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" FOREWORD.

an increasingly important rcle in postsecondary education,
K For thousands of students they provide the primary resource
for contunurng their educatlon beyond high school, ‘and
minority students ‘in lncreasrng~numbers are frndmg these
|nst|tut|ons to be a door to opport.unlty . -

Fhe umque role of the communrty college is not always
unglerstood. Most of thefm are “open daor” institutiops,

admigsion. They offer both the traditional first two years of

course sequences which prepare . -students to qualify for
occupations. Questions are sometimes rais2d as to whether
community colleges may be diverting students from educa-
tional programs which jead to baccalaureate and other
advanced degrees

j\The answer depends in part on the " extent to which
4 community: colleges' provide for .ateral and vertical, moblllty
through. which students fnay change from *one type 'of
program fo another without excesgive loss of credit. Stu-
, dents frequently change their career aspirations during the -

pRiC.

-
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requiring only a highr school diploma or,its equivalent for -

college and a wide variety of vocational and fechnical

¢ . ]

%
In recent years'the public communtty colleges havg assumed ax, early years of college whether enrolled in the communtty ‘.

coliege or the university. But for the community college,
with its “@pen door” pollcy, the provtsiton of services which
facilitate student mobility is of the. utmost importance.

This publlcatlon is designed 1).toidentify the characteristics

*of 3 community college which is*effectively providing lateral

and vertical mobility for.its students with a minimal loss of

. credit when such ¢hanges are made, and 2) to_ provide’

suggestions for expanding campus resources which facili-
tate mobility. As the staff developed this document, contact
was made with a number of community college administra-
tors to secure ‘.grass roots” input concsrning techniques
which had been Yound effective in the enhancement of
student mobrllty Their ass|stance is appreciated. in addi-
tion, special recognitiqn is due for the copsuitant services
provided by Dr. Cecil L. Groves, Vice PreSident of Delgado
Junior College, Dr. Katherine E. Hunter of the Florida
Division of Community Colleges and Dr. Willigm R. Richard-
son, Vice President of Wilkes Community Coltege.

Wintfred L. Godwin
Piesident | -
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) . 1n 1968 the statement{"was often heard in-the South that the -
, community colleges were “revolving door” institutions for
e s s e b S blaoks—-and - other —minoritiesbecause so-nany came =i
. . . through the “open,door” policy on admissiong but dropped,
! - o . PO *o0ut because of academic difficuities. At that time. the
: . Southern Regional Education Board (SREB), with a grant . -
. h from the Carnegle Cerporation, initiated a four-year project .
: . T to study the role which the community colleges fulfill in,
. . : © e expariding opportunity for minorities in pastse edu- .- . °
: ™, cation. Through interviews with four hundred black high

b
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school seniors and community college students an analysis
was made of v s these students selected &4 commuriity

- STUDENT MOB“.ITY — college and of the r evaluation of their progress. ‘Ar'no_ng the .
. LA . concjusions, two factors had prime significafice. First; the '
‘ ) - . major reasons for minority studenfs selecting the commu-
THE ' ROBLEM AND nity college were its low cost and its proximity. Most of
* THE OPPORTUN”Y these students could not have entered postsecondary edu-
. . ' ‘cation through any other chai.nel. Second, they found thaf .
. instructional programs were offered which assisted them in
overcoming deficiencies in the'skills which they néeded to ¢
. . perform at the ‘College,level. Workshops conducted by
’ : SREB, and by other groups, contributéd to imfifoving the
. quality of these instructional resources fhroughout the
. region: A serles cf case studies of guided study instruction v
. 9 . . »- and of attitudes of black stiidents toward such instruction ‘
. } resulte-d in augmenting their affectiveness. An “open door”
) policy in admissions does‘call for special training in basic

- pioficiencies, and the community colleges as a whole have .
. . responded strangly to this need—for all students. .

