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PREFACE

This report covera a ?equbace of work beginﬂing.edth the concluaidp
of design trials (whose function is to elucidate and define, from the \
- range of possibilities, the struwture and scope of materials and gcpivi-x

,ties which are most ligely,tc péod#cg a useful, engaging and‘uorkable ‘\\
teaching-learning sttuation for the anticipated mix of trainers and
participants who will in the fgture igternct vith cachlozhcr around those

1} naterials), and ending with workable, if ;ﬁt yet perfected, trainer and
‘ participant manuals and a best guess, basad on nbl;rvcd :ituaiians. of
. _ ’ the llknlf outcomes and cc-ts of uting the materials n?nhin a ran;t of
participant and :Qiinet qﬁdlificattonn. ‘

From the perspec:iv@ of devalopucnt. the cen:ral ntility of evalua- |,
tion work during :his period 13‘Ln tha conttnuOus crussﬁehacking of the
vritten ntyerials-insttnﬁziona, taqucnce of activiti‘s; difections to
tratnera. esc.-~agalinsk thc ohserved bghavior of participnn:s and 1nt¢r-
pretations of that behavicr in terms of the teaching-learning theo
implicit orsexpltcif in the structurs and scope bt@nguﬂbnstructed" From

13

the perspective of ‘consumers ané funders, the central utility of evalua-

t -~

tion iSiin ptovid%ug 1nfot!x:iopfconcerning Eh? 1cca:£od'of the purpose
. and cootent of the training effotc in the domain of "things we want dome"”
.an§':he probatle range of outcomes to beaexpccted when the satcerials are
: uae&. from the perspfctivc of dtsoen!gators. the central utility of
evaluation work duting this period is the provision of information con-
cerning wvhat ftr is likely to take to aasgure the use Bi the mat: {als near
’ . the top rather than the botgow of the probable range of outcomes.

At this stage, the latter two functions remaia at the best guess ’

; level, to be refined by such further testing ag mavy someday be funded. These
e i ) '
: vii




best guesses represent'xntﬁntzcngi‘bv»preducts of the continued focus on
relationahips between the developers' purposes and expectations in selecting
directions, Bequences, ac:ivi;iés, etc., and the actual responses of
participants to what has been chosen.
This repert will, therefore, summarize and describe this by-product
inforoation and fts sources. Specifically, we will deal with:
! . A descriptiée account o the responses of partici-

pants during tne workshop in trems of the underlying
learning theory and inferences about outcomw

L 1%)
.

An account of what we have learned about connltions
and requirements for holding the workshop

. 3. Correlary informaiion, from the litorature and
‘ participants, about where this workshop fits in
the scheme of things needing doing

' David Green, Research Assistant to the development team, conducted
[ ,—.l‘
the literature search.and wrote the document which has become Chapter |

of this report. ~

Gary Milczarek, Research and Development Specialist, and member of f‘l’._‘—‘

the project team, is responsible for the document on installation which

has become Chapter & of tﬂ}s report.

L]
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LITERATURE REVIEW, by David Green - Le /f

", ..the existing diversity of eampirical and thecreti-~

cal approaches to the study of social conflict has

;roduced « state of’conccptntl and terminological

confusion,  vhich impedes both ¢ risons between

distinct classes of conflict ph:zz:onn and the

process of theoretical integratiomn.” .-
- Fink (1968), p. 416 .o

The above statcment by Fink, u:ed 1n his 1968 exploration of the
conceriual morass in social conflict theory, contidbes to'knynote muchi }
of the ;ore recent literature. Thecrot}éal surveys, draving onxthc fields
uof ;octology. psychology, social psychéiogy, anthropology and political-
science with minimal effort at fhtegrq;ion, are rampsa~t. Equallz;appaztnt ‘
_ are the more narrowly de}tneac;d potkq clipping ivay at the four corners .
| "

of the theoretical world. 1t is thes somewhat ;urpgiaing to find that
.

the range of strategies for coping with snd managing social conflict

Ed

-

situaticns i{s not nearly so &xtqnﬂ/v’e as the scope of the theoretical

4
base from which they are dasrived.
r »

