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ABSTRACT , . . s
o . An early childhood“education program utilizing

mothers as instructors sithin-a bilingual~-bicultural format, “la :
Escuelita” serves 8 -'to ‘10 fawmilies. Twelve t6 15 childrem, ages 2-3, .
and their moilhers, ages 20-40, are involved in ‘the program shich- ¥
treats their culture ard language &= important factors. Bach child's | N
mother serves as a parent-teacher for 8 hours each week. Rach mother
develops her oun written curriculum guides based cn the selected -
carrigulur objectives detergined by the parent-teachers and the staff
ot a biweekly basis. Specific curriculum objectjives are to: enhance
Spapish ard English skills in the audial and.oral levels; enhance
these skills via a -Mexican Zmezican foreat; instill at this-early age
a level of ®cultural pride®"; develop social skills. The progras is
evaluated through pre- and pgsttests administered to the children, .
observations of the amount of child participation during the daily Y
‘teaching exercises, an analysis of Spanish-English occurrences in the -
classroosn, aag an assessment of the Eothers'® individual planning
based op a comparison between present and prgvious daily curriculum

- guides. 'The program evaluation indicates: a high participation by
- - wchildren during ins%ruction periods; attainment cf

bilingual-bicultural curriculus objectives; increased independence in’

pldnhing/impleaenting the curriculum; an increased confidendé in the
mothers to provide educational assistance to their children; use of
both Spanish and Bnglish as mediuas of instruction. (%Q)

.

-~

s EHIEEBRSLERE VR H AL FEEEERARRR SN TR BRTAE FLEREBH LS IR FRHNK AR L RSB RS H TR EE

\

Documents acquired by ERIC include many irfcrmal unpublished ¥
#aterials not available from other sources. ERIC makes every effort ¥
to obtain the best copy available. Hevertheless, itegs of marginal =
reproducibility are often encountered and thir affects the gquality =* g
of the microfiche and hardcopy reproductions BRIC makes available / %
via the ERIC Document Reproduction Service (EDRS}. BDRS is not—" & -
. responsible for the quality of the original docuzent. Reproductions- *

suepplied by EDRS are the best that can be made from the original. *
L L e LT v a -

* N N4 B #RY

.




s

\
. e R
. - & Wy O
. H
) ‘ 4n Ean s
. ‘ 1y ‘Chlldhood Parent-Child Centered- -
—_— > e -
) Bilingual-Bicultural Programl
\ ) . 4 . R
o . =
e o .
- , H
. ; ) o~
U3, DESARTMENT OF HEALTH, . ° . .
COUCATISH & WELFARE . .
NATIOMAL INSTITUTE OF
\EDUCATION .
THIS DOCUMENT HAS BEEN ‘wgpro- , ’ . .
DUCED EXACTLY AS RECEIVED FROM . . tr o,
THE PERSON OR ongamzuuon ORIGIN- < E , . - -
ATING IT POINJS OF VIEW OR OPINIONS ; .
STATED 00 NO?I' NECESSARILY REPRE- ugene :E. Garcia
SENT OFFICIAL NATIONAL INSTITUTE OF
EDUCATION POSITION OR POLICY AL e . . . ,
. : ex Trujillo . .
‘ Maria Batist ' -t ’ ’
. Dat. a Z oS
”
- . &(//
’ University of Utah -
. /77% S
. . -/
. ya ' ’
,

- »
.
P
3
i -
. N
’ Wt
- :J.:
e
. Al\,"' N ’
- - :"’o N . . /
. T 4
. -
’ 5 ;
/
/

(0CD CB,503). e

g s

ks o4 m

.

e e i e




RS LR RS

“within a/::iiggu/i—blcultural format is descr1bed~and evaluated the
(D) high participation by chlldren durlng instruction periods, (2) attalnment f;

«use of both Spanlsh and English as mediums of 1nstrﬁctlon. . .

0 . . . 1
.

;

An Early Childhood Parent-Child éantered

e Bilingual-Bicultura% Program

~ - o

.

.
-

An early childhood education program utilizing*mothers as instructors .

