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A ' o FOREWORD -

There has ‘been a dearth of longitudinal research related to rural

"

schools. One Gf khe few recent opportunities for research of this
nature has been occasioned by the Experimental Schools Program for s;ull }
-Schools Serving Rural Areas which was funded by the National Institute of

»

Education and is being studied by Abt Associates Inc. through a contract

' ’ -

with the Inst}.tute. "One Year Out: Reports of Rural High School Graduates”
i§ one of the early reports to come from t.his)project. This repért and

those to follow are eag\erly awaited by the rural education community.

v

The ERIC Clearinghouse on Ruraf Education and Small Schools (ERIC/CRESS)

v
is proud of tﬂe opportunlty to cooperate with Abt Associates and t.he National

Institute of ‘Education in the dissemination of this report of the Experimental

’

Schools Proq[m the rural education community.
-, ,

Everett D. Edaington
Director
ERIC/CRESS

.~
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For Americans, high school graduation is a major milestone. The

1

value of their elementary and secondary educatipn is tested during the next
year as graduates seek elilployment or furthex; edu&q;jgr} and training. Reports
from graduates during this criticaﬁl year, should reveal much about their
talents, preparation, and options'. It has frequently been presumgd »at
graduates of small school .districts serving rural area$ syste'matica'lly aif-
fer frgn/;raduates of more metropolitan school districts with respect to >
"all three: talents, preparation, and options. While we will examine this
assumptron, our primary objective is to draw from the reports of rural
graduates 1nsights that will be useful to rural.educatofs cor:cerned with the
- prospects for theirlgr.aduates.

We find t‘;at several commonly held views of graduates from small,
schools serving rural areas are not sustained by our data.. For example,
our sample of graduates generally leave their communities to further their
education -- not to seek jobs. Another eag‘an!ple is that standard comunity‘
demographic data do not explain tha quite dramatic differences between
school élstricts in posttjradtiate activities that we observe. Finally, there
are no dramatic differences between rural and urban graduates in terms of a
wholg series of attitudes. There 1s some guidance in‘ these findir‘gs for
rural educators c¢oncerned with their graduates' prospects. They suggest
that modifying aspirations, career awareness, and/or f_;x:ades may p:*oduce
changes in postgraduate activities. Education practié'es that increase
.partlclpatlon 1n goal-driented activities .and regulate the openness o
classroom envirohAments may also produce changes in postgraduate activities.

T};e'primar‘y data analyzed'in this report were collected by Abt
.Associates. in the course of conducting a large four;yeqzalongitudinal study
of students attending small schools serving rural areas 9Pr‘oject ﬁxral). )
We analyze here only the responses to survey questionnaires mailed to 1,028
high school 'graduates in nine rural school districts one year after they left;

high school. The response rate to the questionnaires, only 28%, resulted in

a relatively small sample (N=289). (Data from a tenth school district with

an exceptionally low response rate have not been included.) Because wg can-
not be assured that the reepondents in our sample are representative of the

* .
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yentire senior class of 1974 in the,nine districts,l we also present selected
data from a national probablrlty‘sample of 16,000 cases which enable us to

” assess the representativeness of’ our muqh smaller sample. The availability /
of these national data also allows us to discuss the size and impor tance of
differences in attitudes between urban, suburban5 small town, and rural se-’
nior high school students. The findings from our analysis of the smaller
sample of 289 graduates also deaerve'special attention in l}g?t of the in-

sights they afford on probable consequences of specific educational practices.

We begin this report with a simple description-of what the Project

Qural qradqates were doing twelve months a(ger high school and where they,
were doing 1t. We summarize this descriptfsh by dividing the graduates
"1nto five distinct groups. In a second section we use these groups to

examine differences 1ir® pSstgraduate activities across the nine school .

districts, We refer both\to ¢ommun1ty demographic and economlgqcharacter—

1stics and to teacher~percept10ns of pupils and . schools that might explain

the differences in postgraduate activities obse;:;d. The third section
comp;res data from Project Rural with data from the national probability
sample. In the final SeCthg we look at the extensive behavioral apd -
at;xtudlnal information obtained from tﬂe Project Rural s;mpIe of grad-

ugﬁes during their senior year to discover which attributes bdst predict

postgraduate activities. '

v The nine school districts from which t&e Project Rural‘sample 1s
drawh have been participating for several yeary in !n innovative (educational
program called the Experimental Schools (ES) g;oqram fynded by the National
Instituté/of Education (N{E). As part pf its participation in the Experimen-
tal Séhools Proqram,‘each district went through a phaée of needs assessment
followed by a period of intensive p?%qram planning ?efore implementation of

proqraws designed to reach their students was undertaken. In 1973-74 when
| » . ~

| 1We have looked at the differences between resanden!s and non-respondents
. to the ‘graduate survey in terms of their attitudes and act1v1t1es as high
school seniors. The graduate survey respondents tend to have sllqhtly !
' mlqher educational aspirations and occupational plans than do non-respondents
Respondents also fend to be slightly more involved in schaol related activi-
‘ - ties and express a slightly greater degree of satisfaction with djfferent -
| aspects of‘thir school's program than non-respondents. This suggests
that the opinioris and activities of disgruntled graduates are not as well
k Q --resented here as are those of their more Patl:fled classmates. N

ERIC \ : :
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the sample of qraduates dlscussed 1n this report was still in h;qn school '
these programs, for the most. part, had not yet been implemented. .

A common theme in the program plans prodficed was the de31gn of 1nnova-

] txo?s that would better prepare graduates for life after hlgh school. Rural —_\

o
educators find this job'difficult. They must prepare some students for leaving

- "their communities to study or* work while equipping others &o stay in the

jcommunity and work. Far and away the solutions to these problems most com- .
\monly proposed by the districts consisted of co%pensator& education programs,
imptoved counseling, and career education prograhs. Of these nine school
hxst{xcts,‘seoen made plahs for implementing one type or another of‘career
eQucétxon component. Such an emphasis on career awareness, as distinct from
vocatxonal education, indicates that these districts believe their studénts
qo not know enough about occupatxonal and educational options, as well as the

qbalexcatxons these requxre, both in their own communities and in other

.
-

locations. y (True or not, such a behe(lhas certainly been part of the "common
e of our findings gives us reason to

wisdom" of rural schooling studies.)
I

expect career education programs will later be shown tao enhance students'

pqstgraduate educational and occupational attainment.
|

| " Description of the Respondents
: Graduates' responses to six questions in our survey gquestionnaire
| . ) /
p:pvxde the foldowing information on wha: they were doing and where they
we%e one year after graduation: . N
‘ . . .
~ i (1) type of post-secondary'educatxogal institution attended
! 3 ,
‘ (2) field of study ° )
‘ % * ¢ [}

.

(3) number of huars w:rked in an average week (hcrc summarized 3s

less than or mare than 40 hours) .
.

, . .
(4) earnings per week before deductions

. (5) distance of current residence from high,school "

i

|

! - {6) size of current community Y

| ‘
\

|

| Table 1 shows that almost half (48%) of -our respondents are con-
txwhxng their education, with most (28%) attending four-year\colleges or
ﬁnﬂversxtxes - Vocational and technical twd-year colleges draw the smallest
pr&portlon Qf students (7%). The pattern favoring an academd??u!ientation is
repeated in the selection of fields of study; whatever type qf institytion

S

graduates attend, 71% selegt academic over ‘vocational fields rf concentration

ERIC" / BN |
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ﬁany of those who are in schobl are also working pa;t— ;r full-time.
If we 1nc1ude in ol count those graduates who have held a job *since graduatlon
but may not currently be employed, fully 85% of the: respondents have, held
jobs (Table 3). Only 52% of our sample 1s gainfully employéd either part- or
full-time. Their earnings are neithet high nor low; those working fhll-
time make an average of $153 per week,/ or“about $3.30 per hour.

About hal€ of our respondents have moved; ‘but 17% have moted less
than 50 m11es away and are still an relatlvely small communl;les (population «
less than,50,000); another 17% have moved more than 50 m11es but again to
small cities or towns (Table 5). Seventeen percent have moved more than 50
miles and to larqer communijties (population more thAn 50,000). - Fully 50%
have not left their home community one‘yeer after qraduaklon. This pattern
15 not dramatically differenq_for women than for men_thopqh more yomen than
men have remained in their home communities. )
' Using the'deserlptors ]ust.dlscd ed we attempfed to d?oschla551fy

our sample of graduates 1nto discrete qroups we' experlmented wltﬁ several

) dlfferent statistlcal technlques (1.e., different methods of cluster analys;s)

’

but found that a sxmple examlnatlon o{fthe cross-tabulations produced'morp

v
1nternally homogeneous -and distinct groups. We were able to classzfy 245

1nd1v1duals into the following five qroups unemployed, worklng, two-year .
college students, local four—year college studentsg and distant four—year‘

college students (Table 6). Some of the remaininq 44 respondents'fell into

- additional groups with few graduates. Informatlon was m1551nq for the rest.

To develop this classification it was necessary to drop three descrlptors——
earnlnqs, academic or vocational field of stuéy, and size of communlty moved
to--ln order to obtaln groups large enough for analysis of djstract dlfferences
in group proflles Results ofy this district differences analyses are reported

1n %the following sectaon. ! .
\

_ .Before turning to that analysis, however, 1t is worth notinq.that in our
sample moving seems to be hlthy:cortelated with continuing education. For
instance, we know of only fourteen graduates wrho moved more than 50 miles and
are not 1in school. Table 6 shows that most of the draduates who go more than

50 miles from home do so to pursue their educatlon, although®they may be worklnq,
This also suggests that those who do not contlnue their tducat.gh are more

- likely to 11vn close to home. > A : o

2Most (77%) are working (or have worked), for private companies; 18% are
qovernment employees, 4% work in a, family business or farm; and 1% are
self-employed |

*

b . .
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" TABLE 1/
[ , Graduste Survey Respondents Amndino Vi

. [
r

Types of Post-Secondary Edécation lmﬁtuuom bvs.x'