- ‘ l =
The sim of this paper 1s to Jescribe.the conflict coping T;rattgias

1 . * -
fdentified i the literature, giving special atteation to the situational

. variablea which determine the cohzext for each strategy. The discussion

of strategies will include a tomparative presentation of the three
approaches (o conflict used in the Soctal Conflio; & Negotiative Prablem
.

b

siving !fainiﬁg syntem.l A de:crip:lon of the literature search, includ-

ing & quantitactive analysis, {a presented followed by a concluding section

e

-

1

A structured, experiunce-hamed training’ program under devel pmant by
the Improving Tesching Competen:ies Program of the Northwest Regional
Educational Laboratory.




which will diacuss the nature and avallabl’i& of trainfog 1a conflict
i

zanagement and resclutxon . L
% +
: L4

* Contextual Variables in Soclal Cenflict
3

“...s0clal conflict involves two or more humah parties
in an interdependent relationship faced with a choice
fnvolving incompatible or wmutually exclusive alterna-
tives where the differences regarding each parties’
commitment to one alternative or the other.are based
upon incompatible self-interests or values.”

The above defiqicton of esocial cbnfllc:. uses ;v Groth and Lohmar in
thelr J:0i:l “onfiot § Jeastiative Problem Solus ing workshop, is repre-
sentative ~f the géneral definitior found in the current {iterature. It
contalns several varisbles thar, if not universally accepted as requisite
tO'&\CéQfliC!;situatIOQ. are at least cecognized ss major factors. Bafor;
moving into the dlscussion of conflict coping strategies, it would be well
to idencify these varirbles and explore their signtficance in the nelection
of approprilte atrategien. ‘

Levels of Conflit:. There are variously f{dentified three to six

levels of human interaction on which conflict can occur. The first audE’
most intimate level ia the intrs.ersonal.‘also’often‘referred to ;s
intrapsychic. Conflict at this-level is confined wirhin the individual.
?5: instance, conflict between uvhat the.tﬁdividoal perceives as realicy
--"what 18"-~and what she/he vaiue}--“uhac shouid be."

A second level is the inierpevsonal {nvolving tvo or more perscne in
confllct,. This level differs from the third, intergroup level, in that'a
person in confiict at this level believes she/ne 1s acting on personally
held values, interests, needs rathér than as a member of a group J4hich
ehe/he coneclously recognizes as represeanting in the conflict s::?atian.
The source of conflict between }ﬂdivlduals nay be as diverse és é differen;e

-

in soctal values to a struggle for power tn a group. Deutsch's (1969)

2 I ‘
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-

fntragroup ievel of coanfligt fnvels. , the game dynapics as the interper-
gonal :hQQgh ft provides an environmenta; dis£1nc:iag,
AL éhe third Lhvei, intemgroup, the strxns e in terminology

=~ -~ : N

hecpes quite hazy and leveis hggtn;tm overiap Literally viewed, thil

level invelves conflices ba:éeenngrcups~ﬁf ind.viduals. In thias discussion
¢ of conflict in the organizatiossl change process, Welchbarger (1974) 3.’

conten” to.iabel his thike level "soctetal™ and leave ft .be all .
encompassing. However. factors beyond the control of the dictionary-~-the
extent to which 3 group ig ins:i:u;lonq{!zedflthe size of the gr.up, the
posftion of the group on the global scale, the nature of the CO‘f\lct Lo

-

vhicﬁ a psrt‘cular gtoup is suscep:ibxe--have resulted in a more ppecific
typology at this level.A,Siqce much of the research in conflice ha; been
g in the areas of organizational change and development and global peaxe—
keeping, the mcst cften used Jistinceions are at the organiza:ianai Eg}ei,
ag..Schmuck and{aunkel‘s {1972* “organizational” and “in:ercrganizqtiongi“
- conflict, and national level, e.g, Deutach's (1969) "intranational' and
"international” conflice.
The level of ronflict s a determinant in the coping sirategy chosen
a% a result of the behavioral parapqters it eatablishes. For instance,
if a conflice extsts at an intergroup level withis an argasfzation, U is
possible for practical resolution of the conflict to be achleved by the
formylation of new policy, an cptlon not ava:ﬁable o the individual

. undergoing cvonflivt ar rhe intripoersonal level.

