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ABSTRACT N e
: ‘Problems encountered in vocational education
» Rainstreaming a&nd recomsended improvements are presented in this
paper.. A brief history introduces the conecept fcllowed by specific
definitions of "training," "education," and "mainétreaming," as -
applied to vocational schooling. Three general operational models are
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. ,the ipstructional systes, the instructional team, and supportive- L
services are list&d and include the following: development 6f
prescription teaching, the student-instructicnal study tean, . -
competency based evaluation, and open entrfy and exit (instructiona
system); the role of vocational teachers, special educatioh teachers,
. remedial teachers, vocational students, and vccational resource D
persons (instructional team); and the role of the administraticn,
community agencies, and.parents (s rtive services). Conclusions
present a‘?ationale'fot_providing a vo ional -fesource person for
‘mainstreaming programs, and lists the regWwired ‘qualifications. Tweélve
recowmendations for active steps to be takdp at the local, state, and
national levels are presented and include uljversity development to
dxient jspecial education teachers to the concePt cf vocational
educaticn, and education of thg public about their responsibility for
special needs students ang;fggﬁrespohsihilities1of vocational
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The new look in vocational education for the handicapped and'disadvantaged
. R . .

is integration‘of tHese special needs students into theiegular vocational

. ‘. - '

ciass;oom. ‘This pew look is called mainstreaming and is a direct result of the

»

.
’ N .

Vocational Educatio Act of 1963,and the 1968 and 1976 Amendments. The 1963 Act

.
L4 *

~ ‘ad called for vocatlonal educatlon ‘of pergons who have academic, socio-~

I

A ]

economic, or.other handfbaps which prevent them from succeeding in the.;egular

,; . 3 » .
programswgf vocational education." The Amendments of 1968 reinforced this

~
4

concep; by earmarking a percentage of the funds to be used for "special needs"

. ‘ vt .
students. In addition, it was implicit in these Amendments that a sh1ft in

- ’
.

‘priorities must be‘made from vocational programs with pre-determined ggurse

¢

structures tqQ brqgrams_designed;to "neet the needs of individual students."
] 5 ’,.I ! } .
o The Amendments of 1976 'further strengthen the concept of mainstreaming S
. . ! ;2
special needs students by reaffirming the purpeses cf the 1963uand 1968 Act .

"

and Amendments. New pfograms afeftq be\deveIGped which are suited to the

indiyidﬁal's need and ability to benefit from vocational education; existing

° ’ o

,programs are to begin to mainstream special needs.students 'if they have not

y -~
-

angadZ done so. Tne 1976-Amendments set aside ten bercent (10%) of the basic

state grant to; implement programs for the hand1capped and twent§ percent (20/)

for programs for the d1sadvantaged . L T

- b - f - .

s
.

-3

classifications. mental rétagdation, quech &mpaired " hearing impaired,

v , - 1’

physically handicdpped, emotionally d1sLurbed and soc1a11y maladjusted, socio-

¥

eeonomically disadvantagedg educationally disadvantaged, culturally disadvantaged,

?

anq;giftedi, This paper will focus pr1mar11y on the mentally retardeghujnce they

- e
*y.’—— < -

3 ~ Ky b e

T i € the argest segment of spec1a%39eeds students présently be1ng

e
4 - Vo r. e

A st et g

mainstreamed inte the regular vocational classroom.

" The term "special needs{ students refers to individuals within the following
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, Education versus Training " g 7 .
) ' J . C )
Central to the issue of mainstreaming is the distinction between
. . . . !
v "training" and "education" as it applies\io vocational schooling. The authors

- -
v

. ,of this paper have adopted the following definitions of training and education

D ' . v D

-_— A ) -
~, . . '
@ . ’ . . .

-Training - activities used in vocatioénal classroom$s and shops to produce the L -

jn order to clarify the issues.involved in mainstreaming.

-

PRIt

Lt . P - ,
same behaviors in each student. These behaviors are identified by a comprehensive

. . . . . .

