus- .

sion, and symposium could be used effectively to aid in meeting the lesson
objectives. Based on those decisions, conduct a group discussion, panel ,
discussions and symposium. This will include

selecting, modifying, or developing lesson plAs whiC,11 include each
of these techniques
selecting appropriate discussion topics.
*preparing questions in advance
selecting. panel members or speakers whtre ,appropriate'

r-arranging the setting
guiding each discussion as needed
Summarizing and evaluating the activity

NOTE: Due to thenature of this ekperience, you will need to have access to' an actual sdhool situation over an'extended period of time (e.g., four tosix
weeks). You will probably not want to attempt all three discussiop h-
niques in. the same lesson. s

As you plan far each of the above activities, document your actions (in
writing, on tape, through a log) 'or assessment purposes.

Your resource person may wantyou to submit our writtep ieeson plans to 4
hm/her forevaluation before you present you lessons. itsiaybe helpful
for your resource person to use the TPAF fro Module-B-4, Develop a
Lesson Plan, to guide his/her evaluation.,

ar,

Arrange in advance to haie 46r resgurce4person review` yOur.doiluzenta-
tion and observe your performance in conducting' a group disaassion,
panel discussion, and symposium.

Your total Competency will be assessed by your resource penalt,,u4ing the
Teacher Perforrnance_Assessment Form, pp. 41-43.

Based Upon the criteria specified in this assessment instrument, your
resource person will determine whether you are competent in:conducting
a group discussion, a panel discusbion, and a symposium.

4.

'For a definttion of "actual school situation,' see the inside back cover
A 40
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TEACJHER PERFORMANCE ASSESSMENT FORM
Conduct Group Discussions, Panel Discussions, and SympoSiumf-2)

Directions: Indicate the level of the teacher's accomplishment by placing
an X in the appropriate box wider the LEVEL OF RFORMANCE heading.
&because of special circumstances, a o mance component was.not
rOplicablefor impossible to execute, ce X in the N/A box.

O

Name

Date

-

Resource Person

ampor -

In planning for the group discussion, the teacher:
1. assisted the group in determining a topic otconcern and

intisriist .to the group
.

2. guided the grou in choosing a topic related tO-spec Hied
instructional obj dives 41..

-,,
3.' encouraged the group to do independent study on the

Ng topic before the discussion

LEVEL OF PERFORMANCE

1/
El

a'1
II 0 Er

A

prepared leading questions to be asked during the is- El
cussion , , Lr.1

17
- .

5: ,prepared the physical setting tor the discussion so that: -

a: all could readily see and hear e

b. an informal anti comfortable environment was pro-,
During the discussion period, the teacher:

6. introduced the topic - 0 ri E 0,0
ElAoexoaino-the

purpoif, 01.6.quaton 1:1

cko. 1:11;)

:E3

El Op El El 40

D
ki

Olat. -

v. 8. kept the discussion on the topic
I

S. attemOted to maintain a balanced participation among
the group members =

10. refrained frorri taking j position or monopolizing the
discussion

14. summarized the disc- ussion periodically when n

4Z.
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'NO

At the dote of the discussion, the-teacher:
12. brought the discussion to a conclusion

13. suggested ceurses of action or ways of usirig the insights
gained from tie discussiOn

14. evaluated the discussion with the group in terms of the
group's performance during the learning experience

The Panel Dleoitslio.
In Planning the panel discussion, the teacher:
15. assisted the group in determining a topic of concern and .

'interest to the group ...... . ....... ...

16.' guided the group in choosing a topillklated to specified
-,-- instructional objectives EEO

ODD EI
1.13: helped seleot three or four group members to serve on ODD Elthe panel ... ..... .

49. mat with the,panel members before trie presentation ill ill ill ill In
20: encouraged the group to do independent study on the ill Ellill: 1:10topic before the presentation .

p
.

-Invreparing the physical seating for the panel discussion,
the teacher: ,

21. provided a comfortable setting for the panel in whiCh
they could easily see and hear each other .. El 1:111.1111:10

22. 'arranged for the audience to be:abeto see and hear the
panel . EEO

During the panel discussion, the teacher:
23. introduced the topic for discussion ODE EIC1.
24. introduced the panel members DEED 0 0
A. asked questions of the panel members I El El 0 ii 0, El
26. attempted to maintain a balanced paPticipation among Elliln ID athe panel members

11-

27. :clarified the issues, when necessary f EDO DO.
,

28. ,summarized the Major contributions of the panel mem- 0 DOE OD

17. prepared a list of questions for
consider

panel, members to

ber
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2I 4,
At the close of the panel, the teacher:
29. suggested ways of using-,the conclusions and informa-

tion from the discussion EL LJ

30. evaluated the discussion with the group in terms of the [-.]{: -0
group's performance in the learning experience

The SYmPosium
9"

In planning the symposium, the teacher:
31. assistedthe group in determining an issue or problehrfor

discussion CI EV: 111

32. determined various aspects of the probtetn 0,E1
33. encouraged the group to do independent study on the

topic before the symposium ........... .

34. helped select the speakers for the symposium

fi
cf.

