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Preamble, "I the past two years, over twenty secondary schools in.
Victoria have participated in s new form of “sghoci Inspection.” Knoun asa

. School Boards .of Rgview, these exercises are intended to promote the
professional’brouth of school staff members, as well as to provide one
vehicle for public accbuntability in Victorian education. ’ - . N

‘ An essential component of the "School Review" process is self-
evaluation, essential for the professional gnowth of schools.as of individuals..
;n fact, it forms the first step of any organizational developmeht experience,
providing” "data feedback" whergby strengths and weaknesses can be discussed |,
and problems isolated for examination by the whole school community.

* . ~In distudsing the togic "School Reviews and the Process of .
Self—Evaluationfin'Uictorian Secondary Schools”, I am going to draw onmy
experience with such evaluative programs in two school systems: those in
Oregon (U.S.R)-from 1972-75, end those in Victoria from 1976 to the present.
The model I 'propose to you will thus to a certain extent be a composite.

Moreover, I shall pose for you immediately two basic . 7
operating premises. Thaey are to a lafge extent personal velle orientations,
and for this resson alone you may find it necessary to take issue with me:

1 For too long we, as educadbrs, have posed the indisputably

"humanistic® nature of the schodling process as an excuse for failing to

-,  epecify what we are ‘on about, ocur aims and objectives. : Ue have built, I

’ believe, an artificizlly escteric componznt into teaching in an attemot to

Justify ourselves eg professiocnals., Vand, of course, the more we couch our

suppos=d aims in terms of ‘the "welfare @f the child", the more it would take

a8 brave man or woman who.would be prepared to arque with us. It's about

time we asked these people, "Just what eonstitutes the welfare of the

child?® -- and expacted a reasonable answer. . ' '

. So, too, we have used the "humanistic® nature of teaching .

. as =n excuse.fqr refusing_to tolerate even the notion of evaluation and -

accountability. \ Surely, if we are demonstrably deing no harm to the children
in our charge, then it stands to reason uaL:re doing goodA I believe it
ddesn't.; Such thinking would eoguate t=ach® g with child-minding:

I believe it is fair to sav that we have allowed woolly
thinking and a laissez faire approach to characterize our professign — ,
anything coes in the name of the welfare~bf the child and his indivigual -
differences. The public at large see us (-if they ere feeling charitable) as
well-meaning tut confused and confus nge At worst they see us as extravagant

‘and prodigal charlatans, preying on the tax moneys of the social welfare
state and akin (in some minds) to "dole bludcers."”

. ¥t was Castetter (1921, pp«23-4) who said that educational
establishments suffer from "purpose ambiguitye....Not only does clarification
of arganizational expectations for the individual contribute'to his security

. and position orientation, but achievement of both organizational and individual

< goals gives the individual a significant sense of accomplishment. The

.- #ttempt by administrators to motivate their subordinates to achieve unknoun

' or ambiguous goals is, of course, futile. The clearer it is to an individual
what he is expectpd to do, the more likely he.is to achieve the expectation.

Tha clearer the orgahizational axpectations of individuals, the easier it is

to evaluaté progress in attaining the expectations. As a matter of fact, the .

individual cannot know)where he is going or what he is doing until the school .

system knows where it is going.” i . . .

. 2 My second concern, or guiding principle in what I, haye to

.say, is that the school Principal is the focal point in the accountability

- 7 <chain == he gr she is, if you like, ‘the’man or woman in the middle. On the

one hend, he¥stands at the interface betwesn pchool and community, :

communicating and justifyifig to parents and society at large what is goingi .

cn in his school. On-the other hand, he acts as guide, mentor, facilitdto®,

instructional leadér to his staff and students, mining, refining and '
' building on the human’ resgurces within the school. Without their trust in
| Q. him, without his active involvement, it is unlikely to all come together'and
L ‘Shappen®, as some say. 3 : S
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» The following paper will address three main areas:
1 what self-evaluation is anq what is its relationahip to other professional
development activities . .
2 uwhy self-evaluation should be performed . i
3 how it might be performed at the school level !
col -
What is School Self—Evaluationé We hear aflot these days about
* organizational develtpment in sghools, about schqol-baséd inservice activities
and 8Q£° -< the professional .development of stafff in en orgapization. These
sorts of activities are based on the theary that (1) those who are affected by
decisions should be participants involved in. the,décision making process; and
_also (2) rorale, job satisfaction and erfic1enpy[effect1veness are increased
by such participant 1nvolvenent. . . -
They are a subsgt, of strategies fpr effecting change in
organizations. The purpose of schogl-based professional development
-activities and of organizatipnal development ;agdfventlcns in particular,

is to produce what Schmuck (1975) calls a "humarized school®., Methods vary,
from totally "humanistic", organic, peoplé-centred activities, in line with
sensitiv1ty training, T-gioup type activities, fhrough tb totally mechanistic,
structure-orlented activities.