~

program sefves ten families (10 mothers and 14 chlldren, 2-3 yéars of: age).
Mothers serve as 1nstructors for these chlldren on a rotatlng bas1s and have
the réspons1b111ty for developlng and 1mplement1ng a blllngual—blcultural

cuﬁblculum. An analy31s of the program 1nd1cates the following for the children:

d .

of blllngualgblcultural currlculum objectives. Measures of parental varlables 'i

indicate increased independence in planning/implementing éurriculum and an

« SN -
1ncreased confidence in prOV1d1ng educatlonal assistance to their chlldren. :
In addltlon an evaluatlon of the'blllngual nature of the program indicates

. . - » N -
.
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BilingualnBicultural Program -
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Introduction \
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Py ’ Recent research has sdggested that both social and languagz repertoires , ,5

have their origins during early childhood. It seems that almost all’the |

-

basic SklllS (phonemes morphemes and syntax) of adult languag are acqnlred

. ‘durlng these years. Conseqpencly, it would seem advantageous to remgve, ‘t‘ 3f
:. * /‘ Fe . *
L . . problems or barriers related to.the development of language(s) t this

1
- :

éarly age. The language repertblres of Chicano chlldren mlght b viewed as ﬁ_, !

fnnctlonally dlfferent from Anglo chlldren on at least the d1mens1 n of

-
Y

multilanguage acqu1s1tlon. Nedlar (197l) suggests that by not belng\a?are

- and/or 1ncorporat1ng these differences, the educatlonal system perpetpates

! ¢ -
PR a pattern of failure +in these children. . .

. -

\ -

Therefore, it would seem reasonable to spec1f1cally target these childrens'

Y

S t"
early educational env1nonment. The use of such ar~educational format would

v -
. . -
r

seem tolppovide the ideal solution. However, this format.has traditionally '
}suggested the elimination of "differenoe“; to'the Chicano.parent,gthﬁs means ‘ W
L) A d - )
the'destruction of an important cultural identity. As one looks at the ) o
\enzironmental demands placed on a Chicano, the complexity of this i;sue becomes N ik
:

. apparent he must not only succeed(;n\the Anglo soclety but be able to'be

. successful in his own soclety The obvious answer lies ;n establishing a .

K - .

point of equilibrium between the twe demands. )

X ' Réoently a number of preschool bilingual—bicultural programs have been .

developed and are now in operation. The ba31c reason for the development of

| . ‘e

.

' tﬁise preschool programs has been the promise of developlng a repertoire

-
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of the two languages before a child moves into the first grade. This may
enable the child to function $uccessfully in his home environment without
lagging.behind his school peers while trying fa master English. An example

of these preschool programs is, the Greeley Center, Greeley, Colorado, de-

signated for children under five years of age, and is for children of migrant
farm workers. Its maih purpose is to develop a firm foundation in both English

and Spanish for the children before they start the fiﬁs% grade (Murphy, 13872).

-

?hrough these types, of programs both educators and parents seem to be
. s - > » ¢

* saying that Chicanos should preserve their languagé and culture without

a threat of educational failure (Rodriguez, 1970§: Exaﬁining the actions of
¢ + .

! .

innovative educatidnal programs for Chicano chi%dren, a recent report on

+

\prog¥am evalZ?{&on of daycare centers in the Southwestern United States

(Interstate Research Associates:® Mexican American System, 1972) published the
N * , . . L

fecllowing findings and recommendations:

s

(1) Lack of authentic materials,developfd'by members cof each ethnic

-
.

community. L ' ‘

<

' ’ - - - L L3 .
(2). Mopies tou date have been-allocated to univesvities and institutions

who in turn cbtain their- information from the location communities.

.

(3) Non-sharing of materfals and studies already ;noduced by organiza-

tions who have received government funding. They havgfﬁg;n
N 7 T

possessive with the above. ,

(#), Limited orxno parent involvement. Parent involvement is identified

1Y

-
e

¢

by material work contributions.

2
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i(5) Programs are constantly being evaluated, reviewed and monitored by

unquallrled people who are meither bilingual nor blcﬁlfural. Our

’ .

\ ‘ '\ main objection is that-this takes away vaiuable time from the ;:

' teacher, administrators anrd ultimately robs the child of quality -

L ' services. In addition; findings df these evaluations are not
> . -
available éo the program. ) C '
Reccomendadions: ‘ T
é;) The esfaﬁlishing of material resource centers.

. )5 ] \

" (2) ¥onies should be allocated to local 'community bafed organizé%%Qgs

so that needed studies may be carried out by quallfled knowledgeable -

personnel.

- .

-

Y

[

.2.

?arent involvement be on national, regional and local 1evelsiin all

<phases of the programs—-also 1nclud1ng but nqt limited evaluation.

