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the planning ‘and I'mplementation processes of a nevw “ .

This is "an account of

Q secAndary school, initially |seen by its originators as an educational
complex. to meet the nee@s of] the people in thé wrea in which it was to be .
situated The report traces{the planning and development of the_ school's , Y,
goals from 1970 to 1974. Goal formation in three realms, technological "
"philosophical " and "org niFational " is exploréd and the roles of -
relevant individuals and ¢ mhittees are examined in relation to this proceSS.‘.
The implementation phase ex nds from September 1974 té June- 1976 ) . et
7 ) The analysis and descri tion rest on a varied data“base, which “r o
included the-examination of élevant reports and. documents, attendance at .
planning events, and intervi s\w1th key individudls. The, school opened Tl
" in September 1974 at the Grade 10 levels with 260- studehts and 18 : o
,teach;ngtstaff “ The followfhg stt

375 students and 33 teaching staﬁf . " - ‘ b

« Thé report also inclﬁdes the\resuIts of empitical stiudies of the

ember it extended to grade 11 with

-t

school s three- conStitueneies - students, parents, and eachers. These;"

<

s attempﬁed'; ook at the expectatlons of constituencies regarding "the

Studies, cigs:cted through the use of questionnaires and interviews,
school. These measures were admintstered‘in each case as soon as the

. relevant individuals were identified and before the opening of the school.

5 The 'general time sequence dan be rized gs follows. .
Planning ) . - " . _ . - -
0 Phase I -~ - Februaty 1 0 - August 1973 L "
, ) . -Work by Planning Committee v - oo

© "~ Phase II .~ September 1973 - August.1974 _ .
* Principal is hired-and plans schpol Lo )
- . R . s




. \ - September --1975 - June 1976

Inmplementation \

First Year of Operation - o : .

- T . . * ! 1‘ .

§ . Phdse I - September 1974 - December 1974 - _— o

P . ' ‘Schdol Opens in .Temporary Quasters "o L - v

\ " Phase II .--—January 1925 - August 1975 _. . N :
g Qﬂ’ . School Opens in New Buildfbg ‘ . o

1 . .
|

Secbnd Year of (peration . . . . . .
7‘ ” " g . R . . . [

‘ »r . .

| . First Pull Year in New School ~

ﬂ The-major'eﬁghasis in this paper is on the d%cunentation and analysis .
of what happened durfng the planning phases (I and I1) and the first ‘year

, of implementation. This provides us with an 'understaftding of, how planning LS

.was darried out, and how particular aspects shaped- subsequent implemen-

-

tation. The data on implementation show clearly how planning did not

" relate very effectiyely to subsequent events, and allow us to raise-

-

“

‘several‘iésuqs about’ the relationship between planning and "implementation. =
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This report analyzes the planning and implementatfon of a new secondary

school in Ontario which emphasizes student, teacher, and parental \

participation in developing programs.dea&gned to meet their needs. .

The project began in September, 1973 -= one year prior to the
opening of - the school. Thus, unlike most case studje this report ° ‘
examines first hand much, Qf the p1anning«or pre—openi%% activities of
the school. The descriptiontdf planning events covers .the period from )
1970 to 1974.‘

view to describing them,‘and with a vtew to linking them later to pnpblems

Our intention is to analyze these planning events with\

»
of implementation. Throughout the. report but, particylarly insehapter IV

From Planning to Implementation we identi,fy possi}aleﬁroblems’of ..

implementation. “fn the second pant of the study - the first year of , .
implementatiOn L . we follow through the analygis to determine how issues
of Early implementatiqn contriguted to the evolution of the school program
The report then constitd!ﬁs an analysis of the- planning of tﬂe new school
and the . implemertation of its program ‘during the first year, of operationi
One.was to document

The

..We began our study with two major objectives.
and analyze'the‘evolption of - a comnunity centred "schooel c0mplex.
‘)nd was to develop mechanisms-‘whereby continuous feedback might be
These objectiVes ware
based on two premises. The first is that ungfqiying the success of any
alteration to or-modification~of the conventional way- of doing things,
is thetdegree to which the Jusers: (the ﬂtudents, parents, teachers, '
administratprs) underStand de accept the goals of the new approachs } ,

. The second is the need for the various users to understand and.accept

‘the means or ways (e.g. the school's program) whi!h have begn proVided ,ow

to attain these goals. aidiathen, has been to provide a systematic

’
~ \

Q'
gp'

X

]

y2

-
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'account of the dynamics of the processes.inyolved'in tie plarfining of a
new school and ‘its program. Of particular interest-has been the fact
that, thr ghout the, planning phase, there was an attempt by the planners
to take into accounu the ideas and reactions of the dthool's constituent

gro' ’ (adminiStration, teachers, staff, students, parents, central

* »

administration, trus%ees) ’
; The schgol is located in a rapidly growing suburban area of a ‘
medium-sized Ontario city The student population is drawn from middle .
to upper-middle ¢ldss families from the immediate’ surroundings, as well
as from rural and working class families in nearby communities. In its
first year of operation, the school had a student population of a§0 in '
grades 9 and 10 With each subsequedt year a new grade was -to be added.
- In 3 years time the school was expected to have-a grade’9 13 program and 1
_‘an opfimum enrolment of 820. T i
Tte school and its prpgrams are interesting from several perspectives.‘
the early\§tages of its inception, the school program was planned to
provide for participation hot only by teachers but by parents and students
.as well: The bulldlng itself 'wap designed for optimum flexibility in .
. accommodating d}fferent types.o 'learning environments. < Administratively,
there was a flat stuffing stryCture, i.e., no vice-principal or depart-

ment heads. The centrality ¢f ‘the student in the learning experience

expefimentation,,although it would start in a relatively conventional

, way. ; . \ .

o . One feature of the stuay'has been ‘the close liaison among s I,
representati"p from four levels of education. The four groups were:;
(1) the ldcal school (the principal), (2) the Regional Ministry of
Edycation (Program Consultant in Senior Education and Community 3
SchooL—C:gsultant), (3) the Central Minfstry of Education (Communiﬁy

. Educatiomal 6fficer); andJ(4) the. researchers While the researchers

assumed the major responsibility in proposing instriment formats
and tooﬂ'responsibility for the final draft of eaégyfnstrument, repre-
sentatives from the other groups (including teaching staff‘repre-
sentatives at the time of the implementation stage and student'repée-

sentatives in.the last year of the implementation) all played an active

part in elaborating, refining, and modifying each instrument
i - § . »

.
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< Schematically, our orientation in data gathering is represepted in
Figure 1: A Paradigm for the Analysis of Change. The vertical a;is .
depicts the temporal stages or phases through which a given set: of eventé{l\‘~§\

i evolved¥ the horizontal axis’ suggests the dynamics or process compo%enig
- at each stage. S /’/’4‘ ’ -
~ i N ' Y Ny
Flgure 1: A Pdradigm for the Analyszs of Change o a
.. . . 7 M _?
NN ) e : DYNAMICS . S
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‘e Implementation ) .
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1975+ iy ) . , Vs

= Y
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. - ~ .
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Let,us first examine the dynamic or pr%ﬁﬁss component. Our position_
A\

is that the members of a given community, at any specific time, exist

among a number of social forces or pressures, some of which tend to .

\ img/de change, others to promote it. éocietal values (e.g. community

. ) perceptipns of what is desirabld regarding, for example, technclogical
progress, industrial{zation, human benevolence, individualism societal .
equality, economic ggowth), economic conditions (e. g. availability of
goney, tax bases, long and short term ;esource forecasts), demographic
conditions (e.g. population growth or &ovements, age cohorts, available

} . i
- . technologies) are examples of such social forces. People in the

v

» commun&ty act and 'inteéract more or less in accordance with what we call
' 1]

‘
'
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" 'socjal roles. That is,'they occupy positions which thﬁough time have
come to en!il rather}pecifie responsib:_l,liﬁes and privileges. For
t

example,
related to . the performances of their director of education, a ‘school

people of the aommunity have a number of common expectations
board trustee, the school principal a stiident. At any,given time, there
may well be certain differencee of—hpinion n the parts of both the
perigns occupying the roles and tbose.obser ing them. These differenCes
‘may result 1n\proposals or pdans to chagge the situation. The outcome

.°_ or congequence oﬁ.a given plan will be affected. by the varioquﬁpcial

forces, thé people 1n the particular situation, and the scope of the «~
particular strategy 1tself. — \ . Co -

in the documentation andfaﬁalysis<of planned change and its imple--.
mentation, we 1dent1fy four conceptually distidet stages. The first
stage involves the formulation of the problem or goal. At~this point,.

because of shifts or changes (both r&alegnd/or perceivetl) in the social

’ forces, tensions or new needs develop ’ Because of their positions, and
no doubt because of personal attribute - various people in the community
become involved in ?n exploration of hoy these tensions may be resolved
or how new needs may be met. ’(What'must.be done when a smallicommunity
begins to triple in population° What should-be the hature of educational
fac11it1es and programs7) After the, problem has b%én ident 1ffed and
rather general goals have bean formulated, the next Stage is the working
out of . the program,‘the actual or operatfonal ways of alleviating the
problem or_reaching the goal. The "third and fourth stages occur when

tHe plan is put into practice (1mpiggeyted) and is evaluated in light of

. its outcomes. . N . .,

- At each stage, we attempted to devise instruments which could.be
used to gather data to enable us to identify or to u’xderstand the
critical forces, the dynamics uhderlying them, and their interrelation-
éhips, which led to the {evelopment of Bayridge Sécondary School and.its'

program. ', . L.
4 h .

Again, because we contend that those in a given situation need to
understand it before they can work or act mest effe%tively, we have
attempted to involve representatives from the relevant'constituent groups

v)’as we devised*instruments for géthering the data needed to analyze theirJ
"situation. These data will make us mgre. sensitive to identhying : ,’

. o N .
. a

«
and understanding. the critical fovceg, the dynamics ‘underlying them

- . ~

-
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N each member of the’

" <
and-the rejations among them whi
Bayridge S.S. program, .
,Jpeople to aSser their own situyations, we have dot developed instruments

which yield only hard data (the sort of data used in conventionally
rigorous hypothesis testing. d statistical analysis) Accordingly one

might describe our aproach as a multirmethodological-one., For example,
data were gathered throdgh ¢ ntent analysis of committee and board
meetings-and reports and ' ne spaper accounts. pb&ervatlonal techniques
were used as well. Both participanf‘observers and, n0n-participant
observers1 gathéxed data fqllowing the paradigm. One school staff
member, the principal, 2 pa#tieipated in an intermational management
.training course which used a case study approach #o tmprove abilitie& of

observation and -analysis, in thé processes of*planning and implementatlon.
‘The Ebntent analysis data and the participant observer data were supple- S
mented through intensive interviaws with key persons (including each -
staff ‘lhber) and periodic surveys (questionnaire), of the two constituent
groups (parents and students) All interviews followed basic schedules
altered to fit each person's role, although persons interviewed were
encouraged to elaborate all additional issues they saw as germane to the
. development of the school and its program. A key person was’ one who

occupied an influential position (e.g< director, area superintendent)

planning committees, the architect and those officials responsible for

community educati‘:. In addition, structured interviews were held with

sc\ﬁoql ‘staff ‘pendix D) includ’i’ng the prihcipal.

. : ! A |
1Alth gh when, we planned and developed this technique we were un-
aware of approach taken by Smith and Geoffrey (The, Complemities of
the Urbay/Clasgroom, 1973), we found that they also employed. & similar .
method fn their study.’ . . R

» -

a

Bob Joyce; the principdl, attended the International Management
Trdining in Educatiomal Change (IMTEC) Conference offered through the
“Tbntre fot Educational Research in Innqyation (CERI),~an organization.
of the’ Organization for Economic Development (OECD) . ¢ . ]
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‘~  new Building. In examining

+

\that gtarted iy February, 1970 and gnded iijune, 1§74. The next three
chapters report ddata on the attitudes.pi\tze.étudents, perents‘and sﬁaff.
respectively to the school in:the.few mopthks prior to“its opening.” In
Ehapter IV we - summarize the mafh. issues of the planning period, amrd
anticipate the first year of implementation. ’&e begin toiidentify
possible relationships between planning and mplementation, baged on '
‘our analysis and on.a small er -of other research studies. ,

) L I

The nékt part of the s ,,Chapter V, concentrates on the imple-

mentatio{ phase - the openi'ng; year of ‘the s(;hool.' It begins -xS‘;eptember
1974, th

. to the end of June 1976. 1In Chapter V we outline the various events

start of.the new schéol'skoperation,'and torntinues through o

which took place ,during: the first’ year including the period “from

September to D:Zember 1374, when Bayridge and another city,secondary
school (an estab 1ished school} shared- the same.pIant and-facilities (the/

two school programs operated chcurrently in"the latter s building), and ° .

the second period (January to 975) when.Bayrfdge operated in itg
ntation Chapter \ also~provides an,

'accqﬂht Qf ‘four Specific‘innovative aspect% of .the ‘Bayridge ‘program and
their mplications for those concerned about.implementing similar :
progﬁms in their own schools. (1) the flexible strutture; &) the
flat administrative and organizationaL strueture, (3) commGnity involve-

* [ I the final -chapter (Chapter Vi), We &ﬁine Ba;;idge in retrospect.

We draw a number of conclusions ‘and identify a number of the elements
. of -a partial theory qf planning and impletentation. ' It is our expecta-
“tion that this will serve a§ a guide for both'those who' are concerned

about the praotical aspects of education and those whb.are concerned -

* a . '
about research’ aspects in such a context. . ~ .
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ment, (9) the emphasis on student’responsibélfty. - .
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In this Sectiop of the ‘reporu we will loo “at th setting for the; schbol R
L . *
' the bacl‘cgro d of"planning which led thé chbol'g: deyelopment 'in igt:s

direcffon We w}ll describe, and ana]‘ze the long plaﬂning
the four zears from earl 1970 to the sumper of 1974 ,During
;_ this period idea.s about and P for tbe school evoived from a mére it
- | o ge\ral awareness.of the need fo,r a new schcrol to th,e definite‘and Specif}
details of 1974, as the school was about to: Qpen it-s door’s for the fi?st >
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In our theOretical 'framew%tk for the. analysls of.ch%ge, w‘ istinguish
between several stages in the process wher\)y new iHeas hecOme ,adopted
The firse, Of these stages \which 'we cal:l 'Prqbbem Identificatioﬁ' refers ) .

Oto the establishment” of goals. Goals are ‘ideas of, wﬁat is ‘seen as e o

(L3

) desirable - in the case of a sc.hool, they- are the st:atsd ideals that the :.\.5 .
) * school should strive for and the' Ways in whiqh it should do’ this - In our,_, .

- present study’ this stage begins in 1970 and ends~ during the\e\ummer of : R B

. g
1974.. s et . oo oL S L

i 4, h ./
. 2 Y .
S /- ‘ .,

. The second. major stage in"our' analyticdl framework is 'Implementation. .
This stage is reached only lwhen the setting is occupied by those who will: ~ ’\{
be inwolved directly with the school and its progress. ,In the. case of »

>

< Bayridge Secondary School, ‘the implementation ,phase “begins in Septe,mber i
+ + 1974 when the. school starts to oper&te with its fir’st students .and staff. g \ |
To this date, the entir\e‘/our-year hist;ory of plannfng can be subsumed

- £
[N

. ' under the heading of 'Problem Identifications' . e
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; Goals‘vary along many dimenaions:' some’,are of a'broad phil090phical.
natore; others refer to ‘velly sgecific‘matters.x‘In generaL, the goals
N tenE to become.inqreasingly specific as the Problem Identi cation phase
progresses. In the case of Baytidge, the history of planning may conr '

veniently be divided with two phases along this dimension (general vs.

.o ~specific goals). Phase I is the long period of'planning from the -
beginning when the basic ideals and long range goals about the school -

/the large committee-of planners

L.were formed It 1s in this period that
uwprkeduwith t architect on the building design Phasé 11, goal
j‘ormation bec mes more specific. * A : o '
’ In this phase many oOf those who will be dinectly a part of the new
school become identified-(area superintendent principal, teachers,

[}

T ‘ _Students, etc.) and detajls of program come under dfscussion.

This deision of the planning process into these two phases has an*
3nalytical purpose, gerving to emphasize the difference between ‘general
i-A‘ideals.ér’bhilosophic goals jnd the more specific operational objectives.
e In reality, however, the twyo phases overlap somewhat, as some very .
specific goals were beginning only in Phase II. Basically, however, we
car refer to these two phases as being synonymous with the. two types of

‘goal'{ormation, general and specific, respectively. ) .
R . Phase I may be considered to have begun early in 1970 when the Board
.became,aware of the need for a new Schpol and to have ended in the
) " . ' spring of 1973, when the work of _the planning committee with the architect
.. resulted in the final blueprints for the building. Plafning Phase II
’ began in the fall of: 1973 and lasted to the sumﬂFr of 1974, At this‘ . .,
- time the new principal, R# Joyce, occypied his position under- the new
area superintendent. Attention turred to details of program and to .,
identifying thqstudent body anHd the staff
In looking into the ewvolution of goals in these two phases of ‘the
planning process, we tust study the way that these came to be defined .by
thérpeople involyved in’the planniug process. We begin by looking at the,
: different individuals and groups who were’ 80 involved, and study the
« -- Jprocess whereby they changed and modified the ideas or goals which re-
v . sulted in Bayridge Secondary Scthl. o ? T
. H The central concept in our study of this process 1is that of rdle .
This concept is used widely by secial scientists to.refer to a set of
expectations about behaviour which is attached to certain positions.

That is, a person's role, for example, his occupatibnal position, such

@
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\\.such as superintendent, and how thei particular style of acting out the

’

g

. _school climate of atmbsphere.

- to it his own, expertise and persohality .y He will,

. diffetent peoble hdve filled certain standard school-related positions,

'role has, influe:%ed the planning process'

' the school. "= .

as ddctor or school .principal, will largely define what 8OTtS of things
he will .do in ghét capacity. These occupational activfties wfll be a
part of the.role, regardless 8t the particular person who occupies the
role at a given time. We call these relatively unchaﬁging expectations
. role-Iinked aLtributes. . ' . . )
iﬂAt the same time :each peréon‘who occupies any given role will bring
therefore, perform the
role somqwhat differently from the way any- other»incumbent would. We

rvr“‘
call these aspects‘%f role performance the

'person-linked attributes.’ : .
w#ile bqth aspects of each rolera;e impyrtant determinants of .the ‘

way the role w{ll be per?ormed our present interest is in the secand '

aspédct or person -linked attrihutee.. Ws want to study the ways in which :_

vparticular individuals or groupdeof'individuals have influenced the)lL

- evolving ideas about the schools We/want to look atythe way these

Im particular, we will 1ook

at a few crucial leadershrp roles in the Nistory of planning. We will

alsb examine the‘roles of various committe and institutions and ofnthe : ' '-'

different constituencies that have been involved in and-affected by the ¢

evolving ideds of what the new school would be like. .
The analysis and description of the planning process will be broken

down into two major sections, corresponding to Phase I and II. Within

ea®h pﬂ&se we will look at the evolution of ggals through the involvement

of variety of‘roles.

b L]

That is, we will study how the people involved in

the planning process arrived at those ideas which became 'the plans for - - .
(e .

|~ .

) Within each of Phases I and LI, we w1ll examine the formation of
each of three types»of goals
1)

school facflities, as well as to financial and technologica! consideragions

Technological Goals -- referring to the physical aspects of the

and to such related matters as~bussing and school catchment area. ) )

2y Philosophical Goals -- these refer to the‘long range and general

A

goals, such as the goals of education for students and for society and

‘to- the waye in which the school should- pursue these goals.: These include

pians.for the, ideal teagher and principal and statements,of desirable o

‘. [ 4 ' . - \ R ) T N
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3) __ganizational and. Program Goals -- these are the geals related td

the actual school activities such as student grouping* structures, staff

o« - »

organization, community. involvement, timetabling, etc.’ . ) .
. ’ Throughout the chapter an.attempt will be made to réfer to as many

sources of actual goal statements as possible. We will be drawing on

pur extensive collection of interviews with most bf:the individuals who

vere involved in the planning of the school. We will also,refer, from

time to time, to statements made at’ relevant meetings, and to published '

statements -from newspaper articles and other“yritten documents,.such as

minutes of meetings and newsletters.

PLANNING ) . . .
PHASE T
ot lnitial'planning started in February of 1970 with the Cbunty Board's -

awareness of the need for a new sgcondaty school,'and ended approximately
' in June 1973,. . as the drawings fcr dhe building were finalized and a#s the
leadership shifted from the'previous area superintendent, B Mather, to
his successor, J. Murphy, and the principal R. Joyce (appointed Ap:il
1973). In this phase the m]j
:progressively defined the kind of school which Bayridge would be in its

n concern was with general plans which |

basic orientations, vithout specifying actual program details.

The factual history of the planning in Phase I may be found in the
chronological appendix. To summarize briefly, in this period plamping =~
for the school started with a core committee of five ind!viduals,
organizegd by Area Superintendent Bruce Mather, .who drew up a general:*
'c:'utline& the plans in late 1970. At the same time, he made plans for

a_1.arge, broadly representative p.lanning comnittee, This'ger comittee,
" composed mainly of educators from the Frontena¢ systemy began its work
'early in. 1971 and had.a‘number of meetings that spring: However, work

was- liindered as.the Ministry and the Board, alternatively, debated the
projected enrolment and, therefore, the justification for the new school

' The large Academic Planning Committee finally began its work with the

architect in May of 1972, Throughout the summer and* fall, they continued

to meet, to visit other schools, and to refine their ideaO—CSnCerning the

. new school. They worked in five subject-oriented subcommittees, each one

. L attempting‘to design the kind of physical spafe and facilities st sd;t-

able to gheir ideals of teaching their subjects. The resulting sketch
v

" —

o
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. ~N planning in #973 and turned their final recogmmendations in by March. At
e same time (early '73) Mather organized the new Program Planning
ommittee. Membership of this new coumitbee overlappgd considerably with
that of the "Academic Planning Committee, but had additional and extended

representation from students,-community members, and Ministry pe{sonnel

it was chargeqd with plamning the program for the school and Jmet four

‘times, mainl;a§eceiving input from guest speakers and literature dis-

tributed by Mather. Its work was suspended at this time. - 7

\\\%~ l . . The rale of Area Superintendent Bruce Mather was central at this
/ sthage. He organized each of the three committees which worked on various
/ parts of the plans and was generally seen' as the driving “force behind

\ / fthe planning process. Typ1cal comments abo’ut hjm sould like tk’ one,

F.-from a fellow Area Superintendent.

/ The real push in ﬁhis w:‘}e thing was Bruce Mather and
// ' . 4if. you want the origlna r of the dream to6 talk about
./ k _it..,see Bruce...he was the guy who -was Working on the ’

// . overall package. Let us not kid ourselves, there has to,
, be sdmebody who carries the ball to get any glven ‘job
. ’ done, and the building of Bayridge Secondary was a
- personal dream as fas as Btuce was concerned

The initial impetus for the school was the projected growth in
. population leading to a'need,for a new secondary school. The planning
-~ for the school came to be part-of}ﬁather's role as superintendent. ln
this role, he initiated the planning process: It seemed to be Mather
. who was mainly responsible for the early'vision Sf\the school as a highly
” innovative and flexible place. Many of the ideas were hfs own,

" He had_a strong background of interbst in' educational innovation,
and had been engaged for a number of years in professional activities®
related to th{s. 'For example, he had recently worked on OSSTF's sub-

r committee on the Ungraded Secondary School. A man with a definite

/

educational philosophy, he wanted to design a new school which would

s were approved late in-1972. They continued. to work on more detailed

L4

I3

N offer:

. V' _viable alternatives to gome of thé deficiencies of
f %
/ many current secondary school programs.

/

/ -. Although he had'quite'clear ideas about . the new school, He never-

«

theless made many atqrmpts to-involve others in the planning process. It
, was he who was mainly respongible for th%/settingiup of the widely

representative Academic Planning Committee, and the even Ybroader Program
: . 2

.
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/ ) Planning Committee. People whq worked with Mather on these committees
speak of him as being very o enito suggestions, and as having many models
g

‘ ) to point to, but never forcing these ideas on thegt. Th-rough a{;ort of
. ' soft' persuasdion,’ the ideas came to be seen as having evolved through
‘these disFussions. . ;
. ’
! One member of the planning committee spoke of Mather like this.
' I was- quite impressed by Bruce's cbmments and his*® : L

philosophy. It was Bruce's directions that encouraged . Tt
'me to stay on with it, because his philosophy was - ' ) \
similar to what I believed in arnyway. o

. * 1
-
¥

MatWer's work with® the planning committee appears to have comsisted L
-, . largely of. suggesting models, and carrying the teaéhers recommendations

o to the architect. The iatter described the process in’this way. s

We listened to all-their comments and put them down.? .
_® Bruce and our Architectural Design Team sat down and .

tried graphically‘to put these thoughts” in schematic

+drawing "form. They had to convince Bruce on the - .

merits of the request, not us; we told Bruce Qur . i ~

responsibility is to get from your mind what you think )
\ you want translated ohto paper, your responsibility is
’ to get what they want into your mind...he was responsibie
for the decision—making T . £

\

Mather appears to-have been well liked by most of his as#bciates .
and ,to have been considered an“energetic and enthusiastic personzwho got
things done. He was able to persuade the Board of Education aboutAthe
evolving plans both by his personal charisma and by factual research. .

The Chairman of the Board spo.lée‘ of him like this:’

This is a dynamicaindividual who has the nerve to try
a.concept of this type but is shrewd enough to have . ~
- covered himself with the research to justify it. He )
‘ is'not saying here is something I have though® of. .
> . He is saying I Have examined oth&rs, I have talked to
my peers 4nd renowned educators who ‘endorse this kind ‘ ‘
of thing. He is not going out on a limb ... he care- -
fully .studies it ... when he came in with a recofimendation
it was ... Mather's personality and character that 7 ‘-
convinced everybody to go this way. R R

Mather, then, appears to have been highly successftil in having Ris .
ideas shared and accepted by h1s co—planners and in carrying their joint

recommendations to those who would implement them (the architects) and’
who would authorize them_(the‘Board). His styie of leadership' and his
somewhat charismatic personality combined to make him into the strong

T | pg .
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force which shaped the school's deveIopment_toward its pogition at the
s time he left the County ’

While Mather was the highly visible leader whom everyone acknowledged

as the single most imbortant person in the development of the plans in
-+ Phase I, a large number of other individuals had lasting and active’

. involvement as hell It is easiest to, discuss their roles in terms, of
those of the planning committees. Of course, some of the committee )
members were more influential than others, and.some individudls worked
“on all of ghe committees, whereas others had only akbrief inyolvement. )
Each of thé committees, however, had a function*and style unique .to
itself and their final accomplishments ‘appear to be the result of the
joint efforts of their members. - -

& +” The original core\committee of six which made the earliest formul‘a—

. tiens of the plans consisted of members of the Board's administratiOn,

sofe principals, a v1ce-pr1ncipal and a coordinator. They met thr0ughout

the first year and drew up the document "Recommendations to the Board
"« and Architect to Assist in the Designing of Western Secondary School"...
This framework set the geheral tone of the plans very early. The ideas
., in-this document were to remain surprisingly stab1e over the next three
.yeats of planning This document was Mo be submitted to the Board and
to the Ministry with decreas1ng enrolment projections, but an'unchanged
basic philosophy, on a numbqr of occasions. °‘This 1nitia1 core committee
” therefore, has been crucjal in the deVelopment of the school having

i already set down, in 1970 its basic orientation as flexibility of space,

for a X-13 complex have not met with success over time, but the other
two.main goals have certainly guided the rest of the plans. We can
conclude then that the inf{ial core committee's work stated the plans in
the most general way, thereby setting the stage for the increasingly
) more specific planning which was to follow. '
As the approval of the Board and the Ministry became more certain,
T . the large Academic Planning Committee, composed mainly of teachers and
some alministrators and principals, began work ‘with the ;rchitect.

Composed of volunteer members, this committee of approximately fifty

* Their assignment was to design spaces which would be idealdy ‘suited to

»

eath subject area. .

. " and as a total community educational-recreational complex. 1Its intentions

- teachers worked mai/l& through five subject area-oriented subcommiﬁ'tes.'

\-
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The work of this committee was along more specifio lines. The B
initial ideas for the school appear to have been accepted by §bem as . ' 4
they went about designing the building which would fft the program. '
Members were drawnsto the ‘committee by this idea. Ong member described . ‘ “

g the excitément of' this orientation: . .

The philosophy was basically, tiit the curriculum v
" concepts and the philosophy of the school should be - . )
. developed and then the-building should be built around ' e o7
. 5, them. 'Rather than -the.other way in which-the building '
L. " 1s built and then you try and fit the curriculum' to it, .
Well, that was a most™exciting concept to -many people. . . '
|

P

Here you,would have an opportunity to develop curriculum S
concepts,  methodblogical concepts and so on, and to fit , .
: space around them, : . '

-

The Academic Planning Committee's work resulted in the final
drawings for the building which incorpgrated the flexibility of space

-

recommended by the original core commi tee s document. A number’ of
curriculum—oriented spatial innovations, such as the bear-pit in the
social sc1ence area, were the results of this committee s work. However,

there.were no actual currigulum plans, no courses of study drawn up, no -

- program,details settled This was to comé next, as the committee became '
- involved with ERAS and as its membership grew to include community . .
§r¥ . mempers and students. . , i o
kﬁa& %Hﬁ fhird committee, appropriately named the Program Planning '
N ‘,‘} Comﬂttee, ,vas organized in laté 1972 and met four times in the spring ’ |
of f;“QQ”‘MbB;§°f the central figures of<EEF Academic Planning Committee .. 1 >
continued to-attend and there was additional new membership from the
Bayridge Public School Community School Association, and from a number .
‘ . of grade eight students who would be attending the new school.~ This’
& large c?mmitt e's work appears, however, to bave been hindered by a ) .
number of factors. Their inVolvement with ERAS proved unproduetive, as , -
" they rejected the latter's approach after considerable discussiOn.,.Mpst
. of their time seems to have been absorbed in hearing presentations ard :
in the ERAS discussions. Then, the principal was appointed and attended,
the foyrth meeting. He introduced a number of new ideas, such .as the
planned flat organizational structure. Mather also left at this time, A
,' leaviné the léadership%position'open for a»time.u Eﬁe new princtpal,. Lo -
.R. Joyc? indicated that he planned to mee:/yith qhis committee’ during “h'
the following school term.- For the time being, however, interest in then ,

committee's work was lagging and no meetings were held over tie period

’
b
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of the summer The Programqplanning Committee did not, in faet, get down
to the business of designing the’ actuel Bayridge progtam. JIts discussions 3
e 'remained somewhat general and its work had not been as influential in the 2 ,

) lonig run 3s was that of'the Academic Planning Commi ttee which had visible ]

and lasting results in the form of the building itself .
S The early’work of the Academic Planning Committee appears to have . .
L been characterized by enthusiasm and excitemgnts Memﬁ!rs commented about‘l o
) . the pleasure of geeing their contributions take concrete form in the ‘1 .o~

. shape of changes in architectural drawings It islhndeniable that the
teachErs who worked on the subcommittee placed a deep and personal In-
vestme®t into the new school by giving of theirttime and’ .energy over a
long period'df time. Some of them, ddmittedly, hoped to join the stafﬁ -

- of the school, and were disappsinted in the flat structure introduced by s
the princlpal Many seem .to have experienced a sense of loss when the

L - . architect s plans were done and the plans for the school seemed°tg slip

out gf.iheir hands Despite this apparent decline in their power, (thiS‘:‘
. o turned out to ‘be real, as we shall see in the ‘discussion of Planning -
Phase 1) committee members looked—back on thelir earlier work with

y pleasure. One member had this to say:
. . O
. It was a pleasure to see the kinds of shapes that . . s
- émerged from that butldimg. I think when 1é opens,
) many mémbers of the committee will be there just to
~ take a look at it. I havefdriven by the thing a few
) times looking at the hole in the ground' The people
) are still excited about the building and what it can

3 . ) -

offer. - 5\ . . .
. qﬂheﬁabove committees, with Mather as the crucial guidiﬁg*figure,
T .~ aPpeat t0“have been the mg%p forces in the shaping of plans during Phase .
S I. As Phase I ended, a large number of 1deas. about the new school !
. - -appeared firmly establishea We will now look at how these. goals o

emerged through the work Qf the indiviﬁuals in .crucial-roles. ﬁhe

¢ ¢

deve opment of each‘bfgﬁhree\types of goals -- Teqhnological PhiIosoph—
- lk

cal aryd Organizational - will be explored in turn. \g } -

-

r: o ' 3 o ’—’ : ... v
\ Technologvcal Goalg ’ ' _‘ A . T T
o ' Although a great deal of the energy spent on the planning of the schoel- - s
- * . P
. - had ‘o do with the physical facilities, this report will d’bll minimafly R
i _-on these aspectg of the planning processt The interest of this.study ie ;' M .
-; "in the sociological factors of the planning of the s¢hool and we are . )’ ' T .
é - . T . A ] » . . . * : \»

- - ‘ - I

3
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interested in the technical facilities themselves only insofar as’ thi{
acted as facilitators or as constraints ‘in the achievement of certain
other goals. S :
-As with other types.of goal formation, the plannirg of technological
gdals proceeded from general to specific<over its histoPy, The decisions
in this area, more than in any other, are vigible»and somewhat‘permanent.
The early decisions regarding facilities.acted as rea nstraints or
facilitators of later developments and had a lasting i;jict od’the later
'plans and activities. This grea of goal formation during Phase I resulted
in a number of given facts or constraints within which tHe later planning
had to operatd.. By the end of Phase I ‘the location and size of the
séﬂ\bl were fully determined, the d!ﬂ‘&ngs for the building were. finalized '
and a partial equipment list was drawn up. The financial base for the

.

' operation was already allocated The building remained only to be b 1t .

»

7 by the contractors and tg be filled by the occupants who were to use fit
- within the limitations set by the design drawn up by .the earlier pla rs.
s It was this realizatxon -- that the building would be used for many -
’ years and even-into the twenty-first century -- that promptad the original
plannegs to’ emphasize flexibildty of structure" A flexibile building, it

was argued, would be equally.suited to a variety of teaching strategies

w{school programs. - 7 . et
. -'* The original proposil for the school, - the core committee's.réport

,} of December 1970 -- set out the-main elements’Lf the»physical design;
the emphasis ﬂas to be-on flexi lity, so that the. space could be usgd

in an open or closed' fashion as desired by the teachers., The use of

. .moveable partztions was recommended in all‘possible parts of the building
The heart of the school was te be a large resource centre.. The prOJected
enrolment at that time was 1, 200 in grades nine to thirteen, and 300 to
400 in grades secen and eight. The report gave initial descriptions of
all of the, main areas of thé school including the’ resounce centre,
academic areas, a performing arts’ compléx,' home economics, art,
gymnasia, office and student lounge, and an audio visual room.

‘The early discussions about the school d#ring the .first few meetings
ofiqhe Academic Planning Committee vene dﬂminated by the vision of a
large school with a full complement of fifty to sixty staff members The
poiiibilities seemed to be wide open, with few constfaints ’

i
The committees'were\left.eo devise our own -concepts.
*The sky was the limit. We .were talking about patios...

*e

:

¢ . .

a j ' *
. . s .
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with olive trees ¥ you wanted outside. ¢, in the
History se®Mon, so people could walk if th

garden...There were no I'imitations plaeced the
committee in that sense. ~ '

L] i ‘ — \ .
The architect was appointed that spring, and the decision.to~Ppwrchase

the school site adjapent to Bayridge-Public School was made. The
committee's work with the architect, however, was hindered by some finan-
‘cial'eégsiderations. The Ministry of ‘Education judged the enrolment -

. projections to be inflated and would not:accept the need~for as large a
school as the original planners had foresee®. After some debate, with -
the Board hesitating as well, the decision to ‘proceed was finally made.
The approved plans cut down the school & size from 1,200 to 850 pupil
plaeet This began to~ place some limitations 'on the plans. )

=

The decreased size meant fewer classrooms and therefore a loss of

~ flexibility, asﬁthere were fewer areas with which to work. Each space
;

or classroom area had to be justified before the, Board and/fhe Ministry N
and there was a period of bargaining while the school size was determined.
Once ‘this basie sizé-was approved, the committee began working with the
architéct*ﬁn £arnest, to determine how_the space would be divided into ~.
areas. From a first yision of an open concept school the plans gradually

took on a flexible, open or closed, approach . »
‘We sajid this is the‘type of thing we 're looking for
Bt flexible space. We got prints of them to every- 3
’body...théy made suggestions, before we got into th:} ’
d

-

planning, what they thought about, whether 1t would
work:..They wanted the open space but they also warg
it enclosed. , Then it became a compromise: we'll give & -
you a soundproof partition, a ‘'visual partition.

e P / - (Archite

- N

" After considerable bargaining and many_ changes, the drawi g8 were

finalized. The plan called for a school accommodating 820 students in

gtades‘ninsE::\thirteen. There had been major reduotions injterms of

geheral classgoom areas from the orfginglip:oposal, but the basic stru

with tHe resource centre core remained in th® plans.

" The schogl was, to be a two storey stxucture with concfete block _
walls and tew windows. All areas yere to. have alr*conditioning except
the gymnasium and shops and some,classrooms ,The- second flngr had four -

‘

academié wings branching out from as«gemtral core. Classroom partitions .

ije mo le and the entire structure allowed for possible further

xpansion.




As Planning Stagd ended, the drawings were finalized and tentative =

¥

equipment lists prepared. The construction of the building would not .
begin for nearly a year,~but the building design, ‘its size and location,

"

were determined and would have to be .t

.

tions by the later planners. P -

n as given, predeterminedwlimita-

- -
-

’

Phi ba@aphzcal Goals -

-

In this séetion %We will look at the axolution of philosophical goals for
Bayridge Secondary School These goals describe the general type of
schodl which the school_ought to be, and the long range goals it shouldl
haye-for those associatedwwith it. 'The first exploration of goals of ERe
this broad nature took place wery early in the planning piocéss. At the

"very first'meeting of the ofiginal core planning committee of six, one of

the members attempted to deal with the question‘of~lon@trange goals for

education; L
What then should a school do?...allow students to
develop into interested, responsible citizens o
capable of unicating with other citizens in a .

.. clear logicaNpmanner, able to question, think and
v reason for themdglves and sQ equipped that they v
cannet only ada t (to the community in which they *
A . must exist, but be .genuinely concerned with it§

oblems and be prepared to participate in-seeking,

ttions to these problems:..also allow its students
to develop their social and cultural interests so
that broader and wider horizons of.interest: become
available.

-

Although there is no record of .any discussion generated by this
definition, it probBably did n d to much argumeﬁt. Such statements R
of broad. aims present a widely aCceptable view of the goals of education
and most official statements about ‘educational aims in Canada would fall _ .
along similar lines. That is, most’people in our coumtry, wodld agree
that indeed, the schools should develop the social, moral, intellectu

ot

and cultural aspects of their students' perSonalities. Disagree;ents
tend (to be generated by. more practical aspects of goal formation, wheh
schools try to,&ind ways to implement these Broader goals. The above ..
formulation of go!ls,ii

of the Planning Committee. e

owever, was not included in any later document

[}

The next such statement comes from 4he joint document of this six

man core Planning Committee, which was presented to and aigroved by the
. Y £ '

. . , .

. .
PR '
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Board in December of 1970. This paper was widely circulated and can .be

considered an official statement of the Board. : ;, Hovever, there are a few "~ P
long rqnge fi.e. concerned with issues beyond the child s school life)

philosophical goal statements in this paper.' The following is ‘a compre-'.
P ‘

.

hensive listing of these*

- ‘

++..a studewt-centened atmospHere which provided oppor-
tunities for each student to achieve self- fulfillnﬁgt‘z oo

.. meet the educational'needs of all pupils in-
cluding those:with special learning characteristics,
whether bright or slow.

. ~

Thes elatgzements emphasize the student, rather than some of the

. pp
other school donstituencies. One member of the Planning Committee has

P
L]

stated that s{ydent centeredness seemed to be the first philosophy.

- o,

P

It was originally...a place to educate students with
the backing of parents but not so much their vinvolve- ) a
ment. In other words the philosophy of the school -
being a student-centered schbol primarily is Bruce's
thinking and it has continued very much the same.

. - o 4

The Planning Committee's members were apparen®Ny largely self-selected

and were attracted Ey the air of innovatlon which seemed implicit from
‘,

. ,‘\

the beginning. They 301ned because thgy heard that: oo :e*'

there was this flexible concept school being planned
and it seemed quite exciting fo bg involved with it. .

.

When the Planning Committe's wor started, questions of philosophy

seemed to be undeveloped beyond these general orientationst////
t

2 The impression we were given initially was that the o
' whole conjept at that time was more or less wide
open - in other words they were just sitting and
waiting to see (what) sort of input they would get
from the teachers. . K - . ,
¢ . - (Planning Committee Membef)

a -

A

As timeMwent on the philosophy, as well;as other types of goals,
] .

became more clear and was, apparently:'sﬁared by comqittee membefs.

I think the majority of the sixty-odd people who

- . worked on the Planning Committee could articulat
pretty well what kind of school it was going to

We always knew what the goals were, but I don't
‘think they were-ever written down very clearly. .

. - ) (Mather)




‘ puhlished‘shortly be:fre the end of Phase I, They were pants of two

s-the school -4%19 docnment listed ‘eleven "parameters" concerning the

- -

~ »o ’ -
B .

described g; like this?

,yng - ...00t being tight, dbout materials being lost; not- .. .

‘. to,spend of Sur time trying tg discipline and -
", administrate children but to get down to the business. .
R of tmproving the édu tidhal envitonment angd that )
. teachers who worked { ‘fhis’fype of §chool would: have ’ .
to feel comfbrtable.. {and you shbuldn t have to feel
' thfeatened by,.lacle of |structure...This kind -of .
philosophy-tended to &eed.out the vpluﬂteers quite '
. con§iderably. R - ot
i . ‘ . . (Planning Committee Member)
Vet ~ ] ° - . -

» A nuomber of written statements, about- the'school s philosophy were
idformal publication written by Mather. The first'of these was a
description of the po;ition of Principal which waw circulated to pro-

a

'spective applicants. "The second was \a: brief description of plans for
"hnpeﬁ for" organizatron. * Thése items-were admittedly Mather s own
expectations, although he had stated that they would be generally accept-
ahle to tﬁe committee members, as most of ,the issues'had béen discussed
at meetings and had received conSensus. Mather stated that the:eleven

poink goal-statement was. i .

1}

»

- ) really a . refinement of ﬁhat 1 felt ald along, but I
r. felt we'were getting a consensus view from all ‘the '
people involved in the planning...They were basically
» Ry ideas which I also derived from a thousand other . . ,

I

P .

styles rather

_to concentrate on, atters of school climate and leadershi
- . !

th&n on broader edutational aims. This is in keeping wit

specificity of goal formation at later planning stages. e following -

the i\creased “

statements are an exhaustive listing of. philosophical goals)fven in

, - * .

these documents: . ' _ '\
,‘ .~ ...8tudents and staff -alike learn responsibility and
leadership through the proviSions of oppoﬁiunities
to olactise them. -

‘...a climate which respects indi#idual autondmy,
" - sublimated only to cooperative action best provides C % e
* +  the type of security which ®ncourages innovatfens, T
"+ high commitment to organizational goals, and positive

Lo profegsional morale. | - . o
. ' A . . ) N > /\ . - s
w - ¢ . P .

20 . .
0\ . . ‘ Y { .
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. . Those items in these two documents which,deai with philosophy‘tend /{/n_\




. ... to develop both academic 1earning and the
.sdcialization), humanization interactige phases . . ,

‘ ’ of learning. . . . o
0 ' ...hopefully ‘the schoal climate. ..will. be . .
charactefized as an opea climate which recognizes

the inherent worth and dignity of all who work )
.together in the complex; staff, students and&parents. o R

Y

v

There were no other written statements of philosophical goals dufing
E .
- this period and this area of planning appears not to have bégn of central
interest -at thig stage of.the.planning process. '
. \ ) ,

: Organizatianol'aﬁd Pf@gram Goals

Phase I, there were many discussions of'po;SIhle and even

of organization. Some progt§m~goals were identified,from%the‘Veiy begin-
ning while othens were newer. We have selected six areas of program and _
organization for discussion. In choosing among the great many organi-
zational and program goals which hmi%mme‘up during the. years of planning,
we have emphasized only the innovatiQe or: unusuaI'aspects of tne planned-
,school proé:am. Obviously, there Are many standard. and routine organi-
zational aspects as well, but these generally do not create discussion
or disagreement. Th§§ choice of areas for discussion is prompted by our
] emphasis on the pro¢est of innoyation. We have also chosen ‘the areas
with a view te ‘the relative importance they played in the planning of
both Stage 1 and Stage II. Some of thése anggs were more prominent in

N

one stagé ‘than in’ the other, while others we%e emphasized throughout the

*r

e
entire planning process.

! By these criteria, we have selected the following 8ix basic areas

for our discussion

1. K-13 Structure

*

2. Staffing structure’ (flattened hierarchy and differentiated
staffing) .

3. Student-teacher grouping (varied class size and ttam teaching)

.4. Innovative curriculum (interdisciplinary studies, wide variety
of course offerin alternativa models, (general versus

1 specialized technical studies)j , -

5. Timetabling (semestegi 85 flekible scheduling)'

T

6. Community involvement (educational, recreational)
‘ .
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K-13 Structure o .
¢ 4 1 |
) The" idea that the new school should be part of a K-13 complex had been ) , “
, ’ part of the plans since the first. The reasons for this were phfased in )
. the educational philopophy of nongradedness: * !
o ' '
- - . Programs that allow for continuous progression can y -
. be developed in partnership,and by close liaison if . . .
,(/ r L. the parties concerned are sincerely willing and .
. ‘ p;epared'to put their heads together. :
h : . This p?oposal will facilitate the desired integration ’ - i
.- ' of elemenhtary and secondary programs through the various Co
forms of multi-age grouping, level systems, and g
L , ™ elective offerings, all made pospible through individual .
) timetabling in grades seven to- thirteen. ’ v
< - The original plan called for a seven to thirteen school, with the
' i .addition of the K-6 building later on as warr\ed by rising énq:olments. T e |
The main model for this plan appears to have been the Stephen Leacock
Complex in Scarborough, to which the cere committee paid a visit. When
the land purchases for the site turned out to .be adjacent to an already ’
- existing K-8 sehool (Bayridge Public School), the visfon seemed to come N
closer to becoming a reality. ) . oo
The plan was to move grades seven and eight over to the new school
- so that Bayridge Public School would become one of a number of K-6 feeder A

schools. - .

- N a

The Ministry of éducation, and later the Board itself, did not quite

agree. There was serious debate concerning the e%::;(/pt projections,

- ' particularly in seven and eight. Also,'some of_th ustees “and senior ‘
officials did not accept the idea on a philosophical basis. Math . '
however, was convinced that this would be'ﬁaezcome: ‘ R ’

As time went along, I said to myselfy okay, a lot ofi .
people who don't buy it philosophically are going to . '
< . be forced to buy it practically because if it is a . . “*

choice between ten more portables in Bayridge Public -
School or putting kids in the secondary school it -

- will happen that way. ¢y . o8
. 1
‘ - . . . . - .
Staffing Structure . ‘ /.
) . * - '
. None of the early documents coptain recommendations concerning staff . ‘>
N organization in the new school. Neverche%sps, there appears to have )

- -

been considerable discussion of alternative types of staffing arrangements ' .
. " right from the beginning: * ~ N o ) ' Tt

. )
. .. . !




oy R ' . . .

. The staffing had. been discussed all the way through
...A decision would have to be made about what type
of arrangement, the staff would form...That was a
. question eveérybody asked - how will ‘this school be ,
administered?  The answer alwaysigas this is something .
that people involved with_the school would have to . .
decide.. It could be the Cabinet structure; it could .

be the Dean approach - this was something that was © . ]
=~ talked about early on in the planning. ) . ' - -
L (Planning Committee Member)
Ve § /
, By the ‘end of Phase I, thése 1deas became firm enough that they !
) apPeared in Mather 8 last two documents. In keeping with the intent of
o having the actual school personnel make the final decisiong about program, . ¢
; these were phrased as recommendations, father than as determined goals.
. . One of the'suggested characteristics of the new principal was to be™
that: . R R - .
i . . ., : ’
4 He will probably wish to explore ad, hoc organizational tL
’ ’ ‘ y patterns to meet every changing need. Such explorations )
. -may result in a 'flattened' hierarchial structure which = . o0
) _ will increase opportunities for all personnel in the L L
L organjzation to exercise leadership in areas where they . -
' | possess special interest and expertise. ‘ o
. .- Under his leadership, yarious forms’of differentiated . . (
: staffing will likely evolve to“meet the unique program ¢ ’//}
<0t characteristics of the school. . !
) Further reasons for differentiafed staffing were given as: S ',T
. . " ...to maximize effectivé use ,of teachers, administrators, ,ﬂ
! ' paraprofessionals, parent volunteers,‘etc , and to - >
) . waximize invqlvemen in decision-making by those to J . .
© be affected by th .- ’ .
Although these recommendations regarding a flattened hierarchial
structure and the use of differentiated stX€{ing were not final decisions,
-+  they did influence the, choice of pripcipal, therefore poifted the N
evolving-plans 1in this general'dirlction. u\hase I closed, .the '
. atmosphere of the planning appears to have been highly favourable for » /

innovation'in the staffing structure of the new school .

.
-

-

. . Student ~Teacher Growping

" The original propnsal called for two aspects of this program consideration:
. . . » R \

: Significant variations in learning strauegies including -
' -~ individual work and small and large group instrubtion.

-, . - .
14 - )

v . - .
- —

. .
.
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.ot / ty \_, , » e.
. N v, R
’ . .
‘




4 Increased opportunities for professional collaboration
by teaghers in she stages of planning prebentation, , 5
valuaﬁion etc. to permit more integrated and inter- . '
disciplinary programming. . . - :

™

One of the guidingfprinciples of the Planning Committee was that e

A

, there be proximity of allvcu;_innlar aggas where interdisciplinary courses
could be a possibility. These types of innovative teaching approaches -

o

appear to have been the subject of considerable discusaion by_them:
We talked quite a lot about-that and thought there .
would probably be ‘a greater degree of individualized
learning because of the architectural nature jof ‘the ¢
school - we would not be able to delineate classroom

-

areas ' o v . - J/’
' . = . (Planning Committee Member) S

1 . The open exploratioh of possibilities became more limited ‘over the
. - i

course of the planning:
As the committee went ong walls began to creep up, and ° - . S
we began to assume a more traditional type of appearance ' ’
. ' than we had_initially. This might have just been a
reaction ta general trends ‘or it mfght have been that. T
people felt more secure with that type qf structure.
It was agreed tfat individualized learning would N
" definitely plh‘larger role that it now dGes.’ : s
- (Planning Committee .Member) ~

v . Y >

oNevertheless, these goals vere well developed enOugh at the end of
Phase'I, ’fhanéather included them among his "hoped for, parameters" for
the school: ) . < ]

- 1
Attempts at interdisciplinary studies to reduce the
barriers traditionally supposed to,exist between
subject disciplines;!? . ’

- * It will attempt to strive .toward an individualized - - - i
. - personalized type of program at the secoﬂdary* ‘
. school level. '
Innovative Curriculum ‘ ‘ . 0

. The original report was not 'very specific about curriculum detailsr In-
keeping with the genéral nature of the plansyat that stage, emphasis was
on-£lexible structure which would facilit:E# curricular experimentation, T
without imposing any ‘particular style on 4he wouldébe teachers.

In the committee's work with the architect, curriculum was always

a consideration. , . , ( o




Physical configurations seemed to be the\main concern

, although it was always invoLved with what the curriculum

L . would be and the philosophy of the school. >

v - . : N . . ~ (Planning Committee Member) ". -

\ » . v . 3 .
. Although no actual courses were.outlined, curricular concerns do )

- .aépeaf;fo have been of major’ importance in the subcommittee's work. .o
. ! . .what the curriculum would be...given this Khind of
- - philogophy, therefore, what are the implications for. -
; facilttiés, for staffi and for materials. Eventually...
. we began to.see that this was a really good plan
. because it forced people into certain patterns of o
thinking, the ohjecfiye type of thimgs so that whem
someone made a recommendation that this should be done
we came back ‘with these-criteria - how does it fit -
) in, what is the aurriculum, what are you trying to do...
’ (Planning Committee Member)

. sy

At the end of Phase I, the specifics of curriculum were yet to be
Aeveloped but there was an expectation that the eventual program would

be highly innovative. Among Mathet's hopes for the school was that:

: The staff wtll "be carefully selected and enEouraged
to. examine in-depth systematic curriculum design, - -
alternative curriculum models’ and to try to implement
. . significant new curricular arrangements. - -

Timetabling . e ' .

. . .
- ) .

: ’ During Phase I of the planning process questions of timetabling did not

7 v

come up in any practical way. In fagt, there is no meation of such W

concerns in any documents of'the stage beyond the admission in the ‘cotre )

committee's report-that semester systems and flexible sche8uling seemed

to be probable trends for the future. ... - . '
. Onme committe; member mentioned there had been some discussion of

this topic and that the committee»had leaned in the direction of full-credit

semestering, but mone of the official reports or recommendations make a *

note of this. Lack of specificity in this are% would seem to-be in keep-’

ing with the general nature of goal forma;ign in Stage I.

e : .

-

—

Community Involvement
' 4 . -
The involvement of the community in various aspects of the new school

S was--a consistent concern of the planners from the beginning. The original .
¢
core committee envisaged: , ’ ) s

. b g . . -




¢ ' - U

that the school will become a center of much of the
community life with requests—being made for its use
as an educational, cultural end recr&ational centre.
o °
They also recommended: -

, that_the‘Board of Educatdon explore in gooperation
with the locaé municipality, the province of Ontario,

-.and other intérested parties, the joint provision,
use and supervision of the facilities of this 8ite.

that the sharing- of buildings as well as parking and - #(

site services, would result in overall economies...
and...more extensive use of the land area.

-

A'prime model for the original view was Stephen Leacock Secondary

School in Scarborough and a number -of areas of similar -experimentation in.

‘Ontaric® were mentioned as well.

people like himself and from anothex Superintendent on the original core

Accordiné to Mather, the origin of these ideas probably came from

committee, since they had both worked in such areas.as Mbtropolitan
Later .

Toronto where the pressures were much greater in this direction.
they received support from such'membérs of the Planning Committee as the
Principal of Bayridge Public School, who had been actively involveq with

community pargicipgtion programs for several'years.. .

N

These planners had a vision of community involvement which went con-

siderably beyond the recreational use of the school. in off hours.

saw a merging of the life of the school betwgen daytime and evening use,

and wanted to see students going out into the community as well "as o/

> community menbers coming into the’ school and participating in its

| g

- educational and cultural activities. .
In keeping with the philosophy, the-committee attempted to involve

commynity members at later planning stages.
X

of "inviting members of the Bayridge Public School Community School

Association to the meetings.

-

N\ actively involved. p ‘ ) ¢

The - impact of .the parents...certainly they were very ¥
vocal and most articulate...I think they were excited
ab the prospects of the building. Another concept

this building was community use...Parents fel -
thlt if the school wasn't designed for. that it certainly
‘should.be.

They

* .

this took place it the form

Apparently some of the parents were quite

(Pianning Committee Member)

v

-




& * 3
Commuhity yse entered into many aspects of building design.
: . P '
The theatre for example was designed with that in mind,
thé kinds of open space, the entrance, the physical
educatjon facilities, the pool'that*was originally
planned.,.the’library with an outside access.
(Planning Committee Member)

S S ,

This aspect of the plans. appear to ha'e remained salient throughout
Phase I. ., The building itself-had many features which would facilitate:

recreational use of the school by the surrounding community. The attempt

-

at involving community members in program plannipg, wh1ch took place to-

ward the end of Phase I, demonstrates the willipgness .and desire of the’

planners to extend community involvement in er directions as' welf

Mather s last summary of the state of the plans reiterated this basic
. [ .

goal.

The school will have a strong community orientation,

ie. it is hoped that field trips, excursions and

service in and to the community will be encouraged

along with significant involvement of community resource

persons as an integral part of the school program

(parent 'volunteers, ®pecial community resource persons -

representing arts, business and commerce, other

educational institutions, etc., the creation .of a.

community resource bank of persons, good and services,
. etc.): ) »

» - v . -

The actual Bayridge community, however, kngw litt¥e of these plans
at this point in time,. beyond the occasiopal neﬁspaper repott of the new

school, which was said to have planned community use of itg 'facilities.

-

PLANNING PHASE IT

) o - -
/oA ;t\-—.. - -
After Mather left the County, the planning process slowed for a time.'

3 K

Planning Committee members were occupied in their ownéﬁchools with
end-of-the-year activities. before»the summer break. The architect's

plans had been finished. R. Joyésa the new principal; was not yet in

residence. At'hhe same time, the éoard of Educ*gion was reorganizing

its administrative structure and Mather's positidn was not filled.' Over
the summer of 1973, very little progress appears to have been made in
-further defining and specifyiﬁg the goals of Bayridge Secondary School.

’ By September, however, the new Leadership roles\ were emerging. Joyce
formally occupied his position as frincipal J. Murphy had been appointed

as the Area Superintendent responsible for the new school's catchment area.




& ’ The Planning Couimitte‘e was not fgmally disbandé‘d, but' W;: inactive. , _: :
After one last meeting in late fall, it ceased to f‘\inction‘ altogether.
No new committees were established during this phase.& _

The- actual school users - students, parents and teachers - were not
identified until late in the following spring. The crucial roles in the\
development of the goals during this phase of- planning (June '73 - June
'74) were ,those of Area Superintendent J. Murphy, and Principal R. quce.f

L ‘ . We will examine these two roles and the way that the two individuals

"
-chose to play them - their partigular leadership styles - in greater -

L

detail, before looking at the actual evolutiorn of the goals during this ‘ L

planning phase. o . . . : : -

i Area Su’pemlntendent - J. ’Murphy ‘ LS . ’

4

Until his new appo'intment Murphy had\ not bken dh‘ectly involved .in'the -
planning process for Bayridge' Secondary School., He was; however, a

long=-time member of the County Board. Ong aspect of his past position

was that of personnel and he had been one of the people invelved in the . .

appointment of R, Joyce as the new prinoipal "In addition, b.e had been - }

*

a major architect of the County's statement of educational philosop, 4
‘N 'Frontier One,' a étatement in many ways siglilar to the ideas of {he o P
Academic Plarming Committee., - :

In his role as Area Superintendent Murphy was responsible for two
secondary schools, one of Which was Bayridge. Alt ough ?e)was willing . ’ =
to give a certaff amount of extra initial support the new‘school while
"it became fylly established, his basic approach.wag to treat Bayridge on B2 .
an 'equal 'footing with the other county schools. Rather:(.i'._han "c{irectly
guiding the evolution oP the school,% saw‘}»igself aé'piayfng a supportive b

< .

. .o ‘e
role: - N : ;

I intend to maintain and to encourage everyone else ti
maintain a completely open mind. You see my thought is
that we have-:all sorts of good shings going on in our
schools...I -am going to do my best to keep principals . p
and teachers informed of what is going on so ‘there is' &’
free flow aof communication concerning Bayridge. The .
school is not’ an ivory tower somewhere, but is an ongoing
school situation...I am going to give it my full support fo.o
d the way I would give it to any oth!r 'sghool.

! , ) . R (Interview, %?rch 26, 1974) \

.

. \

. Murphy's role in relation tosBayridge fended_}not to be very visible.
He rarely called or chaired public meetings regar ing-the school, ror , -




A

"'- be a preferen'ce'w ide policies which were flexibl,g enough to ~

1

. v

J to ‘take a more active role~*than ugual in the school once it opened - .

~

[y

3};41.6 the scenes in sn@pgrting the principal and, his plans and activities.
[}
f

' %

wanted to create a single radical alt ative* fype of schod‘r o

- Although he was willimg:to be visible within’the s ool itself, he pre- ) .

__did he give releases to the press. He .appeare'd, rather,‘ to 'be‘ working

act that he was seen ashan older, perhaps more consei;vative member

" of the Executive Council may have helped him in obtaiﬂng approval for S

o :

{ ‘'projects which ]?erhaps would not have passed with g more: controVersial ] S

‘

sponsorship or phrased more in the language of innovation.

T Murphy's Aapproach t U\'du'cational change -and innovation appeared.tdg-* . -
P g

[

4

pe;mit variation among schools.™ He saw Bayridge as somewhat of a p‘ilot

: sc_hool in tryigg out a number of igovations for. poss’ib].e later adoption

by other "schools. In this his apfbach tontrasted -with Mathet's. Mather e

- '

Although Murphy had not- been a h‘J:ghly wisible leader, ‘he intended

N B . S

[ [ ~

. I see. myself as playing .4 more developmental role in. | T g .
. this new school. I see it as very important that, I 0
L. support and reinforce the work of the principall ,e..° -

I will have. t~o become more invplved in the areas-of T ¢ -

N my specialization, in the field-of glish, for. example, . N

» where I, can assist hem, and Hist - these sorts’ of . f» |
things. . . . “ o

. . (: : - ‘_f"“ (Interview, Marc% 26, 1974)" . |

k4 - * Y
He recog?izi# that the school would need extra supportﬂu’ing the .
initial period and’as ared to give this. ~. ] T

'

I not only see mysel¥ as having to be ‘more - ibl ‘
.* - _to the staff,,But they\qre goipg to have ag
~ many concerns I_WOuld thihk, and...ig is important ] .
©oa that this staff' fee'l quit ose --'in close _‘ R .
. : v

] .communicatiop With decision-making  people to .re-
S assure them..,I want them to feel that there is .
y ' real support behind them. ° e -7 .

) : T (Interview, March 26 1974) R :

s

LI

»

4 e did not want- to seen aa the .central guiding ierson in Bayridge.

--
ferred that the principal and hiﬁ staff relate direct with the parents

[ c ’

and the ‘commmnity, // ) D l '
) leIn discussing future plans for the school, he "tended - tq&peak of "

~

the principél and himself as co-planners, and Joyce seemed to confirm . . e

Jthis view The 1atter appear‘“ed to be very pleased wi!h their working~ . -’ ]
relationship. B " o . ’ A ‘ i

@

3
. o
. P . . .
. ’ ’




LN ’ ' .
- R 7 . . d ¢
. . » . R . .

¢ . . ' ) [y 'y : ‘( ’
I was tremendously favoured 'in my relationship wvith R T ‘
John Murphy...there is g lot of trust between Johy, °~ ' - '
and me, and I fe’el comfortable working with him.- I, - :
. think this is a tremendous asset...John is as much .
. ' , .dedicated to this organization as I am. ~ .
B L Y R T (Interview, July 15, 1974)
/ . f

. ) Murphy appeared to, be’ legs inclined toward a broadly representative

was ﬁather. He “tended to’ see "the defisions’
Lo being made from aboveji
. *

those who were affecteq by them. The community was' to be involved in —

t .consideration of the, opinions’ and advice of ‘

oo designing the philosophy aniin setting the goals, but fiot in “the specifics

of implementation. P el - T .

\ [}

. . In summary, Murphy appearej to ‘be plaﬂng a 1'y.suppo}tive, .

. . . -

° behind—the-scenes role. He did not seem to be a- mal uidin fonce or - '
A . the or'iginator of ideas, but was working quietly and ip‘lom.atically to I
ga:m support for the school in those areas where this seemed to be needed . .
- > -

v .- R e A . . - - gt . N Fd - N
' I N . - i . . \' . i . . . L
» \ Pmnc"z.pal - R, Joyce . ’ RN t s, -
. ) . . -
. © Joyce moved to this c1ty fnat,he summer of 1973 aﬁd forﬁally occupied his 1 -,

v
l- office} as principal that September. He was not ‘new to the County,_ho‘wever, "

v having served as principal in two other secondary schools .thgre a number .
of years ago. A\t that time he had gome experience in workingﬁath members &

. ‘.'i
of the senior administratiqn, including “the present Area SuperintendentJ‘
A,t the time of his appointment he was seep by senior achninistration -
o4 '
.as a outstanding‘ca.ndidate. He himself felt that Bayridge, in the stage - '

* * planning in which he found it,\was exactly hts- kind of school. . Havin»g, » .
o seen Mather s detailed descriptions— of the schcglr he found the ideas to,

7 .
- ¢ . - N
\’be similar to h\{w o e . Lo . 1

B . After I read the\n}aterial I realized that these were; " - B T
A - e . pretty well the-same Q:inions that I expressed'to’, [ .*7 .. . .. .
."'_' - them in the interview...‘l feel that this fs the AR M .
* ' direction that education has 0,80 to get back to.the =
’ . mainstream of iife. : . R
L e . - .. (Interwiew July 3F, 1973.) S
- . - iﬁ'* ’ ' } . : .
- ’ Although he was in agreement with the pasic goals for the school “
‘. _.used in its design, he wanted to work out th-eir pract.ical application on \\' 1o
T hiSOy.m N ."._, - "
PR ‘ The thing that is ex ing about this Weste?n Secondary -
B - School project you: don't have t’o take over ftow L .
N . .an. existing structure. ) - b4 "
. IR - . " ‘ . (Intervieu, July'3l, 1973),, "
. . - . . . F ¢ . e ’

B : ’ . . ' ' L4 ‘ "




In dealing with change and innovation in schools, Joyce's approach .
- . ‘appeared to be gradual'ﬁr developmental He distrusted fast and spectacular '
change‘.and Eended to faveur a slower, more cautious approach where ex- '

pectations were not raised too high and noquy concerned felt left out.

. [y -
\

- Lasting change must involve...the users and they have
to be involved right from the start, and if we can get
“in this. school- everybody involved, the patents ard ; ~
. __,/// stydentd as'well as the teachérs and administration,

then I think that the changes that are made will be -
effective and will be lasting. .

ST N

Joyce-had intended to reactivate the Program Planning Committee

’

* established under Mather, but enéountered the problems. of unrepresentative

-

membership. At the single meetlng he calfed, those present/were mainly T

teachers, although the commlttee s membership had includ parents, -

|

. institutions. L. , ‘

Mest of the organlzatlonal and program decisions which d to be . ‘

made during Planning Phase I1 appear to have beep made by Joyce in con- ‘

sultation with his Area Superintendent, Murphy; but without the involve- , ‘
ment of the type of planning’commiaiee which had characterized. the

evo'lution of goals in Phase I.-'Jo¥e dhad repeatedly stated, however,

- . .
that he wanted to use such an approach to‘decision-making, provided that
. ’ » ‘

_—_— no single grou} with a given vested interest' domipated the process.
Rather! than re-establishing the older planning committee, he decided to
\ = ' - \

f_.'wait until the actual 'users/ of Baygfdge were identified.
<. e '
v . I want the teachigg staff identified...Now we have
) o _ parents identified too and students and then we can-
t . hopefully get them all working At once instead of \ /// ,'
. getting the one in—group and, then try to adg others.
. . . i (In rview March 13, 1974)
N . 7 - / . ‘
Interms of the decision—makmng process,within the sohool Joyce
. indicated that We wanted to deviate from the uSual PrincipaL‘role "and to
v .let leadership emerge from pelow. He had wanted to set up a .committee »

strycture for making decisions, and .started to organize this at the first
. . N - . - » ,
‘ataff meeting in June. -
ra :\}Z‘s‘ ' .
,'&) I think that the greatest benefit,to this point of the ~.
. ﬁé’ committees has been to break down the role expectations .
- : of the prineipal and hopefully - mumber of committees’
no longer, see me as quite the authoritarian figute that 4

N ' ~a secondary schogl, principal often develops into. That

.

o
’ 4

o S — :




’ I am willing to shag. authority and hopefully 5
resgonsibility along with it/ - ..
. (interview, July 15, 1974)

.

He was aware that thebe ghanged roles would necessitate some re-

-training of the people conce e‘d

- ' S
. One thing that coficerns me about it is that it .

d6es place heavy’demands on me, to organize it
and get it off the ground and working and at that

- %oint as it develops and leadership emerges from -
the organization, you can delegate more as time

goes on. Vﬁﬁy there has to be A lot of- .

training o people... ‘ ’ -
e . N (Interview, March 13, 1974)

) As for involving students and parents in the decision-making process,'
Joyce repeatedly expressed his 'desire to do 80. He attempted eo meet and

*  talk with as many of the potential students ‘and their parents as' possible,
by arranging public meetings at: each of the feed@r schoo)é during, the )
spring. At some of tHese meetings, her explai’ned that student and parent"
suggestions would be welcome. 'In a newsletter he ,,sent to all of the

students homes in July, Joyce repeated thi& )invitation t;wic;e.

...further courses and' levéls may bq added to the ' .
curriculum as the need becomes ‘apparent, but ut P S
from students and parents will: bZOught befote___,;'\ :

" . such decisions are made. a

As well as committees for subjquts of the curriculum, B )
' teachers have formed committees for budget,’ conmui‘nit{
. relations, curriculum cdor\dination, and studept mora
and discipline. Each-p‘f’these committees w be
seeking opinions from s,tuc’ent‘s and parents.
. ., ¥ (Baygidge Secondary School
X - ) n'. V ; " Newsletter, July 17, 1974)

—_ -

As Phase 11 of planning ended, Joyce had isdhed public invitations :’
to parents and studentg to cog‘:;ibute to t\he decision-making. .He had
- established a number of thg te§chers committees, which vere beginning
to functioa. Although most o he decisions made during the previotusw

ye&r were concentrated in his hands and in those of his superiors on the

'

Board, he appeared to be moving quickly in the dire
committee type de@on-making that h

A
A Phase I. Basically, however,. he _saw such ont butions as a sory,

of: tt shared,
bgen the orm during Planning

‘rather than as actual decision-making This was in keéing what he
felt was Board policy and the view of his Area Superintendent.

B n




<4 Joyce wanted to see gﬁe‘%chool move in the same general directions
the original plannersawanted but he would probably move in those direc-
tio;; only as far“as he perceived ithe varied,préssures from the different'
groups concerned would allow, to avoid the development of conflict.
Basic®lly, he.was in agreement with the Area Superintendent in not want-
ing'to see-Bayridge” as a specialeschool with'special policies, but 3s an
example of policies which had acceptance at all levels. Ih£§ approech
appeare{d to be well suited to the situation in Frontenge County gnd would
probably prove -to be an effective way of introducin as¥ing educa¥ional

o744 -, ’_ y
. -
M$¥experience has been that change has to be
reasonably slow and o(derly. To Jump right
into something Ads a cultural shock...and #
you get ill sorts of fupny ghings happening. !
¢ (Interview, July 31, 1974)-

This diplomatic approach to educational inngvation was probably an
important factor ‘in Joyce's appointment by a somewhat conservative Board,
'conceqhed with implementing an innovative school prgkram without antago- .

nizing or upsetting established groups. C

The years of planning during Bruce Mather's- sup tendency had
\estabfished’the new school as being quite different from the others in
the County. Given the generai expectation that this would .be.a highly

imnovative school, Joyce's reaction was to take things siowly at first:

. »

o - -
Myse¢f, I tend to be a middle of the road person.
I tend not to go overboard or completely way out
‘on things. B

. ' (Interview, July 31, 1973)

- «
-

/.
'Joyce's leadership style seemed to be to involve a wide representation

of the people concerned, and to make sure that no large B‘gib of ‘individuals
felt alienated. " One.of Joyce's hopes from our study, origi

ally, was that{/
we would help ‘to identify such sources, of strgin. ) ! C{"
...what I hope we cansget from‘you is that if there
is some eat power hlock we're alienating, then I
would 1 to know about it before it Becomes a
hardene act. If you can communicate and ease it
out, then you have a much better chance of success.
N APWe (Inte5i§ew, July 31¢°1973) -

-t
L4

; \ . e
‘ ‘Joyce emphasized the importance of open lines of communication be-

L .
tween variagus user groups. ﬂii those who were involved in. the school -

teachers, students, parents - should have a chance to influence the -
. . . .

. 4
iy, "




. @ . . -
. . ! e P
deg(%ions which gfkect school life. Ho&ever;yhe felt that it was equally
_iMpertant to ensure that no one greup came to dominate the advisory or ..
\ " decision-making brecess.; He hoped to work with adv[sory committees of

mixed, widely representative membership. -

I think if you get a set of homogeneous committees, .
then you are .setting up a situation for conflict

between wB8. Whereas, if you get heterogenous, all
different people on the same committee, then they

work out these conflicts right there...at least

. they have referees that are involved right there. S
L ) (Interview, September 29, 1973).
. o . ' J ‘
' A ]
. Technological Goals . ' w . . T

,When Joyce occupied his ﬁos‘;ion as. Principal in September-of 1973 he
found that many.of the questions about the technological aspects of the ™

new school were already settled:

. ,-/ I think the size of the school had already been . ' L X‘
settled before I arrived. That was no question.
When I arrived the sketch plans hdd been approved
so as far as actual input into the physical make-up
of the school, I have had really none. This was .
settled before I arrived. .

) . * (Interview, July 15, 1974) -

Wwhile he approved of the plans for the building, he was somewhat

sorry not to have had moré influence on them:

~ Are there things I would change? Yes,”But at the
_time I arrived I realized that it was too costly o
and too time—consuming to change it...I had to -
accept it gt that point. '
(Interview, July 15, 1974) P

. ‘ Tﬁé nature of the actual school ﬁuiiding, then, had been predeter;

. ‘mined'and its evolution ﬁid not play a.significant part in the formatiSn
of goals in Phase II.‘ Of course,- the construction itself started during.
this time geriod, and much of the wors was completed. \ihis work, howeger,
is not of direct'copcern to us, and it will be sufficient to say that no-

‘majgr barriers to the-construction occurred at this time and that the
work pteceeded as planneg, with the projected opening date remaining at

January, 1975. e
/ . Joyce's initial .concern, then, was with identifying the school's

wouldgbe users, starting with the studegtsa He 'spent several months in

% - elarifying the enrolment projections. i © e - .
° ' . \ . ‘ .'
. : ‘ < .
: ‘ ' - ’ pl . )
* / N . . (Y . 34 46 , ~




~

—~an additional gource of possible difficulties.

J o ’
" - ~‘

It Was not ‘until after January ‘that the attendance L. ; -
area was decided upon. I did a lot of work on that -

along with the statistician...trying to desigf an
attendance area that would generate a school which
would roughly fill the capabilities of Bayridge
Secondary School and yet not drain.out Frontenac
(Secondary School). ~ . y
) (Interview,'July 15, 1974)

Once the area'was determined, it was still necesdary tb identify
the actual students, through the use of option sheets completed by pupils

.attending the feeder slchools. resultinﬁ number of4§tudents enabled

Joyce to determine his s ffin$ requirements and to be n_recrujtment.

Subdivision to the ol& doimtown area secondary school. This had become

a source of objection 'to many parents. The great physical distance be-

tween the temporary location of the school and the actual Bayridge area

: would certainly act as‘ a constralnt on community involvement in the '
p

school. »

-~

. \ . .
.“T%e fact that the accommodatiop would be shared with other users was
However, Area Superinten-
dent Murphy felt that any problems ;ould<be-of a minor nature, and that

there might'even_be some benefits from the arrangement. o
I see nq big problems éonnected‘hi;%asharing facilities.

As a matfer of fact, I think it cou in many ways be
a.very beneficial experience. Not only for:.the student
body, but for the teachers,. the staffs of 'the two
schools...They will see things function in a different - i
way right before their eyes...0ddly enough, student .
bodies and staffs that go tbrough a pioneering situation
such as sharing accommodatfan or putting up with

makeshift things, often develop some. of their first
spirit during those-times.:.often a student body will

»

thrive on rather. adverse conditions.

4

) itts temporary location as best as it could.

(Intef‘iew, July 1T, 1976)
‘-

The détt?ion to house the school at KCVI was made by the board” on’
the recommendation of a committee whf!ﬁ included the principal. The
committee had considered and rejected a nnmber of alternatives including
staggered hours and the use-—of portables. The gchool would haﬁf to fit
During Phase II of the
P ng, amy problems due to fBis location‘were seen as minor details.

.
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" As we will see later, however this'aBpect’of'the\plans took on a greater
importance inlthe fitrst year of implementation (see Appendix E). Even if
the location itself, posed few diffiéulties, the mid-year move to the new
setting was bound to inff‘%nce the School B initial development in then
undetermined ways. . .

