.
[

+

S

) * DOCUMENT RESUME ' e
" BD 146 717. | = S " EC 102- 695
TITLE rly 'Intervention for Hand}capped Children Through
‘ Programs of Ph151cal Educatlcnband Recreation. /
INSTITUZION Americar Alliance for Health, Physical Egucatlon, and

Recreation, Washington, D.C.
SPONS AGENCY Bureau cf Education for the Handlcapped (DHEH/OE),

Washington, D.C. .
REPORT HO 'Y 447aH50022
PUB, DATE - 4Apr 76 . - .o .
. GRANT 6007500556 ' :
NOTE 122p.; ’For related infcrmaticn, see EC 102 692 - EC
’ 2 698 g

AVAILAB;E’?RCH Physic¢al Educaticn and Becreation for the

b * Handicapped, Informat1cn and Keseafrch Utilization
Center (IRUC), .1201 Sixteenth Str¥et, N.W.,
Ha§hington, D.q. 2003¢6 ($7.9%)

EDRS PRECE KF-30.83 Blus Postage. HC Not Available from EDRS.
DESCRIEICRS " *adapted Physical Education; Eitlicgraphies; ; . | -
Curriculum; Early Childhood Education; Pac111ﬂles; .
. . *Handicapped Childrern; #*Instructicnal HKaterials;
\ #*Intervention; LeaYning Act1v1t4g‘ Perceptual ﬂotor
Learnlng. Physical Activities; #Play; Frogran
Descripticns; *Recreation; Reqular Class Placement;

7 Student Evaluation; Toys
© e . . £
ABSTRACT o i .
R *" The role of physical educaticn and recreation in
early intervention for handicapped children is the focus of the ° .

fourth cf seven related dccuments. Introductcry information on the
history and rationale fcr early intervention “and cn developmeﬁtal»
characteristics of the normal and handlcapped child is followed by
blbllographlec on the following tOplCS. early interveption through
recreation/play; early intervention through physical
education/perceptual-notor experiences; integraticn of handlcapped

and nonhandicapred oréschoolers; testing, assessment, and evaluation; -~
facilities; durriculd and activities; and toys, bcoks, and othen -
materials. Also included is a list of 12<films, reprints of 3
articles, brief ﬁescrlptlons of 12 programs, and inforamation-cn

" perjiodicals, neésletters, organizatioéns, agencies, and contact

LK BE S ¥ K N BN

persons. (CL) ] \ ,

. o
BTl K ,

****#######*####*##*#*#*#####***####*#***##*#*#&#####*#****##*##*######’

Dccuments acquired by-ERIC include many irfcrmal unpublished. *
materials not available froam other sources, ERIC makes every effort
to-oktain the best COEy avallable. Nevert@eless, items of marginal-
reproducibility are-often encountered and this affects the quality
of the microfiche and hardcopy reproductzodﬁ ERIC makes available
via the ERIC Document Reproduction Service (EDRS). ELBRS is pnot
responsible for the quality of the original document. Reprcductions

supplied by EDRS are the best that can be made from the original. %
##########*###*#######*t*4######*#**4############*#*#*t########*####*#*

YA R K




Farly Interventlon
. for Handlcapped Chﬂdren

) . N .
Through , .
Programs L
of Physical Education

.and- Recreation - .

5:"

] - \

- Prepared gnd Distributed by.
Physical Education and Recredtion tor the Handicapped . - ¢
Information and Research Utilization Center ' - - .

=

-

S
‘\J Sponsored By - .

AMERICAN ALLIANCE FOR HFALTH PHYSICAL EDUCATION, AND RECREATION
Q UNIT ON PROGRAMS FOR THE HAL\DI( APPTIx 1201 16th St,, N W . Washington, D.C

@

P
w
~

4
¢

A

—




L
o
—
-~
-~
L)
A

-

ED146717

.
~
~

EARLY INTERVENTION FOR HANDICAPPED CHILDREN .
‘ . THROUGH PROGRAMS OF PHYSICAL EDUCATION AND
' RECREATION

i U3 DEPARPMENTOF HEALTH
. - EDUCATIONG WELF ARE

, NATIONAL INSTITUTE OF
EDUCATION

2
- ) o ks DOYMENT waS BEEN RESRG
. 6 DLCED EXATT.Y 4S5 RECE ED Fhgm
. THE PERSONOR ORGAN ZAT.ONOR Gik.
AT NG T POINTSOF v Ew OR OPINONS
. STATED DO NOY NECESSAF LY REPRE.
SENT OFFC AL NAT ONAL RSTUTLTE OF
- EQUCATON POS:T DN QR POL C¥ ¥

L : April 1976 ~

™ *

Prepared by "PHYSICAL EDUCATION AND RECREATION FOR THE '
L ‘¢ HANDICAPPED: INFORMATION AND RESEARCH -
. UTILIZATION CENTER . /
. . Lt >
Sponsored by  American Alliance for Health, Physfcal Education, ~*
and Recreation
Unit on Programs for the Handicapped
1201 16th Street, N.W.

T . Washiegton, D.C~ 20036

'

-

A-Project of U.S. Department of Health, Education, and
Welfare, Office of Education’
Bureau of Education for the Handicapped

Aruitoxt provided by Eic:

»




- X ¥
A} - -
-
4
L4 i - b
« .
N -
’ ’
+
l
} .
-
= . .
.
-
*
€.
©
. 8, -
i
’
]
1
-
b S - T } 4
.
- L 4
-
. ’ . . .
H
i .
-
.
~
0
. =
- »
.
- 1
-
» :
t
-
e -
e . .
.
’ s

¥ April 1976 '

The project prescated or rcported herein was performed pursuant

to a Grant from the U.S. Office of‘EQucation; Department of Aj

Health, Education, and Welfare. Howevetf, the opinions expressed
. * herein do not necessarily reflect th( positioh or, policy of”.

the U.S. Office of Education, and no‘official endorsement by

the U.S. Office of Education shopld be inferred.

. PROJECT NO. 447AHS50022
[4

- F

O ‘ A . 4 " )
ERIC L '




1

-

zg&

5

ERI

Aruitoxt provided by Eic:

INTRODUCTION .......

EXP

EARLY INTERVENTION:
Blbl:OBfaDnv e

4 s

GROWTH APE pevELOPMENT OE

NATION OF SYMBULS USED IN BISLI

- Characteristics of
Characteristics of
CharaLterst;ba of
: bhardtger1521\§ ax
* The Handicapped Chi

Bipliography ......
. M -

’
EARLY INTERWENTI UN,
Resegarch Needs

Bibliography v viivisvniinennnaanana,
CEARLY INTERVENTION TaROUAGH PHYSICAL EDUCATION/PE
EXPERIENCES ... .. ieen e

Research Needs .oviuiiiiin i,

Bibliozraphy . ettt .

T e

EA %L INTERVENTION:
PRESCHBOLERS .......
Bibliography .....
EARLY INT
Bibliog

ERVELTION:

*
EARLY INTERVELIION:
Bibliography

EKRLY INTERVENTION:
Program Approaches
Activities
Bibliography:
Bibliography

%
P RS

Abstracts of

EARLY INTERVENTION

raphy .......

R R A

General
. Physical kducation/Perceptual- Wotor/Recreaclon
. Activities
Additional Curricula and

:, TOYS,
Toys and Play un1vﬂumt ceaa s

' Ll
TABLE OF CONTE

HISTORY AND RATIONALE

..

Tear

1 O
o J
™

Two ee Year
he Thr ur Yea
the Four ¢ YTedr
)

THROUGH RECREATION/PLAY'

i za st et ee e

HANDICA

FACILITIES .....

”

CURRICULA  AND ACTLIVIT

Currlﬁula e e

B A )

‘ 3
AND OTHER

BOOKS,

Biblfographv on, Lnys and Plav Equipment

Books ...iiiie.a

AN
Manufacturers and
« Materials for

4 4

Dystribut
Farly

c e e ae e

ors of

e cena
dovs,
thillhood ..

iii

an

UGRAPHI

SENERAL

NS

0rd
0
'L‘.’,d .
r ofd
nic
e

APPED

IES ..

MAT

BooOks,

B e s s s

Activities

[l

AND

AND EVALUATION .......

.

ERIALS

P I I T I I AT

and

-

[ 3]

11
11

OURRRUPEE B
. e 12

12
13

el 15

R T " 19
e gt 20,
3
~
E )
RCEPTUAL-MOTOR *

29
30
31

NON-HANDICAPPED

«
oo
N e

=~

0w

. e et e e

s s e s s ey

75
75
78
80

IR A S PO
R A

Gther
82




ERI

Aruitoxt provided by Eic:

&

REPR

I

LMS

OUTREACH:
Proy

Project ¥

/ 4 e
./\ % » M v
i . .~ -
[ ¢ . ) S
[ . w | .
5 4
z : : ;
8
|
LFS OF ARTICLES «rveevenevararuaneenensdliineeeoin, P T
| y ' '
L
FARLY INTERVENTION PROGRAMS vttt in i ina it onns e 103 .
Churchwood Pre-School ¢ v vttt cneienensoas crrerann 104
~ Comgunication Project tor Multiply-Handicapped Blind e 104
Comgrem,nsu;e Pre=Schocl Programs coveessvarss oo e 105 '
2arly Education for Multihandicapped .- .- v ceen. 105
John Tracy Clinic Correspondence Course .. cees coo 106 ,
Nisgnger Centep «ovvee soreciiiiiiann e e 106
- N s = . A 3
farly Childhood Education «.... con ceeiaaas 107
; Co . *
ect HELP ME v uliidienr tiiin i s Caee ey 107
1 - .
J1S10M=UD v huaee sy e cpeeeeen 107
Steapi“g Stcnes Center for Handicappe.o e hee...m v 108
AL PLODCTATS «vvvrnctnneannntsseennnrestonaeas P 108
»
1ugrap“" . -...r-.........-.--...........é;. ceee.ee o110
. i
R RESOURGES: PERIUDICALS 4 . .
R e PRI 113
10TIETrS vt ntananaass .(x . Caeegen 114
‘. ¢
1INS AND AGENCIES .
et eee it P 117
2 Handicapping Condition . e 118
ESOURCES 1 T 2 I T [ 121, .
$
2 v ‘ ‘1
‘ . |
- | .
» -
. . a2
* .
. L)
* '
% )
. [}
. .
[ 2 L
. e
f N e oy .
* - ‘ .
- ’ . L4 v
e’: )\ - *
: . N - , . R ‘-‘ o
i bl
S, .
~ ' * .
> ) '
. . .
. . : iv ¥ .
* .‘Q . . .
- . . - + -
i . LT . RO .
. N - - L.




h - ACK>

This publ 1catzon-pac§;t has been
* Informatibn and Matdrials Assz<tabt,
the Handicapped: InIorrmat:on ana

. A

Two apparen
1mplications for
children. 3oth
productive and h

¥ S v ot c r
both g}oups 4 evel £ T
RGCO%“lZln“ d s !
personai developreat sl —ach' chilc
r

Recent federal legasiaticn prov:
progrars for special prpulaticns. The
chlLdsoc prcgracs can be e<pelted toO
However, cautlon ~ust Du «XerCised SC
in need of early intervention and thos
is si=ply slower tnar that of many chi
fuse -ané equate :ncivitual pacerand d
labeling 1s cruel time, hut
prove hinshe { he devast

VWLEDCLMENT

s t

-
. .
Sommeriield,

develeoped by Liane

Phvsical Pdication and Recreation for
“SuArcn

ttilization Censer (IRUCH.

a itportant
plec,

ren achiQVc more
ntervention and
of, all young

~s vide opportuni-
o play, grow, and
d € i tersction cof this
[S¥e 155 and able children fronm
and understancing of vach othir.
~sortant “te the social and -
]
ates for preschool
R nd efforts 1a early
rease th suantity and qualicd.
as tc cifferentiate ¥n11d ren actually
e wriase personal- devel opment schednle
idren. We must be carcful not to con-
£ essary and unwarranted

has a chance to-

- .

rontents of this publication-packer have been,deyeloped- te provide

infermaticn abuut 4 { resources. These materials can help personnel
seeking such rater: tiating ncw programs or to enrich ¢xisting ones.
A wide assay nciuded--listings of necaks, periodicals, audio-
visual mater , and ;nformat on about om-gcing prograns and in-
velved persoqﬂcl a of sources, review of materials, and contact
with {ej pecple involved :n pregrams of tais type all over the country have
provided input for ‘this pu Dlicatlon-égcxe*.

. Liane Summerficld deserye nuéb

displayed 1 lanning and irplerenting this project
) 1ay 0P ng 3

and abilities to vwery part of the preject, for ‘which each of us offer sincer®
thanks, appreciation, an d gratitude, Those who gain the rost from her efforts
will be countless young i~paired, disabled, and handicipped children who have

better starts and greater oppcrtunitie
Liane's e¢fforts.

Q .

ERIC : ‘

Aruitoxt provided by Eic:

aceolades for leadership
She applied her talents

praise and rany

s for lives worth living because of

L Y

tulian U. Stein, Consultant

> programs for the Han&icapped
* Dircctoer, ZREC;
- - )
. E 4
[ ) -

and hand:capped



n
o
3
ol
e
~
P
U
=]
-4

acil
. I's
*lzed




-

ANA

XPL

E

W
A

' - - - “
.
. L ]
- .
- .
.
N
R
A .
f
- N -
B
-
rr
-
.
.
|
-
.
- L 3
PO
Lo
WA
»i
PRl A
PYE
1y
! -
3
bl "
Xl
[
Adl
s .
e 4 t
Vv . -
Y . -
ir oo1e
"o
‘ 1 "
. ,
v
o
«G <t
f
[
.

Aruitoxt provided by Eic:




. .
EARLY INTEHVENTION: "HISTORY AND RAT#ONALE

) . "...The preschool pwriocd_1s b :
impotrtant period in

. for the simple but

. §irst. <Ccming Iir

1

evitably influences zl

n 1ndi

e, it

i
b
)
ot
-
2]

(41
4]
[»9
[N

P

:’n
"o
Com

T ow

WM e
Ju

Early 1ntervention reliers to
treatz%g, ré¢nedlating,
ditions on chilaren und
specializations dre inv
tors, physical tnbrap
peutic recreators
social workéers, a
of whom are n«

7 services an
perceptual, cognl::ve,f
development, . .

o]

v app
5 0

w31

a

"
rra (U

.
U
Jn

rh e

[
oW
]

e

[+%

i
Pt
o
w
<
[\

m M w
or U
w0
2]

b
-y -
)
3

Il

,.
Q-
js BATH
o

R > 1

X

(o % B R R & PR
e
S
"

(44
ol
w M-

-

PR e
o’
ool
p—s
3 )
]
-
il
]

r]
(A SRS
PO

-ow

Lot ]

O -
1
[
byl
oY)
"<
nom

Fn e (U

ol
RSN ]
(eI ]
o
M
3o
e
hCS
[P}
lal
-
-
o]
oo
[

~r

Cw ™ 1

L
o)
v

rvent
he c¢h
r

)
-t -
e
[ "U‘ (o™
4.
f
€ W
bt
o
[
el

41

o
-
]
G

m 3
s
a
m
'Y
al

*
l
e
[ e
.
™

n

V]
~
40
<o
oo
&}

R

"l
[
it

Qo B,

o

3

w

Yot
[
*
r
¢
[+
3
g 49
-
3
m
o}

- may be conguc
They may be ©
where they a
schools, ang otner p
through prog

1
L}
8
Rt R
r
-

[\
1
bt
[

be involved

; rel
efforts > ir 3 ! eel that the fo
subsequent compiex sehdv1dr anid s«<ili performance occurs b
enters ¥indergarten (21) In fact, numerous individuals £
crucial perisd of any chllg*s growth and devgljs went is be
two. Benjamin Blcin has aone so far as o theorize that 5
development occcurs by age four (3. Other investigators !
effects of early interventibn by tneir findings that inter
mental retaraa;1c" in 2nildren "fror 1ol income homes (17,
. - e

A further reason for our gruwing rnterest and Joncern
tion is illustrated by figures on the number of handicappe

dren (ages 0-%) in the L. S., or apout 4. of the total pre
By the time these thildren reach sthool-age, their numbgr

projections estimate a possznle 27 million children under
million by 1990 (32). Thus, with growing numbers of young

. taneously, growing rumbers of youny handicapped children,
-~ & . N f

*Resource (newsletter), &71): page 2, March 1976,

,' 4 K °

ERIC ~

Aruitoxt provided by Eic:

the most "
vidual .
. ’

i1t comes

in-’

LA Ty -
‘.. i, p. 2)

DU I
roach*o identifying,
? nandicapping con-

from a variety of

s--physicgl educa-—
therapists, thera-
€rs, ps VCT‘U;.UEJ.:ES,

y
s
s. THese individuals (2ll
nt

ion pyogram!) provide
11d's physical, motor,

sonality, and be@avioral
&

one setting. They

care centers, nursery
1n early intervention

havior modification.

4
us ¥hrough the

impet
undation for a child's
¢fore that £hild

eel that the most
tween 1nfancy and ;ge
0% of 11Leilcctual
ledd credence to ti
vgntion has preve ted
22,35). )
with early interven-
d children .in the 8 |

United States. Curreatly there are gver one million handicapped preschool’chil~

school population.*
has swelled to over

10% of the scnool-age population. U. S. Depdrtment of Commerce Census Bureau

five by 1980, and 30‘
children and, simul-
the need to identify

e



. « - . . - -
. . . -~ . E
e — . LD W P
’ 4 I o ™ o - [+ I | Nal e W -
- ﬁ.t £ 3 fa o AR TWIRE SR S e - - Q 3 . =1 .
- i ~ U ot — 0 e Do 0 RS LR eI PR~ 5. £ [« & | -t . ‘
- - & | B & M ~ IR )] [ A on wy oy [ TV el (2000 A (=13 -
. ] VRSV I SN R ) [P 4t W -~ - RIS W R T owr T oS O b} Nl * w -
. (o] [ S S 2 b o I VAR Y w R S VR T R IR G ot e D0 T [o I I I . 7
-t o I I ¥ B VR | kel . s We o v Lo ™) [a VS o IV R I g I ool I 1B B R B = B S - GRS s v
[ — [T - R T I S SNV o | Wode (3 A - o IRV - RS R W oW e Y , ’
| R T T S N R SE =R B o I e e ey O B AR T SR Y B L Y Lo L, e A —
F [olr=T] o N T B eI [% S Y QN EEE N e I ol | el IR TR W T S TS SIS SR T S o VR HE @ BV - -
. I S N B T R S [T o [~ I S el e e (3,4 QO [o VR W h .
- ] et Red oo PN e O S I SR Vo B i V] R S R A O] > C @ o £ .
. 3 oo O PR I R o [ I =] -t LD as @ r ' e ooy Cob N LD 0 WD W s v
" . B et O Lo L T N N . PR &) 2 IRV BT B BN SN VR i o BT} aowed el e [Tod T
. - = S S VR S ] o -t ow TSR o N @ s SRR N N S U T L0 B » Mt v R R -
" =t =% W o oMo v N et e [T LD e ™o ‘W L A I N -l Dok b~ W {40 B S
- n b [ B B S Ko R L Wooe Ty Do b - bY] A SRR SR . e e O A L= 2T R OV B e .
- 3 R S VIR VR T/ S VR beo 43 A ] fa} — -t - O3 NP e b 1) ted e (L0 D e w0 W
: N - Vo) B RN ﬂ ¥ FUC I VI U ey U e O WU W e oD g . b ~ oo >
. N jato B oo BN V] N T X ST YR “3 o Y e e WD U e [ VIR VE R IR T B SV & [ Y el T ™
- . ol [=3] e B I SR S I B B " OO 2 SRS Yt IV 1 DU I ] [~ . !
P I T o RS T TR I A o [P SR - SR YR SO TR o e W Wa DT o G e W ~ -
v A 60 v b oor w0 W oue Boa - a v @ @ LRV N Y SR SO N oo = . -
o N R TR = V)| | PR W AT AN P S VN e e | R R AT + VR RS ST BT A
] "3 PR I N L N = Y ol w v e LIS BN W b b L M e e e T O S U e N
£ o L D G O T ! i LR N o B VR RN TENC TR S e e e B . .
. = N N e T T e TR I A BPES [ B v e [ R - e T e DR Y D s .
= o R I R I -t 3o LS BW ] [e VLI o] N a4 -y - .
- 2 "1 i o [ I 1 n oW [T QR AN . b
* * M. i Lo IR VRNV . -~ P R T A R VI Ol Tt Y R YR B DU
- f e T & T % hal A I A 1 [N bV I VIS R Y A+ O e .
- v R “ S D A Y B = VAN S T S - A .
£ Il PO N VN T S~ rrt b D ot e TV Ul o R
) Y e T L e A N B - 3 Ue hd e L S e T b
.« = 1 oad D e ™ [l P T AN .l [l o G -ty
N > o ot " ¢ Y 1 MWW DT e (2o B o . '
=4 T e et b (O ®ou D e Y ww O .
. - PRI AR Tie [ I S B B ¥ (TR T TR S
n o [+ I IV O - [ S L B = I [ B ] “d Ly
~ oo o L e Y . =l L A VS [ I N ol [ . s
[ ol .k L 8 P S e I I e P o O L T I I o]
. [ ) w L [ oD e e ~- Y ,.‘ .
" b UM L e ST SRRV TR @ oo GE .-l Y8 {
oW — PR 4 ") ot N P& B Y] - » LY oo
I o 1 a oy N AR T P A W] VoW L e B v ,
,L a - e} i i P T~ S A T I Y VO U ‘ ‘
- ~ - .o [ R o PO e o R T~ B i 4
-1 - e [ SR , oy ws I PV T I Y R PR & P « B o Wi BEE A BRW) . Fl -
. e - N - l Nt [P PR woo PO =] lae IS WiNad
m - vy IRy - IS oL M o Tt D b W L e e o e . \
N £ el R LI W " Y I I R S - R I & - * -
. o oot A Vo e L wrond P s B D L O O P .
u b [ - .t R R R S ] — b T
LY < PR o - [ R - S o R O - " 4
o] -t ke b I N U I RN T b IS S -
. -t R R R | P S o R B R ey B30V
-y o [PREECIEES B S I e B T - EEL RIS B IT ~R N e -t .
. [ v [ BN - - P VI S VAN, | B -l PR R o IO B
£ [ I < W A S VR - [P Y] PR T [ S [* I 1] ] [ RN « T -
¥ - 13 [ IS Y o B LR ol 3 ;b "l - 9 PO T S PR oo, ~ T <.
' BVERE ] — o~ . LS .t e Yhe L ed - Al I fV e B L PR [ B PR W S ) P S v
. PR T T Y] KRR YEEE PN e e 1ot sl TR AR P [ T S o P e T & B AN ) »
N - D ey £ - St v e b TN [ VR - B R R R S - .
- o [S R e ] ed B N ' hd [P « i |7 VR VR P ] .o - o
. —4 . e WD G Y& e O ' 9 LW a7 e i Wt S VA | PR R T T =
el [ momonon ol S LY e YUk A e T WD A O
~ LI R o I S N AT I AN LI PR T S N I SRR A o .
. w [ TR VR W R - £ o1 e S, e 1 IR I T o ba Lo bl e & o B e
A %] VIR SR« Y B ) LI PAERL I B Y L ke R 40 a. ARSI S 4} [V Sl I v L4 R 4 “
m LI =) R e R RECT S U U ) I B T ] .
>, L YRR =R VI o B sV I e T VI I E L, at Y S BT I oW S g~ wou
- N OV eO0 V3V G oo e D T T 0w o Ot e £ e
. . Gy IR V= RN 7 A U b 0, T e S U P e o Do oW ey .
7 0 [ Y R L XIS TR - a Yl R > - MBIV~ R S VN N o DO
] e O I e S 2 . (VR T R [ S R I T Y s QP e e O\ U 2D D0
-~ VU by Q " e T [V R IR | d e U kdped Woed DY e U T ad e ped YT T e e L
e IRy bR YL O D ke O v R o RS A . e Y W 2 Ok DG U D O
oo v [eBE U I « I U o W S B U S T o AV VR SR TR o W AT 2T [V I TR R VR B B PR v S T o S oS T ] . s .
- Moo we € MM O£ E Muoed 4 Ve o R n v B A L W P SV R B R B U IR R VI ; .
\) ’ . . . P p £
» - ‘ N v 1 )):
N - . H
. - . \ 3
: . . I . il
. ’ DR - -~ . I u 3




3

4 N N -
- i ~ . . .
™~ B} - . .
P . - i
- \’ . - »
' . t . - . ' = LI
° , . R . . R
. . = v, v . .
L4 ' -
. A4 t . ..
~ 4 '
- f. 0 _ hd * . .
o, . t . -y i * °\’ L4 .
A
. _ 3.
¢ Nearly 514 fnlllmn from, :,d‘,sc.at,lon of .the handlcapped ‘Act, runds has been -

awarded to over 1>U ,)rO}tCtS de51gne-d Sto e lp™ h:shcucapped mc&hoolers. Funil-

+ing 1is ad’mmstercd tnrougn the Bum.‘.u U.chﬂ\.&tl\Jﬂ for the handxcapped {L ., 5;
Ozf!ce of I-;ducal:lon. < T x_ < ’ N
» ! . r{ “ . . * Lot 1
13 \e . : .

" Early experiences for handycapped children a‘re\vrecogﬂlzcd as influential
. . : e
in-each child's future gevelcpment. Federal invélwement %s assuring-funds, for
programs and research. If this 'u?* ;*m?rest in,’}ﬁuv imeeryention is any kind

A Text provided b e L4 . ] .

4 'y Y.
of indication, we may see in the futul‘&p a'ﬁs inwolving more and yo:x’nger
hamdicapped children. . . ~ . .
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GROWTH AND DEVELOPMENT OF "CHILDREN: GENERAL‘INFORMATION‘
) . 4 ‘ " o .

+ Growth is defined as pHYblkdl or behavioral change based on innate processes,
while developmént imflies increasing control of the phy51ual emotional, and
intellectual self based upon interaction with the environment. Non- handicapped
children follow a somewhat predictable pattern of growth and develdpment, marked,
of course, by certain variations and individual differences. Understandiag of .
this partern is necessary to similarly understand the handicapped child.

.
'

.Characteristics of the One to "Two Year Old ° ’
T - .
¥ .

. Physical/Motor Dev&lopment’

. »

-rapid physical changes
~trunk and legs becoming more prcportionate to head size :
-teeth appear 4 . _ ’ ’
~stands with hekp; begins ‘to walk and climb on thrngs .
-picks objects up; stacxs objects

. -can throw small ball ' E
-scribbles LT

- . -» - * M =l °
. Intellectual Development | .

st

e ~gains realization of permanence of objectg ) T
. - -acts’oyt situations; is imitative
—sorts and groups objects '
.. ~says first word; talks in jargon "
o -nakes elpre551ve sounds, \ -
~understands simple- comnand§ \ T .

. o Social/?érsonﬁlity’Development : .
. . y

. - -beglunings of autonomous behavior (realizes there is & nglte)

' -enjoys self absorbedeplay . C oy s ’ b

N . K3 . »
X ", -very curious; likes Lo‘gxplore v : . -
N P . .

Chatacterigtics of the ITwo to Three ;ta} 01d .

- . 1
* i

.

. . Physicql/ﬂotor Development - v .. -
. '*\ ' .’ . \
! -rapid-growth . . - : L
“rups; enjoys rough-house play ‘
-kicks and throws ball . .
—cllmbs steps two feet on ejch step ’ .
Y -turts dodrknob turns \pagts of "book one at a tine -
-builds towWrs of blocky 1
. ~5cribbles hdrxzontally And vertically -
. ) -feeds self / v !

ERIC : o .
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Intellectual Development

-assigns meaning to previous,sensory experiences <

-identiflies pictures " - .

-uses three to four word sehtences -

.-en_';oys rhymes YT
L[]

- .

. aSocial/Personality Development . ) .

v afully realizes own autonomy * . .
-negativistic . ’ .
-enjoys both solitary and parallel play
f -dlsplays emotions’ (claps hands’ pqueals, laughs)

-enjoys praise . . . .

B - ’ U
v A A

Charatteristics of’the Three té Four Year 0ld
. . ; . N i K -
. Physical/Motor Development’ e T o .. ~
-~ * " . : -
. ' L - | N .
--runs, jumps; tries®anything * - ) .Y _
-r1des tricycle . . - ‘ A '
. —stands on one, foot for a secqnd 4 v \‘ .
.« =-scribbles become circular T c
. . -declining growth rgte - e o Ca L ; ,
—alternates feet whe.n c11mb1ng stairs . @, IS . ’ '
. K ‘ e -‘l . -
N IS . . .
. intellectual Devglbpment & ¢ C ' v N
e A bt .

4 - - 0

-
.
»
.
.
~
-
.
IR

-knows a: few colors . N . s .
D -sings songs v ) ! R K .
: . -attaches meanihg to ObJéCtS beg1ns to perCeive L .
|~does small puzzles 4 ’ ‘
—{ormulat1ng lots of ideas ’ . i

¥ , ~improving body}image goncepts. o . :.
P ' ! - s

. Sociél/?ersqnalic FeveIOpment-'.v . - a .

3 , '
fﬁnterested in thlngs ‘outside sei?\ . -t ,

-begins group play;.needs companlons
~increased imaginative play L

»

-knows right from wrong .

. a
-

’

- -acquiring fears ., -
~knows difference betweeh boys and girls ~° -~ . .

(5 vy ~ -
‘ . .
v . ~e LS ’ . .
. . .
- ‘ . ,

. Phyaxpal/Mocor Devgropnent e Co . E

-runs, hops, climbs:* eas1ly J . .
-rides tricycle easily and we}ll ‘ . . -

. . . -

. ERI!

L] ’ - ‘r




‘ -likes rough and very active play - ‘ ,

) -stands on one foet“for several secongs e Do ' %
’ ~-holds peneils, ctdyons, brushes in adult manner : . L
-usés scissors well - a oo Mot o
‘-throws a ball overhand . ‘ ’ . N
s -cannot stay within li&és when coloring , L ’ LY
-, ) ,

Jdntellectual Development

~-knows several colors . -
-can count .fingers ' . ,
-talks cormstantly L ) . . . .
~endl'essly questions everything )
- -imitative and dramatic - - - " ~
#egins deductive thinking .
- -may swear and use nonsense words
- -likes to’"be read to; enjoys nursery rhymes
-sense of time beginning LTy
£ —understands analogies T i
~has d1ff1culty separat1ng fact from fabrication // ‘
. AL RN .

.

Soc1al/Pers0nal1ty Development, . . ' .
-has imaginary playmates,-l1kes to pretend
-active imagination; acquiring new fears’ . ’
-pldys with other. children, preferably own sex

-can leave mother and extend, life into neighborhood

. -very independent; a&serts self i -
s’ , -very self-confident in ability to do anything .- ' )
© ~o#Oral judgments .beginning = T
. ~-shows lp6e for-parent of opposite sex A » 4 ’
, L S ' ' ' '
L . The Handicapped.Child . ’ . -

/

. 1 .

ﬁandicapped c¢hildren share many of the” same grawth characteristics of non-
handicapped thildren. Their development, however, is not so similar, primarily
due td the fact that the child's handicap prevents him/her from interacCing
with the envijronment in the way that a non-handicapped child cap. It is recog-
nized that.the majority of any child's early learning experiences are motor or
physical in nature (2,6,13,15); the restrictions of a handicap theoretically

. shoulQ 1mpede the child ] exper1ences and, subsequently, development

- -
-

o '?\ﬁ« Studies have for the most part substantiated this theory. Research con-, 4
", ducted with young blind children (1,7,9,17) has indicated that, without infer-

vention, these children exhibit deficits in gross motor develtpment and informa-
tion-gathering ability. Mentaldy retarded preschool-age.children, too, have
been found to have deficits.jf motor, adaptive, social, language, physical, and
play deyelopment ( =7 Studies of children with other handicapping con-,

¢« ditions, such as multiple impairments (4,14), hearing impairment (8), and cere- .

bral palsy (11) yielded similar conclusions. An equally alarming finding of

these research efforts is that not only does the handicapped ¢hild lag behind

.
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. the non-handicapped child in almost all aspects of development, bu , without
interventibn, the child's abilities deteriorate even further with/increasing- .

. agg~(1,3), C , " ’ . -
e ™ ’ . . . . - Y. .
ve Early* intervention through programs of physical educatiorn, recreation,
\ language and,sﬁeech, sensory -stimulation, and self-care skil¥s caa help the

-

' handicapped &hild 1n making developmental .gains characteriftic of his or her -
chronqlog1c age devel.- Subsequent sections of this publfcation will more fully . -

“ . by 0 s b
cover_roles.and values of the recreation and phys1ca%/ﬁducatéon[perceptual— .
. - [ ‘
+ motor components of early intervention programs. - ,
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. -~

Gross motor development of blind children-studied by Norris (1957) was
compared yith that of ten blind infants. (C.4. = 1-11 months) who par- °
ticipated in a developmental guidance program. The program aimed at
building into earliekt experjence a sound-touch identity for people and
things, through talking with the child often and” making many sound-toys
*readily av@ilable to the child, Results suggested that blindness plays
a more central role in establlshﬂenc of mobility and locomotion than it
doeg in escabllsnneﬁc of stable ooscurcs Children,'in the developmental
-, program showed an age advantage in gross motoft achlevenenCS, compared to
the Norris group,’ and th*s advantage increased “Bver time. -

+2. Curtis, Delores M. -The Voung child: the sigmificance of motor develop~
nent conference report.. Journal of Health, Physical Education, Recreaclon,
42(5): 29-30, May'1971. ’

+3, Dicks=Mireaux, LN Mental development of 1nfénts with Down's syndrome.
American Journal of Mental Dgfic1ongz, 77{(1): 26-32, Juxy 1972.
r . .

. ‘Gesell test was administered five times tg normal and Down's syndrome
infants. In each of'the three areas of the teSt--motor, adaptive, and
social--Down's Sjﬁdréme group showed significantly JTower developmental
quotient (DQ) then normal infants by age 16 weeks. Down's infants not
only showed a ‘slower than normal rate of development, but one which
deteriorated between the ages stud?ed (16 weeks and 18 months).

£

Gratewicz, Anne. Play deprivation in multihgndicappegd children. American
¢ Journal of Oclupational Therapy, 27(2): 70-72, March 1973.

3

Parents kept records of their nultihandicapped (N = 19) and nen-handi-
capped (% = 11) preschoolers for:three days. Multihandicapped children

had less play time and fewer playmates; non-handicapped children had
signifdcantly more time to play with others and more related adult play- |
mates. . A\

~

5. Halliday, Carol. The:Visually Impaired Ghild: Growcl';L Learning, Development.

Infancy' to School Age. Louisville, Kentdéky:‘ American Printing House for
the Blind (1839 Frankfort Avenue, 40206), 1970+ Free on request to parents
of a visually impaired child.

. 4 . . . Lo

6 Kephart, Newell C. The Slow Learner in the Classroom, 2nd edition.
?Columbus, Ohio: Charles E. Merrill Publishl\% Canpany, 1971.

+7. Keégirc John G., Christine P. Kepharc and Ceorge C. Schwartz. A journey
into the worxd of the olmd child. Exceptional Chlldrenﬁ@ 421-427,

March 1974.

v

The Kephart scale.was administered to five to seven yeat old blind (N = 49)
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and sighted (N &= 37) children in residential facilities across the country.
Blind children were found tq be limited in information-gathering ability,
which is apparently not compensated for by auditory and tactual processes.

