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INTRODUCTION |

. In 1974 the Appa1ach1an Educat1on ‘SateTlite Project (AESP) began
de11very 'of a series of courses via satellite to remote sites in Appalachia.
The_proJect was des]gned as an experiment to determine the'feas1b111ty_of
delivering gourses via sate11ite to sparse1y popu1ated-areas in Appa]achia.
The Applications Technology Sate111te ATS-6, Taunched by the Nat1ona1
Aeronaut1cs and Space Administration (NASA) 1n.May of 1974 was used to

b

transmit audio and. V1deo portions of four graduate level®teacher training

. 3 . . I3 'o &'
courses in career education and diagnostic and prescriptive reading to

nearly 1q200 teachers in efght Appalachian states. The results of this\
experimental per1od are documented in:a series of AESP techn1ca1 reports.

(See AESP Techn1c€ﬁ Reports #3-9, 11 and 12.)

A ]

e . _Following this successful. demonstration phase AESP entered a new’
“‘\ [ “
p]ann1ng stage, des1gned ta pro!\de the bas1s for an expans1on of AESP

- serv1ces to Appa]ach1a§through the use of satellite technoﬂogy. \

' A~pr1mary focus of this p]anning stage was an assessment of needs

"throughout thezAppalach1an region. This needs assessment hasvserved as a
basis for AESP, brogrammtng in 1977, and wilT'continue»to’act as a basic /..
reference for thg future d1rect1ons of the Appalachian Educat1on Satellite-

.. Project. Resu]ts of this needs assessmentlare‘documented 1n AESb Technical.
Report #14. . . . ‘

¢ Another focus of the planning stage has been a concern with-evaluating

mental phase. Results of formative and summative eva1uat1ons qonducted \

SR

‘ ] ’ f’.. . :-‘ - ‘].O'

and bu11d1ng upon the experience of the course‘de11ver1es dur1ng ﬁhe experi- :

o

-




i 4

addressed and their results -are preseq}éd in the following sections.,

" study on thé career education course delivery. -
. » ° - ,

-

during course de11ver1es were used as the bas1s for these efforts. In

add1t16’?;"7 two follow=-up stud1es of course part1c1pants were conducted ~1th

s

the goals of thain1ng feedback for course revision‘given the participantsf
opportunities to implement technidues taught in.the cdufse.in the field,
Part1c1pants Were asked to indicate the extent to which the/ had. been able

to 1mp1ement var1ous techn1ques taught in the course and to react to var1ous

components of.the cour§e structure and administration. In addition, a
. ® LY .

?

follow-up measure of student attitudes toward the ‘subject matter of ‘the

-

course was obtained for purposes of comparison with pres/and post-instruc-

-~
C

\ .
tion measures.

3 I3 - : . . N 3 ‘ \ ©
. The specific research questions toward which these studies were
. . LY Qa ,

Section two details the results of the fotlow-up study on the’ diagnostic

and prescriptive reading course while sectioh three concerns the‘fo11ow-up

-
— -
>
-

@ -

3
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DIAGNOSTIC—AND‘PRESGRiPTIVE READING INSTRUC[;ON
’ Introduction’

~ >
L]

-

Th1s section W111 descr1be the results of a fo1low~up study conductqg
W1th participants in a course in read1ng 1nstruct1on de11vered by the N
Appa]ach1an Educat1on Sate11ﬂte Project .(AESP). in the ‘spring of 1975 The
study was conducted as part of the- p1ann1ng effort for -an. expans1on of AESP
serV1ces to Appa1ach1a The spec1f1c‘purposes of the study were (a) to
measure part1c1pants att1tudes concerning read1ng 1nstruct1dn one year and
51x months’ fo]]oW1ng the completion of the course and, (b) tp obta1n feed- “:
back on both the effect1veness of var1ous 1nstruct1ona1 components of the :

AN Y

¢ourse and the 1mp1ementat1on of the techn1ques in the classroom. The resu]ts \

. of th1s data were then used in rev1s1nq»the course,for de11very over the AESP f”

.

system in the spr1ng of, 1977 ’ﬂ ; . B S =

A}

The course, entitled D1agnost1c and Prescr1pt1ve Read1ng Instruct1on,

was produced by the Appa1ach1an Education Sate111te Prosect (AESP) for i

television broadcast via sate111te to s1tes in the Appalach1an reg1on The °

v

course was, designedin, response to a survey conducted by the Appa]ach1aﬂ

Reg1ona1 Comm1ssion (ARC) in 1971 wh1ch 1nd1cated that read1ng edutat1on Was

rs o

viewed as a vital in-service need by teachers 1n Appa]ach1a AESP, through .

N

>

the use of the ATS-6 and ATS-3 educat1onaJ sate111tes was ab]e to transm1t .

-

the .course to fifteén remote sites at’ part1c1pat1ng Rég1ona1 Educat1on

Service AgenC1es (RESAs) affiliated with AESP. (See AESP_TechndcaT Reports

46 and #12 for site’by site participation.) ’




SN
l;<¢ . if: ) The D1agnost1c and Prescr1pt1ve Read1n§ course waswtt;st éét?&é;éaﬂaé¥: ﬁlmw«w
'\\\;<\‘§h experimenta1 basis in the summer ‘of 1974. (See AESP Technical Reports .
; y.?g and‘78 for reports Qf this de11very ) The course was rev1sed based dn
: :that exper1ence for delivery in the spr1hg of 1975 The spring 1975 -
E if D1agnpst1c and Prescr1pt1ve Read1ng course’ was desngned to 1nstruct teachers
| in spec1f1c techn1ques for d1agnos1n§ student’ s read1ng prob1ems and dev1s1ng lfﬁ
_ ]nd1v}dua1 presgr?pt1ve instruet]on for students based upon these d1agnost1c |
s A technﬂques Dr‘ towe11 Eberwein ’Associate Professon in the Departnent‘of (‘ ’ /
Edu¢%t1ona1 Curriculum and Instruction at the Un1vers1ty of Kentucky, was
1nstéumen¢5ﬂ 1n thehdeve1epment of. the course curriculum and served as the
) ' instructor of the esugse. T . - ‘
. :,. . The coUrse cons1sted of four basic instructional components: =
oL j) Seventeen 30- m1nut§ videotaped 1essons, port1ons of which
“7??:”?w77w’w“w'“ were’ fi1med in’ s;hoo1s thFEhghout Kppaiachia to démonstrate -
" o the practical appT1cat1on of d1agnost1c .and prescr1pt1ve ;\
! ' reading -methdds; T . W - b
h." O 2) - Iwe1ve'foun;§hanne1 aﬂ%ﬁﬁ%ﬁeview segﬁents; cens?sttné-efv (
B ,multip1e:dieice qnestnons4covering the material presented .
- in the v1deotapEé/iessons;' ' . :
‘ 3) Anc111ary or 1aboratory ‘materials assoc1ated with each
.f ’ lesson. These cons1sted of reading mater1a1s;\d1scuss1on
. ) gfoups, and _game act1v1t1es des?gned to”assist the part1c1pant '
‘ . ‘ in the app11catton ‘of the pr1n%1p1es and techniques
. - . ;Femonstrated in the videotaped 1essons ﬁ 7 '
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. 4) Five, hour 1ong 11ve seminars in which part1c1pants at the : 7;
sites were able to 1nteract with a pane1 of experts in the
. ‘ . field of read1ng concerﬁ1ng a parttcu1ar aspect of the

e

S © .’ course curr1culum Part1c1pants quest1ons‘were trans-
: - 4
mitted to the panel'ﬁn Lexington, Kentqcky by te]etype and

. ' were answered on screen through use of the ATS-6.satellite.

. -. T | ;
\ . A complete description‘of.the des1gn of these 1nstruct1ona1 components

for the spr1ng 1975 course mgy be found in AESP Iechn1ca1 Report #e.
A new feature of the course curriculum 1n the spring of 1975 was the |

* ropportunity for part1c1pants to select one of three options for course

" credit: a K 3 program, a 4- 6 program, or a K-6 program. The part1g1pant
then selected 13 of the 17 V1deotaped lessons and associated ahti]1ary and

aud1o review act1v1t1es to comp]ete based upon the part1cu1ar option | he or

A e gy

[N

she se1ec¢ed -

~
Sumnat1ve evaluation data concern1ng the affect1ve and cognitive

gains as we11 as ratings of the different instructional components of ~the
[}

*+ course by the 282 students who completed the final- EXam are detaiked in . .

Technical Report(#lz
to measure partigipants’

to 1mp1ement spec1f1c techndques in the field.

x 1 .
A — " 4

The follow-up study™to be descr1bed here was. de51gned

-

reactions to the course hav1ng had the opportun1ty




Subjects .
Eva1uat1on 1n§trhments were ma11ed to the 282 students who had
completed a11 course u1rements for® the spr1ng 1975 course de11very

¢1-4ng

Instruments werd returned’ in an‘ddressed stamped enve1ope to the 1oca1,
/ NP o

' site coord1nators these site coord1nators “acted. to fo11ow-up on unreturned

| forms. Packets were, then’n;:;:d\by the f1e1d representat1ves to the Resource
. nCoord1nat1ng Center (RCC) at the Un1verS1ty of Kentucky. The return rate

‘ was 219 w1th 59 packets returned to the RCC; this samp1e of part1c1pants

served as the subJects for the follow-up study - Seven of these subJects

were dropped for the ana1ys1§'of att1tudes toward read1ng due to 1ncorrect

comp1et1on of the 1nstrument

'

Table 1 111ustrates the number of students from each site who
-7

part1c1pated 14 the fo11ow-up study. The sample is subject to bias both -

Ry: overa11 return rate and by site d1strrbut1on and may not be v1ewed as

4 .Y
a random sampling of course participants.

Instruments ' S S B .

Ieacher'httitudes Toward Reading Instruction (fARI) Th1s 1nstrument

consisted of 21 items designed to measure part1c1pants att1tudes toward

particular théories and techn1ques of d1agnost1c ‘and brescriptive read1ng

Questions covered such topics as, the utiulty of contdngency contracting, *

-

1nforma1 testing, and "free readfng" t1mes._ (See Appendix 1 for a copy of

this. 1nstrument.) U .

+
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* + " TABLE 1 ,
DISTRIBUTION OF FOLLOW UP_PARTICIPANTS BY SITE DPRI

o

é

Site @h : Nuﬁber of Papticipants ] Number Part1C1pat1ng in
‘ Completing Coursé : Fd]low-Up Study
- . s .
Fredonia, NY - : 20 . 5 "
Olean, NY: ‘. , 21 6 s b
-Edinboro, PA _ . ‘o 14 4
LaFollette, TN .27 0
.Coalfield, TN . 17 0 -
Johnson C1ty, ™ 19 0 . :
Nortori,’ VA - - 1 :
St1ck1eyv11le, VA 157, T 2 T
Boone, NC o 18- 7 -« - 4
- o e
Cumberland, MD _ ~ 21 % - : 8
Keyser, WV . 19 = oot o 7
" McHenry,*MD o 19 . . 6
. Huntsville, AL: ”“~ - 27 6 - )
Guntersville, AL: : o 19 8
Rainsviile, AL . 15 , 2 -
, f — & ‘ ——
z' fow N = 282 ' ) N = 59
. ‘\ ’ ~ B » . ,° K}
&;\, Items from this scale were se1ected on the basis of factor 1oad1ngs
~on-a factor analysis wwth VARIMAX rotat1on on the post course adm1n1strat1on o
_ of the or1g1na1 27- 1tem 1nstrument " The factor ana1ys1s revealed a uni-
factor structure w1th the f1rst factor account1ng for 70% of the est1mated )

common var1ance\ua11 items with factor Toadings’ 1ess than 30 . were deleted
\f!;?a &
leaving 21 it@ms on the sca14 ST T e
"Participants responded te the 1nstrument on the basis of an é1ght- )

L

point Likert scale with 1 = coqglete1y d1sagree and 8 = comp]ete]y agree.