AR "humanized " ‘school, one that has been subjected to
organizaiional development experience, has fhe [following sorts of nangpr
behavior patterns amongst its staff me pbersoqnj

. direct, open, authentic c nication
creative risk-taking far proplem so6lution

o public discussion on the grqup's dynamics
* e critical assessment and sel -evaluation of the school's
v operations '
Self-evaluation, "coming cleanf with ourselves, looking
critically ,at we are trying to do, how are doing it, and to what

extent it is being done. Self-evaluation ig ffundamental to the notion of,
individual and organizational health and groutth, to professional develoment.
And again, as Schmuck (1975) “has Jointed out, if sdaptation
and innovation are to be successfully impl ed in schools, "staff ,
readiness for change is vital." Swuch readiness far change implies that we ,
have jldged ourselves against a criterion afid found ourselves to be wapting/

Why School Self-Evaluétlon Should be Perfoymed. ° We can thus drews the

following conclusicns as to why scnool sel -evaluation}should be perfgrfieds

1 a) Self-evaluation is an exercise in grofessional growth for schcpk%
for individuals. ~To make explicit, npt nesessarily in behavioral tefms,
what we are trying to dchieve ¥s itself a rewhrding experience /énd
serves to reduce.the goal arbiguity difqueness we a: 50 often_
accused of . : 7

,

self=-imposed objectives in order judge our achievements ur P
Failures, to provide ourselves aithf data feedhack, as-the aey ng ise. t{//
c) And there is a need to constantdy redefine our objecti n'terms
thé changing needs of studepts and| &f society. 7 -

‘2 So, tog, self-evaluation is an exgT ciseXn accountabilit b, This
accountebility is, on the one hangy "to gurselves both 5"individuals ‘Bnd
as a profession. The establishment and enfarce dards upon

and by ourselves, the takingyresponsibility for
are the signs not only of the méture individual b
profession. . f

then presumdbly we can justify odr dctions t-votb .
" And there will increasingly be a need for this p ié ac ountability for
those individuals and -organizations who are 4in 1 eceipt of public moneys.
RJ!:"The pressure is on to Justify expenditures,, a s 10w tha hdney has been
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well spent, and ﬁérﬁéps even more importantly, will be well spent on any .
future’ ofcasionse Better that schools and school systems come up with
their oui forms of public agcountability to forestall any formal '
expectations that might be imposed by funding authorities. ‘

- Before proceeding, we should say something to clarify the role-,
of the Principal in' any self-evaluation of the school' for professional
development. No longer is the authoritarjian leadership model edequate to the,
task. Hather the Principal exercises his leadership role ‘to promote the
development of the humap resources under his/her charge. s The decision to
engage’ in self-evaluation obviously cannot te an imposed one. ‘No Principal
can cduse people to do more than go through the motions of any such effort.
Rather by taking the longer view, and by using indirect, supportive
and nonthreatening supervisory technigues (Mellor, 1593), he will provide
the 'staff with data that will bring them, eventually, to see the need for
thiir own self-svaluation. He will, in other words, create over tige.the-— -
climate where his staff can see the time and effort invglved M such activities
ag beneficial and professiofially rewarding,-zather than threatening and
oninous. He befomes, in truth, a“E?%elopér of human_  resources.

How School Self-fvaluation Mioht be Performed. " ue all probablyglave
‘'some kind of picture of what ws would Qo in a self-evaluation exercise. First
/let's review the elements of any evaluation program: \ :

- heeds and objectives are draw.n up
- achievement criteria and performance standerds-are established
- data are gathered and analysed on current practices
- results are measured. and discrepanciss fgbulated against
the predetermined criteria \

. findings are fed back to participants | , y
» program needs and sbjectives are reappraised
Figure 1 shows how school Principals might a@fhally bring gbout
this process in a school. ‘The general briefs are: School and Commemity;
Philosophy and Objectives; Curriculum; Student Activities Pr gram; Educational.
Media Services; Guidance Services; School Fecilitiés; and Schiol Staff and
Administration. The specific briefs are: Teaching Subject; .a@pd Individual
Teacher. The process is essentially descripiive. It is a for@ative, rather
"than a summative, evaluation. 0 g