. .
N A ]

(%) Strict evaluatlon controls must be establlshed to reglonal and
“local levels with the following stlpulatlons: N
(a) Evaluations must be conducted by bilingual ‘and bicultural

’ personnel. , :
] ﬁ _ [

(b) Reports of findings must be made available to regional and

local programs, agencies and interested personms.
Following from the above general concerns expressed about' parent in-

-

Jvolvement, cultural identity, and early childtiood education, the primary

objectives of a preschool for Clicanos must be to brovide a fundamental

1)

education program. This program needs to be directed towards establishing

-

a'fynctional knowledge of Spanish and English within a bicultural context.

following provided preﬂgquisites for program implementatigﬁ:

The

fe.
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(1) Assessment of thé”childrens' Spanish-ahd English-knowiedge.

(2) "Functional Knouledge"’ defined to méan isolation of words,

“ S" - :
) phrases etc., which could be useful to the children‘ that is, they
- . .; .
. t , would receive continuous reinforcement for their use,
e - R

-

' gb) The cultural context of language instruction m.st be specific to

, [; the community, . ..

. - &
i (4) Parents of each child should be utilized as “teachers for their own «

H

* and other's children. This; combined w1th professional assistance,

P

would enhance educational efforts. Consaquently parenté will be

LY
’

involved in the éducational system. More impcrtant, their input

- would be a valuable addition to their own child‘s acquisition of

“

llngu1%t10‘ social and cultural vepertoires.

N : » .

; (5) ~Evaluatlon should be a very important component of the program.

. This aspect should not be ncglected or performed in a haphazard .

fashior (Carter, 1970). An ongoing evaluation supported by a
’\

o pre andeost testihg would be important egpecially lf the results

o .

indicated failure in a specific area. Thus, immediate attention

would be directed and changes' 1mplemented to correct the program..

However »if the benefits (or weaknesses) of the program are, to T

-

materialize, an even more.detailed eviluation is of utmost importance.

v
-4

The preceding has been directed toﬁards developing a perspective of the
problems facing bilingual-bicultural programs for Chicanitos. An example
of a bilingual-bicultural preschool program will be presented. The program

should démdnstrate not only'an implementation but a thorough evaluation of a’

specifically targeted early childhood education program.

&

t N .
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S a preschool Program which treats their cultui= and lar.guage as important

_ for a total of 8 hours per week. K A two week training workshop was held for '

! < A3 3
// ¢ 1 .~ 5
. "5‘,“ ‘;. .- Q . . s o=, * ”
Program Description g 75 %?v '
' TR ) SR
In the westSide of Salt Léke City, Utah, Chicano children of preschool P

age are participating in a bilingual—bicpltural educatﬁbn program. The .
’v ,- :
baSlc philosophy of "La Escuelita" is that the language and culture of La
; / ’
Raza are legitimate educational pursuits and that involvement of parents in !

’ B 7 -

these pursuits is an acéompanying goal. Prior to the existence_of "La

fscuelita", a survey of the Salt Lake City. early\childhood education centers: //{/f'
was taken to identify bilingual-bicultural attributes of the eXisting L //_ i
facilities. Although lO-l5% of the urban Salt Lake City population is ' 3 J
Spanishisurnaned, no‘bilingual-bicultgral progr?ms were identified in the S J
early childhood education area;k | . ] L ' - .

. ?

. :
. ; L X .
\ "La Escuelita" sérved eight to ten'families. Twelve to fifteen children :

(ages 2-3) as well as their parents (age ranged from 20—40) were ;nvolved in
[ ° N // .

){ - ‘
factors.; ‘The facility was ope:;ted from 8:30 a.m. - 12:30 p.m., Monday

\

through Friday, this specific time was broken into sub-curriculum arnas (i.e.,

/ . I

educationa--Spanish and English instruction, cultural instruction, numbers,

colors, storytime free play and snack time periods) Friday was designated

I
as a staff meeting day, at which time the curriculum speCialist took ch rge J

of the children (usually on that day, children were schedpled for field~\ i
trips). : . N i '

. ¢ . . ¢ Vo . v

Parental Involvement r - \

The mothers'of the attending children served as the primary teachers
at the pre—school. The mother of each .€hild was hired as\a parent-teacher N

. - .

