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Lo o ANNUAL MEETING . |
“Faoulty Partners in Renewal” g ‘

. / February 5.6, 1978 \
s Hyatvaegency, Washmgton D.C: _ . .

.
~ . ’
] 4 / ) ,e
- - i /
_ ' ) . . ) -
- ‘ . Eunday. February 5 1100 am’ Opehning Liturgy . ~, .
. - L) '
R 100 pm Panel “Expectatiqns™ . ¢
’ ' . {a discussion of the varying
- y . - n  expectations of faculty on the
4
s . . ' . partof trustees. students. deans. )
. 3 (,' . L e paren{s alumnae) . o
- . ) s 230 pm 3 lnter—deno‘mmahpnél Meeting =
\ ' ) i . 4.30 pm DES Award Lecture = : < e
Sr Kathleen Ashe, O.P. :
“Faculty. Partners in Renewal”
' : 6:00 pm Recéption hosted by ‘Washington area
g members .
* ~ Moqday: ,{:'ebruary 6 800-9:30 am Breakfast; Round Tabl& Dlscu\s\iods Ceo
- / _— . ) ' “Focus’on Faculty” S .
' . ) - L, s R
9.45-11.00 am  Business Meeting - . * , .
P " 1115412 30 pm Panel “Constitutional and Gcgulatory T
N T .- lssues for College/ University™. o
p " - IVioderator Sr. Sally Furay, R.S. C J ;
" . } r ‘ ‘
< * Paﬂel Charles Wilson, Esq., Connolly
. .. L., ’ * and Williams -
T P Lo ‘ - co ‘ Philip Moots, Esq., Director of ,
. \,> LT, L, ‘ the’ Center for Constitutional . .
) . s - o . - *Issues, University of Notre :
l . e . : Dame
LA e ~' . Rev Charles Whalen, S.J.,
Fd . 3 .
z. " » - ) - _Fordham School of Law, N(l\
. York, NY
‘ ’ ” 7 ' ) - M +
~ R ‘ .
T It hoped that this 1ssudof Occasional Papers will serve to prepare members i
for the discugsiogs,at the Annual Meeting. A subsgquent issue-will carry more ,
- . articles from othd¥f disciplines: Enghsh, History. Apt."and Humanites in-general.
i Other contributlons will be welcome. J . T, e
These—&ssues may also be useful for faculty 5:0110qu1a~0n your campus.
2 * T ) ’ . ' - Occanonal Papers. Wimer 1977
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A happv‘_ghrase selected by Pope John X XIII to'encourage
.others to the work of thé Vatican Couhcil was “‘ecclesia
semper reformanda.” The Chutch, he said is always to be
reformed He was urging updating in the Church and; at
the same time, reminding the fearful that it was not a new
call-but that indeed the community which had received
Christ’s message and life was ever in need of renewal. ,

This is both a challengihg and reassuring maxim for each
+ member of God’s family* no matter how well we may think
- we follow wn the footsteps of Jesus, we can each stand
* httle.personal refqrmation--always. And this is true als
for the communities and institutions of which we are @™pa
and which, by definition, are elated to that same chu'rc
Our Catholrc colléges and universities, founded by.di
cesek or by the various religious orders had as purposg t
Christian education of youth. They drffered in nme a
circumstances, 1n whether théy addressed undergraduote r
graduate needs, and 1n their responses to changing patterhs
of higher education in the United States. Under the surnu s
prqovided by Vancan Il they have been re- examrmng t

and the larger society of the contemporary world. Ingt u-
tional statements of mission have been rrgorously

only the whole academic community but, 1h'a s
the sponsbring refrgrous body. .

- the Modern World” (NCEA c/u dept., Colleg¢
Jetter, Volume XXXV, No. 3, Mar. 1973), which emanpated
from the Second Cdngress of Deleggtes of the Catholic

Umversities of the. World in Rome, Noverber, 19724 Sev-

- eral previous drafts had 'eVoIved' from regional confégences

Both support and debate continue to focus ‘o
dOCumems In 1975 1976 the Natronal Catholic ‘

the specific ¢ultural, retigious 3nd polmcal realine of the
United States. : . i
The collection of papers which follo‘ws is rndlcatrv of this
current preoccupation of ouj association.
the role of faculty in.what. actudl‘y goes on Wi hrn the
church-related college and university which. gusn es their®
¢ being called institutions *‘related to the Churdh;"’ hore jm-
portantly, they propose motives for the continue: support
- by Church or religious order in the face of rising osts ahd
competing apostolic demands for diminishing T sources,
especially the demar}i&for clergy and religious pe

»
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alterndte apostolic work. They can be Seen as addressed to
the general question of ‘‘ministry”’ in higher education.

Thyt sentence may ba ambiguous. We do not mgan “cam-
pus ministry’’ in its more narrow meaning, ndr are we
studying the Combination of other elements which.con-
tribute, hopefully, to theeducation of (dare we use that 3ld °
term?) ‘‘the whole man’’, namely, liturgical celebrations,
personal faith witness of individuals or efforts to build a
faith community on the campus. We are looking at what
has t confidered the heart of the whole emerpnse‘vrz .
the instruetion in the various disciplines.

There are certain assumptions on the part of the editors
which account for the contents of this issue of Océasional
Papers. Since the assumptions of some are .considered fair
game for the rejoinders of others, let them be put but.
front, either to encourage agreement or to stimulate some
shadmg or even debate and disagreement.

Assumption #1-—Church-related colleges Nnd unjversities
should be different from state schools or independent col-
leges with, no denominational affiliation. This difference
afises not so much ftem the fact that state sch are pub-
licly supported ang/church-related colleges are not, ‘or that
church sponsorsfip contrjbutes a specialdtind of “‘inde-
pendence’fto t plurahsm of Amgrican higher elucation.

Assupption #2-—Church-related ®lleges and universities
should be different from their sister institutions betause
they got tfnly introduce a ‘‘value-centered”’ element to
therr programs but they also have a distinctive Coloratron
from the Christian hersage and tradition out of which they-
have/come. In the case of the Catholic college, it stands
profidly'in the line of Catholic higher education, datmg

. aback to the great European universities.
Assumption #3—Statements of purpose and institutional |

mrssron formulated by either (or botlf) trustees and faculty
are rndrspensable preambles for programing; bythemselves
they only ta!?e up space in catalogs and mislead incoming.
students. This is not to assert that the considerable energy

' spent on hammering out purpose documents has been in
_vain. Quite the eontrary. The assumption is that alert,

trustees, a hmstrators faculty (and often students) have
already dof& this task and major front-lipé attention can

proceed now to what is mose rmportam the programs that

will |mplement‘t‘1e mission statements. s .
Assumptron l;4—Because it is the university we are con-

4

cerned about and not another form of social orgamzatron st

the realization of its purpose is primarily located in the
classroom, libfacy é\nd laboratory In other words, if the

<hurch- reiatedness\orthe ‘“‘Catholi¢-ness’’ of the college or °

© uttiversity is ot possessed by and- corqmumcated by’ the

faculty all the gkonous statements of gurpose in the world
wrll nos produce a Catho]nc college or university. Tt is the.
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faculty who' must be concerned about what kind of insti-
tution they are creating and how their teachipg and re-
wearch can be enriched .and enhanced by eontact\ with a
great religious hentage.

Assumption #5—Whale all Cathqlic colleges may not re-
tlect ali aspects qf the long umversity-level tradition of the
Catholic "Church (sorhe institutions today are junior col-
. Jlegess 9¢er age reseatch universities), human and ethical
values proposed for facuity and student consideration ‘on
all )13 should be faithful to the Catholic tradition. Once
rooted 1n a particialar discipline,” student‘? must confront
inter-disciplinary perspectawes. More particularly, there
should be an effort across the disciplines to reflect from the
viewpoint of Catholc theology on human learning and ex-
‘perience. ., ™%, .

. Assumption #6——Whnle church-related colleges have his-

torically centered on the hbergl arts, toddy finding the.best

way tak provide ntegrati of the Lhristidn ‘learning
heritage with the new carees, professiogfal and vocationally
oriented programs, of* today 1s a serious responsibility for
academucs. ’ /

A\sumption #7—Many faculty currently in Cathollc col-
leges may be nsufficiently acquainted with the meaning
and implicagions of the mission statements. For this reason
faculty development ‘programs may be desireable. If in
some 1nstances, faculty are neutral‘or eved hostile to the
purpose, other alternatives will have to be explored to in-
sure that the institution can dehver on its commitments;
that case the institution cap ‘be assured of a : 2vere |den{ny
crisis! s

Assumption #8 here 1s a new attempt on the part of
both faqulty and students to integrate value questions into
their studhes. It is to be hoped that this will result in a new
strength and purposefuiness in the programs offered to
students of all ages by Catholic colleges and universities,
and 1n a greater degree.of acceptabnhty on tﬁe part of the
student.

It was to1nitiate a dnscussnon on ways to achieve thns kind
. of renewal that we askédd numbér'of faculty members to re-
flect for their readers -on how the Catholic character of

their institutioh 1s manifested in What they do in the class- _

room. -Because we.know that our colleagues in other com-

f 3

: g
. .

. " .

muniens have been similarly engaged in asking the tough
identity quesnons, we also asked & dnstmgmshed teacher
from a Lutheran college to write a piece. We are indebted
to him for his wnSe words

To put it quite;simply; as admnmstrators we ha\\. turnqd
te-the fAcuity and said thatonly you cafhprovnde credibility
t6 the claims of our instif&ons to be different, to be places
where timeless truths can be repeatedly savored and new
honzons explored 1n the light of a Cathohc tradition which .
is always being renewed and reformed.

It is a question then for all’ faculty members to address
“How do we throw off the excessive specnahzanon‘ fostered
n our graduate schools ‘which has stnpped,so much human _
value and meamng from rhe discjplines?’’ Perhaps the
claséic example of this is the scnennf“c “triumph’’ that has
resulted in nu¢lear weapons which "can destroy all human
hfe It is not a pamcular theological point ofvnew th

"needs restoratign, but rather the ageless conviction' that
questions about Godl and man and the.nature of both and:
their celations to creation and to each other¥re at the-very
heart of all genuine learning, °

Many of us were schooled in an earher model where
teachers were eager to involve us in.value issues in all dis-
caplines, always respecting the academic inf@rity of the
field. Standing in the midst of so many students today who
‘seem to r%vle lost all directiom in their lives-and who are
eager to fihd it, can our'facdlfy dare to assert that in
Catholjc colleges we are really cgncgrned. about moral de-
velopment and, again, ‘“‘the edt?cation of the whole pgr-
son?” This 1s a question that al¥ faculty of, church-related
institutions should ponder seriously.

We who work for the colleges and universities as staff of.
their national association look out from Washington and

, Yyearnto help our colleagyes in Catholic institutions pursue-

that agonizing but exciting renewal th which they are called

/ by the cries and opportunities of our times. By using the

good services of people like these distinguished writers, we *

hope that a call can be heard by faculties everywhere to
come together and confront the key issué which faces
the Catholic college, “‘How can we bting about that re-
formation and re-newmgthat the Church itself called us to
1n the Il Vancan Council?”’ . .

N .

) )
Msgr. John F. Murphy '
Executive Director_

.

) ) ’ )
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By Carl L. lejdy . - .

)
Doubtless thethoughtsof‘many scientific men are con-

. verging today on the possibility that. thical values
‘might, 1n some way, beerected onthe'firm foundation

-of science. .. 1t 1s not, therefore, aquestron of bringing
—moralrtymtoscre ce,...but ofdeveloprng morahtyout
of science.

.
.

Thus speaks the/ psychologist Raymond Cattell, in his
book A New Moryality fronr Science: Bexondism. |

Can science furfush a competent set of rifes to ‘guide our -~

moral behavior?/Cajtell say that the answef is yes. This ex-
amble illustrates only one of a great many questrons which®
demonstrate thdt science, far from being a nefitral and, value-
Treediscipline, js closely assocfated with proféund and vitally
important metaphysical problems. Maybethequestron of re-
lrgron is the firgt thing that comes to mind. But { an not going
to t;tlk about/thats:at least not divectly. [

While not p;etendmg to anyt'hmg like a comﬁlcte or defin-
Jdtive drstussronofth&,ssues Idohavein mmd I may mentron
a few that 7eem ‘among the’ most rmpo.rtant

socret OWEs -its stabrhty.to the general dom-
mance fa etofv ue statéments which govern the behavior
dfmqstof he membersof the society. For examplg, if we can

walkthe s}reets withour fearitisbecause few of the people.we

éncountef are-willing to injure us. Of course not everyone
subscribés ta every statement; but if the dissenters are rel-
anvely few, we deal with, the conflicts in a more ‘or less satis-
factory way, sometimeseven by makmg achangeintheset of
statements.

Thussociety canbe stable but atthe samé time allowitsset of
value'statements to change in some ways. However, if the
code of behaﬂor loses it credrbrhty in the eyes of enough
people, socretyrsthrown into confusion and tends jo dj
gra That isawell-known dragnosrs of the stateo; lern

ci 1hzat10n today. We, have hlstoncally derived oyr gov,errp .
B! gvalue statements frofn rehgron but it isargued that that

sourcedfvalueisno longer credible, sothe associated code of
behavnor has lost its force.and our society is rudderless.

How arewe to berescued from this peril? &\ common reply is
that we mustfirst look for @ new sourceof value statements to
replace the old discredited source; then we must use the new

spurec’toconstruetafrc&h setofstatemeqtswhlch will attract &+,

v
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the unforced al[egrance of the.people. Society wrll accord-
» + ingly beeome stable again. -

Whatisthe newsource? For some, it is science. Many voices .

call fpr a new morality based on science, as Cattell does.
Perhaps the best-known and most - hackle»rarsmg
proposalalongthcsehnesrsthatofB F. Skinner,?2 whotakes
, the survival of our cultureas the ultimate good and then pro-
* poses that the techniques of behaviofist psychology be used
. to guide us towards compliance with whatever code of be-
havror 1s most effective for the purpdse of survival.
Cattell has proposed ‘the most elaborate and detailed plan
for developing a rporal code from science, as far as my ac-
, quaintance goes. Noting that biological evolution has
occurred, he takes that process tg be the ultimate good; then
he suggests that we develop a set of value statéments which
will Best facilitate the course of ‘evolution--whatever that
means!  The values are to be.derived through an experi-
mental process; various commubities are to be established,
withvarying setsof behavioral rules, and the performance of
-each commdmty is {0 be judged in terms of evolutronary
criteria. On the basis of comparative judgments ofthat kind,-
the best set of rules is.to be determined. ,
* One could give other examples but perhaps thesc are
enough for illustration.

My skﬁchy descriptions of the proposals above have
perhaps been a bit unjust,jf one is interested he should read
futher. But thereis a general principle which at once d;spo
of anty attempt to derive moral statements from science.
scientific statements are indicative, whereas all value state-
ments are imperatives, and there is no possible way+of pro-
ceedmg from anindicative statement to 4y imperative state-
¥ ment without anJntermediate remark which is not derived
Jrom the indicative statement. The failure to recggnife this

. point Has been desctibed, as is well known, by the philoso-
pher G. E. Moore as,‘the naturalistic fallac’y." As C, S°
~ Lewis 3sayss -

,

o =

"~ From propositions about fact aione no practical ccm-
clusion can ever be drawn_"This will preserve society
cannot lead to do this except by the mediation of
- sociely ought to be preserved. This will cost you your
life cannot lead directly to 'do not do ll‘rs it can lead
to,it oply through a felt desire or acknowkdged duty
of self preservatign. The lnnovator is trying to gct a

2y
.

b




conclusnon in the lmperanve mood but of, premnsses

an the indicative mood; and though he contjnues.try-

. fn} to all eternity he cannot succed the thing is
1 4

. Yimpossible. L
("

. . .
Science, even at.its most sophistfCated interpretive fevels,
is a description of existing entities and processes; that is'

what it means to sa$ that all scientific statements ase indic-
atlve. For example we “‘explain’’ the behavior of an,atom

by suppospng it t6 be a ceértain configuration of pagticles..

This! “‘explandtion’ is really only a description of the
atoth. When ﬁmenust says that event A occurs ‘“‘because”’

of circumstances B, he is really, only déscnbmg the assem-
bly. We frequently say that science tells ‘‘why’’ things hap-
pen, but the question ‘‘why’” may be asked on rather dif-

ferent levels. Suppose for'instance that a eeitain man, the -

dearly beloved of his wife, dies of cancer and leaves her
‘desolate. A scientist says, “‘Why did John get cancer?’’_
and the grieving wife says, “Why did Johg get cancer?®

Do you think thas the scientist and the wife are asking the :

same question? The scientist seeks a dggeriptive answer 6
his inquiry, but the wife seeks a metaphysical--perhaps a
rehgnous--z{rrswer and ng amount of science can help her.
As earlyjas 400BC, Socrates (as-Plato says in the Phaedo)
made the distinction very clear.

But while scientific statements are always descnpuve val-
ue statements-;which make claims about what is good--are;,
imperative. *“Thiu shalt not kill.”" ““Eat_your spinach.”

. “Don’t, use heroin.”” ‘‘Water ttie lawn.’’ Each of these re-
. marks implies that some good exists, and ckrtain actions
"are prohibjted or prescribed in order to preserve of en-

hance the good."

Now, no amdunt of ‘description, by itself, can establlsh
yhat is good To see that my lawn is brown and to know
that water will. make n green are, scientific observations.

But these observations cannot by themselves lead to the -

command, ‘‘Water the lawn’ Between the description

reason to save the water. .
Jn this light, -consider for examMe.Cattell's position. He
observes thdt evolution occurs--that is, he gives a scientific

 description of events en the"garth, Then he says that we '

should act in such a way as to.facilitate evolution. The i inter-
mediage claim must be' “Evolunon is good.” But that posn-

_tion cannot possibly be justified by the observations. Itisa

ERI

Aruitoxt provided by Eic:

metaphysncal view, which had to be reached th rough consid- -
erations other than scientific. .
Of course the position }\lake“lhat seience cannot be a

source of ‘value statéments-—-is by no means uhcommon

* among scientistss Thus,\ or instance, the thSlClSl Victor .
Weisskopf:4 - .

- If \xe ask the question, can, does, or will scientific in-
sight cover every aspcct of human expenencﬂ.._'fhe

.

.
.

answer must be neganve .There cannot be a scien-
tific definition of ethical right and wrong, of good
and evil, of dlgmty and humiliation, or of cOncepts
like the quality of like of happmess

*+y

lf[ have dwelt on this matter at length it-is because the

"question of sglence as a source of Value is cnucally impor-

tant for am understandmg of the limits of science and lts
role in cnv‘lzauon A .

1 do not intend to create th; impressiqn that I belieye 4ci-
ence is completely irrelevant to value questions. It can an

"does help us-to achieve goals which we have set for our-
selves. And of course as a scientist I am keen}y ! sensmve to
- the values which science has in itself; it is mdeed a creation

of the human spirit, just as truly as art or music. There is a
kind of glory in understanding, and there 1s a breathtaking
beauty int the exquisitely articulated structures and pro-
cesses which science reveals in nature. ’

s »
B

2. The American Physical Socnet)?ls the.principal organ
izationof physicistsin the United States. It hias a con'stitution
which gives very sunpl;’the purpose of the society: ‘*Article
1l. The object 6f “the Society shall be the advancemem and

. dnffusnon,of the knowledge of physics.”

