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PREFACE

The curse of cultural reiations has been the incubus of a dualistc view of a world divided between the
powerful and the weak. the donor and the recipient, the cominant and the dependent This nightmare
can be and must be overcome if the worid 1s to reap the full fruits of an interdependent future

The Hazen Foundation, Reconstituting the Human Community, A
Report of Inquinas Concerni g Cultural Relations for the Future, New
Haven, Conn The tsazen Foundation, 1972

Foreign students studying in over 1800 institutions of h.gher learning tn this countiy are a valuable,
but virtually un*apped, resource available for the: education of American students in a variety of fields
While it 1s generally recognized that a great deal of cultural iearning I1s transmitted informally through
Interpersonal contacts, such learning s left to chance and canr ot be evaluated This Handbook attempts
to formalize such learning through an innovative, supplemental enrichment program

Few have recognized foreign s'udents as an educational resource and even fewer have used
materials and research studies from the field of cross-cultural relations in ther reading lists (87) Foreign
students, and studies about them, are excellentlearning resources (89, 179, 216,315, 316) Regardless
of therr nationality and fields of study, foreign students bring with them their languages, soctalization,
culturally influenced value systems, methods of communicating ideas and information, and information
about events and condiions 1n their countries These unique skills and viewpoints can be shared with
American students fo enhance their understanding of other countries and to gain ‘insights about how
Americans are understood by foreign students Students in a variety of fields and programs can relate
the experiences of individual foreign students to therr general understanding of social, political - nd
cultural behavior at both the sub-national and trans-national feve's This traming 1s refevant to a variety of
disciphnary areas including not only social sciences, humantties and education, but technical, agricul-
tural and professional fields and interdisciplinary programs.

Twu problems should make this program attractive to students and educators: dirninishing educa-
tional resources in this country, and the changing nature of international relations. The first problem has
resufted in a new area of " informal education™ here and abroad, in which we search for new resources in
the education of others The second problem has resulted in a re-examination of the traditional ideas
about educating foreign students in this country, with a new emphasis on the value of foreign students as
resource persons The program which 1s described in thé fol'owing pages expands on these ideas.

The writing of this i1andbook, and the development of the program on which this volume I1s based,
required a long period of time, extensive consultations, and involvement of many persons including
faculty, staff culleagues and associates, and students, American and foreign It would be extremely
difficuit to acknowledge all contributions which have been made on behalf of this product Newertheless,
some contributions stand out and must be singied-out, even at the cost of producing lengthier then usual
acknowledgerments, to documerit the fact that this project was a choperative venture and that learning
involved in it 1s complex A deep feeling of appreciation and gratitude 1s being expressed to all for thesr
contributions, advice, editing, checking for accuracy, comoiling of the bibliography, and assistance with
the critical incidents | am especially grateful to my imrnediate superiors, Dr Forrest G. Moore, Professor
of Educatior and Director, International Student Advisers Office, Dr Martin L Snoke, Assistant Vice
President for Student Affairs, and Dr Frank Wilderson, Vice Presidem for Student Affairs, for therr
support and encouragement Their understanding of the educational potential of internationat exchanges
of persons 1s a source of strength to all associated with these programs iocally, nationally. and interna-
tionally

The inttial impetus for this program came irom the Minnesota State Legistature which voted fimited
financial support for foreign students, uJs acknowledging that the presence of foreign students is
needed in our state ond country for the education of nur own students and public The present program
of Learning with Fore:gn Students 1s an attempt to make these education! principles work systematically
and efficiently

Simultaneously. the International Studies Association was encouraging the development of innova-
tive programs in the teaching of international refations and studies through a project headed by Dr
Willham Coplin, Director of the International Relations Program at the Maxwell School of Ciizenship and
Public Affarrs at Syracuse University His early suggestions have been helpful in rewriting a simple
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position paper into this Handbook The opportunity to experiment with the program was finally offered
{hrough a grant made oy the National Association for Foreign Student Affairs through its AID Liatson
Committee which permdted the application of many previously untried ideas This committee expressea
not only its confidence 1n the project, but provided careful guidance and suggestions Special thanks are
due o the chairpersons of this committee, Dr Barbara Burn, Director, International Programs Office,
University of Massachusetts, Or Jerry Benson, Foreign Student Adwiser, Michigan State University, and
the sympathetic monitor of this project, Marvin Baron, Associate Adviser to Foreign Students and
Scholars University of Califorma at Berkeley Two staff associates in NAFSA, Marty Etchison, Associate
Drrector for Program Development, and Ctrarlotte Hermann, Assistant Director tor Program Develop-
ment. have provided beyond-the-call-of-duty assistance and understanding In addition, several col-
leagues and Foreign Student Advisers across the country have read and criticized the several manu-
scnpts thus making it more readable and useful Similarly, several asscciates from the Commurity
Section of this Association have given strong support and constructive criticism, especially Zelda Faigen
of Phoenix Arizona. |.ee Thompson of Bouider, Colordado. and Peggy Pusch of Syracuse Their
sophisticated appreciation of educational values will serve to apply these principles to wider community
education 1n international and inter-cuitural atfars, thus stretching the resources of foreign students
beyond the collegiate confines | have enjoyed the same support and understanding from the Minnesota
International Centr and its Executive Director. Fran Paulu, whose leadership in the development of an
integrated University-community speakers program s greatly appreciated Dr Charles and Vimla
Maguire and Claude Pouplard also have a major share of work and creativity in the setting up and
growth of this Speakers Program

Two additional national connections have strengthened the program and require recognition and
acknowledgement One goes to the Overseas Deveiopment Council which contributed heavily to the
development of resources for the study of world population and food supply. on which one of the learning
objectives in this Handbook 'was based The other source of support and advice has been David Hoopes
of the Regional Council for International Education at the University of Pittsburgh. whose leadership in
tne deveiopment of the study of cross-ct  ural communications has spilled over several chapters of this
Handbook

At the Unuversity of Minnesota there are numerous agencies and departments and many individual
faculty members staff associates. and foreign and U S students to whom much is owed for the
opportunity to experiment with these innovative educational ideas The University Educational De-
velopment Center has made a small grant to the project, which made it possible to employ two foreign
students as teaching assistants. Maricn Marshall and Jonathan Ekure Their insight into the probelms
invoived 1n structuring a complex program has been invaluable to me and to the Associate Director of
“his project Diane Beitz. herself a dedicated and skilled admtnistrator and educator Her residual artistic
talents have aisu been responsible for the design of the cover In the ‘College of Liberal Arts, special
credit goes to ™ Robert Kuderle. Acting Director of The Quigley Center, and to Dr Terrence Hopmann,
Associate Protessor of Political Science. for his willingness to experment with the ideas in his
classroom Dr Donald Myrvik, Coordinator, Special Learning Opportunities, and his Office have been
iong convinced of the educational potential of foreign students and have already practiced ma 1 ideas
contained here through independent study programs anc support of a new experimental course. ap-
proved by the Cross-Disciplinary Program The Honors Dwvision of this college has also been a “cus-
tomer of these educational principles in their Honors Seminars and freshman colloquium programs

The Coliege of Education has not only given warm support to this program through Associate Dean
Wiliam Gardner. but has also appointed a special committee on International Education to implement
some of ihese programs Under the able leadership of Dr Fran Braun, Associate Professor, Educa-
tignal Career Development. and his perceptive and hard working associate, Gail Hughes, the committee
1s now moving in the direction of initilating a new seminar on international education Professor John
Cogan has been especially heipful ard supportive of the program, has provided a constructive evalua-
tion of his experiences in invowving fere.gn students in his course, and has offered helpful sugaestions on
the curnicular structure of the Handbook The University College 1s presently developing a new Cross-
coilege foreign studies degree option for university students in which foreign students are being featured
as resources n teaching cross-cultural sensitvity, in preparing U S students for study and travel
abroad and in assisting returnees with meanmingful "debriefing upon return The leadership in this field,
provided by Dr Barbara Knudson. Dean of University College. has long been recognized and acknowl-
edged as 's the perceptive support given by Becky Kroll, Departmental Assistant, University College.
Jean Andre and Margarta Gangotena have performed not only exceptionally well in implementing the
foreign studies degiee option in that college, but have also worked cooperatively in the development of
the Handbook and the Learning Proect The same warm and cooperative arrangements have been
maintaned with the Internatonal Study and Travel Center whesé Director. Colleen Zarich, and as-
sociates Jolene Koester and Pan, Prosser have been mvolved in the development of integrated and

‘ innovative international stuaent programs They understand and aj .re-iate that one of the most impor-

1ant elements in the success of international programs, study of | nguages, study abroad, and enroll-
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ment in cross-cultural and international courses. I1s the motivation of students to expose themselves to
these experiences

This handbook would not have been possible without the many hours of productive work by many
J € and foreign students who read manuscripts, promoted the program, recruited foreign students for
it assisted with the evaluation of experimental programs. and gave suggestions on how to make this
volume culturally senstive  The most important contributiors have beer made by Francie Alozie.
Susanne Brutsch Patricio Contreras. Jaw'd Elahi. Ken Forde. Lekan Shobowale, Precha Thavikulwat,
and Birgit Wassmuth. who also assisted with arrangements of pictorial Hustrations Zehra Keye, the
present President of the Minnesota International Student Association, has not only been warrnly suppor-
tive but became our able and creative teaching assistant in the freshman col'loquium Dessima Willlams
was especially responsible for obtaining a broad consultation with foreign students on the national level
Support and assis‘ance was aiven by Robert Duncan from the University of Pennsylvania, Samir Jarrar
from Florida State Criversity and Rawi Tabbah from the University of Oklahoma American students at
the University of Minnesota who provided help.ul suggestions ard insights included Janet Bennett, Larry
Bye and Steve Sjoberg Invaluadle assistance was provided in connection with an experimental course
on Cross-Cultural Perspectives on Development and Uinderdevelopment by officers and members of the
Nigenan Thai and Turkish Student Associations, who helped design the course nutline, provided foreign
student resources and secured rraterials from their home countries and Embassies not available here
The University Measuremert Center s stili providing an on-going. in-depth evaluation of the experimen-
tal course drrected by Dr Darwin Hendel, Research Associate. Measurement Services, and his re-
search assisiant Beatrice Robinson Special thanks and appreciation 1s due to Dr Willam Wright,
Associate to Vice Presigent Office of International Programs. for his general support and to Sally
Nelson Editor in the Office of International Programs, for her effective and efficient job of editing this
manuscrnpt .

The Handbook couid not have been produced wihtout the assistance and support of staff as-
scciates in the Office of nternational Student Adviser, whose collective experiences and combined
wisdom have been a source of insight and inspiration  Special thanks are due to Dr Paus Pedersen Dr
Robert Moran Martha Lutman, John Northrop, Kay Vandersiuis, and Roxy Kaynatma

The edttors and publisher of the At/las magazine have been kind to permit reproduction of several
cartoons wnich appeared to provide appropriate illustrations Their willingness to do so will have en-
hanced the value of the Handbook immensely Simila:ly The Prager Publishers have granted permission
to reproduce two quotes from James W Howe. The US and World Development, Agenda for Action,
1975 copyninhted by the Qverseas Development Council 1975, the Editors of the Amercan Academy

»of Political 1 Social Science permitted reproduction of quotes fiom Donald Shank. The American Goes
. Abroad from The ANNALS. Vol 335, May 1961 and the directors of the Chicago Counzil of Frreign R ~la-

ticns agreed fo reproduceé a quote from their pubiication entitled American Public Opmimonand U S For-
eign Policy 1975 editedby JohnE Rielly The assistance an | cooper. .onof these editors and publishers
IS hereby ¢ratefully acknowledged

Warm thanks and appreciation goto Dr Rose Lee Hayden for wnting a timely and relevant introduc-
tion

The final acknowledgement and recognition must go to the thousands of foreign students who have
gven and will continue to give their time and skills, and to the U S students who have the wisdom and
perception to learn and share in a proaarm which is explosive in its potential

Jose, A Mestenhauser
Minneapolis, March, 1976
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Learning more about ones own country, and
keeping up with the news from home, 1s an im-
portant by-produce of studying abroad — both for
“foreign students in US and American students
overs2as

Wrniting your own name tag s not onty an “American
custom’ but it also helps to preserve your name and
saves your hosts from embarassment

Families of foreign students also have imp.criant expenences
while accon panying therr spouses here Here a daughter of
a foreign student 1s trying to capture some of these exper-
\ences to tell about after she returns These depenrients are a
valuable resource here and are often called upon to share their
expenences with Amencan schools and public
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INTRODUCTION g . ’\
r , - " »c i . ’
By Rose Lee'Hayden
. .o, L v ' » - )
Despite the blatant warning against"entangling alliances” contained in George \.ashington's
Farewell Address, nothing 1s more certain than that.America’s .rcoll,ege and.dniversity students will ive
» out therr ives enmeshed in glcbal events ‘and foreign intngues far‘beyond'the wildest imaginings of the
Founding Fathers Indeed. as one humorist recently quipped 'Where else but in America can Yyou watch
a Bicentennial Minute sponsored by a Dutch ol company on a Japanese televisian set?”
Unhappily, for the first 150 years of this nation’s brief yet'vibrant histdry, America’s educ'QgE took .

- .

very much to heart the 1solation:st dictates of the Founding Fathers Public schools were toals con-
sciously ‘and relenfléssly emgployed tc “Americahize” an immigrant population. Tnus, fo. Amgrica’s
educators to deliberately utilize foreign students to “internationglize” a now overly parochial student
population flies In the tace of nearly two centurjeg of educatiq hought ‘and practice in the United
States . N .

Yet fly we must This nation simply cannot afford running the nisk of remaining uninformed about a
world in winch it 1s so inextricabiy invblved For one thing, the continued viability of this society will
increasingly depend upon the ahility of America’s prcfessionats, academics, bureaucrats, businessmen
and pohtical leadership to serve effectively in transnational and mtercult:u_ral settings For another, there
Is a real and continuing need to apply the best-of-allyninds, regardless of 'natonahty. to the solutigffof
pressing hyman problems energy. population, poliution, crime, hunger; dise: e T’avst 15 long, while -
time grows short - ) ~ !

No democratic leadership, however motivated to builg a peacefdl world o.der, can long risk outrun-
ning the capacity of its people to irterpret and respond inteligently to global challenges and oppor-

8 turnyties Internationahzing education 1s clearly tied to Ameriga’s need 10 maintain a citizenry sufficiently ’
sophisticated to be able to cope with interdependence | -

., Aless obvious but corollary national need ss to protect the democratic nature of this nation's own
pofltical system By assuring a cvic dialogué on issues and policies related to foreign affars, Americens
protect their owngrecious political liberties This I1s 1.0 mean accomplishment in a world where last year
alone. the politicajliberties of 743 million persons severely declined and where tarely 20% of tne world s
people. according to a Freedom House study, can be said to be “free " While “freedom” 1s a culturally
‘loaded word n the relative sense, it does stand as an absolute ideal of human asnration, ~

As the frightening predictions of Malthus become more apparent each day; Americans will have to
practic2 ther humanitanan preachings if those tod weak to protest yet too many to ignore are allowed to
perish in waves of starvation and violence, human dignity ard respect wil be forever tarnished

Finally, even if national security, )nteflectual and political fresdom, and humanitarian practices were
not at stake. Americe's students would do well to sample and share the wisdom and 1oy of the human
expenence As a people, Americans have mulch to gain from the rich variety of alternative* values, ‘
ife styles and cultures Something like a half-million waking hours must be filled by Americans over an
average life span Surely the cultural fas dished up on commercial television I1s nu solution to the knotty
social challenge of fostering creative leisure Americans, 1n the so-called “post industriat’age,” will
requrre further instructior .n such pleasurable pursuits as music, theatre, poetry, sports, architecture,
ravel, painting, cooking gardening and the darre ot -

Overall, the response of the American education' system to the challenge of pregaring students or
effective coping in an interconnected world I1s incredibly weak Woefully large numbers of students

- completing twelve to sixteen or more years of schooling graduate ignorant of even the most basic Tacts
about other nations and cultures, apathetic toward the sufferings of desperate peopies, and incapable of
experiencing meaningful intercultural interaction designed to enrich those thousands of hours of fretful
idleness

Major adjusiments must be made to compensate for these educatioral anachronisms and over-
sights Josef Mestenhauser, in Learning with oreign Students, proposes one soltion within the reach
of virtually every American college and university student * -

,~

"At present, there are 0ver 218 000 foreign students enrolled in over 1800 institutions of post-secondary education in ¥
the United States )
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Mestenhauser s basic premise I1s that meaningful learning occurs ag.the resuit of qualified exposure
to persons from other cultures Fo-eign students remain. for the large_past. an untdpped resource on
campus more valuabie than ever given dirnishing educationl budgets, skyrocketing travel costs and
the changing nature of intercuitural interactions i a culturally plural world 'éngi national society

The beauty of the authors approach lies rot in lengthy descripuons of the need for and the
desirability of intercuitural contact. but rather with its focus on the actual prpcess of traiming people fo

function transculturally The stress is en doing. not talking. on learning, not rhe It 1s. therefore. a
contribution to a field whose need to articulatevgfassionate rationales (as in this introduction) often
obscures a parallel need to develop substantive educational programs = 0

Learmng with Foreign Studznts 1s a handbook — a  how to book which directly confronts the
thorny question of learming how to learn about others The topical flexibity of the modules ranging from
tradiional classrocm setiings to interviews and experential exercises opens the process to anginfinite -
number of possibilities in terms of types of studenits. academic lével and discyplines and length of
involvement An ample bibliography ts appended to provide serious intelfectuaf™ underpinnings  for
equaily serious interpersonal adventures _ - - o

Learning with Foreign Students addresses itself. in a verypractical and ugable way. ‘o theheed for
educational nnovaton i international intercultural education- by oltlining Strategies, «dentifying re-
sources and utihzing emerging methodologies Combining both cegnitive and expenential learning
through interpersonal contacts. the approach promisss to enhance U S student motivativn ingnterna-
tional and cross-cultural areas Because the contact 1s intimate and direct, foreign students themselves
stand to ease some of the burden o 1solation and segregation they experience on the U S campus, and
Yo exercise ‘more’ fully ther own leadership and educational responsibilities By providing1aboratory
situations i which U'S students will learn tirst-hand how to work with péople from other countries n
task-criented assignmerits. Learning with Fore:grn. Students brings with it the promise of ingreas~d
faculty involvement as well, both in and out of the classroom inguage laboratory, and campus stugent
center . b

That there 1s potential for error and mlsunderstan'dmg and pain in all of this has not oscaped the
autror s careful attention With the best interntions. educators do not always get the desired — even
anticipated results as this student s contession hifted from the text reveals so convincingly

i tied to use these learning modules with foreign students. but am now thorcughly contused
I nterviewed ten foreign students. and some Americans who lived.mn the country | was trying to
study inciuding a returned Peace Corps Volunteer. and a professor of history whe 'ved there
for a period of time and | got consistently different 1ideas from the Americans than | yut from the
foreian students For example. on poverty the Americans thought there was a lot of poverty
there but the foreign students claimed it has teen pretty well resolved Similarly on corruption
the Amerieans were very much impressed with the extent to which the country s officials were
corrupt while the foreign students did not think there was any more in thew country than we
have seen during \Watergate here Anc so it goes with other issues. like credibility of leadership
and others How do you explain these differences?

How do you 'ndeed? No one ever sad it would be easy. ieast of all Josei Mestenhauser who has
spent a ifetime exnloring these questions of intercultural communication Yet no one can deny, least of
4\ our student that something has happenea. that something ve 7 valuable indeed has been learned




CHAPTER |
THE PLAN OF THE HANDBOOK —
HOW DCES IT WORK AND FOR WHOM IS IT iNTENDED

How is it to quote a recent editoriai :n Change Magazine, that those Amencar insttutions with the most
interest vestec in the next century - the country s colleges and universities — 1s the same game as
elsewhere businesg as usual® YES. Virginia, one millon academicia1s can be w-ong They are not
preparing their 10 n*%?/on Students for a global werld of startling new complexities

Rose Lee Hayden International Education Putting Up or Shutting
Up n International Studies .otes, Vol 2 No 2, summer 1975

.

This learrung program is intended for students enroiled in a vanety of disciplinary or interdisciplinary
programs, who wish to include in therr eLucation a meaningfut exposure to members of cther cuitures
Students who accept the basic premise of this program, that significant education and learning ozcur as
a result of qualified exposur= to members of other cultures, are invited to read Chapter |) fcr further
expian~tions and rationale of this  -ogr~m. Chapter Il identifies the various disciphnes and majors In
whict students are enrolied wherg signii._ant educational benefits will result from exposure to foreign
students Students are also encolirager to identify their own reasons and mouves for wanting to lea.n
about other cultures Furthermore. an etrort is made ' Chapter 1 0 relate the cross-cuitural learning of
tirs program to future vocational. academic and career objectives

Once the swdents have establisned that they agree with these assumptions and that the program
meets ther educationai needs. they ¢:e invited to read Chapter iil, which is desiyned to dentify seven
specific learning objectives (additional objetives can be formulated by the students theniselves) 1) the
¢ehte’ system and study of'socializaton and ‘eadership, 2) country and area studies, 3} cross-culturai
learring 4) cross-cultural communication, 5) study of national and international ronficts, 6) cross-
cultural dimensions -of education, and 7) cross-cultural perspectives on development and underde-
veloprient A bibliography of readings 15 indicated at the end of some learrung objactives and modules.
Experience indicates that in many instances foreign students bring with them or are able to obtain other
English languaye materials. textbooks and publications from their countries, not normally available in the
U S itis expected that most students will be interested 1n pursuing only one of these objectives, the one
which fits vest into their academic program and general learrung interests in special situations students
may be interested in pursuing more than one of these objectives In such cases, they may be ahle to
enroll for & full course v« stddy In cross-cultural iearning during a given academic term, or they may wish
to study one of these obje:tives each term until they have satisted therr educational needs Where
possible these units of study may culmirate in study or travel abroad, which is now being oifered by
many colleges and universities as part of therr generat educational program
‘ After the students have selected a learring objective. they should consult’Chapters V, VI and Vil,
which contain specific learning modules or units of learning, designed to implement their learning
objectives The<e modules, numbering 32, are dividecd into three categories The first category 18
“Ine-to-One Learning . based on the interview method with a pre-de.erm:ned number of students from
one or more countries. depending o the learning objective This gropp of modules 1s outlined in Chapter
IV Students wishing to pursue this method cf iearming will automatically determine their learning moduie
when they select their learnifg objectives. since each objective has a corresponding module in the form
of a checkhist This method 15 especially ~.uied for students whq wish to obtain supplemental credits
throirgh independent study. Uriversity without Walls, experimental curncula, special {earning oppor tu-
Mty programs or as a substtule for regular term papers One-to-one learning mcdules are popular
among students majqring in fields in which interviewing 1s taught as part of the skill ¢ subject matter,
2 g . anthropology sociology. social work. education. business administration or pubhc affars In addi-
tien they are of value to students interested in dinlomacy and negotiations including industriat refations
{See page 36 for recommended readings )

The second group of modules I1s recommended for students who prefer a traditional method of
learming such - regular classroom, semindrs, pro-seminars. discussion groups or team or group
assignments These learning modules are described in Chapter V
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Finally students interested In experiential learming may wish 1o puisue the learning modules de-
scribed in Chanter VIt These modules are intended for more mature students. ard essume the exist-
ence of active inter-cultural programs in the cotleges and universities in which the use of these modules
wiil be approved Need!less to say some of these modules should be pursued with great care and only in
consuitation with those who are active in international and intercultural programs

As 1s true of most Inpovative programs evaiuation of the quantity and quality of the work produced
is extremely dif.icult In order to assist students and their instruciors 1t 1Is recommended that when other
arrangements cannot be made students should contract with their instructors for both the quantity and

qualty of work they wish to pursue for credit The students may then be evals  ~! - how well they will
nave satishied ther contractual ooigations Appendix A provides a se such a coriract,
and Appendix B contains a suggested format for the evaization of ! w ) work required to

complete each iearning module

This program oerhaps more than traditionai academic programs, depends heavtly on cooperation
between the students who are the learners. their instructors who approve and evaluate tne learning. and
the foreign student advisors who facilitate the learning and. in most instances, provide an orientation for
all participants Such required oneintation for the learning objectives 1s ndicated in Chapter IV Depend-
ing on the local situation and arrangernents. thesz requirements can be altered or amended to meet
special needs

in order to make this program werk effectively and meaningfully a s.nies of special Manuals are
now in preparation to complement this Handbook One such manual will be available for the instructor
and will focus on the variety of curricular possibilities througt which foreign students can be integra.ed in
iearning prog.ams A second manual will be ¢esigned for the foreign student advisers who are the links
between the foreign students and the American students. and who are expected. In most instances. to
provide introduction and orientation for both groups of participants  The last manual will be written for
toreign students and will focus on the ways n which *hey can be most effective as educators

These manuals will draw heaviiy on experime aal and pilot proarams already In progress at the
University of Minnescta They attempt to analy7e procedures. logistics problems and possible difficul-
ties which m2 , anise from time to tme  As with other programs of nterdisc:plinary nature nvolving a
complex set of cultural organizational and logistical variables, some problems and difficu.ties are bound
to anse However the positive gains in terms of learning, perception Conperation, expenmentation with
nnovative teaching methodologies and resulting interpersoraf relations  waill far outweigh these difi-
cuties

13



CHAPTER |l
WHO AND WHY

Summary:

This chapter explains the specidic learning benefits obtained from this program 1t also suggests its
vocational and career apphication not only for students of international relations, but for students
in a varnety of social and behavioral sciences, mterdisciphnary fields, and in professionai and
technical discipiines

Although some progress has been made 1n increasing public understanding of global interconnections,
the American educational system - viewed mn the large - 1s woefully backward in helping to prepare
the nation s people for effective ccping in a thoroughly interdependent world Unless this condition
changes. America wul lack both informed leadership and an active citizenry capable of negotiating the
troubled and dangerous waters of the future ‘

American Council on Education

EDUCATION FOR GLOBAL INTERDEPENDEN"E
A Report of the Interrational Education Project.
Washington, D C 1975

This learning program s intendea for a variety of students enrolied in general iberal arts colieges,
and some professional or vocationally oriented programs In addition, it 1s intended for studen's in a
growing number of intzrdepartmental or interdisciphinary fic'ds

There 1s an increzsing tendency in some educational circles to equate liberal education with a broad
exposure to other cuitures, thus, students in a large number of educational institutions would be In-
terested in this learning program Since not everyone can travel or live abroad, this program may provide
an alternative for those who wish to include exposure to other cultures in therr collegiate education On
the other hand, this experience does not need to be terminal, it may enhance students’ interests in more
serious 3tudy of international relations, area studiés, foreign languages, and foreigr study itself~While
there Is no research evidence indicating that such “hberalizing” occurs /pso facto on encountering other
cuttures, 1t1s assumed in this learning program that the contact with members of other countries will be
selective, deliberate and qualified if weli organized and administered. the potential of providing a liberal
and international education Is indeed greatly enhanced.