£,

Responses to the .Jtems were totif:d with ﬁbgat1ve items being. reversed \to

. obtain a single score for each 5£;t1c1pant

16 I

7\




. L - _ .
N o
. o . 3 | /) ,
5 -l’ . N ’ . " * r L ) / ,f\,,r’, ) i
: \ oo )
* This 1nstrument was adffinistered as a pre7 ant past 1nstruct1on
3 ,
of attitude change gyr1ng the de11veﬁy of the. rée ng course. The® adm1n1stra-
tion of the 1nstrument in the folﬂow,up study thus perm1tted compar1son
across administrations. to exam1ne changes 11( titude tow%rd d1agnost1c and
- * 2 P
. prescr1pt1ve reading. techn1ques over t1men _
. §gec1a1 Questlons Form ThLS 1nst ment consisted of 18 open-ended
1temsades1gned te ga1n 1nformat1on cgﬁc ning (a) part1c1pants use of bR

d1agnost1c qnd prescriptive read1n COUrse (See Append1x 2 for a copy~of

A

diagnostic and prescr1pt1ve r a&1ng course. Commenfs and suggestions for

L -course revision were encoura ed/ﬁn the 1nstj?ment

3

Results ’~’

€

W had_part1c1pants att1tudes toward d1agnost1c and

o

.
s

3 g“ ]




- Had participants been able to implement techniques they ’ A B
had 1eagﬁ§d in the course in their c1assrooms and wh1ch —

techniques had proven most successful. in th1s process?, = - Ty

Attitudes Toward Reading Instrdction'

<

Ln;order to obtain an?Wers to the“first researeh question concernihg
pantlilfants attitudes toward d1agnost1c and prescriptive read1ng, data’
P from the Teacher§ Attitudes: Toward Read1ng Instruct1on _instrument were ‘
analyzed in a mu1t1var1ate ana]ys1s of variance (MANOVA) des1gn As the
. AESP reception network consists oftf1v§mRESA tr1angles ‘each conta1n1ng three
recept1on sites, data were analyzed w1thva factor for tr1ang1es and a factor .

" for, s1tes nested w1th1n tr1ang]es Th1s des1gn 1s con51stent w1th previous

ana]yses of A§SP courseware deliVery and in keep1ng w1th prev1ous f'nd1ngs .

of 51gn1f1cant d1fferences for sites .nested w1th1n trTangles The th1r
<
factor in the mu]t1var1ate ana1ys1s of var1ance des1gn consxsted of a re-

2

peated meaeunes factor for the three administrations of the att1tud1naT ii' .
. instrument kpre; post, ?U?'follow-ubﬁi - N C RN ; ,
| \ '\Reéults‘ofhthe mu]tivahiatelanalysis fpr 4 triangles by“é sites with- ; .
in triangles by 3 admin1straiions are pﬁesedted in Table 3. {Only 4 ) |
triangles were 1nc1uded in the1b110w-up analys1s ae no fhrms.were returne 7

L

from the, .Tennessee” RESA tr1angle ) A s1gn1f1cant main effect was found for . .

\administrations (p <.019, but n?% fUF’triangVes or s1tes w1th1n tr1ang]es
0n1y the 11near trend for adm1h15trat10ns was s1gn1f1cant Inspectwon of

the data tndicates ﬁhat scorgs on, the attitude measure rose in a Tinear

fash1on from pre-course to post-cours%,and mainta1ned this 1eve1 at the . _‘

Follow-up 18 months. later. This trépd is graph1caﬂy depicted in Figure 1. .

\
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] TABL£ 13
' MANOVA.I.-'OR PRE-- POST- ANQ FOLLOW UP ADMINISTRATIONS
OF THE\AFFECTIV’E INSTRUMENT FOR DPRI COURSE :
3 \ N=52, |
R > ' .
Source df =~ - MS F p=
. Between SubJects R \ 52 ’
Tr1ang1es my 3 304 1.90 s
Sites within Triangles (5:T) 8- 1466 96 n.s
Error Between = | . 40 . 1;72
- Mithin Subjects ~ . . 104" :
ﬁ%ilnistraitiq'ns - Lmear\i(AL) 1 369 12.95 0001
- Administrations - Quadrafic (A)) ~ ~ 1~ 1.17 3.49 - m.s.
CAPXT T & ‘ 3 21 .87 n
v AT e K 377 7.t w24 o
- A x S:T sy D f§ B TR O TSR VRN
L AR ST ' . L g . .30 789 ‘n.s:
. - , N Ty . L
\Er?‘or within (Tinear) . 40 .28 o .
i Error within (,quadr:at1c) S, 40 .33 .
Me/i item scores -on the e1ght po1nt Likert scale rose from a pre%‘course (
6. 86 to a post course mean of 7 21 and a foHow-up mean of 7 22
AN ‘ , .
-~ .
§
' s 'o
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Special Questions Form- -

o
‘ L]

Responses to the Spec1a1 Questions «Form were ana]yzed in reference

to the final two research questions concerning part1c1pants 1mp1ementat1on

oV

of d1agnost1c and prescr1pt1ve reading fechn1ques in the c]assroom.and theLr

camments and suggesttons for revision of  certain 1nstruct1onaT components
) of the course, As.the items on this form were generally open edded responses
~
“ were ana1yzed through tabu1at1on of. certa1n categories of“responses rather
than through standard stat1st1ca1 pnqgsdurés. Hence, nesu1ts'are'reported g

in these terms w1th representat1ve comments c1ted

Lgplementat1on of d1agndst1c and prescr1pt1ve read1ng techn1ques

Ttems- on“the Spec1a1 Quest1on% Form which perta1ned to 1mp1ementat1on~of-

v

spec1f1c d1agnost1c and prescr1pt1ve read1ng in the c]assroom indicated

‘that an ove he1m1ng number of the respondents felt that they had 1earned
@ “ .

.,many sk111s that were useful in the1r present Jjob., MN1nety percent of the

‘ respondents se]ected th1s a]ternat1ve on item 2 of the Spec1a1 Quest1ons .
~ . t

Form. Only-one respondent felt she had not 1earned usefu] sk111s from the

-7 ’

course; 7% pf the responde\:s 1nd1cated that they "had ‘1earned useful sk111s,

_but the skills were not applicable to their ﬁresen} position.
Item 3 concerned the frequency of app11cat1on of these techn1ques
in the ‘classroom. Aga1n -a maJor1ty of respondents 1ndwcated they used the.
techn1ques often (58%) with a sma11er number 1nd1cat1ng they used the
‘techn1ques occas1ona11y (30%) N1ne respondents were not current]y teach1ng
" - and, therefore d1d not respond as to their frequency of use. of the’ techn1que

»

Item; 4, 5 and 6 were concerned with which techn1ques were part1cu1ary ®

(

Useful~oc»converse1y, were of 1ytt1e use or d1ff1cu1t to 1mp1ement v V1rtua11y




the en ire’ range of technlques taught in the colrse were be1ng*used by some .

o

o= respondents as 1nd1cated hf wratten commentso However,'the most frequently
2 e < il
used\tedhnlgues were'var1ous types~of 1nf6rma1 read1ng inventories or/sk111

¥ to t.n .

test1ng (31% spec1f1ca]1yfment10ne¢ these technigyes) and the w1scons1n

% Des1gn for Read1ng Sk111 Deve]opment WOrd Attack (QZ% spec1f1ca1¥¥,mént1oned
9. Y .
us1ng this 1nstrumentY‘ 0ther tethn1ques be1ngsused 1ZcLuded sk11? .games, - SR

2
acting,- comprehens1on

resource f11es, free read1ng per3ods cont1ngency cont
L act1y1t1es, and genera] d1agnost1c test1ng procedures : . ¢
. - In comment1ng on the effect1VeneSs of these techn1ques Tmany of,the
\}espondents were enthus1ast1c and expressed the fee11ng that the techn1ques
had wonked very effect1ve1y F1fteen respondents spec1f1ca11y ment1oned
.ythat the1r students showed-more 1nterest and/or conf1dence n readlng .; . .
'fo110w1ng the 1mp1ementat1on.of d1agnost1c and drescr%pt1ve read1ng T "ﬁ

techn1ques Others c1ted better read1n3 scores on‘the part of the1r ®

students on standard1zed aeh1evement tests and greater ‘ifiterest ‘in read1ng

i/ ¢

books from the 11brary as Midence of the effect1veness of the var1ous L

’ vt ‘-._t . N .o’ e
* techn1ques R . : o Lo '_ o,

-

° . . a

The only techn1que which was c1ted gote than once ag be1ng of 11tt1e -

294

[ 13
~~ usé or difficult to 1mp1ement was the Read1ng M1scue.Inventoﬁy Nife

2

-

.respondents cited this 1nstrument as being too t1me-consum1ngpfor regular f'

~

c1assroom teachers. The Reading’Miscue Inventory had also- réceived Tow . .
<o ratings in the su tive evaluation.. Sesen respendentslf1ted d1fftcu1t1es ‘—,ﬂ: ,
’gibtain o
spec1f1c materi or 1nventor1es through . lack of‘fananiff o :h,{ﬁsﬁra&;ve ~f .

. » (/ e ,..‘ oA R "‘—‘E;c?,
, - support in the school system. | I AR B

‘ ' in «the 1mp1ement$§10n of various techn1que4 due to an 1nab)
a

1 * - .t 4 RINE 1> ads
I ’ . - . e B
- - Py v
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* The final item concerning-imp1emehtatjon.of the cburse curriculum
: th;%use ot ideas generated by other teachers in the course
duting the'discussion‘activtties (item 7). { E1ghty -one percent of the
respondents to th1shrtem 1nd1cated they did make use of techn1ques suggested
by other teachers A variety of read1ng games and teaching aids were named

"as examp]es Many respondents hentidned the 1nteract1on and exchange of”~

ideas with cher teachers as a most valuable part of the course. This

*

FL I

"

€1nd1ng 1s cons1stent w1th f1nd1ngs from ear11er course de11ver1es 1nd1cat1ng -

that opportun1t1€§‘for small/grOup discussions and interaction w1th other
teachers was cons1dered one-of the most beneficial aspects of the on-site
‘anc111ary aqt itges. (See AESBJTechntcal Reports #6 and #12.) -

‘‘‘‘‘‘ ’ Q’ﬂu‘
:{ In summary, ‘it appears that- most of the respondents ha Een abTe,

“to 1mp1ementzsome of’the d1agnost:c and prescrtpt1Ve reading, techn1ques

" in their c1assroms and had pos1t1ve feelings concern1ng the effect1weness

\‘t

<

e

of these techniques. ) .

, X - R
. Att1tudes toward 1nstruct1ona1 components of the diagnostic and

!
prescr1pt1ve readtng course. Items e1ght through e1ghteen on the SpeC1al

Questwons Form were'concerned with part1c1pants op1n1ons of various aspects

’ of the 1nstruct1on and the1r suggest1ons for rpv151on. The overall course

rating was positive with. 80% of the respondents responding "yes" to the
* s
statement "Know1ng what you know about the qua11ty and procedures of the

'
-~

course, would you sign &p for it nOW'1f you had not aIready taken it?" 0n1y .

