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Hhen will .community college humanists recognlze that
thelr classrooms are diminished, their courses ignored, and their
. teaching fields assaulted by advocates-of other curriculums, not
“"because the humanities are .less worthy, but because the advocates of
career and medical education, to name but two, have stepped out of
the classroom to. take vigorous action? Why shoyld §hose vho advocate .
the hupanities not’ adopt the slogan, "People need defense against
dogra?" Why should they be. reluctaht to 1mpo=e .the value of an
appreciation for tka highest forms of man's expre651on of self
through his art, 11terature, and music? The humanities are in a’
precaricus state in oul communlty colleges, nct because they are-~
] archaic or unworthy or irrelevant but because the people who should "
speak fcr then have not raised thezr voices. (Author) .
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! There are many ways of speaking about the humanities. in American life.

Ne can discuss the qua11ty of 11fe, interest in the arts, or the va1ues and

)

<, ulture around us. We cou]d be quite sub3ect1Ve about our’ fee11ngs of how tHe

human1t1es are apprec1ated by our neighbors, revealed through our med1a, con-

b
.

sidered by po]1cy makers ' . T o

Whatever aﬂproach we take depends on our’ def1n1t1on of "human1t1es, a )
. word that has been extended to cover a11 forms of human understand1ng (It even
is used to describe.the broadest range of personal interaction as revealed in” .
the words thuhanistic," "humane," ang Whumani tarian,” terms that suggest the
person who is considerate of others, thé psychologically "nice" individual,) We .
'define the hlmanities much- more narrcwl}, using a twpfpart definition in keeping
with the direction taken b; the Natiohal éndowment for the Humanities. The first
‘bart sees the hemanities as man's expression of self through his art Stud&-of ' .
. ,human1t1es thus takes the form of 1éarn1ng to understand, compane cr1t1c1ze, _ ’/'~

' \a-,and apprec1ate music, literature, rt arch1tecture and re11g1on The second

part sees the human1t1es in broader Lu]tura] perspecttve Here one learns to

w3,
] value soc1ety, study1ng languages, history, anthpopo1ogy, political sc1ence, and
, ph1losophy, 1earn1ng about belief systems and thought patterns other than h1s " ;

_own.’ In both aspects of. the def1n1t1on, as peop]e study the humanities, they

i

,Iearn to translate their exper1ence, to think metaphoFfpa]]y They 1earn defenses
. a a1nst arrogance..and do ma. ‘
i g ) R ] . S -
ped ISpeakmg of theahuman1t1es in the. commun1ty co]]eges of America is not

-

- d1ff1cu]t because, in common w1th all types of schools, community co]]eges
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' reduce ooncepts to curviculum, courses, and presentat1ons The stateof the

¢

humanities.in t ar colleges can be assessed by count1ng courses, enroTTments,

- and the nu er. of peop]e who .show up for human1t1es réTated xhibits, coTToqu1um§ .

t . <

;and're tals: A fr1end of mine 1ns1sts that to him th course is the enemy

) Y

- aOf the humanities. He says that there is no centr fopus for the human1t1esji‘

\ C

1n the curr1cu1um now, that a student who is f ced to meet a d1str1but1on

requlrement by tak1ng one course in ph1Toso y-» ‘one in 11terature, and one in -

h1sotry does not necessar11y acqui're anyt/hng that enhances his understand1ng
4

of art or cuTture My friend wants/;he colleges to address the subJect of

the'human1t1es disettly rather thgn hoping for a secondary benefit that m1ght

;

accrue to studegts who enroTT tn courses in mus1d, art, and other d1sc1p11nes

He may be “right but for better o¥ worse, w1th1n the schooTs we segment life 1nto

G

/
_courses, programs, and fuTY time equivalent enroTTments That is our Tanguage,
the way we commun1cate w1th each other in terms that have a common referent. . . :

And S0 the Nat1ona1 Endowment for the Human1t1es def1ned the term when they

came to us in 1974 ask1ng for an assessment of the human1t1es zn “the two-year

/ -
/

‘ coTTeges in Amer1ca They sa1d the ‘humanities were courség;and activities in

~any of the 19adnsc1p11nes Cu]turaTN;nthropology, Ar;}hstory and Apprec1atlon,
Fore1gn Languages History, Literature, PoT1t1caT Science, Ph1losophy, and a
dozen others. They knew that there’ were 1200 two year colleges enroTThng at that ).’i

time nearTy 4~m1111on studgnts They also knew the1r Research FeTTowsh1p,

grants from peopTe in two- year calleges in as nearTy as h1gh a percentage
. as they should. They had heard conf11ct1ng reports about the m1ss1on of the

commun1ty coTTeges were they poStEEecondary occupat1ona1 1nst1tutes7 Commun1ty

educat1on centers7 Lower—d1v1s1on transfer 1nst1tut1ons where sthdents coqu
F 4
. A4 5 R V. ’
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study the humanities just as they could in their freshman or sophomore year‘at
‘L a university? ‘what werg the trends in humanities, they wanted to Know.' Would

. the humanitjes survive in the two-ygar colleges? How could two-year coliege

people be stimulated to do'more‘in e humanities for their students and the .