%8, KretschmeT, Richard R. A Study to Assess the Play Activities and Gesture
.¢Ou§ﬁ§; of Hearing Handicapped Pre-School Children. Final report. Cincinnati,
Ohio: Cincinnati Speech and Hearing Center, 1972. 267 pp. (ED 071 247)

- Play habits and social interaction styles of hearing impaired (N = 1)

and nosmal (N = 71) ﬁig;ihoolers were studied individually by videotape..
Evaluation of videotapes\indicated that hearing impaired. children were
more active, displayed more scanming behaviors using all sensory modalities,
displayed more fearful behaviors, and engaged in little actual play. Hear-
ing impajred groups of children were less gohesive and produced fewer suc-
cessful ial contacts that normally hearing children.

9." Lowenfeld, B. ¢fhe pre-school blind child and his needs. Exceptional

. Children, 20: 50-55, 1953. ’ -

.
-

McConkey, R., and Dorothy Jeffree.” Pre-school mentallf handjcapped chil-
.~ dren. British Journal of Educational Psychology, 45: 307-311, November 1975.

/

Information was collected about 105 mentally retarded children under age
five. Many had other disabilities, and all were significantly retarded

§ in physical, social, play, and language development. Detailed ;;les
2 show the children to, in fact, be multi-handicapped. Management of
problems is discussed. - -

*11. Melcer, Donald, and Robert F. Peck. Sensorimotor Experience and Concept
F ation in Early Childhood. Final report. Austin, Texas: Texas Univer-
sity, 1967. 90 pp. (ED 019 143 $3.29 papercopy, $0.65 microfiche)

Nermal and cerebral palsied children were compared for the acquifsition
of simple action and object concepts. For'ty children (CA = 42-66 months)
were given four tests (Peabody Picture Vocabulary, modified PPV, weight
discrimination, adaptive mode). Results lend considerable support to
theories that sensorimotor experience in infancy is an important factor
in concept formation. Suggest that cerebral palsied children be given
specially designed ecucational programs. . v

*12. Nelson, Monte, and Jean L. Pyfer. Contemporary theories of perceptual-~
motor development, 1973. (ED 100 489 +$1.85 papercopy; $0.75 microfiche)

Analyzes literature dealihg with contemporary theories of perceptual-
motor development .and dysfunction. Studies reviewed focus on delays,
deviations, cause, theories of development, and programs of remediatioh.

13. Piaget, Jean. The Origins of Intelligence in Children. New Y6}k, New York:-
International Universities Press, Inc., 1966. . RS

14, The_greééhool deaf-blind child. New Y%rk, New York: American Foundation

: for the Blind (15 West 16th Street, 10011), 1969. 8 pp. . :
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Richardson, Sylvia 0., Concerns’ of the pediatriéﬁan for motor development.

‘Foundations and Pract%ﬁ;s in Perceptual-Motor Learning: A Quest for Under-—
4 standing. Washington,

C.: American Alliance for Health Physical Edu- ,
cation, and Recreati9n, 1971. pp. 17-19.

Share, Jack B., and Ronald W. French. Early motor development in Down's*(
syndrome children. Mental Retardation, 12(6): 23, December 1974.
L .

,

Sixteen motor landmarks from Gesell Developmental Schedules were selected
for study,’ Specific motor development landmarks of Down s syndrome chil-

- dren in their figst five years of life are discussed.

Warren, Dayid H. Blindness 2nd early development: what is known and what
needs to be studied.. New Outlook for the Blidd, ZQ(1): 35-16, January 1976.

The deficiencies im research about comparative deve
sighted children are pojnted out. Research that has a
is discussed in: perceptual-motor, cognitive, languag
personality development. .
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- * EARLY INTERVENTION THROUGH RECREATTON/PLAY SRS

¢
-

Recreation is commonly used as a tool of early interveamtion programg for
enhancing various aspects of the handicapped child's development. Recreation, .
or play, is generally considered to hawe the fdllowing purposes f?r,hand1cappegh-
children: (1) improved knowledge of self and others through interaction with - )
others, (2) development of adaptive behaviors needed to effectively cope with |
environment, (3) removal from a succeés-failwre situafpion to a self-toncrolled | -

- situation,’ (4) means of self-expression, and (5) opsztunity to adopt roles sf
othersy leading to enlarged repertoire of behaviors and greater understanding

of accpptable behgviors- In addition, through participation in carefully |

selecfed games and agtivities the child's physical, motor, language, cognitive,,

cial/emotignal developuent may be enhanced. . . . .

Unfortunately, however, in most instances recreation is used-only as a.
tool, rather thaff bging recognized as a necessary part of the child's life in
T+ itself.) Tait notes that so-called free play is usualfy "prescribed toys set
, out infa prescribed arrangement for a presgcribed perigd of time" (32, p.10)
rather than voluntary, untimed fun. As aJﬁlts, this attttude is carried over ~
to imply that recreation (formerly called play) is less important than work
and that leisure hours should be filled with some type of productive activitp.

s -

, The Yact is that,msst handicapped children have to be taught-to recreate.
Their play skills often tend to be limited, due either to the nature of their

. handicap or due torlimited opportunities for explora%ion. Additionally, the ~
physiéal or mental handfcap can create some difficulties in participating in
conventionals recreation activities. The fact that, as an adult,* the handi-
capped individual may have increased ampunts of leisure time is a further
‘reason for teaching the individual to play and enjoy free time during childhood.

4

~ : The majority of c1taflqps in the bibliography conéluding this section deal
with recreation as a vehicle for developmént in other areas: emotional develop-
ment (3,163,33); intelligence (5,15,33); socialization (5,16,29,30); physicall/-
perceptual-motor develgpment (5,28,35); neurological organization (8); self-
concept (8); academic concepts (8,14,21,22,24,25,28); communication and lan- ,

' guage (9,10,12,18,21,22,26,33). There 'are five citations (16,20,27,32) that
explore the need for training handicapped children in play, or that stress the
values of play in itself (4). . v

~
. .-
.

Research and writings on tie values of recreation for young handicapped
" children have prisarily been concerned with mentally retarded*children (3,5,6,
15,16,19,20,24,25,26,27,29). There is no depth of literature focusing on any
other group of handicapped children, although the bibliography in this section
includes some citations on.recreation/play for visually impaired (1,31,33),
cleft palate (9), multiple handicapped (17,23,28,35), disadvantaged (18), deaf
(21, and behavior disordered (30) children, as well as handicapped preschoolers
in general (2,10,11,12,13,14,32). -
- Various ways of providing recreation for +young handicapped thildren have.
. been explored. Playground activities (2), aquatit/swimming (8,14,28), dramatics
\\ (9,18,21,29,30), camping (23,31,35), and music (16) are among the methods used.
- : 19 ’
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« 'Nery highly specialized recreation activdities in ;raining center§ have also been’

, utilized to yield specific résults in handicapped preschoolers (3,5,24,25,32).

"+ Recently, parental involvement in the CQle s play has been recognized as highly
important, and parent-training Leghniques (1,19,20), and mobile units_{(26) have
been tried Toy-lending libraries; which originated in and wére popularized by
Sweden, are being f3und all around the United' States (7,¥1,13,22). These centers-*
are associated with public libraries and make a Variety of toys available to

yQung children and their parentsg, v1sualiziag their purpose as provision of,edu~

., cational miteri ls for children too young to read as well as children who can
read- and make usé of “books.

»
. ~
N

. 3 ; " ' " y
L. " B Research Needs 4/ i
;) , /‘\ A -
+ ~  The whole acéa of play and its benefits, values, and nece551ty fer preschool
handicapped children has only begun to be exp}ored Therefoxe, guch general re- ¢
search about play heeds to be done. More specifically, research efforts should
be directed toward the development of*play-skills in handicapped childrem. For ,
-example:. .

’ . i

’
. ¢
’

. What play skills are‘handicapped children deficient in; what specific

needs do children with specific handicapping aonditjons have,sin
relation to development of play S&lIlS . ’

. -

. Identify models for training handicapped preschoolers to play,‘ﬁevelop
. such a model, if needed !}~ . » ’ i
o . " How has education/training in childhood better prepared the handi-
capped adult for satisfying use “of leisure time.

= Recognizing that recreation can Fontribute to othé¥t, aspects of the handi- .
capped child's total growth and development, more methoddlogical research efforts
are needed to fully clarify recreatidn's role in early intervention programs: .
;/,,—Hhat kindi’of recreatiof activities stimulawe specific aspects of
’ the. handicapped preschooler's development; how do the values of

activities differ aHen presented to children with different types of
handicaps.

< -~ . P
. . What are the long-range effects “of ea{%} intervention through recre-
ation; in_terms of continuing effects dn the child's development.

. Compare and analyze effects of recreation programs that involve

. parents and those that do not. . )
M - -
“© o, 2
"Compare and analyZe effecks of recreation programs conducted by
, specially trained,recreators with thpse conducted &y individuals from
other, disc1p11ne52 - .
A e 0
. 20 )
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+1, :égrry, M. Adelaide! How to play with your partially sighted preschdo}
,child: suggestions for early sensory and educational activities. New

\Outlook for tfie Blind, 67 £0)%' 457-467, December 1973.

. N )
A visual stimulation program should-be based on maturatioral pattern of

. . the child and be designgd to be perceptually reinforging through the
d use of rattles or-a jugping Seat. Activities for different age levels.
are given. . .
. ‘ . . . . .

+2, Bowers, Louis, ﬁlay leaining centers ?or‘preschool handicapped children.

Physical Activity: Programs and Practices for thé, Exceptional Individual.
Fourth national conference, November 145, 1975. Downey, California:
The Allipnce (Office of Los Anggles Coullty Superinténdent of" Schools,

v 9300 East }mp§r131 Highway,~90f§2),-l975, pp. 27-29. . .

. ’ )

Briefly describes a.research study involving handicapped children's use
.0of three playgrounds. Vidéotape analysis of play indicated that ¢hildren
used playground equipment over 957% of “the time they were there. No
injuries occurred under minimal supervision. * Long range study is planned.

 © 3. Bradtke, Louise M., et al. Intensive play: a technique for building
- - _ affective behaviors in profoundly mentally retarded young children, Edu-
. cdtion and Training of the Mentally Retarded, 7(1): 8-13, February 1972.

-

Intensive play is the building, through close body contact and physical.

; .« stimulation, of positive responses to normally pleasurable exp¥riences.
—- - If was developed to breék.through the barriers of unrespon§iveness, un-

v .awareness, and fearfulness that often characterize profoundly mentally
' retarded young children. Specific activities for one child are given. .«

s - °

4, Bruner, J. S. Play is serious business. Psychology iodqz, 8(8): 81-83, '
. 1975.- . . toe
-, - o Y]
Play serves a critical function in the development of adult competence,
and- this function becomes more’critical as one moves up the evolutionary
. sqalef° Research with humans and primates is discussed. Play has been
found to be a stimulant to ggult creativity and the first carrier of the
fule systems that glfimately structure and govern behavior.

. LY

,5. Chaney, Rex. The effects of a seldcted recrea'tional activity on the I.Q,
" scores, social adjustment, and physical coordination of the educable mentally
retarded child.. Dottoral dissertation. Bloomingtdh, Indiana: Indiana . .
University, 1969. 132 pp. - : ' Y. .

* N
- B

»

[ 3

§. Conovef, Darlene.K, Object preference and resulting movement behaviors of -
three-to-sevenr-year-old custodial and trainable retarded boy3. Doctoral

dissertation. Columbus, Ohio: Ohid State University, 1973. 197 pp. !
M . 3 “: N ‘ ‘ ' - . L] .
Instit®tionalized TMR boys werd exposed to five objects (ball, blocks, :

. climber, 1é§ervtuhe; wagon) todetermine object preferemce and types of, .
"‘_—-f s \‘, 4 ‘\

21 Py LI

. - ' - - .
. . 2,-4 P \ . ¢
. . .
.
\) . N . J' n‘. ‘ g' . : €

- 3 ~ E=- N
“ERIC - - o *

Pricoii o SR ) ““& . .. r :




- - ' 9 ¢ .
- s 1

rd
1, Jiovement béhaviors exhibited. As a gFoup, children exhibited no~prefer-
nces., However, individuals did exhibit prefered%es, leading author to
note that retarded children's developmeg//yiil be best enhanced, 1f the
environment is equipped with preferrqd— selected objects.
7. Hektoen, Faith H., and Jeanne R. Rinehart. Toys to Go: A Guide to the Use '
~ of Realia in Public Libraries. Hartford, Connecticut: Faith Hektoen,
Connecticut State-Library (231 Capitol Avenue, 06115), 1975. 28 pp. $3.00.

* 8

sl

Realia are toys, articles, and other objécts that the child manipulates
or plays with., Libraries can assist parents in the selection of learning
and experlental materials for their childrenstoo young to read. De-~
scribes realia programs in Connectitut libraries, administrative con-
cerns, and lists realia suitable for the public library to acquire.’

) ‘Hogpes, Amy T. Splash! Academic Therapy, 10(1): 115-116, Fall 1974.

a

A water safety instructor views sw1hm1ng as an educational tool for '
fostering neurological organization, academic/readiness, and a positive
self-concept_in early childhood.

9, Irwin, Eleandr C., and Betty Jane McWilliams. Play.therapy for children
with cleft palates. Children Today, 3(3): 18-22, May-Jung,lQ74

Children with cleft palates show deficiencies in use of ex ressive

i language ‘which grow worse as children grow,oldef. The Natiorial Institute
of Dental Research spensored 32 play se551ons for 11 children between

s three and six years old, two hours per week for eight months. Program
included movement and thythm, pantomime and dramaties, role piaying of

- nursery rhymes, and *stories. Eac¢h child was.tested as to use of pantomime,
speech patterns, and nature of role playing before thé program. Results
indicated that childten's verbal skills and willingnéss to participate
in group activities improved 51gn1ficantly through' the program., :

aci .

#10. Jeﬁfree, Dorothy, and Ray McConkey. Exténding language through play.

- . .Specdial Educatjon:” Fbérward Trenmds, 1(3): 13-16, Septegber 1974. (EC .
3., 070 137) - . s S . 7
‘.. N B N R . 2 R ‘a ‘
*11. Junker, Karin Stensland. Lekoteket: A Program for Training Through
2 Systematic Play-.Activity. Stockholm, Suﬂﬁen Lekoteket Pa Blockhusudden,
1971. 16 pp. (ED 052 575 $3.29 papercopy, $C.65 microfiche)

L &
Describes the purposes and activities of the lekotek, a toy—library
Hdndicapped children and their parents visit the lekoteK, and free toys
+and educational toolsiare selected with regard to each child‘s level of .
» functioning. Children ge.on to new toys that are increasingly more .
complex. ’ . ) . L 4 -

. » -

M = att . .

. 12. Kniest, John H. The therapeutic value of toys in a training center for ¢
handicapped children. Rehabilitdtion Literature, 23(1): 2-7,30, 19§F.

~ . . - s

. p Reports'a study carried ;%t to detérmine,the values of toys in helping
H . .
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handicapped children achieve treatment‘and training objectives. Toys
were found to have a valid place in a rehabilitationm, treatment, Or
training center as a means of commugication with children and as an aid
to improving skills. : ’

Lambie, Ruth. How Sweden trains hamdicapped b{I;:en. Journal of Home
Economics, 67(5): 13-18, September 1975?,-/}L .

1 " l — .
Toy-library centers (lekotek) use play and toy training to stimulate
development of handicapped children. Staff, equipment, evaluation
techniques, and prospects for a U. S. toy-library program are discussed.

.

Lawrence, Connie Currie, and Layne C. Hackett. Water Learning: A New
Adventure. Palo Alto, California: Peek Publications (Box 11065,
94306), 1975. 104 pp.

- .
- -

Equipment and directions for a variety of water play activities are
presented in this book. Water activifies‘can meet the needs of handi-

_ capped children and reinforce concepts taught in the classroom.

‘ -
Leland, Henry, John Walker, and Adonlram Nieves Taboada. Group play
therapy with a group of post-nursery retardates. American Journal of”
Mental Deficiency, 63(5): 848-851, 1959. N \_\\\X\A_Igﬂ
Eight pentally retarded boys with behav1or problqms (ca = 9 yeMxs)
participated in 90 hours of group play ‘therapy over one month. Vinaland
Scale and WISC were administered before and after the program. No major
changes in social maturation occurred, buQ/dara suggest that the expeyi-

ence did.activate some intellectual potential that was untapped before
play therapy. . ’

Lesak, Eleanor. Music activities for the severely mentally retarded and
™re-school mentally retarded. Mental Retardation: Seleéted Confere
Papers, R. C. Scheerenberger, editor. Springfield, Illinois: Illinois
Mental Health Department, 1969. pp. 97-101. e

Music actdviti an help mentally retarded children occupy leisure
time, become better adjusted-, and learn appropriate social behavjior.
Since music offers a nonverbal means of communication, it provides one
method of establishing contact wlth non-verbal and preschool mentally
retarded children .

’
Lovell, Linda M. # The Yeov1l Opportunity Group:, a play group for multiply
handicapped children. Physjotherapy, 59(8):* 251-253, Augus§ 1973.

=~

. Describés a therapeutic play group led by a Erained}teacher of mentally

retarded childgen and several adult volunteers. The group is designed

to stimulate developmentaliy disabled children (caused by cerebral

palsy, spina bifida, blindness, mental retardation) through physical

therapy and various activitiek. Children between six_months and five

year§}old'pafticipéte. s '
&
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Lovinger, Sophie L. Socio-d:am;tic play 4nd language development in
p{eschool aisadvantaged children. Psychology in the Schools, 11: 313-320,
July, 1974. ] . -

f

Mash, Eric’J., and Eeif Terdal. Modificetion of mother-child interacgions:
playing with children. Mental Retardation, 1(5): 44-49, October 1973.

+

Five groups.of eight to ten thhers were taught to utilize behavior
modification principles for the purpose of generating effective, play
behavior between themselves and their mentally retarded children (CA
4-10 years) Children showed an increase 1n approprlate play behavior.

Mather, June. Make The Most of Your Babz. Arlington, Tekas: National
Association for Retarded Citizens (P. O. Box 6109, 76011), 1974. Free.
f ;

,Tells how parents can provide meaningful play. experiences for their

mentally retardeds infant by being aware of the sequential nature of early

childhood'developmént. . .

%cDermotg, Elisabeth F. Storytelling--a relaxed and natural path to liﬁ-z

reading, languagq.and‘ggadlng, Volta Review, 73(l): 54-57, January 1971.
- -

Techniques for storytelling with deaf preschoolers are explained.

‘Preparation for learning to read is emphasized. Au lists books

liked by young children. ;

Nimnicht, Glen P., and Edna Brown. The toy librdry: parents dnd children
learning.with toys. Young Children, 28(2): 110-116, Decémber 1972.

Describes a parent/child courgé offered in conjunction with the Toy
Library at Far West Laboratory- for Educational Research and Development,
aimed at helping parents provide significant educational experiences for
their preschool children. Toys utilized are designed to teach fundamental
concepts and skills, promote yerbaiization, and develop problem-solving.

s , ,
Paprocki, Bo. A Day Camp Model for the Pre-School and the Multiply Handi-
capped Child. Morton Grove, Illinois: Julia S.-Molloy Education Center,
1973. * : -

[y - ~
. 4
. L) -

This manual is intended to give guidelines for planning and providing

day camp programs for very young retarded (moderately to severely)

children and «for multiply handicapped children who have physical and

mental handicaps. Contents of the manual,include philosophy and de-
scription of program, administration, and activities.

Ross, Dorothea. The Use of Games to Facilitate the Learning of Basic

Number Cohcepts in Preschool Educhble Mentally Retarded Children. Stanford,
California: Stanford University, 1967. 91 pp. (ED 023 243) -

An experimental gmgup of-seven year old educable mentally retarded ”,
children participated 100 minutes-per week, in 2 nine-month game program.
A control group attcnded a tradltlonal math program. Experimental group

- N L
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scored higher on oth mid experiméntal and post-experimental Number
Knowledge Test and made fewer errors on mid and posttests on General ¢

- » “Gam€ Skills. Teaching techniques, tests,ﬁd a handbook on teaching

25.

- *26.

27.

T+28.

29,
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.

game skikls are included in the report. : ™
- . 3 .

Ross, D. Incidental learning of number concepts in small group games. P
American Journal of Mental Deficiency, 74(6): - 718-725, May 1970.

Educable mentally retarded children (N = 40; C.A. = 53 to 119 mos.; « .
XIQ 66.23) were randomly assigned to experimental (E) and control )
(C) groups and were given the Number Knowledge Test and General Game
Skills Test. Es received, 100 minutes/week of small group games (card
games, guessing games, board games, active racing games) in which number
concepts were introduced incidentally; Cs wete taken out of the'classroom
100 minutes/week for small group activities. The E group showed sig-
nificantly higher -posttest.scores than C group on all subtests of ‘g
Number Knowledgé Test and on the Game Skills Test. - ffdi'

.

. Rynders, John E., and Margaret Horrobin. A Mobile Unit for Delivering

Educational Services to Down's Syndrome (Méngoloid) Infants. Research
Report #30. Minneapolis, Minnesota: Minnesota University, 1972. 28 pp.
(ED 071 242) - o e

.

A mobile unit was used over 2% months to demonstrate the advantages of’
a mobile tutoring program for eight 12-18 month old infants with Down's t
syndrome. aurrlculum emphasized language stimulation through finger

plays, mu51c, ‘art, tea parties,.sandbox activities, and water play.
Seven of the children adapted readily to thHis learning environment.

Sessoms, H. Douglas. The mentally handicapped child grows at play.
Mental Retardation, 3(4): 121Lﬁ, August 1965.

7

4 “

Assesses the role of play in grdé®rh of mentally rEtarded children.

Meritally retardéd children derive tha.same benefits and basically enjoy

the same play activities as normal children. Reviews literature on -
play patterns of retarded children and stresses need for training in play.~

Sexton, David, and Jerry ROblSOﬂ Water play fqr multihandicapped chil-
dren. The Pointer, 20(1): 62-64, Fall 1975, -

“The Early Education for Multihandicapped Children Project at Whitten

Village serves 25 institutionalized two to ten year old moderately to

‘severely mentally retarded children who also ‘have one or zgrg/physlcal

handicaps. Water play has been used successfully in providing tactile -
stimulation and teaching colors and conceptg of volume and_weight
Strain, Philip. Increasing social play of severely retarded preschoolers - *
with socio-dramaric activities. Merital Retardation, 13(6): 7-9, December

1975. - .

-

Study tried to determine whether the presentation of socio-dramatic ac-
tivities would function tg increase the amount of social play exhibited

- —_— -
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by severely retarded preschool children durlng aéigee play period.
Results suggested that the oppoigunity to engage in socio-dramatic
. pley actlvities and anreased soc1al play Here functlonally related.

»
a

+30. Strain,,PhLlllp ‘s., and Ronald _Wiegerink. The effects of sociodramatic
\;\(ﬁ\:7 ‘activities on soc1al rnteractlon among behav1oralky dlSOtdeted preschool
children. Journal of Special Educatlon, 10(1): 71-75, Sprlng 1976. ° -+,
Observations were made of 12 behav1orally disordered preschcolers (cA =
40-56 months) during a story period and a free play period. Observatlons
were also made during periods when the teacher assigned children_ roles
# to play during the storytelling, which was followed by a free play period.
Results indicated that ipcreases in amount of socjal play were ohserved
ronly during periods when the teacher assigned children §oc1oaramacic ,
roles and prompted role behavior. This intervention procedure clearly
requires less taacher ;1me and individual attention than intervention
strategies utilizing contlngent teacher atténtion.
» F b
431, .Sykes; K.'C. Camp Chizllenget program for parents and their prés&hool
.ohildren with visual handitaps. New Outlook for the Blind, 68(8): 344-
§ 347, October 1974% : t -
& . s’ \
The primary aim of ;hfa,annual six*day community'action program -is to
+ provide parents with information and assistance concernifig their child's
needs’ Children participate in camp activities and a learning program
-, while parents‘attend workshop.

. : 2

E)

/
© +@32. Tait, Pearl E., Carol Kessler, ofd D1anne Wan;redlnl Ferrara Use of the
play deqelog;gnt technique with nand1capped children. * 40 pp. $4.00

) This paper offers a‘theo;etlcal Fasis for use of play with handicapped
- children. Elements of $lay and a‘ﬁescrlptlon of the Play Development

. Teahgzque currently in use with various handicapped children are presented.
, Case studies illustrate the use and effectlveness of the Play Development
' Technique. . s :
Y ‘. '

+33. Tait, Pearl. Flay and the ¥ntellectual development of *blind children- New
»_Outlodk for the Blind, +66(109: 361-369, December 1972. -

-

. Revjéws researcn related to tﬁe role of play in_the intellectual develop-
g -ment of blindgeQildren. Play of blind children islimited, although play
. can have values in language development, cognlzance of rgality, and
emotional growth. “Fostering of spontarieous play activities may be nec-
essary for blind children prior to meanipgful academlc learning or sat—
isfactory ‘1fe adjustment.

3. Wells,-Marian E. Preschool ,play activities and reading achievement.
- . Journal of Learning Disabilitfes, 3(4): _214-219, April 1970

! - ’// 0
Statistically significant differenges were fouanbetween achieving and
underachieving readers in the amount of t’mﬁ'Spgnt outdoors in winter

and in the amount of time spent inlgpedﬁor play with mother and father,

ot
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with underachievers havipg spent more time in both areas. Data suggest
that factors other than preschool play activities 1nvest1gated account
for reading achievement. -

+35. Wolpert, Rhona, Sharon Leuchter, and Margaret Schmidt. Summer day 'camp

for multihandicapped children. Physicdl Therapy, 56(3): ' 299-304, March
1976. ’ .

A six-week enriched sensorimotor, communication, and recreational sumder
day camp for 20 multiple hapdicapped children is described. The program
prov1ded training for students who worked as counselors. The Functional
Skills Profile (FSP), an assessment battery designed by physical and
occupational therapistst.to measure performance changes in low functioning,
developmen;ally handicapped persons, was used. Children made major gains
in sevéral areas, most notably play and basic motor skills.

v

Addendumnm

Ellis, M. J. Why People Play. Ehélewood Cliffs, New Jefsey; Prentice-

§ Hall, Inc., 1973. 173 pp. . .
f .
£

i
=3

This book is-about various answers to the questions 'What is play’" and
"Why do people play?" It is designed to influence provisions for play in
homes, day-care or child development centers, schools and adult leisure
services. After a brief overview of prooleﬂs inherent in attempting to
manage play and a dlscu551on of arguments on either side ‘of this issue, a
+ working definition of ""play" is established. C13551cal theories of play are -
analyzed and subjected to ¢ritical examination and their value is felated
to modern behavioral scientists and practitioners. The crucial role that
children's play behavior plays in eéarly development programs for disadvantaged
children 1s shown. Implications of day care centers, trends toward operr
classrooms and less formalized currlcula, and the vast strides made in
learning-through~play research are explored. From his careful analysis ‘of
the literature and experimental research;in play, the author develops a
logical-theory of play as arousal-seeking. A list of references, subject
index and an author index are included. :

N
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. EARLY INTERVENTION THROUGH - .
. PHYSICAL EDUCATION/PERCEPTUAL-MOTOR EXPERIENCES ’ . ‘/( ‘g
X3 A

3

,Perceptual-motor, activities: are commonly provided in physical education
programs .to enhance the stydent's wisual-perceptual, body image, manipulative,
and locomotor develcpment. Physical therapy and occupational therapy programs,
too, ipclude activifies that emfhasize various aspects of perceptual-moior de-

4 velopment. * Since so much of early learning is perceptually “or motorically
based, it 1is partifulatly important for early int#rvention programs to facilis
tate in some way the young handicapped child's perceptual-motor development.

The remediation of problems in this area of development and the provision of
activities so that each child develops to his or her -fullest potential can have
remarkable consequences--reading readindss méy éé facilitated, sports and recre-
ation skills may be acquired, academic skills stch¥as writing and knowledge of
basic concepts may be enhanced, and general self-concept may be improved. _

With particular reference toward physical education, an individualized
program of large-muscle physical activity can h%&; enormous implications for
later patterns of activity. When _started young\ih_life, good physical fitness

thabits of any chil¥ have a better chance of dquining and being maintained.

Handicapped children, who have a greater tendency to choose sedentary pastimes,
have even more to gain from early physical educat}pn, physical fitness, and
physical activity. The most obvious gain is in overall physical development
and health., Other equally important gains concern development of physical ac-
tivity habits and acquisition of skills for lifetime. sports and recreation par-
ticipation. : .
ul - ‘ ro L
The written materials listed in the bibliography at the end of this section
all deal with perceptual-motor activi‘ties and programs. Howaver, not all go by
the same name. y- far the largest number of programs are simply called percep-
tual-motor programs (3,11,12,13,14,15,17,18,19,23,25,27,28529,30,32,34,41,42).
Others were conducted under the auspices of physical education/adapted physical
educatione(2,4,6,9,33,35,36,37,38), sensory-motor stimulation (7,8,10,16,28,31, 7
39,40,43), or occupational therapy (20,21,76). . By whatever name they are known,
these program have been found to.enhance overall development of the handicapped
preschooler (20,28,36), auditory perception (2), performance 19 (3,33,39;40),
motor development (4,11,12,16,23,28,29,33,41,43), behavior (6), language (12,16,
28,337, socialization (16), and self-expression (17). In addifion perceptual-.

- amte{}activitigs Bhave facilitated develoghent of necesSary sports skills (36,
37,387 and have prevented postural abnormalfties (5,24). No improvement after
participation in perceptual-motor or physical education prngﬁhs was noted in
four studies (13,15,18,27). :

-

-

. ' Four studies have explored the importance of senbory stimulation in counter-
.acting the effects 4f institutionalization (7,8,39,40). In partitular the Skeél§
1939 study and its follow-up investigation in 1965 illustrated the lasting |
, effects that simulation directed at all the child's senses can have: All chil-
dren originally studied in 1939 were contacted over 25 years later. Results
indicated that expérimental children had a better chance’ of being adopted or |
leaving the institution ancther~%ay, and they subsequently had better chances of
. going to sc?oqi, gettfng married, and.¥tcoming self-supporting. Almost half of

’
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children who did not receive sensory stimulation were still 1nst1tuttonalized
» and their medlan ‘level of education was third grade. .

ot
-

. Most studies of perceptual-motor and physical education experiences for
young handicapped childrenhave been conducted with mentally or culturally re-,

. tardedychildren (6,9,12,16,20,23,28,32,33,36,97,38,39,40,43). Other studies .
and program$ have been directed toward learning disabled (3,29), cerebral
palsied (1,5,22,24,25,32,41), minimaldy brain injured (6,9,11,33), visually im-
paired (7,14,31,34), multiply handicapped (21,32), and perceptually or motor- ¢

- ically 1mpa1red children (2,13,17,26,27). Limited investigation has concerned

+ effects of these programs on nearologicglly impaired (15), orthopedlcally handi-"’
capped (18), and developmentally delayed (19).preschoolers. . .

'
" _ ’ - 5

Research Needs

R Research beginnings concerning the effects 2hd' values of early physical
education and perceptual-motor experiences on handicapped childten are en-
couraging. Questions ‘requiring mgre concentrated research efforts are:

. . . . .
Beginning at what age are early*intervention programs of physical
gducation/perceptual-motor activities the most effective.

. ~

. . How long should an intervention program last; what tests and assess= )
. ment devices need to be developed to meaSure best length of inter-
4 vention.

[

" What specific perceptual-motor activities should the program imclude.

How can physical education programs involving numerous children be
better individualized to meet each child's specific needs.

. . Who is best qualified t& provide physical education. for youngahandi=
capped children (physical educator, adapted physical educator, physical
therapist, gpecial educator, recreator); what competencies does the -
physical eduators require to, work with young handicapped children.

P .
. N Fa
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+1. Banham, Katharine M. Progresé in motor development of retafded cerebral
palsied infants. Rehabilitation Literature, 37(1): 13-14, January 1976.

Cerebral palsied infants and preschoolers. (60 retarded, 11 non-retarded),
some of whom had surgery'and some on a home training program, 'were compared
as to motor development. All children showed slow progress in motor de-
development ¢ver 12 to 18 months, with slightly more progress shown by
children who had surgery. Maturity level of play interests was found more
positively related to mental than motor development. .

’
# A ’

i

2. Barker, Meredith Ann. A study to determine if auditory perception may be
improved through participation in an adapted physical fducation program of
selected activities., Master's thesis. Springfield, sMassachusetts:
Springfield College, 1974. 75 pp. ’

’

» Children ages five to eight years with no physical-disabilities buf who
scored below normal on the Wepman Auditory Discrimination, Test Pgfticipated
in the study. An experimental group had adapted physical educdtion de- -
signed to improve perception, and céntrols had regular physical education.
Experimental group was founi to have improved signif}éantly more than con-

trols. ‘ -
*3. Bechtel, Leland P. The Detection and Remediation of Learning Disabilities.
Progress Repart. Lewiston, Maine: _Apdroscozgin County, Tesk Force on Social
‘. “lelfare, Inc.,,.1973. 1i8 pp. (ED 079 878)
X 1 ) '
Perceptually handicapped preschooférs received datly remediation activities -
in gross and fine motor_training, applied skills, and free play, for one
year. Pre and posttesgg\indieated that children made significant gains
on performance tests of Wechsler Preschool and Primary Scales of Ipteilligence.
The results of a summer program are also discussed in thée report.

4. Bidwell, Dwighe R. The effects of selected physical education activities on
the development of Head Start children. Doctoral dissertation. Salt Lake
City, Utah: CUniversity of Utah, 1970. 89 pp. TAvailable from Xer8x Univer-

* sity Microfilms, Dissertation Copres, P. 0. Box 1764, Ann Arbor, Michigan,
48106. Order No. 71-925.)
_ 7 »
Head Start children receiving physical education activities (N = 44; CA =
50-64 months) and a matched control group participating in free play were
compared in certain developmental areas. “ Physical edbcation activiries
involved locomotor and non-locomotor skills, apparatus and tumbling skills,
and ball skills. Group participating in physical education made significantly
greater developmental gains than control group. “

5. Bobath), Berta. The very early treatment of cerebral palsy. Developmental )
Medicine and Child Neurology, 9@ 373-390, August 1967.
X . .

Stresses that very early treatment (by the age of nine months). of cerebral
palsied children %ill give best results. Treatment must begig before |
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athetosls and spasticity are gtrong and abnormal patterns of posture and
movement gre prevalent. Outlines normal motor development and gives ex-
amples oﬂ?iostura{ patterns that are useful and t? be avoided.

Broadhead, Geoffrey‘David. The role,of educational physical.activity pro-
grams in the modification of selected parameters gf the behavior of edutable
mentally retarded children and minimally brain injured children of elementary
sthool age. Doctoral dissertation. University of Wisconsin, 1968. (Avail-
able from Xerox University Microfilms, Dissertatiom Copies, P, D. Box 1764,
Ann Arbor, Michigan, 48106. Order No. 69-877, $10.00 papercopy, $4.00 ,
microfilm.)

. >
—

Carolan, Robert H. Sensory stimulation and the 311nd infant. New Outlook
for the Blind, 67(3): -119-126, March 1973. ’

To develop properly, any infant must be provided with a r1cn environment
of sensory stimulaticn.’ R search ip sensory deprivatiom shows that ab-
sence of stitwulation has undesirable consequences. The concept of an in-
fant curriculum to be administered by paren;s is presen;ed based on -
Barsch's curriculum,
e ) ¢

' ] > R : : .
Casler, Lawrencaf"éz;SIeﬂen;ar; auditory and vestibular stimulation:
effects on institutionalized infants. Journal of Experimental Child Psy-
chodogy, 1903): i%é—&63, June 1975. . .

Supplementary stimulation was supplied for 30 minutes per day for six
weeks to 156 normal, full-term institutionalized infants prior to adoption.
Gesell Developmental Schedules were administered until age 27 months to
determine whéther development had been enhanced by treatment.