" It might be worth noting at this point that a sckool could
profitably work on what I call a four-weekly meeting cycle, rather than the
conventional regular staff meeting as we have known it. The cycle could be: -

3

LT o Week 1« Principal's briefing - i '

<

+ o lWeek 2.« general brief subcommittees
- Week 3 - staff meetings chaired preferably by someone other
than sthe Principal and stressin \~
. . a) two-lay communication and iﬁgbracticn
"'b) consensual decision making, with the Principal

-
a

. included . uﬁg .
« Week 4 = specific subject subcommittees .
Let's have a look, then, at the outlines of the vari 5 briefs.
These are headings only. THe Evaluative Criteria which Oregon and North-west
Association of Secondary and Higher Schoois (-there are several such‘rggion7)
wark on'has .a@ long series of checklist items under each heading. It is [
produced by the National ‘Study of Secondary School Evaluation (1969). The
Victorian Education Department tends to rely pretty much on such broad headings
as these, and the staff decide themselves what to write shout. In fact, they
may decide not to touch certain briefs at all, . g

Figures 2, 3 and L present the outlines of three major general
briefs. I think you can see that these three briefs in themselves are vast
in terms of their demands on staff tine and in terms of their implications
for just what the school is sboute Getting them on paper is a big, but . <.

v
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necessary snd Very worthwhile task. (Ag an aside, I might” wonder how many '
of your schools have detailed written polic1es, staff handbooks, and student
handbooks as you find in almost evéry Oregon school).

Figures 5 - 9 present anbther five general briefs.- If you
have a staff of about sixty, then,; eath of these briefs would be dealt with
by a committee of about seven or eight people. Such a number spreads the
Jload of 'data gathering and report writing somewhat, ard also makes sthe : )
achievement of ponsensus not orly desiratle but possifle. -

) ' Addi«&lonally1 teachers might write reports on the Subject

. Deparfment of which they are members (see Figure 10), and on themseélves.

The Imdividual Teacher reports (gee Flgure 11) are not written in Vidtoria
in the State secendary schogls. I ‘guess there’ are good political reasons

for not doing so, but frankly I find something a little incongruous about”
teachers insisting they are the vital link in the teaching/learning process,
and then refusing to participate on an individual basis in g self-evaluation
exarcise. I uould add, though, thpt such a self-evaluation exercise as the
one envisaged here has, or should have, nouhlng to do with promotion and
contract renewal. .

. The final report for the whole school, even excluding the

. Individual Teacher reports, is thus usually a massive documert, as you can
imagine if each commit} ee turns in only ten pages. .

. The process is completed when a visiting consultant or team
cames to’ the school fgr a8 day or for a few days. Figure 12 shows that
twenty-ohe secondary schools in Victoria were visited by School Review Bgdrds
from February, 1975, through April, 1577. Thece Boards comprise the tezms
of consultants who are Following up the school's self—evaluatlon and Oaried
iq nurber gver that time from five to tuenty-flve pErsons. f//

.>My experience in both thg United States and in Vict

"indicates the® 1mpo“tance of recru1t1ng the rlght kinds of people fgr this
=, most important jobe * “In one sense, all the hard work has been completed by this

.stagé; yet in another sense, all the hard work could be destroyeff in a few

hours if the consultants are not. sensitive to.the ‘interpersonal gnd

organizational tegsiong around. These consultants should, therefore, be

competent not enly in regard to te Area or brief they are’looking eth but,

even more, skilled in dealing with’people in a ronthreatening way.

Reactions of the school staffs in Victoria to these visitors
have been mixede In many c&ses there has been "passive resistance®, a
‘feeling that the Board's visit has been imposed by Treasury Place rather than
voluntarily sought by the school itsklf. In some cases this resistance has
not been evident, ar has in fact been dissipated after a time as the Board
members went about their tasks. In other cases there has actually been overt
resistance, largely from supporters of- teachers! unionse

) Reasans for the opposition appear to stem basically from the,
presence on the Boarés of several personnel from the Board of Inspectors of
‘Secondary Schoagls. At least 50% of Board members’are B.I.S.S. And, of
course, there is always the problem of cost. The Department itself is
concerned that direct costs incurred by Boards have varied from $600 to
.ehout $5000, depending on the number of Board Wembers and the location ofa
the school being visited. Problems involved with the Victorian experience’
should, however, not be allowtd to detract from a generally favourable outcome
‘of these Boards! visits. More importantlys problems involved with aperationalizing

L4

*  the model must not contaminate the overall 8elf-evaluation and data feedback model.