* More recently the charge has Been made that the community SN
colléges, afe often a “dead’ end” for minority students

. - Because these students are .stereotyad into terminal pro-
s ) gran,s. This charge is made on the basis of evaluating the ’
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effectiveness of the cofnmunity college upon the single
criterion of counting the number of blacks who transfer and
Secufe-baccalaureate degrees. ‘This dssiimpfion indicates a
lack of understanding of what the comprehensive commu-
nity college is supposed to be, It exists ta serve the needs
of the total community. The student who enrolls in a-
technical curriculum-designed to train him to enter a given
vocation in a fwo-year, period is not a dropout when he
moves from the community college into a job. The only way
in which the community college can serve a diverse pattern

. .+ of community needs is to provide diverse programs. The

fundamental 1ssue is whether or not the institution provides

the machinery for lateral and' vertical mobility so that

students who change their goals. can move from one

program to ancther with minimal loss .of cfedit. The.
- provision of mobility is accepted by the community, college

as an essential function which it will fulfili. The basic
- question is whether or not it is fulfilling it.-A sequential

question -is how the ‘community college may improve its
" capabilities to provide for maximum student raobility.

The purpdse of this document is.to suggest thexcharacter-
istics which gne might find on a community ‘collegé campus

that is "assigning priority to enhancing student mobil-
ity Many students who came to the community college,
including mino'rny students have had litiie expusure to the
vast array of career opportunities and have had little
-assistance 1n evaluating their own talents and interests.
They are suddenly confronted with a vast array of options.
Many modify their career and educational goals. Perhaps in
no other postsecondary educational institution is there as
extensive a need for resources which help the student to:
find his goals and to modify his educational plans. Mobility
cannot ‘dlways be accomphshed withoui some loss " of

? »
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~ and vertical mobihty. -

.

credit, but there are policies and procedures which are
educationally sound and which will facilitate both iateral

Student mobility in a community coilege is dependent upon -
a continuity of services to students which begin“before they
enroll and which extend beyond their departure from the
campus. These sefvices permeate every aspect of the
institution’s operation. They must extend beyond theory
and be rooted in the realities of campus experience. In a o
way these seivices are indicators by which any communjty

college may assess the degree to which it is implementing

1its commitment to the provision of student mobility.

b
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STUDENT PERSONNEL

-

SERVICES

.

. Contrary to 3 frequently accepted assumption,” the college
which enroils commuting students rather than' residential

students™needs a highly sophisticated pattern of student
personnel services and resaurces. Although the high school
graduate is ready for a degree of emancipation from his
family and forlincreased independence in making decisions,
an important dimension of the college experience is self-
discovery and the.setting of goals and directions. Without”
comprehensive and coordinated counseling sarvices, the
community college cannot provide its studenis with the
resources for mobility and adaptation to changing career
and personal goals. These 'services should be available prior
to registration and continue beyond completion of the
carr ws experience. :

. . s 4 !
Pre-Counseling - .

Far too often the first meaningful contact the student has
with the community ‘coliege is.on the day of registration.
The problem of student mobility may be ameliorated if the
stafent has some awarenes® of purpose in attending
college and of the options yhich tke college has to offer.
The student personnel services should therefore reach the
student as early as the spring of, the senior year in high
school. The following suggestions have been proviged by
Jhe-community college pergonnel who assisted SREB. in th

preparation of this document. . . ‘

1. Workshops for high school counselors in the aresa
served by the community college will provide them with
informatica about the options in course offerings
which are available to students who plan to enroll.
Some institutions have experienced positive response
by high school counselors to such wprkshops, espe-
cially when they weretheld upon the community college

/




campus. High schoo! staff can significantly_augment .

the college's program for pre-counseling.

2 The community college can prepare literature which
gives the prospecti /e student a clear idea of the options
provided by the college in terms which the high school
student can readily understand, showing how the op-
tions Trelate to career goals and what is requi to
_reach the goals. The brochure can alsc idengify the
counseling resources available on the campUs, what
services each can provide, and where they are located.
An invitation for, the prospective student to use these
services prior to entrance may also be extended.

3. During pre-counseling any indication of apprehen-
~ sion about attending the community college should be
tactfully explored to learn if the concern is a meney
problem, a fear of failure, or a family situation. Some
times for a minority:persen the apprehension may be
rootéd in concern about the status of the minority per-
son on campus. (In the SREB study of the community
colieges, it was found that blacks'were in general satis-
tied with the“instruction they received but not satisfied

with their socia acceptance.) The use of peer group .

student couhseélurs is sometimes effective in.resolving
apprehensions.

- %e-enrollment counseling should be as comprehen-
siveras the needs of the prospective student suggest—

, educational counseling, financial problems, career
choices, and access to te college’s testing center for
diagnostic assessment of strengths and weaknesses
and of interest patterns. The student should be pre-
pared when he registers to state his choice of curricular
program.