— . -
Cavanaugh, Joha R. A study to determine the effects of a physical education
program on educable mentally retarded and minimal brain-damaged children.
Master's thesis. Baton Rouge, Louisiana: Louisiana State University, 1968.

Id
Chapman, Sedwell. Sensori-motor stimulation for the young handicapped
child. Developmental Medicine and €hild Neurology, 16(4): 546-347,
August 1974.

B P . ,
Discusses considerations in thessenspory-motor stlmulatlon of the handi- - Pl
capped infant or preschocler. Reviews a paper by 'Seifert which stresses
the importance-cf parent jawvaivement in any program of this type.

Clark,, Sharon.Z. A comparison of two approachis to presenting two series
of locomotor skills to children with minimal brain dysfunction. Master's

thesis. Denton, Texas: North Texas State University, 1970, 49 pp.

, -
Individual locomoter skills and locomotor patierns of 39 elementary %ged
children were evaliated before and after an instrhuctional program in
locomotor skiMs. Children were divided into three groups: those receiving
instruction and practice on a™mass basis, those receiving distributed in-
struction, and controls Both experimental groups made significant gains,
with the in%tructional épproach,ogfno consequence. *

- .
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+12. Connolly, Barbara, and Fay Russell. Interdisciplinary early intervention _
program. Physical Therapy, 56(2): 155-158, February, 1976.

Describes the early intervention program for children with Down's syn-
drome initiated in 1972 at the University of Tennessee Child Development
Center (CDC). Gross motor activities provided by a physical therapist )
included muscle strengthening, range of motion, sensory and gross motor .
stimulation, and play activities. Home activities provided by parents in-
cluded stimulation of“muscles with vibrator and sensory stimulation. Gross
., motor milestones_of these children were compared with children.not in
early-iatervention prggrams from another study. Resukts indicated that
Down's syndrome chilé&en in the CDC program attained head control, sitting,
walking, finger feeding, spoon feeding, and first spoken word earlier than
other study participants. In addition, infants whko began the early inter-
vention program after six months of age had more noticeable developmental
delays than infants started before six months of age. ’ )

+ 13, ,/Cornish, R. D. Bffects of neurological training on psychomotor abilities
fﬁ/ﬁ\of kindergarten children.- The Journal of Experimental Educationm, 39: 15-
’ -~ /*719, 1970. S

Xindergarten children (N = 50) who had been found to have' perceptual-

* mot@r and/or psychomotor deficits were assigned to an experimental or
control group. Children in tie experimental group utilized the Exer~Cor
three minutes per day for three months. Exer-Cor is a mechanical device
that has hand and knee pads riding on rollers and moved by muscular effort.
These pads are connected by cables and pulleys in such a way as to ensure

- . proper synchronization of cross-patterning movements. No significant
improvements were noted in the experimental group compared to the cont;o;
group after three months of using Exer-Cor.

14. Cratty, Bryant J. Moyement and Spatial Awareness in Blind Children and

Youth. Springfield,¥illinois: Charles C. Thomas, 1971. .-

This book about body-image training of blind g¢hildren contains the
following sectlons: body image, manual- identification of objects,
orientation to sounds, spatial orientatjon, improvement of motor
efficiency, complex spatial crientation, and mobility training. Each

g “;} section comparg¢s develoPﬁent of blind and sighted children (birth to
seven years). |Exercises and activities to aid the blind child are given.

i€

2
15. 'Doman, R. J., E. B. Spitz, E. Zucman, C. H. Delacato, and G. Doman. Chil-
hren with severe brain injuries. Journal of the American Medical Associationi
“ 4\7&(3): 257-262, 1960. '

.

Every child seen in the Ghildren's Clinic (N = 76; C.A. = 12 months -
9 years) for the duration of this study were gvaluated as to level of
movement and ﬂﬁnctidnal terms of their disabilities. Parents were
taught a program of neurological organization to carry on at home, in-

- cluding sensory stimulation, activities to establish dominance, and
breathing exercises; children were also enc¢ouraged to crawl and creep,
and patterns of activity reproducing mobility+functions were administered-

| / B . .
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passively. Authors found significant fﬁprovement when they compared re-
sults of classic procedures previously followed with the re3ultsvof
these procedures. . _
"Edgar, C. L., T. S. Ball, R. B. McIntyre, and A. M. Shotwell. Effects of
sensory-motor training on adaptive behavior. American Journal of Mental
Deficiency, 73: 713-720, 1969. ' '
An experimental grbub (E) of.organically impaired, mentally retarded
children (N =,11; XC.A. = 5.6 years; XIQ = 34.27) received training in
sensory- mggor actjvities 15 to 20 minutes eagh day, three days 2 week.
Activitied, adapted from Kephart, included walking board, crampol1ne
routines on bed springs and mattress, angels- 1n-the-=now, rhythn (drums
and” tamborine), balance board, chalk board; and stunts and games. A
control group (C) received small grotp recreation activities for the
same amount of time By the same researcher. After eight months both
groups were re—evaluated on the Gesell Developmental Sciedules. Es
/shoved greater gains than Cs on the Motor, ianguage, and Personal- Social =
Schedules, and in total score; all gains were significant The mgan -
developmental age (DA) gain'for Es was 6.0 months; mean DA gain: for Cs
was only 2. "2 moﬁths

Expressive Arts tnrough.Percéptual-Motor Development: Final Evaluation
1973-1974. An ESEA Titlé III Project. Fort Collins, Colorado: Glen
Haven Achievement Center, 1974. 49 pp. (ED 114 427 51.95 papercopy,
$0.76 microfiche) ° - .. .

+
This program provided -an expressive arts experience for children in
kindergarten through gra&e three. Percéptual-mptor development leading
to expression in the.arts was the focus of the program. Individualized ;
perceptual training was offered to children withn de;1c1enc1es in percep-
tual develogpmert. Evaluation indicated that -progtam objectives, were met.

s »

Goodman, Libby. The efficacy of visual-motor training for orthopedaeally
handjicapped children. Rehabilitation Literature, 34(10): 299-~304,
October "1973. )

R : . ( ~
A visual-motor training program based on techniques developed by Kephart
and Getman was given to physically handicapped children for 16 hours over

60 days. Children (C.A. = 36-81 months; N = 44) had muscular or neuro-
muscular disorders or skeletal deformities and were assigned either to

the training program or to a control group, which consisted of traditional -
nursery school activities. The Preschool Attainment Record, Posit¢ion in
Space Subtest from Frostig Developmental Test of Visual Perception, Ayres
Space Test, Crossing of Midline and Imitation of Postures Subtest from

So. laldfornia Perceptual-Motor Tests, and a motor development checklist
were administered before and after the training. NJ significant differences
between training and LOntPﬂl group were found, except the control rgroup
excelled significantly on one measure in° the posttest. -




‘Grinsell, ﬁarvey, and Everett G., 0'Keefe. A program of early intervention
for developmentally delayed children. "~ Cornecticut Health Bulletin, 88(9):
247-254, Seppember 1974. . '

- .

Examines an intervention pfogram designed to teach high risk developmentally
delayed children. Gtoss modor,‘fine’motor, and visual motor coordination
actjvities-&re descrlbed

+ - .
" )

P
- - .

Hockey, Athel ind Allsen M. .Hardie. Occupational therapy in.a group of

preschool mentalfy rgtarded childzen. Australian Children Limited, 2(7) s
246~ 254, 1965. . ’

-

.

A 'program of occupational therapy for mentally retarded preschoolers is
described. Of 64 ‘children referred to occupational therapy, 23 showed
improvement after a periovd of therapy, 7 showed improvement but later
8eteriorated, .10-showed no improvement, and 11 were still involved in’
the program. Critical stages in the care of mentally retarded children
appear to be at the time of diagnosis and the,time of~school entry. = .
.Ocdupational therapy cen help during and between these periods. -

H
’ .

*21. [Xnickerbacker, Barbara. A parent-oriented occypational therapy program
f%or the multiply handlcapped ¢hild. Occupational Therapy for the Multiply
Hapdlcappea Child, Wilma L. West, editdor. Proceedings of the conférence
- @ on occupational therapy for tha multiply handicapped child, April 28-May¢
2, 1965. Chicago, Illinois: University ot 'I1ITnois, Department of
Occupat1onal Thexapyg 1965 Pp. 122-137.

Cerebr4l ‘palsied and mentally retarded children were served through thlS‘
program at Walson.Army Hospital (Fort Dix, New Jersey) Mentally re-
tarded preschoolers received -perceptual-motor train1ng Group participation
" was felt to be the mest effective method of conducting perceptual-motor .
training. ) ’
Krantz, Murray.- Roundtable in Research on the Psychomotor DeVelopment of
Young HandicapPed Children: Amnotated Bibliography. Milwaukee, Wisconsing
Vasquez Associates, Ltd. (P.0. Boxz 5630, 33211) September 1975. 112 pp+~
$7.95 from IRUC.

LY

this annotated bibliography COnGalnlng 75 cieations was prépared far the
Bureau of Education for the Handicapped, U. S. Department of H lth
‘Education, and Welfare. All studies llsted‘pertaln to psychomotor tta1n—
ing and developnent of young handicapped chlldren . Y °
G. e
,Lillje, D. L. The effects of motor development lessons on mentally re-
tarded children. American Jourpal of Mental Deficiency, 72: 803- 808 1968.
Mentally retarded chlldren who were freegfrem physical, sensdt?g and‘emo-
tional handicaps (N = 48; fcoa. = 57 to 70gponths; IQ = 50 to'B5) were;
placed in three groups: experlmental preschool (E), kindergartén cbntrol
(K), or home control (H). The Lincoln- Oseretsky Motor Development.Scale
was given in September and again in May. The Es'received 65 highly
structurdd motor development lessons, including cutting, pasting, fdﬂ[ing,

, . Rl )
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4 L trac1ng, and gross motor games~$251gned to remediate def1c1tst1n static
balance, dynamic precision, gross body coordination, flnger speed, arm and
*hand steadineSs, precigion and dexterity. Ks received a traditiohal

g kindergarten program, and Hs received no formal lnstruetion. “No significant

" gifferegtes in gross motor development was evident among the three groups.
Es we?F significantly super1or to Ks in fine motor proficiency, and Ks were
superlor tb Hs N N o “

» 24. MacKenzie, D. Y. ,The' handicapped child: treatmé&t of the spastie child.

Mursing Times, 60(35): '1109-1110, 1964. ’ . :

1
. ¢

‘An early program of treatment for the spastic’'child is to be preferred
over a wait-and-sge. appreach. ’Sensory stimulation, movedent exploration,
"and play therapy > greatly indicated at this time, when the young «hild
should* be develop normal movement: patterns. , s
‘ s N A

-

_+25. Marx, Marion.' Integrating physical therapy into a cerebral palsy eafly
education program, Physical Therapy, 53(5): 512-514, May 1973.
.s,.,; “ L3 * é . 4 )
‘+ " Ways of integrating phy51cgé§therapyh1nto an early educatlon program f&r
. three to six year old cerebgal palsied children aré described. Phy31cal
therapist may recommend ways of positjoning children, stimulating move-

L ‘meqt lncludlng perceptual tralnlng, and tedching self carf skills. N
. e, .

. +26. Mﬂyberry, Wanda. Research in densony- 1nfegrat1ve .development: a preliminagy
rqport -developing infafit predictors for sgnsory- integrative dysfunction.
,}"Amer1can Journal of 0ccupat13pal Therapy, 28(3) 141-143, March .1974.
- . [}
* Reviewd the. lltelature in this‘area, which. indicates rbat appropriate
. occupational therapy interventibn can’ 1mprove abilitiesgof-children with
sensory-integrative dysfu tion. .Repert’s on a study at Deqver General .

. ’ Hospital that is attempting’ té prdovide a base for’ the developmenﬁtaf
- . ' appropriate assessment tools..., °* . - - .
= pprop a8 : P -

*27. Meyerson, Daniel W. A Reading Readiness T;aining Program for Perceptualix
* . Handicapped Kirdergarten Pupilg Jf Normal Vision. Final zeport. -Stanford,
. Caaifornia: Stanford University, 1967. 114 pp. (ED 013 119 $6.58 paper-
cbpy, Sﬁ,,éS m1crof1 he) E Q‘

Perteptua eapped klndergarten pupils were evaluated as to soc1o- .
economic atus uaI acuity, and visual perceptlon (Frostxgq;est) . o
Children were put 1nto two grogps "Kephart trained 15 minutes per day,,
and ho spec1alztra1n1ng CAfter eight webks, tg of reading readineSs
. < = were given and childrep were re-evaluated.; No significant dlfferegces

. were found, exc¥pt that children of higher socip-economic status were . .

LY .

betqar ppepated for readlngrno mdtter which group th'ey were in. . &y

* ¥
7 +28. Morrlson, Dehp@nt and/Patr1c1a Pothier. . Two dlfferent remedial motor
training programs and the development of mentallyvretardedqpre schoolersg:

- Ihe AMET ican ournal of Wental Def1c1ency, 77(3): 251 258, November 1912
4 ) Twenty eevea mexaal}y retarded‘chilgren who liNe; at home and aetende% a o
N L . i ) }aﬁ nb' Y | y . ~-
’ » P - r " - .
B o, » - * . :




N .
.. Patel Hasu S. Physatal developmental ther\%y.technlque for severely

.
L

. - .
special nursery school were assigned to one of three groups: sensori-
motor training group (S- M), gross-motor training group (G-M),+or attention
group. Ghildren participated in the1r programs 20-30 minutes dally, five
days a week for six months. Attention group received , attention.while
engaging in any chosen .a¢tivity; G-M group part1c1pated in individualized
indoor and outdoor .gross#motor activities; S-M group received' an in- ’
dividualized program including angels-in- snow, walking on a mattress,
balance boagd;, obstacle course, crawling, rolling, walking. Eacgapc— '
_tivity to :be taught the S-M group was analyzed in terms of its slmplest °
< component part, and the child was trained on egch of these unt11 the total
'response was agquired. The S-M nfalnlng group had™ 51gn1f1cantly greater
ins in overall develop Jand'grostmotor and language development
than did the other,two gfo _—

~
«
%

Padadino, Jane P. 4A Program for the Identification and Remediation of
Perceptual Defici ies in Kindergarten and Primary Grade” Students. °
Final interim progress report 1971, ‘136 pp. (ED 036 428 $6.58 paper-
copy, $0. 65 m1crof1ché) ’ ' ’

P

[, -
P .o,

Two klnderghrten tlasses recelvedvlhten51ve training to remed&ate per-
ceptnal deficiencies to prevcnt or mlnimlze learnin isabilities over

a perlod of three years. Coﬁparls I of p’efand p t data indicated -
that childredy showed marked improvement. in areasgg yal-TWtor inte-
gration,” cegkin aspects of gross motor devglopmegqt, d awarenesé of,
body parts. thldren who. orlglnally showed def1c1en es in percegtual— "
motor match or associative processes 1mproved the,most irr all areas.

-

r - . .

Painter, Genevieve, The effect of a xhythmlc and sensory%ﬁotor\actlv;tf
prograg on per%gptual ~-motor an?Tal abilities. Exce&tional Children,
33(2): 113-116, October 1966 L o . -
- - 3 '
Parten, Carroll B, <Owt of the classroom - encourageme ‘tsof sensbry motor
development’ in the preschool blind. Exeﬁgtlonal Childrgn, 37(10): 739~

“wJ41, Summer 1971.7 : © oy N

+ e -
. -
.

Summarizes technlques used zt the Bllnd ‘Children's Center .(H 1llywood,
Callfoxnlﬂ) to encbtirage sensory motot development in.preschool blind
childrén. "Specific activities -afe desértbed that develop sel‘lﬁnd body
- awarértess, abllih to relax dnd sxt still, mob111ty habit pattems, and )
understandxng of concepts ) ) L. - Por 200
8: . ‘

.

multlply handicapped children.. hallengc 9(4) . 6~ 7 epag June 1974

Ob3e§t1ves of the Onondaba Ccnttr for the Rctarded (Syracuse New, Yorky, *

which’ serves thyee torsix year old ‘wentally retarded and/or cerebral,
palgied childrgn, 1nclué' teaching head contrel and independent sitting
and Jreparing ldren for locomotor skills. An 1nner,tube is used to
help chllj?%n achﬁgxf these ogjectivesr

~

N

]
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R%rick, G., L., und G.,D. Broadhead. The effects of individualized versus
group oriented physical education programs on selected parameters of the
development of educable mentally’retarded, and minimally brain injured

children. Monograph sponsored by the U. S." Office of Education and the‘

Joseph P. Kennedy Jr. Foundation, 1968.

‘¥ Elementary school-age educable mentelly retarded (N = 275’)' and minimally
brain injured (N = 200) children were randomly assigned by disability "
apa age to one of four treatments: individpalized adapted physical ac+
tivities, group adapted physical activities, art, or control. The gdass-
room teacher taught all groups for 35 minuted each school day over'a 20-
week period., A total of 32 ‘tests were administered before and after the
‘experiment., Results suggested that children who participated in any of
the threg programs had greater changes in motor, intellectual, and emo-
tional behavior than contréls. "The art program modified emotional be>
havior more,\ physical education modified motor behavior more, and both )
modified intellectual behavior equally; the indavidualized physical®edu-
‘cation program was more :successful in’changing motor, intellectual, and
“emotiona} parameters of children's behavior. Positive changes occurr
more oftén in older than ypungér chtldren, in™minimally brain injured
than. retarded, and in boys than girls. ‘. .

@34. Raynor, Sherry, and Richard Drouillard. Get a Wiggle gﬁ? A Guide for
., Helping Visually Impaired Clrildren, Grow. Mason, Michfgan: Ingham Inter-

-4 ,mediate Schoel District (2630 West Howell Road,, 48854), 1975. 77 pp. $1.25.

;af“Nafrated in the firsF perso y a yishally impaired i fant, this bookIet
4tres®es the importance of ping the child sharpen h%g/her five senses.
Carrying and touching the child often, as well as permithing exploration
are-e5pecially- important. ’

]

-
.

Reaching the Pre—SEBool Handicapped Child. Albany, New York: New York
State Educagion Department, Divdsfidn for Handicapped Children, April 1972.
47 pp. (ED 069 08&) .
"%
v

- N ~

these are” proceeMings .0f a special study institute on the preschool
.handicapped child. Topics“discussed are identification of handicapped
schildrgn, the congept of classification, prescriptive physical geducation,
diagno&tic teachingi and educational materials. . .
. ¢ )

Ros§, Sheila A. Effects of an intensive motor skills program on young

edpygable fientally retarded childsten, Palo Alto, California: Palo Alto
Medical Research Foundation, 1%9. 7 pp.

ey L T : ' @

In a six month training program skills basic to ghmes and sports played
by young.children were taughbufg elementary age educable mentally re-
«tarded children. These children pbss?ssed ¢kills far below those of
normal children.. Witht tf%ining educable mentally retarded children
improved to a level where they did not.differ statistitally from normal
children. ’ ’

-
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‘:}0. Ross, Sheila A. A studyﬂo?'the effects of an intensive training program on
the motor skills of young educable mentally retarded children. Palo Alto,
California: Palo Alto Medical Research Foundation, 1967. 53 pp. (ED 023
242) . ; ) . . S

Educable mentally retarded boys and girls (N = 40; CA = 4 to 10 years)

were divided into an experimental and control group, baged on age, IQ,
_+~Sex, and pretest scotes. Experimental group received Six months of

training in hitting, catch1ng, throwing, running, jumping, bouncing, Y,

kicking, hopping, skipping, balancing, dnd target-throwing; control

‘group participated in regular physical education. ~Experimental group

only differed 'significantly from control group on basic skills test.

38. Ross, S. A. Effects of an intensive motor .skills training program on
young educable mentally retarded children. American Journal of Mental
Deficiencz,ﬁ73? 920-926, 1969.

Two groups of;educable mentally rétarded children (N = 20 each; XC.A. =

. 92.5 months; XMA = 61.75; XIQ = 68.40) and one group of normal chfﬁdren
(N = 20; XCA = 90.10; XA = 59.80; X IQ = 66.25) took part in this study.
-All three groups were pre and posttegted on the Basic Skills Test and the
Brace Items Test. Mentally r.etz‘led children engaged in a 6-month train-
ing program of three 20-25 minute Bessions per week, consistingyof simple
verbal instructions, use.of games to teach skills, frequent changes of
activity, active participation of all during each session, leadership ‘g ;
practice, and an adult model' who did’ not offeg direct criticism; nbrmal
children participated in regula: physical education. MR children made
considerable gains on bothr tests, espec1ally thé Basic Skxlks Test,

- -

after training. Control group showeq n flcanq.gatn on e1;her measure.
¥ “ L o
r . N e .
39. (Skeels, Harold M., %nd Harold B., Dye. A study ofthe effects of d1ffer- .
ential st®mulation on mentally retarded childredd. - Proceedings and Addresses -

of the American Association on Mental Deficien§1,~54(1) 114 -136, 1939.

T

Mentally retarded ch11dren(CA'- 7 to 30 ‘mofiths; X IQr- 64 . 3) were
transferred from an institutional env1§%ﬁqent to ane providing supea}or
Stimulation (a ward with older, brighter girisj. A cont;g}fgg?uw of
children remaining in the institution an{‘a,grOup attend¥ng preschool
were also studied. Thpee re-tgsts of IQ were :dminlstered duyring and ~
after the transfer, over a period of two Experimental groquade
an average IQ gain of 27.5 pointa,.while cpntro groups sh®ed a mean
loss of 26.2 points. This is ptfimarily, attrtYuted to the close adult-~
child relationship experienced by experimenta children.

40. Skeels, Harold M., and Marie Skodak Techniques for_a h1gh-yield follow-

up study in the field. Public Health™Reports, 80(3) 249-257, March 1965.

In this follow-up study, authors talkéd to all of the 25 children

originally studied. _Probleps encountered are described. Eleven of 13 -
experimental group children wEr%mmarrf‘d All were self- -supporting. .
= Four had gone on to college Five of th& 12 control group children were
- in gtate institutions Sixruere employed, a¥l but ‘one as unskilled ”
laborers; mediang 1eve1 of educational achievement was third grade, -t .
A : 39 . - . 4 4™
. : o 44 =°
\‘l ' ) - . ’ * - .
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41. Studebaker, Gary W. The effects of a program of.fixation upon motor
performance of cerebral palsied children. Doctoral dissertation. Eugene,
Oregon: University of Oregon, 1974. 106 pp.

) .o - 1

' Six young cereé%al palsied children were tested in a ten-week motor
development program emphasizing fixation on a stationary dowel with one
hapd while manipulating an object with other-hand. Pretest and posttest
evaluations of audiovisual recordings indicated that motor performance .
of children had improved over the ten-week program.:

43. Thelen, David C. A program for training children in coordination and ’
perceptual development. Education and Training of the Mentally Retarded,

. 8(l):e 29-35, February 1973,

L] P
Describes a program to help handicapped primary and p;e-primary children
develop coordinatien and improve perceptual skills. Locomotor, perceptual,
and social components of the program include such activities as jumping,
crawling, tire rolling, walking through ladders, walking balance beaas,
tossing bean.bags, and climbipng monkey bars. L -
-

Z,

v o ’
43, Webb, R. C. GSensory-motor training of the profoundly retarded. American
. Journal of Mental Deficiency, 74: 283-295, 1969.
n .
. b
' A training program de51gned to affect change in areas of awareness,

manipulation of environment, movement and posture, and locomotion was

. given to profoundly mentally retarded children over a period of eight .
* months.. Children (N & 37; CA = 25 to 17% years; social age = 2.to 21 .
months) were evaluated as to sensory intggration and motor performance
before oMy affer training. Posttest scores revealed that about half
the children showed increased %wareness- all children' showed improved
movement patteras; two-thirds gained 1n reachingand graSplng‘obJects
all childr®n who initially did not relate to adults gainmed in this

. ablllty, and there was some improvement in posture and loconiotion in all’ -+
+ but one child. Comparison of pre and.post treatment soc1a1 .ages gave a
. mean difference of two months. :
.
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EARLY INTERVENTIONé INTEGRATION *OF .

N HANDICAPPED AND NON-HAND[CARPED FRESCHOOLERS N
) , . . A . \“' N . N -,
3 ) *
. <, e - i . v »

Federal legislarion guaranteeing educatlon in the least restrictive
environment to’ handlcapped sﬁudehts applies as well to children between 3 and 6
years old who have not yet begun fdrmal schooling. Thls, coupled with helghtened
consgiousness of parents of, handicapped preschoolers who do not wa® o hide
their children at home, has resulted in an_increased numbef of integrgted pre-
schodl programs, R . St . . . ‘

1 .

Trends toward integration are so Tecent that evidence supporting or con-
traindicating this is gcant. At best, research in tHis area can only be con-
sidered to be -in the preliminary stages Perhaps the best reason identified

for integratimg very'young hand&gapped and non-handicapped children is that -non-
handicapped children kan serve as yery effective models. One study cited in

the bibliography concluding this sdctipn indicated that quality and quantity of
handicapped chiléren's play increased as a result of an integrated preschool
program (2) Another study found that handicapped preschoolers increased their
vetbalizations after extended contéct with non- handlag?ped madels (5). '

o v e

/
An as yet unsubstantiated but seemingly logical rationale for integration

of handicapped and non-handicapped pre5ghoolers is to foster more poslthe "
attitudes toward handicapped ind®iduals. Longltudlnal studies may eventually
show tbat children who are in close contact with nandlcapped children develop

more p081tiv€ and accepting attitudes,

Difficulties in initiating 1ntegrat§d preschool programs have been attributed

to ignorance about licensing regdlatlons need for more staff, meed for specially
trained staff, and various other administrative®concerns related to facilities,
financing, and insurance. Several citations in the bibliography eoncludrng this
sectlon are specifically aimed at aldlng preschool teacliers and adminlstrators
(l,3,6g7,8,9,10). Suggestions in these publications caver such subjects as in-
sérvice training, licensupe, and program planning. o

ERIC. - 7
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Y, Bibli?graghz . ‘ - :
1. Crandon, G.: and L. K. May. Expérimental unit for severely subnormal chil-
dren under five years of age. Nursing Times, 60(50): 1644-1645, 1964, -

T e, 3
An.éxperimental dhit for severely subnormal children under five years old
was organized im conjunction with a nursery échgol for normal children.
One aspect of program alloWed -for-a-periotd ot play between normal and re~
tarded children. Article'also discusses.staff training, daily program,
parent counseling, selection of pa%ticipantS, and experiences gained.

2. Devoney, Catherine, M. J. Guralnick, and H. Rubin, Integrating handicapped,
and non-handicapped presthool-children: effects on social play. Childhood
Education, 50(6): 360-364, April-May 1974. :

b 0% '
Describes research on pracedures iépiemented to increase the social play .,
of handicapped preschool children. The use of non-handicapped children, as
models increased quantity andjglity of play in the target population.

*3, Gorelick, Molly C., et al. Careers in Integrated EarlzﬁChildhooJ Programs.
California State University at Noxthridge, Preschool Laboratory, 1975.
272 pp. (ED,112 628 ,$13.32 papercopy, $0.76 microfiche)
- ‘L‘m‘a
- T Ry S P

Describ®s a four-year project to Fesipn dhd implement a competency based

_ training model that prepared teachers and administrators for careers in
early cnildhood programs integrating normal and handicapped children.

, S

+  +4. Gorelick, Molly c.” Are preschéols willing to integrate children with handi-
+ caps? . Journal of Rehabilitation, 40(4): 17-18, July-August 1974.

An early childhood project conducted by California State University .
(Northridge) Home Economics Department 3%§_successful in terms of integig;iag”““
handicapped and non-handicapped children in a nursery school prgg;amf“’A
large majority of preschool program directors surveyed were favorable
toward integrating handicapped youngsters into their programs. Some admin-

=ctrators misinterpreted licensing regulations, preventing this type of
enrollment. ’ )

LI r

5. . Guralnick, Michael J, The value of integrating handicappéd and non-~handi~
+ - capped preschool childreny American Jourfial of Orthopsychiatry, 1976, in press.

Reviews studies which have integrated handﬁpapped and non-handicapped pre-
schoolers. Two research studies on social and language development are '
described, Where non-handicapped children served as models. Peer modeling

was not sufficient to produce any change in social play behavior of handi-
capped children; modeling did result in increased verbalizations of handi-
capped children.

+6. Klein, Jenny W. Mainstreaming the preschooler: Young Children, 30(5):

317-326, July 1975. o
. 1

X N

Author describes experiences with integrating handicapped children in Head =

=

Start and provides useful ideas for application in any program with young ’
children. ) az'

( ' ' 4 .
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Klein, Jenny W., and Linda A. Randolph. Placing handicapped children §n
Head Start. Children Today, 3(6): 7-10, November-December 1974. ' '

Presents discussion on the plaLemtnt-o: nandlLapped chiidren into ex15t1ng
Head Start programs. Services and progkam acgivities for preschoolers

in theWe programs are dlscussed, as well as incidence figures. e !
8. Northcutt, Winifred H., The Hearing Impaired Child in a Regular Classrooom:
Preschool, Elementary, and Secondary Years. Washington, D. Z.: Alexander

Graham Bell Association for the Deaf (Publications Sales, Dept. T, 3417
Volta Place, N. W., 20007). 57.95.“

= - N

. Over 40 chédpters written by individuals directly involved in mainstreaming
are presented in this book, which provides information on issues, objectives,
personnel, evaluation, dnd parent-teagher, inferaction.

+9; Preschool integration. Ekceptional Parent, 5(4): 31-32, August 1975.

The Centér on Human Policy (Syracuse, New York) has been working with
community agencpies to integrate handicapped children 1hto nursery and day
care programs. TIo share Jdeasomwsuvbrar profde TS tintact : Ellen Barnes,
Center on Human gg;;#wﬂ 216 Ostrom Avenue, S‘racuse, New York, 13210.

10, {g;Lfﬂng?l E. Believing witnout seeing: teacnlng the blind child in a
;dﬂ“ﬂfﬁm‘regular kindergarten. Childhood EMgcation, S0(5): 285-291, ~ﬂéICE“L%li,-
or “

.~

. Suggestions are offered to kindergarten teachers on' integrating blind,
children into their classes. Activity adaptations and 20 games for .
developing touch, scund, smell, and spatial awareness are cited,

*]1. Wynne, Suzan, et al. Mainstreaming and Early Childhood Education fot
Handicapped Children: Review and Implications of Research. Final report.
- “Washington, D. C.: Wynne Associates, 1975. 269 pp. (ED 108 426 S$14.59
papercopy, $0.76 microfiche)
~ AS

Presents results of a project that reviewed and criEigally 4nalyzed the *
research literature and produced a bibliography of 291 materials relgrgng

to nalns'reamiq preschool handicapped children. Considerations, in de-
veloping an integrated early childhood program are summarized. Among
conclusions reported are that the value of an intervention program depends

on degree to which that program focuses on the child's s ec131 needs. hd
BLe prog P v
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. EARLY INTERVENTION: .
TESTING, ASSESSMENT, AND EVALUATION
™ : P

. *
A

-

Assessment of young handicapped chi%dren, either, through formal tests or
more informal obskrvations, is.undertaken for two, main reasons: * (1) to determine
if a Qandicapping condition exists, and. (2) to identify . the child's strengths and
weaknesses in specific areas--language, emotional development, physical and motor
skills, perceptual development. Testing and periodic evaluation of progress
must_be, a part of.’every relevant early intervention prdgE;E. However, testing
cannot be an end in itself--this resylts id the negative aspects 6f labeling and
classification« A testing program can only be really effective when:

Everyone concerned knows what each test item measures.

- > . * o
Personnel jnvolved in testing discuss results with others whos know and
work -with children in a variety of situations. .

. {ormal testing is supplemented with informal observation in a varietys ..
. o£\§ituations: . . e S

Papers, articles, manuals, and kits‘l;§;ﬁdm&n"tﬁ€"gibliograppy foilowing this
section are illustrative of. tests-cdffently used to assess various aspects of the
3§B¥Elendica?pEd“EﬁTld's development. Physical educators, recreators, and others

who are specifically interested in assessing physical, perceptual-motor, and play
skills of “handicapped, preschoolers may also findg}he following tests useful:*

Centennial Athletic Programme Testing Program .

Canadian Association for Retarded Children

4700 Keele Street

Downsview, Toronto, Canada
measures abdominal strength and endurance, explosive power of’
legs, cardiorespiratory endurance, balance, and codrdination;
ages four and up.

4

The Peatody Test of Physical Fitness

Institute on School Learning and Individual Differences

George Peabody College for Teachers

Nashville, Tennessee 37203 . -
measures strength and speed,; body build and growth, hand-eye
coordination, cardiovascular endurance, and muscular power; /
ages five to nine. ‘

A Perceptial Test Battery: Devalopment and Standardization .

University of Chicago Presg with‘the Department of Education of the

University of Chicago .
5801 Ellis Avenue y -
Chicago,llllinois 60637

-~ .

*For further information on these and othér tests, refer to Testing for Impaired,
Disabled and Handicapped Individuals. Washington, D. C.: American Alliance for
Heakth, Physical Education, and Recreation (1201 16th.Street, N.W., 20036), 1975.
$3.95. i ’ ’ .
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measyres auditory discrimination, auditory- memo¥y 'span, auditory
sentence memory, auditory sequemcing span, visual form discrim-

ination, visual form memory; ages five through eight. ' .

s
’

/ Physical Ability Rating Scale
University Hospital School . . .
Iowa City, Iowa 52240 i

measures toilet habits, ability to lift glass, grip, dressing
ability, ‘self-feeding ability, and a variety of physical and motor
_§kills (building towers, drawing, running, balancing, etc.); °

...="" ages birth through 72 months broken dgwn by age level.
P .

- ]
Individual Motor Achievement Guided Education
The Devereu Foundation Press
Devon, Pednsylvania 19333 T

measures sequentiil motor activity, fine motor ability, static
balance, and perceptual-motor activity; emotionally and/or
neurologically impaired four to ten year olds.

- .

]

Early Detection Invéntory , . .
Follett Educational‘éorporation / ) .
1018 West Washington Boulevard . .
Chicage, Illinois 60607 N PR N
determines social-emotional behavior responses, school readiness,
motor pérformanégi physical information, famfﬁy and social history,
. and medical history; for children‘gnterlng nursery school, Head
Start, kindergarten.

e
The Basic Concept Inventory -
Follett Educational Corporation .
1018 West Washingtort Boulevard
,Chicago, Illinois 60607 i
measures ability to identify concepts, answer questions, perform
specific acts, identify objects, repeat numbers sequentially;
preschool to age ten. H —

v
" Developmental Test of Visual-Motor Integration (VMI)

Follett Educational Corporation LN
1018 West Washingtdon Boulevard - o
Chicago, Illinois 60407 : , -

P . : A f . c
measures ability to imitate drawings of various forms; ages two
to 15,

ﬁenwe} Developmental Screening Test .

University of Colopgdo Medical Center

Denver, Colorado 80220 - ’ T .
measures gross motor, fine motor-adaptive, language, and personal-
social development; ages two weekS te six years.

.
[
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Peabody Developmental Motor Scales (IMRID Behavioral Science Monograph
« No. 25) § ) ' *
TMRID, George Peabody Colleg&
P. 0. Box 163
Nashville, Tennéssee 37203

measures gross-motor and fine-motor adaptive behavior; ages

birth to seven years. ‘

ERI
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s . Bibliography - . .
* 1. Bleck, E. E. Locomotor prognosis in cerebral palsy.’ Developmental Medicine °*
and Child Neurology, 17(1): 18-25, February 1975.

Relates a method of storing a cerebral palsied child's reflex responses

- and relating this to his prognogis for walking. Authgr suggests that
before treatment is started, treatment assessment should include analysis =
of child's walking potential, as set forth in this article.