The program is also designed for students enrolied in social sciences who may have expressed an
interest in the international dimensions of their major fields of study it can make a special contribution to
study in such fields as anthropology, communications (including speech and journalism), foreign lan-
guages and the teaching of these languages as second languages, geography, history, humanities,
hnguistics, literature and comparative literature, political science, psychology and . >ciology. in many of
these fields, an intercultural dmension may already be provided, but students may lack practical experi-
ence and training, such as are traditionally available to students of natural sciences through iaboratories
and practica Participation in this intercultural program would supplement the student’s academic educa-
tion

Similarly this program offers the same practical education and training to students enrolied in
interdisciplinary programs, traditionally lacking “laboratory experiences” needed to integrate learning
from vanous fields of study Such programs include international relations and studies, area studies,
Amercan studies (which itself started through the “as others see us” approach), integrated social
science programs, human relations or resources programs, world order ana development programs, or
integrated city planning programs

In addition, this program I1s designed to appeal to students in professional and career-oriented
fields. such as social work, public administration, business administration, management, nursing, home
economics. food production and nutrition, public health and industnal relations Many of these fields
have an intercultural dimension in our society and students are, in addition, callcd upon often to assist
other countries in therr development This I1s especially true of students enrolled in agncultural and
technical colleges At the same time the program is suitable for beginning students in four year and
two-year colleges as well

These students may work or live abroad, be employed by multinational corporations or by com-
panies that are increasingly owned by foreign investors Thus, they may wish to include some of these
intercuttural modules in their profess./;onal training and education

ERIC 14

Aruitoxt provided by Eic:




ERIC

Aruitoxt provided by Eic:

Students enrolled In colleges of education may find this program of special interest, especially if

they are studying comparative education foundations of education, human relations, counseling or the
teaching of languages Finally. students interested in the international dimension of their particular field
of study may find this program of interest For example, students of ecology may be Interested n
iearning what 1s being done in other countries and how the relaticns between rountries affect domestic
ecological programs In other words while the program may appear to appeal particularly to students of
international relations. it 1s by no means limited to them

In addition to specific topical interests this program offers additional learning benefits i+ the area of

practical training and learning skils, as follows

Practical Expenences and Laboratory Training

a
b

The dynamics of foreign students stays inthe U S are areal laboratory of international relations

Interpersorial relations between U S and foreign students have a potential of being reinforcers of
motivation to learn about other countries. and the U S relationship to them

Personal knowledge of members of other cultures reinforces the motivation to maintain interest
bevond school years

Task-oriented practical experiences related to this program will enhance the ability to Intégrate data
from several disciphres

voc stional and Career Application

a

b

a
a
b

Work-study and travel abroad
1 Emplo ment with government agencies overseas. e g . USIA, AID. Foreign Services or bi-
natioral commissions

2 Emp.oyment with private organizations, especially foundations. multinational corporations or
compantes engaged In foreign trade

3 Employment requiring negotiations with foreign nat.onals. requinng cross-cultural adjustment
through fving abroad requinng understanding of ext-eme cultural differences, requiring an
understarnding of how others see us. requirnng a perspective on how we wish to be understood

4 Particpation In special programs, e g . Vista or Peace Corps
5 QGraduate study teaching or research in other countries

Domestic occupations dealing with foreign nationals and human relations

1 Government employment in agencies dealing with foreign nationals, e g . State Department or
Immigration and Naturalization Service

2 Tounst rograms deaiing with foreign visitors, mvestors. trainees or official guests of-the us
government

3 Em_loyment with agencies who work in voluntary associations with foreign students and special
visitors

Social studies teaching in secondary and elementary schools

Interpretative journalism and writing about other countries or cuitures

Foreign student advising

Foreign study programs in colleges and centers for study abroad

Evaluation of foreign cred. als

Teaching of English as a second language

Work with domestic minorities. especially in areas related to international and human relations

International scientific inteliectual and cultural cocperation. congresses conventions or work-
ing conferences

—_ O O 0 NG A

ppitc ition to Learmng Skills
Learning new or alternative methods of comparative analysis

Increas: «j the amount of information and data needed to make interpretations. develop hypotheses
or identify methods of analysis

Learming to validate sources of data from other countres on which othe.s rely for their interpreto-
tions evaluations and analyses

Provicing access to source., of information not heretotore available or recognized
Learning to assess analogies as methods of compara‘ive thinking
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CHAPTER Ill
WHAT TG LEARN — LEARNING OBJECTIVES

Summary

Educational objectives which a typicai instructor in international studies. social sciences, humanities,
education and other professiont fields, wishes to develop, and in which a typical undergraduate student
seeks !0 obtain oractical, integrative e.nd relevant experiences, have been formulated in this chapter into
seven irterdisciplinary learning objectives * 1) the elite system — studv of socialization, organizations
and leadership. 2} country and area studies, 3) cross-cultural learning. 4) cross-cultural communication,
5) study or national an international conflicts, 8) cross-cultural dimensions of education, and 7) cross-
cultural dimensions of deveiopment and underdevelopment Students inierested in other objectives and
modules not discussed in this Handbook may modify or adapt the present objectives and modules, or
develop their own learning obj *ctive with the assistance of their instructor s, foreign student advisers and
foreign students

Some are born great. some achieve greatness and some have greatness thrust upon them
William Shakespeare

LEARNING OBJECTIVE |
THE ELITE SYSTEM AND STUDY OF SOCIALIZATION AND LEADERSHIP

Foreign students bring wity them their own elite system based on experiences with anc ' 'eas
about leadership, organizations. decision-making practices, social and pofitical powers, the role of the
ntelligentsia and other classe: social services for others, and the workings of political systems,
parties, pressure groups and professional societies They acquire these ideas from family socialization,
from education, and from particit ation in school organizations, student movements, nationalistic
causes, and protest movements of various ideological denominations or simply from decision-making In
the extended faguly system

In attempting to understand the components of the elite system students will explore at least five
distinct areas of learning

The first area cf learning concerns the rele of familv socialization in deterrmining attitudes toward
social and pohitical organizations Variables include parents, children and other members of the ex-
tenced family and decision-making practices and the relationship between the family system and
external organizations Family relationships are often transferred to social organizations, school
societies or fraternal orcers which function as family surrogates

The second area of learning explores the role of the educational system in subssquent socializa-
tion and elite formation Here the variables are the nature, structure and organization of the educational
system, the basic assumptions being made about the role of the inteligentsia in the society and,
especially, the selective availability of education In addition, educationa! experiences in many coun-
tries are accompanied by secondary socialization In various school societies and professional craaniza-
tions By examining the educationat and secondary socialzing influences, students gain an understand-
Ing of the differences between the various forms »f relationships They will also gain insight into the
nature of group associations and the functional values sought frorn them Theoretically minded stu-
dents can study the nature of social power, the structure of prnmitive authority or the emergence of
leadership in groups Practically minded students can learn about the problems which educatnnal
structures encounter, how they are solved, how leaders are recruited, trained or identified, how deci-
sions are made, what happens to those not conforming to the majority and what I1s expected of
membership in orgamzctions

A third area of learning relates to the acadeniic training of foreign students in this country Most
foreign students have specific ideas about what they want from an educational program, how their
professional training will relate to conditions in th=ir home countries, and what kinds of jobs they are
likely to obtain upon returr home Implicit in their ideas about education are philosophical assumptions
about the nature of their societies. leadership and sociat theories {(some of which may not be familiar to
Western-oriented American students). assumptions about the functioning of organizations in which
they hooe to seek employment, e g, government, business corporations, educational institutions or
professional groups and assumptions aboiit the nature of social, poltical, cultura’' and econcmic de-
velopment
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A fourth area of learning may be available to those whose campuses have formal organizations of
foreigr students or international clubs Attendance at the meetings and events sponsored by these
ciubs over a period of tme will provide opportunities for partici,. ant observation and cross-cultural
communications about many of the variables suggested in this learning objective

Finally. a fifth area of learming may be available to students who have recently played an important
role in the political situatior: of these countries, for example Turkey, Korea, Japan, France, Germany.
Indonesia. United Arab Repubic, Chile. Panama, Malaysia, Philippines, Hong Kong, The Peoples’
Republic of China. India. Ceylon and, most recently, Thanand, Viet Nam and Greece Many foreign
students can provide interesting insights and perspectives about these movements to supplement
readings and literature Close examination of a country will provide a dmension of the study of the
elites which 1s often unmique. in spite of similanties which have caused some observers to combine
countnes into an emerging international group of some kind

Suggested Readings

For additional readings consult the following items in the bibliography 12,17, 19, 44,49 53: 57,
60 89.95 97.115.121 143.172. 195,200, 201,204,213, 215, 224,230, 246, 269, 277. 289, 297, 300,
303 323 333.337 343, 348, 357, 360. 363 -

‘ NIGHT 5CHOOb
REGISTRATION S

"Well, now we're students | can feel a wave of revolutionary dissent already ™
From Atlas Vol 19 #9 Septemper 1970 p 39 “rom Vancouver Sun

Y

LEARNING OBJECTIVE I
COUNTRY AND AREA STUDIES

The fngntening susceptibility of other peoples to propaganda directed against us and the correspond-
ing susceplibility of the American people to propaganda agamnst foreign countries shows how far we ail
are from having achieved the real knowledge and understanding of each other that are basic to
effective international cooperation
Walter H C Laves, Toward a National Effort in Inernational Educa-
ronal and Cultural Affairs Prepared by U S Advisory Commission
on Educational Exchange. Dept of State Publication 7238,
washington D C U S Government Pnnting Office, 1961

The most obvious way for foreign students to teach American students 1s to provide interpretations
of the specialized conditions or events in their home countries Basic geographic and historical knowi-
edge can be learned through a variety of other sources The foreign student can supplement these
sources signficantly by providing new information and a different perspective, and by relating personal
expariences The range of these insights 1s substant:al because foreign students bring with them a
gieat deal of specialized knowledge In addition, they have ideas about nexghboring countries i ther
geographical regions so foreign students can often provide a broader perspective This package can be
used for the study of an entire geographical region

8"/




Foreign students have been ta\ught the history of thewr countries often with a different perspective
than we empioy in the teaching of history, and have ideas about specific ferces which have molded their
societies They have not only an understanding of present problems but they also have deas about the
causes and remedies of these problems They understand the forces of cohesion or diversity and the
role of cultural or political minorities, as well as of foreign enemies Along with their understanding of the
past gces a future outlook, a nationalistic pride or fatalistic resignation ¥

Students who cnoose tearning strategies in which they will interview several foreign students from
the same country or geographical region will learn to evaiuate conflicting information or Iinterpretations
of the same event and will familiarize themselves with the sources of informiation which are available
only in other countries They will also iearn to evaluate these sources from the perspective of another
culture and will learn to compare these sources with those typically available in this country

Basic informatior will not be neglected in the lez.  Ing experiences of American swuents regarding
foreig.1 governments, institutions, parties, press, family systems, cultures “~chnology, arts, standards
of ethics, morale. efficiency. achievement, success. justice, progress, ad i 'stration, etc Students will
acquire increased understanding about political power Iin foreign cou’.tries and their power positions
withrespect to other countr.es in the same region or the same con*..ent, with respect to the so-called

superpowers . wiih respect to countries of racial, religious or other affinities, witi* respect to the Un:ted
Nations and. i the cases of former colonies. with respect to the ‘mother-countries” They will iearn how
foreign countries think, resolve problems, relate to others, cope with the daily frustrations of life and
approach major problems of cultural differences, revolutons, upheavals, war and peace

SuggeSsted Jeadings

In addition to standard books and
journals about these countries see addi-
tional references in the hibliography 29
32 44 53 59 67 173 177.180.187,195 - 1/
200 201 208 273 224 295, 347 ".

L
1RSSR N
L1 1T
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"How do you deal with the problem of being Austrahan?”

From Atlas Vel 19 #9 September 1970 p 61 from The Bulle
o Svdney

LEARNING OBJECTIVE IlI
CROSS-CULTURAL LEARNING

You Americans are crazy You iive like kings but work like slaves You drive canillacs, but polish your
own shoes
From a Japanese student

One of the more interesting £y products of educational exchanges 1s to learn trom foreign students
about therr attitudes toward the United States It 1s interesting to lei.rn what impressed them most or
least. and how they developed their impressions These impressiors may not be favorable Simitarly -
Americans travelling everseas ieave behind them impressions ard experiences which may -or may not
havabeen acceptable, to the people of the country visited If one is able to know foreign students before
they come here and maintain contact with them after they return home. one can witness an interesting
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and corplex process of attitude formation and attitude change There 15 a dynemic series of “culture
shocks which usually accompany an intense experience with culture-contact The personal expert-
ences of foreign students and Amer "ns who have hved abroad offer a laboratory for cross-cuttural
jearning which 1s different from the tional ways in which people learn within their own cultures

On a simgler level, entenng uno.  aduate students can learn how “others see us” and learn the
reasons why Studartscan aiso explc e concerns which make foreign students anxious about the.r stay
nere. learn hov. they cope with these anxietes, how they cope with therr loss of identity, how they
convey ideas culturaily more meaningful to the m than to Americans, what priority they give to what they
are learning in the U S comparer to what they learned at home, and how they may have changed thewr
perspective dunng their stay in this country American stude.its can learn about the components and
symptoms of the so-called " culture shock” which may be experienced by Americans working, studying,
or travelling abroad

On a more advanced level, an undergraduate Student ¥ no is interested In anthropology, psychol-
ogy. philosophy or educational processes may profitably explore various theories of cross-culfural
adjustment For example. the U curve iheory suggests that persons in cross-cultural situations are
likely to go through four stages of adjustment These stages are said 1o occur-over a period of time a—d
depend upon the Individual’s prior pattern of expectations and subsequent exposures to the recewving
culture There are several other theones of cultura contact worth exploring

Aititcue change doas not occur only toward the United States. but also towaid the ‘oreign stu-
dens home countries How and why this happens is of interest itself, hut the imphications of such
changes are manyfold For example, returning American Peace Corps volunteers may be able to offer
insights on how to transfer evperiences and skills obtained in any underdevelopet country 1o work :n
the inner-city 1n the United States Simuarly. toreign students in the United States can share experi-
ences and ideas on transfer of learning r-nging from bridge buillding, to dem~ -acy, to social welfare, to
the marketing of products

There is another area of learning in this objective 1f one assumes that.i1s important to know about
other countries and cur.ares and if this 1s 1 itself, an objective of teachng, we need to know how
people learn about other couniries We need tc know why this kind of learning deces not always produce
the desired outcome cf acceptance and understanding Foreinn siudents can offer another “laboratory
of learming for this important objective Tney Jearn abnLt the Unitec States, even though selectively,
and they tell Amercans about therr home courtres In each case there 1s a process of comparison
invoived a method important to social sciences in such fieids as comparative education, comparative
government comparative relgions, literature or sociologv .

Foreign students are constantly required to Interpre new experiences in terms which they under-
stand from theirr home countries Parentheticaliy, they try to expiain ther countries to Americans in
terms which they think are understardab'e to them Awareness of how ~ompansons are made, what
xinds of analogies are used to relate different cultura! systems and what factors are used to explan
unrelated events is a very important part of this learning objective It1s even more important, however,
to understar.d how distorted the process of cultural comparisons can hecome when we encounter
phenomena which are different 1 an attempt to percet '@ things in terms of similarities, both Americars
and fcreign students may fail to understand cultuial differences where they exist Alart American
students will be able to distinguish when fereign swdents transmit information, data. attitudes. per-
sonal experiences or intense feelings toward subjects of which we do not approve, find incomprehens:-
ble or cannot relate to anything familiai

Suggested Readings

For addiional information consult the folicwing iterns n the bibliography 10, 16, 23,26, 32, 38,43,
44 52 52a 53 53.59 60.64,67.69.76, 81 84. 93,95, 109, 111, 119,126, 141 169. 174,177, 179.
181 182 187 191,204 211,276 219.220,2234224,248,252.253.264.267.294,295,298.3004306.
309 310 317 319.320 233. 540 341,347 348. 349 356, 357. 361

LEARNING OBJECTIVE IV
CROSS-CULTURAL COMMUNICATION
The people of those countries are very 'gnorant They looked curiously dt the costumes that we brought
from the wilds* of Ame+ica They opserved that we talked loudly at table sometime In Pars. they simply

opened their eyes when we spoke to them in French We never did succeed in making those tdiots
understand their own language

Mark Twam,
Innocents Abroad
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Aithough intercultural communication is involved in all of the learning objectives in this Handbook,
we are concerned specifically with the processes of ccmmunications across cultures In this learning
objective Any ‘ime we talk to a member of another culture, we are involved in intercultural communica.
tion * This 1s aiso_t.ue in instances involving someone from a sub-culture However, the learning
potential provided bv this objective, when applied to international intercultural communication with
foreign students, 1s explosive It proviges an opportunity for practical experiences which students
normally do not acquire The channel thrcugh which to encounter members of other cultures varying
dfferentially from their own 1s provided The amount of variance ranges fiom very much to very Iittle,
rost vary m some but not in other respects The practical importance of this learning 1s evident in
diplomacy. 'nternational adnuristration inte: national development, race relations and urban devlop-
ment

This learning objective s designed to engage students in practical situations and tasks invclving
communication on person-to-nersor and group levels, using verbal and non-verbal skills Students will
encounter others about whose cultures they may know very littie and. for the most part, they will have
had Iittle or no training in the field of cross-cultural communication skills They will have to initiate the
process of communications, maintain it terminate and evaluate it They will have to consider attitudes,
stereotypes. values, emotions and percepticns which may be cuiturally determined The experience
may be at times ambiguous, uncertain and frustrating. because It resembles conditions of intercultural
communications in real fe Students partictpating in these conversations will be asked constantly to
check their own feelings toward what 1s being discussed. and 1o record carefully foreign students
reactions to efforts at understanding

Similarly, studerts will be asked to record their reactions about differences, toward emotionally
charged subjects. toward failure’ to communicate, and toward expectations which they and the
foreign students originally had Additional learning will come from attempting to seek further clarifica-
tions of meanings In group communication, stud:nts will ohserve others in the proress of communica-
tions This process includes the areas of primary tension when people first meet, reactions to what
others are saying. non-verbal signals being transmitted. progress and continuity of subject from one

,

From Atlas voi 19 #8 August 1370 p 48 from Ow Zest Hamburg

Although there are differences between intercultural and cross-cultural communcations, this Handbook uses
these ‘erms interchangeably Students can if they wish explore thewe d:'erences as part of their learning

« A
ERIC 20

Aruitoxt provided by Eic:




Q

ERIC

Aruitoxt provided by Eic:

speaker to the next nature and scope of interruptions, attempts or lack of attempts at clarmcat’on\yt
meanings. procedures needed to maintain the groups. corisequences of evaluating what others have
said, attempts to blame others for failing to communicate and the consequences of discovering real
cultural differences Further learning comes from observing how foreign students communicate with
Americans as compared with each other and, parenthatically, how Arnericans communicate with
foreign students as compared with each other

It gesired. this learning objective couid tead to some significant collegiate programs, In addiion to
individua, learning situations What 1s involved here is essentially a pedagogical task of training peopie
to function in a culture other than therr own Many Peace Corps volunteers, missionaries, employees of
overseas corporations foundation executives and government officials, even with training and support
services. fail to complete therr foreign assignments in comparison, some foreign students fail to
accomplish their objectives or they seriously comproriuse therr careers, values or futures. These “fal-
ures occur often in spite of high abiliies, normat pe. sonality traits and high motivation and intentions
In designing orientation programs for foreign students coming to this country or cultural sensitivity
programs for U S students going abroad, or in interviewing American businessmen and returned Peace
Corps volunteers or foreign students experiencing agjustment problems, students will gain ideas and
formulate theories about how to train people tu communicaie interculturally Students can examine
existing cross-cultural franing programs, e g . Peace Corps, military corporations, and observe various
training mathods based on different cross-cultural theories These methods include lectures about
other cultures. study of languages, study of skills, e g, teaching, varnous human relations traimng
laboratories. experiental programs, intense cultural involvement and simulations of cultural contact.
These trairing programs aiso refiect different training objectives and dfferent approaches, €9,
culture-universals, culture-specifics or culture-generals

Amencan students who requiarly attend meetings of foreign student associations comment that
they feel as though they were a miornty, thus experiencing part of the ' culture shock” which often
accompanies living apbroad Foreign students have similar experiences in our society, some of them
more so because they are black This aspect of inter-cuitural communications could be applied to
studies dealing with colonialism, neo-colonialsim, the third worid, and minority studies in general. There
1s scarcely a country without some minorities International studies scholars are paying increasing
attention to such stuc es and to the international dimension of minorities because of thaw integrative
learning potential in teaching

Suggested Readings in General Inter-Cultural Communication

For additional information consult the following items in the bibliography 11. 24,36,37,38,43. 48,
50 52.52a.53 59 T1 72 76,84,86.92,109, 111, 112, 124, 126, 127,135, 136, 141, 144, 149, 153,
172 175 177 180. 181,182,195, 208.210. 216, 219, 220, 244, 252, 253, 256, 257, 259, 263, 265, 269,
273 281,286 288.290.296.302.303,307.308.309.317,319,320,321,322,327.349.356,355,356.
360 Refer also to module XV1

Suggested Read;- 3s Related to Negotiations
86 94 144 148 159, 174 186,263 272 345 346. 349. 360

“'d ke you to meet an American couple, but they're very nice '
Erom Afias Vol 19 #4 Apnl 1970 p 32 from Punch
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LEARNING OBJECTIVE V
NATIONAL AND INTERNATIONAL CONFLICTS

How challenges are pressed by nations, indvidually or 1n groups. and how they are responded to by
those challenged will determine the quality of iaterdependence in the years ahead The Northern
industnahzed countnies are wiling to make the mirimum necessary adjustment to the new power of the
ot exporters but are reluctant to make other changes in the relationships betweer; North and South By
contrast, a common view among countries of the South 1s that Northerners should treat the South as
tney treat one another more or less as equa/ pertners Failing that, the South should take advantage of
any opening it finds in any forum to press for changes This degree of North-South confrontation is
hardly compatible with the need to deal cooperaively with common problems In the words of one
developing-country observer, the need is to evolve a new symmetrical interdependence to replace
the existing hierarchical’ relationship

James W Howe
and the Staff of the Overseas
Development Councll

The U S and World Deveiopment
Agenda for Action 1975

The study of international relations is concerned with conflicts, wars and revolutions and therr
causes, however, the cultural variables of these conflicts are often neglected Foreign students can add
an important and interesting dimensior: to the study of conflicts because of their personal experiences
and because they bring with them culturally influenced understandings of these conflicts In this learn-
ing objective five distinct, but related. areas of learnirg are suggested which students are encouraged
to pursue

The tirst area that relates to the intercultural understanding of conflictis cultural contact Although
we have been persuaded to expect that more cultural contact leads to better relations and appreciation
between the peoples ~wvolved in the contact, the opposite also results

Foreign students often experience conflicts resulting from the contact of cultures These confiicts
are primarily conflicts of values and conflicts arising from a gap between perceived and accorded
national esteem and status Foreign students bring with them ideas about how to eliminate the sources
of confiict, how to cope with them personally, and how to deal with them after they returr to their home
countries Culturally. therr reactions may be accompanied by ang: - and a desire for punishment, or they
may understand social conflict as having positive functional values On the other hand, they may regard
them as harmful to harmonious social relations, to be avoided at all costs without necessarily resolving
ther causes

The second area of learning relates to foreiyn students who come from former colonies They can
elaborate on the conflicts arising from their contact with cultures througn dominant relationships of one
culture over another Interestingly, many foreign students from former colonies were born and educated
after independence was achieved, yet they often carry with them the same attitudes held by those who.
experienced the colonial rule The dominant foreign influence has often created a change in the power
structure of traditional societies and has encouraged new inequalities in the distribution of wealth,
resources and access to power through education and other means Foreign students are an excellent
source of information, no matter which side of the 1ssue t! ey favor

Related to this point is the third area that 1s concerned with conflicts ansing from cufture contact
Colonial rule brought about changes and a new order, which affected the native population dif-
ferentiglly Some imitated the new order. others simply assimilated it or absorbed it into their previous
order. others accepted it passively, along with traditional ways, while others integrated 1t with the old

“order Finally othersrejected it outright and used culturally — *~*mined methods of resistance, ranging

from passive resistance to passive cooperation, active sabc or rebellion

This kind of aprocess of change 1s still in evidence in many Lountries Foreign students often have dif-
ferent cultural perspectives on this age-old problem and have ideas about what should be changed in ther
sccieties, how the changes should be made, what should be dune with the “old” order, what problems
and conflicts will result from changes and innovation, how they have been personally changed as a
result of exposure to other cultures ang what the consequences of such changes are for them personr-
ally or for their famlies, communities and careers American students generally have only vague ideas
about change and the processes of change Addivonal insights and perspectives provided by foreign
students will be very useful, both in understanding tt e processes of development in other countries,
and in comprehending the nature of social and cultural change m our own country

Some foreign students come from countries where there are official Ideologies. In other countries
ideologies are evident everywhere. from conservative. nightist, church-dominated ideologies, to ex-
tren?g leftist ideologies Nationalism is prevalent in many emerain nations and is often accompanied
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by other ideologies Far from being dead, ideclogies are evident in the behavioral manifestations of
people In many countries American students have, however, only an incomplete and often biased view
of these 1deologias and the ways in which they influence people

Finally, foreign students brirg with them conflicts ansing from conditions in their countries or from
hostilities between their countries and others Severe conflicts arise from revolutions which install
nightist, leftist or other authoritanan governmenis in therr countries Conflicts may anse out of the
East-West Confiict, especially in cases of the division of countnes such as Germany, Korea and
Indochina Other examples of domestic conflic.s which have interrational implications are not difficult to
find — the reading of the daily press will reveal them readily :

While discussions of authoritarian governments may be extremely sensitive areas, there will be
foreign students who will be willing to discuss such problems Ir. these highly sensitive areas, American
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students wil learn from foreign studerts only if they have learned the lessons in cultural sensitivities,
human relations and in the creation of trust and confidence

Suggested Readings

For additional information consult the following items in the bibliography 12,28 32, 44, 48,57, 59.
77 80.85,110.121,143,149, 173,182,200, 210 213,215, 239, 259 263,266,274,297, 300, 301, 302,
322 327.333. 337. 360

LEARNING OBJECTIVE VI
CROSS-CULTURAL DIMENSIONS OF EDUCATION

In 1973, a survey conducted by the American Assocration of Colleges of Teacher Education revealed
that parely 5° of the teachers being trained have any exposure at all to global content or perspectives
in their coursework for teacher cetification

Stephen Bailey, Vice President and Director, International Educa-
ton Project, American Council on Education, An address at the 27th
Annual Conferénce. Nat'l Assn for Foreign Student Affairs, May
7-10, 1275, Washington, B C

in this learning objective. we are concerned with studying the five dimensions of educational
systems which may be especially instructive to students who are majoring In various areas of education
and plan to make teaching théir careers

The first concern relates to the increasingly asked questions of how to teach students about
understanding people of cultures and countries other than their own Aithough these conceins are not
new to educators, they have become focal questions in connection with the war in Indochina and, more
recently, with the eme@ence of the oil and energy cnses A considerable amount of written matenal is
being produced about the global dimensions of education, the internalization of entire educationa!
systems (such as that of Sweden), and the concern with how to teach about peace and order