5% of the respondents answered "no, " wh11e 15% responded wwth a "qua11f1ed

L yes, if certa1ahchanges were made Changes expressed by these respondents

~-

1nc1uded better receptﬁon Tess courde work or more t1me to complete the

‘ LR -
~ ? ¢ « —_ . -
.
- ; ~3 )
. * * - .
. .

"‘o
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course, better organization and information from sfte coordinators, and {ess
inappropriate questioning of panelists dur%ng'seminars ’

A sma11 minority of respondents felt the course to be ‘an 1mpersona1
experience. In responding to the questton "Do you fee] the course was an -
1mpersona1 experience?" 22% of the respondents checked "strong1y agree"
or moderate]y agree” wh11e 64% checked "m derately. d1sleee" or "strongly
d1sagree". Fourteen percent of the respohden?s checked the neutral
a1ternative While these responses 1nd1cate genera1 sat1sfact}dh with the
' persona1 )eve] of the.course the number of respondents. express1ng d1s-‘
sat1sfact1on suggest some prob]ems'1n this area. Suggest1ons for 1mprove-

ment 1nc1uded a visit to sites by the course instructor to allow some face-

to-face contact and more time fop group d1scuss1on on-site.to max1m1ze ‘

Ny

; zati:n/cgmmented on aspects of the course wh1ch contributed to this component.

The  following comments are representative of those rece1ved

"This is the best way to reach S0 many peop]e The coord1nator

©

g ’l\ prov1ded the personai exper1ence " u SRR 3

"The TV allowed students to see otherssteaohingi this gpuid.not
have been done 1n a regu]ar course.” '
"The quest1on per1ods (sem1nars) and d1scussions helped

personalize the’course."

.. "The video instructor personalized the lectures effectively.”
\ ["Houroften do you really ever getsto talk to your instructor

Iy ‘ i .
: anyway?" A oo T

personal 1nteract1on Those who were sat1sf1ed w1th the. 1eve1 of persona]v- _




8,

A Y

\a

to tr d1t1ona1 nodes of 1nstruct1

site coordinators.;

‘sem1nar format. j~ 2"

. -
of proviglng an opportunity for real 1nput on theipaxt

A majority of respondents felt the seminars gave then,

16
-

-

¢

A majority of respondents felt that the use of the satellite for

.course delivery was better than a course delivered by television or a
N 4

2

traditiona1 course with a 1ive inetructor”‘ In comparing sate11ite de]ivery

. to regu1ar te1eV1s1on 48% of the respondents felt" the" sate111te de11very was

.somewhat or much better while 48” fe1t both were about the samea ‘Only 3§‘of

b

the respondents felt a regu1ar te1eV1s1on course would have been sofmewhat

better than the sate111te delivefy.. F1fty four ‘percent of the; respondents

fe1t the safe111te d§11vered course was somewhat or much better than 11sten1ng
to adive 1nstructor ‘while 46% feTt they were about the same. . These re--
act1ons are similar, to f1nd1ngs ﬂur1ng the exper1menta1 phase .in wh1ch

sate11rte de11vered courses were viewed by part1c1pants as equal or superior

.

Respondents were a]s’ sked t0 react to two spec1f1c 1nstruct1ona1

components of the cour the 1nteract1ve seminars and the ro]e of the

The summat1ve eva]uatton ‘of 1nteract1ve sem1nars had
revea1ed that a1though part1c1pants responde§3p051t1ve1y to the seminars,
they were one of the Teast 11ked 1nstruct1ona1 components when compared to :

other course act1v1t1es

(See : SP Iechn1caJ Report #12.) While. part1c1pants

be11eved that the 1nteract1ve sem1nars ‘were va]uab1e they felt the sem1nar Iy
A

time was(not put to optimal use. Thenefore, these 1tems on the Spec1a1

Question§ Form were_designed to obta1n'?eedbatk concerning revision of, the

Item 8 was coneerned with general react1on to the sem1nar as a means

» »

of the’ part1c1pants.
"an opportunity to

have réal input" and that “the interactions in the seminars were'of’personai

-

Ea3

~a

<

.
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re1evance w1th 61% of the respondents se1ecting either "strongly‘agree" .
> (15“) r’"moderately agree (46%) in response to this statement » The

"neutrai" respdnse was selected by 24% of the responderts, whiie 15% se1ected

AY

" either "moderateiy disagree" or "strongly disagree These responses are

. Similar to those found during the course delivery in that'the'responses are

)
genera]%y positive yith a minority of respondents reveaJing either a neutral

‘w

- or dissatisfied response to the.seminars. Dissatisfied respondents indicated d

< "‘ 1('”

_1n written comments that they felt the answers to questions were often too

generai or too idealistic~about the reaiities of teaching and/or that questions

Lo were not fui]y answered as the, paneiists tended to stray from the subJect =

-
3 i} 3'

. The use of ciassroom observations to answer. questions was Viewed as he]pfui

Ky
~ e . .
.

ﬂiby many respondents ; N

Ve

' Respondents were aisd/questionedlconcerning alternate mean‘ d%
- generating questions for'the‘iive seminars Item nine&required resgondents
to_select from among "bringing a question to c]ass". Mhaving a 15 minute
question- generation session before each seminar", hav1ng a 5-m1nute JnterJ
»missﬁon half-way through.the seminar to generate questions", or "other"
with written comments as the most heipful procedure for generating questions}V
- The most frequent responses were to the 15:mifute pre- seminar se551on (45%) A'
. “"and to the 5-minute intermission session (42%) three respondents/whO' / ;“
’ se]ected "other" suggested u31ng both of these methods ' ! r-‘f"fE
-~ ) Item ten questioned respondents concerning the effectiveness of ;
presenting seminars by audio Signal on]y as. compared to the current audio-ﬁl
v1sua7 presentation. A large majority (88%) of the reSpondents felt that

/

presentations by audio $ignal only would be 1e$s effective than the current

} \ i . ’.‘ R - o " - ’
N . R ~' \tﬁ:c\ \§ } R v

2 .7 ..
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procedure These resu]ts'ﬂ o> ent strong ev1dence(?or the eff&ét of the

V1sua1 component of' the s“1nars in st1mu1at1ng the 1nterest of thewpart1C1-
T 3 . :, = y . B 0
pants. - L fﬁ . & .

o ) Earlier in- course evh1uat1ons had a1ed that while. site coardina-

LY Y

tors were viewed: ;as one of the most ‘positive spects of ‘the course, part1-
c1pants felt the 51te coordanators cou1d ‘improve their roIes as, fac111tators

through better organ1zatlona1 strateg1es These opinions were re- ed in--,

+

the fo1Tow-up study In regct1ng to the genera1 statement "Do you fee1 the’
\
site coord1nator was helpfu17" 85% of the respondents checked "strongly

" agree" or moderate1y agree". However, when asked how the serv1ces of.the

s1te coord1nator might. bedlmproved part1c1pants prov1ded a var1ety of use- @ ~
, .
. fu}‘ suggest1ons Respon ents 1nd1cated that site coord1nators shou1d be

-
'
NS
e

more fam111ar with the content and procedures of the course, be better

; organized so t1me’1s not wasted and act as a fac111tator of d1scuss1on %
’to keep the group on target 1n 1aboratory act1V1%1es These resu1ts would ..
suggest that while: part1c1pants are genera11y sat1sf1ed w1th the site
d1rectors ro1e, there remdins room for improvement 1n terms of organTzat1on

.

and management of on- sfte act1v1t1es

£
s

. Part1c1pants were also questioned as to the1r\sat1sfact1on w1th the
opt1on (K 3, 4-6, K 6) they had sé1ected and the1r op1n1on concerning this.
division of’ course curr1cu1um The spr1ng 1975 de11very of the d1agnost1c‘

~ .and preScr1ptzVe read1ng course was the first time these opt1ons were

oo ‘ offered. As part1c1pants were not questioned concerning the)r sat1sfact1on

| with these pt1ons 1n the summat1ve eva1uat1on,th1s 1s§ue was 1nc1uded in

'*‘he fo Ow-up study 1n order to/gbta1n feedback copcerning the cont1nuat1on

- L3 . ~
&

.- . . .
. v PO .
. s . ¢
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. .
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>
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of these options Particiﬂant responses revealed an overwhe1hdng satisfaction“‘
with the opt1on -chosen; only three respondents 1nd1cated they had not been
satisfied with the part1cu1ar opt1on they se]ected ;n respond1ng to item 13,
"Do you th1nk‘that teachers shou1d comp]ete the activities of the’entire
program rather than the actiNities in selected programs (} e., K-3, 4-6)?",
23% of. the respondents replied . "yes" wh11e 77% answered “no". Many of those
/who responded "no" fe]t that comp1et1ng the ent1re program wou1d involve

. spending too muéh time in activities, of.11tt1e or no value to them. Others
commented that the options were a valuable aspect of the tourse that is

' genera11y not arai1ab1e with traditional instruction. Tnose participants.
‘wno responded *in the affirmatire felt that completing-the actirdttes of the
entire program would prOV1de a fuller understanding of a tota] reading

program and WOuld provide the teacher w1th knowTedge of how to work with

the student who isnot® work1ng at his grade level in reading.

- ‘ t
-

Conclusions and Imp]ementar%on of Repults .

- -~
."

Resultd of the fo]]ow-up study prdv1ded data on three quest1ons of )

drterest tgs attitudes of part1c1pants toward diagnostic and prescript1ve

-

reading techniques, the implementation of these techniques in the,c]assroem, >

and sqgggstions for revision of'the course based on reactions to*partdgular :

[

instructjonaL components.

&

.Data concerning barticipants' attitudes toward diagnostic and

I4

\preseriptive'readiné techniques revealed that particihants had maintained. i
their generally positive attjtudes tgga;:'diagnostic and prescriptive reading
one.year and 'six months following the canclusion of the course. While parti-

-

- ~

28
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eipant53 attitudes ‘were relatively positive upon entry into the course,
a s1gn1f1cant gain 1n att1tudes was demonstrattd in the post-COUrSE and

follow- -up measures’ with the ga1n be1ng demonstrated between precourse
and postcourse measures. The ma1ntenande of these pos1t1ve attitudés- after

having applied the te%hniques in the c1assroom prov1des substant1a1 ev1dence

for the.success of the course.’ . - T -

4

. Data conderning the imp]ementation of diagnostic and prescriptive

. reading techniques in the classroom serve to substantiate these findings.

The self—report measures indicate that participants are applying these
techniques in their classrooms and are generally satisfied with the results

they have had. These results not only support the success of.the course,

but provide evidence for the impact in-service teacher education by sateliite

€

can have on Appalachia as a region. The'implementation of" new, and effective

.

reading teehn1ques in c]assrooms across Appalachia may be the most s1gn1f1cant

ol

‘1mpact of the diagnostic and prescr1pt1ve read1ng course.