) P S [l
Sex ;8 ¥ . €
' T o =, 4 o L
Lhjp(of Institution Male - Female [} stotals’’ \
TVocational, trade, technical 10 . 9\‘3' .t & {'13' L ~.\‘57\'. ~“
g X . Y M N
two-year programs . s o] -
. . -
[Two-year junior colleges , 16 21 ‘e 37 13w
IPour-year conegef ¢ 0 - a , ‘| =& 208
Other. or unknov/ 8 [ , 14 T
L ¢ N ] - - .
Did not attend 48 85 133 an
0 ’ iV
Number 122 162 284* - .
Totals ' n N v
4 Percent .43 57 . - 1008
L ‘ N
*Missing Cases = 5 2 . ,
2 ) - - .
TABLE 2° ‘ .
.
- . Graduato Surv&y Respondents Pursuing Varlous ‘
Courses of Study
\ M
Course of Study Number of Cases®™
: v = z X .
ACADEMIC - .0 )
Biological Scignces . 9 n \
Business ' 17 12 ,
Education 16 12
Engineenng 7 R 5
@ e
Humnities and Pine Arts 18 12
Physical Sciences 6 4 L M
3 hY -
Social Sciencies ¢ , n, 5
Other Academic T o2 /, ’ %
Academic but Undecided , Iy T 3 SRR B
T Al
. Sub Total 98 . 7 \
s B
VOCATIONAL ,° . . T \ .
Office ang Clerical 14 108
il
Computer Technology 3 2
Mechanical and Bnginminq < 13. 9. a <«
Health Servicel * 8 6
Public Services R ' T3 2
Sub Total ¢ a1 L 29 J,
Grand Total » 139° ' . 1008 |

Mnh:' M = 17, Did Wot Attlnd - 133

ERIC
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. o ) TABLE 3 - - -
. , )
T , r of Graduate Safvey Bespondents  * '
. f ’ , Employprfent Category T .
/ / < __Sex - .
Type of Job Held . - : Totals
Male | Female Number Percent
'Par't-tune work ‘4 . 24 . 28 108
Full-time work - 60 . 52 T2 40
Currerft Job unknown 1 '5 6 28
Not curréntly employed 4 51 | 92 33
AY
Never held jsb . 11 29 40 158
4 N ~
" Totals Number 117 161, 278+ .
Percent 428 58&1 100% -«
*Missing Cases = 1l . ,
TABLE 4 . -
‘ Average Weekly Eamings by Employment Reported by Graduate Survey Respoqdents
A - N Average Weekly EFarnings 5 -1
' Type of Job Held < 40 hours ‘| .. 3540 houps”
Y n , . . n = ,
Not cirrently employed s44 (28) $118 (58)
Part~tipe work \‘- - $63  (26) NA
’ Full-tj.T.e work NA . T 5133 (103)*
A X AR .
*Misging /Cases = 34; Never Held Job = 40 . .. .
. NA = Not Applicable . . )
v . st
. ' 5 B ;" . o
‘ TABLE 5 . - .
. - ) : \
. Current Community of Graduate Survey Respondents by Sex R
] - s [4 o R ; -
) sex ’ :
» N * b - L A
Current Community - N Totals
e ! Male Female NMilmber Percent,
o i ~ . - . ‘
! Stayed in home N . M ,
1 . community *50 . 87 137 - 50%
! | 1
* |
L | Moved < 50 miles to a . . .
v community < 50,000 pop. 20 26 46 17%
ir Moved > .50 miles fo a ) o
w . comsunity < 50,000 pop. 281 b 17 45 ‘16%
Moved > 50 miles to a ' -
. community > 50,000 pop. [] 19 26 w5 178
- >
Totals 117 + 156 273 100%
: . i EE
'\ - : A L~ e
) . -
e Y #Missing Cases = 16 . i
- - . - N B
ERIC™= . . v
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‘ TABLE 6

Numhor and Poreom of Graduate §utny Respondents in
" Five Groups of Postgraduats Activities

mt‘grdunu Activity “Wambex,

Unemployed
Living \dt.hi.n ti!ty miles of their high
school. Unemplayed <ime of mrny
(including those who never worked).

- further ed '

Working
Living within fifty miles of thair high
school and \lork‘inq at part or full time
job (not continuing their -education in .
any forl) A
'huo-!m College Students
Living anywhere and continuing their 4 -
education in bus s, trade or vocational
school or in junior colleges. (May also
be working.) .

" .Local Pour-Year College Students
Living \(ithj.n fifty miles of their hiqh
lchool and attending four-year college.
(May also be working.)

-.Distant Four-Year College Students
Living more  thyn fifty miles fram their
high school agd attending four-year col-~
leges. (May also be working.)

/ _ School District Compari

*Although rural communities may be internally hémogeneoua than

urban commurtities, they differ wid from each other. As Sher and
—~-R5Serifeld (1977) remark, -

Fishing villages in Maine, coal company towns in Appalachia,
farm communities in Iowa, Delta counties in Mississippi, re-
crgation communities in Colorado, Indian reservations in-
Soyth Dakota, small colleg 8 in Minnesota, migrant set-
tlapents in Texas, retiremef® communities in Florida, and

? A&a kan native villages are all "rural” (pp’.4-§) .

Given this variation, we would expect to find that the overadll patterns of
post-graduate activities discussed in the preceding section differ among our

14

nine-school districts.
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In fact, these patterns do differ. In New Rheinlax;d3 high school

graduates tend to work and live within fifty miles of the community. 1In

Mount Olivia most of the graduates continue their educations, attending

e1ther two-year or four—year colleges. In New Brunswick, four-year college

is ﬁhe most popular choice, at institutions in both nearby and distant

communities. Uppséla Valley's graduates, like New Rheinland's, mostly settle

w1th1n 50 miles.

s

But in Uppsala Valley the people who are unemployed for
at least part of the y®ar and are not continuing their education outnumber

those who are werkinq full time and not attending school.

The diversity among these districts in what their graduates do and
uhexe they live should be expected on 'the basis of qeography alone--see

Figure 1, which logates the nine rural school dlstrlcts. There is every

reason t% assume that these communities differ in ways important to hiQh

school sepiors who are deciding what to do upon graduating and where to do

it. When we in fact cross—classify the five groups of graduates (as defined in

Table 6) by school district, we observe a highly significant statistical assoc1a4
. tion between post-qraduate act1v1ty qroups and districts (Table 7).
Knowing that the nihe districts also differ markedly on many charac-
Qteristics that might be thought to explain these‘djfferwsnces in postgraduate -~

activities, we decided to assess the reI®ionship of these characteristlcs

¥ith the percentage of graduates in each of the five groups at the district

lgvel. The potentially explanatory characteristics we looked at included
r . 2

.

a O?riety of economic and demographic indicators and teachers' perceptions

of their pupils and schdpls. Figures 2 fnd 3 visually display the dra-
matic differehtes among the nine school-districts on these characteristics. *
(The data on which these figures’ are based can be geungﬁii the Appendix)
In the followinq paragraphs we describe the postgraduate activity )
) patterns in each district and make reference to the economic and demograph-

ic characteristics and the teacher perceptions dlsplayedmlh\siqures 2
and 3.. )

-
5

. Mount Olivia e

+ Mount Olivia has the highest percentage of qfaduates in two-
year vocational or junior colleges, has the next lowest per-
centage in four-year colleges close by, and is average in its
percentage of graduates sent to distant four-year colleges.
This district loses graduates to distant places, as seen in the

In order to respect their privacy, pseudonyms are used for each of the +
n*:{ achool districts. .,

ERIC _ 15
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Figure 1: , .
Geographical Location of
Small Schools Serving Rural Arsss

Expcimgqnid School Districy
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LS
. - TABLE 7
Number of Graduate Respondents in Each of
«Five Groups of Postgraduate Activities by School District i
. . School District - .
North= New Uppsala New Yorktown Saint Hannover Mount Glasgow || _ Totals
: Postgraduate Activity hampton Rheinland | valley Brunswick Martin N Olivia N LY
el = -
Unemployed . 7 2 8 7 2 5 2 6 3 42 178
“[ working  ° o 11 12 6 1 9 2 1 5 ‘ 67 | 2
Two year colleges 8 7 4 S 3 5 1 13 10 56 238
Local four year .
colleges 4, 1 8 11 0 1 0 1 4 30 128
- == T
3 - Di::;;‘:g::’“’ ysar 3 3 5 16 8 1 1. 7 6 so | 2
’ M N .
Totals s | N 33 25 31 56 22 14 5 32 2% us | —
) 13y 108 13% .23 9 6 28 138 ‘118 - 1008
L4 0
/ . r P:l‘ -
- . . .
x>
Chi-8quare, adjusted for cdlls with low expected vlue-, was significant A .
at .0026.
I - .
. . »
v
. , .
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low percentages of graduates workiné nearby or attending colleges
nearby, although several institutions of higher education are
close by. Mount Olivia itself is only 83 miles from an urban /
center. It has recently been undergoing a population decline and
many of its resigdents face periodic unemployment. These two facts
may explain the high migration. Mount Olivia's teachers are

+  concerned ut the academic ability of the pupils as we?] as

their lack of motivation. They also feel that there is a
relatively severe problem 1n adequately preparing their
students for post-secondary education.

UEEsalé valley . . ‘
Uppsala Valley 1S about 10% over the sample average in college
* attendance with. onetquarter.- of those attending college within
50 miles of home. Although the percentage of graduates living
. nearby and not in gchool is the same as in the entire sample,
Uppsala Valley has a higher concentration of unemployed graduatess .
(and a lower concentration of employed graduates) than the
sample. Thig findsng 1s curious in that Uppsala Valley has recently
. experienced economi¢ expansion and overall,has a relatively low
unemplqQyment rate. It may‘be that this is an instance of the
lack of entry level jobs appraopraiate’for high schoql-only
job applicants. It is also xnterestinq to note that Uppsala Valley's
'} 'teachers are among the most sanguine about their pupil'’ 8 prospects.

v

Yorktown . . Co X

Yorktown's share of qraduates in college is over €he sample's
average. Howgver, all of them are ‘attending cq;leqe far from

home, Yorktown has few unemployed ‘graduates and many working

in their home coglnunities. This is ther case even thdugh . '
Yorktown, (Ecordinq to 1970 censBus data, was going through | .
a period of. transition, and slight economic depression as it -
attempted to diversify ‘from lumberinq and -other, forest related
industries. Some progress towards this diversification has been
made as of theitlme of our-graduate survey. Yorktown's teacﬂers
were, across ébveral different peasures, the most satisfied

with 'what their schoeols were accomplishing’ in the areas,of .
basic skills traiping and job skill proyision. !

' -, . - )
Hannover ~ ot ' . ,

B " With a respondent group of five, any confidence in percentage o
estimates would be misplaced. annover is located on -an isolated
penlnsula 55 milés from ‘the, nearest urban center with -an economy

".heavily aependent on loqqinq industries. .
t
-  Northampto o ° .
- ' ¢
’ None of Northampton 8 groups is far from the overall average percent- .