A brief perusal of a typical curriculum of a college of education suggests that at least three areas of
this global dimension fall into the sphere of competence of foreign students These areas are the
teathing o! social studies on all levels, the teaching of foreign languages and the teaching of human
relatons In addtion to providing an opportunity for students to personally meet and get to know
persons from other cultural backgrounds, students can learn how forergn students evaluate our efforts
to teach about they countries Similarly, they can learn how an what other countries teach their
studenis about the United States, its people and culture Lingutstically, the foreign students not oniy
speak therr own language — often several native dialects — but they speak Enghsh as a second
language and are in a position to convey perspectives and ideas which may be helpful to students
intending to be language teachers The area of human relations, which seeks to sensitize students to
the problems ofrace relations, has recently acquired an international dimension through foreign students
who, because of therr race or nationality, relate to special groups In our soctety, especially the Blacks,
Asian Americans and the Chicanos

The second area of concern to students of education 1s the philosophical, cultural and sociological
Issues linking education to various socretal concerns, whether they be access to higger education,
social demands upon the educational system, lagging educational technologies or the qualty and
quantity of participation in the educational prozess Most countnes from which foreign students come to
thé U’ S are attempting to resolve some of the same educational problems which are also of concern to
educators, politicians and the public in this country. Students can learn about various approaches to
these problems and. in the process of analyzing them, acquire a comparative perspective needed in
understanding their own particular interests Topics traditionally discussed in courses dealing with
school and society, comparative education, history and philosophy of education or sociology, pohtics or
anthropology of education can be enhanced with information provided by foreign students

Third, we are concerned with the ways in which our entrre educational system, not just colieges of
education. can make a contribution to the development of dther countries, including the development of
therr educational systéms For some time, we have encouraged large numbers of foreign students to
come to the US to be educated. and have thus accumulated a large and varied experience with the
ways In which they lelarn and how they apply American education We have developed a variety of
objectives and goais for the education of foreign nationals and have some research evidence of how
these goals and objectives have or have not been achieved Foreign students bring their own perspec-
tives to these goals and programs and can compare these programs with the education in their home
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cauntries or with the edacation of therr fellow nationals in still cther countries, inclucing East and
Central European countries and other “educational exporting countries,” such as Egypt China, Israel,
Japan or countries in Western Europe Similarly, many Amencan universities are involved in develop-
mental programs designed to strengthen educational systems abroad through vistting faculty, stu-
dents. and specialists working alone and in teams Foreign students can provide a unique and meaning-
ful learning experience. for our students in ccnnection with-many of these aspects of whaths  become
known as international or developmeltal education

The fourth concern stems from the previous point Because large numbers of people have been
placed in-a position of functioning in cross-cultural situations, new frograms have been developed for
such people in order to faciitate cross-cultural functioning Out of simple, practical and faciitative
programs of onentation for foreign students coming to the U S, training programs for the Peace Corps
volunteers going abroad. training programs for Navy personnel living and working overseas, or special
programs for business executives and their dependents, has grown a new concern with cross-cultural
communications. cross-cultural counseling and cross-cultural training. Foreign students have been
both recipients of such training programs and informal organizers or providers of programs such as peer
counseling, informal learning programs or orientation programs for U S students going abroad, and for
fellow countrymen coming to the U S In these capacities, they can also provide valuable assistance to
those Interested In learning about various training methods and philosophies of what should be taught,
how 1t should be taught, by whom and with what degree of participation The application of some of
these training methods to domestic race relations and general human relations trairung programs Is
already underway Furthermore. business executives have learned that the processes of adjustment
which foreign students 2xperience upon encountering the American culture can be essentially reversed
for corporation employees encountering other countries and cultures A wide vanety of emergent
hterature can undergird the dimension of this concern

Finally educators and pulicy-makers have also been asking questions about how to educate the
larger public outside of the educational system to problems of other peoples and countries. to the need
for conservation of the world's natural resources. and to other crucial issues such as hunger and
population We are thus concerned with aduit and extension education, and the need to bring out their
international dimensions Foreign students have been active in our communities as resource persons
for some time and can provide a valuable educational perspective to students interested in these
aspects of ther gducation

Suggested Readings

For additional information consuit the
following items In the bibhography 1 14.
31 33.35 38 43.45,47,.48,49.51. 52a
56 61 63,73 74,75.76,77.81.84, 89,
95 96 97 118, 120.123. 139. 145. 162,
166 171 176 196 204 216. 220. 224.
231 235 240, 242 252 257 258. 274,
275 277 291 282 293 294 303. 326
330 331 336 338 343 347 353. 355,
362 368

“You'll be pleased to hear your
Government has flouted international
copyright law just to provide you with

these wonderful textbooks."’

£+0m Atas Vol 19 #8 August 1970 p 14 from Punch
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LEARNING OBJECTIVE Vil

CROSS-CULTURAL PERSPECTIVE ON DEVELOPMENT AND UNDERDEVELOPMENT
&

In 1974 the problems of a Fourtn World came more fully into focus The Fourth World consists of 42
countnes. wi'h a total population of aimost one biliion persors s » hampered by economic stagnation and
rsing import costs that they have hittle prospect of extricating : ~mselyes without outside heln Many of
the people of these countries live in acute poverty hunger is chronic and starvation a realty in some
places Many of the world s debilitating diseases occur in these countries Even though the Fourth
World experiences the highest rates of ynfant mortality, 1t also accounts for a sigmificant portion of the
increase in world population

James W Howe. The U S and the Worid Development Agenda tor
Action 1975
m -

Foreign students studyin,  the United States — and elsewhere — are mayoring in fields of study
whicn contribute to the development of therr countries They are enrolled in areas of study within the
entire range of academic fields, including fields traditionally associated with development such as
aconomics. business administration. management, marketing. technology, agriculture, health, education
or ihe political and social sciences In their studies they encounter a variety of viewpoints about
development and attempt, with different deg@rees of success, to integrate these ideas with those which
may prevail in their home countries This global ‘marketplace of ideas” about development would be an
interesting subject for American students to learn about from foreign studerts any time Since the
econommic cnisis of 1974. the study of these ideas has become especially urgent and cntical Tne
unprecedented economic growth dugng the sixties in the developed countries, which has given exam-
ples and configence to the developing countries, has come to an end through the realization that such
growth has left millions ur.affected, that resources for further growth are limited, and that some new
international order is taking shape which ams at the redistribution of wealth, power and resources

This learning objective has been develnped I response to the need to train foreign students
toward a goal not only of dr velopment of their countries, but also toward a goal of global development
Global development pose« challenges to Amencans, the response to which will uffect the future of our
relations with the developing world, and our own well-being as well In addition to information and néw
experiences which students can obtain from this learning objective, they can assess the policy imphca-
tions for Americans which stem from the global aspects of development and underdevelopment Since
the.world ecenomic crisis of 1974, a group of some 40 countries have become known as the Fourth
World Their population enjoys little education, little food and little hope for improvement without
outside ard These countries have a growing population of almost a billion persons

The pocential for learning in this module I1s virtually imitless For exarmple. a student interested in
population may bring to bear a variety of disciplines and cultural backgrounds on this subject in a true
disciplinary way Similarly. students interested in the role and function of women In development can
:ntegrate mate 2l from subjects ranging from sociology to anthropology to public healtn Significant
data is availaL !~ about technological development and its impact on social and ultural development, to
which foreign students can add perspectives from ther societies. Traditional studies of political,
economic. soCta! and cultural development are available for cross-cultural study Finally, the world
cnsts, especially thc problems of energy, natural resources, hunger and population, offer a global
challenge-to American and foreign students who wish ta approach these problems jointly

One of the aspects of the present world crisis Is the recurring reality of interdependence In addition

to st\gdylng about matters of gieat zontemporary importance, students interested in ti>s learning objec-

tive can learn first-hand about the nature of cooperation which appears to be required by all in order to
meaet Yhe chailenges of this crisis

Some of the global 1ssues which relate to development have come recently to a sharp focus n
connection with several international conferences The World Food Conference, the World Populatior
Conterence. the U N Conference on Women, the Conference on the Law of the Seas, the conference
on the non-allied nations regarding their strategies for the U.N General Assembly session, and the
well-publicized meetings of the Oil P.oducing and Exporting Countries Proceedings f these confer-
ences add a wealth of materials to the experences of foreign students who can often explain ideas and
attitudes expressed ir these conferences, or interpret them as they relate 1o their counues

Development 1s generally defined in terms of a process, and imphes change in some direction of
goals which haye been predeterminec The direction and speed of such change and the role of people
and materials in this change are the focus of this learning objective, no matter what special interests
students may have in narrower aspects of development

Students interested in economic development can learn from foreign students about the cultural-
attitudinal variables of economic motivation and about sources of financing development including
taxation systems, foreign aid, inulti-national corporations and recent influx of rich oll revenues among
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the nouveau iiches " They can iearn about the foreign students’ perspectives on American ideas of
development. and perspectives cf other countries including, in some instances, the Zast European Bloc
and the Peoples Republic of China, about the role of natural and man-made cnises in development,
including droughts and revolts, about therr views on the international monetary system, about the

nature of and extent of poverty, and its psychology and consequences

The process of political development
offers interesting areas of learning about
the nature of the political systems, tr2 roie
of elites, the role of governiment in develop-

s g,? - ment, the scope of political participation in
PR TR f 4 public affarrs, the meaning of such partici-
R Sis RENCE AR » , pation, the changes which may have
W e o P Y. enld occurred in an effort to enlarge the base of

> e f08 TRy

political mobilization, the role of the mili-

2 Y AR tary, the meaning of political moderniza-

v )“‘"~5:\§" s tion, the nature and cultural basis of

corr“tion and the structure of decision-

} making with regard to such aspects of

S _'"fﬁ development as the commitment of funds

L ; el to technology, defense, education, social
T ot services, population, etc.

A R —— The social and cuitural aspects of

L~ ::“L faun development, to whose undarstanding

g 3

foreign students can also make a valuable
contribution, include changes in the so-
ciety which affect social organtzation, es-
X pecially rural and urban centers, the family
system, the tnbal system and economic and professional organizations Also cluded are changes in
the value system which affect the lives and behavior of the public, especially values with respect to
‘change and time, values with respect to relationshups to other people and g@oups, values related to
hwinan nature. such 2s authoritaniamism, experimer tation or human trust, and changes with respect to
the relationship between man.and nature. such as fatalism, determinism and religious and secular
ideclogies ‘

In addition to these major aspects of development, foreign students may be able.to provide addi-
tiona! insjght about related issues, such as agricultural development andfood supply, and public health
and population . .

In order to provide a more realistic and integrated picture of the process of development and its
complexity. special curncular programs ccuid be developed to teature individual countries as case
stutties of development These countries can be selected either in terms of variables in which the
students are‘interested. such as historical background, gecgraphical and ciimatic consideration, cul-

From Atas -+ 20 #1 January 1971 p 37 from Zahorski in Szpiiski Warsaw

- tural background or ‘size and scope of industry Case studies can also be selected on tnesbasis of the

rate of aevelopment — for example, the OPEC countries. the few countries which have been regaraed
as developing rapidly before the crisis of 1974, e g, the Republic of China, Brazil and South Korea, tt.e

Fourt® World Counthes. or the Third World non-oil producing countries

Suggested Readings .

There s 11ch literature to support iearning from this objective Here itis organized by special topics
Related to economic development 2,25, 34. 30.42.46,50, 54, 55,58, 65,66, 78.82,88,90,91,99, 102,
<16 125 128,129, 131,134 138,142, 146, 147,148,150, 154, 156,157,177, 183, 185, 194, 196, 197,
2121225 226,229 251.255.262.285,'290,299.304,312,313,316,324,28,334,342,344,350_352.
364 366 - - ’

Related to political cevelopment 7.8, 12.15 .0, 57, 8€ 113,151 152 167,218, 221, 238, 249; 259,
269,270,368 ~ ’ .7 -

Related to social and cultural development 5. 15, 34,42:50,64,75,97,99,104 117, 131,132, °33.134;
158\1 93, 223. 274, 260. 273 281, 232. 286. 290. 311. 316; 337, 359. 462

Rel1ted to women and therr ro{é un,de\'/elepm,ent 3,20, 22.26.30. 46, 61 98,100, 101, 104, 165. 202.
203 207.227. 245, 278. 283, 289,918, 325, 329

Related to global issues — populafion, food and urbanization 6. 105,122 13C, 132.155. 164,192,199,
209 217 227 234, 241,247,260, 261, 262, 278,366
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Related to case study of government — Nigena 2, 4,19, 21, 41, 70,79, 92, 106, 107, 108, 132; 133,
190, 197 235, 236, 250, 260, 262, 287, 324, 359

Relaled to case study of development — Turkey 70, 100, 103, 140, 160, 170, 184, 198, 205, 206, 243,
276, 299, 358

Related to case study of development — Thailand 9, 27, 66, 83, 137,161, 168, 189, 222, 267, 306, 331,
332, 335, 351, 365, 368 - »

Related to implications of global developmenttoUS 102, 115, 125, 154, 155, 156, 157, 188, 199, 212,
217,233, 234, 254, 279, 280, 284, 338, 339, 354, 367

¢

“€ s you are the cause of starvation
From Atlas Vol 19 #4 Apr. 1970 p 33 from Al-Thora Damascus
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CHAPTER IV
ORIENTATION TO INTERCULTURAL LEARNING

Summary

All students should prepare themselves for the intercultural expenence through these four orien-
tation modules. Where indicated, these modules can be changed or modified to suit local needs.

The purpose of these modules 1s to prepare studeuits for the interviews, 1n a one-to-one relation-
ship or in a classroom

MODULE |
ORIENTATION PROGRAM
(Required for all learning objectives)

Assignment

Meet with selected foreign students, a foreldn student adwiser, interested faculty members, re-
turned Peace Corps volunteers and Americans who have returned from overseas. Discuss the puyr-

poses, structure, methods and ethics of interviewing foreign students Suggested duration: three hours
or more

Purpose: -

To prepare students for interviews with foreign students; to understand the special needs and
problems of foreign students, to appreciate the cultural vanables of interpersonal relations in various
societies This module should result in the acquisition of greater cultural sensitivity and skill in interview-
ing foreign students Students will also learn how to locate, identify and approach foreign students.

Readings

Read the guidekne matenal in Module 4 Using informauon from the reading and the onentation
session, construct your own Interview guide Adapt your interview guide to your specific learning
objective. Consult the bibliography for additional recommended readings: 29: 32, 67; 95; 97, 173, 177;
179, 187, 211, 213, 224, 231; 274; 294, 295; 302, 317, 353; 356; 361

MODULE Il
CULTURAL SENSITIVITY
(Recommended for all learning objectives)

Assignment

List the information you consider important to know about foreign students personally before you
interview them, without regard to the selected learning objective. }

Purpose.
To develop cuttural sensitisity

Readings . ]
Consult the bibliography for recommended readings 81; 135, 136; 302, 317; 337, 340

:

Discussion

An important part of the interview procedure consists of establishing rapport anu gaining a
minirmum trust and confidence which 1s needed interpersonal relations. When persons of the same
cultural background try to establish rapport they usually exchange information about themselves which
they assume s important to understand before they enter into an snterpersonal relationship. An Ameri-
can student i1s hkely to ask a foreign student about personal matters which are meaningful 1n our
soclety, but which may not be meaningful in another society. After you have asked your questions ¢f the
foreign student, determine what information the foreign student would have asked of a fellow country-
man if she/he were doing the interviewing. Compare similarities and differences.

202 9




MODULE i

ORIENTATION ’
CAN FOREIGN STUDENTS REALLY TEACH

(Recommended for all learning objectives)

I was angry with my friend

! told my wrath, my wrath did end
1 was angry with my foe-

I'tc!d it pot, my wrath did grow

Willam Blake

Assignmen..

Read the following controversial points regarding the ability of foreign students to provide learning
expeniences for American students. Discuss them with fereign students and others during the orienta-
on period. Notice the reactions of foreign students, record their explanations and counter-arguments.
Compare their answers to those you might be giving if you were presented with the same arguments in
another country, or if you were asked to explain the, kinds of things Americans can teach foreign
students about‘(t’hemselves‘

urpose
To provide a balanced experience, and to prepare you for the cross-cultural experience.

Diqcussion:

Not all people agree that foreign students can effectively teach Americans about their hdme
untries. Although their presence here is often justified on these grounds, foreign students frequently
feel that more effort 1s spent on familianzing them with the life and cuiture of the United Statés, than
vice versa. The following arguments are sometimes used against foreign students’ roles as educators.
They are intended here to be provocative and analytical. Provide your own comments and suggest
additional arguments of your own, either for or aganst the basic point:
1. Foreign students are too emotionally involved in their countries to have the perspective with
which to convey to American students information about thase countries, or the interpretation of events
in them. - !

2. Foreign students come here pnmarily to study and pursué their own educational goals and
objectives. Since the majonty study in other fields than social sciences, they do not necessarily have
the knowledge about factual information refating to their country or about their country’s conduct in
‘intemational relations. .

3. _Foreign students are usually scattered throughout the campus, are difficult to reach, require
lengthy explanatlon§ as to what 1s expected of them and are often too busy when they are needed. To
administer such programs requires the hiring of staff which 1s too expensive ax a time when educational

funds are scarce. |

4 In spite of testing tor ability to handle the English language, many foreign students still have
pioblems express: ., *hemselves in English and are, therefore, misunderstood. In addition, they often
increase the probler of understanding by using facts and figures from their countries which American

students do not knOVY how to evaluate or feel are inaccurate.

5. In spite of manifestations to the contrary, foreign students are often observed to isolate them-
selves In their iving anrters. 1n eating places, in hibrary study halls and on the campus in general. They

pa)

appear to have very littie interest in American students, or in serv-ce to them. Their social activities and
clubs are generally closed to outsiders, and Americans do not appear to be welcome. Even interna-
t:onal clubs and programs designed to bring American and foreign students together seem to attract
only a tew internationals. ‘ .

6 Some studies 'have shown that foreign students actually creato negative rather tham positive
attitudes toward their\‘countnes Either they try too hard, or they fail to communicate persuasively.
Sometimes they exhibit elitist behavior often bordering on arrogance.

Q ‘ 21 :
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MODULE IV .

ORIENTATION
HOW TO INTERVIEW FOREIGN STUDENTS

(Required for all learning objectives)

Assignment
. _ Read the following chapter about interviewing foreign students, to supplement Maodule I.

Purpose:

The leaming suggested in this module resembles the field work of anthropologists, without the
need tolearn a foreign language. The learning is broader than in anthropology hecause stuaents will be
relating their experiences to other disciplines. interviewing foreign students provides an opportunity tor
experiential learning and is an attempt to expose students to other countries and cultures. '

Problems of Establishing Rapport and Ethics:

= One of the reasons commonly given by American students for notbecoming better acquainted with
foreign students is a mutual hesitation to approach 3ach other. Such hesitation, oiten the result of fear
or apprehension, Is part of cultural learning. It suggests varying degrees of “culture shock” and the
problems we face upon encountering something different or strange. While it is true that American
students who approach foreign students with elaborate interview schedules might elicit reactions of
surpnise, wonderment, distrust and outright suspicion, the leaming that resuits has so many advan-
.tages that it is worth exploring seriously and cautiously. .

Amenican Students will quickly learn how to ask questions, what subjects may be more sensitive
than others, how to gamn the trust and confidence of foreign students and how to react to theswr own
teelings of confusion or disorientation if they occur. More important, they will learn how to evaluate and
interpret such information, how to classify it in their own minds and how to integrate it with previous .
learning about other cultures. Hopefully, they will reccgnize that one of the prmary sources of anxiety in
encountering differences 1s the fact that s.ch differences expose their own cultural skell, their own
cultural stereotypes and biases. Such self-discovery often produces more insecurity and anxiety. Itcan
be expected that the American students doing the interviewing and the foreign students being inter-
viewea will'both expenence anxieties about each other.

There is a form of conflict, implicit in this proposal, which ethically concerned American students
should recognize and which sensitive foreign students very often realize. While the American is at-
tempting to create maximum trust and gain the confidence of a foreign student, he or she is attempting
to ask questions about matters which many cuttures carefully guard from public exposure. This factor 1s
present when dealing with culturally meaningful data, but especially when dealing with pohtical at-
titudes or values which may be of primary concern for students majoring in international relations 6
pohtical science While this program may be too sensitive for some foreign Students and controversial
among the educators, it does refiect conditions of real life. Establishing rapport and trust, in spite of

: differences and fears, 1s a genuine need facing indwvidua's, organizations and governments.

W

How to Find Foreign Students.

According to the 1974 edition of Open Doors, (170), a publication contaning annual census
information about foreign students in the United States and U.S. students abroad, there were nearly
218,401 foreign students in 1827 institutions of higher learning, including some junior colleges. Thirty-
three states had more than 1,000 foreign students The majority of institutions report having atleast 10
foreign students enrolled It appears that the distnbution of foreign students in this country offers
learning opportunities at a great many inshtutions Foreign student advisers or other officials should be
contacted for advice and information about the availability of foreign students. Where possible, these
programs can be coordinated by several colleges in order to eniarge the pool of foreign students.

How to Handle Anxieties:

Frrst, rainember that anxieties, ranging from discomfort to “culture shock," are common. The fault
does not lie with a particular indvidual, whether American or foreign. Consequently, students should
not feel guilty about doing something wrong, or dislike the other person for creating uncomfortable
feelings Both are common reactions in cross-cultural contacts. These anxieties are usually short-lived
and soon disappear as the participants gain confidence in themselves and in each other. Second,
students should verbalize such anxieties and share them with each other and with foreign students. Itis

° more than likely that foreign students will understand these feelings. Third, students should understand
their own motivations for participation in the program and shouid have the abilty to discuss them with
foreign students prior to the actual interviews. They should give foreign students the opportunity to ask
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further questions, to seek clarifications or to explan any areas of “privacy” on which they do notwish to
be questioned Foreign students may have questions about how these interviews will be used, espe-
cially if American students approach them with a notebook ana a pencil or a tape-recorder

Most foreign students who will agree tn participate in the interview procedure are not hikely to
object to a record cf the interview If they understand the basic objectives of the program and are
assured of the confidertiality of the data Fourth, students should be prepared to change their thinking
from time to time i they are to understand foreign students on their own terms If this creates additional
anxieties. American students who have already had tnterpersonal experiences with foreign students
can assist others by role playing” varnious situations which produce anxiety Simiiarly, foreign students
studying social and behaviorat sciences cauld be asked to become “cultural middte men ~-They should
be asked tc cooperate with this program by providing orientation for participants, by identifying helpful
foreigr students, and by providing on-going opportunitias for assessing the process of interviews The
conceptof cultural middle men” is more than a functional and behavioral varable (335) It is a concept
which can be extremely use*ul in theory and research on crc ~3-cultural communications, international
relatons and even in aomestic race and human relations ’

Fow to Ask Questions

While many suggestions contained here will be regarded as “common sense” points, they are
worth repeating i an outhne form Additional ideas will come from others in social and behavioral
sciences from other students, American and foreign. and from actual experiences

1 Be as objective as possible and check constantly your cultural bias and perspective.

2 Place yourself into the thinking patterns or the other persons and observe nat only what they
say but how they reason, relate and interpret facts Use analogies or analysis.

3 Learn what I1s important to them, and what degree of importance they attach to things in
comparison with your ratings

4 Identfy not only facts and descriptions, but try to hang them to a relevamt, theoretical
framework This may require advance or subsequent readings and briefings

£ Inaddition to a description, ask for-an analysis of similanties and differences. Observe carefully
what variables are being compared by foreign students with what other vanaples

6 Do not challenge the foreign student's “correctness of thinking” or the conclusions being
reached. instead, ask-more questions on how they perceive these relationships Encounters at an early
stage of a rela* onship usually do not produce learming, but may be active barrers to such learning
Agree r a future tme when you can give your own reactions, and make sure that there 1s agreement
on the pnnciples of how te disagree across cultures

7 Do not be satisfiec with descriptions of unique situations, relate the foreign students' exper-
ences to others in their country or subcuiture Ask problem-oriented questions, seek to learn how
different categories of people in the foreign culture handle such problems and how many different ways
they use Observe how many categories come out of these discussions, and how the foreign students
have categorized them Observe how similar or different this may be from the way in which we form
categones for analytical purposes, either in our cuflure (or its subculture) or in the social sciences.

8 When you perceive basic differences. ask foreign students whether they are aware of such
differerces and how they feel about them Observe the conclusions and the method of thinking used to
reach such ¢inclusions

9 Ask frequently about values, meanings and purposes involved in culturally meaningful ac-
tivities, especially in refationship to .amilies, education and social organization

10 Re-check answers and meanings Even though most foreign students speak Er.ghish very well,
it may he dithcilt for them to handlc abstract Convepis This may be due to a specitic, linguistic barrier
or to a basic cultural problem Frequently restate the answers given. Equally important, make sure that
the questions were understood in the first place, and restate them as often as the need arnses. Even i

\ you do not get meaningful answers, you may have learned to ask questions.

E
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CHAPTER V )
INTERVIEWING FOREIGN STUDENTS

Summary

This chapter contains seven learning modules prepared to accompany each one of the seven

" learning objectives Each module 15 a check-ist of items-suggested for-& one-to-one interview—
with a foreign student. In structunng the actual interview, students are agamn urged to acquire
sufficient cultural sensitivity to foreign students so that they can learn more, and at the same time
gain skills in interviewing members of other cultures. ’

Assignment.

interview at least ten foreign students. Depending on the selection of the learning objective, select
foreign students so that you will have a good representation of a single country or several in an area of
the world, field of study, sex, length of stay in the U. S., academic standing, family background or other
special expenences needed for the accomplishment cf your objectives. Explain the purpose of the
interview and obtain permussiun to keep records. Use the special interview checklist suggested for each
learning objective, or adapt them to suit your special interest. Allow sufficient time to get acquainted
personally, and to explore the discussion of important topics or 1deas.

Purpose- ,

To simulate as closely as possible an immersion into ancther culture; to collect, evaluate and
assess new Information and perspectives; to identify cultural differences; to relate new leaming to
previously acquired knowledge and integrate the two; to relate the new perspective and knowledge to
traditional topics of iternational studies.and relations.

MODULE V .
INTERVIEWS WITH FOREIGN STUDENTS

With Respect to Studies of the Elite Sysfem, Socialization, and Leadership
(Learning Objective One)

Suggested Checkiist

1. How much information about the student's background do you need to get the “flavor” of their
cultural expencnces? In addition to the common varnables of age, sex, religion, family background,
school attendance and profession, how much more do you need to know? What else do you need to
know?

2 Are there any taboos, difficuit to ask about?

3 Do yoig2 understand the extended family system and the socio-economic position of the famiiy?
Its prestige position? Urban or rural background? Social mobiitty, resulting from what reasons? Family
cohesion?”

4 Do you realize the scope and nature of regional differences, class structure, inguistic problems
or religious commitments? .

5. Are you able to understand the nature, structure and atmosphere in the educational system?
What effect does the educationai level of the parents have? What kinds of subjects are taught in the
schools? How are they taught? How important particular schools may be? By whom and how are
decisions made to attend school? How is education financed and what is ts relationship to other family
obligations? Do students owe a debt to their families after returning home? Does this influence career

objectives, selection and ambitions?