2. Bryant, Antusa $., and Leroy Schwan. Bryant-Schwan Design Test, Part I’
Unpublished instrument. Mankato, Minnesota: Mankato State Collegé, Depart-
. ment of Special Education, 1972. Ayailable from Campus Publishers, Box 1005,
Mankato, Minnesota, 56001. $17.50. v

This instrument was designed to mbasure what a mentally retarded, preschool,
or elementary school child knows about design (lines, shapes, colors, tex-
tures, and values): It is intended to assist in planning an art curriculum .
for mentally retarded 6h1ldren o
+3. Chase, Joan B. -Developmental assessment of handicapped infants and youpg
children: with very special attention to the visually impaired. New Outlook °
for the Blind, 69(8): 341-349,364, October 1975.

Althod%h caution must be exercised in using assessment devices, assessment
meagures can help to prevent, ameliorate, or ancover difficulties that the
handicapped child might face. A battery of assessments will yield a proflle
of the infant's abilities, strengths, weaknesses, and disggllltles
4. Comprehensive Developmental Evaluation Chart. E1 Paso, Texas: Mothers Can
Help, El1 Paso Rehgbilitation Center (2630 Richmond, 79930).

The chart was designed as a tool to record development of children from
birth to three years. Tests of gross movement, reflexes, hand use, ex-
pressive and receptive language, and cognitivé-social development may be
recorded, as well as feeding habits, vision, hearing, seizure, act1v1ty,
and parental attitudes.

5. Developmental Assessment Certificate. Minneapolis, Minnesota: Paul Amidon
and Associates, Inc. (4329 Nicolet Avenuey 55409). $0.50. (Also available

- from Southeast Mental Health and Retardat1on Center, 700 lst Avenue South,

Fargo, North Dakota, 58102.)

~

—

A reporting tool for preschool, primary, specjial edécation, and trainable
mentally retarded children for evaluating» self care, visual and auditory
perception training, gross and fine motor develbpmenth communication
skills, -and social-emotional development and adjustment.

6. Developmental Prototypic Assessment and Curriculum. Fargo, Nbrth‘ﬁakota:

Southeast Mental Health and Retardation Center (700 lst Avenue South, ~ .
58102). $4.50. .
} —_ . 48 ‘ —. .
- .
’ - . .
' . ‘ E
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[N /
An extensive compilation of developmental items tlassified at monthly
intervals for ages 0-6 years in the "areass of gross motor, fine motor,
cognitive, language, and self-help skills. oL ’
Infant Evaluation Scale. Fargo,‘No;th Dakota: Southeast Mental Health and )
Retardation Center (700 lst Avenue South, 58102). $19.50. '

i

Includes manual,- materials, and 25 protocols. This ‘is.an evaluation
instrument to be used by parents in assessing the developmental level
of their child (from birth to six months of age) « ' .

¢ S -
Lawhon, Del, ang  Linda Thornton, comﬁiler. 'An Annotated Catalog of Visual -
Materials Relatling to the Identification and Management of Handicapping
Conditions of Preschool Children. Charleston, West Virginia: Appalachia
Educational Labéfatory;WJune 1975. 168 pp. (ED 112 205 $8.24 papercopy,
$0.76 microfiche) [ 2

~

)

This is a catalog of 232 visual materials (films, slides,’videotapes)
relating to identification and management of handitapping conditions of

: preschool‘chfldren. An additional section lists unannotated visuals.

10..

Aruntoxt provided by Eric

Magic Kingdom of 0z Preschool Screening Manual. Fargo, North DaKota:
Southeast Mental Health and Retardatibn Genter (700 lst Avenue South,

58102). $5.00 - ‘

Describes procedures for planning and| implementing an extensive pre-
school screenipg program usiﬁg parents as screeners (able to screen.
approximately 20 to 25 children in two® hours on approximately 24-40
task areas.  * - ) :

Magic Kingdom of 0Oz Screening Programt—-Complete Kit. Fargo, dorth
Dakota: Southeast Mental Health and Retardation Center (700 1lst Avenue
South, 58102). $39.00. . -~

L' . B

»
PO

Children between ages three and six can be screened on this program.
Kit includes manual, 25 student profiles, stimd}i cards apl materials.

Share, Jack B., and Ronald W. French.] Cuidelines of early motor development
in Dayn's syndrome children for parents and teachers. Special Children,,
1(2): '61-65, Fall 1974.

‘é chart titled “Comparison of Age of Onset of Gesell Normals and Down's
Sgndrome Samples for Selected Developmental Landmarks in Months" *is dis-
dussed. Chart indicates ages’at which certain e 1y motor- develophent
Jandmarks occur in normal and Down's syndrome children, withsencouragement
for parents and professionals to further development.

Tiny Tot Evaluation ahd f?ggkessgkegort. Cindinnati, Ohio: Stepping'Stones
Center for Handicapped (5658 Given Road, 45243), n.d. 11'pp. .

Stepping  Stones Center for Handicapped is a the'aﬁéutic recreation.centgr
which initiated an Irffant Stimulation.Program im 1971. -The program includes

=

v
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1

motor management and motor pilanning skills, %patiaL awareness, sensory

and language experiences, and self-help activities.
form (7 page%) is utilized upon a c(hild's admission to the program and

up-dated as the child accomplishes cd¢h task.

s "a large ball,
picks up small objects,
(§Xays alone,
task

tries building blocks),

The Tiny Tot Evaluation

&

Fifty-three motor develop-

ment tasks (walks up steps'aléernating feet with help, walks along, kicyks
uses scigsors), 25 hand and gbject taSks {follows ob;ett, v

18 socialization tasks

takes tuons, tries new activities), 31 lamguage .development
(laughs aloud, gives first name, asks simple questigns?),
p tasks (pulls on sock, finger feeds) are inclided. !

and 15 self-
The Progress Report

(4 Ejges) 1s charted at the end of each year and 1s sent to parents.

13,

\ 78705). $29.95.

The Yellow Brick Road.

Austin, Texas:

3

l1his carly childhood test kit includes mdnual,

25 admission tickets.

Following a Wi%Zard of 0z format,

< ¥
Learning Concepts (2501 N.

»

Lamar,

-~

T4

four battery booklets, and
five and six year

olds move tnrough 24° tests evaluating strengths and weaknesses in motor, f

visual,

O

ERIC

v -
Full Tt Provided by ERIC.

additory, and language areas.
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5\ Indoor ‘dnd outdoor fac111t1e$for young handicapped chlldren need not
differ, firom thosé used by non- handlcapp d ¢hildren. An awarenéds is needed’,
howeVer,. of "what cons‘: utcs an.s¢chitectural barrier to a young child who
perhaps | tannat see, he%\m walk. Ideally, all children ¢ould use all facil-
ities. ‘Since this is .ot t\hu case, -the bibliography in thls/semQt%E;
sobrces of 1nfopmatlon on bu1ld1ng acce551hle play iac:.lltles for young chII=

en. . . J
dr ,J“,! '

It.often seems that. any toy, facility, er acti i for handicapped chil-
(dren must be therapeutic.’ Whilg these chlldren do requireé\a great deal of
purp051ve intervention (skerapy), this should pot infringe pn their play to
make t leiz thqn fin. : &0 attempt 'was made td include sourtes in thlS b‘ib—
llography thats vide. both th?

The playgrogn pIay centers
with fun, both ef\hanc.lng Lhe chl velopment tind letting him or her be a

. child. o : . s/
. . ) ’ . AL
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Bibliographz co

Paso, Texas: Learnlng Resqyrces Press (609 La Cruz Dnve, 79902?

1 .
Adk'ins,:Patrlcla G. A Priceless Playground for"Exceptlonal Childr’en
9i*
41.50, plus 25¢ postfage and handling. =~

A fun and Gherapeutlc play ro,unge’l:ullt by volunteers tand fathers of .. 3
children in tHe Earl_y Learning, ter for ﬁxceptlonal Children (El
Paso) is described. Mo commerclai playground equipment was purchased i
Author details each piece of equ-lpme-nt and its contribution-to the ch11d s .,
, ,growth and development. - K . P, .
2 CFa Y
az. Au t1n§1chard L., comp. Playgrounds and Playspaces for the Handlcajj)ed
L Austlg‘ Texas: Theraplan, Inc. (P. O. Box 13325 78711), 1'974 62 PP

Author, outlines ways tha@‘:(nt rapeutlc play facility can” enhance, aspects
of the handieapped ¢hild' Sﬂgrowth and development . 3 -Considerations on
site 'selection and equipment are presénted, with' many 1llustrat1ve photo-
’ graphs ' . .
. ' = .t -
@3‘. Bartholomel, ‘Robert.  Indoor and Outdoor Space for Childreén in Nurserj- v
Kindergarten Programs. Monticello, Illimeist Cquncil «f Planning Li- " \

. brarians (P.. 0. Box 329 61856)aecember 1973, $1.50.

N LY ?

Not specifically geared t warcf handlcapped chxldren this bibliograp'hy
does contain books, reporZs, an,d articles relevant to planmng indoor
and outdoor Spaces for all young chlldren &-. . R
don, ROnnle.. lhe Design of a Pre- School Therapeut:,c Playgrouﬂd XAn
door Learhning Laboratory. Rehabilitation Monogga™No. New York:
Institute of Rehabilitation ‘4ed1c1ne, New York ﬁo ersity ‘4edic.al Center
(400 E. 34 screec\,loors), nud., $4.50

’ Philos!hy and design of a-playground for p;eschool physma; nd;capped
childreh are discussed- n, thls‘publxcatwn 'PhOtos,*text, a \getalled .
drawings illustratg construction.and design of the playgréund. ’

)
'y, -

’

Hayes, (Gene A. Therapcutlc play facilfties fgnr Randicapped ch‘nldren

Journal of Leisurability,- 2(2) 10-17, ,prll 75. A ‘ v

Explores the values df play and descvlbes a "typical" play facility.
The elements of a thcrapeutlc play facilit’y;-as well as ways to enhancé
" cfild's growth and developme\_‘t through delllty dc51gn, are dlscussed
'Integrat?lon of play facilities is stressed. ST

~ Ne . . -
. . . .’
Osmon, Fred Lima. Patterns for Designing Chlldrenfs—efn‘és 2nd, pranting.’,

, New YJrls : New York: Educational I‘ﬂCllltleS Laboratorles, Inc (477 Madison
'Avenue~110022), 1972. 128 PP- . -

. - s -

This repprt frog Educati®mnal Facilities Laboratortes should be. useful
to péople who plan or hope to plan a children's center. AlthouglF“ J
prlnts are no%provmed, a rationale for all faets:of a children's

-
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c¢nter is offered ,s0 readers can determine what they actually need in a
center and ¢an design their, oyn centers. Patterns for each ‘conceivable

N living and playing area are discussed with considerations and requir'e-
ments for- complete utillzat_gn”‘Floo; plans and a b1bllography age pro-.
Vided. ey oL e .

Coe -

’

Play Learning Centers.for Preschool Handicapped Children:’ Research and
Demonstratioen Project Report, Tampa, Florida: College of Edycation,
Préfessional Physical Education Program, Un1vers1ty of South lorida,,
. August 1975. 97 pp . . - . ,
L . <, ”
Three play learning centers. for handlcapped children were constructed in -
- Tampa, Flotida: (l) The United Method&S;/Breschool Center's play facility -
. consisted of several interconnected mul?T-level br1ghtly— olored table
tops; it was used by two groups of mentally retarded ghildreén (I. N = 12,
. .7 X CAk =05 years, X IQ = 39; II. N = 20, X CA™= %4 years, X IQ = 69). " (2) ..
’ * The United Cerebral FETE?'Preschoél Center's playfacility ‘congjsted of * .
stairs, 1nc11nes, and slldes in J%r;ous cbdlors axtures (foam, wood,

-

: carpeting); two groups of cerebral -palsied chil sed it (I. N =10,
X CA = 2 years, 1I. N =23, X CA =15, X IQ ™ hildren at both sites
. were videotaped while engaged in unstructured“play. C0nclus18ns were
S sipilar: ,play behavior was highly related to%the desxgner s expectations, »

the play lea¥ning centers held the children's attention and both mentally
retarded and cerebral palsied children of higher motor ability engaged in
2 .. more uprighg: play. - The thﬁrd play facility was at a Residentia]l Treatment
E Center and. c0n51sted of an eievated deck under tfees, with a ladder, pole,
slide, dnd rope net for access or exit. Nipe emotionally d1sturbed boys

(X CA = 12 years) hel’ped to des1gﬁ'and construct the play center; no

v1deotaang 6f play was done As with thé other two play Centers, play was
cons{stent with the intent of the design. _ Detailed constructxon plays,

' , mate‘rials used and cost of all'p iy learnlng centérs are included in the |
) N report Recommendatlons for further research are given -
[ .

. 8. .Play Lot. Fargo, North, Dakota Southeast Mental Health and Retardatlon' .
T Cehter (706 ist Avenue South ~58102), $4‘5‘60 LT

-Contains blueprldts and coystruceion.plans Yor an inexpenslve and easily
- .con$tructed indoor- outdoor plavground for preschool children.
9.' Tot -Dock. Grinng}l, Iowa: Stadiums Unlimited, Inc. J(Box 374, 50112).

+1 to 4 platforms $140.00 each; S to 8 $129.00 each 9 to 16 $124 00
s 17 to 24 $119.00 eachy over 24 $115.00-each. Leg extension (sets<ﬁ€4;—— ,
s 6.inch $7.00 per ‘set; 12 inch $10. 00 per set. Rail supports (2 left d 2 .
rights) $10.00. ) L ‘ ~

) .

A

,

‘ _ Swimming instruction for small handicapped and non- ~handicapped children isJ
- .often.complichted by thefr fear of deep water.and the fact thag the
N shallow end of the podol is still deep water to the child. 'Znstructfon in
a wading pool can increase the,difficulty of making the tr¥hsition’to a
regular pool. Tot-Dock is an ‘underwater swimming poo¥ platform designed ‘.
, to alleviate, the, above problems Tot4Dock platforms, used ih any number
?& or’ conf%guration desired, rest on the potton of the pool at a hefght of

- .. h ‘ 53 I8
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six inches to provide a, solid base for swimming instruction in any_ pool.
Leg extenders are avajlable to-~raise the p_latform s height an additional.
" six or 12 inches. Each'platform, mead®ures 7'6" long by 39" wide, weighs ,
55 pounds, has a guard Mwand. is eagily set up, comnected to other *

latforms, and taken dovn Platforms .may be stacked for storage. As
? K ied
Chilgren are read.)", theyecqn-m&ake the transition to deeper water.
L ! e )
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" EARLY INTERVENTION: CURRICULA AND ACTIVITIES

. - . . 4
. ] f—-ﬁ"_”_',—-

The 1nterdlsc1pilnary approach ¢f most early intervention program§ has
resulted in a large number of clrriculum guides that include sections on. Ql)
communicat1on, ianguage, and speech, (2) social-emotional- development, (3),.
perceptual traintng, (4) gross and {ine motor development. (5) seif-care .
skills, (6) cognition, and (7) recreation and play. & listing of such program
curricula, some of them annotated, is presented at the end of :h;s section.
Because mostr of the curricula 1hcludn‘qnapters .on adnministration and involve-
mgnt of parents, tHey should be useful to both the individual pTannf\g an
early intervention program and the individusl--parent or practxtloné%-—who
meredy wants activity idgas amd approaches.

s

- Some articles and 500&5 have been wrltten specifically abéut the physical
educatlon/per‘eptuaL—ﬁotor or recreatlon,ola) components of the early intery
vention program. For this reasor, a S&parate section of tiie bibliography lists
books, articles, and papers of particular interest to physical educators and
recreators. The general bibliography should npt be overlovked, however,,
because most of the curriculum guides do include sections ,on recreation and
perceptual-motor develgpment. “ —

. .

- Progranm Apg;pach&s

.

nacn n1ld is an i1ndjvidual and should oe treatcd as orne, wltn the chg}d s
prograg; based on his or hek id dentified str«ggths and weaknesses. It would be’
a gross error to 5aSu a progxam soxclv‘oa tne child's Sondltlon. However,
child development spgc1allsts do recugnize that preschool children in certain
dlagnostxc categorles have needs specifig to tnexrfcondltlows. while the.
development of .the whole on1ld nmust be respected, young children with certaln‘ o,
" handicappeng conditions hge needs that should be refffected in prograﬁs for them: -’

Visually. Impaired--program snould jpncludé activities that encourage
. ¢xploration and independence, Because these Mhildren cannot see,
tijey must initially be supportey by a safe, unchanging envi ‘ronment -
with a variety of stimulating objects td discourage fear and en-
courage early a2xploration. o .

hearing lmpairel--stimu.l fsr’develunrent of langrage and com-
municatyon are a necesSity' . their program. bespita the facg
that thel child cannot hear at all or can hear very littio, leaders/
tea hers/parents should tulk a lot, spbak dfstzncfly, and pousition
rherselves 5o taat obPildfan can sée» ‘them spcak, us .ng btooks, pic-
tures, and other stimuli for language. ~, ’

Deaf§-Blind--program must pr LGldc a great deal of ouLs1dc’st1nuxaL1on
iscourage the totally engrossing self-stamulatory activities
_charaqterize these children. Fxploratlon inea safée eaviron-

18 Lo be encouraged? and taMking*)

ERIC.
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. Mentally,Retarded--program ‘should 1nclude both activities to.stimulate
vocalizat1on/commun1catlon d acrivifies for motor development . ZBe*
_cause the development of théZe children may be months behing normal
chlldren of the 'same chronological age, it is important te determlne

4 thelr developmental level and base act1v1t1es on this. °

Cerebral Palsied--these childrgn aré often limited to a'few“éﬁd T
1nadéquate movements that are easily stereotyped, Therefore, their ° ..
program mustégocus on' discouraging wrong movements and encouraging
correct posture and loeomotion, upon which-future movements are based.
X

.
f

. Activities
, activirlies .

The activities presented here have multiple purposes in an early interven-
tion program ‘for handicapped children. They could be used as part of the child"s
physical oregngupational therapy to enhafjce the child's perceptual-motor de-
velopment; they could serve as learning or language ‘actiVities; /they might be
used if a physical.education program to improve phy51cal/motor functlonlng or
fitness; they also could be used as ‘recreation* purely for the sakq of play, ‘or
to expose’ the, child to a variety of recreation activities. '

Each activity is described in terms of equipment needed *objectives, what
"to do, and special cpnsiderations in presenting the act1v1ty Objectives are’
only listed. if they are particularly descriptiv® of the activiuy's fpnction. For
example, we. may assué that most activities are fun and that all can edhance
anguage development (if gire teacher talks to the child or uses signs and n-

courages a response), so these are not listed &s objectives with each activlty
A
< ) 4

) g' ) ‘Water Play

- . . . , R - i'
Equipment: tubs, water-play table, bpwls, eggbeater, cups spon&es,
toys that float, brushes, paint-roller, waterprodf aprons

. ~

)
- 0b ectives P cngnitive--~coneepts of volume and weight -
5 b
& perceptual-notor--stimulates tuctile senses

, " sonlalq~cuoperative play ’ .

14
.

§Vh?r to Dos wash toys; till ‘and empty containers of different sizes;
’.' paint a wall with water; carry uuckets:of water from one
x area to anotker; wash clothes o

. - s . e * P
Spécialr * .o .
fonsiderations: ;0u may hav@.to demonstrate things to¢ do first; tabfe shoulg’ e
« be correct height {or wheelchairs v )

. : ° .
’

L ' Swimming

* .

Equipment:

Aruitoxt provided by Eic:




. > .

perceptual-motor--tactually stimulating, facilitatgs free
movement of body parts, body image . P

physical--encourages rhythmic ,breathing, endur‘nce, muscular
development - .

recreation--lifetime lelsure activity . ¥

~

splash with water at poolside; squeeze sponges over: head

7 massage limbs; help to_flnaL,7playwu11h_hall37—%un~1n’1&ﬂ3?"“~'

. Considerations:

Equipment:

S

Objectives:”

What to Do:
s

Special
Considerations:

*Equinment:

- x w -

Objectives:

What to Do: .
Ay

Equipment:

Aruitoxt provided by Eic:

+ across pool; blow balloons across pool; bob; kick legs and
splash arms .

. .
v

water play may be a‘lead—up-activiiy to lessen fear; initially,
. a one-to-one staff to child ratio may be required

e f
" . . .

. Sand Play

. -

' >
Landbox or sandy lot, pails, shovels, sieve, spoons, measuring
cups, sgoops, molds . . <t
. * .
\ cognitive--concepts of weight and volume-
.perceptual-motor--tactually stimulatipg .
_ social--cooperdtive play
. ) v e
child can sit or roll in sand} sift, pour, scoop up sand; make
mud pies_end—cakes; £111 containers
. N > s N "
. V.

:' ‘ . .
cornmeal, rice, popcorn, or styrafoam may be used instead of
. ; N
sand . . /

i

[

Rhythm
. ] . ' Q
records and recérq player, drums, tambourines, wooden sticgs,
cymbals, wooden biocks, ‘maracas e .

- —— - - -

perceptual- “wétor--stimulates auditory and tactile senses, budy

and muscular control « = .
cognitive--counting concepts -
social--cooperation with others, team effort

. . v

sway, ‘tap fget, move head, clap to music; march around room;
sing songs; hit rhythm instruments; dance, prance, and. twirl
to mugic st

Painting and Cdloring

~

large, sheets of paper, easels: large brushes, felt tip

colored chaik, finger paints, poster paints, aprons
&

.




e

T

» What do Do:

,

Special

Considerations:

Equipment:

Objectives:

f

) -~
' What to Do:

Special .

Congiderations:

Equipment:

Objectives:

What to Do:

Equipment:
¥
8
Q '
ERIC
-

L] .
* hoagds, danes, h(ﬁbs, tubes, ladder, pileiof styrafoam,

rerceptuai-motor—-fine 21d rross motor skll&s

.

e .
LT A
* . T \
P s ”,”‘~ h y
o , v
- ) .??’
e . . .o ;
? v
cognitive-~color, -shape, and sizg concg%i?’ i f
perceptual-motor--fine motor control, tactually stimulating

social--sharing materlals !
.
recrea 1on—-11xet1me leisure a615v1ty

M . »

L3

demonstrate.and let child paint or color as he/she wants

: -} :
child may be apprehensive about getting hands into finger
paints at f3rst; treat spills‘as acc1dents but encourage chil-
dren to &lean up messes; try foot palntlng for those who can-
not hold a brush in hands or just for a change; use only one
to three colors at first s —

. Claz
play dough, clav, brown paper or newspaper, sang, qéokie
cutters, pots and pans, rolling pin, duall knives ' - L
cogn’,4ve—-shdpe, size concepts v
perceptual-motur--tactually stimelating, fine motor control
exercise for hands and fingers A
recreation--lifetime leisure activity ’

« .l
pound clay, shape 1ato objects, manipulate; cut clay into:
shapes, roll clay out flat . ‘ -

— .

]
v »

'

add.sand to clay for texture variety -

Obstacle Course
-3

mats, chalrs : ‘ )
L R -~ - P . -

4 [y

cogattive--corcepts, of wpy-over, around, unjecr

agility, .
bilarce, lecom tion, iaterality QEE : J
so¢ial--taking turas ’ . i,
' . . ) % ] /
c¢l1imb over boards; crawl under chairs.and benches; crawt’
thr<ugh hoops; get in gnd out of bokes; walk along ladder.
on floor;y jump 1nte hoxn of stvrafoam. )

: .
. ) v
« Ball Games c- N
.« - R N ; o+
different sized balls, boxed, parbage cans, beanbags: *
.
A
’ ':H .
~ 3
a r
. - £, .
. R
. 2
’ . D

.

e



N - ‘ v "

. Objectives: . percepwdal-motor--master ball skills, visual attention,

flexibility :
social--rules, play with oth'ers (cooperation)

What to Do: bounce ball‘on floor; throw ball or beanbag into air; roll
L , b?ll along floor; roll ball to partner; toss beanbags into
cans or boxes; roll or toss ball to each child while calling
: out 'name . -

.

Otker Actdvities-

§ Use any game or idea for young children, such 'as: <

. Pat-a-Cake -
» ! . Peek-a-Boo .. ‘
* : Hide the Button ' e
Follow the Leader
- Simon Says
Qutings and Field Trips
* Storytelling; Looking at Pictures .
- Blow and Catch Bubbles - . . W

\

<

ERIC e

g
. ' -




1.

*2.

3.

x5,

6.

EE

Aruitoxt provided by Eic: B >

/-
+5. -

RIC™ | S |

\
Bibliégrqphy: gCeneral Curricula \\\\ ’

Abbneviated COmulative Record and Developmental Prototype Currlc;::}h Minne-
apolis, Minnesota: Paul Amidon and Associates, Inc. (4329 Nicolet Avenue,
55409). $0.75. _(Also available from Southeast Mental Health and Retardation
Center, 700 lst Avenue Solth, Fargo, North Dakota,  58102.)

Consists of nearly 300 items classified under communication 'skills, social-
emotional development and adjustment, self-care, motor development, and
perceptual training, printed on a file folder to be_used with-preschool * :
normal or handicapped children. .

e

M =

Brlcker, Diane D., and William A.*Bricker. Non-catéggrical Education for the

Preschool Child. 1975. 30 pp. (ED 112 358 *$0:76 microfiche, not available
in papercopy) : . ’

>
~

DescriBes a program of non-categorical education for normal d develop—
mentally delayed preschoolers and infants. Inategratiop and parental in- o
volvement are emphasized., &ducational curriculum incfﬁdes sensorimotor,
motor, social, and language development? Program administration and daily
qc;ivitieSrare described. -

- ¥
. -

Cochfan, E. V. Teach and Réach that Child. Palg Afto, California:’ Peek

Publications (4067 Transport 4ﬁf"ﬁh>L,\\97l .o .

Desqubes the neuroldgically 1npa1red thild and presents a program Of
activities for every area of,development. " b

»

Cross, Lee, compiler’ ?lann1ng Programs and Activities for Imfants and .
Toddlers. A Biblibgraphy. Talscript No. 6. Chapel Hill, North Carolina:
University of North Carolina, Technital Assistance Development System, 1975.
(ED 112 545 $1.95 papercopy, 30.76 m1crofiche) p ) -

Approxlmately 100 references are 1nL1uded in this bibliography on planning
pragrams and activities for infants and toddlers. Activities are equally

applicable to chi¥dren who_are handlcapped or non-handicapped. Categprles

covered by the biblyrography are curriculum and activitjes, materials and"’
information for parents, and training {ilms: , .
* ‘

DuBose, Rebecia F. Developuental ncéds in blind intents. New Out&ook for
.the Blind, 70(2): 49—52, Februdry 1976, PR

s

v,
Suggests stimulation activities to respond to the needs of blind infants.
Acrivirlﬁs and ideas in the areas of physical and motor development, balance
and posture, cognitive-adaptive development, memory and eva]wation, and
sccfal dand emo.ional devalopment are given. s

Early Learning Center Currichlym Guide. EIl Paso; Texas: Elrly Learning
enter (1308 Zuni Street, 79925). S&.SOt .

. . 13 A
"~ A AN

“This is a plan and currlaulum guide eveloped and field-tested in the

rly Learning Center (EY Paso, Texas). ‘ . .

3 %0 ' . -
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Finnie, Nancie R. Handling theYoung Cerebral Palsied Child ‘at Home.
New York:v E. P. Dutton and.Company, Inc., 1970. .

Wfitten'for parents, this book also has ideas and principles of interest
to anyone who works with young cerebral palsied children. Daily living
topics such as bathing, toilet training, dressing, feeding, and sleeping
are covered. In addition, separate chapters are devoted to development

of movement, carrying, andiplay. Equipment suppliets and further readings
are listed at the end. - .
Fraiberg, S., M. Smith, and E. Adelson. An educational program for blind
infants. Journal of Special Education, 3¢2): 121-139, 1969.

-

Hensley, Gene, and Virginia W. Patterson, editors. Iaterdisciplinary Pro-
gramping for Infants with Known or Suspected Cerebral Dysfuntion. Boulder,
Colorado: Western Interstate Commission on Higher Education (P. 0. Drawer
P, 80302),-1970. —_—

3 . Sr . . .
Hunter, -Marvid, Helen Schucman, and George Friedlander. The Retarded Child
From Birth to Five.” New York: The John Day Company, 1972.

Y

Based on the program at the Shidld Institute for Retarded Children (New
York), comprehensive diagnostic procedures and treatment approachcs fdr
young mentally retarded children are given.

. . e
Johnson, Sylvia. Success Begins in the Cradle: A Curriculum for Infants
and Toddlers in Day Care. Atlanta, Georgia: Georgia Appalachian Child
Care Project, 1973. 189 pp. (ED 114 161 $9.51 papercopy, $0.76 microfiche)

E [ ~ .-
Presents a Piaget-based day care curriculum for children from birth  to 24
months, Games and activities to enhance social/emotional growth, language
development, and gross motor development are described. An appendix con-~
tains additional activities—and materials. )

Johnson, V. M., and,R. A. Werner. ,A Step-by-Step Bearning Guide for Re-

tarded Infanfs and .Children. Syracuse, New York: Syracuse University .
Press, 1975. 195 pp. $9.95. v N

This task-oriented curriculym can be used with children between the ages .

-of birth and 12 years, especially those with a functional level of under

four years. Learring tasks are arranged sequentially by difficulty in

_ the foilowing categories: sensory stimulation, social behavior, imitative
" skills, ‘language skills, fine motor skills, and perceptual abilities.

#13.

ERIC
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LaCrosse, Edward, et al. Handicapped Children in Head Start Series. Meyer
Children's Rehabilitation Institut: Teaching Program for Young Children.

equipment and materials.

Reston, Virgsnia:@ Council ®er* Exceptional Children (1920 Association Drive,
22091), ned. 140 pp. $3.50. " :

Exemplary of a developmental}y oriented teaching program for young chil-

dren, this book is made up of three sections: a skills sequence checklist;

integrating prescriptive methods inty regular classroom activities; and

61
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14. Linde, Thomas F., and Thusnelda Kopp. Training Retarded Babies and Pre-
- schoolers. Springfield, Tllinois: Charles C. Thomas, 1973. 183 pp.
L $12.75. , ’ -
- ’ .
4 This is a trainidg program for parents or teachers to prepare the mentally
retarded infant or preschooler for special education classes, Training
es, materials to be used, and suggestions for teaching are given ;
for #he following areas: awareness of position in space, ¢olor identifi-dNS\\ ’
cation, self-help, speech and language, and group activities. S

15. Meier, Marie; principal investigétor. The Development and Evaluation of a
Pre-School Curriculum for-Severely Disabled Children. Final Report.
Albertson, New York: Human Resources Center (11507), January, 1970. 33 pp. —

This project attempted to provide severely disabled children (CA = 3 to
4 year$) with an intensive pre-school program to lessen educational
problems associated with their physical disabilities. Creative activi-
ties, play act1v1t1es sensory experiences, introduction to ‘reading,
language, music, science, field trips, self-care, adapted physical edu-
cation, social training, motivattonal slides and books, -and parent
counseling constituted the program. Children showed improvement in vari-
ous measures of vocabulary, social development, qnd’percgpthal—motqr
development as a result of the program. No conjrol group was available.
é ’ ' . ,

¢16. Miller, John M., Jr. Early Education of the Multi-Handicapped Child.
New York: United Cerebral Palsy of New York City, Inc., 1971. 36 pp,
(ED 072 572 -$3.29 papercoply, $0.65 microfiche) L

Report describes UCP's demonstration program in early education for

multiply handicapped preschoolers. Reviewed are objectives, kome ‘and

- family involvement, staff team, physical development program, nutritiom, -

a spec1al device for t01let trainifhg, facilitys and general learning

guidelines.

. - . ¢ J

; bl7.., Mewcomb, Mary Ann. . Seal®Bluff Yevelopment Center. Childrem’s House, 5(1):- -
13-19, August 1971. A ) -,

-

-t

=

’ Seal Bluff (California) Develupment Center provides a eurriculum including
dev. loyment of motcr abilities, sensory stimulation, teachlng body parts.
and levelopment of various ~oncepts. Mo children are rentaglly retarced
all are very young mudtiple handicapped infants and children.

18. ‘Northcott, Winifred H., editor. <Lurriculum Guide: Hearing Impaired Chil- .
dren, Birth to Three Years, and Their Parents. Washimgton, 9. C.: Alexander _
Graham Bell Association for the Deaf, Inc. (3417 Volta Place, 20007), n.d.

106 pp. $6.50. . . ’

» .
.

This spiral-tound reference yorkbock describes Componcnts of a comprehensive
infant program for <hildren 0-3 vears of age. Guidelines for development “Nl
of the infant proyram and Jor parent guidance and education, integration of

the child into regular nursery school, principles- of language development,

and evaluation methods are preseggfd. ' >

- . “ 62
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. Schattner, Regina. An Farly Childhgod Curriculum for Multiply Hand}capped
Children. * New York: John Day Company, Inc., 1971. 144 pp. ‘

[}

ent OEPublic Instruction, 1972, 1(52’pp. $ED 074 677)

.which is intended for parents. Sections of the book include\(l) what do I

'l use my body, (4) 1 can do it (eating, dressing, hygiene), (5) the child

.Developmental Progress: Project MEMPHIS. Dubuque, Iowa: Kendall/Hunt

. Learning Cen-er} 1974. 29 ;5 (ED 107 066 $l 95 papercdpy, 50: 7§ nicro-

Preschool Learning Activitigs for the Visually I;Pai}ed é&ild: A Guide for 4
Barents. Springfield, Illinois: Iliinois State Office oﬂ the Superintend--

Game$ and activities to facilitate development of skills negessary for *
the visually impaired child's independence are suggested in \this book,

touch? (size, shape, textyre, and temperature), (2) what do I hear? what
do 1 say? (sound location,.differences, meaning; social respon§es), (3

looks at himself,-(6) yhat do I see? (for child with minimal vi fion),
and (7) let's walk (mobility, exploration).

Quick, Alton D., and A. Ann Campbell. Lesson Plans for Enhancing Preschool

Publishing Company (2460 Kerper Boulevard, 52001), 1976. 560 pp. $13.95.
Thik®lesson plan gyide contains 260>structured plans and 260 lesson plan

formats to pruvide a source of methodology and materials for teachipg 'pre- .
school children. ¥§ive areas are covered: personal socdal, gross motok, i
fine motor;slanguage, and perceptuo-cognitive. . ! \

Realistic ‘Edwational Plapning for Children with Cerebral Palsy: Pre-
Sghooi Level. New York: United Cerebral Palsy Associations, Inc. (66
East 3 th Street, 10016), n.d. - .

The aims of educational experiences for pre-school cerebral pals1ed ch11—

dren are listed and discussed. Children with phy51ca1 and sometlme mental

1mpa1r9€nt% need early, planned activities to enhance phys1ca1 communlca-

tion, pmotional, social, and mental .development. Various-actYlyitieg are

suggested in the booklet.' )
-<_/ ‘e on

Scherzer, Alfred L. Early diagnosis, manégeﬁent, and treatment of terebral
palsy. Rehabjlitation Literature, 33&7): 194-199, July 1974.

Considerations for ear]; developnentdl evaluation of young children are
given; the pustural reflexc. are particularly important 1n dLagnos1ng
cergbral paLSy Aittor outlines Lharactel19t1c3 of the cerebral palsied
infant, and Suggdotls programs for beth 1nfanta and older children. | Infant
program 5hould include sensury and motor stimulation to encourage head
neck, and trufk control as preparation f’y};itt1ng and crawling.

’

Sievert, Joe, and Kathlcun 1. W1nk1es. Las PalomiLaé?PTeschool fod the
Handicapp@y~Santa Fe, New Mexico. New Mexico State, Department of Edidcation

and Las Cruces\ New Mc<ico: ,New Mexico State University, Claude Cl-Dove

fiche) .