. L 4

: N . . / . .
.task analysis of the vocational content and are common to all persons pursuing h"

»
» -

the occupation. These behaviors are prescribed gnd reinforced by the. teacher
* - * ~ ‘v

* . 4

and are, therefore, externally controlled. Training represents only one

.

aspect of vocational education.
k

. . >

Education - activities used in voc¢ational classrooms and shops to produce self-

o,
’

P ——— / . ‘ N ‘. . : ’
directed behav19r and acceptance of one's owns unique characteristics in relation. ce

. y ' C e _ )
‘to an o&cupation. Implied in the’above 'is the ability ¢f the student to
D ‘ . [

, ! » . 3 . ' " .-
consider alternatives and the consequences of various dctions'and to make
. . e » ) / .o

\\ B ’ » . -
conscious decisions about his or her behavior as oppeséd to internalizing th

. .
(] -
o

e Sy R L
attitude and values learned in vocational training. . . . s

s
.

It is not enough to simply learn occupational‘ kills rhrdugh trainiﬂg;

one must learn to consider w1s<&y the ends télwhic "these skills will uLtimatély

] .
be used. The purpose of vocatibnal schoolinﬁ\must be ‘to eduéage, o

.- e . f- \ . .o .
. ., Ll - M

N . ’ . * £ - . Lo
Mainstreaming N - . L. . ‘,,; . ’ n
. @ * - - . E4

* "
« ¢ ,’5- * °

Mainstreaming ig"based on thg conviction that each indiyidual should be oY

»

_educated in the least restrictive enviqpnment in which hib or he: educational . -

* 3 . * -

.‘4_ - - e ———

and reiated needs can be satisfaEEoriliﬁérgbided. Tﬂis conae@t,recog?izes ‘that

[ s ‘ hd - 0w . —_—

[ 3 L4

exceptional {ndi duals have a wide range of edupagional'needsﬂvyarying greatly

ASS - - . N v [y L
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in intensity and duration; that there is a recognlzed continuuin of educational ~

settings which may, at given times

that to the maximum extent appropria

N [

educdted with non-exceptional individuals.

the intensity of the ihdiyidual's educati

.

t

PS .
. tal

e appropriate for an fndividual s needs;
exceptional individuals. should be
Separation should ocgur only when

al and relat¢d needs atre such that

P

(

_they cannot be sat1sf1ed in an environment 1 cluding non-exceptional individuals,

L2

even with the addition of supplementary aids dpd services.

-

Mainstreaming is an edpcationaf

students,which provides support to t
* .
e .

. 7 & .

\

¢
he student. an

.

- ,

’

;

programming\zptiqn for special‘needs

/

[ . . . Y ops
+ . pursues all of a majority of "his or her eduéat1on w1tp1n a regular school

’

Rrogram with regular students.

-
x

&
Mainstreaming is an educational

A d
.

N ’ * . \ .
" ‘adapt, instructional procedures and content so that all individuals are incorporatedy

“into regular programs at levels manageable for each student and for the teacher.

r

>
i

>

process whereby teaghers broaden and

i

Mainstreaming is 106k1ng for and creating‘alternat1ves/that will help

-

vocitional éducators serve students with learning and/or

.

—

adjustmeng problems

, the teacher whilé the student
{

-

-

& o

]
@

. . in the regular vocational classroom setti7é.

- Mainstreaming is lookfng at the edudational need of a student instead of

<

a label such’ as mentally handicapped, le&arning disabled, gifted. . .
S ' ’ Mainstreaming is the uniting of the skills of vocational education and . .
Y] . ¢ N . , 2

may héve ‘equal’ educational opportunity. ..

-

LN

Ll

. L] . ~ . :,,}‘_‘.
any spec1a1 service or COnsideratiqn f their probhems The majority of these 4
. . students are_placed,in a’ segregated s tting with other students’of like impairmentl
~ i | » -
e .. ___ This method of segregating special needs students from the educational mainstream
P 1 —- ——— . - n
- " © -. often centributes to poor social adjustment, feelings of shame, and low self-
,' . . * . ’ 4 - N . v, , % - - . o v N
- ) esteem. The fact exists that special needs students are more like regular -
N ) - : s e ! i .' ‘L
B X . . ‘s r4 e ! ’

v :' . A . é. L .' -
T T T
‘ : 3, . %% o
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students than they are different..‘HoWevér, the act of placing thefspecial -

- -

student in a conventional classroom w1thout proyrﬁ1ng for approprxate and
4~ .
@ . R

peaningful learning experiences canm cpntribute to the same problems which

. -"_ \ . . A, ’ B !
are caused by segregation. r : ’ i

‘ . ~.
. . . ~

The special needs,students require individualized learning experiénces.