6. In general, how are decisions made in the family?

7 Are you able to understand who in thewr communities i1s regarded as “powerful,” what power
means, how pcwer is obtained, exercised, aspired to and achieved?

8. Are there any national leaders or heroes with whom the foreign students can identfy or whom
they admire, in thewr countnies or anywhere? Why?

9 Can you understand relationships between the family and other groups, e.g., student organiza-
tions, professional socteties, etc ? Why Jo people join such organizations? How are leaders selected?
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Have the foreign students’ parents been active in professional, voluntary or political organizations? Has
the student been as active? To what degree? Do they transfer these ideas about groups, leadership
and relationships to any organizations in this country?

10 What organizations do they belong to here, what ieadership posi*ions do they hold, If any? How
inclusive 1s membership in these organizations? Can you understand the relationships between lead-
ers, followers, non-group members — both at home and here?

11 Do you know the nature of activities, the division of labor and the purposes of groups describec
by the foreign students at home and here?

12 Do the foreign students have ideas about how bureaucracies function in government, in
business in universities or in the military or other walks of ife? How these leadership exercises differ, if
at all. between situations in which leadership is hierarchical and accorded, and those in which'it may be
elective. achieved or emergent and in which authonty is provided by agreement of the group.

13 Do the foreign students have preferences for certain kinds of Ieadersh|p performance, certain
kinds of group membership and certain kinds of groups? Why?

14 Can you learn about problems they expect to have in their careers upon return home with
respect to authonty they will need, the kind of decisions they will need to make the relationships they
will need to establish with superiors and inferiors, the exercise of supervision and leadership and
recruitment and hiring policies?

15 If the nature and structure of the-organiza‘.ons have changed over a perind of time, what are
the changes. how are they induced and how are new ideas translated into action programs? What
pressures do the leaders have, and why? .

16 What can you learn about participation in mass actraties, as compared to participation in
smaller groups?

17 In a developing society, are you aware of the differences in standards of living between urban
and rural areas? What suggestions did the foreign student have about removing discrepancies? Who
works in the villages? How are improvements carried out in the villages? How are nationals trained for
jobs in the villages? By whom and how? )

18 What evidence of voluntansm and service onientation are there? How are these attltudes

,related to family and school sociatization?

19 What generalized knowledge do you have about the need of peopie in other countries to form
organizations and to relate to eagh other outside of the family system? What general understanding of
ideas about leadership and the specific exercise of such leadership in other countries de you have?
How are social, political and other powers distributed, exercised and accepted? How does family and
school sociakzation fit into this general, conceptual framework?

Recommended Readings
For additional information consult the reading list on page 8

~ 1MODULE VI
INTERVIEWS WITH FOREIGN STUDENTS
With Respect to Country and Area Studies.
(Learning Objective Two)

Suggested Checkiist

1 Have you done some advanced reading about this country or area, its geography, history,
economy, Jovernment and politics? Its colonial background, If applicable: its current relationship to the
U S and other countries? Its size, power and importance?

2 Are you aware that many questions we ask routinely about the country may suggest to the
foreign.students a need to compare their countries with the U.S.. e g, better, poorer, more or less
democratics, more or less developed, etc ?

3 How do you learn about the standaids of arts, iterature, architecture, religion, achievements
in humanities and sciences?

4 How do you expect to learn about their country through personal expenences? Do foreign
students mind if you ask personal questions related to such vaniables as age, sex, marifal status, family

- background, education, heaith, religion, social class, tribe or caste, reasons for coming to the .1 S or

therr personal and family relationship to the government of the country, e g, in-group or out group,
etc ?

RIC 34

Aruitoxt provided by Eic:




ERIC

Aruitoxt provided by Eic:

questions such as what knowledge 1s important, for what purpose, who teaches it, how, to how many,
how expensive or accessible 1s 1t, who controls it, how important is it in comparnson with other societal
values, and what levels of schooling are available?

6 Similarly, the discussion of male/female relationships usually touches upon the entire societal
fiber, especially in connecti. n with the role of women In families, education, government, pohtics,
business, public hfe and religion . ’

7 Other topics which should be explored include: careers, occupations, incomes and the future
expectations for all of these (in relationship to others in the country), standard of living, occupations and
interests of parents and others in the family; ways of collecting and.spending taxes; expectations held
Uy otne:z 'n the home country toward the foreign students as a result of therr training and education in
the US '

8 Do the foreign students expect to build therr future careers in the private or pubhc secig:qf the

)
5 Are you aware that a discussion of education usually reflects other socletal problems? it raises - '

economy? What are the proportions of either of these two in general?

9 If there was predominance of the public sector, €.g., public universities, government sgance.
etc . how does the public participate in the workings of these bodies; what are sources of their support
or opposition? N .

10 How important are the fields of the foreign students’ study to their countries; who regulates
this sector of activity and how, do they plan to retum home, how do they feel 2bout the brain-drain; how
do they relate to other professional persons in this field in this country and others”? '

11 What major problems Is the country facing; what ideas do foreign students have about soiuky 5
tions to thesz problems, how controversial are these 1deas; who are their proponents or adversanes.*"‘
how are these ideas evaluated, tested or analyzed? . S

12 How do the foreign students relate in this country to fellow countrymen, to Americans, to
others, what kind of people, what is the nature of these relationshipe?

13 What do foreign students miss most about tiverr home countries?

14 How do they feel about the amount of information about their country in our press and |
newspapers? What sources of information did they have about their countnes prior to coming here? o
What do they read now and with what resuits® Are there gaps in information? ‘What effect do these |
have? Do they receive any newspapers from home, which? Can you read them or get them describedto o
you? L4 |

15 Have the foreign students recommended any major American or Enghsh language pubhcar?eon |
about their country whicn they feel s “fair” and “representative” and provides insight? Are any of tiem
major texts? How do they compare the standards of pubiications from their courires with those .

produced here?
Recommended Readings

For additional information consult the reading ist on page 9

".

MODULE Vil
INTERVIEWS WITH FOREIGN STL DENTS
With Respect to Cross-Cultural Learning and Perception. R
(Learning Objective Three) Qi

Suggested Checklist , &

1 Do foreign students’ expectations change duning the time prior to their arrval, immediately
upon arnval, and after varying penods of stay? How and in what direction? Why?

2 What special problems do the foreign students encounter with respect to relationships at
home. in the universities, with professors, with Amencan society in general?

3 Does pnor mobility or travel to other countries affect adjustment her2? How? Why?

4 How do foreign students determine what was the “nght thing to do” 1n various sitwiations?
What happens to ther values? Do they get "Americanized”? What happens to home country rein-
forcements which may be missing here? What do they do to keep them in touch with their home
countries, what personal contacts and relationships? How did these “reinforcers™ used to work at
home?

5 What do they rely on here? Other foreign students? Which ones? Why” Any Americans?
Which? With what results? Get examples of the solutions or reinforcements sought from others.

6 Do the foreign students seek to compare their countries to the U S.? Why? Do they search

26
%35

>




primarnily for the similanties or differences? What 1s your perspective? Why the emphasis on
simianties? On diffe;ences? What are the consequences? What are your reactions to the things which
foreign students compare to our society, and th~ way in which these comparisons are made?
7 How do foreign students explain the simiarities or differe nces? In terms of “‘cause-and-effect”
relationshps? How? )
8 Orin terms of analogies? What vanables were analogous? What did these analogies indicate
about their understanding of the U.S ?
9 Could you identify any symbolism implied or expressed in these ccmparisone?
he:j 0 In connection with what subjects are analogies made or cause-effect relationships estab-
lished? -
11 What happens when you ask pnmarily questions designed to establish causal relationships?
€.g. ‘'What caused this?' or ‘What do you-think are the causes of that?’

1 12 Simiarly, what responses do you recewve to questions requinng analogies? e.g., ‘Why does
this remind you of something in your country?’ or ‘How Is this like (or unlike} something in your
country?’ g

13 If you obtain contradictory or confusing responses from several foreign students, how should «
you react to this? Discount the differences altogether? Accepi one explanation over ihe others?
Which? Why? .

14 After any interview, did you feel frustrated about not being able to reach thedepth of under-
standing on some issues you wanted? Or to get objective responses instead of “party ine” ? Did you
feel you could not trust certain information, data or statistics which could not be readily verified here?
How did you handie such frustrations?

15. Are you famihar with any theories of cross-cultural adjustment or contact? e.g., “Third Cul-
ture”, the "U” Curve: the “"Cross-section theory”; the “National Esteem” theory? The “Personality”
theory, the ‘Reinforcemeht” theory? How helpful are these to your understanding of what happens
when people of different cultures have to work and get along together?

16 Do you understand how it feels to be a foreign student? How they are understood or misun-
derstood? How they are treated in this country? By whom? What pressures are they under, from what
sources and why?

17 How do they feei about what we say about therr countries and how we regard them in thé
press, in international relations and in books? What 1sn't said about them that foreign students regard
as importent? o

18 ' wamportantis the status of foreign students m-their home country to their adjustment here?

19 Vvvi-at aspects or conditions in this country especially rntate foreign students? How do they~ — -
handie such irntations and resentments?

20. What do foreign students think would gain the approval or disapproval of different kinds of
Americans, e 9., fellow students, teachers, officials, community people, employers? How do they feel
about this?

21. Coming back to cultural differences, what are your own reactions to differences? Do these
reactions change over time? e.g., from initial confusion to “this is a puzzle” to “how strange th-se
people are” to “this 1s interesting” to “I see what they mean"” to “I think | under=*~nd them better now,
even if | don't agree” ?

22 What do the students learn here; what do they plan to use in ther home setting and how?
Transfer of knowledge gained in one culture for application to another is in itself a whole area of study in
development. Cruss-cultural learning 1s its essential ingredient. Do they plan to “imitate” ? Adopt some
things and reject others? Which ones? Is it possible to take some things out of their cultural context?
What i1s the "best from the West"?

Recommended Readings
For additional information consult the reading list on page 30
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MODULE Vill
INTERVIEWS WITH FOREIGN STUDENTS
With Respect to Cross-Cultural Communications®
(Learning Objective Four)

Suggested Checkiist , .

1 Before you interview foreign students you have some fee‘ﬂbg. expectations or attitudes. What
ate they? Record these for your own future reference. :

2. Did you receive any onentation, or read about foreign students? How Jdid you react to these
sources? )

3. Did you feel a need to prepare yourself for the experience? How? Why? Was the preparation
helpful and useful? Was there anything you should have done differently? From whom did you seek
preliminary information? What kind? How much? Why?

4, What feelings did you have about approaching a foreign student for the first time? Cunosity?
Anxiety? Did this Handbook create any of these anxieties? ]

5 How did you evplain yourself to the first foreign student you interviewed? if you met several
foreign students, did you ‘use the same explanation with each one? What other methods could have
been used?

6. How did the foreign students react to you? Did you include students who did not know about
this program and did not volunteer to participate in 1t? Did any of them show feelings of suspicion,
anxiety or pleasure for being asked to participate? Did you discuss these feelings? How eise did you
and.the foreign students cope with these feelings?

7 Did your conversation flow smoothly? What did you talk about? Did you or the foreign students
need to ask clanfying questions frequently? Were there frequent interruptions? Pauses? Did you work
hard to keep the conversation going? .

8 Was anything said by either yourself or the foreign student which could have been considered
personally offensive or insulting? Or was the conversation only pleasant and congenial? Why? What did
either indicate? Did you only ask questions, or did you exchange ideas and thoughts?

9 Did the conversation generally conform to your expectations? In what ways was the foreign
student similar or different?

10. Before you came to the core point of your conversations, was there a pernod of exploration of
preliminary discussion?

11 How was the conversation terminated? What closure did either of you make or seek?

12. Did you holid the conversation in "your place,” in the foreign student's “place,” or on neutral
ground” Did you vary the location? Were there any differences in these situations?

13. Did yoG seek situations in which there were other foreigr: students involved besides the gne
you interviewed? Did you notce whether the foreign student commun'sated differently with you than
th the other foreign students? How differently, and in what ways?

14. Did you notice whether you talked to the foreign students in a different manner than you
normally talk tc Amencan students? What were these differences? Hov. do you feel about them?

15 Did you observe any non-verbal gestures or expressions the foreign students used? Did you
ask about them? Their meanings? Did these bother you or make you feel uneasy?

16 Did you ask the foreign students how they normally communicate with Ameticans? Is it
different from the way they talk to each other? How different?

17. Did you or the foreign student pass judgments or otherwise evaluate the statements of each
other? How? How were these value judgments accepted? ’

18 Did the foreign students say anything cnitical about aspects of the United States about which
you have very strong, positive feelings?

19 Similarly, did you say anything critical about which the foreign student had strong, positive
feelings? How did you feel about such criticisms?

20. What are the things that would especially offend you it foreign students cnticized strongly?
What would have likely offended the foreign student in the same way? What effect does the content of
the questions, or the method of asking the questions have? Was there any difference betwaen “direc-
tive" and "non-directive’” questions?

*Uniike the other modules, this checkiist is not designed to help you structure the interview. rather it 1s meant
to help you look back at it and evaluate 1S process and content.
\
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21 Dud you notice whether either you or the foreign students frequently misunderstood meanings
dunng your conversation? Did either of you intend to say one thing and find that i1t was understood
differently? Why did this happen? In any special area? .

22 D the foreign students really want to communicate with you? If yes, why do you think they
did? Why not? If' not, dd you still try to carry on the conversation? With what results?

23 Dud you or the foreign student notice any evidence of “ethnocentiicism” or “sterebtypes”?
What were they Did you feel mutually free to discuss them? To analyze them? With what results?

24 If your conversation did not go well, what was the source or cause of such “failure” ? How did
you feel about this “failure” ? ‘

25 Dd you do any readings’suggested in this Handbook? What did you read” At what point did
you look for additional sources? Why?-

26 In general, did you discover any analytica or theoretical concepts about these experiences in
inter-cultural communications? . ‘

Recommended Readings? -
For additional information consult the reading list on page 12

e .
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7 MODULE IX
INTERVIEWS WITH FOREIGN STUDENTS
With Respectfto Confiicts
(Learning Objective Five)

Suggested Checkiist

1 In dealing with foreign students, how many and what different kinds of conflicts can you
identfy? Could their source be traced to the “conflict of cultures’? e g, conflicts among foreign
students themselves, cor.ficts with Americans; conflicts with values previously held and newly ac-
quired, conflicts between “traditionalists” and “modernists,” etc

2 Hows the adjustment of foreign students affected when they have basic values which are in
confi->t with the dominant values In this country? e g., competitiveness, social aggressiveness, timeli-
ness, success, religious beliefs, etc What happens when foreign students are forced to compromise
these values in order to “adjust”? How are their decisions made and what are the consequences?

3 Is there any evidence of “voluntary coercion” which foreign students feel? For exampie, they
may have agreed to something and even signed a contract, without reahzing the consequences. Later
they felt these agreements were unfair and “coerced” ?

4. Fnd an opportunity to construct hypothetical conflict situations and ask-foreign students how
this conflict 1s tikely to occur, how 1t 1s resolved, how the causes are identified and removed? Are they
forgotten after a period of ime? Cor:sult Module XX VI for examples of such hypothetical situations,
cnitical incidents or problem-solving situations. Construct others to suit a particular copflict situation.

5 Ask Muslim students in Business Administration or Economics how they feel gbout commer-
cial interest rates? ‘

6 Meet Sikh students wh- nay or may not have discarded the turban and cut their hair in order
to get jobs Ask them how they feel about it

7 Do Hindu students eat beef? .

8 Ask foreign students from countries where authoritanan governments have recently come to
power and try to understand conflicts this creates for them? How does conflict with authority differ from
other cultural value conficts? g

9 Are you famihiar with the theory of “cognitive dissonance” ? Does It apply to foreign students
making decisions in another culture? Does it apply to people of different cuitures meeting together?

10 Interview students from countries recently'involved in a senious, international conflict, e.g., the
Arab and Israeh students
» 11 How many real or potential international conflicts can you identify?  Asia, in the Middle East,
in Latin America, in Africa, in Europe? How do foreign students from neighboring countries or from the
same continent explain these conflicts? How do they feel about them?

12. Include interviews with students from countries in which real or near revolutions or coups haye
occurred within the past ten years? Which countries are they? What were the causes? Get $he
background, present status and future prognosis.
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13 What happens to leadership in situations of extreme conflict: Do the extremists obtain power?
Or are the most capable persons elevated to leadership because their spectal talents are needed In .
times of stress? .

14 What happens to group cohesion, especially If cohesion was not evident before confligts?

15 Are there any cogmtive distortiong” resulting from intense feelings of hostility, e.q., dif-
ferences are highlighted rather than similanties, knowledge of one's own position s far greater thaf the
position of the adversary; distortions are perpetuated because participants in.the conflict refuse {6
expose themselves to evidence which would tend to moderate their views and correct these distortions,
etc? .

16 What happens If you attempted to suggest that students in these conflict situations seek
some sort of reconciliation with the adversary at least on an interpersonal level? If you suggested morev'

¢ contact? Direct negotiations? Compromise? The use of reason? Whhat woyld be the rem.aons and
resporses to pressure toward rapprochement? -

17 Behind the conflicts and 1ssues, do persons of one group hold negative personal attitudes
about members of the adversorial group which increases the emotional investment in the conflict?
What kind of people are the adversaries? Can they be trusted to keep an agreement?

18 Are there any consequences of In*ernational conflicts upon our domestic affairs and relations?
Do any of these conflicts affect our minority relations? Do American Blacks influence policy toward
Africa, especially South Africa? Chinese Amencans toward China? etc .

19 «Do you now have ideas on how exchangas of persons could be made more effective in
producing more positive understanding of people toward one another? Could we creaic >paditions
which would actually cause people {o ike each other better, rather than fosternng more conacts and

hostilities? . -
} 20 Do foreign students feel hesitant and uncomfortable about discusstons of conflicts? Do some
refuse to talk about them or deny ther existence? Why?™ | *

21 Find an opportunity to talk to foreign students from present ¢olonies, e.g., Hong Kong, about
conflicts in colomial relations Or students from countries still maintaining colonies, e g., Great Bnitain or
Netherlands Or nterview students from countries which have recently become independent as I1n
Africa and the Carbbean? Could you see any relationship between the conflict of cultures and the
colonial problems including those that continued beyond independence? !

22 Is there evidence that the introduction of social, cultural and economic change 1s also a source
of conflict? How does this ahect foreign students who are expected to be ‘agents of change’ by virtue of
therr education and skills? What should te changed in the developing countries. Who favors what
changes? How do Americans relate to change in these countries? in our own? :

Recommended Readings ' .
For additional information consult the reading list on page 15

MODULE X
: ' INTERVIEWS WITH FOREIGN STUDENTS )
' With Respect to Cross-Culfural Dimension of Education
(Learning Objective Six)

Editor s Note . :

The questions contained in this module could have been organized into five clusters falling logicaily.
irt0 these areas 1) Teaching of Foreign Languages. 2) Human Relations Training o) Development
Education. 4) Comparative and International Edusation, and 5) Social Studies Teaching. Flather than
clustering them into these units, we preferred to mix them randomly, i order to encourage the students

* of education, who may be using this module, to see the relationship among all of them For example,
study of languages Is Important to the understanding of other cultures, which is r2levant tointernauonal
relations. which relates to development education, which has a bearing on understanding the educa-
tional system abroad and here, which in turn makes a contribution ‘o human relationsinU S, etc_etc.

Additional Modules may be of interest to students concerned with the clusters.

Teaching of Foreign Languages Modules XII, VIll, XX,

Human Relations Training 14odules VIE XVI, XXHL,

Development Education Modules X1, XVII, XV, XIX,

Comparative and International Education Module V,

30cial Studies Teaching Modules VI, X, XIIl, X1V and XV .
o 30 ¢
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Suggested Checklist s
1 Are foreign students concerned about yiow much and what Americans know about their coun-
; tries? Why? Languages spoken Ir: their countries? Do you speak their language? How helpful would 1t
have been If you did?

2 Are you similarly concerned about what and how others learn about the U. S ?

3 What methodologies do you know about learning or teaching about other cultures, and how
are they to be implemiented? How realistic are they? Did you become personally interested in the
language?

4 Are the foreign students aware of. any theories of cross- cultural learning? Training? Adjust-
ment?

5 What responsibilities if any are the foreign students willing to assume in this direction? What
responsibilities are you and most Americans willing to. assume? How? Wha problems are there in the
way?-How can these problems ba-gvercome? -

6 How much do foreign students know about other people and cultures of the world other than
their countries or U.S.?

7 How dé foresgn students wish to hdve us perceive their countnes and cuItures" Is there a gap
between desired and accorded perception? Why?

8. Are ther concerns with educating people about other cultures prnimarily national (or sub-
national), regional or global? Or do they have other concerns, e g., ideological?

9. If you were to produce and carry out a program designea to teach about other countries, how
much interest in these countries would you expags to find? Which countries?

> 10. How can such interest in other c s anu motivation to learn about them be increased in
the U S ? On your own campus? In foreidl countries? In secondagy 3chools?

speaking of several languages an Iintegral part of the educational system? Is it compulsory? At what
‘level? How does it compare with U.S.?

12 Are the foreign students more likely to stress s'milarities or dufferences between has/her home
country and the U S.? How did you react to implied or expressed criticism? Why? .

13 How do these attitudes and feelings affect motivation and Iearnlng about others?

14. Is there a specific “core” knowledge about another country or culture? If so, what Is 1t?

15. «Can you understand another country without knowing its language?
7 16. What are the methods of teaching foreign languages” How much “cultural information and
sensitivity” 1s transmitted through the study 6f language?

.17. Does learning about one country transfer to others? To demesue minoritiag?

18 Af,what level of §choolmg_does educa«dn about other peoples begin? How Is 1t taught?

19 How are teachers prepared and taught for such activity? . ’

20 Did you discover specific goals and theories betnnd teaohng practices abdut other countnes,

e.g, interdependence, the ntrinsic value of knowledge, the business value? Specihc countnes or global
1ssues? Western Europe or The Third World?

21. Isinformation transmitied about another country su‘)jecY to cross-cultural perceptlon or dlstor-
tron? Hew? ' v

22 How many languages did the forelgn students know? How they 'earn them? Why? How did
they learn English? What ditficulues, if any, do they still experience?

23 Are any, of the toreign students “bi-lingual” ? What does 1t mean? Is one of the lancJages a
focal “dialect”? Does knowing more than one language help in learning more languages? N

24 Are you having t¢ nake a spewial effort to understend their English? What kind, and how
much? Were the difficulties .aused by linguage barner? Cuitural barner? Iduosyncratlc (personal)
differences?

25 Did you notice any difference in the effort requured between the hrst and thé last student you
‘interviewed? .

26 Do you try to interpret foreign students and therr ideas to others? Would you need to “reinter-
. pret’ them and their countnes to your parents, fellow classmates, your future students? How? Why?

27 Is there any consistent oody of attitudes which prevents effective and objective learning? On
the part of foreign studepts? On your part? On part of U.S. citizens? How do thess attitudes get i’ the
way') - b

28 Is there any similarity between learning about other ethnic or racial sub- -groups .. our sociely,
and Iearnlng about other countries? .
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29 Would you recommend foreign student. for positions as teaching assistants and lecturers? On
what lével and for what audiences? Why? ) -
! . 30 What percentage of people in other countries have access to what level of education?
31 Has there been any change in the levels of participation in the past decade or two? Why?
What caused the change? . .
32 What 1s the most important thing(s) which you should know about the foreign student’s

untry refore vistting there ? Why? Will you be weicome there? Are you in fact interested in travelling
fis country? As a result of your experience with foreign students, or for other reasons? Why?

33 What impact does such change make on the society, soctal stratificatton, economy, or aniza-
9 C y, org ,

tion of education? .
34 What public policy on educational development does the, country have? What is our public
policy? What <*rains and stresses? S . ‘.
35 Wh-* s the level of aspirations in other countries among students? Public officials? Parents?
36 How many students study tn different fields on the unversity leve:” ~econdary schools?
Vocational-technical schools? Are there’ plans re *ui::jye fumbers and admissions require-

ments? Who makes these plans and how? )

37 Ase any-of these :deas about educational phil 1es or practices new to you? How would
they work here If implemented? _.° ’ ,

38 What s the role of vocational and teqhnf;:al education?

39 What is the cost of education in other countres for the individuals?

40 Whats the cost of the educatipnal system? Compared to other costs, e g, miiitary, etc » Mow
! : .

s the costsjustifjed? .

4t How Is knowledge used Ih/the labor marhei® Are there drop-outs? Repeaters?
~ 42, How nigid or flexible is the entire educationa! system, especially with respect to indwidual
differences? . i @ : ,

43 Assuming thats* .y of foreign languages depends on prior motivation, how could the level of
motvation be increased in this country?

44 What happens 3’0 tlie educauonal system in-countries in which a former “elite” system s being
transformed to - mass’ system? Problems of transition, loss of quality, effectiveness? (See also
Moduie V)

45 What 's the nature of the administrative ~-s..m of education?

46 What Is the relztionship between “generanst’ and “specialist” training in education?

47 What s intended to be the outcome cf formal edu~ation and what are the actual results?

48 How 1s the educational system related ic the development of the country? What s the main
focus? What are the primary methods use~? Whata e the values and geals? How are any value-conflicts
handled? .

49 How does the educated public get absorb2d into the labor force? What are the difficulties? Are
educated penple being property utilized and emrioyed? If not, wt ;?

50 How do foraign students explain the existence of educated unemployed? Are they apprehen-
sive about finding jobs in the home countnies after return”?

51 ‘How are information and krn~wie dge het..g communicated inside the* educational system- by
imitation,’by example, by comgparnson, by punishment, by reward, by protlem-soiving, oy doing, by
experiments conducted by teachers or by students, by “opposite truths,” by lecturing, by group discus-
sion, etc ? .

52 Who does the educating?

53 How does the p¢ son bew.g educated partcipate in the process? Accepting? Rejecting?
Competavely? Cooperatively? Eager; ,? Through own decisicns? Asking for clanfication? Dishonestly?
No response? Parwer in learning?

54 How does the educator respond? Eagerly? Dominates? Corrects? irniable? Praises and re-
wards”? T :

55 Are some things taught to some peopie and not to others? A, . some included or excluded in
the process? Who? Why? 4

55 What is being taught about other countries or cultures?

57 How are indiduais in an edu ational system assisted in achieving their true educational
potential and creativity?

\ *See list In Jules Henry, pp 268-72 (145)
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58 Who does gpunseilng. how and for what purposes? What s the nature of counseling refaticn-
ships? s 7 .

59 How do foreign students react to the counseting which 1s provided for them? Why?

60 Generally, what kinds of academic experiences do they have here?

61 Do they expect to change themselves to adapt to the expectations of our system? With what
consequences? Or do they expect our system to accommodate itself to ther special needs and
problems? With what consequences?

62 What are the philosophical and ethical implications of this distinction?

63 What . therr experience with “changing” the U S educational environment? Do they feel they
have de an impact on Americans? Have they? Why? How?

64 How —any languages/dialects do the foreign students handle? Do you know anything about
them? What ¢ 1 you learn about them from the foreign studentr ™

65 How do they handle transition from one language to another? Translate simultaneously from
English into native language? “Think™ only in the language they presently use?