Career-Counseling . e

A career counseling center, located in a visible W‘-\ "
venient place, provides a distinct contribution to student

mobility. These centers are equipped with printed materie

about vocations and data on job opportunity and stafted
with trained counselors. It is suggested that the Placement
Offices b~ related to career counseling in ways which utilize
their information.about career opportunity and training re-
quirements. The career counselor should be equipped with.
knowledge about methods by which students may change
from ohe academic, program to another with minimum loss
of credit, .

Goal Identification and Review

If students were required to reassess their career and edu~
cational goais twice 2 year, prior to new registration dates,
the problems related to changes of curriculum could be
minimized. Many students delay too long in making de-
cisions gbout changes of goa!. The Florida Division of Com-
munity Colleges is working on a program which will include
the publication of a STUDENT GOALS CATALOG AND
HANDBOOK FOR UTILIZATION which provides a goals
checklist to assist students in making self-evaluations of
goal definition* If this procedure is implemented on a semi-
annual basis, it will be interesting to see if problems related
to mobility are cased. .

Other Services e

1. Testing services should be comprehensive, including
not only proficiency tests but also vocational interest-

*See Appendix B for goais checkiist




+ tests, ability and skills tests, and personality tests. The
testing Center will be-located where students know hov/,
to’'reacn it. it will be available to any student, ‘nciuding
apolicants for admission from high schoqls and aduits
who may be interested in redirecting their careers:

2. Provision should be made for counseling in such
specialized areds as health problems, financial assist-
ance, and personal problems.

3. The faculty &hould be fully aware of the counseling
rescurces and shouid participate to a degree in aca-
démic counseling. It is important that faculty reach an
understanding that curricular programs have equal dig-

nity, whether they are transfer programs or two-ye r(),,/“[

. programs Ie:fhd‘.-g to immediate employment.

4 In most cc mmunities there are many agencies which
provide resouyces to supplement the college’s counsel-
ing facilities” These resources should be surveyed to
determine their appropriateness and availability. Refer-
ral mechanisms should then be set up by the college
and students referred to these facilities as apg ‘opriate.

Exit Counseling -

Just as student personnel service¥imay be directed to
studente prior to their enroliment in the community college,

so counseling services may be provided tostudents as they

leave the community coliege, including follow-up services
when appropriate These services are important whether the
student is transferring to a senior institution or_entering
upon a career Exit counseling is «f particular sigaificance
for students who are leaving the college prior tcigchieving
their stated goals—in other words, for those who “drop

‘ IS
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puf." Both for the-sake of the individual and for thé Sake.>f -
the institution, tiie reasons for discontinuing coliege should

" bereviewed. / .

4

't thé community coliege is committed to the provision of
vertical mobility, it will assist transfer students in their Yran-
siticn to senior college. Almost every aspect of counseling
services can be relevant to the upward movement. of the
student—financial counseling if the student needs fesources
to finance his continued education; academic tounseling as
he selects his set.ior coliege program; assistance in” secur-
ing appropriate transfer gredit. If.the student is leaving to
take a job in the fleid for which he or she has been trained,
assistance may b& provided in placegnent and in foliow-up
services to, determine whether the student is qualified for
the position or may need supplementary training. in voca-
tions where licensure is required or where an ¢ ~nranticeship
is a necessary step, assistance may be pro - .d in pre-
paring the student for success In these venturas.

For the potential “dfopout” the, question mus: bg answered
as to whether or not something may be done to enable the
student to continue—at that time or at a iater date. Could
the student transfer t2 another pi aram for which his os her

talents may be more appropriate? Jan the college help the

student find a job where the student might secure “on-the-

i

R wek

job training” which will provide the qualifications for a .

suyccessful work experience? -~ Y
Follow-up studies are of major importance to thie ifstitution

as it evaluates the effectiveness C}t its instructional pro- .

grams-~whether they are transfer programs, programs lead-,
ing to licensure, or programs designed simply to prepare a
person for a particular field of work. Some institutions have
found that follow-up inguirles made by~ the Placement

* -
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Office have gignificance for faculty svaluation of course -

content. For the staff in student personnel services, follow-
up information may be used to appraise the effectiveness of
testing instruments and of a variety of counseling services.
All of this information may -contribute to increasing the