-

React1oas to the course and spec1f1c eourse components generally ~

paralleled those found in the summat1ve evaluat1on Part1c1pants viewed

_ . the course as a pos1t7ve exper1ence which they wou1d s1gn up for aga1n 1f

Al

they had not alrEady taken it. The 1nstruct1on was viewed as equal or |

super1or to 1nstruct1on v1a regu1ar television or a” 11ve 1nstructo? While
a sma11 m1nor1ty viewed the course as an 1mpersonaP exper1ence, most pahti-~
c1pants fe1t certain aspects of the .course Such as the. ro]e of the s1te :
coord1nator the group size, and the. opportunityMo see teachers app1y1ng

the’ techniques compensated for this prob]em

7
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' Participants indicated that the interactive seminars couid be

.improved by more direct and practicai answers to questions with panelists
T

making an effort to apply. their answers to ciassroom situations.. A 15-- kinute

.

guestion-generation seSSion before each semfhar was viewed as the most heip-

N

fulﬁprocedUre in improving_the quality of questions. These suggestions are

being addressed in the current delivery of the diagnostic and prescriptive
reading course. The pre seminar question generation session is being used
at all Sites a%éfthe host of the sedfinar paneiists is-acting as a moderator '

’

to more fully answer participants questions

‘

-The serVices of* the site coordinator were Viewed as a p05itive factor .
in.the course, “but room for improvement was’ s@en in organization and. ‘
=i’iami1iarity with p/acedures Efforts were made to inprbve this situation
) #by holding a two-day workshop for site. directors for the spring 1977 course
deiivery, how°ver, inclement weather and narrow timeiines hindered training
efforts. ~ ; ’ _
The general satisfaction with the§c0urse option pian as indicated in
the foilow -up study. has resulted in its continuation as an integrai part
of the diagnostic and prescriptive course cirriculum.
46ther maJor changes in the’ spring 1977 course deiivery included the
elimination of the four-channei reViews and the information retrieval
systert which had received re]atively Tow ratings in the summative eva]uation
of the course. Certain course materiais which had* received reiativeiy 1ow
frequencies of impiementation were dropped from the curricuium, among these
were the Fountain Va]iey Teacher Support System. The Reading Miscue Inventory

. was retained as part of the course curricuium at the Instructor s request as

he felt this was a vital cemponent of the course; Laboratory and anCiiiary-

-
g

matenials were revised in accordance with these curriculum changes.

Pl
e




¢ /7

>

‘ #8
,,,” of 247 participants complgted the course, requirements.

. its experimental phase.

_ ATS 6 and ATS-3 educationa] sate]lites to 15 sites 1n Appa]achfa.

- b

) CAREER EDUCATION FOR 'SECONDARY, TEACHERS - -

~

oo -/ Introduction. . -

I S

A fol]ow-up stddy was also conducted with participants in a\secohd
couuse delivered by the AppaTachian Education Satel]ite Proaect (AESP) during
This was a course in career ed”cation for secondary
teachers which ‘was delivered ip the fall of 1974, The fo]low-up study was
designed to (a) measure participants attitudes concerning career education
- two years foi]owmng the completion of the course, (b) investigate the .

implementation of career education techniques in the classroom and (c) ob-
tain feedback on the éffectiveness of various instructional components of..,
the course. ' ) . |
Career education for secondary schd%] teachens aad an earlier course
fer elementary school teachers were designed in response to a 1970 survey ‘
conducted by the Appalachian Regiona] Commission which revda]ed that in-
rv1ce training in reading and career education were Viewed as priority
éﬁn-serVice needs by teachers in Appa]achia The career education course for
condary teachers was offered in the fa]i ‘of T97< The cgurse’ was’deSigned
;g,the Appa]achian Education Satellite PrOJect (AESP) and de]ivered via -,
A total

(See RESP Technical

.
A
.

-~

Report #11 _for site by siteqparticipation )

ﬁThedcareer éducation course for secondary teachers was designed_ to
“familiarize ‘secondary teachers with career education concepts and methods

‘.

. .
“ 22 . ‘ o
- .
hd »
.~

L

. .
] - N h -
C K

N ..

. P

— -~




!

<

3

s

» . M
* * A -
oo _ 23
. : N . ’ ., Wur
“ . . .

for impleménting the haSic prin\Tpfés of career education in the c1assroom.

The format of the course d1ffered‘from previous cqurses offered by AESP
.

in that/1t did not 1nc1ude v1deotaped %essons Instead, it cons1sted 0

-

sixteen- one-hour*live, 1nteract1ve video seminars and support1ng ancillgry

materials. This format was des1gned to allow the part1c1pants to mod1fy the

pro&ram to ‘meet their 1nd1vrdua1 needs. ,Audio feedback.from'particjpants‘

during.eachiseminar facilitated the ‘adaptation of the course content to

P -

the expressed.needs of the participantssas ‘the course progressed. ‘A -
da)complete descriptiom of the design and_developmeht of course content may

be found in AESP Technical Report #11. + This report also presents results
of summative evaluation data concern1ng the affect1ve and cogn1t1ve ga1ns
!

of the 247 partac1pants who completed-the course requ1rements The foliow-

up study to be reported was des1gned to measure part1c1pants reactdons to
the course structure and pontent g1ven the opportunity they had had to

1mp1ement career educat1on concepts taught in the course.
tr N

\4 o tas
€
»

. , Method : ‘
-\ D ] »
Subjects * /\4‘ . B o

.
-

Eva]uation instruments were mailed to the 247 participant§'who

tr

‘completed. a]] cours'e requirements 1n November 1976 a1most two years after

ey -

}‘ the completion of the course + As 1n the previous fo]]ow-up study, instru-
', ments were returned 1n the stamped, self-addressed enVe1ope to Tocal site
coordinators who acted to fo]]ow—up on unreturned forms. Packets were

\subsequently mailed to the ReSource Coord1nat1ng Genter (RCC) at thes

~ University of Kentucky The ‘return rate was 20% with, 49 packets returned

i

)
[}

<

"
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. to the two year time 1la
, distribution of instrufiit

;Qto exam1ne,changes in attityge toward careerfeducation over time.

-~ ‘ A N ' . . © o
to the RCC this sample of participants served as.the subject group for the

fo]1ow-up study. E1ght subJects were dropped from. the ana]ys1s of att1tudes
toward career educattgn due to 1ncorrect comp]et1on of forms ) -
Table 3 illustrates the number'of students from each ‘site who - -~
participated in_the follow-up etud}. The sample is subject to biasAby
return rate and site distribétion The Tow retur;'rate may be attributed

etween the. comp]et1on the course.and the

s for the fo]]ow -up study as many course partici-

S

$

pants had moved out of the area during this time. ° , s | w
. . . .
Ins truments- . .

-

Teacher Attitudes Toward Career Eduoation (TACE). This instrument-

L43

was designed to measure pertjcipants' attitudes toward basfc‘ooncepts of i

‘career education. . (See Appendix 2 for a copy of thjs instrument.) The 28° J
items on the instrument were selected on the basis of factor load?nos ona ;
factor ana]ys1s with VARIMAX rotat1on‘on the post- course administration of

the 1nstrument The factor analysis revealed an essent1a11y un1factor1a1 -~

structure, .with the first, factor account1ng for 93.5%-of the common variance.

Four items on the or1g1na1 32-item scale were dropped due to factor load1ngs

of less than .40. C _ . ‘ ? J

14
.

Participants responded to the instrument on the basis of a. five-point
Likert scale in wh1ch 1 = strongly disagree and 5”E"strongly agree with"the
statemenf . o . s

I
i‘

The instrument was used as a pre« and post-course measure of att1tude .
»change dur1ng the/foorse deBivery Hence, 1t§_adm1nistrat10n in the follow-up-
study was designed“to permit comparison with these ear]ier results in order N

oo M y

¢

' ’ s ’ . -
33 ) ' o h .
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TABLE3 ~ % .

DISTRIBUTION OF FOLLOW-UP PARTICIPANTsng_SITE:A CES

. ,
L . b 34

25

anr”
.

7 Site

Number of Part1c1pants
.Completing Course

Number Participating in
Follow-Up Study

Q

—

SpJ:1é] (Lestions Form.

the basic instructiona] components of the ourse.

copy of this 1nstrument.)

NN

{

Fredonia, NUR - - 17 )T g
-0lean, NY . 8 "~ - | 5
Edinboro, PA X « J6 | o 5
LaFollette, TN 24 "o
Loalfield, TN - 17 } e 0
Johnson City, TN~ 18 () N A 0
Norton, VA wo ) i
St1ck1eyvﬂ1e VA I 12 . .
“Boone, NC . - 15 . » 3
Cumber] and, MD 17 , 6
Keyser, WV ‘15, - 5
McHenry, MD g 18 C 4

e S
Huntsville, AL 15 .3
Guntersville, AL ° 16 5
Rainsville, AL 12. ¢ 2 3

| e, " N = 49

- f ' e

(See Appgndm 4 for a

This instrument cons1sted of 16 open-ended

Results




- How had participants attitudes toward career educat1on changed

- . . _over time w1th the opportunity to 1mp1ement the technigues in

4

. their classroom? . ‘ ST
. - . T
- Hoyvdid participants feel about basit instructional components
Cof the career edugation course two years after its compTet1on

’{ : » and what’ suggest1ons did they have.for rev1s1on?

- Had participants been able to 1mp1ement techn1ques they had

. L " learned in the career educat1on course in their c]assrooms .

L \ ]

and which techn1ques had proven most successfu] in this process?

Y

-

Attitudes,Toward'Career Education = | - _ , -

" In order to obtain answers to the first research quéstion‘concerning
. participants’ changes in attitude towar career educat1on over t1me data
. from the Teachers Attitudes Toward Career Educat1on 1nstruments wer'e ana]yzed
y in a mu]t1var1ate analysis of varjance (MANOVA)_design.,.Data;were.ana]yzed- A
with a’factor for RESA triang]es and a factor for reception sites pé§§;§_*ﬂf” }

swithin RESA triang]es' These factors are based, upon the configuration of

2

the AESP recept1dn network in five RESA tr1angles each conta1n1ng three: o
'recept1on sites. This de§ign is consistent with prev1ous analyses of AESP — ~
( courseware de]ivery and 1n keeping with preV1ous f1nd1ngs for sign1f1cant o
effects for sites nested w1th1n tria g]es The third factor in the design e
consisted of a repeated measures factgr for the three administrations of.

-~

the 1nstrument (pre post and fo]]ow-up) , . ' ) ;'_ .

Results of the multivarIate ana]ys1s for 4 triangles by 3 s1tes R

.within tr1ang1es by 3 aég;nistrat1ons are presented in Table 4. (Only four T

tr1ang1es were 1nc1uded in_the follow-up anaiysis as ng forms were returned
o . ,
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TABLE 4 .

MANOVA FOR PRE-, POST AND FOLLON-UP ADMINISTRATIONS
© OF THE AFFECTIV. fNSTRUMENT"FOR CES COURSE
N=41 '

-

=
Source df .