peopIe of the local commun1t1es? . .
N

c . We decided on a mu1t1«phased study.F1rst we did substantive reviews of the ‘

Titerature to determ1ne what was already known about human1t1es 1n two~year ’

b4

col]eges report1ng these findings in three monographs Then we d1d a study of

i

the facu]ty teach1ng the humanities, reported.in a book entht]ed The Two-Year

* Co]tege Instructor Today. More recently we completed a study of curriculum and we
now'have)data on course patterns'and enro]lments for 1975 and 1977 And ne are
. we]l along with a review of 1nstruct1ona1 pract1ces and with a study of causes
for the increase or decrease in human1t1es efforts. T ﬁn ' -7
I will repgrt some of these findings to you Jtodaybut first I shou]d say
.~ that I am aware that I am a professor of education at a un1vers1ty I speak-tn
. the jargon of education:. courses, enrol]ments, goa]s and objectives. ?It is
a speeialized language one that you may not speak or care to hear spoken. But
‘ _before you dismiss my arguments ent1re1y, cons1der that I ‘am not only a researcher
in curriculum and 1nstruct1on, I am an'%dvocate for the human1t1es. And my

~

col]eagues and I are carefu] with both our research ‘and advocacy As an example

-

of the care with which we conduct research, we samp]ed 15% of the two-year colleges '

'in America in the‘facolty study, balancing the sample for college.age, emphasis,
reg{on, control, organization, ahd size, We sampled one-half the facu]ty téaching
humanities in thosé co]]eges inc]uding both full-timers and part- t1mers And vie
received responses from 8&% of the more than 2000 1nstructors whom we surveyed.

he took s1m11ar pains w1th the other phases of the study. Thus we have authentic

s

data sets . >

4




As an examp1e of the .care withawhich we advocate assistance for the human1~— , -
f ties, we are mak1ng recommendat1ons to a11 types of agencies: federa}//state pnd
. local govern1ng boards;; adm1n1strators, facu]ty graups; profess1ona1 and disciplinary E
_as geiations. Because these recommendat1ons are not in’ the nature of, "It seems $
toqb " or dIn nw\o tnion..." but are based on the informatjon we have obta1ned 1
we feel they are moie Tikely to be taken seriously by the groups to whom we are
o present1ng them. { We do our work with care and we eXpect to be attended to.
., I don t suppose that it will come as a surpr1se to you that the human1t1es -

are not being over-emphasized in the two-year co]]eges in America. The co]]eges ',

.seem more to be doing career, compensatory, andpcomnunity education—-today”s

rd

& e

three c' s--Just as the\lower schools did the three R's.in an-earlier.era.. The ?“fi .
P COlleges emphasis onh the three C S bypasses the human1t1es, leaving them to - -
the1r trad3t1ona1 pos1t1on in the baccaIaureate/genera] education program There
they rﬂse or fa]] w1th the ebb ahd flow of those co11ege para11e1 6urr1cu1ums .
In. fact it s d1ff1cu1t to get peop]e in the commun1ty co]]eges to perce1ve the -
" humanities as an area of. concern because;the courses, programs, and patterns of
) th1nk1ng that are linked to the human1t1es are even more firmly linked to tradi-
‘- t1ona1 academ1c programm1ng l

- " Nhat has happened to the humanities recent]y? Let's look at course enro]]-
. ments in the'1200 colleges with,their 4 m1111on students. In Spr1ng 1977 W™

4

noted,the following’ enrollments;

: ® ¢ 2
“History . - 335,000
Political Science/Government/Law 2553000
- . " Foreign Languages . O 162,000 .-
«;‘-: o :i . Literature o 132,000
. %i o Integrated Humanities/gjberal Arts 90,000 . . §§ -

. . N , .

o T w <> g "//
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oo Philosophy . / PR © 89,000
. . . ] . . 4
h Art H1story & Appreciation ) 60,000 v :
I:t:",r’ g A H1stor x) Apprec1at'ron ) 46.,000.
-«'{-‘-“-Ei'\ . . . \ ) . v P : L34 .
Cu]tural An .ropo]ogy 36,000 v %
Lfa“» Re11g1ous S udies & Ethnic Stud1es under 20’000 each | ' '

~ e,
.

-

U~ down by.3% Some of‘.he changes are notab]e CuTtura1 Anthropo]ogy

H

Mus1c Kbprec1at1on down QT Ph1loso hy ddyn 8%. Three d1§c1p11nes went aga1nst §§;' //‘

this trend%& Political Sc ence, up 5%\as tpe—Adm1n1strat1on of Justice programs _

grow and bedguse "Governmént" is. typ1ca ly st111 requ1red“ Intégrated Humanitiess //' %

//

up 6% with courses Sich as Modern Cu]ture and the Arts cann1ba11z1ng enrolIments

s 1

from the trad1t1ona1 H1stlry and L1terature Surveys and Foreign Languages up - /

/
9% with al]l of that 1ncrease coming in Span1sh and Eng]ish as a Second Language

(ESL went up 84% in two years, and has nearly overtaken Frepch for second //

RIS S . 1

p1ace among” languagé studies.) . : //

We 'had expected a relative decline--the human1t1es holding steady,wh11e
\

.
-

enrol]ment growth togk place 1n other programs’} we d1d not ant1c1pate/an
/

absolute drop ipn the humanities courses. “In br1ef, the humanities are shr1nk1ng, ,
S )
Unless trends are reversed they will become_a m1n1scu1e portxon/of the commun1ty

1 9
co]]ege curriculum surv1v1ng only in-the requared P011t1ca1 Se}ence and H1story
courses with a few L1terature ‘and Integrated L1bera1 Arts courses offered as

"enrichment," and with Spanish as a tool course for peopi;/who need to deal with

- -




, as that, p1ann1ng may be * Decisions about what sha]] be offeréd are being made. 1
. We want to know.whd is mak1hg them and:on what grouhds.ﬁ How much does the

1
L faculty work orf curriculum and to what effect? .What is ‘the inf{luence of outside B

-

~in un1vers1t1es and secondary,schools are tenuous. We Know that: the professional ’