* %= amge. There are about 108 fewen graduates in golleges that are
far away and 10% more working or unemployed living nearby. North- ¢
ampton is a prosperous community located only 35 milql from the
nearest urban center. 1In -1970, it was sending, c°mpared to the

, other eight districts,. a smaller.gercentage of "its graduates on v
to college. Northampton's teachers were the most pessimistic
about .their pupils' chances,of succeeding in jobs-or in post- .

secondary school. They felt that this wAssavtributable to either

Q S
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\ IO .. .ou ' )




. lack of motivation'or academic ability of thzir, students. They
' " were- the most critical of their school's ability to cope with the
problems they perceived their graduates as having. \
0
New Rheinland B . ‘
New Rheinlar’is' unusual. With a high perdentage of graduates
remaining in their home community’, it manages ta have'the 4
lowest une@loyment rate (8%) and the hﬁghest employment r :
(48%) among those graduates "living nearby and not attendmi
school. , Only 18% of the graduates are in college, most of m
going further than 50 miles, which is not at all surprising given

¢ / . . N - * ¢ ° ,’ LI
5 . . ‘ ' . X . . - ' ‘.-
. FIGURE2 . g - S
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.  FIGURE3
Teacher Perceptions of Their Pupils and Schools
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that the size of the school district is roughly oquivhont to ;he
size of the entire state of Connecticut. New Rheinland is located
. 200 miles from the nearest urban center. .The Western cul::}:e
with ¥anches, gnowstorms, and livestock is an integral part of
. the local environment. New Rheinland has been experiencing a
\ period of ‘economic expansion. It also has the high+nt per-pupil
\ expenditure of all the nine districts ($1329). Along with Uppsala
Valley, New Rheinland's teachers rsport the most extensive
amount of individualized instruction. .

Glasgow , /
Glasgow and Mount Olivia have similar profiles. Though thcy
differ in that Glesgow has 12% more graduates in nearby col-

leges and 7% f unemployed persons, Glasgow has more pedple '
Jattending voca and techitical two-year colleges than’ any
Qther district--7484. This community is located 85 miles from

the nearest urban center in the grassland plateaus of the South-
Glasgow has a siteable proportion of Spanish-speaking
G%uqou'. teachers report nearly the least amount

-
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Saint Martin

Saint Martin has a high number of unemployed graduates and low
number of graduates working nearby. It is the lowest of all-
districts in percentage of graduates in college, but has the
'second‘highest percentage following other post-high school
education. This’ school district is located in the deep South
only 60 miles from the nearest population center and only 21 miles .,
to both four and two-year colleges. The population of 5,908 /
is one-third black. Economically, it is a very poor community.
Its per capita income is lowest of all nine districts; 40% of the
population\is below the povérty level. Many residents seek
employment 'in neighboring communities. Saint Martin's teachers,
compared to all the other eight districts, believe that lack of
motivation and, to a lesser degree, poor academic ability impede
their students.

New Brunswick *« N

New Brunswigk is the highest district in college attendance and
the lowest in vocational and “technical post-secondary education.
With the largest population of all nine districts (9858), New
Brunswick is logated in the North Central Plains states and
i solated; the nearest urban center is 375 miles away. The

test vocational and four-year colleges are, however, located only
20 miles away. New Brungwick is suffering an economic decline in
its major mining industry with concomitant high unemployment rates,
but it still has the highest per capita income of all nine districts.
New Brunswick's teachers rank their pupil3' academic ability and
ability to succeed in college very highly and are confident that
their schools are accomplishing the objective of preparing their
students for college. :

These capsule descriptions of the districts and their graduates
have some intuitive appeal in that many of the connections between post-
graduation activity patterns-and community cnaract 1stics seem logical.
For example, New Rheinland is a prosperous ranching and farming com-
munity and has.a very low unemployment rate for grhduates. Saint Martin
is a very poor community and has a very hign number of its graduates
unemployed. = However, when we analyzed in a more systematic way the
relationship between economic and demoqraphic indicators and teacher
perceptions on the one hand, and the amount of unemployment or ;u;%§:;
education among our sample of graduates on the other, we found that
few of the relationships we thought mattered appeared to be strong and
consistent ones. Only two cﬁoracteristics Yere consistently associated
with postgraduate activities (Table 8). However, these associations
may well be coincidental as we were lookinq at 21 characteristics across
only nine districts.

The two conclusipns we draw from the observed associations are:

X AW
e The faréher away from an urban center a scN§ol district is
located, the lower the unemployment rate ofjits ﬁraduates.
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® more serious a problem.the teachers percéived with pupil
ivation, the .larger the number of students continuing
their education.

why would a district farther away frc;n an urban center have lower \;hemployment‘

‘rates than those located closer? One plaus hypothesis might be that

high /school senfors can more accurately.asseSs the employment possibilities

ava:.lable in their own, more remote, community and plan accordinqu. 'Qr,

if we can generalize from our small sample of districts, it \may be that since
more remote areas are more agricultural or invol‘v_ed in ex,txactive in-

dustries, finding employment is easier. We, however, know of no research that

would predict such an inverse relatianship ‘between distance to an urban center &

> gand unanployment.

e

o

-~

v

. The second .finding is also counterintuitive. with the exception
of Saint Martin, thé surp.risinq pattern is relatively consistent. One
poesible explanation is that believing that one's students are insufficientiy LI
x;iotivated is related to holding high standards f.or one's pupils. it is
concei.val:altﬂ.l that more demanding teachers produce more "successful” stuflents. .
Alternat:.vely, if we look at the two highest—contrast school ﬂstricts,

“i e\. , those with a high number of qraduates continuizs‘;herr educat:.on and

low perceived pupil motivation (Mount ollvix and Gla ) most of their

gr’duates are attenqu two-year rather than four-year colleges. Their

te?chers may feel this is dlsappomtlnq, that mpre should be attendinq four-

year colleges. In a third hiqh-cont}ast district, New Brunswick, wl"le the

teac\/;aers are digsatisfied with pupil motivation, they are highly pleased with

\thei’{//t‘students' academic performance and are confident of their pupil"s

pr%p/Eration for higher education. There is, as well, one notable case

(saint Martin) where the teachers' assesémentd of 1ow pupil motivation

is mat‘ghed b{ a poor record of two- or four-year college attendance.

. " The overridi~nq conclusion we draw from this cursory review of

scho/él district differences ig that they indeed exist but we have not .

lfé"n able to develop a theory that explains the relationships between

di‘.'strict characteristics and student choices of postgraduate activities.

It seems to us that these reXationships, which have been found elsewhere,

are thought to be better understood than they actually are(. s
\ Havin% found such school district variability in postgraduate .

activities within our rural sample, we might expect to find that, taken

toéether\,‘\\they‘ are indistinguishable .from an urban or suburban sample. v

Rural commﬁhit e5 as a group may mirror the diversity of the nation as

a wh?h In ”the next gection we address the issue of rural-urban-suburban

EMCnces. \\ -
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) TABLE 8 ) <

Rankings of Two School District-Characteristics and
Two Graduats Activities by, School District

)

RIC

- ’ -
Scheol District '

- _ 4 Mount Uppshla North- New Sxint  New
Schbol District Characte;{:istics onvia-vuley Yorktown Hanpover ampton Rheinland Glasgow Martin 'Brunswick
Level of Unemployment _ ¥ 8 1 > 4 9 ) 7 2 6
Distance to SMSA . 6.5 3 8 9 2 .4 . 6.5 1

+ ~ v
1 . s '
N v
. T~ _ Schoo) Distxdct
i . m;uqt Uppsala North- New : Saint New - '
Gradpate k;iv.ity . . Olivia Valley Yorktown Hannover ampton FRheinland Glasgow Martin Brimswick °
Number of Pupils Continuing { f .

Education - . 2 4 . 5 9 7 8 1 6 3
Degree of Perceived Lack of ! . " |

Pupil Motivation 2 - 7 5 8 ~ 9 6 3 1 4

, P .
W _ S
"

e £ ) B ;
1 = high rank: 2 9, : )
9 = low rank ' . 10 )

\ N ‘ . .
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A Comparison of Our Deta with Those for a Netional Sample

. R - N

By design some of the ds;aw collected from our sample o\ltl974
graduates are sinilar to data cpllected by the National Center for giuca—
tional Statistics of the u.s. bffice of Education in its ongoing National
Longitudinal Stuly {§LS) of the High School Class of 1972.4 The mis \as .
data frcn a probahlhty sample of approximately‘ 20,000 cases. In t.hisV \section
we use t.hese data to assess the represéntativeness of the Project lm:al ’
sample as well as to compare onz. rural sample and % 3{1.$ rural sample !‘.c
suburban and ixrban“'populations. ’ o ‘

We find both some surprising differences and simfarities. For
example, mobility platterne among high school graduates from different t
of communities are very similar. There a:re also not many noteworthy dif-
ferenoés_in the career and life values held by graduates f“rom different
communities. On the other hand, aspirations and plans do differ among the

groups fairly dramatically. » ' K -

2 .

Rural educators and national educational policy makers are frequently
engidged in the process of educational needs assessment for rural students.
Educational resources, teachers, dollars, facilities, and @raries are

thought to be moreflimited in small schools serving al areas than in

‘either suburban or urban schools. This in paer resufts from a national

E

priority, or at least concern, for lerge city problems. Another part of the
explanation iies perhaps in what may be a romantic view of small towns and
rural areas. It 1s believed that rural schools have some advantagee, i.e.,
less violence, more equality, than inner city schools. In any cases needs

[y
assessments should address differences in student outcomes as well ag dif-

ferences in rputs or resowrces. It is for this ‘%son ke canparisons

N

. £
among rural, suburban, and urban graduates are of interest. In the following

pages the values, aspirations, postgraduate activities, self-concept, and =

p}ans of rural araduates aré compared with those of urban, suburban, and gmall-
town high school graduates. ~ ¢

The comparison“of the NLS sample with the Project Rural sample is not
perfect as we are comparing 1972 and 1974 graduates, respectively For example
thé general drop in college attendance over those two yegks and other long-

term tpends as well, may account “for some observed differenges. Nevert.helese,

v

£

7

4'1"hese data are available courtesy of Research 'Priahv.jle Institute, which

directs the study for thé"National Center for Eddcational Statistics.

lC ' ~
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* the data-we present.in!the next few pages, though publicly available, have not

been published before for Ee purpeses of relating community population density.
to graduate characteristicf.. - -
)

8
In the tables that follow we present four types of NLS communities:

. . .6

® rural or farming community

2 -

-

14

e “small town or gity eof fewer than 50, 000 people that J.s
not a guburb a larger place , -

‘ .
' ® suburban communities of any size !
5 . .