-

[

-willing to take risks, and to assume responsibility for

the personal adjustments nécessary fo create.an en-

‘vironment where each student is given the support he

needs to accomplish hi$ objectives. >

. capabllity of the institutiun to phovide for improved student - ' o ‘ .
‘ mobility, whether laterally or yatiCally. . :

F\Lpgjy, there is an’ urgent need for informing community
‘college board membérs and top admiristrative officials that . . .
comprehensive counseling fesources are of -prime im-  ~ ° )

portance and deserving of substantlai financial support. o
Too often under conditions ot tightened financial resources, - : .

the student p-.rsonnel service is the first division of  the v )

commynity-coliege to suffer. Uniess state and local boards .

ard top state and institutional administrators are aware of . .
“the vitai'role played by student personnel services, the capa- ) ,

bility of the community college to provide for smooth laterai )
. and vertical mobility will be voided. * "~ :

Beyond the professional requirements essential to effective :
student personnel services, there is a human factor of ‘the s N
utmost s:gnificarice. Dr. Ezekiel Bryant, Provost of the North
Campus of Florida Junior Coilege in Jacksonville, expressed -
it this way: , . ’
The activities which charaGterize community colleges
which in fact provide for lateral and upward mobility
for its students, including mincrities, will~differ from .
one place to another because of different néeds. How-

! ever, one chardcteristic is-common/i.e., people who
care about students and let them know it. People who
are willing to approach and deal. with students with
respect. People who treat students as individuals
with special needs and aspirations. People .who a

L o 10 ‘ ,
10: .- I
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Student mobllity I facilitated or .limited by palicies and’
. regulatlons governing acadeimic matters. These influences .
. . . . extend from regulations developed by statg agencies tc :
. \ . hose developed by Institutioris and by divisions™or depart-
. . , merts within, institutions. The goal of providing. maximum
" student mobiiity within.the boundaries of sound educational |
practice cal|s: for periodic review of state and institutional
policies-and regulations within the framework of their im-
. . pact upon student mobiiity In the cdmmunity collages and L
> ] . inthe state system of postsecondary ecucation. '

Policy review should encompass ot only the adntinistration
T of cemmunity colleges but also regulations in senior col-
I&ges and universities and in the state’s technical institutes

ACADEMIC POL!CIES ' which impinge upon transfer of credit and therefore upon

movement of students within tha state’stotal postsecondary

AND REGU L AT'ONS resources. 'In those states where state:j?!e plans are being

developed and implemented to increase' opportunity for

. blacks and other minorities, thare wiil be special interest in

., . the ways in whic nﬁpol!clec and regulatlons impact upon in-

. stitutional respgonses to the particular needs of these stu-

s - dents by maximiziag the coordinated utilization of the
‘ state’s total resources. .

. : : State ‘:gencies Related ..
= 4 To Coiamunity Colleges P

' State agencies related to the public community colleges
vary in the amount of influence they have upon the¥orma-
tion of policies and the definition of procedures. In some

" . cases their impact is limied to exerting:.influer.ce -and
.o leadership; in other states these agencles may have authori-
. . . < ty over certain designated policy matters. In either case the:

, 1 "
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state‘agencies may exercise leadership in promoting actions
which will enhance a student mobuility. Some examples are:,

1. State agency personniel have the cpportunity to in-

fluence the developinent of state 1aws and reguiations,
state accreditation standards. accountabr'ity standard.,
and other polictes and procedures related to student
mobility.

2 In1ts monitoring of community coliaqe prastices in
such areas as Equai Access and Eg3ual. Opportunity,
the state agency can identify and disseminate exems-
plary pra(,tlces which contribute tc mobihty.

3 State agency personnel can encourage coordinated
review of articulation mechanisms statewide with the
goal of improving student movement between com-
munity colleges and.senior 'Institutions and between
community colleges and tecihnical institutes.