Quite a comedown for the 1jibera-

g arts, at one t1me the core of the cq]]ege experience. vy

7 ~

‘Assuming .that we must maintain the study of cu]ture and the arts 1est

our colleges degenerate 1nto occupat1ona1 training, remedial -du;at]on,and community .,

b

enterta1nment centers, what can.we do? -Push forward on| all} fronts of-course. -

AN

But how7 We -are work1ng on this proaect under the assumptibn that the curriculum
1s amenab]e to mod1f1cat1on that 1t 1s not a grab bag of 0 fer?ﬁis dr1ven sp]e]y
by student 1nterest that chahges can be made, that the tren-s can be reversed

We be11eve that the curr1cu1um is the product of some fprm of p]ann1ng, chaotic -

agencies--state boards, professional associations, federal.agenties? Who cares

about the humanities? ' N :V ] —

A 3

We have partial.answers to many of these-questions. We know that the faculty
are not as ¢ommitted to th‘r academ1c d1sc1phnes as they might be. We know
that the 1inks between the humanities 1n two—year colleges and the humanities )
associations are_little concerned with the humanities. Né@lnow that with the
exception of the Endowment, no federal or state agencies are'involved ith the

( .
humanities in two-year coljeges. ATl these groups must be addressed

We have made many recommendations. We have not been say1ng that ag cies
shou]d throw money -at the people in two-year co]]eges so that they will SUu-ort‘ o
the human1t1e;, we would not have.needed a study to make that recommendat1on ‘

Further, such a recommendat1on wou]d be short-sighted; if an outs1d agency

were proy1d1ng the money the interest in humanities might well dry up along with \



the\funds And if. the govern1ng boards were asked to prov1de extra funds, for

the human1t1es they would undoubted]y reJect such 1deas§qut of hand. We haVeT

i

- been mdking recommenddtions that stem from our findings. - . .

- We have found several problems. The way the humanities are perceived is
Ve ~ . ¢ . -

part of their prob]em.‘~Funding and support patterns.differ because 6f these

3

\ - l" t
. perceptions. As an example, in the state of I1lipois the commundty colleges

receive' around $17 per cred1t hour for students enrolled in tnad1t1ona1 bac-
V \ =~
ca1aureate programs (1ng]udtng human1t1es) and somewhat more than $40 per

cred1¢ hour for students in careerjprograms; The reasoning -i's boﬁl}that‘the
career programs are more important to the peop]e in the state of I11inois and
that.they cost more to teach. Sk1rt1ng the quest1on of whether it is more
va1uab1e for'the‘state to have a person-tra1ned at taxpayer expense»to work as
a phys1ca1 therapy/ass1stant .than it is to haVe a person 1earn the patterns
of th1nk1ng that ertable him to 19nk h1s 11fe w1th the her1tage of .his c1v111-
zat1on, why- should a career program costAmore than a human1t1es program?

‘ Trad1t1ona11y, the humanities have beeh taught by a teacher in a room |

: eguipped with &hairs anﬂ_a cha]kboard. Many human1t1es 1nstructors have felt .

-

- that contact betwéen themse]ves and the students is the key element in study1ng
the human1t1es, that all that‘1s necessary | for a person to ]earn the humanities

. is to engage 'in a dialogue and té read and ref]ect in a solitary fash1on The
‘. career educators on the other ha\d have taken the pos1t1on that they need labor-

atorﬁes, shops, equxpment, and 11nk€ with the bus1nes__and industrial commun1ty

- !

1n order to teach pedple a traues Rhey say%the1r students‘must pract1ce the

craft, not merely ta]k about it.

.. What wou]d happen if the facu]ty teaching courses in Music Appreciatipn |,

' be11eved ‘that for the students to propetly 1earn to apprec1ate music the -,

\




.
s . - . ) .

J'(~ /’ . - . ) .

.- cp]]ege should provide each student with a stereo-set and a couple of hundred “ °

humanities instructors get chalk dust on their pants.

&

c1a551ca1 records7 What wou]d happen if the facu]ty teaching Art Apprec1at1on.

" believed that students could not 1earn un]ess they were prd@]ded with s]1de -

viewers, sets of s]1des show1ng alﬂ the pr1ncapa1 -art in the western WOrld .
and funds to trave] to museums? What wou]d happen if the facu]ty teaching ) o
Cu]tgra]_Anthrgpo]ogy mns1sted that students must be_pa1d to wgrk at archae-

ological digs for them to properly learn the ways of thinking-in‘earlfer

cultures? Why don't the Rolitical Science instructors insist that Students

» ’

be-paid as apprentices to, politicans and bureaucrats in all types"oflgovernment ~

agencies so that they can learn how decisions are really made? How can one

" learn-a language unless he is paid!td travel to a nation where that language

" is taught? Sound strange? The nursing educators insist that they must have- -

laboratories, equipment, on- the-Job -training. It'woqu not occur to them to

—~

try to teach nurs1ng in"a room equ1pped with noth1ng more than chairs and a

‘chalkboard And so they get near]y $90 peraitudent per credit hour andyﬁhe S

humanities c]asses get $17. They get the funds and the equipment they neéd, the

¢

"The humarrities instructors seem not to understand the importancé.of these .

.