® urban communities of any size qréater than 50,000

" The four-way breakdo¥n neatly 's‘plits the NIS sample into four relat ly - s
equally populated qroups i.e., eash group contains 25% of the qraduate
population. It showld be noted, however, that respondents in the Project ‘
Rural sample w:.tl]m a pathcular school ‘district were not always co sistent ‘

. in identifying t,f'xemselves in d:.st:.nguishinq between the first two cateqones

. We believe this, occuﬁed ot because the quest:.on was confusing but because”

students who live in the

iddle of a town, no matter how small, place them-
selves in the mll town c teqory Rather than collapse the initial two

2

categories (rural and smal town) we maintain the split because traditionally

in sociological research onl community size, the largest differences in be-
havior and attitudes have béen observed at the extremes, i.e., between the very
rural and farming communiti is and gommunities of all other Si'zes‘(Gl_enn' and
5{111; 1977j. o { . . ’

. We have not carried'.‘out an  analysis on the NLS data in this sectxon;r

rather, we simply present percentages. 3 However, we need to define what

e will be tefezrmq to as striking dxfferences and those differences that we
" will refer to as unnnportant In comparing the Project Rural sample to the
Nationa'l Longitudipal Study's rurgl and small city sample, we will consider ‘&if-
ferences of less than'ten percentaqe points (over the whole range) as too small
to be interesting to educaters or policy makera ‘Our "effect gize" criterion
is more than ten percentage pOints As thcre was' no expectatron thdt our .°*,
sample was,a nationally representative sample we would be surprised if it
matched well with a«-natxonal.probability sample. We know, for example, .
that o%nine &chool distridts are ‘somewhat more prosperous than th&gy\pical

.. LA |

5'1"he percentages presented from thé National Lo‘itudinal Sample aré )
aﬁjusted by the samplim?'weightaq)»-the percentages shown reflect estt‘ntes
Fargthe natiénal population of 1973*&qh school seniors.  _

[MC ’.‘—M/ T \QH\ ' \ _
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" rural school district (National Center for Educational sutistice.g)). ‘
We also know that ;ur)relponse rate *is biased towards the more "-ucceesful"
greduate (see footnote, page 1). Purthex, no statieticel test can be applied
to the differences between samples of such disparate size. When we are
comparing differences between the rural, small town, suburban, and urban
Jcetegories within the National Longitudinal Study we will remark on differences
of five percentage points or more. Given the size of the sample, quite small
' differences are likely to be statistically significant.
We should hasten to inform the reader Epat what is outstanding ‘in |
' these data is the absence of striking differences. 1In one critical areas
however, there are sizeable differences: fewer eﬁzal than urban seniors plan
fo, aspire tol or actually do attend academic post-secondary peoérgns. The
comparison is even more stark within the NLS sAmple than between the Projeét
.Rural sample and the NLS sa;ple because a somewhat higher percegtaqe of
' graduates from our nine school districts are attending four-year colleges
{ (this may QL an artifact of the respohdent or total sample bias). Table 9
r shows that 32.6% of the WLS rural sample is attending academic courses at
‘ two- or four-year colleges as compared to 54.3% of the NLS urban sample.
Similarly, Table 10 shows that as seniors, 29.5% of the NLS rural sample
planned to attend four-year colleges as. compared to 43.2% of the urban sample.
A similar disparity shows up in aspirations for postgraduate educet%oﬁ (M.A.,
’ Ph.D., M.D./* etc.); 26.5% of the NLS rural sample and 45.9% of the urban
~ sample hope to obtain higher degrees. T’he pattern for plans is vxler
Kgﬁgonversely, substantially more rural graduates _hope to and plan to attend
’ vocational and technical ' courses at trade or business schools. (Burprisingly,
'aCEEyl attendance figures are similar.) .

An a;ea where we might expect to find ryral-utban differences is in

L mobility. “e 11 demons’tretes how small these differences turn out to be.
. Nearly 1dent1cal percentages of high schoor graduates in all groups have
{ remained i?;;he same place. The biggest difference is between small,fown
residents ahd suburban residents. Of the former 43 ;8% have remained in
their home communities.while 53.3% of the latter have remained. All other.
differences appear very small. )
If it is not differenceg.in mobility that explain the differences
in postgreddate activities, differences in the career and life values--
i.e., stetemengs by the high school senior about ‘what they are lookiné for
from their lives and careers--may be reveating. This would seem a reasonable
hypothesis given that socioloyists have long claiped that there ought,,
O ry at least, be attitudinal differences bet::en rural and urban pop-
ERIC . '
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TABLE 9 -
. s ‘ .
Percent of High School Graduates Engaged in Various
“ Post-Graduation Activities by Sample -
Rational Longitudinal Study Sample
Project - i
’ Rura Rural/ small | sub-
Post~Graduation Activities Sampl Farming Town ,| wurban Urban Tota
E . /
b Working (full or part-time) 50.4 67.0 63.6 67.3 63.5 65.3
Studying vocational/ 3 4 4
technical subjects at any 12.6 15.8 13.6 14.8 15.1 14.‘s -
k of school or college
Academic coyrses at two 39.6 32.6 44.0 43.0 54.3 4.9
year or four year college P
Unemployed 13.0 8.1 8.5 8.9 7.3 8.2
Columns do not add to 1008 b some respondents are both working and in‘scuol.
. . )
- TABLE 10 '
v
Educational Aspirstions and Plans Percentages
by Sample Categories t
—Yould Like to Attain
¥
. / National Longitudinal Studv Samel
Project :
Educational Aspirations Rural Rural/ Small Sub- . Total
and Plans Sample Parming Town urban Urban us
- 7
High school only 15.3 |* 8.4 6.2. 6.1 4.2 6.1
2 year Vocational/
Trade/Business ) 29.5 28.4 19.3 15.9 12,1 18.5
2 year junior college w25 " 8.4 8.9 9.4 7.4 8.5 |
4 year college . 2.0 28.2 30.3 29.3 30.4 29.6
Masters, Ph.D., M.D. . . )
or equivalent 2.8 26.5 35.3 . e 45.9 37.2
. *7 ,
. 3 Plan to Attain
Project ‘ » : *
Educational As ions I pural | Rural/ Smal} Sub- Total
and Plans Syaple Farming Town urban Urban NL8
High sohool only M 2.3 18.3 17.3 13.1 18.4
& A
14
2 y‘n Vocational/ 18.4 2 18.1
' Trade/! iness NA .25.8 .8. 16. 13.3
2 year junior college || MA 10.7 12.4 14.1 13.4 12.7
4 year collegs MA - 29.5 39.0 38.8 43.2\ 38.0
Masters, Ph.D., M.D.
or ivalent - NA 7.7 11.9 13.6 17.1 . 12.8
. —K T
o LN . ?
Ic - “ )
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. ®  TABLE11 .
. . N & .
Percentages for Distance of Current Residence
. from Homa_High School by pls Categories
. Kational Longitudinal Study Sample
- . Project 3 L
Distance xi. ::rr:ix/ig b . ml i::;n Urban « Tosal
Same place . 4.3 43.8 ;s.a ;3.3 50.4 " ast
< 50 miles \_//16.9 , 25.6 20.8 - | -23.5 20.4 22.4,
50-99 miles - 8.8 9.1 7.7 4.0 | 5.5 6.5
100-199 miles 618 7.3 7.5 4.5 " 6.2 6.3
200-499 miles . ) 7.1 ’ 6.8 7.6 5.6 1 1.2 6.8
500 or more miles 12.2 7.6 9.5 9.2 10.2 " 9.2

eietions. In a regent”artﬁfle, "Rural-~Urbar" Differences in Attitudes:
and Behavior" (Glenn and Hill, 1972) the controversy over the size' and
meortance of these hypothesxzed rural-uzbanmdistinctions is raised and
re—examxned using data from several surveys of addlt nales and females:
The authors conclude that'the similarities are more notable than the dif-
ferences, but that the differences, while smﬂll, are consistent.

The evidence within' the NLS sample strongly suggests that in ‘terms
of the values NLS ‘asked Jabout, the-dlfferences among rural, small- town,
suburban, and urban high school seniors are neglxglble Among twenty
questiom® about career and life values, there were only five cases
(see Table 12 and Appendix) where the differences were more than five

points. These are the .importance of: \
h - .

e living and working in the world of, ideas: urbin and suburban-
students valued it more

-

° beigg abBle to giye my children better opportunities than I've
had: urban and~“small town students valued it less

® getting away froh this area of the country: wurban students
valued it less than small town ones o

e being able to find steady work: rural students valued it
more .

e being a 1ed€r in my community: urban?der}ts valued it
less

The patterns of differences across the groups do not- len® themselves to

- easy interpretation. For example, both'suburbaﬁ apd rural seniors are

@ oncerned with providing opportunities to their childten than are
ERIC : b,
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TABLE 12
Career Values Pessontages by Sample

Beaing able to give wy ch. better
Liviasg and wprking ia the world of ideas opportunities than I've heé
3

scmevhat ¢ |  Very : wor scmavhat |  very
taportant | Imgortast | Isportant | fe=wie Iagortant xt-nt Infortant

4.1 11 Project ural 1. “.e

$3 2 11.9 4.4 25.5%

514 15\ 2.7

4.6 36.7 \ . e

: -—
9 3601 . a3

50.7 u.l . 271
~
Beipg able to find steady work

Very Somevhit
Important

12.4 . 40.9

13,0,

15.2 4

L4
14 2

T
4 13.9 ,

uaf

Baing leader in wy comsunity

f !Q:::mt

T
{ 54 9
.

Somevhat

39.9

4“7

45 2

si9

L]

urban or small town residents. Urban and rural graduates are less con-
cerned with "getting away from this part gf the country” than those in

small towns. Rural graduates are more concerned with finding steady work,

less concernéd wth working and living iﬁ the world of ideas, and more
concerned with being a leader #n thoi;’f:o.e communities.
A systeslatic difference is noticeable between the NLS rural and small

town samples and the Project Rural sample: the latter's responses are, overall,
more evenly distributed among the three rating categories.. This pattern '
‘-d-"ocially striking for, the following values to which the Project Rural sample
. / - .
ERIC . ~ -
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either gave fewer zatinqs of "very important" or more zating: of "not impertant”

(s@p Table 13): . - _ . ’ N ’
R e Having a position that is lookod up to by others Sy - \
. . rreodo- fzo- mpotvilion in my work .
~ \ ‘e o
e Living clou to puentl and zehtim . ‘
. e Being able to give my children bettet oppo:tunitiu‘than I've had ;
g |
. e Having lots of money pe ‘ j . 1
) ‘ . o . .
The overall response pattern of the Project Ruxal sample and the low ratings
they assi the specific values listed above mibht be explained at east ~
- . . : ’ - .
! . 4 Al - b .
/ * . N . ’ ”~ .
A TABLE13 * - - et
. L * v
. Life Vaiue Percontages by Sample ¢ .
N - - N M N i .
}mm.mlzm:hncilloaldqaobym- \ Fresdon from supervisioa ia wy work
[ Someviat Very R R | 3 Sommhat Very
WIS | seportast | teportast | mmportese lmple * | importest |important |iportemt
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40verall, we have té conclude however that no strong rural profile in values
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in part by looking at the attitudes about self'shown in Table 14. For two
“Ytems on the six ‘item scale:

+ .
.