In 1971, it was proposedS that the constmnion’be amgn-
ded by adding to ‘Article II the words ** ..in order to |n-

_ the enhancement of the quality of life Jor all' people. The

' Mase man’s understanding of nature Td to contribute $0°

Society shall ‘assist its members §n thé pursuit of ,these
humane goals and it shall shun+those activities which are
judged to contributé harmfully to the welfare of man-
kind.”” The pr al gave rise tp a spirited and rather e-
motional debate, both in meetings and in published cor-
respondence; in the end, the amendment was defeated.

Clearly the proposers.of the amendmem acted out of a

Mrbance of consclence, with respect generally to the ex-

and the command there must be an intérmediate claim: it is, ,\; isfing usages of scientific findings and perhiaps specifically

good that the lawn b& green, and there ‘is no ovemdmg I

(in the context df the time) in revulsion against the. ways in
which science was used by American forces in Viet, Nam.

But since the amendment was rejected, are-we to conclude.
that most Amgrican physicists arg indifferent to the wel-

fare ofmankmd" By no'means. The principal effective ar-' .

gumeat agamst the amendment’ wag that no one,can
prednct the eventual outcome, or usage of any scientific in~
vestigation, Physicists could not envisage how any planned

* program of research could be judged in advance accordin

to the criteria of the amendment, nor could they imagjhe
what sprt pf mechanisin of governance might reasonably
be established for the purpose of making such judgments
But the event illustrates questions which are much on the
mlnds of scientists and of course much: on the ginds of‘

" people-in general. Are there any hmns to the proper pursun
of science? Does the scientist bcar any special responsibil-

ity for the uses to which his ﬁndmgs might be put, or for
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Intorming lhe ‘public about- them? These inquiries are far
trom new!we havé been wauhmg 1enpsts n the
movies, and reading about Frankenstein and Dr. Moreau,
tor adong time Such comedies amuse us, but ‘they .are
rqoted i very serious 1ssues of scientific.prppnety.'
Unutl recently, the essentially umversal opimon among
sqientists has been **no limit.” Bu’! matters may now be at
a slage'guch}at the ‘‘no limuts’’ attitude is a bit too simp
Thé debate 11 the American Physical Society reflects that
worry As tuther evidence of concern, we may point to the
recent discussions about recombinamt DNA’ research and
to the self—nmposed restrictions %idopted by the scnenusts
1mvolved. We see also like evidence 1n the controversies sur-
ronding the construction and operation-of nuclear power
sources, scientists appear on all sides of these arguments,
so thatthe scientific community 1s\engaged in a lively de-
bate with itself concermng rruclear §nergy. And of course
with these examples | by no means ethaust the list of issues
relative to the proper conduct and usage of science which

are today’ engagmg the interest and congern both of scien- -

tists and of the g,eneral public.

- These are problems which science by nself 1s not compe-‘
tent to resolve. While scienge may furnish the information
and the theoretical models needed to e{aluate techinical as®
pects of the 1ssues, the associated problems of value--which
are fundamental to the, odtcomes of the debates--must be
attagkeq in ‘the hight ofextrascientific criteria. To say for
instance that something can be done s quite different from

_ saying that it should be done. It is sometimes argued that

certain developments are inevitable; if the capabilities are

have already lost,our freedom and are indeed theprisoners
.of our technology., ~ .

3. In 1918 Bertrand Russell published a famours passage
which  philosophers have been quoting ever since:

Such, n outline, but everr more purposeless, more

-~ void of meaning, is the world which Science presents
"for our belief...That man 1s the product of causes
which had no prevision of the end.they were achiev-
ing; that his ongin, his growth, his hopes and fears,
his loves and his beliefs, are but the outcome df ac-
cidental collocatiorts of atoms; that no fire, no hero-
ism; no 1ntensity of thought and feeling, can p'reserve
an individual hfe beyond the grave; that all the
labours of the ages, all the noonday brightness *of
human genius, are destined to extinction in the vast
death of fhe solar system, and that the whole_temple
of Man’s rachievement must 1nevitablx-be buried
beneath the debns of a wniverse in ruins--all these

thm 5 not quite beyond diSpute, are yet so
) near in, that no phnlosophy which rejects them"
can hop#1o stand.6 " . ‘

.
.
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developed, they will be employed. But if that be true, we,

1
A

*

* Russell appears to invoke classic\al physics and evolution

m this pessumsuc but remarkably poetic paragraph, to con-
clude that 'the umverse 1 a blind and mindless enmy w1th
no theological elements. -

/ Now the point 3} not mat this opinion is held; many

people have held it-in all ages, as one can see for instance

by reading the Rubiyat or Macbeth. The point is that sci-

ence is used to'reach the conclusion. Russel’s is one ex-

ample of how the findings of science are mage to 1mply“

some metaphysical pogition.

Within what might be called the penod of modern sci-
ence, perhaps the first-important metaphysical conclusion
drawn from science was the doctrine of classical determjn-

ism, and extrapolation of Newtonian'physics. Familiarly
enough, the doctrine says that the entire futufe of the uni-
verse, down to the smallest bit, is rigidly determined by the
present configuration of particles. One could give any

-“number of citations from ‘the literature; 1 choose Italo

Calvino’s” hilarious short story, ‘“‘How Much Shall We
Bet?”’ One ‘“‘Day” perhaps several billion years ago, the
character Qfwig says to the character (K)yk:
““©On February 8, 1926, at Santhia, in the Province of
Vercelli--got that? At number 18 in Via Garibaldi--

. .you follow me? Signorina Giusepﬁina Pensotti, aged
twenty-two, leaves her home at quarter to six in the
afternoan: does she tufn right or 1&ft?”’ ...*“Come
on, quickly. I say she turns nght.””

I

Even though the doctrine in 1ts rigid classical form has

been abandoned, the problem of determinism is still
troublesome perhaps most poignantly in its relation’ to 4he
question of the freedom of will. A kind of determinism
shows up; of course, in behaviorism, according to which a
person’s acts are controlled by the set of circurhstances sur-
rounding him. And behaviorism is a good example of how
metaphysical considerations may be combined with scien-
tific data to construct a philosophical position--in this case
a doctrine of the nature of man. It is observationally ob-
vious$ that some human behavior is dominated by circum-
stances; but {o say that a/l of it is thus’determined is a
materialistic assumption and thu.s metaphysical.

Interptetersofevolutionmake their contribution to a meta-
aphysics also. The mutability of species is a clear obser-
vation both through investigations of past lite and through
studies of contemporary life; the idea of the monistie ori-
gin of life, while unprqvable and logically independent of
the question qf mutability, is scientifically attractive for its
Yor its unifying power; but the idea of the naturalistic ori-

gin of life--in Russell’s phrase ‘‘accidental collocatjons of .

atoms”’--is clearly outsitie the limits of the science. 8, One
may for a variety of reasons be pursuaded that life must
have arisen naturalistically, but there is no possible way to
demonstrate the point, and it can be held only on the basis

’
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of . prcsupposmons which are themselvgs metaphysical.
Thus in 1877, John Tyndall: ““There is on all hands a grow- ,
ing repugnance to invoke the supernatural in accountmg
for the phenomena of human life; and thoughtful minds,
finding no trace of evidence in favor af any "other- origin,
are driven to seek 1n the interaction of social forces the
genesis and devélopment of man’s moral nature.”” 9 He(e .
one, notes, Tyndall 1s expressm'g a view of the origin of
moral rules in addition to a view of the process of life.

* Perhaps 1 may mentyfn brefly a few more such ‘extra-
polations. Scientists ggnerally; and physicists in_particular,
go on making use of unobservable entities, iff cheerful de- '
fiance of the operationalist view that such procedures must
be ruled out. A large body of dpipion among scientists
denies the positivist view that scientific observationseand
“1deas furnish the only valid route to.gn understandmg of
existence. Tydall’s idea of the origin of moral rules is
common among anthro,polognsts on the-basis of the obser-’
vation that valpe systems differ from one cujture to an-
other. But clearly the opimion is beyond the sc" nce; obser-
vation and analysis can do- no more than to say what dif-
ferences--and what similarities--exist between cultures. To
interpre the observations one may dwell githe differences
and reach the posmon of moral relativism, or he may dwgll
on thesimilarities as Lewis !0 does and mfg the exnstence&
an underlying structure of law. »

Thus there are many ways in which scientific results have

been interpreted Qr€xtrapolated to reach positions beyc')nd, .

the scope ot the scientific work itself. In rrding the as-
sociated discourse, one must be careful to rlote where the
scnence leaves off and the metaphysncs begins.

}
Il

*‘Competency-based education’’ has beep something ‘of
fad-the last few years. It is no doubt a somiewhat unfair
simplification of 1its advocates’ viéws to say that the phrase .

- Jeflects mostly the simple and obvious home that the grad-
uates of a schooling program will know somethin about
the subject they have been studymg No one co
with that hope.

But competency, while clearly necessary, isnot at all the
most important elegent of an educatlonal program. Quf

" society faces problems of great moment and difficulty;
problems which cannot be produgtively attacked without °
the guidance furnished by consistent, and viable principles *
of life. And in our powerful technical knowledge and ¢ap-
abilities, we possess tools which are both wonder fully use-
ful and fearfully dangerous. Thus, to neglect the dimen-
‘sjon of value in planning and conducting an edficational
* program--in stience as much as.in any other area--is tp ne-

- gléct in its most vital component.

In this connection I like the remark of E. F. Schumacher
““In short, we can say today that man is far too clever to be
able to survive without wisdom.”’1!

Aruitoxt provided by Eic:

.

.

The vefy strong forces whish science and its interpretations
exert ujqn' philosophical viéws, and the troublesome ques-
.. tions pf propriety which surround the pursuit of scienee
- and the usage of its results, are matters which we,cannot '
with a good conscience ignore i our programs of education
in the sciences; if we do idnore them, we run the risk of pro-
ducing trained barbarians with great knowledge and
skil little tempered by understanding. Of course we may
suppose that' the sensitivity a scientific practitioner neets
may be aqunréd' elsewhere, say in somé other aspect of hi§ ¢
education} but we owe our studemé and our societygggare
than such a pious hope %

Nor are the scnennﬁc profesannals-the only people to
whom we should pay attention alohg thesg lines. Since the
philosophical questions assogciated with scienge are so per-
vasive, and sipce thé pursunt@nd applications of science are

- 5o much a part pf the life of ‘otir culture, the non-profess’
sionals need alsg to be’tonsidered. It would be.good if every
person could Jiave at least some lnklmg of the.point that
mixing of s¢lence -and metaphysics occurs, thus having
some basis for skepticism towards philosphical extrapola-
tions of scjence. And it would be\godd it every person were
aware thgt questions of value are usually--if indeed not al-

) ways--t' d to applications of suenttﬁc knowledge, so that

« more difficult and embarrassmg QUestIons gmgpt be ad-

~dressgd to proposers of actipn.

One oflght to pmactice wQat he preaches. As a, college
her of physics, I should subject myself to the admoni-
tions 1 have given. I teach partly at the bekinning level with
tudents who may or may not pursue physics further and
partly.ar the professional level with advanced undergr
uate students. How can I pay attention, m such,courses, to
philosophical concg:s" )

As far as my obsérvations go, beginning stulents seem
gi:nerally'to start with a predominantly technical interest;
theéy are little acquainted with the broader issues. In spite

~of that, and gratifyingly so, it is not vety difficult to arouse
interest in the latter areas. As a case in point, Suppose we are
discussing classical me,chamcs. One may mention the deter-
ministi¢ implications of this theory; then a useful discus-.
sion of the idea and its extensions may follow. Classical
mechamcs also furnishes several Bood starting points for
discussions of model- building in science; students may thus
be brought to see that no scientific model is absolute and
. tha; no qbservation i is model-free. Or suppose we are d|95 .
cussing a bit of nuclear physics. It is then quite natural to”
talk for a while about nuclear energy squrees and the prob-
fems agsocjated with their development. Any teacher of
physigh will see that many similar opportunities arise along
such lines. Of course if we use class time in that way, less:-
time is available for technical points, so that one must take
care to seé that the essential .technical matters are pro-
perly taken into account. But one may use his judgment
labout what ‘‘essenial” means. When we observe how

9
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much students remember of technical detail, and what of it -~
they remember\ we may conclude that sormwof the tech-
meal materal, can be onmutted \Mthoul appreciable loss.

= owerbg‘e ot"material through lecturing 1s frequently il-
lusory A teacher may deliver an _excellent lecture, and g- -
turn elated to his otfice, but, as a\ post-lecture quiz would
~how, he has transferred only a minor fraction af the 1deas
. he expressed Thus agairi without appreciable loss (to take
the feast optimisfic + lew) we may substitute some class dis-

" Cussion tor Ieuure This point is not directly related to the
value-oriented content ofmstruuron except dnscussnon--as
opposed to lecture--seems to suit that centent. .

have raised 1n this pépcr 'Bu( in the sécond the students are
often more nierested m ivalue problems. than in.(for in-
stance) methodology. Sdmeumes, as the discussions de-
‘elop, 1t gets a bit dif fn’du,lt to tell the difference between
WO courses, ) , .
In the comtext of teaching it is of course impossible for me
to mde my personal qplmons and biases. Byt | should
[ 1dentity those etements carefully and clearly when they ap-
_pear, and reassure the students that they omy disagree with
me without gemngmlotrouble Also, gnven myqhostility to- .
wards the unlabelled mixing of science and metaphysics, |
should avoid 1t; of at least keep both myself and the stu-
dents‘aware of-what | am doing. But those ar#the obvious
precawtions. And I find that attention to quesuons of'value
is both pedagogncalﬁy and persona]ly rewaﬂhng

' 3

bl

.

Mansy ot the upper-level undgrgraduates whom I'see have
already begun to think about issues of value.n the area of
sctenge, or have been itrdduced to them through some
-other experiences. Thus with these students it is often nec-

- essary only to take advantage of the mter,gsts and know-
ledge they already have, For example. 1n courses Tike elec-
trodynamics. and quamum mechanics there are many op-/ " -
portungties for open discussions of philosophical Guéstions
In electrodynamics, as ap instance; Mxwell’s radiatio
equations opened the dodrto an improved understandin,
_ot the nature of light To'physicists of the late nineteen

. oentpry the elucidation seemed essefitially complete, and
one heard the remark that there was nothing important left -
to discover. Hardly had thpse words-been spoken when 'a
seres of fundamental and'puzzhigg discoveries shattered
the comfortable universe of classical physics. This ‘bif of
history has somethifig to say about lhe‘comments we hear
today. to the eftect that our elucidanon of nature s e sen-

" nally wmplete and i also Epens an avenue to conside- -
ratton of such guestions as xhe Lorrespondenue befween
reality Ind models of 1t .

It happens that 1 also téach two courses 1n philosop y, al-*
ternating each semester. One of the courses in explicitly di-
rected tow ards questions of science and va‘tfle the other 1s
desngnedmoretechmcallylnt}hephnlosophy science. In the

Dr. Bailey s proféssor of physics at Concordla College, .
‘Moorhead, Minn.| . .

I . . '
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The %'l'ogy and Other dlSCllenes in -
- Catholi nghefEducatlon .

Davnd B. Burrxll. C. .C. i ) . .

.

~ )
ﬁfw arears disciplinary, and the third relates to canunumg
ucahon or community service programs.

1t may aouna curious to ask hO\LI Cathole aracter of

" a callege or umiversity mght affect the way faqulty in the-
ology would teach their subject. Fot any facylty member
with comparative teaching experience can relate how dif-

-

l D sclplmars\ {

ferent it 15 to be teaching on a Cathdlic or church-related
campus. 1 will attempf to locate threelpossib areas where
some dlff‘ereme might be felt, and offer a escrlptlon--ln
part factual but also wishful--of the difference itself. The

/ - '
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The disaphinary facts of life in a Catholic or church-re-
lated institution can and should be quite different from an
undlenommauonal or state camipus, ‘for theology touchgs .
upon the stat‘bd mission of the school This may be trans-
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tated 1nto a qore requirement, and more specifically into a

requirement that presents the religious tradmon of the

school in an tntelhgenl and ¢nucal mannen. While not all
taculty may be ashed to teach such a course, those who do
hts\l-.a clear responsibrity to tultili--1in the classical vein of
~taith secking understanding "
Oneway o enllst some cosporateetfort. in this endeavor--
rczardless ot the number engaged n such core tea’thmg--

. mught be to raise the tssue ot nomenclature: is our- depart-
ment‘bettcrtalled ‘theology”’ or *‘rehgious studies™? Which
dt'ws 1t tntend t.oheor become? Nomenclature need not be de- .
scriptive, of course, nor ¢an anyone claim much abarityin at-
tempting to distinguish what these two titles do describe. So
the attempt could pro‘e fruitless ahd ever aggravating--as

. only theologicat debates can bew Yet a deliberate attempt.to
offset the fragmentation endemic to religiaus studies should
-mark a Catholi college or umversity. Accepng the ‘“‘relig-

“1ous studies’” ntle can allow one to settle for the status quo,
n“hereasa&thbughtfuluseot'thesingularterm“t’heology"‘caﬁn
offer‘some.1mpetus to seek rapprochment among these di-
‘verse dmmplmts But whatever the history of a department
regardmg its name, a Gatholrc institution has a substantive
point tomaKe regarding the plurality ofdlsetphnes subsumed
under rehgious studies -
(a) aganst the relatively recent ‘past: teachmg of doc-
trine cannot_ Substitute for the other disciplines;”
(b) againstthe all-too-recent past: nor can we settlé for
N mere pgnopl\ of descriptive treatments.

<
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So the \er\ plarality of religious studies sets a task for any ,

faculty--whatever the depftment name. I would like to de-
scribe that task as one of finding areas_of. effective ex-,
change. Two come 1mmed1ately to mind: the 1ntrod.uctory
_cqusse (which may dauble as the gore course) and a’¢ém-
inar focussingon a practicalissue: rhtuals for dymg and for
birial, Christian ethigs. i
‘Introductory courses in religion ofchdisttnct pedagogical
challenges, as the attitudes' towards its study swing so
widely and so quickly. Everyone is experiencing todayA:
relatlvely unhampered student tnterest in matters rchgtous .
Faculty auustomed to «design courses begmmng with
“‘Problems in ..."”" are finding little sense of a ‘‘problem”’
Students who come well-introduced to religious matters are.
" . eager to,explore them furtier, and others are as yet insuf- .
ficiently tutored to,be aware of difficulties. So we are
“‘suddenly’’ faced'with a fresh set of needse= t

‘.

" The siyft 1s serendipitous, for most theological faculty

havg by now negotiated the ways in which understanding’
. religidus faith posed problems for them. The current task
rather mvolves regarding studept mterest and needs as .

somethmg more than an 1nformat10n 2ap. Fulftlftng this -

task calls for imagination, and concerted attempts on the
arl of persons from divetse disciplings in rehgtbus studiesto

" “pibhcal studies Shoutd give us (he heart for an enterprise
like this, bysshowing us how the best spécialists come to
realize how their task is at root a theological one. :

Courses that envisage some practical attainment, like a
ritual expression for dying, death and burial, offer an'op-,
portumty for some decisively theologtcal discussion. Litur-
gical matters especnally combine historical, doctrinal.and

. ewlesnasttcal concerns in a fashion calculated to display*

. why Aqguinas insisted that theology be both a speculattve
-and a practical science. Futhermore, ‘attention to ritual
contexts can help-us relateto biblical .texts in a manner,
more cangruent with their actuat formationthanwe can by/
-reading them in a bodk. With a little help from anthropo-
logical writérs like Mary Douglas and Victor Turnery cour-
ses like these would-afford genuine opportunities for ex-

- clrange Between tgachers whose backround is histonical or
.systematic theology, or biblical studits. If the.coyme were
team-taught, moreover, students could expenence their
.interacfion.