-

, which they can pursue by alternative,delivery.systems. They. need precise

instruction which cannot be provided without a knowledge of tlie factots,that

[ . . . \j

affect~learning.£or that student. o ! . . .
¢+ Vocatienal eduéation for special needs students is normally kandled by

teachers with a background in spec1al educat1on " These teachers are unfamiliar

to . - 3

- with vocational training facilities and potential edhcationar experiences in®

-»

& . . . . L . ‘ -

the vocational classroﬁm.' However, vocat1onal teachers. haye. not' been taught
o oL . T 4 ‘
kY -, . v . - .
about the educahional charatteristics and capabilities of the special peeds
v . ’ ’ \

+ « v,

student so that appropriate votatlonal edutat1onaldexper1encts are net provided;
, . . .
unrealistic expectations are proposed for the student and as a result the

student suffers from the lack” of meanlngful eddcatlonal experr n;es. By - ’.

_ . providing vocational teachers with a background in special education and help

. , AT ' e
in adapting Qurriculum materials and instructiomal procéedures, vodational teachers
I'2d - , ‘ .
N 7% o 3 ° . -
can begin to'mainstream §pecial needs.students into regular vocational programs.

<
- [ . - ] -
. .

Society benefits from mainstreaming special needs students into regular

r yocational classrogms. These students can master vocat1ona1 skills through

P—

“ ~

Jyhich”;hey can become part of .the specialized prodi¢tion .team which is necessary

1n a complex;‘ﬁechanized sociéty. *With a skill the special needs student becomes
s A% : e , . '

'a self—sufficien{ and productlve member of sociéty - In add1t1on, the skill that

[
the special person masters often supplements the sk111 of the profess1onal N
) .
- freeing the;professioﬁal fofg%ore int¥icate and complex work situations. ///77
fe~ - ‘,:
3 ° \i ’ *\
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« This model réprégénts-the mainstieaming\of a

L4

%:’

- 7 ‘ ‘.-“ . > [ ~, ¢ >
. . D . A 9 . . < N
An Integrated Approach - ~ -t N SR 2
There are.numerous operatioqal models' for implementation of mainstreaming
k] < - 4 *s . .

. . »

”?progYamé*in roational education.” Three. general models for maingtreaming are

4 - * . ' .t &

as follows: - . .

* > ° . .

E " . . .

Model ‘1 - Unit Model ] -, ’ ; T ¢

. > g - v ! ~ + [

special-needs student‘into an instructional
brogram consisting of. one vocational content
area. The gyeeded support servi?es for this
student are represented by the thrée inner
tircles d the outer circle. The three inner
\\circles r¥present the instrdctional team. The®
uter circle represents -the 'school system
ources, eommunity resources and the
tooperative work experience program that may
" be ukilized.by the instyuctional team. An
of such a program might*be a building
maintenince shop with arithmetic sKilds being
develdped by a remedial-math teacher using )
vocdtional\content ,and teaching this contenk =~
in the.vocat{?nal classroom. M

' ot

\

’ x" N ! ¥ _‘ q
) . '
Model 2 - Cluster Model

\ .
This model represéﬁts the second concept in -
vogational mainstreaming. This model is
basically the same, as model #1 with-the exception
that' the instructional program’is ‘a cluster of . |
vocational content areas with the same basic skills.’
Within this model the instructional team has .

‘additional,fiexibility in allowing the special
ﬁeqﬁF‘students the opportunity to select one or, _

" all-of the vocqpionil~content Epops’in the cluster.
An example of such’a program might be home-health
management where the’student can learn additional
specialized skills in health .occupations or home
economics occupations as the student's potential’

.is identified., - - )

-~ ‘ : - ~
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) Model 3 - General Shop Model - . -

- v ~ - .

This model provides a general content shop a@- . o
. a based for the special needs students’-
, instructional program. The general content shop
will be utilized by the dnstructional téam as a
. special resource ‘'shop. " Within thismodél ethe "
- 1nstructional team and the specfial needs ,student”
: have the opportunity te utilize apprepriatew
' vocational content shops. _ This model hps the .
Ereatest degree of flexibility ﬁor meeting thes. ity
ocational education needs of special students:.
~N An' example of such a program would be a general '
vocational shop coftainitig basic companents of
“the six vocdtional service area Within this
. shop would be many’ components of\the health
occupations programs whach ould§1ntroduce
the student to this area. *From this shep
the student could move to the'tegular health '
. . program or get other basic components . ‘ ' o - .