The mst;ter of the building of a swilﬁning pool at Bayr}dge Secondary
was a much publicized aspect of thé plahs during this Phase. Th¢ original
planners had felt that a pool would be aJmost useful addition to the

community alike. Plans for ,

school, azd could be used by students an

the pool mere inco&porated into ghe archifect's draw?ngs and the proper

plumbing was to b% installed. However, the Board of Educftion had

claimed that.its granting structure did not allow for the"funding of
swimming pools, and had begun.to explore ways in which the Township
might cooperate in seeking some fuﬁding. A committee of trustees had
met with representatives of the Township on seweral occﬁsions during.

. Phase I of tﬁe planning. However, thq‘ negotiations remained fruitless,
prompting members of the Bayridge Public School Community School Association
to organize a public meeting to pursue the matter._ This meeting, which
took place in March, 1974, was ,very well attended by the»communfty.
ﬁepresentatives of the Township Council pledged their,support:of the idea
of the pool. The matter yas to be pursued by the Board and the. Township,
but despite the .general* optimism of the public meeting, plans for'the
podl came ng, further to amplementation. After a number of peetings where *

xthe matter of responsibility for funding'was debatéh, the‘discussions
ended without resolution. Perhaps the most significant result the
public meeting was that the Bayridge' community,wﬁ/)given its first real
picture of the building plans. frincipal.}byce gave a presentation about
the structure, accompanying his talk with slides of the architect's

. modelg., Floor plans were displayed on the walls and appeared to arouse
a'great deal of interest. .

As Planning Phase II ended, construction of the building was 4ell
“under way and the opening date was set for January, 1975. All but the
most minor details of the new building had been decided. Meanwhile, the
school itself was to open in temporary location for the fall term, and -
its user groups - parents, teachers, students - had been identified and

made aware of the plans.
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- th, Zosophzca> Goals '\ - - .

As we have seen ultimate philosophical goals were not specified wery
clearly during Planning Phase I. Questions of, philosophy and climate
were said to be 'undersfood' and 'shared’ by the-{ianners, who, however,
had not formalized them in written documents. ‘
Concurrently with Planning Phase I, the Frontenac County Board was
' producing a general. statement of philosophy for the entire system. All
Area Superintendents were involved in the preparation of this document
which came to be known as Frontier I. 5Those on the Planning Committee
did not see any direct connection between Bayridge and Frontier I aE/that
time. ' X - o ¢
Early in Planning }hase II, Frontier I emerged as the statement of |
philosophy for Bayridge Secondary School. Area Superintendent Miarphy ‘
. saw the new school as a perfect_test case. for the statement of philosophy.
All that needed to be done would be to wotk out the more specific i >
operationalization,of the somewhat general statement. '
This is where we come next. That would be where the . N

Prpogram Planning Committee would.logically move .to <:‘
dve the building the way we want it and

. down syste jectives into school objegtives. 4
. (Interview, November 1, 1973)

Both the\érea uperintendent and the Principal stressed that the ‘
new school must not be seen as unique or special and that whatever could *-®
. happen:there, tould theoretically take place in the other>County schools
. ' as well., Guidelines concernidg philosophy, as well as other goals,
should be systemwide rather than school-specific. Both agreed that the\
v "' uniqueness of the new school might be as a pilot school, in being the
first to test such guidelines as Frontier I. '
This position had\been made public through an article~in the Board P

o of Education Newsletter’aﬁd sent to each pupil's home in December of,

1973. A simultaneous preSs release to Ehe Kingston Whig Standard gave

this view tqgan even wider audience. . ". * - -

Bayridge Secondary School will represent an attempt -
to establish and operate a schooliat a further/stage
on the continuum for development delineated in - .
- 'Frontier I', which is the statemént of the system's™ J
philosophy of education. A new school‘offers special '
' . opportunities for setting up prototypes in program - v

F"‘"E- . PR - . ".' -
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and organization. Particular thought will be” given
to’ the development in students of ability to study
- and work independently. In this respect strategies
such as discovery, inquiry and explération will be
considered very important in’ the-teaching process.
ime endeavour of the school will be the creatior
qf an atmosphere where students will want to learn. .
Teachers will be expected to have clearly stated
objectives for each program they offer and well de- ! //////
ined criteria for the evaluation of the student's T

. work in %hat program.¥

" Frontier-I itself is a~lang and detailed document . Starting off .

,‘aith a statement of general purpose and objectiyes, it zoes on to re-
commend guidelines for implementation, including curricuiar dimensions.
There appeared to considefable support for schopl autonomy withinw
these general guid::;:Es, so that Frontier Igneed not represent a radical
change in the _philosophy of the school- from the ideas of the original
planners. Its main problem appeared to be that of operationalization.

Although’during Phase II of planning, Frontier I was repeatedly
pointed to as being the official statement of phiLosophy for the school,
little progress was made toward its futther delineation in terms of the
Ba?ridge.program. The Principal had stated that he uould\;ike to have

_a7representative committee work on this specification. Because of his
feeling that all school constituencies shéuld participate in these
discussions, he chose to postpone this aspect of the Plans until all the
groups had been identifie&. . - N -

’ I have not done anything on that, and there has been/////// .
" +. .no_discussion im-"the. area. I think we need a repre-

sentatlve group to work on it befote -there is.any 'ra’
further delineation. _ .

) (Interview, March 26, 1974)

Apart from the references to Frontier I, both the Principal and the
Area Superintendent had definite ideas about the type of atmosphere or
school climate they wanted to see evslve at Baxridge. These tended to
be similar to the very general statements published at the .end of Phase
I. ﬂ Area Superintendent, however, wishéd that more thought had been

glven to this area of planning. .
N M

“

L . .

. ) . )
. "Bayridge Secondary School, First to be Built by, County Board",

. Frontenac County Board of Education Newsletter, December 20, 1973,

p. 8.

.
-




If I could, as you say, turn the clock back to 1970
and had I been involved with it more at that-stage,

. . I think I would have stressed the concept of growth .

and fylfillment, and the pursuit of excellence more...

The pérsonal growth factor - the goal of Bayridge

- . to become ghat you really can be...it was rather a ”

pity that the group did not have time or did not

choose to more involved in what they thought would

be ‘the impact of this on the students. s

(Interview, July 11, 1974)

b .
) -

He desScribed his own view of the new school like this. /J

‘ .- . , Looking toward the opening of the school, my fondest ..
wish 1s that the teachers will be ablé to arouse in ’ )
their students a, desire to do what they can, to make ‘o
them’want to be what they can. Just as they, as
‘professionals, will have a chance to demonstrate really .
o what strength they have, not only in teaching, but in ) ’
. organization, in giving. Bayridge is only going to b} '
A success as each teacher feels 'he has to give something §E
to this beyond his specific teaching duties...In pome '
ways he (the teacher) must feel as responsible fo fhe
climate as the principal. I am hoping that this
attitude will be infectious and the students wifl catch
on to the concept of contributifig to the place...the
. ) ’ big thing is to get that _srt. of climat€ &stablished.
. ) : (Interbiew, July 11, 1974)

: He agreed with the ‘Primi\al that spfcific delineatibn of-the

: philosophy must involve the usels.

Bob and I f;el that *from“this point on we have to
~ approach the philqsqﬁhy bit very cautiously because
e want to get all the staff involved in this, you
see... N

. . R B (Interview, April 26, 1974)

~

However, he felt‘tcaf student participation would have to start at ~

“a low level and grow wi

e : .

. I see them being brought into <4t very gradually...
) the most significant thing for each child...is
— "~ going to be the relationship that the student has
. with his various’ tedchers, that he feels he has
.- with the school Principal, and if that relationship
’ : is sound -and workable, then the student will grow
Y and matdre...and as he matures I can see his

. contributing mére and mdre...in may be on very, very ' ]
trividl things at first,..but these issues may well ‘
become more and more important. . .
- ' . (Interview,’ April 26, 1974) ~

-

As Phase I ended Fronfier I was still pointed to as the relevant

- statement of philosophy, but no actual:specification of the issues had
- . . E “. N . .

s
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'takeg place. However, the Principal and the\irea Superintendent appgared
to be in agreement that the school would be student-centred and that
decision-making would involve consultation with relevant groupsi: The v
Prinéipal attempted to convey this view.of the school climate-in his

talks with parents and students,.;nd it was a consideration in the,

selection of staff. ‘

Organizational and Progfam Gégls . ' ' 7 o
As with tﬁe question of philosophiéél goals, those related to program
and organization were not highly specified iq Phase I. We have seen [
that the original planners had some definite ideas réga;ding program and,
have looked at those items whieh were formalized in-writing. Members of
the Planning Committee emphasized that program aiﬁensions always came

first in their consideration of the buildiﬂg'design, and that'each

spatial area was in mind. Howevafi\the final result of the work of the
Planning Committee was in the actual drawings for the building, and many

. of the particular program ideas and plans appear to have been lost aloSg
the way. Possibly this was due to the fact that they were, never forgalized
into actual written documents. While there was no direct link between -
the two planniJ% phases, one should not assume that there was a total

loss of ideas and plans fbr the program. It must be reéalled that the -
'job description for the new princigai‘was a reflection of the thinking ’
‘'of the early Planning Committee. Indeed, one can'note simflarities-be~
tween thé concerns of the Planning Committee and tho;e of Mr. Joyce. At
any rate, the planners in Phase II felt that the program had to be de-
signed from thg beginning. The Princiggi did not receive any guidance

regarding program from the Planning Committee members and appeared to

‘think that these—aspects of “the gchool were never scussed by them.
They met and made many recommendations with r
to certain features of the building and I feel t
the only reason you recommend features is because j!a
¢ you have a program ‘in mind and...I came back to them
and said now what program did you have in mind for &
this and to date b have received nothing on paper. )
,it is 'implied in the building gpt yet nobody really‘ -
.~ set down objectives of what they wanted to do...and “ - '
so probably the concept of what goes on there now
is my concept. Coa L
) (Interview, July 15, 1974)

. -
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The Principal's own tendency was to plan a more traditional kind of
program, at least in the beginning, He distrusted fast and spectacular

change and favoured a slower, more comfortable approach.

One of my conc?’ns as T have said a]l alodg is not .

creating unusual expectations and I have tried to

downplay those. Not making statements like this is

going-to be the biggest, best,” most bea

all problems will be resolved - this ;
- (Interview, July 15, 1974)

The development, during Phase II, of
and program goals is described below.

(R Y

1, K- 13 Structure ! // ' ’

.

The idea of the original planners for a building which wJle house grades
seven to thirteen and which would be joined with a K-6 elementary school
had already been cons rably modified- in Phase I. The final plan called
for a conventional sidary school of grades nine to thirteen although -
there was sgme speculation that seven and eight migh!‘eVentually be
included with rising enrolment rates. ~
However, this pressure of numbers had not yet materialized. )
school was opening in the fall of 1974 with grades nine and ten on:g and’
new higher grades were to be added in subsequent years. ‘The idea
including dower grades - particularly grade eight - continued to be the

_Subject of some digcussion. »
This is.asked from time to time and I raise it myself.
This is'a policy statement for the Board, but...I -
think there will be a lot.of pressure. to include at

.least grade gight because.\. there is a lot of pressure -

for accommodation and I can't see them leaving the
secondary school half empty. ‘
.. AR (Interview with-*Principal,
v . w . * March 26, 1974) -
The Area Superintendent agreed with this,, but pointed out- that
philosophical problems existed in addition to the practical ones. He

had suggested that some parents might object to suchmintegration of

v

younger and older students and said’ that parents might be given a choice

s Ney

in the case of.their own children. The Principal felt that if’ lower
B 1

grades were to be‘introduoed d early, this problem would be eased somewhat,

I think it is an ideal time to do it because there
won't be that great spread in ages. ' Your oldest. -

- ey




\ : \gecondary School
. ;e

° - -, ? - v,‘
. - wo it W _
.* ~ / o v, o
. “"kid will be in grade eleven, and so eight, nine ® . ]
V4 P [ 3 -
ten and eleven is not a bad -spread.
N ' o ) i . ) (Interview, Harch 26 41;54)
& - . - - DA » -‘ -

: ,;i;e original.planners' vision of a K-13 complex was based on -such:
- educs¥onal goale-as the sharipg of teachers between elementary and’

. secondasly grades and the increased'facility bf individualized progress

. ‘ .
¥, for students. While these types of _goals played only a minor part during ~

‘ Phase II, there was some discussion along these lines. Both the Principav
and the Area Superfntgndent predicted.some sharing of staff between
Bayridge Public and Bayridge Secondary Schools. Some of the other feedd&

8 : schools might also ‘use such Bayridge facilities as the shop or home
. economics areas for their upper grade pupils. . 9"

Since Bayridge Public School waS-located adjacent to the new schoo}?
it played a more ‘ptominent part in these plans than the other feeder
,schools. However, this was a somewhat sensitive areaAof planning, ras”
suchrintegration of programs might be seen asvprefersntial treatment. - .

Nevertheless, plans for sharing the teacher’of'instrumentalﬁﬁusic be-
. tween the two schools were already under way, .a prom#sing initial step3.
//’ towards the K;13‘complex which was part-of the original vision of the

school. - . : L

» ' i .'yl

.‘\ ~ : . .. ' " . ¢
2. Staffing Structure

" During Phase I, there were suggestigns that the new school would expert-
ment with‘alternative types of staffing arrangements. One of fhe

i L

suggested characteristicswfor the new Principal was that he show interest

i3

| . in this direction. During Plannimg Phadbk. II, this aspect of the plans

had come to play a very important part, and the resulting staffing-

. arrangement had' bec0me perhaps the most controversial.aspect of. Bayridge

o . . . c e . "
The Principal had been interested in flattened hierarchical structures
" for a long time. He had had’ previous experiemce in working with such,

structures: in two otHer scho*ls before his.movesto Bayridge._ He had -

fessional role and have greater say in poliey decisions. He.felt that
the current hierarchical systeg was a realﬁconstraint on” the freedom made .
possible by H.S. I.,\and that such a system was somewhat outmoded for . 4,

other reasons as well. His position was made public in several news:

releases during Phase II. . . LY e “ ) ﬁ\

» - -~ -

.
’ a
.. [ B ‘

e i Y ‘ : ) B : -

stated that in such a system teacherg ggre able to aSsume a’ gnre pro~ .

A

»




| .o The school's planners inten_ o explore new approaches N . »
) L to.organizdtdoni. ~The-®ntario high school hds over a s, o
o« o L long perdod’ developed an orgatizational patgern of - o
.. ° - ,"principal, wice-principal(s), major department heads, . » o
ST Y s mimor department heads- #and ass stant heads-.or -chairmen, T
7 ., * Some of the cond®tions that-gave rise to this type of . e
e -~ . stgﬁ:‘z .no longer prevail and ‘other factors, such as . Lo
» s - teac upply' and leveling secondary School enrolments, .
= indicate that altergative and Supervisory schemes should R

. .« be s*tudied, - B . . ) .

e Er?ttcipal Joyce "alsg S
¢ ' heads at -the school
- L opportunity to play a. vital role in planninw

- RN managi&the aéfairs of the- school . A : -

iended there be no department
ide each ‘teacher with an

/. N ‘ Leadership will bé defined on‘an ad hoc, basis for short -

oo "/« periods of time and policids will b#Sestablished by , ‘
. SAN\Y 0 apprdpriate comm_i;tees.*f‘_ , .\ . i -
0 . -t . . 'R N

e Y,* . The i é‘%lat hierarchy had the co}ete support; of the Area

¢ Lo Supeﬁuten“dent al)\along o L L R A
. CLY I; we get well-trained highly cdmpetenb profess%onali . - .

T , individuais, they are'going to neéd lessyand less ‘of ’

e “the traditional hierarchy of supervision.  They will :

. o <" be self starters'for*tJ'x “most part, and all they will

- gt - need will be certain dspécts of coordination at a very . " . e

low 1’evel,. éveryone doeg his bit at coordination, but . oo

the. ceal thing is Ieaching and relating to Students... S

- ) and 4n-retirn for the absente of hierafchyg you have . v
: ‘paraprofessionals. ' -1 -
i s (Intesriew, November 1, 1‘973) B ‘\-1

~ 0 at. ¢ 4

N \
. . ] .

- N { - ha(a;lso bean pointed out that . the flat structure wbuld enable : .~

the school to hire some pangprofeésional help The Principal insisted,

[ '

however, that the standard pupil-teacher ratio ‘be maintained : o . .
. hn] ! ’ * Fi B .
‘said he seeg more use {pade of paraproM™gsionals . . ’
; . . d, clerical sfaff to free teachers from he
o J - non—professional jobs in "whi(:h they sometimes get
1 .., imvolved. e _ Y

< Th‘!’s dees njt ‘mean, he said, that he is considering ' v
’: L. . trading off teaching staff for paraprofessional help - R

'j - . - Xt the practicd' end, the funds normally allocated - i
-t ‘ - fo responsib it'allowances for department heads N .
v .. - ’ T - )

’ 2
- -
. . - v ,
* » . - .

}

, '“” "anr;;{dge Secondary School - First: Built by Count’ B”oard"
- ‘Fnontenac CountM qf Educat:ion, Newslk ;er, De*mber 20, 1973

. . CoIin Wright,t"Bayridge Sq ondary School - Will: Reflecf ﬁ v
g . Educacion Trends", The Ki’ngston Wh g Standard May 24, 1974

»*




) . will be devoted to securing t‘he extra ‘para- T ’f# ’
. professional and clerical help.*" ;

The. flaf’ organizational structure at Bayri'dg.e had received the L .
_Board's approval and was to be fully implemented ’I'here was to be a .
. business manager te take care of technic_al details. 'I‘here would be no . - #*
S chairmeti,'.but‘committee structure was established at the {irst staff ‘

- . . ] . Co

meeting. -

’

~ e |
;s - This' dev’elopment was the évcus of .much Interest, as well as criticism' L

« ¢, In the County. Although memberi%'f the I’lanning Committee hAd discussed
- . al;,ernative staffing structures, "the flat hierarchy came to be associated

- . -largegy with the Principal. It was suggested that some of ﬁhe Committee .

T memb‘ers had hoped to have headships at the new school and, that the flat U -
N structure had led' to the f@ustration of their plans. The Board itself R |
was very interested in the sdécess, of the flat structure and had recently

ybeen involved in drawing up a set of flexible guidelimes which would

R , . -~ s =

|
i

. permit s*h variations in staffing atrangements throughout the County. .

. . . o .
3. Student - Teacher Groupi?zg . 'Q_ - | . ' e
. We )have seen t{at the new sc‘hool was dedigned with f.he view to facilitating
_te;h ching, interdisciplinary coflaborations, and varied class size. N
t 3 Howev& it was, also kept flexible, so that a more tglditional approach "‘, |
f could ie used as the users wished. During Phase II, the planners chase )
to wait until the actual students and staff we,,re identified so that their
wr@éching and learning styles might be taken*into consideration. The

. rea,: superintendent expressed this conéern early in Plinninﬁ Phase II., - .

-~

o . . Te chiug"’ - nothing plann,ed yet. Integrated and '
\ . 5 . - coll ative? - no. We have :'.t/‘got the teachers
S yet; ia I- have not got them together yet. All of > _ -
that Isthink has to wlve, and I am not going to lay . -

é p' it down Y R
- T ‘ : (Interview, March 26 1974)

@ ’ During .the first year of implementation, experimentation, in this !
. : direction was predictably low. The phys’ical space in temporary'_- 1 -
< location was probably a real constsaint in this’ area. Whether or not N

‘ much experimentation took place during the second semester, once the “~
“gchool had"mpved to the new building, depended on the preferences ef

.
’ ‘ ; : '
.

.. the staff ‘at that‘point.

) Ibid. . o '

o
»
J
gﬁ
:E




( o4 Innovatwe Cupriculum T .- ) .

— .,

; We have seen that the Plaqg}ng Committee designed the school Quilding with
a view" to particpiar curricular_aspects. However, the detaf? of_their
program vere 1lQst in fhe move frgm'Phase I to\Pﬁase If of plar‘ming“. It ;

* appeqrs to have been generally understood, howeyer, that the curriculum-

. ‘ } wo;xld be highly' innovative. ,

* “  This’ aspect of the plans did not- develop in that direction during

B 7 Phase II. 'I'he school opened with a very traditional type of curriculumy+

N » for grades ninc and }:en. This curriculum bookle #designed majmly by
‘ the Principal and the approach wasllconsistent wi s*slower app to
change. He admitted that the building facilitated currfeular experimenta-
) tiony but, as with the other aspects of program, he wanted to wait to see
R _wha‘t’evolved: o .
f’ ‘\ T ' ’ ) N\ ) R - ) _
Innovati_ve curriculum? - this will certainly be . )
N , possible in that building. Multi-disciplinary . ~ e
. " courses? - ideal for that, but nothing is pIanned . :
¥ . . Ygt. You saw the ‘curriculum booklet ahd it is
T ' .+ very traditional and pretty well on the liné be- - i
. cause I think you have to have somewhere to start
! from. ) _
~ - ok . (Inter#ew, March 26, 1974)
tP’ : .~ . . a\ ‘ N )
e . e . .
5. Timetgbling ’ .
" pring T L .

As_we have seen, ,-this sort of practicﬁl detail as not a central concérn
* during Phdse ? However, thesa' decisions had to be madq before theg
curriculum, could be designped, "so that” the choice fell to the Principa
» @ He felt that he was r;l ivel'y free in making this type of choice and ~
proceeded. to study \;,arioua types of semestering which ha,d_ interested him‘
already. In his exploratiqns he~looked 4t o.ther models and consuylted :
knowledgeable individuals. His preference for the ha1f-credit type of
“ emestering gene,rat:ed some‘opp sition at the Pro m P anning Committee -
o . eting held in December, andlhe«qme‘t’with a numb ihe comittee
- ‘members once more durifig the spring\iﬁ order to discuss this issue. The ~
final chojice of half-gredit semestefing appeared to have been made mainly :
. of hjs own accord At a-later tinﬁ'n.he Jxoped to have a' mixed semester
type -of ti:metable, but had stated that g’s‘ugges‘tio‘ns from_ the relevant

users would-fée taken into cons_ider"a’t_:ion before ‘such dectsipns were made.

 /
W
¥~
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6. gomqunity Involvement ~ " . . " -

We have seen that Bayridge“was planned as a community-oriented school .

. right from the start. Many aspects of the school building were, designed

specifically for this“purpogse and a considerable amount of discussion of
-

this dpproach took place during Phase I More recently, a number of out-
side events resulted. in increased ‘support for community involvement.
Rirs%bof all§.435§ Legislative Assembly's Select gommittee on the
Utilization of Educational Facilities came out stropgly in favour of
extending the school's horizons into the community. Altho®kh notlactua;
le§islation, the documents genérated by'theggommittee certainly prompted™—~'
much consideration and discussion regarding community involvement *in
schools; this must have been at least one of the stimuli behind the =~ -~

Frontenac Board's recent considerations of the issues involved in the

community use of schools.

The Board's (and the new school s)- statement of philosophy - Frontier

A ]

I - supported this idea. ) / ¢

The responsibility of the principal for the maintenance .

of a continuing liaison with the school compunity so

that the school 1s ‘aware of parental and community

concerns and provision is made for thé contribution of

parents and the public to the development of school . *e N
programs. . ) :

During Phase I‘k the Board formed a committee of principals in order
to consider and to make recommendations to the Board concerning guide— -/
lines for community use of schpols. Significanti‘),this committee was "
chaired by the Bayridge Principal: We-asked the Principal abggt the

3

philoéophy of the cong?itee and he offered a summary of their approach .

a - -

for us.

I think the most significant statement from that

is that people are involved in an advisory capacity
rather than decision-making. ‘This es out loud
and clear. The Director wants it PRat way and a
lot of the principals want it that way. I expect
the Board wants it that way and that is the way it
will be,

(Inte;i}ew, March 26, 1974)

) The then Chairman. 6f the Boafd, in his inaugural speech, indicated-

the he thought of community involvement.as‘the main priority for his
Cermqof office. He shoyed great interest in this aspect of Bayridge!
*® .

[ - . .

Y . -
v

-~

b
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‘ . It would bave been nice to be able teo provide... . v N
a facilify which is the epitome of community .- ' .- .
involvemént, community use 9f schools. All of ’ o

) those things could have been performed if the
- complex e originally..'.thought about could have .o
been buiéﬁ;..it will in fifteen years' be exactly .

- that as ds-become "available - playing fields
where the community is involved, certainly a , X

swimming pool. All of the things that will make . . S

Bayridge ¢ommunity a beautiful example of what .

can be done. = ‘ . T
(Interview, August 8, 1974) .

_The Principal himself was avlong-time advocate'of community invoive-'
- ¥ ment An schools. He was very active in this area during his last v
principalship at Ingersoll and repeatedly expressed his desire to’ blur

the dividing lines betﬁien school and community. Ve . - ’

e \ .

I feel that in many -secondary schools kids lose.
touch with society...there's, not enough people in

! . .

i " the schools. 1If they are® open andaaagg%;i:o in ; -
. and out, then. ..people look upon it as r-- -’ T
school instead of facilities:set up for teachers °* ! L/
. or something like that. Lt .
’ . (Interview, July 31, 1973) -

His experience with community ‘involvement -tncluded community use of
. the schoo facilities for educationfl and recreational purposes as well
as people®coming into the school as instructors. He had visited such

. community-oriented schools as Stephen Leacock and Lord Elgin. There was

-

. \only one type of involvement about which he expressed concern. ] . |
- The one aspect I am not familiar with is the > ot )

political one. The invoivemeng in decisiommaking ‘

. <..what checks and balances were. placed on it... .

£ . ¢ how ¥ar along that road you can go befqre you get .

‘ C stopied. . ’ X )

- - _ » ’ ‘(Interv ie September 29, 1973)_

‘ k)

»
- He felt that advisory’ bodies myst be taken senid.sly by those who

L 3 -

make the decisione. -
- I think these advisory committees will only last as
. long as they JBee some outcome. ., If they are ighored, . *
- ) " then I think you get either confrontation or they . 'h“ .o
just fold up and go away. - v )
‘ _ (&nterview, March 26, 1974) .

bespite his interest and support forAit, the principal expected

that -eommunitys involvement would not develop to any great extent during .

. ) the first year at Bayridge becagse aﬁ_&he lack of permanent facilities .




R
v . \ *
"during the first-semester. The communaity, he felt, must have an actual
building,with which to identify.- Y
. The new school and:its principal were publicly defined as* having .

, strong interest in community involvement through several news.re’leases

in loeai\newspapers . . . . R

The new school...is planned. to include many facilities
useful to the community. Among.them a library, art
gnd music rooms, a theatre arts room And a double gym
are¢ planned. Residents hope that a dwimming pool may
Be added later at township expense. .

Pllin(:ipal-to-be; Bob Joyce, wants to open the schooli/ )

as much as possible to the community.

‘

Student attitudes and opinions are*kept relevant by
havihg adults other than teachers in the. school feels
Mr. Joyce. -

‘He is an #vocate of intensive’ community use of schoo],s.*
* 4

> "The $chool plans to open channels of comnunication
with the community so that there will be a free flow
of information to parents and a corresponding feedback
* to the sch of the interésts and, expectations of
the community. The principal-designate for ,the school,
R. A. Joyce, is studying schools with a strong commumity
¢sorientation with a View to ascertaining factors that..-
have .resulted ip a positive thrust and profiting .
from those situations that have developed unhappily for”
school and: community.

.

\.

E 3
-

It appeared thatgin the eyes both of the public &nd o’f the Board
of Education, Bayridge Secondary "'Sc'hool was-coming increaaingly to: be

. defined as a connn'unity-crrientedsschool In an atmosphere of growing

te

;. support for this orientation, the school promised to develop in this

{direction as soon as the new facilities permitted “

s

°

1 . : . B P

. * "Bayridge School", The Kingston News, September 27, 1973, p. 2.

Frontenac:County Board of Educati

"Bayridge Secondary Schoi}rst to Be Built‘By Oodnty Board",

ewgletter, December 20, 1973, p: 8.

a - . .
.
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- THE STUDENTS' PERSPECTIVE — 7
METHODOEOGY  * o ' o S .
. . , N
i &p this chapter we examine the- views of students, parents, and staff as:

'§

~
v

P od
hey perceived Bayridge rior its o ening. These data ere" athered
¢ P P P Y g

in the Spring of 1974 when the new students, parents, and staff were
V7identified or sqaected for the. new school. Data were githereﬂ by
questionnaire from the total sample of each of the three groups. .These
+ ,include the total student body entering the school N 232 (91% response),
parents of all familieg 220- (50% were returned), and’all staff - thé
principal, administrative assistant, and 18 téachers.
A student questionnaire was used to gather information concerning thre
" students' perceptions of high school in geqeral‘and of Bayri¥ge Secondary
School in particular. The major objectives were to identify the students'
educational goals and to obtain their ideas concerning student role,
" teacher role, and parent role Items were selected from previous relevant,
questionnaires used by the investiéators and from other ‘related research
instruments. Once more, syggestions from Ministry Personnel a‘E the
principal were incorporated A special section” on the role’ of the
guidance counsellor was developed in consultation.with the new guidance
* teacher. Ten grade eight students, nét‘in thé Bayridge catchment area,
pretested the queStiOnnqé;:’and the research team made minor simplifi-
cations #nd modificasiong accordingly.- (See Appendix B for.the final
_~version of the Student Questionnafre). , : )
After receiving pefmission from the Principdl of Bayridge‘Secondary
-School, the Fron&enac County Board of Educatidn and: the Director ‘of the

Separate School Board, the principals and/or guidance heads in each of -
. ) . . ¢ . ' R
., ‘ - 8
. ]
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the nine feeder schoois w::e contacted, ana‘arrangements to administer
the questionnaires,in the's.pgols were made. '?,

All of the students on the Preliminary Student_Bosger were included | -
o . in our target sample. ,At the one secondary school (because of‘\ﬁb large

) number involved) thosqutudents ‘electing Bayridge Secondary School were
\‘ _ 6' assigned numbérs.. This enabled us to contact those students whg.had T
ad . been absent or who had not completed our questionnaire. In the eight . ' -
elementary schools the number of pupils was small enough 80 that the'

' Nﬁlassroom teacher (8) could readily identify those Bayridge students who . . »
W

—

sent. : , ‘ : o Tk

+The qugstionnaires were administered -to the Bayridge sgudents in the ~
nine feedef schools in early June, 1974. 'The covering page explained the x,
place of th% student’ questionnaire in our overall study. The pupils of.
the grade eight cldSses were gathered in one room and the questionnaire ' }
, ﬁl ‘¢ ~ was administered in a classroom periii The’researchers attempted_ to - ’
convey a friendly and supponqéve atti8ude, explaining that the question- 4
naire was not a test and® that there were no right or wrong answers.
Students were' encouraged to express their own ideas and assurgd‘that they
would not be identified in any wmay. . o ' , . ' '

The procedure followed at the only secondary school was_somewhat ¢ -

different. The students who had signe}poption sheete for Bayridge ;*
Secondary School were to fill in a.quegtionnaire in thelafeteria during N
) '\\ their lunch periégjlall students renained fgf lunch). Duaéng the:three T
forty—minute lunch .periods the research team stationed themselves ufider "
a large sign at the cafeteria entrance. As each of the Bayridge students
" came to get the questionnaire, each signed her or his name and was ‘
assigned a number. In this way,Kwe ‘were able to determine'whsch students

¥

had not completed the questionnaire. Questionnaires addressed to each’

of these students were taken to the school .and distributed in the students
eroom, Students addressed any questions they had about the question-
€ to the gu&dapce department. Completed questionnaires were returned

. to the guidance office’ and were collected by the researchers a few days P
é . »
1ater.‘ . o T

The return rate for the student sample was most enc0uraging Only

‘nineteen questionnaires were not returned The following table indicates

. the rate of questionnaire returns in terms‘of absolute numbers and per- -

centages. The response rate ™t the various feeder schools panged from :
80% to 100%. ' C
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. ability to think clearly and'to golve pmoblems; the ability to decide

s N

= . . . ) . \' )
hd N AN
e i - °
Student Questionnaire s _l_
- . v B " » \'
Target Samp:e\\“ Number of Returms . Percentage of Returns
» 232 ' 213 ‘ 91.8 . .
» - . = '

FINDINGS ' : -

In this sectioﬁ we present the findings of the student: sdrvey, Theee
findings include the students’ perceptions of education, of themselves, R
and Jf the ‘roles that teachers, guidance counsellprs, parents, andvether
adults should play in the school. AL@.tables-are included in the—final

-

part of this section. - i R

As well as looking at the total frequenciés and percentages, wé have

also analyzed the data in t!%ms of the elementary versus the secondary

7
students, and the male versus the female students. As well we have * .
examined the data in terms of the students' ‘educational aspirations.
7 ‘ N
. St - L
1. Educai;onal Goals ' T - ' . ’
‘The largest numbér:of students,.over one-half, indicated ehat theysplanned .

pdst-secondary education of some kind About two-fifths said they planned

T to attend university (this included those bhp said they wished to atterd

graduate or professiOnal school). One-iuarﬁer of thestudents planned to . .
graduate from high school and then *eek employment or to find employ- . _,
ment before high school graduatien. One-fifth of the studen!% said they

did .qot know what their future plans were (see Table 1 at the end of this .

-

section). ’ T .

-

) -~ The male and female students responses to this question did" not
differ to ahy degree. Proportionately more of the secondary students

than elementary school students were in the ' uncertain"’group. ggo- s
portionats}y more of the elementary than of the secondary school students- .
planned somf kind of post- secondary'education (Table 2).

- Studer;'were asked .to rate the importance of develaping 10 particular “ ‘:
8kills (Table 3). Six of the skills were rated as ‘yery important" by
most students (over 80% in each case) with tbe;remaining students rating

them as good to have but not very impgrtant.” These skills vere:

doing well in English, math and seilence; understanding other people; the\‘
between right and wrong, the ability to get“tﬂhg in the outsjide world; N

and _the dbility to get along with members of the opposite.sex. :Somewhat
v L ; )

‘. . "

& A e ,
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\ fewer, zu: nevertheless 'the maj
‘ knowledge about jobs and work, and
L as very important. ’considered preparation for -
college and university work as very impor there were more who" indicated
: ' that this did not matfer t6 them than in any other cage. Not,surpris-—~
ingly,-it was less likely to be rated as important,hy’those %ho did not

Creativity in art, music . .

Only one-fifth

plan some kind of post secondary education.

and drama is the skill which they felt least important.

of the students said this skill was very importan% alg‘ough one-half '\
° - thought it was good td have (Table-3), ° S
" , We looked at the way that the secondary versus’ the elementary

— - students ratéd these skills but there were no essential diffefences be-
tveenkthem,.;ith the single exception of the item on_creativity, which
tended to be rated as nninportant’somewhat more often Sy the 8econdat§ '
school students. ‘,. .. h \ .- o

Very few differences by sex were found: The only major difference
{ was that females gave a much higher rating to understanding other

people (91% vs 71%). . ‘ . . '; A

. ‘Funther breakdowns by the students' educational aSpirationéhEhowedh
thaf those planning on higher education were more 11kely to emphasize
the importange of academic skills (English, math; and science),
ability to think clearly and solwe problems and preparation for llege
They were less likely than those who plauﬂEi\Eo work

to say.that creativity did not matter to them, although they clearly did

work in general.

. not think it very fmportant (Table 4).

2. Teacher and Guidance Role ) - -

e ‘students were queried about the rolés a'teacher;should play.- We
: ked questions’which would reveal the students' ideas about what a

d be and how he or ghe should act. A number of teacher

were listed'and ‘students were asked to rate these according -
" importance: (1) this very important to me; (2) good to.have
but ﬂbtﬂvery important' (3) this does not matter to me; and (4) I would
" not like this. Almost all students (over 90%) felt Chat treating all

- students fai;ly was -a very important characteristic of the teacher 's

»

behaviour. Almost as many, (over 80%), rated as very importa‘; that
) " teachers be friendly and encouraging, able to-understand the student's -
/’ L0 "' )
o ) SN Y
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" point of view on school matters, and very clear and specific in their
‘expectations of the students. SOmewhat fewer (but at least 50%) of the

sﬁhdents indicated that it was very important that teachers have the

following attributes and capacities' they should make studies relevant

" to the real world, they should encourage students -to be original and
Qreative they shbuld keep trying out new ways of dqing things in class; ,

" they Should be concerned about the student as an individual; they should
- -.be willing to help students with personal problems; they should involve

,’students in de¢iding how classes should be
entertaining; and they should.be an expert
Slightly less than half of the respondents
that the teachers push.the students to the

Clearly, the stydents’

expectagions of the

run; they should make classes
in their subject area. .

felt it yas very important 4
limits of their abilities.

teachers were very ‘high 1in

ralmost all areas. The'greater emphasis‘seemed to be placed on “the

—”Sffective (as opposed to the cognitive) aspect of the student-teacher- *~? ~
relationship. The students seemed to want a teacher who would treat

them fairly and who was friendly and éncoﬁraging Students did not feel
that the expertise of the teacher or the teacher's ability to ensure

. that students maximize their potential weTe as important (Table 5). ~

We looked fofr possible differencee in the way that, the elementary
The

only maJor difference concerned ‘teachers making the classes entertaining.

and the secondary school ®tudents answered this section.

Only’ one half of the elementary school students felt this to be very
important, while fhree-quarters of the secondary school students did so.
Perhaps the latter had been more exposed to non-entertaindng classes°
Other minor differences (of 12 14%) were th‘eacher expertise geémed '
to .be slightly more‘ipportant to EEe secondary students, as was willing-
fiess to involve students in the“.cisions on how classes were taught.
The aspect of teacher role which bdth the &lementary and ’ secondary
school students disapproved of most was the teacher’ pushing the students
té ‘the limits of their abilities. This was.particularly true at the

secondary school level (Table 6). : .

We also looked for_differenqes in the way. the males and-the females .

“ in the sample responded to this'question. More female, than male ‘students
rated the affective gspects of the teacher role as very important. More '
6f the female students.thought it was very?portant that the teacher be
friendly and encouraging, be concerned about the students as individuals

understand the students' point of view.

and try t _As'Well, more of .the
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female students said that trying new methods in the class-wss very im—

portant. Fewer maletatuaents attached as much importance to trying new

methogd dut still said that it was "good to have" (Table D. ]

Perception of teacher rolé varied according to ‘educational .
aspirations. Those students who planned post-secondary eddcation com-
pared‘to those'planning high school or less were more lihely to be
concerned with the teacher's expertise (64% vs 49%) and te rate as very
important that the teacher encourage students to be original and .
‘creative (7OZ Vs 57%), make studies more relevant (77Z vs 65Z) and push
students to the limits of their abilities (53% vs ZSZ)LF:The students - b
who planned high school education or less were more likely to rate the
" teacher' s readiness to help with personal,problems as being very important:

In order that the new school's guidance department might acquaint o
themselves with the expectations of their prospective students a nymber
of questions-about the role of the’ guidance counsellogwgwere posed. Of . '
the nine guidance functions listed two were, indicat%bout two-thirds
of the students as things they personally would like the gounsellor to do.
These concerned the provision of informatidn about é@%leges and univer- -
sities and assistance with problems related to school work. Approximately
half of the students'indicate¥ that they personally would like the
counsellor to help them with career planning, to talk to them about T C
personal problems, to assist them with job placement, to help them select’ | e
their coursgs, and tg,be willing to meet with their_teachers about their -
progress and to communicate with theit pargents abdﬁf,their needs. Onlky
about a third of the students wanted counsellors égjherp‘arrange for |
remedial reading and writing and to talk with parents’ about.ﬂheir ideas
on student needs (Table '8). "Those students who éid not personally want
such aid from counsellors nevertheless tended to {ndicate_that they

should be available to others. Few students indteated that any of the

"items should not be performed by counsellors. N‘table exceptions to :

‘this concerned talking o students about persongi?problems, and commu- , .

nicating with teachers and with parents\about the student.a Approximately
10% of students responded in each of these categories. i', g

' Slightly more of the secondary +than of the-elementary school studente ”\
indicated a desire to talk with the guidance cousellor about personal ' -,

problems. Both groups, however, felt thae the—service should be offered

In the questions about job placement, arranging extra help in reading : e,
_and writing and communicating’@ith parents sabout studeat needs, re- ’ .
’ . . ‘ Y .., . ‘
- “ 54 -— . <
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latively more of the elementary school students indicated that they were

personally interested in these services, the secondary school students ,’

., felt the services should be offered though they did not identify them—
sélves as users. . - ) -
’ 2 » [l .

" In general the ideas of the male and female students- concerning

- éuidance roles werefound to be the same, with the o egception that = @

. .

males were slightIy more interested in having the eounsellor assist them

~
v, b - . .

. .- " -

with job placement. .
ThﬁGdata were also broken down by the educational aspirations bf'
Ny thé students. Proportionately more of those students ‘who planned to = - =
. seek employment before or immediately after high school graduation wahted

guidance counsellors to assist them with ‘school work problems as well as

with jeb placement when‘they weré seeking employment. .
b ) R ‘. : - C. [ g a.
3. Student -Role o e

...F. Respondents were asked to 1ndicate their opinions of student involvement
in the making of decisions F1ve types of* school decisions were listed

\and'the students indicated whether they felt that students, in general,. .

nn

should be involved "always, sometimes,” or "never." Although almost

all of the‘respondents indicated they were ﬁﬁ favour of such involvement,
the maJo/dty (over half) tended to qualify this by using the," sometimes
category. One exception to this concern the decisions about extra-
curricular activities. Two-thirds of the students indicated they would
"alwaysk'like\to be involved ' A few of the students (13%) had definite
reservations about having some' say in what happened in a patticular
class.' This might have been because of their lack’ of eiperience and -
their feeling that they’mdo noj know enough about the subJeoms," 4s one

b3 ' 4

student expressed it (Table 9). l X ’ ) . =

\ .

Relatively‘more of the secondary students indicated their ;illing-
‘ness to "always participate. The ‘elementary school students seemed =
more hesitant about assuming respgphibility and most frequently indicated
that students should "somet{mes" play a role in decision—making (Table 10)

When asked if they personally would be interested in having some .
vodce in these" areas of decision-making, the majority of the students -
said they would liye to participate. Here again, their choice was to
participate "sometimes" rather than’ "4lways." Moreover, the proportion

Qf respondents who said they would ''mever" particépate almost doubled

g,

~

-




. . . o
(te about 15%) when:asked specifically 1if they "personally" would

participate (Table 11). .-
A slight but consistent difference between the secondary and the ’
elementary school.students shows that the former were not as prepared to .
.\ ‘commit” themselves to personal involvement in decision-making as the i‘
“ 1atter. Surprisingly,_the greatest d}fference;(l?Z) concerneq‘phe item
regarding schoel curricylum decisions (Table 12).
The male students were s!!%htly, though consistently, ﬁore receptive
to the idea of personally participating, either ' sometimes or "always,"
than were the female- students (Table 13).

Answers to questions about personal partieipation‘were examinea in

light of the students future plans. Generally, relatively mobre of the
students who plannei_some kind of post—secondary school education
(compar ith those who planned to seek jobs before or after a high
school graduation) ind1cated a desire for "personal' pax'ticipati)n 'lin B
decision-making, a!though the differ!nces were very slight (5 -12%). ‘

-

-

., ¥ S

. " 4. 7The Role of Parents and Other Adults ’ ' “

AN ' Lo
We asked students to indicate'their feelings about the. participation of

parents and other adults in the decisions regarding the same five aspect‘
of school life. . The majority of the students clearly ¢id not think -
parents fn general should be involved in decision-making. There was one

5 e ~
area in which the student group was ambivilent, however. Almost an equal

nusmber of students stated approval as stated disapproval of parénts ‘
’ helping to decide “what subjects should be offered Betwden 10 and 20%
7of the students (depending on the categor¥) were undecided‘about these
issues (Table 14). - ' ‘

The elementary school students as a whole seemed ‘more receptive to- -.

‘ wards ‘the idea of parent participation in decision—making. This might
- ‘be explained by an exposure to eommunity involvement?y parent participation ’

at the primary school level and the Ekistence of home anJ school associ-'

. ﬂ_ ations at some of the e1ementary schools (Table 15) T - -

- N . T e

~ Again differences in sex and level of educational aspiration did not

appear to alter the response patterns for parental involvement in the

3

. schools. - < .

} . , 5 -~

Btudents were dsked “how they would feel about the involvement of
their own parents in tliree other aspects of school life. Generally .
speaking! they were not in favour.of sugh involvement. Nearly half of

. , .
:

.. ,

-
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the students said they would ~not like their parents to be members of e
. school committeeg, or.to help in the‘Echool library or office. ‘About 3 - "\y
é& qua‘er of ,the students indicated they were undecide% Tﬁey rejected . ”

“ven more forcef'ull')} the idea of their parents workfng in the classroom.

[4

Three-quarters of tha students said they would not 11k this (Table 22) , a.

. Students, we:e somewhat more positi,ge about such irwolvement by adul.ts
¢ T . .

Lo §

other than their parents, .‘Sli%y more than half of them said q‘ ..

- ° \ e
--they would like to have adults ing in the library or office. On,
&P

other adults working in the c1assroom, opinion seemed to be evenl)v p

split, with approximatelymne third of the responses in each of the !

s categories "wouldadike it," “v‘uld not like it,"’and "'don't know . -
A (Table 17) - o ¢ ’_ : P ..

LN

Ther-e seems to bé more vesistance from the ‘secondary thin from the

= ol

-~ dlementary 'school students cqncerning parent and general adul’c‘ pa?ticipa—
ti0n, in the school program, with 'the "single. exception the .item con- )
+ cerning adults (other " than parents or teachers) -‘Helping in the school

f\\ library or gffice. 'There was no difference bet‘?een thg way that these

twe groups responded to ‘this 1tem. ~Perhaps éhe elemEhtary students
found tbe pr1nciple of,parent and other #ults participation more accept-

experierQed adult and p{e;nt vqunteers in iheir school.~ One of/ge e
elementary feedeE}r_ chools in particular had a viy extensive Wolufteer

,

't ,ﬁ ‘ .- \ o '//;.
Y Haw would you feel about our father or'.mother being a member of a
committee i1 the sa}zool, setting goals, objectives and rulés and . -

regulatwns, deciding what. subngcts should be offered and what happengs-
{ “in a partiemlar clqss, and develogmg the program of extra- {urmcu;ar

activ@ws” : \
. . . Q ‘
"Because it isﬁ 't the parents .that have, g go by the-rules." PR T
' ’ o "Sometimes they ght have good ideas, ,and other times. they pight not. "o,

"It depends oﬁg much they wi1l have tosdo with the school .I would
not like a teach to be nice to me because my mom or dad are on the #
comnittee.' y _— . -

F3

. "'Parents should know what is going on"l the school.”

"'Some things that pare.nfs think are not what we want," . Co :
. . . *
¢ "I don't care." . > SN ’ ’
. ' \ * .
¥ i wouldn t really know because neither of my parents have been on a™ . ¢
committqe for school.” ~° Q@ . i ’ - T,
. ' - S
o, . 'S “ . ' e
¢ - r 3 N .

ALY

VY

, { o
- able than did their. secondary school counterparts because they had ~ * Ty




i ¢ think that sometimes’ the tegchers and students cowdd polve many of thev —
problems, but parents can also. I¢'s adways nice tp hav®. that
I.Vhelping hand." . R "

"They might be old fa ) in some ways, i.e. not being‘uble to Wear
jejns." . i - ’ ', . -
"Depehds ¢n the situation."
"01d fashioned ideas." - *

. "Should not be involyed in all committees
"Depending on the situathﬁ(\ ‘-

. "They don.t (kiow) all ‘about\what I like of’ howfl\sometimes express my-
‘ Self." * B
’/‘ £y .

i "The topic about parents helping bothers m bit, for if a parents gets

is wou.
e say in their student s schooling."

at's with the parents? As if they would have enpugh time anyway."

’

" How would you féeZ about adults (othe’"than your parents) w0rkzng in the
classroom helping the teagher? )
, - “ :
"Some adults wouldsbé all right, but parents are always trying to make
things.petter for thelr kids-and it spoils a lot of things, But. if the
peréon is : ike 'X', yes. A person that really understands."

"1f tea erd db get extrd parents help, "the parents may make a mistake
ahd cost the student marks on & project, essay etc."

"You could gy extra help, but that parent's child,would get more help
from the parents.'

"If they are nice." '95‘ o
"How would they help the’teachers?"”

- .

"Poo manyWarents bug me." .

"It would be all right'if the teacher had a large class or if sBe was
teach1n§ something dtfficult when most students need help,"

"They might have diﬁferent ideas from those‘bf your teacher, you would
have one more_extra person to get to know. s

"It would be all right if she or he knew enough about the subject to’
. teath it successfully." . -

"Because if you did something wrong and didn't want your pa:ents to know
they wpuld probably tell." - AT

o - 4

- o
¢
- -

hd ¢
How would you féeZ about your mother or fhther workzng in the glassroom
helping the tedchen? \! L .
,'li' et -
"They might tell me off after school and play it cool other days."

r'd




- *"It- would be all right if shes or he. know enough about the sub ec,t to

'//*i * teach,it successfully." | . =~ LY
A\ - "I think she would be more interested in ‘my work instead of helping others."
| How would yow feel about adults {other than your parents or teacher)
helping in thﬁchool Ltbrary or offm’ ’
. . - « 7 .
¢ "Because they kmow what types, of booka I like." . . ;
e ocare. ' SN Lo N
"Well Ilfon t thiq& ft would hurt." _ - . ~
"It wouldn't matter." ° . ) ' 3 .
h 3 R . o
- "It doesn t really matter to m wy . - .
y e * -
"I would like, to see the communities be‘involved in schools more if they
wish." - " ’
LI ) ., - * .-“
How would you feel about your mother or father helptng in the school
. Zzbrary‘?r dffice? ) ///{ :
- " . "It wouldn't mattér to %e." ' ' i
"Well -if they want to thef can." e .
" "It would be 0.K." : : g >
. A ) .
- - "It doesn't really matter to me." o . . .
i e . . ‘
. ’ . . / . \ .
o 5. Learning Styles . . . o :\ __— ]

. . - ' . “ .
. We asked students to state which of six learning sty%sp they found most

effectiva. Nearly halfsof the students preferred class discussion. The

~

next choices were: (l) discussions betteen teacher and ’Jdent: (one-

-

N fifth), (2) their §wn independe t study; and (3) workin with others on
. ‘B 4

A a gr03ect. Only a very few of the students said they le?rned effectively
| through small group discussions or teachers lectures (Table 18).
.
. \\“, - . Although it was the first choice of bqth groups of students, pro- .
. WU

portionately more-of the secdndary school students.seemed%to prefer class e
discussionﬁ. Ihere were, about the same number of etudents indi;gfing
9)0

No significant differenées were found when we examined the data in

_;‘ " they learned most e‘fectively'in the other learning styles (Tab}

terms of males and females and levels of educational aspiration.
. s i

L s e

> - g
-

6. About High School

.
[T
.

We asked students about the first time they had heard out the new high
'school. Almost half of the students sald they had Meard about it by the
summer of 1973. An additional 20% had heard by December "1973. Only 10% .
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had nokard by the spring of 1974 (Table 20) The students first
heard about the school fgom variOus sources’ The main sourceslwere

r
school staff, other stddents qr friends and family (one~fifth in each
category) Other, though less i‘i‘eq,uent, sources were the media and . ,

"hearsay" (Table Zl).,_ More of ‘the el’ementary school stﬁdents than their -

counterpdrts in bhigh sq:hoc‘l first heard about the school from their -
families (Table 22). - ' - ;- T
Most of the students, male and female, elementafy and secondq.ry/ u

* (as”opposed to,"a great
deal") with their parenté about hi h schebl (Table 23). S . q: *
Almost threeJquarters'of the tu ents indicated. that they had gdme

questions about high school However, onIy a ,of bhe students .elabo-

school students, said they ta].ked "a litt

-rated and explained what their queries~ wvere. hapg the student.s felt
pressed for time when completing the questionnaire and therefone did not
take time to express their c?erns. "Students may have had questions irU
their minds but fhese mié.ht ave been nebulous axxieties which they cou}d“(
not yet ax;ticulate.- At the tihe the- q,uestionnaire was administered the -
‘students'r holidays were very 'close at hand Th{s may also have been a
deterrent. Students may haf béen reluctant to d,iscuss the next school
year 'as their preBent “one was just drawing to a close. Although séme

students had questionsqabout the curriculum, the teaching staff, the

student life (extra-curricular activities, dances\etc ), most of they -
questions asked concerned the new gchool building upnder construction
(Table 24). W . )
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What(r'e “ydur pZant-for your future at this ﬁune?

»
v

\

. & A

) . -~
NN

high. school

{

- % of students '

-

N ? N . . ! ) \l . X o't . .
. * »4’ . L \ : . R .
' -, » . . . ' ’ \ ~
’ (All figures dndicated in tables represent percentages unless otherwise ¢
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‘_)Ge to work before graduating from’ ¢ 10, .
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** Includes. ‘a) attend community college, techni'cal institute or business..
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school or prof¥ssional’ training 16
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1. High School education ord.e‘ss 27 . ) o 2% »
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- Importance of Skiits o > e " )

How impdrtant ' it tﬁyou to develop the follaﬁz,m skuflairom your
‘ hzgh -gchool educat'z,orz7 .

.

- - - _—

o SN ) . very good to . does
. ) IO co . .~ ,, -important * have but not . not
_— ) ’ Ta__- very important. 'matter
' -, om0
- . Doing weill in English, math, and (¢ - Y
. . 22
. science’ — 85% R 13% .
‘il'eativi'ty in art, music, or dsama . 19 ) 51 . 29
Y Kx’i’dwledge about jobs and work . 74 26 -~ =1 1
’ °- - A" - . —_
7 Préparation for college/university . L4 .- '
. work . 62 32 16
Ability to think c,learly and to ' : : .
solve problems : . ‘88 ¢ 9 ' 1
Ability to decide between right Lo
’ and wrong: . ) 84 ) . 14 A
- ' Ability to get along in the out-  \ S
g ) 'side world 89 . - 9 T2
) . Understanding other people 82 « 13 3
Self-confidence and leadership , - . ) -
ability - - . 66 28 6"
, Ability to.get along with members ' L '
oL of the opposite sex 82 B A 3.
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! ) ’ . T L ) :lmpgr- very matter |[° impor- very matter impor- very matter .
. - , v tan impor- ‘ tant ‘impor- .l tant impor-
A . T ‘ , tant ; o tant - tant
K -Doinz well in English mth and . te X J : . ' \ :
, . _ sclence 68 2% .8 92 8 = 91 9 ., -
Creativity, in"urt, ‘music,'or . S n ’ : ) . -
drama ' ; 22 29 49 20 57 24 - 16 63 21
. Kpowldge about jobs and work 18 - 22 @ By - . 70, 28 . 2,
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Table 5 -
Student Impresszon of Teacher Role

How important is it to you that your tedchers act in: the~fbllow§§g
manner? . v

- Very Good to- _ Doesn't
impor— HRave but matter ®
. tant not very ~
= . o impo;tant

~

Teachers should be concerned about’
me as an individual. 62

13
7

A teacher should be a real
expert in this subject. . 57

Teachérs should be frie'dl§
and encouraging to studZnhs. 86

They should make the classes
entertaining. - 59

Teachers should push students .-
to the limits of their abilities. 44

_ They should encourage students
_ to be original and creative. : 64

They should make studies
relevant to the real world. N ]

Teachers should try to under--
stand the students' point of
view on school matters.

They should invclve students
in~deciding how classes will
be taught. ' *

' Teachers should keep trying ,
oyt new ways of deing things . -
in class. -

They should be very clear and
specific about what is required
of the students.

They should treat all students
- fairly. >

- Teachers should be ready to -
help Qtudentsibith personal
. problems, if recessary..
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" Table 6

t

E:Zeméntary V8. Secondary Students’ _Perceptions of Teacher Role
. . .

)
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¢

Teachers should be concerned
about me an an individual.’ -

" A teacher should ¥ a real
expert in his subject.

Teachers should be friendly and
.encouraging to students.

- ”
They should make the classes
entertaining. :

Teachers should push students
to the limits of their
- abilities.

_.They should encourage students
to be original and creative.

They should make studigs
relevant to the real world.

Teachers should try to und®-
stand the students' point of
view on school matters.

They should involve students
in deciding how classes wil
be taught. -

Teachers should keep trying out
new ways of deing things in
classes. )

They should be very specific
about what 4is required of the -
students. X A

The9 should treat all studen;s
fairly., ’

Teachers should be: réady to
help students with personal
problems, if necessary.

-

Sec.
- Elemn.

Sec.
Elem.
A}

Sec.

# “Elen.

Sec.
Elem.

Sec.
Elem.

Sec.
Elem.

Sec.
Elem.

Sec.’
Elem.

Sec.
Elem.

Sec.
Elem.

Sec.
Elem.

Sec.

Elen.

Sec.
Elem.

Very , Good qzj‘noes I
impor-  have not would
tant but not matter not
impor- like
tant this
58 .29 10 4
65 29 5 ﬁx;_
65 ° 28 2 4
51 34 e 15 -
88 10 1 |
85 15 1 - -
& 20 4 3
49 40 9 1
37, 22 12 28
49 24 6 21
. e
62 25 7 6
66 28 5 2
67 21 10 3
75 20 4 1
85 6 6 '3
86 11 1 1
67 24 4 6
54 28 14. 4
68 17 " 10 e}
60 29 10 2
80 15 .2 3
81 17 1 1
L 3
93 5 - 2
96 4 = 1
59 . 26 10 5
60 127 8 5
&




Table 7

Male Vs. Female Student Perceptiond of Teacher Role

Teachers should be concerned
about me as an individual.

A teacher should be a real
expert in%his subject.

Teachers should be friendly
and encouraging to students.

They- should make thekilasses
entertaining.

Teachers, should push students
te the limits of fheir
abilities.

They should encourage studepfs
to be original and creative.

. \
They should make studies
relevant to the real world.

Teachers should try to.under-
stand, the students' point of
view on school matters.

They should -invoIve Students

in deciding how classes will ~

be taught.

Teachers should keep trying
ouf new ways of doing things
in class.

They should be very clgar and
specific about whdt™Ts re-
quired of the,students

« * They spoﬁld treat all
students fairly.

‘ Teacheré should be ready to
help students with personal
problems, if necessary. :

Male
Female

Male
Female
Male
Female

Male
Female

Male.
Female

Male
Female

Male
Female

Male®
Female

Male
Female

" Male
Female

Male
Female

Male
Female

Ma{e
F e

) Very

.Good to Does 17
impor~ have not wouldd
tant but not matter not S o
impor- like
. tant - this
49 38 11 2
72 22 3 y ’
54 32 14 - .
58 33 7 3
. i
79 19 2 . - .
91" 8 - 1.
57 31 .10 2
59 34 5 2
43 27 .10 21
44 21 8 26
60 32 6 1 .
67 22 .6 5
69 20 9 2.
74 20 4 2
77 18 4 1
93 3 3 -2
sa .. 26 - 13 7
62 - 27 8 3
57 3110 2
67 19 10 3.
] . L J
. 7.
77 19 3 B
8s 15 1 2
92 7 -l "
97 2 ~. - 2
( ~ C\" -
. 55 33 7 4
64 -21 9 6
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Table 8 . L T

Studﬁnt_Impression of Guidance- Role

What sorts of things would you expect -guidance counsellors to do?

, oo - E St
- . e
g ' Would 1like Should be Doesn't *
) . . - coumsellors available matter .
' to do this even if - ‘ . .
N for/ me ' I do not
. ‘ \, need it
Help students plan for'careers. . 48 46 - 1 . . .
Provide information on colleges -
and umiversities. ° - 64 31 3
Assist students who are having i A
problems wigh school work. - 61 32 3 y
Talk to students about K . .
personal problems. 40 .. 46 . 11
Assist with job placement - ) ) '
for those seeking employment. 53 37 5
Help stydents select their ) f' -
high school courses. 487 40 9 - :
Arrange for extra help }n "_ f’ ~
reading and writing courses -
for those who need this. -+ 33 53 8 -
Be willing to meet with . - . R -
teaghers to discuss the \\
student's progress. N 45 3 12
N i
Be willing to communicate , i
with parents about the Rr
student's needs. 42 37 - 42 o
Talk with parents about . . , !
their ideas concerning * =~ . : (\ ' -
student needs. ' 38 37

- . ¢

* ' .
Don't Know category is otitted since Yess than 10% of respondents used -

-it in any category. - -

- 13 . ’ "
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. Table 9 T .. . o
Student Role in Deczswn-mmng in GeneraZ

followtng decigidng?

. - Do you think students in general should have “some say in makzmg the

] i - : =
7’ - . i . _ = ‘ ‘
I . “ AN S Always Sometimes - Néever
. 3 .. : . / . N
%, . Setting the goals and objectives of the ! ' > o
’ v school. ) . 31 ‘60 4
e Setting school rules and re'gulat’ions. 29 56 o 9
KR Deciding what sgbjecté should be offered- -~ ) B
., in the schodl program. < . 33 51 6.
~ Developin-g the program 0f extra-curricular N
activities (e.g. schbol clubs). 68 29 l-
<« . ) Decidlng wﬁat hdppens in a particular . ’ ;
© . class (e.g. topics, studies, boo}cs', etc.).’ 21 59 . -13
SV R . ‘ , . R
', ) TabZe 10 - - +
Elementary Vs. Se condary Sch\'51 Students' Opinions About General- Student- -
_Roles in Deczswn—MakMg ) . ‘
a . » < L ‘e , i ',/ - \ -
v , A d > 8 . .
. o J A‘lways . Sometifqes' Total .
: Setting the ,goals and’ obJectives " (Sec. - 41 51 N 92
~r * 6f the schooll C ‘ + Elem. 24 66 90
Ay e . ‘e '. & 1 . ~ ~ - - .
Setting school rules and regula- Sec. %0 53° 83
SN .. -tion (e g. dress code). ~Elem. 29 . 58 87
,.' C Deciding what subJects should . Sec. & .+30 N 68.
be offered in the school . . Elem. * 30 55 85
prozram. L soos ’ et . .
o ) ))eveloping the program of extra- Sec. ., jl]S - ‘ 21 ’ 96
_«" e " . curricular activities (e g. Elem. , 63 -7 34 97.
- ’ school alubs). . : / .
;_ . Deciding what Téappens in a " sec.. 27 55 . 8%
’ - ' particular’class (e.g. - Elem. 18 62 . *80
. topics studied, books, etc.). L ¢
SN . ) . . . ‘ 9 . , ' - .
' ) ;  * * ' - .
- ; . s - .
- . * « .. r . » "
. . - . * ~ ' R Pe
- ) . [N - . ; . 7' - L e e
Il ) - . - .
. . y N \( . ", b . . ,
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" Table 11

. w

Personal Involvement of;:‘)‘tmgé in pecglé‘i’on—bﬁking

.

Table 12 -
Personal Involvement of Seconﬂary Vs.

.

Ve

. Always

Setting goals and objectives of the .. )
“school. - . ' T 19
Setting school rules and regulations ’ -
(e.g. dress code,) 29
- -
’ Deciding what subjects should bé’offered
_‘in the school program, , 24
Developing the program of extra-curricular '
activities (e g school clubs) 45
jDeciding what appens in a particular
dlass (e.g. ‘tdpics studied, books, etc.). 17

ﬂ'u,, .

.

&
.Sometimes

s

53

Y

5
43~

53

. ”~ . -, .
&Zementam Sehool Students in

Nev‘e$

12~
- 1‘4 <
4
b
- 1=6

’bcmston -Making . - .2

S ' » R LY -
b .- . . Always Sometimes  _Total *
Setting the goals and, objectives T sec. é&i , 49 65 )
of thé: school. _Elem. . °55,." 76
Setting schodl rules and regula-»» Sec.- 26 48 74 .
tions (e.g. dress code). Elenm. 31 47 78

‘Deciding*what Subjects should he Sec. . ‘23 43 . 65
‘be offered in the school program. Elem. 24 59 83

. Developing the program of extra- Sec. 37 . 44 -1 S
curricular activities (e.g. Elem.* 49 42 91
-school club). - -t 7 ) :

. Deciding what happens in a . Sec. 19 ° .- 47 - 66
‘particulag class (e.g. topics ] Elem. 17 57. J4
stugied, -books,- etc.). o

Percentages 49 not ‘equal 100’ because the 'Never categoty has been °
omitted from the table. N ‘ 3 .
T

-~ @
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i Y iTabl ’ . 4 . . .
’ ? Pe%sSpZ'Invongment of Male Vs. Female Students in D/eciaion-}hwking Lo
. < ¢ - ' . . Ja' R . . * ) . . - -
. : ’- , . . o 1
- S ‘ ' - : -+« " Always - Sometimes Total *
- CYRN N . . .o - .
¥ ;"‘ ' Setf:ing the goals and o.bjectives, Mal,e( 23 .51 7 q4 é
: . of the school. -. .. i Female - 16 55 - 2
'.' <‘~?’ gtting the %chool 8 rules. . Male 27 ' 51 . 78 ) C
. - nd regulations. S T , Female 32 L 45 ) 77 .
C- ' Deciding whaf‘subjects should Male 31 . g 507 - - 81 - f"
.5 4 + Be offered in'the sch‘B I Fem@le <19, - #7173 .
.- "% program. - A AN L ! . '
' Developing the program of _ ».Male_ 46 * 46 ~: 92, - ’
. °‘ extra?curritular activities ; .  Female ‘44 . 41 f f. 85 L. .
. “(e.g. school clubs) O : L . 4 VoL .
. ° \ .. N ) ’ ' | -
f‘ De¢iding -what happens ih a'?* Male .' 23 . 54 * | \~ - 77
" particular class (e.g. topics Female 12 . 52 | 64 .
“ _ studied, booKs,dettc.). . ! .

g"‘ o~ a . . T

1 3
‘ - ! .8

Za\g\age do. not equal’ 100 bacause !:he 'Never category h
mitte ¢

the table. o
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Tabze 14 v . : ) - . ‘. ~»
) _ Elemantary Vs.~Sec'ondary School /Student‘ Perceptions—of the Role & . o ' ‘ - _
. of Parents and Other Adults | ‘ ) - S ) '
’ . - . - , ) N /\ ® ' - . n C,
) o , o ) ) Would not All right Like _Don't ) .
PR * ﬂ . SR -+ ’ . e ~  like it sometimes it Know :
" . . .o
- X . ggtwould you feel about your mother or fatrg‘r bcing Sec.* 55 .13 , 16 16 T e
) *  .afember of a committee in the school, making ¢ Eiem. . 35 14 ©o18 . 233 5.
- decisions? - g o S v N T
N ] How would you feel about’ :::dul;,s {other than your - N Sec. 41 “d - *27 25 |
1 parents) working in the classroom’ helpin&the ;o Elem.” o 25 y * 9 < 44 23 |
S teacher?’ ¢ C . . . . . . . o - . .
How .would you feel about yoixr mother or father . " Sec. - 85 . | 9 ¢ 3 . p i
s 7 .. -+ working in the classroom helpipg the teacher? i ~ » Elem. 70 3 . 12 15 . .}
N }fgv wculd?you feel about adu}&other than - - _Sec. I () . 4 .6 48 © 30 ‘
_ + .your parents or teachdrs) helping in the scheel . , ‘Elem T4 “6 58 21 .- .
. ' library ar office? , - , » : - . T ! , . . -
- - . — N E3 ~ . g . A . ‘
How would Yyou feel about your mother or.,'father Sec., 66 2 15 . 12 . _ .
G ) helping in the school library or %ice? o, Elem. 31 . 5 Vi 38 25 J . ‘
» -~ ) ‘ - . . . \\‘\’ . N . ‘& ’— ‘
|
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) Table 15 - : ‘ - ! .
Student Perceptwns of the Rae of Parents anéi @her Adults -,

Do you think that parents ‘should have some sa ay in makmg the onZomng
deczswns about _what gges om in the school'? s ’ ..

' PUSRE I D . ' S e "
' * , © + Yes No /g)on,'t Know
L4 - - i R - [ . '
Setting the "goals an§ objectives of the . & N
school - . oLl 56 19 .
, 'Setting the school s rul?e and regulations. 17 72 11 .
Deciding what subj’ect‘%si‘xould be offered in . -
the school program. , 40 46+ - 13-
Developing the program of extl'a curricular ot ‘ ) ', L
-}‘ activit’ies ~ - . 35 53 12« .

Deciding what happens ip a. particular

- class (é.g. topics studied, books, et{/ 18 -

Jable 16 , S > S

EZementary Vs. Secondary SchooZ Students' Perceptigns of the _Role .
. of Parents and Othe( Adults & .

Dg.-you think that parents should have some say in qaku;g the followi ﬂr_‘q ’

decmswns about what goes on -m the school? W . .

':7 . Yes ) \-Np } Don't I_(n'
. . Setting the goals and objectives of _ Sec. 15 63 22- )

! the sc'thl - . * Elem. 232 - 52 17 ; ‘ <
Setting the, sghaol s rules and Sec. i1 78. 11
'reg@’lations Lo T Elem. @ 21 68 - 4 11 o -~

X = # s > .
. Deciding what. subfécts shoul be ' Sec. 32 524.7. 16 AR

. offered in J:he sehool PIQg oo Elem. 47 43 ol
Developing .the program of extra- T <Sech 21 67 T 12

o curricular activities" (e g Elem,. 43 46 - . 11 . .
s¢hool- clubs) S “ "’ ‘ . , ' .
. Deciding what* happ siip.a .o Sec. 17 72 S _
o “_ > particular class. (&g, ssogics ) Elem. ¥9 67 14 g
Ty stud:'(ed books,, etc ). ® oA~ d N
] .. l~ - . > -' ,\ 2‘ s ‘
[ ¢ . . ' s
. T . . . . £
4 r N :4 .y -~ . . ~ ) )
" e . - e te. 'l n ‘
. " [y - . ’ ' .
> “ ' N . . a4 .
. . e o, . > )
- ’ ' 5.’ ‘- ‘ ' ' “er o ' *s : ) ) L
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L L S / i ' co
S ol N Vo v
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. ' Table 17 e , | ',, ¢ ." : :
Student 'Peréep'g;':vns of the Role ®r Their' odn Parents and D 'Adult\g ) . '
’ ' Lo v. ’ ' -t ,'* N * - “
- . ~ L | . Would mot  °All right  ‘Like it: , Don'f
» ‘ ' " L, -, o - dike it sometimes Know
' How would you feel abOut.-your g\other or father e \ = s 5
being a member of a committee in \the school, . - ) ) . : .
' making decisions? o ' . 43 . 13 . 17 . 26-.
. How would you feel about adulté (other' than your I ) o E ' :_ . ot
v parents) working in the classroom helping the . *’ - A - . )
/ ., teacher? T o ) 30° ' "8 + 38, 24
How would you feei about your mother or father s '.1.! ) N
- working in the classroom. helping the teacher? ' , . T8 ) 10 -, - 1‘1‘
R \,u' How would you feel about adults (other than youfr A L
. w -parents -or teachers) helping in the schpol o ' - K o e . .
" li]:;rary or office? N . - 15 6 < 54 . 24
- . . . '_" & ,
LR Ho_w would you feel about your mothgr br father™ ] o )
. Helping in the school 1fbrary or $ffice? ° . , C44 . 4 L3N A
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¥ ° ST T R o
| . . )  ’,1 . ~ Co - | ‘..‘,»\ . ‘:
Y - Tablezs - ST . R -
L 'JStudents’ Preferred Learning Style - .ot N ., T |
o ¥ How do you feel yeu learn most effectively? = " < \ ‘7?;” S LT i
- . -’ . - . . .‘_f".‘ ) .. - , “Jl
) Wicb@é teacher lecturing - i ;; 30 ' k ot . .\
Discussion between teacher and students. 20 st S
h Through your own independ-eni study. . . 13 “ .o v ‘ |
;0 Is class discussions. Lo, T o ks oL
In small group discuseﬁions N ' RN : 9 - ’ - - 1‘
. &orking with others on a project. . | oo . 12 ) "ﬂ ‘. ‘ }
" Table 19 . Co ' T |
v ‘ Elementary and Secondary Sckool Student Repg%e& Iydicating 'Pir*eferr'fed .
Learning StyZe . s . I > - .. : 4‘
‘ How do you feel you learn most éffectively?. o S ‘. & ' ) -
| Y D -
T o ST Ty ' Secondérz T Elementarx W_M; o
¥ With the"teacher lecturing. ' N 3 o oo 1
~ Di_5cussion between teacher and student. ‘ , ‘24 \ ,, ! - S
Through your own independent study.. S .9 Y L “ I
*» In class discussions. = ’ f "'éSk— M . 39° .. .
' In small group discussiond. R -2 12 '
P 'Working witK others on & project. o ‘ | 11 % ;.2 . - », o
Table 20 7 ——— LI :
« . ' Time the Students He"d About the Hew'school .~ . !, ; Lo,
. AT When did you héarj'on the first time that t'here would Be a‘new 2chool f' * "
+ - In your areg? . h v S ’
. ;‘ . 5. h , .] . . ‘ by . :
o Before September '72 & o ; 'l o 7 L o ,
. ' = '72-'73 schooi yesr , ' ' % a ‘ K
' , ' Susner '73 7+ . T A o
& . : oy ’ . 3 :
. 3 Falil _term ’23 to Christfas, .. o . 22 . » oA
. ' Spring 'tem 74 F o : L 23 - o »
.Dofi*t remember . . .. N o ' SR S . l . -




« School étaff'

- Table. 21 Coon
Students' Source of Information .

How did you find out?

o
At school® in general

_Other gtudehts'or friends

. \\
. Public media,

Family :

. fémily
Talk or, hearsay

Don't remember

'Tabze 22.

—%

.ﬁt.scﬁool in. general
School staff '
Other students br fiiends
‘Public media

‘Yalk or hearsay

"Dori’"t remember
Table 23 '

/\\

713

25

. 18
. 17
BT
.10

N

—_—3

. . $

4 .

% 7. Secondary"

Parents/Student Comumcatwn About SchooZ
Have you and your parents tzzlked about @ih séhool‘”

o ‘5. . R ,,-. ',,_
Yes, a great déal # - " 25
 Yes, a little 4 - .61
1{ 5 14
Very little or-rot: at all . , 16 -
L4 N \ .
. U )
. ‘ . 1
- “ v 4
\ * . ‘f
) - : .
o ’ *
? "’
' - ¢ v R '. . ' ~ -
F . ! A . “ “ . -
. [} 4\. » Al 7 "
. -~ N .’ Tk_ v'l '..
"~ ,'. T ° \ ;
\ L '
C o AZ ‘ £ T
) - \ - ‘ ,
- . ‘\ , v N _1;“'90' .
N -t ! ‘ ‘

.

Elementary
6'




Table 22 o
Studehts' Questions About High Sehool

NS

f
\ Ve

- . -u ’ . . /' ¥ .f‘

Building or ;thgr physigal asﬁect; ] e
of ,the school. - -~ 6 (34)
Curriculum . T (16)
Student Life . e . (1'?)
Teachers ' ) (12) -

VGenefal, Miscellaneous L - (10).

; e Total N 4 83

* .
Total comments = 83. Thus, the majority of students
any questions. 3 !

5

&

P e




paid, addressed envelope was 1ncluded with each. A tot

-

THE PAREﬁTS‘lERSPECTIVE IR S

ﬁETHODOLOGY . . . ‘ o

A survey instrumént with questions concerning ideas about involvement

and decision-making in the schools wasg designed for the Bayridge parcnts, .
re also interested in the parents' perceptions of the new schgol. '

-)u much and what kind of information did they possess about Bayridge Y

A 13

Secondary° ) S 2 \ ) “wp -
4 ) P .