’

2. Cross-Dlsclplmary
I have spoken so far of, ¢fforts which can enhven a the- .

ology or rehgtous,studtes department The paint of the ex-

wﬁes chogen was two-fold: (a) to rfemind us that theoleg-*
ical stirdy is alréady inter-disciplinary, and (b) tcwhow how
distinct efforts can be made to remind ersons engaged in
religious studies of their common sheologicgl task. Plurality
will become pluralism onlywhen a common goalbegins to be
shared, and shared in effective ways. Futhermore, a theo
logical faculty will not be able to assist other departments in
working towdrdsthe mission of the college or university until
« it has begun to get.its own house together. Once this has be-
gun, however, cross- dtsc1p11nary1mt1at1ves follow naturally.

Many faculty teac#ing in Catholic institutions--whatever

_ their religious cenvictions and orientation--are dojng so be-
cause they senst an-affinity between the stated migsion of
the school and their own goals as a teacher and scholar.
Where this is 1n fact the case, these individuals wi]l also

want tq?;in'd a way of expressing that affinity in their dis-
aplinaty work. A faculty member in theology will often
act as a catalyst here, sometimes by organizing a discussion

. group on a human issue which cuts across academic lines-- -

child cgf and development, neighborhood and city plan-

ning, nte, voluUntarism and social ‘planning. The ex-
amples multtpy as soon as we realize how much acédemtc
specialization has ger anderQ human concerns in ways
detrimental to us human betngs Wherever the initiative
com®s fromr, a religious studies faculty member will usually *
be involved, and that quite naturally. (It will happen more

. readily, of course, where those tesponsible for engaging
facylty have an'ear for these capacitie} as well.) .
*Discussion groups--or even coffee-room conversations--
have a way of generating courses, and deans:as well as de--

'

. . [ 3 ’
s design an effective intrqductory course should prove a . parbie\nt chairmen will have to learn how to encourage
useful strategy. Indnvnduals like the(late Norman" Perrin in  these'more éxtended advengurgg, if the mission of the insti:
. N ) ’
. . . »
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tution 1s 10 be served. At this point, 1heolag§~gan dffe.;:&

* way for practicioners of many drsuplmes to reflecl wrfh
their students on the hmitations of curregt paradrgmé and, <
the. endemie tende’ney of disciplin® to beget, profcssrons ' J\- lating drscussron Aamong colleagues from many dlSClpllnqu

and of professions to precipitate »rnto establrshments At
-OUr ins{itutiam;, a two course requrremeu’ enct!‘uragé‘s us ¢ {
direct the second course towards thajors, afd¥fdr crllty"t'é
"develop it in concert with colleagues fromthose drscrplmes
' Some.current titles include: Decision;Making in Business -
(a managemem professor with a L systematjc theologran foc-
umngonthe ways individuals reconcrlea personal witha cor-,
porate *'story ), Rellgronand Literature Seminaf (taught by
asystematic theol'ogl'an andcross-listed with English), Dante
ard Visions of God (each taught ®y English facultyand cross-
listed mn Theology) The [magg of the Pridg in Literature (a
Mdern [dnguage teacher with a hrstorrcal’theologran),
Ethics™and Public Polrcy, and Church in the ghird World
(each taught by a Chnistian ethicisg Wrth a professor from
Cro»ernment) s

A

<

/

Again, examples will vary with the m.ix of faculty a\l
" able. The point of citing these.1s rather to stimulate imag-
ination 4n tapping the interest and concern Among faculty J
in other disciplines to exblore those reaches of their ﬁelds
where questions of theological impo™#rise.quite naturally
Some of the offering$ noted involve joint instruction;'
otMers do not. Stul others utslize'a scheme of joint instruc-
tion'which need not involve team-teaching; scheduling cog-
nate courses back-to- back.with mutual registration,. so that
common 1ssues can be pursued at length in double- periods,
‘yet allowing for distinct separate stretches as well.

Many schools are slso beginning to explore wider schermnes. _
of collaboratron,-notably n u\ ea of Edutation for Jus-
tice Certain programs, like thit of Manhattan gollege in

“Peace Studies, have accumulated some depth QY experi-
ence, but most are too new to assess Or even to deanbe .
veey accurately. Some features are clear, however. Th&con-
cern s linked to the role which Catholic colleges and uti
versities play inpreparing young people for professional life.
Traditionally, we haveyncelved ourselves to be offering a
humane and flexible base for later training, by way of 4n
articulately -liberal education. Education for Justice pro-
grams would beill-advised tochallenge that base;.in fact they
require 1t, And where it has eraded they must work to restore
it. But they also, _point fo the shifting context of our ‘world,

. where a “Western erhzatron"cou rse cah sound so anach-
ronistic! Again, the point is not to deny students the oppor-
tunity to understand theirtradifions, but to challenge’and to,
supplement the ways we have beeninterpreting our.o wnpast.

Edycation for Justrce rograms are werking tpwards sup-
plying a larger context, for a student's baccalaureate stud-
ieg--one which attends to the realities which futu%:&ip
gers and profesS|ona15 will hgve to be deahng with. How
can we understand the enviable yet invidious position held

by powerful nations like eursélves in the world today?

‘ selvesare ‘essentially contestable;®’

a-"

H.ow mrght that und&standmg enlarge oiir usnon ‘and af-
~-fect the decrsrons we may have to make? Agam, by gasli- <
-ering ac!ual cb.urses under a common rubnc, andbe strmu-

regarding new directions their classes could take, & fresh. -
porspectrve can be ge rated wrthrn an' mstttutron Lec- .° *
ture ,senes can be di ec& towards expTormg these.issues,” .
and geniunely perplexrng duegrons will arise for every dis- e
clplme e . .
¢ 1 suspect that our one-semesfef explerienct-bas been -
-echoed in the o}her schools just beginfiing to explore ed- co
77 ucation forNj"ustrce faculty response, has been 1mmed|ate .
and génerous 4is ds though an op’ponumt); hds. arrived to
express--rn an articulate and studrecf mahner--that juncture -
between faith and the desire tb understand which had
orginally impelled a person to graduate studids and then o -
teach at a church-related institution."Muchwof the response ., =
has been testy-and crmcal to be sure, but thaf should char-
acterize faculty response. Futhermore, the issues'them-
whatwecannot dqisto -
leave them uncontested! Frnall-y, one of ‘the better con- .
sequences of collaboratron -under a rubic so extended as )
jus!rceYthat thoolograns find themselves no better skilled
than anyone elSe in developing the issues. Economists, phil-
osorphers politids scientists, brologrsts and engmeers seem
to be equally involved. ~ - )
The professtons represented by all'of these drscrphnes
are now faced with issues which the practitioneis them> -
selves recogntze to bg i issugs ol’ﬁgttce\ Yet thescrrtena of .
.professronal accrediting agencies .were Jnot developed-to
handle such'issues, so ground must be broken in'the’ more - , .
fertile.soil of collegiate education. Here js an optimum ins
stance of urgenty and concern calling for analysls as much )
and even more than for action.- . AR g\ .
3. Continumg Educatrorl and Commumty Servk:e v .
Departments of Theolo (or Religious,Studies) have a -
natural actess to the needs of adults in the local cOmmumty
- for continuing education. Relrglous mstruction programs
irff parrfshes rely largely on. voluntary perSonnel, and many
of. these pebple desiré some form’ of theological 'enrich- )
ment. Needs int this area can be met minimally in A viriety '
o ways, through lecture” programs, or penodlc evening -
classes whtch .can double as part of an ongorng cqurse to- »
regular students. Or they. can be dealt with moypé compre-
henslvely! as Eugene Hemrick (now with USCC Educationi ;
Ofﬁce) orgamzed at *Hlinois, Benedlctrne College"for the O
dioCese of Joliets a
. -T meore, comprehenstve the program t‘he more faculty
ide theoldgy will also be involved. I cite the instance of
Ilhnors Benedictine to siiggest that collaboration between "... "

' _cojlege andlocal diocese could help to identify specific -

areas of need for adult éducation, as well as provrde anef- _
fgctlve way of expressrng the, educational mission’ of a
atholi¢ institution. That instance also demonstrates how

- .~ e («0

Occastonal Papers. Wintet 7977' ! e . v’ . /!
. , . o . . IR 5 L
- 12 coT
ERIC | ST

,
s @ ' >
- - i4



\ .
mretully. an educauonal mSllquQIl. tra,d,tuonally geared to
post-adelestents must plan lt$ entrance into, continuing ed-
ugation firograms.

. Finally, students in attendance at the college or univer-
snty may themselves be enriched by parttctpatlon in com-
mupnity service pr@grams. Certain departménts are_more
skifed than others in monitornng experiential learmng S0

.mgt students and faculty learn how to articulate what it is
they have gained thereby. Here agam cooperation’among

“~<the disciplines should help tQ secure this area as one that

fills certain lacunae effectively. There is ng doubt that the
background of many present.day students has left uhex-
plored large areas of social and political life. Analyttc or
. professional training on top of so narrow a base of human
.* experience cannot hope to generate a capacity to ‘weigh is-
sues fairly with d view to discriminating Judgment Some
explicit plans for enlarging their experiential base are clear-

ly in order. Agam, since the 1ssues which anse are often ré-

lhigious, and since pansh or church agency settings usualy
prove the best learning sites, theology faculty will find
themselves involed. Yet psychology or sociplogy faculty
have a more sophistftated acquaintance with these ways of

learning. So an increadingly educational need should call .

4

forth collaboration’ here as well.
e . °
S
- e ) .
In sum, I have tried to express in practical terms how the

Catholic ¢character ofé collége®r university can affect the

.

-

the way faculty in a department of_thealogy._or religious

- -studies teach their subject, as well as reftect on the expect-

ations which colleagues in other dtscnplmes may have of
that departient. F have. resnsted the 1mpenallst answer of a
theologian: Leave the Catholic i&sues to us, as well as thé
avoidarice plea'of other faculty let theology do that. T have
resnsted these becayse each 'misrepresents the disciplines in-
" volved. Theologidns cannot ‘possibly cdver the waterfront
of human.assu today, as their attempts to do so clearly
shgw! Not cah psychologists of econontists pretend that

g 1ssucs their distiph ye no implicafions be-
m what Wn 3 them. Evef"y dis#pline
:zes issues which it “equipped to pursue. Yet

thé€, student who demands they be pursued is log,ically’cor-
rect, for the 1mphcattons dre real. How can we meet this
fact? How do the rehgtous traditions of our institutions

) help-us to meet it? These are the questions l have tried to
: answer by 1llustratton t;ather.than by a yet mo;e general

theofy. v - 4

-

v q - . - b

Fr. Burrell, C.S.C., is a professor of theology at the ,
- University of Notre Dame. » - N
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Instztutlonal Purpase and C lassroom. T eachmg
T he Case of Economtcs R

»

. By William J. Byron, S. J.

As a student at St. Louis Umverslty in the early 1950s, 4 . °

learned from Richard L. Porl.er 5. J that ‘‘economics is
the study’ of man in relation to his external, matérial énvi-
,ronment in_so far &s tMat ehvironment is the material basis
for the whole of his_existence.” I recall that St. Louis Uni-
versity ftad a gotto in, those days--““Forward in a Great”
Tradition.” And I assume that-the University had a more
detailed mission’ statement whnch informed the work that
Richard Porter did’1n the classroom . .

The *‘great tradmon" at St. Louis was- Catholic' and
hurfamétic In the days to which 1 refer that tradition was
usually speufted as scholastnc and Thomistic. Moving
“forwarcin a great tradition”’ was, to my mind then and

' now, the best possible phrase and face that ofe could put
on ¢onservativism; fcyconser‘vare, aftér all, had to mean

¢
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something more tham embalming the tradition.

There in the Commerce and Finance Building on Lindell
Boulgvard I was protected; by thé tradition, from a me-
-chanistic view of economics because I was encouraged to
think of economics as a study of man-Xnot markets, mer-

" chandiseand machines—but man. Tadgy, of cdurse, ‘‘man’’ -

“would translate to ‘‘person’’ of “humankmd " and this re-
. flects forward movement on another front. But the basic
pomt is clear and constant: The University’s Christian
"humanism provided réference points a$ well as starting
points for the work of academic specialization in the Uni-

.versity’s several schools.and separate disciplings. .

Other courses and other professors at St. Louis (notably an
offering by Philip S. Land, S. J., on “Theory of.Social
Economy'’) convinced me that econbmics was by no means

. .
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RN alu! frees" 1 also Iearned that ethics and econgmics were

a

‘nce) S0 an eeQn
"*kind heart’’) to the best of secularscience (‘‘clear head™)” _

.
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mlended to be partners 1n human progress; not _strangers -
and cértamly not eriemies. But the closing lines of a text-
book wntten and taught by another professor of econom-
ics at Si. Logs,.Joseph P. McKénna, persuaded me of the
need "to refember that although ‘economic theory is a
gui policy, economists; as such, are not pelicymakers.
. “EcBhomists can only “delinedte the alternatives, while
. others make th& choice. One need not conclude; as did the
lassical‘economusts, that s6ciety should never try to help
those n need. Itys clear, howemer, that a ‘kind heart with-,
‘out a clearhead may do more harm than good *(Inter-
mediate Economic Theory, Dryden Press, 1958.)

My own feaching of economics, both with and without
the assistance of a published statement 6f institutional pur-
pose, has tended to focus on human persons and human
values. A clear goals statement does, however, facrlnate
the humanistic approach. i

Just as Christian humamsm outdistances secular human-,
,1sm 1n attempting to respond to the boundary question of
life (thé meaning of suffenng, failure, death: the undet-
‘standing of. the incopnpléteness and imperfectigh of the
most nearly complefe and nearly perfect human experi-

ics that adds Christian humanism

canm come to.a better undesstanding of thaf part of the
human condition which 1s the propgr study jof the econo-
mist. , . ° .
This is the appropnate point to acknowl dge with regret
that no Catholic college or university in/the United States
has yet succeeded 1n blending the best f scientific econb~
mic analysis with the bést of the C lic humanistic tradi-
*tion. At neither the gra € nor undergraduate level is
red department of economics re-
garded as excellent the profession at large. Some are.
quite good, but none is first rate. Since challenge is not unfa-
muliar to the Catholic intellectual tradition, it should be

neither disheartening nor suprising to acknowledgé this -

present challenge to Catholic higher edugation. s

Thetask ofthns‘essay is to share a few expenences and sug-
gesta few directionsthat might be taken by those who are sci-
entifically equipped as well as faith-committed, and who are
moreover content to labor in the classroom for the eventual
betterment of humankind.

To say it all begins wuh theory could be misleading. One
of the ongoing debates in the academy touches the twin
question of whether it is preferablé to act your way into
new ways of thinking or think your way, into new ways of

"acting. They educational establishment tends to favor the
second alternative. There is nothing so practical as a good
theory, it is said. Learn the theory first and then put it into
practice. A ss)lid pedagogical argument can be made, how-
ever, that runs in exactly the opposite direction. Experience
first, reflection later. Just as students may have been un-
aware thét they were speakmg prose long before they

O« cammal Papers. Winter 197‘7 -
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“saw’’ prose for the ﬁrst ume‘m a classroom, so all of
thym wege ecbnomic decision-makers long befor&they ever
heard of Adam Smith." The pedagogical task is to help
them see, to understand. Experience and reflection upon
experienge pyepare tbe way for understanding.

During a graduate course in microecenomics at the Uni-
versity of Mdryland, 1 rec()gmzed for the first tigie (thanks
to an essay by Milton Friedman).tha¢ the words theory and

theater are related etymologically.’ Each is constructed to .

focus the attention of the viewer. It is -important, there-

fore, to make the point early with studems that theoryisa

way of looking at realny, and without 4 theory they will
" simply miss seemg ‘important parts of reality.
I was teaching 8t Loyola of Baltimore when the.riots fol-
. lowing the assassination of Mamn Luther King'put parts of
_.nearby Washington in flames. Within' a day, the burmng
and looting came to Baltimore. The city was stunned. For
Baltimore, in those anxious days, nothing was more real
- than the so;called ‘‘civil disorders.”™1 mvnd my students
to examine thns reality from several perspectives--sociolog-
«£al, hlstoncal psychological, ethical, political and eco-
monic. Each angle revealed more of the reality. The eco-
npmic perspective gave us the opportunity to turashe tele-
scope around and examine various £conomic theories in
themselves. To the extent that the troubled reality had eco-
nomic causes, the uses of economics might cottribute to-
. wardasolution. Meanwhile, people were hurting and the city
. was hurning, We put faces on the unemployment statistics,
and noticed how labpr markets can malfunctiog. We also
looked with great interest at the distributiom\of wealth and
income in Baltimore and noted that those maidistributions
were not unrelated to the’ complicated phenomenon we
weretrying to understand. And we did all this because our
college understood itsélf as part of the city; its problems

~ belongeéd in our &lassrooms.

In my labor econommics course in Baltnmore each student

-

had to do a term paper derived from non-library sources.

They went to the Bureau of Employment Security, to the
Chamber of Commerce, privat

labor market counted a lot as, for. example, the experience
of presenting oneself. for a day’s employment at one of
those ‘‘rent-a-man”’ officed which broker the services of

_unskilled, marginal men to match the temaporary heavy -

duty needs of port city businesses., To insure, however;-that
the library did not récede to a positiofi of irrelevance in the
minds of those same studems all were expected to follow a
reading hst and each was called upon in the classroé6m for
an oral presemanon of a preassigned journal article. The
Jesunt systcm encourages “eloquentia perfecta’’ as well as
reflection based on expenence
Similarfy, we examined the dynamics (or inertia) of the
" laber market for.ex-offenders in Baltimore. Ip this connec-

tion, we brought to campus both job-seeking released pri- -

RN
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mployment agencies, . -
skill training centers, and sinilar private and public organ- :
izatiors. As part of the term project, experience in the local .

«
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soners and a good cross-section of personnel administra-
tors, the gatekeepers to jobs'in.Baltimore.” =~~~

4

I taught a course in ranagerial economics to Loyola’s

MBA studénts, most of whom were middle:level executives
going to schootin the evening. At the bottom 6f manager-
ial’egpnomics is price theory. The term-paper required- in
. this course wagan “‘archaeology’” of a given price, prefer-
ablythe price charged for the good or serviee produced in the_
place of daytime employment. This exercise taught the stu-
dents a lot more than the application of price theory. The
impact of market structure on decision-haking apd eco-
- nomic efficiency became clear.’ The difficulty of, gainfhg
accéss to information 1n some firms raised questions about
the freedom of the free enterprise system. Market imper-
fections were more noticeable than before. Sflidents raised
" questions about'the fairness of the returns to the facfors of
production, particularly the human factor. As costs were

stranfied, profits were revealed. Debates began (durin
oral presentations of the projects) oyér the reasonableness
of rates of return on investment. In many:cases, students
““saw” forthe first time wigt they had been lookmg atevery

day of their working lives.