66 What ideas about "professicalism” dc* 'gn students have?
67 How are teachers pdid? in comparison . thers?

~68 Should government planners and policy-t  ers push first ‘or economic development .nd
assume that education will develop spontaneously . prepare its public for newly created econumic
opportunities? '

69 Should the opposite policy be pursued. e g , first educate people and assume they wili find or
create jobs for themselves (the self starters) or the level of abiities and skills for which they were
educated thus creating conditions for economic growth?

70 What (deas do Americans have about the relations betwe=n economic and educational de-
velopment, and how are they applying these to foreign countries?

RecommendJded Readings .
For additional information consuli the reading list on page 16

MODULE XI
INTERVIEWS WITH FOREIGN ST''\DENTS
With Respect to Cross-Cultural Perspectives on Development and Un erdevelopment
(Learning Objective Seveny

Suggested Checklist < .
1 Whats the foreign student's reaction to the events of 19742 Ol crisis? Food crisis?

2 How do they feel about the “global sogial compact” for the solution of-these prblems, includ-
ing population?

3 Do they feel relationships betwee “developed™ and “developing” countiies are hierarchical,
eq al symm‘ml” How should thesse relationships be estabhished, reestablished, maintained?

4 Inthe new Internationai economic order,” what do they feu! should be the rule and policy ot
the US?

5 Do toey fe 3l the US can respond satistactoridy to_this giobal cr.sis?
6 Whats the policy implication fo- the U S ? With respect to oil and energy? To food supply, to
population, to inflatior?
7 Do foreign students feel that “our” problems, e g ., recession, pollution and waste, are also
their problems?
8 Correspondingly. do they feel that the pioblems of “their* developrent are also “ou” prob-
lems > How? : )
9 How are the previously péwerless and emerging countries to press ther clams toward a
greater share of power and profit?  _
10 How do they expect the U S and other developed and industrialized countries to respond to
these cla. ms?
11 How do !~remn students feel about the outcome of the World Fcod Conference held in Rome
in November, 197
12 C.muarly about the outcome of the World Population Conference held in Bucharest in Feb-
ruary, 19747

Aruitoxt provided by Eic:
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13 How do foreign students feel about the outcome of t?e U.N. Conference on the Status of

" Women feld in Mexico City in 19752 . \

14 fWhat are the developed and the de‘relopmg countries doing to grow more food, incfease
income/of the poor and rec.uce population growth?

15 Hobw do foreign students view the U S. AID programs of foreign aid and assistance?

16 How do foreign students view the forelgn aid programs of other countries, e.g., Western
Eutopean countries, Eastern European countries {including USSR), Sweden, China, Japan, Egypt,
Israel, etc ?

17 How do they view the multi-national corporations? Mutti-national or international development
scheines?

18 What 1s the current rate of population growth in the foreign students’ countries? How do
foreign students view b 's growth and ns consequences? Why?

19 What programs of poputation control have been successful? Unsuccessful? Why?

20 What are the major barners to population planning?

21 How has the global cnisis affected the some 40 countries which have been branded as the
Fourth World? >

22 Are foreign students aware of some governmental and non-governmental programs in the U.S.
designed to deal with the real meaning of interrational interdependence?

23 Can* > "new economic order” demaaded by the daveloping countries be established at the
expense of the .eveluped countries? How, ard what changes would have 4o occur?

24 Qr s there a possiblity of establishing such order while all ould gain? How? What changes
would be needed?

25 What are the prospects of continued economic and industrial growth in the face of declining
resources? Have we reached limits to growth? :

26 How do foreign students react to the critics of our foreign aid programs who ciaim that our
support sustains ‘4un1ust,“ ‘undemocratic” or “dictatorial” Jovernments? "'

27 How do the foreign students react to the cntics of our foreign aid programs who maintain that
the problems are so many and so complex that we cannot be the keepers of the entire world?

28 Hov Yo fcreign students react to critics who claim that our ad only supports population growth
and th=-efore keeps requirng more and more aid? -

2y s there a perceptible “poliical will” in the U.S., as perceived by foreign students, to cope with
world problems of great magnitude? '

30 What should be the basis of trade relations between the U S and the developing countries?

31 How does the "recycling” of the petro dollars affect foreign investments in the U.S.?

32 What is fhe relationship between U S investments abroad and foreign investments in the
U'S ? How shot''u both be reguleted and organized?

33 What views do foreign students have abeut certain population policies 1n the developing
countries toward ethnic minorities, e g . the Indians in Uganda, etc ? Is there a trend toward>ethnic
punty or interlocking population systems? What are the consequences of both?

34 What i1s the future of the "brain drain™? A

35 What s the role of religion in the “new economic order”? Judaism, islam? Why has the Islamic
Summit Confereiice in Lahore in 1974 .ailed?

36 What specific deveiopmental strategies do foreign students have with respect to rural pov-
erty, urban poverty, general human resources development, and population control?

37 How do foreign students classify or characterize their home countries? As “traditional,” "'mod-
ern. modernizing.  tansitional,” “others”? Why?

38 What assumptiions are being made, if any, about such categories? That these terns are
mutually exclusive? That traditional socteties are “static”, that tracitional societies are homogenous;
that traditional and modern are in conflict? That changes displace tradition? Others?

36 How do these assumptions relate to political ideologies?

40 What is the nature of political development?

41 s political development a pre-requisite of economic deveiopment? How?
42 What 1s the nature and the structure of the present nolitical system?

43 Who participates in that system, and how?

44 How s the political system related to general society? As a differentiated unit? How 1s political
power distributed? .

45 Are there any stages or sequences tholmcaLsystem 1s developing? What are
they" » . .
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\46 How stable has this development been?
47 Whatis the nature of the general environment in which political development takes place?

48 What organizations does the political system have 1o articulate goals, administer programs,
mobilize the pubiic and maintain support of this public?

49 Whon the political system are the modernizers? What is the role of intelligentsia? Youth and
students? Military? Other ‘elites™ or functional pressure groups? The bureaucracy?

50 What kind of political stratification is there?

51 What s the nature of the political party system? -

52 How are contflicts or cleavages resolved or handied?

53 Are political parties organized along the lines of different world views, ideologies, or “ways of
Wfe’ ? .

54 How are poltical ideas, recruitment, mobilization and participation communicated?
556 What role do women play in political systems and in society 1n general?
56 What happens to the autt ity system, beginning with the family?

57 Whatsocial sefvices are required to be produced by the pohtical system? Howgdves this tax the

system? What are the social, economic and politicat censequences of providing these services; of not
: providing them?

58 Whatis the go-verprnent policy on political goals; on economic development, on population;
on technology?
59 What technological and agricultural developments are taking place?

60 What s the nature of cultural charge, e g, changes in the matenal or value aspects of the
< culture which influence life and behavior?

61 Whatisthe nature of social change, e g., patterns of relationships among persor;s and groups?
62 What impact does change have on people? Rapid change?

63 Has there been evidence oi the ‘greun revolution™ ?
64 What are the causes of underdevelopment?
65 What attitude changes hava been evident? Shouid take place?

Recommended Readings”?
For additional information corsult the reading list on pi-ycs 18-19

1
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: CHAPTER VI
CLASSROOM AND CURRICULAR ENRICHMENT PROGRAMS

Summary

The next eight modules, described in this chapter, could be used with the previous modules, or
separately, for a more diversiied and comprehensive program of learning They are especially
suitable :n situations 1n which the supply of foreign students 1s imited, or where tutorial and
proserninar arrangements are popular

Instructors and students are encouraged to set up discussion groups, tutonals, or pro-seminars
on the eight topics suggested here. Alternately, they can bring foreign students to regular classes
for a presernation of a single topic Students and instructors are also invited to explore other
topics of their interests and of the foreign students’ competence.

Assignment

Bring foreign students to regularly’ conducted classes, or sei up special seminars, laboratory
courses, of discussion groups. Invite foreign students to such meetings individually or in groups,
depending upon the topic sefected for discussion If sufficient numbers of foreign students are available
and if the topics of interest cover a wide range, a special course of this kind could be sustained for the
entire academic year :

kN

Purposes .

To enable students to analyze and enrich their knowledge about other countries and :ntarnational
affairs, to give foreign students an opportunity to express views.and ideas televant to the Amenican
students’ education, to provide exposure of students to members of othér cultures; *o introduce,
through foreign students, materials, shdes, and Iiterature normally not available; to aow foreign stu-
dents to explore their ideas with American students, and to allow foreign Students to test their own
views-toward their home countries .

-

Procedure -

The entire program could be moderated by the instructor-of the regular course, by a teaching
as- stant, by a foreign student adviser or by a student selected by his/her peers Students in this
seminar should be encouraged o plan the topics, to assume responsbility for locating foreign students
willing to participate, and to instruct foreigr students about the presentation and procedures. These
seminars should meet regularly once a week for a period of two to three hours, preferably in a miore
relaxed atmosphere than the typical classroom, e.g., dormitory lounges, student centers, or in faculty
homes, alternating from week to week.

Foreign students should be asked to make informal presentations; Amencan students responsible
for the particular seminar would be expected to present a “response,” or “the other sde.,” as 1s typical
of presentations in meetings of professional societies and groups The rest of the period should be
spent in questions, answers, or discussion of the presentations Where possible. foreign students
should be encouraged to wnte to their embassies for documentary films on subjects under discussion,
or American students responsible for the presentation should assume responsibility for obtaining surta-
ble films, handcrafts, shdes, or visual matenials 11 conclusion, the moderator may be able to synthesize

" the discussion identify culturally meaningful aspects of the discussions, and supplement the topic with
matenals not inciuded Students could be evaluated in this seminar the same way as 1n a typical
jaboratory session or seminar, e g . graded for participation, presentations, and discussion. If additional
credits are desired, they could contract for additional projects, suggested in other modules of this
Handbook. € g , task assignments resulting in Interviews, mock papers, foundation or program propo-
sals. etc Ah optional method of evaluation might be attendance at a final one-day workshop designed
to synthesize the seminar, identity areas of iearning, and propose solutions to any problems which may
have arisen

Caution should be exercised so that the classreom session will not turn into a one-sided lecture
given by the foreign student An ir. urmal, personal Interchange of views and interaction should be
stressed Students asking questions and raising objections to the presentations should keep 1n mind

_suggestions regarding the general interviewing practices descrbed previously in Chapter 1. .
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Each year a number of foreign alumni of the Uni- ’
versity of Minnesota return here to revisit, renew
their ties, and recharge their battenes. They offer
us an opportunity to establish cocperative pro-
grams with them and with the institutions in which
they work. In addition, they are an excellent re-
source for educating ourselves — students, staff,
and faculty — to problems of development and to
outcomes of US tranung of foreign nationals. Ai-
rangements have been made at the UofM to
video-tape interviews with these visitors about var-
1ous areas of cross-culturai relations. The tapes will
be saved and used i instruction as appropriate_
Here, aformer student 1s relaxing in the home of his
former roomimate. Dr. Johannes G F. Veldhuis at-
tended the University of Minnesota in 1967-68
_ under the auspices of the Dutch government and
the Fulbright Travel Grant of the US Government.
He studied and conducted research in US history
with prof. Clarke Chambers. His PhD. degree was
awarded by the University of Utrecht. Presently he
1s Deputy Secretary General of the Ministry of
Higher Education and Science. His responsibikties
include educational reform on university level.

Anotner former student revisited the un,-
versity dunng 1975 Dr Wichit Snisa-an
(PhD Minn 1967), presently Deputy
Undersecretary of State for State Uni-
versities, Director of the University De-
veiopment Commission, and professor of
Education at Chulaiongkorn University of
Bangkok, Thailand His major adviser
was prof Robert Keiler
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Governor and Mrs Wendell Anderson
entertained foreign students from Min-
nesota colleges and showed interest in
their expenences here
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MODULE XIl
LANGUAGE, AND LANGUAGE AND THOUGHT

(Recommended for Iea{rnmg objectives concerning: Country and Area Studies,
Cross-cultural Learning and Cross-cultural Communication)

Notable imbalances character:ze the nature of expertise among international specialists. Here are
some disquieting for instances Over 100 million persons speak each of these major world languages.
Arabic, Bengali, Chinese, French, German, Hindi, Indonesian, Japanese, Portuguese, Russian,
Sparish, Swahili, and Urdu The number of Amencans expertly trained in at least half of these lan-
guages is fewer than 50 Middle Eastern language enroliments in the U.S. drav only about 1,300 per
year. All but a handful of these students drop by the wayside before they become truly proficient in the
. language being studied

Stephen K Batley, International Education. An Agenda for Interde-
pendence, Address presented at the 27th Annual Conference of the
Nationa! Ass'n for Foreign Student Affairs, Washington, D.C., May 8,
1975

The most obvious contribution which foreign students can make to the education of American
students 1s In the area of language teaching. Although few students are prepared to teach therr native
languages the way they should be taught as “second languages,” they are often sought by language
instructors as resource persons for conversational supplements to the instruction. Students majoringin
languages are now offered special “conversational supplements” In which they can discuss with the
foreign students in their native larjuages topics of interest related to international relations, their
countnies, and their foreign relations.

Other students, who'would like to have more than a passing idea about inguistic backgrounds of
countries speaking ‘unusual” languages, such as Persian, Turkish, Arabic, Chinese, Japanese, Malay,
Indonesian, Hindi, Urdu, Yoruba, Amheric or others, may now benefit from the presence of foreign
students from these areas. Special courses, taught by foreign students, might be sat up to acquaint
Amencan students with several of these languages during the course of oné academic year. This
exposure would be, by necessity, a superficial one; but 1t would be possible through a lecture-and-
demonstration to cover the history and development of such languages, description of the areas where
they are spoken, descrption of the extent and scope.of literature available, and a feeling for the way in
which thought and 1deas are expressed. Selected examples could aiso be included of how to get a
feeling for the ways in which people communicate, transact business, handle their government or the
market place. In the process of describing the languages, students will get a feeling for the culture of
these countries, for the relationship between or among several languages in the area, and for the
inroads which tanguages of colomal countries may have made during thesr development. Finally, the
role of languages In the development and spread of ideologies, such as nationalism, could, in some
cases, be demonstrated Where applicable, students could be introduced to the linguistic arguments
now raging in those countries, especially in India and the Philippines.

MODULE XIll
CURRENT ISSUES IN INTERNATIONAL CONFLICTS
(Recommended in connection with National and International Conflicts)

American students are exposed to International conflicts through the media, through the
classroom or through personal experiences But they may not fully understand the nature of interna-
tional confiicts or of contemporary international issues, which may be remote from their personal
expenences and interests. Furthermore, international relations textbooks and journalistic coverage
often concentrate on the causes and nature of these conflicts, rather than onthe personal impact on
the participants or inn.cuent victims. A course taught by foreign students from countries which are
presently or have been recently involved 1n some major national or international conflict or issue would
have the effect of personaiizing the problems, the process of the conflict and the dynamics of resolu-
tion If supplemented with readings about conflicts, students will appreciate these problems, will gain a
more lasting impression about them and will uriderstand their personal responsibility for the mainte-
nance of peaceful relations

In addition, colleges and universities located in large cities and metropolitan areas are frequently’

. _ visited by officiais of foreign embassies or oy special guests and visitors sponsored etther by foreign
" governments or by the US government They include important educators, public figures, journahsts, _
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labor leaders and parliamentary delegations. If a course on “Current Issues” could be scheduled
flexibly, these visitors might be included in the presentaticn since they often seek audiences to whom to
present their point of view on some important matter Other visitors ~ould be interviewed by members
of the class, or video-taped for future use.

Examples of important conflicts are: the conflictin the Middle East between the Arab countries and
israel, the conflict in Northern ireland, the conflict in Southern Sudan; the Indo-Pakistani conflict and
Bangladesh, the Philippine insurrection in the South and the peoples’ Army in the North; the aftermath
of the civil war in Nigenia; the conflicts in South Africa, Rhodesia and other colonial areas of Black Afrca,;
the Cyprus conflict between Turkey and Greece; the conflicts or latent conflicts in many countries of
South and Central America, especrally Haiti, Brazil, Argentina, Chile, Guatemala and Bolivia; the
Republic of China and its emergent independence movement led by natives of Formosa. Others, not
necessarly as dramatic, but which have an equal potential for providing educational information about
the nature of conflicts, the iImpact on others and the possibilities for solutions, emerge from time to
time

Factonalism 1s a non-traditional conflict which exists in some form as a part of other conflicts.
Because It Is non-traditional, 1t usually cannot be solved by traditional methods. The special role of
factionalism, which 1s emerging in many countries and Is a part of most ideological movements, is a
special addition to the discussion and understanding of human conflicts.

In spite of the detente, conflict between East and West c¢an also be includod in this module. From
time to time students from Zast European countries attend our universities or colleges, or nationals of
these countries visit here While they might not be able to fully discuss their views, their presence would
add to the experience of American students.in meeting citizens of such countnes.

From Atlas. Vot 19 #11, November 1970 p 24 from Toronto Telegram

MODULE XIV
IDEOLOGIES
(Recommended in connection with all learning objectives)

As in the case of conflicts, American students do not generally have an opportunity to understand
the dvnamics of various ideologies which are represented among the foreign students. Although most
~oliege students are familiar to some extent with the ideologies of American radicals, they may have no
more than book knowledge of such ideologies as Arab nationalism, African socialism, South African
racism or Zionism. . ‘

The dynamics of ideological development include its philosophical base; its methods of dissemina-
tion its psychology of protest; its institutionalization; its often turbulent process of revision, validation
and reexamination, s modification through the development of deviations and its ideptification of
nsiders and outsiders Students could obtain first-hand experience with Ideologies with which they may
have to deal in their careers.

Although ideologies may not be regarded as very usefu! units of analysis in international relations,
they are nevertheless, important forces which affect our lives for better or worse. Most courses In
interational studies or relations do include discussions of ideologies and recommerd readings and
hterature Missing in ‘these readings are accounts of those ‘who may have defecied from their
ideologies, or those who have become ideological deviates Also missing are persona. accounts of
believers who/can explain the degree of freedom which ideolo s provide them and information about
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secondary beliefs relating to ideologies which adherents often hold in seeking to overcome problems of
ideological conflicts or inconsistencies. Foreign students could personalize their ideologicai beliefs and
bring to American students an understanding of the ideological cimate in therr countries. The, course
would be suited to a comparative approach, especially if it could include ideologies from different
countries witt. dfferent ideological content, or different approaches to adeolognes (such as philosophical,
psychological, or cuitural)

Although the course would not permit thorough discussion of any one of the ideologies to be
covered, it would have the advantage of considering ideological confiicts, interrelationships or accom-

- modations.

MODULE XV
WORLD RELIGIONS ’ '

{Recommended 1n connection with Country and Area Studies, and
Cross-cultural Communications learning objectives)

Foreign students may not be formally trained in theology, but they represent a range of religious
backgrounds with major and minor value systems which affect international relations, development and
confict Courses in comparative religion, where possible, are usually very popular. Foreign students
could discuss thewr own religions and their influence on architecture, arts, hterature, education, family
and social development, ecenomic behavior or scientific progress. Such discussions would provide
personal experience with varied religious ideas which would not otherwise become a part of under-
graduate education for Amencan students. While mos$t American students are reasonably famitiar with
our own Judeo-Christian tradition, they generally lack the knowledge and perspective to comprehend
such rekgions as Hinduism, Islam, Taoism, Buddhism, Sikhism, Confucionism, Jainism, Zoroastrianism
or subdivisions of ary of these, such as Black Mushms, or Zen Buddhists. Foreign students, believers
with, varying degrees of commitment, are in an excellent position to present thé content and the
perspective of religion. Amencan students need to understand these ideas. Most foreign students have
had to famikiarize themselves with the main ideas in the American traditior:; hence, they are qualified to
interpret their faiths from a comparative viewpoint. A common outhne, prepared beforehand, for each of
the rehigions to be represented will facihtate a comparative approach to this course which many
colleges may not be able to offer because they lack the faculty familiar with these religions.

by Theodore Papas From THE GUARDIAN, Manchester
Fgom Anas Vol 19 #8 Auqust 1970 p 15 from The Guardian (Aanchester

MODULE XVI
INTERCULTURAL-COMMUNICATIONS WORKSHOP '
{Recommended in connection with learning nbjective 4)

Perhaps nowhere eise 1s the prglsence of foreign students as —portant as 1t is n tae field of
intercultural communication A relativelly standardized and weli-established structure with basic hitera-
ture and training fact*ties 1s now available to those who wish to establish an Intercultural Communica-
tions Program This program is known as the Interculturai Communications Workshop, which has been
established by several universities as a regular addition to the curnculum. A national structure fcr the "
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promotion of the teaching, training and research In this field also exists at the Intercultural Commrunica-
tions Network at the Universily ~f Pijtsburgh, Pittsburgh, Pennsylvania. This organization publishes
basic Readers in Intercuttural Communication, and a quarterly publication called Communique, which
contains news items of interest about new programs, publications and research notes

Using approximately an equal number of American and foreign students, the Workshops meet

either in a concentrated

weekend, or over a penod of an academic term With the help of a specially

trained leader, participants learn 0 communicate meanings, ideas and perceptions Which are culturally

determined, and to deve

lop sensitivity to these cultural vaniables of communications. These Workshops

are to be distinguished from the controversial sensttivity training sessions which are part of the therapy
in the human relations area, and whose applicability to intercultural situatiornis has noi been established

satisfactorily The main

purpose of the Intercultural Communications Workshop, by contrast, is tc

identify cultural barriers to communication and to remove such barriers so that people_of varying
cultural and subcultural backgrounds may be able to communicate ideas freely and be understood the .
way they wish to be understood, without assuming that an agreement will result as a consequence of

such communication A
and an increased ability

further aim 1s to produce in the participants a heightened cultural awareness
to function in a culture differént from their own.

This Workshop 15 basically a stfucture and a concept of communications in which partic.pants are

taught — often by each

other — to understand bagh the content of ideas being communicated and the

process of communications among participants of different cultural backgrounds 1t addresses itselt to
the entire process by which messages are sent, coded, re-coded and acknowledged, against the

perspective of alues, a

thitudes, stereotypes, judgments and, at times, emotions.

The methods of Intercultural Communicatiors Workshops, developed to demonstrate the complex-
ity ok-the tieid and the neec to integrate matenals from varnious disciplines, include’discusstons, lectur-
ettes. simulation games, role-playing, prablem-solving, cntical incidents, and exercises.

The Workshop I1s a

course in intercultura! communications and a method of communicating in a

vanety of intercultural situations Several practical applications of this method are in use across the
United States and abroad. They include management training programs for personnel working in

cultures other than ther

own. orientation programs for students and faculty who work, study ana travel

abroad, orientation programs for foreign students about to undertake courses of study in U.S. institu-

tions, training programs

for nurses or social workers employed in intercultural situations in the U S,

training programs for personnel conducting international business negotiations, training programs for

those responsible for the

training of persnnnel of international of multi-national corporations in advertising,

skill training or.personnel management, counseling programs for the disadvantaged, training programs
for teachers in cultural sensitivity, training programs for police and law eaforcement agents in cultural

sensitivity, and marraige

counseling programs for persons of intercultural backgrounds or those working

abroad Students or instructors of courses dealing with diplomacy propaganda or persuasion would also
find the Interculturat Communications Wor! shop a way to tearn about the transfer of ideas and concepts

cross-culturally

Additional information

on how to set up an Intercuitural Communications Workshop and obtain relevant litera-

wre 18 availabie from the Intercultural Communications Network, 107 MIB, University of Pittsburgh, Pittsburgh, PA

15260
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Perhaps few topics

5 .. . MODULE xviI - :
COMPARATIVE STATUS OF WOMEN AND THEIR '

i

; ROLE IN DEVELOPMENT '
. (Recommended for learning objective 7)

have enjoyed as much interest and notoriety as the comparative role of women

in vanious societies For us, the women's role in the development process is of special importance.

There are a number of

women students in the foreign student population who are $tudying to be

protessional persons on various levels of academic achievement, and who are concerned with therr

roles in careers, in famii
the United States, thus

1es and 1n nation building. In addition, many male students bring thcir wives to
creating a supply of potential_resource persons for students wishing to learn

-~ — about th.sJmportart subject. They could provide the Iinternational and interculiural dimension of Wom-
ens Stud.es, presently a popular area ofstadx at colleges and universities, in professional associations

and among employers
The foreign women
pagan, . Christian, Mus

Q
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*students come from a wide variety of conditions and Situations* they are from

him, Buddhist, Hindu, Jain, Zoroastrian, Jewish or Coptic religious backgrounds:
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.+ they exhibit a range of behavior from meek s missiveness, to complete self-assurance. to dorninance
* over men, they come from culturés 1n which the role of women ma range from  harrowly fixed to full
parttCtpataon in education, careers, professional life, voluntary sociéties and the pnhtlcal process. They
are cagnizant of the authonty structure, both in their societies and in ours, ».ad have perspectnves about
dominance, submissiveness and partnershtp
They have also observed the various Jnovements and organuattOns inthis country promoting
feminist causes. and attempt»to understand these thrOugh the‘perspecttves of development oﬁthetr
countries
Suggested topics for presentation by these students which should be tottoWed by discussion time,
include the following the socialization of women, the impactof the populatton expiosion on employment
of women, the impact of urbanization upon the * peasant women, participation of women in vcﬂuntary

associations, both heterosexual groups and causes, and segregated groups for women only, the -

structure of the extended family system, and the role of women in" them. the system of * ‘mutual gnd.

reciprocal obligations’ in the extended family System, problems of commur'cation for worhen in de- !

veloping societies, the changmg role of women as a-stimuiant to development and growth, the protes-
sionalization of women in certain occupations; e g, nursing; teaching or socia work, the parlicipatinn of
women In rehgious nites, the motivation of women to control population, the respongbility for removing”
the high rate of iihterary among women (some 75% to 80% of the 800 million iliterates are women),
coping with social and cuitural change, problems of toss of identity, and acceptance of new roles.

As with previous learning objectives, the role pf women in development should be defined broaaly
to permit an examination of changes, dynamics of transition and economic, as well as non-economic,
activities In most societies, there have been historical antecedeqts to the liberating programs for
women Some of these may have had na*9nabhstic, anti-colorual or other ideological bases.

Similarly, there 1s a wide variety of hte?rature and teaching aids ava 'able to provide a theoretical
frame of reference to supplement the experiences obtained from the interactiop with women from other
couritries

"l guess we’ve been doing everything wrong hr\forty years."

From Atlas Vol 19 #11
November *970 p 28 trom Die
Zat Hambs *~
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MODULE XVIi
GLOBAL ISSUES: HUNGER AND POPULATION .

During the fall of 1972, the U S Cualition for Development and the Overseas Development Council
conducted a nationwide Survey on the knowledge and attitudes of young Amenicans (18-25 years)
ragarding international development It 1s important to note the survey's finuing that young people
recogmze the tremendous :mportance of world hunger and poverty problems and feekthat both should
receve f~- greaier attention at the U S government level The survey data demonstrated that the real
gap'« < Amencais nota function of age, but rather of education Those Americans who were
Letter eJ' nderstood more about woi d poverty and were more Sympathetic to the problems of
development 1 ney also ind:cated that the school was ar important —though not the most important —
source of forr-ation on such problems .
R Jayne C Millar, Focusing on Global Poverty and Davelopment, A
Resource Bouk for Educators, Washington, DC  Overseas .De-
velopment Council, 18,4

These two Interrelatec sues combine into an outstanding program of learming in which foreign
students can contribute immensely to the education of Amenican students. In addition, these 1Ssues
provide the opportunity to Tntegrate learning from several scientific areas, normally not available to
students in traditional hberal art fields.