*The parent questionndire was devellpﬁgrafter consulting question-
naires used in the previous research of the pfincipal dnvestigators (e. g’/

School Change Pro;ect* .The North Battleford Comprehensive High School

+ Study and the Loyalistqfollegiate and V0cat10nal Institute Study) The

instruments developed in the Citizens School Survey were examined as
well. Successive drafts of- “the questionnaire were .sent to the Hinistry
supervisory off1c1alc‘3t the central and regional levels.and'to the "_ &
pPlnclpaf. "The final version of the questionnaire (fourteen'pages) :
which 1ncorporated suggestions from these individuals ,»was finalized,by

the middle of April. _(See Appendix C. ) Following approval by’ ‘the Board)

of Education, the research team proceeded to mail the Suestionnaires to . .

the parents identified for us by the amdol % pPrincipal. All of the parents

of the students who appeared on the preliminary Bayridge Student Roster - ‘
.

were included in our - target sample. Single nt familieg:;ere identified 'gﬁ

by the feeder schools and in this case only o

out‘* To facilicaté the returning of the completed questionnaires, a pre- oo

hundred and thirty-one questionnaires wvere mailed to two hu nd

”twentywseven homes. The data were c011ecten in the period April, 1974 ‘ -

- to July, 19740 ST . . e

«

uestionnafre was sent ] L

While the parenJ! were not identified by -name, as the completed . -

P c .
qUestionnaires were returned the numbers assigned fpn administrative L0t
purposes were noted Each questiqnnaire-was assigned b1 ney‘number, a

family humber which .allowed 'us to match a couple i e. the mother and the —

. . ‘ ;. L .ot

% ‘ , e B e . : ) .
Sée Michael Fullan and Glenn. Eastabrosks Sehool Chan nge Project- 1 '
Interim Report of F ding_. .An infermal’ puplication of ;he Departmenc
of Sbciology in Edueation, The Ontanio Institute for. Studies in. Educatipn, _
19737 o O Y . - .

-~ - :’ hd 'Q\ X L

A ’ C %

Kk
The Oitizens School Survey was developed by ‘the 1:nagement Ynstitute

in WOrthington Ohio. SRR RN .
* o* .\ ,R :‘\""g ' - f -J . ’
. AN . !
-— - ' L + « * ‘ ?‘
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LA , 92 ', S
. [ 4 * . a [

" R . N @ ° e . L




, . .
N M ! —

[ I

. father of the samé family. 1In the- second week of May we phoned all ) .

families where one or bo%h«of the p!%ents had not‘réturned their question-~

~

naires. Thé cfiler explained that we were making‘certain that they had .
“ received’the_guestionnaire (a Federal ‘mail strike had occurred at the
“time of our mailing) and asked if they were geing to ‘complete the_ N % ‘

questiqnnaires to fill them in and retfirn them to us. A number'of . - .

four hundred and twenty-seven individuals or two hundred and"twenty" o

¢ . | families. . ‘ : O - .

oo In the first week of July a letter was sent to all parents on our I\
valid respondents 11st thanking those who had part1cipated in the study
and encouraging those who had not €& do so if possible. Data collectlon

was’ term1nated‘on July 19 and by that t1me‘we had heard from one or both

-
= o -pa;ents in half of the families! Y : ‘ ) p
. Parent Juestionnaire ! ' ) S L . ) Ce e f .o
’ - . °. N » ¢ - -
i e o Target Number ef _ Percent ° -
. oo, s ] V. Sample - Returns : of Retufns
- Individuals - "o 427 - .0 190 BEATLT4
. Families (one or both parents% 220 110 .t sgz-. ¥ “3- -
: e ‘ S R S
N oo Slnce research using ‘matled questionnairés as t data source ténds to . -’

be limited because of relatively leu.nespon\k ra s‘(25 to 407 isiusuai),~ .

- we used several, techniques to enaourage a- ‘hi ra#e of return from the ~_-

. . parents, ~First, we tried to provide as muc ,éxg?apgtion as possible on )
the’ front gage of the questionnaixé in ord ~£0 show .the relevance of\ the

study. Parents were invited -to contact menTers of the research team ff . . = _°

-

they had questions @bout the study or any aspect of the new‘schaol. ‘ . . ) \
- * ‘

N

Parents expressed-many concerns en the questionnaires and during our -T
telephonq conversations. Soﬁé paqints felt their opinions would go_ un- . ; -
heeded: ’ "It 15‘2553}ent that this questionnaire is,attempting to* justify, .

4fter the fact deocisions etcj that have been cut and dried, for quite i 5

'y

,J*;/ ‘u some-time. And "1 qp not feel that this will accompliSh a€Ything of .

ugefulness. 'Kpt)ther ,parents indicated that they’did not feel confident " .

. or capable eaough to state what . thetr ideas’were' "I héve Left some e ,
. spaces as I really feel what I had to say w0uld be of no helpf Still ,i S .

otherg thought the questionnaire would ‘be of some usex "I would‘like to .

congxatulate yaur group for deqploping such a survey (although ; don t .

. - A s
- * . ‘." P

« v '
- ’ \ e "t - ’ * . ' ‘ v
. ’ * R - . - . . .. .
. . S vt '93 L ) . e . L
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feel T have (ontributel that much) as 1t demqnstrates a soIld 1nterest ¢ .

-

»

in the\new school on your part." { Q?
ESmbers of the tesearch téam had convérsations with twenty-<three .

parents. Although. the 1hdividual response ratc was lower than we had

hdbed, a rcturn of SOAAOf the familles~is adtquate to’ make fruitful

analy%if possible. ~We do have-a 1arge inpuﬁ toncetning the parents'

perceptions. of the new schOQi and their %nuelns and expettations durlng

the'ﬁlazning stage The fact that all parents did not respond,mlght be .

exp ned by the fact*that parents who knew very. little about thé new

school were unable to-react as .comprehensively as they nelt was required.

H0wever, at the tjime it 'was impgssible to ver1fy thTE [f we had sa1d

f

’ anything more about the. new school it would have been self defeating in

terms of ident1fy1ng informatlon the parents possessed and their sour es

- .

~

of 1nformat10n el . . L.

1Y _ -

Using the data from the parent questionnaires the research team wds
’able to e§5mine the dlffefing v1ews u( the parents about -uch issues® ns
educat10nal dedision~mak1ng and parent paf11c1patlon in the.schools. Wg
asked the pprents a number cof questions about fhe rol‘.of lhe Board~of
.Education, the Prinlcpal the teachers ﬂme§tudents ahd, the pacents. o

We also asked them about their jdeas concerning 1ersonal involvement in
{\ R

°
B .t
i

decision- maklng andé\n school activ1t1es N
X

Thc data were amined'for posslble differences be tween the,-way

that fathers as opposed to mothers responded. We had'appfbxlmately-equal
numbers of fathers (93)-.and mothers:(97)- among the reqpondenls .

It should alsq be noted that in most cases we had‘both parents in a
i,

1

family return questlonnaires Only twenty—nine respondgnts wire the only

ones in the famllytto take part in the‘survey, and of Ehese, tour ‘were

known to be smgle parents;‘ N, . - @
« - . - . . u' - N .
LINDINGE o ) : '
. .t ' . ) N o

1. Payemts’ Involvemen! in Thein h'lge n's bresent Scknols ot .

1e ' . . . . ‘ﬁ' R
The questionnaire began with a numbcr of items which atfempted to find .’
out " the nature and ektent of the parents' involvement ih the schools
thcxr children were attending at the time. “The answersj to these questions

are summariuahin Table l ut the end of this sectlon | ‘i L '
* ’
When asked abdut parents assoc1ations nearly han of the respondents

*indigated that no such a§§bg1ation exlsted in their schools An additional

’ -

-
-
—




15 . one-quarter of the.parentszssid that they .did not know whether or not an
~ agsocilation existed Only 24% of the parents. (fifty-four ‘individaals)
_.reported that there was some sort of patents' aséoclation at their scbool V .
We asked parents about the nature of their”invoivement in these
associations. Only. about half of'those who had associations said that ’ -
they ever attended meetings, and of these five attended on1y fSildom.
Twelve of them said they attended 'Some' meeingJ' while another six T : 3:
* attended 'Most.' 'Two parents (both mothers) were'members of committees. .
* In brief, only about twenty parents, or approkimatﬁly‘lOZ of all_resgﬁh— .
dents, could be said to have had some sort of active involvement in the °
perents' assocfation in their schools. i A . ,; e T
E ‘ . We, asked parents whether they usually went to the school to talk . .
’ with teachers or with the principal on their own initiative, or whether - ir e
they neéded to be invited. About one-third of the parents indicated
) ‘:' they tended to go on their own initiative, while _the others said they’
usually went only when- asked. Mothers were slightly morewlikely to go
“on their own injfiative than were fathers. ‘Approximately three-quarters”
of the parents indicated that they had paid at least one such visit to s
o' the schoél during the current year. NeaPly a quarter had gone twice, and
about one-fifth had visited the school three or more'times in order to
talk to a teacher or the: principal As mightybe expected fathers were:
somewhat less L;kely to have gone than mothers. s - e s .
We also asked parents whether thewshad visited the school for some T
reason other than to talk ‘to the staff.' Three-quarters of the parents 3 R
said they had done so. Afin, mothers were more’ likely to haye paid " e
suth’ visits to. thg school, with over 80% indicating they had done this, . ..
. ' while only two- -thirds of ‘the fathers did 8o. .. oo i : ‘
' ) We asked those who had visig.ﬂ the schools to specify their reaspns
for the visit(s) Df the one hundred and thirty—eight parents who h
A indicates.khat they visited the schook, almost all (102) had atténded an .
dpen houSe or parents night. Well over _half (88)'had attended some of !
the childfens dgtivities (e.g. play or sportb) All other reasons were . °
- each given by 15% or less of the dne hundred and thirty-eigh. parentg.
~-l "’ These dnclude helping out in classroom, library, or some other pari of

* the daytime ogram, seeing ong 'd child about a private matter,; attend-

ing ‘continuing education coursss, and participating in other activities
N e

[ not related to the daytime instruction. Other miscellaneous aCtiwities

. ‘

: included items such as ‘the following

- _' . ""5'~a

‘- - 80 - ~s, " ’

\)‘( : . 8 ' [N A S 95_ j~..:‘j»;'. .
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. A M . ° X .
o = To-attend meeting of parents interested in Bus . )
y ) ‘ Service to Bayridge Public School for students - ¢ o ’
dWtside a one mile radius. .t . . .
- P P Lt .
SN ' For a' meeting in connection with next year 8 courseés. K . Q.u
Lt ' . . ‘ - L3 © y |
S : _Meetin«g»sﬂab‘o"ﬁt’ B“ayrfdge Secon'dary Sch.ool and" . o s N
oL - ,Bayridge Posd.. | - . . - -
‘o M . . . . - - . N
S ' ** . I teach a continu.ing education course. . T . . Rl
P . i : . .. .,
2. Deanzon-Makz,ng Conqermn‘g SchooZ Matters o RN S
- e asked the p?nts for their ideas about educatfonal. decision—making .
’ Who should be olved in the decisiop,—miking process at the. new schoolf

Should these pe0p1e act .mainly in an advisory capacity or should they be
‘J , \s— N 1nvolved in making the fiml decisions about: educationa], goals and . ‘. 35:
o objectives; school rules and regulatlons ngding and reporting praeticeS'
o " curriculum, course of s'ubJects' and methods Qf instructj.,én and extra-
curr1cular -activ1ties QTables 2-73? - » .~ -
‘A large majority of the parents*.hought‘?the Board of Education
should act in an advisory capacivy in making decisions about most ‘of
‘ these schdol act1v1t1es. A somewhat smaller proportion‘.(sliﬁtly over
-, ’ "half of the )garents) ind1cated t the Board should act in an ddvisory
N ) capacity ifi dec1sion~making about the best course of- ' subjects ,~methods ‘
of 1nstruction ang ektra-curricular act1v1ties. Similarly, parents © s
strongly.supporte,d Ainvolvement by the Board in final 'd'ecision-ma.}cing.
::« . They were, however,"less incf_ineJd to tavOpr the Board, tnaking the fin‘al ¢
) deeisions .abeut grading agd- reporting practices' (64%), .cour subjects, ‘
methods of instruction (51‘ and extra—curricular activities (47%). ¢ »

7

Most of.the parents did not th1nk students should take fart: irk
-6 -

making final dec1s,10ns in ane?the school- related activities, with tbe\ - .

. . exception of decisions gelated to course of wubjects, methods of instructien”
. ® -

1 * .+ and extra-cur’ricul’at( activities. * The majority of parents said students .‘f )
» * i should, however act jin adviso'ry* capacities and. they overwhelmingly,;.(997)

indicated that students shou1d act as advisors of ' extra-curricular o ’ ." #

” matters )ﬁenerally, a majority of parents felt that’ they, as 2 gro'up, '. ‘ -
should act in an advisory capacéty rather than make the finad'd'ec Gnsf. R '

Y ' They~ did see themselves, however, involved in fimal decision-lﬁaking about o

g
o e the best course of subjects and methods’ of i‘ﬁstruction for them .
* ) (752), and extra-curricular activities (6}%) ' . ' .

N Parents consistently sawy, the principal and the teachers as the .o

- - to.

»! . peo.pi'who made almostqall of the; deci ons. $he parer\indicated that




.

-

)

-
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the principal and the teachers should -be involved in both advisory and .

final decision*making capacities regarding all school—related activities.
Parents.-were asked\eo-identify other people they felt should be

involved in making decisions. Some of\fheir suggestions follow.f

OtHers who should be involved in decisions about eddcatibnal goals and’

objectives for the new school: . ' .

P

Leading educators codld be asked for opinions or advice,

» Pepple in the community.ge”’/business Panagers, labour,

leaders, ministers/ <.

This has to be a Yoint -or combined actionAinvolvingz T
parents, teachers, students, and principad and decisions
reached based on the mutual and most beneficjal reasons

for all. ]
" . All should be ‘involved. S .
Others who should make ‘decisions about the curriculum: t
’ ¢ . . .
Any genuinely interested adult who may not have ‘

children.

Communify members_ involved in busiviess activities who

will be potential epployers or fellow workers. p

Others who should make thé decisions about the best course. of subjects

and methods of instruction: . N

. -

This again requires guidance from someone more
knowledgeable than the student as to what courses to

take. ' . ( .
Y. Guidance counsellors. 4 '
~
Education specialist from-the universeity. ;

.

Others who should make decisions'about extra-curricular activities for
v . ]

studénts: _ . -
t . :

Members of the comhunity, 1.e. partners, musicians,

dancers, sportsmen,-etc.. . .

Interested groups or individualsavith crafts etc. to .
t : Offer.' - L . . ' ’

-

The diéterence in the responses of the males and females is interest-
ing to note. "A signifitcantly larger proportion of mdthers than fathers
favoured the involvement of~teachers, btudents, and parents in final
decision-making about educational goals and objectives and school rules -

-

and regulations. . - Ve ) . -
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s - - ﬁarents were asked if they ersonally would be interested in having'
» some involvetent in the making o) decisions conternipg the school ,

»

", activities (Table 8).' While parengs in genéral thought parents should
. be involved (Taole 2 to 1), .most of he parents said that they personally <
' were not interested in this kind of 1 voIvement with _the school. ' The +
- \-one exception was.that more parents (45X) than not (35%) said they’would .
be intelested in des1gning‘the instructio al, program for their own_ Chlld'
./////4 Parents were questloned about helplng the new school in various e
capacities; as a teacher a1de in the classr m, as a resoyxce person in
the library or in a special subject areaj in th§%0ffice’ in a‘continuous’

or communlty'education program. Most of the parents (62-84%) say that®

they were not interested in helping at the scﬂsol Of - those parents who . .
. indicated a willingness to help at the,school, 4 great proportioa of - .
mothers said they would be willing to act as a teac:ér

o,

) room as :a respurce person in the llbrary, or assist in the office.’

aide. in the class- »

However, 28% of'}he fathers 1ndicated that they .would be willing | to act '

. 3s resource persons in a special subject area, while orfly 8% of the ‘ 1 .

mothers indicated this 1nterest«(Table 9). On the whole, neither the ,. .
mothers nor the fathers expressed a strong interest tn shelping at the

’ .

»Sghool. Nevertheless,‘there did‘appear-to be a.core of parents who would !

"be willing to, act as resoutrce people in a variety of capacities. » N

Some parents suggested reasons why they were unable to participate. -
- ‘:‘ * ! ‘
‘My present job makes me unavailable during‘school hours,-
but 1 could help: in evenings. . p * :
. R J .
) . No transporta!ion available, V' R .
o v ‘ -'Since I work 9.to 5 p.m., 1 do hot have ‘much timg, but B
.t would bry to help some ways - evenings at dances, concerts, etc. .
Other: ideas about ways in which parents might help were also suggested )
After working hours lg;quld be willing to help in
D ) staging for theatre arts, ticket sales, etc. ‘
' 1
To assist handicapped childref in swimming instruction \‘
’ (should there be ‘a pool). . Py
. \
B Apything to assist in-estaBlishing a good working |, \
v, . atfiitude between student and teacher. - . ) \
. . 7 ] \

* Physical. projects - ‘

I would be- interested in beir&involwed in the conlete
revision of present -school practices.

N - -
- When ‘asked about the school pfogtam, parents overwhelmingly indica ed .
. that if they had a specific pnoblom with -the program or wanted a chan e o
\ ~ -
* 83 * -,
. o
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At they would first contdct the principal or vice-principal (84%).° 4
, .

[}

‘parents (10%) 'would contact a teacher (Table 10). NN
Parents were also asKed about their sources of information -~ when
_and ow they had heard about the new secondary school in Bayridge."‘
Slightly more than half of the parents‘(SZZ) heard about the school'in

1973 ank by the end of that year, 79% of the parents had heard theré

*  would be a new school. Only 27% knew of -the school in 1972 and of these, ’

6Z'had heard in 1970-71 (Table 11). Many of the parents first learned
about the school from their children or from friends ‘of. their children
(31%) or from newspaper articles (212) Only a small proportion of the

s
school from/the School Board, from the meeting with the pr1ncipal from .-

parents learned of the school from the newsletter from their child's
)

.,.th "Pool" meeting or -from other  parenvs. More fhan a third of the

parents (377) indicated that they-had some other original source of in-

e

formation. - Two sources citied often were real estate qgents and rumours.

When asked to 11st all sources of information the most frequent‘responses
>were the newspaper, the’newsletter from their child's ‘school, and ‘their

children or friends of their children, and the meefing with the principal.

4 . .
- Parents also learned about the school in other ways, from other sources.

Radio news. .. =~ '
N 4
Radio comments on swimming pdol.. - - "
" A meeting with Mr. French and Mr. Mather. ° - N .:

_Townshiﬁ\officials and Bayhill developments.

The main source of\information for the 65rents was the meeting with the
principal at the children's schools (38%) (Table 13) .

We askedﬁthe parents about theif general impressions and whether or
not they thought the new sehool would be typical of other schools in the
County. Clode to half of the parents (46%) felt that the dourse of .

Y

studies would be somewhat different from other schools._ Most of the

'
parents. sai& that they had- no information about staffing structure, o

school year organization, physical plant, school philosophy or community

involvement ~. The mothers' and fathers' perceptions of the new scho

" were much -the same, with the one exceﬁ%ion that fathers more often saw

_ the_school philosophy as being somewhat different (32% vs. 21%Z) (Table 14).

’ Although a _great many of _the parent’s said they did not have infdr-
mation ahout Uggi:us aspects waf-the school over half of the parentst

.(522) said they were fairly satisfied with the amount of information they
. i R

Jo
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received, 17% were very satisfied, 17Z'fairly diséatisfied, and 14%

very dissatisfied (Table 15). .o . i \'

We asked the parents to tell us -about’ any additional information

they weuld 1iké to have, and their main hopes and expeotations, fears

and

about the’ school program, the climate and social organization, the goals

and philosophy of the school, community issues, and the bullding as well

concerns for the new school as well. The'parents made statements

!

as some miscellaneous comments One may gain an understanding of the

kinds of concerns ‘and expectations the parents had by looEing at the

verbatim comments.

. L
i - -
v -

Curriculwh and Pbgram . LT
If my child is to bewlaught the basics - which is -
now in question - F shall be satisfied. I doubt
the system will change. Too many people are making
big money from it. Ay ' . .

That it will teach basic feiuirements firstly,

such as grammar, mathematics, good health, etc.,

and secondly to be responsible persons. Good fun,
recreational facilitfes, extra-curricular activitie§

are very helpful but not at the risk of side‘lining

. the prime prerequisites - as most of the students

would prefer to do. L T

That it will nqt be a. completely 'free option' type
' of school - maintain some traditional standards.

p .
. To stress the importance of the basics: = mathematics

.V '~ writing the English language

Y AN

Proper education,

That a good classic education be offered to my children.-

That the school, of fer good sound courses with, an'eye . o
to higher learning wherever possible. : .

! \

I believe the students should receive a more personal

guidance “than { believe is.presently offered. N

I hope this school leaves the child as a human not
another mechanical person ‘for corporations to swallow
up and use to the benefit of the chosen few.,

Better to school peo ple to, th#r ability and as re--
"quired in our ragidly changing gociety than to gass .
or fail children for life. . .

. L h
. That -there will be enough teachers and resource ' *

people to give the étudents the help they need. f

With budget cuts in education will . thete be adequate
— staff to make the schovl more than“just a typical
school. : -
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.."Be a little more old-fashione® in the setting of .

\

My main hopes and éxpectations are: 1) A parent-

teacher association° 2) A chance for parents to meet '
their child's teachers; 3) An,opportunity for ‘parents '

to visit the school and see just what their-child, has 0z
_achieved during their work ip science class, woodwork, -
machine shop, cooking and sewing for example. P

L‘ck off communication. - N -

That the-new school will be well staffed with qualified
.and understanding teachers and be run smoothly with the
cooperation of the parents and the students. . . b

Personal compunication between teachers and students —
gso they ge:malong\gell) - . .

| »

P

That‘it will téach my children responsihllity and a good

general course of education and specifitally that, the

principal and staff have better control qf the children . L
sand the extra-curricular activities than what "‘gods on at

the other secondary schools in the Township and the City.

One of my concerns has been the apparent lack of discipline

. "~ within the schools and also the disrespectful attitudes

of st&hents to: their teachers and superiors. Whether this

wrespect is warranted is not the issue, but the' manner Lo

of acceptance of this attitude is what concerns me. How

this can be corrected, I am not sure, but perhaps more e Lt
stringent discipline practices might help. . . Lo ¢’

My main hope is that they make education ihteresting ‘
and usefu], nat too’many ¢tupid rules and regulations \
- remember today's children .are very different from our.

- time - and that’teaghers' refrain from having pets, but [
not be too lenient BitHer. '

It seems to me that students are frge to make some . .
changes in their subjects without having a-suitable -
explanation»of their justification for doing so. We .
. have had a touple of 'hassles' -over this, .o : . .§\§

Of all sghool rules and regulations and no political
interference with the school staff.

rules and regulations. I feel that students can.be
very helpful in a lot of advisory ways, but they

[

should respect authority ‘and be subject to it. ’ .
. Excellenit discipline (firm). . — . s,

Being participants (unwilling) in thiS‘educational ‘
experiment,” the young adults should b% polled to
' ohxain their opinions. P

' N .-
’ I would'suggEst that' the students are given a
uestionnaire similar to this - get their reactions
“'as they are not children 4 should have soma- sgi’in
vhat they can/cannot do, say or think. .

Well informed teachers. . v

Hope for ‘gome teachers. ! . ) . .
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. g v \i ‘e l‘ix‘u 't ! ’ - ' .
o ) . That it will have a good staff that is interestgd in ' ) ] ~ﬁ
s ‘teaching thé“children and giving them an all tound . w7
educéaion : - o8 . =

b N . A:& § N [ 4
That eachland every student who enters {ts, doors to .
embark of a prpgram of study ®hall receive the highest -

. . ~calibre 'of instruction and- lea&e with a sense of .

b © achievement and fulfilment, thus being able to enfér . ;

a school of higher‘;earning or go out and make a . ’ .

strong contribut y to the betterment of Qhe society Lo

in which the¥ ar:tso live, . _ Wﬂ

e T

o et
~
-

My main concerh is the semester creddt system. ‘In a .
, . . transient community such as Bayridge it is important .
that our children will.be able to change- schoels, not ) .
N - .only at year end, but also mid term without a great 4 L “3
o N ~deal of difficulty. The percentage of high schools
- . across Canada using the semester credit system ig very
low, and from our own' personal ‘experience integratiom N
- into a threpe ‘term system from a two semester system .
Y ' is disasttous. The two semester system has a great . o=
" deal of merit and many_advantages for the student, but '
I do.not belleve it -is{the most desirable one for a )
transient community Wouldn't it be wonderful to have
’ . a secondary school system that was prevalent in all
. * ,schools across Canada - changing schools-would no longet
.\ . 'be any problem. 2

’ A place whereg&he students &an learn and give of
themselves too.* Subjects and some sﬁorts should be . .
, . up-to-date apd fd&filling . - . .

. R - ‘L oa
* . . 3 . R ; =
. . ” . B A .
v 4. . Climate and Social Organization ] 1 :

v 1 * ..

- . ‘ That it maintains the interests and hopes of the - v,
students attemding and perhaps inspiges the students v .
,toa higher education. . - . .

. _ "That it will be a good school with intelli e

~~ ) . -thoughtful teachers who will bring out the best .

Y " in’ their pupila, also ‘an- involvement between beachers ¢ f
) and parents for the goodness of all \ .

) * From what information I have received;regarding
. ' .. Bayridge _Secondary School, I feel the |school will
oY ' be quite successful with a good healthy environment . : ot

o : A plaoe where .the students i?uld +be pleased to v -
D + attend and* learn and give o themselves too. ' Ce

If the’ teachers and principal are ab}e to discuss . o

matters, .and become involved in a few ‘school ‘ .

activitigs with parents’ and. students, as well as = -

/ * the rincipaL and teachers have d®ne ad Bayridge ¢

F o - Public, they will be respected i )
-~ ‘ ] |- )

T
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- 5, Gqus and Philosophy

[ *

' f“‘ ) That in the very né;; future it will service all
Yo students, not jugt levél four and five.

1 hope there willybe a remedial program, plué some ~
t thought towards future level two and three pﬁ?grams.

Corisideration must be given to the family econgmic
background of students who do not reside in th&l

Bayridge area, . =
. .. Thet it will not become’ an upper class, higher
income type schooal as morth of 33 highway there are
g a-large number of average and bglow average incgme
‘families who just ,cannot afford a lot of fancy and
» unnecessary books and equ ipment. ) R

.+ . That all students will be given an equal opportunity
to be ta taught and participate regardlass of - -ability,
//’ background and financial position.

o4 L . ..
. - My concern is with the system of levels, one which
. ', may classtfy a pupil Poo early, and thus restrict

his opportunities, if he is not at thfs point in .
¢ ) . time an above average student. " i
& T - ’ Shops and not drama. A trade is far more important
: " -/ than acting for a living - how many stydents would
Wy - . take acting as a career? . .

~ That it maintains.the interests and hopes of ‘the
. students attending_and perhaps inspire the :students
\to a higher education. ‘ . . -
£
ope it will prepare the students for continuing
- ~ thetr eduration successfully, _
That the school offer good sound courses -with an

4 .

eye to higher learning wherever possible

At this pointh find it difficult to ascertain what
e to expect from any school system; I hope this school

: makes an’ effort to show the children how to learn
. ' U to Llearn to the 9e5t of the child s ability at *

-

| that time: .

\ -t Msst important i& thé fact that students go to.

. ' school to develop their learning-abilities.ete.
» * in preparation for higher education_or as useful

Hitizens within their~capabilities L. !

-a’ l Probably no more théh any other parent who is
S anxious that the sghool maintain high moral -and
| 2 . educational standards.

~

I.would hope that the school would be progressive,
LA - and provide each student with a xgood education to’
X enable the student’to achieve his goal(s), if such'
. . _goals are attainable. . .

o "Sincerely hope &hat the pupils will gather Some
s ¢ .. ) knowle&ﬁe while attending" Bayridge and that it will

<
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. not turn out to be a conglomeration of expeiimenté . ‘.

¥ leaving the pupils-degt and bewildered at the end : o
of each term. ’ ! . .

W . ] . , - *
Proper education for the future. Jho knows what it ., //‘
~may bring? And/or whether Tanguage (for example)“will /
= . put bread on his table. Co .

/ ’ My ‘-hopes and expectations from B.S.S. are that the - J ,
- : '~ students -graduatipg after four or fiveg years feel | . -4
a ' - that their time was well spent not_just time 'put in‘. ’ /

F
+ That students will learn to be responsible people with ) /
respect for others (property,. opinions), for their . /
! \' . country, and an awareness of 1ife, not just 'what is ﬂ
classed as a 'formal' education. ¢ ) / .

. 4 - . //

4 .

6. \Cémmunity.Issueé , ‘ . /
¢ o

. - /-
I would like to know more about community involvement * B

in evenings and weekends. : . . i
14 /

A 1 have been brought up with the ¢onviction that
‘ children belonged to their parents and the parents /
. are responsible for their upbringing and education. /

. If part of this respongibility is delegated to'a X
' teacher(s) in-our day and age .and we know the teacher
" and his or her outlooRk on life, his7or her character /
. . and ability :{F. and have close contact with the /‘
t , " teacher then I'am sure the child would benefit and/or
' the teacher and\ the class etc. -

How much can th£§ be appljed today? Money for

. education is collected as’taxes._ The Minister of B

S T " Education - Board'of Education - principal,and A
- . vice-principagl and\a list of teachers thaqr:ee the . ¥ 4
ch;Id sometimes only twenty minutes a day{ plus /
N the ‘environment of a huge building with a thousand .

‘ or more students with a philosophy of education that
1]

. . if you don't pass you will not be able tozmhké a ’ -'~ . e .
. . . lot of money when you get out of school.

. " . ‘Where do paremds fit in? How can they still be o
Tt - responsible phfents?( To' me it Peels 1like "a hostile- o
- " environment where I dread.to send my children. .

' Can, Bayrilge be different? o

Have a good community centre -(building) such as:
/ _ -gym, tennis courts, swimming pool, etc. for use in
evening® and weekends -by parents as’well as students. -

' we*are ‘leaving the Bayridge area, which may not make
my comments valid.’ Hogever, I would hope that the ' . -
- school would .t#uly be a part of the community. e
.Involvement of parents in the musical amd theatre
arts activities is one dtep, helping them to meet and
get to know theé-teachers and pupils, Mutual pride in . .
the achievements of the pupils can draw staff end
. + community closer together.

4

[ e .

@

 f
!

okl

we
e
ey
o
[Ve'y
SR
i
[}

s
- SN

i3
v




. ' : * b

7. The Building = - , \

. ' 1s the new school an open concept plan? . .

, Open congept being a relatively mew idea in feaching;- - ‘
. I hope it will  frevide a good sound educatiog. . T

. I belieye I have read or heard in the news" media that o
o Bayridge School is 'to be an open .concept type. I wish ' . el
4 *it would be basic similar to Frontenac. . ’

They Cstudents) néed a swimming piol. // . ,

. & 1 do hope it, has a\sGTmmiﬁg pool and good creativé o Yoo .
. o departments. . “

' o Whether the pool will be built, and can be used during
July and August by the residénts in’the area (if
. necessary a small charge par family like %10).

Regarding the pool, .if it will be built and whether
it can be used during the summer vacation for the : - ; .
e residents dn the area. B . L : o,

[9

' , .
That they go ahead and put the‘Poor in. . .

/ Just general information as to the gset-up of the S .
! . 8chool, size, number of claSsrooms and teachers, and
curriculum-transportation arrangements. . .

_ Number of students expected when school in full
operation? 1Is building large enough for future growth &

" of suﬁdivision? , R y "
« ) " ‘v'. .

v, 8. General . . o ) .
\ B 0 . 4
\ .~ How are students ta go t&f K.C.V.I. by bus arrange- "’ .
N - ment - little information received thus far.‘ | / } ] .

| I know she éfz dayghter) doesn't like the idea of
Y , being bufse?~into town until the new school opens. -

Roads ledding to it ard’gresently ingdeguate and
" unsafe. .

A B
°

A firm date as to f%e opening of the school

That it’ opens on schedule, that there be strict
enforcement. .
' \

Will it. be ready on time? R : L

Every effort be made to keep the dope problen out. . S

Do everything in your power to keep dope OUT. Z . ‘
ble 4

When availdble, a 1ist of subjects and shops avail )
to students At_each grade and level. ° ' ! X ' .

Would hppreciate any general information on all - !
- phases of schoool. . . . -




. . 4
"« ’ \Complete lack of information re schobl curriculum - A .
what has been providgd is very vague. . . . . -

That more informa;ion will be received soon ~ at least ' .
before this school .year. ", ’

1

g Have only had the information that a new school is

B being built and everything ends there. . R R

. . ‘ More general information. . N . .

I wduld say that if I were 'to take enough interest A
I could have found out all I needed to kmow - I

» would like to know how different and why* the Bayridge

Lo, ”Secondary School will be. . SR |
: 1
by . At’ this time? I am full- of cpnfidence and hope.
) \ ' & hope that it will turn out- to be a good school. ‘ '
. “ .

\\ No information specifically has reached my hands,’ but -,
) 'jif thi's school -is similar to’ others in the area, I )
. . %m reasonably satisfied. . - ’

The obJéctives aré not clearly defined, {®. the Jtudent
will be able to do...what? The courses are. ‘too
loosely structured and any evaluation or validation of 4 %

a»

C subJect material will be guesswork. ) {

Ba ridge will turn out students who‘had a meaningful"
) e eriencé according to their intérests - but how do®
te yo measure 'Meaningful'? ,Illiterates who can't cope = ) . N
qF the world - the real wor}d they will encounter e .
and| are not prepared fot. Therefore I 5;péct Bayridge s . ,} ) }\
to 'fail' the ‘students in as much that knowledge and . ./
wisqom will not be, available at B:S. S, only meaning— oL e o
ful, meanifigless gibherish, . ’ § =

According to the outline of the c0urses no criteria
ce . 1in behavioural terms re objectives exists, which .
- . . will ‘enhance “studen enrolment - but not learhing.r
' B.5.5. will create more unemployable but happy * )
welfare recipients.

I am_well satisfded in regards to the new school. I ’ e
know there are'a fé¥ different ‘changes as far as the ‘ T
other schools. So long as my child is‘iggpy with it

and can understand it, I am sure it will w6tk out and

be a success. . i

- - -
v

N L
2 : Ce -
» . . ¢ ' .

9. Parentst Background’

A . : . S
We also gathered background dita from the barg%ts. Most of the parents
(88%) were fordy—ninevyears of age o younger. 65% were fOFty-FOur‘ .
years of age or\younger. The mothers 3s a group were slightly younger e
than the fathersx " ) ’ . L
Half of the parents had lived in their present neighbourhoods for . :

*five years. 41/ of the rents "had been' residents for fiore than seven

4 .a-\ . ~ ) »
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- -when'compared to many other factors. . .

. * ' * ’ . t- “k

. ’ v . ,
'years; POur expectations of a verf\gigh transiency were not\het. The

parents seemed to be more settled; t

P4

an we had expected and this perma-

nency, -if it has any influence at all on the invglvement of the community,

might'encourage parents toward participdtion in the school.:

-

‘Equal numbers of ° parents were raiged in rural districts, in small
-cities (5000 to less than 20 00D) and in Iarger cities (population in

excess of 100 000). Slightly more of the fathers yere raised in ruraf e

-areas or in villages. N !

0 -

While the ‘parents as a group~were not very ;oung (only 7% are under
35 years'of age) most of. the children. wére guite young « That is,’ these,
parents tended to have other dhildren who were younger than the child
attending Bayridge Secondary Schaol in the fall. The fact that thelr
other children would be attendlng Bayridge some time in the‘kuture might
also be a- positive factor in encouraging parents to -become involvéd in
the life of the school

Over half of the parents (56/) thought that post-secondary education

R N

.

was the most important factor- for success 29/ said it was fairly

important amd only 15%° thought it gomewhat unimportant, er unimportant .

-

L o ~ a » T >
.10. Parents’ React“ion.to the' Study . . '

. “ ’ \
The questionnaire closed with an invitation to resporidents tg q?mment
about our study. Very few parents did so (29)., The tone qf these

comments was about €qually divided between positive, negative, and

i

neutral.

L4 .
) .
. -

.

*It should be noted that due to an error on the part of the reseagch .
*  team, the category '"20 000 to less than 100 000" was got ineluded on-the
.questionnaire. Although some parents.wrote this 1% 2he omission may
account for the low response'in this category.

[4

. - —— -
- : o,
‘ ! Y ' .
® ’ ) . .
7 . .
& Al - *
- ‘ -
i
%s e : . -
” . . L] g
. ( . - L‘
\ .
, .
’ . ‘ N _ I ‘ ]
[ SR -
. .‘] . ‘
~ Al . ~
. C92 — -

.

e

=N\




. ' -, (All figures indicited *in tabIes reptesgnt percentages unless otherwiSe . :
' inditated.) - ‘ N P " L .
P N !‘\ .
. oty » »
, TOTAL.N = 190 Tl { . oS
R TN I A SRS O
. . o s el . - PR P
“Table 25 .+ - Sl S ..
+ Parents'¢Imvolvement in Childrens' Pr;sent Sdhools o ' o '%.'
"5+ s there a'parents'- asgociation at your sehgol?. P ' - ,
N ) . i - <. R / X ’
) ) '/ . . - ' ] "' ," -" ' Yes '.‘:"_N‘:E_ o Don'l Know‘- ]
. Percény, - L 29% . 4T 25% "
*NymBer - oo - 88 -, . 46
. . “ . \ .t . .
= Lf yes, what is jour imiolvement? . ' . e 8
.. © . o, . . . “mb‘o,f,; _ Number .of _ .
’ . SR ‘ thh'?'s . Mothers - * . Total
. _ . ) =
Member of a commjttee . . . . - M2, .2
. . . , R
- ' Attend most meetings CoT— . ,_ ;2 co (o( 6 ~
-4ttend some. meeting‘s ' ‘ 6 . 6 12 >
Sdddom attend meetings 3 T2 _\ 5
,. . A . » R . 25‘:‘ ‘,.‘ N
* . - * \ - g . '
Vhen gou vzsz,t the school, .i8 1t usually at your own zmtwtwe or at’
the school's invitation? ’ - - .
4 . v - : , * - .
L. T v Ksz, Perdent of ° Percent of » °- J
N - _ 4 ' - Fathers ' Mothetrs . Both.-
© own tmtetaetve 0 .o 0 {0 us Lagn
-+ School's invitation o - .68z .. 57%. 63%
How many tines during this school yedr' have you visited the sehool in ’
o order to talk wgth a ‘teacher or tthnczgaf?‘ )
. : . ‘ ” . p
: ] . : . " 2 Percent of - Percent of _
. o & - Fathers , Mothers . . Both -
" Never e T R
7,7 Onmee - Lo .+ 25% " 387 327 "le
[T Twlee T CU ot Tt e gm0 2%t o22%
'ﬂ\re.e or more times ; . -15%. . 0% . 18%
» ’ ) / ’ - ’ o ) .\ ’
- » ‘ : ) » X
- 4 . ., ¢, - .
A ‘9 -*‘} ~ R s f ' ' ¢ D.‘ «
. . - N4 ) ‘ . . =
e 3 ‘ . ' 9_ - . ) -’
. . . ” L 4 R "\ ’ .' »: ) .s L
’ ) ' - b '.9.3 o . b 2
" ) - ‘o . . ._ ‘\
\A ’ 'l. 108 > WA T -




) . ' ’ in .. i’ '
L) 5 , 0 .5 ) * )
> .. Table 25 (cont'd) . " o . )
' . -Have you visited the school for-‘any other reagon? . ’,
’,'w% L e ) Fathers Moﬁhgrs' Bo’i:h‘ - -~
. w o Yes ' , L 67% 82% 75%
: ‘o Number 6d .77 135
) % - o - 1) v, -
No .°- ) c * 33% J8% 25% -,
o . LT . Number ‘-~ 30 " 17 ;
N ’ . “ - ’ L rt . r-
If yes, what were the reasons for the vigit{(s)?. "
. N < v . - FKumber of Number of. J
e ‘. s » Fathers . Mothers Total
.Help?ing dut in the classroom 7 ’ - oo b R S .
Helping out in the library - '. .. - 1 , b : - 7" . '
- B - . ! ’ . * s \ .
_Hélping out in some other part of | ' s
. CL 9 . f
the school. \, o C 7 . 8 15 .
! Attending some of the children's ) . . \'
* . .- activities (plays, concerts,. sport§)- . 42 46 88 .
Y ¢ ) i N - ’ P
. Seeing my- child about a private L
. matter S . 6 9 - 15 R
L e ‘ > “ ] ”‘ » = n . ’b . ! [
Open house or parent’s night 42 .60 102 RN
Contjhuing education \ . + 5 -~ 15 o '_' 20\ ‘- .
Actifity hot related-te daytime ° « L
- instruction T A 9 12 =21 ]
T . Misc'ellangqus e T . L. 9, y 412 ’ 21.
. > . P _ ‘- ’ .
£ 3 , ; .:/* , ’ ‘, .
’ * (j ’ . R :
* N - -
. ~ L ; ) '.: ~
~ . & 3 v t
| . "!“ * ' N . : roor
" D ‘ 4 -
. . & . . _ : i
. i ? "‘ % ﬂ:. N . - . -
. ‘ ? < ‘ - .
t‘ ) ) ’ 1 - ‘i
i L ' - * ’é \ b 4 - . :'
. - . P . ) - - , b
- ’ "' ., “*1
. ¢ = P , , . e
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Tabz'e’za' . " \ ' . o
Déazston~Muktng Concernzng Sahaol Mutters B PR , '
" Who ‘& Zd-be involved in the deazszons about educatzonal oale and
objec es for the new- sahool? / .

Shbuld act in an-
adviso:y capacity

Should be involvaed in
making the final decision

DeaisionsMaking Concerning fqhool Matters

N I'd
. .Y Male Female Totdl Male Female Total
3 oo , ' , .
Board. of Education’ 91 90 90 -~ 89 88 89. ’ .
(nori~fesponse - 40%) . (non-response - 25%)

’ M - ) ., - K
Principal 96 97 97 96 - 96 . 96 . ;‘ ‘
(don~response - 23%), (non-response - 182%)° .
Teachers ©. 96 93 * 94 - 73 87 - -86 .
(non-response - 16%) - ’ (nog-response - 38%) °

 Students 75 81 " 78 a - 30 56 43
(non-response - 30%) (non-response - 53%)

f . ‘v

Parents 82 88 85 50 62 56 - ~ oo

. (non-respense - 34%) ? ‘ " {non-response - 53%) ) \.‘;
. ) * \

Table 27 T .

Who should be znvolved inYthe decisiong about school rules and reguZatzons?

Should ‘act in an

e

Should be involved in .

qm

: advisory capacity makingfthe final.decision - .
Male - Femalé * Total Male Female 'Total .
Board of Education 87 87 87 81\ 89 85
.(non—response - 36%) o (non-response - 37%) .
Principal 99 99 99 % 99 98
(non—respdﬁse - 21%) \S> ' -(non-response - [3%) 1
Teachers - 100 ° 97 .- 99 75 } 86 81
(non—response - 254) - '(non-;géponse -’382)
Students: .76 83 - 80 29 44 37
(non-response - 36%) ) (non-response - 55%)
, L . . « w ,
Parggts . 80 77 " 78 26 51 40
(non-response - 37%), (non-response - 57%).° .
’ ?
. . \
= i .
= . »




"Table' 8 : N
IDectswn—Makmg Conaermng School Matters

, Who should be. mvolved in the demswne about gradzrgLand- reporting

Qr@ces'f’

o o~

Te
’ -
' ] -
- i
4

4 . Should act in an Should be inéoivgd in -
) advisory c_agacity making the final decision
. 9 Male Female *Total Male Femdle Total ‘
L 7
' 4 . . " ! LI Y
‘Board of Educatiosn 82 75 78" 63 65 =~ 64 ¢
(non-response - 42%) ) - ~ \ (non-responge -'47%)

. T - R « . ’) -
Principal - .99 99 | 99, 9 .97 9,
(non-response - 25%) , o - (non-response - 17%)

_ Teachers’ - ., 99 99 y 9 83 - 93 91

., (non-response -,16%) : = (non-response - 25%)
! . “ - - v .
‘Students T w51 54 53~ - 18 - 18 18
(non-response - 50%) N (fion-response - 62%)
Parents » > 57T 64 60 -3 21 30
(non-response - ) - (non-response - 61%)
.8 . - Y

R l N x -
Table 29 | » ) '
Deczswn—Makmg Corjerning School Matters ) -
Who should make dectsions about the cwrriculum (subjects, courses, and  °

teaching materialg?

advisory capacity

,
-

Should be involved in
making the final decision

¥
|
|
. - ! Should act'in’an
i

? : Mdie Female Total
Board of Education | - 90 86 88
_ (non-response ¢ 3i% R
Pridcipal -~ | 96 9 - %
(non-response - 26%) b -
© * Tedchers "’ -1 97 98 97

on—response 1§#)
(/n N l e

Students Cod 71 85 - 78°

(non-response - 36%) .
Perents’ < | 6l 72 66
(non—Fesponse - 44%).,
\ . - : ce .
" N ~
' )
L4 L. - -

Male Fedale Total

4

85 83 - 84
(non-response - 34%)
93 97 95
(non-response - 20%)
80 88 84
_ (non-response - 30%)
36 52 44
(non-response - 541)
2 4l 36
{(non-response - 58%) .
w4
‘
. ,
)
Y4 -
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You (and/or your

N

Decisi Makzng Conéaermng <Séhool Mat_.terf L e .

‘h'ho shoWd make the deetsions aBout -the best course Qf subJects and
) methods of instruction for your chzld’ .

[3

&

a

Should act in inl
ty

Should be involved in

(non-response - 31%)

spouse) 86 - 69 79 - 75

(non~-response - 317%) . (non-response - 40%)

< , | gn
- . -,

Table 31 . - -?_,'u .

Decigion-Making Concermng b’whool Matters L - / :

Who should make decisions about extrawcumcular acmvztzes for s'tudents’

(ncm-’respofe:e_ - 40%) ‘

/

-*Should act in<an

[
-

Should be involwved in

.

advisory . capac makixlg the final decisior'l
e X
** Male . ‘Bemalet Tdtal Male Female Total
s . N T LT
Board of Education. 65 52 - 5 - el 47 54
(non-response - 427)° - LT (non-response ’- 54%)
< . ) - . s ww :
. Biinctgal - 9% 90 " 92 ' 83, 80 =8l
" (non-response = 33%) \ - (non-response®- 39%)
Teachers 100 . 98 99 " 8 93 . 89
‘(non-response - !8%) . . ) R (non-response - 30%)
Students ;- . 83 64 . 83 75 %

-

R o 112 -
- . ) < ’ -

] ’ advisory capacity making the final decision
. ' Male Female &otal Male Female Total
. ’ . T . .

; - . - ’
Board of Education 49 67 58 40 . .54 47
(non-response - 48%) /. o A (non—resboqse o~ 53%)
Principal .88 89 88 . 82 84 83
(non-response - 34%) - - ’(non-‘-respon,se - 267)
- - . . . . 4
. Teachers 99 . 997 « 99 -89 90 - 90
(non-response - 22%) C ’ ! (non-response - '30{7)
Students v 7100 T 9. 99 "lo8s 87 . 86
(non-response - 21%) . : . " (non-response .~ 352)
Parents 81 . 8 s e 59 0 63
(non-response - 36%) "+ (non-respopse - 462‘)

» -
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- Table 32 . o , o
_ Parent Interest Regarding Invo Lvement fn'bécieion-Muking : .
> .. . Would you be inperested in. hamng some involvement in the mak‘éng of i
dbczezqns concerning the beZowzng gchool actuvztzee’ . . -
. - - " Yes No Undecided
a) selting educational goals and.. " Male o 59 AR VA
* . objectives for the school. Female 30 50 - 20 | -
. . . Total 29 54 17 : .
") setting school rules and ", Male 42 417 11 . < 2
. -regulations ‘ R . Female 35 49 7 48 -0 Vo
. . ‘ f - Total 39, 48 14 .- .
v :d) designing grading and re- K Male - 20 67 13 o
) . ‘porting practices. Gg | Female 18 ( 70 69.
: \ . . Total 19} 69 12
. L4 ¢ - . = . *
d) designing'the curriculum. Male =~ 22 68 9
' . ) Female 4 71 =~ 15
: . . ~ - " Total —~ 18 69 12, -
, e) signiﬂgAthe instructional Male 51 39 11" . om
- program for your child. ' Female 47 33 20 .
oo, . Total 49 36 15 v
£) deéigni&g\after hours programs ‘Male 37 47 16 .
* and extra curricular activities Female 30 44 45 ' y
. , for studenfs. . ' Total 34 45 21 .
’ : . , . o
‘*N.B. Non-response rate to these questions was. approximately 10%. g !
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Table 33 . . - '
g Parent Involv;me_nt at”Bayridge -
. - S
Would you be willing to help at Bayridge?

e
.
P)

L . Yes Ni Undecided

’ . e /
as a teacher aide in the-classroom?, Male 4 91 |
classroom? ) s .Female ‘18 76
. - T " Total 11 84
as a resourcé person in "+ Male b 6. 90"
library? y, - - Female 22 67,

) . Total /.14 79

) L ' ) ‘ Ve
.in the office? . - ) Male 1. 95

B Female .23 64
- ’ Total . 12 80~

.

. d) .as a resdyrce personh in a. s Male 28. 61
special ject area? T FKemale ' .8, 84
; ) ; T . Tofal 18 72

% .
M

- e) in azontinuing or comtﬁunity ‘. Hale ° 24 .57
o edycation program" e, Female 14 69
e, T « ' Total™ 19 "~ 62
I . . ‘ - e
< £) dn some other ‘way? o Male . 16'\ 62
E o e » " Female . 7 68 24
.. L . *. Total . V13 6™ - . 23

N -

\
N. B.. \Non-response rate to these question‘s is approximately 182, _except
' sfor (f), which is 50%. R P ) L -

e ' T . . H
. Tablé 34

If you ert there was a specpfw problem with the ‘sehool progm:m or if
you wanted some change in 1t,.whom wouldlow contagt j‘zrst"
> . @ ‘ ¢
: ", ,' . Males , - Females * Total
” "r . ] ~

-
&

s

principal or vice-principal N ’ D g7 ¢ 8

42

a teacher teachers a( Yhe sch © ’ . 8 . 107
' \t:lie Director of Education

2
* -someone on the Board” of Educatlon ) ' . 2,

_ other ~ | Co . ' SN 2
- ) N -,
’ 2

AN don't know
. .
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Tahlg 35 ' .,

QO s . . . .

o Presiﬂt Knowledge Concerming Baymdge Seco Sehoal: .. '
Wher did yok fzrst hear thag there would bR new secondary school in
Bayridge? ., v : ‘ ] } .
! d te . Ao ML ‘M;le_ . Fe;na'le Total
' * . . - ’ ' \ ) . !
- 1970-71 ooy ¢ t-s" 6
» K - 1972 . » . o . . . . .. . 623 . Al ) 20 PRI I il% ':,‘.
\ 1 N : ST
1973. . o g \',( i 52 , 53 52
.y N R .. Ve s v . A ) . . ’o . . -, - .
1 4- . R ,-. o ‘(‘— ,4-" . . , ".’ ' 2 ~ 21 . 21_‘
974 . . .. \‘ -\r.\“ . - ‘\ /“ X 'o- - . ., "
' . (non-regponse’= 6%) . .. - - LA T L e
. . ) . 4 .‘ L. ] ’ v,"‘.A‘ ) ~:- ; . l“ " . N . N o, v .
N T * e 7 . e, T 'E_ s T . .:‘ f e, s
N ’ ' - Y o Te D Y
A . . L -t L , . . LA R4 . .
Table .36 T e ISR S
- What was your 0 _gmal sqarce of wfomatwn 4)‘; ﬂns”' ' ) ;
AR S . ~‘f . ' " Male Famale ’fotal
. ewspaper arti'q”l’es ' ol “ 21 '20‘ 21 i
. ¢ N I . |
- -newsletter(s) frem your Eﬁild"s:dcheol o ‘,?‘- P | 9
. — .. : ) ;
newsletter(s) from’ the Sc‘hobl Board e =N = 1
N N\ meet,ing wit'h'principal X. Joycé a‘t your , ) . ': L ' -
] child's -school o~ Lr e = c - . -
- "‘ STty e -
£ . attendance at the *Pool' meeting a.t - ,\.“ , . -_' . 0
Bayridge Public’ School . R O ) 9 1
L ; .; ﬁ‘,' R
. yaur ¢hild ot his friends- - o 260 \3)\ \ -31
. 4 . '. : M _ H'F‘
. + other parents - ] PN - 5 , 5
. h “ . ° ' ) ‘ ' — » ot ! M ' 2
othér ’ . A . ., ) L 3'9' v o. 35 - . 3] .
' ., \ (mon-respongse = 18%). - - . Ll . 7.' -
. < ‘ N R - cT,
. . . N ‘ e ) " :‘ .l “s ' - " , . N N
. - / * ' . v .
L - ° . < . . -
. - . M i . Y 1 & , . \t\ [N
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. . * ’ ° ‘ . N ‘
~ ‘. T - ’ , . .
. e . V M ‘ ] . - a ]
- ’ s v - i'n " .
/ . . . . . . — ; ° . .',r .
- 14 . . . v - . -
[ . ‘\./ . . - .
\ . . . . - - N ‘_ ;‘ R .
‘ h = 4 “wr ot .
A . = v . ! ( .« 4
. A . . i - ' - J ’ N
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_ Table 37 - - - : RN -2
* thb .iias been your nfaznyaourge of - znf‘onnatwn" U \
o . ) ] \ . +
Byt . " ' . | 1‘«.% \_\E; | ' ) A-.:“ M,.a]_e L Fem:-_}lg To‘tél )
‘newspaper articles. - ) oK 20 17 19
newsletter(s) from your child's sehool - § 11 L 17 D V'
- _newsletter(s) from the School Board N [ DR S L
. meeting with principal, R. Joyce, at - A i P
- ' your child' chool - 36 39 38
) atte“ndance (éthe 'Pool’ meeting at '
4 Bayridge. Pul\lic School L. ‘ '3 2 2
your child or his friends L ' . 16 16 . 16
- ‘other parents . ’ - - 1 1 1
Js ¢ :
other . T . , 14 7. - 9
LAY ¥ . " » *
(non= nse = 122) , - . P
M Lo ~ ] ; . -
™ .
R ~ .. ‘ ' "
‘. . » , ‘\ .
- ¢
hadl 2 / h Y A
¢
- . '
: < . )
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. Table 38

-

* - " Parents' Perceptions of Bgyridge Secondary School o
. . A number o:f"school aspects are listed below. For edech one please indicate the dedree to which. you .see these

/é/

- .
.

e) school philosophy
‘  (non-response is 13%)

commv.inity involvement
. (non-response s 152)

£

\

. . ey ]
L ,‘v'g - ) .
R a) course of studiks |
v ?non-resppnse is 10%)
Y N C
o~ ™ b)” staffing strutture , 4%
' (non-response is 112)
t .
”— ’ . s )
S . ¢) school year -organization
(non-respotise ‘is 11%) ,
N, T d) physical plant_.
. (non-response .i5 15%)
v P4

a

> Somewhat

~

. - appects of the new school as typical of or different from corresponding aspects of the ofher county high schools. «
: - T ) - d : I ) > - .

No

Typicai ) Very
) different different , information

30° 46 ' 5 19
29 46 .. 7 18
'29. 46 SN 19

Y 15" 2 S 87

"33 - 16 .2 2 49

.32 15 2 50
17 32 . 13 *38

.N20 . 34 11 .35
18, 33 C 12 37
7, 2 8 “o
1 . 22° 217 50
- ° 27 . 12 oo a7
12 ) 32 . ‘s 51
23 21 6 51
18 26 6 51
2% [/ 20 9 47
25 - <7 -8 .
25 22 ., 8 45

|




\Table 39 / ‘.
. Are you sgtzsfzed with the amount of informaqtion about the new achool L
: you have received? - : ‘

Malhs ¢ Fémalgg}“ Total

Very sptisfied . ‘ - 15 ¢ . 19 17
°F f . 59
airly satis 'ied . 56 — 49 / ,
Fairly disgatisfied . 15 L1990 17
Very -dissagsfiec'i : S : 15 13 14,
' . , f ’ \ ' . ~ L]
i '\
5 o L "' -
' Foa e .
Q L]
. Y .
. ¢ e . ’
_ S
‘- . > .
13 \ ,
. Y ' s X
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7 ) e /
r * i
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THE STAFF PERSPECTIVE
‘)J . r ‘ ' . . . *
* FORMAL STRUCTURE ' \ Lo ©oL | )
) - o - -~ - ‘ - %o' ‘ ‘;- ) »

The. staff of Bayridge for the first year of operation consisted of the
jprincipal, an administrative assistant d 18 teachers. érganizationally
i : the staffing structure might be described as 'flat'-—there were no vice-

. principals and no department heads. Money n0rmally spert, on this level
of supervision was designed to.be used to _hire paraprofessional to sup-'

, port teachers in greater professional ¢lassroom and decision-making roles,

a1though no paxaprofessionals had been hired yet.
The decision-making structure was decentralized and consisted of
fonr standing'committees: 'budget, curriculum, student morale.and
- discipline, and communitykrelations. Each cbmmitteekcqntained five staff ,x- ’
members who selected whioh committees they would like Eo work on. The }
perceptions of tnis decision-making structure ,and its possible implica-~

tions for the teacher form a m@jor theme in this chapter.

s

Data G’athem'ng and Ahalysis . ) . ’ ' A
T The data for this section' came primarily, from two sources: individual” i<(
interviews _and observations of the first two staff meetings._ The . ’

~

individual interviews focussed on three sets of issueg: teacher's pro- : -3
ﬁessional background; information regarding Bayridge Seqondary School
programs' and images of the school. With regard to the image issue;
each teacher was asked to recall her or his image or picture of the B e
school, firstly, at the time of applying for a position, secondly, wheNQ

T interviewed, «thirdly, after the first staff meeting,.and finally, to e ) . |

project the image of-the schoo} envisaged “in five-years time. (The
interview schedule may be found in Apperdix D). In terms of the paradigm h
(Figure 1 A Paradigm for the Arialysis of .Change, page 3) our analysis,

has been restricted essentially to the second temporal gtage, Secondary
Planning or Operationalizing the Problem/Goal In addition, .however, we '
asked those teachers who had been teaching in Frontenac'County at the

. time for their perceptions and assessments of the events or activities ' .
which-they saw related to the Problem Identificatien or Goal Statement :w ’«:
stage. Our concern also was to determine and examine the social forces - |
identified by the teachers which might affect their teach;ng situation ,
and to get‘their perceptions of the social roles of the Bayridge Secondarv .

v School community (that is, to discover how the teachers saw students, ° ‘}: ,
RS % . : .

. ! - &
‘ o~ st
< 4 ' !
. .
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..

parents, colleagues, including the principal, and 'how they saw them re-
. lating to one another) A further (implementation stage) concern related -
. to this matter was to identify from ‘the teachers' perspective the means
by which the teachers might alter the situation should such an actdon :
become desirable. We also asked teachers to prediet what the school

would be like in five years time, d.e. the outcomes stage.

Pad .
! .

Proféssio)az Background and Teaching Experience

.
’ L]
L3

Seventeen of"the teaching stafg had degrees at the baccalaureate level;
five had degrees at the master's level. _Twelwe had Type A or-gpecialist's
certificates in their teaching areas.. The remaining six had Type B but
were working toward Type A certifications. Two staff members had been ( !
o . instructors at pro%essional (Ministry of %ducation, Faculty of Edueation)
' -courses jn 1974. A number of parents had stated a concern that the ’
-staff might not have high academic‘qualifications'qnd that basic standards
might not be maintained. In terms of formal qualifications the staff
. seemed capahle of meeting this concern. ’
4 Regarding teaching experience, seven members had completed seven or
g more years, two had four to six years, four had one,t0~thzee-years, and
five were beginners. As well, u«)mwnmers had taught at the post-secondary
school level and four at the elementary levdl All the experienced- P
teachers but- dhe had had secondary school’ teaching experience. Three hag

. had professional exgerience in their areas of specialization. As a

group then, the staff offered a wide range of practical and academic,

experience. \ - . e . &

All saw themSelves as individuals who eften tried‘different new

\

methods, different curricula, and different ways of relating with students,
although few felt that ahéy were "innovative" teachers.’ The statement
made by one experienced teacher is generally typical Qf those made by his *
' colleagues. "I see myself involved’in changes but I don't see myself as
v a particularly innovqtive teacher ... 1 have been involved in all my
classes in theJuse of‘media non*print materials both (what I had develop-
ed and what students developed for their preserrtations).'" One of the+ °
beginning teachers put it this way: "If you think of innovation as being 7
weird or . far out, then no, I don't see myself as being that ... if you
NN -see it as being a little different than the traditional or maybe being ‘ .
more inclined to try differerit things o? introduce différent ideas to ‘

- ~

-the kids, then *I guess you could say I was innovative."
J .

- ‘ . ' .
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‘In general, the teachers indicated their dissatifaction with con--
ventional or traditional teaching methods.. It seems that'is was this ‘_' .
dissatisfaction with the status. qoo which -led them to’try innovative
practices.' One gxperienced teacher put it this way" "I'm not pleased
with’ some of the ‘things that I know gre happening f% schaols now. I
don t particularly like the formally structured school." He went on,
though, to qualify his observatfons, rdk the other hand I object violently

to SOme of the practices_ that the,teachers are using in the classroom cee

the teacher needs a certain amount of guidance in- respect to ‘some courses
.or curriculum that ‘have changed." A beginning teacher statdd, "l don't
believe in tea ething just because l been working; I want ’
to see why it works‘ if it can work better.", . '
In a 51milar vein a third teacher (experienced) said "1 have-some
definite ideas concerning change and the methodology which might be re-
‘quired to bring it about. In an oldgr and more structured system where
you are tied down by the physical plant and old materials, and older .
~ ways of looking at things and doing things, it is very difficult to bring
about or try some of these ideas ... it is avtremendous opportunity for

-
.

- 1]
change. : p —

-

—~"Because mest innovative activities reporged by teachers were attempt-

ed in a single elassroom, it seemed that the teacher had expertenced ,
littlg collaboration with peers. A factor explaining this might be that
a few of the staff (two membeEs) liad held administrative positions. As’;
one teacher remarked, "I think there isi’)3 tendency for the initiative °

very often to come from heads

L3

for programs (involving several teacher

of departments. " In other words, there seemed to be a norm or practice

in the high school that cooperative planwming was initiated artd supported

by department heads or by some other person with organizational authority.
. e,

First Infbrmatzon _ ‘ "
Staff members from outside the County had et heard of BéyridgE'Secondd;y
School until_teaching positions had been advertised publicly. Those 1.,
people teaching in the County had known-of the new school much earlier.
than this.- Indeed, three of the staff members had submitted positionl
papers to the Academic Planning Committee (see Chapter‘(\‘. In general

the information had come from either coi:jagaqs or-a rewspaper accounq

of an event relating to the new school be built in ‘the southwest pirt .

of the County, or at a Board of Education meeting.

— d
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1
. v et 1
o ot - = |

I ¢ R

-




g SR
. Tme information was that the school would be open space and at ~
least would lack a traditional stracture in terms.of‘teaching and the .
ﬂ-d’ organization of the school that it would be 'freer' and 'more open.' T
. Most teachers_éecided to come to Bayridge ‘becausé it was a new
‘ school and they liked the type of program they saw developing there: "I T
’ was very exdéited about the‘possibility of stepping into a'brand new '

school and ‘having the\opportunity of lear?\g and g?owing with the . Q =
e

- . students" (experienced teacher): 1t sounded ‘too goc;:d to be true ... the ~
i ofen area ... the emphasis on the performing' ar‘ . the interdiscip'linary
) 9 B ‘ approach." (beginning téacher) "~ "It's rare to get the opportuni‘ty to* T
be émvolved in interdlsciplinary work ... I'm looking forward to it." X
(experienced teacher) ’ ) T . o~
4 ) The three memhers who had worked with the Academic Planning ) s "
Committee had endorsed these principles, and had found particularly : '

attractive the idea of having a direct say in deciding curricu]ixm and

. scthl policy Some teachers considered a position at Bayridge becausé®

they found themsel‘ve§ .declared surplus The term surplus was _
app11ed when in a specific school ‘becayse of falling or shifting enrol- --° ‘\;v -

ments in a specific area it was found that the pupil/teacher ratio was
&ess than that which would affect the most favourable provincial grant.
~Usually, other factors bei-ng eq-ual thé surplus teagher was the one who
. had "most recently come to the areg. As a result of shifting enrolments
{e.g. movements from one.subJect area to another) in each high school
new positions were created. s Lists of these 'new' pos.itio-ns were ‘
ci,;:culated througﬁout alle the schools and 'surplys™ .people could -
‘.g" s épply ‘Those who* obtained positions at Bayridge Secordaty School all. |

. . indicat:ed that they had Wad employment opportunities in other schools. .

Similarly those from outside the County, including the beginning teachers,

L)

had applied tc;,a number c’ schools; but they had found through -discussion -
-‘ J Mr. Joyce, t(\p:.nci\pal, that"Bayridge Secondary School would have *
f the type of program organization that, they personally .found attra,cgive.
. We asked Mr. Joyce. to describe the main critt@ he used 1n h.iring . v
the staff... He identified the folldwing charaqterisﬁcs as’the most~im- ¢

portant ‘ones. He was concerned tha.t the prospectiye wstaff member be.

£ enthusiastic about teaching He a*tempted to hire specialists rather - " " .
. o t}*.n generalists, that {s, people who had a sound prbféﬂional preparation‘ RS :
in at least ofte subject ared.’! He saw specialists more readily acquiring,, > L. . ‘
; knowledge in other subject areas for effective interdisoiplinary teaching e - ’
" o , ’./‘ K A ) ‘ ,.\;1 )
s ? ) .- - - - - -~ .

Q‘
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: ‘[/d im e promise of being able to develop new programs

collaborative manner-with ‘other staff, and o her school constituenc1es. :

3

1‘&

%

aprior'to their interview with the principal at the time of hiring. One

He also thought that the staff would have to combiné an independence or
self-suffiency in their work, and at the same time work cooperatively
with other staff in collective decision;making As he put it he wanted,
"people who don't necessarily look for somebody else tb do all the
planning and they just'go through the motions." In terms of staff-student

relationships, he looked fo; staff who had been!involved in e(tra—
curricular activities, who had ‘the ability to relate to kids outside the

claserDm, and who would react to kids in’ a non-threatening way by not

-

taking an authoritarian position ’ -

Finally, we asked Mt . Joyce whether he wanted to Mire teachers who

had aﬂgsnonstratéd tecord of béing inVolved "in innovative programs. His

answer again reflected his developmental approach to educational change.
- ¢ -~

"It would have beén a'plus ... I didn't look for real trail blazers

particularly, I think that fpr some people this develops given‘the.}ight;

Y

climate, and the right sort of support.”.

e - ’
’

- In short, the staff at Bayridge Secondary School-was not a hand-'
p1cked staff of 1nn0vators, as is often the dase in new schools designated'
- 7,

as major innovations. They were not people who ‘had a definite 1dea of

the typesof innovations that they would like to introduce Rather, in

)

J

was a sta f of people who ' came to the school because theﬁbwere intere t-
er timg in 4

3

’ ]
E’arly Image 8f the Sc'hool , . o . L.

- ) Y ~
;-

With the exception of those’who had worked with the Planning Committee,
the majority of teachers did not have a’specific image of .the new scheol
teacher from ong of the County secondary schools said, "I knew a little .
about it, buf I wasn' t sure whﬁt my wole as a young teache.r would be, .
what the first year would be like what type of program they expected

and what kinds of choices 1 would have.": Other teachers anticipated a
greater degree of openness in terms of their relationships with their.
students and between themselves and'the,pfincipal than they felt possible
in traditional schools.'  However, they did not specify what- forms or
action:thid fopenness' might take or résult in. Mast saw the community -

as.a typical middle or upperﬁmiddle,clasi suburb accordingly, students

) wogld be coming from 'very good imtellectual backgrounds." Few, it’ seems;

-‘_ realized thiat .the school's community ‘extended- beyond the Bayridgeusuburba

™ .

w
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. - S
to include four other areas’ (R:ese areas included a rural region with
u

roferionals, blue

’ °

farms and villagd®s-as well as ufban fugitives -

collar workers, and manual workers )
After their interviews with the principal, the teachers' ”ﬂg@ges be-
' came more focussed Teachers began to see themselves more clearly-as
part of the planningﬁand decision;naking, although a number seemed un-
» certain just how it might work, They were iatroduced to the concept of
a flat organizational s¢ructure - one without formal headships or vice-\

principalships, with decision-making oceyrring through a commitfee

L]

*'system. The following account, - taken from pne(tea;her s interview, seemg,

\d

representative of staff feeling at this time: A
r
R Ai'the integview he said that he was trying to.get b
away from hgads of department because he found that h
what happengd was the head of department represented

his own ideas rather than those of’ the department.
s’ He is going to try and have committee work wher he
‘ teachers can work tdgether .and form an apinion” together. »
which I think will-be better because you are more or
less responsible to one person rather than having to
80 through all these different bodies so, your ideas
,‘might be heard better.

=~

The working 1mplications bf this form of organization in general
did not seem apparent until the initial staff meeting held in mid-June.

Teachers in the pounty had heard of the flat structure somewhat earlier,
“-when Mr. Joyce hed talked to the. existing high schools staff, ‘

. ¢

I was ihformed about it at a meeting here when (the
» pr1ncipal of my former school) and Mr. Joyce had a
meeting with us. It sounded pretty strange«because
I had never experienced anything like it. 1In the
one meeting I have been involved in with this staff
(B.S.S.) and the little .bit of work I have dohe with
- the other two people in my area .- communications -

I think it is going to work. I think it should be 7

much ‘better in the sense of .sharing responsibility.

Here (in the former schoul) we are very quick to -

complain. . If the Department Head.does something
., we don't like we think if only he had asked us- he -
= would have got it right., Now, we are not doing
that we are ﬂeing told you have gpt to do this; its
up to you: - This intrigues ' me. e, _— :

s )

. " At this meeting in a disrussion lead by the principal rhe—staff con- °

smdered how the program could be dgveloped through such a structure. As

_ one t‘her had observed . . . .
8 ‘Ar' ' . . . - ‘

~ ¢ " e \
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. Cooperat!..’is a big' thing-and a lot ofothe success -
\\ will depend o ell the members of the committees e ;
can cooperate. Mr. Joyce feels that perhaps now P
while we have such'a 111 number “we can get at least
the basis o work .on and -ag the staff grows‘the basis
o /)

.will be there. . -

Several teacﬂérs wondered how the decision—making structure would
' work and what their roles might be. ' - ) :

o : BN
. On the one hand we are being told to decide what

wé want, ,and on the othef hand we don't really know

. - oif we have thg power to §tcide what we want because

. . of this large curriculum committee that is going to T,

- make all these decisions later on. ~

L~ : .

El

I wasff't sure what my rble as a young tea!ﬂEr would”
be .... Everything fs gging to be on committees.

How many committe® are we going to be on and what

is my job going: to be?

<

- , s
I.have always thought well, 0.K., youﬂve Hired me, .
) . now tell me what I have to teach and then 've got
N this thing where we have to decide, and it was pretty
hard to make any,decision. .o
o< . . <
;F In addition to some aﬁbiguities about their own roles and skills, many

teaé&ers wondered about the time involved:

For the next year that inyolveS'a lat of plamning*
2 . Somebody- is gofng to have to be given the time to

et into ipterdisciplinary kinds of strategy. \It
,/Ean t be done in the regolar. schedule.

I think that there'll have to be a lot of work done Ve
. after hours. I think that if its all ddie after hours
there could be some burned out people atter a year.
Theté has to be a provision during school hours_ too.
. People having time to werk on committees, that's
y part of the expec on of the staff, tpat s part
) \ of their %orking d ) ‘y ‘

A critical factor to censider {(is) the use of
T people's time considering that people will be much .®
< . more involved time-wise and energy-wise on 3
: committee... will there be appropriate compensation’

-~ [ >

Most of the staff had reservations about parents, being olosely involved
in-decision-making,_at least at the timé. At the time of the hirtng . *
interview,agpe principal also talkedhof interdisciplinary possibilities
and the use of paraprofessionals in the learning program. Y
The teAchers who hagﬁbeen involved with the original planning com-
mittee of.course had ;qught and talked with others about the nature of
the program. Accordingly, they were more spbcific about the ways in
whichcstudents and the staff would interact.. A.numbe‘ of their ideas

.
Al » M
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h been 'developed as a result of visitinévpr reading and hearing ahout -
Lord Elgin 1 large secondary school bui 3 i the late 1960' S. (The .
two cepntral, featuresit/this school were its student centredness and its

emphasis on an interd iplinary approach in curriculum) These teachers

saw themselves directly -involved with school poli€y and program develop-'
ment. They saw a camfortable working relationship with students, with
a high degree of individualized learning and student initiati#e and
student autonomy encouraged. LT - '
While the teachers in general accepted the principle of parent in-
“volvement, the"great‘majority were not clear as to how parents might be

}nvolved in the prpgram. As one teacher stated:

g
The principal said that (parents) were going to be
workinggyery closely. I don't think he necessarily
meant coming in and volunteering with help. He did
mention paraprofessionals, but he was not specific
because he did not know how specific to be at that

- point. R Lo

-
.

A,second'said: 0

v IC

Personally I can see it in some cases and I'd be

dead agaihst it in other cases, There are some things
persons in the cbmmunity who know a lot of things
that we should have on our cémmittees ... there
are others who on some topics are a little sketchy.

-

0ther teachers, however, had a much clearer plcture of the role of

’

parents might play One teacher stated)’ .

[}

I envisioned ‘a situation where both parents and /////
students right from the initial conception of the
school would have much more input to the decision-
making -~ names of school teams, or school colours,
use Qf facilities within the community -- than most
other schools. I think this is a positive thing
which I think must come about as far as change
within the ‘schools, their being an accepted and
vital part of the community which I don't think is
+ befMig uged to the extent which it should now.

Another stated: . /;y" )

There is so much energy and talent within the -

* community é// J ]
He contfnued to inject g qualification: :

-

o
' .

.* . ¢ ‘
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. J1f the_y..are specifically directed ak ::o ‘how they ., e
,} ) . are going to help and properly motivated and .- - .
‘ o~ integrated into the system ,.. the communit;,ps a ’
- g whole cduld-add so mhch for time and new ideas.
. ) : ..

. . . Some teachers had a clearer picture of the paraprofessionals .role:

. . some saw him or-h&r as a technician helping, for example, with-A.V.

) ' .eQuiPment. Most saw the°Paraprofessional as ‘a meaps of fre;in;/fheir ) »
- own time so "that they.might have the physicai time and enefgy to eval% ' ‘ .

uate and thange his own eurriCulum program. . . . N
. s P i .

- «
- M .

’ N ’ LA
Staff Meetznga e T . e )
Vet b4 o : .
The staff seemed to view the first Staff meeting (May 15, 1974) as the s

time when they would finﬁ out how the school “would. operate. As ohe
-, . 1 N
. :teacher said: - : .4 C ’
] . . —
I felt propably we would learn a lot about the pew o - J
schooly, you know, the, ideas, which wé dfd. I don't
K o , ,+ thjmk we covered eVerything but® that's not really
' portant y- it's betkér to do what you can than to .
cram a lot.in and not get it done. : .

LA re . P ? N

|

The meeting was seen as generally typical of most schools' first staff -

. ~meetings.. An agenda prepared by the principal wag_sent to each member
. before the meeting. %eqanse of the length of the agenda , the seating
) ar&angement (chairs pulled up to 2 T-ehaped table with the principal at
the top of the T), and the rather forpal and, busifiess-like approach set
. hy the principal.himself, the meeting was very taskjorien}ed as'opposed
- to'having a social‘Emphasis.' This tone seemed acceptable'tp’the teaphers.

o ?ne'teacher said: ° . . .
", oo Let's face it; spme people came a long‘distance to - ///F‘\= )

.the medting. They‘haven't.time to.sit around and g
“socialize. We can do that next year. ‘It was more

o

N ' important for s us to find out [about the school . -
. : program and policies]. - .
4 . . . - -
. A secord remarked: . ~ : /’d/
» r ‘

. . e talked mostly because everybody was getting to-
D ther for the first time. I think .there were four

R { r five teachers who were from the Kings§on area but\\\\\d’////
' \' b“ ) - .. . )

-
.

. The principal said in a covering letter (sent with he agenda) that it
.. was’ ‘a long agenda but that it was his hope that each Point might be
-~ . briefly touched. .. _ T ' /]

3
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- -
. . . , T
everybody else was from outside. I guess they knew

.about ‘as much as I knew from' theiry interviews. I -,

suppose he felt for the first one he™had to more or

less give us his ideas of what he -wanted. He was open.