1±1 os
LI El El CT

r
35. asked each speaker to' prepare a brief speech on the

aspect of the issue assigned to him/her Et, o
36. met with symposium Speakers to discuss the procedure

to be followed Et
37. prepared the physical setting for the symposium so that

the audience could comfortably see and hear the speak-,
ers .....

wing ;tie symposium, the teacher:
38. introduced the symposium topic

39. introduced each aspectff the symposium topic In turn

40. introduced each speaker in turn

41. summarized the mairVpoints of the speeches'

At the close of the symposium, the teacher:
42. suggested ways of using the information and insights

gained in the symposium ..... .

4

43. evaluated, as app riate, the syrriTtrsitim experitnce
and the performance e group ..

LEVEL OF PERFORMANCE: i s must recei
receives a NONE, POOR, or it R response, the
determine what additional falivities the teacher ne
weak area(s).

4

, GOOD, or EXCELLENT responses. If any ite
Cher and the "iesourc4 persoff should meet to7

s to complete in order to reach cdmpotencx in the',

441



ABOUT USING THE CENTER'S PBTE-
MODULES.

Organization
Each module is designed to help you gain competency
in a particular skill area considered important to teach-
ing success. (3 module is made up of a series of learning
experiences, some providing background information,
some providing practice experiences, and others com-
bining these two functions. Completing these experi-
ences should enable you to achieve the terminal objec-
tive in the final learning experience The final experience
in each module always requires you to demonstrate the
skill in an actual school situation when you are an intern,
-a student teacher, or an inservice teacher

Procedures
Modules are designed to allow you to individualize your

..teachereducation program You need to take only those,
modules\ covering skills which you do not alreaciy-pos-
sess Similarly, you need not complete any learning ex-
perience within a module if you already have the skill
needed to complete it *Therefore, before taking any
module, you 'should carefully review (1) the Introduction,
(2) the Objectives lided on p 4, (3) the Overviews pre-
ceding each learning experience, and (4) the Final Ex-
perience. After comparing your present needs and com-
petencies with the informatiOn you have read in these
sections,,you should be ready to make and of the follow-
ing decisions

that you do not have the competencies indicated,
and should complete the entire module
that you are competent in one or more of the en-
abling objectives leading to the final learning ex-
perience, and thus can omit that (those) laming
experience(s)

. that you' are already ,competent in this area, and
ready to complete the final learning experience in
order to "test out"
that the module rs inappropriate to yoUr needs at
this time

When you are ready to take the final learning experience
and have access to an actual school situation, make the
neceissaniorrangements with your urce person If
you do net complete the final nce successfully,
meet with yourliSource personiantrarrange OTTO re-
peat the experience, c- (2) complete (or review) previous
sections of the mockaa or other related activities
suggested by your resource person before attempting to
repeat the final experience

OptioOptions for recycling are also available in each of thens
experiences preceding the final experience

Any time you do not meet the minimum level of perfor-
mance required to meet an objeoiove, you and your re-
source person may meet to select actiyities,to help you
reach competency This cou involve (1) completing
parts of the module previou skipped, (2) repeating
activities, (3) reading supple tary resources or com-
pleting additional activities suggested by the resource
person, ( designing your own learning experience, or
-(5) comp ting some other activity suggested by you or
your reso rce person v

Terminology'
Actual School Situation . refers to a situation in
which you are actually working with, and responsible
for, secondary or post-secondary vocational students in
a real school An inte5i, a student teacher, or an in-
service teacher.wouk> functioning in an actual school
situation' If you do not have access to an actual school
situation when you are taking the module, you can com-
plete the module up to the final learning experience You
would then do the final learning experitnce later, e ,
when you have access to an actual school situation
Alternate Activity or Feedback refers to an item or
feedback device which may substitute for required
items which, due to special circumstances, you are un-
able to complete
Occupational Specialty refers to a specific area of
preparation within a vocational service area (e g , the
service area Trade and Industrial Education includes
occupational specialties such as automobile me-
chanics, welding, and electricity)
Optional Activity or Feedback refers to, an item
which is not required, but which is designed to supple-
ment and enrich the required items in a learning. xperi-
ence
Resource Person refers to the person in charge of
your educational- program. the professor, instructor,
adrnirustrator, supervisor, or cooperatingisupervising/
.classroom teacher who is guiding you in taking this
module
Student refers to the person who is enrolled and
receiving inst?uction in a secondary or post-secondary
educational institution
Vocational Service Area refers to a major vocational
field agricultural education, business and office educa-
tion, distributive education, health occupations educa-
tion, home economics education, industrial arts edu-
cation. technical education, or trade and industrial edu.,
cation
You or the Teacher refers to the person who is tak-
ing the module

,

Levels of Performance for Floal Assessment
N/A The criterion was not met because it was note
applicable to the situation
None No attempt was made to meet the criterion,
although it was relevent ,
Popr The teacher is unable to perform this skill or
has only very limited ability to perform it
Fair The teacher Is unable to perform this skill in an
acceptable manner, but has some ability to perform it
Good The teacher is able to perform this skill in an
effective manner
Excellent The'teacher is able to perform this skill in a
very effective manner
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