.different perceptdbnsuabout how courses can and should be taught. When faced

with shr1nk1ng enrollments, a sma11er percentage of college funds, lessened . o
support from their tap adm1n1strat0rs "and spokespersons,- the best tﬁﬁ§ come Up ' ,

with -is some demands that the1r ¥urses be required. Over and over we see that s)‘
=4 @ * P
requir1ng courses is not the ‘answer to d1m1n1shed enro]]ments any more than it IS

fa .

an answer to d1m1n1shed status and support When unpopular ¢ourses are requ1red

students typ1ca11y Just wa]k around them. The un1vers1t1es are g]ﬁd to‘take trans-

-

" fers regard]ess of wh patterns of courses they have takem in the commun1ty colleges.

o

-

. ~ .
o . - . | 10’ “ ' . -
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And if humandties«courses are required in _occupational certificate programs,

the Students may mere]y drop out: of the program and get jobs in the trade -~ - ;
anyqay. Further, one of the reasons why commun1ty serv1ce, non credit, and adult

education are so much in vogue now in two-year colleges is that they .open an

end run around the entrenched faculty who are seen as imposing unrealistic require-

. S .
ments that students “take what many -administratdrs.perceive as archaic, untradi-

tional, academic cou;ﬁes,w AR : ' <

Either the humanities are jmportant or they are not. Iflthey are‘%mpohtaqt
they are worth supporting. And if they are to.he supported'then perceptidns of
their value and the way they should be taught mist be changed.” It is not enough
for-the faculty and adm1n1strators who are concerned with the human1t1es to de-
p]ore the facd that students seem not to want to study them. If the co]]ege -
‘serves only to respondtn student wishes,-then how can it lay c]alm to a h1gh order
of service to 1ts constituencies than that whrch is prov1ded by a commercwal

~ .

te]ev151on station or other medium that does 11tt1e more than pander to the

pub11c? Educational programs can be,st1mu1ated) mod1f1ed, so]d made re1evant

made 1nterest1ng, supported and pursued if they have 1ntr1ns1c merit and if the .

peop]e who be11eve they have 1ntr1ns1c merit understand the necessity for

vigorous, 1mag1nat1ve approaches to their wark. . ” '
Modtfying perceptions is a large order. we are not so short-sighted as to

feel we -can turn‘tﬂe’entire system around., But we think we can move it a Tittle.

You must help if you believe in tﬁg’humanities. Many faculty membebs Seem:to

care- cons1derab1y less ébout tﬁat wh1ch they are teaching, thatiﬂﬁ wh1cq they i

L4

-have ostensibly ded1cated the1r professional lives, than they do about extra-

,curr1cu1ar pursu1ts. They have been so turned away by the d1m1nut1on of their

-~

_curriculums ahd by | twenty-year long'harrage of commentary on the va1ue of career,

. ) . .
' : H . ,
’ ~ 3
. . .
S . 0 1 1 § . CoA * -
. . - .
] . * .
, ’
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compensatory; and community education that they have given up. Many teach in‘the_'

- .
-

mornings and spend the afternoon selling real estate or potting plants or playing
golf. ."And the humanities suffer. ' .o . - e -

G .

‘ Leﬁ'me'recount a_few of the%recommendations we have made. One is to‘the‘
" faculty and adﬁdnistrators at any two-year coTTege where'thefhumanities have been 5
falling off. we feel. that advocates of the human1t1es shoqu take a Teaf from .
the book that has been written by the occupat1ona1 educators over the past- o L
* twenty years.l'Tyenty years ago vocational educat1on as it uas;then salled ' R
. was - a second-class portion of the- -community college curricu]um. The vocat1ona1 . ;
classes were offered in barracks buijldings away from the center of campus Tffe. \
The1r teachers may not have been invited to faculty meet1ngs. Certa1n1y they LN
were perce1ved as less than equaT to the facu]ty teach1ng the transfer cTasses. az-ﬁ
. At that t1me the occupat1ona1 educators set out to ga1n support for the1r - Lg:
r _ offer1ngs. They went'to bu51nessmen and union off1c1als in the1r own‘commun1t]es. N
They campad on the doorstep.of state educat1on»agenC1es. They lobbied the legis~

" \ .
- " Jatures. They organ1zed TradesAdv1sory Councils Compr1sed not of m1rror 1mages ,

.

“of themse]?es but of peopTe with power in the coOmmuynity. Jhey gained controT

of the state educat1on agenc1es and they wérked SO we]] at the national- TeveT\

" that the Comm1ss1oner of Educatlon a .few years ago turned nearTy the ent1re ) Q

$
Un1ted States 0ff1ce of Educat1on in the direction of support1ng career educat1on - '

The 1nterest1ng character1st1c of thas twenty-year Jong effort 1s that mdch

h of. 1t was 1n1t1ated by peopTe within the schooﬂs. In add1t10n ‘to the occupat1ona1 .
. ‘
educators operat1ng through the Amer1can Vocat1ona1 Ass%clat1on and through other i

L]

. - national, state, and reg1ona1 groups the peopTe concerned w1th occupat1ona1
educat1on used’the1r Trades Adv1sory Counc1ls. The Councils not only offered ’

advice to. the:pgogram og what types of training workers should have, they




) ?1'7 5 aTso\heiped in student‘recru;tment and placement. 'The Counctls acted‘as
- ' pub11c-re1ations§fbrums and~he1ped steer stddentsﬁfrom job-entrx ievels to : ,
the programs where they were tra1ned to work’ in the higher reaches of the trade.
They asszsted in JOb placément by advising the program d1rectors on Job ava11- .
,ability for the1r graduatés. Not least they have prov1ded support such that the
y .; ‘program staff can ca11 upon them if a representat1on before a curr1cu1um
\council, a coT]ege board of trustees, or an| outs1de funding agency rieed be made.
Ne are recommend1ng>that educators concerned w1th the human1t1es form %ay