. ‘ M / ’
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. o - T P > !
mothe£§ prior to the opening of.the facility. .On_eaehwfruda§:\all the mothers
R «—-f"/"f':-' S L
- . participated in a staff meeting.) The purpose of such a meeting was: direct
v ) ’ . . /

o . [y

3 ‘input by mothers‘into’particular curriculum ijectives selected for

instrg;tidﬁ, discussion'of problems in teaching, aelect}on of materials

6,(/» needed to reach curriculum objectives,, specific preparation for the next
3 :

. e . '

T . week's curriculum objective(s), and discussion concerning their own or other
. 4 ) ' T
. chlldren attendlng "La Escuelit:". At these meetings the mothers‘actively

[ N
discussed’ subjects to be taught and designated the priorities for their

P . . .

children. ' ' . .

Each mother developed her own written curriculum guies based on the
4 . : .

J

o - . - . . o ¢
- ' selected curr?culum objectives. Consequently, an assessment of individual

[N

planning by mothers coulJd be obtained by obsexvations on a comparison

- - . i
.

| Staff

R h -

' , Besides the parent~teachers, one graduate.stndent was hived as director
s

s - / o

and one undergraduate as currlculum specialist. The graduate_student was &

Al

.
€ . -

Ph.D. candldate in the Department of Psychology while the undergraduate was

. Y
v ¢ i ’

in education. Both are Chlcanos. 5till other Chicano undergraduate students

. '

4

- participate on a .voluntary basis (a total of six others throughout the year).

o P ’ . T
Other early childhood édﬁcation specialists served on a consultant basis in j

order to augment educatlon ?ralnlng and ratlcnale for the mothers. . ° -

< ’.' -~
. Spe01f1c dutles of theldlrector were to administer the program (1.e., ’ o
/ d -
organlze and malntaln the faclllty and complete all the necessary paper

. work) and to act as a gu1de to the aprent-teachers in developing and 1mple- . ' '

[

. menting curriculum objectives. The duties of the curriciiluin sped¥alist

I

-

|

|

. PR . -

f P < A .. l
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included géveloping and searching’ for curriculum materials (espéciéé;y
. s e ¢

=

literature) as well as serving as a direct aide to the pafent-féachers.

Materials" . ...

k4 - N e
Y ,', ~ 57
Curriculum materials of a bilingual-bicultural cdntext were difficult ] .

;;9 obtain. Many of the materials were ﬁeveloped‘by the staff and the parents, . 1
e - L i
These materials reflected the.mothers! interests as well 4s that of the .-

. professioﬁa% s%aff: I?(addition, pur;iculum materials were obtained from .
"iégiongngistriﬁution centén§ aslgg;l,ék other iﬁdividual progréms throughout

the yeé? aﬁﬁ southwest, h B | | s .
Curriculum' ‘~ . a ‘ ‘c-.

Specific curriculum objectives were determined by the. parent—teachers '

/andnd the staff on a blweekly bas1s, These decisions were made durlng the Frldagf -

staff meeting, when all the mdthers“were present. - ; .
: g - - . . . s ' . "s
» Specific curriculum objectives vere: N

. 1. To enhance Spanish and Engliéh skills in audial and oral levels of

‘¢ children; . ) ) -

N

2. To enhance these skills via a Mexican-American format; to instill

at this early age, a level of "cultural pride";

.

3. To develop social skills (iie., cooperative play, sharing, etc.).

Daily, parent-teacher; curpicdlum:guides which designated aétiVity,
’yocabuléﬁi, m;téria%s and goals were deQéloped bg each parent. Curricalum
guiges inciu@ed the speciffc qéily ianguage and.cult;ral curriculum objectives
as well a; the procedures and materials which wcre used to reach the desired

*
‘.

objectives, = -

A

- 1A
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///////// épahish) which pertained to the curriculuﬁ objectives.

would indicate :Eif&/gu riculum skills the child already possessed. ‘
R i »

After the impleméntation of the curriculumzfor two weeks, a post-test

o the pretest was administered to each chfid. These tests con-
. - . s
Sisted of taking the child aside and asking questiocns (in .English and

On two occasions,

+
»

_ . post-test résults indicated no improvement in the curricalum items. For

this ‘reason, the curriculum was continued for two wéeks when improvement
v N . > -

was geen in the post-<testing results. Table Ir summarizes pre-post test

. k4

differences for the children across.the separate curricylums instituted

= throughout the yeér. Note, that in all tases’, an overe}l‘iﬁbrease resulted
~ ”~ ' -

.