Betveen Su‘ﬁjegts _ _ L 41

Triangles (T) RN 3.
Sites within Trianglé (s:T)

Error between-

wum) Subjects

Admmistrations - Linear (A )

Admimstrations - Quadratic (AQ) 1

AL ‘x T . . \

AT - o \\
A x S: T

Ay xSt T

Q P
) Error within (1inear)

Error within (quadratic) (‘ ‘




\from the Tennessee 'RESA tr1ang1e ) A significant main effect was found for

%>/adm1n1stratjons but not for triangles or sites w1th1n tr1ang1es The -

n

linear tend for administrations was not s1gn1ﬁ1cant, however, the quadratic

~

trend was (p <.01). Inspection of thé data indicates that while participants'

attitudes rose while taking the course as indicated,hy scores on the post-
: - . s
course measure, attitudes fell almost to the ‘pre-course level in the interim

betwsen the post-course adnjnistration and the fo11dw-up. This trend is
- 4 s - s .
graph1ca1}y dep1cted in Figure 2. Means for the pre-, post-, and follow-up

’

adm1n1strat1ons were 3 86, 4.40, and 3. 88 respectively. Th& 3.86 and 3.88

scores ref1ect a moderate1y pos1t1ve attitude toward career education;
14

however, the 1mprovement in att1tudes ref1ected 1n the immediate post- course

administration was not maintained. Posstp1e explanations for this drop in®

o

att1tudes may‘be seen in the d1ff1cu1ty some participants expressed'T’ythe '

" implementation’of certain concepts due to a lack of support from//oca1
school adhinistrations. )

! LY

3

Spec1a1 Quest1ons Form - J . : e

Iﬁ>erder to answer thewsecond two research questions:posed in the

»

follow-up study concerning participants’ 1mp1ementat1on of career educat1on

.

o concepts in the c1assroom and their react1ons to the bas1c 1nstruct1ona1=

d

*components of -the course, responses to the Special Quest1ons Form were
- / 1
analyzed. As the items on this form were generally open- -ended, respOnses ’

were ana1yzed through tabu1at1on of certa1n categor1es of responses rather
'than “through standard stat1st1ca1 procedures. Resgjts are reported in these

- terms with representative coniments cited. -

.
4
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Implementation of career education concepts. When respondents were i~\.

_ Questioned as to the general utiiity of Sk111$ they had Wearned in the course
in their present JOb a substantia1 proportion 1ndicated at they had -
learned many skills that are potentiaiiy useful 1in their present JObS
Seventy-two percent of the respondents checked this option; 11% indicated
they had learned many useful" skills which were not applicable in the?r
present JObS wh11e-17% felt they had not learnad mans\b’efui skills, ' -~

In responding to the frequency with which they used these skiiis,
most participants indicated that ‘they used the techniques taught in the

‘course often (24%) or occaSionaily (28%). Only 8%‘of the participants

v “
M -

responded rarely or never. Twenty-four percent‘indicated they_Were‘not BRI
teaching this year. ' Tos

?Items 4, 5, and 6.on the Special Questions Form were concerned with .
v, - . - 4

. which techniques ﬁe;e.partﬁcuiar1y7usefu1 or, conversely, requireg soﬁe
difficulty to implement. " In responding to item four, participants mentioned
.a variety of techniqueS“such as interest inventories, student reports“of

jobs in the areas of study, field experiences, and;career;awarenoss . 4,

. [

techniques which had been successfuiiy inpiemeﬁted in the c1assroom~ Most
participants who responded to this item had found the techniques to be very

effective and had received favorabie student reactions. However, responses
, »

to items five and six indicated that some part\cipants_had encountered
'difficuities in impiementing certain techniques\\\\hirty-five percent of

T

" the participants responding to. item five indicated/that they had found some

of the techniques presented in the course to be of iittie or no ‘use to them.

rd

Comm@nts suggestedethat course content. was not directed to specific




"l’

«

.

.the lack-of materials in their local schoo]'districts as a substantial’

L

. R . -

. techniques éhd appdications and/or that some of the techniques which were :
presented were d1ff1cu1t for small, rural schoel systems to 1mp1emen}
Responses g% item s1x further confirmed this latter difficulty. Forty
percent of the respondents 1nd1cated d1ff1cu1ty in. 1mp1ement1ng certain

techn1ques due to 1ack of matér1aﬂs and/or cooperation from Tocal school

ladm1n1strators. N]neteen percent of the respondents specifically mentioned

) hindrance in the imp]ementation .of career education. Othe\s ment1oned

def1cu1t1es with school adm1n1strators Such as the prohibition of field
trips and career awareness activities off the school grounds

Item seven was conoerned with the 1mp1ementat1on of ideas generated
\
bysother teachers dur1ng the course of “instruction. F1fty percent of the
a8
respondents indicated they had been able to use parﬁgcu]ar techn1ques

suggested by other teachers 1n the course. - These act1vit1es 1nvo]ved

s

learning centers, posters, nd specific games and ro]e-p]aying situations. .
P&

The percentage of part1cipants uskng other teacher S activitﬁes is smal]er

than that whmch was found with the rea%éng course (81%), however, this may

be due to basic d1fferences irsg;;>EEr education and reading as teach1ng
“areas. As read1ng is a subjeq at has virtua]ly always been taught and .
s trad1t1ona]]y viewed ds .an integral pagt of the curricu]um, many teachers
have undoubtedly generated actlvities\and technfques for ¢each1ng read1ng
which they can share with other teachers. THis is .not ]ike]y to be the |

case with career education which is a relatively new area of intergsf“?n o
. ' B ‘ 7 J‘ r
™~ ¢ ‘Y

the schools. .o
o PRGN : ;o ;
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In summary. data concerning the implementation of career education

.concepts 1n “the c?assroom presents a mixed p1cture A substantial major1ty

C (722) felt they had Tearned, skilts which were usefdﬂ in their present Job

and did find occas1ons to apply these techn1ques 1n the classroom. Many
-

‘ expressed pos1t1ve reactions to the exper1ences» However \some participants

had encountered difficulties 1n implement1ng techn1ques due to problems with

school adm1n1strators and/or the 1nappropr1ateness of ‘the techn1ques for

2

. their school dwstr1cts ‘ - : '

. work on in- -class and outside~class act1V1t1es

course. Items‘eight through s1xteen on the Spec1a1 Questions Form were .

“***\ Att1tudes toward 1nstruct1ona1 compone nt§ of the reer educat1on

&,

) concerned w1th pért1c1pahts reactlons to var1ous aspects of the course
’

de11very A general reactioh to the course was obtained. in response to

1tem twelve wh1ch stated ’ "Know1ng what you know about the quality and

‘ procedures of-the course would you sign -up for it now if yau "had" not already

. taken it?" ”F1fty n1ne percent of the part1c1pants responded "yes" whjle

~5

10% responded "no " Th1rty—one percent selected th1s alternat1vé “Qualified

yes, I would sign up for it if-the foIIGW1ng changes were made." Changes °

suggésted 1nc1uded show1ng,more career educatTon programs in a t1on rather

than ta1k1ng‘about them, better tra1ned site coord1nators, ahd Tess "busy”

» J “ LA
Part1c1pants were also quest1oned concern1ng whether they felt: the

v

.course was an inpersonal experience due to the absence of an on~s1te

instructor Forty-s1x percent of the respondents felt that 1t was, check1ng

LR . @

. moderately agree" or "$trongly agree" to the statement Forty percent .

1nd1cated they fe]t 1t was not an 1mpersona1 exper1ence by checking

'v'

° -
A . , ™ . - »
L

C A - : . L
- . 41 o -
n ) X - N % . R : .
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"moderately disagree" or’"strong]y‘disagree". The neutral response was ,:

selected by 14% of the participants. Those who felt the course was an

_ impersonal experience indicated that they were bothered by the difficulty

in asking the iqstructor( ) questions and by the ]ack of interaction. Others

¥

felt that this was not a matter of concern; the important poTnt was to learn ’

somefﬁing. - . ) -,
In contrast, a majority of the respondents be]ieved that the use of
he satellite for course delivery was superior to that which they would have

obtained via regular TV or a live instructér. In comparing satellite

' de iyery_to regular tglevision, 57% of the .respondents believed the satellite

“{&.‘

delivery was somewhat or much better Nile 35% felt both were 5bout the same.

‘0n]y 8% fe]t that watching the programs via regu]ar te]evision bou]d be

superior to the satellite de]ivery. Fifty-six percent of the partioipants

felt that the satellite delivered course was somewhat or much bettér“th&n~

]istening to a live instructor, while 29% believed they were both about

L

the same. These resu]ts coincide with those found in previous coursé

™ deliveries by AESP. o T ~ oo

2

In addition to redcting to these general;asoeots ot the course,
participants were asked to Featt to two specific instructional components.of
the‘course; the»interactive seminars and the role of the site'cooroinators.
As the interactive seminars constituted the central instructional components
of this. course, participants‘reactions to the format were of particu]ar

interest.




) seminar’ Thirty-eight percent of the respondehts chose this alvernative

y : 34 -

*

- Participants were asked: to react‘to‘the statement that “?he seminars

, gave you an opportunity~to have real input,and that the interactions in the

2

. seminars were of personal relevance to youl" Sixty-four percént of the
\ . b . : -,
respondents indicated moderate or strong agreement with the statement, while

. 16% expressed moderate or strong disagreement The neutra1 response was

seiected by 20%;of‘the participants. Pos1tive comments centered on the
utility exchange of ideas, the séqﬂnars provided Suggestions for improve-
ment 1nc1uded anSWering more questions faciiitating°better coordination
between sites in questioning‘procedures, and inc1uding on the. seminar panei .
more‘peopie who had éctuaiiy implemented career_education programs. '

In reacting to a1ternative methods .of generating.questions on-=site ‘
for the seminars, partic1pants seemed to prefer having a 15-minute inter-
mission ha1f-way through the seminar to generate questions This alternative
was se1ected by 49% of the respondents. " Another popuiar alternative

concerned having a ‘15 minute question-generation session prior to" the

~

. Only 6% of the' participants felt bringing a question to ciass/was a viable

aiternatiVe Apparently, on-site group discussions of questions was a

AN
preferred apbroach Mith the discussion occurring mid-way through the seminar
F ~
when the first hal of the seminar could serve s the impetus for discussion.

« 0 7%

Several participants confirmed the importance of on~site group discussion by .

indicating that more time was needed to discuss questions ‘Yocally. Other

‘usefui suggestions included picking a group spokesperson during the,
. intermission-discussion to present the questions for the siteand, a-the .

!
|conc1usion of the seminar, having the site coordinator identify

questions raised in the minds of the students as a reSuit of the oo

¥ .
seminar. These questions could then be discdssed on1site during the: next

session. S T s

‘ 43 ~
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When questioned concerning the effegtiueness of presenting seminars
by aud1o s1gna1 only rather than uS1ng "the current aud1o-v1deo Qigigntat1on,
a 1arge major1ty (94%) 1nd1cated the aud1ovon1y presentation would be some-
what or much less effective. These resu]ts are consistent with previous
f1nd1ngs concern1ng part1c1pants“4react1ons to audio- on1y presentatwons in

1

other AESP course de11ver1es.

Participants were then duestioned conoerning a‘iecond\instructiona1
component of the course, the ro]e of the sfte coordinator. éespondents
indicated genera1 sat1sfact1on W1th the he1pfu1ness of the sute coordinator
w1th 84% of the part1c1pants 1nd1cat1ng agreement that the site coord1nator
"was helpful. Forty-three percent of the respondents chechg!' strong1y

However, 24% of’the respondents
’

spec1ftca11y commented that the site coordinators needed more train1ng in - )

. agree" while 41% checked "moderately agree;"

d1rect]ng and organiz1ng activities and d1soussﬁons. ‘A more thorough

understand1ng of the organ1zat1onof”the course, .scheduiing of ‘assignments,

O

and 1mp1ementat1on of on- -site activities appear to be desirable. Other

L suggest1ons 1nc1uded having the site coord1nator prepare the students for

the format of'the sem1nars by exp1a1n1ng what will take place and prov1d1ng

Vg

' site coordﬂhators with pre- p]anned out11ned top1cs for d1§cu551on to improve .

their role as a facilitator of group discussion.. *

1
-
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_ particular 1nstruct1on51 com;onents of the course.