-

advisory comm1ttees to the human1t1es programs. Every. commun1ty has/Pus1ness

{
peopTle, governmental off1c1a15, and 1aymen of eyery occupat1on who have some -

. ¢
K 1néérest in the human1t1es. These people can be fprmed into advisory comm1ttees,
P doing everyth1ng for the human1t1es pr09ram thatﬂhe‘TradesAdv1sory Councils '

do for the occupat1ona1 curriculums. They can assist in recru1t1ng students,

mghe‘lp f1nd emp]oymea&*for students, adv1se on curr1cu1um, and, perhaps most ‘

-

1mportant, suggort the program when it comes under attack. N

L}

“"As an examp1e~of the 1atter, .suppose that one of the trustees ,at your: college
~stoc?d up at a board meet1ng and announced that.s1nce enro]]ments 1n fore1gn a
- 1languages have—been declining for several years, and, s1nce the un1versit1es
‘s don t requ1re transfer students to take foreign languages as a’ ‘condition of :w“

-admission and s1nce there are many other p1aces 1n the commun1ty where anyone \

whogis 1nterested in 1earn1ng a foreign language can matriculate, the co]lege

should ,drop its fore1gn language program. Who would counter the proposa]7 ‘
'iNho wou]d be there to pound. the table on behalf -of the co]lege s fore1gn language

program7 Who would say that the study of 1anguage is 1mportant as’ a,way of

e

5t helpwng peop]e understand Qhe thought patterns of other cultures? It is too late
i; to try to form a comm1ttee of support1ve community 1eaders when the proposal 15'
‘:I . (’ ‘ ( . - . . ’ " . . ,
* " . ) ; o R ‘. . * i .
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already on the board's agenda The time to form that committee is now, Before

~

‘ the proposa]s are made. i 4o B

There are numerQus bus1nessz profess1ona1, and governmental léaders in
your commun1ty who be11eVe that the humanltles are an 1mportant part of.a co]]ege sf
offer1ngs, that w1thout the human1t1es the college is not worthy of the rame. Those
people should be mustered qnto committees. Go to the v¢ce pf:s1dent of the.
te]ephone company who is a closet sculptor, the deputy mayor who attends every y
concert in town, the department store owner who has _an extens1Ve 11brary of hJs
owWn; - the service club leader who gives art: books as gifts and prem1ums. An affili-

’

ation with the college would be we]comed-by the’ people whose contact with the

human1t1es is, 1€m1ted to avocat1ona1 pursu1ts. Meet w1th them’three or four
.- times a year, bring them into your de11berat1ons and 1nto your q;assrooms .They
can’ offer much of value to your students. They can find students for yoy. They
can he1p your students f1nd JObS. And they may one day save your entire progrgm.
~ We are making a second recommendatlon to human1ti£s 1nstructors. We feel ‘
that if the human1t1es are worth teach1ng, they are.worth 1earn1ng. -And that Jf

< =

they ‘are “worth 1earn1ng, then the teacher must have some students to teach them )

L]

-to. The.expans1on 1n¢commun1ty co]]ege curriculum 1n recent years has come in the

;o .
. occupat1ons. po]1ce and f1re f1ghter training; the health profess1ons, ‘real estate

‘and 1nsurance programs, auto mechan1cs, a wide, varjety of skills- tra1n1ng areas.‘ f
_ The human1t1es 1n traditional cqurse form ‘are not found 1n1t1a11y‘1nfqz?3e types '

' of programs because th programs offer cert1f1cates, not degrees, henc€ .they are f
not under general educat1on requ1rements. A1so the 1mpetus 'to requ1re the .

human1t1es suffers whén the occupat1ona1 programs are under the, difbctTon of'a 'y

profess1ona1 soc1ety such as/;zrse in nursing and account1ng, the assoc1at1ons

/
fiﬂ] the requ1rements with sp ,Y1c work. Further, thé facu]ty teaching thee
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specia]ized programs often feel that-only they can speak to the career students.

Hav1ng been on the outs1de of the teaching profession for so long or, what ‘is

~even more 11ke1y,‘havvng not come in to teaching through the trad1t1ona1 X

-graduate school ranks, they feel there_1s nothing useful in the transfer-courses. '

And if traditional courses are required, students.may drop short-of the certifi-

'cate or the degree and go to work anyway. Eventually, if the career becomes one

that’ demands a baccaTaureate degree, the géneral education requ1rement may be
o,

‘accepted But human1t1es ,advecates cannot afford. to wa1t that 1ong e e

.

v\

-

. Rather than insist’ on human1t1es course requirements. for students in career

programs,a quicker and more usefu] route to acceptance is to bu11d a unit -

" of the hﬂman1t1es course to be put in the occupat1ona] program 1tse1f Here the

humanities" 1nstructor gr chairperson or program committée cons1ders the eth1ca1

o e

. art1st1c, re11gious, or cultural aspects of the, vpcat1on, d1scusses them with the

peopJe tedching in that trades field, and prepares a short segment to be f1t 1n

with the occupat1ona1 program. It 1s a much more realisti¢ pattern than that

N

,:fwh1ch demands that students 1n %runs1ng program, say, be requ1red to take n1ne

“

or twelve units of human1t1es. Such a requirement usua]]y engenders res1stance

from the n;rsang .program facu]ty who, say it is all they can do to get the e]ements
.

of nursing infused in a twb-year course. . R
l ige have seep a few examples of this form of curr1cia:m integration. Some . |

faculty in the: hea]th f1e1ds have we]comed a undt of a rse that'cons1ders the

gr1eV1ng~process 1n var}ous cultures around. the wor]d That un1t is taught by an

,'\

anthropo]ogmsja They have we]comed a port1on of a course on the eth1cs of euthans1af

presented by a ph1losdphy teacher.f A course modu]e onjfhe Greek and Lat1n/roots °f{

l/ 4

of med1ca1 term1notp§y taught by an 1nstruct0r of C1a551ca1 Languages .has’ been

successfu]]y 1ntroduced And course. segments in med1ca1 eth1cs are frequeht]y

{ v -
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\N a course in programs outside their own f1e1d.