For 4t should he stressed that visiting consultants have the task
of looking at what the school and staff are doing in terms of what they say they
are doing. Their function is one of "perception checking" -~ not to commen an
whether, a sdgool should be doing what it.is dping, but whether it is in §

.doing what it says it is doing. Ve

It is thus ruly gn exercise in professional development -
genereted from within, hnd building upon, the resources within the staff of a
school, not imposed frow outside. It values individual resources in terms of the
otal scho ol organization. And it aims to foster norms of sharing, openness

[:R\ijd collegial responelbility amongst organizational memberse.

-,
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. SCHOOL SELF-EVALUATION ’ x

AN EXERCISE ,IN PROFESSIONAL GROWTH

’ 3

-, "o
. . -

. L ) - - . :‘Q
The need to’evaluate 1s accepted - a consensus decision.

-
N

. A 4
A steering committee is appointed/elected td plan and
schedule; ’

meémbers .of subcommittees are .named. .

"School and Community" and "Philosophy and Objecﬁives" .
sections are basic, and should be undertaken first.:

[}
Teachers serve on at least one general, and one spec1f1c
subject, brief. v

-—

Self-study and reporting may take several mbnths:

. *

(a) examlnlng guiding pr1nc1ples ' .
(b) collectlng data .
(c) rating checklists or writing reports

-(d) reporting to the whole staff for confirmation

A visiting consultant or committee checks his perceptions
against those of the staff and reports to them, .

. 7/
A program ‘of follmw-up and review azébrdlng to prlorities
is undertaken to improve condltlons found to be below a
desired level. *

Eziigation is a continuous process.




' Extract from . W
Evaluative E;iteria ' -~ ‘
o _ ; *PHILOSOPHY AND OBJECTIVES T
‘ hs v » ‘ - g , 3 ‘
Buiding Prlocioles ' T, . soe : T

s

«

" If the. school's phllosophy and DbJecthES are to be functlonal all ’
merbers of, staff should part1c1pate in the1r Formulatlon. They include the

staff's conv1ct1ons on such essential po1nts as: .

'

a) the scope of the school's Tesponsibility for the eduzétlon of youth
“ » b) the nature of the educative process /- - R . ) .

R ' c) the characteristics and, needs oﬂ.the students whom it seeks to serve

v

-y ‘ * d) the content and methods of fnstructlon S
e) deslrable typesﬂof student’ act1v1ties > s
"7 © ) the outcomes to he attained . . 3 o
I. Statements of PhllOsophy and Db?ectlves R v

Y : . - ‘[__\

» - .

- - N a) What are the responsablllties of the school to the communlty,
-af the community to the schdol’

. O
.

"S> What are the common concérns of studerits? ° . -
" -~ %, :¢) Howdoes the school iqSEzify individual differences, abilities
’ ' and capacities, . ang_hgu oes it adjust methaods, materials and

programs to foster iqsgv1dual dgvelopment? ! e } .
- : d) What is a deslrable relationship between sohool/communlty subgroups?

. . ) How does the schosl identify and meet chénging societal needs?h__
. . o o/ . ‘ Vm ' ¢ .
) L \ ‘ Y e . v R " ~’

NlB.,Speoific statements of objectives.derive from this philosophy 7. - .o

- » , L —

-

’ - .b.
[T
’ M M . ' .

. I1, "Procedures Followed in Deuelopment'of Philogophy and Obiectives ~

“ s .
¥ d « . 4 H

y'.
.
’
F

- ’ . A Y.
e p - f ‘ ’ . . N .
[\ \‘ . . N .
. i g . A .
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. Figure 3
3 i , _) e/
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r ", Extract from _
® ) Evaluative Criteria
. Spl-DUL _AND’_CBWU\IH Y "
- Guiding Principles ’ .
: ’ LS t \

The differences among people, their® vocational-lnterests apd

' asplratlons and their abllltles all exert an influence on the type of edUcatlon

provided. The dlStlﬂCthE‘nEEdS and characteristlcs of the people and groups

of people of the school communlty, partlcularly those of the yodth, should be

knoun. . M

- N N ® ’

I. Basic Daxa Regarding Students

/ \“7\enrelled students and, graduates
- student ability
" c) stability . -
d) withdrewals
e)~edbce§ional intentions

. f) occupational intentions .