4 State agencies can. organize statewide »workshops
on student mobility and provide consultants to assist
institutions In implementing policies and practices
whi~h improve the mcbihty factor

5. State agencies can make hnghly visible the priority
requirement of* student personnel services in budget-
making, Botb locally and statewide. ‘

6 State agencies can make studics of e irmpact
which the modification of state regulations will have
upon sound educational practice as well as upon im-
proving stedent mobility

!

o

~
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Institutional Policies and Regulatlons—
Curriculum and Instruction

In many colleges and universities academic pulicies and
regulations grow by accretion over a period of time. The
objective of achlevmg lateral and vertical mobility for stu-
dents in the commumty college justities an institution in
eramining its policies and regulations in terms of their im-
pact upon the mobility tactor. Many suggestions were re-
ceived from the commuinity college personinel who assisted
SRED in preparing this document. They are presented as
contributions from individuals and do no! necessarily rep-
resent a consensus of agreement among ail of the con-
tributors, although there is a marked degree of consistency.

1 Academic regulations should provide for lateral mo-
bility with minimal Joss of credit through penaltles on
change of program.

2 Probation and suspension shouid have provisions to
encourage transfer, when justified, from onea curriculum
to another as an option to dropping out of schoot.

3 Students are most hkely to sucreed Iny colleges
where polléles and programs are developed and imple-
mented by the active participation of a// college person-
nel and by lay people and reprasentatives of community
services.

4. Lateral mobility is most flexibte where the onginal
and final objectives of the student are both transfer
oriented. Vocational and technical curricula should be
pianned to include as many general education coursas
as possible consistent with the objectives of the pro-
grams. it is suggested that efforts be made to provide




for at least 25 percent of vocational programs to be n
the genera! education areas.

5. Mobmty; Is enhanced if grading concentrates upon
competendies leamed or possessed rather than upon
normative gradmg systems in those fields where com-
petencies are the educationar goals.

6. Policies relating to credit for experience'and by ex-
amination should be clearly formuiated and made
visibla.

7. At the beginning of each new term a student should *

be encouraged, or even required, to declare goal in-

tentions, whether reaffirming original goals \or indi- -

cating modifications. Mobiljty potentlals are increased
it changes of direction are identified early.

8 Clearly formulated and published relationships with
other institutions on transfer of credit and arilculation
are of the highest nmporto.née Special.arrangements for
articulated and interfaced occupational and speciatized
degree programs should be developeo and clearly
stated There should be jointly plarined degree-ladder
* programs. Shared resources between institutions as
well as shared faculty may enhance vertical mobility. ,

9. Articulation agreements are important with four-year

colieges but also with technical institutions and with -

vocational programs in secondary schools. .

10. The community colleges should encourage instruc-
tiorel departments to develop modular-structured
courses wherever appropriate. This procedure will
assist students who change to course sequences. re-
quiring additional proficiencies in such areas as mathe-
fnatics and communications by enabling them to take

13

only the modular units missed In the eariler program.
thus removing the need for repetitlon of entire courses.
Mini-courses may be designed for this purgose.

11. Provision should be made. for flexibHIty in planning

courss sequences which include instruction in subject-
matter not Included in the particular curricular program

. in which the student is enrolled. (For axzmple, a stu-

dent in automobile mechanics indlcated that his ob-
jectlve was to operate his owa garage. He was allowed
to take courses in business administration as a part of
his two-year course sequencs.)

12. Some community colleges . make provision for
lirnited credit for on-the-job.experiences under certain
well-defined- conditions. For some students the experl-
ence is also a"maturing factor which may enable the
student ‘o review career goals and to modify his course
program axcore's this respect cooperative educa-
tion may ¢ 3tudent mobility, particularly in
the non-t ., e, The offering of mini-courses
may also serve the purpose of providing exploratory ex-
periences for students who have not settled firmly upon
a career choice.
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When a community college makes provisions Yor-the lateral
and vertical mobility oi its studenfs, it is simply fulfilling
the role it is expected to take in the state's total post-
secendary educational_resources. As SREB indicated in a
1974 publication, “The community college which is re-
sponsive to its cémmunity will have mary doors of ingress
and many. doors of dignified’ egress. The student of an
ethnic minority will not fee' he is an alien on the campus,
nor will the student who is pursuing a goal other than trans-
fer to a university regard his program as less significant.”*
A student may enier by one door and leave the institution
by completing a program which is quite different from the
original intention. Student mobility is a characteristic of the
community college student population and deserves plan-
ning which will make the mobility a meaningful experience.