36

.Conclusions
‘

. Three research-questions were examined in the°fol1ow-up study for

v

career education: -the att1tudes of part1c1pants toward career educat1on,

.

the 1mp1ementat1on of the techn1ques in the c]assroom, and react1ons to;

>

Data concerniné participants' attitudes toward career education as '
measured in pre-, post-, and follow-up administrationi indicated that while
- . A '

participants‘ attitudes had risen on the immediate post-course'administra- ‘

t1on, these attitudes were not maintained at the time of the follow-up.

~ Attitude scores for the fo]]ow-up measure and the pre- course adm1n%5trat1on\—

N

* appty on occas1on in their ¢lassroom.

)

were 3.88 and 3.86 respect1ve1y It shou]d be noted that these scores
‘represent a mildly pos1t1ve att1tude toward career educat1on on a S-point
Likert scale: however, complet1on of the course in career educat1on seemed
to have no long-term effect in ma1nta1n1ng the. more pos1t1ve attitudes -
demonstrated‘in the immediate'post-courSe'measure (4.40).

Data concern1hg the implementation of career educat1on concepts in
the caassroom may provide some c]ues as to the reason. for the dec]ineaan <,

Results indicated participants felt. s

®

att1tudes in the follow-up measure
they had.Tearned many uSefu1 ski]]s in the course which they were ab]e to-
Those who had used career educat]on
.y,
However, a

—

N

techniques had. positiVe fee11ngs concerning the exper1ence

‘substant1a1 proport1on of réspondents had encountered difficu1t1es in
applying the techniques either through lack of materials or lack ofsupport
from schoo] agministrators. These dwfficulties may *have acted.to reduce

* the enthus1asm for career edu%ation which respondents had fe]i\ugpd/complégé_

tion of the course L V

e

O T
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#
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" disruption or change in the basic™school structure and focus. Th1s was

_in which new ‘areas of curriculum may be tested. ' , Al
. -components were genera11y poS1t1ve “and para]]e]ed the op1n1ons expressed
in the summative eva]uat16n (See AESP Technical Report #11.) Most

. respondents V1ewed the courselagxa positive- experrfqge and one in which they

.vyewed as equal ?r supérior to 1nstruct1on.V1a regular TV or a live instructort

‘ ;the reading eourse, it mayﬁhea%hit the lesser degree of on- s1te, group

' .o ) LT

The d1ff1cu1t1es encountered in 1mp1ementat1on are-an obV1ous prob]em ‘ 5

"1n a relatively- new curr1cu1um area such as career educat1on. Aga1n, the ;;;L

compar1so9,w1th reading as a- trad1t1ona1 component of the.school curr1cu1um

is apropos. Part1c1pants in the d1agnost1c and prescriptive read1ng course

may have found the techn1ques easier to implement as they requ1red little -

also true with“career educatior’. These findings wou]d suggest a need to
educate school administrators, the need for career education in the schoo]s

and ‘the means for adapt1ng and ma1nta1n1ng a f]ex1b1e schoo] enV1ronment

Participants reactions to the course and spec1fc 1nstructaona1

~\

wou]d enroll aga1n if they had not already taken it. The instruction was -

Some participants were bothered‘by the impersonal nature'of the course and <
commented on the lack.of personal interaction and d1ffﬁcu1ty in ashtng '
quest1ons of* the 1nstructor(s§i This opinion, wh11e not that of a maJor1ty ’
of respondents was stronger than that’ found in the fo]]ow-up study of the

diagnostic and prescr1pt1ve readlng course. As fewer participants indicated
‘ . rg‘

rece1V1ng 1deas from other teachers\Tn»the career educat1on course'than%dna

1nteractaqns increased’ the impersonali;¢t1on of the career. educat1on course.

Small group d1scussions on-s1te are frequently v1ewed by AESP part1c1pants -
!7\/\‘\ 3 ‘ ok ,
) .

e ¥
. Ll -
) Voo el Vi
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46




38

- »

- - -

as a vital,'strong part of the course; it appears these activities a]sd/’
‘Play an important role jn making the coufse a more personal experience to
participants. _ |
A majority of. participants'felt the seminars had allowed them to have
real input into the course, A'5;minute intermission for'the generation of-
questions half-way through the seminar was v%ewed as the preferrednstrategy
for generatingquestions The group discussion of questions and the use
of the first half of the seminar as an 1mpetus to ﬁrient the participants
" to the nature of the sem1nar were apparenfﬂy s1gn1f1cant factors ‘ _
, i The serV1ces of the site coord1nator were viewed as helpful by a }
large maJor1ty of participants;. howeVer, many respondents ment1oned the need .

for more adequate training of site coord1nators in the organ1zat1on of ghe T

-4

cotrse. Specific suggest10ns included pre-p]anned out11ned top1cs for

P -

d1scuss1on to facilitate the site coordinators' role 1n,group d1scuss1ons R
and the need for the s1te,coord1nator to p]ay an active ro]e 1n prepar1ng
the students for the seminar’ format Another uSeful suggest1on 1nvolved

haV1ng a brief discussion of important questions raised in the minds of the '

students fo]]ow1ng the seminar. These’1ssues couId then provide the basis

.
¢

for an on-site group d1scussion at the next meeting ‘
In’ summary, the general'leVel of participant reaction to the career
‘educat1on course in the follow-up study was good. Some procedures were. being

1mp1emented in the schools, however, others had encountered some problems.

These problems may havi-contributed to the decline in participants attitudes.

toward career educatton from the post-course"measure. ; »

.
’ .
. R . s
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= . SUMMARY AND CONCLUSIONS S / 3
N . * =

“The results of these follow-up studies concerning participants
attitudes and reactions to two courses delivered. during the experimenta1 -
phase of AESP operations have been presented in this report. These studies
were designed as part of a planning effort hy AESP ,in preparation for its
corftinuing expanded operation in serving'the needs'oi the peop]e in the:;_J
Appaiachian region Through the findings of these studies, vital input
cou1d be obtained: from pseVious coursé par\icipants on the revision of

prevyous course offerings as well as the genera] AESP course structure

- SubJects in the fo]]ow-up studies consisted of" iO§ﬁparticipants in

* one of two AESP courses, Diagnostic and Prescriptive Reading Instruction and

Career Education. for Secondary Teachers. Resu]ts of these tudies tbok
two forms: feedback°which was speéific to the particutar course content

and that which applied to the general AESP Sourse structure and administra-

"tion. Feedback concerning the particu1ar content of a course has been

discussed in the'previous chapters and will not be_reviewed here, as .
N ‘ . ~ <

these suggestions are top specific to summarize.in a few statements.. This

. data has been and will continue to be ased for purposes.of course revision .-

- 3 o }‘ - ' .
.as these courses are reViewed for future delivery. < .

- 'S -l
7 A few general conc]usions which may be drawn from the findings

presented here Will be summarized First, d pOSitive reaction and attitude
of support was revealed for the AESP course offerings. These: attitudes
4

were revealed through participants ratings of instruction by sate]]ite

as compared to other modes of instruction. their wi]lingness to repeat the

'39 ot
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_ experience, their expres;jons cherning,the_uti§%§y,of techniques learned,

e

and'their'implementation of thesé techniques in fhe classroom. These

positive reactions to AESP operations provide further docuﬁenfation for ‘
the success of the exper1menta1 phase of the AESP. © In"addition, the degree
of implementation of 1nstruct1ona1 techniques serve to validate\the far- )
| reaching effects of the AESP; through‘in-service training of pr feséﬁohals
and the subsequent imp]ementation of these techniques a Wide variety of the
Appa1ach1an popu1at1on is served. ' f -
Second1y, the data provided valuable feedback concernwng the 1ong-

-

term'effects of course participation.. These effects appear to be contingent
upon the degree to which the course is directed toward activitiesawhich can
be implemented in the glassroom. gdpoort services for this implementation
to'individda1 participants and to the school systems‘themse1ves coudd ,be

-a future direction tor AESP activities This ‘type of’support serwice for
1mp1ementat1on will be a part of a course schedu]ed to be-delivered over -

G the. AESP system in.the fa1{ of 1977. The course us de51gned to instruct

‘ classroom, teachers in techniques for ma1pstream1ng children with spec1a1
needs 1nto the redular classroom. Support services will be proV1ded to
part1c1pants and schoo1s through the outreach component of Project PUSH .
(Rarents Understand1ng Student Handicaps) in conJunct1gn with the AESP.
Support’ services will consist of consu1t1ng and proV1d1hdﬁass1stance and
printed materials to ifdividual tggchers, adm1n1strators and schoo] systeﬁs _
upon request. Future act1v1t1es of this type might be cons1dered w1thother new

areas of school curricu]um such as career education
&

e ™
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AN ~|na'l'ly, the results of these studies have; provided feedback on the :

’.
E
X
&

o

A t

odific af\on of AESP course dehvery ‘and adm1n1strat1on. New:activities in .
- ; y 8 . ’
\;‘com:wnction mth mteractwe semnars are' suggested. _Part1c1pants 2@ A

P -

<r.

agroa”hes to sem)nars m1ght bé 1mproved through a«moré d1rect})r1e at1on ' )

.
/,__) AAEA
7

¥

* pn-site

L0 the semmar forma/t by ss\te directors. : Differen’t fo

quest1on generatmn, such as»é structured f1fteen-m1nute .

s

~

o

" the seminar, Wil be tested 0n s\f”te'd;lss:usszpns ce,n%:erfnn%q ,stwds

raised by the sem1nar m1ght serve as a usef}ﬂ foﬂow-;“up

-~ ST e
- N ~ f N\-
actions, . . -~ L. S ;,.

. L om— ,_',/

In both thé supervision of the seminar act1vﬁ;aes and. the genera'l e \»t

ﬁ. } * N "l‘.":’
,fadmmstratwn of the cogrse, site di rectors need to ece1ve _more structured—————-——r—,

“\ - Iq"“n\
.. } . . .

traming. ’ Th1s prablem has,éto doubt, heen somewbat a 1ev1ated as s1te

——

LR o R

d1rectorb have become more fam11‘1 a¥ mth the AESP course format However, \\ CLooa +
~ 9 e . 3
- 2 ¥

. " new-site d1rectors must recewe trammg in the 1ntr1cac1es of the course Lo Tes
., % - ¢ ‘% . 2’ o [ .

SO WS. to become thorqu@ fam11ar° with _tour rée procedures and content. " To )
d -

rﬂ' -5 - By

_improve the1r role’ as fagjlitators of d1$cu 88 n, s1tead}rector§&m1ght be ’ 'V/ it

. tgained in discussion techniques and provided w1th smames of major o L

quest1ons which, shou1d be- ¢overed in group d1scus$1on;. ‘In th1s way s1te " A
X ¢ : :

'directors who are not content experts can act .to, fa<:1 t"ate part1c1pants

.
N , . . (] J .

- ) learning. N S 9' T ' .
" Thus, the feedback from these fo'l'low-up study has proV1ded 1mportant L

<
7

., - data which can be used in determ1n1ng AESP d1rect'ions in 1ts expansmn phase.

Eva'luat1on data from the experlmenta'l phase, resu'lts of a w1de-ra'g:ing needs

assessment of the Appa1ach1an reg1on and o,n go1ngformat1ve eva'luat1on . ,

’

act1'v1t1es such as the foHow-up stud1es described in this report will then.

| serve as the basis for future AESP activities. \g
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you wish to make.