Another course taught by'me at both the graduate and un-
dergraduate level in Baltimore dealt with ‘“The Legal Envi-
ronment of Business.”” It wag easy in that setting to take
cases #nd probe their ethical as well as their legal and econ-
omic implications. It was also easy to travel- with student
groups over to Washington and visitwvith the regulators at,

. the Interstate Commerce Commission, the, Federal Trade

" commission, and the Antitrust Division of the Justide De-

partment, and also talk to spokesmen for the regulated in

the offices of Washington-based trade associations. -

' Some students, particularly at the. undergraduate level,

.« made better career decisions as a result of this exposure.
. And many students appeared to become, as'a result of all

-

(

this, just a bit more sensitive to justice issues and a bit

more aware of the human and personal side of economic
activity. ‘ ’
My teaching took an interdisciplinary direction when.F left

Loyola in 1969 to join the Woodstock College faculty for

worR in social ethics. All my students there were graduate -

studen;s but very few had ahy prior exposure to ecoriigy-
_ics. They were training for priestly mmlstry, most of them,
and they were interested in a better understanding of the'
society in whlchihey would be working. Woodstock’s mis-
/mn statement encouraged efforts to understand the dom-
‘inant social institutions that affected the lives of human be-
_ings. ' : M

¢ Justicein a Business Society’’ was one of my Woodstock -
offerings. ‘‘Ethics, EconomlcS' gand the Devefopment of

. Peoples was another. Probably the most popular and use-
& ful course I offered there was called “The Etonomnc Di-
mension of Society.”” This was half magl'oecohomxc theory
and half highlights of. the-Federal Buget. W¢ uséd.vife an-
nual Brookings Institution report, Setting National Priori-

4 . . ’ )
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ties, to examine, as thg title suggests, the national priorities

reflected in the way,the federal government budgets its in-
come and expenditufes. | consndered the course to be good
training for informed cmzenshnp and often thought that
sjudents in other professional schools, especially medicine,
dentistry and law, could benefit from a similar classroom
opportunity. A minor amendment of the mission state-
ments of these professional schools would facnhtaie a
movement in lhat direction.

In 1973, as a new interest in institutional mission state-
ments began to emerge around the country, I left Wood-
stock to become Deanpf Arts and Sgiences at LOYOLA
University in New- Orleans. Two major developmems m-
mediately prior to my arrival at Loyola of the South set the
agenda for my work there. The first was the publigation of
an institutional goals statement; the second was the conver-
sion into new course formats of the new and reduced gen-
eral education requu’emems
Herefare excerpts from the published “goals of Loyola
University’'-

—*“Loyola is committed to the ideal that the Christian
gospel ptesents a world vnew which can be integrated mto -
the thouglit of any age.’

— _““The Catholic institution must foster among nsfstu-
dents, its faculty and the larger community a crmcal'
sense. To think crmca(ly, one must have a place to stand.
Loyola stands on its Catholic commitment.”’

— “They (Loyﬁla s graduates) should be capable of prin-
cipled judgmem in the face of complexity and ambig-

ity.. o/ .

“l'n sum Loyola wnshes to provide those servnees

a which will help thé developing human person become .
more aware of the problems of the society in Which he
liveps and of his ahility to correct these problems--a person
who hasfirm moral convictions regarding his obligations"
to himself, to his fellow menand to God, and who has

. the moral self-reliance to live up to his obligations.”

" The other noteworthy developmént immediately prior to

my arrival at Loyola_was the establishment of the “Com-
mon Curriculum,” that portion of every undergraduate’s
programwhich was theré to guarantee a liberalizing dimen-

2" sion'tohis Or her education. This was chiefly the work of

Joseph A. Tetlow, S. 1., my pred'ecessor as Dean of Arts
and Sciences. ) .
Common Curriculum was Loyola’s term for the general
education area; it comprised blocks three and four of a
five-block curriculum. Block One was the major; Blocy
Two consisted of cognate courses viewed by the depagt-
ment as necessary adjuncts to the major. Block Five in-
cluded electives. The two-block Common Curriculum was
madg up of Dialpgue Courses (DC) and Mode-of-Thought

courses (MT). .

Each DC was designed/t(o foster a discussion of values in
values in the context of the great ideas. Typically, a DC
was scheduled to meet three times weekly Enrollments ran

(XY
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- .between 20 and 25. All enrolled.in the«<ourse met together

once a week to hear a fifty-minute ‘‘master lgcture’” and to_

recetve an gsignment for
brought t
were scheduleq on a Monday-Wednesday-Friday fifty-
minute timetable, half the class (10-12 students) would

meet with the professor for dlalbgue on the value question

hort- “*position paper’’ fo_be

on Wednesday; the rest of the students would gather fer -

dialogue on Friday. A given studem met with tHe professor
and other students only twice a week; the third peried was
free time for private reading or writing. The whoLe purpose
of the position paper and the dialogue sessiion was to en-

courage students tp locate the presence or absence in them-

selves of the value Under discussion. r e

9 ~

What were some of the values siudied in the context of
great ideas (as recorded in literature, fjlms, drama, pqétry,
and 1n the writings of the theologians, philosophers his-
tonans screttists and others)? Justice, love, courage, faith,
hope and many more. Students were encouraged t& -ap-
proach their readings;their personal essays and the dlsé\Sﬂ
siorritself with the *‘crifical sense’’ called for in the Go
Statement. ' )

Iencouraged faculty membérs to view thh.master lecture”’

Presentations in the DC format as potential chapters for a

book, researchthelectures AMstentostudent reaction and dis-
cussion in the dialogue séssions, learn from the.: student
essays, and polish up the lectures for another semesteg and
anotherclass. Apubllshablemanuscnptcouldemerge froma

good DC offeringthe second time around, and this in fact did .

happen in several cases. . .

Block Four, of the other half of the Common Cu.rncu
lum, contained course material presented in the Mode-of-

Thought (MT) format. The MT desigp was “deliberately

» interdisiplinary. Normally, MT courses were given only in
 twice-weekly, 75 minute sessions. (At Loyola, all Tuesday
. and Thursday class periods were 75 minutes _long.y No
small-group discussion was part of the MT desrgn The
4 ~focus rather was on the frant.of the classtoom. Each par-
ticipating professor represented a differént discipline,
Each professor was committed to attendance at all class
sections. MT cotfses were not team- taught in the- sense
that profegsors came and went 4a: sequential fashlbn,‘mter-
action between professors (ancl hence the alsmplrnés) was”

" expected at every class session. If three professors taught -

- an MT course, each was credited with three hours on a nor.
mal teaching' load. We planned enrollmgnts for MT
on'a ratio of 25 students to each pamcrpanng.facu‘lt)fmem-
ber. Frequennly, three disciplines were represented in an
MT; for¢unately, we had a sufficient number of large class*”

rooms to accpmmodau: the large enrollmen:?‘ .,

1 desrgmng a mode- ofothought course, faculty members
had first to select a truly sig ant problgin area of, in
and around which the dlscrplme coul i
the division ol’ labor--assrgmng seghgs
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heduled ‘*dhalogue session.”’ If the“course

the appropnate drscnplme Perhaps am example wrll be
“helpful.
.1 invited an historian and a professor of Amemcan lnera-
ture to join me (an economist) for+4 course on the The
- Great De}ressron We opened the cpurse with a newsrecl,\a
“March of Time” film documemary on the Depressidn.
Students began working on a readlpg list which., included
. novels, historical accodtts, j/ourgahsnc essays, reco;ds of
" oral history, and a sunphﬁed textbook on macroeconomic
theory. . .

_ The first third of the course was tyrned over to the his-
torian who would lecture for the first-50 of each 75 minutes
period: Comments.on his lecture,(somewhat in the fashion
of reactors at a professlonal meeting) came from both the °
'economist and the literateur: American literature (S(em-
beck’s In Dubious Baitle; Agee’s Let Us Now Praise
Famous Men, Wright’s Native Son, and several other se-
lections) occupied the middle third of thescourse. Eco-

,""» nomic theory and policy filled the third,segmerit. Macro-

economic theory, as we npw know it, was in fact a response
to the problem of widespread unemployment and eco--
nomic dépression. An interest in the problem, prompted by
the experierfce of the first two-thirds of the course, pre-
pared the students for a better understanding of the theory.

It also prepareﬁ them for a better understanding of the
public policy dgbates over the relative merits of tax-cuts and _
public spending, as’econom'lc stimulus mechanisms:

* Weattracted 158 students to this course. We succeeded in
" holding their interest and most of them evaluated the ex-

perience quite posmvély I enjoyed. it and learned a lot.
Colleague ties were strengthened. All three of u$ who
shared the teaching responsibility for that course agreed

“that the MT format is an effective device for on-the-jobr

faculty development.

If I were working at Loyola today, I would certarnly try
to bring several disciplines together for an MT on ““The
American Family.”> World hunger is clearly a significant
problem area-that invites interdisciplinary rel]saﬁo ! The
list of possibilities is endless.

In 1975, I became president of the University of Scranton.

We‘mve an excellent institutional Goals Statdsng; but ex-

., cep for_occasional guest-lecturing 1 have not had the
opportunity to participate directly in the classroom imple-

mentation o’ffoqr statement of purpose.

‘We say we are Catholic. ““This means, firstolall, that the -
University is committed to the person and gospel of Jesus'
Christ as the source of values and attitudes whlbh should
charactenze ‘the campus culture.”’

\Ve say we are Jesuit.**'This means that the life of th
-University is - rnsprrrteMrth the vision cofitained in the
Book of the Spiritua] Excerises of St.‘Ignatius of Loyola"’
" And our mission statement specifies that the contemporary
Jesuit accem on “‘the service of fgth and the promonon.of )
Emce must characterize what we do here. :
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We say we are _commt't't‘éd 1o-liberal arts edu;:ation.“‘Ca- edited by David O’Brien and Thomas Shannon (N. Y.,
reer-oriented course concentrations will, at the University, Image Book, Doubleday 1977) are bringing the latést

always be accompa over the full course of undergrad- Catholic social teaching to the attention of our students.

. . uate study by a generdl dducation curriculuny which, in the But we acknowﬁedge that we still have a long way to go.
hd judgement of the facllty, Jives every student, regardless of Assrstance along thq way will come from the lOth and ﬁnﬂ
+  major, an adequate expgsure to the disciplines of the lib- . * section of our Statement of Goals: ‘“This Statement of
eral arys.”’ ‘ L Goals is intended to give direction to all that the University
We say much more--about personalized 'education, does. Progress toward these goals will be measured first by
about innovation, about community service, and about the ability of each academic department and administrative
* academic excellen¢e. And we are translating much of what unit to choose, and announce the choice of, specific objec-
we say from goals statement rhetoric into classroom reality. tives pertaining fb_each division of this Goals Statemeu
Our department of religious studies and political science Second, progress toward our goals will be measured by the
have gotten together for an interdisciplinary offering that actual achievement of the stated objectives. The objectives, .
relates faith to justice. Similar cooperation has prgduceda * clearly stated, quantified and, specified within a time
« goad dourse on world hunger. M conversationsT\!ith se- frame, will be means to the ends sbelled out in this State~
veral of our theol,ogians are preparing.the way for new ment.’ " *
courses on Christology and on prayer simply because we That'paragraph is the ‘‘engine room’ of our Goals State-
agree that wrthout them our mrssron statement wrll not ring ment.” We are makrng modest progress. ‘
true . ( . N,

. Recent publications like Joseph Gremillion's The Gospel
of Peace and Justice (Orbis) and Renewing the Earth: ~ William.J. Byron, S.J., is the President of the University
Catholic Pocuments on Peace, Justice and Liberation, of Scranton, ‘Scranton, Penn;ylwania. .
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_" ‘S,o‘ci'ol’ogy and Cdtholic Higher Educiatlf‘o,r'z o

z
1 - ~ ¥ h N s
. N . By Thomas M. Gannon, S.J. Y-
1 . -
‘, The character and function of*Catholic higher education expressed--that is, that it is a place where men and women —
‘w‘ has again ‘become the subject of serious reflectipn and pub- _ pursue science and the humanities but. do.so within the
jrc discussion. At a 1972 world-wide congress in Rome,  framework of Catholrc beliefs or Catholic truth With ref- . |
delegates from Catholic universities around the world pro- " erence to sociology, this position has sometimes been
' duced a document, “The Role of the University in the stated in the following manner: We have adopted a partic-~
‘Modern World.” The NCEA published a somewhat mdre ular set of presuppositipns and, in the framework of these .
.modest statement in Spring, 1976, ‘‘Relaggns of American propositions, we pursue the study of saciology. A conflict, -
N Catholxc Colleges afid Universities withWhe Churctf " In between these présuppositions and ‘sociology would indi-
between and sthce; many Catholic institutions have |ssued \gate that sociology has excegded its scope Farth and science
their own rearticulation of purpose. In the past, this dis- 4# cannot be in conflict,
cussion has often ended in one of three gereral positions: We have tended to move away from this way of expres-
.4 that'a Catholic university no longer has any specral func- sing the study of sociology Because we have come to realize ‘ .
> “tion; thataCatholic university isacommunity ofteathersand that Catholic truth or Catholic, doctrine is a far more com-
’, students who seek torelate a body oftradrtronalyuths and plicated thing than wé-may have imagined. Fhe unlimited
‘values, whgther natural or revealed, to science, literature  richness of its meaning is continually being discovered, and
+ and the arts; or that the answer lies somewhere in- between is artr;ulated in strikingly new forms in the context bf

“man’s evef-expanding knowledge of his world and of him-

" self. Therefore, the faith of the scholar rmplres a profound
responsjbility to be éngaged with his peers in the pursuit of
every form of human knowledge. For it is only in ;he con; .
text of "this, expanding knowledge' that the meaning of
God’s life and word is percervea‘ever mere-prefoundly and

Nor do'1 thrnk that the function of the Catholrc univer: " extensively. The mission of teachers is to engage their sty-

sity can ®é found in another point of view which one)hears' dents in this same pursqrf -Thrcwgh this process students -

Obvrously,l think a "Catholic univérsity has some reason
for-existing. If'I thought it did not, I would not have a-
greed to write this paper. If a Catholic university had no rea-,
son'to exrst it would be pointlessto consider the role of soct-
olqgy in relatron to 1t. There would be no role.

6 a . o ) 1 7 ) . ()(caswnql Papers, Wimier 1977
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are enabled to be themselves by becoming mor
selves. e o
So [ would accept the position that the Catholjc univérsity/
creates a setting where teachers and students Jan critically
reflect on what man has Marned ‘about himkelf and. his
world &nd participate:in the continued efforf to discover
kndwledge; where the spirit of faith and optimism main-
tain an environment inWhich men and womgn feel valua-
ble and confident afid are encouraged to expjore in man’s
- expanding knowledge the meaning‘()fGod’s {fe and word as
they are incréasingly perceived. In this setting,/the commyni-
+ cation and pursuit of knowledge must be so sﬁncere andiin-
glezminded that eventhe most seculat-minded scholar would
feel at homé, but the person who explores the meaning of
God’s ife and word should also feel at honje. To perform
thisroleat the college level, the university prgvides 4 “‘liber
education’’ (to use the conventional vocab lary now out o
. fashion 1n some places); in the contempoqry idiem, # en-
gages'int the “pfocgss of fiberation,’” aiming to achieve
what Paulo Frerre calls *‘the awakening &f gonscigusness. *’
It seeks to secure students in the self-awareness and ‘chnfi-

-
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. “ilar discfplines came to be equally as important as mastery
of the liberal arts subjgcts, and eventually such compe-
tence came to be the comtrolling influence in the upder-
graduate’s education. The graduate schools of the pres-
tigious universities set the standards'in various disciplines.
In short, intellectual development was the principal gogl of
college cufricqﬁsm-aﬂd research oriented graduate schools
became the standard.of institﬁtional excellence. A survey of
sociology courses taught in American @atholic colleges and
universitiesssince 1942 well illustrétga this trend. There has

sbeen a steadily growing téndency to focus the curriculum
less on socilll prgblems, “‘welfare,” and general orienta-
tion courses and
and -method, directed to the rigorously scientific and tech-,
nical training of future graduate Students in sociology.}
Thus, in the context of Post World War Il expariion
and the struggle for improvement; a number of factors
combined t6 raise new questions about what makes.a uni-
versity specifically ‘*Catholic’ and therefore especially val™
- uablg ina way that-a secular campus with a Newman CI#ib is
not. The facters include: a) the cultural fexolqtion of the
last decade, b) a charige in intellectual climate ushered in .
by Vatican II which brought the values of the secular and
-religious worlds tloser tggether, c) the defection from the
faith due partl a loss of confidence in thesChurch’s
R leadership, d) economic problents aggrayated by inflation,
¢) the unbridled expansion of competing public higher edu-
cation, and f) a declin€ in the college-age population.
In addition to thes%[ac’nefe,—tﬁ'e;emholic college and uni-
veéfSity(like other areasof.Catholiceducation)isa unique his<
.torical phenomepen developed-to meet particular problems

r€ on ‘‘core”’ subjects related to theory .

»

'»

®

.

+ of a minority Church composed largely of underprivileged -
«andfrequently persecuted people. This hfstorical functionof - ‘
Catholic education no longer exists. This is one reason why”* .

i

a
dence of being themselves, while at'the salii time liberating
them from what .Alfred Zimmern called] “‘the tyranny of |
lessey loyalties.”” - Y

The phrases, sdentify the critical tote #.Gathdlic univer-

. sity muyst play intoday’s society. But | ink ‘two other di-
-mensidns myst be added to_this statemgnt. First, CaMoli¢

© . umversities are 1n trouble today part¥y because they have
someymes articulated the highest ideaks, raised the highest
expectﬁions,, but’lost sight of cructaf Aspects of their mis-.

+ .sion and left many gradpates disillufioned and bitter. At
one time, uritill vigorous\leadershipgbrought them up to
par, the: r;:lignou‘s character of gf{number of. Catholic
«schools cloaked academic medi y. The upgrading «of
acadcmlc\-facul'neithen brought'z w* teachers, mgny of
whom were less interestéd and, by Hason of their moreudis-
parate backgroun'qs, saw less valuejn the c{assically based,

. ,homdyeneous and integrated currl m characteristic of
most Catholic, and especially Jesjit, ‘institutions. At the
same time, this integtated curriculum could not so success-
fully be tayght to the noWw jncreasirigly large numbers of
students nor to students who‘f;vanted skills oriented toward

., jobs and careers. In,theology, apelogetic and doctrinal
courses were replaced by biblical &nd" Historical smd,i'esu
espécially as Vatican II stimilated new approaches to re-
ligipus guestions. In philosophy, the. analytic scholastic
-method fie ded to more persanal existentiglist and .phe-
nomenolagital perspectives. The authoritative integrating
rqle of theology -and ph‘nfosophy wjs weakeiied and the

. .tgaching in these subjects shifted its focus from the forma-,
-tion of stuA;Zts’ religious beliefs and a reasaned view of life
to knowledge of the cogtent and method of these two sub-
* jets considered as academic disciplines: C
' *The integrated curriculm also yielded o the hegemony.of
departments. Semusprofessional competence »in ﬁamq-
S
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some people think the Catholic university no longer has a
reason to exist. Actually, its unique experience mdy- be the
most compelling reason for its continued existence. Every-

"thing dbout the United Syates is historically dinique. Dg-

,%spfp the fact that the circimstances surroundifg its origin

-have disappeared, the extraordinary phenomenon of ghg

. Catholic uniiversity may still have a singylar contribution
« to-make, ndt only to the United States, but to the, world.