The first requisite in planning for etfective student mobility
is a broad commitment to the goal of providing for maxi-
mum student mobility within a framework of sound educa-
tional principles and at the same time with the least possi-
ble loss of cradit due to changes In a student’s carser and
educational objectives. it is a commitment which should be
shared by all who are responsible for the operation of the
institution: faculty and staff, administrators, board rnem-
bers, state agencies, and, to a degree, by federal agencies.
The commitments will mean that faculty departmental in-
terests are responsive to studerit needs; that administrators
wiil formulate policies in the tight of mobility factors; that
board members will recognize fiscal requiraments to imple-
ment mobility; that state agencies will assist in relating the.
roie of the community college to the roles of other state

‘_The Many Doors of the Community College, Southern Regional
Educat:on Board, 1974 ‘
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higher educational institutions, and that federal agencies In its attempt to correct abuses, the Veteran. Administra-
will recognize the nature of the comprehensive community tion s unwittingly making it difficult for community colleges
coliege when they fermulate regulations to offer self-paced instruction, a technique which has been
. . L productwe for some students.in mastering some of the pro-
One contributor of ideas for this publication wrote: ficiencies required for collage work. Failure to complete a
“There are rather strong indicators that some external . credit course under the time limitation, unless adequately
pressure groups may be unwittingly trying to force two- explained, ic mterprete_ad by the VA as an indication that the
year nstitutions into stereotyping students into the student is not a fuli-time student. It is therefore important
university.track. This is especially true of certain recent that community colleges make clear to federal agencies
actions by the Office for Civil Rigits and other branches which have an impact upon their policies just whag the com-
of HEW as well as some mlno”[y pressure groups. mUnlty CO"eges are trylng 0 do to fulfill their mlss on. The
basic commitments are&éﬂﬁme for the agencies and for
Ay furm of stereotypmg a category of students into any the institutions—to provide, $ound learning experiences for
particular community college program is contrary to the students. These issues can be reconciled in part if the
purpose of the institution. As another contributor put it. federal agencnes accept the concept of lateral and upward
Too often the assumption of attrition is identified with ;‘noblhty proY|3|ons for students as an alternative to stereo-
the loss of students. If a student identifies his goal, yping -
which may be one of a series of courses, and meets The importance of {he state agency's commitment has been
that goal without acquiring a degree or certificate, the discussed earlier. Board commitments are important not
community college has provided the service and pro- only as a basis on which their decisions are made, but also
gram necessary to meet that student's goals. For the in |nform|ng the community of the roie whlch the communi-
records of these students and the commu ity colleges, ty coHege is fulfilling.
;Ihr;:dls completion and not attrition as commonly de- Campus commitments for the implemeniation of policies
and procedures to provide for student mobility are essential
President Donald H Godbold of Merritt College in Oakland, at all levels, since mobility cannot be achieved piecemeal
California, says that: but requires total institutional planning invoiving under-
Tha notion of community colleges being a deadend for standings among and between all divisions and depart-
blacks and oin.r minorities is an assessment made ments. : .
without consideration of the goals and objectives they The importance of strong commitment is easily understood .
are attempting to achieve. Some blacks and other mi- .
norities would not be attempting any education beyond *Godbold. Donald H ‘Most Vaiuable Medwum For, Commumty
high school were it not for the community co//ege . and Junior College Journal. Vol 47, No 1 September, 1976
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by those who are aware of the ways in which academic
planning and decision-making are accomplished. It is not
easy to modify policies of long-standing history. For ex-
ample, in one community coliege a student may take only
those modular units in mathematics needed jor the particu-
lar program in which that student is enrolled. if the student
IS in a one- or two-year business course which includes
bookkeeping, fewer modular units will be required than if
the student . in a nursing program. But if the student
thanges from bookkeeping to the nursing curriculum, the.

. student does not repeat the ynits preyiously learned but .

completes the mathematics requirements by, taking the
modular units wh.ch must be added .o preparé for nursing.
In another institution, the freshman course in “Communica-
tions* —which is the basic English Composition course—is

now accepted by the Business Administration Department .

as meeting the requirement for Business English because
the Communications instructor allows the students to do

*their written and oral communication by preparing materials

which are derived frorn courses which the student has-
selectad as the priggary field. Such agreemenis are not
easily reached and W tor interdepartinental planning and
flexibility.