He kept asking for people to usk _questions ‘and some

did. There was a distussion for a while about discipline
with the guidanee cousellor and things like this, -
but it seemed very hard far’ everyone to _get talkdng .
because we were so new to one another and we really

did not .know what his ideas were and you are. hdsitant

.+ ® to talk until you know what is the basis you are
—_— working from. | T
4 . ) . \ ’ . . ’ h-._.g.d
A third put it this way: \ \ ,' ( a
~ - * 'f‘f

~ 1 was ratheT-eurprised he was handling it as«puch as

3
The tra&T!Tohal role of the principal and the nature of the relation-

ship between him (or her) and the staff _appeared to influence teachers

to expec

>

Staff members generally were aware of nheir dependency upon'ther~

principa
ulated p

he was, but I was glad he was.” I think it was re-
quired I don't think he gould just suddenly say

"Well, what do you think?" ... I nk we needed him
to 8it down and say this is what we are going to
discuss tonight and give ideas. -

BN
t, specific directlon from the pfincipal .

It is human nature - you.cannot 'bang’' - just be .
innovative when you are coming from a structured

school system, and so it was just natural .to ex- .

pect guidelines, and it you don't get them perhaps

,you feel that you are dangling in space. K . .

4

id this ~meeting and of the inconsistency betweem-their artic-

hilosophy and the actual practice of that philosophy During
one interView a teacher in discussing their reliande on the principal to
e the meeting said: * : <

structur

"A second

He has to teach us how to behave where we cdan make
the decisions because we have always existed in a
system where we have not made decisions. R

-

teacher, comparing the first two staff meetings,'remarkedg

I think the first meeting was mainly to set. down the '
bases of following meetings. "It (the first meeti g

reminded me of any new situation where a group of

people does not necessarily know- each other. Once we
warmed .up ... the difference between that one and the
secorid staff meeting wassremarkable. Even in the first -
*staff meeting we got really- going -~ a lot of ideas

were flying this 'way and that - it was quite an active

r . . —
/ .
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staff-principal relationship do€s seem to be changipng though.
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. ) gtoup. we realized,aftgt'wé“gofléoing. At":the second ' .
' - staff meeting we were ‘really getting dgwn to the .

. . . nitty gritty; and after that we were breaking off into’ . ‘
, = committee groups and subject.groups - things like \ et .
-~ thits. It started moving so fast it was just really .
wgoing great guns. - . - . Lot -
¢ . x - '

- - «

- N 4 . . =

Images of the School in Five Years

s > . ' .
. Most staff members saw the school™as being very different from the
Y

v
. . . -

secondary schools which currently existed in the County,hparticularly

with réspect te the role the comﬁhnity would play. .

-

¢ ~ L4
- ., In very general terms I would gsay that I could see .
‘there being rather more community involvement at :
Bayridge than elsewhere, simply because we're start- :
. " ing from scratch with an awareness of the pressutes
from that direction® I can sfe,.given the inadequgey .

) ) of facilities in the community, the school library :
- - being used by ‘the community. . . !

4
. I imagine if one looks at this new school we are going
to gee changes... especially with the parent volunteers .
if this goes off as well as it should, and the ex- '
cellent facilities available especially re>the pro- |,
¢ + posed pool which I am sure can be used by.the community
- _as well as by the students themselves, particularly-

withk the demand for more complete use of eduéational’
facilities on a3 year round.basis. I think the school
will and should be used much more by the overall -~
community, and people should have a more positive ~ ‘ .
. . attitude towards change in the system especially if

they are involved in decision-making to-a’'certain

extent themselves and therefore I thinggétzﬁﬁChOOI '

r

K . \¥\‘//,_.. will and must play a much more vital the - X ‘ |
-, overall. workings of the community especially with the t

ever increasing leisure time. There will be, a
e tremendous need to have facilities for things like
' community meetings, politics, athletic programs,’
- . and even beeause of the proximity of the public
_ school nearby a sharing of resources.

B ’ . I think right now from the way we have been tal‘;ng //’
? “ we want to get the commu:%zgaznvolved as much as
possible,- and we would 1#ke to have the parents in-
. o ‘formed of everything that is going on, we awould
like them to come over and help «+v in'five years .

¢ " time' I think they should be completely informed of .
what is. going on. . . /_

[y

‘ The school would be primarily a resource for learn- = - ) v

ing with: community ‘résource people to facilitate T, |

N " learning for the whole community. My ideal for . . a
the environment would be a very warm atmosphere, with
L 4students, teachers, community feeling a‘'lot of owner-

) ' ship in the school with ‘probably a much less defined . -

N i ‘. | ‘ - ‘ “" |
- ' | C .j
o 3o . *
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. difference between day school and night school,
- courses being rum in cooperation with business and i
industry, the whéle-community would be involved in ’ .
the—educational procesg with the school being the )
, focal point, professional reaQurce people and" their .
materials. ' :

) If it turns out the way they are planning it will ( . °
be great. 1If you can get the community involved . Coe
. in the school and the students as wéll as ‘the - .
L teachers, then I think this is the ideal eyeryone
. ig trying to reach .

.- h Several teachers expressed a concern that the school equally well might

* be very conventional o . . : N 4

*
.

) It is quite possiblé for it to become much more ’
' structured*than it is. The curriculum could be -
s more traditional than the .one we are talking about
now. It will be interesting to see whether we cap )
J ’ make the ttansitiop or not. )

. ) I do have a concern that this type of school giyen .‘"
the current situation (financial cut-back id public = .
attitude about education) may tend not to be in ’
- y v five’years the way it was supposed to start ouf .
. being. I think I sort of expressed that concern . RN
"with that question‘about parental input - so much
. . of their concerns if they are no't satisfied, if
' they don't comé to a realization that their worries A
- and their problems are being handled to their satis-c !
B faction, they become disillusioned - similarly’ dften ’

students become disillusioned. . .

- . i " Thére is one danger of course that inmovation will
. . gradually falT right on the wayside and it will be-

o . T come a school jgst like any other school The othet J .

. thing could n;Ban and by five years we could have
evolved into 4 good working innovative school and
e ‘who' knows which way it’ is going to go. The critics - .
of, Bayridge, the local*critics anyway, tell me that ’

five years from now-Bayridge -is ‘going to be a school
Just like any other school Of ceurse we Hope that .
does not Hagpen . ' . .-
. L4 . ) . j_/ R
v Those who did voice.possible doubts had also considered how "failure" - —/

e

.

might be avoided. For example, one teacher.said"
That is"going to depend a lot ord the staff, par- ]
ticularly on the principal. 1If we jump in with both °
= 2] feet at the beginning“*we are liable to get ‘gur feet
: wet and not like it. The programs are liablé to ﬁ\
bqmb. and so&sgody feels there has to blame for it. .
Community. perhaps might react againsg innovative . -

programs - they ‘might want the mdre traditional
type of program., Maybe the money is going to get
.. even tighter whtch.will force us into a traditional

. s
/ » e. ~
ty [ -~ .
Y V) .
. .
.

‘ 115

- L)

. S ‘ 131 | '




form which is more economical - it is hard to say.
Those are ways it could go down. Hopefully we can
fight those. I think -staff cohesion and. “staff )

- unity is important. If we have a feeling of actual
involvement especially if the decision-making that .
we have been promised is real, then it wilf go a long

S~ way.

_ e e

Implications
We have seen fn this chapter that several new roles and role relation—
ships were stated or implied for the teaching staff at Bayridge. Thege
include: (1) a comparatively non-directive relationspip with supervisors,
in particular the principal' (2)- decision-making with. peers on all aspects
of the school; (3) cunpiculum develqgment , including interdisciplinary
planning with otnez‘}eachers, {4) werking withlparaprofessionals, (5)
working with parent volunteéers and possibly parents on committees; and
.(6) new relatianships with students to encourage their contribution to.
classroom and school-wide decisi&hsﬁ ‘ - L

At this timeé most teachers tended to agre€¢ with -the direction of
these goals. However, there was very little clarity about the nature of _
‘these new roles o;' how\&y would develop in practice. Most of ®he *

-

hat these new roles would evolve because of _,

-

teachers were ‘optimistf
the cooper&tivenes; of the staff. On the‘cther hand, several Eeachers

had expresggd concerns about their own and other teachers' lack of clarity,
neéd for skiii development, and need for time. In the.short run these

are inevitable concerns that any spaff would have at this stage. In the
long run, the\qnestion was whether the school would tablish mechaniems

for supporting the specifica%ion of new roles™nd for dealing with the

problems of implementing them: These issues are taken up again in

Chapter VI. . . -
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*In general, educatorsi approaches to change have been organizational in
‘nature and internal in focus. That is, & specific change or innovation
has been identified and plotted on flow charts and then implemented via
rules and regulations from a within-sehool perspective. Most efforts to
effect a clange have been in a direct unilateral approach with respect |
to the Content ¢(new curriculum, new pedagogy) and the end product or
learning_outcomes (new skills, etc. of students). In other words the )
.+ typical pattern has heen one where the decisions are made hv a central
authority without much direct involvemént on the part of those who are’
to be working with the particular innovation. (For 3 comprehensive ex-
_amination of this issue, see M. Fullan, Innovations in Learning and .
,Processes df‘Change, Interchange, Vol. 3, No' s. 2-3, 1972). Only in--
-frequently are there systematic at&empts to involve teachers, students b

or parents directly in <£he process.. 3
‘ At its conception .Bayridge Secondary School differed from this '
usual pattern.. During the first stage of planning there were definité B
attempts to proWide oppor?unities for an extensive input of concerns
and ideas from a rumber of persons. Most of "the attempts were initiated
by the superintendent of the area in which the mew school was to be
situated. The attempts Or setrategies includgd (1) the creation of
planning commfttees with relatively open membership; (2)»informal talks
among teachers; and (3{ more formal written or oral presentations to the
plagping committees. Perents did not appear to exercise a direct 'in-
fluence. There was, however, provision for student and parent member-

J ship on the committees. ' s ‘ i

¢ H
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c \The active‘enmmittee members‘included teachers, department heads;
'vice-principals, principals, the area superintendent and several menbers
from the Ministry's regional consurtants group and Queen s Faculty o} -
Education. As a result of ﬁheir exchanges over a nearly two-year peﬁiod
(Planning Phase I) the members of the committee concerned with the
school's program formulated a definite conception of the proposed
,school -- its curricular program, its staffing, its-architecture and its
generalehilosophy. However, this was done prior to the hiring.pf the
principal and his staff. (As we also pointéd.out earlier, with the new
principal and a new areg_supérintendent at the beginnihg of Planning
Phase II, there was a shift 4in emphasis to a slnwer,‘mére developmental
approach to change, rather than a move to establish numerous innovations. )

+* In any event, the majority of staff ‘had very 1fttle opportunity to be-

come familiar with the goals and activities as formulated during the
earlier planning phase. lhé?, of course, did. become a&are of. sqme of
these goals as they were communicated by fhe‘prineiﬁal.

As:of September 1974, staff mé&mpers -had beenVable to do very little
detailed planning regarding the new roles referred to in Chapter I11. -
Most of the staff were hired in April and May, 1974. 1In thig’'period ¢
they were almost totally absorbed by their own end—of-the-schoolfyear_
responsibilities. With the pressure.to &evelop curriculum activities
from general guidelines: to.order texts and nther supplies, they had
little opporthnity to cnnsider new ideas,’}et alone to formdlate ways to

. ) enact them. _ Furthermore, the fact that they,were moving into a traditional -
. building in shared fac1lities fpr the first four months also inhibited* -
. ’ innovative ‘planning. As a result‘ in ®e short run gne might predict
‘that the teacher‘sl'would Tetain their former practicew, ‘or alter'natively, ;‘
depend upon the principal (and on any leaders who might emerge from
within the staff) for direction.\ ‘

- The principal'syapproach to change was e§§entially a developmental

one. That is, at the omnset, he tended to accent’and 59 support current

practices in program, and educational roles and role relatiqnshipSEEEf )

The outstanding exception to this approach yas: the form of school or-

ganizati%pnwith respect to staffing. The flat}organizational structure ’

was a ma;ked departure from current practices in the pf6vince. v .

) At the time of his hiring the principal discussed these issues with
the hiring committee: While in general his phiilosophy of education and

his onerationalizing of that philosophy were nrt incompatible with those

+
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formulated by the planning committee, there were. cértain differences, for
:example, the usg of new practices right from the school's beginning, the
" semester plan, and the deanship form of organization. In other words;
there had not been a complete linking;between the planning phases and the
practices which would~be in effect when the school opened. -
In sudmary then, a number of factors'affected,the innovative nature ’ _f

of the Bayridge Secondary School program ' .

1) The principal the individual usually seen as the foremost director
and determiner of a school program, was npt part of) the early. development
and articulat1on of the educational philosophy and practices of the new
* school, ' e . ' N . ’ . b

, k]

2) The majority of his staff—were not a part of this planning As a
result, the Bayridge staff was not full;maware of the expectatiéns that
developed and had been fostered within the County and within the community.
Nor did they have-clear expectatioms about their own program. goals.

3) The teach1ng ‘staff at the time of hiring were absorbed with the
responsibilities of their currént positions ,and had little’ opportunity
to consider the program for-the. new schoof. The little time available '

was absorbed with the immediate practicalities of obtaining books, : _
supplies, developing curricular activities, and becoming'familia; withs -
neéicolleagués.: As a resultg there was fio doubt a:tendency to adhere to
previous practices or to follow con entional/yethods;’or alternatively .

to seek or to expect rather specific direction from recognized authorities e
(e g. the principal) in pursuing new approaches.

.

4) The forced sharing of facilities, rather tham beginning in the new "
building, also ‘could be expécted to be a constraint on“the development and /{/
practice of newltechniques. . , s
So far in this report we have discussed mainly problems and issues
concerning the planning period: In this chapter, we begin to identify
some of the general implications of planning activities that would affect
the type of program that would evolve when the school opened. We anL
ticipate'moré‘systeqatically some of the possible problems the‘first . -
year of implementation.’ It is our contention, supported by a few recent
reseatch studies that we draw gg in this section, that certain problems
of imp}ementation are pfedictable at the planning and early implementation

"phases. To say that they are. predictable does noé\say that they can be

ezasily solved but early recognition of these problems makes it more .-

3
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J likely that they can be openly gbnfronted andkagdressed before they reach
crisis proportions. . 4 oo . T,

What can we foresée as theqnaJor types of problems at this ti

' C Strangely enough they do not relate to major differences in philosophy oI
" goals. In most’new settings, as Sarason (1972) po1nts out, there is a f‘ .

‘%1
high degreg.of agreement and gnthusiasm. Fo{ example, we have seen that,-

'the staff generally felt this way. Rather, the largest problems conéern
'\ whether the new roles implied by the philosophy and goals will begpme '
established *T might be helpful to review briefly some of these new
roles, and to analyze some of the possible barriers to fulfilling them.

The new staff roles we identified in the previous chaptgr ‘concerned

” a comparatively non—d1rect1ve relationship with the principal decision-'.
o - 14
. making with peers on all aspects of the schopl, curriculum development "

-

including 1nterdisc1pliqpry teachlng, working with paraprofessionals,

working with parent volunteers and parents on committees, and néw re-
latlonships w1th students to encourage their contribution to classroom

/) and schooI—wlde decisions. - 4 ' '\

The new student and parent roles were somewhat more difficult. ‘to
' ) identify, but their direction was towafd greater involvement in school.
dec1S1ons and programs, ~ - . . s l' o

There is very little research literanure on the problems of imple-

’ menting new organlzational‘forms and roles. However, thereware three

very good recent studies that do take this focu and m*a significant ) ’ °

contributions to our understanding of the problem (Grosd‘et al, 1971,
Charters and Pellegrln, 1973; and Sarason, 1972) At this point we rg:
b - . view their research findLngs and relate them to e situation at Bayridges
f‘irst, we might d1scuss the problerrgn-oted b these anEhorf and then
consider possible solutions. . =
ngss et al., 1971, carried out a case study of an inner-city
elementary school in which a major organizational change in ‘the role of
the.teacher was attempted. The change involved teachers supporting self-~
motivation and self-responsib111ty for learning on the part of the ;
e ’ student. Gross et al. note that teachers were general y\in favour of the
e change at the beginning. Six months after the introduct change,
data gathered by Gross and his’ colleagues showed clearly th t the staff
qbgre still_hehaving_in traditional ways,vand were devo{ing very little

‘time to trying to:implement'the,change, T, . A
Y £y

-
. - -
. v N s
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_ ) The authors' analysis of the process of implementation led them to <e
% suggesd theuf-ollowing four barriers: L . \

»

1. ’I'eachers lack. of cl\a‘rity about what the. new role"entailed, ‘that is,
&
. a lack of a ,clear image of the role performance expected of them
‘2, Lack of capability or skiIls and knowledge required to per,form the

- e

new role.

. -

.
\ \ -~ 4 e %

' 3.. Unavailability of terials and equipment ne,cessary to support the . o
. .new role and% t s s _ - , .

> 4. Oﬂaniza@nil Incompatibility or the- 'degree to-which the time table—

e,o:}'.‘,grading"system etc. was-incc?istent with the nevﬁrole. . .

3

In relation’-to these four actors, Grgss et al deive several ~7-

' leadership dr managerial reSponsi‘gilities for recmcing thesge barriers. ’ '
: ,Basically, _they suggest‘that peoplt in the situation need an explicit
l ' 'strategy for address:l,ng t,hese probleujs. Thiswentai,,ls the need to take . f

direct steps to he‘{p people identify, discuss, and deve‘lop a clear o T
picture of their r;e,yi role requirements, and to p,rovide tJae. relevant re- .
sources for 1earning the new rdle. . ) o T ¢ oL
IR Specifically, there are “two- types ’support that ‘appear to be »°' . o
necessary in order ‘to identify and cope with’ pr.oblems arising during‘ the -

- -

period o; attempted imp]!ementat One is structural, Qle other -7
péychologica%aor normative. ~ . c Q‘ e e

. -}
- , . -

1.t Structgral‘- supp t needed to- establish mechanisms or veh{cles - K

S
5!‘ -

(such’ as 'built-in time) to. address these 1ssue

‘of atmosphere condugive to the /relatively free ;non-e

1txecive, rton,- ) v

e threatening) exprqsion of problems and frustrations such ag teacher role» B

» . e
overloa,d 1 mana.gerial support, or strain among teachers or be-. <" .. o

e tween teachers and ler individuals. '. . -7 . = o
f Thus, both (1) and (2) complemem;-each othr,,, "he former builds in' s - .'
, “ Qpportunities to identify and- resolve problemq\a\d the latteriprovédes T T
T support to do so constructj:ve y. ) we o~ ’ ‘ -

"Let us briefly apply tprfs discussion to Bayridge., We kmow that m¢1y
N . of t‘he staff were already cd’ncerned abo q¥ue‘stions of cl!rity, slg'ills,‘
v and organ.iﬁtional support ‘te develop and . carg ouf "Bheir new roles. -'[t . B ,‘

. >, was inevitable that these would becqné magnified durimg t;he first year ‘ "'
. of operation - The growth question would seem “to. be whether péeple felt™ .~

-
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that there were some organlzation supports ‘and means for addressing the
problems. Internally, this would depend on Jthe ext’ent ta which the
rlncipal and staff bu1]:t “in’ means of deallng with the problems as they
' arose.‘ Externally, 1t would depend on whether the superints‘nt and -
ard ha¢ a-suffidient c%ncept;lon of the proplems of 1mp1ementation (such
as ‘those mentloned in thls, apter),r so that adequate channels;of com-

munication would be est ished with1n the school to facilltate timely

.
.

décisions on-issues latad to these problems.. - .

A

Charters and P legril I(l97~3)"smnmarize research findings from four
riers to the implementation of differentiated

-

- .
staffing.

i Lt Y . . . o
3 ) TN . y PR
" . ' L
- .
4 7

case s&udies .concerning_b
. ”

o . 4 ’ e, L
" (1). . The: 1nnovqt1bn or organi’zational ‘change is ibe_d“r referred.to

in abstract -glgbal terms empha5121ng beneilts to realized i‘ather:
# N - Y N
than the nature of the - changes themselves. N

QZ) Teachers,‘even under condlt.ions -whetre they choose the- 51tuat10n,

have little basisfor know1ng tl'ﬁ' nature of the change to wl’&h_they are

comm1tt1ng thems;elves, 51nce the specific program is Stlll to be develop— '
v

ed. Nelther the costs no'r the: benef.lts calyet be aésessed

(3 Slnce staff deternfinatlon is an ove rch1ng value, leddets Pn-

tervene as httle as posssble ThlS may be vperoeived by the staff as a
lack of approprlate resourpe?support -and as the absence of sychological ‘7
. support from admlnlstrat,wn It‘ may aldo lead to problems at’ a laterlf

.

stage if the leaders who ,are accountable for ‘the ' success u0f the school .
have ’to 1‘h;ervene at a“crisis stage, thereby creating strain with- the

: 4o A A -
f"e-‘»xstaff - . R Ce L,
’

s
‘

. (4) Members sf the teachlng staff are not‘ nice‘ssarily clear as’ to what
M the change 1's r@/can the? ea51ly work this put. under condltfons of ¢

compet1ng t1me demands, lack of a structure “arid lack- of exper1ence in
v v, M .
P col],ecf:1we dec;smn-—maklng. .Teachers are expected to carry ou.ﬁ fheir

normal t1me consum1ng instruct'lonal duties, whike ;'.émultan usly figuring’ .
out how to work with other teachgr's 1n team or committee de ision-making '
. & .

() while the’ chﬁnge 'implies that 'they are to becbul’ largely‘respon- :

* Ry

.sible for defining the new prOgram, the ‘ndividual teacher does not have
élarity about how ‘his responsibility actually can be carried out.’ .Sincq
most 1ndfviduals may feel this way, there is no collective' respUhsibility.

(X P S

tThis situation is compourfde y point (3) above. [ B
(6)" The time schedule f gt mplementing and carrying 0ut thein!!u program

) -/
is un{e'alist:ically shorg,; exacert‘né all of the above problemﬁ. A

-

.

-




E

.

* * ¢ - \
. N
-

(7) Finally, the: "costs" of participation'(role overload, diversion'from
core teaching, frustration at lack of\progress, 14ck ‘of rewards) begin to

outwsigh +he benefits, and people lose commitment and/or leave the -

. N
. - -

' situation: ’ : Lot . .
To what extent did the potential factors exist at Bayridge? The .
first factor, the abstract natiure of the innovation:‘applies in one sense

but not“another The innovations were not defined- concretely at this.

1 __/// point, bit on the other hdhd, there' was no pretense on the part-of the

staff that this was the case. This iskvery important because in the
~ innovations studies by Charters and Pellegrin there was this pretense,
, that is, there was the implicatfon: "We have a particular innovation
called “differentiated staffing and we are implementing 1. % At this Lo
point \at Bayridge there were no particular program inngvations, ‘but only
plans to work towards them. ‘ . . Y\l :
» Fadtor two does seem tq apgiy to the staff at Bayt¢tidgg. They ﬁ!ﬁ - <
committed themselves as collective decision-makers in a Nat organizational
,structure‘without~clarity’as to the costs and benefits. . Whether this was
o become a problem would depend on the other factors. ' -
Factor three is very,difficult to assess because it relates to the
development of a fine balance b‘wén staff determination and adminis-

trative support. This can %only be examined at a later time

3 Factor\four concerns the need for time and a structure to define

. the new programs. This will always be a'problem, but the question is, -
"Are there specific. ways or planstﬂbr addressing it?" First, there‘was
a committee structure for eollective decision-making Sed®nd, there
were plans to use the finances saved on supervisory staff .to provide

. timetand help (paraprofessionals) to QEachers to enable them to spend . )

' time defining the new program. The timing and magner in which this was

, esfablished would be iﬁportant during the first year of implementation.

. Clarity about responsébility, factor five, also seems significant,

- particularly in how individual committees learn to establish~their own
internal responsibilities, as well as their responsibilities to the rest ,///

~of the staff and other ,sehool/constituencies. Some .staff members had

already identified this as a concern (Ehapter I111).

o ~ Time schedule as a, barrier was, another factor at Bayridge which

appeared to be formulated differently than in most new innovative schools ;o
, with which we age familiar. The principal explicitly took a longer time *
perg$ective to facititdte the sounder development of new programs. It )

- ) LS -
- [ 4
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. &11; be interesting,to see 1if a‘longer time perspective results in
definite incremental.change:hor whether momentum for change falls victim
to routine (see(Chapter vI). = .
Sarason's (1972) stldy is probabiy the most comprehen81ve1y releNant
- to Bayridge because he examines the pred1ctab1e problems of new settings,
and how these new sett1ngs fail to develop their innova%ive promise.
Since many of Sarason’s points concern the types of problems just dis-
cussed ye can report his main observations briefly. .
., Sarason's insights appear throughout his book, so that it is some-
what difficult to’distill them into a few specific points. In our read-
. . ing of his work we ‘take the following po!lts as representing major,common S

problem areas that must be,addressed_fbut usually,are ‘not) in the;creation’q

-~

[ . < B % — . 7. .
- - ! \ s ’. va . Y, A
e 1) Realistic Timetable - Accofding to Sarason, (pp. 61 ff) in virtually

. L ' ¢ v - A
of new settings. : ) L . ) E

, every s1tuat10n he has examined the leader or. cher aunﬁoritie& had an
unrea11st1ca11y shor't timetable within which they expected significant"
change to occur. BeCause they-underestimated: the complex1tx of social

- charige, and because the t1metab1e was unrealastgc, people inevitably

became frustrated with the lack of progress

-
2) Abgsence of Vehicles for Cr1tic1sm :ﬁﬁ%axasbn (pé?n?& 76, 1282129)
. . suggests that for various reasons, such as the au;a of opt1mism and p{e- .
- occupatlon with daily tasks, there is a fa11ure to ant1cipate thatg -

problems will inevitably qccur and‘a fa11ure to foxmulate g{ouﬁd rules
and vehicles for discussion t@ address problems ani}onflic s. If this

. . is not done, problems must ‘be hadﬁled @t the worsb times, na y when
conflict and frustration are at‘nheir high.esti o
) - -". ' .- - *
3) .Leader's Sense of Privacy -- Sarason (pp. 218- 223) states that .

assumptions about 1 dership‘ﬂén our society ensure th%t "thes leader will
remain.a privaté 1ndividua1,4part1qplarly i regard tq~thbughts and
feelingstreflecting anxfEty self- doubt” (p. 218). He points tow
geveral consequences including loneliness on the part of the leader and
problems of openness between the lefder and his 1:ataff" dueio the fact

that the relatiq.‘pip is unequal (that,}s, if the leader is not open with

i the staff, staff will not be open with the leader) :
ous %oints is

- AN Decision-Makingﬁand Openness -- Related ‘o the p)lvi

‘Sarason!s discussion of leadership, decision-making, and opennesg

. ) - ‘ i - - R ‘
' . - 12 ' . .
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gﬂpp 244 246) . He poiffts out that the, organization must continually
confront the questions ‘of "How should decisions be made, by whom, and
& what basis?" (p. 244) especially in relation to whether the decision--f
making process produces thoughts and’ feelings which people would like to
express but are unable to (due to problems of vehicles, and the absence .

Qf an atmosphere conducive tm seeing problems as acceptable and 1nev1table)

<
“5) . Staff Development compared to Services f&r Clients -- in various - .

places Sarason (pp. 214, 227, 238-239) argues ‘that tEE condit!zns for
staff‘ﬁexelopment must exist if the staff is to extend these to clients.
In other words, the leader (an’the organization in general). must foster
condit#®ns where the goals, anxieties, and frustrations of staff can be
expressed If this n ed is~bypassed or minimized it will interfere with

the commitmenf and ability of staff to extend services to clients.

M‘y of Sarason's points can be misinterpreted if taken to their
log1cal extreme. He is not suggesting total openness, preoccupation with
confllct, primacy for staff feelings, and so on. He is saying that the
new organizations with which he is familiar have failed to agree that
- problems should be addressed as natural events, and consequently have
failed to set up mechanisms for doing-so under rela®™vely non-threatening
conditions.\ . . f )

* Again, it would be premature to apply these factors to Bayridge.
We do know;that the tim;rperspective taken by the principal was longer
than in most innovative situations. The other factors will have’ to be
examined as the organization develops.

¢ : ' ) ) L.

IMPLICATIONS OF THE PLANNING PHASE

Some major events occurred during the planning phases which can obviously

be expected to influence subsequent implementation. The following
critical observations can be made. | ’ B

1) There was no direct'atUEmpt to link early planning with later planning
No specific anisms weré® established to dq this. <

(31

2) 1In the absence of such linkage, the change in leadership of the area
\supgr&nte@g{its ‘was crucial: - e

3) The principal did not attempt to link except in the most general
way, previous planning to his own planninga, - -,

»
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4) - During the cﬂ'tical final planning~year;2here was no collective forum
for development. Planning operated at the individual level on the part

of the Principalf ‘ -
, : . . ‘ .

5) The majority of "the staff were not part of the planning, nor did they
receive\specific or1entation or opportunity to develop their own approaches

as a staff prior to the opening of the school.’
o . .

6) Similarly, parents and students did not view the school as a signif-

icant departure from other schools.

~ ‘

Fihally,' it is necessary to stress that the original planning
committee and the recent leaders (area superintendent and princibal)
expressed very definite images of the, innovative features of the new .
school. The most obvious{l@blem was that there was no’ provision for the
'images to be translated into practices. That is, there was no organiza-
tional attempt to support the various groups in the school in collectively
developing new practices.related-to these images. dn a real sense, the -
extensive planning during Phase I, whioh ve documented earlier, had

little or no meaning for Phase Il planning, and one can expect even less

n

meaning for implementation. Most of the analyses in this section’ have

focussednjjp;he leader and the staff. This'was only for the purpose of

illustratdng the types of ‘factors involved in attempting to‘bring about
significant organizational and role change. We would now like to state

L unequivocally that all of these factors apply to other role changes

involving- students and;parents In fact, the problems are immediately

'compoundéd by the larger numbers, greater heterogéneity, and absence of

collaborative reiaeia;ships (between parents and the schoq}, and between

students and teacher in the past. . . .
' Our purpose’ 1n rev1ewing the above factors ka™ not been to show How .
. discouraging the chances for changf ate? Nor do we imply that there are
clear solutions to any of the issues. Rather, our purpose has been to
.identify factors that'are‘usually-neglected, and have consequent impaed

on the degree of success. The question is whether an organization has
some explicit mechan}sms for continually addressing these factors, not
whether they can be entirely eliminated. A built in means of addressing
such factors seemed to be all the more important at Bayridge, because a

- more long—term developmental approach to social change was being attempted
_The promise of the 'long.—term strategy,- if”lt works, is that basic changes

become firmly rooted. If it doesn t work, it will be no more harmful

.,4
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OVERVIEW OF FIRST YEAR . . ‘

N

In examining the school's first year of operation wé provide a brief’

» . '
overview of the year, describejour samples and sources ef data,. and

drawing on these data Iook~at the implementation ¢¥ the four major
innqyations attempted - the flexible structure, the flat organizational

sétructure, community. involvement, and student responsibility '

Since the new building was not ready" on schedule, the Qchool opened

in September of 1974, housed within an older, estabdished in -¢ity
high school, where surplus space had become available: In addition to
the principal and hig administrative assistant, there were si?teen class-

roon teachers, a guidance counsellor, and a resource librarian The ’
positiqp of office clerk was filled, as well, but with.a considerable .
turnover of personnel for the first few monthsd. e ’ . . *
.. There were two hundred and sixty students, approximately evenly split
.into grades nine and ten These students «fere being brought to the
school by bus from another secondary.\}hool closer to their homes in the
subdivision of on the outskirts of the city. Many students had first ./
§2ke another bus to this school, so  that they had four different bus rides

each day Because of the time needed for travel,-classes commenced

relatively late in the morning and ¢losed early in che afternéon. Lunch
hour was brief .(40 minutes) i .
Although the school operated as a separate unit within the other

by the other

'secondary s‘hool, it neberthelegs had to conform to the latter s routines, .
to a degree, For example, period lengths were govirn

school‘g bells - which rang at 40-minute intervals. - Although some rooms -

were entirely taken over by the Bayridge school, others were shared by

N
\




‘ed and well received. y .

i

- .

the two schools. A-\Ihgle large hall with a single partition, housed

the Bayridge offices (principal s, office gtaff's and guidance counsellor 8)
as well as serving as. a staff room, resource centre, add storage room.

The year opened for the staff, with an intensive two-day staff

.meeting. This was the-third staff meeting -'¢wo other ones having, taken

place the previous spring - so that staff members were beginning to

become acquainted with each other. The four staff committees began to
meet at this time. These(were' ‘the Budget Committee, the Community
Relations Committee, the Curriculum Committee and the Student Morale and '.
Disciplines Committee. All committees continued to meet throughou: the

'semegter, but some were definitely less actibe than others.

In late September, the Community Relations Committee organized a

.
’

Profile Night for parents. This was considered to have been well attend-

.

Another occasion of pargnt-teacher meetings was Parents' Night,
held in November, after'the interim reports were distributed.

There were few activities for students during the semester. lhis
was largely accounted for by lack*of time and lack of facilities. On
the whdle, there was little chance at this time for the sdﬁzgl to act and
feel as an' independent unit, One exception to this was "Spirit Day,"
held in October. This outing to a nearby conservation area gave the R
entire school its first day of independence.

The relationship between Bayridge and its host school came to be
seen; by the administration, staff and students of each school, mainly
as one of conflict. The two schools operated under ssomewhat different\\
philosophies‘of education} witn Bayridge placing less emphasis on dis-.
cipline and. control than did the other school. The'sharing of equipment @
and some classroom space was another source of friction. The move of ¢
Bayridge school to its own building was eagerly ®gticipated by members
df both schools. «See Appendix‘E'for further discussion'of~sharing

accommodations) L

Thie was to‘také‘place early in~the new year. As time progresgbﬂ;
however, unforeseen construction del?ys.made it evident that the new
school :%uld not be entirely completed by tbe-pfeviously projected da
of January, 1975. The building 8 main structure, and a number of in:rQ\\
terior areas were, however, entirely completed by Christmas, and the

principal and his staff decided to move despite the fact that constrdﬁtipn

would be continuing for some time. . et
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Board\guidelines on the total supervisory budget for a school the
size of Bayridge were somewhat non-specific. Accordingly, the school
‘icoked at the personnel budget requirements of another count& secondary
. school of a comparable size. This rgsulted in an estimated sum of money
that QSyfidge could use for its own supervisory staff. However, under
the flat administrative structure, supervisory help (viee-principal,
department heads) woud be eliminated. Monies not expended in that ;
could be rediregtéd to the funding of pars-professionals and other support
staff. ] L.

., Nr— . .
Early in the year, the school had prepared’'a progmsal outlining the’

in which tnis allowance wpuld be allpcatéd This was submitted to
the Board for their approval. The school had decided that their needs
. consistad mainly SE\Q&erical support staff - e. g. a guidance secyetary
. and a2 fullctime operator'for duplicating equipment In addition to
clerical help, there was to be a,full-time assistant_in the resource
centre and an-additional half-time teapher. Finally, a certain amotmt
. of money was set aside to be used for professional develobment activities.
The Board of Education appeared to be hesitant in approving these
ney positions. After some delay, however, the positions were finalized

-

“.and by the end of the first semester these positions had been filled.{

L " 2
After the Christmas break, Bayridge students attended their own *

school for the first time. For many of them, the‘Scpool was a brief
¢ walk from home. Others.etill had to take a bus.~ The extra time gained
because less time was needed for travel was used by the school lengthen
tpe school day and to double, the lunch hour. Period lengthﬁ/{/i:ined
what'they‘ﬁai—been all alpné, but the longer lunch hour would give a
chance for students' activities and for intramural sports to take place.
These were organized soon after tne move, most of them commencing in
' February . . ’ \
- Pebruary also marked the beginning of the second semester. The

h 'day. -Each student

timetabling for this semester remaTned essentially the same, except for
the fact bhat one extma period was added on to eéi

wo now have ‘one unscheduled period each day and some ‘teachers could

now have QOuble periods. \\-‘ »

/ The free period for students was somewhat controversial at first.
A study room was set up, but the staff decided not to make attendance
compulsory- and soon it was used by only a few students Other students

would spend time in the regource cengre, which was steadily gaining
) - . 3

\
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materials and equipnent. Students could also spend time talling with

- while. A

each the}‘in the large front mall or step outside-the school for a
leave the skhool property during their free periods.

er,somq area residents complained, students were asked not to

Constructiom.aas proceeding throughout the Semester as the'projected
completion date was progressively delayed: The Cafetorium and the
Theatre Arts.room were opened in March. The entire second story was
opgned in Apfil. . ‘ '

Eddipment for the school was, -in some cases, extremely slow in
arriving In certain subject areas, such as science and home economics,
this lack of equipment placed real constraints on the topics which could
be covered. An additional problem was that due to inflation, the equip-
mefit budget originally allotted to the school no longer had the purchasing,

power intended. The school chose to buy some high quality tquipment at

W,

- the expense of -not being able to buy other things at all. For example,
two shep areas did not open because of lack of equipment. .
\\\\\ - Few parents visited, the school nntil Parents' Night in late April
and the production of the school's first play, Oliver, in early May.
‘There would be nor formal opening of the school until all construction -
was completed. It was tentétively scheduled to take place only during
the following year. _ i » ' <N
The school year ended in June. After the students left, the staff
engaged in ten days of professional developnent activities.
- ) . L T "t
METHODOLOGY . -
In studying the first year of implémentation at Bayridge Secondary School
we .attempteld to gath{i;zggornation from a wide range of sources. To do -
this, we ‘relied on bofMquantitative and qualitative methods. The )
’ approach we used depended largely on. the group or individual who was/the>
target of our-interkst and the manner in which the information was to be
< used, Using this multi-methodological approach -we feel we gained a -
comprehensive understanding of and knowledge about events at the school, ‘ -
attitudes of gach of the constituents (students, parents, staff and
. administration), and interaction of- these various groups. Much of our
information | was obtained thfough surveys, but as a supplement, we e .
- also talked both formally (taped interviews) and informally with many
persons who played a significant role in defining and implementing the

philosoéhy of Bayridge Secondary School that emerged between 1973 and 1975.

.
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An overview of the data gathered from the main groups is presented . ’

below. . . Y ‘ BN

’ .

o v " . « v Fall 1974 A Spring 1975 v

Students , . 219/260 213/260 - :

- - cl(84n) (82%) - '
Py

-

Parents ' " 58/128 - 54/120 - | <
o ; (452) (45%)
b - '-. . /-J -
Staff - N 9/18 . * 18/18 .
: (502) :

Principal * . *

Central Admin. * Area Supt. * Area Supt. ) .
. . — . Supt. of Curriculum
‘ . ’ Local trustee
\

* %

* -
Interviews. All others were by questionnaire

t

- Data were gathered twice from each of the major eonstituencies. A ;irst .
set of information,was obtained in November/December 1974 when the school
was operati%. in the shared, facilities ‘The‘second"set of data—were ) ..’ — =
collected in Iate Spring of 1975 (April-Madeune) when the school had
been operating in the new building since January. In each case questiop-
naires were developed with the help of key committees. For example, the »
Student Morale and Disciplinme Committee wOrked with us in . eveloping
some of the items for the student questionnaire and the Community
Relations Committee made suégestions‘for the parent questionnaire.
< The questionnaires cover a wide variety of issues: goale, communi- 3
cation; decision—making, roles and relationships of all groups, class-
room climate and activities, major innovations, and so on (the question=+
naires are produced in full in Appendices B, C and D). The spring
. . questionnaire was similar to the first one, but included new qumions
o on a!tigudes and perceptions of the new school, and on changes bgﬁgeen
| the first and second semgster in the operation of the school., °
The student questionnaire was administered by the researchers in 511
n classes of the school, resulting in very high return rates of 84%Z in the
fall and 82% 1in the spring In order to avoid two sets of mailing to
all parents, we selected a 50% random sample for the fall questionnaire

and usdéd the remainiqg'SOZ as the sample for the spring. Imsboth cases,

>
~
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. after sendiqg the reminders we obtained a 45% ¥eturn from a questionnaire

" mailed to their homes. This response rate is typical of surveys. Even

B with this rélatively low return, much useful, information on parents’

* . concerys and expectations was gained from the survey. -

‘ #The 'staff- questioMkaire was distributed in December to all 18 //”*\\\\
members. Even after reminders we were *able to obtain only a 50% response.-
The timing of the questionnaires probably accoumted for this low response.
The distribution of questionnaires was folldwed by a decision tdqmove‘

"into the new building, which was only partially completed. Staff members
were extremely busy withwlast—minute preparations, and once in the hew

. building there were many inconveniences and organizational problems to

) {
’ contend with. . <

‘ -
' ¥ .

Because of the low return rate in'the first term we decided to in-
terview all 18 staff members in the second term. We divided the staf£» -
randomly into two groups of 9, and interviewed one group in the middle
of the term, and th cond group toward the end (June) We also formally
interviewed the priﬁzal on two occasions, in addition to discussing
.o A matters wffh him every week throughout the year. fke Area Superintendent s
» Superintendent of Curriculum, ‘and local trustee were also interviéwed. L %5§;:
emmn — .. In addition to formal data gathering_from statf,and students we
_ observed them in a numbet of different-situations. The research team
frequently attended committee and staff meetings to discuss resulteifrom
the pargnt and student surveys with the staff, to solicit their ideas
and suégestions_for future data gathering, and .to observé their dealings
and- encounters ,with one another. In particular, several meetings of
both the Student Morale and Discipline Committee arrd the Comminity
. Relations Committee were attended. . .
. We also attended general staff meetings, committee head meetiﬁgs,
student'functions (clubAmee:ings,Asports, student councif). Through all
of these.neans of contact, wé became very familiar figures id the sqﬂool.
We made a point of spending at least one-half day a wéek in the school,
even in the absence of officiai meetings. Oyr frequent presence allowed ;

us to talk extensively and" more informally with _all staff members and to

\
L

be in continual touch wiﬁh activities and events at the“school. ‘
’ Judging.by the informatﬁon we collected, four major innovations’
o,

/ characterize the main aspects of the school's development in the first
year.' An examination of the implementatioé of .these innovations - the' .

flexible structure, the flat organizafion, community inyolvement,

. N - . . ¥
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student "’ requnsibility - enables us to analyze what happened during @e
first year of operation and to.consider the relationship between«farly

a

oo planning and implementation. : - - e . -
® . ! . 0 ¥ ' . ' :
. . ’ . <
o . BLE STRUCTURE ; ¢ ' ¢
\ . = s
The'ftexible, semi-open design of the Bayridge Secondary Schpol building &

was conceived of far in advance of the oconstruction of the building and
long before the school s staff (principal and teachers) had beeh hired.
In December of 1970, the original ‘Core Planning Committee.had drawn u -
.a report entitled "Recommendations te the Board of Education.and the
Architect to Assist in the Designing of the Wessfrn Secondary School'"
Included in these recommendations was a proposal for flexibility of “w.
'~ - space to ensure maximum program flexibility. As well, the'report sut-
lined a preliminary description of physical facilities for the school
From June to October,’ 1972, the Academic Planning Committee worked
closely with the architect in determining the gen®ral plans for the ~ .
.school's design. This Plannihg Committee had been divided into five . ) b
subcommittees which reflected various areas of learning° Arts, Commu-
nication, Purerand fpplied Sciences, Social and, Environmental Studies & .
, and Business Education. The architect worked in close conjunctiop with -
these subcommittees. .Each subcommitteggworked on designing spaces . .
-ideally suited to its subject area. The intention was that the building,' ’
the actual physical structure, would be fitted into the'curricular pro-
gram, rather than the usual procedure ofvconstructing a buil/ding and, . ’.
then determining the cerriculum. 1In addition to their work with the .
arch1tect members of the committee Visited several other innovative

Ontario schools to familiarize themselves with‘varioﬁs possibiltties in ) :
architectural design. s . . . o ‘ ‘e

.

In the early months of 1973 (January to March), recqmmendations for &
‘the school's architecture were refined and made more specific by the " R
.Planning Committee. * In'DeLember, the construction of the school began. .

Thé main gulding pri\ciple during the months of activity and con~
sideration by the Planning Committee had been an emphasis on flexibility
of structure. A flexible plan, it was argued, would be equally suited to L‘ﬁ;
a variety of teaching straﬁsgies and school programs. The planners

envisioned the space being psed in an "open" or "closed" fashion as de-. "

sired by'the teachers. ‘Moveable partitions were recommended inlall. . - .

» <
e .
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'o be the heart oi‘the ssrhool%an the f.ocﬁs of act!vity,

R 3 T The E:ompleied school building pfans encompasséd many of thesbe - .
SR i'yitial ideas. The" size had been decreased substantially however, -
;esul'ting ip somewhat of a loss of’ flexibil}ty, as there were fewer areas. P
. in which to work Th.ere were, nevertheless, Targe open areas thrqughout “
. the school (e g, bear‘pit areas., resourcg centre and some teaching T X

areaq) tb‘t would allow, For

iliey in ’teaching‘ -and* learning styles” * ‘
Ve and ‘would favolr a range o’ ties taking place wimultaneously in

. 3 . . ’
’,‘s’ v ' ’ = A

> .In the @&t year of implementation at Bayr‘idge we wete “interested

0 P in determining if the goals that wbre formuiated in the p1annin§ stages

B were beidg Met and if ‘507 to ‘what extent.\ The goal of flexibility of

. "‘;‘ _space, as articulated by the 'early "p‘lanneﬁﬁ had connotations more far; . ‘i
Lo re@liingJ than simply rétommenda’tions for the physical design of the ' ‘Q

building.&lmplicit in their plans for maximum flexibility vas the idea -
. " that this sémi—opennes»s would allow for a w:(ide Saage of teaching ‘and
curricular experimentation d exploratlon and that the physical setting

. ’ L would be closely linked to the. school 8. philosophy.~

”
! ,,,In the suweysﬁconducted of parents and students during the second

semester (see 'Me,t;tu’dology" in- this chapter) and in our exchanges with sta f
% mb‘, par;.ticulan;ly in the course of interviewing them, we weré in-

y éerest'ed in, determining the reactions of these \grious groups to the \‘(
Sy ' flexible/tructure of the new secondary school and the implications of,
this tvpe of physical set&ing. Dﬁring the fall semester the "school
wag located in a traditional closed-classroom setting and’ thé move to
é‘the new guill,ding was a significant change for a?constituents\, not only“ -

(Im.the organizat,ion a programming but also in A&d

justing .to a completely -
.7, new (semi-vopen) learning #fd teaching environment. Jone of the teachers
T " had r,aughw previously, in this type of open setting, nor had the majority
e of students attended another school with a design similar to Bayrigdge' 5.
;,f‘ » We axpected that the;er‘ ght ‘be changes in styles of learning. and teach-
_i;‘ that would have to be made- by all those involved in the educat\ion
. ] prc;:’eBS. It is i.nterés"ti'ng to examine th;VJaying pointg of view of,
; these - thréechns\tituent groups (parents udénts,, and téachers): ‘after
: ‘ they had had an t'tunity to’ *come amilia;r wi h- the new fle'!ible

e

. setbd.ng e R4 . L
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. . During the montho of April we conducted a ‘survey of" Bayudg?dentsv
"~ "and included on the questionnaire a number of items regarding st ts* f' , -
reactions to and perceptions of the new scheol building. From thgir ) .
responses, it is eVi;:lent that they viewed tfie building and the unique
v aspects of itg architecture in a very favourable light. They seem to. “'. ' “ «.

have had_yery few diffieulties in adJusging, to their? ndﬂ surroundings

agd manyindents made comments regarding the positive effect the flexible e

- setting?xad had on the ov rall- climate of the'school. * A breakdown of »
responses to many of. th_e igﬁs on ‘t‘he survey indicates thes‘e ger;eral ' ‘ ‘ ) "
- feelings on the part of the student fbod'y. z ' LT > -
3 A Targe majority of “students (63%) indicated that/' they preferred

'\open-area classes to thosa in closed or standard classrooms Only ~- . .
s11ghtly more than ong-tenth.qf Bayridge students .(13%) replied that

they didn't Iike open—a‘a classrooms. An additional one-fifth (217) .
had no preference. (See Table 1). ’ ,_‘ o . )

Students- seemed, on the whole, to be very positive about Bayridge 8 ’ ¢

sec semester of operation. These fee11ngs migﬁ'!: ’in Jpart_have been o

related to the newness 4nd un1queness of the physical environment. For T :
example, fl 'ove.rwhelming maJority 75%) of students stated that they . T
,’Velt that students at Brayrldge;]ad more freedom than students at oth’ .

. #ools. Only &*small proportion of responde,nts (6%) replied that
k3

.

-opposite was true. (See Talfe 2) This pex't:eived freedom may be related -

- "té the fact that Bayridge students were not always confined to cloﬁed-

~

c@bseemed to prefer spending ‘their free periods in the more open areas of

, classroom learning situations. .“It is certainly the case that- students

the school One-fifth preferred spending this-tide in the resource -
.. cemtre, het.one- fifth mentioned ,the open .mall area, " and finally 177
'5:. ., .said th\egenﬁ -their free periods around the main enttance.: That is,,
' o . over half the student pfowation (57/) frequented the open '?%of
? @.r the school dgriv; their- spare periods. ~(See TFable 3). ¢

Another example of students positiveness about th’e second semester

-~

A of. operat.ion in the new building is that an overwl)elming majority (M) .
“ felt that schodl spirit had improved a lot since tﬁmove to the neJ

. .schoo]“ Very few students (8%7) felt that school spirit had declined. o
(\'—} (See Table 4). Students were asked what should happen tp a student-who' ) ' ' |

was caught causing serious damage to the school building Their responfes ,'

indicated, their pride in the-new building. Over one-héf (567) sf:ated C 5 .
that th offender should be suspended or expelled or that the polzice (- ’
{ . ) \ - .
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n=21‘3 . . . o
. S i ~— N#nber Pe.rceritag_e_
I prefle'r them. . 134 62.9 .
‘ I ,don't see much difference. ) " 45 21.1
I don't like them as well. - 27 12,7 o
E doh’t have eny‘ classes i gpen areas. 2 0.9*
- S ’ » » I
7 ) .
Table 2 R ¢ "
Students' Perceptwn of Freedom at Baymdge as enpald to O?;zef' Schools . ’
n=;213 ‘ .
J

) ) - " Number ‘Percentage
Less freedom A 13 B 6.1 . '
Same amount of freedom - 24 11.3°
More fraedom : r ' 160 " ) 75.1 .

. v ’ .
"
Table 3  J
I_Area ‘Preferréd by Studdnts for Free Perid )
n=213 [ o ’ . ’

' - ’ . « . Number _ Percentage l
Resource Certtre ’ - . 41 ’ % ]
Dther instruction area- ’ 5 2.3
Away from the schoo} 16° ., ‘ 7.5 )
Around the front e;ltrance ' ) o 36,.. 16.9
Mall-area T . 44 e 207 - .

Other v . R 47.‘ 22,1
S o A N

3

Tab’Le 2

Studénts’ Feelmgs Regardmg Open Area Olassrooms

-
t “~,
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Table ¢4 . _ - . 5 T ——
Students'’ Perception of School Spirit in the New Bmld'mg Co
o ‘ Schobl Spirit has' Inproved a Zot i g : "'
n=213 e e T T o~
. ] ) . . Number , Percentage .
Strongly agree '’ ” . 97 45.5
Agreg = SN - IEREEES Y72 - N A
Disagree - = 13 6.1 .
; Stf\ongly disagree - . : 5® 2.3
. - I o —_
- _ Table 5. . ' s ) " l N
) Student 0p1,mon Regardzng Vandalism of School Building T . ~v1 |
What should happen to a 3tudent who is caught causing 3emous damage -
" to the school bullding? . ‘. -
‘n=213 ) :
. . . . » Number Percentage
Lecture by pfincipal/pérents - o 0 . ‘
contacted - . 23 10.8 .
Moderate punishment ° .. / 32 - 15.0
Suspensien - - S , \/ 52- T24.4 7
Expulsion/cany\oijitz—‘——,—/\ Y. 31.5
Given another $hance - \\ N 1 0.5 - .
Miscellaneous . ‘}‘. 2 0.9 ,
‘ . " s ' ‘\’___‘#‘a
S ) . -
.
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‘Table 6 ST " R
Students' Percep(t/ions of Changes Since Move to the Nw_'BuiZding:,: -0 ‘
n=213 | e

- ’ : * - +Number. Percenta}g‘
Better atmosphei:'e . : "_ "' - 69 ' 32.4 :
Worse atmospHlere ‘ ' . .13 . 6.1
Organizgtional/timetable’ changes 12 N ' 5.6
Chgéjbecadse of location - ‘ o 22 . 10.3
Initial inconvenienceg L. " -35 . 16.4 AR
Better relations with staff and students .16 7.6
Comments regarding physical plant and - ’ ’ ‘
facilities . . 47 ) :22.1°
Extra-curricular c’nan‘es ‘ ) » & ’ /7 19 . )
Miscellaneous*- . ’ / . 21 o 9.9 ) .

* (Note;. There may be more than 100% response in this table since students

could mention more than one item. ¥ -

' M A ’ \../
b . , ' [ ’
Table 7 y .
Student Use 0}‘ the Resowrce Centre - - o
n=213 4 *
' . _ Numbes Percentage ’
Ft:egLuengy of Use Co , R .
L o « : '
Almost every day ‘ ‘ : 43 » 20.2
. .
. At least once a week ] ) 55 25.8 -
<. a4 .
Occasionally ; 88 ) . 41.3 .
_Ne\_ger . T : - 22 L 10.3 y
Feelings of freedom to ask for help ' ) \\ ’ o °
i . ' ) T
Very free X # 65.7 -
Somewhat free * ) .t " 32 15.0
Slightly frde , L 20 - 9.4 -
Not at all free . 6 T . 2.8
’ ! Y ) .
Y -" " '
3 . '
. —
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should be caliled. " Ohly 26% would deal with the of fender mod&ﬁately - .
i.e. » G demand pay for damages, revoke privileges, impose a lecture frq?
., the principal phone parents, or "do nothinge (See Table 3).
A fjnal question related to students' perceptions of the school .
b ing asked that they indicate the biggest change they had experienced
o o since the school had moved from the temporary location into the new
, building. Almost one-third of the students (32%) commented on the im- -

pro@ed atmosphere of the new building: Many of  these concerned features
- ’ k) . b

S

of the grchitecture that gave the school a freer, more reldxed environment.
An additional one-quarter (22%) had posittve remarks'to mak ut the
physical’plant or facilities of Bayridge. (See Tabl% 6) . ﬁ/ ‘
In®8% of the students' responses it was. said that staff-student °
relations“had improved since the moze. This again, is probably partially
a function of thga&ne open envirenment. Some students pointed out that ,
the informaiity—and aperness of the physicairsetting mader staff-student "
exchahges more frequent and'ﬁore relaxed. - (See Table 6)-.
One aspect of sthe schoolfs design envisioned. by the originall
< planners was the d!itrality of the redource centre 7 it was to bw the ?
.' hub of activity and lea;ning We questgpned studgéts about the use of .
the resource centre to see if in fact, the planners' predictions had
- been correct. Almost one-half of the student body €46%) used the materials - .
of the resource centre's facilities. Howeuer, a significant group of
students (10%) neves made use of these available.materials. Almost all
students (81%) replied that they felt fre#e to ask for h?lp-in ginding .
—_ and using materials” in " the resource centre. YSee Table 7). _ . . N
e On the basis of these survey results, it seemed that students were .
Y generally adjusting well to their new, flexible envi?onment. Only a
very small minority of students mentioned problems which were ‘specifically
related to the architecture of the building. A few students, for ex- ‘ )
ample, had in1tia11ywexperienced concentration difficulties because of - N
N noise distxaction Some of tHyse students, however, indicated tha?gthég
problem ‘was related to noise not from the teaching areas but from the
continuing constructioh This ‘was a,source of annoyance_ for _the first - .
touple of months of the second semester while the school building was -
being completed For the most part, $tudents expressed a great deal of . .

, ) satisfacgion and ‘had very pdsitive remarks to make regarding the flexible

»

setting. ‘
o~ " . t L4
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5' 1{{ our'inte:views witl af f embers (teachérs‘principal Support -
staff) during the months of Mar and June, we asked about their re-
actions to the flexibréﬁsetting ‘and hgy if.at all, they had altered ~
theLr teaching styles. to meet the physical demands of the new building,

In addition, welwere interested in learnlng if chey had perceived changes
in student behavjour since the move. (Appendlx E ) T

In practically all 1nstances, staff mepbers had positive comments '

to make about t:; new environment, Many teacherg/e%pre5sed relief at

itional closed—classroom set-up. There seemed to be a

legxing the tra
short period of adJustment at the beginning of the semester, but once
teachers u@re flnally set up in the areas they would occupy for the
remainder of the school.year and once constructjon of the bailding had
been completed mdny of these mlnér inconveniences and problems were
gone. One teacher, for example, mentloned being somewhau tntimidated
initially by~ teachlng W1th1n sight and hearing oﬁ oth r classes and .
teachers. A few other teacheés3 ‘had. 1n1t§, concerns aboult students *,
wanderlng through open areas d dlsturblng classes in progress. This,
however, ceaseg to be a problem after students had biﬁpme more familiar
w1th and adapted to their surroundlngs and opce it was realized that a

certain amount of act1v1ty and noise Would be the order of the day. .

There is a lpt of activity, but you get uded
to it and it-doesn't bother you. .

The flexibility, rather than.compléte openness, of the school ~

N building was seen generally as an asset. ‘It,was mentioned‘by a few

individuals that Some subjetts (e.g. oral'language) could more effeetively
ber{aught in closed greas whilé others, relying less on audio but more
on visual methods; were more suited to an open area.

The fact that the buildlng was still under construction when the
school/vas relocated in Januaty became’ a ‘source of annoyancei Aside

from the fact that students and teachers werg bothered by this extraneous

- noise, there/was the added inconvenience ‘of all classes having to be

temporarily”located on the first floor while the-second floor was being
completed. This situation was mot resolved until after the spring break
and in she meantime, students and teachers had to contend with 'some con-
gestion and con£u81on on the ground floor of‘;he building, particular}y
in the area of the resburce centre. ' L -

‘One final dzroblem that seemed to be somewhat .related to “the archi-

tecture of the building was mentioned by some staff members. It was -

) N
R
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pointed out that there ¥ad been no regiog of the school designated as a

private ‘area for studenti[ In a traditional, closed-classroom setting,

the rieed for such an area mAy not be as great as in\Qschool such as .
i

Bayridge. The large, ospen ,Spaces made the students ghly visible arld
' ’

-

- it was difficult for them not, to feel that’ they were in constant yiew
” 1

by at least some staff members. This issue is closely tied to a concern

¥

that was expressed by many staff members. It was felt by sof® staff

members that students should not be permitted to roam freely-about the

o 8chool but ‘'should be restricted to certain areas - in particular,'they
y\\\~shguld not be allowed.inf the staffroom. Other staff members‘fert that '

P v such_a restrictive policy would be unJust given the, fact that there was
" s, ~

|
no exclusively student domain; the staff members had an Area of retreat .
N,

and escage while similar priv@cy needs of students were %ot being,metu
* ¥ This issue.of teyritoriality was never dealt with in a centralized
- ‘ . ' R
:‘ \ manner and usually, when circumstances presented themselves, teachers- 4
P

dealt with the situation ip a wayl|consistent with their personal biases O

Staff members maﬁe m*hy comments favourable to and supportive of'an - ey
open classroom approach On a number of occasions, teachers‘mentioned W
the  need for them to be more flexible and creative in their methods than
- - was necessary in a more trad1tiona1 setting. Most teachers felt that in .
an open’ area classroom, the formal lecture approach was not alwaysvthe'

most effective way of presenting course»material. Ess'example many - -

-

‘g he
-\\ teachers had experimented with small group learning situations-and tried
v
N a teaching approach more oriented to the‘individual - . ; - .
s - -
If something is going on'other than Socratic, . . .
teaching, there shouldn't be a problem. Linear o
seating arrangements won't always work (in an P
. open setting). - - 't N N ’
- - .J»' 4 i ‘ N

’ Several staff members felt that the.open situation was somewhatd
more demanding of the teacher, requiring more time for organfzing and - ,
\kpzeparing material., As one teacher pointed out, "Courses need to_pfovide .

the structure rather than the building . ) £ ‘ ~

‘o, *yb " The original Bayridge planners had anticipated the use of the build- ' ‘
ing and the school s facilities in a very specific context - “the learning
process‘would be totally integrated with and designed around the physicaLF
setting. The fuLfillment of this: goaL did not really emérge during the

first year of implementation. ) .

) . * ~ s
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‘ The planners had envisioned small gfoups of students engaged in a
multitude of activities throughout the - school making use of all the
resourceg“auailable to them. There were, however, - attempts by'teachers
to ‘move im this direction, certainly, many expressed the need for such |,
an orientation and hoped that in subsequent years, learning situations
of this nature would be prevalent. As one teacher noted, the freedom
was there to try different teaching styles and to make full use of ‘the
resources at their disposal Even thé few cautious steps that had been ,
made in this direction redg;ibd teachers to be continually thinking,
experimenting. and‘evaluating. N )
' dne opinion frequently expressed by teachers was that the opeﬁ
physical setting affected the overall atmosphere of the school el the
quality of student-student and. student—staff relationships. Many des-

cribed the environment a! freer and more gnformal than in schools in -

which they had previously taught. According to staff members, studedts .
b — \

were more relaxed and shared more in each other's experiences:
” . [y
"(There was) some stuff going on in the bear pit
one day. Everyone watcheéd-mthis was interesting

-~ "Kids are breathing-a 1ot better...more relaf%d...
more perceptual freedom. They're adjustimg ‘to it ‘
and going back to theim natura&vorld " .

"Openness has made the students‘more friendly - they— -

» feel so free." ’Q

It seems as well that staff members themselves appreUiated thelr

open surroundings and felt more at ease teaching and interacting,in such

S

a setting. A typical comment was the following.

4

l4~ "I feel much moxe relaxed with kids... don't feel - N
you're in a box. It's the physical arrangement
that produces this." .
TE: staff perceptions of the flexible structure were, like those
of the sfudents, generally positive, Any complaints that they had seemed
to be, é:;'the most part, minor or circumstantial They were still in a
'phase of feeling their way' ard trying to deverbp patterns of teaching
compatible with the physical design of the Bayridge building.
Parents had slightly dif ferent and more varied attitudes to the 4
school's open structure than did e@lher studermrts or staff. Their conxh ‘
tact with the school had'Been\somewhgt limited (see '"Community Involve- °

ment" later in ‘this chapter) and at the Ywme of our spring survey (April

-
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1975)(i£!y‘0f them had not yet had an opportunity to views the inside of
< the butlding. For the'most party ’

. opinions about the4openness and flex

however, they seemed td nxwe formulated
1it . the physical setting .
based largely on indirect information fxom »udents? other parents, and-
/written communications from the school. . .- ) : ’ .
! o One question in the spring survey asked them to dndicsfe their =~ -
. impressions of the new building. A wide range of’responsesgwere given. ) ‘
Many parents were .favourably impressed with the design and appearance of
the school building and in particular with the openniis of many areds in . \.
the school. Some expressed the feeling that there would be a positive - \
relationship between the openness of the setting and students’ motivatibn

and willingness to learn. Several such favourable comments about the

open. physieal setting are the following: r . . ’
* , "Cheerful. The'dpenness gives a spacious feeling:.. .
. The colour scheme-is vibrant in the carpeting, _
lockers,. and walls." . ‘>// ’
. "Imaginative. Will elicit positive response toward
’ learning." . . - N

"Ultra modern. (The building), offers every opporcunixy
to the student who wants to learn.”

. "Very good. Students have free feelifig and use the ‘o
bear pits for discussion about educationdl and soclal
pyoblems. I like the-open feeling. It will help

h student-teacher,relationships." T

"Very comfortable, I'm very pleased with it." - . .
"Truly beautiful piace for higher education.' T‘p\\‘

] ' — >

", * Other parents were more reluctant to praise the non-traditional s . i

design. Sone individuals made remarks about the extrawagance and over- -
luxuriousness of the setting and a few others were opposed to the open-
ness of the interior design. These more negative reactions to the setting
and the feeling that such a design is incongruous»with a learning en-

vironment expressed in the following verbatim comments:

L3
'I can't go®ith the open concept situation.”

"Architect%s dream - teachers' nightmare."

- "Very nice-, but very open." -
"Too expenmsive ... rugs are not necessary.. * _
. It)s too mueh like a college. ) . —— . C
) . S - ‘ i
» N ' \‘ .
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Several other parents were, at this early stage,1ambiyalent or re-

luctant to express an opinion as they had not had the opportunity to view

the interior o} the school.

. - .- £
A further question on thie second semester survey of parents asked -

. L]
them to indicate the biggest adjustment their son‘of daughter had had to

make since the move, to the new building. Here again, a few parents
expreséed concerns about the open environment. Proportionately, however,

they représented a small minority of the total group of respondents.

Here are a few of the comments they _made: .
"....disappointed Mn the open structure of the
finds it mpre difficult to concentrate." . ’

F;QE . new school. However, my son is now adjusting, but N
‘X
!
b ~!'How to cope productively with the freedom offered.”.

-

“» ""Open class concep\ and too much idle time."
_ L
Finally, we asked parents to “indicate any concerns they might have

N

about the school and-to reflect -on changes that they might make in the '
school's operation and’ prganization\if they were given this opportunity.

Some parents had comments to make regarding the school building:

"Will it (the school) become just a great piece of .
architecture? I would hepe that it is there to

* instil the discipline of learning. and social
development.'t .

) - .
"The free school concept seems to work satis-
factorily.

"Should utilize. thag. beautiful building for more
than 9:00 A.M. to 5:00 P M., Monday to Friday M
Should be for parents as well." . ..

: Change open areas to closed." ‘ L

i

-

. Parehts:seemed generally tg'have mqre disparate feelings about the
school s flexible structure th!h did either students or staff. It seem~
ed that.many of them were suffering from a lack: of information ox had
not taken or been given the~0pportunity to become familiar with the
interior design of the school. Although some expressed very definite~
views about the semi-open concept they did so often on the basis of
hearsay and conjecture about.the school s activities and objectivesz
They were somewhat reluctant to acclaim a non—traditional flexible

approath to school ‘construction before they had been given positive

. proof of its viability. ’ -

\\ ' ‘ .
. .
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Having looked ,at the attitudes of all three constituent gréups
(students, staff, and parents), it is worthwhile to draw -from their
opinions and statements implications regarding flexibility in structure
fog//kher schools. '

It seems that tﬁe?e may be an initial period of adjustment for

. e d
individuals (staff and students) moving from a closed, traditional school

building into a more flexible structurel It is only gradually, perhaps o
cover a number of years, that different teaching and learnihg strategies
may be developed that rely on and are congruent with the physical setting
Rather tﬁhn‘ﬁaving centrally imposed strategies and methods for teachers - Q\

‘to adhere td, it is probably best that they develop individual styles of ’
-teaching and experiment in a c1assroom s1tuation with.the possibilities )

.and limits of a. flexible sett1ng The fiexiblé“rather than totally open

concept +provides the opportunlty for a wide variety of subject “areas and

a gange of teaching approaches. It may be that certain subJects are

more suited to the closed classroom areas of the scgill, nd others s .

favour a 1arge_r, less confined area. Staff members Mre unable or

unwilling to cope with an ‘environment that may be initi511§ somewhat

confusing and ambiguous will probably have difficulty in adjusting 5 a

flexible school setting \ . ' ]
Generally, it seems that studefits. react favourably to this Rind of .

environmeht and experience no great difficulties in modifying or adapt-

ing their approach to learning. From our data,'however, it ‘seems that

a few. individualsiﬁw be better aff in a traditional closed-ciassroom’

setting - students, for example, who have continual concentratign
- .

difficulties or are easily distracted. ’ K . . )

It would appea) that there may be a certain amount of opposition to
a flexible schecol huilding from parents: of the students. There seem to
be two main concerns that parents express. On the one hand, they may

associate a flexible or open setting with an increase in pefmissiveneSS

on the part of school staff - that id, because students generally haye
more mobility in a flexible setting, parents may interpret this as a
laxity in discipline Secondly, parents may initially make the assump-
tion that a school setting with bright colours and wall-to-wall carpeting~g
is an .extravagance and a burden to the taxpayer. Both of these concerns
may stem }argely from a lack of information If parents are educated -to ’ -
the potentialities of a flexible setting and if they see tangible measures

of its success (e.g. satisfgption or achievement of their own son or

Y




daughter), then they are likely to be less critical of variations in the ' *
school's architecture and wmore congcerned .that-the building and its Ll

, ‘facilities are being - uaed as effectively as they might be, - ~ 7

. 4 4 . \ .~
ELAT ORGANIZATIONAL, STRUCTURE . . ’ .

*Tbe school S first planners expected some eXperimentation with alternativell

' ’ types of staffing arrbngements-at the schpol. However, the actual form T,
‘that this took - the flat structure - was designed by the school's first ’ .
. principal. He had had a personal 1nterest in- this type of staffing _
' struct:;e and some experience with it. [t was his plan that the stan- . ;~

dard pupil- teacher ratio’ would be maintained while the responsibility
- allowances normally used for department chairmen would be used to hire -.(i
- paraprofessionals help. There would be no vice-principal, and the money
* saved by this would be used in the same way.. Duties normally darried"

out by the vice-principal would be allocated among staff members, and the "

A

principal, while an administrative assistant would be in charge of office
M~ routines; ¢ '

Under the flat structure,' teachers would take a greater responsi- R e

- ‘&i*-ﬂ""
bility for planning and would have a greater voice in making school ‘ oot

decisions. All would be assisted in the handling of these extra duties

by the paraprofessionals who weuld take over the routine and clerical

: = - aspects of teachers work. ., - ' -
At the time that teachers were hired'they had heard little about
- this flat structure. Most of them welcomed the opportunity_to be in- S

volved in the making of decisions but many were confused about the : '
exac: ways in which this would be done. The principai tried to get »
staff views on this, but the staff, at this time, was uncertain how the .
new structure for collective‘Hecision-making might be developed The -
principal took the initiative and suggested that four committees bfu.
" formed. This idea was supported by the staff. While staff members -
- volunteered to serve on these cogpixtees, some reported ‘that they felt
they were expected" to do go. In fact, all full-time teachers worked ‘
on at least one.of the four committees., while a number worked on two.
: _The early images teachers had of the: flat structure were character-
ized by a certain yvagueneBs ag to thenexacb nature of the’roles they,
the principal and‘the paraptofessionals would play: Most were enthusi-
-astic and had some suggestions_to make, but tended to look fo the .

principal.for.more specific guidante. . ’

L . o 1 g . BN
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Relations, and'Student Morale -and Discifline. | Each was to make plans

The four staff committees set up were: Budget Curripulum, Community -

for and decisions about tﬁose aspects of the school program represented .

< by its title. The jurisdiction of each committée was, however, not de- -
fined clearly in .the beginning. -' f ¥ . 5.” e jn
The Budget Committee was to ‘make decisions. about the-a ocatipn of

"all funds belonging to the school. !5 The Prigcipal was a memét% of this v ¥

committee. Early in the first semester, the committee bec#me involved

, with the Educational Resodrces Allocatioh‘System.of the Ministry of tLS'
. - o ’ ! -
Edudcation. They attempted to follow this system. The process was .to - .

. begin with drawing up a set of afms and objectives for the school, so ‘ih‘ \

-}
that these could be ranked in importance and resources allocated to‘them .

accordingly. The Budget Committge’ s energies throughout the.fa%l semest%r ?
were occuﬂﬁed witlHThis statement of aims and objectives 1t was even- 3
tually completed and ratified by the other staff members durigg the .
spring months. . o
The Community Relations Committee started the yea by organizing '
’Profile Night during September. This even1ng = durin which parents
followed their child s timetable for a day - was designed to familiarize
them with the school program #&nd its philosophy. This evening was con-
side"red' to have d'been quite successful. Aftgr this, however, the Commﬁtee
became virtuaIly 1nactive for the remainder of the demester.

The other committeegsmet a few times, but were not,involved in major.
decisions or events during the fall semester. By Christmas, it became
ev1dent that a number of difficulties were hindering their work.

Ou the staff questionnaire we had included a number of items
concerning committee worki‘ The majority of teachers indicated'some'
degree of dissatisfaction with the effectiveness of’the committee
structure. The work of at least one committee was- considered not to
have "gotten off the ground."- Another was said to be unable to cope with

'H

"igsues galloping toward them A third, operating relatively well from

its members viewpoint wae cfiticized for not communicating with the others.
A great many itegs were mentjoned by the teachers as barriers in.

preventing their committees from doing a better job. These included the

vfollowing: lack of time for meetings; lack of suitable meeting placef

lack of resources, such as materials and clerical help, competing demands :5

on members, no one to organfie meetings‘ itregular meetings; and meetings

which iacked coherence and continuity. Teachers also commerited that the . *

] .
»

- ' S
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- entire nature of committee vork needed mot'e definitio‘n and clarification.,
' They said that there wastlack of mdérstanding of the committees powers N
-D& & priorities aﬂd that there was ‘a general lack cﬁ sense of - purp&ose and -
direction. They wished for clearer guidelines on‘their role. , "

‘ One tead’her commented about his or hér doubts rggarding the \entire ¢

v L4

L committee system, __— ‘ . .
‘ i : -' . » B v g ) , % s . .

: . ..-+-NQt convincéd thi committée structure is the q et L

.- . nost efféctive way decision-making. ' An appainted

cabinet, appropriately remuperated, would be more . e

.effective as a central decision-making body. ¢ This. <« = )

would receive,input from the staff and committees. R

» . ’

Most teacheré’ stated that‘they were aware of the ‘work™ of ,pnly some

&

elt that

- of tﬁe other commit;tees or that they only heard .about decisio%-after ,.
) L
. most committee meetings were worthwhNe and that the prockés tended to

’ ke § L)
. - *hey ‘hetd begn made. Nevert’heless, the mdlori-ey of the staff !

. promotg professional development. _All teachers agref that, the committees
_were influential, at least to“a degree withifi the oferall decision- :

\/. making process at Bayndge. However,, they ggreed as *well that 'committces

é’hould have more influence on decisions ttﬁn they had yp to this time.’

L, . Similarly, "teaehers in general" were segn as having 'some" in- { o
“ fluence at the school, altho,ugh not as muc'h as they ‘P)ad throug ." ’ =
commit%ee stru‘ct re, \/ere was’ a.greementiagain that "teacl'\ers/(tkl

. should have somephat mere influence thar they Rad had Vhen ' asked about »

general" B

. © +the degree o luence each teacher felt tha¢t he or she personally
. N o eatercised responden?s 'opinions wete quite \a;‘ied Gnly one person o ‘ )
.- . considered that he or -ghe had a great deal" of influéncen The majority ’
V felt that they had " ’little"‘influence. Nearly all teachers statq:l, - '
) ) that they felt they should have more influence than this imall amount )
. (‘some"), , . .o P .)<w~
' * We as.ked teacheré what should hapﬁn if an important p&)blem wére . ]
‘ .to occur that d:Ld not fall élearly undér the jurisdittion of an existing S

staff’comm!(tﬂgéE There was total agreefent that a staff meeting sho;ld .

be .called to explor‘e solutions. There was general consensus that this
.. was, in fact, what had been happenin. A few. teachers said, hOwever,

that sometimes the Principal would make these, decisions withoyt - c0nsu1t-

’ . -x

RS

ing the staff. ' . R © g

v ~
-
>

I Staff meetings of the semester were seen by most teachers as having :

been qdite worthwhile. There wa? strong agre'ement that they were held ° @ - - )
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gften enough po deal ‘with jor issues. 'Only a minority o{:the teachers —
-indicated that there wer me,mattets of:concern to teachefs which}wefe
T 1., expressed only inform r primately, but never in stsfomeet(ngs:

Rart of the il!tntion of the flat organizational structure yras’ that

’!'. .‘
there, w0uld be a change in* the traditional roles of princ and'teacherp

. R
. Th}s does not appear to have taken place to.a great degree during the
.- . fall semester. .o~ . e, )

. Lines® of communlcat on betgeen the staff and the Principal appear
- o have béen very positivg atthis time. Most teachers reported that

they felt that the Principal knew and understood their views concerning

" - important -school issues., Most said they felt able tg talk to him about

A these. It was felt that the Principal usually learned about staff views
v hroﬁgﬁ}a cbmblnatlon of clannels such as one-to-one conversations, staff
. ] [ A8

.