® I take a positive attitude towards myself
’

e I am able to“do things as well as most other people

The Project Rural sil.lple’has more negative assessments of themselves. Within

-

the NLS sampgle the only noteworthy differences occur betweeh the ‘rural and
suburban groups, not the rural and urban. This may mean that tire dif-
ferences are not explained by population density but by relative dis-
advantage or soci;l cl'ass. The differences are for the same two items
ment ioned above.q

Sher and'ﬁoseﬁfelld (1977) in a recent paper state that out
of a co;xcem that schools-are mistakenly, socializing students in urban
values there a;:'e grovi'nq "p'tessures to préserve rural values™ (p. 71). What
exactly constitutes rural values is unclear. Presumably at a minimum it
would mean vﬂﬂng "li:vlng‘ closé to parents and relatives™ or not valuing
"getting away from this pa¥{ of the country.” oOur widence indicates that
rural seniors hold these values ‘ﬁportant to about the same degyee as their
Urban and suburban counterparts (see Appgndix) . However, the Project Rural
sample held these values substantially less important than any se;gment of
the NLS sample. The exp}'anation of this disparity probably lies in the
response bias in the Project Rural survey. Its respondents te;\ded to’

{
be more "ambitious" and are likely to hold these values less important.

* about life or careers emerges from these data.

In turning to attitudes towards schools, we again see a great deal -
of agreesment among high school students all over the country as to the
‘strengths and weaknesseg of their schools (Table 15). Only three attitudes
show inportant rural-urban differences. In each case, a larger percentage

of the urban group disagreed with the positive evaluation. The éhree are:
e School gave me new ideas about the type of work I want to do

’ o' School provided me with counseling that helped me get ‘a better .
' idea of myself and my relations with other pedple
—

® School provided me with counseling that will help me find
employment 4

These findings which indicate relative satisfaction on the part
'of the rural students may surprise rural educators who have.argued for a long

tine that good counseling fo‘t rural students was needed and that it was .

% 33 . .




E

TABLE®® . -

" Percent of Graduates Expressing Various Attituded

Low scores show negative attitudes towards self; high scores, positive onas.
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TABLE 15

Percent of Gradustes Expressing Various Attitudes
sbout Schodl by Responss and Sample
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= * ﬁ?,
Pertent of Gradudites Expressing Varibus Attitudes
sbhout School by Response and Sample

Attitude Aout School

Strongl ree
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School provided ss with
ocounseling that helped
as get o better idea

of myself and ay rela-
tions with other people

8School provided me with
counseling that will
help me find employ-
mant

$chool should help
students find jobe

when they leave school
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difficult to afford in small schools with few adpinistrative ;nd specialist
staff. The only other notable difference is that 5% more suburban students
disagree that "school shduld have provided more help for students who were
having trouble with subjects like math'and reading." )

A similar consensus occurs‘in the graduates' ratings of thejr—schéols
on various aspects (Table 16). Here, however, urban studen;§ rated their
extracurricular-facilities, academic instruction, ‘and reputation in the com-
munity hagher:than the rural group. These Were the only differences of over
5% in all the NLS éoﬁparlsons. L .

1
Once again, the Project Rural sample is moge equivocal than the NLS

-

rural sample but few of the diffe;ence% are‘striking: The general trend o
their graduates' responses*is towards less.positive assessments of their school
"' Our conclusions from thé comparative data presented in this section
is’that except in one critically important area--percent}aspiring to continu;,
and actually contjpuing their education--there arg almost mo important ryral,

small towna suburban, and urban distincgio?s. Ou; data o;%sa!Eér and 1i
values as well as attitudes towards schools supports Kuve ky's (1977) 2ntui-
tions and data on the subject--rural seniors have much in common with their
urban and supurbad peers initerms of values:

In general, rural youth are not very different from urban youth

. 1in Eheir value orientgtions... -(p. 4).

- Kuvelsky feels that too much is made of stétistiéally significant
differences between rural and urban populations and not enbugh made of the
acthal size of the observed differences w%hich he believes are relatively .
trivial. We agree despite thé existence of the quite dramatic sch&ol dis-
trict differences we reported in the previous section. National data geem
to mask~distxié:—to—districc variability, at least that variability apparent
within the Project Rural sample. The rural/urban distinction is thus too
gross to be useful perhaps both to educators or to‘policy-makers. This is
not éntirely good news’for if there is to.be“advocacy of rural education
needq, the absence of differences along ;any dimensions makes it more dif-
ficult to specify the particular problems of rural students.

Our conclusioqs about the repregsentativeness of the Project Rural
éamPle must necessarily be‘quite tentative as we have no statistical gquidance
1p‘estimating whether the observed differences are real or due to sampling
25595', We conclude tha? the gioject Rural sample has slightly highex aspira-
tions and educational acgomﬁlishments thanjis typical of rural students.

We also find-that this sample of respondents consistently demonstrated more
. Q n-group variability ip chelr responses to jigsues of school quality,
ERIC
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TABLE 16

Percent of Graduates Rating Various Aspects
of Sthool by Response and Sample

L

4!”[&3!4

Excellent

. 2z Poor > } .
T National Longitudinal Study Sampls T National Longjtudinal Study Smmple
I - T
* Project —~ 1 Project / .
Aspects of School Rural Raral/ Small Sub- .| Total Rural Riral/ Small Sub- - Total
pects of Sc Sample Parming Town urban Urban s Sample Parming Town urban Urban ns
Condition of buildings 4
and class | 4 8.8 7.7 7.4 4.8 R 23.3 .23.2 5.4+ 200 27.6 4.2
' Equipment used in .
ot tonal coarses 14.2 10.3 9.2 8.8 70 8.8 16.7 14.5 13.7 13.5 14.2 13.9
Extra-curricul 8 )
rareurrcular 11.3 12.8 12.4 10.9 9.2 1.3 13.0 12,5 5.7 15.0 19.3 15.7
facilities
w ‘
- Job placesnt of 35.0 322 26.4 23.2 20.7 25.4 5.4 3.2 3.1 a7 a2 3.8
graduates
Libragy facilities 9.2 9.6 9.2 7.3 7.9 8.5 27.9 .16.9 18.2 19.4 18.7 18.4
A
Quality of academia . ¢
T oon 7.1 5.9 5.3 4.3 3.8 ) 10.9 1.9 14.4 15.9 18.2 15.2
» 2
Quality of voca- f
Tional instruction 7.1 .1.0 7.3 6.7 s | e 14.2 12.3 11.4 13.6 11.3 12.2
- -
Reputation in the 3.8 5.6 5.2 9.6 5.3 6.5 22.3 24.8 29.6 27.4 34.7 29.2
bcommunity
Student guidance * 20'7 19 7 1.6 21.4 18.5 20.3
and counseling 15.6 9.2 9.2 9.1 , 10.2 3.4
- .
Teacher interest 14.0 13 2 12.1 12.8 1.9 12.5 1.9 12.9 14.0 14.6 11.6 13.3
in students ,
r
- \
- {
Q / . , :
ERIC -38 ’
" IR




v activities shown by students in high school predict their postgraduate

s

values and attitudés towards gself than either the national rural sample T
or the national sample taken as a group. This is fortunate for the analysis
covered in the subsequent-and last section of this paper. In this last *

section we look to students themselves to further our understanding of their

choices during the first year out of high school. what characteristics or

activities? This analysis is not carried out on a district-by-district
basis but-rather across the entire Project Rural sample of nine districts.

”

/ . ’
Predictions of Postgraduats Occupations of
Graduates from Project Rural Sample

The young men and wamen in the Project Rural “sample filled out
J
questionnaires in their senipr year telling about their activities, ideas,

and feelings.' We:analyzed this information to see which of these items

mogt clearly predicted what the pupila-would be doing a year after they
graduated; this section reports our findings. 4

. The strongest predictive relationships we fouhd match ones that
havg been observed in earlier research done on samples including urban as
well as rural youth (see below). This increases our confidence that these
relationships are genuine and enables us to apply somfe of the conclusions
drawn fron the earlier research on broader samples to our rural graduates, -
Other relationships we found have not been reported before and provide
promising leads for future reeearch B
One of the most noteworthy features of these Preliminary findings
& that some of the predictive attributes ‘we identified are ones \on which‘
educators can have§an effect. Thus, teachers and counselors might be
able to influenge rural students’ Joccupational choices by modifying these.
attributcs For example, one guch attribute ig the amoupt of knowledge
graduates had in their senior year about the educational reguirempnts of .
different jobs: it predicted actual occupational behavior Edudators may
" thus be able to affect their atudentl' choice of occupation by informjng thcm
about the, education they will need in order to obtain various kinds of jobs.
Many analytic tcchnigues can be used to assess predictive relation- .
ships. The method we used, expectancy table analysis, is explained step
by stcb in the folléwing pages. We chose .this technique because, compared
o most alternative methods, it required us to make fewer aisumptiona
about the characteristics of the population of rural youth from which our

sanple {s drawn. Expectancy table analysis has a potential drawback in

- 23 | :
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“that the masure‘ used can have only two or three values (e.g., high/medium/
low). Some information may be lost when the actual questjonnaire item
has more tha‘n t.hree possible values :(e.g., a fivespoint sncale.)6
An expectancy table represents the relationship of an outcome e
measure (or index) with one or more predictive attributes. The outcome
index used in our analysis, Postgraduate Occupation,\ represents graduatea'
occupation in their first year out of high school It has three cate-
gories: unemployed; working, not in school; and continuing education.
Graduates in the third category, continuing education, inclidé t.hose who '
worked part- or full-time while continuing their education. . >
‘ We tested 30 attributes to determine their predictive strength;
the attributes are listed in Figure 4. They are of six kinds: students’
background characteristics; tI€Tr ideas and feelings about tNemselves;
t.he importance they a\ttached to vanous caze&{ and life goals. their ~
knowledge of t.he incomes and educational requirements of jobs; their .
involvement ':Ln goai’—o_riented activities; and their evaluative reactions
to their high schools and to the learning environment in classes they.
téok in their'senior year. Before testing, scores on each of ti:e 30
attribut'es~ were split into’two categories, low and high. .
High school students' educhtional ;spirations, gtated in the fall
of their senior year, proved to be far'and away our best predic\tor of.
graduates' early post-high schoel occupation. Students Scored as having
\p@ edr:cauoml aspirations in t':he fall of 1973 were those who said they
wanted to attend a ’four—year college or 98 to graduate school after coilege.
Those i“. the category defined as having low aspirations said" they .G‘nted
less than four years of post-high school edugation.
. Figure 5, whigh displays our expectancy table, can serve to illustrate
the actu'al testing procedure we followed. 'We separated the init.‘ial group
* of graduates into the three categories of ou} outcome index:., unemployed
(‘36 cases), working and not in school (79 cases), and continuing ec}ucatien
(144 cases). These three groups were then ci‘dsp—clasaified-hy their mem-
bers' scores (either low or high)y on an attribute. Figure 5 shows the re

~

three initial:values, one group of invegtigators found t the preQictions
given by our nethod were as accurate as those generated a widaly used
alternative method. The latter method uses more of the information ‘available
on measures with multiple values, but requires stricter assumptions about

the population a sample is drawn from (Babst, Gottfredson, and Ballard,
1Q80 -, 73)
)
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N , " FIGURE 4
. »
_* Predictor Attributes Tested in Expectaincy Table Analysis

-~ £ Y
Background Characteristics’ . ;

Idéas and al"‘eelings about Seff

o Sﬂ)“- 4 .
' | N (‘_\ - B

- ~
e Parents' level of Qd\‘ﬁ‘!}b‘}- R <

g

.