. More important than acting as a channel of upward mobils
ity for struggling immigrant peoples, the Catholic univer-
sity’s achievement lay in liberating newcomers frogm the
limiting vision of a struggling minority and dpening up to

. them the vision of a larger world where the search for
' human development could be played out on a much.wider
. field with mdre'complicated.rules,bit with muct more sig-

_ nificant and universal (fulfillment. Thé Catho#c college,

gpd latemhe universityf was in reality the expregsion, on.the

evel. of higher learning, of a struggling, keenly self-con-
cious, Catholic people "_ho brought to their new fand' -

~ deeply rooted cubtures from the old countries. Catholic ed-

ucation did not have to awaken their consciousness. Their
-« .

- d ¢
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schools were expressing in a-\i'orld of knowledge and sci-
enc’ho and what they were, and where they came from.

thQSC rmmlgrant commuhities form the tyranny of the les

Catholrc education’s more ‘difficult task was tp lrbera;

_ er loyalitues, to link them toa wrder worlg of wisdom an

knowledge and a clos;r association witl¥ people of other

ways of life, and so enable them to share their lives on a’
her level and for tfanscendent goals with other members

goalis not always 4@ ieved but in the very effort lles -2 meral
significance ngt to be taken lightly. -

In addifion g these human values inherent in t'he scien-
tific’ enterprise of spciology, * the drscrplme has other

_. characteristics mat indicate lts‘hu.mamstrc character Soci-

of the human family. In this expenence and achrevement it \)

‘may be possible to perceive a meaning of God’s life and

word which cannot be perceived in any gther huntad cir-

cumstances. This is certainly the posmon l worﬂd accept as

- basic toRhe observatrons n this paper... , 0

. " f
. . . \-

o R RY fﬂ .t
Wlnt Js Socrology S Lo \

Whatgs sociqlogy 7, Most, srmblfy stated, soeuology isa-

.cipal subject

ology is vitally.. pncerned with what is, after all, the prin-
r of the humanities--the human condi-
tion} Just because the social drmensron of man’s€xistence is .
such anerucra.l one, socrology comes repeatedly. upon ‘the

. functjonal questtop,of what it means to be a\human pérson

‘\'

$

.

o

sciencé of man‘s social relatlonshrps--thelr dlffenng pat- >

- terns, - sourges,-and- consequences. From ,the beglnnsng

l
« ‘sociology underston itself as a science in the sepse that it

| follewed the scientific method of controljed observatron
' conceptuahzauon and venification in its study af man’ s .
' social relaudnshigs. The objective.of socrolog lmq.ulry is

\cepts to frame qyestlons-and desxgh research which yvrll

rjlead to ever mqre fruitful concepts of.man’s social relations - S

ships and the future state gf affairs towakd whiich,thgse te-

0. has sprrrtual humamstu:

,lauonshrps are, headmg The projéct qf. socrolog)’, there- .
for€,'is the ger- expandlng ever-deepenjing knowledge of

mén 4nd his social hfe. Theré is no expectal‘t.ron that this

process wrll ever result 1n a set “of fixed pgposmons of
,socral\
behavror As man’s experience is comrnually exb ding, ,

conceptual schemes #bbut the nature of.»man’s

man’s perception of himself and hrs social relatmn‘shbs is

also continually expanding. . . N
The screntrfrc procedures used by th,e soclologrst imply

some specific values that are peculiar:to thjs discipline and* .

assign It to the’ 1mmed1at€ region of the humanmes,‘lf not
indeed to the center of the humanistic enterprise of under- '
grdduate education. 2 Qne such value»;s the carefut- atten-
tion to matters that other scholars ‘mlght consrder pedes-
trian qmd &nworthy * of - bein; objects of screntl ic
investigation', Everything that human beings are or do, fid
matterhow commonplace, can becdme srgmﬁcant for socio-
- logical research. Another such peculrarvaluersrnherentlnthe
socrologrst snecasrtytolrstentootherswrthoutvolunteermg
hlS own views. The arto
tennon is sorhething that
J&rigages'in empirical studes., Fmally, there 4s. a“peculiar
human value m the Somologlst s responsrblllty te evaluate
his frndrngs' as far as possible without regard to his own
socral or scientific prejudices, likes or dislikes, hopes or
fears. This responsibility, of course, is shared: with other
scientists. But it 1s especially difficult to exercise<in a discip-
line that touches so clodely en the human \passions. This
3\

stening, quietly and with full at-’
any sociologist can acquire if he.

and to be a persom in a particular sjtuation. This question
may often be qbscured by the pargphernalia of scientific
researcﬂ apd, by the bloodless vocabulaxy that sociology

ha; developed in e desrre to legitimate its own_sclentific .

t soclolo.gy s data are.cut so close from ‘the living
f human life that this question comes through

sta;us
fabnc

t'agam and agarh at least for thdse’ sozlologrsts who aré sen-

alnve to the hugtan significance of w

t they dre doing and
‘tothe meaning Qf tHei discipline’s tfadition. For the great,
socrologlcal trhdmﬁn fthe 19th and early 20th centuries
K was the creation of

* thinkers deeply concemedxthe dccompostron of soci-
;o gty and the alienatioh of;man_ who sought to understand
“hke that of any ‘othe; science? the use of Qtir present con- Ji- .

theways in which socretycould once again be mtegrated so

.. as to-become th‘natnx of hurhian lifa *
% Such an\understandmg of the ‘humanistic character of

sqcuo.logy tmplres!an open!sq f mind and a catholrcrty of
vrslon Thesélatter.qualr,nes, urn, further imply an on-
gorng commumcatron between, soorology and ‘other dlSClp-
*lirtes. vitally concerned with exploring the human condi-
* tion. The. mo;ramportant of these are history, phrloSophy,
angd theology. The Ioolrshness of some $ociological- wqu

g especially i the Uaited States, could be easily avoided by a

»

r'qeasure Of Jitéracy in these three areas. This does hot im-
ply, however, that socrology is a handmaiden of theology,
a‘nreztt.ensron of the apologétlc furtction of the Church, or a
process of supplying helpf ul empxncal datato support phil-

S

o oSophrcal principles or hrstohcal generalizatjons.’ Soci- .

olog isa secular’scrence, with its proper méthod; it is to be
Judged by its own ' methods andsocrologrsts in Catholic uni-

'\‘ versitiesmuth be judged by their, peers in the field.3

L3

o

-

In short, the tole of sociology in a Catholic'univérsigis to
be true to.itself —to be ascience thoroughly, completely,
competently If it is not that Gt has ffo place in.a Catholic
university or anywher€ else. On the college level, it has a
humanistic fungtion in tlfe program of education. On, the.
graduate level, ‘its function i$ not tp form,the stud¢nt the .
way he is formed in college, but to bg mvolﬂ/ed'ln research
and in.the professional'training of graduate sociologists for

h " research and teaching. .

“i/eé, is
.

. .
2 . .

N h

Sociology' and the Mis;lon of thé Catholic Univemlty
The ce:é@l focus of this issue of Occasignal Papers, how-

t on graduate but onundergraduate educationand-
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theroleofvarious disCiplinesmimp menting e missionof
the Catholic collegeand unlversu,y n litie with themeaning
ofsocnologyd‘escnbed;nthepreceding’ection lwouldmam- .
tawn that the'purpose of undergraduate sociology is not to
teach a collection of factssociglogists have discovqed or the
meaning of a set of terms sogidlogists use. Rather, under- _
graduate courses aim at giving students an understanding
and apprecnation of the way in Wthh sOClOlongtS look at the
world. -
_ At the core of the intellectual discipline of sociology

* are two elements: a theoretical, perspective and a bpdy of
research methods and techniques used in’ studying human-
relationships. Everyxourse, therefore, should fulfill tHree
general objectives. [First, it should help student$ under-
Aand the meaning ai‘d implications of the sociological per-
pective, especially:how this perspective ‘differs from the in-
dividualistic view most people have about human social be-
behavior. The second objectiwe 15 related to the fact that
sociology is anempirical discipline and so whether oneideaor
_anotherabout humanbehavioriscorrect must be detérmined
byexamimngempirical evidence. Thus, the second objective

_Q[the sociology curriculum is to show students how sociolo-
gists go 4bout deciding which ideas are right and wrong.
Third, these couyses should demonstrate how sociology is an
indispensa‘blvdd)r for students’ understanding théir dwn be-
* havior, their own autobiography, the social world they live

o in and how one, might approach the task of building a

more humane and Just social order.Probably the.most dif-
ficult, yet the most critical, of these objectives is the, fist--_
. understanding the sociological perspective. It is this per-
spective which sets the parameters of the discipline an'd “de-
fermines its methods and practical imphcations.» Mbre im-

_portantly. the truly hberating contribution of sociology is

_ precisely in'making students aware of-the precariolisness of
the taken-for-granted structured_of society that are solidly
entrenched in conciousness and prepare them tQ assume a
collective awarerress indispensable to social responsibility

The starting point of all sociotogical endeavor is the pro- \
position that all social processes, white created and defined
by people,’have an‘objective reality, a facticity, a fdercive
presence, which in turn shapes the people who ar€ involved
in theni, Society is rgore than a collection*of individudls.
Man’s interrelatedness 1n society constitutes a reality of its
own. Social problems dre more than deviations of individ-
ual personality. Solutions to the problems of society require .
more than individual conversion; they demand a trans-
formation of social structures. Most “people, unfortu-
nately, would not recognize a social structure if - they

. walked into one! -

. The concern with social justice and injustice, which
ﬁgures prominently in the re-examination of the goals of
CatHolic higher education «@f at least Jesuit tolleges and
universities, offers an apt illustration of the utility of this
sociological perspective. Basic to grasping tpe meaning of
social justice and inJustice lS the need to critically compre-

«
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S
hend the way, Social structures ‘function in our everyday
lives. A recapitulation of a -few_fundamental sociological
observations about how social reality is constructed will be
helpful in demongtrating what I have in mind.

To begin..humhieties have a way of fostering ghe

.. repetition of functions in some organized way. Thls is the

way soclal institutions are born. They are simply ‘\wqys of *,

doing things" that people find import\nt and useful. -

* Human societie$ glso’tend to allow custom to blind them to,

\¢ the inequalities and injustices that sometimes result from

~ the way we have of doing things. When questions are

" raised about deprivation, destitution, and derivative social
ills, the unreflective person has the all-tpo-ready reply,
‘“That’s just the way it is.” Put in other terms, the ““way it
s’’ reflects a foundation of social relationships known as
social structure. More precisely, social structures are institu-
tionalized sets of interdependent relationships which influ-

" ence people’s attitydes and behavior and tegulate the life-
chances available to persons at given times and places. If life
chamesaredimimshed‘therrmesamfstmcmrﬂsvppresﬁve
and probably unjust. Of coursg, social structures are neces-

. sary; without them social life would be impossible. But a
social structureis ot eternal it is a\funguonal arrangement,
madebyhumanpersens’forhuma 5. It helps people
sctthu‘rgsdone Ifitgetsthingsdoneforsomepcrsonsunjust-
lyatx@heexpenseofo;hers itis oppressive of thoseothers. The
factthatit getsthingsdoneatallis indicative, however, ofthe
close link between structure and power (power Understood as
‘theability to cause or preve tchange). When power is used i in_
a preventative way (o creat€ or sustain inJustice and oppres-
sion, a sinful social structure is at work.

If the institutions and structures of dur socigty suppress
freedom, foster inequality, threaten peace, and deny jus-
tice, they reveal undeérlying.human attitudes that nfust bé
changd if justice, freedom, equality, and peace are to
prosper. Consequently, anyone intent on changing social -
structures has to confront the antecedent queation of which
petsopalattitudes and'values to contend with. Buteven these
attitudes and values aré not entirely personal, since all sqcial .
systems arg involved in creating and producing social val- .
ues that must be distributed--and are, in fact, inequally dlS-
tributed in the population. Thys, the ,socially concerned

. Christjan ¢onfronts the monumental tpsk of partrcnpating
in an educational and political process which ‘will articulate
the “right" values and meve those values out in some r

__shared fashioh to others; in this way he or she vitally af-

" fects both the priority and’ the distribution of society’s
values. A sufficiently wide sharing of the right values- 6nly
sets the stage for the exercnse of creative human imagina-
tion in building new structures desigmng new ways of
doing things justly “and freely for all. Concretely, tlys task
involves bhujlding new.structures to regulate the distribu-
tion of wealth and income, new systems-for providing wel-
fare and administering criminal justice, new ways of
organizing international trade and aid.

'
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This approa'chtothe issue of social justice is consistent with: -
‘the core of theoretical interest embodied 1n the sociological
perspecuve. Other illustrations of this’perspective can easily

. be found in thé classic wniters in the field, like Emilé Durk-
,heim (1858-1917) and Max Weber (1864-1920). No socr-
ologist emphasrzed the factcity of soc™t processes more
strongly than Durkheim. He singled out the most inti-
maje, personal act--suicide--as an‘apt object of sociological
inqutry&and, to the surprise of his contemporaries, was

#gble to show that suicide occurred rore frequemly in cer,
tain social situations. Suicide was more thaif " personal )
act; 1t was related to the élsrmegranon of sotiety. To the
extermy that men ceased to be mtegrated into the social ree

» ahty defined by a common meaning and supported by a

*  traghtion of values, they were vulnerable to despair'and ul-

trmately even to siiucide. Without denying the variety of
possrble psychological causes, f)urkhelm demonstrated
that the social reahity profoundly affected man’s personal
history. How could this drsrmegrauon ‘the’ normlessness
be remedred" Even though he regarded religion, especrally
the C,atholrc Church, as apowerft;l builder of human’com-
mumty, Durkheim thought that in.this critical age re1|g|on
could nd longer serve this functign. He hoptd that’ certain
mtermedrary communmes between the.individual and the,
. state, such as professronal alsocran‘ons might provide the

) gocral matrjx in which men could find their fuller human-
1ty. N

+  While Durkheim stressed the fact.'icity of: social reality,

« Max Weber remained more aware that social processes, for
all fheir objective reality, are nothing else buk people _
acting. While it' may be,necessary, for purpases of analysis,

- to regard,,so‘cial processes.as facts in their own right, these
processes are not ‘‘things,’’ but people imeracting "and

—herice ‘man retains the gapacity to medify and transform

“them. Weber, then, was especially interested in social

changg and fhe factors thaj contribute to the transférma-
tioh of society. Man, he saw, creates sotiety by the mean-

"ing he assigns to social processés and these processes can be

changed not only by a shift in the politkal or economic or-
de®but more especially by a change in the spiritual order of -
intentfons. For it is man’s power to give meaning to bis life .
"that 1s ulumatély the cause of his histor¥ and his culture.»
With Durkheim, Weber acknowledged that a radical
change had taken place in Westerf society since the French
Revolution had déstroyed the inherited forms of govern- |
ment and the Industrial Revolution was producmg a new
culture based' on personal achievement, eConomic prog- " *
ress, and sc}cral class. One of Weber’s prifcipal ipterests
was the analysis of the inner attitude or change“i%f mind
which preduced the transformation of Western culture. His’
famous conclusion, first spelled out in The Protestant

N

L

: Ethic and the Spirit of Capitalism, ‘dentified inner-worldly

"asceticism of Calvinist Chnistianity as the spiritual source
that,.in conjunction with significant economic and polmcal
factors created modern sociéty: . . .

20 . ot
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The sociological tradition; thgn, from which one can ab-
stract a partitular unit‘ed persperctive, begins with_a re-
ﬂectron on thé society in which one lives; it analyzes what
are regarded a social ills ar}d trigs to locate their course in
the structui'es of that society. This mevnably leads to ex-

® amination of past societies and hence of history. In this en-
deavor, soeiologists have, been gunded by a vision of what
man should or could be,and hence they wove a spiritual,
humanistic concern into their social analysis. All the major
sociologists and social philosophers of the early tradition
agreed that Western sqciety of the'past had ‘been’ organic,
hierarchical, stable, and unified by common values and
customs, and that ‘the modern sotiety which was in the
making, especially in the cities, tended to bé contractual, *
egalitarian, ever changing, and unified by social function
angd the division of labor. The entire sociological tnadmon
“was acutely ayare of the dehumanizing trends of rﬁbdern
society. Yet the great thiffkers of this tradition, ‘while
strongly reactrng against the individualism of the Enlight-
enment, did not adopt a conservative stance Or encourage
return to a previous stdte of society. They were convinced
‘that modermity had come t8tay-and that it was the task pf *
present society o move ahead and frnd creative'solutions-
for its problems. «
Durkheim analyzed the ills 2of : society in ‘terms like
‘“‘mechanical’’ and “‘orgdnic”’ solrdamy and ‘‘anomie,” ?
Weber ‘described the modermzanon of society as-an, in-
creaging rationalization of social processes in terms of ef-
ficiency, expansion, predictability, and control. Contemp-
orary thinkers like Morris Janowrtz focus on concepts like
social control and explore how 'the present format +of the
\\;e«lfare state may léad to the ascendency 'of,authomanan-
politics; not because the state necessarily contradicts de-
mocracy, but marnly becaube the manner in which it has
become institutionalized has created new problems ofsocial
control and self-regulation. As Janowitz puts it in Socal
Control of the Welfare State,* industrial developmerit
allows a sufficient surplus to be taxed for welfare. But,
with the expansion of public welfare and service delivery,
contradictory demands crystalize as claims for economic
equity esclate. Such pressures stimulate budgetary prob-
'lems and‘érises, politicize social needs, and since state .
intervention transforms the system of stratrﬁ_cauon in a
society, stable political coalitions tend to break up The
end product of thiscausal sequence istherise of unstableand
fragmented political alliances. The political syste_m‘farls to
produce workingmajorities. Such instability can be viewed
as an expression of declining social control. The question,
then, is hgw can the Systém bé reformed in’ ways that secure
more effective democratic participation around the welfare
state. . ‘ ‘ .
Classical ard contemporary soci*y, therefore, deals
with the salvation of human life on th¥§ earth and hence has
immediate implications for lrberal education at institutions
which have a particular relrgrous heritage and missién .

~
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statement. The preceding examples may have-created the:
the impression that sociologists are primarily theorists or
even social philosophers concerned with human'values. This
1s not so. Thesociological perspective is empiricglly orient--
ed and sociologists have long spent most of their, time
studying, describing. and if possrble, measuring ooncrete
social phenromena and analyzing the factors involved in

them. .