\meetings, and~hearsay The ‘committee structure was not seen as a very

;t& effective mode ‘of communication with "the Principal

2 b

On the whole, the’ relationshlghw1th the Principal appears te havee

is ' .been one ma1nly of co- operation. Teachers commented that he, was "open
to new views," non—thQEatenlng, WQnformal," 'very approachable,' and
supportlve -‘, . ! R
.;' , . ‘kll but one of the teachers sa1d that they were satisf1ed with the
| amou adv1ce or drrectlon they had recered from the Pr1ncipal One i
., ’ teacher expreésed a desire for more direction about committee work. :
- W1th1’ the dec1s1on—mak;ng process of the entire school ‘the '
! N Principal was seen as aving considerable influence at this time .
. ' Teachers were in agreement that r)e should exercise this high de‘i
. 1nflueqﬁe One criticism was that the Principal's long range plans werd

not made, clear tq the staff i - K . )
' An addltlonab aspect of the flat structure wds to,have been theé
?hirlng of paraprofess1onal help. _This, w# fact, did nqt materialize at ‘r
, . all during the fall semester, -and did $o tp only a slight degree in the
spring. During the fall, teachers did not appear to see this lack of
paraprofessionals as a magor prohlem. They were &reoccupied with the
moreg pressing aspects of operating a school within a temporary shared
settiﬂs Furthermore, their ladk af pripr experience in workipg with
'paraprofessionals would have made this aspect of their new role seem, at
Jeast partially, an added difficulty. Nevertheless, they- had expected

and continued to expect that paraprofessionals would be hired.
. - - . 5.
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s . - In fact, the Board of/ Education appears to have been somewhat
<+ * . 2 P ]
U hesitant’ in approving/th hiring.of these workers Some members of the

,‘\ device in an experlme al stage This was not the stated view of the .

Area Superfﬁfendent sponsible fer Bayridge. He agreed with the Principal S\
that a school with flat organ1 a ional structure was but an alternative
sty# of decision- (ing and respo ibility allocation and that the )

school should r&c ive ‘the standard per-~ pupil financial allotment. “How-

) ever, another Area Superdnt dent told_the researchers thitgthe4trustees
"definitely" sgw Bayridge a ossible source of sav1ngs.~ This: view-
ooint was alsp stated bv one trustee‘'whom we had interviewed.

h N . - lt was not uniil halfway through the first semester that the actual

'. . Hiring of some support staff was'aoproved by the'Board of Education. By °
January, number q;‘ upport persons had been hired. 1In addition to /-

‘,,. > ]
the was ncSw an -assistant in the resource centre

extrg cl rical/heip}
and an ;dditionalf 1tkme e r.

. e school, gbg: o necess;gff éifl\btted much of the supervisory
budge't to obtain,extra‘ﬁlerical heHB The small size of the school meant
that it would b% operatlng under a disadvantage if it were to limit it-
seii ‘to, its negulaIISupoor /gtafgfbudget A certain minimum amount of °
gierical help is npededlﬁﬁgardliSS of school size and because of this,
Bayridge had to use its supef@isory budget-to obta;ﬂ'extra clerical’ help.
Although these.clerioal workers affected the operation of the school as
a whole, the- teachers?generally felt®that they had liﬂ'ﬁe effect on their
individual clasgxoom workloai Many felt that the lack of deoartment
sheads had resuléed in an- increased workload which wasynot being relieved
by the antlclpated paraprofessional help This makes it difficult, )

3 Y
{herefore, to evaluate not only .the role.of paraprofessionals but Ehe Fand

o

-entire-flat structure as originally designed by the Princ1pal Ton

Y o In)January, the school moved into its new building. At th1s time, “
the lunch hour wdg doubled to 80 minutes, so that some of the vommittees
%*fl ‘were able to use this time for meeting. Others met after school. There
e . - -~

“was no scheduling of blocks of time for cymmittee meetings, but when

the new semester started in February, more free time was/ﬁcheduled for

- [y

-

each teacher N R N .
The Principal suggested, at a staff meeting at ;Kf: time, that

~

v committées'ought to start meeting weekly. One-dgy/;er week was assigned

e

" to each committee’for its meeting. The Principal requESted, as well, a .

. . 151 , : ' ' o
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mee* with the, heads of the committees on Fridays, 80 as to increase T

\communication between t.he comnittees and betwe?n himself and- the committees
Although nbo of,ficial committee heads had been appointed until this * .
, time, all comm‘ittees had evolv‘ed unofficial J,eaders The Principal re-
presented the Bu'dget Committee, while the other three committees each "
| ’_appoint’ed someone to, chair The Student MOrale and 'Diseipline Committee
-was chaired by the Guidance C0unselloy

',. . .
- After this date, the committees were meeting more frequently. thaiy

they had previously but the weekly idea was nbt'realjzeéd, for all com- - J

mittees. Teachers had’ a cqnsiderable umber of competing. den-landst on
them. ‘A new semester had just ar ed. Many te’achers.were involyéd in -
the extra—curr1cular student activities and ?intnamural program which

. started at this time as well. The need to d up‘cUrripulum Jutlines

. ‘ for the following yea-r also came at this time. Without the help of the

J- .

* extra supporting staff .an?lthout the guidance gt department heads, S .o
‘ arly the 1nexper1eued ones, found’ that they ¢ N

mat_beachers, arfd. par;;ic
-, had little free t.1me ! e T ' .o .
In our .1nterv1ews ‘witB the teachers in M{rch (See Appen-dix D for
. g interview schedule), we vsedkthem how they felt the flat structure and.
the committees were-working out. . \

Although most cqgmittees were meeting more regularly at this time,
many problems- were expressed The number of ac&ive members (those -; A -
attending meetings regularly) had’ been generally reduced to two or three
people from the original five or six. Qne comm1.ttee had- experienced the/

problem of publishing recommendations $»nly to have the staff reject them.  .°
" After th1s, thejir activities were reduced to "a lot of talking but no? ’ ’
action,'" as one mesmber put it. Another dommittee had decided to put its ., A
1 . dec1s1ons into 4 p(oposal forn which would automatically become é rule
| unless there was feedback The Budget Committee waa also in the process
of waiting for sta&edbac‘k on’ its statementét of aims and objectives
at this tdme. '¢Me-,fo‘rth comm1ttee was’ sajd not to be working well at -
this«rtitne This way-oéen as be‘in,g 'caused ma‘ingiby lat;{c of guidance . - s
| » and sense of direct, The full area of juri ctioh for this committee
| ‘ d had never" been clearly defined and the member.s were at the samg time . .
uncertain as to how td proceed and Upset at being ’"ignored" w?&en the ﬁ
Principal and/or othek staff mé\bers made dedisions &n some iss_ue"'which - o

could have beem cogsidered the committee's work. |, : ) - . .
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Lack ¢f communication between the committees was seen as-a problem.‘ ¢
A cen_tral log bpok had been set up.recently as a renledy Minutes »of
meetings and committees' recommendatidns were to be placed in this book.

. However, it had not chome widely used as yet ' ' v

The other central difficulty with the committees work ccfncennedq .
definition of their role, especially in relation to, the Principal om "
. the one hand, many people were uncomfofrtable with the lack of definition

of‘nhe committee s role and wished that the Principal would provide
' - closer guidance On .the other hand, some were resentful ‘of the fact that
. ,/ the ?r«incipal Stl]} retained a veto power and tb,at- committee decisions. *
apbeared to be, bur suggestions. " The’ Princi@ himself was aware of these o

n;)ings and h1s positibn was -to slowly increase the teache!‘s and_ . . _ ¥
ittees' responsibilities ! . * ’

"I don't want to ~f01'ce to much. I think I could | LT a

. . .probably sit. down.. .'and organige the whole thing,

/ .7 but... then it wauld be‘ (the ..Principal s) organi- ;

. zationj not theirs . \ , T PRI . .
This hbd been part of his .Ieason for not planning toe tany specific. de- —

L ) » "tails prior to the appointme(nt of his staff. _ . .

v -

[l

‘ E e

. c T "But*tf L&aﬂ}lone‘that it would have been the & o
e T ‘gospeI accord‘ipg to (the ?mapqu not et =
. R Y th been’ an involvement on the part of the people , ) °
I within the_')‘ganization. If I had suggested-the * .. ° .
. X wrong paraprofessionals, then it would always. - .o .
e . bring the cop-out that (the Principal’s) planpinmg * - ! .
. " . was poor; he really di@n't know what people wanted . ~
As it 1s, we moye slowly, but the people whq are . . . :

‘actually doing the jeb perceive the nee,d and define » » . :
the alte,rnatives." e '

o . IR . . : T .
) v' ter’ the time of the interviews (Mérch), most committees became mor@ ! ‘ o
ac,tive than they had been during the fall semester One comittee ip
. pai'ticular started to work quite late 1n the year, as though Suddenl'y e 4
, : aware of its .possible, ower. This committee init:Lated and ehaired two ' N
R R}taff meeting to‘ard the end of .the year .'The central isstxe qtmtheSe v i
meetings was decision—malging in staff- comfn-it‘tees and in “the school as a . o
g ) whole. It was decided at these meetings that agenda for committ’) '

P

y meetings should be circulated to all staff members ‘three days in edvance

. of meetings and that minuted of meetings and any regolqtiqne *should*also &
. . .+ be’ circslated ?.\ithin three days- after meetings. All recomnendations would --

_become policy unless there were requests fbr further discussions.

These
. L 4




4 . " o ) . ]
A ’ - \,‘ } 2
- reqdﬁsts should be pladed priorlto the next committee meeting'and »f more ’
, - than a'quarter of all gtaff'members wished further discussion, a staff
meeting would be cailed for this purpose. . P - ' .
; It was also decidedy that committees would identify their terms of )
~. . reference and objectives and publish these_at the beginning of each ) ~
" school year. Areas of contention would be discussed with all.staff.

After .this, committees would operate and make dectsions following these

¢

L Y ratif1cation p-rpcedures o o '

These decisions reflecq the committees' need for a clearér'specifi-'

& . cation:of rules, procedures, and greas of,jurisdiction.' This evolving

“clarification of roles fits the Principal’g conception of the way the ° e ’éi

flat structure and ‘the collective ~decision-making process would operate

the Jhole idea of decis1on—making on the part
of teachers in groups is pretty heavy stuff and .t 3
that takes a while to assimilate and I think they" i ‘ N
- test you along the way to see - 'now dogs he really
’ . mean it, that he will go through with ®@is policy?* i
. There is an awareness there that has td build up and '

: a comfort, security.” Probably something you can't 4
" rush too much." - > '

» .
‘Teachers wer!*interviewed once more, toward the end of the year, and
P . asked about their feelings regarding the committeesi ‘Some of thefcom- 1' /’
. mittees had been highly active and gaining in power while othersvhad\had C

~a steadilv declining'level of activity. One was considgred "never t6

" have really got going-” Another.had\\een very busy throughout the year
' and its meetings were often characterized by ”heated'discuésions On
the whole,.most teachers cons1dered tbat-the .committee work was worth-

o while and\ that some of tZL Alfficulties would be resolved with time

. LAt lé one,committee was planning to have student representation during -

T .0
o the comin% Many teachers emphasized the need for time befors .. v
T evaluauin  committee structure _They suggested that it be given at h ;
. ‘ leasg thre® or more Jyears of ‘tridl. A Pew teaché%s however, had defiuite\ o Y

re'servations,’ on the system's survival. Y

T Feelings about other ‘aspects of the flat structure were variedl' . S

. -
-

" "With' regaa tg the lack of a vice-pringcipal at the school, therg were a‘ T
e number of compliints that certaﬁx administrative details had been over- : »

)Of Vice- -
' principal, agd that" of department chairman had been in effect partially o
or totally assumed by certain staff membe%s The only diffet\nce had

: looked There' was a feeling, as well that .b8th the position




¥

. B
. 4
. v . o -
LI . - =
r . < v

been thqp these individuals had not received extra remuneration for these

sexvices, Some pedple comgented that department heads would become

necessary with growth in enrolment. It was said, also, that some staff’ .

members wére hoping that’ at Yeast a dean st?hcture’would develap and

" that they'continued to_think-about upward‘mobility for themsdlves,

//‘?" . The paraprofessional aspect of the flat structure had not evolved *
1)

.
L4

‘ . to a considefable degree duriag this. first year, but was expected to do
—. 80 .mor Huring the coming one. Most teachers wete somewhat, entful of

thé‘fait that they had red@ived no benefits from their lack of cha#rmen
and vice-prin al during the year. There -were susp}cions tHat the

money was being %mpent and a general lack of awareness of the amount

of money\that shbuld‘have been saved and the number of pag.prqfessionals

sidered' have fully implemented durimg the first year, There were fqy

and during much of the.first year the school staff

lacking much of 1td basic equipment. However, a number of conclusions
_can be drawn from the Bayridge experiencg, even at 'this early time.

amount of work will falll back on the shwulders of the regular tegching

,' Without ‘a- vice-pr-ncipal and depa%;fﬁnt chairmen, a considerable
staff Provieions must Re made .to facilitate their assumption of ghese
’.
tasks~ if, the school is .to ‘gperate smoothly and- the flat structure is to -
work. We return to thils question on ,paga 228. 4 .

n

' » - Basic to these prdvisibns is*that of time. One suggestion would be
to scheduLe free time, for the different planning functions that the
teechers must perform Department membeas appear to be able to find a
convenient meeting time. It would Appear important, as we}l that there
be at least some members ‘of ach department with some teaching experienpe
in the area. - At Bayridge ghe more experieﬂ%ed staff'members tended gp

\Q fall in;o the‘ole of gu:ldls “fdr the f‘irst year teachers.

There must ba'tim% as vell for committee meetings. The best system

." would be the scheduling of given blocks of ‘time for this function. The

%
all-purpose 'extra time at lunch-hour, used at Bayridge, had”the dis-
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:.%iopen to change as the staff isees necessary It is imporuant, also, that

. [} . - :

L - . N - ’

Teachers, as a rule, should not sergb on more than one committegs
At Bayridge, many teachers did so at the beginning of the yealr, but most
.had dropped one of these by the end. Alq?, the ‘compulsory nature of
committee work needs to be considered carefully*\gltkw:uld appear that

¥ \ -

uhinterested or unwilling members can retard ‘the wor f the whole.

Another important resource for committeif is clerical assistance.

'At Bayridge thi¥s proved to be a needed service again and again, but there

“were few provisions for it. Agenda must be circulated prior to meetings

-~

and minutes and resplutions afterwards. This is essential for inter-
committee communications " Many gtaff members at Bayridge complained of
a feeling of wasted time when committee meetings passed without written
resolutions or even minutes. ’ .
- Sti!l another useful resouﬂ!e is- budgetary allowances for visits ~~
to be, g&de ‘to other schools or for 5351tors to cqme to the school These
eyphanges are 1mportant sources of the new 1nformation and ideas that
teachers exercising this 1ncreased respon51bi11ty find helpful )
As the flat structure began to operate most teachers tended to
continue to think in the same ways'th t had'previously worked. They
tended t& look to the Principal for guidance, to see what he 'expected,'
even as they emphasized that-they welcbmed their'increased role in
decisfon—making The rgle of the. érincipal in this situation is all-
important He ot she must encourage'staff med.hrs until they fully
,realize the extent of their new powers and responsihiliaies .If he 6?‘

she' is to retain certain areas of the decisions to be made at the school

this 'should be mage cle! to the sfaff. Otherwise, they are likery to -,

&
feel.somewhat cheated when they fina’that something had been decided
without them, The entire area of theQassigning of areas of jurisdiction

is ‘highly sensibive It .¥s necessary to begin with some guidelines,

no esﬁential function remain unassigned or ass}gned to someone who can- i
not properly fulfill it e ’ , ” s t o,
A school undergoing this Change should have its»extra support stdff

soon after opening day It is pgrticularly important in the first year.

when the presgures on staff\are unusually great. . The parapro{gﬁsional )

positions should, of course be subject to a yearly review. It is

N

*
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T The type,o§ flat’ structure operating at Bayridge was highl; cpmplex
\\ o It was important both to respond quickly to its evolving needs and to
give it some time prior to evaluation.‘ At least one om two years of full
o * implementation would appear to’be a minfmum amount of time needed for’

the system to evolve to a point where if could be properiy évaluated.
L

.
M '

COMMUNITY INVOLVEMENT ' N ..
v The idea of community involvement as an innovative aspect of Bagiidge's
operations was part of the school's planning from its beginning Original -
planning for the school called for significant degree of community in- °
volvement. The man hired to be principal of the new school gave impor- ‘
tance to the idea of cbmmunity—school relationships in his hopes for V
Bayridge as well In addition, the educational climate in the county

where the school was located, and in the province a#da whole, increasingly .
emphasized the importance of community pa;ticipation in school affairs.
—/za;ti%ularly during 1974, the year in.which Bayridge opened, the .community-
’ chool concept and community“participation in education became‘popular, y
constifuting political as well as professional and educitional issues \\ig—
Our information on how the ¥dea of cdmmunity involvement manifested
itself during Bayridge's first year of.operation comes from a number of
sources. Primarily,'we have data on the opinions and attitudes of
students, staff, and parents from a series. of surveys conducted through- g
out the school year, and records of the activities and ideas of Bayridge' 8
Communit§ Relations Committee, which operated as ome of four staff
',committees comprising the bages of the school's flat.organizational —
structure In addition we have information from ﬂsgtings 3f and inter-
views with the school staff and interviews with Boardsof Education
members. - N . | ;‘.”' &
. Parent surveys were administered in Deregper 1974 and April 1973
Members of the Cﬁmmunity RelatJonﬁfCommitregsfisisted in the development
“ <+ of the surveys. Parents were randomly selected for ezch survey so that -
' half were sufveyed in December and the other half in A%rils “The response
' ' rate was about 45% 4in each case, mean that in total, we_haVe an .- “
indfcation of the opinions and attit 8 of just under one—hélf of alfs-\
the parents of hayridge students. Information gained from each. of the

sets of surveys seems to be, for the most part, similar Differences,

where they do* occur, -weuld appear to b&- largely a reflection of pa;entf

.
v 4 .
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growing familiarity with the school rather than major changes of opinion
or attitude. “Other differences‘between the two sets of surveys appear,
since the April questionn?ire was slightly modified in at from December. -
Data differences between the surveys will be notéd wheijfZleVant

The first section of the surveys asked parents about their communication
with the school. We asked parents.abaut actual contact with the school -
about e1ther parent or school-initiated telephone calls and about per-
sonal visits to the school. We'also- asked parents to give some indicgtion
of their feelings about contacting the school and the people within it. -
Another series of questions dealt with héw much, how well, and by what
means .information from the sq”bdl was relayed to home Finally, we.list——
ed a number of areas of concern regarding student's behaviour and asked
parents to indicate how involved they felt they should become in these
concerns. , s .

‘ The first area we investigated concerned phonevcalls and visits.

It appears that relatively few parents called the school. In December,

only 8 parents (14%)1 indicated that they had contacted the Principal.
From the April group, a similar number, 10, (18.9%) had teléphoned the -

‘Princtpal durlng the secqu semester. The total represents just 16/ of

the total sample of respondents to the two surveys. Only 6 people in //’_“
December (10%) and 4 in April (8%) méntioned calling the guidance coun-
sellor, representing 9% of the two-survey sample. In December, only 3
parents (5%) had eJ:r telephoned teachers, whereas in the April survey,
9 parents (17%) indicated that they had contacted:teachers'during the-
second semester. lt is interesting\to note that although the number of
calls to teachers increased apgfeciably ‘through the year, calls to the
Pr1nc1pal or caunsellor did not.

It.was the Pkincipal s policy to refer parents whq called him to

their child's /teacher or teachers. Through the year, this may have “be-

come, to some’ degree, general knowledg% so that parents who might formerly
have telephoned the Principal, would instead choose to telephone a !
teacher. Neveg&heless,'the Princi
to call. (See Table-84).

-+

Reasons fqr these .calls were almo

l remained the most popular person (

. -—
'

Tas varied as the individual

callers. As might.be expected, calls were concerned either with questionh_f\

~—

T,
V- A )

1Percentages have been calculated using the number, of parents in each
survey who returned completed questidnnaires as a-base. AT .

N . +

L
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about. or criticism of the school's program -~ e.g. curriculum, time~
tabling - or with- the progress, prbblems; or speciai needs of a son or

daughter:

"To discuss advancement of our son." , d

"Regarding a drop in m#&rks in one subject.‘
"Girlfriend's influences on our, daughter." -

-~

- In the April survey, we asked respondents" about school-ihitiated .
.telephone calls. Just over one-fifth (Zf&l in&icated that some member
of the school staff had telephoned since the beginning of the semester )
im February.. (See Table 8B). ) .
Most ca}ls weré‘yeported to concern &iscipline problems, guch as

-

truancy. The predominant‘reaction of parents seems to have been surprise
and pleasure at the concern shown by the school staff and a desire to
co-operate with the staff in dealing with the difficulty.

”(Our reaction was) pleasure that the Principal

was concerned and annoyance with our son." - -

"We were pleased not only with the teacher's
attityde toward the studemts but also her

dedication - e.g. using own time to céntact : .

parents,' .-

"Thank you. Hopefully won't happen again."

JA—

. —1
In general, then, telephone contact seemed to be a relatively little-
used method of" parent school communication. This is somewhat surprising
when one considers that in Canada, the telephone is a major squrce of

ramd support for communication. ; - .

Personal visits seemed to be a somewhat more popular source of cof - ‘.
tact, especially sime# at the time of the suryeys an official Open [C
House had not yet taken place. Visits were made either by ihformal o
arrangements or in connection with special information ot parent intea— i~

view nights. ‘ N N o«

*

The first of these nights was organized by Bayridge 8, Community
Relations Committee and was called Profile Night. Held in late September'

. 1974, it gave parents a chance to meet teachefs and find out about the

programg at the new.schobl. Parents were given the opportunity to go
through a simulated $chool day, moving from class to class at 10 miftute
integvals. thhool staff seemed generally pleas§d with the turnout. In

the December survey, 21 persons (36% of the sample) indﬂcated that they
'b'\

-

e
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had attendéd Profile Night and 18 (31%) ipdicated thap their spouse had

attended.

Two nights for parent interviews were held at local feeddr schools'

at the end of November Similar numbers iqdicated that they (20 perSons,

or 35%) and/or their spouses (I2 persons, or 214) had attended one of

L

these evenings. (See Table 9). An additional 11 (19%) indicated that

they had visited the school for othgr reaseons.
) SUUE
Reasons given for visits inclu registration, counsellor inter-

views, and picking up or delivering chllldren or theéir junches, books,

- 3

etce.,:
°
£

"to pick up dadghter s studies when sheugas -
sick."

4 B . .’

"'Q
"to assist in registering the" student "

"deliver football cleats.' .o

i
.

In the spring, 40% of the sample indicated that they had visited the
school sincé its move into its new building. Given that there had‘been
no forual opportunity to visit - Spring Parents’ Nighs; the sthool
musical 01iver and the\official open house all came subsequent to the

survey - thisonumber seems indicgtive 6f a fair degree of interest‘in :

. the new school A few parents who apparently had younget chihdren as

{

wegl.as those presently at Bayridge reported cpmfng tQ an information

N “t <
night for next year's incoming students. Some othérs came for special
T 5 .
counsellor or teacher interviews:

"Open House for incoming Grade 8 students.” . -
"Parent-Teacher interviews."

. . )
' "o meet with teacher and Principal."
: - ¢ s L L -
Most visits, however, were more informal. - )
' . I3 - 7

"to piLck up daughter." )

- L4

. . ‘ r
' "jg see school and type of classrooms and to *
o erstand mew concepts of teaching." - Co-

~ . .
"to watch foot®all game and other sports.""- . )

Anpther ggea of investigation concerned parents’ feelings anut contact—

q

ingythe schiool. , Most pareﬁks seamed to fejp free to call or visit.’ On}y

4 in December- (77) and 7 in\ApriI (134) in icated that they t d ever
wanted to contact the scnool about sompﬁhing -but had\felt tha they K
should not do so. ' (See Table 10A) This rgpresenbs just un 10% of

n
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Te lephone Co;wa'ct_ T .. . L . T 5
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- .. W % L4 - ‘ .
- 8A Parent-Initidted.Calls - ' . " .
o~ . o . :

S : R S " Fall Spring
Percentage of parents initiating calls. ) B o
- , .to Principal o A 13.8° 18.9

L to Counsellor . ) .~ l10.3 < 7.5 "L ~

g - to Teachers -~ 5.2 . 17,0
. _)_ « . R - ‘ Tl Lo >, |
7 .8B  School<Initiated Calls . ST : i
: o . i ) ' oot . ) > ; ’ ¢
v .. e - £ . v N N v 1 )
', ' Percentage of paremts receiving calls . N/A . 20.8
. . \ o ! ) A K . ) .

1. N/A indicates that the question was not askedg’n this particular o .
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) . Visite to the School . - " e T A .

ve e Percentage Jf respondents reporting visits

3
’
»
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L ., 9A during fall semester: - / : o ps 4fkf - Spouse . \:‘
% 71 at profile Night T *36.2 -« 41,0 T .
: .. at Parent’s Wight - - . 34.5. © 20:7 7 i .
e Y 0 for other reasons{ T . 19.0 - NJA . D
N B - ~ - . .-
Y . . - ] . .
|9 . M ' ~ 0

. nspring’.‘”' ‘.;' o A . BN .

' . - . . °

(- . " 9B during spring semesber
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Table 10 - ‘ C . . S

- . Fee Zzngs C'oncermng Imtza,twh of Schooé Contact I ) ‘
: fa"l; =58, o o .\ - - Lo
Pspring ™3 S o« R '

,
, o . -
Y e

P e 10A “Parents reporting ggneral reluctance to , “ ’
contact the school K e s . 6.9 13.2

v ) R
IOB lFeeling congernin& initiation of cdntact ’ ,
" - with specific school personnel e . v

‘ .
[ ‘ N . @
Fl s -

. " Contactin’g’ the T o

R ) -~ . 4 , “) ‘ ‘c
Lo , 1. . Principal: ) h

. ¢

Y

T

" * Degree of freedom reported'by ‘Parentvs: . CT . ]
h yery free +* . o - 72.4 73.6
~_ '. . R " ‘ LN . N
: . - - “somewh&t free 13.8 1521
B S s - slightly free . . 8.6« 1.9
' . P not at-all free © 5.2 1.9
. . . & N .- ' -y ‘
.\. ~ 2, Counsellor: . : . .
T Degtee of freedom f‘eported by Parents: - c ‘ !
. . VP . very free 169.0 67.9"

. . .somewhat free -
. ‘. . Slightly free 12.1 5.7
not at all free - . 1.7 1.9,

_— 3. Teachers: . - i
. - -'_ Degree of‘freedom repor-ted by Pa;'ents . .- ‘
) :"b. . ‘~ *’éry free 63.8 77;4_
.~ T : . gomewhat free ‘ 22.4 .9.4

< I . slightly free 10.3- 5.7

not at all free




- ¥ the gotal sample for the t‘o surveys. ‘Those who did feel hesitant to

?. init
- . bureaucrat.ic place. é - ) N .

e, contsdcts indicated that they saq ‘the echool as & forfitdable and

. ‘Nearly 90% of the respondents (861 in_ December and 83% in .April)
“ + inddcated that they fe1t Yvery free “or 50mewhat free" to, contact the
Principal Only 4 (4% of the total) respondents out of both surveys ¢,

; » ‘ndicated that "they felt "not at all- free" to approach e’Princ!pal -
. 'Eercehtages g.imilar t’o those, feferr‘ing ,tothe Princi'pal felt 'very free '
3 Rr "somewhat free" to’ﬁntact teachers or the school counsellor. Numbers

.- "7 uho felt "not at all free were. evd!}‘ewer than.was the case with the.

N Ptinceipal {See Tsble IOB) . ' . v ) N )
° e Y "I'hus although most respondents felt free to contqct the school S

) and ;.ts st.,aff, relativély few made use of this felt opportuni'ty This

‘J_"/‘

; could have been',due to cd‘ntentment, complacegcy, apathy, or a feeling

we © of erlessness2 ampng‘ many possibil)ities N

. v

\ -

‘The next section of the survey dealt ‘with-the relay of information .
‘o ‘fMol’:o., parént. The December s\lh'Vey asked parents how many news- .
< letters- they had received frem Bhyridge Since September. Nearly one-
qu'lrter‘ (24,4) were unable to answer. 'I'he rest 'gave answers ranging
here from 0 to 5., Parents- comqenr'ed that material se(home with : "o
. ‘ students was often lost a0 arrived lat‘.c ‘bther considerations include . . -

the possibility that the impacb of.- a*newaletter conoerning an event

of Y -
' sevgral days ':Ln the future, which atrives ‘at 50 'clock in the evening, J
N, . may bé lost in the flurry “of da.nner preparatm‘fb hockey. practices, and ¢
. ’
T, : Brownie meeting’s Aside fXom any speculafions as to cause, our result®

do iMate that- relianqe on newsletters ﬁor the conveyance of information,’ '
withou’t p'ro-viding additional chbnnels or sxhbports- for commu.nication may*

k be 1nadequate I . x . .
. o . s . ‘ .

‘ ] Pa’re‘nts responses to other questions reflected a degreg ® con-

.. " ‘ fusjbon concerﬂing informatdon as We.ll In the Decembtr eample, enly 2\3% &
3 ‘. 9
of the respondents felt that the school kept parents Zwery well indrmed",

7 about events “and activitiesw In Apr}‘l the percentagé in this category

W had 4ropped to 17% " This’ means that lesg thaa one-quartdr (2"32) overall - - ‘) 4"
" ) twere véry satisfied A s-imilar tri}f\d can be seen in the ' not very well -
| ‘) ° informed" .category. In Detgmber, Ry e reported that they Were "not 4 I
‘ 4 satist¥it i1y informed" -and in April the number had risen to 26%. . This IR
o })'0‘.'%a£¢ wr w of the total two-survey sample felt they were niﬁ ' ) .
f ot - very" we. r?formed ¢See ~'I‘ab1e 11A.) = - ? i e:'t x Co . -
ek ' 3 ~ . .. -, ’ "’ .‘ 4
‘ . * . ’. <, ’e PO , !
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" Parent Satis'faction.wifh./lmount of Information Received from School
: — )
. . . . .

_ . . A ‘ . . . - ’
o, 1.311A- Information regarding events and acAvities:
- o . ) . Fall

e s Reported Degree of- Satisfaction . A, % .
o . ” © . Very well informed .- | 27'.}3 /11 e
. - Adequately infpnﬁ% .. 51.7 52.8 . -
' e © +_  Not very well informed 17.2 26.4
‘ ‘ ’ ’ « ' " - . - L4
. .. 2* Informgtion regarding studerﬁ\'school work s
"~ 14 A . . . ’
A Reported Degree- of*Satisfaction - A .
L o, T .. Vety satisfie 34,0~ o
ot o , A . o Somewhag s*quf'sf.i'ed 34.0 -
. . o Somewhat dissatisfied 30.8 N

oo . ) . Very &issati;fiéa
oo . - )

‘ ‘ . .'

. . / .
11B  Typital Méthod of Receiving Inforggtiqn Lo

. . N

- ] Most information geceivad throuéh:
. ’ J R
”. . - - ‘Newsletter

Son/‘Daughter N/A ' 60.4 S




_):/rl ) 4, ! - .- ‘

’

In April we zsiced\‘hov parents usuall.y received school-sent infor-
mation.n The largest percentage (60%) reported that news came from their
- V son or daughter. About" ene-ouarter (25%2) me;tioned newsletters., A few, -
people (HZ; mentioned hoth of these methods. 0nl.y one person mentioned

other parents as a source of information and nobody indicated that direct

school contact was useful.? (See Table llB ) ) ‘ R A
’I!hese data snpport resuylts mentioned earlier - that parents relatively g
rare*ly communicated di‘:tectly with the school and bhat newsletters were . +~

fairly inefficient as information transmitters They also inciicate that
the ’hool might. haye Been relatively impoverished in means of communi-
- bcation. .The numbe} of channels of communication appearéd t,o be restricted
. to directp contact'by phone or in ‘person, newslett'ers, and word-to-mouth. .
The firs't af thiese was seldom used, the secgpd inefficiént, and the third
reputedly unreliable, I}inding new chamnels, and increasing the positi)ve
’ useoof those already there maylbe an important task for -gchools desiring

‘ ~ good communication with' their chstitue_ntSr._r_ T

- 4

- It is interesting ehat ralthough th’ did not find newsletters to be" ﬂ‘

¥ ,
. very réliate, most-parents cited them and/or information from their i

-

»30n or daughter as their favourite method of receiving information. A

lack of exposure to gther alternatives mag_, in part, account {or this ’.« . )

‘result. (See Tabée llB) s - - . -

Expressed satis,faction with information concerning stud’ents school
work‘dif_fered Bé(\_reen th./e otwo’ surveys. In December, 902 of respondents N
indicated that they were "very" or "somewhat" satisfiéd with the amoynt )

. of information they received, However, in April, only 68% indicated that
. they were- in these cé:egories .- Over 307 of those surveyed ip April T «

indicated that they were "somewh&t" o¥ "very" dissatisfied (See Tab{le
R . V) " Comments expressed fruskration and discontent with the y(orting .

_practices, particularly\ﬁke <gepgrality and .vagueness of remarks: - * , !
T \ P " v
- " ’

. o . good progress', ‘etl. are difficult to understand ¢ . ot
% . more detail would be appreciated." .° ". . ’ :

s, Y - "a graded mark would be fairer." - ‘ i . . .

t ' ool j ’

JVshould give hid-semester reports if student's k- : .

‘18 not sati'sfactory = 80 yeu gan confront and/or, . -
. * '+ -shel him." . . . .
. P k . . . 3 v’ . ) ¢

. . Some explanation fpr the differences ig regults between the two
oo surveys may lie :Lr(the fact that end-ofE term reports d.id not come out

1 untii after the cember surveys. Parﬁts opitﬂoas in December could . s
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Table 12 - ] , , . .
Parent Desire for Involvement in Student Problem Areas’ ‘
. s L3
“Praliy L L e : A N
S . . ’
=53 o < 1 , .
o nsprfing ‘- ? - )/ . “. N
12A ' Desired Immediacy of Involvement . ‘ — ‘ ‘ .
» ' Y - e ~ \ . ’
. / = ’ Same Day - Soon - Wait ~ No Need
Tt . ' Telephone ‘Call) - letter Until Report Ta Inform )
PROBLEM AREA » Fall Spring . Fall . Spudng, - Fall Spring Fal Spring
Lo L ‘ % % %, z B 2
, 1.-_Late for cldss c 39.7 56.6. . 31.0 . 3Q.2° ©13,8 | 11.3 3.8 " 13.2
Y = 2. Skip class, . 91.4 71.7 6:9 18.9 - 1.7 . 1.9 0.0 ' 1.9
. r4 P . ) ) . , .
o 3. "'Distipline’ problem \/j8.0 86.8 10.3 7.5 1.7 0.0 0.0 = 0.0
4, Assi'gmﬁe;lts missed - 34.5 49.1 55.2° 34.0 t3:5 9.4 * 1.7 ,.# 3.8
. . . - . ) , e K LT A -
- \ 5. 'Below Standard’ work ... . ° 29.3  49.0- 62.1 45.3 5.2. 3,8 1 .0.0 0.0
. , N ~ "g N - . o« . . ' -, .‘
2B Desired Designation of Respensibility % L N .
N =z . s - [
' ’ . Parents ,only .~ Parents and school staff School Only .
L, N h Y . » . ! s B ! »
PROBLEM AREA . Fall . $pring ° Fali Spring’ . Fall Spring I
. T z '’ % 2P %
- 7 1., Late for class . R4.1 30,2 - ’ 64.2 . '8.6° 3.8 '
2. Skip.class - 12.1 15.1 83.0 1:7 e '
N a E o] P v . , L. . . ‘
3..."Dfacipline’ problem -*. 8.6 . 9.4 90.6 . L0.0 ¢ E_;o «
gf, . Assignments migsed - 6.9 5.7 ~81.1 5.2, 1¥2 .
5.7 !Below Stimdard” work To000 Mo Tl a8 g4l SRS O RN W *
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April they had. experienced the end of one semester And ,they were mid-way -

through another and had seen a full end—of term report as ‘well as interim -

. reports, - i o , , e . £ .
’ - L i

< - " A final series of questions on communication between parent and. .- ‘*
) school invZXd listing a series of ﬂroblem areas Parents were asked to * "‘
respond .according to when, f at all, they WOuld. like to be inﬁormé‘ ‘-
about these problems, and who they felt should ‘be.responsible fot cor- o~
S “ recting these problems. sults are summ%n‘Table 12, ?rob’l-ems '
ranged from being late fér class thrcilgh” "discipline problems to "below « R
standard" w wogk. An ove'rwhelming médjority of parents from both surveys, o o
’ over 80% Xn every case but one, vanted to be’inf'ovrmed ei%her "that day" \
or ”soon"- in each area. In the .December survey, the percentage in the .
first“ar'ea - late Bor class” Was 7'ZZ Responses in the no need to s
‘ ’ infonﬂ' category were never greater tha11 .Aa total o,f' two’ (about 2%) for ’ °
».. L both surveys’ combined except in the first "late for cfais" category. ) R
R * Here 8 people in D‘ecember (14%) : and 7 in April’ (132) indicated "no need
‘ to inform The ' combined total "for -both gsurveys-is 14% in this category. .
. (Table 12a) ' - N - : o
- Parents were asked to ex%ss’ eheit opiniﬁs as to who should- take
’ '\ responsibility in? ling with’' these+ problems_ Resul-t:s from bot'h surveys . /-
) ‘ were nearly idepg:_ In each probl‘em area the ma_]prity of re‘spogdents i, . *§'
! felt that responsibility could best be shared by béth parents and school
'staff rather,than be ‘tak'en solely by eithe“r‘-parents or 'staff In only
one area was thi;? majority under 80% \‘hen asked? who should ‘take re-" " ¢
sponsibility for students arriVing latg for class, only about twa- thirds . .
- ' .+ of the parents from boﬁ stfrveys advocated shared ,rgsponsjbility. In . -_-* \
" both surveys 277 of the ,resp*pdents .indicated that parents alone sbould ‘
- . handle tafdiness, while a- few’ (6%) ifelt it was “the school s affair only . T
! i Other 8reas where some parents felt that they" alone sh‘ould take respon- ‘
- sibility included skipping class (14%), being a, d¥scipline pro'blem 9% N o]
- - "+ and: not handing in assignments (6%) The only ageas besides tardiness J . ,
- : where more than Qneé :wo respondentﬁs indicated the school alone should
4 take responsibfility were students missing anding in. assignments (97) and )

" * ‘.. _—students doing be'low standarcf work in class (,32) (Seed‘abl! 12R). - . “

. In gene,ral tl'ken, tshe majority of the parents from these surveys Q v

14

“»
appeared to welcome ‘aad—~desire close .cbnpact with»the s.chool~ and seemed

to be ,more than willinmto take an_ active part in solving their chilgrgn g~ . -
. A . . PR - ) 7] . -, . -
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,7 than to parental apathy or abdication of responsibil&y ) ', v

school problems Our- results sugge‘st that the fact that -this close con- .

tact and sharing of résponsibility did not a1ways take place may be due
\
more to problems in ways and mgans of two-way schbol and\ hOme coﬁunication i

LY

> Another se;tion of the Surveys asked parents ' dbout their desire for

future involvement with th,e school - either as a voluntee:- helpey ‘or' as .
a"member of a parents' grohp of some sort. ' -t - , \ |
We asked parents about their willingness to work as: volunteers in

. four areas: (1) as a volunteer teacher-aide in the classroo’m, (2) help—" . .

.ing ‘out in the resource centre, (3)~ helping out in the off;i'ce; and.(

- working with students" extra-curriculcar activities If they\had an area '_ Ve )

i

of interest not i'cluded-in, this 1list thae\could mention it\in the "other" _ ‘4

category. 1In each o the'se areas, sever: people indicated t:hat ,they -
s .

would or might be willing to work. There was a slight decrea{e in the o
number of parents who expressq interest on. the spring survey‘as compbred
with fall survey. The more recent. data (spring suryey) indicate that .,
between ¥3% dnd 347 of the’ parents’would or might: be wllli'ng to help'in

one or more of these capac1ties The most faVOure\d response (347)«was )

“an interest in helping out in the library -resource cent“re. Almost the

same proportlon of parents (327) expressed interest in working with,
students' extna-curric*lar activities. .«In ad,dition, 19% of the parents “"_ T
froﬁ the fall survey gnd 11% of the parents From’ the spring gurvey in-
dicat,ed that their Sp‘imes wonﬂd’ be villing to *vo»luntee; (?ee Table

134) As well, seve parents indicated that they were willing but !

. h h . .
unable to work as"rolunteers . , - - . B ' . '
" ' . ¢ - -t T,
) "dmrkingy full- time and a. parent. of six - I laék . . "
.y ~ time and- energy . \ . .
1nterested but not time t‘ spare » . ';,L S - ! L

. "work from &to S but wOuld he1p in any way I-can.

-~
L .

»

These results show that there were a number of parents interested
in active involvement at the school This would seem to. indicate that
‘the lack ‘of development of a Volunteer program at Bayridge during fts A
firslt year might be due ito hesitancy oﬂ ‘the: part of the school rather L .

than of ,the communi‘ty. -Results that are diSCu3sed later in fhis section ’.

' l

,wot1ld tend to substanr,iate this idea - ' ' ' .

- -

Th -the Decembet survgy,%67 of tbe sample indicate; that they «wuld

be intereqbe‘d in the formation. of a Parenf.s"’ Associatic at the school L s

. -
‘. &a LI -~ i . . .
,
’/i*.% . ’ . e, g N
. . . . -
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Table 13 - - .
. M ' L] .
J ¢ . Paremt Desire for Future Involvement with the School _
. ‘ . t . . . ow - ' "
‘ nfa‘11=58 - . . o .
B - 3 ‘ . ‘ ' N
nsprings-?5 - ) . ’ -
t‘ ‘ ' - ‘4 e
of .y 7 . . e ¥, ' \ . . o
: 13A° Percentage of parents expresging interest.in volunteer involvement; -
. ’ AR ) " 'Zr . . -
T : o . « _ Fall "’ Spring .~
L in the classroom w o 20.7 13.2 *
/ - ‘l
. - in theé library/resewrce centre T, 36.2- 33.;9
C e A
. - in-the office - =~ » ) F 224 2.5 -
. -~ with ext‘ra-_cgrricular 7 . 39.7. 32.1 °
. \ .
- in gome other way . ' 19.0 . -«l1.4
- - . - ' i Lo~
. Percentage of‘gmﬁdicating interest by. * S ’ ' T
- spouse’ in volunteer involvement: : . ' 19.0 11.3
) 4 . < i . - . . . ) . ‘ . -
* . "13B ?erceutagﬂ of'parents exprbssin’g interest in forming parents' groups
.o .. L. __ ! .
N PR . y - Fall " Spring
- parents' associationi -/ 36.2 26.4
L 2 - . - ? ¢ )
- informal discussion group o, > N/A, 35.8
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Suggestions for the formation of ‘the assgciation were given Célg";ques—

LN
A

tidnnaires and public meetings) and for possible activigies of such an *

association - coordinating volunteers, solving mutual problems

- 4 £

) -"have a prqgram of objectives, not soeial get- - L PR
‘ ‘ togethers." . ~ e » : ~
N "write a letter to all parents to get a better = . ¢, -
e feeling . ' -
) , "deal with issues:- e.g. school guards, swimming - T %
h pool, exchange of students, bussing,’ etq . . ;
. N ’ . '
. ' Some concern about 'cliquishness' was expressed: ’ LI *
, "shouldn't be a pressure group ot a clique,"” - .
. \/. "only if it would help parents and school - not . .
) . ' . : JUSt to boost egos of parernts of clever. children : i

.

In April a‘iimilar question was asked. At this time, Just over onew
. quarter of the respondents answered positively In addition, 367% ifidicated

. an interest in a small mpre informal type of parents’' group for problem-

———— e S —

solving purposes. (See Table 138) . . o . ~

" In the questionnaire parenss'weje also asked about their satisfaction

0

N

with their child's schoolwork at Bayridge. In Qecember, the number who
. were ''very satisfied" was well over one-half the‘sample (62%) whereas in
.X ) " épril,.less than one-half felt this way (47%).- In addition, whereas 9%
»
, - im April this ‘percentage had ificreased to 242,.almost one-quarter of "‘the ~
' sample. (See-Table 14).

.- I3

In résponding to a questron concerning the q’erall quality of

) —
e’ion at Bayridge, parents were mo positive.* In both surveys, over
80% of the parents indicated that qua;

indicated. that they were "somewhat" or "very" dissatisfied/in.December,

.

ty of eddcation was either. good"_
ors”eicellent.h Interestingly, a slightly hlgher proportion feln that
quality was either "mediocre' or poor” in Decem «(10%) than in April

(8%). (See Table 1%).

.. . * Some explanation for the discre ancy between degree of satisfaction

) with the overqll quality of education and the degree of satisfaction with
individual student s progress may perhags be gained frol respomses to.

- questions concerning, the students at Bayridge Questions concerned’ how\
Ruch ianuence students had’ or should have, how well students liked the

school and how much parents communicated with their chixjren about’ school,

L4
, .
SN .




Table 14 .. .
Parents' Satisfaztion with the School '

4

‘Expressed degree of sat¥sfaction concernifg:’ .
— 7 : .

17 Student Work: . L . B

S . . . . Fal v
) °64..
2.8 ..
7.
1.

* - very-satisfied e -
“ - gomewhdt sqtisfied‘ .
- somewWlat Wissatisfied

- ‘'very dissatis’fie;i_ . .

~

s
.
.
- .
.
.
’
«
L
“
»
= . ,
.
'
v o
LA 2
&, ~ !
Ld

Spring

4 —
3 47,2 7
SL.30.27
1 13.2.
8 . 9.4
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2. Ovegall Quality of Education: o ‘ B
’ .
n 1858 ) - » —_ - '
fall o, . “ . .
— . P
) ./" -~ Fd . ,
n ®53 D ' . ) .
. spring .. - - f
s N \ * ~ ‘.
- excellent . «32.8 20.8 . |
. . . ,
- good - 48.3 ' 0.6 . - )
' - medjocre P e - 8& J 7.5 " . :
) - poor_ 1.7 - 0,0 .
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It is interesting to note that while e over three—quarters of the .
parents felt that studnnts should‘bave some, but not a lot, of inﬁluence ‘
»  in 9chool\matters, under one-half (427 overall) felt that this was actually N
.- the case. (See ?able‘lS). In patt, this result may pe due to the fairly

large percentage of parents ih/each surveyrzho indigcated that they had
"norépinion” in tHe area of how muchIinfluEnce students had. This per-'1E

centag s over twice as high.in AprN1 (30%) as it was in December (14%) .

. With resgéct to the question regarding how much influence students should -
. - have however, no parents in eixher survey indicated 'no opinion.". (See
Table 15A) Results noted earlier concerning parent-school commuﬁication
. - wQuld suggest that this large "no opinion" €actor iﬂ the former oase—may
¥ - be in part due to lack of information * SomaJparents-may have felt, - /‘
‘perhaps, that thevaere not in a position to make a statement because
-they did not know enough about thz~actual situation at the school.

In this‘connectioh, the nimber of parents who indicated that they
talked“with theit children about school matters "almost every day' was
only 57% of the ovefall sample. (See Table 16). This result ‘and the

% .> eariier mentioned finding that 1nformation gained frem sons and daughters -

b
~wasathe maJor way in which parents gained 1nformation about the school

(see P. 205), may provide 3 partlal explanation for the relatively small

i A
‘amount of information many parents seemed to pgssess concerning school " )
' ' matters. For example, as mentioned previously, a number of parents felt

1 " that they were not very welI inﬁermed" agﬁﬂt shool matters -and epen

Tk 4 -

| l more wWere dissatis?ied wfth ths amount of it knowledge concernihg Y B
i.l . their own thild's wor( (See TabIe IlA) /3;;/‘.> L

. ) Howé@ar the ov rwhelming maJority of,parents (ovér 90%) feit
jdicate that. they thought their child “liked" ng
CU\DdyLLUBE- t,.tt.u:I ﬁx)lnr’»’"*!" (302) Ot “a 1@" (617%2) . (See Table\l7)

enough informed to i

We also asked parents how Jthey could change the school, gfven the . /
? . opportqpity, and what theierig st concern about-tHe school wés. ‘6

wide variety Qf comments was made concerning subjects ranging from scho X

» ' 4 grounds and architecture to curriculumjiﬁrom sC

£} Py v —_—

o) in{grﬁft A number of comments indicated that®parente felf the scheol

. or '"the syggen" was too' new’ to be commented on at that point.

. 4 .

- : . ‘e “too shor; a time of\operation and-a lack of know-
' © " Wedge of thé philosop y of the Bchogl to be able )
. LT ‘ , to answer the question." O ¢ ) st
L/ i ¢ ‘ - [ - :0 N / ! o - .
‘ . . 7
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Table 15 o e L N
Parent\Opinion Concerning Student Influenogin School Matters . e ’

* 154 Opfnion concerning how much influence students should have: )
- nf‘all=58 - " T " - ¢ .
) nSPri$53 : . - . . 4 ..
. v . L ¢ Fall . . Spriag ‘ .
*» . | ; X o
s . ~ none _ , 1.7 1.9 - ‘ .
~ gbme T e 1401 75.5 .
- - " - quite a bit . 13.8 18.9
- a great deal . . 6.9 1.9
. n ' ’ - : - ~ hd ‘. L
158 Opinion:concerning how much influence students do havg::
’ . i < T — .
nfall‘"s" . . d '3 . . )
~ - . . » - ‘ K, °T
Ngpring > S ' : ' )
L ’ - » -
) - none - M .7 5.2- . .3.8
. o ' - some ' . 466 - 31.7 .
e ’f quite a bit’ y L2007 9.4 -
' © 7. a great deal , 1.7 s 9.4
L )
- fio opinion ; ) "~ 13.8 30.2
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Parent - Student Commmication . L " )
- - ' ' ‘e . o
.. Percentage of parents reporting communication w\iéh students about sohool o
.4 - : ’ )
Dea11=>8 _ : ' . S i
N n =53 . . v + é '
> spring P ) ] N .
. Fall - Spring . T
. - almost every day . / « 60.3 ) 52.@ -
- quite often -29,7 ‘ﬂ_§7f7 o
"’ - once in a ‘while ‘ 3.7 ' . 9.4
* . Y e ’ . N
- almost never . 19 - " 0.0 T
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Table 17 S .. . e S
‘~ Parent Opinion Concerning Student Satisfaction ®ith School - b
‘ Percentage of xal?ents re@r-i:ing degrees of student satisfa'ction‘ '
. — . . ) s, "
fa117>0" | . ' S
- ® -— L3 ' +
" &spr:l.ng:53 > - ) o T .7 ST "
Fall Spring _ .
# ¢ - likes it a lot 59.3- . T67.97 s~ -
" - likes it somewha¥s . 35.2 26,4 e
. - dislikes it somewhat 1.9, . t.9 3 Ao
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A
A type of initiated -eontact might increase. P S )

( - ol = a 7 : . i
| "'x ’ ,'

4 . . - [ 3 ’ - . ' . N -
’ T S . - .

LI AN e . " \{ . \/\" b

/5

*o ﬂ"‘ "another questionnaire ‘should be sent out after R . e

all parents have visited the scheol*at aﬂ informal Co. oLt e
epen house." | -

. " "more' time for evaluation and validation is rec.l\ired M . A
¢ - . L . 'S

R Some parents suggested specifically that they woul} like to know more.
- aboyt, the school. One suggestion was ano;her "Profile Night;" Some * o .4

‘ -

‘/‘other suggestions were: - - . “‘ RN -
_ . - "EstaDlish regular monthly newslette*é relaying . )
. . information re events ta parent." : Coe

‘ . % k]
- -

\ (I 1d li'ke) thumbnail sketches of te'echers. " ' Y .
. Z , - "How about’ gome statements “re philosophy"" —

LA

. . "There should be faster feedbgck if homework is - o R
‘\T,: ' ‘not done." .‘ . ) LT Zo S

. R @
- 'va ' - -
-* ] - P K ¢ * - .

!
"A few parents madg suggestions concerning connfunity involvement and *

- e

nfter-hours use of facilities. Several mentioned that a swimming pool

o

should be built, Others were less, specific° e . - e
? T |
) "Utilize that beautiful building for more than - R v
. .. °9:00 a. m. to 5:00 p.m., Monday to Friday - for R g
‘. e parents as well as kids." ")
-y "Open it,up to the cc:‘ity as soon as possible. S B .

' Such comments, however, were not in the majority. Most remarkfc‘oncerned - .

. standards of discipline and academic work: - . . S

"Students should t .be allowed to go through the /

whole semester ing poor work - teachers should ’ o N

b . R control these si;uations rigidly." T . .
~ . ‘

B f?i'essure should!s put on sfudents to bring work ) : Y
-~ in weak &reas honM®so ‘parents can help,." . ) Y.

. - R S v
Overall then! our results fnd'icate fhat most parents welcomed and &
- . appreciated cbntact witl" the school although' they did not often ,’mitiate RN
S ‘it. This laeleof in{tiative’ seems to be due to a numﬂer of facturs. One >
of" these factdrs may_concern the natuge of’ the role parents saw ﬁor Ehem—‘ ‘ )
selves in relatioh to the school Primar'ily, at the times, thii ‘rc;le S
seemed to ﬁ rather narrowly difined by their relatlonship witl) their v =
own child's education, so that xzost parents seemed to feel\_/rdc;l tg,.
"“initiate contact‘ only’ when some problem arose con&erning their/ ch‘fl‘d’s oo
rw - progress im school. If the role of parénts were expanded to i}\ for"

l .
| example, volunteer work or night 9chool supervision, then the amount ‘an . )t

< , [ : . . » y X
. N . / . s, " . . 175‘ ‘ . M . : - 4 '“ R /)
Q ): . . P - ‘ Ce A . L ) ,

Ve Ve - ) « ot - L -
N \ . . ' . ) N
. /7 . . . . ' . . ! Pl K ,
. ~ // ! e » P 0192"«| \ ' ' ';«\v, . ’ . -
. . N, i . ' PR 4




©

"s'

-

- . o .- ) M
Another factor may include a perceive lack of dpportunity to ini- , .

s

tidte ‘contacts. The' opeanoor policy being adopted by many schoold is

3

one example of an effort to increase opportunities'for parent—initiated
contacts with the schools\\‘Ks mentioned earlier, 2 closer look at the '
.ways in which channels of dommunication a\ready available (e.g., thé
telephone) are being used may be of value in this respect as well
Still another concern may be a lack of information Hesitancy is
-almost invariany experienced in approaching a situation with which one
ii unfamiliar or where one has little confidencelin the degree agﬁ'
accuracy of one s knowledge. This.might have been the case for -ome
parents in approaching the schoo]: I s‘uch cases, onee again, mofé and .

1

better use of communication methods may be- necessary. .

Other factors, of.course: may be equally ‘important. The above are
only those highlighted by“our results. In'addition{ many schog¢ls may
neither need mor want” incseased participation by parents. For those
that do, these ideas may be worsh considering.z'ln particular, theridea
‘that a re-definition, of parents’' roles with respect to the school may be’
important seems relevént }o today s broader educational situation, in

which many other roles - students , teachers', admlnistrators - are

‘s

being questiwoned and changéd. ”
hOur results concerning lack of parental- contact with the school and
lack of communication between parents and‘schdbl'may ipdicate a more
serious situation than the raw data would indicate, for reasong explained
below fone such reason\concerns the fact that our results are based ofi™

the respqnses of 457 of the total school population. Those who chose to

.)
v ? [send in their completed surveys may well have been those most interested

L

4

in and most concerned with Bayridge 5,5. Others, . those who did not send-\\\

in their surveys might have been Jless willing and able to involvd themjb’
selves with the’ school, and as a result, less knowledgeable about the
school program. For these reasons, it is also possible that parent

respondents may have been, influenced by,social desirability factors -
parents may have tended to respond as. they thought they sho'ld ;athér
than as they privately saw the situation i

"‘ Although such effects on our ‘results probably are not profound, it
may still befuseful for purposes of interpretation to be awarewspat they'

may exist.'




*.. ' STUDENT PERSPECTIVE . I X e

o . ) » .
»Another source/ofCJ.nformation' on c'ommunity~i\nvolvement at Bayridge was
the $tudents themselves. Du’riné lits first ye:ar, §tudentsﬂ ar Bayri&ge‘
were in grades’9 and 10. We administered Z surveys to student? - one 1in %
November and the other-in April. A number of questions ,on both fall and
~( B spring surveys dealt: with student-pafent communication and students feel-
ings regardink community involvement, infhe school " On’ bot urveys, we
. T asked,a/tudents.how they thought that their parenss felt- abo:;Xe cur—rent - - -
- term at Bayridge. During the firstﬂ,semester, students perceived. their o
parents to be marginally more satisfied than during the seconq semester." )
on the November questjionnaire, almost three quarters of the students ?
) thought that their parents were ve " or "somewhat'" satisfted:  This -

i+

figure decreased somewhat in our resu?ts f:gm the spring survey - at qhis'

: time 64% of the students replied that their parents were very or . )
"somewhat" satisfied. ' Results from the parent . surveys show that students'
perceptions were accurate. This downward trend in parental}satisfactipn
swas indeed the case. 1In ;eneral however, it seems, that students per- , .
ceive their parents -to feel positively toward Bayridge. (See Table 18). .

A setond question asked students how‘frequehEly they talked with - |
g parents, about what went on ‘#t the school. Here,‘the results from'both ' }
surveys were very similar, About two-thirds of the students stated that
cdnversations‘about the §chool were frequent - "almost every day" or,
quite often.“* There was, however, a substantial number of respondents
. (12%) who indicafed that they "almost never" talked with thein parénts
about happenings at the school. (See Table 19). Data in this area varies .

« ™ considerably from that provided by parents. tSee Table 16). This is one

' i

-

case where social desirability factors may haveg had a_considerable effect
“on parents responses. ] '

Another series of questions concerned the presence of communidf”‘ /

-

members in the school. ~ . - ". ; ‘ Q'-
2 1
Generally, s'tudents reactions werefvery negative t{the idea of -

P having community members working at the school ‘as Yolunteers - in eithdr / N

the office, reséuche centre, or classrod’ins. This was particularly the

~

case when students were asked about their: o‘ parents helping out in | )
thege ways. N g ) \~

[

Only a small proportion of students (16%) favoured commuﬁty members -

other _than -their oyn parents’ helping ouy in; the classroom. About' equal
[ I\ .




-

. . 1
’ » _
~ _ .
- > ’
Table 18- . .
Studenb Op‘Lmon of -Parents ' Samsfact/ ;
How do Hour garents feeZ about the aurrent te)rm at Bayrpdge?
Pfall 219 .. » | o .
b T '
nspring-u.i‘ - ’ L . ] -
" . - Fall Sprims.
Percentage of students responding:
o - very satisfied. L 59.Q 34.3
' © 2T . SQmewhat satisfied < 32.1 30.0
, + - somewhat dissatisﬁied . 4.1 11.7
S , - Very dissatisfied 5.0 . 1.0
- - no opinion | , ©o- 156 13.6
v' R ’:: \ .
L3 A ’ ' ,
v - e < N .
Table 19 : ’ i . 1{

Student - Parent Communzaation
DO you talk with your par'ents about whatgoes on at thzs gchool?

nf&11=219 - T
nspring=213 ) ’ " EN S .
' - i .Fall .  Spring
" Percentage of students Fesponding: . - . S,
- almost never . T 1200 1207
- once in a whilé g 30.4 19.2°
-'qhite often 14.3 24.9
* . élmégf every day - - ) ” 36.4 39.4
-
> + - ) .' ° ’ £ '
0 . -, L4 ) ) 3 / ‘
) - ¢ Y y I
. o '\
. M ' { )
. ! » <
. f 4

S
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propﬁrtiona (40%X) were either ambivalent orvopposed te this idea.‘ When
students were asked about having ‘their own parents in the classroom, an
ovqrwhelming majority (80%) indicated that they would be against such a
plan. Only a fraction of the students (5%, or 10 students)’ replied that
they would like, this kind of ‘program. (See TableJZO)

Fewer students were opposed to having community members.in the re-

(RN

solrce centre or office. In,fact, almost one-third of them (37%) agreed

to volunteerS‘of this kind. An additional one*fifth would not, like to
" see this happen and the largest group of students (39%) said that they
really didn t know what their feelings were on this mg\teri The same -
question was asKed specifically about their own parents helping in the

Cf

wou}dn t like to see their parents working in:the school in either of °

resource centre or offi

Here again ‘the majority (58%) said that they

these capacities. Only a relat1ve1y small grou} (167) thought that this
(See Table 21).

4

-

would be acceptable.
Students, then, seemed to be more hesitant and unsure about com-

munity involvement in the school than either the parents-or staff members. .

They perhaps saw parent\aides in

the sciggol as an unwanted addition to

~

the school's authority structure.

the prospect of being under "the watchful eye'' of their own parents.
Additional clarification as te the role and value of parents in these
capacities will be necessary for student acceptance and ehdorsement of

this kind of program

-

' . [N
“ AT

L4

Another factor that may be relevant here is the ndmber of students'

a
who had had actual experience with community‘volunteer programs at

’previous schools.
tation to accept volunteers involves a- fear of the unknown.and how much

it involves fears gained- from first-hand experience.

needsepnd'(Z) avoid threatening either the pler. group aCCeptanéE or the
developing sense of personal autonomy~so important to young people of

, secondary school- age, should be possibleu Careful explanation and
»

institution of slich programs should be sufficient “to allay fears of the
first type.

3

of the students (62%) seid‘that-théy woulﬁ_like'to see this happen:

g

A final question asked students to’ indicate their feelings. about
aving, the school open nights and weekends’ for use:by the community.

ere, the reaction was generally.much mo;e pogitive.J Almost two-thirds

s ot
q
S

4

-

179-

196

They were partieularly ihtimidated at
. ' - . ‘.

It might be useful to sort out hpw much student hesi-

Careful structuring
of volunteer programs so that they (1) satisfy both school and community

Fears of the latter sqrt may be more diffgpult to deal with.

-

N

+
\

.
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Table 20 . . . . o ’ o
Commurei ty Membere in the Classroom I |
- How would you feel a.boyt community members helping out 'Ln the classzﬁoam"\ ' i
) : : : ) A » .
. ¢ & - [ . A »
epring™21? . C - - C
¢ : - o 4 -
. o R ) Qther than your parents Yoursparents .
‘Percentage of students responding: ) ,
~ I would not like it - 39.9 - 79.8 - .
S ¥~ I would like it . 155 6.7 . o
- I don't know - 38.5 ) : 11.7
- - It wé‘g}d be all right ) . '. o .
. / ' 1 sometimes . - s 4,7, ., . 3.3 T
- . \
. . A et ) ‘ .
Table 21 .
C'omzmify Members in the Office/Resource Centre “.
How would you feeP about. aomumt}Lrnembers helping out in the fozce or ~
. resoyrce. cextre?
v . n =213 . ) . - .
spring - ) _ ] - ¢
hl ) Other than your parents” Your _parents ~
'L Percentage of etudeﬁtg responding : i ‘
- _ © = I would not like it 9.7 57.7
. - Iwould like it  §° 32.4 *16.0
« + .+ ~1 don't know S 38.5 20.%
~ It would be all right .
. ' sometimes' °, . - 6.6 ( ©4,2
- ( : ) . . . ) . ‘ ' {
Table 22 ' - N ‘
SchooZ Open to the C'onmrumt:y )
- >
: How would YOu feel about haznng the schaol open nights and weekendsjor
uge by tﬁe oommumty9
' =213 % ST ' .
spring - . - . p
: . Spring Survey *
. ( o . ’ «
Percentage of tude/nt‘s responding: . oW : |
' ) - 1 would not like 1iE — : "18.3 (
N , . —
. Le 1 would dike ie o ¢ " 62.0 ‘ K
J . —Idontknow'. I : ' 18,3




Equal proportions (18%) w§;e against communitx ‘uge of the school or ~ .
ambivalent about i, (Gee Table 22). . . R ; J B

Once agayp, 1n’interpreting these results, ’ in may be important Lo .
conside} why students answered as they did. Sinoe most programs for the
X
. community use of schoolehave been only recently, inttoduced it is possible

that many students had little or no experience with? them Students may * e

at Bayridge. e :

e ‘ ' .
R Our results, then, with respect to student’ opinion in this area are °

have had very little . informaxhon upon which to evalqame the pdssibilitfes,,
.good or bad, of such a p;ogr

' v
relatively sparse, They are sufficient however, ‘to underscore an _er ( ) -

of ideas important to any school interésted in community involvementJ ) D
, First, and foremost, student opinion and petception aoften diffe

. markedly from that of either staff or parents. Tt is not sufficient%to

u assume thaa students. especially those at the secondary school leve14

vwill’ concur with the wisdom of de sions made b school staff or community
” y

members or both, no matter how obviously beneficial they may seem to the

latter. ' " . ,

. ;. . N Increasingly, as was the case at Bayridge, andifform is being made
to incdude students in the decision—maklng processes concerning their
education, formal and informal. Any genuine effort to take account of.
student opinion must be willing to accept that this opiqion'ngy be unique
to the students. Furthermore, the popular image of "the school," may . .
need some adjustment to indicate whether "the school" includés‘students -

and their opinions as well as staff and administration. ‘/; - e :

A seconﬂ point concerns cammunicatioﬂ‘and the passage of information.
(;M "« One reason why pavents tended to feel badly informed about the §Eﬁaat“~-~ -
- may be: that students, théir maJor source of informatio:g{ ere badly 15<

formed as well. If, students are to be actively involw n schools wh[ch

are open‘to and involved with their surronding communitde%, they will
have t¢ be well informed Students will require access to just as much

. information cqncerning‘matters such as'golunteer programs, just ag ‘soon .

.as other school constituents, if thei¥ ﬂnions\are tos be taken,/int'o‘ '

. . Ve - wy ¢ - [}

A accomt. . . . ) ; - . 1 «A V- ) .
S ' /

*

‘ Finally, our results suggest that it may well be importént both to -

-

. provide Eull information ,and explanation to studeénts about cSmmunity

programs and to g;ve students a voice in decision-making concernﬁpg ‘these

~t

programs.- Students did n _ppear to be passive in' these mattérs. Many
0 had ‘defi«pite opinigns, eitfer for[of against. One would expect that ' :

) 4
. . , ’ .-

—_— . - L
~ A . g , . ! . - =
. * -, ) ’ . - .

-t - - 0 . '




s . .
‘ \
i \ , . \

: s \
étudent attitudes conde&ning'community invdlvement (for example volunteer : Y

1~ . help or use of facilities) might be ‘a major factor in their success or

failurE‘ It seems impprthnt* apd perhaps crucial then, t6 take the ..

f s
influence of such attitudes into'accéunt. \

) _"' ( . / : \ [N

2 \ .

 STAFF AND ADMINISTRATIVE PERSPECTIVE * | \ . o
i Ve - ) :' ]
Much of our data on community participation.was related to.staff and ‘ ] -
adminisérativé bpinion. Some information was gathered from a survey
administéred in December. (6ee AppendiX‘D) -Other information came from '
two sets of individual interviews (for Interview Schedule, see Appendix» ’
«D). One set, conducted in March, jggluded one-half of the staff members.
The bther set, in June, included the rest.. We also gained data from ./
/;{endance at staff meetings, meetings of the Commungty Relations Com-
mittee, and spec1al events such as Profile Night., - Fihally, we conducted’
several interviews wifh the Prinéipal and with varioué Board memberé
" At the time of their hiring, Bayridge teachers wére told that one of )
the expectations about‘the school was that there would be considerable
. ' parental and community involvement. While teacherts tehded to view this
goal positively,.they expressed some feelings of amblgulty about the
P .practical aspects of such involvement. l ’ .
A number of staff members who were particularly idterested in this
area pf development yolunteered to serve on -the Community Relations
Committee - oneof four staff commlttees operating as part of the-school's
* . flat organizational structure. The exact nature of thiB committee s role‘
was not defined very spec1fically at the outset, Since\the school, _
. operated(for its first semester in a temporary shared setting physically
‘ removed from the subdivision where the new school was tj be located and
where most of the students -4and théir parents - lived, ;omm%nity in—. .
’ Volvement was not an immedi te-goal during the firsbuseqester The
- s Community Relations €omm1ttee did, however, organize Profile Night during
this time. (See page 148.) With the exception of the u$ual Parents”
L ' Night, this evenlng was "the only instance of parents being invited .to \\\N'
' brticipate in any part of school life during the first emester. o
gL to the whole

Bayridge. staff, to find.out their f%elings about much of What had been

1 4 Just. before Christmas we administered a questionnai

happening in the school during.its first semeSter. \ ﬁ . °




.

them}

X amount of parental contact.

4
i
'

: Teachers expressed varied enthusiasm about involving parents in a

voluntiers in their own classes or other areas such as the resource

centre.
committees:

school gbals and obJecuives

| One section of the questionnaire asked-teachers ab
\. '

»

numbe of school activities. All were interested in having parent

out their experi-
\ en¥es with and feelings reéarding-parental and Fommunity'involyement at

Bayvidge. At the time, (December) most teache‘g had had little personal

con'act with their students' parents Most of them indicated“that they

K"}, had Fad ‘personal wor telephone conversations with .less than a quarter of
|

. . The maJority of teachers expressed dissatisfaction with Ehis

" Most said that they would welcome parent representation on staff
Opinion about parental ipvolvement in the definition of -
the decisions about grading and reporting .
. practices, andithe dewe}opment of school curriculum was more mixed, with’
o about hal the teachers*expressing,enthusias‘ and the others preferring
. _to keep parents away/;tpm these decisions

. against involving pardnts in settiug school rules and regulations.

M1l but one teacher Jere

Many teachers had additional suggestions ﬂ#r possible ‘types of

commynity involvement |once the school had moved intd the new building’

.

. : These included the following:

- . - use of the'school as a
. Y : films and recreational

effectiveness training

- day and‘night'classesa

*
- community assistance with students'

¢’

an

groups. ’

for judo in Physical Education classes).

express spme reservations about the increased use of Bayridge facilities

by oufsiders. Some possible problem hreas mentioned by the staff in1‘

cluded, the following: \

i
'
»

-~ argangementd for supery
- ektra wear and .tear on
- staff time ﬁor communit

.~ physical limitations.

- 3

v .
.~ - co-ordination of use of»f?cilities.

A

isgrs for'programs.

y involvement.
'

N

eq{ipment and building.

Id

’

. = use of the physical educgfion‘facilities by “community.

co?munity“entertainment céntre, with
cultural activities.

. = the establishment’of "parenthood"'diseusfiﬁn groups'and -
2o '

axtracurricular activities. .
- paft-time community instydefors im the day-time program (e. g

Despite their obvious enthusiasm for Fommunity involvement‘ teachers-did




, ’ R N . ,
\ , ' ) ,
) . . .o . .
© < « x"conflictsrof educational philosophies, insfrests, objeclives
. /-! . and;methddologies. . ’ J ’ :'. .
-+ ' = lack of- reliability on part-of volunteer; : .

i

‘At approximately the same time (Christmas vacajgon), we inter(iewed
the school's Principal, and among other “1ssties asked,abOut his feelings
on community involvement. Although on previous occasions he had support-
ed this development strodg}y, the semester in the Cemporarf setting had

affected his enthusiasm‘for its immediate implementation.

» . v
4 . "First you have to have a buildimy; one that is g
at least miénimally equipped We won't have that
for another month." s v ' )
b ) . ’ ’

The Principal expected at the time that community involvement would not
sbe well develqped during the coming semester in the new building, although

some careful steps might be taken When. asEed abgut the possibilitiemL

for community membership on the staff “committees, he was hesitant: !
"1 haVe to operate within the guidelirdes the Board '
has set 'up on counnunit)‘ education groups... There
. comes the paimt: when do they make decisions or
do they advise. I don't think the Board is clear
in its own right on this." .
Vs ~ 4 L}

About contact with parents, the Principal said he had received only
a few calls of complaint during the past semester. \Teachers were en-
couraged to déal directly with parents rather than go through the Principal
The Area Superintendent regponsible for the school was alsb inter-'
viewed at_ahout this time. He tenﬁed to concur with the Principal's

views that community involvement ghould happen only slowly at Bayridge:

; .
4
"The take-off point for community input, what is j
the way to do this? Quietly. We thought perhaps -
an area.suel as Art or Theatre Arts... the Principal
or Art Teacher might ntify artisgic talents in -
. _  the cOmmunity. Get tfiese people to come°in

Perhaps just work with the students... I.see just -4

a very subtle, gridual input from the commun ty, in
areas where it makes sense. .
/ [

.As the school moved into its new building in thevhew year, a number of ]

people at the school wondered whether community members ’ight-be‘impa_
tiently-and eagerly wabting to get insdide. THere was no\such dEVqlopmentj
‘Construction was still going on and nd formal invitation to the community
was issued at any time ‘throughout: the semester. s|zome parent?, of course, .

attended Parents Night and many people came to dee the school play held

. . [ Y




3 ' -
later in the semester., A few curiosity seekers Hid wander, in to look

- around; but never officially or’on a large scale. The Principa;l en-
couraged teachers to deal directly with parents in case of -problems with T ‘
students, and most teachers did, in fact, contact a number of parents
during the semester. Again, this.was small- scale, dndividual «communication.

! o " The Community Relations Committee expressed uncertainty as to its

role.or goals in involving the community. They looked for direction to - .

’ . the Boeard of Education's Continuing Education Coordinator, who did come .

f%r a.meebing with them.late in-the semester. No specific action appeats ..

i y.. to have resukted. er the semester, the Committee ] work consisted .

mainly of public refvtions functions. Om different occasions, it acted = 9
as host to the parents of'the incoming Grade 8 classes, to the Area Localm_ -

- Education Committee, and to visiting secondary school teachers from\the S

County.. The ¢committee suffered from a declining anher of ﬁctive members.
Near the end of the semester, they sent a questionnaire to parents ask-

con ¢

..ing for volunteers for the daytime program. Pérhaps because of the %" L s
timing of this survey, there was, very little rgsponse.

The staff as_a Whole Wwas expressing mixed: feelings on havfng the
community in the school. * This was expressed at a staff meeting at tge . ‘
end of January, as well as in thevindividual interﬁiews we-held witg . B “ }i
AR

teachers in March and in June. : . T

[}

" At the staff meeting, reldted discussion azose 'of the work of the .
Community Relatidng Committee. One teacher stated that Bayridge was‘not;a\_;;’//f .
*yet ready to have "outsiders" in the school during that yeqr g

) . \ 2 . .
"It would lead to conflicts...it is too insecure )
" to turn people loose.' - !

. +
.

- Another teacher expressed worries about how facilities would be assigned:

[ **

. ""It is essential to allocate space by asﬁfﬁg ’ ¢ I
) . school people,first...we must make sure our own N
. needs:gre met." ’ . ¢ .

The Principahrwarned that the -staff should define its own needs before
[ . 1“

N

the Open House" . " . g -
. ) "...after that thé (dommunity) will be outside : R
e . wanting in, so you'd better spell out your needs ’
firstJ' L e .
L .
The Resource Librarian wondered about personnel for keeping the library o -‘J
open to the public. He was concerned about security as well as about .
, funds for materials for ommunity use. ) . SR .

] [ ' ,“.:
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In our interviews with the teachers, we foﬂnd again that they had *
quite different ideas about possible types of involvement on the- part of*
the community Again, their attitudes to involvement were mixed. The
one aspect on which there was near1y total agreement was the use of
parent volunteers at’ the gchool. Nearly w1l of the teachers interviewed
said that they would like to have such volunteers in their own tlassroams
(or other teaching areas) Many expected that a volunteer program would

beg1n the following September. " One cdncern expressed about voluntegts |

was that they should be integrated into the school and "feel more than .

just s1aves Other teachers commented that the very newness of the idea-

of using parents in the classroom made ‘then hesitant and careful. .One - .