. , . |

Presented is a curriculim guide for preschoel children with cefebrLl*




palsy, severe speech and language difficulties, trainable and educable
mental retardation, and emotional difficulties. Objectives in the domains
of social self-help, communications, and psychomotor develoﬁment are color-
ceded according to h§ndicap, and activities for each objective are suggested.

.,

%25, Smith, 'Donna K:, editor. Motor-Academic-Perceptual Curriculum Guide for the
. Early Childhood Educafion of the Multiply Handicapped. Indiana, Pennsylvania:
Arin IntermBdiate Unit #28, -1973. 248 pp. (ED 083 775) .

\ Considers teacher roles, facilities, scheduling, and teaching techniques
for working with'multiply handicapped preschoolers. A chapter on motor
skill development examines development of gross and panipulative motor

. skflls, self-care skills, and body awareneés. The chapter on perceptual
skill development concentrates on the five senses. Activity suggestions
are given. :
Starkovich, Paul. Two-Year Study of Northwest Regional Center's S&mmer
Sessions for Preschool, Rubella, Deaf-Blind Children. Final report. Van-
couver, Washington: Northwest Regional1§enter for Deaf-Bljind Children,

« .1972. 122 pp. (ED 072 575 $6.58 papercopy, $0.65 microfiche)

The 1970 and 1971 summer programs for preschool rubella, deaf-blind -
children at the Center are described. The primary purpose of the pro-
grams was to evaluate these children in a learning and living situation.
Program was based on the learning station corcept. -
27., Taylor, Billie, compiler. Blind Pre-School. Colorado Springs, Coloradqf
Colorado Schogl for Deaf and the Blind (80301), 1972. 61 pp. $1.50.

Al

Articles pertiment to aiding the pre-school blind child are collected in
this publicatien. K Topics include attftﬁdes toward blind children,
discipline, a study of children blind since birth, congenital ‘vs. ac-
\Suired blindness, and play.activities beneficial to young blind children.

28. Teaching Research Infant and Child C8nter” A Data Based Classroom for the
Moderately and Severely Handicapped. Monmouth, Oregon: Instructional
Development Corporation (P.0. Box 361, 97361). $9.50.

-

14
The Teachimg Research Infant and Child Center curriculum is described in-
this publication. The curriculum is completely task-analyzed inc}uding
_ self-help, motor, receptive afid expressive language, and basic cogpitive
. skills. Presents techniqués for training volunteers and a program for
involving parents in the tgaiping of their seVerely hendicapped.éhildf
- i
29. -Wolinsky, &loria F., and Nancy Koehler. A cooperative program fn materials
¥ development for very young hospitalized childrén. Rehabilitation.Literature,
34(2): 34-41, February 1973.

Describes a program fpr developqent'aﬁd use of materials to stimulate
language and cognitive development in hospitalized infants and Foddlers
(under four years_old). Materials included vinyl crib pockets for pic-
tures, noisemakers, and squeeze Jbottles. Sources and prices of items used
4n the program are listed. " . . > )
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@30. Ackerman, Jeanne V. Plz;y. the Perceptual Motor Way. Seattle, Wa;ungt(.m:b
. Bernie Straub Publishi,‘ng'-Company _ Ioch, and Special Child Publications
5‘. (4535 UnionyBay Place, N. E., 98105), 1975. 90 pp. $3.95.
. h Y . ) . B )
" Games in six areas of perceptual-motor development are included in this .
Sook; body image, balance, laterality and directibnality, locomotion, b
eye-hahd foordination, and thythm. B#sig skill levels for eacharea are
‘listed developmentally. Percep’tual—motor'gctivities €an help the léarning
.disabled child.gain .self control, improve motor performance, and improve '
A\ self concept. e E2 e ,
@1. Adkins, Patrjicia G. Strus‘% Expériences for Develgpmentél Leargigg. -
El Paso, Texas: Learning Re&®irces Press (609 La C.ruz. Driwe, 79902),

- ¥

A 2

[4

‘
v

1972. 2 . i

. o LY S ,
.-, Ten abilifies that the child must acquire to develop languay skills areg
. defided, signg<of deficiency poted, and teathing appreaghesfd enhance.
acquisition df«these abilit@es described. gSpec¥fic remedial exercises
,and activities to did in developing needed:abilities are suggested.
“+" 432, Blos, Jéan W. 'Rhymes, bongs, records, and stories: language learnihg ex-
. -periences for pre-school blind chi‘ldvé,g. New, Outlook for the Blind} 68(7):

-

;““; & 300-307, September 1974 ¢ . w s,
% ‘ Traditional nursery liter.atu;e ig éxplored as being ood ]._?nguage’
. learning experience. * Sources are suggested, as are 3 nts for presenting
. them. Recorded materials aYe also included.\\ _— .
' Fl ' > R * L
/\\‘!3'3 Burie, Audrey Ann, and Mary Ann H 1tshe. . Reading with a Smile: “90 Reddin&J
. Games.That Work. Washington, D. .: Acrgpolis Books, Ltd. (Colortone - . |
" Building, 2400 17th Street, N.<H. \20009), 1975. 200 fp: - $9.95. : |
‘ ’r * . ! "._ . “ . 47 v o4 £ ' (i
.. Designed for wuse in’an educa‘t:ionai'énuirqnmeng with prescﬂool children }

.%hrough age eight, this book.contains reading readiness games.for_develgp- |
ng visual motor skills, visdal discrimination, and perception. Gamed -~ ;
ame alse’ intended to teach phonetic analysis, dic'tio'nary skiilg, ('md other |
prerequbsites for, teading. ‘ . ) & . Yo ",

)

- «34. Cooking with the Kids% El Pasg, Téxas: E;rly Léérn.ing 'Cp?\ter:ﬂ/?OS
v Zwhi Street, 79925). '$1750. 1 =X

~

N & classrodm cookbook Gf simple rec’ﬁpes pr*:éd and tésted by prescheol’
. Chil.dreh‘- :' ' - . " 3 . . -

-

s o

. * . oo ’ L.
f ° " @35. Cratty, Bryant J. Developmental Games for Physically Handicapped Children.
. d ' Palo Alto, California: Pelk Publicatfions (Box ‘11065, 943&6), 1969. 52 pp.

.ot e .

Games p?esé‘not‘ed in this bpok'are divi'sed into five seqtionsy sengory.motox

stories appropriate for younger and/od more severely handicd®ped children;:
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swing ball games for children eelchairg who have limited movement, .
string ball games for children th more movemefit abliity, partnex games'

4 and combination games utilizing components, from previous sectlons Gen-
T, Leral principlg’s for adap—ti gafies’ are given. . “
] v 4 s » b

+36. Egglestdh, Patricia J., and '*)"la
4 " Yopng Children, 31(1):

[

an; Weir. Water play for preschoolers.
November 1975.

N - 3 ve
N

Values of water play and techniques for presenting the activity to chi

Lo dren are discussed. Protection for child and classroom are de$ . .
Activities include water and soap, water And color and water a ther,
substances. L - . ‘

s ‘ oy &
- £ .
:37. Fahler Dorothy. Crafts f?or parentg and- their physically handicapped chil-
: dren. The,Pointer, 17(2): 1soa1z2//ﬂinter 1972. :
s, .Gives: Steps ».for introducmg art activities to p eschool physmally ndi-
. capped chlldren Coloring, cutting, and clay modeling are included.\ This .
is applicabl,e' to severely handlcapped axﬁl multlply handicapped childre
Fox, Barbara. Through the Year: Art Pro_]ects for Primary Age Children.
. Skokie, Illinois: Priority Innovatipns, Inc. (P. 0. BG¥ 792, 60076), 1970.

$3'3-25'. y® /

’

L 38,

ion classrdoms at t‘he primary level are presented ivities are”
d around the geasons and holidays and requ1r7 on readily-avail-

. able su pw. P - . .

" 39, Gameg Kid% Like--40 Tested Ideas for @opeech alid.Language Theray_y Tucson,
:( fommunication Skill Builders, Inc. (817 East Brd%idway, P., 0.- Box

33).  $15.00. . . !

i . . . .

Developed ify a s'ﬁeech and ‘language patholo t, these acﬁ'ivities are de-

- sigaed to rfake language learning both fun %effieient Each gam‘e has’
‘one or more behavioral ob_]ectlves so that desired resul{s can be specifxed
ih performance terms. . .

Art pr@zacts that have been used successfully in regular;nd special eau-

. - » h et

40. , Griswold, Patsicia A. A Program Outline for Parents and Th?lr Children Ages’
3 Months 3 Years Having Cerebral Palsy. Indianapolis, Indiana: United
Cerebral Pdlsy of Central Indiana, (615 North Alabama Street 46204), 1972.

A 73 pp®  $3.00. ) ‘ T

N ] g ) ' . . . » \ ¥
This outline presents activities on which parentg and their young chil%
: with cerebral palsy can work togeth®r to developschildren's emotiomal,

tal, d¥gocial habits. Each of the 30 ag:tivities includes oszectlv

motiva ing activities, equipmént needed, and an illustration. ' Rub- a-dub dub,

water ptay, talk about pictures,, pop’ beads, cardboard box train, and peg\,

set are some of t;he 30 activities. . “
l" ’3) . B ot .l N . ) a . ;; 3 - R
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Langdon, Gracé. Your Child's Play: ‘Interésts, Materials, Facilities,

Friends. Chicago, Illinois: The National Easter Seal Society for Crippled

Children and Adults (2023 West Ogden Aveﬁue 60612, 1957.° 25¢.

Suggests ways of determining plav interests of child and paféﬁt., Mate-
‘rials and act1v1t1Lb for the handlcappgd child's play afe detailed.
14

Lehman, Ca:ol y therapy for the hemlpleglc thld Physical Therapy,
48 1395@December »68. a ) . -

. -

-

. .. -
Describes and plutures "going fishing." Use of a velcro strap-around .

Chlld s ﬁorearm puts thé arm thruough functional range. Needed materials |
are I1stéd . -

:Losleben, Jeanne, et al Sensory-Integration and Motor Planning Activities
for Hundicapped Children. Las Cruces, New Mexico: New Mexico State Uni- -~
versity, n.d. 15 pp. (ED,(108 450 $1.58 papercopy, $0.76 microfiche) -

——

Offers suggestions to parentsafor attivities that cam be dome at home to
improve the sensory motor integration of children with cerebral palsy or
other physical or mental handicaps. Includes directions for ‘activities ,
to improve posture, balance and coorditation, and walking.
A

Lowell, Edgar L., and Marguerite Stoner. Pla% It~-by Ear. " Los Angeles,

. Califomia: udULatluqdl Materials Department, John Tracy Clinic (806 West
Adams Boulevard, 90607) .$3.50. B

<

ﬁqutory training’ ganes for young hearing impaired ch1ldren

e q\ .
Mandelbaum, Jean, Creative dramatics 1n early childhood. Young Ch1ldren,
-30(2): "84-92., January‘wg,s. " : .

Of¥ers quggeqtrons tor téavhers of nurserv through sgecond grade as to
d@ve1001n5 el creat1VL dramatxgs program from elements already in the

currlculﬁm' h ) .
. - { ¢ .
AR} V

N
*Lb. 4 One Worc Way: 6%{01;LL in Early Childhood/Special Education. Wichita,

”

’K&nsas Kansas State University, and dational Genter for.Improvemgnt
of Edapac1onal Systems (U. S. Office of Edugatlon ’)ﬁshlngton D. C.),
1971. 142 PR - (FD 075 975) . - c

;7 - - .

-1 Tht problew of nav1n5 lgarn1ng~d1sab1cd ¢hiddren +in ti regular classroom

. 47.

Aruitoxt provided by Eic:

15 dISLussed, -and duidance ip duag nosxng and rcmcd10£ prcblems associated
with 1earnf&g disabilities ip dffered. ¢ ajor’ portion of the book :
suggests acf1vities tots gnbthen ‘visual, auditory, and motor ,skills and
bedy image, 1atera11Ly, ‘and d1rect10nal1ty . "y

M - . < - “ r , .
Ounce Of Pr%vent1on. kctavitiésyfor Pfeschool Children. Fargo, North
Da¥ota: Soutﬂgast Mental Health and Retarcat1on Ceﬂter (700 1st Avenue

.South, ’38102) $O 35 . . , Lt

~
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Booklet consisting of a4 varietywof acti?T?ies to be used by parents with
preschool children. * , ; -
r <"' > h '

;48. PennﬁiiE?'Louis J. Phxsical Educatioh Curriculum Guide. Buffalo, New York:
st, Mary s School ‘for thé’beaf,,n.d. v

e >
. . The curriculum guide contains a’sedtion on physical education fon pre-
primary grade schoel boys (ages five and six y®ars). The curriculum is
. primarily concerned with develoPmént of a foundation of physical fitness.
Activities include jumping (rope, over obstaclEs),»running (all directions),
» throwing, kicking (at’targets, for distance, sgccer ball), mime, tumbling
and gymnastics “(forward and\backward rolls, frog stand, balance beam), ball
kills and simale games (Ieap frog, drop the handkerchief) Y

- { N ~ .

+49- Shea, A home guide of arts and, act1v1ties for preschool hearing-im-
paired children and others. Rehabilitation therature, 36(12) 376-380, -,
." 385, December 1975. R .. . o
. B L3

[ f s Ea)

y
Suggests activities thatlcan. be selected by parents to encourage. mental,: -
physical 4nd creative growth of hearing-impairéd c@ildren Activities *

include finger painting, colorins, clay, string painting, cubting and. v

. gluing, and driv1ng and. pulling ails i ‘o " "
. N A { ., o =
+50% Stevens, John L. Homemade foot placement ladder. Physigal Thgrapy; 56(3): .
309, March 197%. g D R “ - ‘ )
. N - . . . ’. . 5 . .t
Describés construction .of a foot placement ladder uSed to’ assi§t young v

. handicapped ‘childrep practicefrdeping.and walking: The ladder allows . J-
childrén tgq practiceqin corr ction-of gait éefectsiand is easy to transport. 7

’

31. Surtees,-Oltve B. Springboardg as an #%d to ;reatment of children with. , T
+-." abnormal motor development. ths1otheragz,,58 175 176, May 1972 -

Three sizeés of springboards are described and(pictured, and "the ways in
'which such, boards are useﬁgl are explained. Ataxic and athetoid child
are consldered most likely to benefit from springboards. A progressive
table-of exercises is- ggges‘d for a four-year old’ atax1c child.

+

~

52. While You re: At It 200 Ways t%—Help Your‘Child Learn,yhile You Do Your Everx_
daz Work. . Jericho, New" Y:Bg Nassau County Board of TCooperative Educational

Services, 1972. 200 pp. vailable.from Ann Anderson, Reston Publishing,
11480 Sunset Hills Road Ston, Virginia, 22090 $9.95. ) ) .
This collection of 200 aotivities parents can use wifh their children at
home is printed on 6™ x 8" index -cards and arranged in five sections: (1)

* 'hints on handling behavior. problems, (2) activities for\ttre child while .
the parent does  hoysehold tasKs, (3) games for long rideg or long waits,
(4) outdoor activities, (5) activities for special. times, such as bedtime

Activities are detailed aitd illuatrated. -4 .
' - ' . ' *
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Abstracts of Additional Curricula and.Activities C e
Antey, John W. Siné and Learn:, Simple‘Songs and Rhythms that Retarded Chil-
dren Can Enjoy Whilé Learning Basic Lessons. New jork: The John Day Company
(62 West 45th Street 10036), 1965 48 PP- . .

*

¢

This book of .simple songs related to everyday life inéludes teathing
~ Instrucsions designed to make’ them more meanlngful to, mentally handi- »
capped children. One section is devoted to music for activities such as
! hopping, skipping, marchlng, etc. Also 1ncluded are d1rectionsaon “how
‘to make s1mple,rhythm instruments and a unit on use of toy pianos and tape
. recorders as teaching aids. Although the songs were written primardly for .
use with special educatlon classes, they are also appropr1ate for preschool
programék ~N . .

1 »-'

Arbuckle, W2nda Rector,‘and George L. Cornwell. Moging and Making Believe for

Develog;ng, sychomotof Skills--A Tool for Early Childhood Education Teachers.

San Rafaely ‘California: Academic.Therapy. Publications?(1539 Fourth St., 94901), ‘-

1975~ 41 pp. N ' o - - \ '
v

- - ‘o . '
v [} - AN ' 1 . .

The ‘recent ipterest in mogpr developmenc of yodhg ch11dren ‘has emphasized’
that motor coRpetengy is an important contributor- to social, perceptual,

and cognitive competéncy. 'This book was ‘developed~to aid teachers in
incorporating movement exper1énces'1nto the regular ‘classroom curriculym.
Movement activities explored .in the bock can alss be zsed a2s a part of | .
“ the physical education class All activities im the book are based upon ’
the agtual charactertstics and movements of  birds: The child pretgnds
he-1s & different bird while exploring 14 -psychomotor skills: balange
with movement (cardinal "grosbeak), baldance withﬁmovemegtthalf squat
position {crow)} auditor, perception and mévedent (robin); rélaxation
(cowbird), di erentlation (killdeer), laterality (woodpéckep), space ’
. perception (cd%ved—bllled t‘hrasher)r space perceptiop--over and under
(Steller's jay), m1dline cross (passenger figeon), combination qf latet-

. .afity and vertical midllne (loon), ocular pursuit, fixation (hawk), tac- -°
.=dile 88Q~%51V1ty (quall), dlffereatiation (oriole), skill .areas (tumbler
- i pigepn) The Bnokﬁiawfully illustrated B

%

Birkénshaw,‘lols Wusic for Fun Mus1c for Learningv o,'Canada: Holt,

g

Rinehart and W1nston of Canada, Limited, 1974. . . s
; - .- 0

.

Movement and rhythm are seen as vital factors in the growth of children -
Therefore, music should,be included as an 1ntegral part of eash child s ., .
life,. both in amd put of ‘school. ‘The activ tigs described in” this book
were designed to hgp children acquire motor, auditory, dnd rhythmic
skills ‘through songs, dances, games, rhythm attivities, and speggh ac- ,539‘
tivities. The author r‘epoﬂs that all activities have beed successfully
tried with both handicapped and non-handicappéd children, since each child -

" can parnicipate at his own level ~Thus, the ook 1is useful to teachers in ¥«
dntegrated clas5gooms .ﬂctivities ‘have -béen placed {a sectiops according

, to the géneral theme or .purpose ‘of each activity ?ela 1tjon; coordination,

* gpatial relationship and body rhythm, llstening skills, nging and - 80hgs;
speech, poenry and poems; piinless, léarning with sqngs, pogtry and mdve-
ment/,creativlty, %gtation instruments, and Yecords and bogks ‘for: teachers

.

¥
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and learher. * Individuals using the books should choose a few a ities
from each secthon for each mfs1c perlod evarher than following the bodk
seququlally ) . 3
Eampbell Claire, and Betty OhlruggeuDabbs. Easy Art. Cincinnati, Ohio: Edu-
ational Horizons Publishers (482 Pedretri, 63238), 1976._ 107 pp | i
. - .n‘ - T

. THis book ®ontains 50 easy to-dosart lessons. nach lesson provides _
T a Separate developmental task prograsmed “into step by-step ®rocedures -
and illustrfated with photographs and drawings. Contents allow an indi-
vidual to make cholces among many manipulative experiences us;ng various
easily attainable materials. Although zasgrirt was written for teachers
of itdividuals with learning proBlems, pre®Wbol or elementary classes,
ideas and materials can be easily adppted.by tHerapgutic recreators and
. Sthers.who use art activities w1§h 1nd1v1duals naving learning problems.

35 Through such media as clay,-crayon, paste, paper, pa,lnt9 cloth, puppets,
ibuildmg biocks,. dye, tissue, glue; chalk, and finger paint, and ac-
t1v1t1es such as sewing, weav\g painting, rubbingy” printing, and
collage,‘a sesse ol‘perceptlon d- an appreciatior] for art can develop,
. To quote the authors, “Art is as natural as humming. It is only when
someone tells us-we are out of tune that we stops’

‘ A L 4
Campbell, June H. Square'Knots for, Children: Johnstown Pennsylvanla. Mafex
Associates, Inc. (111 ?arron Avenue, 15906), 1972. 60 pg 33 95 f - T
. ¢ 3 ’ '
: Hacrame, the art of, knottlng, is' the subject “of thls how-to book for
: teachers and thefaplsfs who work wlth handicapped or non-hdndicapped
\ children in the primary and ele“cntary .sradeg. Among .the benefits of _°
using macrame as a learning or’ therapeutlc activity are it provides A 4
structured 'visual-motor tasks, it increases fleYIblllgffzf flngers and
hands, the ability tojfolloy directions is .enhanced, I mphasizes lefr= .
" hand dlscrxmlnaglon aéd\recall of pattern, and immediatg success. ‘is *
realized. Materials and directions are provided for a yariety of projects,
such as jar coVers,: belts, wall naﬁ“lngs, and nollday decorations’. 935
. pxctures illustrate the book. . . . . )

%

s

v

.4 Child's Ga{gen:' & Guide for Parents and Teaciers. <San Franclsco, California:
Ohevron Chemitel Company, Ortho Division, 1974. 45 pp.

This gulde is neither merely a "'now-to-do-it" book nor a bible on
- gardenings readers are expected to be 1nagxnat1ve, creatlve, curious and
resourceful 1t describes Chlfﬁrpﬂ s Adventure Garden at the University
of Calxrornla s Blake Garden, and Longalns a teaching guide for use with
the company's f1im "Lrowing, Growing.” Basic principles of gardening v
are telescoped ih four pages of "A Plant Calded Joey Amswers Some Questions."
Importance, of au’lﬁb (growth hormones), fe tllxzers and organlc matter
are explaided ”‘%y Don't We Find Out" secclon cortains experlments to -
- find facts ‘l jrainage, a1ir 1n soil, and root development In var1o&s
< Gurse in propagation by Luttlngs shows that a four year
re{Ln the marvel of tegeneration.. "Exploring the Vegetablé
orld" givegagévice on setting ‘up a garden laboratoty, reading caﬁalogs,
free catalogs to _send-ior, and .nfornatxon helpful 1n growing spec1fld

.. ~ o n °
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- vegetables. Organlzatlons involved in gé%denlng or horticulture are
. listed and briefly| describéd, . . . 9
. ) . . - = 3
Flahive, Miehzel J., et| al. Language Development” - Perceptual Motor Training
Program. Muskegon, Michigan: Muskegon Regional Mental Retardation Center
(ESEA Title I 89-313, State Pragram Number 724 PL), n.d. Available int xerox
form from IR, $10.95. L ' . T

- -«

The- Language Development-Perceptual Motor Training Program at the Center
aims to improve the functioning level of each individual child and to
provide staff with methods for, dealing with severely retarded children
on the level of the childrea's communlcatxve abilities. The step-by-

. step. curriculum pnesenccd in this booklet was developed to meet these *

.7 aims. Program aréas, color-ceded xo: the user § convenience, include
reinfQrcement, 'notor 1'n1ta:1on, reﬁeptlve vocabulary, Lonceptu%;ecepti\{e
vocabuldr), and'verval imitation. Each program area consists o series of

evilopnental steps; each devélopmental step exolalns tasks to be com-
pleted prqgecure ;elnforce's materials needed, pc—"ggested place™
“ for the activity. A final section lists and illustrates sensorimotor
training mqtezfaks' Authors fegl that this program would be feasible

- for ,use by parents and teachers of mentally regarded children outside

the 118(1[u[10nal setting. \
' ) “.. ’ - L§
§§ 4ldﬁael Gianmatteo, and Robert R. Rath. Improving Motor-
%;éyi Corvallis, Oregon: Continuing Education Publlications
24 * . ‘ .
00, 97391), 1970. _‘;hu PP & &

. step- “by+step guide for kindergarten teachers is aimed at augmenting

¢ "skills which tend to improve learning. It is based on results from a

five-year shudy in six Portland, Oregon schools to*determine whether

. worglﬁg q;rectly with kindergartea children to improve performance on .
, .y motpr- perCVngal %asks would affect reading ability at the end of grades
v one, two and three. Involvewent of thessenses, especially vision, in
AN varioys activities, is streSsed. Children'are encouraged to use their
. .eyes as steerihg mecharisms, dnd «then tb develop eye-hand movements in
“’ cambination~ Included in the.programsof activities are those which

“ develop general ecordinatibn, balance, eye- hand coordination, *and senscry
- pérception. Definitions_af terms, equ1pm9naruscd in actidities, records
N %é\ and tapes psed in activitiew, teacher cﬂgﬁklists, a lellograpny, and .
. «, transcripts Jf tapes to be used are Included in the appendix,

P L « v “

ﬁeans “Louis E., gnd Harry A. nppleﬁuls . thaaic Movement Experiences for
’ElhmentaAycSchool Chiildrern. 'Sprlngtl 1d, Illinois: Charles C. Thonas i
/" Publisher (301-327 East LawredCe Avent ), 1974. 315 pp. / ) A,
! LT ’ £ - . PN
. Uﬂ!li;ing both tradiljbnal physical education mebhods and newer ideas °° ,
" from movehent edufatfoun, the authokd have prepared this book as a teaching

¢ tool and guide. The book 13 int@déd for use bufgegchers, sdpervisors,
. school adminisiratots, parents, and physical education students. Practical
program idea¥ and prugressions gre given :fpr children ia preschool, kinder-
arfen, .and grades pne through six. Activities are presented in the areas

/ .
- . of physital fftness, mevement Ldacatlon, rhythms, games and sports. In
v . be % L . SRR e .
- K - Pa— . .
) MR S ) °,
- . TR o ;
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addition, the.pooé\geals gith administrative congerns, such ag program .
’ planning, equipment,\ and activities for limited areas. Appendices list
sources of further information. %

v

. . a ‘
Miklonis, Lillian, Jeanne Hu}fman, Michael Gaddy, Joyce Gillis, Rdbert Heater.

Leisure Time Activities for Deaf-Blind Children. Northridge, Califdrnia: ' Joyce
Motion Picture Compapy, 1974. b%& PP. '

- This manual provides nearly ;bQ separate projects, games, learning ex- R
ﬁperiences and activities especially ﬁlanqed and outlined for sharing and
s communicating with deaf-blind CH%;dren. Parents, siblings, relatives and
f;lends of deaf-blind children can,use -the Tadoma method. Through this
process a child feels vibrations of i speaker's voice and is thus en-
couraged to develdp language. Although sections on meal time, grooming
and dressing activities are included, iste time activities comprise
the major portion of the manual. Each page lists purpose, materials, .
procedures, observed behaviors for an actfxéty. Space is provided for
comments which can later serve as a record pupil progress. Illustrations
of the American manual alpnabet signs, definrgions of terms, equipment
glossary, and a list of motion pictures and bodks provide us®rs with
a variety of ways to help each child develop comyunication. Selected .
activities are coordinated with the Quick Flick, nd-held or table top
. viewers which allow motion at any desired speed. stant replay, fast o
, ¢ action, slow motion, instant forward or reverse, and \endless loop are
all incorporazed into the Quick Flick system, also dis\ributed by Joyce
Motiom Piesture, Company. - . ,

.

Noble, JI%ith A’ Games Children Play and Learn From. Dubuque,
Hunt Publishing Company, 1973. 109 pp. )

owa: Kendall/

s One_way to provide for sime of the indiwidualized differences and
abﬂsities of -young children while maintaihing informality of approach id
. to iniVi4ualize part of the instruction tjrough the use of skill gams
on varfous levels. Games provide built in Yotivatiop and concrete learn-
ing_experiences,}and can be played indepdndently so the teacher can give
more dttention to those who need extra help. This book offers detailed
tnstructjons fof organieing, storing, ghd constructing games as wellias .
; a Beneralized list of sourfes of free and inexpensive materials. In
addition té sectioms on reading and math games, there is a potpouri T g,
¥y sectfon>which includes classification aciivities; puppets, flannel '
boards, puzzles, bednbag games, show ‘and ‘tell and .issue paper art. .

' Games are cross-teferenced in the appendix. . .
L3 Al

.

’

It

il M - .
Pots & Pans - Activities for Pargt‘ad‘d Child® Activities for Preschool Multiple
" Handicapped CHildren.  Springfield, Illinois: The Instructional Materials
gente;s of Ehe Department of Exceptional Children, Office of the ~Superintendent
of, Public Instruction, n.d. 84 pp. "
. ¢ . . I .
v Although this compilation of action plans was designed fo{/;frents\of
mul'tiple handicapped preschoelers, contents are appropriate for all
children.’ Emphasis is upon preparingsfor thefr upcoming school experiences.

Thé book covers three major areas: {]) basic cOfcepts--i.e., naming and

. f
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. identifying objegés, sizes, patterns, colors, numbers, positions in space,
and time; (2) language development--i.e., skills for ‘good (listening,
questioning, developing a vocabulary; and (3) motor development--i.e., .
.. exercises to develop large and small myscles. Each area contains about
" 25 plans including putpbse of each activity, materials needed, methods .
for teaching, apd comments. Most materials are either found in the home
or can be purchased at a small cost. An appendix indicates where materials
can be purchased and their cost. N -
‘ =t - \
Riordan, Jennifer Talley’ They Can'Sing Too: Rhythm for.the Deaf. , Leavenworth,
Kansas: Jenrich Asgociates, 1971. 67 pp. - ~ E\\ i - ) -
Music has beeqkaccepted a%’én aid to langtage, social, and motor develop- .
ment. This. book was written to help teachers of preschool (3-6 years) ,
deaf children in teaching rhythm as a part of spe chltraininé. However,
the book has also been found useful by teachers ciﬁducting nusic programs
for socially maladjusted, emotionally disturbed, mentally retarded, and
. brain damaged children. The hook 1s divided éntotfou}\sections: short
songs; large muscle, creative activities} games, dances and marches; and
rhythm time-beats. Teaching suggestions are given at the end of each
secgion. " R . AN

N
\

N ’
Stecher, Miriam B., and Hugh McElheny. Joy and Learning Through Music ad@‘ﬁuéﬁf
Improvisations. New York, New York: The Macmillan Co., Threshold Division)
(866 Third Avenue, 10022), 19%. -110'pp. . % "

.

The authors describe'this as a sourcebook for those concerned with early
ehildhood education who want ideas for. music prégrams. The "why" of music
1n the classroom is discussed, followed by activities in the following
areas: singing, making and playing musical instruments, movement and

. rhythm, music gémes, and improvisation. Apecdotes of what actually hap-

'y pened in a variety of classrooms are related, rather than lesson plans.

Appendices include songs, sources for rec¢ords, and sources of further

. reading, ~ ! S '

= 7

=

Stein, Joe. Show Me! Campbell, Galifornia: Arichment Materials Co. (P. O.
Box 812, 95008), 1973. ' ’
In this illustrated Eandbook, 52 movement activities are suggested, utiliz-
e 1ng a varigty of equipment. This is an "idea book', intended to stimulate
_the creativity of [teachers and physical educators in providing activities ]
that improve the ¢hild's,basic motor skills. Activities progress from .
- very easy to difficylt. Author refers to each piece of equipment as a-
- "learning station", where children can explore and utilize the equipment
in many different ybyé. Actfvi&ies are suggested for the iollo%ing,equip-
ment:  ropes, tires,’'balance beam, boxes, hoops, poles, steps,, hurdles,
balls, mats, and stilts. Instructions are included for constructing .

s additional equipment. - .-
— -

Steiner: Violette d., and Roberta Evétt.Pond(A Finger Play Fun. Columbus, Chio:
Charles E. Merrill Publishing Co., 1970. 150 pp. -

" ERIC 4 I R .
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This collection of finger plays is designed to help stimudite language

development in young children. Through word rapetition, finger plays

help children learn to listen, to use language and to be aware of the

N .quality of rhyming words. They help children to learn to Tove language,
td have fun with words, to communicate.with others, and to begin to ’
deVYelop a sense of humor.,, Chapters. include counting, animals, people,
the world around us and holidays. Material in each chapter is arranged
according to the interest level and verbal ability of children approxi-
mately two to six yéars of age. . .

Taylor, Carla. Rhythm: A Guide for Creativé Movement. Palo Alto, California:
Peek Publications, 1974. 86 pp. *

a
13 - v

This book describes techniques in movement and dance designed to help
develop a strong, @Psitive self-image_and a congenial gfbup atmosphere
in young children. The authgr's six“step abproach includes (1) getting
the group ready (Warm Up), (2) using the total body (Firm Up), (3)

:,building self-confidence and communication (Build Up), (4) relaxation
(Let Up), (5) individual dances (Zoom Up), and (6) the closing (Sum Up).

—Sections on rhythm games and danges whilé seated, sequencds for pre-
school childrqn,.classruom,rel ed subjects, props, and helpful hints
are included. A section of physically handicapped children includes
suggestions for youngsters in wheelchairs or with limited limb movement,
hearing impaired; mentally retarded, visually impaired, and aged par-
ticiparits. Helpful appendices include suggested starters and records

- to accompany sequential steps, a record bibliography, and appropriate

references. - ’

&

[N

ERIC. - R

Aruitoxt provided by Eic:




-EARLY INTERVENTION:
TOYS, BOOKS, AND OTHER MATERIALS : \

-

- Toys and Play Eqpipment~'

B

A toy is a learning material used by the child to gain understanding of
concepts, relationships, and the world. Toys should be attractive, durable,
non-toxic, challenging, and fun; they, do not have to come from a toy store to
be considered toys. The following listing of toys and play equipment represents
both- items that can be construlted and those that must®be purchased:*

Tricycle--stimulates large muscle development, use of vision.

. Playground Equipment--(slide, swing) encourage use'bf large muscles

kA/// and freedom of movement.
Balance Beam--helps child balance; can be rested on small blocks
= .or leaned up against a crate to encourage, crawling up.
. ”» .

. Pull Toys-—encouragesﬂreaching and movement, eye-hand coordination;
can be made by attaching string to a box or tin can.

,

5

Push Toys--encourage child to walk, develop large muscles.

Peghqards and Puzzles--teach shapes, sizes, and relationships.

.

4
Hand or Finger Puppets--enhance language and self-expression.

Common items found in most households that can enhance fine motor develop-

ment and sense training through 2 variety of uses include:

Pots and pans .

Milk cartons

Measuring cups v <

Paper cups and plates \\7 . .

String - . .

0l1d magazines ’ . ¢

: Empty spools 1

Cigar boxes - - . Y

- Clothes . //// &

N Discarded clothing - ’ {
Flashlight - -

Large boxes : |

e Tires ‘- L

) *  Real tools‘® - -

¢ SF £
. - . . . .