‘ If you change your mind or make a mistake, be sure that
you erasc completelv.

Do not make any other marks on the answer sheet.

" Pleasg ansvser as truthfully as possible. -Your apswers do not affect
your grade m the course‘, bat help us to assess the effectiveness of the

course .and suggest improvements. . . -
Te ’ - .

. Y
.1. Kindergarten teachers“do not have to worry about ‘.;eachmg students to
*understand stones. ) < - .- ®
. . L A
2. The reason for most student reading problems is iha?éqdate instruction.
3. If a class is large, there's,no way t':o w'oi-}’c‘ W;t,b individuals.
4. A third-c}rade ;;ea/cher only needs uthird-\grage instructional mg'terial“'s.'\

. a ’ .. >-“ j _ 51.

e

Appendix 1 S o
‘ : T
Appalachian Education Satellite Project —
) Resource Coordinating Center B "
) aluation Component _ ‘ “""’"%
) 306 Frazgde Hall, Universiwy of Kentucky
xington, Kentucky 40506 |, | T .
\ " TEACHER ATTITUDES TOWARD READING INSTRUCTION (TARIY b
. 7 AN e
R H
Instructions S . . SN
. ,/'. R . - . . 7 . M
-~ Mark all,fé/nswers on the separate ax\swer‘sheet -- do not write on the
test itself. /In the blank after the word "School" at the top of the answer
sheet write fhe name of the course you are taking. In the blank after the
. word "Test! write the abbreviated name of the test. . In the section labeled
. "Student Number" located in the lower right-hand corner of the ansyer sheet,
i\ write your 4-digit student number in the first four boxes. Place a heawy
. ° horizontal line in the apprdpriate space in the column under eachgalglt of
. your student number- I : ‘ : .
b e . L . . 4 ‘. . “ ' .
f’ N ‘Indicate your apswers to the items by pfécing a heavy vertical line
N }rjn/the column bes:.d?,fxe appropriate item :g{gf on the separate answer
»I/ L et.,, Be“Sure the itém umﬁer on th&€ z ans sheet matches the item number
N o the test. ; : - . = o )
»3?, - \;\\ Mark: '5) J‘%J‘ strongly agree: Jwifﬁ the statement .
R ENNNE ‘
{,‘:/}X:\ ;;5-— S 4f 1f~>ﬁ4 moderately/agree . J
3 < ) "“‘f(' 1»1 feel neutral ‘ ’
L EL T <
{ o ‘,,:.,(«A ".2) if you modkerately disagree .
o‘{:l’- ! \,:l: s i ! L . . . .
Y 7 !"ﬁl) if jrou strongly disagree & ) ,
¥ ,‘ V‘r‘; >1{»J[ .- ) R _' o
}} o 4 a’s lead (£2) Denc11 to mark the answg sheet --,do not use
" - a pen or ball-pomt. Be sure your mark fills the entire block of the response

-

1




-«

= . T 3

5. Klndergarten‘Seachers should help chlldren evelop readlng readiness
skills. . » e

- p ~
- ” . f ’ N

6." A student is a good reader if he can read every word gorrectly.

> . °

7. Not using every page in the workbook is wasteful,

' : -
-

8. Students should not be corrected when they make oral reading errors.
N - o . o .

9. Time spent diagnosing could be better spent instructing.

10. " If you dqn't have enough books for all your students, you cannot :

effectively use a sdt of materlals. PN .

11. Dpiagnosing student reading problems is the responslblllty of the teacher,
, rather than the sopool admlnlstratlon.

12. Scores,pn standardlzed tests provide adequate information for instruction.
13. It is.worse-to be {6 monthsqbehlnd in first grade than it is té be (
"6 months behind in thlrd grade. . .
14. - Informal’ tests are better than. standardized tests for placing stu&!nts
at approprlate 1nstruct1onal levels, ..
C 3

,15% Teaching students, to understand what they read is more important than *

)

to.sound out the words. . ) . ~

16. Prescriptive instruction is the*best way to teach reading.
17. There's nothing a teaqher can do to develop readlng readlness in ‘,‘ .
'students. ¢ . ) .

[ ] . IS
. ~ 4 é
18. -It, is more important that a student understands what he reads than I
, that he reads without making miséues.

19. Dlagnosr?g'word-recognltlon weaknesses is more trouble than it's worth.
) “ -

20. - Informatzon systens llnklng diagnosis and 1nstruction are(effectlve i '
ways 'to plan 1nstructlonal“act1vit1es. . '

. LY

21. Vocabulary should be, taught through real llfe)exper&enoes.
~ 22, A chlld‘ls elther ready to learn to read, or' he isn't. - ,

< ‘ ’ Y L. 4
23. Grouping children “on the hasis of common skill needs is better than
grouping them on the basis of instructional lavel. , S
-l o b Y \ ‘ -
24. Students in your class should all.read the same thlng, son >one feels
bad. r .

.
® . R [\
¢ L)

25, An ana}ysis\of oral reading hiscues.is mdre itrouble than 1t [ worth.,

Reading should'be integrated with all other'classroom‘aetiVities._

) K ) ;“) "~
- “ »
. - —_— - ¢
- . . .
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. S
Achievement tests are good diagnostic instruments.

Reading instructions shoyld focus more on reconstructing meaning
from the written page thaw pronouncing words.

Low socio-economic level and physical hiRdrances aecbun; for most
reading problems, . . ) -

[ ’ - s
If teachers would follow basal reader gfocedhres with every student,
more students would learn to read. 'N*QEk

-

The quality of instruction in lower reading groups should compensa¥e
for what you say to a student wheq you put him in the lower groyp.

32. To gémpenéate for poor teaching methods, teachers often spend too
much ‘time teaching reading. ’

33. One responsibility of the primary ‘reading teacher is to expose students
“ '£6~qifﬁerent kinds of experiences. . '

. s 3 -
34. Teachers only need to diaéaose student needs in the fall of the year.

/, , -, - .
35,7 The emphasis given phonics changes according to student needs, .

”

36. Ié is more important to teach $tudents the meaning of new words than
to teach them néw uses for words already in their vocabulary.

’
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Mark all answers on the separate. answer sheet ~- do not write on the
test itself. 1In the blank after the word "Test“ at the top-of the answer
sheet write the abbreviated name of the test. 1In the section "Student
Number" in the lower right-hand corner write your 4-d1git student ‘number
in the first four boxes. Place a heavy horizontal line in, the approprlate
space in the column under each dlglt of your student number.

A Y

Instructions .

.

o

indlcategypur answers to the items by placing a heavy ‘vertical line
in the column beside the appropriate item number on the separate answer

sheet. Be sure the 1tem number on the answer sheet matches the item number
on the test. .
. Mark: 5) if you strongly agree with the stategent . N
© 4) if you moderateiy agfee .
. 7w ] .
3) if you feel neutral ) \ ,
2) . if you moderately disagree * - . .
¥ 1) ;f you strongly disagree ,

Use* a soft-lead (#2)° pencil to mark the answer sheet -- do note use

a pen or ball-point.
you wish to make.
you erase completely.

Be sure your mark £ills the entire block of the response

If you' change your mind or make a mistake, be sure that

Do not make' any other marks on the answer sheet.

Please® answer as truthfully ag possible. Your answers do hot affect
your grade in the course, but help us to assess the effectivéness of the
‘ course and suggest, 1mprovements. - .

-
~

1. The school program should include career development.

N - . \

<

. ' 2. ¢ Career education should be a continueus,.life-lonq process.

\
i 3 g’

3., Informﬁflon about Gareers should -be integrated with schdbl currlcylumf

4

4,

* The conmunlty is an excellent resource to use in a caxeer educatlon,
program. . . .

. R - . , \':
I am wilXing to take the tim;;:: find.commpnity resources ggr a career

~ 7

education program. . .

04 :
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. 6. Teaching plans should be organized around “what- people do- in.their
> 2 occupations. ) a
7. I consider what people do in their occupations when I organize my
" . ‘teaching plans. . .
a /
4
- //4 8. A comriitment from the school administration is necessary for a success~, -
) « ful career education program. . T
, 9. " Schools havé the responsibility to help students develop dareer
objectives, . .
T . 10. Students should have experience in the world of work before leaving
school ‘ . ot ) .
11. The school curriculum should be related to the career goals of the .
student : , .. .
—— < P .
. 12. Ppatents should be aware of career education experiences occurring in ’
' the school system. . e
: ° ’ . - ,x
13. Helping children develop occupational awareness should be emphaSized
from kindergarten through grade six. . .
o a
14. ° Children in elementary school are too young to start thinking about
, career .possibilities. .
» v . N . »
15, The school guidance personnel should have responSibility for career )
' . edﬁcation.
- 16. The classroom teacher shouldrbe responsible for career education. i .
+ } N . . 2 . .
3 17. Career education is just another'fad that will Soon be forgotten.
|- A . i . ) ) . . . . \ * . .
18.- Career education will help students make realisticacareer choices.
% 19. Students should be permitted to miss regular classes im order to go on
» field trips. - ‘ o .
. - ® R T . ) BN '
20. .It is impértant for children to be taught a work ethic. T
21, I feel that career educagion should be included in the ;urriculum °q\ )
. " experiences of eadch child. e i - .
. 22. A commitment from the classroom teacher is needed forva successful
carcer education program. . b -
.23, I am aware of what my colleagues are doing in the,area of career education. i
24. I help my students dcvelop occuoational awareness through the use of
film strips, field trips, and spoakers. o .
) N -
n" b ' " / ’
'r . : ' L , ,ﬁ *. . .
° [ ) 55 13 * ) . ¢ *
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25. I have discussed ataggngthAcaree:\gﬁucation procedures with my
colleagues.’ . . =

© 26, - Subject matter lesson plans should include career information. '

e . . 3 °

27. .1 consider-job awareness when devising my lésson‘p;ans.

28. An éiementary teacher should know the Eoﬁmﬁnity employment needs.

~ .

- .

29.' Enough emphasi S already‘blqcéd on career education in tgéischools.

B

30. Career ‘éducation in the elementary school is futile siqpe.a éeféon wil;'

, change his mind several times before picking a lifetime career. ’

.
- -

s L
»
.
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Appalachian Education Satellite Project
Resource Coordinating Cemter - '
Evaluation Component .
302 Bradley Hall, University oﬂ?ﬁgntucky
Lexington, Kentucky 405

SPECIAL "QUESTIONS FORM
e : :

5

é -

This form contains several very important questions about the Diagnostic wnd
Prescriptive Reading Instruction ‘course which you took in’the spring of_]gyﬁ.
These items provide information abeut a number of 'questions we have been asked
Qby persons and agencies interested in the Appalachian.Education Satellite Project.

We are planning to reoffer the DPRI course which you took and your comments will
. be ysed for revision purposes. It is important that you complete this form'and
returngjtJ$h the envelope provided. Please-do not fold ‘your answer sheet. You
are to“rgspond anonymously, but please indicate your job, the grade level of the
students $ou work with, and fhe subject area you teac# (if applicable).
- 4

- .