The difficulty of communicating such a perspective in an
undergraduate curriculum is quite different from the
problem encountered on a graduate level. For sociologists
teaching undergraduates (as most of them do) know that *
very few of their students will go.on to graduate study in
their particular fields. It is even probable that very few of
the sociology majors will do so; instead they tend to gointo
busingss ‘administra'tion, law, social work, journalism, br
. any number of other occupations in which a ‘‘sociological

backround’’ has been deemed useful. Sogiologists teaching

in many anaverage college looking at their classes af young.
men and women desperately intent on social mobility,
'seemg them fight their way upward throygh the credit sys-
tem and argue over grades with tenacity, understanding
that they could not care less if the phone directery were’
read to them in class as long as three credit hours could be
-added to their transcripts at the end of the seméster--such~
sociologists will have'to wonder sooner or later what sort
of vocation it is they are exercising. Even socjologists who ™
teach 1n more genteel gettings and br'ovide intellectual pas; _ )
time to those whose status is a foregone conclusion and
whose education 15 the privilege rather than the ingtru-—
mentality of high status, may well come to questron what

' point there is to sociology. Of course, 11 umver

there are the few students whao rm e, 12

stand, and one can always teach with only tho

But this is frustrating in the long run, especially 1

doubts about the pedagogic usefulness of what one is

teaching. And this is.precisely the question that morally
sensitive sociologists ought to ask themselves in a under-'
graduate sifuation. . ’

. The prx/em of teaching studénts who come to college
because th&y need a degree if they are to be hired by the
corporation of their.choice or because this is what is ex-
pected of them by their parents is shared by sociologists
with all their colleagues inother fields. There is, however, a
peculjar problem for sociologists directly related to the dis-
enchanting character of sociology. It may be asked with
what Tight the sociologist peddles such -dangerous intel-
lectual merchandise ‘to'young minds that, more likely than _
fiot, will misunderstand and misapply the perspective he

sseeks to communicate. Why educate students to see the
precatiousness of things they has assumed to be absolutely

. Sﬁ,bd hy mtroduce them to the subtle erosion of cntrcal

thoughf? Why, in sum, not leave them alone?
The teaching of socrology is justified--indeed requrred--
‘insofar as a liberal educatrq is assumed t3 have moresthan

-~
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etymological cofinection with intellectual liberation.
Where this assumption does not exist, where education is
understood as purely technical or professronal sociology
should probably be ehmmated from the curriculum. It will .
only interfere with the smooth operation of such edu- .
cation, provided, of course, that it has not glready been
emasculated according to the educational ethos prevailing
in such situations. Where, however, the assumption still
halds, sociology is justified by the belief that it is better to
to be conscious that unconscious, that consciousness’is a
condition of freedom, and that freedom is a pre- requisite
for a just sociery. To attain a greater rmeasure of aware-
ness, and with it of freedon, to be actrvely concerned with

‘issues of justice, entails a certain amount of suffering and.

even risk. An educational process that would avoid this be- ’
comes srrnply technical training and ceases to ‘have any re-
lationship to the civilizing of the mind. An underlying con-
tention of this paper is that it is part of a civilized mind in
our age to have come in touch with the petuliarly modern,
pecuﬁarly timely form of critical thpught we call sociology.
Even those who do not find i in thrs intellectual purguit their
own pArticular demon, as Weber put it, will by this contact
have Become a littlg less stolid in tHeir prejudices, a little
more careful of others in carrying out owrr commitments-- -
and perhaps a littie more compassronate in their journeys
through society.

*Earlier in this paper Ioffered a statement of the nature of,
Catholic higher education whith 1 accept and gvhich de- -
fines my academic responsibilities: the Catholic university

, Creates a setting where students are enabled to be much"®

re themselves, where faculty and students share the pur-

it of an increasing knowledge of man and his world, and
where scholars, in this same context, seek to explain the
mcamng of Goaz’s word and life as it is perceived in man’s
growing kno\vledge It is the x,gle of sociology in this set-
tmg tp be itself, to'be a genurnely scientific quest for an

, increasing knowledge of man’s social relatronshrp;; -their

patterns, sources, and consequences--and through this
quest contribute to man’s liberation. This does not mean
that every sociologist studies social relatronsl’ups directly in
terms of .the meaning of God’s life and word. But the
Catholic um' provrdes an-intellectual, scholarly, and
learning envi ent in which people can become aware
of who they are, where they came from, and what is.the  *
deeper meaning and significance of their lives. Even“more,

"the Cathohc university is a.place where a spirit of Hope and

confiderice i in exploring human knowledge, liberation, and
the meamng of God’s life and word prevails. Possibly the
proper ¢ombination-of scholars could create this spirit in
the department of a secular university. But here think-we
must IQok again to the uniqué experience of 'the United
States.

/

. The h;,stoncahﬁvelopment of our Catholic colleges and
universities has brought us to where, it seems to me, we can

fulfill this function in a significant way--by serving thg,
- - 2,
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modern urban c¢enters in which so many of them are lo-
- cased, by paying special .attention to educatmg new
minorities gf underprivileged Americans, and by pgovndlng
ntellectual development and liberation i in an environment
that exphcntl) recognizes the legmmacy of rehgnous values
and religious commitment. Apart from situations of in-
tense religrous experience, the university is the érdinary in-
stitution in modern societies which offers some, hope for
« liberatian: It does this by linking studénts to a world of
+ 1deas, of knowlnge and skilis which transcend the limit-
ed--even co%lmg--sattsfacttons of the world from which

they come
formity to a middle: class culture; it consists in that tradh
¥ , tion of values, of respect for the person, of moral respon-
snbtltty of a sense of freedom and concern for the processes
g which guarantee it; briefly, the traditipns which-characterize
thg Catholic umversity. It is precisely by being itself that
, soctology tontnbt?testoCathollchngher education—Dby free-
*ng young men 4nd women from ghe tyranny of social
structures, enabling them to be themselves and enjoy
the freedom to contribute creatively to the affairs
) of modern society and to perceive the meaning of
God’s life’and word ‘as this becomes more manifest in
man’'s 1p@_reasi'ng knowledge of himself and his social rela-
tionships. *, —

I3
PRI -

transcendent way of life is not simple con-~

. versy about the existence of a “CathehcASbcio)6gy

av

R L - L
- FOOTNOTES

1 Ths trcnd was already obvious by 1964 See Donald N Barrctt and
Mansll J. Blair, “Undergraduate Sociology Programs in "Catholic
Colleges in the United States, 1942- 1964 Sociological Analysis, Vol 26,
(Spring, 1965), 45-50.

2 The humanistic perspective in sQciology s cogently presented in Peter’
L Bergerfinvitation Sociafogy (Garden City, N.Y.: Doubleday. 1963).
My own comments on socnology as humanustic learning draw on Berger's
arguments, espetnally, pp. 164-176.

3. 1 fegl confident 1n saying there is almost universal consensus on thls
-pomt among Catholics ho are recgonized as competent sociologsts to-
day. From the time when the.American Catholic Sociological Society was
founded 1n the late thirties until the mid-fifties, there was heated contro-
' Forfunately, this
terminated in the recognition that thereds no rfiore a Catholic sociology

than there 1s a Catholic mathematics or a Catholic physics. This does not *
mean.'howevel, that sociology now enjoys an entire]y comfortable rela- |

tionship with religion. As the distinguished University of Chica'ho $0C1-
ologists Edward Shus remfarks: ‘‘Fundaméntally...the problem con-
fronting sociology.. .is the problem of 1ts relationship to reltgton, since-
authonty and tradition are at bottom, although not entireW, religious
phenomena. Sociological analysis still has forward steps to make in the
appreciation of rellglous phcnomena .Sociologists might even become
genuinely rellglous ...Sociological apalysis can make peace with
rationd| natural law or with.the natural law based on the theory of moral
sentiments, but 1t cannot make a home with natural law based on a re-
. hgion of revelation” (The Calling of Sociology,” 1n Talcott Parsons,
et al. ‘(eds ). Therotes of Society, Vol 2 (New York: Free Press, 1961

-

p. 1426).
4 Mormns Japowitz, Social Control of the Wélfare Smte (Chicago,
Unwersity of Chicago, 1977) . .

Thomas, M. Gannon, S.J. is. the chaitman pf the
Departmem of Soczology at Loyola Umverszty of Chicago.

T eachmg Phllosophy in a Cathollc

o Liberal Arts College -. -

By Sister'Teresa Houlihtln, PhD

s - “

{“ ‘“‘l’ﬁe following remarks attempt to explain my role in a
“small Catholic liberal arts college They point to a set of
educational objectives, to my ownt vocational goals as a
teacher and scholar, and to the manner in which I have ap-
phied my formal academic training to a‘program at Aquinds
College. In §hort “thisis a philosophy ‘of a philosophy de-.
partment. It represents a serious attempt to bring the best
of philosophic tradmon to sthis generation eof under-
graduates.

. Since joining the philosophy department in 1967, 1 have
participated in several projects (havmgavanety of names:
committees, writing téams, {ask forces) in which we at-

“templed to state what it means to be a Tatholic liberal arts
- college. We read all the pertinent materials, such as-the
Land O’Lakes Slalembm (July 1967) the NCEA document

: .

i

zmes Hence the followmg text taken from our student."

prospectus, may sound all to famlhar .

Aquina's is a Catholic collegé w{tich welcomes stu-
dents of all faiths. We take seriously our commit-
ment to assist you in the development of a personal
set of ethical values. The search for values is, we be- .
lieve, a cooperative and ‘openended _enterprise.
Values cannot b ,;ﬁtposed by a teacher; they must be
searched for- aﬂ%‘ ‘freely accepted as one’s,own. .

The Catholic atmospheré of .Aquinas is provided not
not by indoctrinatién but-by the presence among the ¢

. fhcultjy and staff of dedicated persons who through

theigtdifferent kinds of religious and personal com-
mitment give evidence of the validity of Christian ‘

\r(Apl'll 1976) the nation-wide discussions conducted by s principles. Aquinas offers you nog oply guidance but

scholars at Notre Dame, our own Presndent s address,"and
. artlcles and essays appearing in sevéral journals and maga-

- . \

, .
. A S

,cxample in the area of personal moral conduct and
common decency. You also have the opportunity to |
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select from a generous offering il academic courses
in Religious Studies and Philosophy.
. N /

Similary, this hst of characteristrcs
descriptive of a Catholic colleée, carne}{a familiar ring.

~ - A\ ]

(1) A GROUP OF EDUCXTORS {/th colleagues who ‘

share, support and/or respect théir faith commitment):
<-who are engaged i oing‘tl}err discipline well
. —who imaintain that th¢*e¥fious dimension of man’'s

life is a valid part of His life, to be valued, respected

and fostered. / .
—who respect certain Specrﬁc belie¥s about‘man’s réla-
/
tionship with God
—who récognize somg instiutional oblrgatron'to reﬂect
on the fundamental problems facing man or who rec-
ognize some, personal obligation arising from the very
.nature of their particular discipline to reflect on these
\ problems M ' O
'—whose witness and service may be expressed in a vari-
ety of ways both ‘“‘on campus’’ and “off campus’’.
- “a ! .
(2) ‘A SENSE OF CHRISTIAN QOMMUNITY EX-
‘PRESSED IN:-heightened respect for the individual
worth of each persen on campus; and Iiturgical celebra-
tron_(—to be Catholic is to be Christian in a unique way~

(3) THEOLOGY COURSES of ‘excelfent qliality: religious

studies, “scripture, dogma, morahty,.cathechetics, etc. .

_ (4 A CAMPUS MINISTRY TEAM: expanded, funded,
and seen as responsrble for the.*‘ whole-campus popula-
tion”’ 4 .

» -x, .
- »

(5) P/BJOGRAMS suchasCAVA encouraged support, ex-

. panded as an avenue of Christian service.

. -
.,

(6)SPECIAL PROGRAMS: conferences, lectures, courses

be made available to sharpen the student’ s awaregess of
and perspective on crucial issues - )

Nowj Strange aq it may seem, l believein the reality and ef-
fectivenessofth erdeasand -asaresult, Iﬁnd’rtdrfﬁcult not
to react when they ate scoffed at, glossed over or considered
tooabstracttoh eany-pragma;rc value. Moreover, I believe
that as chairar of the phrlosophy department I have at-
temp!ed withsomesuccess, totranslatether‘é]evant|deasrnto
our program and offerings.
* Immediately ahost of questions will be raised: What counts
as evidence for such atlaim? What can be done by a small
three-person department, teaching in‘a variety of college
programs, and a
courses)? How car-aphilosophy department reach students
when there are virtually no requirements, when the present
emphasrs is on careér-related ﬁelds. and there is declining
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Erch we hold to 'be

Il levéls (introduetory through advanced- .

mterest in the humamtres in partrcular and liberal arts in

+ general? ’
To answer these questions 1 sl:;l
rof the department which bear out my, claim: the under-
anding the department has of itself; the characteristics
zY‘uch I'have developed as,a faculty member; the course de-
srgn and classroom strategres It is the combination of these
factors which, in my estimation, has enab}&d the philosophy
departmertt to make a seripus and importaht contribution to
the life of .a Catholic liberal arts college.

To manifest something of the character’ of the depart-
ment, the following passage from our departmental state-
" ment seems appropriate. It may reveal something of how

we understand our task of teaching philosophy.

¢ em
-

lHaveyouevérwboutsuchﬁuestionsas‘:Isthe .

mind just a machine? .Who should decide to make
-geneuc screemng mandqtory Can reason say any-
*  thing about God? What makes an act right or wrong?
» If so, then you have identified the sorts of questions
that are by their nature, philosophical, that is‘to say,
those isSues which are not ordingrilysaddressed, not
. studied systematically within an ather discipline.. In-
¢ deed, these questions take us beyond the domain of
the empirical and sBcial sciences as well as:the hu-
manities and fine arts to ask questions that are of a
peculiar sort: highly general and highly fundamental.
Philosophy attempts, by ratronal argumentauon to,
iivestigate in a systematic way the solutions to those
questions. In the domam of phrlosopﬂy fhe’ past as
well as the present is & precious resource, and think-
ers fiom all historic periods can be our techers. By-
imeans of analysis and critical reflection oQe assesses
* the strengths and weakness of the various proposed
solutions. Philosophy seeks good reasons which will
satisfy the critical and inquiring mind. Thus, philos-
ophy tan rightly ‘be regarded as the highest human
sciénce and its methodology the synthesizing factor
in any educational experience. Likewiée, at Aquinas,
phllosophy is carefully distinguished from theology.
However we attempt_to show the respective and
interrglated roles of each....
It wouM seem, then, that the study of phllosophy is
“at the very heart of a liberal arts-education. To tgke
opportunity to grapple with these enduring questions
brings a breadth and cntrcal perspective to one’s .
vidws, a greater conviction in maintaining a set of
values and a richness and textyge to one’s life. To
forego suck a ‘sterling oppoftunity would be to
“short circuit’’ one's own best-interest. Hence the
faculty members of the philosophy departmest invite
students from every -segment of the college to join -
with them in investigating the great questions which
have concerned and still ‘fascinate human beings. In
fact one of the most treasured hopes of the depart-
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- something of the seriousness, importance and value o

. . N .
oy .

ment is that students regard philosophy as the *
one does”” while attending'Aduinas.

From this vantage point problems and issues are pre-

. sented from a variety of perspectives so that students may

see the relative strengths and weakness of each. No effort
15 made to teach & Thomistic body’ of knowledge How-
ever, the principles held by Arisiotle and St. Thomas are
always presented when germane to the issue. Ng attempt is
rhade to persuade students of a given position, save by the
inherent reasonableness of the -solution itself. Using this
approach we find students much more wrllrng and eager to
“hear out" learn more, consider carefully the Aristotelian-
Thomistic' positiofi~ For- example, what greater contri-
bution could we make to the lives of our students on the
‘question of God, than to show them the efforts of a Kierke-
™ gaard or a Marcel side by side with an Anselm, Augustime
fogether with Thomas’ fine classic proofs? We consrder it
tremendously important for students t6 snuate an issue ac-
curately, so'that a variéty of views and positions may Yo-
tate around 1t, thus illuminating the value and merit of
. each view. . -
Or, again, it seems that if students examine the strengths
and weaknesses of several ethical views they are somewhat
bettet disposed 10 see the strength and validity of some
interpretation of the natural law theory, difficult as it
may be. ' .
. Itis from a perspective such as this, that T consider the

-

philosophy department plays a role-in the life of a Catholrc ?

. liberal arts college.
Since a program is only actualized through the faculty

members, eagh faculty member plays a crucial role in man-'

ifesting the values which are at the heart of a liberal arts ed-
ucation. To this end, I have placed certain demands on my-
self. Students have the ight to see in me and in my work
he
vocation of teaching. They have a right to grasp'something
of the importance of philosophy as an academic discipline
and as.a factor in their personal lives. These needs are ex-
citing challenges for me.

However, the challenge extends geyond departmemal
boundries, beyond cobmmittee assignments, beyond the
routine role of a faculty memBber. I consider it important to
take an active role in the Council for Humanities, to partic-
pate in the newly organized Justice Education Commis-

sion, te_attend discussions, seminars, lecture$ which deal -

with ‘religion, values and ethical thentes. To serve as a re-
source person in the wider community adds another dimen-
sion to my role as faculty member.

Thethird factor, which I consider influential in translatlng

statements of principle into actuality is in our course design

and classroom strategies»In order to accomodate both ma-
jors and non-majors, many.of our upper level courses have a
twotrack system builtintothem. Allstugentsinsygch a course
are presented with a certainamount of common

k&vledge.
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Durrng semrnars the group divides so tha! majors read and
discuss more difficult selections while the n0n majors read
Fepresentative selections.

In other courses centering on issues, the studenll® grapple
w.m representative solutions together with the standard ob-
Jecnons to each posmon Such strategy stresses the mastery,
and evaluation'of the materral rather than seeking to know"

. which view the student tends to accept.

At this point a question naturally arises: is there a résponse
f rom students which rndlcates that they perceive anything of
these ideas and efforts? The following items might serve as
evidense: . *

First, a fe% examples which suggest that studying philos-
ophy did ‘‘make a difference"-will be cited. Tor'n‘ a‘fourth

- year religious studies major, taking an im)_roductory course
wasthrilled to find many of Aristotle’sand Thomas’ distinc-
tions helpfulin histheology coutses. Mikéfa-ﬁrst year polit-
ical science major, stated publically at the end of the unit on
God, that he wished to thank us (Sr. Martha Gbckner S.C.
and lkwhoteamteach thgcourse) for havinglaidout 4 uniton
God insuch a fashion. He never dreamed one could: say so
much about God by reason alone.  Mary, an adult in the

. evening program, wrote on her class evaluatién form that
after the *‘Perspectives off Man"’ c:inrse she would pursue

°

3
Y

ideas that had been on hermind for many a year and take in-
strucuons to enter the Catholic church. Margaret, a fourth'
year pre-med student bemoaneq the lfact that she was only
coming to phrlosophy during her lasl semester at Aquinas.
She said her roommate had rged her to take some coulses as .
asophomore but she puti it &\de in the interest of sciefice and
sincerely regrets suclradecision. Let these four examp‘les suf-
fice but there are a Host of others as well. .
. Secondly, anevent which happened in an ethics seminarin
the first year course bears out my claim that students can
begintosee rmplrcatlons flowing from various positions. The
students were given a case study describing a battered child.
They were asked what they wouR} do if they were the grand-
parents who were (a) egoists, (b) unhta\nans or (c;natural law
proponents. After a spirited exchange in which ‘students
argued ‘‘yes, they would do such and Such” if they were -
egoists, and *‘no, they would not do thus and so’’ if theywere
utilitarians, one student raised her hand and made a tremen- -
dous observation. She said something like ‘‘Goodness, you
can argue either way, yes Or nq,"as an egoist or utilitarian, It
certainly,indica"testﬁat they are relative positions. Besides, in
both of these, the child doesn’t even count.”” Fask you, what -
better way canyoudemonstrate the strength-and weakness of
ethicgd criteria?
Thirdly, the number of students taking'philosophy courses
. suggests that they appreciate in some measure our methods
and intentions. At a time when interest-in philosophy seems '
to be waningin liberal arts colleges, more and more students
at Aquinas take philesophy courses® According to a recent
collegestatistic, ourdepartment hns the thlrd highest studeny,
enrollment frgure .