6 Self-esteem?® . -

® Self-esteem ’ - -
o . e B . o
e Sense of personal e'fficacy, -or e. coptrol. -

° Sense of having strong will povyer. - ’

'y \,Sensg of being coﬂtrolled by luck or .chanc‘ ~ <Y e
P .

) Educational aspiration (how far student \‘ld 1ike to go in school).

.

‘\ .. <. ( 3

Importance of Specific Career and Life Goals . » .
. M ‘ 4. ¢ .
- J The ‘chance to be a leader, , ' .
. L . v C -
e Making a lot of money. ! \ . '

N NS " ,
. ! - . 'Ia

) Having money and leadership., . .

1] »
‘ ® Idealistic valuen (the chanc! r.o be crea'uve, help otﬂerl, work ’~
with ideas, work with pedple, and correct social and ecomomic .”
. . lnequllities). ; . / N
'y Living near and helping family and friends. : o .
‘ )
.® Being independ”t and doing ;ntel'].ectunl work.
. , L
- 47 4 Y - .
. Career Knowledge ., S e .
® Knowledge of eduéationa reguirements of jobs. o
o Xxw\dledge of incoines and edueaitiomll reﬁuiranenta of jobs. '
. ® . - .
. . ) -m - ’ - hd 3
.. Goal-oriented hctivity ; , * A
‘1. o  Grades in .chool for past’ yeara, reportod duz‘ing fall, 1973.
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-1974 schooi year, reported in Spring, N

e Grades in school for’
1974. , “

”

o Panficipation in community ac vitiu (luch as chn:eh, m}gh
organizations and govemnnt tlnqq) .:.portod“in- ‘tal)., V ‘
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: ’ " FIGURE 4 (cont'd.)
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e Participation in co'mm‘nity activities, reported in spring, 1974.
e Striving for achievement, as shown in participation in extraturrig-

~ ular and community activities, amount of honework completed, impor- -
tance to self and other students of good grades and being smart,

and frequency of discussim, future p]:ans and present conduct with .
school personnel, relatives, friends and er adults.
. .- ' k

&luation of School ) \

" -
« -

® General rating summarizing student's Gationf 6f high schaol-
»bu_i.ldings, equipment, counseling, othéx .services, and instruction.

.
.
. ~

‘ -~
N ® JPraise for counseling offered.in @1 school.

» e Wanted more vocational and technical pr , work experience, and
help with math and reading in high school? "
; .
e Wanted more emphasis Qn basic academic aubjects and leas on voca-
twonal and technical programs. N ’ * ~. e
- 4 . L% . - -
® Openness of classroom env1ronment, English, science and nistory i
or social studies classés,-reported in sSpring, 1974. ? N
. ~ v . r
o Goal rection of first Monday.class, fall 1973/ )

) Formality of' ‘Eirst Monday cI'ass, fall, 19%3. C- \ -
o -

*

~
~

® pléasantness and interest value‘of physical. ;nvu-onmen%fu-st N
\ Monday class, fall, 1973..

LI B 4
;. ’ DA,
sults-Qf cross- clmification with our best "predictor, educational as-

pirati ! udents with high educational aspirag cmsl were more than twice
as likel 8 those with low educational aspirations to continue their educa- .
tiom durinq their first year after high -school (84\ w’fs. 37\) Conversely v
students with low educational aspirations were rbughly tour times as -
likely as those-with hii;h aspirations to.be wonki,ng and not in school or

to be unemployed (45% of stud'engs with low vs. 12% of those with high . )

aspirationl werbaorkincj and not in schoo}; 18% of those with low vs. 4%
‘of those with hfgh aspirations were unemployed). This procedure was fol- -

lowed !or each of the other 30 atﬂ(ibutes, which wve ithen ranked accordgg ,

to tha' pAeMWtive strength *'g .o - e ’
y A wbstantial relationship between educ\:ational Qspirations and both.

educati‘onal antj occupAtional attainm;nt *has been obs&ved in earlier studies,

*

1-‘*""‘"‘90 ane done on a sampl® of Wisconsin faT n‘lles [Sewell, Haller and
ERIC - R
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) ) " FIGURE 6 * .
’ ‘ Expoetmeylhhlc Analysis _

' i 2 ‘

~ . i

Outeomo Index: Postgcad oeeupatlon

Predictive Attributes: 1973, educational aspirations; -
Schoolgradu past years, reported in fall, 1973
Knowledgo of job educational requirements
'
. Ongmal Group ) | Unemployed
. - 250! - | Working, not in school
. . . ‘ R Continuing education
k ;] 7% 144
(14%)2  (31%)  (56%) I
Low Educational Aspirstions Hud‘u Eduatuonol Aspmuom T
( then four yesn {Four or'mbre yeers
LY ) - hightbe sducation) .
114 4
2 51 * . ’ 1 ;9
(8%} (46%)  (37%) | (4%)  (12%)  (84%) | » Y ~
T T T *
| I
| : I . 0
- ' T
i ! f Low Grades in School " High Grades in School
, 1 | | _ (Haif C, half D or below) {Mostly C or sbove)
. |- ' - .18, 78
, b
. 1 | N . . . ‘ N
h : 1 | 3 4 9’ ‘ 7o -\
. ;o : o LU9%)  (26%)  (56%) (m
1 | M T T
PR -
. ' | - N
: ; P! | | Low Knowledge of Job |  High Knowledge of Job
. l | I | | I Eduationol anonu «Educstional Roquiromoms
1 I [ | I
T ) ] ) I *
r
T ‘: I : ] | I ! , é 5 ,
< |' S i ! : (29%  ea%r | (0%) %) (8%
l *) '\ [} ) 1 | | ; 6 ; . ' :
L I ! ' | | | ] | i !
. x ™ 18% 15% 1% % 19%- 0% 1% rs 0% (.x , 16%
. . ¥ » fa . ~ .
. ‘Nunsnnwlmqnpmmmi thonumboro!gnduot-inuehwoup.ﬂmwmbondonouddto

200 across groups because of missing deta. ]
tages appedring,in perentheses indicate the percent of graduates within

-~ wmimx.mmwmmmwnotddto1mdunomndimmm
*aParcent of total semple 8f 280 gradustes /. :

Q . ‘ ~ ‘ "
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Portes, 1969) and others done on samples containing urban as well as rural
youth (Kohout and Rothney, 1964; Sewell and Shiah, 1967; Kuvlesky and Bealer,
1967; Sewell.and Shah, 1968; Bohlen and Yoesting, 1968; Portes et al., 1968;
Sewell, Haller and Ohlendorf, 1970).° Hence we. feel thnt our finding show: ng
a strong relationship between aspirations and pPostgraduate occupation is
valid both for our own sample and for high school students in general. Fur-_
thermore, although our sample of school districts was selected on a compe-
titive rather than a random basié%‘it does not appear to be idiosyncrataic.
We are led to infer that our other findings may also be widely applicable.
wWhat are the ;mplicatlons ‘for educational policy and practice of ‘the
evidence that a student's educational aspirations predict whether or not s/he
continues schooling beyond high school? This depends on whether or néi we
assume that students' aspiratxons"cause them to continue their education;
for these data, though suqqestlve, do not prove a caysal relationship exist -
Thus, it 1s possible that one coulcf mo‘dlfy a student's aspir tlo. w1thout
‘5nf1uenc1nq the probability that s/he will actually further 1r education.

Nevertheless, we consider it reasonable to assume a causal relatl ip.
If we are right in making this assumption, the data showing th
predxctlve relationship of aspirations with education take on applxed .
educat10na1 significance, especially when considered in' the light of
another. finding that has con31stent1y emerged in earlier research gn . 4
this area. The research in questlon dealt with the ;1gn'f1cant ‘others"
in a student's life, that is, parents, teachers, and frigfids (Sewell,
Haller, and Ohlendorf, 1970; Sewell, Haller, and Portes,£1969). Itﬂhas'£~

been found that the level of education significaht others expect a’ student””

to attain and thé level they themselves exhibit predict the Hevel -of the -

3 -
student's educatlonal aspirations. If W again assume that :%causal fe= ﬁi

‘

n

lationship exists, an interesting possibilaity ar1§es. (1) EdU%;ﬁOrS{pﬂY -
be. able to modify students' level of educatxonal attainment xpdlrect Yy b y
influencing thear aspiratlons .{2) This could be done by bringinq students

in contact with people who hold higher expectations an& who exhdbit .

-

standards of educational attainment higher than those the student. has \\;

been txposed to in the past. Mere contact is not eqcuSR‘thouqh These

people would have to be or become "significant othefb” £ thg students .

whose aspiratlons‘are being mapipulated - ," ,1 . Y

L]
So far, we have discussed only 8ne of the,predzctxve attribptes »
shown in Figure 5. School grades' the second, emerqed durinq the next
L}
stage of the construction of the expectancy table. Durikyg this stage we

C) 't the original droup but the high aspir,ti‘f group to4test the re-
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maining 29 attributes. This group's 94 cases were separated into the same
three categories {(unemployed, workinqﬁ and continuing education) and cross-
classified by their scores on each of the remaining attributes. Again,

the attributes tested at thas stagg were ranked by predictave strength;
school grades headed the laist.