~from preteést to post-test. In two cases the curriculum was extended ~

7

until an increase was indicated. Mean increases across all children

rangea'from 10-36% in Spanish.

acting as teachers. This sucgess occurred in both the English and Spanish

e

areas. .

curricdilum

-

These results indicate suctess in "educating" thesé children by mothers '

bl

-
P

oL

)kw »‘

=
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g TABLE 1 - 4 )
. Mean percent difference of pre-and post .o S
T . test scores for all children during , : = e,
. e . ea¢h curriculum pkriod . * . ..
Curriculum Reriods, - Mean % Differences Between Pre and Post Test Scores
o . Enguisk * Spanish ' "
' L . S, L t20 . - +10 - : |
M e T ' C : .
Ce Ce s . 450 ¢ ' +17 : ..
" ' “. ;e ! ’ ) ) . ‘ ) ‘ ‘i
3 ’ +20° ~- +3 |
s T g Lt . - o oa - ) -
- 3 - - . +10 ‘ 8 e
' 3 *, +16 . : +12 ¢ M
/ . ) et 4 ) ) * E
4 ) +32 ) © 421 . i
] 5 . ” - 418 s - -
s s e i
.6 +31° c T +26 |
T //.// . * ‘
[ ) ’ . ) ° . /’/ ' . K ]
. . . : -~ - .
Partlcz,pat:.on ’ . > .
>, . (] . B \ -
- . ~ \ -
A f3‘:'1WIM32\sure of the ch:.ldre'x s and mother's success m the program ‘ ¢
" was_reflected by the amount of child part:.c:.pat:.on dur:.ng the dally teachiag ‘
-
T - % .
L -
exercises. This measure was taken by student volunteers who observed act:.-
vities da:Lly at the daycare. These observers Wwere present during the last
. 7 months of thc program. - . ) o .« . ,_..,
o ) - . . B t . L .
« Definition of Behavior - ’ ",
I;articiﬁaéion. Participation was defined as the emission of “Ye * N
requireé performances by the subject so as to conform or comply with the
T A . . . - ) ) . *
- - : . & .o, . , :
v et T j
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" activity or impedes with the cbjective of the period as not so spedifiedfgy R

= = - ¢ - v
D

T l," . ) . . . . - . _]_0 . . <

§tgfe3:instruc§§on(s). The instruction(s) given by the teacher(s), may be

amended at any %imb during the observation period tq indicate a desired mode

i .

. R
behavior, Thg?qfore, participation is in reference to the last instruction(s)

.given. , | '\ ' { . - . .

N -~

|
Non ParticiAation. Any pefforﬁancé(s)_which is disruptive to the class ‘ i
|
|
|
|
1
|
|

\ -~

3 L]

the instruction. .ZThis includes the complete lack of -conformity or"'compliance -

- - 1 * -
to the instruction or any subsequent amendment to that instrugtion. If ~
disruptive behavior does not occur, then the interval is scored as foilowing g ;

- . -~ G, . . B
3 ’ . ." . . . x . ;
. 1nstructions. ¢ . ¢ * '

- ' P
- -

Examples: Running, standing, walking, climbing, crawling, playipg with toys .3é% ?
. - b e . .
not assigned, crying, scgeaming, {all considered in reference to performance )

which were not requested or-instructed). ° e .. ;
. g ‘- . ) A . ‘
. Out-of-room. Any performance(s) that has_been allowed via the teacher's T

[aan]

penmissfon to one or several children., This may inclu oing to the bath-

L)

. . . . .
room, to select a‘Egz, to get material for class, etc. Also this is.recorded

\\\

when & child is taken out of the room for testing on the curriculum objectijes\‘
Observation Procedure C . " - 5

;
2
.. k

.\ « L)
Pl S

Observation is based on 10ssggond fixed intervals for a total period of

~

32 minutes daily. Observation is not recorded during the 10-second interval ]
. ' ' | .
but at the end of the 10-seconds. If the child is participating as defined ’

piévidhsly, he will be marked as follzing instrﬁctiori.s.1 The names of the
¢ - ’ >

'children are ?aﬁdomly placed on a data sheet. The first child is observed .

-

for 10-seconds and then marked as eithepr participating or not pasticipating.