-
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with philosophy as we peesent it. Even among my col-
leagues thefe are some who claim that the department, has
gone ‘‘“Madison Avenue” and that it has foresaken the
“‘meat—and—potato’ courses (St. Thomas’ teachings) for
a smgrgasbofd. Despite” such interpretations [ think,
philosophy department has demonstrated a certaif-sta g
power. Students do. come, in healthy numbers, to do
philosophy. - .

In conclusiopr, from my vantage point, as a faculty mem-
bet, I think the department has made a significant and re-
spectable contribution to the mission of a Catholic college.

T .

4
— -

_Maintaining Identity in Fragmented Times " *

- N . s

The sophlstncated academic will think as lmle as possxble
about student moral development and the relationship be-
tween religious values and higher learning: The demands of

conducting even modest research and the honest teaching of +~

a dnsgp,hne seem sufficiently compelling and consuming to
make questions of stiident moral development and institu-
tional 1denuty appear as issues best left to college officials
who are’in charge of catalogues and alumni relations. Be-

_sides, the busy academic can poift to a large ‘body of con-

ventional wisdom an& scholarly research fo slfpp’ort a dis,q
ciplines matténhon to these question. For example many
of his (or her) cdlleagues (1) will assure him that “‘vajues
cannot be taught™’; (2) that the job of the teacher is, apr?g-_‘
priately engugh, teaching, no,t'preachfng, (3) that teachi
and lestriing a distinctive academic discipline is itself an act
of de- -centening which is not unrelated to the unselﬁshness
intrinsic to all serious moral choices; (4) that studehts can
best studymoral and.religious valGes in courses of theology
or perhaps philpsophy; (5) that empirical studies routinely
show little measurable success;! (6) that college teachers
should coptent themselves with helpfng their stlrdents be-
come more reasonable. :
P
Whatabout the last point? Why can’t we simply try to help

~eur studentS(and ourselves along the way) become more

reasonable? Despxte many other pmbaﬁre disagreements we
mxghtexpectalltoagreethatateacher shouldtrytohelphisot
her students become more reasonable. Undoubtedly many
would wam their sjudents to become something more than
reasonable and as Lcachers would try to help them become

more morally alert and artistically sensitive. Still, except fc:r/\erm as “‘making sense’’ and generally the sense is already
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By James Keﬂx’

_ philosophy of a philosophy department, or this. kind of

practnc%whxch has emerged over the last ten years, is, in-°

deed’, my contribution to a liberdl arts college. To some it
may appear as a very modest and even tnvnal'contnbuuom e

tome it is a significant and genuine contnbunon and one I
find worth domg-—and doing well. » ®

>, A
N\ ! 5 .
Sr] Teresa Houlihan, O.P., is the Chairmin of. the

Philosophy De_eartmem at Agquinas College in Grand
ﬂ‘r
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those sgecializing in the areas of fine arts or normative the-
ology Or philosophy, few teachers would assume 4 direct re-
spensibfity for their students’ artistic.and moral develop-
ment.Ev
ingly likelyto assume a professional responsibility on,ly for
the cultivation of theu‘g{udents rational skills, observ,LQg
with Newman the di tion betweena university and asem-
inary, But life gven pedagogical life, is not that sxmple Itis
suprisingly hard to know, and harder to defnonstrate in any
specificcontext exactly what ““rgasonable®’ means and, even”

teachers in church-related colleges are increas- .
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Another»eryposmvesxgmsthenumberofstudemswho al- To have students do philosophy because other students r
though not majoringinphilosophy, returnto doasecond and suggested that they should or to have students return again
a third ceurse in our departmem o ' : and again 'becau,se Lhey thmk the content ofst-hese courses
It 1s true that thesé instances are limited and one ¢an find '1mportant is s‘trongevnd;nce in feself. What greater contri- °
a.sigmficant number of students who were unimpressed - . bution can‘one make to the lives of these. students? «This -

“worsé, to the student it may not always appear reasonable'to LA

bereasonable. Lestthatlastphrasesoundmoreh ¢ gjbberish
-than oxymoron I should admit that J1 think that ravigpality
and moral insight cannot easily be separated, so that the
teacher cannot readily confine his p¥dagogical interests to
his students’ rational develbpment For example, students
will sometintes ask a perhaps embarrassing but certainly
‘fundamental question, “Why be just?”’ They suspect, |
* think, that in the real world “domg . justice, especially

when one loses materially or socnally, ‘appears to be not *

“‘rational’’ but foolish, either inf the Pauline or Quixotic
sense. It is probably the case that the development of moral
consciousness is inseparably connected:with the use of met-
aphors which sustain a migral chafgé Which the formal
principle of rationality by nselflacks ’ ’

Iris Murdoch hasunabashedly co
is a.sort of unesoteric love of t ™
does not seem to urge us oh to the-*‘gtytyd.
dent hears the word “‘rational”’ he will usually translate the

that tftfe morality

\ .
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made by’he culture and srgmﬁcantly colored by political re-
2 almes;lnAmencan culture‘‘rational’’ does not easily trans-
lateintp “‘suffering some loss’’ which might result from sup-
porting a policy which costs something in termg of taxes and
imagined political pOwer. In short, there has always been a
+ ‘touch of foolishness assocra(ed with “doing theright thing”* "
which simply is not captured or ev8n confained within the
~ term “‘rational.”’ I do not mean thaj morality is often irra-
tional oreven arational* but-only that the notions of suffer-
ingsomeloss,experiencing some discomfort or simply dorng
the right thing, even when one realizes that little goo@ mi
. result fromit are ot ordinarily contained withig the concept
- »ef rationality. Probably only metaphor can bear the-elusive
confotations of these nottons. My point here is really one
made more strongly by Iris Murdoch several years ago: “The
baw(roundto morals is properly somesort of mysticism, if by
this is meant a non- dogmatrc essentially unformulated
faith in the-realrty of the Good occasionally connected
with experience.'d’

So,.while the objections sketched above are all partrally
true they do not lead us to a cpngenial or even to an intel-

" lectually responsible pedagogical stance. Education on any
level is not “‘value-free’’® and those colleges and univer-
;mes maintaining some connection with a religious tradi-- .
tion have been appropriately plagued by the worthy derfion
of knowledge and the surrounding society, but the relig-
jous tradition such as Catholicism ought especially {o make

Tlife conceptually difficult for academics and universities.

" gSuch a transnational identification makes less plausible an
emphasis upon a political mdoctnnatron in the educational
" process which Bottomore observes with the emergence
and hegemony ®f the nation state.

‘But even with good will it remains difficult for many
teachers 40 do much abOut their“educational ideals. The
specialization of each drscrplme and the obvious legitimate
emphasis on student cognitive development are time-con-
suming requirements thiemselves. There is 3lso a Question
*of honesty involved in moral edueatron Many church-re-
lated colleges and umiversities have sought and received °
govermment funds with the understanding that the institﬂ-
tion was pnmanly commncd to higher learning ahd not the
preservation of a particular religiou$ identity. Fordham
Univgrsity, fqr.example, descrilggs itself as neither *‘sectar-
iari nor secular™ by which phrase the university presum-

ably alerts the 1ntere¥:i::lent that while religious valugs

s

4

are institutionally a ciated,Nand fostered by two or
ofthree required (usually) th®logy courses and non-manda- -
liturgies, you don’t have to be Catholic to pay tumon
and thus be welcqmed. Is'the phrase ‘‘neither sectarian or
ular"-(l) a barbatism, (2) Jesumcal, .(3) necessarily am- -
1guous, (4) inelegant but accurate (5) all of 4he above? Let
ps suppose that the phrase is rwsonable ‘and responsibly °
represents the position that ‘‘commitments. such as those
Ycarried by church-related colleges be gaken seriously in
themstlves angl in, relationship to other value claims.”’8..
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How {he’might we incarnatg the ideal of relating religous
commitment and higher learning in a way respectful of in-
tellestual autonomy and the constraints of academic
specialization? The Fordham Valugs Program is an attempt
to structure contact between teachers from normative and
" empirical disciplines so that the faculty, if they choose to
do so, can more responsibly relate‘their moral and religious
commitments to questions raised by their ‘more circpm-
scribed specialities. The progranr simply attemps ¢o fink
faculty and thus is based on some obvious and accessible
educatronal notions. The program represen;s no systgmatic
phrlosophy of education but one college’s realistic attempt
help spme teachersand students seek.a better m{egratlon

their cognitive and moral lives.
rd

0

-The Qrigins of the Value Program .

The beginnings of #he Fordham Values Program* cadd be .
found in President Jame Finlay’s invitation to the facylty
in his 1974 convocation to join with the university leader-
ship in rethinking the connection between‘academic and
professional trainjn'g and moral responsibility. In that .
address he observed ghat a suprisingly large number of edu-
cators underestimate the degree to which universities are
regarded by others not merely as an intellectual resource
but as a moral force in society. Observmg that value-free
scholarship alone is inadequate “for the integration of
learning with life he recommeqded that ‘‘Considerably

o

more effort and attentron examination and expressron, -

must be devoted to an elaboration of an ethical system o'
meral code within whrch our research and teaching can
find their meaning.’

Because of its religious origins, Fordham College has had-
a long history of intellectual and moral education which
has stressed the links between learning and life and the im-
portance of, both intellectual and moral growth. The Col-
lege wa§ founded by men of a particular rehglous tradmon )
Rbman Catholicism, and far most of its history'its p
waseducation of studentsaccording tothat tradition a;?ter-
preted by members of the Society of Jesus. These mén ex-
plicitly sought to emgage scholarlyintellect and religious tra-
dition in a. dialogue which would creqwe‘ly purify the tra-
dition and illuminate thehuman purposes of knowledge. The
liberal arts formed the centfal part of thé curnculum with
phrlosophy and theoldgy, nuanced accordmg to exphcrt
Roman Catholrc:fthemes as its integrating factor. Indeed,
the fostering and sustammg oka plrticular kind of religious-

itment f ormed an ekplicn focus for the college’ sliberal

. 0«.

~

a irricul

Bythe 195 changes m the world of scholarshlb led Ford-
hamgo a substantial modification of its curriculum, philos-
ophy and theology sothat thetr students glght bebetter qual-
ified to enter gradudte and professional schools. They also
saw'theaged for the Collége 'to keep abreast of the dramatic
advantes made inthe natural.and soaal sciences, thereby re-
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quiringa feduction in the number of courses devoted to the
strictly liberal arts.

But even fruitful and necessary change bnngs some losses
in the very wake of its gains. Among the losses at Fordham
was the erosion of the unifying element—which was partly

; rehgnous, partly Cultural and partly critical—which seemed

tomany of its facultyandstudentsto havegiven the College a
Jdistinctive place in American ‘society. .

To think about these issues and offer soré concrete sug-
gestions to the faculty, the Dean of Fordham College. Rev:
Robert Roth, S. J., appointed a committee of three faculty
members, two' asgistant ,deans, and one student to meet ‘
duringthe summer 0f1975. Thecommittee suggested the fol-
lowing program which has now been in existence for three
;emesters The program mvolyes about 100 freshmen, 100
jUﬂlOI’S and a workshop for faculty.

-

The Freshman Program.

The committee noted that usually a freshman coming to
Fordham registers each semester for any four courses of
his or her choosing and that these four courses need have
nothing in common. In each of these classes the student be-
cbmes part of a different set of students. This situation, it
was observed, makes it somewhat difficult for the student
to attain a unified experience of fearning, for the teacher to
pursue any educational goals except thdse internal to h|s
discipline, or, finally, for either student or teacher to éx-
penen ce a sepse of community engendered by participation
in"a common enterprise. The commnttee proposed that this
situation might be alleviated by a program in whjch-three

freshman courses were arranged in ggoups or clus-

ters. Sé now students who choose to participate-in the pro- .
‘Q?am. register for .one cluster block (conl’aining three

courses) and any othet fourth course of their thoice.

The three courses in®ach cluster can be separately taught
but they are unified around one commonh theme selected by
by the three teachérs. For example, the faculty of a cluster
.of philosophy, psycHology and biology can unify their
‘cluster around the theme of ““The value of life.” ‘A the-
ology, economics and commumcatnons ‘cfuster might
choose the theme of. ““Social Justice.”’ Theology, political
science, aud physics mighschoose “Scnence, Scientists and
Nuclear Disarmament.’”’ These are- only egamples of
courses which have or could be taught. In theprogram the
professors thems€lves decide what-theme, centered around

important human v’alues, might unify their clustér. This’

unification need not involve major changes in existing
course content, although it frequently does. The main
point, however, is one of orientation or the creation of an

" in the program reported that this aspect espectally pleased

.them. \
The faculty members teaching a partncular cluster are ex-

- pected.to meet together periodically to review the progress

of their tlustér. In tost cases the faculty attend some of
the others’ classes and, perhaps once a month or so, hold
oné class in common. )

Besides the Freshman-Program, which is almed at'a kind '
of general introductory study in the light of various value
issues, the Values Program includes a junior cluster: |

.. Wwhich a student is explicitly confronted with the experience

atmosphere in which faculty and students think in terms of =

# inter-relating data, analyses and moral appraisal.

? A student who registers for a particular clustet will be
with the same group of students for all the clasges in the
cluster.]‘hetommlttee hoped that this would facilitate a
sense of intellectual community and, mdeed the freshmen

Clraslonal Papers, erer 1977
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of moral and policy, decision-making. Whereas the fresh-
man program is rather hroad-based and sometimes indirect
in its approach #o value questions, the jun'ior program is
direct and explicit.

The junior program consists of a one-semester intergis-
ciplinary course taught by a staff of four faculty membrs,
They include either a theologian or philosopher and three
other teachers from each of the remaining distribution
areas of the curriculm, i.e., literature and the arts, history
and the social sciences, and mathematlcs and the phrysical
sciences. The purpose of the course is to discuss the precise
problems involved-in decision-making about major human
issues. It is expected that the interdisciplinary staff will
provide the needed competence in information and an-
alyses. Some courses which have been offered are the fol-
lowing: “World Hunger" and “Communication and
Trugp.” The treatment of topics such as these involves dis-
cussion of both broad moral issues as well as detailed ques-
tions of fact, thedyy and social policy. The course has
t 100 students whomeet one day a week
inageneralmeeting, and twodays a week 1n { oul sepaidie dis-
@sion sections of 20 students apiece, each led by one of the
four partigipating faculty. At the time of registration the stu-
® dent specifies the dlscusslonsectlon,ofhlsor herchoice. If the
studentchoosesthe sectionled by the philosophy or theology
teacher, then the course is counted towards the distribution
requirement in that division. If the student chooses a section
led bydaculty from one of the other disciplines, this satisfies a
distribution requirement from the division encompassmg
that discipline. ,

JJunior year was chosen as the most appropriate year for
th1s kind .of course because.nt was thought that the student
would have had enough’ academlc work in various discip-
lines to enable him @r her to derivé some benefit from
interdisciplinary work. %

So, it is clear from the abbve description that the Ford-
- ham Values Program uses a very old tool—interdisciplinary

» teaghing—to help faculty and students try to dchiev

e -
ical educational go‘al the development of the whx -
son. Three observatlons are in érder. First, the subtle and
‘and the innovative need not always be thought supenor to
the simple and the ordinary. Secofidly, when therprogram
was evaluated at the end of its first year (1976) students
rated it very highly. 10+ Less than five percent thought that

28




/ * - 3 -
their teachers hag tried to mdocmnatg them and the gredt _ obvious utihtanan benefits. cf. The Sovereignty of God (N.Y ., Schocken,
majority said that theismourses had enabled them.to reflect 1971) : . N
e 3. E scussion of the enormous difficulues involved in the use of the
more Lrntneally abf)ut the bases gf their .value judgments. ‘rational’” confer S. I Benn and G. W. Morumore, Rationality and
(We have no datd about behavioral change; we do not the.Social Sciences (London, Routledge and Kegan Paul, 1976).
know if students in the values progrhm acted mqre or les . 4. My use of these terms parallcchmf and Mortimore, pp. 1-7. | think

morally than thei® peers. Fortuna!t‘y, this question seem’s C J Warnock makes good sense in his essay 6n ‘‘Reason™ in the En-
practically unresearchable.) cyclopedia of Philosophy (N.Y ., Macmillan, 1967) where he writes: *...to

. . dissent from rauona.hsm psa philosophical doctrine is certgiipdy not to dis-
A third point should be made. W{]atever success the pro- para® reason; the man who values and shows that he values, r&ason, is

gram has had is due in large measﬂre to the voluntary co- not he who merely pitches‘reason’s claims exceptionally high bui, rather
’ operanonofthezs faculty memberzsmvolved mtheprograml he who attempts, by painstaking reasoning, to determine how high those
A stipend paid by the College and/a two week workshop held claims may justifiably be pitched.” - ‘

each year, which includes three days and two nights away 5. Murdoch, op cut
from family and friends 1n a Retreat House at Sag Har 6. Spcakmg here about sociology, rather than dlscnplines other than my

own, I will only observe that the conceptual structures and methodologies
’ Long Island, were essential tq thC successful forgmg of fa of social science embody a **value slafit”” and they do this inevitably. 1

ulty cluster teams. Faculty need time to become better ac- agree with Maurice Broady (**Sociofogy and Moral Education” in Col-
gr

quainted and to plan appropriaté clustér courses. The Durk- hef, Tomhson, Wilsod (eds), Moral Development and Values in Higher

heimian asbects of the program should nqt be ixnderesti- Education, N.Y., Wiley, 1974, p. 62.) that the sociologist does best not by

striving to be nctural but by trying to Be fair and impartial. This involves
mated. A faculty that drinks together is more likely to work a difficult “dctachmcn! in<commitment’’ which 1 think 15-eppropnate

tbﬁher Without the workshop (and perhaps the stipend)* meau\g Yor what Max Weber calted the vocation of science.
the program, modest as 1t is, would not have worked. - TMB Bottomore, Sociology: A Guide to Problems and Luterature, |, +

5 4 N.Y., Pantheon Books, 1971, p. 26
oo 8. Arthur L Olsen, **Prologue,’” The Quest for a Viable Saga, Val-
FOOTNOTES tos paraiso, Ind., Association of Lutheran College Faculties, 1977, p. 16.