Amgng stsdents with hiqb educational aspirations, then, grades 1in
school most clearly predicted what students did in thelr'ﬁlrst year out of
ﬁlqh school. This finding again dovetails both with our common sense
expectatlons and with existing evidence fr?m other samples of high school

- students. RN i *

In the third stage 'of our analysis, we found that among the group
of students with high educational aspiéatlons and hlqh‘qrades in school, a
tegt of the student's knowledge of éhe'educatlonal requirements of ten
different jobs emerged as the best predictor of whether s/he continued their i
eéscatlon immediately after leaving high schoocl. #hkose whe correctly
answered five or more of the ten questions 1in this test were half again as
lliely to. continue their education as those with four or feWer right answers

{961 vs.'64%). ~H1qh in comparison to fb¥ scorers were cofrespondingly much
less likely to be working (4% vs. 29%) or unemployed (0% vs., 7%).

This is a newggindlnq not yet witnessed in research on educational
attainment. The test of knowledge of educational requirements of jobs was
developed specifically for ocur study. Our findinq‘Ehat this test discriminates
among'}tudents‘with high grades who do continue their education in their first
post-lrigh schooi year from those who do not indicates it may be a valid and
useful measure. Furthermore, proponents of career education programs can

_cite this findi?q as support for their efforts to inform students about the
educatienalkrequirements of jébs. A causal inference is not a necessary
implication of the evidence we have reportedf but we feel in view of its

7
applied educatidnal significance it deserves to be tésted in future research.,

v

. -
\ - , . .

Y
zThouqh Figure 5 displays only three stages of an expectancy table analysais,
succeeding gtages -are possible. As before, the cas 1n a group are cross-
classified by the outcome index vs. the remaining attributes, and the bést
predictor becomes the base for the subsequent stage. This subdivision of
cases continues,until none of the predictor at tes tested for a given '
group of cases meets a criterion for pred}s;&GE;i::enqth set by the inves-'
tigator. Our criterion was that the predictive strength of at least one
attribute tested ylegg a chi-square value larqe enough to be.judged not
a-product of chance at the 908 confidence level, using a correction factor
proposed by Bonferroni (Kramer, 1972).
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As previously mentioned, durlng the flzst stage of @eur an‘a1y31s
"we tested all 30 attributes and ranked them accordlng to their predictive
strength. T}able 17 lists the measufes that shpwed a predictive relationship
with postgreduate))ccupation strongenough to be judged: lakely to have
occurred by chance no more than orice in ten repetltro;ms of the study. For

each "predictive attribute, we show the value of our measure of predictive

. strength, the statistical test chi-square.8 Hig};er chi-square values
ndicate greater predictive strengt}g.q ' . ~
The first feature of Table 17 worthy of comment 1S the appearance
)f the two attributes that emerged at the second and third stages of the
’analysis, grades in'school 1n past years and knowledge of job educatmnal
requlrements, Also shown in Table 17 are two closely related attributes--
grades in’school for 1973-2974, and 'a measure representing the combined
.scores on * job educatipnal requirements test, and a test of students‘-.
knowledge of the relative income levels of different jobs. The fact that
two different measyres af -school grades and occupa'tional knowledge were
foun{:i to be strong prediccors"in stage one of the expectancy table &na-
lysis supports a conclusion that these two attifoutes tend to predict
postgrafuate o‘ccupatlon for the sanple'as a whole. The expectancy table
itself tells us that cumulative grade point average and knowledge of job
edugational requirements are especially st'rona predictors and ‘that they

discriminate best among students who, while still in high sc'hool, aspire

-

to four or more Years of post-secondary education. L.
. Three measures of students' goal-oriented activity in High school °

were also identified as strong predictors. This is an intuitively compel-~

ling result: which has not been reported for other samples. Two of the

three measures in'this group represent the frequency with which students

reported attending the following, community.gctivjities {or using the fol-
po *

-

lowing facilities):

‘ e The meeting of a formal youth organization

. ,' e A public recreational facilitty:

' .

3 g . .
W2 applied the Bonferroni correction to adjust the probability levels

ﬁssxgned to chi-square values to reflect the fact that we tested 30
redictors in relath to each outcome inHex. . ,

he reader should note that the ordering of attributes in the first stage
of our analysis is not consistent with the orde}ing that results from the
expectancy table ana1y31s (see Table 16) discussed- eariiér.'i.e., in the
fir'st stage knowledge of education outcomes had a higher chi-square than
"""f"q however, ih the second stage analysis that order reversed 1ts‘elf
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' TABLE 17 -

* \. &“<
o Nine Strong Predictive Atpributes A
of Postgraduate Occupstion®
Predictive Attribute®* ' Predictive
Y Strength**e
1. Pducational aspirations. 47.19 ‘
2, Knowledge of job educational requirements. ’ . 22,16
) 3. Grades in‘\school for past years, reported fall, 1973, . 20.07
4. Kknowledge of job edcati.onal nquirenents and kmwledge of .
incomes of different jobs. 19.52

5. Participation in cot-mlty activities, reported in fall, 1973.}- 19.16
P

6. Participation in calmnity activities, reported in spring,

1974. . ; Ty 18.73
7. Openness of classroom environment, ntinqs ‘n for English,
science and history or social studies classes. 16.81
- (4
8. striving in qoal-orientod activities. ! 16.59

’

9. Grades in school for 1973-1974 school year, reported in
spring, 1974. 15.19

>

> *As identified in stage one of expectancy table analysis
**In order of decreasing Predictiwg strength

**ryvalue of chi square coefficient

e Church'
e. A public library
= .

e A school board meeting . : \

¢ A governmental or political meeting.

The thiyrdAatu’ihute, which we have na-me?!“i?riving, combines gcores for
students’ answers to the measure of 'participation in commufiity activi-
ties and to several other questions asking how much hémework they

usually complete, how ‘often they participate in extracurricular activities
offered at school, how impmstant it is to them and to other™“®tudents in
their school to get good ‘gradel and to be smart in school, and how often
they dilcuu their future plans and their ooMmt, in -chool and out,

with school pononnel, relatives, friends and ot.hdr adults. 'I‘he group

of students with higher #cores on these attributes were about half again
as likely to continue their education in their fiQ-t yo;r after high scheol
n those who reported less goal-oriented actiwity. High strivers were
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»
slightly less likely to work without continuing their education agd were
much less likely to be unemployed. . .

Og£ findi;qs do not promise that the experience students gain from
‘these goal-oriented activities will enhance the prospect-of_their continuing
their, education and reduce the chance théy will be unemployed. Od;

'meaauzes may reflect an innate energy level or deg;ee of initiative

and persistence which helps to deterﬁine Ipth goal-oriented activity in

high school and early postgraduate occupation. It is worth noting, though,
that our results are at least consistent with the former possibility. If

so, parents and educators who encourage a séudent to participate in éoal-
oriented activities may increase the likelihood that s/he will Eontinue their
edutatién soon after high school and decrease the Qrobability of their being
unemployed in that periodé. T .

Students' perception of the openness of their classroom learning
environment in high school also strongly predicted first year bostqtaduate
occupation. This attribute was measured by 12 questions. Some of the
questions in this set :sked how often students work alone in smal) groups
éurinq class, how often they walk around in the class, and whether they are
permitted to work at a.different rate from other student® Students
answered these questions about their English, science and social studies
or history classes. The measure that enerqeé as a strong pgf?ictor represents
the average score on responses to these questions for the three classes, so it
may be interpreted as repregenting the average amount of openness across .
classes within schools. Students who reported gre&ter)openness werq more
than twice as likeiy to continuge th?ir education after high school "(60%
vs. 28%). Students who reported less openness were more than half again -
as likely to work without continuing in school (59% vs. 32%) and to be \
unemployed (138 vs. 8\).'~This suggests opr class;oom Bpenness measure may
be an important indicator of educational techniques which pronote‘students'
chances of furthering their education beyond high school and counteract the

likelihood that they will be unemployed, at least in their first post-

' . . '

qradu&te year.

L4 In stages two dnd three of our analysis the only attributes that *

met our minimum criterion for strong prediction were the ones incfudeg

in the exp;ctancy table itself. None of_ the attributes we tested discrimi-

nated strongly amox% students with lower educational aspirations; among

those with high aspirations but low grades; or among students with high

upirat}éns, hiq‘l’qud&a, and high or low knowledge os job educational g
Q
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Qur discusgion of the reports of rural high school graduates one year

~ ’

- ‘ !
® Few rural graduates one year after “wigh school graduation are
‘leaving their home comunities to seek jobs elsewhere. If
they are.seeking employment they find it at home. Graduates

usually leave to continue their eduation--not for jobs,

»

out reaches four major conclusions: ; \

° 'Patterns of postgraduate activities are very different across
school districts and not easily explained by community demo- )
graphic differences.

e Wwhen district variations are averaged out, rural, small town, .
suburban and urban high school graduates are surprisingl
~gsimilar in terms of values, attitudes, and in their evalua-
tions of the schools. . .

® Educators may find it possible to enhance the probability that
students will further their education or reduce the ]jke-
lihood of their being unemployed through educational practices
designed to modify the gtudents' aspirations, career khowl edge,
and participation in goal-oriented activities, and to regulate
the openness of clabsroom environments theé‘tudem: experiences.

In addition to these four major conclusions, our findings suggest
other areas for inquiry. The unemployment rate of 33% repo:"ted for our

sample of graduates is high and sl.hould be a source of concern to educators,
» .

The very substantial differences in aspirations, plans, and postgrdduate

a;:tivities of the rural and small town samples as Opposed'to the urban and
suburban samples is also perhaps a cause for concern, especially since those .
differences do not se.aun related to differences in ility of graduates. -
We have also p"b:esented in this report some indings which are
perplexing: the farther away from a metropolitan area ancmnity is
located the lower the unemployment rate of its recent graduates and the lower
the perceive.d motivation of pupils by their teachers the larger the number
of. atu!qnts continuing their‘pducation. Our school district gize of nine
prevents‘us'frou more than speculation on these anomalous findings. we al;o
reported some interesting data on s‘tudents' attitudes -towards their
schooling. The rural sample, relative to the urban sample, was more
uti-.fh'd with the counseling they received byt expressed less gonfidence
ain their schools' academic in”ltruction, reputation in the nity, and
the adequacy of their extracurricular facilities. )
I ' erall, however, thé predicament that this report leaves unresolved

« is one that has‘plaquod other reséarchers, educators and policy-makers. We
have not very effectively isolated "rurality.” The evidence suggests that

it may not exist as a distinguishing characteristic of high school seniors.
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. TABLE A-1