A variety of matenials has been produced to supplement traditional learning resources. Biblhog-
raphies are also avalable, as are several techniques of experiential learning, including simulation
games, cntical Incidents and exercises. Recently, the National Association for Foreign Student Affairs
formalized a program of Global issucs, focusing on world food and population. It makes this f-ogram
availlabic nationally through its regonal structure, with recommended speakers, fiims, and use af
foreign swidents

The probiems regarding food supply affect some 400 miflion people in developing countnes who
syffer from matnutrition Unless remedied immediately, starvation and mass famine could become a
tecurnng problem In the seventies the food supply began to drop off drastically due to weather
conditions. uncortrolled population growth and run-away inftafion. Solutions to these problems include
increasing productior in developed countries, better use of the existing food supply anXood consump-

tion rrthese countries, increasing produstion of food in the dévaloping countries, improying distribution
and financing food rejuirements, imprgving the. quality of food prasently produced gnd making provi-
sions for reserves to be used In emergencies e
it can easily be seen that the iood problems can be examined by a varety of academic disciplines,
including ecgnomics, business administration, transportation. technology, biology, biochemistry, ag-
nchiture, socialogy, anthropology, geography, political science and others With the addition of foreign
students, the problem can be seen and examined In its true international perspective and diniension
= which ajso promises the application of this learning to everyday Jife
The World Food Conterence, held in Rome in November, 1974, and attended by representatives
. from 137 nations, recommended to .- : UN several steps toward solution of these problems, including '
aeveiopment of an early warning sy:tem and the coordination of food policy. The U.S delegaion
agreed that donor nations, inclycing the US., will expand every eftort to provide additional ford
, commodities. financial assistance, and foreign aid. The world food 1ssue has an urgent policy imphca-
‘S " won lor Americans, at least In this respect - ‘ ’

Yhe uncontrolled poputation growth, entangted in a vanety of emational, technological and ethical
considerations, also affects every citizen of every country The population has increased world wide
fsrom 2 5 bilion 1n 1950 to 4 billion at the end of 1975, and Is predicted, under tre Circumstances of the
oresent growth, to increase i the next 25 years to 7 8 biion - almost doubling itself in a span of 25
~ears The causes of such growt} are, among others, increased progress in saritation and heaith

iences. increased standara of #itr:tion (ironically), reduced child morts and increased Ife expec-
tancy While the developed countries actually reduced their growt!. . i=8s tha1 1% annually, the
developing countnes continue to increase from 2.5% to 3 5% annually, t us compounding their de-
velopmental problems
‘ As with the world food nrcolem, learning about the | dputation issue can also be enhancad by the
presence of foreign students from the developing countries where the problem and its complexity are
most pronounced The issues of world population affect everybody and combine learning from @ variety
of discipliney includirg the scierces, technology., education and the usual policy sciences. The popula-
tion issye I1s accented further by the fact that about one-haif of the present world population 1s under the
age of 25, aAd thus in the optimum age for proliferation Furtharmore, the greates’ rowth In the
population occurs among the poor and the uneducated, where it iIncreases the 2mands for social
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services which, if granted, decrease the resources needed for more economic deveiopment which
might otherwise increase employment and productivity .

Additional materials available for the intercultural study of these problems have peen prepared in
conjunction with the World Population Conference, held during August, 1974, in By ;harest, Romania
This conference produced, surprisingly, more agreement internationally than was expected, and found
the US committed to internation=l cooperation in the solution to this problem. Individuals in this
country, especially the young college students of today, will also be personally affected by this 1ssue
because it is expected to become crucial during their productive careers

Both of these issues contain maximum learning poteritial, especially since the solutions to both of
them have to come through international cooperation Foreign students can be not only the resource
persons, but car ‘nemselves learn about urgent problems which are iikely to confront them personally
and professionc .ly upon their return home -

From SZPILK! Warsaw
From Atias Vol 19 #8 August 1970 p 26 trom Szpiski Warsaw

For acditional information about world population and food, wnte to the Nationa! Association for Foreign
Student Affairs, 1860 19th Street NW. Washington, D C 20009 Under a grant from AID, t' 5 association contracted
to imtiate a Poputation ~wareness Program and World Hunger Program for which purr  _2 1t developed attractive
Zrogram guices and packets which are available free of charge

MODULE XIX

THREE CASE STUDIES OF DEVELOPMENT:
NIGERIA, TURKEY, THAILAND

(Recommended for learning objective 7)

To what extent are Americans 'and their leaders prepared to support continued involvement in the
world. though perhaps in a different way than over the past two decades? What role do the pubic and
our leaders want the U S to play? How do domestic and foreign policy concerns and priorities relate to
one another? ow 1s growihg U S interdependence with other 112"ons affecting these views? What
kinds of sac. nces are the American people prepared to make to Supun a foreign policy? And who
should make foreign policy?

The Chicago Council on Foreign Relations, American Public Opinion
; and US Foreign Policy 1975, Edited by John E Rielly, Chicago, I
1975

in order to aad realism to the study of economic, political, social and cultural development, three

specific countries have been selgcted as an example of the forces which influense the rate and direction

of change These three countries have been selected for specific purposes each one represents a
different geographic and cultural area of the worlid, from Africa, to the Middle East. to South East Asia,
each one has a different colorual background Nigena has a long history of British colonic! rule, while
Thailand has never been colonized, with the exception of a brief Japanese puppet government during
World War Il Turkey has not only been colonized. but was herself a colomial master until relatively

) modern times Ali three of these countries have a rel-uvely similar rate of development arid a
\ background of military goverrments All three have studeiit movements which have played &1 active
partin the poiitical development of these countries and each has a developed system of administration
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in higher education Two have recently had upheavals, revolts and wars. All three also have sizeable

“rural poverty ard illiteracy, existing side by side with a +.ghly developed “modern” sector Religions are

also evident in all three of those countrie. and have figured prominently in the recent developmental
picture Only Nigeria 1s a member of the OPEC countries and 1s considered, for purposes of economic
development, a nouveau riche While Turkey and Thalland are relatively cohesive in terms of ethnic and
cultural composition, Nigenia 1s composed of heterogeneous publics

Students of development could well have selected other countries, depending on the variables:

which they are ‘mterested in comparing A typical outline of a course or discussion group dealing with
development of these three countries 1s suggested below

NIGERIA

Nature of colonahsm, forces o' -hesion and divi ion, cost of civil strife, manpower needs and
supples. role of the US and othe nwies trained personnel, tibahsm. political organization, how
wealth 1s ace nred, nationalism, at s toward Pan-Africe nsrr , sources of corruption and its cost to

development, the nch and the poor, .Olving ~conomic problems. o1l economy, development of technoi-
ogy and agriculture role of education in dev: lopment, role of women In development, current govern-
ment organization, nature and structure of political authonity, social services

THAILAND

Nature of the population. religious and ethnic composition, refugees, geography, natural re-
enurces, education and hiteracy. role of the monarchy, current political scene; student politics, role of
government and police, carruptron, role of the military, foreign relations especially with the U.S., press,
mass media and the pohtical communications system, poverty and income distribution, educational
policy, role of women and family system, business and labor. cultural variables and values and their
relation to development, priesthood, the changing scens

TURKEY

Historical development of modern Turkey, geography and natural resources, the present structure
of government, its role in the development, present-day international relations of Turkey, rural de-
velopment the peasant culture”. role of education, nature of potitical system, role of Islam n develop-
ment. sources of change role of women and its change, and the role of women in development;
agniculture and land policy busiress chmate and circulation of goods, food supply. general outlook,
prospects for democracy
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CHAPTER VI
EXPERIENTIAL LEARNING PROJECTS

Summary

Modules XX to XXXl are designed to provide oractical laboratory-like expeniences. The first two
(XX ana XX1) are designed as supplements to a regular course or may be used to satisfy a course
requirement of field work, observation, or a term paper. The next five (XXII-XXVI) could, depend-
tng on the amount of werk and dedication, earn typial course credit. The rest of the modules
could only be accompltshed over a period of time with extensive work, thus, they could potentially
satisty a requirement for a course sequence, a major research paper, 2~ bunors thesis or a
graduate research paper Many unersities have developed programs to promote intercultural
relatrons and exchanges of persons, such as internatronal hourse or centers, scholarship pro-
grams or legislative programs designed to improve the legal and financial position of participants.
This chapter suggests that many of these programs, 1n addition to having an intrinsic ment, are
also excellent laboratortes of intercultural learning on a high academic level (233).

These programs should be approached very cautiously Over zealous participation by new-
comers may create senous problems for them, and for the programs. Where the “tashs” to be
performed for the purpose of learning are too difficult to achieve, students can be advised to
concentrate on ' feasibility studies” or surveys instead. .

A very close cooperation and rapport is needed batween the instructors, students and present
sponsors of these programs, if a meaningful and suitable expenential learning 1s to take place

MODULE XX

LANGUAGE AND THOUGHT IN TRANSLATION —
UNDERSTANDING MEANINGS

Assignment

Develop a few relatively simple sentences which express different ideas, facts afid concepts. Ask

« foreign students to transiate these sentences iiterally into therr native languages, and then to retrans-

late them very Iiterally into Engfish Discuss the different ways of expression If there are differences,
yrovide analytical explanations

~—

Purpose.

To understand different ways of thinking and expression Strictly Iteral translations are seldom
possible from one language to another

Suggested Phrases

o Our Father Who are in Heaven (or other prayers)
=« {consider s a proper solution .
e What rnght do you have to do such and such
o | will deal with this matter as it comes up . .
e It1s clear from what you are saying that
e Wha. evidence do you have for saying such and such

Suggested Concepts to be Includen-

e abstract and concrete

e inductive and deductive thinking ard reasoning

¢ cause-and-effect reasoning

e past, present and future oriented expressions

e distinctions between facts and opintons about facts

e explanations about relationships, especiallv fnendship, family

¢ and rnale/female relatinnships

¢ an analogy

e defimition of relationships between two vanables, especially the relationship between a whole and its
parts

e objective arld sujjective concepts

e tmperatve form of an order to do something; order to cease and desist, specific order “do not do such
and such™, "no’
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e expression of agreement and' disagreement; vary persons with whom to agree or disagree, €.9.,
father, government official, fnends, etc.

Suggested Readings:

For adcttional reference see the following items in the bibliography 14; 47: 48; 56; 240, 257; 258,
292: 293; 330, 355

MODULE XXi )
ARTICLES IN COLLEGE NEWSPAPER OR SPEECHES BEFORE GROUPS
(Recommended in connection with all learning objectives)

Assignment:

Arrange with your instructor to evalute your work on any modute selectad forthis program, miot on
the basis of a traditional term paper, but on the basis of an article submitted to the college or iocai
press, or alternatvely, to grade you on the qualty of an oral presentation before some audience in the
college or community.

Purpose

To relate spectfic topics of international studies to wider audences; to experiment with com-
municating such specialized topics to non-specialists; to learn about the receptivity of others to such
interests and to facilitate detaled learning about such topics.

Discussion and Suggestions:

Such papers, articles or speeches should fitinto the general spirit of learnina experiences recom-
mended n other modules. They should be researched carefully, and should be interpretative and
comparative. Where possible, they shouid include problem-solving from actual sit 'ations. Drafts should
be shared, for comments and criticism, with foreign students and others. Topics for these articles and
speeches could be taken from any module, from a Single country or region of the world or from
mternationl relations. Learning would be similar to that expected from a traditional term paper, but a
new dimension would include responsibihty for the consequences of positions taken by the writer or
speaker within the larger context of campus or community life. Furthermore, the students would receiwve
feedback regarding their abiirty to convey the message. Public thscusston of international 1ssues on the
campus enhances a larger goal of creating an interest 1n international relations.

MODULE XXII
CROSS-CULTURAL RESEARCH
(Recommended in connection with all learning objectives)

Assignment
Rese- -h any one of the programs suggested in this Handbook.

Purpose

To offer upper division students and graduate students opporlunities for cross-cultural research, to
smprove the gualty of intercultural programs and learning opportunities through research findings.

Discussion

Research could be conducted 1n cooperation with most disciplines, empirically and otherwise. All
programs have historical antecedents and can be axamined histoncally. Most have developed a sub-
stantial body of hterature so that library research and bibliographical work couid be done on them.
Communication is essential to all of them, so research techniques used by journalism and communica-
tions students could be apphed Since all these projects have educational implications, they could be
apphed to the fields of education. Empincadhsesearch methods used In political science, sociology,
psychology and anthropology (ranging from pRrticipant observer to questionnaires and interviews) are

possible Research may not be as sophisticated as to offer topics for MA or PH.D. dissertations.
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Nevertheless, the results of even relatively simply and practicdl research coulr” have cumulative effects
on other learning and researching possibiities For example, problem-solving projects could pfoduce
results which interested and alert faculty members may be able to use in applyig simulation exercises
to cross-cultural uses They may, where apphcable, interest graduate students in exploring such pos-
sibiities for therr dissertations

MODULE XXl
CROS3-CULTURAL SENSITIVITY )

(Recommended in connection with learning objectives concerning Country and Area
Studies, Cross-Cultural Learning, Cross-Culiurai Communications)

Assignment
Perform any or all of the following tasks described in this module

Purpose
To gain cultural sensitivity in performing certain tasks

Tasks

1 In adormitory, cafetena or classroom, approach a group of foreign students Ask to join them,
and begin a conversation Observe how this Is received. Observe your own feelings and reactions to
foreign students

2 Invite foreign students whom you do not know Yo a dance, home for a hohday, to your family
7 4Mion or to any other gathering which has some symbolic meaning in this country or to your family.

3 Invite a foreign student to go to a church service with you.

4 Go to the Immigration and Naturahzation Service Office and interview officials about employ-
ment opportynities for foreign students Begmn conversations.there with foreign students awaiting
consultations about their legal status and employment

£ Call or visit personnel managers of corporations regarding employment for foreign students gn
a part-time or full-time basis. \-
4

6 Contact the officers of foreign student organizations and suggest that they organize a program
for their members about the "Brain Drain" 1ssue and about foreign students’ responsibilities to thewr
h~me countries e .

7 Try to organize a panel discussion about the Middie East crisis, composed of Arab and Israeli
students

8 Go to meetings of any foreign student cluh at which you may be the only American. Try to ask .
questions and to participate in theé program. Relate this experience to understanding Mminorities

9 Ask foreign students to invite you to.their rooms for a cup of coffee.

10 Ask American students what they think at.cut foreign students. .

11. Ask professors or college authorities about their ideas on training foreign students in profes-
sional fields for the development of their countnies, and about the applicability of the training obtained in
our professional fields. e.g , engineering, education, social work, public affairs, etc. Relate this exper:-
ence to your understanding of "colomialism ~

12 Engage foreign students in conversations about the arguments contained in Mcdule IV enti-
tled Can Foreign Students Really Teach? Report on the discussions. I you are interested in a specific
country, talk about these questions with students from that country.

13 Ask foreign students to help you design an outhne of a program (one day, one week, etc)
intended for natives of his country (select the populations for which this course would be designed
depending upon your interests) The purpose of such a program would be to help these peopte better
understand the hife and cultu-e of the United States Concentrate on content and methods which would

_ be persuasive

14 Similarly. ask foreign students to help you design a program for Americans, designed to
eliminate American stereotypes about their country Concentrate on content and methods whick would
present the country the way it should be ideally understood

15 If possible. put together such programs for your class, seminar groups, dormitory group,
church group or for any other suitable group
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16~Organize a group of American and foreign students to participate Jointly in playihg simulation
games which are now availabe in large numbers.” Two such games have been especially popular in
Intercultural situations. both because of the ease with which they are played without Creating cultural
strain. and because they usually produce an unusual amount of intercultural learning for the time
committed to them One 1s the Bafa-Bafa game, and the other I1s the Star Power game. Both can be
obtained from SIMILE I, P O Box 92037, 1150 Silverado, La Joila, California 92037

~

MODULE XXIV

FRESHMEN ORIENTATION TO INTERNATIONAL AFFAIRS
AND CAMPUS PROGRAMS

(Recommended in connection with learning objectives conce:ning Cross-Cultural
Learning and Cross-Cultural Communication)

v

Assignment f

Design an orientation program for a freshmen class about the opportunities available in interna-
tional relations and programs, including study and travet abroad and vocational careers in international
affairs

Purposes ,

To iearn about existing internauonal programs, to assist-underclassmen in ther education ard to
inform them early in therr college career as to what international opportunities are avaiable and to
asses s ‘‘ocational opportunities in the field.

N

Discussion

Upper division students cannot assume that entering freshmen are ignorant of international oppor-
tuniies because many international Proy.ams are geared to the high school level. Uppe division
students wilt have to relate these programs to vocational goals (especiaily in case of freshryan entering
professional colleqes) Together the upper div'sion students and freshmen, in cooperation witi: foreign
students. can design programs using foreign and internationally trained American students to enrich
the social studies curniculumgn high schools Specifis learning potential exists in the integration uf
various teaching matenals. tl'we integration of general knowledge with specific area studies and the
integration of cogmitive and experiential learning Educating others to international studies poses
pedagogical problems of teaching international relations in colleges on all levels. Imphcit and exphcit
are 1deas and assumpi.ons about the nature of education, cross-cultural learning, roles of nations and
people tasks of leadership and the reievance of international relatioris to domestic coricerns. Learning
15 continuous and progressive

MODULE XXV
ORIENTATION PROGRAMS FOR STUDY ABROAD

(Recommended in connection with learning objectives concerning Country and Area
Studies. Cross-Cultural Learning, and Cross-Cultural Communications)

Let us view the disadvantages of sending a youth to Europe To numerate them all would require a
volume | will select a few If he goes to England he learns drinking, horse racing and boxing These are
the peculianties of Englhish education He forms foreign frendships which will never be useful to
him It appears to me that an American coming to Europe for education ioses in his knowledge,
i his morals. in his heaith, in tus habits and in his happiness N
e Thomas Jefferson quoted in Donald Shank, "The Amencan Goes

Abroad. n The Annals. May 1961, p 100

*For further information about simulation games, critical incidents or traiming exercises, suitable in intercultural
traning and education contart Mr David Hoopes. Executive Director, Intercultural Communications Network,
University of Pittsburgh 107 MIB, Pittsburgh, PA 15260 His group 1s presemly considering pubhication of such
training aids
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Assignment

Pi 'pare proposals for or actually design and participate in onentation courses for fore:gn students
just coung to this country, or for American. studerts preparing to study abroad.

S

Purpose

To learn about the practical problems of cross-cultural training and to learn to interpret specific
countries, eg, US or others

Discussion

Programs of this kind now In existence on most campus-  are loaded with learning potential: What
should newcomers to a culture know about 1t? Who should provide information about the culture to
them and how? Who should be inciuded and when? How long should an orientation course be, consid-
enng the kmited attention span of busy students? How should students be convinced to attend onenta-
tion sessions? What anxieties are involved, how are they to be recognized and treated? What are the
sources of stress and conflict and what are the possible selutions to the problems? How much time
shoulu be given tocognitive matenal, e.g., history, government institutions, etc.? How are these to be
interpreted in a comparative sense to a muiti-national group of students? How much material should be
general as opposed to specific? Should only foreign students tell about foreign student problems?

Onentation courses for American students conta'n the potential of reversed roles. Foreign stu-
dents could design courses for those American students who have prepared crientation programs for
foretgn stude:.ts coming here. Both of these programs nave an integrative value and can be related to
other learning objectives For example, let us assume that groups of American students want to travel
to Egypt, Greece, USSR, the Peoples’ Republic of China, Uganda or Chile. Orientation courses for
foreign students could include special programs on American foreign policy toward their countnes, or
the explanation of Watergate, Vietnam or Eagleton. Programs of this kind can be of motivational value
for both foreign and American students, and could generate additronal activity on the part of the
colleges or commur ittes involved in them

For an up-to-date example of this module, and results obtained frcm simiar innovative approaches to study
abroad, consult Chfford H Clarke, Assistant Drrector,Advising Bechtel International Center, Stanford University,
Califormia

MODULE XXVI
PROBLEM SOLVING AND CRITICAL INCIDENTS
(Recommended in connec' n with all learring cbjectives)

~ .
Assignment

Use problem-solving technigues for interviews with foreign students in lieu of pre-arranged ques-
tionnaires or interview guides, constract your own problem-solving situations, adapt them to simulation
games, use them as a research technique (114)

Purpose

To provide opportunities for advanced students to learn about specialized areas of international
studies, and to conduct research on these areas.

Advantages .

The use of problem-solving techniques in indvidual or group interviews not only allows a more
thorough learning expenence about.guspecialized aspect of foreign studies, but permits students to
identify the situations and, thus, to coritro! the vaniables. We are interested in the solutions proposed by
the foreign students, but we can also ask foreign students how they think that other group$ In therr
countries or cultures would solve the same problems, e g.. other students, adults, government officials,
various occupational groups, miitant youths, military personnel, ethnic and tribal groups, etc. Suitable
problem-solving situations could easily be constructed by students from available literature

The "Crtical Incident’ techmique of interviewing has the advantage of specificity in information
gathering Furthermore, it generates new hypotheses regarding associations between vanables Criticai”
incidents are single events which have significance, involve a behavtor of some kind. have a cause, and
where some action takes place and some result occur The critenia are left to the individual todetermine.
The students observing such incidents must have sufficient knowledge of the field n which the incident

s

is reported, and the ability to judge the effect of such an incident
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As with item analysis, both problem-solving situations and cnticat incidents allow classification of
. variables intv areas and groups, whether for teaching and learning purposes or for research purposes.
In order to pe:mit a wider scope of observation, both techniques could be described in either satisfactory

{positive, productive) or unsatistactory (negative, counter-productive) terms

The Technique

The technique consists of a procedure for collecting direct observations of human behavior in such

a way as to faciitate their usefulness in solving practical problems, and in developing broader generali-

zations and principles from them Any observable human activity that 1s complete in itself and permits

inferences and predictions to be made about the person performing the act, constitutes a “cntical

incident " To be “cntical.” an incident must occur in a situation where the purpose or intent of the act 1s

. clear to the observer and where its consequences are definite so as to leave Jittle doubt about its
effects *

Application

In addition to being a research method, this techrique has been used widely in cross-cultural
training, counselor education, leadership and management traning, psychodrama, communications,
teaching methods and therapy

Samples of Problem-Soliving Situations and CrLt/eal Incidents.

1 In a private conversation, a foreign student complained about the lack of any honest and

- relaxed contact with American students It seemed to him that American students are very superficial

and unwilling or unable to relate to hum as a person This student confesses that he 1s very lonely and
sumewhat bitter about the lack of friendliness shown him by American students. !

2 One of the facuity members demonstrates a lack of interest in international and cross-cultural
relations in his department Even though he was assigned as adviser 1o the foreign students, he wants
to make 1t very clear to them that he 1s not particularly interested in the iternational application of his
discipline The foreign students are very disappointed that this facuity member, as their adwiser, 1s not
more interested in therr particular cuuntry and in the application of the discipline to problems of their
particular country The foreign students don't know what to do about this situation.

3 In discuss ~~ the awarding of a financial grant to a foreign student, an administrator at the
university indicated to the foreign student that money was not being made available to foreign students
because of the excessive demands by other m*aonity groups such as Blacks, Indians and Chicanos. The
foreign student was very angry that his cause and need for money should be seen as ccmipeting with
that of the other minority groups He feels that the reason minority groups were getting the money and
the foreign s.udents we: > not, was that the minonty groups were more miltant and better organized to

. exert pressure on the university

4 One of the research bureaus in the university was crrculating a ratner lengthy questionnaire
among foreigr ~*i1dr nts Some of the questions in the questionnaire required very personal and private
answers Cor  .ently, several of the foreign students became very suspicious that the information
requested in the questionnaire was being used by the university, by outside agencies, or perhaps being
sent bac. to therr home countries Although the university insisted that this was not being done and
that ail information was being handled confidentially, the students remained very suspicious

5 One of the foreign students decided to file for iImmigration papers in order to stay in the U S
rather than to return to her home country She was surpnsed to discover that the faculty in her
department and her adviser were very angry with her for having decided to stay in the US They
seemed to fee! that she had an important responsibility back home that she should be fulfilling and that
it was unfair that she stay in the US and compete for the limited number of jobs

6 A foreign student from 3 non-English speaking country 1s given an appointment as a teaching
assistant The professor who Is supervising the instruction of a class in which the foreign student 1s
assisting begins to receive numerous compiaints from th- students that the teaching assistant's'jevel
of Enghsh fluency 1s inadequate The American students say they aré unable to clearly understand what
the teaching assistant 1s saying Without the teaching assistantship, which had been promised to the
foreign student the foreign student will not have adequate financial resources to stay in school The
professor 1s undecided whether he should let the student continue as a teaching assistant or dismiss
him

7 A foreign student from a dev.-'oping country is very cntical of American efficiency because It is
too impersonal and ignores important human values His father i1s an important government official for

v

.

»
“For further information about this technique and 1ts adaptation and uses. consult Dr Pau, Pedersen, Office of
international Stuc. 1t Adviser. University of Minnescta, 719 East River Rd Minneapolis, Minnesota 55455
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whom it s mush more important to understand peuple, to get along well with others and to know how to
handle embarrassing situations

8 A foreign student was nominated to represent her nationality club on an =portant university
governing board She refused to accept tite posttion, however, after she had attended one or two
meetings of the group She felt it most of the people were too submissive and dependent to organize
themselves and to control their own affairs She felt 1t was a waste of her time which could be better
spent on important things

9 A foreign student studying public administration had previously held a job as community or-
ganizer in village development programs He 1s very upset because the courses he s taking here do not
instruct him on how to be more effective and better accepted by the villagers. The people in these
villages are suspicious of outsiders, no matter how muc': these experts know They consider the
outsiders to be trouble makers and opporturusts.

10 The president of a large foreign student club on the campus asked university officials for
assistance in obtaining grade reports for their members, all nationals of one country. This club had
decided to honor the most outstanding scholar mong 1ts members University officials refused this
request in the absence of specihc, writter permission from each student conce'ned The club finally
dropped the request and also dropped the special achievement award program They feel that the
unwversity 1s biased against this nationality and have refused, in turn, to paracipate in university pro-
grams Group tengion has resulted

11 An administrator-from a fureign ceuniry, now a graduate student in this country, reported that
sne i1s worned about returring to the position from which she is on leave of absence. She claiined that
she had a difficuit time when she initially took that position in establishing loyalties among her as-
sociates who felt intense personal loyalty to her predecessor By the time she had won these loyalties
for herself. she left to hegin her studies Now she will have to re-establish them because 1t 1s likely that
her subordinates have become loyal to the person who I1s taking charge of the governrnental division
dunng her absence : s

12 A foreign student did poorly in school last quarter but was afraid to admit it to the foreign
student adviser He actually hed abeut his grades when asked specifically about them. The academic
adviser was responsible for too many students to be aware of indwidual grades The adwiser would not
have realized that the foreign student was too embanassed to see him until his grades improved.
Unfortunately, a routine grade chack in the graduate sct.o0l discovered the poor grades and a letter
was sent to the student saying that he would be dropped if his grades did not improve A copy of this
notice was also sent to the foreign student adwiser and to the graduate adviser Now the student is
éven more afraid and ashamed to see advisers. .