- g .g) follow-up data of. graduates .

.
[y . .

}I, Basic Data Regarding the Community, *

7

a) populatlon daﬁa
'5) occupatlonal status of adults’
c) educational status of. adults

d) .econamic climate . - ‘

~e) background and affective characterlstics
f)-,compesition of the communi ty
v g) financial resaurcea ‘ v -

-

. » ¢ ‘ ’
. e .. N -

’
(]

1"111.‘ Community Agenciés Affecting Edusation
LS. ]

-

.




Figure 4, - : -\
A
% &
) A ’ Extract from . .
T . . - . - o . N
L Evaluative Criteria
o s , . . ; S .\ a
» 4 ;ﬂ» . < P )
’ ’ - CURRICULUM .
. \ ) “ o .
3 u ‘ . e ) L ) ) .
Guiding Principles ° ' ‘
. A . 4 -

TDe cﬁrriculum or program aof studiés is carried’on through planned
courses of 1nstruct10n which pr0v1deflearn1ng experiences-to meet both general
and sp801allzed needs of individuals. Continuous evaluation of the currlculum
- is needed .to determine the degree to which the instructional objectives are

being achieved, as well as the approprlateness of . the durriculum design.

’ N, " » ~
‘. . ., ' .
I. - Organization and Extent of Offerings . C .
\ — T +
e . - hd
. » (] - . .
. . - % -
I
II. Classroom Prodedured ' .« -
/ ' © R . * .
+ C . : : ) N : i 4
- ) - N
III.  Curriculum Development-Procedures .
. . . ;e ‘
) > )
? e’ .
1V, . (Evaluative Procedures T o ‘- .
& e .
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o v i ’ .
. o ( Y .
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Extract from
. . P
N . Evaluative Criteria

»

STUDENT ‘ACTIVITIES PROGRAM

3

[ hd »

Guidlng Pr1nc1ples ‘ \ '

.

Experiences in the student actigxiles program are dé51gned
to help meet the leisure, recreational, social andlemotgonal interests. —

. and needs, of alt students. ° TS

LY

. 3

I..Genefal Nature and Organization

II. Student Paritcipation in School Government

III. The School Assembly

1. Worship-and Service Activities >
\’\” \ : - o o ’ -
V. School Publications -

L\

VI. Music Activities .

VII. Dramatics and Speech Activities

D ]

VIII. Social Life and Activities .o

N

I¥%. Physical Activities _ -

Xe SchéolﬂClubs ‘

oy -

XI. Financés of Student Actlyitles. ~ e

B

N

>

e
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‘ Extrégt from
. Y I
" Evaluative Criteria-
s , th - .
: EDUCATIONAL MEDIA SERVICES .
? . .
I. Urganizaficn and Management ' N
{ ¢
' aJ financial provisions . ’
b) selection of materials and equipment for acquisiticﬁ
£ classifying, catalogu1ng and processing! :‘ .
d). accessibility of educational media ° '
. ) care and ‘maintenance - T .
II. Physical Facilities . ‘ o . o
R o A
III. Furnishings and Equipment" T
® ’ . Yo
: * .. . - f \“:",' ' -
IV, . Materials: A o
‘a) printed materials S S
. b) audio-visual naterlals . m
= . ¢) programed instructidn “Faterials _ Coal
C ) rad10 and telev1sion programs . . s ’
V. Educationsl Media Staff e
-, D . \ . - ‘- .
. - N . - — — S ¢ - - . ‘.°
VI. Services and Activities™ - ' S
P °. L - 5. L - "_ ’ . ’ z
) L, LooEE .-
Special Characteristics s ) R
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/ ‘;, .; -~ < [ )
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’ ‘ 'Extract from
, .« Evaluative Criteria
T 0 / R .
. :  GUIDANCE. SERVICES %

I. Organization,

. -

11.-Guidance Staff : -

- a) cmnsell:ors ,. specialists
b) support personnel
c) roles of teachers =
d) consultation and referral resourceg

- r;%:
131. Guidance ééi:vices .
. N
a) counselling, small ofoup processes and consultations
b) study of student developrent - _ - -

- ¢) information for ,edutztimal and' vocatioral planning
' d) educational and vbcational placemant ’

e) resesrch and evaluation services e i

@

»