~
";S - School District Community Characteristics
i . / SCHOOL DISTRICT
; - v
¥ T
= §/8/8/ ¢ s /& ¢
o $/E/)S/E/s /&S 3
) si & f N & F /¢ 3 f !"
B 6* o s d’ 3 » ‘ i
. - _ f e‘* 3 & & ] & & 3 v ,
. " | 1A), Percent going to college n 1970 % 47 27 38 % 2 20 ] 62| M |,
(8)  Percent white 9 | 98 | o8 {100 [100 | 8 | o0 | 88 | 98 | 6
{C) Drstance to ne. standard
metropolitan smﬂ area (miles) 3% 29 60 375 126 80 & 56 8 13
a2 (D) Per pupil expenditure (dolars) 787 1320 | 738 |1176 | 473 | 672 | 884 | 1016 | 8es | ses ‘s
{E} Percent 5f 18—24 year olds .
completing high sCho0! o | 72 (<] 82 51 50 57 | 5 56 | 83
“(F)  Per capita income ($1000 units) e | ° 284 [250 [290. | 260 | 140 | 260 + |230 | 248 .
. ¢ s
{G) “Drstance to nesrest institution . - s )
of higher sducation L0 | 24 | 20 | 46 | 21 |08 | 56 53 M8
(H) Number of pupils per district 1650 1368 (1510 (2380 [1217 (1607 (2275 | 341 [1s03 | 1841
) * Parcant beiow poverty ) no| o1 [ e | 15 |e13 [ a0-] 13| 2. | 18| e =
v - N ~ . ]
~« -] & Percent non-English spesking . o | s | w | |z F 3 7| 7| B 18
- ' ’ o . . .
* Because of non correspondence bown,n 1970 census tracts and school district boundaries thesa‘dsts ars not available. ’
I8 l -
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. v " "TABLE A-2 N
T Teocher Parcaptions of Théir Pupils and Schools @ "
T ' ‘. : 411
L ) . . . . / . SCHOOL DISTRICT X - J

| - ' £
AN | f‘f J&‘ffgf.ff

M <
(A} ‘s-mo'm-mw .
ability 1o wicceed m job 28 20 15 18 19 8 24 22 19 19
4 @ ‘s-muwmmm
ability to mcceed i postsecondary schoolks f" 18 |19 13 17 18 Y23 | 28 4 had
{C} “Ser of pupil prob 17. 19 19 20 19 FAl 21 1.7 20 13 \‘
. -
‘ (O} "Seriowsnes of pupd scademic sbilities problems 12 14 13 123 17 ¥ ] 18 15 13 14
f
{E) tSuccesstul bessc skills delivery 22 20 22 22 18 29 19 21 19 22
2 2 S
a (F} tSuccesstul ob skills delrvery , 20 10 19 17 14 19 [*19 19 1, 19 |
(G), $Percent of time st pupels work on ssme ) ‘3. » | s . |3 37 | a8 ”
sctrerty : : Y
(H) SPercent of tme most pupsls work on S
some sctivty * 18 10 19 n f <] il il L 19 2 -
(1) SPercent of time most pupws work in smell groups 18 16 17 13 17 2 10 n {9 17
- - I
. {J)  SPercant of tme sl pupils work in b4
N ndividuslized actwity . 18 16 2 12 " 7. 12 [-] [} 13
* (K} $Porcent of time most pupels work n .
. \ndividuelized actinties ' 13 17 17 13 ‘" " 185 15 1" 12
KEY . . ’ -
* Average district score of veechers’ wﬂwmo'hm@mohmpvm ’
3 = This 15 & serious problem in my school R . M
2 = Thrs v & moderste problem m my school ¢
. 1 = Thus 13 & miner problem in my school ”»
0 = This 5 mot 8 preblem :n my school . ‘ . ’
'Ammdmrkﬂmo’umn evatustion of the degree 1o whuch schools ste g & pven ob
3= Very weil .
, 2.« Moderately well . . -
1 = Shightly well \ . = . . R
3 0 = Not well at sl . . 5 q
. ' .
h> “ lkv:rmdmv:ncono' teachert’ reports on the percentage of time their pupils spend «n given activities &
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to others

’h
N o A A - A
A Caresr Values Pmm'by Sample .
, -
. > - , Yo ]
' H = ) v A .
v - P . N
’ . R ties to ¥6 helpful .
lnuuouzo!-:.q,/ ' LIS ~~ or wseful to society ]
. . . ot - | somevhat - Yary v ot Senavhat vesy
vy semie ¢ .| owortant | tapdrtant § 1agirtas Semple . tapectast |Importaat |tepertemc Coe
Project mural s "sab) 17 & * | rroject meral gl 13 4.9 -| 3.6 '
Naral/Parming 139 6. 2.4 *murel/Parning " h.e Y s0.4° ’
A &
seall Town y14.0 .2 ¢ 108 Seall Towm 6.7 Mwa 84.2
Suurban | 13.8 62.7 2.4 | suburban .7 3.4 4,7 3
Urban % 15.7 6.6 20.7 v | urban [X) 3.9 $3.2
. N
Toal Ws 14,0 " 644 as rapims 46, 0. .2
.
" FY R .
Ly @ . - . .
Tk . ' - . AV, job that takes -
Opportunitiee to be original and crhative . oo N
/. ot Somevhat * very . ! b | somewhat \vory '
'I“:N' Isportant | Important | Laportans- Sample 3 ?i‘ut" Isportast, |Importast
Sl wrotece a1 f 24 51.9 Ay | | reoseor mra ) a.e 2o
v —r—1* - - )
/marai/rhrideg 16.90, 51.8 342 urai/Farming al.2 4. 0.2
, . 2 .
‘small Towh® - 14.6 .| 485 3%.9 small Town 4 a7 8.0 ;% 9.4
Subxirban 1.2 %2 ~{ 40 Suburpan  ° 2.4 o1 1.5
s - A N
Urban 1 o121 “os a1 Urbean 1.6 | 464 na
T ‘ - Z ﬁ .
. :
Total ﬂ 135 a7 n.s Tota) 0.8 2.0 a.s W0 .
. ¥ ‘ - = o
. . . .. .
- . N e é o - - 4 . ]
. Omnmfsun to wofx vith people Opportunities for moderats but eteady progrese
rather thas thinge - f"” N ~ zather thap the chasce of = or fallume
. sample . wot * | sonwlhae §  vey semple Y [ somewhat o vesy '/
« . Important Important Iw- N Important | Impoctamt e
Project ural 0.3 43,7 [ | troject mura) 19.7 0.3 2.
Nafal/Taruing 169, | @3 | ao Myal/Taraing 12, “53.1 3.3
2
Ssall 7pwn 4.1 u.9 50.9 3 mall Towm © o 12 - 823 M3
n re .
o | suburbes 8 3.7 3.7 | ¥ 506 ¢ 1 Suburden i3.¢ 8.5 34.1 .
R -
Urban® o 16.9 uia . ma Urban 1.1 S1.4 32,3 -
A} r
| oty Wy’ 16.4 w.d PIKLN Total M3 ., - 1370 2.4 a8,
T T - » & 3 -
IR . . - ' .
+ - ~ P .
! .
N . » EN ‘n- chanae 30 be o leader . .
4 . . 4 . ‘,. ~tot Somewhat Vory
R - Impditant ‘rzu-un Ingortaat -
~ y v | el -
- - Project Rural 48.3 40.1 g § 21 ) . ) 1
',‘ @ ‘- Rural/Paraing - . 42.T7 o ¥ 14.2 ’ )
B . n g .
' small M[ - 4.4 “ws 14.8
« 4 whe. .
% Y.){nﬁamn 1 D) . .3 |, eo0 PUN I , . P
. - — . Rl
. o 16,64,
& N ~ -
R ’ Total WS p 13 . ) \
- L3
R R N
, .
. ’ ’ “ "
¢
‘., ¥ . "
Q . . “« 4 .
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TABLE A4 ’ :

,
I
- 1
. Life Values Percentages by Sample . .
/ v » < N
b T
< . 4
’ - .
R . Pinding the ngm person to marry and luvinq
Being successful ‘in my line of work .  happy family life . N
Seaple Wor | Somewhat [ very Sample wot Somevha: Very
. Important | lmportant | Important * . Important {Jmportan: Impor tant
4
. > - v
o Project Rurel 1.7 %.3 3% B | Tt tura N 120 a9 6.0
Rural/Paming 1.3 120 0%.8 Murel/Parming 3s . 1?{2 84.)
.
Sasll Town 1.0 14,4 ade ’ Saall Town 4.6 Sy ..y
[ Suburban 1.3 13.6 85.0 Suburvan  * . 9 | 110 2.1
-
g - -
. Urban o 12 82.4 urban 56 13.9 80.5
. T
. Total GBS g2 14+2 “.6 Total ML 14 14 19.9
. I
. ~ . b . .
. Having strong friendships ~ '@"nlm to correct social and soonomi?d inequalities
-
. b ’
* sample ot Somewhat Very - a-pu L mot Somevhat Very
“ lsportent | Importans | Isportant lsportant | Ispdrtant | lmportamt
T Proect Rurel @ 10 9 9.1 Project Murel [ e0.9® o6 (XY
-
Rural/Parming <1 19.6 L1 . Rural/Parming “ 0.8 542 5.0
Small Town 18 18 2 . ®0.0 Small Town 1.4 sl.s .1
> .
Sulburbap 2.4 00 7.8 , -~ Suburban 19.6 - s11 9.2
Urban 1.8 16.6 0.6 ' o Urben ¢ 21 52.8 5.4
N
o |Totaims 7 2.0 1.6 7.8 tad NLS ao: 52.0 2.8
. .
LY - - -
Bing able to find steady work Being a leader in my community .- .
-
L - mot Somewhat Very ' . ot Somewhat ' very
Sample Import. tnportant | Ingortant Sabple Isportant | lmportant | Important
.
. Project Rural 6 s $1.0 Project Rural 54.9 R LS | 7
m?u/?u‘mq 22 ) 171 80 7 - N um}hmnq 9.9 a8 " 12.¢
v
Small Town 2.8 186 kLN Small Town 4“7 . 43,7 1u7?
\d
~
Suburban s 1,5 | 190 ' sparitan . 2 ) 18
[ 4 R
Urban N 3.5, 2.2 7. urban s1.9 no 10,1
4 v
Total Mla o 2.8 i9.4 77.0 Total wis [ 4 s 4.0 11.4
. . N /
1 Living close’ renta and relatives ** “Getting sway from this area of the dountry
. .
’ ~ . wr . -
. -7 mot Sougwhat Very - . . nat Somgwhat Nery
b important Impwrtent {important |“ Ll Isportant {lmpArtant Important
*y - el
. Project Rural ®o au.s 5.6 - { Profect” hural 67 4 20.2 124
oy
O , 1
Rural /Perying ") 2.2 e . nural /Parming 581 “ A 1o
- a
. ‘rA @ 67 - mali fown / se.$ FL ) + 12 |
& V-~ B
, o 4ne % .7 SubuFbak s8.8 e 42
Urban “ ns2.8 4.0 712 Urben sv9 | "2 R B
— ~ v .

1 mLs N %0 ) VO ) ) , Tota) NLs $7.6 n.2 14.1