-

JOb’ . ‘ i ’ F

“. Grade Level

< .
" Subject area taught

N\

+ 1. -¥hy did you sign Lp for the course? (Hoose the ‘one most applicable ansver.
_ f{a) Needed it for certification .
-~ (b) Interested in satellite experiment ‘ '
. (e) Free credit and books. . ‘ T
_~ (d) Encouraged by principal or supervisor '
. (e) Encouraged by fellowsteacher or friend
__ (f) PReally-intereste¥ in subject matter of course
(g) - Other (please specify) ’
. ~ ‘ ] ) 3
‘ . ) /
.74" » °i ‘;: * : ) L

+2. Select the alternative that best describes your reaction to the course you
took. ° .o _ . :

__ Ha) 1 tearned many. skills that are useful in my present job.
(b) 1I.learned many useful skills that are not applicable in my ,

. present job.
(c),~{ did not learn many useful skills.
) 3 . 1




A

, '3. How often do you afply any of the teaching sk111s or techn1ques presented
in the course in yourg¢lassroom?

4 -

» . - -

(a) Often ' ) )

s (b) Occasionally I ' s
— (c) Rarely . . .. Sl '
___ (d) iever - L : e, -
(e} 1'am not teaching:-this year

¢ ) )
4. If you answered a, b, or ¢ to quest1on 3 will you please briefly explain
~ (a) what techniques you are using; (b) how effect1ve you feel they are;
. {c4 the reaction of your students to the techn1ques you have employed,
and (d) the extent to which-you feel your students 'have benefited from
the new techniques (mention any relevant results on standard1zed .tests).

" (a) - i

5. llere any of,ﬁhe nart1cu1ar techniques presentéd 1n the cpurse of 11tt1e

or no use to you? Yes . No-
If yes, please specify - the tecﬁﬁ?hue( ) and exp1a1n why it was (they-were) N
not useful. =,

x ‘ ’ - *

6. Did you try to implement any of the techniques and find that you d1d 110} A
have sufficient 1nfarmat1on/mater1a1s to implement it as successfully as you

“would,like? Yes No
If yes, please specify the technique(s ) and explain the area.of insufficient
information/materials ) , :

hY




- 10.

n.
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1 ¥

. ‘ %7 - . . .
Did you use any of the ideas that were generated by.other teachers in the

course in your instruction? ’ Yes _ No .
If yes, please specify the téchnique' ,
- z '
—

-

Did you .fe€l the senjinars’'gave you an opboftunity to have real “input and
that the interactibns in the seminars were of-personal releVance to you?

- (a) Strongly agree
_, (b) toderately agree - C ,
— (c) tleutral ,
_ (d) toderately disagree
' (e) Strongly disagree ,
Comments-or sujgestions . ~ -.

. : ~\\ : =
a
—

. . y o O . * .
In generating questions for the Tive ‘'seminars, which procedures d¢ you
\ -

-think would be most helpful?

___ (a) Bringing a question to class~ o '
___ (b) Having a*15 minute question\-generatiom session before~each seminar
_ g (c) -Having a 5 minute intermis¢on half-way through the seminar to

generate questions .. . o
(d) Other, please spetify - -

-

14

How would presenting the seminars by audip signal only (no picture) compare
to the audio-visual presentations? e .

- \y

Nuch more effective

Somewhat more effective

Abqut the same - p i ‘
Somewhdt less effective : A ’ .
uch less etfective ) . :

P "
e e e e e

a
b
c
d
e

-—

o

id you feel the site coordinator was helpful?

(a) Strongly agree
(b) Moderately agree ' . <

(c) Neutral , ° )

(d) Moderately disagree

(e) Strongly disaqree - , , T —

2

“ s . -

@

’
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How could the services of the site coordinator be improved?
. P - R

/ <

. ®

. o . -
12.  Knowing what you know about the ‘quality and'procedureg of the course would
you sign up for it now if ybu had not a]t{ady taken it? .

14.

__ {a) VYes .
- (b) Ho . . ' . -
__ (c) Qualified yes, I would sigm up for it if the following changes

yvere made:

N

2

Do you feel that you woul
no satellite used and

f

-—

13

&

(a) Yeu watched the programs via regular TV:

Satellite much better
Satellite somewhat better
Both about the same
Reqular TV soimewhat better
Regular TV much better

listened to a live instructor:
Satellite much Better
Satellite somewhat bett®r -
®oth about the’same ,
Regular. TV somewhat better ~

_;'5 gular TV_much better-
= 5 _

o A )

AY

"

o

\.

M

Did you feel that the course was an impersonal -experience?

9

d have enjoyed the course as much if there were

___ﬁf(a) Strongly- agree .
___ (b) Moderately agree
__ ({c) Heutral . ‘
i (d) HModerately disagree 3 ’
__ (e) Strongly disagree ’
>
Comments or suggestiens ;
. “ )

60 .




16.

17.

. 52 ‘ . s
touTd #ou he 1nterestpd in participating in additional follow-up sepinars -
that explore in_greater detail ¢'>ec1f1j'rdeas presented in the course’

Yes No

If /es, how many seminars would you be 1nterested in attenu1ngq

"

more than 3 (If so, how nany’ )

. ES

N 1 2 3

. {
\lhat specific topics would you like to see covered in the'follow-un semigars? i
. * . L - ‘ - ) . "ﬁ:. .

1
L3

2 [

( Which option did*you choose for the course?

X
o .oV W
¥

—pr——

Here you satisfied With the option yol chose? Toes .o
Please explain

’ = ‘ N
\ . - . 4 “ L4
. [ ' . . -
18. Do you th{nk that teathers should comp1ete the activities of the entire
‘program rather than the activities in selected programs (i.e., k-3, 4- 6)?
Yes No- , : .
S PTease explain - t» * - v
X . N
‘ R .
e ! "
R i
. § !
DM/mt /10/29/76 ’ | | » -

EK‘C

wll Toxt Provided by ERIC

. - 61 ERRC
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Appalachian Education Satellite Project
" Resource .Coordinatibg Center
Evaluation Component :
302 Bradley Hall, University of Kentucky
‘'Lexington, Kentucky 40506

L4

T

- SPECIAL QUESTIONS FORM

This form contains several very important quesfions about the Career Education
in the Secondary Schools course which you took in the fall of 1974. These
Jtems provide information about a number of questions we have been asked by

persons and agencies -interested' in the Appalachian Education Sate]]ite’Project.

/ y < : N ', .
tle are planning to réoffer the Career Education course which you took and
vour comments will be used for. revision purposes. It is important that you

complete this form and return it ip the envelope provided. Please do not fold . |

your answer‘.sheet. You are to respond anonymously, but please indicate your
job, the grade 1level of the students you work with, ands the subject area you
teach (if applicable). Lo .

. , ,

Job

Grade Level

v

S o
>

1k-fWhy did you'sign up for the'course?. thpse the one most applicable answer.

™~ e .

___ (&) Needed it for certification . &
___ (b)“-Interested in satellite experiment
__ (c) Free credit and books - ..
__ (d) Encouraged by principal or supervisor . o »
__ (e) Encouraged by fellow teachgr or friend * : L
__ (f) PReally interested in su ject matter of course
___ . (g) oOther (please spec#fy) ,4$c i a

)

‘.

. ; . e . . . : R
2. Select the alternative that best describes your reaction to the course you

7L took.

._ (a) I learned many useful skills that are potentially useful’ in my |
present job. - . .

" job. Lo
(¢) 1 did not learn many useful skills.

6«

(b)- I Tearned many useful skills that are not applicdble in my present - y




3.

4.

5',

6..

£
¥4
"j |
o .
o
r
3

¢

How often do you app1y any of the teaching sk111s or techniques presented
in the course in your cTassroom? >
* .
. (a) . Often .
:_ [(b) Occasionally -
— “(c) “Rarely ,
__ (d) 'Hever: 4
(g9 1~ew not teaching this year ‘ R ‘
If you answered a, b, or ¢ to quest1on 3 will you please briefly exp1a1n
(a) what techn1ques you are using; (b) how effective you feel they are;
«(c) the reaction of your students to the ‘techniques you have employed,
and.°(d) the extent to which you feel your students have benefited from
the.new techniques (mention any relevant results on standardized tests).
(a) '
. 2 - i }
~ (b) ) .

4 ' .

(<) ' -
A
(d) -
5(

I

llere any of the narticular techn1ques presented in the course of ]1tt1e
or no use to you? Yes No .

If yes, please sp°c1fy the techn¥que(s) and explain why it was. (they were)
not useful. ) ]

. T .

) .
-

]
. Did you try to amp1ement any of the techniques and f1nd that«yeu\d%g not
have sufficient information/materials to 1mp1ement it as successfulty as you
would 1ike? Yes ? No

If yes, please specify tﬁ“’%echn1que( ) and explain the area of 1nsuff1c1ent
information/materials_ .

A

"t




. .
. ~

-

urse in your inst
If yes, please spec

7. 2;9 you use anylof the ideas that were generated hy other teachers in the \\\\\\

/

55

o

rugtion? + Yes

'S

-y

No~

——

g
N v,

e

)

ify the technique

e

4

s

%

P

.
—
.
* :

8. Did you[feélgtﬁe seminars gave you an opportunity to havé real input and
ns in thé seminars were of personal relevance to you?

that the interactio

. f .
—_ .{a) Strongly agree = ' -
. (b) Hoderately agree .
. lc) MNeutral B °
__ ({d). Moderately disagree : -
., — (e) " Strongly,disagree ' >
. o . . .. ' :-k.(‘
‘Comments or suggestions : - |
‘ ‘ — — ;
v “ ) ) \ & ~

\

&
-

9. 'iﬂ generating questions for tﬁ§\1ive ;ém?nars, which procedures do you
-think would be most helpful? . : o :

O O

. (=8

)

|

)
).
)

Bringing a question to c%ass )
Having a 15 minute question-generation session before each seminar
Having a 5 minute intermission half-wiy through the séminar to \
generate questions ) ’ b
Other, please specify J

-

10. <How would greseﬁiing'the seminars by audio signal only (no picture) compare

to the audio-visual presentations?

Much more effective .
Somewhat more effectivg.p
About the same ’
Somewhat less effective = . :
Much less effective ) . !

11. Did you feel.the site coordinator was helpful?

Strongly agree N

Moderately agree . )
Neutral . . ‘ | I
Moderately disagree ~ ' ‘o -
Strongly disagree

f N .
’.\:\_ i .
' . - .
. .
s
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Know1ng what yau know about the quality and procedures of the course wou1§E}
you Sign up for it now if ‘you had not already taken it? =~
v (a) Yes / .
(b) Mo ~ /
(c) Qualifigd yes, I wou]d s1gn up for, Jtif the ¥ollowing changes
were made: ¢

/

LN

Tyt

l » .
- . 13
~ \
@

e .
Do you feel that you would have enJoyed the course as much if there were
no sateliite used and ...... Y3 . )

/ ~ o

(a) You watched the programs via regu]ar TV
Satellite much better
Satellite somewhat better
Both about the same
"Reqular TV somewhat better
Regular TV much better

listened to a dive instructor:
Satellite much better
Satellite somewhat better

. Both about the same
Regular TV someWhat better - -
Regular TV much better

4 , LN
<

you feel that the course was an 1mpersona1 experience?

(a) Strongly aqree , .
(b) Moderately agree
(e} ‘Meutral
"(d) Moderately d1sagree
(e) Strongly disagree

Comments or suggestions




v

A .
- , .

Would you be interfsted in part‘icipxting in" additional follow-up seminars
. that explore in greater detail specific .ideas presénted in the course?

-Yes " No . - _ hd

0

- ' <

-Ifl"yes , how ma"ny' seminars would you be 1’§ntereste_d.1'n attending?

2 -

1 -2 3 more than 3 (If so, jiow many? )

” D

16. lhat specific topics would you like to see covered in th?foﬂ'_ow-up seminars?
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