. ) 4
o

-14.
. . l‘ .
Progress in the direction of course modules built by humanities instructors

- in association with the faculty in career programs is‘slow. We hedr all sorts

of excuses including the argument that career programs are offered at night whereas _

®
f
<

 the humandttes_instrugtors' courses are presented in the moring; hence it is a

_burden to merge the two.

s’

‘There seems no way around that--1f an instructor prefers

teaching in the morn1ngs and refuses to have anyth1ng to do with the\n1ght program, -

- ¢

/f:ttle can be done. But some 1nst1tut1ona1 mod1f1cat1ons can be made to encourage

"“_"’ Py »* ~ R - - e - H '

J the facu]ty who do want to broaden their teach1ng efforts.

A
-

w//are recommend1ng that depar{mental budget making and fﬁku]ty work]oad

i

" formulas be adjusted to. accommodate 1nstructors who want to teach portions of

P :
We are recommending also that in-

structional deve]opment grants and faculty fellowships within the instittuions
5 v LT

v v

be offered to 1nstructors who want to work on these types of course 1ntegrat1ons. j

s We are urging the human1t1es 1nstructors to bu11d these types of codrse segments
wherever possible as a way of br1ng1ng the1r d1sc1p11ne to students who m1ght
not otherwise understand the way the humanities relate to their own work.

Our studies of the human1t1es curr1cu1um and thé facu]ty hrave led us to make

.other kinds of recommendations to administrators, govern1ng'boards, and state
agencies. We found that many instructors would like.to see more extra-curricu]ar

//act1v1t1es 1n the, human1t1es. In fact 37% of them said that 1f they had free

choice in the matter they would devote more t1me to present1ng recitals or
1ectures outside of class. ‘Every commun1ty oo]]egelhas~extra-curr1cu1ar and_
community service attdvities;'most offer co]]oquial seminars, lectyres, ewhihits,

a

(

congérts, regnta1s, f11ﬁyser1es and s1m11ar human3t1es related a7t1v1t1es. ,Xe}lk‘

) rare]y are the faculty 1nvo]ved in p1ann1ng and present1ng these programs.

The comnunity -service director typically operates his program as a pr1vate fiefdom.,

» 4 A
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The director of student’ activitiés -arranges extra-curricular presentations. The

* adult and continuing education director sets up non-credit courses and programs.

. ) \ . - . .
Y . o

"4 And the full-tine faculty members present their credit courses through an  ~ —

.e
s

~ar

S academic department‘or*divisdon. ATl these presentations, courses,—and

-

events stem from the same body of concept about the humanities, yet each is organ1zed

s 3 .

as thoujz/yt was the onlyfpresentat1on of its type. : C co

H again facu]ty . pay scales and work]oad formu]as present an obstacle, .

. >
Y e &0 B —\'-»-«twmﬂw# p— - 2 r_»'gg~w*&‘w_g,_,_é~,‘§_‘& - e L 7

Because they are typ1caf¥§'based on the numper of hours an instructor spends”®  * ;‘Q

0 =
’\

e
2 x

a cassroom ey ac 0 discourage rtacu ymem ers trom arrang1ng extra=
1 they act to di faculty members f 3 xt

“curr1CU1ar and commun1ty-serv1ce presentat1ons. Further, the budgeting formu]as. A

L w-o~
that see funds running separateJy to commun1ty serv1ces, to academic programs,

- . [

to adult education,.and to student actWitieSnﬁ]itate against merging the -

~ activities ‘around core concepts. Each activity draws itslfunds from a different ‘

source. Those who work and receive their rewards in oné\shannel rare]y step over R
l |
H

- G

* serV1ce and cont1nu1ng education offerings ust move clqse together. _ Facu]ty ”: !

members shou get release time for organ1 zng exh1b1ts, coflToquia, and sem1nars..: o

et

Within the co]]ege ‘the human1t1es program shou]d be seen aslan overarch1ng form

e think it is de- -

from which ‘the various types of human1t1e offerings stesm.\v

we‘th1nk it is deplorable that credit

//([ ! ,4(;;1{‘]

in p]ann1ng and presentlng these cours

PY courses are pIannedaand offered throug tne academ]c program W1th0ut 1nvo}ving

b

“the continuing,educat1on and communit service program operators. Each can '
Y to ) v ° \
S

7 .

o+
4

s

F
4
;
¥
;
¥
i
J

x



: re{nforce the other. Each can enhance the college as ap institution.concefned with
the human1t1es in’ the 11fe of the peop]e in the djstrict. ‘a
~_1 Another, recommendat1on has to do with faculty 1nteract1on. Twenty percent )
) of the full- t1me faculty in Amer1can two-year colleges teach one or more courses

1n the human1t1es; 10% of the part-t1mers teach human1t1es courses. The full-

LSy

t1mers are aff111ated with academ1c divisions or departments; the part-t1mers

' are pa1d by the academ1c budget 1f they" teach cred1t coursesﬂ?ht most of them are
~ e ]