13 A foreign student. working illedally, was caught by the )/mmigration officers and called to a
hearing to determine whether or not she should be terminated from her student status. The fob she held
was N an old people s home which paid very little and which was a 1ob few Amencans want. She
pleaded with ne hearirg officials to let her continue her studies, in which she was doing very well.
Finally, the immigration office relented and retnstated her to *he student visa. Hovever, the officials let
her know'in very strong terms that she was not to work d4an The Amenican people now face severe
employment problems and expect immigration authorities to rmake sure that foreign students do not
misplace Americans The foreign student accepted the lecture and the restrictions but was very bitter
about the unfairness of the situation She was very humiiated. At first she was 0 offended that she
decided to leave the cquntry. but then she realized that she and her Afncan country need the education
and skills she s receving In a fit of anger she exclaimed “But remember Nkrumat"

14 We had a foreign student in our home for a long home-stay program, and everything seemed
to be perfect We loved him. and hé seemed to really ke us too. We followed up with a few outings,
picnics and get-togethers, but now suddenly he is like a different man , We contact him personaliy,.and
he arcepts invitations. but he never shows up. We go out of our way to phone, write and viéit; we—
prepare for the visits, and nothing results from it There are no explanations, no éxcuses and no
apology We finally gave up on him apd founa more responsive and communicative foreign students.

H

N

15 | would like some help to settle a difficult situation existing 1n a family which has a foreign
student assigned to them for a long-term stay program The other day they got involved in a terrible
argument about the Nixon administration — actually they argued a great deal before this time about
everything — especally the Vietnam War and the amnesty The family 1s very loyal to former President
Nixon.-and the foreign student 1s an e t-American, activist who clearly is cntical of many things this
country does, especially our involveme tin Chile, our business expansion in Latin Amenca and our
general policy toward Cuba But this tme the argument really got very emotional, and the student
finally said some strong things about Nixon The woman got very mad then, and told him if he came to
this country to insult our national leaders, then he should go nght back where he came from Everybody
then retired for the night -

al
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16 | have worked with foreign students and visitors for some time, and enjoy meeting these
people very much But knowing some of them as well as I do, | am no longer sure that our efforts are
really producing any results Look how long we have been In this business as a nation, but we still have
hunger abroad, people bribe others to get anywhere and the rich are getting richer, while the poor are
getting poorer Although | like these people personally very much. most of them are concerned only
about their own jobs, some stay in this country permanently and others don’t know how to relate
themselves to the real problems of therr countries Besides that, they say that foreign students
educate Americans — but that does not work either. Most foreign students really don't know enough
about therr own countries, and If they do, they are so emotional about them that they can hardly
communicate They often create misunderstanding and bad feelings Instead of some real insight More
important than anything else, they isolate themselves and don't openly associate with Americans They
have their own clubs and cliques 1n which Americans are not welcome How can you communicate and
learn from people who have no motivation to communicate with you? Who do they think they are.

anyway. especially after this oil crisis?

17 If we have to save money and cut budgets in the university, the teast painful way 1s to abolish
the position of the toreign student adviser and the supporting budget For one thing, we cannot really
maintain a separate office for a relatively small group of students The time has come when we must
treat all students alike, and not have services for any special group Second, we really will not hurt
anyone by this decision because foreign students are just stucdents hke any other students and, thus,
can use the same services thatare available to other students This might actually work better for foreign
students, because people say that foreign student advisers help to isolate foreign students and make a
meaningful Integration of foreign students with the rest of the campus and community impossible. The
majonity of foreign students on the campus reportedly don't visit that office anyway because they doall *
nght Ly themselves It Js only a small minority that have difficulties. and they are often marginal
students who possibly should not be here to begin with Wwe must make sure that these students make
a realistic decision about leaving here if they cannot make it The foreign student adviser's office often
protects these students. asking for more and more chances, when In fact they only delay a decision to
terminate tne students The money we save will be then putinto more important programs, especially
those which are related to the special problems of our society it certamnly stands to reason that we
should take care of our own educational needs first This is exactly what other countries are doing for

ther own people. Judging from the bad deal that American business and governmeRtal people getl

abroad .

18 The president of the International Club resigned his job the other day after only three months
of trying to get more people involved. He did not want to enter the election to begin with. but wag talked
into 1t by fnends who all profmised cooperation and dssistance None actually helped, however. In his
letter of resignation he stated ‘It s unrealistic to expect foreign students. particularly the Asian
students. to show any degree of interestin social service because oursocieties are notorganized along ’
these lines There 1s nothing in the ex, ariences of these students which would motivate them to work
for an association like ours and to help other people of different natloﬂghtles and backgrounds, with
whom they may have only very httle in common " He concluded his lettet "I have really tried, knowing
that one person cannot and should not do the job But how do you motivate people who simply do not
have "¢ basic idea of social service, social consciousness and the “other-person directed outlook ™"

. ©
19 An interesting thing happened at Maumee University recently The foreign student adwviser
made a case to the administration that he neerded more help at the office. and the university gave hma
half-time assistant He ~'  Jy had a half-time assistant on his staft Since he wanted to employ a
foreign student in this pc won, he advertised 1t through the International Association. It so happened
that the p.esident of this association knew a graduate student in education whom he asked to apply for
this position However, the executive committee of the association, on hearing about this, considered
the matter at its next meeting It passed a resolution that holding such a position would be a conflict of
interest At the same time a position of the vice-president of the association became vacated through
resignation: of a student who just had completed his studies and returned to his home country An
American student. who just happened to be the oiher part-ime worker in the Foreign Student office and
a student of international relations applied for the position Upon hearing that the association had
passed the resolution about the conflict of interest. the foreign student adviser told the American
assistant to withdraw from the competition, in order to avoid any more conflicts of interests

20 | received a phone call on Wednesday, February 5. from a man who Identified himself as a
Marines veteran hving In He called to find out If the university I1s giving financial aid to any
student(s). even one. from any OPEC countries The basis for his inquiry was a decision he said he had
made to declare. in effect, personal war against the OPEC countries for what they are doing to the U S
with their ol export policies The catalyst in his decision was an interview ne had seen on TV with the
Shah of Iran The Shah allegedly made a statement that he intended to “bring his blue-eyed brothers to
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their knees " The caller said he has to do something to keep from feeling he Is letting down the millions
of men who have died in defense of this country.

In the absence of the ability to drop bombs on the OPEC countries, he wants first to find out if any
OPEC country student Is receiving financial aid from the upiversity If the answer is positive, tq do
everything in his power to see that his senator in the state legislature 1s fully aware of the stoty and
taxes suitabte action .

21 After one year of trying to get foreign students from another cultural background organized,
the president of the National Association wrote a letter to the editor of the college paper in which he
said ‘It s useless for foreign studepts to organize themselves Such organizations are too compl- >
cated. repiesent every culture of the world and every kind of authority structure In effect, there is no
authonty to follow The leaders cannot enforce their decision, and the followers do net have any
leadership authority '

22 Ths foreign student group was accused in the student senate of poor handhng of its fupds,
which came onginally from student fees Now all foreign students are being blamed In this situation,
foreign students should not admit their mistakes or weaknesses, as this confirms ant-foreign student.
biases and can be detrimental to tie general interests of all foreign students - ’

23 The trouble 1s that very few foreign students or Americans are truly “internationalists.” The
majority of foreign and Amerncan students simply do not have the international arid inter-cultural
perspective Nevertheless, these people should be cultivated so that they are at least sympathetic to
International and inter-cultural Issues Each foreign student groug should designate special peaple who
have the abilities to become cultural brokers anu give them some freedom to represent othe foreign
students and internationalists

24 The treasurer of our organization never came to meetings and never submitted any financial
reports, even after a resolution was passed that provided for the removal from office o! otticers who
missed three consecutive meetings without valid excuses. However, in reality the power to discipline
the treasurer did not exist, so the foreign student adviser was asked to retrieve the books and to
resolye the situation unobtrusively. ‘ -

25 The program chairperson should be ~-hed or asked tQ resign. He was mandated by the
. group to implement a resolution which called tur . non-violent strike against the dorm director who

suddenly withdrew the special arrangements for foreign students regarding choices of food. The chair-
person first agreed with this solution, but then changed his mind He felt that the strike was not a proper
solution and he suggested more feasible ways ot handling the problem Nevertheless, the strike was
approved

26 The foreign student adviser was recently promoted to a full-time position and given the
authority to award scholarships and to admit or reject the admission of foreign students This appeared
to be a good tdea, however, foreign students resented the new authonty the foreign stuuet adviser,
possessed Having this kind of authonty over people has some disadvantages Many foreign students
are afraid of people in authority Foreign students do not feel they can be entirely frank and honest with . 2
people who can use the information they provide against them

27 There ought to be a better way of electing top leaders in international associations. This year,
for example, the elections ended in real hostility. and the Inter-Cultural Student Association virtually
withdrew from the Federated International Association Consortium. They supported a very good candi-
date for president but he was Ittle known outside the club The open competition for positions was ¢ |
disadvantage for him Infact. the way the electica was conducted, 1t was really insulting to this group ot
students and therr culture In a situation like this there ought to be some preiminary informal procedtmg: . )
whereby suitable candidates can be selected quietly ar= .iarmoniously, without the humility of a defeat
in pubhc

28 The people who are forever trying to organize foreign students are just kidding themselves.
Cultures are complex and difficult to understand; and there are so many of them represented among
the ioreign students that the people here — or anywhere for that matter — can really not comprehend
or begin to understand this complexity Littie knowledge is sometimes worse than total ignorance What
Is actually worse 1s that sometimes an eloquent leader cumes along. sways people into doing some- .
thing, and really gets them excited over the 1ssue — until the people find it was over their head and fall t
back i1nto the usual campus apathy

29 A professor presented a moral development scale to his students in an introductory class He
explained that the scale had been administered world-wide and that, according te the results, people all Y,
over the world go through the same stages of moral development However, people in other countries
go through them more slowly, with a smaller percentage of the populations of 1. .d World countnes -
achieving the highest stage Two International students were In the class They said nothing in reply
(There 1s evidence available which attempts to refite the interpretation made by the professor Such -
evidence was not referred to in class )
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. 30 Though university X has been adrpitting toreign students for many years, it has not given much
thought to whora it admits or where the foreign student eomes gin The only congern has been
whether the student meets the academic entrance requrements Under pressure from'various groups
_ on‘the campus and In the community, the university has agreed to’ review its admission policy for
foreign students Three pomnts of view have emerged in the debaté on g new admission'policy. The first
view considers foreigr: students abufden on the instifetion, using resourcas &nd coMuting very littie
to the unversity The second view favors the old policy of adrtting anky’ those who are academically
qualfied. but strengthening the poilcy.s0 as to require that stddents have the firancial ability to pay for
therr entire program of studies The final view SLR)ports a major re-éxaminatiorr-of the whole admission
policy with greater weight placed on factors such as c0untry:h'e|d of study,socl0-economic*background
and evidence of the potgntial contribution that the admitted foreign student can make o the commu-
nity . B . ‘ R g -

. 31 !Itried touse these learning modules” with foreigri students, hutamnow thoroughly confused
| interviewed ten foreign students and some Americans who lived in the coupiry | was trying to study,
" including a returned Peace Corps Volunteer, and ag)fbfessm of history wh@ lived there for a penibd of
time | got consistently different ideas from the Americans than | got from the foreign students For
example on povetly 'the Americans thought there was-a lot of poverty there, but the fore: students
. ctdlmed 1t has been petty well resolved Similarly on corruption: the Americans wepf very much
_impressed with the extent to which the ~ountry’s officials were corrupt. while the 4oréiGn students did
not think there was.any more in their country than we have seen during Watergate here And so 1t goes

with other ;ssues. like credibility of |_eadersh'np and others How do you -explain these differences?

[N
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“ MODULE XXvIl -
INTERCULTURAL LIVING/LEARNING SITUATION

(Recommended in connection with the learning objectives concerning
Cross-Gultural Learning and Cross-Cultural Communication)

© - -~

" Assignment .

Setupor assess {he need for establishing a live in situation for American and foreign students, or
participate in one already set up for such purpose, e g . international houses, internatronal centers, efc

Purposes

To learn about the dynamics of cross-cultural living on a day-to-day basis, as a simulation of .
cross-cultural immersion ™

Discussion and Specific’ Suggestions

A number of thése ‘situations are presently in existence. ranging from the very sophisticated
experiences of large .nternational houses in New York. Berkeley, Chicago and Philadelphia, to
Amencan-foreign roommate ptans * Intermediate ranges of such programs could be (1) international
floors in existing dormitories (2) conversion of rooming houses to international hving units, (3) place-
ment of American students with foreiyn students as roommates n dormitories, apartinents or in other
iiving units such as.marrnied student hcusing urits or the popular,’ American adopted family plan” in the
community Learning in these situations is more intense than ‘n other programs |f structured to
produce specific experiertes, addmo_nal' opportunities emerge. For example, these live-in situations
could he set up on a small scale forinternational relauons majors. for foreign language majors, or for
participants in a foreign study-and travel program -

Students will learn more from these situaticns ifthey setur  © entire arrangement themselves. e g .
foreign and American students negotateeases, secure the granting of college credit for the experi-
ence handle funds. divide labor and plan internal organization. maintenance of the group and leader-
ship inciude male female relationships if the tacility can be set up coeducationally, handle conflicts;
.arrange meats cleaniiness. guet for study, maintain law-and-order, and sanction violations

ERI!
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' MODULE xxvin ~ ~ -
FUND RAISING FOR INTERNATIONAL PROGRAMS

(Recommended in connection with the learning objective concerning
Cross-Cultural Communication) :

Assignment

Organize or assess the potential success of a campus-wide activity designed to raise funds for
various international programs *

v

Purposes P

To learn how to justify interna* onal relations program- 'n practical situations in which they may be
challenged To actudlly raise or assess the potental of raising funds to achieve some important
intemational educational objeztives

Drscussion and Examples

L}

Many programs fail because of 4ack of funds Students have the opportunity to raise these funds
themselves while earning credits In the process. Funds are needed tor: international programs, interna:
tional symposia, speakersand film®, living-learning centers, scholarships for fc-agn students, work-
study opportunities for foreign gnd Ameri:an students so that they can be empie,2d to coordinate
sim'l=; activities, scholarsh.ps for American students studying abroad, international interns and surveys
and research. Fund-raisthg activities must be carefully coordinated with the rest of the institution’s
efforts in this directior Students can learn from college officials about how funds are raised, dono-s
approached, and goals, objectives and strategies set up. Where actual fund-raising activities will not be
possible, a paper proposal may be substituted for actual experiences. Students will learn, in addition,
how to explain the importance of such programs and how to relate international studies to various
potential donors, e g., church groups, local businesses, International corporations, civic groups or stu-
dent governments Appeals for funds must be foun to the sensitive foreign students and
relevant to the interests of groups being conwzﬁual situations, programs which involve
handling, raising or spending of funds are gfcellent laboratories of learning They strongly resemble
gaming and simulations except that they/re real situations involving real nsks, goal making activities
and some disagreements and conflicts ut such goals.

MODULE XXIX

POLITICAL < LEGISLATIVE ACTION PROGRAM
(Recommended, with great caltion, in connection with learnirg objectives concerning
Cross-Cultural Comm unnyx. and with Studies of Socialization, Education and Leadership)

Assignment -

™ Lcuss, plan, prepare, draft or participate in erforts 16 introduce bills or local ordinances which
would benefit foreign students or international education

Purpose

To learn about the political processes as the, relate to international affairs, to articulate interna-
tional objectives to various political bodies and pressure groups, to understand the rote of public opirion
In international issues

Discussion and Examples )
Discussion of strategies for such legislation, or actual campaigns on behalf of specific 1ssues
have excellent learning potential They familianze students with the pohtical process, facilitate an
understanding of the dynamics of local and state legislat:ve bodies and the groups which support them,
permit identification of international 1ssues for local and state responsibility, show how attitudes are
formed about international problems, permit 2bservation of special interest groups, e.g., relate mnonty
groups to international pragrams, involve |ocal and collegiate press In coverage of these 1ssue$ and
bring foreign and AmericaP students together to work out contents, pracedures, and strategies for such
campaign . .
Thg content of legislative programs now under way in several states concerns legislation granting
waivers of non-resident tuition for foreign students in public institutions. VWhether or not such bills are
actually submitted depends upon the quality of the product, ability of sponsors to sustain a campaign,
evidence of wider interast and organizational talents of those interested in these 1ssues Examples of
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bills seeking non-resident tuition waivers or scholarship assistance for foreign swdents on the grounds
that they are needed for the education cf domestic students can be cbtained from severa! s-3tas in
which such legislation Fas either been introduced or already passed, e.g.,.Hawail, New York, Teras,
Oregon, Minnesota and Washington. ’

~

MODULE XXX
INTERNSHIPS, FRACTICUM, AND FELLOWSHIPS
(Recommended for all learning objectives)

Assignment
Establisn unpaid internships, or raise funds for paid fellowships in international programs.

Purposes

To enable selected Amencan and foreign students to obtain practical expaeriences in international
progrems in which they can apply already acquired knowledge about international affairs or related
social sciences

Discussion.

Undergraduate students do not iave m~=2y opportunities to obtain fellowships through which to
express their continuing interest in internati nal relatiuns on a progressively higher level of sophistica-
tion If furds are unavailable to establish regular fellowships or work/study grants, practicum or interr-
ships on a nonpaid but credit-ea 1.:ng basis could be establiched 1n related campus offices, for instance,
foreign student adwiser, academic adviser 0 international programs, international relatiors centers,
instructors of international studies, admiscions officers handling admission of foreign students, depart-
ments teaching Enghsh as a foreign language and other academic departments which may be in
terested in adopting any modules suggested In this Handbook, e.g., anthropology (for work in applied
anttvopology), philasophy (for work in comparative religions), education (for work in comparative and
developmental education), cpeech and communications, Admissions Office, F -“cial Aids Office, e'c.
These internships can be zarnied nto the community o corporations doing irmernational business, or
to commurity and civic 0-oups established to welcome arnd program distinguished foreign visitors,
teaders and specialists Wiiting foundation proposals couid he part of the expenences, in neu of term
papers. In one instance, 1nternaticnal fellowships were funded by the entire student population of the
university, who agreed to tax thei .slves a small additional fee on the ground that such internships and
resulting expansion of international expenences of foreign and American students are an essential part
of unaergraduate educztion for all students The problems involved 1n explaining the need for self-
taxation to an entire student pcgoiation have, themselves, been a laboratory for international and
intercultural relations

MODULE XXXI
NEW EXPERIMENTAL PROGRAMS
(Re :ommended in congection ~ith all learning objectives)

Assignment
Design and implement or suggest new expenmental and innovative programs, either brief and
self-lquidating, or on-going 'projects

Purpose

To learn to i~* 3grate new ideas with the realiies of college education, and to afford new educa-
tional opportunities for other studenis Tc¢ explore the potsntal for new audiences for international
programs

Discussion /

Thase programs could range from simple, short-term discussion groups between foreign and’
American stugents ir. esidence halls to sophisticated, long-term leadership training programs. These
could integiute vanous ideas and suggestions contained in this Handbook and establish a progressively
complex and sophisticated tearning package for international relations majors. Short-term exper..nces
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crul  .cwde the establishment cf job placement servizes for foreiga students seeking summer jobs or

"2 establishment of tutorials in which foreign students teach Amencan students languages or related
subjects. or Amencan students tutor foreign students in £ ~hsh or American studies related to their
course work / X

Volunteer work offers excellent opportunities for Americar and foreign students to work together in
the following areas social welfare, urban projects, inner city programs, senior cihizen programs, prison
reform ecology or extension education Experence and knowledge gained from participation in such
programs could be transferred to other countries where service minded, voluntary participaton may not
exist By the same token, programs in this country may benehit greatly from an international and
inter-cuitural perspcctive.

Popuilar programs with tremendous educational potential are weekend or vacation visits made by
foreign students.to rural arkas in this country These programs are designed to facilitate learning about
rurai Amenica for foreign students and to expose the people in rural areas to people of other cultures
and countries Such saturation visits require prior planning and orientation of participants fo;‘ the
experiences Foreign students should receive wide exposure to an entire small-town community, includ-
ing the city hall, churches, fire house, local polic. , businesses, farms and pubs Reverse programs can
be organiZed for toreign students whose colleges are located in rural areas for saturation visits t cities
Themes tying together such visits could be urbanization ot the problems of rural communities, with an
international and comparative perspectve in mind

MODULE XXXIi
CULTU™ AL SENSITIVITY WORKSHOPS FOR ROTC CADETS

(Recommended in connection with learning objectives concerning Country
an. Area Studies, and Cross Cultural Communication)

4ssignment ‘

Establish or assess the potential of establishing cultural sensitivity workshops, conferences or
seminars for ROTC cadets. similar to intercultural communications workshops or other programs

Purpose '

{
To expose cadets to nationals of other countnds in which they may serve as part of their military
assignments i 1

Discussion !

" “hough highly controversial, such cross-culturdl exneriences co~ .n enormous léarn-..y Dotential
for the ROTC cadets Few ROTC cadets understand the impact « U.S. mitary policy on other
countries Simultanec usly, foreign studants and non-ROTC Americe  students have little expenence in
understanding military policy, its formation, relationship to foreign policy and .he interplay between
large and small nations Imagine, for example, Turkish students participating in such workshops fcr a
group of ROTC, or anti-militaristic Braziian students ‘similarly working with a group of Naval cadets
here g

As with most programs or task-oriented projects suggested in this paper, this one calls for car~ful
plarning. cooperation. integration of cognitive and expenential learning and preparatio and selection
of participants '
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An inquiry into Departmental Polcres and Practices i Relaton to the Graduat~ Education of Foreign Stu-
dents Washington. D C The National Association of Foreign Student Aftairs Field Service Program, April,
1972
institute of International Education Open Doors. 1973 New York Institute of International Education, 1974. p
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World Bank Staff Timothy King Arthur 1 ¢ Baltiore The Johns Hopkins University Press, 1974
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Press. 1964 ‘
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Karpat. Kamal H Turkey s Politics Transition to Multiparty System Princeton University Press, 1959
Kazafias Andreas M 'Some Old and New Approaches to Methodology in Comparative Education,” Com-
parative Education Review. Vol 5, No 2, October. 1961, pp 90-96
Keesing F and M Kecsing “Opinion Formation «..d Decision-Making ™ In A Smith {ed ) Communication and
Cufture New York Holt, Rinehart and Winston, 1966
Kelman H S, and L Balyn “Effects of Cross Cultural Expenences in National Images A Study of Scandina-
vian Students 1in America. Journal of Conftict Resolution. vi, Decer mer 1962 p 319-334
Kertesz. Stephen L eflections on Soviet and American Negotiating sehavior * Review of Pohtics, Vol 18,
No 1. January 1957
Kikuchi, Akio and Leonard V Gordon Japanese and American Personal Values Some Cross-Cultural Find-
#gs Interrational Journa! of Psychology, 5. pp 183-187 1970
King David C Internaticnal Education for Spaceshio Earth (2nd ed) Washington, D C Foreign Policy
Association, 1971 :
Kirdar Uner The Struggle of United Nations Economic Ard to Under.eveloped Countries The Hague Mar-
tinus Nijhoff. 1966 A
Kirstein Lorette (ed) Research in Programs for Foreign Students Report on Second Seminar. Insytute of
International Education New York, 1968.p 82
Kiein, Marjone H . A A Alexander. Kwo-Hwa Tseng, etal “The Foreign Adaptation Program ' In International
Educatione' and Cultural Exchange. pp 77-90. Winter, 1971
Klemjans Everett Communicating with Asia. In Samovar and Porter Intercuitural Commumnication A
Reader pp 256-266 Belmon, CA Wadsworth Publishing Company, 1972
Kluckhohn, Clyde Cuiture and Behaviof Handbook of Socral Psychology . Gardner Lindzey (ed ), Vol il, pp
921-976
Kluckhohn Florence and Fred Strodtback Vanations in Value Orientations Evanston Il Row, Peterson and
Company, 1961 . 438
Kobr Leopold Jevelopment Without Aid The Transflueat Society Wales Christc,ner Davies. 1973
Krueger, Anne ™ Furkey Foreign Trade Regimes and Economic Development Columbia Columbia Univey-
sity Press 1971
Kuznet S Towards a Theory of Economic Growth. In R Lokachman (ed) Natiosial Poity for Econnmic
Welfare at t ome an(i Abroad New York Doubleday and Co . 1933, p 12-77
Lali. Arthur Modern International Negotration Principles and Practices New York Columbia University Press,
1966
Lambert Richard D and Marvin Bressler indian Students on an Amernican Campus Minneapolis University of
Mirresota Press 1956 ¥
L#ndicno Paul A World Poverty and Development A Survey of Amencan Opimon Monograph No 8,
washington DC Overseas Development Council. 1975
Landon. Kenneth P Thajland The Annals of the Amernican Academy of Pglmcal and Socral Scrence March
1942 p 118 .
Langiey, Kathleen M ' External Resource Factors in Nigerian Economic Developmerit,” Niger.n Journal of
Economic and Social Studies Vol 10. No 2 Lagos July 1968
Lavine, R and D Campbeli Ethnocentnism Theones of Conflict, Ethnic Attitudes and Group Behavior Villey
New York 1972
Lele Umna ed) Design of Rural Development Baltimore, Marylaad Johns Hopkins Press. 1975
Lent, John (ed) The Asian Newspapers Reluctant Revoluton Ames, lowa lowa State University ress,
1971 )
Leonard Willam R Underdevelopment Aid Critenia and Methods of Evaluation New York Arno Press. 1971
Lerner Danie! and Wilbur Schramm Communication and Chdange in the Developing Countries fonolulu The
University Pr~ss of Hawai paperback edition, 1972
lLewss, W Arthar Education and Econcmic Development ' Education and Nation Building in Afica New
York Frederick A Praeger. 1965 pp 200-211
Lewis W Arthur Hettections on Nigena s tconomic Growin Pans Develcpment Center, OECD . 190/
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198 Lews Bernard The Emergence of Modern Turkey London Oxford Univers'ty Press. 1961
199 Lews Oscar The Culture of Poverty in Lavida New York Random House, 1965
200 Lipset Seymour M (ed) Student Poiitics New York Basic Books, Inc, 1967 p 403
201 Lipset S ymour M and Aido So n Eites in Latin America New York Oxford Unversity Press, 1967 p 531
* 202 Liltte Kenneth African Women in Towns London Cambridge Unwersity Press. 1973
203 Little Kenneth and Anne Price Some Trends in Modern Marriage Among West Africans Vol 37, No 4, Africa,
1967
204 Lynton Rolt P and Udal Pareek Training for Development Homewood. Il Richerd D lrwin, Inc and the
. Dorsey Press 1967
205 Makal Mahmut A Village in Anatoka London- Vallentine. .JMitchell Books, 1954
206 Mardin Senf The Genesis of Youn; Ottoman'Thought A Study of Modermization of Turkish Poltical Ideas
Princeton University Press. 1962
207 Marnage Among a Matriineal Eiite Cambridge #Cambridge Unwersity Press, 1973
208 McGinnies Elhot Some Reactions of Japanese University Students to Persuasive Communications * Journal
of Confiict Resolution, 9 pp 482-490 1965
209 McNamara Robert S One Hundred Countries, Two Billion People New York Praeger Publishers, 1973
210 McNeii Eiton B The Nature of Human Confict Englewood Cliffs, New Jersey Prentice-Hall Inc . 1965 p 315
211 Mead Margaret The Cultural Perspective In Communication or Confict. Mary Capes (ed ) Association
Press 1960 .
212 Meadows, Conella H and others The Limits to Growth Washington, D C  Potomac Associates, 1972
213 Mestenhauser J Foreign Students in the Soviet Union and East European Countries  In Stewart Fraser
ted ) Governmentai Policy and international Education New York John Wiley and Sons. 1966 pp 141-189
214 Mestenhauser Josef (ed) Research in Programs for Foreign Students. National Association for Foreign
Student Afte s, Washington, DC 1961, pp 98
215 Meyer Alfred u Historical Development of the Communist Theory of Leadership In R Barry Farrell (ed)
Political Leaderstip n Eastern Europe and the Soviet Union Chicajo Aldine Publishing Company, 1970 p
359 ®
Migram Stanley interdisciphnary Thinking and the Small World Problem  In Muzater and Carolyn Sherif,
Interdisciplinary Relations in the Socral Sciences Chicago, llinois The Aldine Publishing Company, 1969, p
360
217 Milfar Javne C Focusing on Global Poverty and Development A Resource Book for Educators Overseas
Development Council, March 1974
218 Miller J D B The P&tics of the Third World Oxford University Press. 1ssued under the Royal institute of
International Affars, New York. 1966
219 Minami. Hiroshi Psychology of the Japanese People Honolulu East-West Center, 1970
220 Mitchell T R. D L Dossett F E Fiedler andH C Tnandis  Culture Training Validation Evidence for the
Assimilator international Journal of Psychology, 7. pp 97-104 1972
221 Montgomery and Siffin Poiitics. Administration and Change Approaches to National Develogment
222 Moore Frank J Thaiand Its People. Its Socrety, Its Culture New Haven Human Relatiohs Area File Press
1974
223 Morms Charles Vareties of Human Value Chicago The Umversity of Chicago Press, 1956 p 209
224 Morns Richard T The Two-Way Mirror National Status in Foreign Students Adjustment Minneapoils Univer-
sity of Minnesota Press 1960
225 Myint H Economic Theory and the Underdeveloped Countries London Oxford University Press, 1971
226 Myt H The Economics of the Developing Countries _ondon Hutchinson University Library. 1967
227 Myrdal. Alva Nation and Family-$6wedish Expenimen. «~ Dentocratic Fanuly and Population Policy Cam-
bndge Massachusetts The M| T Press
228 M--gal G Economic Theory of L'nderdeveicped Regions London Gerald Duckworth and Co . 1957
229 Myidal Gunnar Rich Land and Poor The Road to World Prosperity  World Perspective, Vol XVI, New York
: Harpe. and Row 1957 p 168
230 Narojek Winicjusz  The Structure of Power in a Local Conmumity in Jerzy J Wiatr and Jacek Tarkowski,
Editors Studies in Polish Poltical System Instytut Filozofn 1 Socjologi Polskiej Akademie Nauk Wroclaw,
Ossohneum, The Polish Academy of Sciences Press 1967
231 Natonal Association for Foregn Student Affars Adwising. Counseling and Helping the Foreign Student
Washington DC 1975 . .
#232 National Association for Foreign Student Affairs Innovations and New Programs of Special Interestin Foreign
Student Educaton Washington D C no date. p 45
£33 Natonal Association for Foreign Ltudent Affairs, Is There a Population Problem? Gurdes for Planniig Popula-
tion Programs Washington D C, 1975
234 A New U S Farm Poiicy for Changing ' vorld Food Needs A statement by tne Rese. ‘ch and Policy Comnuttee
of the C nmittee for Economic Development CED, 477 Madison Avenue New York, NY 10022 October
«. 1974
235 Ngena Exit Gowan Afrca An internal Busiress Economic and Poltical Magazine September 1975
African Aftars No 49
236 Nigerian Humar Rights Development and Utihzation New York Education and World Aftairs, 1964
237 Noah Harold J and Max A Ecksten Toward a Science of Comparative Education Chapters 11-13, pp
» 125141 New York MacMiilan Company 1969
233 Nordinger Enc  Political Development The Sequence and Paes of Change  In Jason Finkle (ed ) Poiitical
Development and Social Change. Second edition New York 1971 pp 455-571
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Nostraad, Howard L “Empathy for a Second Cuiture” in Gilbert A. Larvis, ed Responding to New Realties,
ACTFL Review of Foreign Language Education, Vol 5, Skokie, I , Natidhal Textbook, 1974 263-326
Nutrition, Development and Population Growth Vol 29, No 1,37pp Washington, D.C  Population Reference
Bureau, 1973