»
1)

2

*This list was adapted from material presented in Correspondence Learnding Program
for Parents—of—Preschool Deaf-Blind Children (John Tracy Clinic, 806 West Adams -
Boulevard, Los Angeles, Chlifornia,'90007l> . '

cat .
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Examples .of three child-use materials whigh are readily purchased in a toy .
store or from a manufacturer are: -

Art Dart,  New York, New York: Synergistics Research Corporatlon (30
West 220d Street, 10010). _$8. 95 . , -

LR e LA e

This velcro-covered plastlc dartboard is approximately 12, . .-
z inches in diameter and can be hung on a wall or placed on the
ground. Brightly colored velcro-covered balls are used in N
place of darts. They may be thrown at the hanglng dart~
board or dropped onto the board on the ground This type of
dartboard could be safely used in places where sharp objecté
are prohibited or not advisable such as psychiatric facr11c ies, '
prisous, or with small children. The game of darts develqp
throwlng skills, eye-hand coordination, scorekeeping skills?,
range of motion and visual perceptual ability. It may be :

played individually or with other people. g

. . LR . 2
-~ Down the Drain Game. Minneapolis, Minnesota: Lakeside Indusiiies, A .
Division of Leisure Dynamics, Inc. (55435), 1972. Ap,proximately $4.00. -

v

Up to’ four impaired and non-impaired ch1ldren‘ages five tﬁrough
. ten can play this game. The game consists of a cardboard_° . -
cylinder ("drain pipe") topped with a plastic grate; four . -
fishing poles,, each with'a magnet on tﬁe end of the lines and -
assorted plastic coins in various denoWinations. * Taking % .
turns, players try to raise as many coins as possible from™ .
the bottom of the drain and through the grate. The playér . s
N whose goigs total the-highest numerical value at the end of
the game is the winner. <The game enhances such aspects of -
development as eye-hand coordination, counting, balance,
judgement of size and distance, and cooperative beh§v1or . <L
A relativelly steady hand is required to successfully par-' . -
ticipate, but children who are not severgly impaired in i .
this respect cpuld be assisted by resting their arm$ on a ’
‘pile of books or bracing their armg against a wall. Playefs « . .
who cannot hold the small fidhing pole ecould tape it to yo
-~ #heir hands. .The game would be appropriate for mentally
retarded children learning number &oncepts or needing eye~
hand coordination training, children with muscular dystrophy ..
who do not have gevere upper. extremity weakness, nom-spastic ‘ -
children with cengbral palsy, and children with a variety

- . v of ocher impairments. . . . -
L. «b:' " * )
Scooter Boardi +«Available from most physical eddbation(\thletlc e3u1pment .
dealers.) « B = .
. . » - I

Scooter boards are commergcially available qn a varlety of

shapes and sizes. Square scooter boatds. ;ge usually con- ’/_ i
structed of heavy-duty plywood, 12" or 16" ﬁguare, with four . ‘
casters mounted on the bottom. The SGOOCQrs may*be padded, , ‘
have rounded corners, ,or have handhold§ on the sides. Prices
" . N e -
4, . 76 , . N
{ . ' !
. . . .,
\‘l" A , f,' . %:é:-% ;
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‘ vary from $8 to $28. Circular scooter boards may be plain
N . ’ heavy-duty plywood, or mide by inserting the plywood ipto a .
' Fubber ‘bicycle tire. These scooters are from 18" to 25" in
. diameter and ate priced {rom $10 to $43. Children can position
. .themselves on the scootets’ in many ways--kneelind\ sitting
, cross=- legged, sitting with “legs extended in fron y{ing on
. . 7 stomach.,6 Scooter boards offer mobility experi X c’hil- “
- _ dren with a variety of physical impairments. TRey have also
been used successfully with hearmgﬂmpalréd childre in”
. .teachihg directionality concepts. Physical educatorg/athletic
: equipment dealkérs that supply scooter boards mclud7 .
’ . J. A., Preston Corp. " . ‘GSC Athletic, Equiphent .
. 71 Flfth Avenue 600 N. Pac#fic Avehue A
- New York, -New York 10003 . San Pedro, California 90733
. J L. Hammett, Co. ’ U..y Games, Ing. N
. Hammett Place . © . " .P. 0. Box EG 874 e
) B,raintree, Mass+. 02184 Melbourne,,Florida 32935
'\‘ . . . ~ . ~ El
- ~ ’ . ) '
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. Bibliography on Tois and Play Equipment -

- . L] - .

€. Calkin, Abigail B, Pebbles, Mops and Thimigs: ‘Common Objects that Become
Toys. San Rafael, California: Academic'Therapy Publications (1539 Fourth '
Street, 94901), 1974. &3 pp. . ) , .

s . y v L
e

Toys and activities that énhance language, motor, and" academic skills .are
described in this publication. Each of the_5§ toys has a description,
. list of materials’ needed to make it, and suggestions for using it. .

*2. Ferguson, Sue, et al. Onward, Upward and Outward. Springfield, IXlinois:
Fllinois State Dffice of the Superintendent 6f Public Instruction; and
Lombard, 1111n01s West Suburban Association for the Hearing Handicapped,

- 1971 250 pp (ED 057 531) . ‘

2
Intended to supply parents aud téachmrs of preschool-aged hearing impairéﬂ.
children with materials and books to provide supplemental expefiences for
.the child. Toys are analyzed in chart form, including water and sand toys,
. games, woodworking supplies, and language materials. .Other seltiods list’
books and on-going programs.

@3. Gallahue, David g.i Developmental Play Equipment for Home and School. New
*York, New York: 6 .John Wiley & Sonms, 1975. 113 pp. -

- - t . N
Thig book is a compilation of homemade’ and&xpensive developmental
. play equipment ideas that may be used in thdome and school with pre-
school* and elementary age chilﬁn, The focus is ¢on movement experiences
.. and motor develogment Refererlifes and equipment companies are listed in-
the appendix. ~.° v *
. 4. Homemade Toys and Activities for Preschoo}®s: 'MediQ List. Anchorage,
* Alaska: Alaska Head Stdrt Special Services Project, (3710 East 20th Avenue,
. 99504):‘ i : ’ .

~ - \J " ‘np -~

R Describes a variety of low-cost, innovative Alaska Head StaTt produced -
media, miterials, and idea pamphlets_ designed for use by parentsg phxa—
professionalsy and pre—serv1ce teachers , “

. b . T
5. Learn and, Earn Together Catalog. Fargo, North Dakota: Southeast Mental b
" Heal@h and Retardation Center (700 1st Avenue Sthh 58102). $2 00.
Shows age1appropriate developmental stimulation materials (toys, books i
records)’ for parents~to use with preschool children.
“#6. Seabury, Barbara Jeanne. _.Water play-table. Exceptismal Parent, "1(6):. -
,IS-l7 April-May 1972, o

>

.
-

Presents guideline§ for making a water play-table oyt of_ triple-wall .

i corrugated cgrdboard, waterproofing material, and a small vinyl dishpan
LS - .‘

» . - L
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7. T'hor'um, A, J. qI‘ristructio‘nal Materials for the Handicapped: Birth Throtgh
. Early Chil‘dhood.'" Salt take City, Utah: Olympus Research Corporation

- . 1670 -E. 1300 sS., 84105)’,& 200 pp. $7.50. . . -

3

+

. N
Suggests criteria for the seleption of toys, games, educational kits,
and activity guideg. Includes a listing of over 600 manufacturers' and

. vendors of toys a games, descriptions~of over 275 educational kits, and

.

*

.@an annotated bibliography of 80 activity guides.

Y ., ¢ . ’ . ."- L .

., 8. ; Toy Book. Indiana&)lls', Indiana: Alpha.Chi Omega National Headquarters

(3445 Washington Bou}ivard, 46805), 1967. 35+pp. Free. . -
~ L)

. “This is a collection of self-help toys for ha;rdicapped ?}l‘ilﬁr‘en made - “
o - easily and inexpensively at home. Toys are designed to develop muscle
. coordination, teach 'st1li-dressing and finger and, elbow dexterity, stim-

. ;.. *  ulate visugl peérception, chcourage hand-eyé coordinat io@, motivate speech,

. - and provide dramatic play. ' o '

. - . \ . i ’ . )
9. Toys and:Uther Things for,Chikdren Bl?aren‘cs.- Fargo, Nogth Dakotaj'
Southeasg™Mental Health and Retar'datign Center (709 1st A®¥nue South,

-

g .68102). 2.00. : . . . - w8 . .
. o 2 ] «.&,‘ »
) A manual describing Wys and activities to Be 'used by parents to ppomote
their child's,develdhmept # . R o .=
. " .

. . - , . ' . .
10. Toys fer sEdrly Development of the Young Bl'ir;‘d Child. Springfield, Illinois:
, Special Educational Materials Center, State of Illinois, Office of the ~
. ¥ superintendent of PublicyInstructiod (62706). . Free. s
» N ¥ - 1 * . .

7 . < - * . e

~.#11. Van Etten, Carlege. "Handicapped Children in Head Start Series. Directgry”
. of Head 'Start Instrucpional Maeerialg.? Reston, JVigginia: Council for Ex-
' ceptional Childrgw;‘(/%Q As5oc.'i-ation‘nrﬁ‘,e, 22091), 1974. 24 pp. S$l.7%w

. . / L .

.This' annotated bibll‘ogx:ap‘ of fnstructional materials cowtains infor-
: matien. aboS{ instru_ctiona" objectives, cost .of materials, and, distributor.
‘) '.Descr;ibcf arenhow%aterials c&n best, be used to enhance child's develop-

.
.

menc.. .- . .

’ 5 ) v . . "

- AY

2 I Whiren, Alice. Tabl_‘e toys: “the und®devdéloped ‘réséurce. Young Childreh, ’
. ' 30(6): . 413-419, September 1%75. ) e )
. . o

.
. - * -

.t . o
6roups, table toys into four categories: co%st{uction activities, ¢econ-
:st‘ru("';’ion \activitied? classafication activities, and coordination activiries.

-

: *» 4Spdaific materials  in cach categdry are described. -
oot ' ] ’ ; [} [ed .
.. ‘ . e ' - . A . N : - .
+ 13.. Zimmermar, iyndall D, agdgiloria Calovini. "'Toys as learning miterials for
| 3 - preschool chYldren. Exceptional“Children, 37(9): 642-654, May 1971.
. « N . o ) . ’ .
* >~ Piscusses pre'school educgtion and mater,lafs in terms of normal children, with"
* . -, referehces to trandicappes chilllren) The purposes and uses of toys are "
! ' presented. In chart form,~authors illustrate qharacterist:ics, needs, nid ]
suggested a,ctx_v,it(e\s and materials for children 'in the _Eollosjgngrqge oups:™
@ 122 years, 2-3 years, 3-4 years, ard 4-3 years. o . Loy
» D . , 4 B N s
\ . ) :' ' g . . - ) 79 . ‘ P
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. . . ‘ ' Books

Althoygh very young children carnot be expected to read yet, they o%ttainly
enjoy ,lpoking at pictures, having sturiés read to them, &nd talking about stories
they ve heard or pictures they have scen. Some aids to chdosing ‘books are 11— 4

brarians, teachers of young <hildren, and nat1onal orbanlzat1ons concerned with
young children: ‘Also see:

-t

Aids to Choosing Books for Children. New York, New York: The Children's
- Book Counc1l (175 FifthsAvenue, 10010). 40¢, . N T

.

?@oks for Children. New York, wa York: Bank Street College Bgokstore '
9 Bank Street, "10014). Free Catalog. ’

; VeWton, Mary Grlfflth Books for Deaf Children (Nursery through Grade 9).

Washington, D. C. Alexander Graham Bell Association (3417 Volta Place,
o~ 20007). $3.20. >

. v
4

3 sReaders, Chicago’ Illinvis: National Council of Teachers of English
"(508 South Sixth Street). $1.00. s v

. . i i Y
Children®s magaz1nes, too, have lots of pictures and stﬁéies Thg ﬁolloy&ngu
- are ava¥lable in, braille: R ..

‘>

1100 Waterway Boulevard ’ e
Ihdiangpolis, Indiana 46%02 .

'.~‘ ~ _—
S 'Jack and ?&ll

My Weekly Reader A N '
- * George Brown, Editor . . -
y Middletown, Cbnnectlcut 06457 ¢ .' -

Handlcapped‘ch1ldren, unlike non—handicapped children, have ety few role
models in the books that are availiE;: to- them. Yet, they need these models to '
help then'undﬁrstanﬂ;and clarify fe ngs about their fam1lles, ﬂcers, and them-
selvas. Several new books fulfill this need :

Fassler, Joan Howie Helps Hlmself Chicago, Illinocis: Albert Whitmag
and Company, 1975. <32 ppa T :

A , . T e
-

N

. This is a ch11dren s stary, wr1ttén very s;mply 1n,large print - . '

) and 1llustrated on every page. The story is about Howie, 4 T

.o little boy 'with ceneprai palsy.who uses a. wheelchair to get a- ’
. round. Pictures and text tell aboutdwhere How1e lives, his famlly,
. things he does for fun, places he likes to go, and the school he

attends. Because his armg and legs are weak, Howie cannot move '

hxs wheelchair by h1msek§ but this is his greatest wish/ ' AL

the' end of the story, Howig agh1eves his goal The author hopes

. " that this, book will give handicapped children the opportunity to

~ identify with a picture-book child: > is handicapped, give sib- .

. lings of handlcapped children ‘a o share the1r feellngs, . v

. , ‘and quourage.growth of posicxve attitude

o« ,hg?dlcapped c<hildren.

! i . y o

o t . a . . .
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ERIC . . .

+ ) T . . ' - . .

. r " s . . ' . S




. Grealish, Mary Jane Von Braunsberg, and Charles A. Grealish. The Sneely-
. Mouthed Snerds and the WOnderoctoRus Syracuse; New York Haman Policy
Press (P. O. Box‘127, University Station, 13210) 1975. 32 pp.. .

., This story shols the foolishness of prejudice and makes S st;ong
, case for normalization, dexnst1tut1ona}12at1on and mainstredging.
It can be used by children, parents, teachers and others who work
with children.. Sneelyrﬂouthed Snerds felt scared when they saw a
Snerd, who was different, and, much the way people do, they acted
mean when they were scared. Little did they know that p1ck1ng on
othex—Snerds made the Wonderoctopus, a frightening monster, grow
bigger. When Willie the Two-~Poled Snerd (who needed two poles
to help him walk) moved to town, the other Snerds teased him and &
said"th had to live ia the bu1Lﬁ1ngs for More- Different Snerds.
o But Willie used his poles to ward off the Wonderoctopus, and 'the
=, Snerds made Willie king. His new’T’W?gallowed Snerds to be dif-~

’ ferent, xorbade picking on other Snerds, and closed the Buildings

-+ for More~Different Snerds forever sending their inhabifdtns back
“ito their homes.

-

Greallsh, Mary Jane Von Braunsberé\ and Charles A. Greal1sh Amy Maura.
Syratuse, New York: Human Policy Press (P. O. Box 127, Un1ver51ty
! Station, 13210), 1975. 32 pp.

L 4

-~ -

" Apy: Maura is a ten year old girl with cerebral alsy.- She lives
at home with her mother, father, two brothers, and sister. This
book, written and-illdstrated for other children to read, tells
how Amv Maura saved her baby bxother and sister who were trapped in *

w = -1 = a house fire.--The -book- shows Amy -as mofe like ather children than ... .

. unlike them, but she has never had a friénd and wants very much to
be accepted by her peérs. Initially Amy Maura tells the.reader
that children laugh at her rame, and she dec1des to change it to

‘ Suzy. ‘When she is in the hosp1tal recover1ng from ngur1es sustalneQQ

1% in the house fire, %owever she confides her real feélings to her
.. . father-~it is+'not her name but her condition that children laugh A
. at, and shé hates her cerebral palsy,*n ‘her vname. Amy Maura -

was written about the authors' own real-Tife Amy Maura and 1is not

P only a story about one child, bn; a plea %or-understanding on be- ‘ .

half of all hindicapped children. ¢~ - Lol -

. R & ‘ « .

' .Ronnei, hl;%nor t.. and Joan-Porter. Tim and His Hearing Aid. Washington,

D.'C.: Alexander Graham Bell Association (3417 Volta Place, N. W,, 20007).

$1.50. - . . .

K . A

. -t

e - e WL WA

Picfure book: for children.whg wear heatring aids. I

v
4

Wolf, Bermard. Don't Feel Sgrry for Paul, second pr1nt1ng Philadelphia,

+__ " Pennsylvanid: J. B. Uippinéotx Co., 1974, . ~B6. pp. - . :
»* .. . 50 Lo : ﬁ
. L Paul ~Jockimo }s a seven-year-old boy born without complete hands

: ’ and feet. .He Year¥ ‘€Wo, leg prostheses an4 a prosthetic on his

.. right arm, which permit him to walk, run, write. eat, and do all
. ‘' the other th1ngs that ,seven- year-olds do- This book shows Paul-
¢ . v
’ - ' 81 c !
4 .
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living a’normal life With his parents and tyo sisters. The many
photograpj and t!xc describe Paul puytting on his prostheses, ‘

actively part1claac¢ng io horse~back r1d1ng, helping with cooking
and food preparation, playing with ‘his s1s;e}s, riding his bike,

. going'to hool with non- hand1capped¢ch11dreh +having a birthday
party,; Techiving occupational therapy,- and just being a seven-
year-old. The\book is described as juvenile llteraCure and would
probably.be cable for fourth grade readers through adults; be-

- cause pf the > p1ctures, however, younger children could also
enjoy this books .A§ the titde indicates, Paul and his family db
not wgnt us to feelisorry for him--they want us to see him as a
persén. o .

Pl ? N -
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et Y Manufacturers and Distributors of )
= Toys, Books, an¢ Other Materials fqr Early Childhgod:*

PR

Childcraft Edugatrion Corporacwn i , climbers, blocks, ‘carts, tools, toys,

20 Kilmer Road § musical instruments, records, gdu—

Edison, ,New Jgrsey‘—08817 " ‘cational aids 5
Community- Playthings storage units, blocks, climberg, play-
Rifton,. New York 12471 ’ ground equipment, toys, beoks, redords

~ —

’
'Constructlve Playchmgs . ’ playground equipment’, craft supplies, -

. 1040 “East 85th Streec ‘ books, educational aids, puppets, peg-
Kansas City, Mlsupurl 64131 - boards, dolls, storage units « v
(816) 444-4711 . i . M ' )
, , N . [
Creative Playthings . COys,-cliﬁbers, blgcks . :
. Division of CBS, Inc. - .- Lo
Princeton; New Jersey 08540, ° L . ’ , : . N
i . - < " 3. ! LS v
Devédlopmental Learding Materials educatidnal alds,.flash cards, peg-
7440 Natchez Avenue ', ‘ < ‘boards, puppets /.~ oo
Niles, Illingis- 606&8 . . ) } ..
: > “ : h R P "" \. . S *
" Early Action Products E *  soft farms, mats, sHapes, balls, g )
.GSC Athletic Equxpmegt . " trampolines . .
600 N. Pacxf}c Avenue L Ee K . ) * R *
Sapr Pedro,” Califorpia 90733’ v ' PR
(213) 831 0131 , l . , . e -
Educat16nal and Indvqr “Athletic . clfmbers, carts, $lay furn1cUré° .toys,
Play Equipment - : . blocks, storage dnits < ”
Holbrook-Patgerson; Inc. ., l . o . , .
170 South Monroe Sgreet™ A . 3 . *
Coldwater, Michigan 49436 . S
(517)278-2411 ° e . . il o oor
3 ’ ! ! ! . ' : . .
* PY A RN , :‘ - . 4 y ‘\
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2 i Golden Press - oo, curriculum related boo%s presc’hooi
, = L Educanon Division o - through secondary ‘
. Western Publishing Compzny, Inc. L. .
; ' 150 Parish Dtive . . c r e
", ' Wayne, New Jersey 07470 ', a7, , | . \
>, - . N . ¢
. . . \ L . : . '“ .
Lyons i - : ecords, books, musical ruments, °
‘530 Riverview Avenue . ‘ . St . .
) Elkharg, Indiana 46514 N ¢ - el
= (219)7,294-6602 . A ) ) - -
| - B ’ >I \ £ - ‘ - ' . '
. Skill Development Equ1pment soft bats, forms, shapés, mats,
. Lt ¢ n )
Company - Jfurniture ? -
1340 North Jefferson - . ~ 0
* Anaheim, Califiornia 92807 . o . . J
. (714) 524-8752 , A ¢ . . .
) 4 & . . 5 L
-Theraptay Products -~ ¢ * climbers, trampolines, bbstacle
. J. L. Hammett .Co. . courses, mats, tricycles and carts
*  Hammett Place, ' . . ' B .o
) Braintree, Massachusetts 02184 * ‘ Y tia :
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Basic Movement;

Movemant Awareness;.

FILMS !

f
- . N
. K .

Manlpﬂlatlve $k1115' Functlonal Pltness

«03uper 8mm, silent, color,
Ealing Pro¢ductions,

A series of 24 loop films,

teachérs a wide variety of
partjcipating at one time.

kindergarten to second.grade children ih action,

loop :lln car{r1dges)
22/5 Massdchusetts Avenac, Cambrldge

' .
each three to four minutes iongﬁ'depicts

to show childrefi and
ctivities and equipment with an entire class
ProbBlem-solving approaches are used through-

Massachuie;ts, 02150j

/ ' out. "Basic Manipulative "Ac ivities includes yarns, balls, hoops Tropes,
and wands, rolling and fieldIng, footidribbling and kicking, Bounc ing,
hand- drlbbllng and ca;;nlng, valleying, hittipng, and throwing and catch
ipg; Fumctional ‘Fitness 1ncludés balanqe, arms and aodon;nal strenggﬁ .
leg strength, fPlexiwility, agility, Fnd coordrnatlon'

" L3
A.Child Creates (l6mm, sound, colot 7 mlnutesf 4 Lo
+ Soundings, 2150 Concord Boulevard, Concord, Callfornla, §4320 Sale $85;
Rental $8.00 xpf three days. - . L ,,

d A phlLosdbhy of att educaclon for young children is presenf%d Two X,

' kiMgergarten children touch ahd feel many different animdls, at a chil~
- dren\s zoo-and then create their impressions thae next day at school " .
L with ®aint s, féle-tip pens and crayons Their work exhibits a freshness
and oontanelty not often found In the art of those 'who have rece;Ved A
co%%hlng in how to dfaw real-life objects; A child- ¢reates naturally
with a richness of colog-and a freedem of form., The role oF the adult
in fostering thig creativity consists of prov1d1ng enrlchxng eyperlences
.- and a free env;ﬂbnment, of listening, znd answering elch child's ques- B
. " tiens, oL ajfoulng‘such a cnlld‘to make mistakes and recognizing eagh
. as a person 1in‘his/her own right. Archild responds in proportion to
. the, depth and warmth of stirulation received. Fipding beauty in ,art,
a chlld develops other potentialities and seeks to _expand awareness of
the wor}& -t . o & ’ . . .
- « ‘ . . *
» * Childrer’ Dance (lémw, sound, Dlack/wnlte,,lé minutes)., .
Unlvers1ty of Calgfornla, Exteps1on Media Centery Berkeley, Lalliornla,

N . ‘_

94720. v
. . .
. Part1c1pants from (11dergarten to thf%d grade classroons are shown I
s ] in an unrehcarsed dancg %eSSloq, as part of the regular cprriculum r .
A pllot progran 1n Washingtbn, D. C. Chlldﬁﬁn explore space, time, "
ot Aand force’ through qancéﬂmptch—satlons * The film, i3 oesx ned for - »r
dancers and teachers who want’to 1n5roduce danhce in the lassroom.

N - e . N

14 .y !
Concept Develognent in Outdoor Play (tpmm, Lolor 20, nlnutes) § Co.
. Campus Film Distributars Corporation, 2 Ovcrh1ll Road Scarsdaie Vew York,

10583., oy s - oo g
B K g .
The 'outdoor envirdnment <an enhance many nypcs of play, and a planned ¢

N outdoor~play progtram, which is the subject of this film has much to add ' .

to.the “total school” L/perlcnce Suab attavatle as .water play, sand play

) ra v
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woodworking, mu51c and rhythm and
the out-of-doors for a vatiety of

natufe study- are betger carrled on in
reasons: gchildren have more gpace .and
.freedom to play, less clean-up 1s.required afterwards, and noise during -
¢+ play is less notideable outdoors. Concépts learned through engaging in
‘play activities are demopstrated in the.fb)m For exéﬁple, ‘hammering- , N
nails enhances hand-eye coordination; nature study'teaches respect for '
- living things through direct experience; play with large‘equlpmrnt (carts™ =
R wbarrels, tires, logs) encpurages dramatization and imaginatidn, and
., sand play fostfers use and practical knowledge of volume, we%ght, and
.. shaoe ~ This film offers thé viewer a wealth of act/ylty ideas "to enhance
concept developmemt aof young children. Although ng,handlcapped children
appear -in thg film, all the activrties shown would be entirely appropr1até .
for these children as well.

»

»
s .
. N P)

‘Creative Body Movements (l6mm, ound, color, 11 minutes).
Martin Moyer Producg:ons, 200 Federal Avenue E., Seattle, yash1ngton- 98102.

. ’ -

\ 5

o

attrlbutes through movement and a proolem solving approach.

.

Pr1mary grade childreh 'express themselves and develop oerceptual motor
. Feeling Good Comes First:

Integrat*ng Hatdicapped and \on—Handlcapped Childreén

(16am, color, 10 minutes). [
Outreach ¢/o Salvin School, 1925 § Budlong, Ave1tij§Los Angele§, Cali?orpla,
30007 . Ren;al $15.00 for three days. ) ' .

- 4 ..."‘ v

prlores the Dual nducablonal Approach to Learning (DE&L), designed to
help chifdren develop skills, build independence, and' leatn Lo llve fo-
gether. is was filmed at the Salvin Scnool {Los Angeles)

Occgpatloﬁal Theragy ahd the Develop1ng Child (l6mm; sound,

—C

o ma e e s v e

First Thg~ger1rst

.. color, 15 minutes). s , , ’
American Occupational Therapy Association, 6000 nkecutlve Alvd Rockv1lle, .
Maryland,”20852. Purchase $99.50; Rental $15.00. ) ‘\ o -

[ 4 R .
This fila presents ways occupat1onal therap1sts help devalopmentéily
“ disabled’ cn&ldrcn learn motor, sensory; perceptual, social and ‘psycho-

LTI

logical skills they neéd to grow to their iullest potehtlal
therapists are ‘ghowgp hel

dlng.developmentally 1mpa1red infants and chil-

Ocdupatlonal

dred gain basic learning skills.

Engoratory play techniques are -

demons!raﬁed to mothers of infants diagnosed as needing help. Infant '
~; stimulation programs: of this type are neld by county health departments - "

so parents car develop skills to ‘hélp thel;.children at home.. Other

«therapists in the film work with developmentally ‘disahled children in

public school..and clinig-based self-care pipgrags, and in the home

£&phas1s is on the importance of early detectipn and 1n;ervention, .o

heaith maintenaﬁce, rehabllltatlan, gnd remediat1on }n the, ¢ omprehen51ve

health care of ch1ldren . . . . -
Hi -~ Look Us -Qver (lbmm sound, color, 22 ﬁxnutes) ' ) .
Canadian Assoclatidn for the Mentally Retanded York bn1ver51ty, 4700 Keele o
. Street, Dowhvie& Ontario, Ganada. .. i ~
N L e . ™ 86 o o \
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Basic thrust- of this film is on the 1mp0ntanf rdbe of recreation, move- .

ment, play, arnd physical activity in total dev&ldpment of mentally ge-
- tarded children. Presentation is developed around Canadian Centennial

Athletic and Special Olympic programs. Speciflcally shown are floor e

hockey, swimming, outdoor games, special clinics, and cooperative ac-

tivities. A general orientation and introduction to mental retardation et

is also presented. |, R T . *

In--Outr—Up-—Dovn--Over-—Under-—Upside Down (l16mm, sound, color, 9 minutes)a
ACI Films, 35 West 45th Street, New York, New York, 10036. .

Each of these words is introduced inforded by sound action,

and the super-imposed word to an iginal and catchy musical score.

. Although this is one of eleven tiyles in the Starting to Read series

4 designed to introduce words and cpncepts to beginning readers, there

are many subtle and underlying implicdtions for coordinating physical

4 . education and classroom activiti in this area. Many of tHe activities
presented to develop, these partifular concepts are play and activity
oriented--swimming, camping, outdOor edUcation) ball, activities, stuiits,

, and tumbling. 1In ag@dition to being directly applicable- to.and usable ,
in classrooms, 'many ideas of relating activities to teaching and/or
reinforcing other concepts are provided which are effective with all’
children including impaired, disabled, and handicapped

Innovations én Elementarzischoql Rhy51cal Education (16mm, sound; colgr, , 36
minutes). . -
= Crown Films, West 503 Indiana Lvenue, Box 890, Spokane, Washiqﬁton, 99210

. - I

__Produced as'part of an E Title III Project granted Washington State

.-~ University to conduct an experimental program in the eIeme"fary sehodTs S
¢ of Pullman,‘Wasanéton, éhis film depicts a wide vdriety of activities
. - andequipméntfor K-6 pregrams from ideas gleaned from Vic Dauer's world .
. travels. ~Many of the activities, methods, proceduresy devices, and .
g . approaches have been used successfully with children having various . ]
handicappingconstions (especially the mentally retj;éed) . . .; o
J . ] *
Yoy of Ledrnink (166m, sound,’ colof, 28" minutes). X T
i’ Columbia Forum Productions, Limited 10621 Fable Row, Collmbia,, Maryland
21044 Purchase “$325; rental $25 per day. - .. , v,
This film concentrates op yeung children: Ngtural lawggof “child de-
velopment a¢ Mentified y Maria Montessori, are explained; illustrated.
. and applied. Sorting and ing colors and ObJeCtS are psesented ag
’ part of total pre-language and language developmental sequente. Later . )
,activities in this sequence discussed include guidéd discoveries im X '
? ’ writing ahd extension into parts, of speech and grammar. Emphasis upon-
- . phy51cal experiences with lapguage deveﬂopment may provide new.ideas for
teachers of meﬁtally retarded.amd learning disabled. childrenn Throughr y
out the film focus is onm certatn choices within a carefully planned
series of exéerfences-—st:uctured guldance using the framework of natural
laws. L. e, e ) .
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Learning to Learn (16mm, sound, color, l4 minutesj.
AIMS Instructional Media Services, P. O. Box 1010, Hollywood, Caliteﬂf'a,.90028.
Purchase 325; rental $15 for one to three days. . .

. ‘ i . 12
' This documentary reveals how imaginative methods and materials'instill the
desire to learn in very young children. Materials developed by Maria
Montessori and methods based on Jean Piaget's philesophy are.integrated
in a unique presentation. Creative and stimulating environments move
children to explore and to new discoveries. Although sensory-motor de-
velopment is emphasjized, primary goal is care of and respect for the self
1 and the sug;ounding world. .
Hovement’ §§periences for Primary Children (léam, sound, color, 17 minutes).
Department- of Instructional Media Distribution, Atgeld 114, Northern Illinois ’
‘University, DeKalb, Illinois, 60115 ‘ -

Tne need for children Wo move and to learn to move welﬁ-is emphasized
» through a problem-solving approach to teaching.

s

Mdovement Exploration éiémm, sound, color, 22 mfnutgs). ..
. Dbcumentary Films, 32%7 Troug Gulch Road, Aptos, California, 95033,

"The film shows the concept of movement exploration in actign as it déals
with various motor skills. Designed for K-6 teachers, it demonstnates
a wide range of activities 1nvolving primary and, intermediate children,
including locodotor acthltleS, ball andL;ng,_nula hoops, jump rope,
apparatus, and spatial awareness. Each child is separately engaged in -
analyzing the problem and seeking 'a solution within the limitations of
"his, own physical and ment#L abilities.

P P = -
< 3 B . -

" Sensor'imd tor Training.(lénl, sound, ¢olor, 24 minutes).
Valdherd Films, 3060 Valleywood Drive, Kettegimg, Ohig.
1 ’ .
Shews and describes philosophy.and training methods used to help pre- -
"school children develdp sendory skills and physical toordination. The
Dayton, Onto, public school progtam is used for demonsgration.

b o ‘/ , .
* 3

Seven for Susie (l6mm, sound, color, 13 minutes) | U
National Easter Seal Society for ‘Crippled Children and Adults, 2023 West Ogden
Avenue, Chicago, [1linois, 60612 ’ o

N
.

Purposes, activities, and functions of geven different members of a
rehabilitation*team for an orthopedically impaired child are presented.f
Specialists who explaiu,their specific role on the helping tean in- 2
clided: (1) physical therapists, (2) special edugation teachers, (3) i
yeu;io recreation personnel, (8) social workers, (5) occupational . '
t erapists, (6) speech pathologists and (7) psychologists. As head of *-
. the team, physicians .are shown consulting with each member of the team.'
v : In addition® to emphasizing and clarifying the cboperative and inter- o
disc1plinary nature of the temm, this lm has implications for counsel-
ing studepts about thcse fields and forl\reciuitment purposes..

B 5 y , . ‘ ! .
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Special Children Special Needs (l6mm, Eolor, sound)
* Campus Film Distributors Corp., 2 Overhill Road, Scarsdale, Vew-York
Purchase $225; Rental $25.

10583,

’ .

This film is :bout the. New York University Medical Center, Institute
for Rehabilitation Madicine's comprehensive approach to educating
young multihandicapped children. Three adapted Learning environments
are presented an infant settlng, a preschool learning laboratory, ’
and en outdoor ‘therapeutic playground. The aimr of each setting is to
prov1de each child an education based on his/her individual strengths
and handicaps. Every ctMld's daily program 1s prescribed to afford
the opportunity: for effectlveness and competence in, his/her world.

) Thursday s Children (16mm, $ound, color, 29 m1nutes) »

Swank Motion Pidtures, Inc., 201 South Jefferson Avenue, St. Louls,,Mlssouui
63166. ) v

N
N

Y

. ’ .

This film deals with the importance and infldkence of the first Four
years in a child's,total growth and development. Although normal
growth patterns arg.presented, emphasis is on deficiencies in which
youngsters with ndrmal intelligence exhibit abnormal growth patterns.

Causes and eff
discussed in g
lems, gross an

of predicting high risk youngsters with motor prob-
Ilne motor difficulties, communication problems, memory

egts,or devélopmental lags and deviant behaviors atre

deficiencies, shprt attention span, distractibility, hyperactivity,
poor hand-eye coordination, organizatjional disability, and egotional

overlays.

Assessment and 'diagnostic procedures at Miriam Diagnostic

PreySchool (Webster Groves, Missouri) are presented ig‘terms of major
program objective—-mainstreaning.' Standardized test results are used
as indicators and for supﬁbrtive evidence while observation, Jlearning
profiiles, and ‘lexlbl’lty are stressed as major assessfient procedures. ¢
_Peet teaching is used, where a child strong in a given aréa or skill
works with a child weak in that same area or skill. Limited free play
provides opportunities for choices within boundaries. Much emphasis is
placed on the role of the teacher as the key to controlling group inter-'
‘actions, promotlng self-confidence jand reliévlng fears among children.
Throudhout the Lllm importance of adaptablllty, flenibility, cooperafion
with other agenc1ﬁs, and individualizatgon is stressed. This film is
appropriate, for dny group--lay, student, ,or _fc551ona}-—to obtain
+ practieal information and ‘insights into pr children fgce in
growlng and dEVLlOplné and Ways to prevent a emediate these conditions.,
. .
A Txmg to Move (1lémm, sound, black/white, 30 pinutes).
Early €hildhood Productions, Box 352,.Charsworth, Callfornla,.9l3ll

B

¢
(N

N
[

This film focuses on.the meaning of movement for three and four year
old children. Movement is the first and deepesg language of a child
for its own sake and for what 1t achieves? " Every skill shown conéisbs
of a group of coordinated simple skills.. This was filmed ar the
Unlversity of California at Los- Angeles Laborqtqry School .-

$
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Visual Perception Training ip the Regular Classroom (16mm, sound, black/white, |

23 minutes).

AIMS Instructional Media Services, Box 1010, Hollywood, California,

Shows how a program for training in visyal perception can be integrated
+ with the regular.public school curriculum ar the kindergarten and early

elementa;y‘grade levels; techniques and principles also apply’ to Head e
¢ Start Programs and those of residential facilities and* day care centers.
shows step-by-step training including use of three-dimensional
materials and traiq}ng'in body awarenéss and directionality as well ’
as two-dimensional pengil and paper exercises.  Training is integriiig{
with both receptive and expfessive language skills with particular .
emphasis upon vocabulary denoting si¥Ze, shape, position in space, and o
; eye-motor coordination, -
. figure-ground perception, constancy of visual perception, position in

The fil

relationships in space. Areas discussed are:

“'space, and spatial relationships.
p p

- . T &
Wilds, Thomas, compiler. Handicapped Children in Head Start Serids.