‘ae . - 4 N

v . , : —

.-‘, A

. . All models are based on am integrhted approach developed by an instructional

—

“s

, i team and supported by vocational adm{nlstrators, anclllary staff, community,

N ¢

agencies and parents. , For :these models tc runction successﬁully the following

guidelines have been developed: . .o .

. ° q

’ - . -9 ' - . . (Y L] . . .
: . The Instructional gystem ' R A . .
. | \) \ L ‘ S - N . R .
s B : Any yocational school which plans to.mainstream special?needs‘students into .
) P | « "o - : * '

U the vocatlonal classroom should consider the follow1ng xecommendatlons for

Lol . .
g 'l modifying the instructionalosystem.» o R . o

. R ~ Y N , \ ¢ -~ .
s +A. Development of Prescription_Ieaching et : —, o
‘d' . Prescription teaching is based on thg concept of indi;iduarized instruction .

. . -
z\“;ﬁ v "

v andginvolves assessment of the student's'batkground and abilities. A 1earning

’ . . ¢ -

5 . prescription . ‘spells-out theuskills needed to dewvelop, various basic .

.competencies for entry levél jobs or spin—offflevels which are suitable to the
L . - %

v

«

M

. - student and which the 'student can accomplish. Prescriptions are advantageous

Y - L - °

' . .
-~ * ' for eacli'student and sare essential for special neéds students.
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Prescriptions can include skills from several areas wh1ch student--

» -

The' prescriptlon

> .
- N »

. . instructional study team feels the student,can master.

Y . , L. 4 . - : v .

+ ' -- < ghould also include recommendations for evaluation, remediation and cooperative §
. 3 * v

~ N .

‘L,

o
\

.

. work experiences. . . e . .

. -
» -
. -

B *% ..’ Prescription teaching builds learning experiences to fit the student, it |

» ’ 4 -
. . P FS A

does not force the student into inappropriate 1earning experiences. - .-

—_

-~

- .,

B. The’ Student Instructional Study Team’ ) ,; A T

v — . .

o ‘._ The purpose of the student instructional study team is to write the learning
. 0 . - -4

- .
.- - .
«

prescription. The:team should be compoSed of the'appropriate vocational'

- s Y

<o teacher,’ the vocational guidance counselor, the spec1al education teachen, the K

e " . .
~ - v
< - -

- . - »
: vocatlonal resource person and, when approprlate, remedlal teachels, the school
' A 1 “ PR |
_nurse, and the school psychologist. _® P Bt
- - M - . . ’ - ~ * 1 —
. - . . e »

" The student-instructional study team should also design pre-vocational

. - ~ Py - —

/ ‘e i ~b ' " . . ¢ . -
- assessment "objectives for the students and develop a contract with the student

" . = ‘ s . .
Lt o 4 . ; . .
.

and his or-her parents. . . . -
- s S Fid . ! ==

- . “ .

~ < LAY L I A . .
The student—instructional.study team determines vocational aress or clusters
_ s ‘ .
‘ . where the stqdent ¢an succeed and idehti fes m1n1mum competencies necessary for
. - . . o . - '/'/ M .
-~ c o e . SR &

. ye xit'1nto cooperat1ve wolk experiences h’diﬁﬁerent vodﬁtlona] areas., —

§
' v S : :
: . —

. ' LY - L
‘o

- C. Competency Based Evaluation “\ N . .
. v [ B B s, . ‘ . N

*- «. - . The dtvelopment'of‘performanCe objectives and a’competency, check list of

.,
’

Eam™
i skills which can be used to evaluate and measure thgvstudent s progress and = .

.
“ 1]

P
i‘ B k4 &

- Lo ﬂi tenminal performance must be a part f the instruction;l system. The use—of |

LN t A

itate transfler for,the'student_from pne

Co g - P
, and facilitate articplation from one

)
¢
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Q.-v
A,

.

-

%

e

D. Open Entry and' Exit v ‘

FPexibility in classroom schedullﬁg will f,acilitate ip the development
of open entry-open exit coordfnation of clas%om instructlon and cooperative

a
]

work experien‘ées. Ueing competency based evaluation as a guideline, students
2 - , v N . f. -

. i P .

can rémain in one vocational classrbom until they master one dr more $kills

L or .be moved to anothez: vocational“c,la»ssroom to develogg a_dditional skills in

14

’

' " p . ,
“ - . e .