The second requisite for establishing effective pr ures
to enhance student nrobility in the community col?@g Is a
program of faculty and staff deveiopment. Through‘faculty
and staff cevelopment sessions @ basis may be formed for
a“rﬂ%ing at collective agreements on goals, upon guidelines
forplanning, and*or the identification of procedural steps

f policies and the design o1 procedures to increase
opportunity fos mobility must be responsive to departmental
objectives and standards First reactions to an effort to

ﬁhich should be given serious consideration. The formation

!

make regulations which are flexible often resuit in the
response that the job Just cannot-be done. Experience has
shown, however, that faculty groups who work togsther
across departmental and divisional lines and who think in
terms of benefits to students are often able to find ways of
adapting regulations which facilitate stdent transfer from
one program to another in accordance with acceptable
educational standards. For this reason the faculty and staff
development process must be a continuing one rather than
a single intensive effort.

in some states the community colleges meet together each
year to discuss matters of common interest. The topic of
enhancing student mgbility through: review of institutional
policies and practices might serve as 4 major theme and
provide material which would assist institutions in structur-
ing an internal institution-wide review of the mobility factar.

Each community college should design its own procedures
for the review and implementation of actions which may be
taken to expand opportunity for mobility for its students.
The fallowing suggestions were offered by the community
college contributors to this document.

1 A review of the imbact of policies and procedures™
upon student mobility should be g continuing process.

2. All major divisions of the community college should
be represented in the review and modification of poli-
cies and practices for the putpose of facilitating stu-
dent mobility. N

3. Academic policy and regulation development and 1m-
-plementation must be made from the view of maximiza-
tion of potential student success in achieving goals

1t
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father than from the view of institutional® convenience
° ortradition. * & .

.o 4. Academic policies should not be punitive in nature .
. ‘but rather cor.wibutory to acceptable access to goal L% .
realization. ) .

5. Planning for effective acadetnic counseling, espe-
cially -as it relates to student mobility in modifying
career,and personai goals, should be a coordinated ~ * 7
sffort involving both faculty and student personns
staff. :

6. Provision should be fmade to insure student access . . ¢ : .
. to information and to assistance which wlll help them ) .
- when they are considering changing their enroliment
’ from ono instriictional area to another,




It is possible for a community ‘college to have a program
which assists studentsto achieve Successfully. either lateral
- or vertical mobility. and, yet fail to serve minority students
*with these resources. Special efforts are required to assure
that the minority students know what help is available,
. where it can be found,’and that the minority students find .
J ) this help re€ponsive to, their particuiar needs. Because '\
{ - special attention is now being given to the role of the
. community college in expanding opportunity for blacks, and o
because SREB has woz'ggld with community' colleges
throughout the South to -athieve this end, several special
"« suggestions are added to this report.

E .2 . 1. Many black_students.have not-been exposed to the
wide range of cdree’ opportunities now open to them. *

: ' vV . < The opti to blacks includ hoi
THE MINORITY STUDENT Which wer ot available.to.thalr e hreoICes :

should be made to give black students.wide exposure

, 8 . to vocational and career opporfunities, ¥ enable them

- < . to see blacks in these careers as role models, and to

A : 3 : . . = ‘ encourage them to miake full use of institutional re-
co > sources in career cougsejing services.

. 2. it has been found that, fgr a Variety of reasons, many
- . ( . ) blacks have a great tendency either to under-aspire or
to over-aspite as they state their goals. in either case, ;
. . =the result is a need to modify eaucational plans—which
A . R - calls for Special attention to lateral and vertical mobility.. . i
+ . ¥ : Efforts should be made'/te review with black students-
T - . the validity of their gbjectives as early as possible.-

3. There is aiso evidencs, that many blacks-are not a-

- “ware of the ladder concept in broad career areas. The

, goal of becoming a medical doctormay be found to be

/ : out of reach, but the student may not know of the wide
. &
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spectrum of oppcrtunities in the health field, from the
paraprofessional to intermediate professional occu- »

pations. ’
7/

4. Sometimes a black student has an eryoneous stero-
type-conzept of a career field. For example, some black
students shun Home Economics because they associ-
ate It with a “servant” status. Career information in
such areas is of the utmost imporfance, accom -nied
if possible by exposure to role models where tt  see
blacks in these occupatioral fields. . . > ¢

5 Comrunity colleges and universities have oeveloped
fairly succassful programs for remediating deficiencies
in reading skilis and communications skills. Less suc-
cess has beer ahained in remediation of deficiencies in
mathematical ckills. These skills are, however, essen-
tial 18 success in a.wille variety of vocations. New ap-
‘groaches to teaching basic mathematical skills are now
evolving, and the community colleges should become
aware of them. ’