90028. ",

~

.

Directory

of Head Start Audiovisual Professional Training Materials.

Council for Exceptional Children (1920 Association DEive, 22091), 1974. 120 pp-

$3.50. . )

3

. » A 4 -
+ Annotated listing f.audiovisual materials related to the education

Reston, Virgimia:

and care of young*hendicapped children.- Full availapility information .
, in provided for each film. ’ . -
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: REPRINTS A e T
Speczal Am% ; . s, _ ’
.+ A Home G’l(lde of Arts and Actxvmes for .. ..
Preschool Hearing-Impaired Chxlc!‘en, R
" and Others - . R R Ch :
ED SHEA ‘ . ' a
IN ADDITION o professiunal therapy that the pre- fication” e sume_frequencies is uncomfortable, or the ear” _
| school hearing-impaired child must-recenve, as suur'x\and mold & uncomfureable. We will try again to see if Chris
- as regularly s pussible, 1t 15 extremely u’n?or(an[ that will accept an aid 1n his left ear when he is better able to
- parents xake<an active apd continuing role in his therapy communicate with us .
athome. . . - . . It séwise for the parents of preschool hearmg 1mpaxred
. 7 ‘ - chdd;e@ to seek as much informaticn as possible’ from |
— e ¢ private,commumiy, state, and national sources to imsure
Mr. Shea is a New York State cerfifed industrial arts and that all pussible help is given to their children in thei?
art seacher. He dsd undergraduate, u ork at State Teachers formatve years Making an, appointment to meer various

\ College, F:tc%bufg Mass, and gradunate studses at State specialists within yOpr school system might also be help-
Teachers College, North Adams, Mass. He bas taught.in ful

. the related arts department of the Searsdale IN.Y.) Public ' as well as industril arts teachers can contribiite a
Schools for 18 years ’ great deal In addition t6 providing ideas, they might also
During 19734975 the Scarsdale Board of Iducation . be 'able to lend, contribute, or tell you where you can ob-

. granted Mr Shea a ygar's lc. Te uf absence to stredy meth- tain vaniobs tools and‘matgrds that will help meet your .*
ods and materials bemg used 1o educate heiring- mz;)axred particular needs |
- childrent™ 1t 15 bis goﬂ 1o belp nparade the surisces being The John Iracy Clinic (806 ¥. Adams Blvd., Los

offered to bearing tmprasred Byidren in Westhesser Conn- Angdes, Calif. 90007) provides g free correspondgnce
13, N.Y., and 10 favdstate smproved communicatson m ihis 7 coursc fur preschool deaf and hard-of -hearing children and
area, Mr. Shea also vy sis and operater a youth sk camp 1 theit parents, This program has been an extremely valu-
Vermont. Last Fobruary be smiited Westchewer famiies + able guide and ranforces the individual professional

who have bearsng- x'm[mm’d children to 1018 the sks camp therapy Chns recéives. s ?
, session along with N regular~sks campers; ths 15 2 means ) - !
ta»])el? genetate communicaispn between famzl:e; and to Thxs study contains many activities that can be selected
Share winter activilies ‘ : o by parents to encourage the mental, physical, and
. . — ' — creatve growth of their hearing-impaired children.,

., , . e Everyone can experience frustration at times. However,
o 4, This study has been undertaken due tu my feding that it 1s unportant to note ‘that, through interest, patience,
- there s need w explore anm approach (o spegeh therapy tender luving care, and gepetition, many initially frustrat:
thet -better meets my preschoul hearing-impaired child's ing respunscs may bicome very rewarding resudts, later.
specific needs,, intetests, and abiluy Reinfurcement through repetition can be made more in-
Chris was 'born with a severe hearing loss in his ight , tereomng when the appruach and mategials used 1w accom-
-W gur and 2 profound luss 10 hus lefr ear due t ncrve  plsh a pamcular goal are vaned. Throughout all my

: damage. He has been weaning a bchind-the-ear aid in'his Acuvities wich Chrus, | maintiin one goal but try.to utilize” .

’ night esr since shurtly afrerilic ape of two. At the time several very flexible approaches to meet this goal.

this_arucle was written, he was three anidsa half Afir Orgamunun can- be a tremendous asset and will always
he recewved the aid for hus nighar. it was a fow months o allow thie opportunity to take advantage of spontancous
before Chiris realized 1ts valuc and accepred wearing it on interest, which is 50 often generated by childten Planning
a regular basis He pow rumoves the wid and throws it an area for storing and using tools and métcnals is very
only when it 15 not fusctoning properly. important. 4. have sclected an ourdoor and indoor atea
- Chuis,has continued to seject warnng githlor a budy aid near ~ater for working and cleanup Space.is provided for
" ora behind-the-car aidun his left ear This fcjection may stuning and using tools and matenials in an uncramped

be caused By hus feching tha, by wmparisen, this ad s manner Chns knows where cvcry‘hmg is kept and is very
not worlnn;, due to the prof‘bt?d loss in this car, ampli- helpful SXTecung and putting ucms away.
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Our activities at times are donqmdmdua.lly with Cfms,
We also include dur other two children, Pam, 22 months,
4nd Elizabeth, 8 years old. We have found Pam to be &
distracting influence in some of ur acggities because she
wants everything at once, isvmessy, andiieems 100 young
to handle many of the activities Chris enjoys Elizabeth
has_been a positive influénce for Chris. She shows much

interest in what we ate doing and is proud to share ex:

" periences she has had in her school art classc§

4

Although it is hectic at times, there is real value for all
family members to participate in actiyities together. We
tuy to give Chris extra individual attencion in addmon to
the individual attention we give cach of our chddren. *

' [

Our children enjoy having their work displayed. There-

fore, we thumbrack or tape finished work on a large
piece of cardboard or Homosute {or Upson board; ar.
tached’ to the work area and bedroom walls. Another
method of displaying items inexpensively 15 to egect hori-
zontal wire on the walls and use clothespins or paper clips
to hald these items.

Open shelvmg 1s very valuable for dxsphymg and stor-
ing materrals you will collect as well as three- dimensional
constructions that are made. Sture display racks are adjust-
able and make excellent shelving. They can be obtained at

no cost when stores are reagdy tQ discard them. Inquire!

A chalkboard can be purchased or constructed from a
piece of cardboard, or masomute covered with chalkboard
or flat paint.

Pegboard and assorted wire holders can be used to storc
and display the various tools selected to wotk with. It is
easter toyeach children thé names of the tools and where
they hang if an outhine of cach twol i1s made on the peg:
board surface. Using a method to outline the tools that 1s
not permianent will allow you to rearrange tools in thg
future or use the pegboard for another purpose.

An outhne can be drawn around each tool as it hangs
with a fele tip pen with water-soluable ink; pr self-ddhe-
sive shelving paper can be cut with scissors and attached
10 the pegboard. ‘

Chalkboards, bulletin boards,. pegboards, and shclves
can be improvised from a variety of inexpensive materials
or qu‘ased through a business, school, or hardware, sup-

- plier.

. stored 1n a variery

E

E .
-

It-1s wise and rewarding to date all work and make
note of objecuves, successes, and failures as you and your
child experience various activitics. ffter displaying items
a while, store them for conunued reference, which will
help evaluate progress. 1 am storing much of the_two-
dimensional work,in loose ring nutebouks in their urder
‘of progression. {Argcr tWO-dxmcnSlonm“'wpfk.-mn be

wallpaper sample cOWRs, or covers purchased at an art
supply store.-Three-dumensional constructiong that are dif-

LY " - ‘.
Q )

RIC. .
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-+ ficult to store mnbe recorded by dated phmog}apps.

ed jn rhns study are descnpuons of activities we

havc undertaken durmg the stmmer of 1973: A pmdent
parent will select acuvites that capitalize on each child's
stage of development, interest, and capability. s
-~ We added a great deal of dnmensxon' to our-activities

apd, minimized expense and waste by making an impor-

tant part of our program collecung and usmg found ¥

patural matenals 3nd manufactured sexaps. Many benefits
can’ be gamed from treasuge hums. - "

We offered Chns reinforcement by taking advartage
of. hus méods and (ntegest by remuodu(fmg magy*agivities
when he wanted to dg them Since his moods and it interests -
vaned, the work he produccd and the progréss we antici-
pated also varied. The outcome of Chris's ifiterest, in soine

cases was very positive, even though the rcsh{/s were not

what we had plinned to achieve, *

I Lave been guxded into the selection of the folfowmg

“activities because Chris loves to be acuve. I feel each child
deseryes every possible opporeunity to be helped through
his natural assets and a wide variety 8f constructive, exe
crung, and relevant experiences.

Valuable resource information has been compnled at the
end of our art actuvities sectrdn Some"prchmmary reading
will provide a meamngful guide, for better’ understanding
the philosophy and mcchamcs necessary to achieve”prog-
ress through the medium of art and other creative activ-
ities. . - . ¥
Before beginning any activities it is wise to develop the
habit of placing plastic, large cardboard, or newspaper bn
the table and floor. Make 1t a sital for the children to
dréss in oly clothes or put on an apron, smock, or old shire
that won't restrict or frustratg their freedom of movement.
AIWd)’S ha¥e soap, a pan of water, washclo:’h and bath

towgl ncarby for emcrgency cleanups. Be prepared for

mesiy accidents that are unavoidable with young and ac-
tive children. "

My wife and I slggespecially grateful for the gmdance

provided :hrough the John Tracy correspondence course.
We strongly recommend thar all parents of preschéol deaf ,
or hardi@f-hearing Chxldren inquire about its avaxlablluy
without dely

I have undestaken and recorded the following actlvmes,
donc with my three and a }mlf year-old hearing 1mp1|rcd

, 501y 1n order to share cxpcncnccs that complement needs |

sfry professional guidance. I am also making an agpgmpt
t@ broaden the spectrum of, therapeutic approaches and
possibulities that ate cdrrcmly available for ,prcschool hear-
ing impaired children through professiqnals and parents
alike.

g’ provised covers, “leh as. rug and BN bavc..mL,_fﬁund it necessary» to*claborate on the activ]

roy ded mmt)h& Tracy correspondence course I

-m;hmzc that its gufd ce is &xtremely clear,
. \ T \ <o
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flexible, and relevan in the atea of dauly living and learn-
ing situacions.

It 1s umportant © note that we take ebery possible op-
portunity to talk directly 0 and ehiut an oral response
from our hearing-impatred child,

I feel’ that an OppOruLLIty to,partiupate. iy activities
suth as those 1 have outlined will provide preschool hear-
ing-impaired chxldren and others an ex#a_incganve ©
listen and communigate orall) B
* We-have tried many actvities Chns has shown :wspe
cial interest 1n the followtag actvities and we-encaurage
him and pamicipate with lum whenever possible o

. Play\ng with' his Heavy- duty Tonka Tru;k Shovél, and
Loader
Plaping in a stndbox or with wét or molst ;md av d
beach , .

Helping care for (Nr\la/wn, piching: up sucks, stones,
‘.Rowmg a boag N

Locking for frogs around the S"c uf pond-and swamps.
Stghtseeing trips to varivus holiday store displays.

Riding hus mcycle and pulling items 10 his a?tached_

wagon. -
Sledding and a few acempts at skitng on a mild fnc line
Shovelifig gnow and durt.

Throwing, kicking, and batng a large rubber ball
Rl(ﬁ’ng on and playing with a homemade traifer truck
Plaging wich vur hememade knaxck hockey board + <
Playing with a children’s set of,gulf‘clubs and balls

Washmg dishes and' fuwng them in a dratner on the,

sink counter
Helpyng >w ccpy clean, apd urg,dnuc thmgs in the house
" and garage
Surring puddings and mahuig instant breakfast -
\'i’atchmg Sesame Street . >
Playing “with humemadefbuilding blocks ind SCrap
blocks of wood. ‘ﬂ
Taking aparg and\ ng\,u;buher homefhade and
m’,anufac:med puzzles ™
Custing, ;xnmmg, and p'.xymg with wsorted cardbuard
* boxes "
Playmg Doctor, . a

Playmg witha varsety of Fisher- Pw:e wys P

Mampulaung ttems with Ph)xhool tools on .Play.

school bench
Pounding pegs on 2 Playschaol pOundm;9 ber)ch
Playing with bmldl?g o
Playing with mulricolored grant Tinker Toy parts

~ *
" Finger Paints ° " .

We purchased glossy. white shclvmg paper at a chain
stofe, as, well as special finger-painting paper and finger

paints at an are supply swee. Einger- pamtmg kits can |

. N \‘,

9

sorfetimes be found in an art or-chain store completé with
irections. . )

We Jip our pievcs of paper intoa pan of dean water or
wet them by holdmg therr under ¥ slow-running “cold
water faucet “We shake the excess Wsater from the paper
and smouth our sheets out onto a wewspaper-covered
.tble g
We start this acuvity by giving (he children one color
at # ume and then adding more colors We “let the chil”
dren make designs apy way they wish However, we en-
coddge them to try vanous techniques using fingersy fists,
and hands many different ways.

All of our cMildren cnjoy finger_painting The ease of

overlapping and blending colors,together makes this, ac-
tvty one that creates. much excuumeng among them.

Our firse fifger-paiiung episode ended wrth-Pam lead- 4,

ing Chris into paintung cheir faces, 2rms, and hair with
delight s, they laughed gt the sight of each other~ A
thorough bathmg complete with shampoo, was necessary

after qur ﬂgt session. Because of the results of our first

sessiofl, we Row watch Pam and Chris more closely When
they start to JC[ up, we divere their attenuon to semething
else or terminate oussession complctel)

Uninh:bited expression, enjoyment; ard, co,lor zdepuﬁca—

tion are our gmls in this actuvity.

Crayons -4
Colonng on various kinds of materials with diffetent
textures &an offer stimulating expenences. My*wife and 1
havegntroduced 8ur children 6 the use of crayons on
plan white shelving paper, assorted colars of onstruction
+ paper, paper platey. paper bags. pieces of eork, rough-and
smouth cardboard, and varnivus coarsefiess (‘)fﬁﬂint sand-
paper sheets
To climinate arguments over siumilar colors, we put-

" chased two boxes of crayons—far and regular. We broke

some of the crayons in half and placed all of in a
shallow box, We can cach seléee the colors we want from
one box At this ume, we are Limiting our colors to pri-
mary, secondary, black, white, and gray. We feel that
himiung our culngs as such will be Jess confusing for Chris
when we emphasize and repeat the name of the colors he
chooses 1o work with. ’

As our chtldren sclect cologs of therr cﬂce we frieh-

* uon she name of the colars they select W encourage the
children to use the Cmyons on thur sides as well as their
pom(s

- Although Chris loves to color wuh crayons on siqd-
* paper, he prefers coloring with felt tp pens. Fele tip pens
seem ro take less effort to use. ’ )

We emphasizt golors, the names of" materials, and tex

tures during thcsexssnons , *
L]
hl.t Tip Pens
Scribbling with felt eip pens 1s Sne of Chns f.womc
H hS 3
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acuvities. He often walks into olxr material sotage room,

seleets fele up pens, with fine and wide ups, and begins
» working on paper by humsclf The culors are bright, and
Chris scems tQ gain instance satsfaction as he uses them,
The culors, & henuverlapped as a result of scnibbling, pro-
vide interestng results, ’

If‘possmlc purchase the water- so.uble ink type uf felt
up pens because 1t 15 dufficule g cleatr up after use of the
permanent type if your children deuddqour furnirure and
househuld appliances need decorating whep you dre not
looking Be sure you know whether or not He felt up
pens yuu select blcc'i thirough paper before thé Lhildren
use them ' *

Paper-Bag Masks N >
Our firse session wds midated by SPONIINEGUS 1NLPFCST
when Cnns ok a paper bag and wsed 1t w0 nl‘sy monstc
% Therefore, we decided 1t would be ¢ good 1leasto culur
bags with crayons and cut the eyes, nose,.and mouth out
with. scissors_ During this session we suessed repeatadly
the names of the parts uf the ‘.xoc, and Carls repeated
some of the words we ¢mphasizes
Elizabeth and Pam, cn)o,cd colening thelr masks with
crayons "Chris a% his mask and did not appear interested
in coioting 1t Howeverppe piched up r‘xfc}ct;t pieces, eyes,
+ nose, and mouth and named them prepérly as he placed
them over hisfown eyes, nose, and mouth
My wife and T trice o peinfore Chess cathustism wy
using our cut-cut parts i1n the same manner hg did We
made a game odt Of plaing (he ¢y(s, Ros(, Al mouth
over ours €hnis was delighred with this acuvity
Chris shows more ancefese sn drawing faces pn paper
bags when he uses telt tup’pens

P ]
[

Clay

We have native clay on cur Vo 7 ONL VACAUCN PIOPLrty

It was decessary to sift Boncs amd other debois our of the
clay before uang it We muie a stf-er out of wire «reen,
which we pm’g"ﬂ%d at a hardwire stete .

We monencd the dly nl‘ rheed 1tn in..mxc bags
kccp it moist dunng smny

We also purchased clay 2 an art <upply store to have

a_compariron The source and g uhty of the dlay did
bothes Chiris at al) .

Chrs enjoys digen,,

not

up namnal dw, wernng, ot and
rollings 1t into lirele balls : .

Chris rolls his clay into bails and strips and then en-
joys cutung’ them ui) into_vatibus shapes with a kitchen
kmife He also uses an old rolling put to flatien out smail
balls of <lay Because of the messy nature of this actvity,
we work cutdoors :

String Drawings with Tempera Paint .
We use pieces of strng, dipped 1n tempera paing, to
N

.EK
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e thiat the-plaster und mold will.part_properly. after she

S T e '
scrabble, and mahe designs un whue shelving paper and
culured construction paper Dipping a string 1n the tem-
pera and swarhing 1t a.,uund uf¥ the paper is mecresting,
and fun

, Suiee the string us w be dipped 1n the twmpcra of cn,
this acttvity s messy We usually end-up gwith as much
pant vi thie chuldren s on the pieces of paper.

To prevent muning the colors tgcther in the original
witaaiess, we pour 4 small anwoune uf tempera intd baby-
fud jars We always begin vur sessions using one color at
a tume and end our sessiuns by allowing the children to
dip thar stringd into any of the colors as they deswre

Using soverad colors of tanpera can make the designs

(f Il of varying blends As the children dip their stning
1o the different” culurs, the colors in the baby-food jars
" mux together

At the termiiauon of our first session, the children
tried pouning the tempera from one jar into another and’
then onto their paper

&

Plaster Casting /

Althon sh this activity 18 messy, Chris shows much in-
téres and enthusiasm while doing 1t He assists 1n ‘gather-
ing ouretools and materials outdoors and helps mix plaster,
as wal o making faces and other shapes: for molds in
MoIst sind

We also use a variety of small containers, such as card-
beard mulk carions, boxes, and plastic items as molds We
tub vasdzne on the 1inside surface of our molds to nsure
plaseer has hardendd

We place a fow pieces of colored ules in the face of
some cistingd “We purchased our plaster of pans and a
small wmotne of colured tles at a hardware store .

Tempcra Straw Blowing N
We tr.&d criaung designs on construction paper by
blowing tanpera paint through *straws .
During our first few scsions Chris blew the colors on
direcly withont moving the tempera around very much.
It was ndt untf we repeated this session several times thae
he understod he had to hold the straw ar an angle and
blow 1n various dirccrions to push the tempera colors
- around o a vanety of patcrns

It tnay. be necessary to thin the tempera paine slightdy
to make it cwsier to work with
We have found that 1t s wise to experument with
materals somcnmes before presentin them to our chil-
dren
. 13
Cutung and Gluing ~ «
Chiris enjoys and’ 15 quire coordinated using good qual-
‘ 1ty scissors to cut paper He also loves to use fast-setting,
nontoxic glhue .
Frior to vur cutting and gluing activities we visit “chain
G hd

. ] -




* s i

stores, toy Stofes, auto sdlesrooms, spurts equipment
stares, mororcyde “and snowmobile shops, farm and con-
struction equipment dealers, children’ > 2003, Santa's Land, -
a local arport, and a daury, farm.

During our outsngs »e always ubtain permussion before

allowing ow cheldrén to wuch anything o sic vn wems

that snterest them People are very coupetative when they
understand our intent and’ purpuse and when they feel
the children will nut cause damage or injury A telephdne
call 1n advance of some wsits can be advantageous
Shortly after our visits we prghide Chris with meaning-
ful word reinfurcement by guidg through the pictures, de-
scribing them, and letung the fhillren cut ¢nd glue them
on colored constructiun paper pWe also cut
. the wtems out and ler Chris £
pictures
M~ .

the names of

.

Gluing Wood Constructions

Ustng.preces of moud all shapes and s.zes, Chris spends
time on several oveasions gluing the preces un top of each
other Usuddly he selects 4 large, flat prece as hus founda-
tion* On top of this base he ghies smuller pieces, Llding
them a short tume before ad lding uthers, 3llowing ume for
the bottom pieces to adhere to une another. .

s

Chris enjuys staching the wooden pitces un top of each
other, similar to the fun «f bullding w h blocks However,"
these pieces, ail of ditferent sizes and shapes, when ‘Llucd
together result i wneresting constructiuns of varying sizes
and shapes that can be saved and displayed

.. Chris loves. w hasg his constructions doplayed. He
proudl) pomnted t one of iy wasiructiuns as we u&é
showmg visitors through our acuviry roum une 1f rernoon.

Interesung effects con be optaine’l’ when scrap pieces
. are colored with tumpura or spray punts A vanety of

Jtems can beYdded for plung wih merenung resulss
" Priving and Pulling x\_'lnils . ’

Chris has often imitated my use of a hammer with his
Playschool maller Therefore, I selucred a variety of nadls
and used cardboard boxes, wht pieces of ceihng ule, and
willboard for driving the nails tnio T had to #old the pails
for Chris most of the ume During the first session [
noticed that Chnis could manage.driving la‘gc head toof- *
1ng nails better than most other nails .

During sucqeeding, scystons we tused scrap woud and
attached ptoccs together with robfing nails T used an awl

c Suggested Preliminary Rcadings '

Lillywhite, Herold §; Youna. Norton B, and Olmsted,
Richard W, Pedmtmzam HundkFook of Cnmmxmtc.ﬂm”
Dssorders. I}hlhdclp‘um Lea and Febiger, 1970
Lowenfeld, Viktor, and Brittain, W Lambert Cregrive
and Mental Grou lb New York -Macmillan, 1970
Valett, Robere. Prescriprsons for Learning. A Parent's
Guide 1o Remedml Home Traning. ‘Belmont, Calif*

A r

ue them over the related

S

to inder: the 'wood so thar Chris could hold and drive the
nails by himself.

Cliris becutnes very frustrated when the nails do not go
in straight and pulls them our with the claw hammes.
He displuys good coordination, ustng a regular good-qual-
iy, scven-ounce claw hammesr to drive as well as to pull
thenatls Chris will copy a pattern, such a5 putting nails in
the curners, depending on his mood and what I show him.

1 always stress words such as hammer nail, and wood. I
use phra.ses such s drive the nail in, pull the nail out, and

. hold the nail. Lsay *up'*when Chris raises the hammer and

"down” vfhcn he lupers ut | also say 'bang” when‘he hits
the nail

I havé tried w0 muke a game vue of saying “up,” "duwn,”

und bang” when Chris uses his_hammer. Consequently,

Cht.s thinks 1t 15 funny to repeat these words after me

Sawing . .

Chris found a small coping saw in_my workshop and
wanted to use 1t 1 therefore clamtped a small vise on the
seat uf 1 picnic table to enable Chris to hold thé wood se-
curdy, 1 lad to plice the %00d 1n the vise and remove it
fur Chris durning hxs first few attempts. "However, after
sume pracrce he was able to place the wood into the vise
tighten the jaws, cut the wood, and remove 1t from
the vise himsclf R

I gave Chrs assorred sizes of wwod and fuund the wood «
that took very long o cut frustrated him  After this, 1

Javs,

N

gavd Chrs picces of soft pine approximately one foot -

long and vnerquarter to one-half inch square He was able

tohandle this wood and cut 1t with ¢ase

Afier a few sessions using a coping saw, we tried a
small crosscut saw Chris became very frustrated with the
crosscut saw because it was too cumbersome and the tecth
were ton coarse to allow_him to push and pull 1t with

PR

relarve case !

Because of the saterest Chris showed sawing, ¥ pur-
chased a hacksaw blade with evarse teeth to fit my hacksaw
frame Chris 15 able to use both the ¢bping saw and hack
saw to cut an assortment of sticks [ kccp assorted sticks”

stured with out other materials It is impdgtant to note that vy
.

Chris is doscly supervised whenever he works with tools
that could be dangerous. .

Chris 1s beginning to show some interest n combmmg
his actvities in sawing, nailing, and gluing pieces qf
wood.

F
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PHYSICAL
DEVELOPMENTAL

. THERAPY TECHNIQUE

FOR SEVERELY
MULTIPLY

HANDICAPPED
CHILDREN
-

T loin = |

THE Onondaga Center for the Retarded erves approximately
160 ~hool children and 63 adults kaght of the children (CA 3
to 6) have devere phyacally handicapping conditions*with
accompany ing mental retardation Children below the age of
three years are abso helped through the Out Patient Clinic
Muluply }\dndl(,appl‘d children here are usually unhappy
victim~ of refusal for admission to other lucal agencies serving
~uch children i up-tate New York because of complications
they mamifest due to combinations of mcnlal retardation and
phywical condition~ € ¢ '\ .

Pathelogical and congenstal conditions® xeen at the Center ®

and in the Chimc include spastic and athetdid cerebral palsy,
general hypotoma and gross psycho-mator re\ardalmn brain
damage, and other syndromes Mvst of thesé cluldren are
unable to sit independently and possess na head L(mlrol of any
lind  Occasionally hyper-stereo movements  of ‘the head”
complicate therapy techniques. Therefore, some ha\l\ ohjec
tives of Center dhd (hnic Programs for these chxldrcn
include - -y,
 "Teach head control so cach child sees the surround
‘enyironment right side up, not upside dowrlor sideways
a<’is the case when he 1s prone or supine on the floor
most of the time -

e Tdach independent «ulmg wkills so cach child ean be
exposed to a vanety of, toys, puzzles, and apprbpnalc
academic concepts

® Prepare each child {or further developraental sk;lls such
a» crawling, creeping, standing, and walking




These pictyres snow this three year oitd
child progressing from hadng virtually
no head control {no 11 to faisly goad
head contral fpo 51 The child (no 2)1s

1)

Pseated s well nflated twbe He has no
- ” s

TR head control and tperefure dSSBIMIES var
A ¢

N

ous flexion extension posmons:' Atter
experiencing discomfort he s remto‘rced
with 3 desirable comforteble position
S tno 31 Occhsionally upper trunk sup
port s given 1o reinforce the tunk
pczs’l‘%’q‘nlﬂq 3nd encuurage hesd move

.

ments alone (ng* 4}

, METHODS

Have the child in a2 atting posiion on the floor with his fegs v HASL ~ PATLL
i front of by ond the ~oles of his fert facmg each other The author 1= affiliated with the
Then miasuredthe cross distanee from the tips of the tocs to « Onondaga A~socation for the Re
the bark of the buttorhs" Obtam a car mner tube of this T tarded 600%outh Wilbur Avenue.
diameter from a ~covice station or tre deaber Inflate the tube Svracuse, New York 1320t,
and put the child m-rdt m.kaﬂ\urv his ddbows re<t on either s
3 ade of the mflated tube \ssint the child in holdimg his head : ¢
up ~traght while e s made the tube :
. Ovceasionally let the dhnld f‘xpe’ne'nu <ome discomfort from
extreme flexion and «xtension of his head Resulting discom
fort 1~ a ba~ic mean~ of commumeation in that the child feels
and experiences  that these postiont are not the most r .
comfortable or deirabl .
After vach experience of pan and discomfort 1t~ impor .
fant to reinforcé the nornal <traight head holding postion ’
Thi= method hould be reprated for <hart penada of 10 16 20 \
minuter dt least three times g day with increaser as necesary :
. When the ehild is rrady to learn <ittigg il enconrage him .
to use his arms that art resting on the nflated tube Agan, T U \ .
you are guiding the ‘child to learn through «xperiences When VEoPTRLe D e “m'“‘enl’f;: \‘my"“ une
e child is ready to progres further remove about two to! :
lhrm; pounds of arr from the"tube This allows Jhghtly more . .
give in the fimanes of the tube when the chuld ~eeks -upport
5 with his arms and requires trunk musdes to provide needed gy
. suppott This i5'hard dnd pmlnng_: ‘d work but the rewards are ) /

N great R : -

’ d . «

. N L ?
v N
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Interdisciplinary Early Intervention Program

" BARBARA CONNOLLY, BS, :
and FAY RUSSELL, MN

*

N

i

Developmental data were obtained on 40 cmldrén with Down s syndrome by an.
intergisciphnary team during an ongoing early intervenliomprogram Interven-

tive melhods‘are described Resuits are.compared with available data on gh//- .
dren with Down s syndrome who were not in early intervention program$
Comparisons of developmental progress are also made of children begun in the

early intervention program before six months of age with those
months of age Conclusions from the study indicate that early

eguh alter six
rvention helps

the child in eariier attainment of many develogmental tasks and erihances

functioning of the family unst

v Rysoca! therapists have been in-
volved with early ntervention programs for
many years nowever ‘tne stimulatipn pro-
grams have often inciuded many typ.es of chil-
dren such as the hypertomic hypotonic high
risk and environmentaily depriveG maxing
comparisons of developmental achievements
difficult <

An interdisciplinary program was begun at
the Uriiversily of Tennessee Chiid Deveiop-

"ment Center (CDC) n 1ate 1972 to determine
the effects of an early .ntérvention program
off one group of infants Children between

“birth and three years of age with Down s syn-
drome were chosen because of the simdaryy
of their physical protﬁns thypotomia) and

. because statigtical dala were avaiiable on the

rate of dverali development in the child with
Down s syndrome Primary members of the
interdisciplinary team who were nvoived

. were from the discipiines of physical therapy

" nursing and social work Other disciplines
'such as occupational therapy speech pathol-

— ogy nutntion and dentistry contributed to
the program through consulitation *with the

staff. peniodic lectures and demonstration to |

the parents

.
N .
L —— [y

. e
Mrs Connolly :s,acting chiet of phywcal therapy ,Ehild

Devetopment Cenfer Universyty of TenRessee 711 Jollgr
son Ave Memphus (TN 38105 .

. Mrs  Russell s chief of nursmg_"chﬁd Development
Centar University of Tannessee Merabhis TN

’ * : .
' ~ !

T ’ S 9y

<

Tne program was based on the concept
that infants with potentiaily delayed develop-
men{ may be favorably influenced through
early intensive_motor and sensory stimula-
tion The staff agreed that parents shouid te
the primary programmers for their chidren
since the program was to be carried out daily
in the home In addition the program was
ofented to promoting family stability through
group experiences for the parents

Early referral is a basic requirement for an
early intérvention procgram In the first pro-
gram heid at the£DC seven families who had
chiidren with Downs syndrome contacted
the center and requesied services for their
chiidren Following this first group referrals
came from physicians social agencies and
parents Since the first program in March
1973, seven clinical sessions have been held

\

METHOD '

Forty chidren with Down s syndrome were
Inciuded’in tne program Ehgiomty for the ’
program was based on the parents being
abie to bring the child into the c¥nic for ses-
sions and their willingness 1o foliow dArough,
with the activities at home Additional physi-
cal problems such as congenital heart de-

- fects andy esophogeal atresias (common com-*

plications in children with Down s syndromey f
did nol eliminaté thk child from the program  *
A specific control group was not-available at

N .
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*‘gram were accepted
.ported by Fishier and his co-workers on chil-
“dren with Down s syrfidreme not in ea{ly inter-

sessions

\

CDC sipce ali families
ata collecled and re-

vention programs using the same scale for
development (Gesdll}! were us!d &S the con-
trol *

Programs heid in the chmca settings con-
sisted of two sectiong infants (birth to, 18
months) and toddlers {18 months to 3 years;
The‘paréﬁts and chilgren came to the center
for one-half day for a period of 10 weeks in
the fall and spring. Durnng the winter and
summer months home programs were con-
tinued with visits by the staft of the physical
therapy and nursing departments Before the
child came to the clinical progsam the child s
condmon was evaluated in the home setting
and the child was placed on a home program
which included motor and sensory stimulia-
tion as well as support for the mother-infant
relationship and encouragement of the nur-
tering process By six months of age the
children were given a complete evaluation by
the interdisciplinary staff at COC

During the formal program the parent and
chiild were seen in a group gession with other

‘parents and trained professionals. #Parents

were urged to get on the exercise mat with
the children and follow the demonstrations of,
the therapist or nurse with their own cmld
and with other children in the group The
sessions were pianned to be informative 0
the parents, and information was g:.ven on
mojor sensory play and social activities
feeding'skills and nutntion language devel-
opment and selt-help skilisx\Home programs
were continued during the pigfined chnical
Activities were individualized to
each,chjid according to his developmentai
progress During the parent.child sessions
the paren{s were encouraged to discuss prob-
lems.and share ideas with other parents and
professionals

Normal sequential development vés ex-
plained because many of the parents were
unaware of what to expect from théir chiid
and in what sequence The physical therapist
provided grgss motor actvities for the child
which included muscle strengthening range
of motion, sensory and gross motor stimula-
tion and play activities. Equipment used for
the home programs consisted pnumarily of vi-

ontacted 105 the pro- ,

~ .100 \

“

- - s
brators_large (61 cmj beach balls and towel
rolis The vibrators were used for simulation
of muscie groups such as the neck and back
extensdrs elbow extensors hip abductors,
and knee extensors which are typically weak
in the child with Down s syndrome The vibra-
tors were also,used for pral facilitation, inhibi-
tion of drooiing and general sensory stimula-
tion The beach balls and towel rolis were
primanly used for the facilitation of neck gnd
bagk extensor muscled and nghting reflexes
The nurse directed activities fgr sensory stim-
ulation for the child nncludm&isnmple games
such as pat-a-cake peek-a-boo searching—
rattl€ gnd mirror games and sand and water
play Different textures sounds. and smells
were used for tactile auditory and dlfactory
stimutation

Paréut sessions were conducted weekly by
the nurse and the soc:al worker as a part of
the total program The parents were urged to
discuss their problems in dealing with their
children to shdre concerns and to interact
with each otfler The initial common con-
cerns at the beginning of the parent meetings
were confusion anger guilt and gnef These
feelings were often compounded by the way
professionals had handled events subs@
quent tg the birth of the child The parents
were often charged with take him home and
lovehim and were given hittle or no construc-
tive .nformation As soon as these concerns
were expressed and could be placed in some
perspective the parents seemed to relate bet-
ter to their chiild The staff recognized marijal
stresses as ,well as family stresses compli-
cated by the presence of the exceptional
child in the household. Individual as well as
group efforts were made to help the parents
cope with their day-to-day problems The par-
ents were encouraged to enjoy their infant
and to thmk of theirchild firstas an infantand
then as an infant with a problem

To augment the parents sessions, an Ofr-
ganizayion known as the Down s Parents of
Memphis was formed in September 1973. A
purpose of the organization was to provide a
setting in which the mothers and fathers
could, meet together to discuss #their con-
~cerns and feelings their plans for their handi-
cdpped child (present and future). and the
education of the public about Down s syn-
drome Another purpdse was tGq reach new

L Y



‘ . TABLE1 ~ .
Companson ot Gross Motor Muestones 1n Chidren with Down s Syadrome in Early /rs:rvenhon Plograms

. with Chiidren with oct

ns Syndrome who We/\Not 1n a Progra

. P )

parents of chudren witn Down s syndrome gs

. soon as possibie to heip the new parents

through some of the :nital feelings tnat ac-*
company the birth of an exceptional child
The success of any early intervention pro-
gramof tis kind is dependent upon the coop-
eration of the parents Success :n parents
becom:ng the primary programmers of their
children depends upon the parents Coopera-
tion and participation in the overali program
olanrned for therr chig Cmnhasns Wwas nlarpd
on the continuous day-to- ‘day stimulation of

months'(17 chiidren; The majority of the chil-
dren in the study spoke their first word at 11

months compared to the average ime ot235
months in children with Down s syndrome in

the Fishler study * .