IV. Special Characteristics of the-Guidance Sefvices ~
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. Extract from ‘ - : -
‘ Evaluative Criteria -
’ v . :
SCHOOL FACILITIES . -
" 1. The Site - - ;
. ' - .
a) location .
. b) physical characteristics - ‘ B
. II. The Buildings ” .
IIT, , Building-Services : ‘
‘ s - ~
8) illumiration .
™  b) temperature and ventilation, ’
c) watér and senitation: -
. d) miscellaneous “
. ' | ‘ .
IV. Teaching Areas - ) oo -, °
BARY N Special Area’s and Services - -~ - ' 3
. a) asse:rbly ‘space and equimawt ] )
. *  b) food services | 'y - ’ - :
D « . C) office and staff facilities . S A ¢ ,
% d)-clinics, infireary or hospitalizatibn fax:iliti 2
S . e) sleaping and stu:!y quarters Gl '. .
‘f i ) ) ‘ A
CE VI. Special;cféracteriét'im v : N
? @ * ) i ‘ ) . v l - ‘ N
- . y . @ - - D
. ) - . . » . o J‘ ,
'U'E‘-, ) . . . ‘ _ T
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Extraect frdn

- E@uat ive Criteria

SCHOOL STAFF AND  ADMINISTRATION B ‘ '

I. School Statf ) -

« a) numerical adequacy ' . B
? " b) administrative staff
, (1) preparation and qualifications
CoL (1) duties and functions _ |
(1i1) leadership- .
c). instructional staff
-~ = (1) selection " T
(1i) sxperience and length of service <.
(1ii) staff improvement . '
: (iv) salaries and salary schedules ‘ ) \
. _ * (v) tenure, leaves of absence, dismissal and retirene'xt provisions.
. d) nonmsuructmnal staff
(i) secretarial
. ~ (3i) custodial and maintenance
N (iii) health and medical . -
y i (iv) food services .

" '

.
ot

1I. Organizatg.on ‘and Menagement

a) student accounting S : ' -
e b) reports to parents . : .
@ c) school finance - )
o d) school schedule and class lqad
. : e) maintenance “snd operation of facilities
. f) food services : .
g) .transportation of students. '
- . h) health services- 5 ‘
i - . . . *‘

1if. Community relatior)@g, . ' N

" a) providing infomat‘i#m '
b) community serviees . - - E ‘
c) continuing edocation ~ O < R v : _
d) schopl-community relations ' . . i

..

8,

iV, Criteria Applylng Partlmﬂ.arly to Nm=public Schools ‘

a) dormitories and dornitory Tife® - . o
-, b) community relat\ims .

<
. e R o~ .~

WU; Speci_. Charaeteristics L . T e
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.. . III. Physical Facilities . . ) .
e ° t ~

1v. Direction of Learning . o
’ \\ | ‘a) instructional staff \ . o \ ’ ,

. N b) instructional activities .
A . ©) instructional materials V .
' -t d) methods of evaluation \\
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Figure 12

SCHOOL REVIEW BOARDS IN
VICTORIAN SECONDARY SCHOOLS 7

February, 1975 - April, 1977

\

School ‘ Number of Consultants

Seymour High School o 25
Ballarat High School .. 17
Nhill, High School =~ .+ 16
Boart High School ¢ 1
Rosanna gﬁst High School : 21

Broadford High School 17

Flemington Apnexe ) 5

Fitzroy Girls' High School’ 20
Robinvale High School - - . 12
QDimboola High School 3 11
. Cohuna High School ’ o, 16

East Loddon High School N 19

Sea Lake High School : - 18

Cleeland High School -

tyneton High School

Templestowe High School

1577 Gardenvale Central School ' g ;
Thomastown High School . -+ ' 15° -0
Euroa High School  ~ 16
Mallacoot@ Central School '/r‘ -7
Buruwood .Heights High School . ‘18
Footnote: = - g ", s v

. Cost per*Review Board varies between $600 and $5060, depending on the
location of the school and the nurber of consultants. . ‘J

P .
_ Cost factor comprises, the following elements:
1 to consultants, ..all accommadation up to $30 a day
o «travel - 4 '
_ JFee'of $60 a day for non-Victorian Government employees
w -t *
2 %o schdol, , .40 hours .of casusl typing v _
. .one week'g emergency, teaching during the Board's visit®
: " .~oéplacemenit of “gll stationery - v v - e o
+two days when.students do not attend

\
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