6 Sc‘):me black students may hesitate to discuss somé
of their problems with white counselors. The presence
of blagk faculty and stifi may often result in the coen-
ing oi new doors,.0 bjack students. In makirg this tug-
gestion, there is no intent to imply that studen's of one

ethnic group cannot be counseled by. sta#f of another )

ethnic group. Blacks should not be employed for the
epecific purpose of serving black students or be gi 2n
assignmente”which imply that restrigtion. But in .ne
SREE inferviews with community college black stu-
dents, theirdesire for a greater blac.. presence on the
faculty and staff was reveatedly expressed.

v
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tests to bléck students. Th¢ use.of tests in guidance

7. There is an urgent n'éed";; cfarify the proper use of

procedures is in a different context from the use of

' tests for admissidn or for licensure.

8. For many black students the Lcomnunity college
campus does not repr2sent a campus compiunity. Many
factcrs are involved, including .the fact that many of
these students are holding part-time jobs to meet fi-
nancial needs. The cooperation of ;student leaders and
student organizations has often-achieved significant
results in providing minority stu&énts with a sense of

beldngingness. The broadened range of friendships

ephances the black student's awarencss of the wide
variety of opportunities open to students in careers and
in participation in thg life of the.broader comrqunity
which the cclliege serves. e

.

9. The process of following u;; students who leave the’

community college is a complex and custly one. At this
time:, however, the following up of minority styderits is

strongly reccmmended. It is through this process that.
the community<gollege may learn where it has suc- -

creded and where it has failed in providing substantial
oppoitunities for, lateral and vertical mobilu\t_y for its
minority students. . it

4
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A committee wirking with the Florida Division o% Commupi-
ty Colleges has develo a Student Goals IAventory which
has been used experimentally with students. The following
is a revised version which will be used in 1977-78.
H

Student Goals Inventory

There are many reasons that students have for attending the
community coilege. In order for us to facilitate your
progress in reaching goals that have importance’to you, we
need to have you identify your goals as specifically as
possible. To do this please complete the following goals
inventory by placing an X to the ieft of the statements that

* you idéntify as your goals for being here. If some gdals are

not listed, please enter them op the biank spaces that are
provided at the end of each section. .

Career Development - :

" —— Todetermine acareergoal. ;, - -,

—— To meet émployment requirements for a specific job.
—— To discover my career potentialities and  x- ~ °
competencies. '

—— To develop managergent/leatership skilis.
—— Toearn an A. S. Degree.
- To take courses to keep current in my field.

0
« - Personal Developnient
—— To explore my talents, skills, abilities and potentials
in these areas in order to determine my goals.
—— Tounderstand myse]i better.

—— Todevelop my self worth and confidence.
.
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To focus on my personal growth.
To develop personal strengths.

Fo explore/understand my feslings, thoughts and
beflaviors.

To focus on my independence.

A Social Development
To enhance my abilities in social interaction.

To interact with people of various ages and
backgrounds.

To exeicise my social responsibility.
—— To develop a social awareness.
To obtain the education that's expected of me.

- S

!

N Academ!c Development Yo
To upgrade myzbas:c academic skills (reading etc.)

To further develop my commsunication skills {(oral,
“written etc.) |

To develop my ability for critical thinking.
To earn an A. A. Degree. -

D

——_."To learn more about my field of interest.

Cultural Development
To pursue my vocation interest.
To develop cultural and aesthetic appreclation. .
——_ To develop artistic, dramatic and/or musical talents.
- — To develop skills/interests for my leisure tims.

To prepare for transfer o an upper division university.

i

- Community Devolepment
Te leam more about shaplnglchanging the
environment. .

To develop the skIIIs to become involved with the
community.

——- To learn about community problem soiving. -

To prepare myself for volunteer community service.

To leam about the “system”—living with, coping and .
changing it. ..

Now that yoy have completed your I|st of goals, please list

your top three (3) goals from the entire list in pnonty order
in the spacas provided helow:

Priority (please state goals as written)

1. !

2.

3.

’ UNIVERSITY OF CMJF
_LOS ANGELES

1978

CLEARINGHOUSE FOR
* UUNIOR COLLEGES

Fed 3

23

23 :
|
.. “g ’
- N oL
v R L .