. assocdated with the cont1nu1ng educat1on programs. In either 1nstance the

\ ’

connect1on between fu]l»t1mers and-part-t1mers s very tenuous. Few part;t1me

a

what the part-t1mers<fre teach1ng even wh
A

in the evening that bear, the same course number and title as those the fulie~

/

- timers teaeh during thehday. And faculty deve]opment programs for the part-timers are

faculty members appear at departmenta] me:t}ﬁgs. Few fu]]-t1mers know or care

they are teaching credit courses

\typicailg' poor]y organ1zed and ope ated, if they ex1st at all.
We are urging that the full- t1me instructors take a lead in organ1z1ng
programs to assist the part- t1me facu]ty in the1r own field. The ‘part-timers
must be brought 1nto course p1ann1ng as well because much may be learned from
them. “They must attend - departmenta} meet1ngs and help des1gn curr1cu1um. They must

)

part1c1pate .in extra- curr1cu1ar/ act1v1tﬁes, they must be carefuT]y courted and

brought into the.11fe¢oj/the 1nst1tut1on. No part-t1mer shou]d teach an even1ng

_— AN )
course, credit. or non-cred1t, w1thout a fu]]-t1me facu]ty member from that teach1ng

e

m//

: at/a/asso;latdng w1th them in course p]ann1ng, de11very, and evalugtion. I cap
e
,// . see no re son to operate two separate co]1eges, one dur1ng the day and the other'

¥

in the evenlng, both offer1ng the same courses, 1eav1ng to chance any commona11ty

between those courses. I can see no reason»for emp]oy1ng graduate students -
-
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and,part-time profess{onal people to teach anything related to humanities without
a full-time 1nstrrctor work1ng with them, . Call it inservice training, faculty
,development, facu]ty evaluation, or by any other name--1f thd ‘full-timers presume
to know anyth1ng about the humanities and about pedagogy they should teach the

\ ‘part- t1me instructors in their own 1nst1tut1ons. Such programmat1c shifts
-~

do not require new funding arrangements;.they merely rest on the determ1nat1on“§ 3
= =
. . of the regular staff who would 1nsure that anyth1ng presented with a humanities

[ “ . "

v A

' emphaS1s is done well. o ‘ .

One last recommendation has to do with student recru1tment and program
art1cu1at1on. We found that the majority of the- faculty members_Enow what types
of courses are offered in their field at the un1vers1t1es to which many of the1r

\"K student transfer but that few of them have any idea aBout what is gO1ng on in
| thewlocal secondary schools: from which they draw the1r students. Yet weak or
non-existent_humanities programs in the secondary schoo]s have conS1derab1e 1mpact
oh Fhe predilection of students to enroll in the humanities;courses at the
o cohmun1ty colleges. The high school teachers of literature and history’can sehd
///many students to your courses if they want t%. The h1gh schoo] counselors can
. " recommend ghat students who want.to study the human1t1es go to yoﬂr college. ‘A
-secondary school w1th strong 1ntroduotory course;71n the human1t1es areas
will prov1de you with students for your second level or spec1a11zed courses.
‘We found that few of the communﬁty college 1nstructors want ahyth1ng to do
with the secondary schools, seeihg teachers there as poor sources“bf advice o

{
, on teach1ng, see1ng 11tt1e reason to affiliate with them. A h1gh pencent of
N \#’.‘?« . ‘I [ 1 .
the commun1ty co]]ege facu]ty st111 1dent1fy with the un1ver31ty andacon51denf (o

2

the un1vers1ty professor a mode] to- be emU]ated For the sake of the1r coUrses

3
.
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they may .be looking in the.wrong d1rect1on.-. . Lo,
M~You will not attract many students from the un1vers1t1es most of them, I need
hardly-add, come.from the other direction.’ You Sh0u1dorgan1ze art1cu1at1on commit-
"« tees with the humanities jnstructors in.the secondary schoo1s SO that you can talk

about their courses and the relationships between them and ‘your own.. These arti-

e

cu]at1on commt\tees should work w1th the secondary schovl counselors to ensure

2

that they understand what types of humanities courses can be found at the college.
, \
AN . It 1s not enough to 1eave articulation with the counse1ors to your dean of - j e
X8
‘s®dents; that person may know 1ittle about the human1t1es programs and what they

S v .
=h‘av,e to offer. This is something the facult® should do. It takes 11tt1e t1me .
" and the potent1a1 effects are enormous.: . . '
These are but a few of the recommendat1ons that we have made and’ are . .-

continuing to make. Our other recommendat1ons are addressed to nat1ona1 d1s-
- v

c1p11nary assoc1at1ons and state and federal agenc1es. Many of them are in-

A S

cluded in an article ent1t1ed “Humadﬂ21ng the Curr1cu1um" 1ﬁ\the June 1977 .
. {ssue of Change Magazine. Others.may .be found 1n the papers noted on the’ ERIC
publications 1ist.' They are summarized in our recent book. Together they-should-- =

_form an agenda for action to be taken by all community college educators concerned

It t

that the human1t1es not be lost.

\

To effect these act1v1t1es you don't need to try to conv1nce.your co11eagues--
that effort alone will wear you, down. You can, however, modify the cond1t1ons of
your own work, expand your role, ° Y;u can build-course modules for the occupat1ona1

- programs, take respons1b111ty for the part-tnme fac&1ty in youn subject area,
(11 rcontﬁnudl}yrandzvngorous1y promoteitoncerts recnta1s,,exh1b1ts, and other non7,

foos

-course related human1ties programs at ydur co11ege, emp1oy more 1maglnat1ve ways of

e

.

making the 1dea of the- human1t1es a top1c of pub1]c discussion.