Results also showed the importance of (n-
tervention before six months of age In the
study those infants begun after six months of
age exhibited evidence of delays in most
areas Table 2 shows the development of chil-

]
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TABLE 2 .

tne chud theretore add was nol hmiled 1O

the half-day sessions in the center

< S [N
‘ o Popuiation CD‘ Grqup Number in
' Behavior® %‘:_g:?l ong)e without Pro- with Pro- COC Pro-
- L grar_!'\b (mo ) gram (mo ) gram
’ Holds head erect (zone H) 3 ¢ ” {’) 28+ ] 32 *
Rotls over 5 - 57 45 35 +
. Sits unsupportéd (one minyute erect; 8 13 80 g .34
. Crawiing {ptvots} 8 . 125, . 86 28
. Creeps 10 173 140 18¢
Pulls tg standing pos:tion 10 18 4 124 ° . 24
Stands (at rait 2 1 171 116 30 Y
Stands momenzarniy alone 14 215 * 168 2 -
' Waixs with support ; 13 223 139 24
Waiks unsupported . - 15 ., 28 18 4 16
* The guantative critenon for eacn behavior ¢ ted can be tound in Gesel and Amatruda Developmental
Diagnosis
" From Fisnier Share and Koch Adaplalion of Geseil Deveiopmental Scales for the Development of
Children with Down s Syndrome * .
¢ Majonity of chiidren did not creep
- . +
) 4

€

\

Syndrome 111 Child Develogment Center Study

. ‘ Begun‘m
. L. Begun in Program
RESULTS Behavior A‘:treorg;;rzs Besfore Age .
. ) mos (Mo ) (::5;_
. A companson of the gross motor Mie- 2
stones of chiidren witn Dowrf's syndrome us-  HOIds head erect (zone h 3 0 , 27
ing the resuits of Fishler and co-workers as A ‘ﬁ'Y parent reporl) s »
the control with chiidren in the COC study ° :nc;ve.r (by parent re-
diustrated that gruss molor Skills suob as s ) swpported (one | 91 ’a
head controi sitting and walking were at- minute erect)
tained earher through early stimuiation (Tab grawhng {pvots} , 123 . 1;8 ..
r .
(I 1)t A companson of fine motor feeding Pu?lzpli standing position 132 "121 "
and social skills agafn using the same CON-  gy,nqg (at rai) 122 11 )
. tgol, was similar to the results obtained 1n the  Stands momentarnly 169 15 :
gross motor comparisons Fof example fin- alone
ger feeding was accomphshedpy 8 5 months ~ Walks with support 156. , e
(27 children) and feeding with & spoon by 22 alks unsupported - 189 175
' - . . . ’
. RS ‘ 101 : . ’ .

S 104 . ‘
e - |
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Figure The developmemal ang! unct:dn;%loglﬂss of infants who were begun on an intens:¥e motor and”
* . ensory stimualion ulOQIam s shown Tne progress n refation to the crrongiogical age of the infants
ﬁho were started iater .n the program.s much iess than for the infants who were enrolied in the first wo 16
three monthe of i fe  ~ P

¢ 4
dren seen before six months of age and those
begun after six months of age The Figure
ilustrates the difterences in the rate of devel-
opment:n children begun before and after six
months of age Earlymilestone informakon
on the chiidren begun in the program after six
months of age was ‘obtained from parents
Effects of the program were also see
thé families after the group experiences The

famulgs-showed-asdence.of mproeed  nter-

fndings Favorable effects of an eariy inter-

vention program were seen in both the chiid

wuth Down s syndrome and his family in our
study Theintensive mdtor and sensory stimu-
lation program seemed to accelerate the at-

tainment of most' developmental milestones

The results of this study do not allude to an
alteration Qf the childgens infellectual capac-
ity Once the child is able to be rmobile and
able to partally care for hirgsel!_however fe

family relationships and improved adaptation
to the handicapped child indeed they bes
came the primary programmers of theyr chui-
dren in most instanges

\ . 4

. ’
DISCUSSION

The behet that early intervention programs
are importam for the potentially deveiop-
mentally delayed chiid is supported by the
results of this study of chiidren with Down s
syndlome Also the previously heid belef
that the child with Down s syndrome ¢id not
have noticeable develOpmental delays until
six months of age* seems dlspujed by our

- .
fw;v .r',‘ P

is better able te cope with the world around
mm and i1s pore receptive 10 the learning
process Follow up swdies 3t a later date will
assist 1n determining any changes that may
have been brought about by early intensive
developmental stimulation -
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. " EARLY INTERVENTION PROGRAMS
. ; . . \ . <
j } . . .
According to Merle B. Karnes, early intervefition programs thgt zre the ¢
most successful tend to have the f8%owing characteristics:*

. .

A well-def1ined approach f’ working with youfg children, backed by
a strong philosophy." , . . o - R
~ Time allogt \ for inéervige training, curriculum development, and
daily plafning, with a five—to-oné child-to-adult ratioq ’

- - . -
1ndividual1ze& cirriculun that fosters develupmeéé of cognitive ;
language{ motivation to learn, sedf-concept, social sKills, motor

skills, “nd information processing; in other words, total dévelop- .
ment of fhe child. . . ’

.
2

The programs described in this séctlon were contacted, for,the most part,
through TADS (chhplcal Assistance Devglopment System) which provides techaical

assistance to project

1n tne First Chance (HCEEP) Network. Many of the pro-

rams recelve funding throuwgh the Bureau of Education for the Handicapped which
gran 0z atig PP :

administers ‘funds from the uaadicapp®d Children's Early Education Act. -

Most of these‘brogrgms 1nclude the foliow1ng componénts: recreation/play,
motor agtivity, sensory stimulation, self~care skills,.language and speech de- -
velopment’, and parent’traininy aad counseling. Depending on who conducts the.
program, there may be mOre emphiasls ON OnE area fhan the others. Despite the
fact that some sor:'ofhphygical education and recreation is offered by all’

.. programs, only three acéually:unploy a physical education or recreation sgecialist.
Others either delesaté theseareas to teachers and parents or ytiliZe the“services

of a cansultant. This treand is 1hdicative of two problems:

§ \ L_ ¢ A . -
. . . LY .
Early 1ntervention progfans arg feeting the budget crunch and must
N1re STEff mempors $Ith orprrdtge—th—fidi— oieabyfoetlcr thag specia
ists in one or twe areas, and . > . .
M L]

There 1s a general‘lack of understanding of -the need fotr a person $
specifically trained 1in physictal education and recreétion for handi- -

capped chiléren to conduct, these programs. L
.

2 * «
The inclusion of programs in this section is not intended as an endor§eme3t

of the pfog‘ams, althdugh they all'@ay be excellent. These programs were se-
lected for inelusion because Lhe;;Tet several basic criteria: (1) all responded

to a letter of inquiry or had sent

recent information to IRUC; (2) all are con-

.cerned with early intervention for handicapped children, and (3) all include Y

physical education and rétrcagion Components in their programs.

[

- -
¢ . . -

*June B. Jordan and Rebecca F. Dailey, cditors.’ ot All Little Wagons are Red:

. The Excéptioﬁat)Ch1ld's Farly Years. Reston, Virginia: Gouncil for Exceptional .

Children, 197X p. 59. ' »
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For furtHer informatiun about these programs, write. tv the addresses gilvem.
For inforfhtion about other programs, vonsull the ‘bibliography at the concluglon

ion. \,
of this section < , "o N

’ »

-
(4

v »

1 . - N "
% Chyrchwood Pre-school and Devglopmental Day Centre
4 ;e - y
. 935 Nerthwoud vrive ,
- . Nindsoq, Jntario, Canada v . .
. ' ‘ .

v

1 ) b M
; ,Churchwood'Pre—schooi haéibecn in operativn for 9, vearg and is currently.
operated under the Windsor Mentally Retarded Assotiation. Tgere is a staff
of six teachers, threc teacner-aluxs, un.c 1hf§nt.ccueatlon ¢pordinator, a cook,
and three drivers. The schuul has two vans with wneelchair 11fts and one station
wagon to transpo%tgthc chileren to and from schoel. This is both a nursery school
and a training center fer the 32, -entally rgtarded and mulfiply handicapped chil-
dren who dttend. Fifteen cnildren are in the develrpmental progran,, attending on
a full-day basis; tne vineks attena vpe of the tfﬁ{ha {~gay nursery schoo® pro-
.grams. The prougran incli:des piavy therapy, 2ross motor activifies ¢such as tram-
.- poling and 4n obdtacle .ourse), music activities, perceptua’-mdtor remed iation,
.speéch therapy, pnysical thermps, and educational activities. Monthly parent-,

>

a
N ! . '

teacher meetings,are helu to J1stuss eacn Jhild’s program and progress. A new

“rogram 1s 1nfant Stimwlatien®in-the 1nfant's hone onde per week. Referrals to

Churchwood are made by pareats, a JJ tor, a family counselor,”or the Children's

Ald Society. Some cnildren leave the Centré to attend regular scho and others

who are severely 1nvolved ma, attend 3 speclal school on remain 1n theé-Centre's
¢ programs until ige 14.

! . SR P i .
. .
»
. - . L N i, N
Communication Pro‘c t for Muitipl -Handwcapped 3lind Thildren
™~ .Joha nay School .t .. . ,
IN . + . A '
+11. 3nston Streery Portable QI - -
" Sejttle, wasalngton 95109 LT . - -
. Antfette R. Tovin, Project Coordipator
L] - <
~ - [

Jirected Dy o2 5p¢t<b‘gatnoiagxst, i interJISCIplinAary tean xpdranP,"
teachers, s epts, nurse, oo gpational tnerapist, conducts this program*or

- three through elant’ yedr ®ia o a1idren. Cutrently seven children with deficits

in languale or speech, hearan., 1.3%, hlipdness, and/or mental retardation par-
ticipates Cnildren ire t2ught tu dse siga langmage as *a means of communicating
needs and preferen.ca In adu1tion, each cnild mhas an 1ndividualized.program
of self-care sw¥i1lls. " Indocr anl outlyoor recreation activitieg are provided,

. and toy-play 1s carried over int-% ¢he classroon settinz. The occupgtiondl
therapigt directs gross‘'motyr plav, which 1nwludes orientation skills, pday
with {arge tows, ang scooterboard.  Sensoury stimulation is provided through
gross motor apd. mubi a.t1/141e~, dancing, tracking activities, and play with
bubbles. . N A

.
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'z . A Comprehensive P Preschool P;Qgrams . >
‘ . Sougheast Mental-Health ,and‘,lRe:ardat.lon Center ' .
. ) 700, 18t Avenue-South 4 = - - . > '{ L=
T . 'Farbp, North DaRota- DBEDD'\ < v \

: Marie B”lsCOl Asslsféne Dir?ecor Children® .
’ A olescent 5ervices '. ,

» . . .
T . *

.. Over 800 chlldren, ages tnr%&ﬁggnqps to ey&ﬂt ear&r\pr1mar1ly emotlonally -,
disturbed, are sérved by this prohrdm~ .V#r au% ‘dspucts of the program ‘include: - [

- . - - 3 > . .

. - Stinulatlon to'Potiﬁtial Dro ram——Ccnter‘theraplsts prov1de weekIy . - R
. in-hgme help for pdrents of pre5cnuol handicapped ‘and High risk v L.
. : children by teaching them how to stimulate tireir child's emotional,
Antellectuai, and physital developrient. st f o~ ' x oy
. . - - i . -
. Therapeutic Evaluation and Treatment Center—-lﬂtenglve evaluat1gn
v + and treatment of children with-more- serious pranlems in cognitive, .
Se}f—help, moror, language, socfalization, and academic areas.

>

.
.,

» * . Lt : . v -
Development Infant Program--sypplies computerized prescriptions - . ‘
. . which suggest methods of teaching communication, self-help, per- .
- ceptual, social-emotional, motor, academjic, andtvocational skills.
. ". . A

.

: " . The Magit‘Klﬂ%ﬁo“:—com:un'*} Daséd t‘khool scrgening program de- ’ )
_.signed to ideéntify 3-6 year old ch11arep with auditory, language, - .
. conceptual, and/or social-emotionil problé} <
. . . v » - 2>
* +  Lekotek--lending, xlbri?ﬁiwnere pareﬂts may borrow books, hssessmermrt
tools, and aether ﬂateraa‘s to ‘use with cn1ldren at home ¢ . -

- [ - “ , - .
) All phases_ of the prog*aﬁ Include parent involvement. A recent evaluation *
by a Lnlver51ty of Utah professor was .very favoraole, emphasizing that this pro—
gram could serve as a model for others. Nukerous publicatiens and audio-visual®

’

* materials are available from the Center. - - - .
T - - . .
- . .
) Early Educatioén for %ultxhandlcapped Chyidfen Project ., ’ .
Whitten Village, Dyawer 239 3 e . ‘ .
Clinton, South Carolina 23325 RN ’ P - P !
i " David Sexton, Directer, Early Childhdod—fEducation * . ;
H - . . .\ “
» This is a resident program for two to 12 yepr old pent 11" retirded ahd
1)

- =1

multiply handlcapaed children. Presen atly 27 childr dre being ged. Parents,
teachers, students, a medical doctor, social worxer, and physical and occupation-
al therapist are involved in the program,, as well as a physical educator and rec-
reator. Individualized speech therapy, occupational iheq@py, special eduration,

* and physical therapy are part of the program. Motor skills aré€ developed t through
physical education, and a recreation program of playground activities, field
trips, and swimming for multihandicapped children,is also included. The project
was evaluated for national repllLaxlon possibilities 3%d‘was placed in* the top
.20 such projects evaludted. a

o L1605 . \ '

ERIC - . . S v .o N o ‘ .

N -
'Full Text Provided by ERIC > - Y

'Y -




Jolp Tracy Clin?% Correspondence Course
- 806 West Adams Boplevard : R
‘ PP Los Angeles, :Califprnia 90007 .
A (2I3) 748-5481 | .
. * Virginia B. Thlelman, Dlrector
. o Correspondence Educatlon C .

This course is planned for parents of deaf or deaf-blind p(eschdblers to

_use with thegr children (under five years old). -Baeth the course for parents
. of preschool deaf ¢hildren and the program for parents of preschool deaf-blind

children conslsx ‘of 12 lessons which may be spread ovep one to two years, de-
pendlng oh the child's dge ‘and réadiness when enroll®d. Parents must report ,
to’ the clinic each month on what they and their child are 'doing and le@rnlnga
There is no ‘cogt. - Eath lesson in the coursg for preschool deaf children ir-
cludes information on (1) communication, (2) development and growth
emotionally, socially} of all childrep, (3) activities plantied to
child take beginning step$, in lipreading, listening,®sense trainin
guage and speech. Eath lesson in the course for preschool deaf-blind children
included information on (1) relating and communlcatlon, (2) motor deveXopment,
(3) sélf-care skills.” Much of the prdgram is, relévant to .physical edutation
and recreation for the ‘young_ deaﬁ or deaf-blind Chlld Although this course
was -not deslgned for classroom use, it is avalrable id book form for profes— .

siopal use: o - . o . ’
) 5y ’ : . . L
qurespondenee Learnlng Program for Parents of Preschool Deaf- Bllnd
* Children. $9 50. ‘ . ) . . P

.

Corresgpndence Course for Parents of Preschool Deaf Children. $8.50.

The Johjt Tracy Clinie provides a varlety of other serV1ces ‘at no charge .to
parents of deaf or deaf-blind children of all ages. Hearing®and dévelopment
evaluatlogs, classes for grents, nursery school, counseling, anJ,a summer

”

segsion of préschool and”parent edycatiorl are among the services. : N
" . . . -
R . ’ . \ .
' v ! * Nlsonger €enter Co. Y .
¢ v. Outdoor Learning Center o7 R
. * .Ohio State {University T e AN
. - " Columbus, Ohio 43210 . .

The. Nisonger Center officially opengd.its Outdeor Learning Center on,
October 22, 1975. "The outdoor facility is adjacent %o, preschool classropms
ft inclodes a network of cgntoured pathways .,and sLaplng greens that create ™ |
stimulus. for movement. The, playgrognd is designed to accommodate the needs
of both severely*hangicapped and the most active preschooler.

»
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“f ' . - OUTREACH: Early Childhodd Education ’ 'Y
) ~ P. 0.,Box 10716" e '
' El Paso, Texas 79997 )
, " * " pr. Patric® G. Adkins, Director - i ..

'_‘In its sixth year of operation, éhis program currently reaches almost 60

- handicapped children ufder five years of age. Participants have a variety of
handicap’ including orwhopedic, speech, and hearing defects, emotional dis-
turbqngp,gnd mental retardatien. In addition, a‘special program is aimed®at

) ° digruptive toddlers. . The staff includes students, teachérs, physician, psycho-
‘ st, social wogker, language specialist, infant stimulation coordinator, -

°  _music therapist, .and physical educator. Prescriptive teaching techniques with

- parent involvement are seen as integral compgnents of the program, s0 that gaihs
in the program are carried over into the home. All physical activities have a

_.pgrceptualﬂpotor orienqation, and recreation activities areg geared toward physi-
calqdevelopment. Language development and self-care skills are also aspects of .
the program. Music, art, and, swimming, considered as megns of r\sory stimu- "~

- e

* _ lation,yare included. ! .
- v ’ @
w o ¢
, Project HELP ME
. - Brookside School T
. - . Drummond "Avenue N
r, - . Waterville, Maine 04901.
. ) ' Sally Doxtater, Director
A ‘ * ~ -
PN .This project is a preschool'program for twoe, three, and four®year olds -

having physical, emotional, or learning‘handicaps'(includihg visually, hear'ing,
and speech impaired). Fifteen to 20 children are served at one time with re-
* evaluations of each child every ten weeks. At that time children are main-~
streamed into Head Start, "narsery school, etc., if another situation 1is more
. appropriate. Thé prograﬁ consigts of recreation (group games, singing, field
trips, films), motor activities (climbing, swinging, tricycles, baldnce beam,
playground), sensory stimulatioq,(WéEer play, clay, paints), self-care skills
(toilet training, dressing amd undressing, feeding), and language development
(through games, music, and all other activities). Two teachers and two aides
work as a team.

- . . .

. . Project Vision-Up = T
A Model Project for the Early Identification
and Education of Visually Handicapped 4

. €hildren in a Rural State .
- Idaho State School for the Deaf and the Blind
Gooding, Idaho 83330 v
- (208)%936-4457 .
"Lee W. Robinson, Project Director s ./

. The Project Vision-Up Curriculum\%s a program for teaching visually im-
paired préschool children developmentalyskills. The curriculum was designed
o provide a structured instructional y%ogram for the major areas of development

for preschool visually handicapped children, although it ¢is also efféégive with

o ’ : w07 % - z

. . .
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‘developmentally delayed children regardlesg of handicap. Based on Jean Piaget's

theories of cognitive development, the curriculum deals with the, areas of

physi-

cal development, fine motor development, self-help skills, social-personal skills,
. Janguage development, and intellectual development. Such activities as bead
stringing, pounding, ,dressing, rolling, running, and general play aresused to.

stimulate development in the areas -listed.
. .
. Stepping Stones Center for Handicapped
= 3650 Gdven Road ’
Cincinnati, Ohio 45243 . N
- L (513) 831-4660 ’
Larry Zinn, Executive Director

Susan, Radabaugh, Program Director
I'd

wan

~

Stepplng Stones Center is a United Appeal facility. They initiated their
Infant Stimulation Program for '"Tiny Tots" in 1971 to serve a five-county area
in Kentucky and Ohio surpoyndlng Stepping Stones Center. Handicapped ‘infants
are accepted at six months of age. Program meets five days a week for two-and-

ne-half hours year round, accommodating 25 children daily. Infants work on a
ne-to-one relationship with a volunteer. Activities are conducted on a group
basis- #d are planned to enhance motor -skills, spatial avareness, protective

reflexes, sensory and language skills, and self-help. Testing.procedures
studies of ''before and after" film strips verify improved motor skills of
ticipants. Parents are actively invglved 1n conducting’ and -promGting the
T gram, as well as contacting parents of newBorn’ handlcapped infants in the

»

- ™ Additional Programs

. -

and
par-
pro-

ar

community.

More complete information on these programs was not avallable when this

publlcatlon went’ to print. ,
. a : ’\ ' L

Agency for Infant Development » .
1030 Sir Franci$ Drake Boulevard
Kentfleld,.Callforﬂla 94904 : :
Susan Lolllns, Director . !

Childten's He Home
Early Child Development Program
515 East Poplar Avenue iy
San Mateo, California 94401

Karen E{vCampbell, Director

‘Circle Pgeschool ’ s
9 Lake Avenue -
, Piedmont, Californid 94611 “
.— * 4 -
7 ¢ ?
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‘ Early Interventlon Project for Harﬁlcapped hd . . e
Infants'and Young Children — . ¢ L
sInstitute for The Study of Mentzl Retardagion - ' ' .
and Related Disabilities a . ..
University of Michigan . Nl . - o .
130 South First-Street o . Q v -
. Ann #bor; Michigan 48109 ’ o : - 4
Martha S. Moersch, Preoject Directpr ! Ky
Edrly Childhood Stimulatiott Programme .
_ Surrey Place Centre e -, : ’ .
Toronto, Ontario M5S 2C2 Cadadal %+ . :
Rhona Wolpert, "Director N\ ¢ ’ :
J . 4 ) é |
_Thoe Experimental Preschool }
National Children's Center "
6200 Second Street, N. W., ‘ R e . .
Washington,”D."C. 2Q011 - -~ . o g&,;? J .
Dr; Michael Guralnick, Director i ’ ,
"' Project MEMPHIS - T : . ) '
. Department of Special Education and Rehablfltatm,n P /-'
Memphis State Unlversity . B i :
¢ Memphis, Tennessee 38152 - P Lo ) s
- Alton D. Quick, Director - )
Texas Handitapghd Children's Early Childhood Program ,
1601 South Cleveland . o . -
Amarilio, Texas 79102 R
Wendell Jones, Dlrec,,tor . .
l 4 "n’.' - v -
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American Education, 11(9): 10-13, November 1975.
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t
‘i
' Evaluated the effectiveress of the-Portage Home Visit (PHV) Pareat In- E
volvement Program in improving IQs and motor, language, adaptive and peﬁ- *
sonal-social developmental skills of 36 multiply hand1;apped developrentally
delayed preschoolers. Analysis of pre and posttest data 1nd1cated_that‘
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Pro;ect MEMPHIS is a research and demonstration project designed to

. develop methods of remediating develgpmental deficiencies in handi-

capped foster chrldnen' The MEMPHIS Comprehensive Development Scale, de-
- signed to aid child'evaluation in pérsonal-social, gross motor, fine L

motor, language, and perceptual-cognitive areas, is presented in toto.

.. ,Complete‘leSSOn plans for teacn1ng'}n the five areas are glveg .
o+ 9."'Rosendorf, Sidney. Pa-la-tee-sha--' they are blooming.'
N 3(2): 12-17, Harcb/Apr1l 1974. * .

. Descr1bes Pro;ect Pa-la- tege-sha which serves 95 Yakima Indian chlldrem

’ +from infancy to,age seven who are hapdicapped in speech, hearing, learn-
- ing, walking, or getting along with others. This is a Head Start

- project, Program areas are self—help, motor, language, educat1onal

.
' skllls, and socialization. %..
I R . .'

Children Today,

4

.

+ﬂ3§’ Wlehn, Virgihia. /M early chlldhood education program for deaf-blind
ch@lﬁren \ew Outlook for the Bllnd 64 (10); 313 316, December 1970
. ‘ . . ’
Mlchigan School for the Blind's education progr@m for young deaf- ¥
. blipd children is detailed. Home visitationg arid a six-week.summer

- %
program for the whole family ate discussed. Parents"' evaluations were oy
) very positive. . . . L
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»  "Children Today .
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) FURTHER RESOURCES: PERIODICALS ’ .
] ; .

N -

The fallowing listing of journals and newsletters contains those’ dealing
wifve.ar]_.y childhood ‘education/carly intervention., Some are specifitally con-
cerned with handicapped childrem, while other$ include occasmnyl articles on

. the subjectsof edrly intervention f6r handicapped children. * i .
\ ~ o a .

Journals . .

14 Al
Child Care Quarterly T , - . ,
-Behavioral Publications- .
2852 Broadway . vt - e ! L .
.+ Horning$ide Heights’, New YorK 10025 - i T .
+ ‘(quarterly, $25.00) ¢ - ' . ) .
PR L . . " . . , " ., . .
Child Developmenf = .
Universitysof Chicago Press e,
. 5750 Ellis Avente- . i
Chifago, Illinois 606374 - ., . . - v . .
" (quarterly, $25'00) T I ‘. Lo : L
Lt ¢ - - . .i'. e ’ 3 ' ( .
[N .= . < ', “\ , .

. U. S. Government Printing Office ‘. T . . .
Superintendent of Documents: * - ) ' . " ’

. .wWashingtom,,D. C: 20402, - -+ . . '
’ (6/year, $6.10) e PR , . '

Eat) !

-
’
»
»”
-
i)
o

Children's House' = ° Lo -

P. 0. Box 111+ © T e e, .
Caldwell, New Jersey/ 07006, * . R ot ~“ ., 5 AN '
~ . . . e : ) . v Y.

Day Care and Early Education " o . t - i
Behavioral Publications, Iné. . ' . . o o
.72 Fifth, Avenye - : , - "
‘New York, New York 100117 e . " ,
(bimonthly, $59.00)- .. Ce. , «, . .
Early Child Development and Care ., Lt
T ‘Gordonr & Breach Science Rublishers; I, & "0 e, . .
One Park Avenue S
New York, New York

(quarterly, $16.50)
-

I'd

N
. . . .
4 f

10016 , . / P S

e ? M ' ‘ : . o
Exceptional Children : . v N
The Council for Exceptional Children . | ) \ )
1920 Association Drive ' . ‘ . . .
Reston, Yirginia 22091, .. . I . ’o

\
.

(8/year, .§20.00) =~ . o B . |

. s M
-
. LS

ERI!



International Journal df EarLZ,Chlldhood

.
)

Irish University Press
. 81 Merrion Square_  #' N
. Dublin 2, Iyeland i ,
(Z/year, $3.50) cl
By 4 ¢ ) ;
A}

R 4
')
-

Xoung Children

R.. M. Campbell Assoclates

’i
Natxonal Assotiatipn for the Education of Young Lnlldrcn

1834 Connectlcu; Avenue, N. W.
20009

Washington, D. .
{bimonthly, $10.00)
. Newsletters " -
n‘: N . i L4 . *
“Children of the Silent Night .
- Perkins School for the Blind
Wa%ertoyn, Massachusetts 02172 ) . %

Distrihuted by:
AcademY Avenue T

, Verment 053154 . ,
-t ,

+
-, Saxtons River

The®Children's Voice
Commonwealth of Massachusetsts

Of fice for Children

' , 120 Boylstpn Street ‘
. Boston, Massachusetts 02116 °
. i . i .
Czcls&;” M ' . ‘ \
» TADS , - . oo A

s 5007 NCNB Plaza
136 East Rosgmary

¢ Chapel Hill, North Carolina 27514 °

- .
“

’
Early Childhood.Project Newsletter
Educatioh Commission of the States

N
1

300 Lincoln Tower

1860 Lingoln Street
80203 "

T .

Denver, Colorado

ERIC/ECE Newsletter
ERIL Clearimghouse on Early Childhood qucatlon
Universityvof Il1linois 4t Urbana-Champaign,

: 805 West Pennsylvania Avenue - . .

Urbana, .Il1linois 61801 '

Head Start Newsletter
A

Head Start .
P. 0. Box 1182
20013

s

~e

-
AS

Washington, D. C.
? L
' ) s,

L 73

i



v

Teaching Research Infant and Child Center Newsletter

. Exceptidnal Child Research Programw .
er Oregon Srate System .of Highef Education’
: , Monmouth'% Oregon 97361 ; . .
v, Young "Uns <‘ ’ <
.Migsissippi*Child Development Council

. 1935 Lakeland Drive
+ \ Suite A
‘P. 0. Box 4300
~ Jackson,, Mississippi .39'216
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 FERTHER RESOURCES: ORGCANIZATIONS AND AGENCIES v
/ : )
. General L ) NS

These organizations and agencies are concerned with y0ung children or

young hand1capped.ch11dren . .

. ’

. American Association of ELemehtary/hlndergarten/hursery Educators

N5t1onal Education Assoc1atlon . . .
1201 16th Skreet, N. W.

Washington, D. C. 20036 | .

(202)833-4390 . . LT

¥ ‘ -

Association for Childhéoq Fducation [nternational

3615 Wisconsith Avepue, N. W.

# Washington, D. C. 20016 o S
(202) 363-6963 » A i :
Blatk. Child Developmenty Institute
1028 Conpecticut Avenue, N. W. ,
Suite 514
' Washington, D. €. 20036 B
¢ -(202) 659-4010 A
Child Study Association of America- - -
- 50" Madison Avenue, oot
New York, New York 10010 : ,
. (212) 369-6300 )
Child Welfare League of America , .
o 67 Irv1ng Place . | - ’
}V ] New York, New York 10003
(212) 254-741@—& - - e —
> n . -
“Council for Exceptional Children * -
) 1920 Association Drive B
Reston, Virginia - 22091 :
Day Care-and Child Devéiqpment Council of America, Inc.
1012 14th Street, N. V. . -
Washington, D. C. 20005 . » R o
(202) 638-2316 LT
“Education Commission of the States ’ ) i
% 300 Lincoln Tower Building .
1860@#Lincoln Street .
DepVBr, Colorado 80203 R
(303) '893~5200 '1
. ’ . 117 . X
o . 1_]‘63 ,




y

0

ERIC Clearinghouse on Early Childhood Education (ERIC/ECE)
University of Illiﬂo}s

805 West Pennsylvania - o
“Urbana, Illinois 61801 - .
(217) 333-1384 :

. Natiomal Kfsociatlon for the Educatiom of Young Childref
1834 Connecticur Avenue, N..W.
Washington, B. C. 20009
(202) 232-8777 -

e

National Institute of Child Health and Human Development
Public Health Service
Rational Institutes of Health

U. S. Departmgnt of Health, Education, and Welfare | Temmer

Building 31 - -’ -
9000 Rockville Pike
Bethesda, Maryland 20012

Off ce of Child Developnent (OCD)
T 0. Box 1182 _
wash}ng;on, D. €. 20013 > -
(two major bureaus-€h1ldren ) B‘“eau and Bureau of Head Start & Early Childhood)

v

esearch and Demonstration Center for the Education of Handlcapped Chlé%;en & Youth
Teachers College

Colymbia University ' °‘
New York, New York 10027 ) oo ! -

(212) 678-3845

Also see:’ : -

' Glassﬁan, Lynne, compiler. Handicapped Children in Head Start Series. ,Utilizing
Resources in the Handicapped Services Field: A Directory for Head Start Personnel. '

Reston, *Virginia: Council for Exceptional Children (1920 Association Drive,
22091), n.d. 210 pp. $4.35,

I3

This guidebook contains state-by-state resource entries for a variety of

- centers, organizations, and agencies that provide direct and indirect
services to handicapped children. The .three major sections of the guide
are: selected federal agencies, a55001at10ns,and d1rectories, program

’ descrlptlons at all levels; and state-by-state resource entries.
- 5N . ¢
§pecificallz;§oncérnea with a Handicapping Condition
v - =T A~
.The organizations and'agencies listed here focus on-persons®ef all ages with
a particular handicapping condition. ‘ . - .
Alexander Graham Bell Association for the Deaf - b .
3417 vVolrta P%ace, N. W. 5

Washington, 0. C. 20007



Amerirvan Foundation for the Blind, Inc. .
15 West 16th Street . 4
New York, New York 100i\ . B
American Heart @ssociatiqﬁ
44 East 23rd Street
New YoTk, New York 10010

Epilepsy Foundation of America , -
1828 L Street, N. W. LA .
Washington, D. C. 20036

,Gallaudei College ‘
Florida Avenge at Jth Street, N. E.
*+« Washington, D. C. | 20002 *
Multihaﬁaicapped Rubella Foundatiom, Inc.
%, " 161 Maywood Way .
San Rafael, California 94901
. The National Association for Deaf-Blind Children
.~ . 61 Sennelyles Park Road ©
Northfield, Birmingham 31," England .
National .Association for.Retarded Citizens
* 2709 Avenue E East
Arlington, Texas 76011

- -~ ~

-

spm 2023 West Ogden Avenue
~Lhicago, Illinois 60612

o, National Society for Autistic Children
169 Tampa Avenue T
Albany, New York 12208

. Perkins School for the Blind

. 175 North Beacon Street”

WYatertown, Massachusetts Q2172

'

o United Cerebral Palsy Associations, Inc.
66 East 34th Street
New York, New York 10016

ERIC

s ‘ ‘

\¢

National Easter *Seal Sotiety for Crippled Children 4nd'Adults
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P . ‘ FURTHER RESOURCES: PEOPLE : .8
. Dr. Patricia G. Adkins, Director - s

- OUTREAGH: Early ChildeEducation . .
P. 0. Box 10716 : . ’ T . ;

""El Paso, Texas 79997° = ' ‘ ' PR
' Ms. Jane DeWeerd , . . ) ¢
; Program Development Branch ' S ‘ .
.+ Rogm 2036  ~ - : . . .
. Repional Offige Building No. 3 . ) -
. Byreau of Edugat}on for .the Handicapped '
Uf S. Office of Education ‘ .
fth and D Stleets, S. W. , v
Washiangton, D. C. .20202 ) N . '

. Dr. H. D. "Bud™ Fredericks .
Research Professor - . / .
Teaching Research: ) { —~
Oregon State System of Higher Education
"Monmouth, Oregon 97361 '

[

Dr. Molly C. ‘Gorelick’ . -
AsaPCiate Professor . -
Pre-School Project Director . M
Pre-School Laboratory * . )
California State University .

_Northridge, California 91324 ' !

’ - -

* Dr. Roger Kearns
. Chairman of Physical Education
Department of Physical Education’
North Pakota State University
Fargo, North Dakota 58102

<

Helen §. Knight C:: .
Information Coordinator -
TADS ’ . T, .
- Suite 500 t ‘
NCKB Plaza . *
* Chapel Hill, North Carolina 27514 . . ’ '
(919) 967-9221 * -
Mrs. Janet Pomeroy
- Founder and Director
“Recreation Center for the'Hand?%apped -
. 207 Skyline Boulevard ’
- San Francisco, .California 94132 ~,
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Sherry Raynor, Director N )
. Project Qutreach: Iffant Program for the Vlsually Impalred
-+ Ingham Intermediate School. bistrict . , .
' 2630 West Howell Road ) .
s * i
- ﬂason, Mlch"gan 48854 .
L d . -
Jeri Saikin . *
Dlrector, Body Ego Technique . ; .
Cedars-Sinai Thalians Cqmmunity Mental Health Cemter co
© 8730 Alden. _ ) % ,
Los Angeles,'Cali,‘fornig 90048 . .
7’ !
* Dr. Pearl Tait W 'v/
Division of Professional and Cllnc1a1 Programs for Visually Disabled
School of”Education ' ° . ‘o .
* Florida State University. o,
Tdllahassee, Florida 32306 o
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