»

. - . -

The remaining seven children are then marked in a similar manner as the first

]
N

child, iA consecutive order. - . ‘

¢ - . P
AN
Y- - - .
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‘parent-teachers and staff. The weekly staff mee;ing at which time tne mothers

) 1 .
. . -

Thé childrens'- part1c1patlon durlng schpol curriculum sess1ons was

9*\\.-

as follows {% of intervals in which participation was scored):

-

¢

Average mean participation 90.85% .
Aéerage mean non-participation 5.61% .
Averagé mean out-of-room 3.54% - '

These average percentages suggesf a positive indication that ths children

were par+1c1pat1ng durlng the presentation of curriculum by parent—teachers.

Parent§l Independence and Educational Confldence. -
: ' . "

»

An ongoing concern of, the prog?am was the development of independence on

> 7 ki
the part of the mothers to p1an and 1mplement currlculam objectlves. Initially
the mothers were dependent on the dpaector s plannlng skllls relying almost

’

entirely on his proposed curriculum matgrlal and educational activities.

P i

Upon termination of ‘the year, the mothers were providing curriculum guides
ok ' ! , 3.':""’-5.\1
of their own, based on their own ability with the exception‘%f one mother.

v

This production of curriculum guides suggests support for independent
development of these .guides by narent-teachers based on a joint effort of .

provided input into the curriculum and on the total operation of the program

b )

were an important step in preparing the motliers for independent writing of
, } .

guides.

-

-

-
ra

\

- »

An. addltlonal measure of parent confidence in working with their chlldren

was admlnlsteged in a pre-post fashion. Mothers answered these questions

¥

" before beglnnlng to teach at the start and again at the end of the program

(or when they withdrew). Questions in the questionnaire can be d1v1ded 1nto

\

_three categories!




\

(1) Confidenbe in serving as a teachér‘faf'he own children.
5; o (2) Worth of Spanish a3 a legltlmate 1§9guage to be taught., )

, 3) Cd?%ural pride. b -‘////

Results of these pre~post questionnaire indicated initially a high

regard for Spanish as a language and a,Stroﬁg pride in the Mexicqp—Américan
. . . N : , . . /.
culture, (all mothers responded positiﬁely to these questions). A change ‘
» g’:‘ .
from pretestlng to post-testlng was seen in the answering of questlons

related to confldence in teaching children. Only two .mothers 1nitially

el X

responded po. tively to questions relatea to euucatlonal assistance they could - °
provide their chi}dren, seven_of the mothers responded positively on the T

N post-test. - T

P 0

Blllngual Usage _ <. & . S L T .

Another eyaluafive component considered an analysis of Spanish-English

H - N
occurrences in this bilingual-bicultural setting. The evaluation assesses-

the percentage of Spanish and English used during instructional periods. by
, the parent-teachers. ' ' :_ i »;

* . . . . ' o ,/

From a questionnaire answered during the first week of the program, nine //‘
of the ten mothers reported to be bilingual (i.e%, they spoke and understood .
. -~ »
: - s A .
; * both Spanish and Engl?sh). The parents identified themselves as beirng able

; to speak and understand Englisﬁ and understand Spanish but not ;Peak Spanish

‘fluently.

During language observation sessions, the children were divided into

’
/

! groups. Each group vaired in number (from 3-5) depending on how many, motheps

i‘ were present that day. The classes were held in a 12' by 24' room which was

s

divided by an observation %%oth. In the middle of one side of the booth was

-

’,




r .
a 3' by 2' gne-way mirror. It was through this mitror that the experimenter
AY

liability obsénvers madefobservations. The room had two large
- .

tabljjé some chairs and a moveable blackboard.

“and the

. o y The two behaviors examined were.the language components used as instruc- -
. / - -
- . /;;bnal mediums: . -
Tt : ‘ M . . -
?h T (a) Spanish was defined as a statement incorporating one (or moré)

\ .

Spanish word(s). (i.e., nino)
(b) Englidh was defined as a statement incorporating one (or more)
English wbrds.l . . S e h

The data sﬁéef,was

+

a series of 180 quares (representiggr36 minutes,

// w 10-seconds per interval). Codes used were npn for English and "S" for

<3 . &
Spanish. If only one language was used as a medium of instruction within a

- .

o 10-sezond intérval only that language code was marked in that interwal; if

*

¢

[N

- . N s - " 1
(i.e., if the parent-teacher said, "Ven aca Pressie, Sit down", within a 10-

~second ‘interval both E and S were recorded).