* » "’

teacher referred to the lack of success of some volunteer programs:

"They tried it at [X Schooll} and it didn't work."Q ,/

’ '

Another teacher wonderediabout the work of contacting and co-ordinating
the voluntéers. This was expected to.be done by the Community Relations
Committee, although a couplekof'teachens were-willing to make their own
arrangements ‘ : . . - - . '

‘S’me teachers had new ideas for ¢ommunity involvhment One physicaf
educat10n teacher was considéripg the sett1ng up of a comtunity-fitness

program. Anothér tealher wanted to see ‘students spend more time going

~ o~

v 'out into the community. One member of the Budget Committee said that

the committee wanted to have parent feedback on the statemenc'oj school
aims they had developed SeveraI teachers emphasized that they continued
to believe in the importance of.the goal of involving the community and .
that despite the early drawbacks, in three years time' they expected.that.
the school would -be "completely open' and "a place where the community

has a focal point." . t

.

) Community involvement,"then, was seen as a desirab evbut not necessary
part of Bayridge's first year by most staff membersTag jwell as.by the

Board members and.the Principal. ngeral sentiment seemed to ind ate;t .
that community 1nvolvement required 'a state of readiness on the part of

the sche6l, which tould not be achieved until the school was well and
firmly established in its wew Iocation. Almost invariably, when the

issue of community participétion tame up the idea that the 'school's

neqds must come first" was mentdoned. ’ .
s Futthermore, from Fhe %oard megbers on down people were'con:‘
cerned that once this\state of readiness was achieved, an ippreciable B |
. . £ 7
R ' : (86 ‘ )
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‘“appears to involve not only what possibiliti s exist for community o e
2 activity but also how to go ghout realizing these bossibilities. It

Sy
degree of caution and prudence should be exercised in the introductiOn
' 1‘,..\.’~/ , Y .
of community-oriented activities. . b '-:sﬁ . ? T ' .

“ \ '
Seen in this context theﬁ, the hqsitancyiof the Community Relations ‘ v

* Committee to suggest or initiaye dﬁmmun1Qy ﬂrograms\seems not only.qndert ’. N
( standable but virtually inevitable: ":;' - ] ’ " la
In addition,_since staff members were unlikely to have had. much g v
. P v -

.previous experience with eithet the committee structure :r ;ommunity
programs, it is not surprising that confusion appeared to exist ab ut ‘_ ’
the roles and finctions that the Community Relatibns Committee uld -
fili. Specific guidelines were unclear on what kinds of cbmmunity re- ’ ;.'
latiohships should- exist and virtually non—existent dn how to go abOut o
promgting such relationships. Cqmmiutee members expressed again and ; _
again their desire for guidance in thése tters and their feeling that 3: T
they had insufficient knowledge ooncernin& th?. 'I'his confusion and - ‘ T e
uncerta:nty may account for the fact that lit‘le use was made of infor- ‘<

‘mation that existed for example feedbaék from our parent surveys. . )
Staff members may'have felt that they simply did not ‘know hdw to make = ‘a
use of.such information. ‘ R o . .-

This felt lack of know—how, with its effect that the Community ‘. ' . g -
Relations Committee had very little contact over the year- with the T .

, community it was suppose ly relating to, meant that during its firs{ ) .

hyear the committee wag njéer‘really able- to élarify for itself what its ;

role ought to b and what its priorities were fulfilling that role. . _' - i

Thus, although many ideas wvere, expressed an o ganized approach to

evaluating and/or implemending these ideas was hot developed during thpsef A

first monthg. o . ‘ | PR :

It may be impgitant, then, for school® wishing to imcrease ‘comffun ty - .

involvement not only to create a committee or group to do so, but also

to provide members of that group with the opportunity, in both time and % ks;

access to* information, to ‘gain the knowledge tifey need. Intuition'and o

.

related experience do not appear to be adequate. This. required knowledge

should be noted that community involyement seems to be seen universally =

i

as ‘a delicate and important matter. This means that both felt and .

actual need for’ preparation in the how—to of community involvement, may.

be greater than an examination of the activities themselves might indicate.

As in other areas of human. endeavour, until one is confident as’ to what s,

N ;. . SRS L '
.

[




. a role is- and how. it can be effectively caEJied out, one's acgivity in

'\‘\ fulfilling ‘that role will, probably be relatively- minimal . )
| ".,f ' '. ! .- Overall then, the . idea of commidnity invol\rement is one to which no . o
; ‘ gfoup at Bayridge wag totally o‘pposed-and to which most people, with thep P
’ . " exteption’ perhaps of some students,. were more than open. The majority
: " of parents seemed to welcome -and appreciatg contaCt with the school, i

particul%rly in the area of their own c¢hild's progress.,__ Man parents
- werqeager to receive ‘more information on.the®school, an an appred

nmnber indicated that they were willing sto involve themsel'éez’/dir'
. “in the school s functioning, Staff members, the Principal and’ the Board
all indicated that they were, for the most part, in favour of the idea
of commun.ity participation in the schooL's use and functioning at some
future time‘ if . not immediately.— Students, althot1gh somewhat 1ess ° ‘
..positive, were not usually specifically opposed to the idea, excep,t i} ) '
the case of having. \b.eir owny Parents as volunteers in the school

However, approval’ of the idea is only the first step. JThere remains?
» . the problem of put the idea into practice. It i’s%re that the
o

challenge of community invdblvement appear’ to lie both for Bayridge and

Bor other schools. - Implicaﬂns of our results for the’ ways {n which - N

this Mlenge may be met have been discussed throughout the bbdy of \
this- sec@on.- It is hopéd that these may provi‘de some assiétance, inq - .
dealing with this task of building in comunit)", .partic ation.ai:. .~

- ’ v
. \% ’ -,’ s . - f 7 o
T »!STUDENT RESFON TLITY" : L ‘.’ . C

: . . - 3
. Lk . N . i -
L..\;.,,I‘}*,ghis .section we examine-the student role as it evolved in the new '
Yo o ) - . . \y . - - ) g . - }
ol.. ~ » = ;¥ . ‘o
Lo ‘”k' .  One 6? thei!frimary philosophies of the Planning Committee which et

emerged during s éarly deliberationsb .was the orientation towards - ?’ne .

student. ; There was to bw stud‘ent-centred atmosphere which pr’evided
‘ rtunities fot e‘aclf"s'tudent to achieve self-fulfillment and a program ’ '
,i‘ which would mee& the needs ef all pupils, includihg those with special . g
¥ learning' characteristi"cs, whether brigl‘f‘t or slow" (from a dotument to X ; Ly
t’he‘ Board by the Planning .Committee, Dec. 1970). This philosophy .
. remaineg central ‘as "the school s program developed In one of the
i ‘ “Ea;dpumnary descriptions .of the scl'lool program at the end of Planning Stage*

DR (see paraaigm pageé 3) we, r!ad "Students and staff alike will Iearn o

-

. responsibility and leadership through -the. provisiﬁps of opportunities t:o

»l' -




‘.. . - ®
L | pracgise them," and ‘..jthe school climate... will be characterized as '_ /
»‘an opsn climate which recognizes the_inherent worth and dignity of all "o\ 4
who, work together in the complex'\ staff, students and parénts. (uaneh, .
1973). Ag‘ln, “in the Board's December newsletter t9 3ll parents, . “
: read articular thought-will be given’to the development in students” -
of a?lpty to study and work. indepmfdently +++ a primary endeavour of
'the“sChool,wfll be th! creation of an atmosphere where students will want
‘ to .learn."” (®ec. 1974) In pracdtice, the philosophy of centrality of -
the student implies the emergence of new staff-student relationships -~ ) -
such that students will be encouraged to contribute to classroom and? ) —
school-wide decisions. Throughout this section we will examine the \
conditions und:?-;hich students either take on new roles Jr are reinforced
in maintaining ‘the existing ones. Accordingly,.our concern will be not N
e 'only with the nature of these roles but with the various supports for X
. and barriers against the role evolution as well ' -

> “- The data in this section of the réport were gathered from students,

ff -and pa?ents.‘ The records-and continuing discussions with the

atudent Discipline and Morale Comfittee provided further data. Of a B >

more qualitative nature 'were datg gathered through our regular . visits to

- ‘the scheol. /wo*sets of guegti naires Were administered to students ' -
. ' - ¥ )
(November, 1974 and April, 1978). ' The researchers selected one period

° v

s ', °  from.one day for the admin' ration of eagch set of questionnaires.~

. [N

A . Students were asked 0 redct to the specific glassroom activities of - * - ’
that period - In yé/ember, 219 of the 260 students in the school- took'
part, and 213 took part in April. When we aggregate each jet of results, ‘ .
T ‘we. are provided with a compo.ite picture of the school for that period ’
The parents perspectiveg on the student role were obtained through two ',"
mailed surveya"one in ‘\tember and the other in April. Staff perspec-
tiyes were developed through a-staff questionnaire administered in
December, two sets bf interviews - one conducted in March, the other’in ; .
* June - and participant -obgerver techniques- at.committee meetings. )
When reading the results obtained .from the'students in November,
. ‘ one musf &eep in mind a number‘x\ of factors.v Fjoremost', perhaps, 'is the —_
P fact that Bayridge School, was houded in temporaty duarters for its first -
N four months of*existence. In gseveral cases, students and teachers had
. . '
consgcutive classes in rooms two and three floors apart. With the ex-
*ception of _the cramped general office, there were no meeting rooms oOTr

. nge”ﬁfEEﬁ?v/All students had a ;»11 timetahle. .There was no free time

‘ , s




.
.

apart from a forty—minute luqch period for students to ;talk informally ‘v
\\ with teaching and administrative staff. The/educational philosophies -
and practiCes of the host school were quite/different from those of the

visitors. Factors shch as these created a somewhat unusual situation.

s,

Jiﬁ \Qf Yet despite the potential for tension, school morale seemed quite high
and students were generally positive about .the school and its programs.
However, there were groupings of students Gho were somewhat negative

" about the'school. its programs, and _the staff. ,JFor example, there ﬁaj a

pattern of between one ané three students in ten who responded negat ely
. to most of the questionn;iie items relating to Bayridge. As well, "re;
Y was a pattern of about one in seven who did mot answer or who electy ‘
" the "no opinion category. - ) - . oo

)

The school moved into its intended setting in January ﬁThe second’
. survey, was intended to find out how 'students! feelings may have changed
in thé new setting. Fo:?th1s second “semester, the timetable higd been
changed so that each student would have a study or ”free period each s
day and the daily noon session had been extended to-a double period
This addiJional time for each student was to provide an oppottynity Yor
. involvement in the many "extra-omrricular" act1vities and an’ opportunity
to get to'knoy;each other and the statf in a more informal setting than

the .regular classroom usually pérmits. ' \

The remainder of this section of the report has been organized into =

‘ three general areas: L
‘1. The Student Role ih the Classroom + Cew T

-

. .
(a) The Student Perspettive L -
(b) The Staff Perspective :
(c), .The Parent Perspective . S

-

-

2. The Student Role in the School as a Whole -

(a) The Student Perspective . - <o
(b) The Staff'Perspective . ) ’
(o) The Parent Per_pective p ‘

< 3. fS/udent Perceptions of the Bayridge Programr——.»'

(a) Open Concept
(b) Advisory and Supervisory Persons .

Y

- . * 2
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' THE STUDENT ROLE IN THE CLASSROOM : ' o T
. The-Student Perspective (Tab Zes 23-24, _pages 293 and 1991 C
- ‘ To assess ‘ general %cial climpte in which the studénts were working AR ‘
L in the first term, we asked the students a numb*; of questions about the
hﬁgﬂ ‘ particular class normally held at the timeof administering the question—
" - naire. On the whoie, responses tendgd to favOurable . The majority . f
<L of the students. (over 60%) indicated that t‘ey looked forward to the . ///‘
- class. and found the subject valuable and imp rtant < Similarly, the "

1 : majority (over 604) indicated that they did not find classes. bor $ and Ca
that they were not taking the course simply to get a credit. Rather, _,
'//’}' they took the sub3ec$ because they fouqd the teacher and/or subject
matter interesting. (Students had the option of changing or dropping

. courses.) (Table 23&.) ' S o . T B

A number of questions concerned the classroom teachers openness

dents.. (Table 24A,)
pathetic and‘open within the

and approachability as seen by the-
' Teachers were seen as generally s
context of the classroom. ThHe majority Vf students indicated that their -
teachers knew’and understood . their pointa of view on classroom m;tfers ,

and that they listened to and respec£ed t ¢ students’ poY\ts of/view . ’ .
- - regarding topics under discussion. Most of them also said that theit

teachers-were open to questions (i.e. did not reacts as if quesﬁion\implied

criticism). This general openness in cIaBs did not'necessarily mean thaq

students found it easy to approach teachere privately When asked witether

they felt free to talk to their teachers about problems with class work, - .

half of the students responded "always ~or ™often"” while the'other half

of them would not feel comfortable in talking to their. te:cher about something 4;/
. which bothered "them about the class.” Less than half of the students felt s

that their teacher would llsten to and think seriously about such a problem. ’ '.¢\
. ~It is clear, at any rate, that a number of classroom roblems were never

a}ted “in cla:g."Nearly al\\students (902) agreed that many such concerns

were discussed among themselves, ou;side of class but never raised in class.

-

T . . . . _ lr .

,
* ’

! 1Note that in the following discussion, of the tables* responses have been
- dichotomized and, in general, only the one grouping has been reported.’ K74
V/For example, if a question provided the four resporses: (1) almost
always; (2) often (3) sometimes, (4) afmost never,_the percentages .
answering (1) and (2) were -combined; ascordingly, we talk about those ” R
who agreed with a particular position.

. ., . R 'S . s - - . . . R
K a . . . ) ’ K . 'S L

T
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It would seem howeve®, that many'students preferred not to discuss Such -

'problems in cldss. ‘Nearly half of- the students indicated that they would
. "almost never" or only sometimes feel comfortable in having akg}ass dis—
cussion about s ething which.was botbering them as a group. One must keep‘
‘in mind howevef, the number of limitations posed by the physical setting
of the school in this first term. The host school s time schedule pre- ; ' _"\
. vailed. As weI% teachers and students ‘seemed to be feeling some pressure -
as visitors. They did not Eave their "own'' rooms but used someone else’ s._ a
(Tables 23A ;& 268) v T ) ‘ ‘ T
- Students indicated theyehad little influence on decisions about what
. happened in their clasSes. ?hree-qsarters of the resandents said ﬂ!at . :
they were almost never or only .sosetimes encouraged to help defide
how the class would be taught‘ Similatly, about two-thirds ‘of the * - .
students said that their classroom teacherS\rarely ("a1m0st never" or T
"sometimes") asked for or used their ideas regarding either académic or
non-academic‘matters Nevertgeless, overall students did indicate that ' .
they %a’id 1ike to have somewﬁat more say than they had.

; Students were generally faVourable in their responses to other
questions about their classrooufteachers Two—thirds of the respondentsf
"« said that the teacher was usually fair to students. Most of them feit

. that the teachier Tarely talked down to them. The same proportion in- '
dicated that the teacher rarely needed_to be mq;e’strict_and that the
students were generally'encouraged to think for themselves. About two-
thirds sdid they had "éuite a bit" or "a very great deal" of confidence
in their teachers They appeared-to want tHe teacher to be open with

) them. An overwhelming 90% agree'.rith the statement: "The te,acher.,'

e should talk to students openly about -how he/she~feels the class is going.'

‘\\\ (Tables 23A and 24A) o
we* asked a number of quéstions about the student role. (Table' 234)

& .

Some of the questions concerned relations among students. It seems that ' .

in a number”of cases’ exchanges between studentg tended to be limitéd

in certain ways: While a majority indicated that, they could "often" or
"almost always" count on the help of bther students when _they needed it, .
and a laége majority stated that they knew at least 507 of their\cl a{%;h
mates-well enough to-{alk to them .gutside Whe class, a majority’ felt - ‘ )
that most students did nét know their personal points of view and had .

"veEy little” ihgerest in their personal success:-as a student. A
- ~

‘majority felt.that a sqall group of students seemed to dominate'or control . .

' ERic, L 209 . | .




N e . Strongly-gxee (

14

.t
"Tabls 234 .
. Students' Pera@twna af Ser and Péer Ea:peatationa ahd Priorities:.
November 1974 ,
| n=219 - -

, I am taking this ‘course simply to get a otedit

-

I.look fo; atd to this class per:Lod -~
b Strongly agree
Agtpe S e

. ) Disagree . “.? 7 .
‘e Ftrongly dbagree v

This subject is very valuable and mportant to ‘me.

Strongly agree
Agree R
" Disagree o

] ongly disagree’

. '1' |

Most of the classes in this subje% are boring .

Strbngly agree *
Agree Lo e
. ' Disagree

. Strbng'ly disagtee
‘ *

and not because ®f the teacher or subj(ct mqtt-er.

: ./ Strongly agree .,
Y T Agree . . .
RS o Disagree -
‘ . ‘Stron’gly disagree -

Students>fee1 responsibility for making this ~

class worthwhile and interesting
'Strongly agree LA

Agree 7 . .
.o . Disagree _ ° ' L "(
) \'“ " . Strongly disagree .
. ) No epir-lio'n ‘ uo

Students don't really care very mucl) about
what goes on-in this class. e

' + Agree . »
‘. " ¢ Disagree \ ! :

Gtrongl): diaag,r* _— v

SRR Y
o . .
. -
‘
‘ 1)

N
Frequency Percentage
/ L.
. “14.6
. 101 46.1
24,2
12 . 5.5
43 19.7
“103. '47.2
C 34 15.6
< 10 4.6
. 20 9.1«
Ly 8 25.1 4
- 93 | 4275
. 39 17.8
v 1 ‘? -
\ y
19 ‘8.7
4y 18.7
.82 37.4
62 28.3
- ’ N
Y22 , o 10.1
/{s 33.5
61 28.0
N 24" 11.0
. 38 17.4.
Y A
/_‘ T 28 "12.8
..59 ' 26.9
~ 81 37.0
T 2% 11.0
. ( ) a ‘i

s

g
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% Table 2&4'(cont’ : .
Q ’ B - : /’ " . . S * . /
Y o7 : : Frequency . Perceqtage "
T W \ ; . T T\ <
' How o%teh in this :class can ; u count on . \
the help oﬁ other atpdents/«g en you need it" . ) . -
P ) ~Almo-st nevet v e - B o5 17" ., 7.8
s . ’ * . . . ’ \ . ) -
’ - Sometimes - o - ‘ : 4‘7 ' ' o \'~21'5
: Often Y- N - 53° 7 N2
. - . - » * M e * - . . i " * ‘ ‘ “ '. -t
Almost alfways oty - 9;8. *._(“ ; 44?-_?
I ) .
. How do you think other ‘stuggts. in- this lass' Lt Tk :
" feel, about the statement:w "Lt is gpod g‘o IR "\ R
. . contribute' ideas and- op{niohs to: topicéﬂmd'er, feoN Ty e
. discuqsion in this clasﬂ#"v . R P N . T .
’ L0 They wmﬁd strongly ‘agree e Y0 2> 39 TTRCEN - ) PR
) -~ , . [ L 5 . <
) & They would agree * ~ v 138 . g‘63.9 .
. . CoL R They would d-isagree ) ‘. , 200 S "9.;
. - -They would strongLy d’is‘agree SN 3.7 4
. ~ L . oo, .‘ . .A LT . " N .\~ . [ .
- How much do mogt,students- partlcigate N e / B "'
. . king questions, joining in discussions, .. w ol .
C -) in this ‘clags? 7/ % .- . . " N o v
. : oo RS L
S - Very 1itt1e‘ v Co 47 L % 21.5°
N YUov some T oottty e U g et t3gy
¥ o - -t L :‘ ’ R4 e * R .’ "
+ 7 Quige aBic © - “‘: e, 760 379
' . ' ' A greﬁt deal . _)»\ . 11' ' « 5.0
Hoy many studehts in this class do yOu kmw o mL \\\ .
v well enough ‘to talk to outside the: class? . -~ .~ . T
N~ Yos LS .o A}
’ o R /A grea.t many (ovel" 7’5'2) . T - 88 . 4‘0"2 -
S \ . Quité a few (approx. soz ~757) ST, 33 3.
A « L Ceoseme -t BRI 13 ' 210
. - R . R . " N s r's I 4 ' . . . 7
.. .- , . Very \few AR o : o tf 5.0 /
’ . F o Lo - - *
. :- / ! R ' o N . ) £%
. ' ) s ‘ : ‘ o 3 . r‘\ B -'0
Y A 4 . o e
. . - » N -
. ) ) ' ’ *
. ‘ . . ‘. Ve - ‘ , . -' -
) ‘ - g L .o
» ’ ¢ ) - Voo v, - T .
R . -=r o . A . N f
/ - . ) £ ' :, - ! . . (‘ ‘ .
. ‘ . é cor, \ . :
\ ‘. \/ ’:J . : s
.o Yo TS j ) :
. ' . "?\‘ . 4' ‘ * . «“ , [} -
= ‘ 1) . b I
A\ . :: " 4' R g . {' L . ‘:
' v . . t . ‘o _
. . v h /- . -
Q .o ;e \ 194 ! T L.
ERIC A ) 0
| e, - ) . . 211 - ' -
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Table 238 . (-‘ / S ], o
.. Students Perceptwns 0,1“ Self and. Peer Expectations and Practices: - RN
. ' . 7 b
. ARril 1975 ’ S : - T V.
n=213 . L J i ! o Frequency  Percentage \\
. - ‘A - . , ’ . - < .' . . 4 Al ; o
' How free 'would you ‘feel ‘to ask the teacher * v
Qf this class for‘extra help if you thought . NP - . .
you needed it?, . . - " . @
o ) Very free . Lo 137 ° 64.3° -
» . c » .- / . , ~ ‘4
L - Somewhat “free |, . “5 S5t- -7, . 23.9 —
o S Srightly free = _ - IR & B I IR
Y 2 ot at all free . . ., ' R > 8 -~ 3.8 7 o8
i : “ ) - S - K
P How many times this-semester.have you oo . ’ S . .
- o personally talked with this teacher about . . L. T )
v something to do with this.class br subject" N L L
) ’ s Many times L R : ; 40 18.8 * , ‘
N T A few Eimes" o - 76 35.7 '
. ot . -~ T -
« , - Once or twice . g 53 24.9 ,
) . . : -
o ~ " Never X 20.2 _ | -
How free do you .fee} to talk to the teacher b0 s RN . .
: - of this class about” things other tham class- L . ..
room matters?. . . . P . S
) Very free. ) v 67 BN} -SRI L.
. T - Somewhat free . , ( 45 "21.1 B
v T - Blightly free. ) 45, T 21,1
. . " Not at all free ) R - ',,29 . 13.6 .' L
i qu many timesg. this semesté’r have you talked , ‘ ) e
with this teacher abput sométhing other than \/1 ] ) '
3 classroom matter? (7 < T S
. . -] .. . -
Many times “ v - ~ 33 - 15.5 . -
' ) ., : .ot .
: y few times ' / 34 25.4 Lt
.’ . .\ . ~ 2 . . : . XY
Onvc?gi twice/,_, R 56 . 26.3 o
' . ‘ ' ., b-67 * 31.5. Y
W 5 ) K S : Lo . ’ -l
Most of the cladses tn this subject area ©e ’ T ot .
3 boring . - . ) . i . ) '.
. > ",\ » . - ’ 4 .' ) A
. Strongly ag*fee, ) _ 21 'y o 9.9 . g .
L 3 ) ¢ “F N ~ .ﬂ'—- '." K ».. . + --
) . | Agree ; S , 1‘8 " ! 8.‘5 VI v )
. ) .. . Disagree 7, e N Y92, . 43,2 - \ .
! " Strongly disagree r - ' < 56 .+ 26.3 IR .
' x / ' ‘ : . -t~
Al .. .
[ EJ @ d
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..' Table 23B. (gont'd)' ' < R \ . ) s

- o . J ) . «. Frequency” Pegcentage
; . N ] - Frequency”  Peg g
A Students re lly don t care very much P Yot /

_about .what gbes on in this class.

-

Ed . . PR Strongly agree ot ’ V.24 N 11.3
. . e "V » " ’ '-\ : .
N - <. - . TAgree cLr 49 " 23.0 .
- - i . » Disagfee T .. . 86 : 40.4 o
Voo . . Strongly disagree ' . > / 2% 11.3 .
i ‘.' i .’ o . -
} - ‘. How much do you participate (aski‘ng T 0 ' o
R TE . questions, 'joining in discusgions, etc.) ) .
. - in Bhis class? ’ . - e L .
e ~ Very little'r - A 36 16.9
:\ . . v . Y ) " : .
. t . Some . S co 91 . 42.7. |
. ‘ . i Quite a b.w S S 56 '26.3 .
. CEU s gl:eat deal 72 , 23 ; .. l0.8
. . % '
"’ \' - How. many students in this class do you ‘ : : ‘
N know well enough té talk to outside of ' )
TR class? . . » . ‘

| . ! A great many (over 75%) - - 97 -, ' 45.5 '

L’ : - .  Qufte a few (;pprox.' 50% - 75% ‘ 66 - - ?1.0 ‘ .
i . . " Some (approx: 25% - 50%) ) 29 13.6 *
IR * .. Very few (under 25%) ‘ 15 7.0 .

- -
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that they personally amﬁost always" oiten contributed ideas and
opinions to topics under discussion .in the clags: Abolut one-fifth of the
'students felt that other students would put them-down 1if they’contributed
more. ., o | - . -,
There appeared to be a certain amount of alienation from classes. -
About 40% of the respondents agreed with the statément: "Students don't,
really care very much about what goes on in this class.'" The same pro-
portion disagreed with the statement. "S;udents feel responsibility for
making thisclass worthwhile and interesting (Table 24A) -
Questions were askeJPabout learning .style and participation.. These
) ‘questions focussed on three- things°' the stud®nts' perceptions of them-
. selvcs, of other studemts, and of the classroom teaching and learning
. activities. (Tables 23A, 24A) - .
- '7‘ There was no/pne common learning style, in terms of effective
learning, preferred by a majority of students Students indicated that
~’they learned best in class disqussion (about one-third) or through the
teacher telling them the facts (about one-fifth). About one in ten
stated that they learned best through independent study. As indicated’ ¢
above, the majority of studejts were not critical af the teaching and ,
learning activities. For exdmple, the majority of students agreed that
\ their teacher explained assignments clearly and that there was not too
much emphasis on detailed facts and memorization, and agree ‘with the
method of evaluation. A large majority felt the classroom rules were
"just right.'" < , .

Although a majority. saw limited student participatiJ; in class, a
large ma*ity agreed thdt most students in the clasi'shou]fd participate,
Most students felt that their fellow clasgmates would agr ith the
statement: "It is good to contribute to class discugsion. (Table 24A)
) In the April questionnaire, -questions focussed more on actual
studsnt pérticipation and contained fewer questions om attitudes toward
the class, the subject,fand the teache;-_ (Table, 23B 243) -

¢ The students again indicated that they enjoyed classes, and did not

.
»

find theh boring (70%). v ) . .

1 A

The tedchers were generally seen as approachable, particularly bver

the subﬁect matter. Almost 90% of the students indicated fh?; they ‘

would feel free to a%k for extra help. About 80% of. the students' hdd -,
- » =

y ’
* . _ , :

R _ 1197

P " 214 7 ~ :.‘.‘
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| had iE_EEEE’ one or more personal discussions with the teacher about_ |
the subject (Table 23B) ' i |
- Although the majority of the respondents found the teacher approach—
‘ ©able on non—classroom subjects, about one-third sa*d that they felta
"slightly" or "not at all free" to talk to the teacher ‘about things other -
than classroom mat!ers. Nevertheless, two-thirds‘"f‘th““Btud7nts had had ' .
Qne or mqre sudh talks-d!th the teacher. (Table 23B) =~ ’
‘ “Ans e* to que’éiions about Etne teacher's interpersoral style in 1:he ’ /
class tended to *he ‘qisite positive. The great majority stated that.the ’
- ‘teacher did not "put ;t:hents down" if they found something dif}icult, -
‘. ghas generally friendly and encouraging, and treated students like mature .
people. Most students said that their teachers talked openly the
class about the way they felt the class was going. The mostnzzsabive
' area concerned favouritism on the part of the teacher. Abonfone-quarter
of thé students indicated that their teachers had "pets" and/or "picked *
on the same few people all thegtime." (Table 24B) =+ | -
duestions about”’ the teachers pedagogical styles were also answered
quite positively. The great, majority (75% or more) felt that the teacher
encouraged them to work at their potential, had a goodr knowledge of the - N
subject and tried to gét sbudenté in the class to think and work creatively. l
About one-fifth of ‘'the students complained that most of the classes in J
. the subject were boring. One—third of all students admitted to having _
some difficulty in knowing just what' the teacher expected from them.
(Table 24B). S \ ‘

' -
Again Ve asked about the student role. Qn\the basis of the sfudent

>
/

respoqses it dould seem that by April, there was a more positive and

shared reactio to the class than was indicated "in the November survey. 7

-
-

For example, onky about one-third agreed with the statement:: "Stuients
éﬁgggfiy care very much about what goes on in this class,' and this .,

time fewer than half (45%) felt that a small group of students seemed to
dominate or, control class disgydsion. Over three-quarters of the students |\ ,
stated that they knew at least 50% of the class members to talk to out-
side of class ( a slight inprease from the November picture). Among '
indiv1duals there seemed to be ‘little change in the amount of class -
participation (e.g. asking question, joining in discussiens). (Table
3By L _ “ !

* T ’ We asked stujLnts whether they had, and whether they would have

liked to have, gome voice in curriculum decisions witRhin the classroom.

) . . . . * - ' . ’ . -3
. . - . S . ) .

\) * ' ~ \ : ¢ 198




“ Students' Perceptions. of F}:wrs A ffectmg Classroom

Table 244’ ) ‘ ' ) ! - 7).

Teacher's. Supportiveness a .\Qpproachabtlztg November 1974 (I,

R A .
n=21Y. R . ’ \ . Frequency Pei’-gentage
‘ ghe teagher in this class kpows and und#'/r- B . .
stands the students' points of view on’ . T (
classroom matters. Yy . = T
- 7 Almost always - Fo E 80 . 36.5 - ’
. Often-. C L1 2303
'+ _ . . Sometimes : . : : ' s2 23.7
Almost never o 21 9.6
When "you ‘have, a problem with work in this ' .. \_,/
class, do you“feel free to talk to the.teacher . 4 N 7
. about it? ' _ . \ ) 4 :
- Al'most always C 73 © 33.3 .
« Often _ - 4 7 18.3
' Sometimes ‘ ) N 65 29.7 )
e . Almost never ’ - 40 - 18.3

the teacher listens to and respects students'’

viewpoints on topics under discussion. - - . < -
) Almost always . 100 - 457 7 ¢
Often - 59 C " 26.9 ,
Sometimes ' . 33 ’ 15.1
. _Almost never %‘J. . 1§' . ~ 6.8, ' |
‘I'he teacher in this.class ureats all . . < ’
students fairly ) ) ' _
’ Almost always - T\.D llé > 51.6
T Often - . .38 17.4 ‘
RS ' Sémet imes . . *38 17.4 -
LN ’ Almost:never .’ K : T 17 7.8
Lo e RN
. .There is a need for the teacher to be more . 1 A
strict. R N _ )
‘ Almost .always . . 18 ) 8.2 '
, Often R AR N T .
', -Sometimes Y 30.6 ]
. Almost never 86 39.3
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Table 24A (cont'd) » . L .
.- R T .'iieqpenqy Peraentage
: - A -_‘— e
. Ify something was bothering you about the T
-, class, would you feel comfortable in talking : R
, _ to the teacher abOut it? Co ) .
L . Almost always 42 ~19.2
] \ " often" o .o 21 - - 9.6 -
v < 'S . . * "
) . Sometimes : o - 61 27.9 >
T i Almostvneveg, N ) T 62 . 28.3
- \
. - No.opinion 33 15.1
- . - S |
= .
e “%1f. something was bothering students in this . *
- ; sclass,.would you feel comfortable in.having a
€lass discussion about it? o
’ Almost always L 58 + 26.5
. od Often ' 35 16.0
. . ) s
. Sometimes . . .69 . 31.5
. . *Almost never o 34 15.5
. If you went-to the teacher privately to
f suggest something dealing with the way this ‘
class 1s. run, do you feel that the teacher ‘ g
- in this class would listen and think seriously -
' about what you said? - i . ) . Ny
Almost neVerﬂ, . . : 22 ,10.2
. Sometimes = ' | R 62 28.7 ¢
. Often" ’ - 21 12.5
Almost always , A *75 34,7
) There are many classroom concerns that . . ‘ e
‘student$ talk about.outside class, but which
- never get raised in class. )
, Strongly agfee . , e, T 35.5
- ' . Agfze T ) . 14 . 34.1
- % Disagree . 22 -10.1
Strongly disagree _ 15 6.9
Does the teacher in this class,ask for and-
- use studentd' ideas about: - g
Academic matters, such as course content, T . ‘ -
topics fo be studied, textbooks, etc.? .
Almost never - ' -82 4 7 38.3
_ s Sometimes 65 '30.4
’ Often - ' 20 9.3
‘“ Almost always . ) N '9.8
4 , .
i - 200 *
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T Table 244 (eomt'd)’ - e . ) i
‘L A N - "o . . Frequeng = Pércent-gfge-,
" Non-academic matters, suchsas rules of . L ¥ . -

conduct, discipline, school events, etc.?. _ .
T Almost. never ‘ 4 63 " . 29.3
- Somet imes . -‘ S 75 .. 34,90
N , [ P , i ) .
; . ‘Often S 31 14.4
. Almost :q.lways - 14 " 6.5
Should the teacher in this _clasé ask for . - ‘
. and use students' iipeas,a“bout: Lh . . .
Academic matrters, such gs course ‘content,' o .
topics to be studied; textbooks, etc.? « s _ ‘ ‘
- Al\post never ‘. 22 10,2
Soﬁftimes Y 93 43.3
Oftén T S uh 20.5
¢ . . B , -
) Almost always [ LT Y - 17,2
Non-academic matters, such as rules of '
conduct, discipline, school events, etc.? g ‘
- ) Almost never ' 19 8.8
" . Sometifes . C 78/ . 36.3
- . Often . 53 2.7
) Almost always ' 43 - . 200 .
The tegghagmpdhould talk to students openly ’
about how he feels the class 1'3 golng. ' we# ‘
o Strongly agree . 102 46.8
Agree O 94 43.1
- Disagree | , - 5 2.3
Strongly disagree . 4 - 1.8
. .o .
- »
- rd
» » -
- ) - \r.J ' o t
,—/‘" ‘ .
. L :T\
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Table 24By o < Ky T
Students" Perceptwns of Factors Af‘f‘ectwg Classroom * ,

Teacher's Supportwenass and Approachpbility: April 3 975

-’ .
) . ' - . - L
_ ) n=213 . LN e : - Frequency Perceéntage
o , L X ney  Percentage
~Most of the time, the teacher “ih this c1ass
. is friendly and enCouraging -, !
o ne S;ropgl.y agree . . « ;99 46.5
' > . .+~ Agree - R i L 8 ) | 41.8
. . - \ pisagre'e - e R 8 3.8 °
y . ' Strongly disagree - . 8 " 3.8
In thY¥s class the students are encouraqu to ¢ ‘ . ]
& -think for themselves. ° . ‘- .
. Almost always . T 84 ’ 38.4
. T - Often _ : ) 6L 27.9.
. - . ¢ _ * Y -
Sometimes 49 - . 22.4
. Almost never t - 14 ” 6.4 &
l . . P ] : ‘o " * »
. ,The teacher in this class puts us down if we ° ..
. find something difficult to understand. ' .o T
. ) i ) Almost ner ' ‘ 159 74.6
' -~ Sametimes . 24 . 11.3
. - © 1, Oftem " | - T 2.3
. o ..
Almost always < S 2.3
- s, o

The students of this class do help decide what,”
topics will be studied”in this class.

e ' . -Almost ?&verﬂ . 107 - - 50. 2
o « .- . . zSomet ime¥ o ) 33.3
ST o Often, , ' ‘ 10 4.7
* ‘ A . o, . » . o
LT . T Almost always - ° . -8 .0 3.8
. . . * . . ) , i
¢ The . stuﬂ‘ents oﬁq.this« class should help decide L .
. - what’ topics will be studied in th: this class. . '

e ? . ’ ’ - ’ )
A | Mt n}ver . , . ' 24 11.3
- . _ o . Y e
. ' Sometimes ~ : \@?9’ . 46.5

¢, 0ften ¢ d

‘o

re

. < V@39 9y . 18.3w
' oo . Almost always * . \ 32 . 15.0
. . 1 e ~ £ . . . . . -
e . - . M - N - B AT
£y ’ L4 . !
- . R
. ’ -~
- L3 N b ‘
s " " ‘e \ . . / ’ - 4
~ ‘ e . . ' . G
» ¢ R ’
N . . f .
‘ - 4 . . ¥ .
- . . , ' ( © . [N
. [ . e . . -
" « - . [N ! 4
R 202 -
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| Table 24B (cont'd)

Frequency Percentage

There-are many classroom concerns that studemts
talk abopt outside of class, but which never _
get raiged in class. , .

-~

Almost never
\ ]

. Sometimes™

. Oftén Yo

7Y Almost always

.

" The teacher In this class taiké opealy to
- students about how he/she feels the-class is
,going. M -

s .

{ R _ Almost never
Sometimeg
Ofteq

Almost élways

L4

7 ‘
1 feel that the teacher in this class
encourages us- to work at our ,potential. .

Strongly agree

‘Agree,
Disagree .

Strohle‘dibaéree T

A




~

€ ’ » . v
Responses show that studknts would have liked to have much more influence

- than they had beeni.;erc ing. One-half of the respo ents reportéd that

students "almost never” helped to decide what topie’s would be studied im
the class, while one-third said that they.ha a chance to do- so Only
"'sometimes." By‘cgntiést, one-third thought that there should bé“&gch

opportunities "often" or "almost always," while nearly half of the

. stude;ts said "sometimes." (fable 23B)
- N . ) :
. - ) e
(b) The Staff Perspective - - ™

. - . ) o
By the end of the fiyst term the teaching staff appeared to have gcceptéd "‘

- the school's student-centred philosophy. On the~staff questidhnaire,
nearly all 5espondents indicated that the development Qf individual ’
personality ‘and self- direction was the most important goal they had. as
- teachers. At this time also, the teachérs had been asked to describe

-

\'4 .
.’ their ideal of a student-teacher relationship. Most indica;ed that they
desired an open, friendly relationship of mutual respect’. ’ :
‘ They hoped this would be achieved to a greater degree in. the new

Z

s tting where there could be a more relaxed atmosphere than that in which -
they had‘Been working. — ' . ~ .

After the move Eo the new building, the majority of - stafé continued
to support the model of individualized or gmall group learnIn;r.but a -

" number saw themselves limited by lack’of space. A number of classrooms
on the second stoxey were not fiiished and in many instances equippent
_and other supplies had not arri ed. - , : -

The teaching staff expresse a willingness to let students share‘in
classroom decision-making. Most teachers said that they sometimes asked.
tor and used the students points of view about what and how to teach. .

Most of the teachers said that they had held some class discussions about

class problems and felt that the students appeared comfortable in having

) - # open discussions about classroom issués which‘wére_bothering them. .

The ideal of student responsibility was_voiced by most teachers as
well ?iSome'mentioned a desire to_have students more involved in the
decision—making process at Bayridge. Yet despite the objective of in-
stilling responsibility,-a certain preoccupation with matter of discipline
and control was mentioned by a number of teachers’as a ptoblem of- a few i
staff hembers at_ the school. A few t,eachers felt that some? students who

icke‘tivation caused most of the problems ih class.” One teacher Lo




- stated that there was ved for some co-ordination of disciplinary .o .

v

matters at the school. Another wished for one strong disgiplinarian,

-
N . '

such as a vice-principal. . -

-~ ‘ . .~

- Some teachers stated that their iﬂeal of studenf-teather relgtion- ‘
« ships was one of equality. Yet a related issue vas mentioned as a source I

_— " of some conflict among the staff th.e openness of the sta.ff room to

'students. Some teachers were against the closing of doors wh‘ile others g £
were- insisiing on the staff's nged for some privacy. One teacher exclaim-
ed «that stude&ts should not éxpect to .cialize with staff iQ this way.
. ]/ Most teachers agreed that lateness and skipping by students were RN
- sourcers of problems at the school. Their opinions a8 to whether these
were on the’ increase of deerease since the move to the new building were
ajite varied Some felt that Eﬁey had definitely incaased, others said
they were just the same with' the game group of students being responsible;

still others said that although these things had been a problem right J * (

—

after the move, they were no longer so.
It was generally agreed that during the first few%ks a’t the/new D v,
building there had been mére than the usual number of disciplinary problems

"y

at the school. It was felt, however, that most of these had "settled

L4

down'" by mid-semester. _ ' B .

-
> . . \ ‘ . .
..
.

(& P&refz;s'/Perspeatidez = . ' "
- . Data‘“ from the fall-term parent questionnaire indicated -that parents in '
general supported a 1imited student involvement in classroom decision-
— making There wa’s, however, a number who felt strongly that .the class-
, ) - .
g room teacher should not be pe ive or "soft" 'and that _the teacher
should insist on high s,tandar:ni epsure that basics of the particular
subject be learned. On the other hand, a number of parents supported
. extensive student involvement and felt that the studeﬂt_s_ shoulgd be
' encouraged to assume responsibility rather. than to be always directed.
On the April questionnaire, parents again differed ip th,eir’ responses’i
. . ) P
to the gtudent role. In general, they shared the teachersb concern abgqut ]
the negd for discipline ”Ithough the parents were not. in agreement as to
’ how discipline :ars to be enforced (e g th\‘ough students learning sel f-

control, through teacher and principal making students behave, or working

[}

rs — p—

. ot N - &
1See the preceding section, "Community Involvement," for mgre detail on
the parents' point of view. - - ¥ .




o . - . . N *
the 'students' perceptions of the schoof as a whole and of thejr involve-
ment in it. The maJority of Studentf agreed—that there  was a good school

. "%
-* f - ‘

<t

out problems through teacher-studentudiétussions) They continued to

show & concern about the need to inelude 8’§sic education“ in the « i 1;

.k curriculum . v o L , .
, “' ' : 3 " -7, . . : I - "
THE STUDENT ROLE IN THE SCHOOL AS A ﬁﬁOLE o . . fj
(a) Zhe Student Perspective e 2 . .

! S ' e . .
One series of questions on the‘studgnE—November questionnaire addressed

" spirit at Bayridge Secondary School. As wéll, the majority agreed thdt ¢

in general the peogle of Bayridge worked well" together, supporting and RPN
\encouraying each- other. Most students were in agreememtwith. the school's
rules and regulations. Approximately one-fifth felt there were foo many

>

Féw. of the students_ enjoyed their sojourn fn the temporary setting. .A

‘might bé expected "a large majority looked forward to movifig to the new

schic:l " (Table 25A) , — . : . . o
Slightly more than a third oi the students saw'"quite abit"or"a .
great deal'- of student influence on He01sions abowut what happened at e

Bayridge, although nearly half said that there was "some..". However, a
large majority felt that students shogl have 'quite a bit" or, "a g&eai
deal" of influence._ Over half of the students said that they would like - ‘ S
to be a member of a school committee to’ discuss school goals, rules, and o
regulations., Slightly less than half liked the way that the student '
council ‘was workingﬁ About one-fifth’ had no opinion -or dif/ngt.reSpond
to the question, perhaps an indicatign of their not knowing about its

\ - e

pukrpose and activities. (Table 25A) . ’ o ‘

..
-

-

Data from the April questionnaire.revealed that most of the students

did not want more voice in the setting of-rules and regulations for the .
entire school. Only one-third of the reséondents disagreed that students

at Ba]ridge had enough influence .in this anea. Nevertheless, two-thirds

of the students $aid that there should be student participation on staff. /
committees which establisheg/sfhool policy— There is indication that

students were not always aware of their role in school~wide policy-making

procedures at Bayridge. For examplep 58% af.the students did not know

how students might have tried to influence the setting of rules ‘and ? .
regulations. (Table ZSB) ) - ' - - ‘
-~ . - . . » N {
o ~ :

> ’ i N




Table 254 . ' . . S .

, , . 1 . .o
[ s - " Vamls
" Students' Perceptions of Open ‘Concept Issues: November 1974 O
’ : ~ i . - v ~ e ) Ye W) . , L
' n=219 T e oL ' - Fxequency, Percentage -
, ) < - . . o ’
N 'I'here is a good school spirit at Bayridge . 5 e L .
. Second’ary School. S T . ~.‘ v
. SR " Strongly agree ' - ”. . N '_ 61 . - 27.9 ._ >
T Agree' o R o E .. ’g'l . 37,0 P
| , Dish{g ) . - , 26 1.9
', S‘Cron,gly disagre;e " e : e 17 <
. . In general,“do youy  feel that the péeple of L . 5 i
Baynidge sSecongary ‘School work together ~. ) : oo
X suppqrting and encouraging each other" : - *
There is a gréat deal. of support and - . - ,. ’
e © o encouragement, - - b9 . . 41,1 )
4 .
! I'he_re is some support and encouragement: - 49 26.9 . ‘.
- . s . . a . _/
) There is not chh"support{ and .encouragement., .24 ’ 11.0 L
.® ., There,is little support and \encou"rage- ’ -
T . ment;"yb one geems to kiow or care what - Lo
,: -anyon else daes. ~ ; o . 7 3.2,
I don'st’knov. S 36 . 16.4
. » - a — . .
. How ‘do you feel about the tules and regulatzions L 0' .
< in this school? Ty - . \ . g ' o
7 Khere arg too many ’ - L 47 T 921.9 :
* ¥ They are just right. .. 148 " 68.8 - A
r" There are not °e’n‘ough.) .- 12 3’ 5.6 . =
° s~ * ! s . 4
] . How do yeu feel about aharing this high school b ’ .
’ With _:. ______ ? - f T o )
[ . A B
‘ I really 1ike it. Coe- o , 28 12.9 .
, "7 1t's okay. . .- . e 17 . 5.5, /\
i .'*—, ’ * . It doesn't mattep one way or the ather : © 38 18.0
; v \I don't like it at all. - 71 3Z.7
7 Do studentgs have a say or influence on decisions, g . // -
. about what happens at Bgyridge Secondary.Schooi?- '
, Mot at all : I o - 38 17.5
K Soffie o ’ ’ ‘92 42,4
| . Quite a bit ‘ . 53 26.4 -
A great deal - . 31 . 14,3
\ . -
o4 M v" ' . ) ¢ "‘\
. 4 T » \ /
E 2 A !* :‘ y ‘e : » :
\ Q\. R '
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Table 25A (cont'd) . - v - ’ N .
» 1 < > . - *
. LWl e ‘ ;‘ . 1?1:(=,quengjU ‘Pegg'ta—t}tege‘ :
you .think.that students should Have a .. e . ‘*\, :
- gay or an-influence on decisions about - - ‘ : . !
what happens at Bayridge Secondary School? ; e
' Not at all - ' A 2. . 0.9 '
' Some . - ) .38‘ “17.5
. ) _ _ , .
; Quime a bit 68 .. -31.3
4 ong _ ) f{ .
- A great deal N . 106° , . 48.8
. - =" o0 ! . ) e ’ o# N
How would you feel about becoming ajmembér ! ’ - - .
of a school -committee which would discuss o . . X
" school goals, rules and regulations, and so on? . ' Co
‘ "I would like it. . 7 128. ° 59.3
, I would not like it. ) S ™~ 80 37.0
I like the way the student council is . o
working. ] ‘ ’ i )
' Strbng}y aéree . ' 25 11.5 -
“ Agree ' . . ) 74 34,1
Disagree ' , T 39 18.0
Strongly disagree ® SO 35 16.1
No opinion ‘. : 38 175 <~ ’
LY * ‘
* ? » ’ L}
. -
: <
~ a
) T - o 1
' - \:/\ 5"':, "
- ot
t ‘ \4-._.4—/ - .
g . /
. . . .
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Table 25B R
Students' Percepsions of Open, Concept Issues:
n=213 - .

. - ! v - [y

Would you prefer te attend a higﬁ school

.-
other than Bayridge ‘Secondary School" |

.

No, T would rather stay here. -

Yes, I would prefer changing schools.

It doesn't mattet one way or the other.

Do you think that there should be student :
participation on. staff committees which might
meet to establish and discuss schpol policy’

Yes ® .
\‘ No
_No dﬁihion LY

- . A

Students at Bayridge have emough influence in"

the setting of school rules and regulations.

Strongly agree )

Agree - : .
‘ Disagree

Strongly gdisagree

No opinion

N ‘
How, if at all, have students at Bayridge
tried to influence the settiug of school
rules and regulations? °

—

No response/don't know

They haven't tried/have had little or
no succesgs

Through student committees or groups -
(concerted student action)

Through'éuidance counsellor

~Through other sgtaf
?rincipal . ’

Student self-regulation/monitoring each
other's behaviour

Defiance of rules and regulations

A ]
member/staff committee/

April 1975
'Fregueney Percentage
v -
148 9.5
) 26 " 12.2
' 3% 116.0
146 68.5
17 8.0
42 < 19,7
21 9.9
65 130.5
4Y T 19.2
29 - " 13.6
51 23,9
j »
\ 124 58.2
“ -
22 10.3
' 25 11.7
) 0.9
10° " 4.7
g 4.2
"8 ot
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» ' Table 25B (cont'd) T S
Frequency Percentage .
How do you feel about thé rules and ~ . . C
regulations in the s¢hool now? L % ] ' .
« There'are too many. - . A "20.7
They are just right. - o134 . 62.9 . -
. Tﬁe.re are not’enough. ‘ 18 . 85
. . . ) o
. Who is chiefly responsible .for deciding : r -
R ‘'what the rules will be? ., 3 -
" a Primdpal . ' - 109 51,2 - ) c\
‘ ’ Individual teachers , ". ‘ X 4 . 1.9
) Students R ' .9 4.2 N
. Staff committees Lo 28 13.1
& ~ Don't kiow ., Co42 0 19,7 :
X /J’ ) B .( ‘ 8 ' . - . - -
. .
. - . ‘ ’ / —_¥
- . ) . N X .
LY * ! . ’
e . s, - rs ‘o b
e M . \
. -
t ‘ : ' v
v ’ ‘ ‘j - ’




Y
Most students (two-thirds) indicated that they were satigsfied with
‘ - the existing number of rules and regulations. Generally, students who ®
expressed,a displeasure did so because they felt that there were too )
many, rathér than too few, rules and regulations.® (Pable 25B) ) .
It Vas felt, by slightly ovgf half of the students, that the principal «
. was chiefly responsible for deet@ing whag the rules would be. Only four‘
students thought, that individual teache:‘\had a major influence but ya
several (one-fifth) stated that staff committees were involved in_making

these decisions. (Table 25B) :

(b) The Staff Perepective

When asked, at the end of the first tegm, about the overall influence
they felt students had in)the décision-making process of the school as a
’ whole, all respondents indicated that students had "a little influence."
- However, nearly all teachers agreed that they should have more influence
han this. Most indicated they shSuld have ''some’ degree of influence, Do
<:}file one person checked "ﬂigreat\deal”" Staff gaw the lack of time as
the major constraint at this time. They also saw a difficulty in thatd
e :‘students did not have enoyeh information- to become-too deeply inYoyqu.
" . Staff differed over the"\aint of influence students ;hould have._ -
v - ’ Durigg the second term, all teachers féltuShat\studént morale in- .
. ereased rela~;ve to what it had Been previously. Participation in clubs- - )
and ‘sports was ygonsiderably higher.- Students were seen as more willing
_to- talk informally with teachers. There was a growing pride in the 4
school, with several incidents of sgtudent self-disciplinear
. - Most teachers admitted that the extra free time for students was
\ generally used for sociaiizing rather than for academic purpoges, but
‘; mos& felt that this wag a legitimate and even necessary school function.

. ’ One ;oagher observed that theré had been a great decrease in socializing'
z, , >
during his classes since the institution of the free time. ° ’

7

At this time, -thg staff also was taking steps to include a student

voice,in their committee structure for the coming year. . o

T . : -
. d .

[ A

le) "The Parent Perspective
% ‘ .
Parent respondents in general, did not think that the students had a

great deal of influence in school matters.a In the fall term, 22% of . ‘(
N respondé‘%s pgreed that students ‘had "quite a bit" or "a great deal"'.f L

rd

| v . .
.
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influence. In the spring term, 19% agreed. (Interestingly, the "no :
opinjon' category éhanged from 142 in Novemhe:_fo 30% in May, 1975 -

perhaps an indicatidn of insufficient or uncléar home-school cemmunica-
tiohs). ' - - : ‘ : '

_ The great majority of the parents agreed that students should have

+ ' limited involvement with this school-wide level of decision-making In~

’ the fa " term, 75% agreed that students should have J'nene* or "some"
influence; in the spring, 772 agreed (See Tables 13A and.13B). (See

also the "Community Involvement" section for more detadl.)
. ‘ : ¢ ' s
(TQETUDEHT PERCEPTIONS OF THE BAYRIDGE PBOGRAM . T )
(a) Open Concept P ’ '

v

"

* t

" We asked students to indicate what the biggest change for them had been
" 4in moving.from the'sﬁa;ea‘sbgt;ng to the new school building. This was '
- _ anfopen-ended question, and only a small proportion of studenté failed by

to respond. We were thus able to discern several categorfes from the

varied-replies given. The largest group of students (almost one-third)
'commented on the improved atmosphere in the new building. 'Typicai state-
ments were that there was a freer, more casual atmosphere and that the
< ( bxilding was less crowded than the temporary location. A small proportion.
Hof students (20%) mentioned the improved facilities and the changes in
the physical setting.' Included here were comments ‘@bout such things as
) the carpeting, ‘the bright colours, and the open area classrooms. . Som;
. students (15%) pointed out the intonveniences and minor problems that e
were experienced when they first moved into the  building. Construction
had not yet been completed at the early part of the sgmester and there
were difficulties in adjusting to this noise distraction and the incon- *
wvenience of ngt having lockers, a cafeteria, etc. Very few students (6%)
expressed a wholly negative view of the chang; in location and regret at
'~ leaving Ehe temporary setting.. “(Table 6, page 139) . * , [:N
When asked in which area of the’school they spent their free period,
students gave a number of replies., An equal proportion (about one-fifth .
in each case) cited efther tHe resource gentre, the mail area,‘or the .
area around the front entrance. Very few said that the time was passed
in an instructional area. Close-to oné-half of “the respondents reported

g' that this.period was generally spent talking with.their friends. (Table
J
3, page 137) = ‘

-~ hi




© °(b) Admsory and Supervisory Persons v '.
'In a school such as this, where students are learning. new roies Or Rew
°  ways of relating to each otn/x and to the staff, thpfguidance or super-
. visory functions become an even more integral part of the total progﬁPm.
<*In April ye included a nqmber o specific ozestions aboqt'the v
guidance counsellor. (Table 26.) (THis set of questions was not relevant
‘for the firsf term because, at this time, students had selected'con;ses
without the direct assistance of/ the guidance counsellor.) '.We duestioned
students about their choices in selecting an dverall program. ' About a .
« third ogfthe students reported that they selected coyrses without any
help. Another third used parents as the main source of help. Only 8%
used the counsellor as the main seurce of help, while another 11% relied
on their friends. Most were satisfied with thi; situation and only 11%
complained that they did not have. enough help The mbst salient factor
- in making course selections seems to have been consideration of the
.future. One- half of the students said that future education and/or
employment was the main factor. An additional one-quarter'said that
course interest was spe most important factor in choosing their program.
While the school counsellor appeared to have a positive"easily
approachable image for the majority of the students, a 1arge minority -
(40%) reported that they had only "very little" or '"some" confidence and
trust in him and that they felt "stightly free" or "not at all free' to
approach him about school-related or persowal problems. Many students
5 . had had little opportunity to get to know the’ counsellor. ,The reaéon
. * most often mentioned for having'met with him was "timetable problems"- "
- (44%), followed by "personal concerns" 7242) 192 had met with him for
educational plannipg, rzz for career plannimg, and 11% for participation “!E
" in 2 srouwp discussionl, (Close to half of the students (40%) however,
. had not met\with him at all during the semester. ) (Tablé 26):
In most schools, the Principal is seen by students as a relatively
remote person. (See, for example, Fullan and Eastabrogk (1972), pp
15-34). As one would expect, the majority of the Bayridge stadents éid
not initiallygsee the Principal as a highly appfoachable person. (Table
27A.) In,NB bet, almost two~-thirds of.the students st?ted that they

E

v

1In answering this question, respondents could select more’ than one
reason for meeting with the school counsellor.
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.

"sometimes or "almost néver" felt free to talk to the Principal about
school matters. About 1
to‘talk with him, On the other.hand about 28% felt that the Principal
"listened to amd used their)ideas ahirt running the school. There was a
largé minority (aMdst 32%) well who felt that the Principal knew
and undegstood the students‘ point of_ ew onm school'matters.. (Table
274.) “ - h - )

By April,“the situ'

said they felt free "almost always" or "often"

on had changed with proportionately more
students seeing t rincipal as approachable anq understanding of their
points of view. Almost one- quarter of the students said, that they felt
"very free' or 'somgwhat free" to talk to the Principal. Over one-half

" of the students said they had talked with him on. at least three occasions
About 35% of the stuQents agreed that the Principal "often" or falmost

. always" took in to  account the stuents’ points of view when decisions
were made about schob} matte}s.t'Over 407 agreed that the Principal was
"somewhat" or "very" fair in his treatment of students who had been
accused of doing something wrong. (Taole 27B.) v .

In absolute ‘terms, it would appear‘that the princiﬁal-student. (
relationship was somewhat weak, Yet relative to the situation in other
schools, the-relatlonship was positive. It also seemed to be improviqg,
with groportionately more students seeing the’Principal as someone in

authority who could be approached and whe demonstr;ted his understanding

of ‘and support for their concerns. - - y .?
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Table 26 o S . -
Students' Perceptwns of the Guidance CounseZZpr Role: Apml 1975
n-213 i \ . ' . _Frequency Percentagg'

.Who was ‘the main seurce of help in the choice

of your overall program for this yearz

Have you personally met with the sch
counsellor this school year for any of the
following reasons? . S

Timetable problems
Yes - -

‘ ﬁ _ 93
No 88
Educational Planning , '
.. Yes . 40
. No e 121
’ No response = 23.9%
. . . - '
, !
S e g e
~ e R |
~ . ’-{/ e .
‘¢ ’ vt 215 (

232

1

. My parents - . . . 69 . .
. " Friends - 24 &'
B Guidance Counsellor ‘ 16
A\"‘- Nobody helped me 74
. =d . . ;
\’ Other , ‘ - 13
¢ : S
Do you feel that you had enough assistance in h
choosing your courses for next year? . -
" Yes | o 154
No , °~ 24
. To. ) ‘
In general, how fre%kkyr feel to approach .
.the school ‘counsello you have. any school- )
‘related or.pers; problems? oo ’
C o " Very free i 57-
Somewhat .free ¢ 49
S1ightly free b4
Not at all free o 40
4‘ ‘s '
How much confidence and trust do you hawve in
‘7’
the guidance counsellpr? e . - -
‘ Very l&ttle SO 3%
®  .Some’ ' 54
) Quite a bit b4
L ) ‘ A great deéal 46=

472.3
11.3

-

)
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2 -

Yes . . "_ 26 .
. .

o .’ o . e No' - . ,133

, No resp'onse. = 24.9%

.+ No " CT
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No response
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‘Table 27 b o~ K H v ) ) o ‘
Students' Perceptions of ;he PmMchaZ November 1974.- . L - 2
- i . ~ A . -
n=219. : _ B - ) T _ Frequency - Percemtage .
Ts—. -, .

think that the Pvinc&pal knows and

unde%tands ‘the studéhts' points of viey on ’

*school matters" v L, : \ ,
. Almost ?/4 ¢ . . "" . . 31 , W . 14.3 . - . .
Often N : "3 . 17.5 L .

- . "
Sou;‘mes o LT . . 3641 )
o . Almost nir' - : ' ’ .

Do you feel free to talk to, . your Principal . : .

about school matters" v 3 N e’ o, o
e _\Almost always - g . N 3.5- ) 4 ' "
¢ ' 0 T 4 ) ' A S o -
‘. - i "Often - v ) N 4 - N A 9.6 FIs )
\ Some times ‘ ¢ - 38 17.4
s \ N ' ¢ Almst nevef «‘~ .‘ L ) 107‘ * ’49-1 'f R - 3
- ’f, . N - ] . &_*/ . A
Does the Principal listen to and use students ot ’ . ) . .
1deas about the -way the. school is run? _ . ;je L oo
. . Almost always ' > 0, 22 . 10.0 "

Often

; o Almost neverv L, + .55 *1&5:1 . ..)" 2 0o
v PR & B LN X
o . No opinidn .’7 -~ 34 15.5 e .
' $. i ; . 'Y * - ’ ‘ k4 »
Is the, Principal ﬁair and'understanding in his R 4 N
treatmgnt of students who have been a;:cus‘ed of + - ’ o
- d%ing something wrong?. . I e T Ty AN
? . . T e . .
. Very fair LR Y 21.6 .
) ., . z R ‘ LN . § ; .
P — whac T R I 2 Do
: Slightly fair « ) 30- . 14, 1 -
o . , Not at all Ar - : 39 . 18',3 « L
. H ? . »
) No opiniomw .- -ty 23 FIECR R
’ PO - \] . ° -
In genexal ;" how free do you feel to approach the " : . LS
Principal of Bayridgo& . ! v, ) . "
Very free LT " 15° 7.0 - -
~: . Somewhat, free ~ . , 38 17.8 . ;\ i
L "Slightly free ’ 49, % 1 23.0¥ LR
- - - Mot at all Y 7 s 39,4 ]
’ ) . ‘ ) . A S e .
" 4
, .



. Table 27 (eont'd) T P - .
A ] ) ! ‘ ) - . . ‘ 4
[ . ' : . Frequency Percentage
A ‘ .

. . N

How many..times this semester have you

personally ‘talked with the. Prineipal’ . iy
ﬂ‘ ) Never . ’ " N T 92 . 43.2
- - ‘e Once or twice ,L <" 55 z-‘ 25.8
‘ Tt r' . Three to four times, o.27 - 1247
. ‘—/// ,h’ . Five o more times .19 g 8:9:
e Do you think theiPrincipal takes iht account ; -
* . . the students' point of view when decislons are ’
. " made about schobl matters? . .
f; N - o Almost/ﬁ%ways - co - 41 19.2
) Often, _ . ‘ 3 ) 16.0
. Y ‘Sometimes B . & 6 ; ’21.6
, Almost never_‘! . . * Y43 20.
'. A . N _ No opinibn - ’,‘ . ‘ d:l£7 -
b Looking back over this first year of operation, the observer can note ‘
mucﬂ in’ the school which,suggests a high level of support for student
T ’\involvement in the school's ac‘bviﬁies. All three of the major constituent
. \ - groups - students, teachers and parents - accepted the school's philos~"

v ophy of stbdent-centredness and the goal of student self- fulfillment. In
. general, the students found the staff wi!ling,to provige instructional

T, leérningﬁopportunitya' The majori of ‘students saw teachers as open and

approachable if they had problems or concerns. Moreover ,Owhen students

v “'had gone to staff with-<their concerns, a sizeable proportion of them

ry

. (although not quite a ma;ority) saw their ideas being incorporated into

~ classroom or school decision-making The organigation of the program

L wamusuppbrted the mhilosoﬁhy of *elf-development with one regular "free"
" period scheduled daily for ea den; and a double lunch period.
- JYet there were, at the time, certain barriers to studeamt involvement.
A number of _parents !&pressed concern tHat there was too much freedom in,//,
- the school, those parepts whor accepted the general ideology of individual
\521 growth and development felt that thef“must be considerably more direction

Ve

@) provided by the staff, with specific rules or regulations to govern

ﬁ”’ student behqviour or deportment and a curriculum which specified and’

emphasized basjc skill areas. Thé students in general' seemed uncertain

-
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" about how their "freedom" might be exercised.

: ‘o \‘ N _" ;
. ' 3 ) A number exﬂressed concern
about other students behavio® in classes (better pa(ticipation) and in
non-teaching areas' "A loaof kids are just foolig? at!hnd "

It seemed that moré attention was needed to learning to-use freedom.
Perhaps there shoald be provision for students to discuss issues like wf'
independent stuwdy or self-responsibility and to examine,—ﬁbth objectively
and subjectively, the p:ocess involved as they attempt to achieve these
objectives. Schools might consider the’ possibility of having student .
professional activity days in comnection with teacher professional

activity days. . : 4
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Miles (1?77) suggests three criteria of success in implementation:

(L)

features in pract&gp which are congruent “with the eqsential or core

© vision which planners had for the school. "

(2) - ab;ity of the school to‘cope with -problems. -

. (3) user or stakeholder satisfaction.
. - T

nigh in relation to the goals for the .school. Why was there minimal.

progress despite (or perhaps because of) such a long planning period?
P

L

Let us review the main objectives of Bayridge:

Strategies

A

+ (1) _to create a rple fo%;students of responsible engagement in a largel&
o self directed program.

(2) to permit teachers to perform as professionals engaging in‘curriculum
. developmenb, practice, and evaluation in their own subject area, and
- -school wide decision-making rather than pursuing housekeeping or
clerical chores. ,
(3) to.promote community involvement in a total,learning program.
(4)

to promote a learning environment of inquiry &s opposed to relatively

passive acceptance of what is presented.
) ¢

: \
The most on apprqach to change in schools has been one where the
specific chan‘m: or innovation(s) has (have)\been identified by a

senior educator/administrator %nd then plotted on flow charts for imple-

mentation - teachers have been expected, so it #ems, to folfow the

: makes three assumptions:
Vel , : .

approprf!te rules and regulations Thrs unilateral approach to change

L)
the educator/administrator knows the conditions

~

i
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* of the school and its classrooms, the implemé;tation process can be .
specified and arficulatéd as a serfles of behavioural steps, teachers and
students can, and will, accept and follow the .steps. Only infrequently
have those who ,use ‘a program been directly involved‘in the'total process.
Fullan (1972) examines this issue im sQme. depth. ﬂser-centred models do

. exist however.\ Sieber (1972), Bentzen (3974), and Elliott and Adeélman
(1974)\, for example, have reported cases, where there have been attempts

. to provide a strufture of support for users wherein they defin! their .

needs and then develop appropriate solutions; these researchers present

v data which support the general effectiveness of fhis approach.
At Bayridge Secondary School there was an attempt to follow,a user-‘

centred approach. During the first stage of pLanning there were definite

. attempts to provide 0pportu%%ties for a number of persons to voice their
concerns and ideas. Most ,of the attempts were initiated by the superin—
tendent of the area in which the’ new school was to be situated. The
attempts or strategies included: (1) the creation of planning committees

" with relatively open membership; (2) informal talks among teachers; and
(3) more formal written or oral presentati%ns to the‘planning committees.

"Parents of students did nat appear to'exercise a direct influence.  While'
there was provisi::{fo£>student and parent membership on the committees

(parent represen , ves from an area curriculum committee, and student

represenfatives from the ¢losest secondary school's student government

body had been invited),-thase two groups did not become involved in the
committees work. . : — ’

‘ The active committee memberS‘included teacharsl department heads,
vice;principals, principals, the area Superintendent, and several members
from the Ministry's regional office and Queen's University Faculty of

" Educatign. As a resplt of their exchanges over approximately a two-year

2 period (Planning Phase I),w the members of the committee concerned with
. the school's program formulated a definite conception of the proposeéd

>school - its curricular program, its staffing, its archlfecture, and its
general phiIosophv. However, this vas‘Hone prior to the hiring of the
Pring¢ipal and his staff. (As we have also pointed out, with the new
Principal and a new af!a superintendent at the beginning of Planning
Phase II, there was a shift in emphasis to a siower, ‘more developmental

-, approach ta change rather than a move to establish numerous innovations).
’ The majority of'the school 8 staff had very little opportunity to become~_

familiar with the goals and activities as formulated during'the eardier

4




planning-phase. , They, of course, did become aware of some of these goais
as they e communicated (perhaps more implicitly than explicitly) by ) o
the Principal during staff intervie&s and early staff meetings. ' 5
Up-to the end of their first year at'Bayridge, staff membérs appear
- s O have been colleotively able to do little detailed oianning of their
new roIes. Most of the staff were hired in April and May, 1974 * In.this
period, they were almost totally absorbed by their own end-of-the-school-
year responeibilities:. During the summer, yith the pressure to deyeiopq ~
curriculum activities from general guidelines, to order texts and other
.supplies, they had little.oallgtunity to consider new ideas let alone\to y
. formulate ways to enact .them. Furthenﬁore; the fact that t%ey moved into W&
a traditional building in shared facilitiesl for the first f0u:'ponths

-

(September - December, 1974) also inhibited innovative planging. They
had no privateggtaff planning room or common meeting area. As a result,
— . 1n the short run, _as one would have predicted, the teachers retafned a
number of their former practices or alternatively depended upon the
. Princioal (and on any "leaders" who. emerged from within the staff) for
* . direction. . ' y ) ‘
-* Students; as well, had little orientation to the new program and no
Rreparation for their new roles or for those which their teachers might
* adopt. Their expectations, in general had emerged through exchanges
) Wwith parents and older siblings and peers who were familiar with more
‘traditional student roles. The first few months in the shared facilities
.- tended either to reinforce these expectations or to crE@te'a conflict . . é
because of: igﬁpnsistencies between the\ndgcational ‘practices of some
L Bayridge staff and the rules, regulations, and practices of the host -
school . ) ; T ) ‘
0f course, after onlyQOne year of- operation, it was premature to
"evaluate the successfulness of ;he'Bayridge program. We can report, -
howevgr, on the process of implementing the new program, the dynamics'of:
(1) new role negotiations, e. g. principal-student- teacher parent,
student-student, teacher-teacher, and subsequékt role changes} (2) new )
, ” a organizational structuring, e.g. the fiat non-departmental system and
. timetabling, (3) 1internal and eggernal autonomy/dependency relﬁtionshiPS,

- ' ‘e.g. staff-school board.

«

< - . .
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See Appendi ’ .
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® At this point, it is useful to refer to the Paradigm for the Analysis
of Change (see’page 3) ) \ - : o

v

b ’
PLANNING PHASE I: H?OBLgJ I DE'NTI FI CATI ON (1 96'9-1 873)
Soeial Forcdes -

‘
N

Initially\:‘rapid populatiﬂﬁ gfowth was {rojected for the\area. Young
families had begun to move into this ared and the existing schools were
overcrowded. Industry was also'moving in. Land'values had accelerated
and .the tad base was increasing. 'On thg dther hand, severa}of the other
schools }h the County had begun to experience, bE/st‘Eeast to anticipate, .
falling enrolments\ Most of the people of the immeJiate community were’
relatively well educated and seemed to espouge many of t&e "progressive"
educatioyal ideas. . L

- v . .
Social Roles T .- e .
The superintendent responsible for ths area had a reputation of being
far-sighted, enthusiastic, and able to get things done. The Chairman of
thé Board and his collgagues saw hih as dynamié decisive, and ready to’
act on the basis of both research and personal convictioen. ‘Teachers,
principals, and parent groups who had worked with him or who ‘had obseérved
him spoke highly-of his yeadership and guidance. - ’

' M '

3

Strategies ot . .

When the opportunity”was presented, a la?‘g‘gpmber'ofothe Couﬁty teachers
came forward to begip working as a committee on a_plan for a new concept
for-the educatipnal complex. At the begigning, the area superiﬂtendent
seemed to initiate many of the ideas for the new school, its form, and -
its philosophy. As time went on, however, the committee members"became ',
more éndependent, breakiné into task groups with the aéa superintendent

playing more of a co~ordinator and less of an imitiator roie. In retro~-

spect, it seems that they shared the syperintendent's géneral Educational

philosophy and accepted many of his ideas, but were capable of working

.out ideas on their own. These people, the ' reprfsentatives" of those

who would eventually be using the new sehool came to see ;hemselves as ..

the real planners of the new school. Sarason (1972) provides a descrip~

-

tion of such a pianning cadre ~ a group of people working on a cotimon

probleﬁ independentiy of the larger co?munity, tending- to grow in a direction

t ' : .

N -
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incomprehensihle to~‘ﬁe1r co—workers and associates who had not experi-
enced the learning process unde;gone by the committee members. As—a
result, although the general goals may ‘be shareq by all, certain of the
specific goals and means of reaching them will be unknown and frequently

_rejected by those not intimately involved. \\_’

» [}

PLANNING PHASE II: OPERATIONALIZING THE PROBLEM/GOAL (1973-74)

Social Forces . . o Ve

E

X
At this time, the growth rate proiected for the area wag challenged and~;
a much more conservative rate was calculated, with the growth cutve
1eve11ing off and then eventually falling. Various individugls and groups
began to questjion the adequacy of the. County's educational program - e.g.
basic;'were being neglected. With a sudden population growth, many new
houses were being built, and some aréa works services had to be quickly
extended, wi/th a resultant tax increase. "It was feared thid‘.he con~
struction of a new high school, so architecturally modern, d push

the mill rate even higher.

<

»

Socia Z. Roles

The committee itself seemed not to take into account the changes in the
social forces. They had continued to plan for a large composite school.
The superintendent and Board officials engaged in a lengthy debate with

the Ministry over the size of the proposed school. Early&in 1973, the
plans had been accepted for a school two-thirds the size of that originally
planned. Board officials decided to hire a principal who would become '
involved with the final drafting of the school and its program. The area
superintendent resigned to move to a new position with a different Board.,
His repiacement, although with the Board throughout tbig/period, had had"

no direct involvement with the planning committee.
\ -

‘

Strategieg - o J

~ . ’ .
The nevgy appointed Principal was to develop the details of the new schooi
and it:program; presumably (its members th.ough't)‘ he would be working with
the committee and building on its previous work. The Board, on the
recommendation of the original area superintendent, sponsored the Principal
at an International Management Training for Educatig!al Change confd%ence,

where he éexpanded and developed a number of ideas for the school program..
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The'Principal, on his return, assumed the function of .the planning com-, ‘
mittee. The former superintendent and the committee had left a legacy of

user involvement in planning the school program and flexibility in the ~

physical design of- the school. The.fundanental concept underlying the )
Principrllslﬁtrategies in preparing for the school's opening'was'that

change.is by nature developmental! - that the péople who are to use any.-

new practices must be involved in working out the operation of the in-

tended changé. Jo‘facilitate the involvemeht of the school staff, he s
proposed a flat organization - one without vice-principals or department
;head positions. .Planning,\de'cision-making, and policy«fdrmation were to
be done through a committee structure. Money "saved" by not having
admiriistration allowances was to be used for paraprofessional and other

agsistance, so thaztbeachers might have time and energy to be professional.
B . . . .

THE THINGS WE' CANNOT CHANGE - THETR IMPEICATIONS FOR THE IMPLEMENTATION
PHASE , . .

7 - P

Social Forces .

The former committee members had discussed with teacher colleagues acrdss
the County- their expectations for the new school - its philosophy, its -
curricular program, its organization. Although the philosophy remained
relatively unchanged, aspects of organization and curriculum were at
vatiance with the way in which the school eventualiy\gyolved - e.g. flat
organization rather than deanships overseeing related departments, and .
(initially at least) conventiohal curriculum rather than integra L
studies. ;//)?g{

' The Coumsy's studentﬁpopulation had begun to stabilize. Several
schools experiencing declining enrolments found themselves with redundant
staff -~ the first source of teacher recruitment for the new school. We',
would emphasize, however, that in no cases was there a situation of simple |
staff txansfer - redundant, teachers were not automatically absorbed by
the new school - there was a selectf’n process. The new‘school 8 student
population was not defined until April so staff could not be hired until
afteaate in thé Spring term preceding the school’s opening .