1 Educat rEsearch usually depresses educators. Martin Trow 7 9. Studies on cogmitive and moral d!vclopmcm also support a disinc-  *
writes that it 1s a widely held po,!smon that higher education does not Have tiorbetween freshman and junior years. See, for example W. Perry, /n-
much effect of any kin¢ (Edycation and Moral Development,” AAUP tellectual and Ethical Development in the Cgllege Years, N.Y., Holt,

_ Budletin, vob. 62, 1967, p 20) Jemcks et.al , even contend that theres Rinehart, Winston, 1970. But the choice between junior and semor years
15 no evidence that school reform can substantially feduce the extent of 15 not sirularly grounded in devglopmental theory. The commuttee
cognitive inéqudlsty, as meagured by test of verbal fluency, reading com- thought that seniors might be too pr. upied with getting jobs or into
préhension, ar rnathematncal skill (Chnistopher Jcncks et al, Inequality,. graduate school to have a reservoir of concern for pressing but more im-
"N Ye, Harper Colophon, 1973, p 8.) 1 think Trow, a survey researopcr personal moral 1ssues. This seniment might well be 1ll-founded;, but, at
himself, makss good sensy when he observes that most.of the indicators any rate, there were no good reasonssfor putting the ptogram n senior
of change 1n research onthe effects of higher education leave us dissat- * rather than junior year.
1sified. It's not true that if something can®t be measured it doesn’t_exist. 10 We should point out that freshmen wcreﬁcnerally more satisfied with
Also, the literature 1s not umformly pessimistic about educational impact their program than juniors. This finding mnght merely rcﬂect the loss of

T Forexamplc seeHerbertH HymanandJ.S. R‘cd The Enduring Effectsof docility among upper classman, but 1 think the attempt Tn junior year to ”
Education (Chicago., ’I’hc University obeloago Press, 1975) and Andrew team-teach once a week made sequential development and note-taking
M _Greeley and Peter H- Rosst, The Education of Catholic Amencans more difficult. Also, the jumor teachers often succumbed to the temp-
(Chicago, Aldine, 1966} S " tation to engage 1n ‘‘colloquia-talk’’ not immediately understood by the

2 Ins Murdoch’s formation of the relanonship between ‘‘goodness”  students. This fault mlght be remediable.
and “‘rationality’’ 15100 severe far my tastes, but, if only as a strongganti- 4
dote to a shallow psychglogism, students deserve to hear at east occasion- Jdames, R. Kelley is an Associate Professor of .§0c10bgy al .
ally amoral perspective whnch does niot ghbly promise self-fulfillnfent or Fordhum University, New York.
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~ Ethlcal C‘onduct An Intellzgent .
_,f | Management Practice

v ; - . pe - )
s [ . - -By Dr: James J. Valone . o -
Sincets mcepnon Bellarmme College has been commit- mercnal Wihat i is worth _noting is not merely the purposes
" ted to, the indepth study of the foundatnons of personal and but thenmphcxtassumptnonth’htthese goals are compauble
so&e;al meaning and values, to educating -its studepts in Bellarmine’s, Masmr of Business - Administration is in
. the ﬁbepal arts and sciences, and to instructing its stddents principle committed to these gbals and has reaffirmed the
< sin the acquistion of competence in specialized fields, ‘ institution’s stdnce articuldted in the school s first cata-

' ﬁ“ whether it be educatxonal professnonal academic, or com; IOgue in 1950: “The College does not ;W« the notnOn
' 4
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that a scHool’s responsibili
fit into the socrety in which they live. It submits that stu-
dents must be taught to evaluate this society and to exercise
therr trarned human power to change it whenever neces-
" The M.B.A. program is pledged, then, to challen-
grng its students to explore the reasons.for the various ac-
trvrtle\svosf])ﬁsmesse}, to ask the difficult questions of
ehtics ues, and commufity responsibility, and to sit-
uate management within the wrder context of ‘human
endeavor.
Amdng the distingdishing features of Bellarminé’s pto-
gram is its interdisciplinary approach. Thereare course of-
» ferings which are taught not only /by business professors
and professional accountants but also by a lawyer, psych-’
ologists, & sociologist, mathematicians, and philosophers.

In addition, each studeny i3 required to take the ‘‘Society’
and Business Policy” course. The fact that philosophers’

teach the ‘‘Society and Business Polrc"' gourse i¥ no acci-
dent.! Philosophy bepan in the marketplace and while it
*  has often strayed from 1ts -sbcial ongms it may yet make
one of its most positive contributions jn the business-rela-
ted areas. . .
But more important than the department from. which the
teachers come is the question of the needs and .responsi-
bilities which are being met in the classroom. The course is
designed and oriented to respond to the demands of the
modepn manager’s situation. This situation includes the
educational process of the manager which has left him un-
exposed to the liberal traditions and purpose of educatron

Consequently, ethical questrons and” questions of public |

good and spcial relevance are generally overlooked by the
manager. Value clarification and moral responsibility have
bcome more pzssing in view of the major challenges in
the modern business world: first, the personal moral di-
lemmas precipitated by the conflicts between the admini-
strator and others within the organization, and secondly;
those ethical dilemmas $temming from the*administrator’s,
role when he acts for the enterprise against outside organi-
zations such as unions, government, or firms. The
primary objective of the ‘‘Society. and Bufiness Policy”
course is to provide the student with an understanding of
the social, economic, political, and cultural envu%nments
“in which business firms function. The course stresses
business’s social responsibility and attempts to analyze the
contending claims and overlapping responsibilities of cor-
porations, unions, government agencies, nations, mterest
groups, and consumers. I

Gosls and Objectives: A Philosophy of Business_
In the beginning of #he course it is established as clearly as
possible that any economic or management_philosophy
- brings with it social and polmcal principles and practiges,
and exemplifies a-particular ethical stance. The challenge is
to articulate the revelance of the Christian ethic for the
modern mahager, but, even mere, (o attain some comfnon
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ground and agreement regarding the significance of Chris-
tian principles for business activity. This latter point brings
us to aproblem embedded in our scciety. How can we have
~a shared belief system, agreement on values, in the face-of
pluralism wkich itself is given preemmence as a value?
How, in other words, can ttempt to teach the impor-
tance of Christian values be recanciled with a diversifica-
tion of values which is itself treasured as an end? Our ap-
proach is an attempt to ‘meet this problem by scrutinizing
the manager’s place in a society where there are value
conflicts, by investigating the nature of these conflicts, re-
flectlng on what is-at stake in resolvrng these cOnﬂJts
suggesting an ordenng of values which is necessary to come
to grips with these conflicts. Futhgrmpre, our critique of
pluralism is aimed at the drsruptlve tendencies of autono-
mous groups and the tendency of oligarchic-and monopo-
listic developments to arise in a technological world. The
debate about the loss of individual freedom is presented
not as a’question of the individual versus the state but as a
question about the kinds of orgamzatrons that ought to
haveé powgr to govern people and the distribution of power
among these private and public orgamzatron,s
I find it interesting that managers_sometintes avoid social
"= responsibilities by clarmlng they do not want to impose
their personal view on society: they do not want to play
God. Granting thrs posture has some merit, more o(ten
than not this pornt of view réflectsa failure to realize that it
is riot only.as irfidividual human beings but also as members
of a corporation, and as members of society, that we must
make these decrsrons Compoundlng this misconception is
the failure to recognize that managerial decisions should
neither be 'made.alone nor on the basis of a relatjvistic*
ethic or standard. Decision-making may be personal but
it is seldom totally private because our decision- -making is
in need of advice and guidarice,/it affects others, and 1t per-
tains to social and human valugs. Shared values and’ guide-
lines, reasonable’ mores, and moral principles must inform
managers’ decisions.

Our task in the course and program is to see to it that
moral action is recognized for what it is, action in accor:
dance with right reason. Bducating managers means in-*
formjng them that moral action and Judgements involve
Judgements that are intelligent Tt is 1mp0rtant in, discus-

. sing and analyzing %1e several aspects of the business and
?ocrety matrix to focus on the point that without the know-
ledge of%hat it takes to be a truly human being all the
good jntentions in the world will not make one’s actions
the actions of a good person. Consisterft with ethical re-
sponsibility is the demand that those who hold key posi-

<" tions or will hold them must inform, themselves as com-

- pletely and fully as possible. This means that they need to
possess knowledge, insight, and the confidence necessary
to be decisive. Also, the modern executive must have the
time to reflect and broaden his mind. He must have breath--
in'gnroom to allow the development of sufficient wisdom
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“and Rnowledge to meet the requirements of the contem-
porary social process. We hope and feel the ‘“‘Society amd
Business Policy”” course helps tomeet these needs and g?ls

.

. gietlpdology B .
J
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ust as there are several types of courses to‘'meet the needs

: and respond to the issues raised abave, there “are also just

"as many methods in achlevmg the purposes of such coursgs.
A few words on our ethodology may provide,some in-

sight into how we are [earning to make the course mean- -

mgful .

Our methodology combines readings, case matenals apd
research projects, all supplémented with lectures. After ad-
dressing the broader questions of ethics, the different
philosophies of social responsibility, and an overview of
the predominant positions on capitalism, the course focuses

~ on several specnﬁc topncs This issue-specific part of the

cotrse allows Us to analyze and-discuss in some depth tGp-
ics such as equal opportunity and affirmative action, job
, satisfaction, business and cology, business and the con-
_sumer, the busmess/govénmem relatlonshlp, etc. The
pcnm is to address specific issues in order to understand the
ethical factorsinvolved and tosuggest practical solutions and
strategies. At this point in the course case work is of great
-value. Sincethereis nolack of publlshed case material there is
noneedtoi ifivent situations to examine. Cagbs are used as a
‘basistoanalyzecertain fundamental concepts which can pro-
vide a framework for dealing effectively with contemporary
challenges to business. The datadn the cases usually do not
permit superficial treatment, and attention is given to vhe
values and motives of the person in the case as well as ta the

. values and motives of the students analyzing them. The gase
- work, tHerefore, is also an exercise in self-discovery: By way

“of illustration, let me twn to three examples.
A case like the ‘“‘Bethlehem Steel Compahy and the
Woodroofe Incident’’2 raises the issue of coporate control
over employees’ non-corporate activities. The material
deals with the events surrounding the E’g of hilip B.
‘Woodroofe (March 16, 1964) faor his invdlvement wjth the
Community Civic League, an organization to_ impiQve
interracral relations. The company claimed that Woodroo
failed to comply with a company demand to resign fro

the League. When'pressed for a ratidnale the firm argued g

that as company supervisor of municipal services Wood-
roofe’s actig@s on matters commg before tie organization

~ would be viewed as the company’s official posmom In the’

firm’s opinion, snélce Woodroofe’s personal imvalivement
in an area not related to his job r;e'p{n‘sibilitics did- not re-
flect company policy, the company thought a conflict of in-

terests ‘was inevitable. The case allows for discussion of a

number of value problems which afso occur in other types
of situgtions. Mrst qfall itisa good illustration of a situa-
tion where the comﬂny has a legal right to fire the employ-
ee but it is the matters above and beyond'the law, i.e., due
process an‘d <he right of”personal freedon, which are at
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T Woodroofe faced conflict, i.e.,

stake. Confronted by Mr. Rabold? ,
_get Woodroofe out of the Community Civic League,
should he follow his gon-
. v1ct~|ons or follow the instruetions of his, superiors. Not

only Woodroofe’s personal value conflict but also the con-

fflict among the values of individual freedom, the right of
an employer to fire an employee, property rights, and the
right of due process, illustrates the problem of establishing
priority-among values,-an ofdering that is necessary to re-
solve practical probjems. Thls confromatlon of issues for-
ces the student to suggest pracucal solutfons which account
for and respond to the relationship between law and moral-
ity, questions of justice in trms of due process, and aware-
ness of one’s responsibility as a moral person‘as distif-

'who had been toylci‘to

~

-

guished front and concurrent wnh one’s resbpnsﬁa‘lny asa_

company officer.
Executives are also pressured by events or groups outsnde
the firm¥eading them to act in illegal and/or immoral
" ways. These expernal pressures are joined with personal
norms and vatues. The “American Ship Building’’ case4
addresses this type of situation. George A. Steinbrenner, as
chairman and chief execuflve’ofﬁcer of the company,
authorized illegal polifical contributionsbefore Watergate
and at a time when miany companies were under giressug to
do-50. This case is used to examine the relationship be:

tween busjaess and the political environment and it can be

- effiployed to show the importance of‘persopal values in
.making managerial decisions.
Questions as to why Stei@brenner author‘lgghl,legal con-

tnbutlons and how.his éwn values affected his decisions o-._

pen up dnscussnon of the differences between sbeial respon-

sibility and social pressure. Steinbrenner’s situation illus-

* trates the problem that arises when a manager or group of
managets are placed in a position of choosing the lesser of

twa evils, i.e. «either give the illegal contribution or payof f,

or refuse to do sg
to thosg in t
ernment cohtracts, tax legislation,-etc. This type of case
also'helps manageré to recognjze that we often make decis-

ereby making the company vulnerable

litical driver’s séat and who control gov-

ions where there is no clear evxdcnce to indicate whether or ,

not failure to succomb to pressure would result ifi negative
economic consequentes to the firm. Assuming negative
consequences, we ¢an then.raise the issue of whetlier it-js
intelligent ands reasonable to support a practice that is‘il-
legal even though it may, in the short run, be profitable.
. This question is used to illustrate the pointfthat even where

utilitarian ethic is at work (a position we do not find ten-

able) the arbitrary character of the decision-making criteria,

behind such pressure politics.does not in fact bring with it
the guarantee that the company s action will be “red
warded’’ by these pOllthlanS Above and beyond this, there
is the issue of undermining “the very ideals and traditions
" essential to democracy Pinally, -the seriousness of white
collar crime and thé approphate punishments can be

discussed. . o ®
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f” gﬁ third kmd of.case shows how managers who are cor-
porate representatives can-dﬁd do place pressl.te on groups
and organiZations, outsrde.the firm in order Yo serve the
corporanon s rnterests The “*Pacifi¢ Gas & Electric Com-
pgny, San Franmsco."5 case provides an excellent oppor
tumty. for the drscumgn of the rejationship between busi-
ness and the community and-the effect‘Such relaions have
on the strdcture of leadership and.power in the commun-*

"/yy This case allows us to argue that corpotatdgns myst ac-

volve several interests or groups‘and the impact of their de-

. Cision affects a large populafion. Finally resolved rg 1973,

- the casé began in the late 1950s-when PG&E, the Umversrty

of Califérnwa, and the staté of California were 'all inter-

ested 1n the land at Bodega Head. PG&'E sstrztegy was.to
use irsiong- s(’andlng\rela‘tronshrps to acquire the necéssary
rights and permits and to avoid- Qpposmon to its plans.
¥ Once the company acquired the property it was granted by
the bsard of supervisors of Sonoma County,é use pérmit
" withéut a_public hearing despite a protest petition.” Fol-
lowing thns the board granted rhe company a use permit to
build‘a steam-electnc Plant, agaln’ without.public hearings

and withour submission of plans. All this time PG&E did

~net announce 1its intefitions to build a nuclear plant.
When, i July 1961, PG&E did announce its intention to

. build a nyclear power plant the, 1ssue which had been cer-

" tered on what was the best use of the land (i.e.,\or marine

research, recreation, or-for generatmg power) changed to

, that of public safety. The probl

loglcal instability of Bodega Head where tHe. reactor was
- close to the San Andreas fault; 2) the locanon of the re-

v actor near a major popu]anon'center and 3) the problem
of mdioactive waste discharge.
Numerous questrcms of general sigmficance can be raised-
1n, treating this_case. Among these are: Can a oranon
" avoid a power position if 1t is agtively involve jvic af-
farrs? How can a coproranon 3 needs be conttgl ed and
balanced with social values? Witat responsrblh «does the =
"~ company have for public safety? Making the case even
more interesting and significant'is the fact.that technical
kno wledge‘was crucial yet there were confli¢ting reports by
experts on the safety of the facility.

The engaging-and thought provoking character of these
“events 1s manifested in the students’ responses to the case-
related questions. In addressing the i issues of the relatiofi-
shrp bétween \the - corporanon and community organi-
zations, one student proposed thaithe cause of problems is -
not the community-business relationship itself but the un-
derstanding each party, has of its role. He asked: ‘Shodld a
corporation nvolved in the power structure of the com-
munity necessarily expect special favors in the form of

* public negléct?" In answering the question, *‘What shquld
be the role of the business corporation in'the community in
which it operates?"’ another student said it should act as a
helping hand. He went on to add that i in such construcm‘e

. &
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relatronshrps rfﬂg community-prospers, the business itself
, islikely to prosper-due to growing respect for the company,
stead'y publftuspport in'the marketplace, and the eclipse of
*any credibility gap that.may exist. R

. The outcome of the Bodega Head issues was that PG&E
. leased the land to Sonoina €ounty, which hperates the land

. as a park. The university located a marine fhcrhty @r the &

Head, on the land acqyired during the controversy. While
;‘the reactoy pit remdins, it no longer poses a threat to public

cept social responsibility when any of their actmtres in- safety, PG&E, then, was not the benet“crary of public

neglect; perhaps the company has and will gain renewed

{¢ support and respect.

method. The importance of the term
project readings and lectufes sshould npt be overlooked.
Termvprojects, which vary froma llbrary research paper to
actual field research and interviews, allow students indepen-
dently to 1nvestigate matters of interest and concern. The
readings are used to provide rnformatron about the perti-
_nenf laws, hrstory, and recent developments in each of the
areas of aft“rmauve action, JOb sansfactron etc. Due to

" the lack of texts and materials which draw Qut the moral is-
_sues in business practices, the lectures serve as an oppor-
tunity- to refine the drscussron and apphcatron of moral

‘ pnncrples -

s

What Have We Learnéd?
’Assessing our work in the course has brought o our at-
téntion both the positive and negative features of imple-
menting the school’s purposes. First of all, teaching the
course has proven to be a learning experience.“There are
few tests which are as challenging to the practicality and in-
telligencg of one’s p)f)l:)sophical and moral pgsition.” We
have come to see ourselves as models who  try to exhibit as
much batience, op&rmrndness and courage as we expect
from our students. Futhermore, given the course structure,
“students learn from each other. They find, sometimes to
their supnse),that there are great drff(nces among ‘mana-
gers regarding policy, values, and strategies.

One of the ““ftinge’’-benefits of our ezg’(geﬁ'tent in this
enterprive is the necessity and frequency4f rubbing shoul-
ders with faculty in the M.B.A., Comrgerce, and Account-
ing departments. With the philosophy department conven-
iently located next to the M.B.A. office there is daily con-
tact and discussion amgpig the philosophers, £conomists,

d psychologists, Infhe long run this interaction may help

to break down the invisible barrier§ among*departments
Whose members, in this day of the academic professional,
seldom speak to one another Zbout substannve”p,LE&eftual

]

and morg issues.

We have also found that there is the danger of- lapsrng in- "
ta:sermons and polemics rather than careful analyses of the
economic-ethical problem matrix. The appeal must be léss® .
to the conscience of the businessman and the business
world than to recognmon of the ethico-social elements
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(S ~which condition and set the parameters of economic
thinking and conduct. - "
e Among the drawbacks, we have discovered that the basis

.. for.a genuine economic-ethical professionalism cannot be

o~ satisfactorily established until ethicﬂ as wéll as economig ele-
T ments, gr'e integrated into the researchprocess of economics
and other disciplines. In-additiof, teaching ‘‘special eth-

ics’” presumes o adequate backround in general ethics

which oftenrhas not been part of the manager’s educational

g expefienge. This limitation must be compensated for when-
ever recessary, yet it also points to théNmportance of value

inquiry becomng integrated into all levels of the educa-

tional process. Finally, for those of us’in philosophy, lack

of managerial experiepce is sometimes a disadavantage in
developipg:rdgvanﬂt‘and appropriate applications of moral
principles. Perhaps in,time this gap can be closed through
interaction among the different professions and possibly

-

byshortterm management internships forthe ineiperienc&
Id Y .

«

The Mission of the Catholic College
The effort being made in Bellarmine’s M.B.A. program is
one way a Catholic institution can affect professional de-
velopment and bring its distinctive framework of values to
bear on current issues of national and world significance.
We believe that the socialization of the productive process
- upon which capitalism is, in part, based may be more of a

.
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positive force than many critics have imagined, The de-
mands of justice and economic development can be met in
an_evolutionary rathes than revolutionary manney. This
calls for an intelligent"and morally soun educational pro- -
cess and it is those of us in education, and especially pgi-
vate, religiosly affiliated institutions, who have the pri-

" mary responsibility to initiate this process. At the risk of
being labelled sensatignalistic or alarmist, I suggest thatn
thing less than the social fabric of our own society and the
world economig order is at stake. There will be no excuse if
Nero burss while.Romans fiddle. - ,

I
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