Znother content area which will provide that student with more flexibility

‘tqr . - . . * Y é

in job placgment.

v -

.. ,needs student depends on the % tooperative work expemstence and the direct

~»
transferability -of single skills from the classroom to th&”work experi‘ence. !

»

Research indicates that successful employment of the special
\ .

N

v

-

S

.

The Instructional Team

instructional team understands his or her".t‘ol'éQ in the, mainstreaming process.

.
. Y

.
.
" N .

-

- -

o

~ The instructional system.will funct’:jion' only if each member_}_f the

S

v

A

A3

Sy

The ins\i'uctional team is composed of the“v&%ational teacher, remedial and

. \ N .

special education teachers, the regular stsudeiu: and the-vocétional res‘ource

person. o -’ SRR __g b -
The - vocationdl teacher's ro‘le)is tor . .t e e
AV . . . " .
1. modify existing curr1culums, ‘ . ‘ - R
1 2. ,select and implement appropriate learning. objectives, .
- 3. select and implement appropriate instructiomal-materials; =~
R 4.. select and implement. apgropriate evaldation techniq,ues* s .
5. develop appropriate teaching strategies For various handicapping
f- conditions;* - "
° 6. seek information which wall aid in identification, and development'
o of educational.equipment for individual handicappiing cohditions;
- 7 *utilize various support services afid resources..” . N

. The special educatio’n teacher's role is to;

, . # . ‘.

’

o Ko ’ " sa»
teach daily living skills, necessary *for the student to function

as a productive citizen, . s -
teach'-appropriate work behaviors necessary for gainful employment;
work with vocational teachér to coordinate the curriculum in the

shop and the.. support services in the home sc}&oql

s

establish and maintain éommunication with vocational adminlstratOrs_

. “and vocational counselors. . . < - 2
- » . .

e ’ - ’
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§#~)f The remedial teachers' (mathematics and reading) role is to: ~ ¢ :
. A * \\ . . . . > * \ ~
1. adapt and modify existing remedial services to suit thes
o +.  educational needs of a specific’vocational shop; ' . '
- - __ ‘2. -establish continuity between the teacher, student, curriculum, .
o , and-remedial services. AR .. ,
- . 1ﬁe regular vocational student's xole is to: , \ A c
l eﬁ; ‘ \
- > . <. . . . } . )
.. f 1. model appropriate wark bshaviors nécessary for gainful employnent; . ;}
A ’ L'Z: provide leadership as she or he will in business and lindustry; ’ )
: ? o 3. provide peer tgaching when appropriate and profitable to himself .
N ) and the special needs student. L . . .
A N -’ . ’ . - - .
s M - . . 4 . v . - l
\ The vocational résource person's role is to: N
s e, / , <. )
7 —:%-. [~ 1. chair the iqstructiodal study team; L. ’
) ' l 2. mediate and evaluate the.tkaching prescription; o ) !
e I, ‘3.—‘proyide pfp-vocational experiences; ) %) ‘ P
s .o . 4. provide pre-vocational evgluatdion; - ‘
et 5. cobrdinate support services; : :
. Ty ‘ 6. coordinate the special. students general education program and :
% 3 ] vocaticnal education program; | .
7. follow-up qmpioyment of special!needs students. :
- N . ) N . . ¢ -
~ . . }_!’," i . \}

_-\—0\_ .\ “ ’i

Supportive’ Services ?

w“L . \ % J" -
A s ) .
¥ successful mainstreaming include < *
4

School support services ﬁeceésaﬁy £
. N . "

both the vocational school
k4 -~ J -

[ 4 . N
and the sending high school (or in the case of a comprehensive high schpol,

Tt

the involvement of the administra%iﬁe hierarchy in

.

. the ¢ocational director and the

.

-

<
building principal). .