The cogmittee structure concept could not be\developed until the

summer - a time committed for summer school and general vacation. Any
" new curricula had to be developed duripg the summer as well Classroom -
,equipment had to be. ordered " Sarason (1972) has pointed out that pressure o

to engage in these expedient, immediately necessary activities results v
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in planners losing sight of their néw program - they ultimately return
(or wis “to return)-t&pthe program with which they are familiar.
Buitding delays postpaned constructipn completion from September,
1974 to January, 1975. Temporary accommodation had to be found: Three *
ch;ices were cer@idered: (1) to holdvstaggered classes with either the

closest high school or elementary school; ((2) to have concurrent classes

with a more distant high school where, -because of a falling student en-
-rplment, a number of vacant classrooms existed; (3) to conduct the—

school in a collection of portable classroom%f' The second was chosen as
» the most expedient course - staggered classes inconvenience two school -

populations and the Board and Principal~did not wish to forcf an already
full and established school to accommodate 250'.guests ; a collection of R

portable classrooms, while providing separateness and distinctiveness 1
, for the new school and its people could not accommodate“science or
#

physical education programs (there is also a high cost in setting them

up - moving, servicing, etc.). (Appendix E provides a brief account of

" the implications of schools sharing the same physical pl .)
The ordering of equipment and-supplies was delayed. / Teachers un-
accustomed to such "administratdve" tasks - i.e. duties normal perform-
ed by department heads ~-/had to learn their new/roles The factor, plus
the lack of a building to, house materials, postponed delivery by nearly
one year. With inflation, prices soared - all items budgeted for could
not be purchased. Teachers, uncertain or ambivalent about their new
roles ds decisiorn-maker}, began to experience a sense of futility with
' régard to spending so many extra hours in planhing a program which could
not be supported. A number of teachers could not see how thé administra-
tive savings weret6ZIng used to help ease their load: they felt th!t
their classes wergxéaee as large as those in other schools; they taught .
-as many cldsses; they had no department heads to develop curriculum ér
to provide curriculum resources and no vice-principal to discipline way-
ward students. (Authors note: of cdurse, the vice-principal's role

involvés j,lh more than the disciplining of students.) ) y

. “ ) V ’
Social Roles * ' S ' .
There were five sets of social roles affecting the,implementatij.Ephase

of the school's program: the students', parents'; teachers', principal’s

and external sppervisory/adminstrative staff's.‘ We will identify the

n\'\ "._“‘\




.. . ]
s ‘

. of the new school and as they were to develop to permit-the implementation
]

. ‘ ] ’ - “ (4
The student role was no longér one of relative pasgivity and teacher-

of the new program.

dependence, but rather one of self-directiveness and independence - i.e.
’self-responsibility. This reouires active particioation in thq:school's
various programs and assumes involvement in school " Parents were, expect-
ed to be knowledgeable about the school and to move toward greater in-
.vplvement in decisions and to participate in a number of the School ’
-programs. The teachers' role was based on a non-directive relationship.
with the Principal and involved jdint decision-making (with fellow ‘
teachers, the Principal and, in some imstances, students and parents)- on
the various aspects of the sthool: curriculum, inter~disciplinary pro-
grams, equipment, classrooq and school guidelines or policy. The
Principal's role was not that of director and determiner of programs and
teacher and student.behaviogr. Me was rather a colleague providing per-
\Q::nal support ano enconragement, a facilitator and mentor at the in%ividual
vel. These four internal role sets depended upon the development of
new pérsonal and group'relationshipa among students, staff and Principal
particularly, so that collective decision~making could be encouraged.
We will‘now examine the external role set. While it is true that
the role of the supervisory and administrative staff had changed from _, -
the "inspector" role of the previous decade: the change seemed to be one
.more of performance than of expectation. That‘is, teachers, students,
and parents .tended to expect the "inspector" rolerdespite supervisory
and administrative staff attempts to "perform" supportively, or in a
supplementary capacity. The supervi;or; and administrative staff tended
to be cast in a directive, judgmental, and evaluative role. - In general,
the Board of Education was seen as guardian of the purse, the constrainer
of equipment purchase. With accountability bécoming a more salient iss\e,
there seemed a greater tendency for Board members to play a moreiﬁudgmentai
.OoT. eibluative role. If the Board in the past has acted only in accord-
ance wiéﬁ established practices and if, at the present, there is gi
incomplfte data base -~ i.e. all perspegctives or dimensions of the matter .
_are not presented - a new and unioue program cannot be dealt with ade-
quately. For example, if the Board has always reacted to final products

(actual or projected outcomes or results of an innovation), it cannot be

expecteg to support a g;o:grs in which the outcomes are not fully

—~

pature of each of these role gsets, both as the; existed before the creation,
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predictable. A Board,generally tends to beghniversal'in its application,
to be concerned aboqf)precedent - what is good for.one school is good for
all schoois; what is provided for one school will be demanded by all -

schools. It may be that its members as a whole are not aware that certain

factors may be criti?al determinants in one sitdation and yet not neces,/\
"sarily required in a second. More,practicxlly; Board members may wish to

develop universally applied policies and practices because of actual -

experienles - e. g. when a certain resource was provided for one school,

*

it was demanded by the parents and staff of othexr schools.

- s
‘

Strategies
]

Before we examine the strateégies of imp}ementaz}on, let us review

- A

Bayridge's objectives as we have noted them: - ‘

(1) to create a role for students of responsible engakement in a largely

.
‘. =

self-directed program, , -
(2) to permit t ers to perform as professionals engaging in curriculum
develoogent practice, and evaluation “in their oqn subject area and

school-wide decision-making rather than pursuing housekeeping qr.clericalh

chores. .
(3) .to promote community involvément in a total lﬁarning program. | *
(4) to promote a learning enuironment of inquiry as opposed to rela-
tively passive acceptahce of what is presented.’ ’
Clearly Bayridge is not unique, for these dbjectives are accepted or
given philosophical support by a number of schools. What differentiates

schools, is the practice or the process whereby these objectives are

‘achieved or not achieved. Let us now examine how these objectives were

to be achieved in Bayridge. ’ . :
The original planners had pre-determined one strategy - the open
space; flexible design ot the building. The location and design of the
resource centre was a second pre-determined strategy. Informathik about
the educational.philosophy from the planning committee members and sub- '
sequent statements by the Principal.as e discussed aspects of the new

school's program with other 5chool staff durIﬁg‘teacher recruitment,

‘with incomirig students and their parents, .and with individual staff
»;applicants at the time of their interviews led to a general expectation

of the program and how it might operate ?Eﬁ?'?rincipal determined a

second strategy - the/%lat organizational structure. As well, he offered

- : . . L

%
h
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to the staff, the possibility of including students and paXents as c@@r
mixtee members. N . . L ‘¥ -

..g;"-‘ Oné major barrier to pursuing- each of these objectives seems to have

-

l' z:;z a tendency on the part of people in the school‘not to consider their
< vioural implications. For eXample, what does it mean behaviourally
for.ltudents and teachers if students are to be self-motivatéd and self-
- responsible? What skills and attitude changes on the part of students ™
and teachers are necessary? What accommodations need to be made ‘for ’ -

teacher and student individual differences in- terms of deuelopment‘and

capacity’ What mechanisms and res0urces are required to facilitate ehe N

change’ : . - .

Traditionally, teachers in general have wo!ked relatively indeakn- . "

. dently in self-contained classrooms . The open, area, flexible space

changed this condition. Not only are there new roles to be learned, but
» the learning process is-highly visible. ‘ 7

’*—’. .

Gross et al (1971) have identified two types.of barriers to imple-
menting educational_innovation. (1) psychologicgl or normative barriers -
‘e.g. the individuals who "use" the innovation are“unclear as to what

*  their néw‘roles are, what they entail and, as a result, they lack the- & <, . |
capability in termd of skills and knowledge to perform these new roles;_ L .
N . .

g (2) structural or mechanistic}§arriers - e g. materials, equipment, and o,

.

.y

)other human resources are not available to support the new roles, and
~— - accustomed timetabling, grading practices and routines,.etc. are ingom- .
patible with-the mew program. ’ . ; : ;o , -
. One approgch to r’esolving these problems, of course, would have been * " .

t0 adopt a more directive, unilateraloleadership style.. (This, however, >

seéems inconsistent with contemporary values of\shared decision-making ) ® :
As we have seen, the approach adopted by .the” Principal was to promote a ‘ T
‘staff-determined approach, Initially there seemed to have been a high . F) hiO
level of support for this concept. As the. year progressed, staff re- -
- actions changed. Charters and Pellegrin.(1973) have analysed four tase-' e

studies in‘which there was\a staff determined" feature. (The speqific
innovation was differentiated staffing.)  Briefly, they idéntified the

.

, following barriers. - ) ' ’ ‘ 0 N L‘ﬁ;

L \

(1) The innovation or organizational change tends to;be.described or

referred to in abstract, gfgbal terms emphasizing:benefits to be realized

/5 than(thf)nature of the changes themselves: - .o .

» . “

v , . ' ‘\ . .
. LIRSS . \
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te - (2) Teachets, even under conditions ere }.:hey chpose the situation,
' oftep have little Hasis fc'r knbwing the nature of tHe chsnge to which H-__ ‘o
~ o+ Tt they are cgmmitt'ing themselves, since *the specific ﬁi‘ogram is stilbl to & .
béadevel,oped neither the costs' nor the benefits can yet’ be assesgsed.

8- Where' "stagf determination" is an overarching value, leaders tend Jm

to iste.rvene as Little as ppssible. This may Be perceived by the staff

. N

e ‘

as a Iack of appropria:e resource support And as the absence of psycho-

logical swport from admini,s . It may also lead to problems at a «

e later stage'if the leaders ' ble for the "succass" of the school - ' .

; have to intervene at a crisis sta& thereby creating stt‘y{with the ,
S o '~ % - - [ »

il -

; s
Ja staff. & - . : . e “ .

t e (4) Members of the teaching staff may not m,cessarily be dlear #s to
what the change is, norr-can they easily. wo&k this, out under conditions
o of competing time demands, lack of a stru%-re and lack of expetience in

S o col&g’tiﬂ?e decismn—making Teachers are expected to carry, out their . ‘%
normal timgé}consuming instructional duties while simultaneously figuring -

RN Jout how tso work with other teachers in team Qr cj)mmittee decision-making

” 7(5) While the change impliegbthat "they" are to become largely responsible

D W for defin1ng the_ new program, the ind‘i‘zidual teacher may not be cleai" on ,

,’ how his responsibility can actually *be carried out. Since most individuals
. &may feel t‘hi,s way,ﬁthere 1s o - coliective,responsibility. This’ situatioré )

is ¢ unded by point (3).abave. ) o

- hd ¢

e ., w) THe ti'me ‘schedule for implementing and carr’ing out the new program ‘

may be utéalistically .short, exacerbating all of the above problems..’ R
(7) Finally, a consequen&o wh1ch eventually becomes an added barrier .

; is that the“costs of participation (role overload diversion from core- . |

, teaching,’irpsoratio‘n at lack of progress, lack rewards) may begin to
‘. o(rtweigh the benefits, and people may lose commidmerit and/pr leave
é. * also Fullen and Pomfret, LWZ, for an analysis of implementation problems )
e o, wh‘t extent have thes.e factors existed at Bayridge” ‘The first
e factpr, the abstract nature of:the innovation, applies .in -one sensg but
& ‘ not-anothera The gerp cnature of the program was understood ‘to-be |
= . ,.tﬂent-centred and while specific innovations were not defined con- ' J
R cre,tely at the heginﬁﬁz, on the otl’ler hand here was ng belief. on g'xe ) ) : ‘
) ‘. par‘t of the*-s-taff Lr‘tiha\;/this was the ca ts i very important because_ o
s in the innovati?‘bﬁidies by Chagters 72d Pellegr + there was thls _ R
belief - that is thére was’ the ﬁderstand‘ing that they had a mrticular . . Y 2

s:—‘_x *

innovation calged differentiated staf‘fing land the task‘was o imp]:ement A




~ o
K iti- When the staff ‘was hired at Bayridge, there were no progralbinggm B "
' tions,.but only plans to work towards them. On the other hand, stag .

- believed that they. themselves would be "freed";from a number of routjne
e tasks throu\h the use of paraprofessﬁ.onals, thus enabling them £o be
. actively engaged in .curriculum development, school program development,. . g% 2

e and decisio king. ' . #
‘- g Factor‘t does- seem to apply to the staff at Bayridge. They did € e
’c’ommit then!elvqs, however, collectiVe decision-mak.ers in a flat c *
organizational structure withouk being clear on the costs and benefits. T
. ) There was a general expectatio‘n that therg would be demands, but these
. wou‘d be seif -determjhed and there was no doubt an expectation that they
s 1d be self controlled . D . N ot
’ ’ Factor three- is verg difficult to assess because it relates to the '
development of a fine balan’e between staff determihation ‘and adminis- .
trative support. In general, the Principal did not sntervene, In’ fact, <
. at times staff’ criticized him for not intervening and stating school
~ R policys articularly in ‘the ,area of student behaviouf“'On the other
hapd, other staff members #tated that administrative non—interference was -

highly desir#le The 1atter group felt strongly that the problem lay

ﬁtaff members not being- comm-itt;d to taking time to work out collec? *

-/ -

- Factor four concerns the need for time and"‘a structuré to define " .
the’ ww programs. This will flways be a problem, but the question is,, : “
"Are there specific ‘ways or plans for addressing it?" First, the-re was _ N

a&mmittee st;ucture for coliective dec:l.sio -making Second there

) wefe“ plans to use the finances saved.on -supefvisory s‘aff to provide ) .
= .. time and h paraprofessional) ‘to teagherd to enable th,em to spend b
'f.‘ "time definin he ,new program. Committees were expected te be self- .

IR Y

motivated and se.lf directedJThe Principal wanted to determine h the
é %taff the several sk areas and then to supp.ort each committee to

P~ determine its organization, terms of rgference, and leadership. It
bnr ’ seemed to be dccepted that through cross-membership a?d informal dis— K ,
; , cussions (the staff consisted of 18),- the deliberations of each committ e

would become common knowledge. Some teachers were uncertain of the
' r;ﬂ\contributic‘)n student members might make. There was also some concern . % "
b, - - . »

-

- that the presénce of stydents might inhibit candid exchanges among staff. ¢

Staff as a whole seemed unclear-as to how specifically thef'saved" mohey -

should be.uSed. Even at the end oF the year, most did not know the ¢ t
t ) e ) Toa v

9 ~ - T31 1 ‘ -
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T dé&tails ‘of its use.1 There was no scheduled time for committee meetings.

Cp—-drdinating or participating in extra-éurriculaf activities for students .

; v and the school,'in gener'al, absorbed’th'e noon and aft?-sch ol time of a ,,_-c‘.
_ large ‘maj'ority'éf staff " Fitting'in meetings becamg Incre ingl‘y diffi- ’

. cult. 'Attendance was low, particularly at those times when ‘members wear,e

not.\facing‘ a crisis - staff had "more impoftaht things to do."

; . ‘ Clarity about .respons bility,. factor five, as we have already in- .

dicated also seemed to be/a signif}cant issue. In pax:ticular, there was

o establisly their own

’:esponsib.ili-"ies vig- )

ncies. .This has o

1
L

!~ ' the problem' of how individual committees learne

. internal member reépolnsibilities‘ as ‘well as t
a-vis the rest of the staff and other school coMptit

already been «discussed at some length above (see pages 147-149, 152-156). %

'I;here was also the problem of responsibility for student behaviour out- ll\

¥ s\_ide_.a,-specific classroorn. While most staff accepted the concept of \\

student responsibility, a nmnber'felt'that' there should be school policy ‘'

set ‘to govetn’ ~general attendance, to determine codes or"standards of

’

behaviour, and fo“specify outcomes for an}; mi’sdelgeanor. )
' ' Time schedule, as a barrier, is another, factor at Bayridge which
. appears to have been formulated differently than in"most new innovative
® schools with which we are familiar. The ‘rincipal explicitly took a
longer time- perspecfive to facilirate gxore courprehensive and systematic
v development of the new programs At the time of writing it is too early . ’
to determineyif’ the!ionget time perspective taken by the Principal will
r;esult in- definite incremen_tal changes or whether it will cause tL,
) momentum for chapge to fall victim to routine.. A crit{cal aspect of this
’; ‘. . factor will be whether or not th& staff continues.to accept it. This

-
)

s Pl , ‘ - * .'. ﬁ : -

& N .- - ) ' -
1Much of .it seemed to be used to hire people®to perform generally routine
. tasks full-time - library technical smices, guldance record-keeping, .
office routines - ar to. sypport individual ssignal development (e.g., .
)Avisits to other schools, conferences). Actda y, a 11 school seems
to be penalized when a general formula or rule of thumb ig applied to all
s ‘schools in which the number of teachers, support staff, etc. are deter- ’
mined by the number'of students. ‘'For example, each schqol must have
office staff, library staff,' wguidance staff, and subject area staff. It
‘ i9 not: always" possible to buy ffactions of people's ‘time and there is 3
basic amount of work to be done even with a minimum number of students. - s
What is* the difference in the time required for office staff to set up ‘
and mainka n routines for 250 students and 500 students, or in the time
' °*  required to maintain library resgurces for 250 people to use five tim& -
.a day and for 625 students to usg twice‘a day? . E :

- o . ;

. . . ' A' >‘°232’24~?. ' '. ’ o\}'




¢

- ~ C - -
asd%ct, of course, is related to Charters and”?ellegrin 8 final faptor,~
the costs of. participation. ' TR

At the end of the first year, "costs" did not appear- to outweigh
"benefits." Two staff members left for empioyment with other ‘Boards, a
not unusual picture. While all staff - had criticisms'bf the program, they
all had positive solutions. One of the final professional activity days.
was devoted to nerating data for a "handbeok" which weuld contain a . "
statemeﬂl of tdeZEfstiug philosophy, objectives Jﬁd practices of
Bayridge. A second day was spent examining the paraprofqﬁsional role. -
The budget was reviewed and a rationale developed to request additional .
funding from the Board. Consideration was given to including parents ;
and students -on comnittees. One committee, as we have stated, \madet
specific recommendations for student membership. It seemed ‘to us that

for\ the most part, these activities came about through the efforts of key ‘ -

-individuals on staff. Without these or similar individuals, we wonder

£ the activities would have-occurred. On the other ha;d, staff had
afjreed on most issues. Tbe year ended with a feeling of optimism not .t
merely relief. B _ . e .

Sarason (1972) has‘exa"ed the predictaple problems that new set-
tings face, and how new settings‘fail to develop their innovative promiseg.
Since many of Sarason's points concern the typed of problems just dis-
cussed, we will rqyort his mdin observations briefly.

In our reading of his work, we take the'following points. as repre-

senting major problems that must be addresséd (but usually 4re not) in .

. L
the creation of new settings. -

]
1) Realistic Timetable ~ In virtually every situation Sarason examined

he fqund the leader%r other authorities had an unrealistically short ' ,
timetable within which they expected significant change to occur (1972,
p. 61 - ff). Because ‘they underestimated the complexity of social change, -

and jfca;se the timetable was unrealistic!igmple inevitably became ] f
frustirated with the lacK of progress. ‘ -

2) Absence of Vehicles for Criticism - Sarason (1972, PP. 74-7 '128—129)f

states that there is a failure to anticipate that problems willo:%EVitably

occur and a failure to formulate ground rules aﬁ!pvehicles for discussion U‘L
to address problems and conflicts. If this is not done, problems must - 55'

be handled at the worst times, namely when conflict and frustration are

at ' their highest. Pagt of the reason for these failures, he. suggests,

is that people begin with an aura of optimism, can!it see the need. for
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such vehicles, and- quickly become pneoccupied with daily rOutines anq

* _tasks, leavingAittle time for reflection and anticipation. \c" . T,
3) Leader's Sense of Privacy - Sarason (1972, pp. 218-223) points out

that assumptions about leadership in our society ensure that "the. leader

will remain a private individual particularly in regard to thoughts and
feelings reflecting anxiety or self doubt" (p 218) "He points o seJEral
consequences of this, including loneliness on the part‘of the leader and - )
probleas of - -communication between the 1eader and’ his staff due to the
fact: that the relationship is not equally,é open @n both_ sides (more
specifically, if the leader is not .open with the staff“‘staff will ‘net "be

open with the leader) - .

4) Staff Development Compared to Services for StudentS‘— In varioué

places, Sarason (pp. .314 227 238- 239) argugs that the'condqtions fer L;‘
. staff development must exist if the staff are expected (e§pecting) to

extend these conditions to clients The leader/principal (and the staff

in general) must foster conditions where‘gu!tq.ﬁanxieties, and frustrations )

can be expressed. If this is by-passed or minimized it will ‘interfere -/

with the commitment and ability of staff to extend the same oppoftunities

R )

to students ' Lo ] .
" Sarason is not suggesting total openness, pre-oceupation with cone .
flict ‘givi g pr1macy to staff feelings, and so on. He is saying that’
the members of new organizations with which he is familiar have failed
to accept that problems are natural events and should be addressed as,
such through appropriate'mechahisms which sustain’relatively non-
threaténing conditions. In-other words, he is pointing'out that problems'.
are inevitable and regular events in ;hat_anxietyﬁ frustration, and dis-
agreement over goals and the means to them 4re natural. From this, it
’ seems, as the new school develops it must ha;e; regular feature time ‘.
for individual reflection and qull and total group discussion., With
the* p’incipal acting as~initial role model, shariﬁ! his - concerns,
anxieties,, and frustrations as problems to. be worked out and with staff
doing the shme with students, it seems that much of thekdestructive‘
tengion could he- pnevented - energies would be devoted to solving_problems,
not to avoiding or hiding them. - - \, . '
The researchers had stated that they would provide feed-hack to the'
school . After_each of the surveys, summaries and data codebooks were’
presented to the appropriate committee. After student questionnaires \
were administered, each participq&igg teacher was given the response' .

' L]
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frequencie& fo her or his class. Several teachers whose classes were

not in_}uded in the survey requested that these data be collected from'
.their students as well, As a whole, the staff appeared to treat the data
as indictnents or laurels rather than as "natural" percept:l.ons..“l Individual
staif.m;mbers requested the data for their .own particular class and in

- v cases, sought private discussion with us abeut che specific situation.
Other than at the individual level however, there seemed to be minimal

use made-of the data with little exchange abgut the, issues raised from

S

the dataeamong the staff as a whole, particularly during the first term.

In the shared building, there was little time or opportunityi Ey the

time of the move, ,patterns of interaction seemed to have bee An

orientatﬁan }.toward collectlve -problem-solving-had not yet 'developed and )
the demands created by starting to work in a new setting, with its open-
space, using a dijferent timetable, and coping with ,missing equipment '
) seemed to absorb virteally all energy. . e,
Most of’ the analyseg in this chaptet have focussed on the principal

and the staff. Thig, was only for:the purpose’ of illustrating-the types

< of factors involved in attempting to bring about significant orgahizational

_‘ and ‘role changes. We would now like to state ‘that. all of these factors-

te

apply to role changes involving students»and parents. In fact, the

L4

‘problems are immediately compounded by the larger nuffbers, greater - .

'~ heterogeneity, and absence of collaborative relationships - (between
parents and the schdbl, and between students and teachers) in the past.
In reviewing the above factors, we do not mean to ipply that s

—~ Bayridge was not successful . Indeed on a great number of points it was,

'very successful. We are not suggesting that the school should have de- ’ (f//N‘ -

Q!termined during the first year, élear solutions to any of the issues.
Rather, our purpose has been to identify factors that tend to be neglected
when schools attempt to change, and to show how the relationship between - '
- ~ implehentation and the visions of planning is limited. The cruciql " -
Qissue, it seems, is the extent Yo whiel the school can provide explicit’

mechanisms for continually addressing problematic factors, not whether

ans not only to address events as they arise but to anticipate

-

'

. thére is a more lohg-term develoim:::al approach to change being attempted.

235

them, seems to be all the more important to a school like Bayridge, where . [ ]

(¥

they can be entirely el&minated The .development and continual use of ~ ’ //},
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CHRONOLOGICAL DESCRIPTION OF MAIN EVENTS IN PLANNING AND *FIRST YEAR OF o

0PERATIO§ OF BAYRIDGE SECONDARY SCHOOL 1970 - JUNE 1975 )

¢

Fe}gruary, 1970 « ' . : o C 2 .

4 ‘ N °

Having become aware of the growing.need for secondary egt’xcation -in Area ) i

. 5 of their jurigdiction, ’E\e Fronténac "County Board of Education- approVes,

in principle, planning for a new secondary school.

' - C P

. June, 1970 - o - j ' ‘ :

'Y L

J * Mr. Brute Mather, the Area Superinténdent for this district, suggeqts . |
the establishment of a core committee to work on the ianning of the new °
+ sgchool. This core committee is to be augmented by persons wish: special— .
'\ PR gkills in subject areas. The Board appro‘es this moti% - At the same - . )
. time it approves the beginning ,of investigating the purchase of a site

for "Western Secondary School" (temporary name for the new scheol). S -

. v LI
+ / \ ' —*J:‘ .. ’-"‘ ,
August, 1970 ° o ’ v

Invitations are sent-out from Mr. Mather' 's office to certain.Board !
members, and to all secondary school teachers, department heads, principals,
Nead vice—pri,ncipals to join this Planning Committee. | ! ‘.

- . .
¢ PR

: ‘Seﬁ;mber, 19720 - ' - -
. [ .

Initial meeting of the “core" Planning'Comittee. Membership: two ;,,_"

-

secondary school principals, one secondary school vice-principal, ,technical

coordinator, two asgistant superintendents. This committee continues to ~ \

. meet throughout this month as well as in- October and November to disCuss
-

Q -, ‘ . ‘ 2’54




- ‘ . e : -
v g

matters of school design as we}l as org%nization and ph%&OSophy for the .-
new scnggi%t>They visit innovative schools elsewhere.in, Ontario. Approx-

_imately fifty teachers from the" gounty volunteer to work on the-larger
~» ¢« » - d

Planning Committee, but they do not meet at this time.

» . .
- ‘ .

December, 1970

4 . [

-
The work ef this core Planning Committee results in the report.'Recom— * 2

\ mendations to’the Board of Educatipn and Architect to Assist in the -
‘Designing of the Western Secondary School". This report makes three .
. . major recommendations: - . _ .
T 1) flexible space for maximum program flexibility. /4
£ 2) new building to be the 7-13 component ,of. a K-13 comple'x. ': Q .
3) the entire‘complex'tp beydéveloped as a total community educational N
complex. . ' ) - : ) i
" . . .This report also includes & preliminary description of pﬁ;sicé} fggilities -
" for the 'school. \}3_ . ¢ . LT ’ '
. . . .
;- » . .
L February, 19?1 ‘ ; ' —— .f .
Schqﬁl Board continues to explore possibilities for purchase of a site..

- . Formation and first meeting of the léxie Pladn%pé Committee, (Academic
‘ » ‘Planning Comfmittee), which includes subject specialists in addition o
,. the‘cﬁ'iginal 'core' of six. "?-eight teachers anci department head:s

™ tend. There is a discusgion regarding extension of mfmbership‘to in;

~ clude students, commpunity, Regien 9 Office of the Provincial Ministry of

Education, etc.. T~ a _ =

”

AM'I’C']”’, 1971

a -

Several meetings of this large Academic Planning Committee take place.
~ Theyg is a division of the large committee into subject §?oﬁps. Programs
for ?Ei;ings include discussions relating to 2ducational innovation.

There yle a number .of presentations such as the one by the Principaltof

Lord Elgin Secordary School, Burlington (Halfbﬁ County Board of Education).

.
~ - . .
' .

ApP?LZ, 1971 : a . . . »
The architect is appointed.' )
\ B -




.
'Y

-

‘In a memo to the Academic Planning

, October, November, 1971 ., . -

“ !
pd

Jyne, %;7!

o ) . . ) \
[ ) 14
mmitte Area Superintendent Bruce

‘Mather explains that two major problems<ha een hindering the planning

process for Western Secondary. Capital d for the s¢hool have” been
used elsewhere, and the enrolment projections are ques;ionedgby the ™~
Region 9 Office of the Provincial Ministry of Education.

o

July, 1971 ) ‘ . -l N )

. % . .
The architect presents to the School Board four possible sites for the N
school, %nd it is decided to negotiate for the purchase of the eighteen Yo

atres adjacent to Bayridge Public School . . . .

—- ] »
, - N ¢ - . ’ !

; A - L
1 4 . 4 . .

The Board debates enrolment'proaections and is hegitant to proceed.

.

December, 1971 S T

-

A new. proposal for the building.is submifted Changes ineldde reductions
in general classreem area so that the basic~core of the building ‘is kept
open to future additions. The recommendations of the original proposal

(December, \270) in terms of flexible space, ' 7- 13 complex, and the’

community recreational educational complex are retained in the new report.

w R \
“ A
January, 1972 . ' . * :

Initial project approval is received from the Ministry of Education.

4
3

February to April, 1972 ' '

~ AN o~ . - . .
e Board continues to deliberate whether or mot toproceed. Finally, .
is decided to begin sketch Mans., . -
.
' . -
May, 1 .

The Academic Planning.Committee is reconstituted after a year's inactivity.
Subcommittees are set up in five areas: Arts, Communications, Pure and
Applied Scieﬁ}es, Sotial and Environmental Studies, and Business T—
Education ‘Each aubcommittee has a chairman and usually one ; five '

active members. N
/ - ]
\ . .. - .
' ' k! . \ g ' .
) : L 281 256 ST
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June to October, 1972 . L. -

* The architect begins his work ‘with the Academic Planning Committee. A

‘:beriod of much activity, planning, and discussion. The architect works
closely with ‘the subcommitteesr who provide detailed information o

curricular areas. Sketch plans are progressively refined. Members of

.

L ] tte Committee v151t a number of innovative Ontario schools.

.
. » -

. C

“°  November, 1972 oo

—_— ' :
Sketch plans are presented to the Board of Education and approved.
Correspondence with Kingston Township Planning Board faises the possibility
of cooperat1ve planning and financing of the recreational fagilities at -
the sch661 The Board of:Fducation approves the 1nvolvement of Educational
Resource Allocation SystanyERAS) in the planning ~

~

December, 1972 : . . . - ¥ )

L}

éketch plans are'approved by the Ministry of Education. Mather sends a
letter.to several community members, Board of Education‘members, repre-
sentatives of the Region 9 Office and of the Queen's Faculty of Education,
‘ag well as to-all members of the Academic Planning Committee, asking them
to participate on a new committee, the‘Program Plannfng Committee. This
"weommittee is to concefn itself nith planning and ;volution of the new '
Eho\ol, and .is to work in conjunction with the ERAS project.
| L . g _
January, 1873 : . . ? )

\x

Membershi'p of Ythe Program‘ Plan'n‘ing‘Connn‘e« is finalized. Five students
*are included along with two co;munity members, in addition to representa-
"tives of the educational agegties mentioned above. THe geals of the
commiLtee are stated as working with EKAS on the planning of programs, ¢
including objectives and ogganizational practices. The subcommittee of

. 'the Academit Planning Committee aresreconvened for detailed planning of
the various school areas. They are provided with 1/8th scale drawings,

@axim flexibility.

i

and the*guiding principle




. February, 1973 , ) ‘ <,
First meetiné of the-new Pnoélll Planning Committee. J. Lockerpie'of the -
' of Education; Region 9 Office speaks on HS 1. * /he Board names -
four trustees, the '"Ad -Hoc Committee on Recreational Facilities" to
explore the possibilities of cooperative development of community’school
facilities with the Kingston Township Planning Council. Tye Township
appoints the Deputy Reeve and a Councillor to met with the above.

Mathér prepares a description of the position of principal for the mew

f
4 4 v

school.

March, 1973 : ' BRI '

The Academic Planning'Committee turﬁ‘tﬁeir'final recommendations omer‘to .
the axchitect. fhe Board of Education approves the establishment of the -
-position of Principal for Semptember 1, 1573. The position is advertised i
first locally, then provincidlly. The secodnd meetgilma the Brogram

Planning Committee takes place and Wayne Burns, Priﬂl of Lord Elgin

- Secondary School, Halton ‘Coungy, is gégﬂguest speaﬁeq.'

!w’

April, 1973 .

The Ad Hoc Committee on Recreational Facilities meet with represontatives
of the- Townshlp Council. The idea of*cooperétive planning is explored L.
and the possibilities for an indéor swimming poolyraised Period of* T
. intensive planniﬁ!Fwith the architect for the preliminary lay0uts of the
various departments. Of the thirty—two applicants for- the position of '
Principal, five are selected for interviews. Robert Joycg*is selected
as the new principal.- He is the Principal of a compoéite secondary
school in another part of the province. Third'meeting_of thAtProgram .

Planning Committee on the topic of technical education.
. [ .’

June, l973

Meetings with th# Academic Planning Subcommittees to review the various

departments requirements and to suggest revisions. Equipment list is _"
reviewed and finalized. Fourth meeting of the Program Planning Committee?\

. 3

+

Recommendations and Infotmation for Secondary School Organizatfon -lead-
ing to Certificates and Piplomas. i
- .

»
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[ 4 - . .

The new Principal is introduced. Bruce Mather leaves his position with

the Frontepac County Board for ‘a new position elsewhere. -The' new prihcipal
] beéomes increasingly involved in planning, mainly through correspondence,
although he is not yet'employEd by the Frontenac County Board.

R . R [}
¥ July and August, 1998~ . . . ) E oo
' o : . - - .

+ The Frontenac County Board of Education is reorganized and the new Area °

.

Superintendent for the attepdance area of the new school is now John | .

bhgghy, The Board of Education chosses the name: "Bayridge Secondary

School" for the new school . . ' .

September, 1973

. Bob Joyce. formally occupies his,position as Principal of Bayridge .
" Secondary School. Final approval for the building is received from the »

-

Ministry of Education. . ' e = L

October, 19'73

0y

- At a meeting of the Academic P¥anning Committee, the Principal displays
f1nalized drawings, and minor revisions are nade.

[

November, 1973 L . T

1]
Start of our research project. Part bf the research team attends the -
Internatlonal Management. Training for Educational Change (IMTEC) _coyrse
in Norway along with "Bob Joyce and Bob Rist of- the Ontario Ministry of '

Education. During a week long session, they ha?? extensive discussions €

T o~

on many educational topics relevant to the planning of the new school.
$ + .

. 7_ . .- . ) LY =* i
December, 1973 . : . .

.‘Meeting of the Program Planning Committee for the fi;st time since'Uune,»
and the first one-chaired by’ng Joyce. He reports ahout his experiences
with innovative schools in Europe, and outlines various aspects:of the

school's probable organization, . Two features are its half-c?gdit.semester

7y

‘syStem and flat structure (no. department_heads or'viceaprincipals;

school administered by conmittep) ~-Construction of_the school begins.

Projected data of completion = January, 1975.
L ‘_




. January, 1974 =

K Lhe flat organizational structure which he ‘plans for Bayridge.

~

. . i : i v oL

The Principal preoares enrolment projections and plans the curriculum., *-

He presents a p&ogress report to the Board 'which approves a“number of -

related matters. These include final specification of the Bayridge -
atfendance area and the composition of the student body (approximately

.. three hundred students, in grades smine and Qen, excluding ‘vels two a~nd~
three) The Board also decides on the ‘temporary’ locatio’;of the schooi

_pending completion.of the construction (students are to be bussed from
Frontenac Secondary SchoothP Kingston Collegiate). ~Joyce gives-a

presentation to tﬁe Board's Staﬂfing Structures<Scommittee, regarding

’
4

February, 1974 — - . : — -
The principal visits all of the feeder schools in the Bayridge area,

'distributing the curriculum booklet and option sheets. The lagter are-

to be returned by March, signifying the students’ intentions to enroll
N »- ¥

ianayridge Secondary. He also attends staff meetings at the Codﬁty

‘secondary schooléﬁ “describing the plans for Bayridge. i

[ 3

March,” 1974 . B Y

« The pringipai holds meetﬁngs,_at each feeder school: for the new students
and their parents. At.-#hese meetings he describes plaffs for the school

.

-and answers questions. The Bayridge Public School Community School

Association holds a public meeting regarding the mattgr of obtaining a

pool for the new school. Representatives of .the Township Council as well

as of the Board of Education are in attendance. Bob Joyce gives a

presentation about-the school. »Community members form a committee 4o

pursue this matter. Later the Board forms a commlttEE‘of five Trustees

for the same puroose\

advertised locally. Two hundred and twenty-eight students retgrn option

sheets by the end of the month <
: ] .

-

s .

*, ot .

Usually levels having a vocational emphasis (i.e., requiring commercial -
and technical equipment). These-levels are accomodated at neighbouring
schools." : ) ’

~

245 -
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Two teaching positions (Mq'ic, Librarian) are now )
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.be'eonventional. R \ .

! ) i’ |l \
% « ¢ y -
. i e, " ‘ . ‘ ?\ . ) ’ ’ r
’ % -\' ' - ' - "
: . - . L ’ ~ *
Apr'lll 1974 ‘ v o . T ~ LR g
.-‘ .
The remaining tea\ching positions ave® n’o‘w advertised within the County an -
‘ maJority of these are filled.- A -few o er poﬁtionﬁ are. then adver- ,
tised~ in the Globe and Mail. The (.:.ommitt of TrSstees meets with re- - .

presentativeg of the 'Township Council, but o decisigns are. m&de regarding

the matter -of f’funding for"the pool . ' y )
' [ v 95: ‘ hd o, L . :
. R . .t ’ I . , ‘ ( * el '. -
May, 11974 S “% B . . LT
i e .
) The principal submits an, owtline of the prqposed staff:kng structure 'to. -

the ‘Board. This is appfoved and the hiring of an administrative assigtant
is‘:auzﬁorized for®July 1, 197“ The hiring of para-professionals is
npostponed pending further details regarding job. deScriptioMl teach-

Y

d,ng pogitiops (eighteen ) i‘e now f1lled ] Thevfirst staff meeting takes
place and a number of -teadher comm1ttees an(estabhshed -~ ‘l‘hey‘are to

form policies regarding curr1culum,-disc1pl1ne, budv, etc, .
N A ‘ ‘ Ty T\ - ) LIS

. . . -.‘ s . ‘. "~ ‘1l , g »

. : © s .
June, 1974 . - . R . . -« N, 9
s . ’ : ~

After a number of meetings between represc'ntatives of the Board and Qf .
the Township Councily fhe poséibi’lities for co.opei’ative Sunding for the ('a B
pool %ppear to be lessen'ed The Board's committee \f trustees -ptans to

‘,- PRR-2N

c0nt1nue its gxp or‘a\i.cm of possibil1t1e3 and. is to make. reco tendations . LI
by October 1, 1475. A secgnd me:ting is he,ld‘ Four facultyo:ommittees o
Tare ndw acti . Eacbﬁhas five members and each teacher is or at least

one committee The four areas in ich thes, ommitt‘ees are ‘towork are: -

Budge.t, Comun1ty Relaions, Cmrr1culum, and Student Moreal ahd Discipl}ne
The new school will not ‘be completed until at least mid-fall J P'mns
are, made to share fagil1t1es with an older established s?ondarf school
The two progams will be concurrent. -Baﬁidge pupils will be bussed < )
from the new\yschool site. Co ) A ‘*_ T

,‘ - i . . . - 1 . 4

Augugt 13{? - ’ I S .

i

Staff and facul‘ty committees/meet to plan for coming term. Mo’st of«the~.'

‘tedchers'’ energies are spen-t “in preparing for individual classes By

now'it is apparent that the school s curriCulum for fthis fir{t term will.

g




™Y /‘-J ‘—' o ’ .T4 # ) » -,
. R A - - ’6 B R , .
/. . " tl i
. September, 1974 ‘ ' a O . - — .
. ./ K - .
. School opens in the shared ilding. There’ are 264 students." The student . g
EN Al body .meets in the audit to meet the staff and be falgiliarized with (_\/
. |
© -~ school practices anﬂolicies through an address by the priggcipal ,--A |
. ‘J ) .
primary emphasis s on "fitting in" with the other school ‘Y
G The commit tees meet and decide to have weekly meetings. -7

At the end of the mdnth the Comunity Relations Committee organizes

a profile night for .pare)rti. .l o .
“ . - B 10 . . .r

I ’ *
October, 1974 i , ,
The stafkf‘_j_,‘é concerned about a lack of "esprit de co;pu -among the

tudent body.. The Student Discipline Morale Committee organizes "Spirit

" at - local conservation park - learning area. This iis considered

t be the schoo’l's first day of independence. , ’ —_ e
This committee and the researchers develop a questionnaire to be

+ - = a
adminigtered -to the students the latiggr pare'o,f November.  +°

_ ) N T - ’ &
November, 1974 * . & - . . .

. - - ! - .

Interim student reports are ‘sent to parents. Parents are invited to } p
attenWent night at, the schéol! . ‘ T i 1

- A survey questionnaire fer parents is developed with assistance from.”
the’ Communits Relations Committee. . E

- R - . ". :
- . . ) - ’ ‘
December, 1974 'Jﬂ ‘ ) . t a -
' ) . ’ , .9 ‘, , >
'I’he student questionnaire is administere.d aryi\a .parent questionnaire is
mailed to @ sample of 50% of the ,parents. Staff and students a{e in a
period of low, morale-. Sharing facilities has been a source of coanict .4
étzd tensio‘n. New equipment for Bayridge hae been slow in, arriving
Because of price increases budget allocat;ions are inadequate. Parapro- .
fessional-assistance and library, guidance, and ‘general support plus one
'additional part-time teacher positions are approvedn,‘by the Board and -
filled. - ' .

A teacher questionnaire is admin.istergd. Princlpal and key board - J

administrative personnel are interviewed.

~ . *




. . . /\‘ v “ ) . .
Jabuary, 1978 ~ REREE

The new school is completed sufficiently to permit partiaf\ﬁéek. The
January term ‘begins. at the new school. Scieﬁ@e_labs and 'shop areas are

not complete. ‘Studentg' timetables are modified to permit a double lunch.
period (th@sebjective is to create additional time for extra-eur;icular

~ . Y

activities, mainly of an athletic nature).
» . - ) *

. :‘ - 7 \ “ L4 ) .
February, 1975\ o ] i~

£

is being added to the timeta s This is to be used for Studying'and
. general personal geveLopment.' Q second student questionnaire is developed
,with assistance from the Studeft Discipline and Morale Committee. A

T M B - v - i
second parent questionnaire is developed witH th® Community Relations

Committeéd. . .
h L T .

-~

March, .1975 ‘. e

“ —

The cafeteria and theatre arts rooms are opened.
' ! s
|
| \
° ¢ \
AprzZ 19751 : %- /—_§ i
»” 'y \ t

\
The second story is ppened provi@ipg so&e lab facilities and a commerce

-

area. A parents nlght 1s held \ he questionnai;;yis administered to
students. . Q

. & » - - P
o . | ) ‘ - . 8 L
may, 1975 P: P ’ , '
*The masical Dliver is,produced by the studentd and dyrected by stafk.

5
\

The parents'' questionnaire is mailed out Indivtdual teacher results re

-
the student questionnaire are returned. o, o Lk
. I - e
‘E e
. N . 4 ‘ + A
June, LB75 . ' ‘ : % ) o ) o
The first school year ends. Staff Aegts with board admlnlstration to
. discuss budget issues. r -~
" The staff is interviewed. H s . .

The final week is ‘spént in stafE meetings and. integsive committee

work. V . St - : \ . - ./ . -
: y . A
X . 4 ~ . . ’ /‘ —- H . '
. - ) ’ \ l : / )
. * ! ~e »
. | , \\ [ -
y 63 \
o 5 \5 s .
M / ' 248 - &‘ ' ° ~—
. ) ) “ L b -
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STUDENT QUESTIONNAIRE: JUNE, 1974 = - . ? S = -
This is a survey of students who will be going td B

exridgen\Seco'nd;ry N
» School next year. It is about your opinions regarding differen't aspects’ —

of going to "high schaol. , o o L . Jo o C. .
The survey is part of a larger.study invol\\ﬂng'everyone at the'  * ¢ R Y

"+ school. Xour parents received’a similar question vy a few weeks.ago. .
The resukts of the study will help ud understanlmor about the way ‘ .o

people relate to schools ‘ "t S~ ‘. o . o .

-

\

about these ques

There are no; ‘righit or wrong answers. People have different views
;ons. @We would like to know your own feelings. .

Please do not Write your name on the questiowire. It is anonynous, ,‘ ..
so that no one ‘will know your own ihdividual anawerg.

The questions should be anSWerep by drawing-a CIRCLE around the 4 .
number beside thg statement which shows .how you feel about ‘the tLuestion. -
Example:  How. oft’en do you go on fiel& trips at sqhool'l ' T g

DEVET o v e s e baeenernennsnrensohosnseneene 1' o ’ -\ 9
~ ", ' o s N
r sometimes}t........,......s.Z........... - 2 SN
. . n VT \\,
Oftg'rl..... ..:...\.."‘.......‘7........‘..‘J 3. ) '
I1f you feel 'that you offen go on field trips as comgarea to sometimes or
never, you would 'circ’le the number 3 as in the example. - - .
- f/ . . L . N S 2 ’ '
# Thank You very much. ’ . A . ‘ o . l.‘.. l -
p * . .- ; : :.’ : ¥ ) N
' . - . - . : . .
' . » [y R ] /" 5 ! !
Julia Clifford._- . . Depargment of S‘ociql‘ogy? ( .
Glenn Eastabrook ", N '\ +# The Ontario’ Insl.itute -t
Michael Fullan . : for Studjes in Eddeation, .Y
Nancy Hood ot o : . s :
K1 { R - '} ' . o,
- Y i
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. \ xn % . . -
. | ' ' . * . . L
SECTION:1: EDUCATIONAL GDALS N T - - ¢
' lr What are your plads for your future at this ;ime" (Choose one of
the statements listed below), .°'- . . T o l
‘ “ &0- to ork befOre graduating from high school U4 |
) A " go to work right after graddating from high schbol M 2
; agtend a commupity ‘college, technical institute or e
. 7 bus'ines,s college...... B B I 3 )
attend universn:y e e ‘? 4
" compléte uruver51ty and continue, with graduate school .
M “y or¥ofessional training, B Cereaeaae
J dontknow.............,.._....f.'...y.’:.'.....". ..... Ceeeieen ,
\\- -other (specify, =N 0 PO B
* i ’ : ’ ’ ‘ ) .* . ’ ' .

. High school can teagh many’ differént things.” How‘ important is it 'to you
+ .« to develop the following skills Arom your high school education? (Choose

one of ehe three opt1ons .for each item-listed below 2-11)., ., a
. . . Y e . *
\‘/ ) . Iearnin'g this good.to have  this daes
L . - \f ) is very. impor- but not ' - not matter. .
) . " ' - tant to me ' very ‘important . to me :
f o 2. doing well iw Englishy . - ‘. to o,
& P . . .
math and science....,.. y 1 . 2 3 /
TS '4 . . . g .
. 1773 creatiwity in art . a .
oL 'mds1c or. drama.-...'..f‘.f;";-m :‘L,‘-.—‘,‘“:-\Z o 3
L 4" know’edge about jobs, “*- L e . - -, ) o
LT - and work.... 1 . 2 . 3
" ) 5, -preparation for college/ .. . - N e *
" university WOrk. Y | 1 . 2. P 3
* 6. ability to think clearly . o LT - : .
and to solvefoblems ] 1 - 2. » KX
o 4 7. ability to.decide be- ..o S
T v. I r © tween right and wrong. SO . z . 8 8 <,
8.} apility to get along in -t - . A . "
* ,. . the'outside worlde.!.. - 1 o 2 SR B
. - - Co ‘ .- o ¢
3 ‘9. undergtanding other e ‘ o . .
‘ peopIe ....... P R | ] “ 20 i 3
* T 10.° self-oa‘rlfﬁence and 1eader- " ,' < X ' . e -
’ ship ability.. SETPRRY roe T 2 : 3
1. ability to get along with — ) e . T
) «_ member of the opposite . . e T .“ " e
! SeXe.v... et L , 2 " 3. ==
» £ y ¢ - N .
M a » 4 ! L4 Y . ! = -
‘ . ‘ : )
= N .. . ’ . Ay 71,
. f ) e s K - . . ¢
’ s
¢ e v . ) ” ) '
NENEE . A ‘ - o —
Y LS - ' : ' : ’
4 v 5 2£6 ' '
( ' * . ’ - . . ‘ " !
- 4 ‘ . e - .
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SECT$ON II: TEACHER AND GUIDANCE ROLE

+
-

. . N .. . -
.How important is it to,you that your teachers act in the following manner?

12,

14.

15.

16.

‘teachers should be
concerneé-Zbou; me an
arf individual...

a ‘teacher should be a
real expert in thgp
subject....oqiiveiiaan

teachers should be

L]

sthis is
very  im-
,portant

(Choose one »f .the Four options for each item belows> 12-24).°

this does 1 would
not .matter not like
to me . . hid

good td have
but not very
impdrtant

to me

{

ceevap 8 1

-friendly and enco&raging.

“to students.....e.0...

they should make the
classes entertaining..

teachers should push

I §

-1

students to theylimits
of their abilities.... 1

they should.encourage >
studentd®to be origi

and creative.......7.. ., 1
. s »

they should make.studies
» reievant to the real
world........

17.

18.

v

Cheernas 1

19, “teachers should try to® .

understand the students'
point of view on school '
. mattersi.....

20. they\should invoive -
St ts in deciding . “
how glasfes will be’ '
'taugbx;)
teaqp should keep
tryinggout-new ways—of

' Joing things in'class. 1 -

1

e st s e earn s 1
,

21.

22. they-should be very -
" clear and specific about

what {s 'required of the

stude*..’............ *
they should®treat all
students fairly....... - 1
2 tea;Hers\shogld be,reaﬂy
. ‘to help students with -
personal problems, if ' ’ ,
necessary............ B 1

‘ .
- .-

2 3
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N . * . {
- — r + 9. ~ .
: . v . T , . .
T ‘ S : . _— .
L , ! Most’ h}gh schools today have g;.lz&ance counsellors. What sort of things
would you expect these counsellfrs to do? (Choose one of the foyr 6ptionms
for each ‘item below! - 25.36) - o o CoL .. . 1
T T I would ¢fhis should , Coun- - Don't .
, -~ 1like coun- be available sellors  know
' . ' B . . sellors to even if I do ¢should '
‘ b *~ Y *do this not neéd or "not do;
. / - . - for me - choose to this = .
( . . . S . ] uge it 0 v
N vy S .
‘. . 25. _Phelp students' plan - * -y ‘
. Y for careers....... 6 - 1. '« 2 . 3 4
i , . 26. provide information” * r ’ 1 ' ~¢ ;
’ on colleges andj | _ : ' Lt
; 7 universifies........ PIRED o2 3 4 .
. 27. assist students who . -
3 . are having 'grob,lems . ’ * . v ‘
1 1 2 . 3 b o ..

! 2. 3., 4
) ) .
SR
N A :
- ) _
1+ - 2 3 o v

: . . .
4. T . ~ ) ,
1 T2 3 be v
" " ‘ ‘ R b '
1 . 2 ¥ 3 4
.- i /’ «

- . . T N . ’
. aboflit their ideas’ J‘ ) A )

P _concerning students )
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" STUDENT ROLE

Do you'think students, in general, should have-some say in making the

each

35.

36.

following decisions about what goes off in school?

jtem below: 3§ 39)

setting the goals$ and
objectivesd of thé school.

setting the school's
rules and regulations

(e.g. dressqcode).........

déciding what subjects
should be offered in the
schogl program...... peaes

.déyéloping the program

extra-curricular
activities (e.g: tagchool -
elubs).

deqiding what happens” in
a particular class (e.g.
topics studied, books,

etc.). v uan e et

3

‘e

R I A .

(Choose one option for

always sométimes never don't -
; . ‘know
. L -
. 1 2 3 4
i ," ?
1 2 3 - 4
. < N
A 2 3 4
] . ’
.ol 2 3 4
. . . .
~ { . B :
\ [ Y
- 1 2 3 4

Would you personally be interested in ﬁaving somé voice in making these

. decfsions’
discuss‘these things
below:.

Far example,

40-44) . ‘ .

would you be willing to work on a committee to
{Choose one of the four options for each item

doﬂ't

A ¢ always’ .?ometimqs never ‘
o - T . ) . ‘“E\ ) .know
, . 40. settin} the goals and, . .
. i s-objectives of the ‘1001 * T -1 2 3 P s
41:! setting school rules afd
g'regu§atfons‘(e .g. dress - g
' “code), it il it ... le , 2 3 4
. * 42, deciding what subjects ‘
= "'l should be offered in e . o~
ﬁ-scbool program...... R | bt 2 * 3 4
S ‘43, developing the program of ¢ ’ . v
- extrg-curricular activitfes ’ ! -
. * (e.g™ school clubsg)....... 1 2 3°% 0 4
* 44. deciding what happens in . - ‘
\ ya particular class. (e.g. { . , '
' tppics sbudied books, ™ : # ;,,/?‘ :
(;etc N o vl 3 4
s \‘ I .,-' ""/
‘ N _ R ) ’
' ) ' . “ .
< ; o _
’ : .
. . . .
. 3 .
N 253
) ¢ . 4

AN




45. How do you feel you learn most effectively? (Choose only -one).
& . ‘ Pl ——

: yith the teqcher lecturing...;...:.................:....

—

. discussion between teacher and studept .. ....eovevuennen
] -

, -through your oqwn indepeadent StUdy... viieeecrenenamenans

in class discussions;..:..........h...............;.....
" in small group discussipns.........%......

‘working with others on a project.,.i...\‘........,

SECTION IV:, "ROLE OF PAR@NTS AND OTHER ADULTS
Do you think that parents should have some say in making the following
decisions about What goes on in school7 (Choose one of the three options
for each item below: 46-50)., ‘

A S Yes No - Don't know

46. setting the goals and
objectives of the school

“ 47. setting the school s rules
and regulations (e.g. dress
code) . .

decidifjg what subjects should
be offéred in the school program.. -

developing the progtaméof‘extra;
curricular activities (e.g.
school clubs).

decidiqé what happens in a
lar class (e

- \
51. . How would yor feel rabout yolir mother or.father being a member of
a committee1in the’ scyooI' aking decisions about some of the above?

(Ch°°§% ong), ;%w




52*

53.

_classryoom helping the ‘teacher?

54,

'55.

éECTION v

56.

i

© 57,

: ’

than your parents) working
(Choose one). -

How would you feel dbout adults (other
in the classroom helping the teacher?

I would not like if............................
« Iwou-ldlike itouooo.o‘oooooo.ooo‘o.!ooooo@oo
Doq_t KOW et v vttt i ettt eeeensenonneesonensonss

It would be all right sometimes {(explain)......
o . )

How would you feel about your mother or father.working in the$§;,v
(Choose one).
. T ’ {
- t .
I would not like it....!.........’.............

~

I would likg te

-

_ Don t know..............~......................

It would be all right sometimes (explain)......

e 3 - "
< ’
How would you feel about-adylts (other than your parents or teachers)
helping in the school library-or office? (Choose one). {
-~ ¢ @ . N
. I would mot 1ike ft. .. .vveivernnnnneensonnnns
. I would lik' b

Don E KRMOW. s ittt ittt ettt e neonnnnnsscenennesss

W

1 ]
It would be all right sometimes (explain)......

(g ¢

How would you feel about your mother or father helpihg in theigghool—'
library or office? (Choose one). ~

N
I would MOt 11ke L. rvvernsaeennnnrennnnnnnns 1 1
I would like 1:.......ﬂ........................3 2

Doa‘t know............a.....,........;......;.. 3™

It would be all rIght sometimes (explain)...... 4

: ]

L3

\

ABOUT HIGH SCHOOL

“

When did you hear for the first time that there would be a new
school in your areg? . { - .

) . ' )
How did yau'find out? (please writé in)

~




Ly

58. At this time do you have any questions about high school? .
¢ o 2 1
b4 TIIIY R R 2

If you do please list them below:

59. Have you and your parents talKed about high school?

s ' .
yes, a great deal......cccosecciannge

yes, @ little.cceecceiieriennrnnrnnss 2

- very little or not'at all............ 3

- -~ - - s .
‘ N , .o
. - . a

SECTION VI: BACKGROUND

60. How ol e you?

12 years or younger....ceeceeeeennnnsn
13 years......oiieiiierinnresasenenas
14 years..... e Ceireieene e

15 years.......oitiiiiiiiiien . cean

W~ W N

16 years or older............ ..

61. Are you male or female?

male. v eneireneen. ceeee e

female...oveeeerennnenn. ettt 2

a

62. How many years have-you been at your present school (including n

this .year)?— ~ . - ' .
this is my first year......ccv0cveve.s 1
- ' "sécond year.....j..... R =
third year.....t........ tersereaitene 3 v - <l
fourth §ear or mo;é..]‘i....:....... 4

If you have any comments or questions regafﬂing this questionnaire or

any of the topics covered in.it, please write them helow. '
. -‘ 'k- ' . . ’ N °
. u‘-——-

PR ¥

~ Thank you very much for your ideag énd fornhelping us with our #tudy.

~

- . > .

- C _ - 256 ' '.
' 271

- . -

o .\
J P
3
~ e
£
. 3
.
-
’
H
f
-
P .
»
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STUDENT QUESTIONNA&RE: NOVEMBER 1974 .- . 4 "

. L
. . P ~ oy L.
. & =
-
-

. 1. Most of the questions on the followin} pages cam be answered by . .

Instructions:

drawing a CIRCLE around the number beside the answer which most closelylFf
shoWS how you feel about the question. If you have any questions about ' *
) how to fill it out, please ask us., Some questions ask for your ideas: ) .
For these just write down your o i easiand thonghts.

.

> 2. Please do not write your name on}the questionnaire. Your answers ' h
will be anonymous, so.that no one will know your.own individual answers.
» i -
' J" v
3. Therenare no right or wrong answers. The questions ask for your '

opinionsg or attitudes. People haye different views, and we would like .

.
. \

to know your ‘own feelings about the questions ~ Please answer as thought-

fully -and frankly as you can.

Thank you very much, - <
. \ ‘ »~
- » . * . - R
- . 3 P -
Julia Clifford Lo .
+ Glenn Eastabrook. ’ T
. e ) Michael-Fullan, \\ . -
- i ) Ddnna Lounsbury v s
The Ontario Institute for Studies in Education . -
~ ' . . — * '
. .- " and \\ . .
. Q ee thulty of Education - . é o
, . .. ) -
v . . < P
hed ‘- v-
. s . ' ) '
\ ‘ \ . .
- ’ & . a
. i’ 7 N > v
a /
] ’ ) * T . { \
[ - T :
- ] 4 Y LA ) !
N ’ . ’ LR ' }
. ) ] »

' N - hd
, 1..? .o >
L4 ) , . . . .
> 9» . . -
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L] ’ ) .
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SE'CTIOIViI: ‘GE‘NE’RAIZ_'QUE.S',TIOIVS 5 el . -

R 4

~

(Please answer each question by circling the number which comes closeat

to_your answer, unless otherwise indicated. ) T8 ‘ .

1. . What are. your future pl§ns in schoo‘l at this t.ime" ’Ghoose onej .

e Y 6o to "work before I finismhlgh school . R U ’ -
- Y o
“Finish high school and then g0 togwork 2 . . .

Finish. high school and then* go to a
community college . . - R

i

S -Finish high school dnd’ then go._| to university 4

Complete university 4hd continue with ) )
graduate or professional training™. .5 - -
e, Don't know _ o 6 . ,

< > LA ” o LA

- . . K
L

2. Tell ys which of the following educational goals is: mdst important

s toyou. e
. ~ T . ’ \ R v, ) - N
Khowledge of academic subjects g "1
) My bwn individual development‘ and . - "-
self-direction /' o 2 ’ .
. 3 7 R i .
‘) v - Social stills through interaction with, - \ 0 .
other students y , . T3 A
, 3. Which,oﬁ these goals do you ‘think Yyour teacher would say is most e L
important" < i . . . .
) o » > - . - JA
. Knowledge of academfc gubjectg' », 1
- A ! & ‘ 4 - T ‘
" 'My own individual development ‘nd PR - ) . 5
self-direction ) o 2 - . (v
: S Social skiIls ‘through interaction wit;h . - ] C
S - other students . L. T3 : . ;
. . O - LN
(CitcBe one number for each question ) . C Foe -
CERIRY . 4
- - 0 Strongly Agi‘ee Disagree Strongly No )
' " Agree + . Disagree Opinion.’ .
- ) ° ~ k4 L hd -
4. I look forward to this ol . N . :
+. class’period. ) 1 T2 I 4 - "5 v
5. This sub}ect is Yery - - S oo . e
_valuable and important. o - . ST -
- ‘to e, .- - 1 2 .. 3 4 5. -
. ' . -, .
6. Mogt of the‘clasdes( . L . , Y

. in this subject are

boring. - ® .1 2 3 s




L 4

*SECTION 2:

(Please circle one number fbr each question).’

R

'10.

. ) 15,

Seetion I:

b
!

I 4 . i

'1 -4

\ .Gené?ral Questions (cont'd)

(s

=

Strongly Agree
Agree '

.

1
Disagree Stronglyﬁlo -

I am taking this course
simply to get a credit

and not because of the
teacher or subject | -
matter. . i 1

Students feel respon-
sibility for making th& .
¢lass worthwhile and

interesting. 1

{
Students really don't
care very much about
what goes on in this
class. . 1

8 ° .

Almodt
Always

ABOUT THE WCHER IN THIS CLASS

-

6ften

Disgéree

93 Z 4

¥

i
-1

Sometimes’
Never

Almosti

Opinion

Nq )
Opiniton -

L ,
The, teaeher in this Y
; class knows and “under= - X
stands the students' .
points. of view gn °
classroom matters.- 1

Wheﬁ'yod have 4 W
_problem with work in
“this dlass'do you feel

free to talk to the

teacher about it? 1

The'teacher listens
to and -respects.students’
viewpoints on. topics’

- under ‘discussion. . 1

.The .teacher.in this
*class treats all students
fairly ' 1

- There is.a need for
«the teacher to be more
striéfn ‘ 1
“ If something was bother-
Ing you about the class
would you feel comfortable ¢
in talking to the teacher~
about it? | . . 1

B

ol

et




. ‘If something is -
botherihg students in
~this class, would «you
feel comfortable in
having a, class dis-
cussidn about it?

. In this class students
are encouragedgto .
help de¢ide-hdW .the °
class will be  taught?’

In this class the ,

. teacher treats questioﬁS’ .
‘from students .as if
students yere cwitichzing

-the teacher pers®nally.

In this'class the °
~i

%2 »teacher “talks down&

te students. ' ¢
- A )

'M ?Ais class the
.students are enéour-

aged to ‘think for L
“themselves.

”

lbes the teacherd ips th1s elass !sk Tor and use students ideas about:

(Circle one numher'forgca) and one number for (b) V- .0
"a) Academic matters, such as course eontent, tbpics to be’ studied
textbooks, etcx’ > v

Almost Never®

Sometimes .,
@ often . -
Al‘nos t Always
) No}Opinion

-
e .

Non-academlc matters, *such as rules of conduct discipline, N
school events ¢ etc" . :

Almost Never
Sometimes
often, &
Almost Always

“No Oginion




. N , ' '. . . . - \,
: .%ctwn 2: About the Teacher'in ~this Class (cont'd) .
. ¢" . .y
" 22. Should -the teacher in this class ask for. and ude students ideas . 1
ab t: ; . )
ou _ . & ' S
¢ (Circle one number’ for (a) and one number for (b). ) - :
[N .
) ‘a) Academic matf’ers, such as course content, t ics\'mied, e
: textbooks, etc.? ¢ e .
- . B e _ .’: o4 e e -
- ' ® . . ) Almost Never - ) 1
. ’ s . _Sometimes . 2 .
ST o Often - 3 o
. ' Almost Always 4
-t - . ) No Ogini,on ) 5 . K
. 3% ; ’ , T
.’ b) Non-academic matters, such as rf&as of qon@ct disciplin’e, -
school events, etc.? . Lo
. ; Almosty Never - 1 .
) T A N Sometimes ' ; VR ? )
., S . & -~ Ofted 3 , ‘ . :
L : . x . Almost Always '4
-~ T . v Ko Opinion S v
N . . ~ .
. o ) . .
23. If -a student thinks out a repo¥t carefully, the teacher in this L
class will give him or her a good grade, even if the teacher ‘might
" -not agree with the students. . t ¢
+ . .« ] Almost Never 1 -
o4 v .. Sometimes J o2 T ;
) " Often 3,
. " Almost Always e
. . < No Opinion - - 5 A '
‘ ' A , b -: .
‘ " 24, Iffyou went to t’ne‘ teacher privately to suggest something dealing
! - R with the way this class is run, do you feel the teacher .in thig
-7 class would listen and<think seriéusly about what you said? 3'
. ‘ Almost Never L1 a
.- ’ Sometimeg . 2 “ .
. \ Often® . e 3
._ < L o . Almost Always 4 N Cp e T
. ‘ ) No Opinio ) .
™y N . ~ 3
o -25 'There’ are many clagsrooms concerns that §tudents talk abogt outsj,de L
Y ~ ~*. of class, but whichsnev8r get raised in ¢lass. , - . .
\' s e ‘s . -' . g B v « Y »
A Strot}gly Agree . 1
Agree”’ L2
' R o Disagree .o . 3 .
a7 % - Strongly Difagree ;4
L . C N . +  No Opinien ” 5 v
¢ ' ) L T . * -
L L 4 2*
. & - 8, .
i < ",\‘\ - s ' . ‘
o \ ' « - .' N M E K4
) . . * ’ - . - . L ]
‘ ™. -y -




About 'the Teacher in thid C'Zass (eont'd) 7

N

Section 2:
a - \ -~
26,., The teacher should talk to students openly about how he feels the
class is going. . . y \ v
- _ § .
' ) Strongly Agree 1
« ol Agree . 2 . ,
L’ ’ Disagree 3 v
; - Strongly Disagree 4 . )
: R No Opinion - 5 . I S A
L : . ' . ) \.ﬁ ">
‘» Y / - . » -
. 27. How .much confidence and trust do you have in the teacher of this ~
- a .
clags? - - . . .
L4 - .
. Very ttle 1 'o.
S : N 2
. L - Quite a, bit N -
. A great deal 4 . .
[} ¥y ’q
N ' . . . .
28. Ideally, how %ould you like the teficher in this class to .treat you ’
or relate to you in the classroom? (Please write down_in your own
P words.) & ‘ ) ‘
* - ' ‘ -
- ' -~ = ’h. ’ ‘\'~
L. . .
\ . . i
N 29. Ideally, how would you like the teacher in this clags to treat Jou
: or relate to you outsige ‘the clasyoém?‘ (Please write 'down in your /
" own words.) ! N . : I.
\ ] v ~ * U - ! f
\ {
AN i ] \ \\ VoL - ~ - - ]
: (AN ‘ ' ¥ .
¥ - . 3 ‘X I
'\ ) A .
"SECTION 3: SOME QUESEIONS ABOUT STUDENTS . . oo
Al ~ .
30. Most other students in this class know my point ov vidw c%n'f‘classroom' M’_ ’
matters; . / ) 0 , ) \\ B ' ‘ 5
\ Al N P R
A ¥ mo ever 1 ) .
. S%metﬁines .2 ;
- - - » ® Often ‘ 3 K
N Almost Always A'\\ . Y /
) c “_.** »§io Opinion ’ 54 oo , .
- - . oo W,
' 31. How much do’yoy feel that most other studénts in this clg*.ss are L ! .
' interested in your guccess as a student? . . . .
. k!_ry\drcle B T . DR 3
. . Some ' s ) 2 P . .
. R Quite a bit "} - 3 .
- . kX - - Agreat deal | 4 V . AT
R ¢ ~ ) 8 - ! -
- . . % . < - ¢
/ /- ) .
. < . Lo
P . -~ . . A .
oo ' . . . . |
r . , ' . o
) y 4 P i .‘ i : ‘ ‘ ’ i ¢ v ". Y
R} : . . - & Y- y o
o 262 2°(( AL
. ‘ . 4 Lt f" ‘ " . , . )
' 2 v ! P .
) *; . ’o, . . s * 4 R




35,

)

i
2
BN Some (1pprox 25 to 50%) 3
4

‘n this c‘ss can 'you counL! o. the Relp of other SCudents
: L (e.g. lend you their notes, talk agbout work you
340 q;Lnave missed, help you e)plain pointq in claqs,

g A
" Almost Néveq PP
Sometimes -~
Often o

" Almost Always -

No Qpinion

v . )

] I‘contribhte iddas and opinions to topics under discussiqn in this _.

classg. K - . e . .

\Almost Never _
" Sometimes,”

Often

Almost Always

No Opinw

I feel other students would put me®* down if I Lontrbbuted more to

‘the class. . \\ N

v

Strongly Agixee “"3\‘1 '
Agree 2
Disagree PR
 Strongly Disagree = .4’ ¢
No, Opinion ie 5
. //
How many students in this class do you krow well enough to tal to
outside the class? . '

v,

v A great many *(over 75%)
Quu:e a few (approx 50 to 757&

[y
¥

¢

. R A

es ! \-ery few er 25%)

{eo

'Bbe ‘same su. 1fl »roup qf

class dis;d qiém . . ‘; .

Strong-ly Agree
Ag? _—
‘Disagree . -
Strongly Disagree
No Opinlon »




. I . " ) - ' . v . . ) . ) ’ )
. ‘ L 4
- SE‘C?IOIV 4: SOME QUE’STIONS AéOUT LE‘ARNI IVG ST.YLE AIVD PARTICIPATIQN N

) . . - THIS CLASS . T
. : = e ) o 4

— . —_— .

L3t feel,ylalearn most e!f‘fa':t.:dveiy ¢ ‘QCircIe_ one respdngé- only.)

A4 . .
! "o ' . . ; ’ » . ~

| * With the‘_téachet\/' telling us the -facts

' . . Through, the teacher asking us ciuqtions ,
. .+ In class discussi@ B ‘L

a

Through my own independent study
In small grOUp .discus%i’on o
Working with others on a project

. .
. - 4 ’ .
. . - - M - ? ’ . )
. - .
/ v .. -

. and memorization . . cn, - e
. v ‘ ‘ . ’ -
17 ' . Strongly Agree’ 1 4
. , : -~ . Agree .2
. : . \ Disagree 3
. - Strbnglj_z\ Disagree, 4 4 .
oo - ». No Optnion 5 -
' = -.‘ '39. The teacher expl'aﬁ.ns assignments clearly. )
. .. . '. 91
R . Almost Never 1
. 'Sometimes 2 "
: i '_ ‘. Often 3. . .
Y- — 8. * . “Almost Alw b
: -, : g No Opinion : . 5
- - ’ o ‘ 4 ,
\ AT ' ¢ o
N 40 T find it difficult keeping up with' homewotk in this “class because
§7~ , there's too much of 'it. . ,
R IR N ‘;. - Almost ‘Never , Q;?l .
: R . Somg\imes > 2
£y . . . Often -. C 3 . vt .
- Almost Always . 4
N S iy No 'Opinion - & . 5 -
¢ B 41. There is ‘very 1itt1e competit‘ion_‘among students frjr marks “in this
_ _class. . . ' ’ ) St
- . . < . .
’ . i - ., N i s . N k , . .
o - ‘ S'tro*n& Agree S S s g
. ) . - . Agree 2 ( '
o . 3 B : . Disagree L -
.t . <. Strongly -Disagree 4
. . +* . No Opinion -5
L} . [ 14 . \
i . . e . .. . $ ;
- d a L= w 3 .
., e ¢ .- . .
v .o n .~ . .
' v . » . T ] .
» 1 ‘-’ " ;_ 1 - .
" - ' . ’ .
R . ) - ‘ " . o X
;' = ~ - ) . N
L P . 264 :
N \‘ ., . . v . . . . L .
ERIC". B T ' -

38.. The teacher in this class places too much emphasis én detail_ed‘ facts




'Sfrongly Agree”.
"Agree
Disagree
'Strongly‘Disagree
No Opfonion

v ey - N
.

Examinations and tésts are necessary in this 'subject.

e ﬁl SErongly\Agré:\\‘;;~J'- ’

Agree . )

Disagree

Stropgly Disagree -
~NoOMnhn .

. Mow woﬁld‘you prefer your grade to be determine§ for this class?
-* Please give any reasons .yju may-have. . /- * AR -,
. ) ' R »

E

.
'
. . .
Y ¢ -, "

. . . . PR
a . , . Ve . * *
Hog_do you think other students in this class feel about the state-
_ me "It is good’to’ contridufe fdeas.and opinions to topics under
. dis ussfbn in this clasg."? v

They would sﬁngly agtee t\ :
o2

o would agree ™ ,, ‘
., ey would disagree" ‘
R They would strongly gisagree'

’ ' v - . .
) s 46. wa much do most students paiticipai! (asking'qpestions,.joining in
SERCI discHssions, ete. ) in this'class? .

_ ‘ N | K T

-

© 7 Very, little
. Some v
e Quite "a bit
’ A great deal - .
T .: -~ ) : ' -
N a, .' ‘ . - . “ .
How much. do .you feel most student shou}d parficipate (asking questions,

Joining in- discussions, e{c ) ?n this "class?

= L
’

Very. little .-
Some .

Quite a bit
A-great deal
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v R . ‘. - " -t .‘b ’ '\ - ‘
\ y L N s B .
~ “ r hd =%
r e N ? . , R b} ;#_,
Y ) # .y R . - | e
) . > . ) ¢ v
- Section 4: Some Questions about ,Lea:mi‘ng' Style and' Fartlcipation (cont'd)
How often do the following oecur in this class" (Circle one,'nuh_ber'.fo'r d
v each question,) SRTIRT « 5 . oo
. . ¥ N e [ '-» ) » . 4
- e ) - Almost- Co . Almost . /.
- . . " _Never. Sometimes- Often  Always L
. \‘F ‘The ,teacher gives us the facts., 1 ) 2 ’ 3 . 4 . '
7749, The teacher asks questions : ‘ o .‘ T T ' ’
. from_the students. °. * 1 . "2 -3 b
/ * 50. The teacher raises‘issues or Y . . , ,
) problems that require quite ) “‘ e ! ' -
’ ' a bit of thought to answer. 1 1 <2 -3 4 -
= _ - : N . . . >
" 51. Discussions with the class , - _‘ ‘ . ‘ , .
-as a whole. o . e 1 2, \3‘, b L
) " 52. There are ﬁrovisions', for < _ l \ ‘ C
independent study. - ’ Lé . 2 3 4
- 53. The class fs broken down ‘ T . s . ’ .
’ for small group discussion. 1 . 2 ) \ 4 -
. ~ M -, N R r '| » ’
.. .~. 2b4. What reasons would_you give for t'aking this particular subject? _.._. ~
> / ' S R .
‘ . - ;\ N [P ". PN ' ~
55. How do you feel about the-rules in 'this classroom? ~, ' & _—
» = There are too many' ! 1. .o \
. They a just right e : 2 , S Y
. THere e 'not enough . . 3 ) '
., . \ . . PO
., . L4 . . s - .
. . Ca K AN .
‘ . 56&) If a student Nxes to this class withou; having done homework ‘or’ is
w
not pre ared to‘take part-in class’ work or-discussion what is 4done -
. ;- . s
’ "}'y« M ¢ * . [ — K ”0
. “ M . . , s 4 v Py . . \
."&:w@:w’ e - oo ' - o ‘ .
. b) What do you thfmk should be done? N . , N
, ) LY § ;o
. ’ ‘t- ) ' '
, , .. ’-,/ ) - l’ - ) . [} . . f . . ’ )
. ‘ 2 o
B . e . - . * . ‘ “ ! /
. - . ' 4 Y
- . ¢ « » i
B , r Ve - ' ' . . N
e ¢ « . o " 1]
N ~ - R 2 » J
- c N . . : ' ] .
' — b ¥ ‘ ‘ . . I'a °w 4 ’ M
. v: ’ , - . ..
' * 7 : oy ‘. . < f o . * [ p ‘ -
. Y TR v . .o
, . 9 %é ;: ] ’ Lad ’ LY : .
! :v. » 4 : 7 v - Mo » - -
' - l fl, & P L : ' . ’ v v .
. - e SN et , — . . - )
— > ¥es SR
\)4 . . . . - N ‘. , v - . ,
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‘A
. " here s a great deal of BUpPpOTEt and -
“w o encouragement. . 1 -
- . There is some sugport and encoyragement. T2 oo
N Nt There is not muc sypport and ericouragement , 3 v,
‘f h 7 There 1s very little support and encoufage4
- . ment; no one seefis to know or care what any - o
’ - one else does. . o 4 .
e l ; I don't know._ - ' T 5% .
. , » ’ -
‘. . ., »
' 58. How dp you feel about sharing this high school with K.C V.I.7
Al e
. . I really*like it . ’ T L
Lo . - « 20 e
N . t.doesn’t matter one way or the other. 3 -,
L1 dqp t like it ‘at all - 4
N 59. How d% ybu feel aboutnmovlng intd your new school? .
v E
: * I am’really .looking forward to it 1
; . ‘Okay . x o v L2t .
< - "1 dgn'g really care if I move o;—not 3 \
. 1 would prefef‘staying’here , 4
; «60, I thought Spi/ft Day at Gould Lake was worthwhilea T
. . - - 4
. \\\h\izrongly Agree\\ A I ok
1 - 2 49 \/ "
" L Disagree o3 . - . .
. Ve . «Strongly Disagtee 4o R .
! L1 Ko 0pinion~ .. 5 ‘
la) Do students have a say or an influen&e on quisibps about what ¢ ’
happens at Bayridge Secondary $chool9 S ‘e,
“ .o * 7 Not at all e - '
" v A N
Loy . . Some LT e _
& 4 Quitea bit .. 3 ) R
’ : ’ A great deal Do 4 5
r \ v T ,
" 'b) Do you think that’ .students, ghould have 4 say or an influence on’
. decisions about what happens a¢ Bayridge Secoudary School’ ’
' . T Not at all - 1 -, '1 '
' . , Some ! 2 ° ' .
A S L Quite a bit ° LE 3 e Lt "
. . . A great deal SR T .
) N * ", ’ * ~ LW B
\"' ! ~ . -‘. -, ’
e . . . ' ’
2o T v ' 267 a '
. :\)‘ g ) .‘ . e’ ! ) - -

L IO

R

SECTION 5:

IDEAS ABOUT BAYRIDGE'SE'CONDARY SCHOQL'

.57. 1In general, do you feel that the people of Bayridge Secondary School
' (the students, the teachers, asnd thé priné!pal) work together sup-

porting and encouraging each other? - . :

282




* ~ which would discuss school goals, subjects,:fﬁgé qu> lations
. and so on? . -
. .
e 1 wogld lige £t - . -
I would not like it 7

-
o
v

63. We need more extra curricular activities.
1 [
< Strongly Agree
Agree
Disagree
Strongly’ Disagree
No Opinion

"1 like the way the student council is working.
4 . ;

Strongly Agreé 1

, Agree o 2

-/ Disagree 3

o d,SLLnngly_Disagree ) 4

No Opinion P ’ o

i

s

There is a good scheol_spirft at Bayridge Secondaf&ischool.
A8 ' .
‘Strongly Agree
Agree
Disagree °
Strongly Disagree
Yo Opinion )

-

How.ao you feel about the rules and regulations in this schopl?
s v .
There are too many , 1
They ari]ust right- . 2
There aWe hot enodgh 3
i . ‘ .