. s ‘1‘&?4
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_.merge the disparate threads of the human1t1es in extra-curr1cu1ar, adult-education,

-amd commun1ty sgrvice programs w1th the bacca]aureate co ses we feel there should

" Instead of hiding behind the1r classroom doors and deploring the1r Tot they
. organized themse]ves into reg1ona1, state, and nat1ona1 cqmm1ttees. They formed

"lobby groups and task forces. _They adopted a ra11y1ng cry, “peop]e need to work L

. school” curriculum, d1ctates the JOb market - They set as1de the quest1on of whe%her

: they had the right to impose the1r values' on students and tried 1ncessant1y

‘slogan, "peop]e need hea1th " Qur colleges are f111ed w1th allied

SN

‘technicians and hygienists, andrnutrlt1on1sts and a host of t
" in the health fields. Cr1t1cs of the medical est%L/J ment quest1on the develop- w

'ment of drugs_ and forms of medlcat1on that create more problems ‘than they solve,

«]9a

Those who adopt thts broadened concept of humanities instruction ay ‘even-
tually be seen as coord1nators of the humanities for their colleges. In fact, -
." N * ©
we. are proposing such a“position. -In order ‘to assist in. conceptualizing the
s . o

- 0

humanities as an aréa of learning {rather .than as discrete courses) and to help

-

LY

be Coord1nators of the Humanities. This is a facu]ty member who is released from
a]] but one or two of h1s c]asses to work as a consu]tant-1n res1dence for the
humanities. This 1s a humanities advocate who. knows‘how to get the human1t1es\

built ihto every new program: credit, non-cred1t, occupat1ona1, extra~curr1cu1ar,
Vd

«

or community serv1ce. o ~ ' »

»

The occupat1ona1 educators have succeeded'because they became vigorous.

-y
They 1gnored the cr1t1cs who sa1d that for most jobs people learn best 1n apprent1ce-

o

ships. They 1gnored the obvious fact that the state of the economy, not the .

to instill the teach1ng of the work eth1c in the pub11c schoo]s .
A 1esson may also be drayn~from the medical. educators “who have adoBted ~the )

1o

1th ‘programs .

We teach X-ray techno]og1sts and ngrses—and med1ca3{secretarle .

[
her practft1oners -

~

L
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but that does not stop the fieaTth science advocgtes who demand an evershigher

. pvopo?tion of funds, to instaJ]:the{r7education§1-programs in the cohmuh??y“

: -
«

on o
. A

. . - S, . . P
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Nhen w111 the humanists recogn1ze‘§ha%$é?g1r c1as$roon are diminished,

their courses iénored, and their teaching f Tds assaulted by dﬁyocates of
'other curriculums, not because: the humanittes are T’§:(¥orthy, but because the

advocates of canqer and med1ca] educatﬂon,~to fiame but two, have stepped out of

~

; the cTaserom to take v1gorous act1on? why shou]d those who advocate the human1ties

L% r

" not adppt the s]ogan, “Peop]e need&defense aga1nst dogma?“ hhy should they be
reluctant to impose the value of an appfec1at]on for the highest forms of man's.

expression of self through. h1s art, 11terature, and music??. The human1t1es ar%a

®
dn a precar1ous state jin our community co]Teges, not because they are archaic

'or unworthy or 1rreﬂevant but because theopeop]e who ghoq]d speak for them»

-~

L have not*ra1sed the1r voices.

0ver and over we hear ‘that students don't study the human1t1es because “they

want Job cert1f1cat1on. That is onLy partlaTTy true. Although students have

t

_been told repeated]y that they dare not Teé e schoo] ‘without first obtaining )

"3 saleable skill," they w111 study what t e‘1nst1tut1ag in wh1ch_they are enro]]ed
be]ieves they should study. In the 19605 voc1ferous m1nor1ty of students -
- challenged the colleges’ author1ty, andi.hen they sa1d, "You have no r1ght to
tell me what I sha11 study," the educators crumbTed say1ng, “Take what you
"want." Now the pendulum is swinging- rap1d}y towa?d requ1red courses. A Harvard
colTeg committee has recent]y recomnended a cqre. curr1cu1um as_opposed_tn_aﬁ__
patterﬂ of genera] educat1on d1str1but1pn requ1rements\' The Ca?neg1e Counci] on-
Po 1cy Stud1es 1n Educat1on has Just pub11shed a beok that.recopmmends core general

-

-education requlyements, 1nc1ud1ng the humanities. The pendu]um moves away from

-~
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the 1dea that peop]e can attend q\y courses of their ch0051ng and ca]] them-

) selves educated. Hop on it and pull the human1t1es along with you. 1 am not \

jready to surrender the commun1ty col]ege to those who would use 1t pr1mar11y, if
4 .

not exc]us{vely,'?or the purpose of tréining people to work. Are you?

’* T cannot believe the humanities are irrelevant in Amer1can 11fe or ‘are .so
perceived by youristudents In Westwood Village, a few square blocks near UCLA,
are 17 movie screens. Who goes to the films? There are 4 record stores. - Who

.listeﬁg to musib? There are 13 book stores, and 1nnumerab]e paperback book racks;

. \§omeonefis reading. What are the bridges between all those dcti&ities and* the

by

§

“courses at your coilege? What are the common needs of tﬁe people who see fhe

films and buy the books and records -and those concepts that you are trying to

\
o
',' (

teach? There,musf be bridges between the humanities in the 1ifé of your cpmmuni ty )

. R .
and the humanities on your campus; The challenge for you is to find the links

/ Y -
between them. Or has the thing called "school" squeezed the 14fe from the -
humanities? Or has the thing called "school" squeezed the life from the people -

pledged to uphold them?