; : '
y ! The role of the administration is to-:

- o

. ! - .
/ Lot 1.. facilitate*flexible scheduling for special needs students; . .
R 2, facilitate flexiBle scheduling for ,teachers who are mainstreamingﬁﬁﬁ‘
N ) - special neceds” stidents; - . -

/ ' ,,Q3- - promote the concept of instructional study teéms, prescription
Y - 4/_ teaching and competency based evaluation;

NE ey ' 4.° provide for, an inspructionaL team leader or vocational resource_person;'
. I ~5. Erovide in-service ‘training for teachers y}th special needs students;
N 6. ' provigde opportunity for and encourage.vocational and spécial education
f'l . . % + . ° .teachérs to attend university courses; . i
Ch A provide adequate time for interaction of the.vocatgonal teacher
[N ‘ . ‘and suppor{ personnel; T . : . .
o . > 8. encourage speciaL'eaucqtion teachers to proviJE life skill instruction
/ * appropriate to vocational education; , ! ' .
o a T 9. " promote vocational career awareness for special gducation teachers’ .
N and parents; /'~ ° e s
) 10. * educate péréhts concerning vocationgl education and student rights
. and responsibilities.. . =, - - ', s : .
Iy N i - T L .k :,’v . L e N .
e L ‘.'9 N 11—, o, 0 . . ’ -+
. . . RS . . . J P ) , .
B ’ , - o : v o . , - . e . . .
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Tyt / Community support services, including community agencies and the parents,

[are also a necessary component ofsthe mainstrdaming effort.

The role of the community agencies is to: ! .

3
£

«

support the transition of the special needs student from the
’ N educational setting to the world of work; -
) 2. develop job opportunities for special needs students;

1.

. 3. promote efforts to hire the handicapped through an awareness {
of their value'to the community. ,
" .The parents' role is to: ) ’
* P . ~ .
) ) ., 1. réinforce what is taught and learned in-the c1assrooT‘or shop;
. 2, provide feedback to the educational system, . wr . N
N 3." support the school and -the student in ‘the attempt to develop
a self¥suff1cient, self-directed individual. . .
* Conclusions o B )

N

o . ‘Because mainstreaming i's such ‘a 1omp1ex process, it is necessary-to provide
. ' . . ® . - . ‘bl'
and services 1nvolged in -

1

a vocational resource person to coordindte pcople

-
-~ e oo

educating the special ‘needs student‘ The’ vountional resource person for R

s special needsmstudents is the’ instructional team leader, the liaison with

community agencies and the parents, and the advocate for® the‘special needs.rr_n

. ,
M .

4 3 . .
students.' To function in this role, a resource person>shou1d possessg the/

\ A / L4
folloWing quajifications. v . . ‘ . .
p 1. knowledge of the characteristics and capabilities of students
B twith all categories of-special needs; ° :
. 2. didgnostic skills for selecting aed placing special neeas s udents
- in the vocational classroom; . . e
: 3. ability to develop prescriptive course of study for’ special ‘needs
. . "+ students; :
2 ' ot 4, ,skill in helping vocational teachers 1ndividua1ize their coufSe of
i oy K .. study, .
5. knowledge of resource agencies and materfals for special needs
- . gtudents; - . . .
\ 6. -skill<in writingﬁprpposals to obtain funding for proj&cts
N " involv1ng special needs students. A .
: . e . A - .
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Lo Recommendations !
: - _ . e . '
he o N .: 4 . - e . . . .
- Before mainstregming into regular vqcation&l shops can become « v1able

: . alternative for special needs‘students, action steps need to be taken at the
. - . . )
\ i LY T »

+local, state and naiional level. These action steps;include: : y

,

-y
.

d train{ng of vocational resource people . .

.* acceptancé of vocational resource people 4s members of
instructional team .

"k provision for dual tertlficat1on of vocatianal resource persons

* provision for dual certification for vocational teachers 1nvolved
in malnstreaming o ‘ - e

* untiversity program development to or1ent vocational—teachers to, « v
the needs of handicapped, disadvantaged -and’ advantaged

* undverslty program development to orient special educatlon teachers

. to the concept of vocational education ’ . c et

* university workshops for administratofs on the concept of ﬁainstreamlng .
and implementing the concept ‘ oy :

* additlonal research, 'pfogram development and assessment of mainstreaming
at 'the university level . . :

* education of the public abaut their responslbility ‘for speeial needs -
students and’ the Lespo“sibilities of vocational education’

*'educatlon of industry 4t the state and national.level of its respons1b11ity

. .

to “the handicapptd and disadvantaged- .

L]

* devélopm t of 11a1son between vocational education and spec§fl interest

groups T . <

. - . -

4

* development of a coordlnated vocatlonal/spéoial education effort by .
. Intermediahe Units to include program. developmengh in-service educatlon,
Cen 2 and seed .money funding o ' . .