. *

- ) Oéfgrvafions were tabqp for 24‘da§é during the last 3 months of the .
} ] program. Each cbservation consisted of a continuous 30 minute time period.
R ' ' s )

This period was the time when, the curriculum objéctiveslwere presented by
- . - v Vv

\jx the teacher. Throughout the study, the experimenter always told the mother

] . .
S P . . 4

- ’ .

. s v Y

lThe two or more words had to be said cons®Butively so that/g/;ap of
more 'than two seconds did not occur between each wor e wordy "No", was
defined as English (“No" means the same thing in both languages). “Because
some of the children had names that were considered as both Spanish.and _
English (i.e., "Pressie") names of people were excluded from being a word.

both languages were useq in the‘interval-bpth codes were marked in the interval

that she would be ob<erved on how much English vs. Spanish she used in teaching.

a



A

v ¢ L

1

=

) Interobserver reliability was taken once a week. Two observers; both
psychology students with expgrience in behavior assessment technfﬁues, served
as independent observers during reliability sessions. Mean session reliability

was .8Q'§nd was' computed as the number of agreements divided by the numbef ' {

* of agreements plus the number of disagreehments for edch session.

v

The rang and_;pe méan of each laqépage for each mother

Rangé~for’tﬁe

!

°

- ’ %

Table II

'S

* -Range _ for the

fean of

>

Y

Mean of

-Parent A ,Eng;ish-\ . _.Spanish i English‘usi Spanish use
.l 51—69%) | 31-u9% . 62% ézj% .
Toa 59-74% 26-41% 66% ug :
3 . 33403 51-67% ws 608
u' 66-91%' 1-40% 75% i 125% 2
s . da-sss - 12-a7% 71% 2% . .
6" - 66-75% % | 25-34% 70% 30% o
T 27-60% 40-73% 50% .50% |
8. 40-86% 14-60% 53% - ¥7% o
9 .58-76% 23-41% 53%~ 47—% \ .
0. L 32-81% | 19-68% 57% o435 . '

Y
1

. r*monolingual mother

A relative rate of English/Spanish responding was calculated for each

session. This rate wa. . ptained for Englis

12

4

h responding by dividing' the total

LU

3 4

» -
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English and Spanish response for any one session into the total English

reSponses for that same session and mult:.plying by 100. A similar formuld

{
3
o
/

- - 1 . ;

_wWas used to calculate the relative occurrenée of Spanish in any one
’ - ~ '] ‘ h
session. Results of these computations are presented in Table II. ) \,\
N * . N LNy '

The overall range for the mothers as a group in each language were: .

Y

Spanish ranged from 1—6896 Engllsh ranged from 28—99% The overall range of <

mean occurrences for each language were: Spanish ranged from, 25—60% -

e

English ranged from 40-75%. Although Spanish usage wgs generally lower, .

" these- data do indicate that usage of both languages as a medium of instruction. ;

Y oA . W 3

[ s " L - ~
, i ot . \ﬁ , ‘Dé . : j
- Summary -and Discussion |, . : : . ;

The presentation of this bili_ngua_l—bicultural program ("La Escuelita")

. . . . . ” ~
suggests an educatioral model which mdy serve to overcome problems Chicano-
3

\ . -

c

"'éhildren encouhter. The use of parents as,;teachers in the actual instruction

of their children establishé%a method or approach to bridge the language and
cultural d}fferences of Chicano children. \ .

The use of bilingual;lya&ktural p,arem.—teachers seems to demonstrate the

-

- positive implementation of this type of instruction. ‘Resilts suggest that
academic and cultural topics presented bilmgually by a parentz—teacher holds

the interest of the chzldren, ‘(i.e.y. the children participate) and, z:he

material is learned (pre—post test measures)

Also /of importance are the reported effect's on parental variables. The . e

mothers' independence in curriculum guide development 1mpro.red as did a_

5'-4

~

aeneral confidence in prov:.ding education assjsdtance for their own children. o

P

—— »

\ 3 : ﬁ \\ . s i




- . v e )
.# . . “ - » »*
: Y The bilingua) nature of the prcgram was evaliated by observing the use i
of Spanish and English as mediums of instruction. Although these data seem .
to indicate a lower use of Spanish, both languages were used by the parent-
teachers, C .
*  Further reséarch efforts initiated to improve the educational success "~
; -of Chicanos in the public system in conjunction with early “childhood education Cow
would seem warranted. It is only through these type of programs that .
functional variables can be isolated for wide spread use in our educational ’
system. . . s
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