Oestergren, Bertil "Internationalized Educaton Necessary to Human Survivial,” Current Swedsn, No. 38, Sep-
tember 1974 Swenska Institutet. Box 7072 S-103 82, Stockholm, Sweden

Okyar, Osman The Concept of Etatism,” Economic Journal, March, 1956

Olver. Robert T Culture and Communications, Springheld, tinois Charles C Thomas, 1962

Oloo, Virgima CelinaxKenya Women Look Ahead. Narobi East African Literature Bureau, 1965 A

Omar. T Peer "Changng Attitudes of Students in West Afncan Society Towards Marnage and Family
Relationships, Bnt Jour Soc ..Voi il, No. 3, 1960

Oppenheimer. Valerie K Populfation, Headiine Seres No 206 New York Foreign Pchcy Association, Inc,
1971

Organski, A F K The Stages of Political Deve.opment New York Knopf Publisher, 1965

Osgood. Charles €, Wilkam H May and Murray S Miron Cross-Cultural Umiversals of Affective Meaning
Urbana University of llinois Press, 1975

Panter-Brick, S K Nigenan Poitics and Military Rule Prelude to the Civil War London University of London,
The Athloue Press. 1970 p 276 .

Papanek, Gustav F Decrsion Making for Economic Deveropment: Text and Cases Boston Houghton Miffin
Company, 1971

Peace Corps. Guidelnes for Peace Corps Cross-Cultural Training Washington, D C  Office of Training Sup-
port, Peace Corps, 1969 (Four volumes 1) Philosophy and Methodology. 2) Specific Methods and Tech-
niques, 3) Supplementary Readings, 4) Annotated Bibliography)

Peace Corps Reader Washington, D C Office of Public Affarrs, Peace Corps, 1969

Pearson, Lester B (Charman) Partners in Development Report of the Commussion on International De-
velopment New York Praeger, 1969 : '

Pearson, Lester B The Crsis of Development “ew York Praeger. 1969

Pedersen Paul {ed) Readings i Intercultural Communication, Vol 1V, Cross-Cultural Counseiing Pittsburgh
The Intercultural Communications Network, 1674 p 146

Pickthall, Ma#maduke “Arabs and Non-Arabs and the Question of Transiating the Qur'an.” Islamic Culture, 5. pp.
pp 422-433 1931

Pike, K L Language in Relation to a Unitied Theory of the Structure of Human Behavior Part 1 — Preliminary
£d . Summer Institute of Linguistics, 1954 Cited in ‘uns Oraguer, Re Emic and Etics

Poo!. | Communication and Values in Relation to War and Peace Insttute for International Order New York,
1960 .

The Poor in Urban Africa” InG W Bloomberg andH J Schmandt (eds ) Pos ver. Poverty and Urban Poiicy.
Beverly Hills, Casfornia Sage, 1968

Popuiation and Affluence Growing Pressures on World Food Resources Vol 29. No 2, 32 pp. (5.50)
Washington, D C  Population Reference Bureau, 1973

Population Studies n Afnca Afrncan Bibliographic Center, P O Box 13096, Washington, D C 20009 (85 00
each)

Porat, Avner M Cross-Cultural Differences in Resolving Union-Management Conflict Through Negotiations ”
Journal of Applied Psychology, Vol 54, pp 441-451 1970

Price-Williams, D Psychological Experiment and Anthropology The Problem of Categories ' Ethos. 2. pp
95-114 1974

Prosser. Michael H . Ed Intercommumication Among Nations and Peoples MNew York. Harper and Row, 1973,

Prutt Dean G ‘An Analysis of Responsiveness Between Nations " Journal of Confhict Resolution Vol 6, No
1.pp 518 March, 1962

Przeworski. A and H Teune The Logic of Comparative Social Inquiry New York Wiley-Interscience, 1970.

A Pubiic Development Program for Thaland A Report by International Bank for Reconstruction and De-
velopment at Request of Government of Thailand Baltimore The John Hopkins Press, 1959

Pye Lucian W (ed) Comrgumcat/ons and Political Development Princeton Princeton University Press,
1967 »

Pye. Lucian The Concept of Poltical Development ' 47nals of the American Academy of Political and Socal
Science, =58, pp 1-13 March. 1965

Ramda'l. Laura Economic Development Evolution or Revolution Boston D C Heath and Company. 1964

Randolph. Lihan ‘A Suggesied Model of International Negotiation * In Micitael H Prosser, Intercommunica-
tion Amang Nations and Peoples New York Harper and Row Publishers, 1973 pp 245-255

Rao. Y V Lakshmana Communication and Development A Study of Two Indian Villages Minneapolis'
University -

Reconshtuting the Human Communmty A Report of Inquines Concerning Cultural Relations for the Future New
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Reischauer. Edwin O Towards the 21st Century Education for a Changing World New York Random House
Pubhshing Co , 1774 )

Republic of Turkcy Basgground Notes ‘<ashington, D C Department of State, US Government Printing
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Sector Working Paper World Bank Decembér. 1974
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Foreign Languages Chicago Encyclopedia Britannica, T968. pp 37-82

Seelye H Ned Teactung Cultures Skokie Il National Textbook Co . 1974

Selitz Clawre June R Christ, Joan Havel, Stuart W Cook Attituded and Social Relations of Foreign Students
in the United States Minneapolis University of Minnesota Press, 1963, p 434

Sewell. Willam H and Oluf M Davidser Scandinavian Students on an American Campus Minneapolis
University of Minnesota Press, 1961, p 134

Shapro S Listen, Yankee. Rewvisited New Repubhc January 19 19€3 ‘-

Sherif Muzafer (ed ) intergroup Reiations and L2adership Approach and Research in Industnal, Ethnic..
*Cultural and Political Area New York John Wiley and Sons. Inc, 1962

Shenf, Muzafer and Carolyn interdiscipinary Relationships in the Social Sciences Chitago, Il The Aldine
Pubhishing Company. 1969 p 360

Shorter, Federic C (ed | Four Studies df the Economic Developmerit of Turkey London Frank Cass and Co ,
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Shtraxs G M On the Prablem of Conflict in Socialist Society,” The Soviet Review, Spring, 1963, Vol. IV, No
4 Translated from Vestrik Moskovskogo Universiteta, Serle ekonomike filosofi, 1962, no 5

Siegel Bernard J and Alan R Beals ‘Conflict and Factioralist Dispute  Journal of Royal Anthropological
Institute Vol 90 1960

Simmons Ozzee G Stereotypes Explaining People Who Are Different In Ja Spradley and David W
Mc Curdy, Conformity and Confiict Boston Little. Brown and Company, 19X1 pp }194-206

Sinauer Erpst M The Role of Communication in international Traimino and Edudationf New York Frederick A
Praeger. 1967

Singer H W International Development Growth and Change New York McGra

Swvaraksa Sulak The Role of Siamese Inteliectuals  Social Scrence Retiew = 6466
1970

Sioberg. Gideon  The Comparative Method in the Social Sciences +In Eckstein and Noah (eds
Investigations 1n Comparative Education New York The MacMillan Company. 1969, rp 52-64

Smart Reginald Grobal Village Conversation Rewised New York American Field Service International
Scholarships 1968 :

Smith Alfred G Communication and Culture Readings in the Codes of Human Interaction Holt, Rinehart and
Winston Inc 1966

Smith M J Fawcett R Ezekiel and S Roth A Factonal Study of Morale Among Peace Corps Teachers in
Ghana The Journal of Social Issues. 14, pp 10-32 1963

Smith M B Explorations in Competence A Study of Peace Corps Teachers in Ghana American
Psychologist 21 pp 555-566 1966 .

Soedjatmoko His Exceliericy  Traditional Values and Development Process Development Digest, Vol IX,
No 1, January 1971 .o

Southworth Herman and Bruce Johnston (eds ) Agricuitural Develonment and Economic Growth Cornell
University Press 1967

Soviet Economic Performance 1966-67 Foreign Economic Policy of the Joint Committee Conygressof US ,
May 1968

Spaulding Seth and Michael Flack The World s Studentsinthe U S A Review and Evalt 4on of Research on
Foreign Students 1967 74 Puttsburgh Department of State Contracts # 1724-32004 1975

Spencer Richard and Ruth,Awe International Educational Exchange. a bibliography. Institute of International
‘Education New York 1968 pp 156
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Braibanti, Ralph J D and Joseph J Spengler (Eds ) Tradition, Values and Socio-Economic Development,
Durham, N C Duke University Press, 1961 .
317 Spradiey, James P and Davwd W McCurdy The Cuitural Expertence, Ethnography in Complex Society New
York Science Research Assoc . Inc, 1972
318 Staub, M ' The Changing Roles of Women in Tanzania,’ Rural Lite. Vol 16, No 2 Institute of Rural Life at
Home and Overseas, 1971
319 Stewart, E The Simulation of Cultural Differences, ' Journal of Communication, 16, pp 29.-304 1966
320 Stewart, Edward C Amerncan Advisers Overseas,” in Miiitary Review, Vol 45 (February, 1965). pp 3-9
321 Siewart, Edward C American CulturatPatterns A Cross-Cultural Perspective Pittsburgh, PA Regional Coun-
i for International Education, University of Pittsburgh, Apnl, 1971, p 14
322 Stewart. Edward C Aspects of Ameri~an Culture Assumptions and Values that Affact Cross-Cultural Effec-
; tiveness In press Pittsburgh, PA Regional Council for International Education, 1101 Bruce Hall, University
of Pittsburgh .
323 Stodgill. R M Handbook of Leadership New York Free Press, 1974
324 Stolper, Woltgang F Planning Without Facts Lesson in Resource Allocation From Nigena's Development
Cambridge. Mass Harvard University Press, 1966
325 Study on the Interr 2lationship of the Status of Women and Family Planning United Nations Commission on the
Status of Women Document No E.CN 6:575:Add 1,2.3
B 326 Sue. S Training of Third World Students to Function as Counselors,” Jcurnal of Counseling Psychology,
20(1) pp 73-78.1973
327 Suleiman, Michal W Tne Arabs and the West Communicat.an Gap " in Michael H Prosser, Intercommunica-
tion Among Nations and Peoples New York Harper & Row Publishers, pp 245-255 1973 -
328 Sutchife, Robert B Balanced and Unbatancea Growth ' Quarterly Journal of Economics. LXXVHI, 1964
329 Szalal, Alexander The Sttuation of Women in the United Nanons UNITAR Research Raport No 18, United@
Nations Institute for Training and Research, New York, 1973 (82 50)
330 Szalay, Lorand B and Brend, Jack E The Analysis of Cultural Meanihgs Through Free Verbal Associations,”
Journal of Socral Psychology (1967) 72(2) 161-187
331 Tapingkae, Amnuay Education in Thaiand, Some Thai Perspectives Washington, DC Department of
Health. Education and Welfare, Publication No (OE) 72-61, U S Government Printing Office Catalogs No
HE 5214 14165 1973 -
432 Thaiand-U S Techmical and Economic Cooperation, 1957-1956 Washington, D C International Cooperation
’ Administration, May, 1956 p 1
333 Thiagarajan, K M and Samuel D Deep A Study of Supervisor-Subordinate Influence and Satistaction of
Four Cultures Journal of Social Psychology. 82, pp 173-180 1970
334 Thompson, Kenneth W Fore;gn Assistance A View from the Private Sector London University of Notre Dame
Press. 1972
335 Thompson, Virginia Thaiand, The New Siam New York The MacMillan Co 1941 p 205
336 Thut | N and Don Adams The Comparative Study of Education Educational Patterns in Contemporary
. ° Societies New York McGraw-Hill, 1964 Chapter | pp 1-23
337 Toffler Alvin Fufure Shock A Bantam Book, New York Random House InC.p 561 1971
338. Torney. Judith V and Dorald N Morns Global Dimension in U S Education, The Elementary School New
: York Centre tor Peace War Studies, 1972
339 Towards a Strategy of Interdependence The Department of State Special Report No 17, July, 1975
Wasnington. D C  Bureau of Public Attars Office o Media Service
340 Tnands H C R S Maipass, A R Davidson PSychology and Culture,” Anncal Review of Psychology. 24,
pp 355-376 1973
341 Tnandis H The Analys:s of Subjective Culture New York Wiley-Interscience, 1972
342 Trpathy. R N Pubiic Finance in Underdeveloped Countries Caicutta The World Press Private Ltd . 1968
343 Trow Martin Probiems m the Tiansition from Ehte to Mass Higher Educaton Bekeley, CA University of
Canformia Institute of International Studies, Reprint #444, p 55
344 The United Nations Conference on Trade and Development Geneva, March 23 to June 16, 1964 india
Ministry ct Commerce and Directorate of Commergial Publicity, 1964
.345 US Government Senate Subcommittee on National Security and International Uperations /International
Negot:ation Amencan Shortcomings in Negotation with Commurst Powers 91st Congress, 2nd Session,
1970
346 U S Government Senate Subcommittee ch Natonal Security and In‘ernational Operations Negotiation and
Statecraft A Selection of Readings 91st Congress. 2nd Session, 1970
347 Useem. John and Buth Hill Useem The Western-Educated Man in India A Study of His Social Roles and
‘Influence New York Dryden Press, 1955 p 237
348 Useem. John and Ruth, and John Donoghue ‘Men in the Middle of the Third Culture The Role of American
and Non-Eastern People in Cross-Cultural Aaministration, In Human Orgamzation, Vol 22, No 3, Fall,
1963 pp 169-179
349 Van Zanci Howard F How to Negotiate in Japan In Larry A Samovar and Richard E Porter, intercultural
Communication a Reader Belmont, CA Wadsworth Publishing Co . inc, 1972 p 343
350 Vassileu, Vassil Palicy in the Soviet Bloc on Ad to Developing Countries Pans Development Centre ot the
Organization for Economic Cooperation and Development, 1969 ’
351 Vella Walter F The Imgact of the West on Government in ThaWand Berkeley and Los Angeles, CA University
of Califormia Press, 1956 pp 317-320
352 Vermeulen. Adnanus A Study in Development Insttutional Aspecis of Economic Growth and Social De-
velopment Rotterdam University Fress, 1970
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Vontress C E  Cultural Barniers in the Counseling Relationship * Pe:sonnel and Guidance Journal, 48, pp
11-17 1969

Ward Barbara and Rene Dubos Only One Earth New York W W Nostrand and Co , 1972

Warner O and D Campbell _Transiating. Waorking through Interpreters and the Problem of Decentenng,” in
R Naroll and R Cohen (eds) A Handbook of Method m Cultural Anthropology New York American
Museum of Natural History, 1970

Wedge. B Visitors to the United States and How They See Us Pnnceton New Jerssy D Van Nostrand
Company 1965

Wedge Bryant Nationaity and Sociat Perception InLarry A Samovar and Richard E Porter (eds ) Intercul-
tural Cormmumication A Reeder Belmont, CA Wadsworth Publishing Compar 1972 pp 69~75, 343

Weiker Walter F Turkish Revolution 1960-61 Washington, D C Brookmgs Institute, 1963

West Afncan Urbamzation A Study of Voluntary Associations -in Social Change Cambridge Cambndge
University Press 1965

White R N Socialism, and Capitalism An International Musunderstandmo Foreign Affairs, 44, January,
1966. pp 216-128 "

Whiting John W M The Cross-Cultural Method In Gardner Lindzey (ed ) Handbook of Soc:a/ Psychology
Cambridge. Mass~~husetts Addison-Wesley. 1954 pp 523-531

Whiting, John W M and ir'vin L Child Chyld Traming and Personality New Haven Yale University Press,
1953 p 156

Wiatr, Jerzy J ana Kr. ysztof Ostrowski  Political Leadership What Kind of Professionalism * In Jerzy J Wiatr
and Jacek Tarkowski (eds) Studies in Polish Political System instytut Filosofu 1 Socjologn Polskiej
Akademie Nauk Wroclaw, Ossolineum. The Polisy Academy of Sciences Press, 1967 p 242

Wiles P J D The Political Economy of Commumsm Hoit, 1966 ¢ 334

Wiison, David A The Umited States and tr.e Suture of Thaland New York Praeger, 1970

Wittwer S H Food Production and Supply Prionties and Needed Outpats " Michigan Agricuitural Exper:-
ment Station. Journal Article #7278 Paper presented at the 35th Annual Meeting of the Institute of Food
Technologists Chicago. Ilinois, June 11, 1975

A World Federation of Cultures A Report on the World Order Models Prosect No.th-rHolland Publishirg Co ,
1975

Wyatt David K. The Politics of Modermzatiun Educational Reform in the Reign of King Chulalonghorn New
Haven Yale University Press, 1969 .

Foreign students and studies about them provide an ex-
cellent laboratory of learning. Regardiess of nationality and
their fields of study, foreign students bring with them their
languages. socialization, cultu aly influenced value
systems methods of communicating ideas and informa-
tion, and information about events and conditions in their
countries
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APPENDIX A.
' ' S/MPLE CONTRACT FORM

I, the undersigned
{name of student} '

hereby contract to perfdrm the following work in connection with PR
L talght by . ' -
(course} »  (nstructor)
N . durmgthe _~ _ term of the academic year i

I have selected the following Learning objective or @ combination oi objectives (check approp riate boxes):
~ 1 The Elite System (Sotialization & Leadership)

2. 2 Country and Area Studies ~ -

T} 3 Cross-Cuitural Learning

= 4 Cross-Cultural Communication ' .

~ 5 National and International Conflicts

72 6 Cross-Cuitural Dimension of Education . -

"~ 7 Cross-Cultural Perspective on Developmént and Undervelopment ' .

| will use the following module(s) to acbomphsh the above learning objective

?

~ Part | Required Onentat/on'

.+ Module ' Ornientation Session

.———__ Module 2 Cultural Se sitivity

____Mddule 3 Can Foreign Students Teach?
, % Module 4 Interviewing Foreiyn Students

N

Part Il Interview For'@/gn Students

_____ Module 5 Suggested checkiistor Ehite System
" Modure € Suggested checklist for Country and Area Studies
-~ Module 7 Suggested checklist for Crass-Cultdral Learning
_____ Module 8" Suggested checklist for_ross-Cultural Communication
—___ Module 9 Suggested checklis: for Conflicts
- . Module 10 Suggested checklist for dimensions of education
_*_._ Moduie 11 Suggested checkiist for development and underdevelopment

Part Il Classroom and Curncular Enrichment Progr;:-zms
... _ Module 12 language, and Language and Thought

..~ . Module 13 Current Issues in international Confiicts g
-——_.. Module 14 Ideologies \
——__ Maodule 15 Worid Religions ' '

——— Module 16 Intercuitural Communications Workshop
. _. Module 17 Comparative Ratus of Women
.. - Modute 18 Gilobal Issugé. Hurger. ahd Papulagon
— Module 19 Three Case Gtudies of Development

B N . 68 .- '
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Paft IV Expenential Learning Through Task. Practical and Laboratory Assignments
-~ Module 20 Language and Thought in Translation
Module 21 Articles for College Paper or Speeches for Groups
Module 22 Research (Please describe topic and method bri~fly — use additional paper to

elaborate

Modute 23 Cross CuILuraI Sensmv:ty Module

Module 24 Freshmen Onentation to Int! Affarrs & Programs

Module 25 Orentation Programs for Foreign Experiences

Module 26 Problem Solving and Critical Incidents

/ Which numbers
Own ___ . L _
Explamn how apphed i I

Module 27 Intercuitural leunq Learnmg Snuanon
Module 28 Fund Raising Activity for Intl Programs
Module 29 Pclitical-Legislative Action Program .
Module 30 Internship, Practicum, Fellowships
- - Module 31 New Experimental Programs

Quantity of Work
Give additional explanations regarding the quantity ot work and the point system

——— - -- - OO — U — — -

. Y N I -

Quaity f Work .
I will suumit the following work for evaluation

__. 1 interview notes for __ _foreign students .
—.. . 2 Journal 1r ¢ "naction witt, T,

4 Wntten proposal for an action program
. 5 Other . . ___ B
- 6 Readings (annotated detail bibliography)

~

Others {explain) L

Cther explanation of supplemental informatinn

-

| des re the following grade for credits
I understand the deadiine fnr submission of the work completed Is
Date submitted

Sqnature

Proposal accepted by instructor

Signature of Instructor

ERIC - 82
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{Onre credit for approximately 25 points)

APPENDIX B.
SUGGESTED POINT SYSTEM FOR VARIOUS MODULES

(One point for approximately one hour of actity)

2c £, | 23 23 g o ¢ 2.
c o c - @ N c
5| 285 |35g|cfsg|gzgie|sish |issss|sitt
b-3 20 3 2= x 2= Cx <92 8% 2240 Casa’d 288 ca
1 3 1-3 X Arr 1
21 2 1-3 Arr Arr
3 2 1-3 An X Art
| 4 2 1-3 Arr Arr 1
5 20-30 Arr 5 X Arr 1-5
6 | 20-30 Arr 5 x / Arr 1-5
7 20-30 Arr 5 X Arr 1-5
8 20-30 Arr 5 X Air 1-5
g 20-30 Arr 5 A Arr 1-5
10 20-30 Arr 5 X Arr 1-5
b 20-30 Arr 5 X d Arr 1-5
2 up to 30 15 X X Arr X
13 .p_to 30 15 X Arr X _ ]
14 up to 30 15 X Arr X
15 up to 30 15 X X . X Arr X
16 | uptods | 15 Arr X Arr X
17 up to 30 i5 _ | _ Ar X X Arr X _ |
[ 18 ! upto30 10 X _X X |3 X ]
19 | up1o30 10 X Arr X
20 up to 10 3 Arr X Arr Arr
21 Arr 1-5 Arr 3-5
22 Arr Arr Arr |
23 3-10 1-5 1-5 Arr 3
| 24 3-10 X X 5 X 3-5
25 3-10 X X 5 A 3-5
[ 26 5-15 5 . Arr X
27 30 10 X b Arr 3-5
rZM-—— 30 10 9 ‘ 3
29 up to 30 10 _ 5 Arr ‘
30 10 hours per week pius journal tor the penod of one Juarter 125 points maximum
31 ‘3~10 1-5 X X
32 up 1030 10 Arr X 1 X Arr 35