-

67, What do you think should happen when a s

Y

68. 'If you bad the opportunié& to chanée'tﬁe school in any waf, what
woul&. you de? (Please write it down in your own words.) °
’ o . » ,.‘ - > . "'
IS d )

[ L4 R

I o) ,
Qhat‘are yOur main—hopes for. Bayridge. Secondary School when the
school.hoves into the new building7 (Plegse answer EE/XQUI 4wn words.]




SECTIDON 6: SOME. QUESTIONS ABOUT THE PRINCIPAL

Almost . Almost
Always Often Sometimes Nev

+

No
Opinion

70.

73.

.

74. « If you had the opportunity to‘changg the way #tudents and ‘th

SECTION 7: GENERAL

73

.

76.

. Do you think that the .
principal knows and - . .
understands the
students’ points of
view on school matters?

Do you feel free to talk
to your principal
' about school matters?

~

Does the principal-in
this school seem will-
ing to make changes in
' the sthool prggram (the
way the school is fun,
the courses and subjects
students-study)?

Does the prfﬂéipal
Tlisten to and use
"students' ideas about

the way the school:'is
“’run? 1

s,

administration relate to eac®Bher.in

.

' . . I Q‘ *

QUESTIONS

2.

E 3

=

L2

e .
this school, what»wguld you do?

.« .
Are you male.or femal? * . . .
¢ . . . [N )
Male B .
. Female 2 *. :
. © ’ - . s - .. ~

'How dd your parents feel ahout ‘the current term.at Bayridge Secondary \

School? } - ‘ ) . - - -

., f . ) g ) - . & )
| . . * Very Satisfied - B! R oo ‘
/ . Somewhat Sgeisfied 2, - e 1 .
, . k. Disdatisfied” ™ . 3 e
/ . , 7 . ' Very Dissatisfied' 4 R -7
/ »«  No Opinion "5 . : e
. R . . . . R o -
/' ’ R ' . 3 /é‘./ T '«’: ' ’ w e . ’.
"77. Do you talk with'your parents abbut ?Agggoes ?ﬂ at this schopl?
. . « . % | . FE- N/ -0 .
. ' .o . = f < . -
. ’, N A , - €A » - LI ., . < X
» 2. » %’,ﬁlm})st Never ~.~" "~ 1 ) < -
TS < i iy PN T Ny
~ ten -4 - T , 3, . ! Ve
1 Alpost Alwaye - 4 < i
. "+ -N¥Opinion AR Lt ‘
) . T . A
\J 7 . ?:‘. ' . \ \\\ ) I . e
S ) N n.":“‘.._,:‘?:fﬂ - ‘\\"u. .0 lr ' :l T ' '
- ) ./'”4)' s o L " ) LY \\\\ '~/ o ‘, .) ¢ . -
e ol . 269 . Lo/ ) 3 o,
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Se~cf:i’on 7: General Questions (cont'd) - L

78.

Please ‘use th& space bell¥ to write any coimen;s you think are
important about this class that have nqt been covered in the
“questionnaire? > o~ ' .

R \ n
\ } { - .
. - . .
* . . [ ——
) . . . o “ .
Py 2 - . ) . . . .\4
79, What do you think of this qWestionnaire and project? N
' S <o . . .
™~ .
-
~ - i
ERd i “ ‘
. - "‘ ) . -
» ) ‘ p -—t
1] ! -
. .
5
* v - Vs
[S - ‘
Ky . . LEAN
. ‘ B N
\ . N
o boue, 6
, . “'I - - . , » .
‘ ! IS " E * : 2 -
\ ' .»; - . . -
L ; . /7.
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) . . R RN
- . w ) .
- d LNy )
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STUDENT QUESTIONNAIRE: APRIL 1975
‘SECTIOIV 1: ABOUT THIS CLASS -

(Please answer each question by circling the number which comes - closeas

~ -

to your answer, unless otherwise indicated.)

‘.
- L

1. How free would you feel to ask the teacher of this class for extra

help if you thought you needed it? .

Very free
- Somewhat free
Slightly free
Not at all free
No .Opinion

Z. How many times this semester hshe you personally talked with this
teacher about something to do with.this class or subject?

-
\/ >
Phave .
LS

Many times
A few times
Once or twice
‘ Never

Y

-~

”

«

s

.

‘.1
2

3
4

N

P

3.+ How free do ‘you feel to ‘talk to the teacher of this class about things -

~

gther than classroom matters?

+ Very free &
Somewhat ‘free
Slightly free
Not at all free
"No Opinion,

How many times this gemester have you talked witb this teacher about
_something other than a classrébm matter?
P .
Many times
A few times’ -
. Once or twice
Never

There are many classroom concerns that students talk about outside
of class, but which- never get raised in class.

Almosp Never

Some times

Often

Almost\Always

No Opinion

[




Section 1: About this Class (cont'd)

6.

AL

10.

. feels the class is going. L. . L -

- ' h.
The teacher in this class talks openly to students about how heéshe

4

Almost Never .-~ 1
Somet imes ) 2
Often - . 3
Almost Always |, I A
No Opinion 7~ 5

~ ¢

The teacher in this class puts us down if we find something difficult
to understand , . 4 . —
Almost Never ‘1
, " Sometimes ) : 2 )
‘. : Often . o3 C
. Almost Always 4 co-
No Opinion 5

Most of the time, the’ teacher in this class is friendly and' .
encouraging - - - ! :

.Strongly Agree .
Agree )
Disagree *

Strongly Qisagree

No Opinion
= - -

n

N wWwN =
’
1
|
.

:

How much-.confidence and trust do you have in the‘teacher of this
class? . e . -
. Very limmde
. Some \ o
- . Quite a bit
A great deal
1 . . e X

W N
A S

I feel that the, teacher in this class encourages us to work at our

‘ potential. % . C B .

. - Agree -

¥
Strongly Agree
Disagree

Strongly Disagree
No Opinion ‘ '

e W N
%

- . ’ 4 ) . ~,

11.

B

-

The teacher in this c}aés has a good knowledge of #is/her subject.

/) . Strongly Agree‘ -
“Agree oo
." Disagree -
vy T, Strongly- Disagree ’
. . .No Opinion ’ ‘_ ) \ .

U\vl-\w‘Nb-




oo =L,

—— : . . . . . - N '
. Section 1. About this Class (cont'd) » .

Y

. 12. Tost'of the classes in this subject are 'boring.: . .o : A

, . - ) ¥ 'Strorigly Agree ‘- '
v NP ' Agree
’ - o * Dis#¥ree - v
v -+ ., ' Strongly Disagree

P \ ) ' roe No. Opinion -

[
[ 4
.

*
VR YRR N
'
.
.
(.Y

.o, . : 4 . . . R .
13, This teacher has no favourites or "pets" in this class. Lo PR s

- * v - Strongly Agree .

‘ 1 i '
. L . Agree I 2 ] . > - n
. g - AR Disagree “ : 3 — e
‘ ) e L . -Strongly Disagree 4 ' _ ) -
: 2 P I‘fo Opinion 5. - '_ s e .

¢

- Strongly Agree 1

" Agre ) S 4 2

. Disagree 3 . .
Strongly Disagree 4 - ) A

. . . No Opinion . - B R ) 4

15. I'm not, a]‘wayi sure ‘exactIy what the teacher of this class expectd . -
from me, ) . - . ’ ¢

' S'trongly Agree 1
-, Agree .2
Disagree . . - 3

. Strongly Disagree . 4 < .
' e ’ b . No Opinionﬂ . . S ” C ‘ - ) -

~ . - 7

, . ) E .. . \ . s e

16. ~ The students Ofﬁ‘lis class should help decide hati topics wi!l ® . -
studied in tnis: class. . . W - B
’ - y ' e g ‘
' ) Almost Never - 1 '
. S Sometimes ° C o2 : .
e T Of ten . 3 g A
4
5

Y

i g B Almost Always t. i . .
- ‘. - _ ) No Opinion X < ek o ")ﬁ;/
B \ * A Y . - : 3 h A
17. )'The students of this class, do help decIde what topics~ wi'sll be i

o studied in thig class.- R
1 : . ‘ d ! i \‘/ﬂ” ‘5",. ' ' N ~ . . ,'

. L > Almost Never .. .
" . Sometimes
. - Often
RITE : Almost Alwaygi
/ No O’pinion ..

e W N -
»
.
L]
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4 - Section 1: About this Class" (cOn‘t

L]

\ - N\
. 18, Are there any, ad{il.;;onal topics of study that you would like 'to see
A covered in this cIags? - . , .
T : Yes - , 1 ' \ :
. ] ; MNo . 2 ) : . °
. ) , . , No Opinion : 3 ‘ b .
‘* ) If 'yes;, what are these tophes? - ‘
’ I ¢ P * ’ i
, . . R 4 .
. ® ) . - * ¥
’- v .
~. 19. The teacher of this claie has no set pattern of teaching, but tries

-~

new and differént ways of doing things. :

y Almost Never . 1
. _.» Sometimes -2
' . r~ Often .o 3-
e . _ Almost’ Always- "4
. * * No Opinion' 5 ) ‘
. N }‘ Y . N . & ’
- 20, The teacher in this class treats students like mature people. ¢
Strongly Agreé E
C . © Agree
- Disagree'
. . ‘ ‘" Strongly Disagree
No (.)pinion‘

21. The teacher in this class tries to get us to think and work creatively:

)

< . ) Strongly Agr"ee 1 ) ) .
. Agree 2 (
© : Disagree ~ 3 <
' / . - Strongly Disagree 4 - .l
~ No Opinion, - - "5 ’ '
© 22, Students .really don't care very much about what' goes on in this class. R
' - Strongly Agree I “t . e
Agree , 2
. Disagree . 3T 1
/ N - : Strongly Disagree 4 - - v ¢ .
‘ . ’ _No Opinfon * - . ( 3 '. N '
. 23,  How many students in this class do you know Well enough to talk to ' .
. outside of” class" . . .
* " A great many (over 75%) . L y
g ) Quite‘a few, (approx. 50% to 752) 3
v ‘ Some (approx. 25% to 591) -3
. : Very few (under 25%) 4
- 7 %7 . . ‘ = ,




4 v -, . \' ’ » » L. R
v, / . v .

Séctioh:l “About tﬁvs £hass (cont' d} < .

NS

{ .
. . . 24 ‘The samé small group of stud,énts se\i Yo domin/; ot control most
- .ol scussions.
L Ay N ) \

. e ’ S éngly Agreer 1 N '
‘ e gree \ 2, \
N Di,sagree VS 3 '
il . [} */ Strongly Disagree ° 4 -
S / S oo ,./,f No Opinion . s 4
P ( , e , . . D 2

25. How ‘'much do ou p-articipﬁte (és{(mg question, joinlng' in dishusslons,

etc.) 1n/11s class? * | / ' .

. . s \S/cf‘y ittle , é > . .
) . - 0 . . * .
) . g > ot ite a bit . 3. . - A
. : coN 0, great deal - - 4 - S
- ‘ . . W . L .. . .
‘ How often do.\t.h'e ollowing otcur in' this (lass? (Circle one npmber .
. h for edch questiofr ), . . . - -
) E - ~ L §
. , . o : e N~ , - . Most of
-t J ' ' . Rarely Sometimes Often the time
. v N N .
26. Discugsioffs witlr the Tlass < .~ A . :
. /as “a whole. ) 2 T3 . 4
, 27./‘ There/érq opportunltres ' . ' P . .
y 7 for }frdependent'- study. 1 2 3¢ 4 o
’ - . * hd IN
2 28 Thg’ class ig broken o " \
" i dawﬁ for smgll group ' .
/,discussions, . ) 1 2 . 3 4
~ / /i Whe “,should have the mgin respons&bllity’ in dealing with each of the

A

followihg prpblems7 (Circle one nymber for each 4uestlnn,,)
s

29. Student arrives laté for' cldss - .
. . & ] lassrpom teacher 1
.Guidance Counsellor 2
‘ ke Prin‘cipal’t 3
/'. . , ' Vo _Parents ' 4 - ‘
) . ) . . No-czne should deal with, ?t 51
6 -

Otker (Please specify.)

A
. +
" » ’
' § - - <
. . ¥
. : R \ v , ., } ¥
t
. , - b { .
L4 L bt |
L .
Al ' e ‘ - n ;‘. : ‘
. = L
i M . -~
» 275 ’




N ] .
~ \ l‘ _. . ] . i
Section 1: ' About this (lass (cont'd) - ’
. Ve \ . - -

Who should-have the.main.respopsibility in dealing with each of the
- following problems? (Circlée ore number for.each question.)

4
- . Py 2 ~

" 30. Student §kips class ° ' oL N )
Y .o ‘L .. .
5 . Classroom, teachexr ° 1 ‘
) - Guidance Cout'xselloi_ . 2 /T
i S ' Principal 7 , 3
& o . . [ ' / +
e Parents" . ) 4
‘ No-one shbu194dea1 with it, 5 .
(G 6 ’

, Other. (Please specify.)

: [ -
N ' . .
.

31. Sttident falls behind in his/her Flasswork,
2

- e \

- . Classnoom teacher
Guidance Counééllor .
- Principal ) .

'.Nglbne should dhal witH it.
Other (Please specify.),

» R I3

|

2

3

Parents ' 4
L5

6

!

32, Student disturbs the class

\
“

. . N ¥ ”

,Crassrooﬁ-teacher,
( . : Guidance Counselley -
. " Principal )

1
2
3
g - -
' Parents ‘ p 4
) . " No-onme should deal-with it. 5
" 6

6 feas
ther {Please specify.)
Ve ¢ ‘ «

<

) " . . ", : 1 > -
'33. StudenAt should have more say in setting the rules and regulations

of this classroom. . . ,
. ? N -," - P " .’ - i
. ” . Strongly Agree 1
) o Agree I T 2
. . » ; ~Disagree 3
. - - Strongly Disagree 4 -, :
: S No Qpiniogs. ' 5
; ' ree e S :

- ¥ 4 ot » '
} * « H 4
oot ' S N ‘

J .o -—
." - - } ¢
. " . .' ,"* .
) “, ‘.
. - * S
e »
;:'4 'ﬂ » »
T'A

“ . :’ ’ \ - . 27291.
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g \ —;_\‘
g , \ ,
J . = ( ,
. - e
Seotion 1. Abo t-gﬁés CZas¥ {eont'd) v .
[ 34. It is diffitult to work ip this cléés.because the teacher can't keep
the class under control. R R I
‘ . Almost Always 1 PR C\
Often “ 2 . : B
. Sometimes ,, 3 ‘ .
. Almost Never 4 T4 ‘
- . : No Opinion - , 5 . .

"

'“ o ~
35. How do you feel ‘asbout the rules and regulations in this classroom?
. ) _ .
There are too many ' 1 Y T
They, are <just right 2 4 "
There are not enough 3 <

\ ’ N
36. Please use the spac¥ below to write in any comments you think are

important about thié class that have not been covered in the -

.

questionnai;e \
4 > ' . ' \
y ~ \lk R . \ *
: “‘ : . \ . ’
. \ ! | - :
\: N r"‘. ‘ . »
V -
. . ) N ¢ L ¥ ‘
SECTION 2:. THE SCHOOL, N '
37. Would-you prefer to attend a high school other than Bayridge - - Y
« Seconidary School? . _ L .7 s -
ugt ‘ , . - -
3 . RN .
: " No, I would rather stay?hefe. R v
(~ Yes, I would prefer changing’échgols. ' 2 ) ,
o It doesn't matter one’way or the ather., 3
. . .. ¥ ) LI
L ) ) , 4
"38. School spirit has improved a lot since we moved In%o the new building S
. Strongly Agxee : A | 5
Agree, o 2
. ; Disagrae - .3 ‘
- Strongly Disagree 4 f
No Opinion 5
. b . v ¢ . . ' .

, ‘\

39. What sorts of school activities (e g ciubs, drama, spo}te, etc.) o '

" are you involved in this semester’ 'State edch activity. a L.
v, _
, 4 )
T, . : N ¢
. + \r r . -
)v. )‘ L . -
’/,/ |- ’ -
4 ' . i i ‘
( ) “ . !
o SV x‘ ) . . (
. ' ’ 4 o o *
. * N 277 .
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i

.Sectkag 2:

The School (ednt'd) . .

L

. \ \ s . Q-'i_

~

v L - Very ‘Satisfied SR ¢

AT - . Somewhat Satisfied , 2,
\ /Somewhat Digsatisfied 3
: \ . Very Di§sati§fied 4
%, . M Opinitn 5
“ ' ,‘ . \\ R

Do you talk with your parents about what goés
\ - i

Almost Every Day
1 Quite Often
) Once in a While
i - " Almost’ Nevet - \
" No Opinion !

)
. x . . . )

,

A}

[ T

")

on at school?

-

'

#

How dx ypur_pareqts‘feelkabout the current term. at Bayridge?

)

- J S ,
Mhat additionaly activities would you like to see at Bayridge?

" : . . ) AR . . - T
- . o, .
N T, - ~ » . .
thm‘yould you approaCh if you wanted to introduce a new activity?
Y c ) Student Council’ .2 . 1
. ) Principal L <2
0 T a teacher . : 3
k . Other (Please spécify.) 4
I ¢ < -
sy Ty L4 . v

e

.
-~

How would .you - feel about community members (other than your Parents)

helping out in, the classtoom? N
g I would nor 1like it 1
' [T would 1like it 2
¢ ] !
Li
. SN . Don t know a 4%

o ! It would be all right
. somedimes (explain)

~

\ ;
How would you feel about’ your mother or father Keiping out in the

classroom7 W . o F !
e 77 1would not like it
e ) 1 would“like tc JRES
.- : - Bon't know \ 3
R It wguld be all right
, somegimes (explain) =4




Section 2: The Sehool (abnt’a) ‘ ‘.

) 46. How. would you feel about community members (other than your parehts)
' ' helping out "in tq office or resource centre’ . - ,1, . ’ RN

- ~ B v
- . -
. ‘ . ’
- L] - » .
N . . .

i would not like it {

\
’ \ 5‘ ,‘ . - " ’ , . I
. .‘ - » . ,

- 47, How would you feel about yQur mgther or fat er helping opt in tbe 3 N
T ; office or resource centre? \ 3

: I.would not Mike e - . R S
o ; + T would like it\ 2
Z B L IdontkntTJ "3
/ i * It would be all right sometimes ‘(explain) 'L Yo

7
14
?

\ o e z . -,

48, How would -you feel about having the school* open 'nights and weekends
for use by tHe e!-munity7 .. - . . .

I would not like it ‘o . 1 .

\ . . & -
=

I would like it
I don't know yo \ e 3

SECTION 3: THE BUILDING - . -

‘ 49, Hdw ou feel about open-area classes (as -cqmpared to those in .
"closed", or stapdard ‘classrooms)? , ,

r

»*

"~ .." 1 prefer them _ - . " . 1 |
. I don"t see much difference . T2
- - I don't 1fke them as well . 3
. : . , *I don't haveéaﬁéeflasses in open areas 4 s .
A . T , . R . * . ' . ’
S S L] » . . A V. Y

L . Comments?, T - Y I ' . .




| 2NN

" . 0' ‘A ' - .
. Sect'wn 3 The Bmld‘bng (cont'd} - ‘ .

-

w

b Y
50‘. -In which area of the, sebool do you prefer t\b spenﬂ your free pe

(. Resour;e Centre

T T n 5 . . v ‘

.- . N Other inst'ructiqq area

( o . Away from the. schodl

. . . ‘> +  Around the ftoggt en{rance .
R ” ‘ )

- Mall area .- '

' o co Other ‘(Pl«easyspecify.)

RO , - y 'y

I IV, T S VORI ¢ S
b
<
-

» ‘ " 951, . Hc->wl do you usualiz sp'en‘d.ygti free éei—-i(od‘.‘
] A . ‘Talking with friends:
f/; ) Doing'my homework - '
i <~ R Wofking on projécts
/! Talking with staff
. Other {Please descr;be:)

~ -
® . ¢ - . ' s M

-

LT TN - S VX B L

.
-

52/ How often do you use the ma-terials of the- resource centre (e.g.
books, records, magazinés, etc.)?

ot v, . ) ' - i

L J

¢ .. . Almost every day’

At least once a week

1

2
., Occasionally 3 . ’ )
4

Nevet

53.. Do you feel free to ask for help in finding and/or using mater'!al
'in the resourece centre? .

VeryA free 1
A . Somewhat free' 2
. s ~ 6ligh¢ly-free - 3 .
. o Not at all free T A ) i
B o . * No- Oplnion Tt ‘5

. - hd . N 1
54. Can you think 03 any additional types of materials that you ‘would
like ta see plated in the resource centre?’ (Please spetify.) N
. P . °

» L * -
. ‘-

-

> L . ' Y
55. -Are there any specific dtems (e.g. a particular- ecord or book) that
you would lfke to see placed in the resource centre? (Please list '
these itemss) - / s . - '

» [ P 2 S




- R . N ' .
»

—
-
.
- .
-

Section 3: The Building W'd) ' - .

+56. What was the Biggest change for you zpea the sé¢hool moved from K.C.V.I.
! : into the new buildIng? £, R v, o

. R
] . . ‘
,.-,
P R

L}

~

' .
! 57. How do you feel about the rules and regufations in the school fow?
N 7 ' . -
* There are too many - ) 1 }
. , ) They are just right o2, o
: v T There are not enough 3 .

» - ) . . . )

58.: Who is‘cﬁiefly responsible for deciding what the rules will bef

- Principal

) Individual teachers
- Students

. ( . Staff Committees

H ' , ' Don't know

Ve wWN
|
‘

\

59. . Do. you .think that there should be student participation on staff ¢
committees which might meet {o establi7h and discuss school policy7

. s

Yes ¥ v 1
. ] No ' 2 -
e . ) ﬁo Opinion ) . 3 s .

60. Students at Bayridge Have en?ugh influence in the setting of school
rules and regulations. 4 :

. o SR ( ¢
. ’ Strongly Agree ' ' N .
o v Agree | : 2 5
) " +Disagree 3
N : _ Strongly Disagree . 4 .
. K No Opinion 5 ) ’ -

61. Hoo, if at all, have studegts at Bayridge tried to influence the
setting of school rules and regulations? (Please answer in your
own words. ) ) ’ . o

— » . . N

i . . S . “r .

32. What should happen to" a student who is' caught causing serious
damage to the school building?

< . - ' ‘

.
v - L} -
N .
. .

Compared to other schools, how much freedom do you think the students

at Bayridge have“. . Lo -

. . ’
~, A »




' \ " IR ‘ -
¢ ) B ) , ‘ _ . » . .
SECTION 5: THE SCHOOL PROGRAM , | ' / . . e |.
» - H ) cr - - , * ) ‘ \.
' 64, Are \y'ou satisfied with the variety of courses offered at this school?
| - N . . * ) 14 ) '
L : . Very Satisfied S 1 \
. ¥ " . Somewhat Satisfied 72 :
! Somewhat Dissatisfied 3 . =
. ) . e Verv Disgsatisfied 4 / 4 .
- No Opinion ° - 5 '
J R : plato _ -

©

65. Are there _gny other courses which you would like to see offered? ..

- . . . . , ) » g
" " * Yes » . 1 . . )
T , No o ¥, - ST AN
) No Opinion™ - 3 . Yo,
1f yes, ?lease‘ describe briefly. . T e " E .
/- ° . i “ ’ .
i » . . N ,.Q . . N . .‘ . s

66. .Who was the main source of help in thg choice of your overall
* program for -this year? ' .

v oo . ‘

. ' . My parents §# . . '
) Friends
/ , . Guidance Counsellor

Nobody helped me
Other (Please spgcify )

I
i
wvoE W N -
~
.
.\
»

67. Do you feel that you had enough assistance in choosing your courses
for next’ year" ——

® R ’ . -'. »

. Yes : - .1 .
) ' - ’ No ’ * 2 ,
' ' No Opinion . ~ _ 3 : L
: , - : . )
= ’ 1f no, from whom would you have liked to receive” additional Jhelp? 5 v
- PR B
- - '

-~

N\ 68. What was the main consideé‘i‘on in choo_sing 'thi’.s' program?

. ’ -
'

Future amployment 1
) ( »
C Further education -2 8
-5 I chose courses that I . . . o .
. ~ thought would be easy. 3 . oL . .
' I chose courses that ‘ ‘ . ‘ ’
interest me. . 4 ‘ . .

Other (Please—specify.) 5 . .

[ 4
IR
1
.
!

AR
t

s
4




. ¢ ~ ot - . - y 4 7
Co © . é . - +» . -
¢ - N ¢ * v ~ -
K [ . I3 ' ! * - . . M ;
. . ' . * .
. - } . LR . ¢
Section'§: - The Schaol Progr® (éont'd) . . _“ ' -
’ . .. 3 -~ —
! [ ) ' .
69. 1In general, \pow free dot*you feel to approach the school counseller— -- 2 e
) * 1f yop have any sghool-related of personal problem? - :
) .- Very free 1. . R ’
) Ce ! - _ Somewhat free 2
~ , Slightly free . 3 . .
. ’ " Not at all free 4 L * . N
, . ) No Opinion o 5 .
. . 7 ) . N ' ' »
. L 70, .How much confidence and trust do you have in the guidance counsellor?”’ ‘\
' A A ) * ' '
A Very little T . .
‘ < Some R » 2 ‘ .
Quite a bit 3 -
. A great deal . 4 b
‘ . . No Opinion . 5 - f
: - ) ~ o ' ' -
71. Have you personally met with the school counsellor this school year * .
for any of the following reasons? (Cir;:le one number for §a item.) . ‘.
o _ - \ P Yes No -
. ‘ . " - timetable’problefis ° 1 2
i o - :
- educational plYapning 1 2‘ -
- ’ - career plahning ) Rl -1 i o ) \
" - to share in a group* discussion 1 20 7
. - personal concerns - e ’ 1 2 .
" . - other (Please spec“ify.) ’ R | 2 . .
~ t \ - .
¢ ~ . ) - * 7 3
"+ _72, 18 there anything else ‘you‘ would like to, see ,the. qoudéellor doing .
for students? - - -~ ., S Y : o
) _ Yes . N S " -
. - . . - R NO\ T B X c '2 .
. *  No Opinion- . LR . P

If yes, please de'scribvé briefly, . L . .
- . ﬁ‘/ ? . . N ° . )

¥ . , .
73. How many times this semegter have you meg with the school counsellor?
. + —7 3 . -,

¢ f

.




‘SECTION 6: THE PRINCIPAL - LT e

75,

76.

+ SECTION 7: MISCELLANEOUS .

78,

79.

Is the Principie fait and understanding in hie,treatment of students

. e ! o ‘ .

JIn general; hoWAfree do you' feel to approach the.Principal of Bayridge?
Very free . .
Somewhat free 4
.Slightly free

' Not at all free
No Opinion

A TN . -
How many, times’ this semester ‘have’ you personally talked with the
Principal7 T . '

-

. N ]

VB W N

~

S - -
»

who' have been -accised of doing something wrong? * /
“ , ! . 4 . . E 2
Very fair
Somewhat fair
. Slightly fair
’ Not at all_ fair .
No Opinidén - . ) -
. ‘ .- " . \ ‘ $
Do you think the Principal takes into account.the students' point
of view when decisions are made about school matters?

DWW N
)

~

r 5 dlmost Always 1

N " Often’ s 2
“Sometimes *. 7 | ‘ 3¢ : ) §
Almost Never oo 4
No, Opinion 5 -, ’ 8

’ L
' ' . .

If I had my way, I wouldn't bother going to school at all. -

* Strongly Agree 1 ¢
Agree 2 . g
Disagree 3 / . '
Strongly Disagree 4 ’

No Opinion 5 e

The- thing’ that I 1like most about going to'school is .,... (Complete
the sentence.)




0 : 4 y " e .

. . _ r ‘ ‘
3 . o, k . . K < R -
¢ . vt L. . . -

. . . - .‘L . « . . .

! [ "A. 4 ‘, s o ‘I 9’) N . ~ - R

. . ' i - [ .' - ‘“_ . . s L .

R . . N
Seation 7: Mbseellaneous &cont'dsb ' o - )

\ ‘.' . ‘!& . . . .

e sentence.) - v O T Faia o .

h- (4 ) ' “;”":ﬁt ‘)‘ “ i";{ . M'% " L‘ o - ‘ .
et . ¢ [ . .

‘K-Q

. - 1 - ’
. . v v ’ M ‘ .
. 8l. ‘Are you male or female? . KN SIS ¢ L=

.- -
l . . ) . ‘ L) . . 1:—
L -~ Male ) -~ 1 " . . Al - :
Vel ] ++  Fémale =~ ' 2 .- - :
FN o e ’ LR 3 ‘. .t
. . , . \ o7 )

L 3 .
m' +. » (Somte people believe that males and female} have different ideas *

. about_ certain’ things. 'We would ﬁ find out whether or not.
this is true about the questions we ?asl{éd ) .

Y TP
v . Y . . .

. - b 2 . ‘

o 4 .
. ) 82. What do you think Qf this questdonnaire and project? -
. - . - . .. . . J ¢ . ~
. s . ° T . : ) . - >
L ] . . L ) 1
» ‘_ . . @
) - ‘ . . ‘:
’ o ) P . s
. o o R
. s \ ’ - D R
. » . o X \X);&- \ - . A‘ . P ; .
= N . L}
= | Eaad \ £ . -
' b, o v =0 OO
4 [adl - -
. i R » N : 3 \)
N * a
- ' . ‘ < -
. . *
M . < » v ‘ { - l ’ -
» Ad / ' -
T ( - . 4
g'. [ \, -~ M \ \
. Y ’
‘ 1 2 - v
PN Lo : Vo
. i , : i & \\ e
had . . ) N ! N - .
» 4 - . ‘., . - M . i ! ) .k . * l " N
" THANK YOU FOR OUR TIME AND CO-OPERATION ' .
‘ ., * - ) 4 ; * .
. . ) !
. -7 ‘ ' ) . < "
L o ) . .
‘- ) .
A - -
. ‘ . . -’
/7 @ ' . “ -
. L4 - ’ r R 3 -
. Ao - i ’
. " i ~ R .
. v ¢ = -~
> * - . ‘ v

' v ~ » . * ' N
. . v + , N % - .
L \ - ” . " ¢ ' .
v . - r 4 . A . ~ .
! C KN . '

‘ 80. The thing that Ivdisiike ,mpst: ,about .going td school ds,..... (Complete )

s,
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PARENT - QUESTIONNAIRE MAY 1974. - . T, "'\ oo !
" A. ' PARENTS' ACTIVITIES' IN PRE‘SE‘IVT SCHOOL ( OF CHILD WHO WILL BE-GOING ' r
TO BAYRID CONDARY) v "o . .
) . 'I’he following questions concern your relation ip with the school
* S your child is- presentlLattendlnﬁ If you h more than one child-
. i going to Bayridge nex; year, choose ane of’ th m, and answer ‘all. - - T
d questibns for Just. that .one child and his%or her present school T
: - A N S
. . ?s there a home and- school -or* parent association at’ your school" .
. . Circle .the numbef whi;h represen’ts yoﬁ\r tesponse. “ v .
t . T 4yes e /"J ‘ ‘ N
’ ~_r F 2......n0 ’ . . J .
) , ° 3......don't know '7 ' .
. s r R4 . ’ o . b . . - 4 - :‘
/ ' % b). If yes, are yougy membé r2 . * . . .
&7 . . ) T . ’ ) N . L e
) "H 1......yes . ) K -;"i
P 1, o ‘ R
S l'. - . ..- . -’-n , . 4 B %&WQ %’ ' )
. " 9 ; . * N ' . 3-' . i
) é c) 1If yes,- ci?ﬁleﬂ“one number which. best .describes your involvement. v
. .~ W * ’ ’ .. . .' -~
i . 8 : ._..ﬂmember of a committee- hold an office )
‘ .~ o4 2......attend most of the meetings : . i -
‘ ‘ LTS S ‘attend _some meetings - ' /
.o e v T b .seldom or:never attend meetings \ /,_' ‘
y co \ . : ' .
-~ ¥ _‘_' . ' . ‘ B . — ' * ’ . . / 7
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$ .
’

12a)
7

R

P

In general when you visi; the school to- talk with the principal or ,
a teacher, is your visit at your own ipnitiative, or is it at the
school's invitation7 ircle one. | ~
. ' . /7 - .

, ) Looooo, usually it is at my oén initiative
Cos 2.,....uspally it is at the school's invitation

-
&

-

How many. Eqmes during this present school year have you visited the
s¢hool in .order to talk with a teacher or principle? Circle one

" rnumber.
' l......never ) . .
. ,2......oace ’ /
3......twice;
‘ 4,...:.three, times or more , ! s L

‘3a)

b) "

.

B.

.

Have you visited your Chlld s schoolsgduring Eﬁe present school year
for any other reason (beside talking to the pringipal or teacher)?«
~, l......yes .

o <2l

vdsit(s) Please cl cJe all the npmbens which apply in your case.

/.. .helping out in the classroom "

«..helping out in the.library <

...helping out in gome other part of the school

4......attending some of the children's activities
(plays, concertg, sports)

5..5...seeing my ohild about a private mattér
, 6......0pen house or parénts night *
S 7......continuing education courses (operated by the,

. Board of Education)
8......taking’ part in an mctivity not rela;ed to the

, . day time instruction (othet than item 7 above)
T, .other (describe below) - . .=
* . '
DECISION MAKING CONCERNING SCHOOL MATTERS T

o=

In this section we would like to ask your opinions regarding the
= decision making process concerning school ma;ters We would like

to know who you think #fould be irvolved in’ the various aspects of
» ' - s :

.
\ N * :

SN )Q . 288 30/’#" ) ‘,




-

4,

a)

1)
i1)
ii1)
iv)
- v)
vi)
, "

4

indicate those sho you think should act in an adviso;y capacigy (be =
. 'l
involved in. thg_&iscussions or tonSulted), and those who 'should
make the final decision (hav the power or authority) You may @r ‘
may not think that the sa people should be involved in both of
these ways. Please ih cate what you think about the involvement < .
of each of the gronp§/in both types of ‘decision~making by circling <
the numbers:ﬂvthe appropriate columns. )
Who should be 1nvolved in the decisions about educational goals™ - - X
and’ obJectives for the new school? . . ' P
|- N : ’ ) v '
’ z ~ ) . Should act in an  Shotld be 1nvolved
oo v . advisory capacity in.making the fipal .
i " decision
. Yes No* . Yes No
Board of Education . ’ 1 2 1 2 o g
Principal: o 1 A\ 1 2 .
Teachers 1 2 .1 2 "
Students ) . | 2 1 2 ¢
Parerts - ) i 2 - 1 2 S
Other (write gn below) 1 2 12 .
Who should be involved in the decisions about schooL rules and T -
regulations? : ] - < i . . N
., Should act in an  Should be invoIved ~ e
- , . advisory capacity 1in making the final
J . - decision .
v Yes No Yes No
Board of Education 1 2 . 1 2
Pringipal 1 2 1 2
Teachers . , B | 2 1‘ 2
¥ .
Stiudents .- . T e 1 2 1 2 ~ .
v . Ve . ,“ .
Parents ) 5 1 2 1 2
Other (write in‘bqlow) 1 2 L1 2 i N
’ : 1 " A
h i,
v ‘é ! . - -

. -
LY ) s
3 ’ N
.

this process. People have very different opinions éoncexning these

.matters. Please teil us how yoy feel about them.: Your replfes .-

should be relevant to the dec sion-making process you would like:' to

see at Bayridge Secondary School. ’ i . ‘;' ’ N
PR ‘ - .

Who do-you think should be Jdnvolved in the decision-making procegs

.at the new sch&bl’ " For each type 8f decision listed'below please




c) Who should & involved in the de@isions about Eadinj and eportiqg

ractices"‘ Lo _
. ‘ L]
.t ‘ o ¢ . Should act in ‘an Should be 1 volved

advi'soqa capacity in making. the final

) , -

[’f“ . +." decisions
o ‘ ’ o ‘i!es No Yes
C © _eBoard of Education U V! 2 1
o 11) Principal NS 1 2 1, 2
. ) 111) Teachers ' ‘ 1 2 1 2,
1 . s .. e
iv) Students v 1 v 2 1 2 .
.o ~ fh9
v)”  Parents - X 1 2 1 A2
vi) Other (write in belbw) \ > 1 .2 1 :\2 \

d) Who should make decis1ons about “the " cul;riculum (subjects, courses
and teaching materials)? .

# Should act in am . Should be invc‘>lved\\~‘

. ’ & advisory capacity in”‘mgking the final\
J . ) . , decision )
_ Yes - No Yes No
i) Board of Educ.atioh, . "1 A .1 2
N
1) Principal .. 1 1 2
iii) Teachers , ’_ ’ . N DA B wl L2
) ~'iv) Students u ‘ Lo " - 1 &2 1 i ¢
v)- Parents ) , v =1, 2 1 2
- vi) Other (write in Below) ~ e 1 2 1 -2
: . - - ‘ ’ s .
. A .
e) Who should make the decisions about the best Loursq‘.of s)jects and
methods of instruction fer your child" . .
a Should act in an Should be involved
advisory capactiy in making the final
, ) decigion
L L. ¥ Yes No = = Yeés No
RV BoaﬁS}of Education e 1. 2D .
i1) Princlpal - " 1 2 . T 2
111) Teachers - '.“ N S 2
. : ! = X
iv) Your child cT 1 t2 . 1 "~ 2
" v) Yourself (and/or your . S o R .
/ spouse) - : ) ) 1 S22t l . 2
r , N Tay .
- vi) Other (write in below) ' 12 1 2
. ‘- . H /‘ -
) 1 < Fal
~ 4 N L] . - ) - R
4 {7 /[' - .- J s -
' A : . )




N 3% .

] ’ LN

. A ‘ .
Y ° r ¢ X

&= .
req, .
- ‘:1 .
T .
o .

. ’.‘
a

£) Who!should make decisions about extra—curricular activities for

stgdénts’ . 4_’
' {i R : 3 Should act in an  Should be” involved
) vf‘l‘ .. 4 .. adviBory capacity -in making the final
s 8 . . decision
1:' . ¢ .' . : es E.?. ’ >~ Yes !‘_0_
i) Epard of Educa®don SR 2 1 2
1t). Principal 2 1 2 2
iii)'feachers _ : 1 L2 .1 2 .,
‘iv) Students - T 1 2 1 -2 -
. v) Parents T _'; ! 1 2 T .
vi) Othey "(write in below) i 1 2 | 2

A .
. > ’ \\ . - -~
12 L4 * ()

.

5a) Would you bé interested, in having“some involvement in the makiﬁg of.

decisiong concérning the following school activities? Indicate
_ your response -for each of ‘the activities listed below by circling
* the number under the appropriate heading

;o , Yes No - Undecided™

a) setting educational goals dnd L, I
. objectives for the school. .L;;:.lu-r1~ﬁ%tfq”’f 2 "3
.bJ, sett1ng scheol-rulés and regulationms... 1 2 3
. c) desigﬁing grading and reporting
“practices.. R R R & 2 3.
d) - the curriculum. .ooevutiinanae. 1 2 -3 )
e) designing the instructional program ) Co. .
for your child......cvnvu it ve e nnvnnns 12 3
f) designing after hours programs and, extra
. curricular activities for students..... 1 2 - 3
g) other (please describe‘low) R T | 2 "3
5b) _Would you be willing to help at Bayridge? * ‘
v ! r * Yes No Undecided
a) as a teacher aide in the classroom..... . 1 ) 3
b) as a resource person i3 the liﬁrary.... 1, 2. 3 )
¢ ” 4 : ‘ /
c) iq the office..........................,' 1 2 i *3
., d) as a resource person in a sgecial s .
" ., subject ared..isi.iiiiiiiniiieiiiiiid 1 2 I
. ; e) in a corftinuing or community education vy -
< POBTAM. .. .iiiii it i e, L 2 e -3
‘,fi(i some otper way (please‘epecify),...: 1\\ 2 o 3 —
» . . d r-.
< , : o291 .

o o7 303

5

‘I

o




?

- .

s . i B

' What was:youraorigiﬁélisource of infgrmation for this?
I - - %

ou*felt there was a specific $roblem with the school program,
f you. wanted some change in it, whom would you contaca first
about this’ Circle.one number. : . . 2

[

-

.....ptincipal or vice—principal . .

- teacher or, teaéﬁers at the’ school

<

s °

1
2.
3......the Director of Educatien‘
4

-

.....3oieene on the BoarJ of Education <
T

el‘........t.............._.........

5......0t

¢ ' 6......don't knew o o e
. A R S J%

. ’ ' . v A [

PRESENT KNOWLEDGE CONCERNING BAYRIDGE, SECONDARY SCHOOL ;”

When~ssi you firgt hear that thrU’,’;ld be a new secondary school

dge'} B K \?#‘: R R L. .
. : N - -
e ee s vedsseaspeeTrieesecossad o
month "\ yeare.
\ PN B N . .

.
- k4 N "

-

’ Lt N ’

“~ - -
. : : % o -
Ld . - Py . .

) )

' Please consider all of your information about the ne‘yschool at
‘this tim&. .

What(have been your sources of infqrmation7 Pleaép indicate all of
s your sources by circling.the number(s) oF' the items which apply | to

Ll

.you.‘._ -

. x ., (4 . e }I'
. l..o0. . newspaper - articles :

2......newsletter(§) from your.child's school

g

‘ 3......news1etter(s) from tHe School- Board

4

S ......meefing with Principal, R Joyc! at’ your
. e * «hild's school o . .

, ) 5.:,..°attendance at.t?e "Pool“ meetiagﬁat Bayridge
Public School /\
/ ] '
6......your child or his friends ,
O 7.u..,.other parents -\ - N ' .
. 8......other (please describe) ) L. C>\\\<
. , ‘ Ny ¢ ”, - "

co. . e ,
. - . 5 e
. .
N - -
. . . . R o 1
e . ~ (]

Which has beéﬂ'&our main sourbé'of i9{btﬁation? List ope.

I'd




) ;-‘ {ndic}:te the deg# to which, yo:? may sge. t,hese aspecté' of the' new

N B number i.meach category a5 . :. .o -
Rl TN VR
. . R — YTty L Bomewhat . ‘Very 2 S
< Yo e - Typipﬁ differeht. Adiffet’reat -~ ha’ve no.
: ) LA °* . of bther “from vther from other . 1n£orma*{
\ ) C .. - .* schools sic‘hoolsA . ‘schgols‘_' < #1on,
‘- . g EEFANEE TR - . T T
. a) course of studies,- . L. - © "2 R e A
*'b) .staffing sti‘uc,ture* L 1. O 2 ‘. 3' Y S
‘" c) s’:hool yearw o N "*,... . ol "\;. . . L oe ', l
"orgamization PR E S R R i S
W S . Y’ . '. .
d) ph)?sical plan“t;/ RS T L0 I S OO ‘
) n ) . i: “"’ ) ] s y “.
.’ e) school philosbphy S SRR A ALY } T .
. f.) conmunity 1nvolve- ' . ‘- S LN _.\ ' . \
* pment . - v RTLIED S 2 Ly ‘L4 2
N ’ : e, - . L .
g) other (describe ' A R
. below) . . I WL DRI | 4
. v PRI P s e e o v
B .. [ . | < - ' /

o -1la) Are §ou satisfied with the amount of nfermation about the néw

10. ' The information }/ou have gained x;egarding Bayridge Secandary S,,;hoél

,‘ has probably given yoy some general ressions about’ what the' new «
’ schoo'l will be ’like &.We would like asfc you-about your, impres- \ oo

sions B;'?lcally, we yould like to know whether you ‘think that the
' pew schood-will -be’ typical of other éecondary schools’in“the county

, - today, or whether you think that there will' be some diflierences ’ . i
- Base your zesponses on the 1nformation you now have 7egarding the
’ \ iR .o . ' [N * o "
. school O ‘ . - L
’ o s s’ . “w oo~ .o" ¢ - L ', ’ e A y

r A number “of schooi\aspécts are L\isted below. JFor each one pl@aseu ‘

4 '

School~ as being yPical of\or difﬁerent 'fr"aa correspondirfg aqpec‘t's- A
L)
.of the other county high schools t’lease circle the appr?priate

.

gchool which you .have received" Cifcle ome number. 9

t -
t
1 [NK

- .'.very Patisfied '

1.
‘ 2.5, .. fairly satisfied L. ’ L0 P
£ PR -
3.... ..fairly diasatisfied ) RN
’ ) . . ~%
. booos . ‘
: !
. A . : N
) A P
N } bl .
N « [} “ {
- e »
+ * . 4
. R ;
—— A‘ ; “* .
) L Y , < ' . E.
7 f ¢ » i
‘l:r’ . ,.




'llb) 1§’ there any- qdditional information about the school which you

' would like to 'ha¥e? 3, . . s N
- . - \ . » .
o . ORI P Aes- ' . - ' ‘
¥ ¢ . k]

v < »

, 2 ------ no. . ‘ - g‘ “ . e N .
) -~ o e N

c) If yes, please specify below - . - i
,".« ’ ’ \ > . -~/ T s q, r; i . :

. "l .

At A{ia point in time, what are your main hoped and expectations
fro

Bayridge Secondary School? :
. s ' . '\‘ - o - 1
13. Do you have any concerms about the new gchool? Can you faresee- any ¢

problems at this time? ‘ , '
. :

~ - \ . . C ' " ’
’ U T ) \. ' T

Note: We"yould be happy to discuss with you :any of your concerns

or to provide any other information regarding the new school We -
have been working oﬁbsely with Mr. Joyce, the Principal, aqg we
should be able@to swer any questionsgﬂﬂch you may have. Mr.
- Joyce js 395*‘ member of out research team, but he has asked that
yonr commegis and suggestiont be forwgrded to him. Of course, yo

name or other idgntity will be held in strictest confidence (unI

you request otherwise) T . { ' /5”~ '
. ¢ o y L4 ,
CE If you woiid like us €0 gontact you, please give your name and _ -
.3 . . .
telephone number here:> - S ; > . s - s v
" R ' . *
" * ' name ot telephone no. times whem v
5 .. ' e . ‘ .you mhy be
. ' . L .
. Y 2 . . reached. .

, B ®

hS

e .
- .

H - *

If you woqid prefer to phone us, please feel free- to do so at*

547-2785 during busind!s hours. - ‘ , e L .
P S , . L . oo
.‘ -~ . , - . . {‘ .
¢ - - : .
H 0. ! ;
R i _— f ¢
‘ ’ " te ,EA . ‘
¢ . ; f:ﬂ#’f ;
a ' " , :
S | 294 306 - , {
. 7 f . ,
v P ] -
" ' i




. o, ¢ J - . :\ 3 .
. . . ., e, . - .
) . SRl ! 5 '
£e » . l ‘ . . ( . ) . v ]
A BACKGR'OUNZ'). DATA:. U R '
- . L . Al - 2] 1
; . [} L] N AY

at e \ - a $

s

o . Final ¥, we would like to ask you a few questions abdut yghgself

*
o bf course, these do not reflect on you personally, since we do not
« know jyour name. They will'help us to know the kinds -of people who
. B " filled out this questionnaire, and so make the responges more d
L mfaningfél . A B .o :
» ’ " | ' n - \' \\c
14. My sex is: l...../male . . : oL T
' Co * - Z......felmale ot T ’
- . ;. : -
. v, . t A t . ;e . o .
. B 15. -My age is: l1......under 35 : : v ‘ .
g ' 2.0 0. .35=39 . L .-
‘ L R Y
PR T b 45749 o N .
WAL Sgve...50-54 & ' oo
N, ¢ : Ct6......5559 ¢ g
oL . V- 7......60 or over ‘ ]
y - : ’ ' . . ) .
o 6. I have 'lived in this neighbourhood for:- ,
4 | . ‘ — -
) ' l......less than one year ‘
’ - 2......one to three. years o ‘4/
. . P
.., 3......three to five years .
- Ed
P . 4......five to seven years
. w ¥ 5..... more-than seven years
"\ . - ‘ i
17.» The type of fommunity in which I grew up-was a:- i )
. R ) ‘
. . " 1......rural district or"ﬂliage (less than 2 500)
. : - 2. smalr'town (2 500 to less than 8, 000)
R P ...small _city (5, 000 to less than, 20;800)
. ;. 4......large city (of 106 000 or more) > -.
t . ) h .o ’ : ' . A b
* -7 . 18. The ages of my children are: e Boys | Gitls
r J N . . ' L4 - ~‘\’.
* : ce g oo 27 oo 000
- , ’ RS ‘é-_ .....‘
o " .d ¢ - ‘ ’ ’ ..)‘... e
B 4
' N 4 . —— N v . LI B ;-" LI AU
. i . * * . - (Y g N
L ]
.o : | : £
‘ y - 295~ - L -




L ad ’ ~” . . .
v . .\
+

19. How importaht do you think it is for your childven.to have post- o
secondary education in order to be :successful? .

‘. .
N B
& . ® .

l......it is the most important factor for success
- ’

2......fairly iﬁportant

- . )
K PR sémewhap important, other factors being at : -
least as important -

4......unimportant; many other factb¥s being much more
S , important. CS
v ' * @ . ' :
20. Pleéase use the space below to write in any comments you wish to

make about this que§£13nnaire._ You may like to comment further

.( about some of the questions, or add something about the schodl which -
' is important to you and we have not asked. abopt. We agﬁveciatg
. your comments.: ' . . _
'\ l\ »
S
‘ .
¢ l‘ .
\ THANK YOU VERY MUCH AGAIN FOR YOUR TIME AND CO-,OPERATICTN ‘
@ . -
. . &
- ’ ‘e q’r’-'.\"
- . * > ‘ - .
. ; - ’ o
‘)‘\ ’
> “ ( «
e . . - - )
H * ¢ {
J A . al : .
- . R ’L& '
v % . ’ .
? , 308
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o . ' y..‘....ﬁo

¢

r PARENT QUESTIONNAIRE: APR;L 1975
A. . PARENT - SCHOOL. COMMUNECATION S, .
, . . <
(Please CIRCLE om%nuiuber for each question.) . t e o }

. , 3

1. Have you telephoned the school this semester—thorder to dfscuss
something with any of the following members of the \8chool lstaff?

% o - ~
) . . f Yes No .
: . Pr#ficipal 1 2
S _ ) Counsellor .. ~ . % 1 2 > -
?“ . ) Tgﬁcher(s) : U \ 2 .
5 xiﬁ/ . . /. )
If “yes, please describe your reagon(s) for\calling: ‘

2: Has any member of the schooj, staff contacted you by phone or in
péisqn this semester for " reason? .

N

l...... yes . ’ -
2..... no - . 4
If yes¥ what was (were) the reason(s)? 4

PR

What was your reaction to ~b/eing contacted?

+« N\

- SR

3. Have you visited the schodl in thg new building this semester?

+

1...... yes : e *

s . —

1f yes, please des.ci‘ibe your reason(s) for the visit (s):

v . .
.

. )
4. ‘Have you ever wanted to contact the school about sbomething but felt
that you should not do so?’

\ o
l......yes Y




. ‘ . - ‘ -~
- . . ‘
A g L.
= »* “ »
) . v, R .
. “

Please CIRCLE one number for each question. . B . ) L
- : . .
N M . - - ' ™ - N ! : .
. e -1f yes, please tell us\Nhy you felt tHis gay: ] L\ . .. .
O L N R . ‘ .
. \ ; ':><‘ .
1 L] ’ i i
. ¥ 5. 1Ij general, how free do you feel fb approach the Principal in order
: to discuss school matters? / . - .
N . T . . e ) - " x
- i.i..u.vegy free ' v
‘ 2...,4-50mewhat free - ” " '
T Tl " 3......slightly free , o ' -
B 4,.....not at all free °
. : 5......no opinion .
‘Comments: ' . . \ . ’
A" O s ) . J— k
N a0 ) ) - 'f

6. At the present time, how free do you feel to approach’ your son's or
daughter's teachers in order to discuss his/her school work? : T
1. ‘ ) ‘ . .
l......very free . /

s -
200 ... somewhat free .

3......slightly free -
4......not at all free
: ' 5......n0 opinion

-
-

Comments: ..

T
35 ' . y
W o 1. At the present time, how free do you feel to contact the dchool
-« . tounsellor for assistance .in academic. or personal difficulties or S
' copcerns of your son or daughter?

l.......very free ! J . : s .

v ! . +2.......somewhat free o <,
- " 3.......slightly free : ' .

4...."%.,not at''all free

o ) T .no opinion

.

L3




' -

,  Please CIRCLE one number for each question. .o . S .
P "\ - '_; . - 7,
) 8. § ur opinion, does this-school keep parents well infertmed about N
everits and activities that are taking place at the sthool? ¢
* - l......very well informed T, s
» ‘ 2......adequately informed ' . .
. 3......not very weldl informed ’
B . ! X}
p — 4......no opinion ) ] " }

9. 'How do you genérally find out about evemts and activities that are~

taking place at the school. (Please circle one item). .
'1......ne§sletter(s) ;rom the school

“’ K LY . B

l & 2......from your son/daughter N
' - 3......0other parents - >
D " , hoooooby cont{rting the school~yburse1f
5......0ther (please describe)

. . ) :.v b y a

10. Which method of receiving informatioﬁ do you prefer?
. v
, - A Y *

-
-

11. Are you satisfied with the amount of information the school gives
you about your son's or daughter's school. work?

]

l......very satisfied
2......s0omewhat satisfied. .
. ( 3......s0mewhat dissatisfied.
. 4......very dissatisfied ‘k
\ 5..%...no opinion . .
. ) ( l ) [N
. : Comments: . . ¢ o ¢
\ar\ * E«'
- ! ' ?-
E = - /—/ I3 ¥ ;
. . G !
» : .,
LR N \" . /
> - -
. 7
. N ” e
. {
. . oot )

1
- \ {

n ‘ . E ° .

, AN - ° ’ ’ ¢ ,
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[ * . ' Y . ,
~The following are possible areas of concern regarding-students’ . =
" bheaviour. People differ in’their opinions about w jher parents,
. shoyld become invelved in these matters ¢r. whether they are the
. 'school's resporsibility only. Please give yaur preference as to.
" . what you would like to see happen if- your son or ,ddughter were to.do
any of the following. 'CIRCLE one number for*%ach\item.

(8

v

.

. . . ) . - . .
’ ~ I want to be _ I would like I can wait. There's  «°

‘ telephoned. ®to hear about 'qntil the no need
~ . about it 'on it soomn, e.g.:. report card to in%
R ’ . the same day by letter ~ form me
. : e ) ~ ) about it.
12. arrive late for N . . DS
class ‘ 1 : L2 .73 : 4
13. skip class ' -1 2 3 ' 4 .
4. be a 'discipline’ ‘ : ‘ . :
_ problem 1 - o2 . 3 ' 4
15. miss handing in . .
assignments . 1 [ 2 L3 4 -
'16. do 'below standdrd’ L : ' .
/ work in class 1 ) 2 : 3 : 4
17. any other areas of
concern. (Please ) - w7 -
specify.) ~ 1 . 2 . 3 ' 4 -
. (_ - - N N
— - '

Whose responsibility do you: think ié is to work with theistudént‘
¢« involved in these activities in order to 'correct the problem’:”

d . i ' CoL R
{parent's ' - parents should  school's’
responsibdili - work with the, responsibility
only {YJ school's staff- - only =
-18. arrive late for ) ! - - ' P =
class 1 2’ : 3 W
» \
19. skip class ' 1 . ‘ . 2 : 3.
. ‘ . .
20. * be a 'discipline’ - e -
problem ' 1 2 3
- 3
21! miss handing in  _ | ( ) ‘ .
assignments o1 2 t 3.,
22. do 'below standard’ e ) ‘
work in class . 1 27 L3,

'23. any other areas of - : -
concern (Please S )
spegify.) ) : 1 : . L2 3

= 2 . . ik

¢ - ~

. .
) \ .
) . . . Lom o ) -




-

_B.

-a)
¥

c)
d)

) e)

-

- T =25,

*26.

‘@.6

»RARENTS' DESIRE FOR EUTURE INVOLVEMENT IN SCHOOL

e

i

nts-to

.working with students’

This question is- intenaed to-
interest on the part of T pare
.voluntger program.
*- gadunt eer - program wj‘ll be set u

‘?ZF‘UWO

o

llowinz

*1f ther

by the school t

Please ¢

as a volunteer teacher-aide in the
classroom...............................

b helping out in the liprary-resource

3

centre..................................‘

helping out in-the office......

s o

o0 é »

extra-curri iar

‘actdvitiea (e.g.-clubs, sportg, drama,

BEC ) et entnonontoeasnssonnanosensniennea

-

in some other wdy (Please spe¢ify)...,..

¢ e,

N

4

»

o

»

interested in being involved with th
capacities’

-

w“heﬁer or ‘not ‘there.is an
'ome involved in a daytime
sufficient inter

» a patent
s coming fall. .

No

.T

€hool in ahy of
er for each item,

<

% o-
Undecided
—#—_.A_—-

WH

-

Would your husband or wife be idterested in being involved in any,
of these capacitiestg) :

L4

1f yes, please descftibe:

—

WOuld you be interested in the/formation of a pérents

of group? ~

-

o

leviaiayes

2.00en..nl0

-

4

I

2..

N

e

\'

-5t

ceesoyes

‘. «+NO

~

*

-

L4

a

association )

1fzyes, please give any ideag you may have about how such an .
might be formed' and what activities you would

associati

S

like to see

or gr

und

take.

-

‘@

Y 4




. ‘4 \ -« ) : $
"-Please CIRCLE one number for each g&bﬁtion.h

27. Would you-be interested in meeting ‘with a small greup of parents to

” . talk about mutual concerns and help edch pther solve these? -

) looooi.uye reat

- yes ( ; .
. 2...1...m0
L
.I' - ~ - .
Comments: ,
. . .
> . - o , . -
Ty . - - i .

C. ABoOUT STUDENTS e

!
23
-0 28, p4D0 students at Bayridge have a say or influence on decisions about
what hapgens at the school? ‘ N
~
l.......none at all .
p . 23..m...énme. , ' ‘
N * . 3.......quite a bit ‘
. 4.. 4 ...a great,deal . .
* 5.:.;.J.no opinion ) _ - Y.
.29, ng much influence regarding scheol matters do you tbink students
. Y ghould have? .

-

. . . _
0 .. l....:..nore "at all : S .
. - 3
N T . / N [N »
k ' : 2.......50me . .

n} - , > 3.......quite a bit, ;' ) - -
' v 4.......a great deal®
5..:....no opinion T .
- -
. 30., How do you think your son or daughter feels about going to'Bayridge
e Secondary School? - . o =
T . ls......1ikes it a lot
. ; 2r.2....£}kes it somewhat ’

3......,dislikes it somewhat ‘
b4o......diglikes 1t a Yot 4

'5:.....:&on't know =
31.. What has been the biggest .adjustmént your son or aapghter has had
to make since the move to the ne® building?

» -

-




;\~' : e . o

. -

Do you talk with your son or daughtef about what goes on at the

32,7
gchool? = W )
l.......almost every day - . . !
. AN 2.......quite often ’ "Li\
3.......0once ip a while ) -
- 4.......almost never )
! 5.......n0 epinion > i

How satisfied are you with your son s or daughtef‘s school work, at
ayridge Secondary School, to" date?m.
.......very satisfied
.......somewpat ;atisfied : "_ Lo

+++.e..SOmewhat dissatfefied N :

SWwNN e

.o .vaery dissatisfied
. - %

, - or
What order of .importance shddld t e.following educational goals

»

34.
have for high school studentg? (Put 1‘/next to the most important,
"'2' next to the second,most impor ant, and '3' next to the third
most important.) N . ,
’ - .- Knowledge of academic subjects N ( )~
‘B‘ N [
. Individual development and
tself- direction ) .
» ( .
Social skills through,interaction with .
= other students’ ¢ ) ‘
™ . . o
- . e . . ‘» “
D. PARENTS' SATISFACTION WIT@ THE SCHOOL
How satisfied are you with the way choo now operating in ‘
, the followjng areas? If you would like t nt on any of these
topics, please do so in the space provided at the righ . \
| - * Comment s
~35. teaching of basit academic subjects . .
s (e.g. Math, English, Science) ..
. 1.......ver§ satisfied ‘ )
4 ) N 2.......80mewhat satisfied .
3,.....,somewhat dissatisfieda .
-~ Y 4ol very dtssatisfied ‘ .
- 5.4 .....n0 -opinion ° , ’
- N LY
- | \ = .' . .
/ . , N . R - 0‘ \' ‘
- ' _ . -
- » . “ .
] - .“. [ ] Y




»
-

36.

L4

A 37.

teacher/student relationship.

1......:veryLsatiaf;ed

.

2.......spmewh§t éaiisfie&
3.,.....someﬁhat@dtssatisfied

"4y......very dissatisfied .

"5.......00 Opinion

L

school discipline . -
s, p = ' b

T.....“.Qefylgatisfied

-~

2.......80mevwhat éatiafi;dx . .
3.... .. somevhat dissatisfied
4b...v..0very dissltisfiga
5.¢44...00 opinion ’ .

38. the kind of student report card now

used

¥

- ]

1.:,:1..very satisfied
2.......s0mewhat satisfied
3.......somewhat dissatisfied
4(:.....very-diésatisfiqé4
5...5..§no.opiﬁ}on )

\ 39. ‘the/type and 'amoufit of homework
given to students -

40.

»

Clocoiouvery satisfied

the

+

2...4...80mevhat satisfiéd
3.......g0mewhat dissatjsfied
4.....%.very diss fied

.

5.¢¢vsss.n0 opinion

available course. of studies

l1.,.....very satisfied’

2.......80mewhat satisfied

3¢......80mewhat dissatisfied
4...;...Very‘disaatisfieé
5%, ....no opinton

/

-¢




. - .
l\ . ) - .
. C ' ; Comments
L] LI i . X % . . R
41. the extra-curricular activities v e .
for students (e.g. sports, dances, =~ .
.« clubs, etc.)- . L . ”
l....... very satisfied . » - '
’ y S somewhat satiéfigd . o
I TP domewhat 'dissatisfied
- . . ’
4.0, very dissatigfied . . .
L . ) .
- B n¢ opinfon -
42. the longef lunch period effect this - . .
semester '
.-
. ... very satisfied . o _
\ ‘ 2../.....sbm‘ewhat satisf ted
3 K T éomewhat dissatisfied -
4......:N§r; dissatisfied o \ N
Siieians no opinion . -
- — ’ .
43. the intramural program at ngon hour
‘ ' 7
) S very satisfied : -~
q 2ieiinnn tomewhat satisfied
. . ¢ T -t
«3.......s0omevhat dissatisfied -
beiiians very- dissatisfied ) '
. 5..1;...no opinion v o
44. "'the scheduled free period for every ' .
student each day N L t;///,‘
S P very satisfiéd ;
* 200iiann somewhat satisfied : o ,
3.......somewhat dissatisfied ‘ o
“hevian.. very dissatisfied o . ] ‘
. 5...i...no opinion ° . o R4
45. What e your impressions o} the new building?
: ' T ) o
B ’ / . ’ ’ '
<
- - ( ~ v
' .
S . ) .
[y a4 * - )
4 a ' ;
) \ ) ,T:: J
vy 305 . .

-~



. [ ' ’ [ J . M
. 46. Overally the quality of education offefed at’ Bayridge Seoondary~ -
. . . - School is: . . B
. o e . . A T ew
. 1. ...géxcellent A L ST
LT 2,00 g09d Ly S
. T . s /r*/i/. f ,mediocre ) < . * .
. s . 4 I‘" . ‘\\. L. q— ,
- 0 * . ° . ‘.,‘\ ) /‘. ' » -
k : L Sﬂ......no-opfnion T ' v
7 ) - N . l'
. 47, My biggest toncern ébout the school is....}t........kPlease describe
- briefly ) A ) ‘
. . . , . — ) rd . .
- - ’
> > : - . f {, .
» ~ >
., ‘ - )

48, If you had the opportunity to change the sc?ool in nny/way what
' would you do7 (PleaSe describe briefly )

\; { ’ : l ‘ -
. " " R .3
. ) 'T N . ) ‘,-_-.
. ’ oo - v 4 , ‘ N
THANK YOU 'VERY MUCH-FOR YOUR TIME AND CO-OPERATION D
S . o
.\“ .' ‘ ' l ‘. . Coe- ' [
- s . ~ 306 ’ -
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INTERVIEW SQHEDULglFOR BAYRIDGE STAFF: MARGH 7th, 19751
- e v ’ \ - -
P ~ . . \\ . - .
is interview forcuseg on your perceptions of ways in which the mové °

o "

’/ from K.C.V.I. to the new Bayfidge school building and the new organiza-

tional ‘changesr introduced this semester may have influenced various '
aspects of school life. ‘i
Two ,areas Y change that we might consider are-the following:

1) changed physic¢al setting (e.g flexible teaching: areas, ongoing

congtruction, new location of school, etc.)
- v

o 2) orgénizational chang;s (e.g. timetabling changes; additional para—

'.professional staff, etc.)

e

We would iike to know how, ingyour personal experience, ‘these two

changes have:affected the following aspects of school life.

a) Yeur own classroom teaching . N

b) .Stddent Behﬁviour: (1) 1in the school as.a whole (e. g. activities,¥ ..
"sparit," feelings regarding the new build-

. 2 °
. ing, use of 'free time, etc.) .
“ (i1i) in.your own class ’
| 2 . c) Cgmmittee Structure's workings = (your committee(s) in particular)
,.4“ d) Staff relations and informal communication between staff/staff
and staff/Principal - . )
' e) "Parent/School Cémmunication : i
T £)  Other o . | /
. - T
. 1 P’ . 3 N N g
A similax interview schedule was used for interviews conducted in June,
1975. . ) .
LN L
[
4 I3
> ‘ . ! "
v /_ . " vF‘7 .
\ . C
¢ . _
. 307 . . ’ .




- - - .
- . .

; ’
!

. O/ ' - .
. . a) Teacher 8 Professional Backgr nd
' . Atademic background L ~ - ) . .
- Teacher training certificaté (where?) ‘ '
. - Teaching e;perience. schools a
. types of communities
. . subjects * /
e ~. « length of time -
. administrative position
<"Do you see yourself as an innovative teacher? .
! - If B0, what sorts of thimgs of this type have'you done? A . ’
. -
- Were these done,- i) in your own classroom only? -
, , . -t di) on'a wider cooperative- basis w other
? teachers, etc.? ’ . -
R - , . . ’ﬁf ’ A . ~_ ', LAY
o ) b) First Information Re ayridgg . .
) Llet's go back to the ffrst_time you heard of Bayridge Sgcondary e
School (Western Complex) )
- When. and where did you hea¥? )
~ What softs of things did you hear? - N
c) Time of Applying for fositiog,at Bayridge g B
- Whet attracted'you'7 i .
o ¢
- How did youmsee the school in the following dimensions‘ o -
i 1) The Bayridge Community - type of families,.students, etc.
2) The building itself; interdisciplinary possibilities '
- “. 7 3) Staffing structure; teaching-learnin environment ; schol
climate, e.g. discipline of students, supervision and evaluatiow
. . of teachers, etc,

4
4) Decision-making process - what sort of input from teachers,
students, principal? . I

’ 5) Paraprofessionals and parent velunteer, Other types of parent
‘ oo involvement? ‘'Parent role'? :

, . ) s o

¢

. d) Time of Being Interviewed for Position at-Bayridge -
. N . . D 2 »

* "~ Did any of the above change as a result of your' meeting with. the
. hiring committee (principal, area superintendent, etc.)?

> ' -

) ~ If so, how? o .

=
V4
4
-




.
A
. -
LI . s
3

' e) ‘First Sta(E-vMeetirig (May 15th) ) .

- Was, .there an agenda?
- What were your expectations for {his _meetiné? o TR
«— Were'any of .your previous ideas of the school changed at the meeting?

- THe pximcipal's direction of ‘the meeting: should it have been-mare

. . or less? , ) .
. v - Frontier I was mentioned - do you know what this is? Had you heard
" . of it before? What do you think of-it? T f B
oo - - What tommittees do you see yourself being involved in? Do"'you see
a any problem.SQ in the workings of these committees? ) -
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J f) 'Puture Image of School / ‘ ‘
pe T ’ . . !
- Five years from now | “ /. .
# y ) - General view : : : ' . o _
. - Compunity involvement? ﬂ - : - ',
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THE .SHARING OF SCHOOL ACCOMODATIONé’- SOME IMPLICATIONS
L]
» B
’ During its first semester of operation, Bayridge Secondary was housed .

. . within an older established inner-city high school. Tﬁis was an intexest-
1 . .

ing example of the _sharing of tite same facility by two (or more) separate

organizations Some observations about the experiences of the two schools

.

are recordad here in order to provide information to those who may be

s *vonsidering shared physjcal accommodation. f\ ‘ ’ <t
From our emchang?‘th staff mbers of both dchools, it is cle‘ar ) , '
that the experience was feen mainly in negative térms. From the point
~of wiew °€)Fh§~" st schopl the newcomers were temporary and uninvited
visitors. ’% decision to house Bayridge at this schopl had been made N _
by the Board qf Education. The host school had recently experienced a .G }
declining enrollment pattern and this made it appear that extra space
had become available. The school 8 staff and administration, howevet,
had welcomed the declining enrollment, hoping that the available space
could be used/ to provide a“more flexible program. It wgs felt that a
. pore innovative use of the school's facilities could be’ made if teachers
were able to pursue alternative plans without having to give considerable -
prior notice. Thig had, in fact, been happening during the previous '
two years.and the "jamming“ of the echool with Bayridge~students now

- . ¢

- reduced this flexibility:. ) - ’ L N - .

=

The host school had drawn up its timetable for the year somewhat
earlier than usual, because of ‘the necessity of identifyfng the space
. av:ii}Ple to Bayridge. Students had to be asked to indicate cou5pe

choiges at a.time which many felt was too early and this became a’ pource (.

.« .

of some strain eyen before the visitors arrival Bayridge was given a °

s R .
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a list of all vacapcies around which thex were to design their own time-
table. A large semi-open area‘wa; designated'for Bayridge usex in order
to.gllow the new schdol to experience fome of the open structure which . -~
* the design for their own school was to incorporate. Bayridge, however,

. . . ) /
+ chose to use thisg.space for office-staff ‘room purposes, so that most of.

3 .

- _
v

the ;ljﬁerOm space used by Bayridge was, in ﬁact, tPeirs*for only part
- of tie day.,
‘ Membera of both.schools agreed that Bayridge accammodation was poor.
- “Teaching rooms were spread over ‘fbur floors, often resulting in teacher
. or students arriving for class late and otit of breath. Most rooms Jere

not designed for the disciplines beipg taught n them, for example,

" - French was - taught ir-a music room. Baytidge st ff commerted on the
difficultiés of teaching in such an environment. They felt very re-.
o stgicted by such "out-of- briefcase" teaching and stated that their . y
programs had been seriously hampered .- ‘\L} -

”
The timetable was another source of conflict. Because classroomss

'; _were shared, the two'schools had to use the same period length. This'
resulted in a:loss of flexibility for both schools. The host school,,\
palticularly, felt that their previously common practice of altering -7
%period lengths for particular purposes had to be constrained The host
. ‘ ‘_ school kept {ts usual "tumbled', timetable and Bayriﬂge found this—some-
’ what/unsuitable. Each school felt that their control over their own “
timetabling was considergbly diminished -
Apart from these technical differences, the me;bers of both schoof‘i
. felt there was a-deepet conflict in the form of differepceé in philosophy.
The hojt school building,was a historical one, and the school had
. acquired a reputation for maintaining traditidn and high academic
standards. Bg;ridge was/a new school and was seen as thighly innovative -
and definitely‘more relaxed ia "discipline.” — . a
.. The host school experiented som culty in identifying students
‘ in common areaa such as‘corridors. Teachers were reluctant to speak to
some students about matters of conduct, since they were uncertsin as to
which of the two schools they belonged. There wasg a similar problem
wieh vandalism. The administration of the host gchool felt that vandalfsm
, had increased>considerably_and that student ''control” was much weaker
k-{;\\than'usual. . They also commented that the public image of the school had
deteriorated because of'the behaviour of the Bayridge students in publicly’

visible parts of the school. The public, they felt, was not aware of

. ‘312 . ’
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the existence of the two schools in the‘one building, and tended to-assign
v all blame to the host school. K . * ) '/j" .
As the semester progredsed, the friction betWeen tHe two schools
spread to some degree to students, taking the form of verbal'exchanges
in cprriders or in notes left on desks. Although more restrained

friction was also present between the teaching staff and administration

.
- oo

of the two schools. # , ]

Ihe Bayridge staff tended to see the ho§tility of the othtr school
as a central problem facing the school during its. first semester. "From
their point of views the o;hen schoo}\\ag/inhospitable to a degree they

. could not understand They felt they were being used as a scapegoat for
- the other school's problems and commented aboyt "being made to feel like
unwed come intruders" and being ,subjected to.*'petty nit-picking" by the

other school's staff; administration, and even its custodial staff.
- ' Although some membérs of.the Bayridge staff felt Ehat these con-
yditions during the first semester, had made it difficult to establish a
school identity, others commented that a stronger community feeling had
resulted "in the fafe of adversity. On the whole, however,,the staff
felt that there had been very few positive aspects to the sharing
’ . situation. o ) Ty 3 L .
d Although this brief report tarids to dwell on the negative aspects
of the sharing of facilities, it by fo meards should be seem as an
R argument against the concept. It does, ﬁbwever, teach us about e;rtain
" factors which should be considered for such situations. ‘Compatability.
" of idedlogy would appear to be high ofp the list of requirements for
thosé’who,will be doing the‘sharing. Gompatability,of the administration -,

[, would be anothef'important factor. The designation of indiyiduals‘(e.g.,aE

vice-principals) who could deal\with'problems‘quicker and immediately

. -

would be helpful. All efforts should be(made to reduce the‘deijgf of

Iphysical and temporal constraint which the sharérs place on ea other.
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