Interdependence. The inzerdependence of confli-ting -asr-iesw his i(s

significance in whether a con:iict needs to be confronted or —an he ignered.
Coleman (1976) in a discussion of conilict theory drauing on the vork —~f

Dahl and Groas, commencs that "deadlnck ior avatldance; s only pegsible

Pt

Aruitoxt provided by Eic:
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<o\ - .
'. . 4
. A .
whent the dnterdependence of the parties - the conflict is so low that
& ™ ‘ “ . -, .
“ R e ' R re , 4
Tese’ rion e not «¥genttal. .. i Iy Conversel., Rlake, Shepherd, and
- . - l . °
Mouton (1954 sugges? that conflict can be resclved by actively WOrKIng.
B m’ ’\ * ’
/ - e ‘the redurtion of tnterdependence ot the (‘anfnct'ing partic.

1,4 T
/ | N s
Incampatitie soals. The notion of incempatibunv is most coamnl)r

refiected tn - i of the confltctfag parties, vinitheir paper on Che
- kﬁ';sncepgua? distfnctian between conflict and compecition, Schmidt and -
. - . N ' - )
Kochan €1972) writer - -
- N 4 , . .
" ’ "Perceptipn of gn; incompagibilily 18 a4 neceesary
’Q nreennditma for wijher conflict or campetitfon., This
- : i«;spues that  goal inzent by one unit is seen to
v R , preventpthery from Y-hieving thedt goals unde: ‘the
' sang ¢ umﬁtsnce*ur uuh equivadent CULCODRS .
, (P36 - '
s . N . A Y

The degree tg s.-hich the goals of c’onflhiz:u;s parties are ..ccapatible, in

«

other words £he severity of c(he :sagreexsi:/ 3¢ hauck and Rumkel, 1972),

-

é ot ot . .
' erazinant of the conflict coffing strategy. Toc, the }'x:eut to-

7

“‘““"
v be a4 d

/" . ¢ iacompatible lssues {n the a::cm?lic:ing parties rei on/\hip -
[ cutwelgh or oucnumber the\«.fmpa‘ ible issues may be a facw( An deciding - )
\\ how to deal with the cov?{fi&ct. o ‘ ) ‘-d'(
'.\ Sources\of Conflict. ~It is in the reals of sources of conflictl that

= -
there exists the greates: interaction of vartables and thus the greatest

tmfluence on choosing a conflict coping etri:eg;i, In their descriprion I\

of a consensus conflict resclution model for public school counselers — "'

{(interpersonal Aevel of conflict) Main and Roark {(1975) tdentifw four
f\/ . .

L 3
aclirces of conflict: conflict of fioterest, confliict of values, control®™ |,
oY power and misperception. On the other hand, 'eruza (19733, writing o
in the context of social change 50 organizations, poses a different set _

of origing: vconfltet over purpose, ceonflict over role and conflict over
€

authorizv. wotruba's identiffied sources of cuvaflict are relterated (n the

ERIC” b

Aruntoxt provided by Eic
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*

. e . . re
worx ! Schmuck: and Runke! (19723 aAgain, {n the context of organizational ¢
. v e
€ A ri
change, they list differentiation of fyn:#ton, role conflict and pover

~

ﬁtruggfes. add{ng a fourth origin, external stress. Scarctty.z‘ resources

~

1s gfother often mentioned sour¥e of confifiet. n f
* ) " f »

. . )
The source of conflicge-cah have mejor {nfluence on choosing an
¢ . :
appropriate~strategy. Whereas a coliaporative, problem-selving strategy
. : > . . R r”
may be quite effectfue in ragsolving a conflict over scarcixy of resources,

1L\i§ not at all sultable for dei}ing with a value conflice,

strategies gor Copfng WA C;k}?ef’ . et '
p . - ’ :

.

. . [ P
L4

If a1l the trappings'of scholarly (c(biage were stripped away and an

attempt made té captyre the eisence;of conflict resolution techniques as .

L}
szSfE:ed in the literature, onc basic strategy would appear: confront .

*
-

the coaflt t. Uhg;h;% the focusingEZFM\ {istitutional medfation brnceﬁurea 1

‘a third party consultant to a teacher=

or i school counselor acting as,
- y ~

7
student relatiopship, the vorking concep* wvas the same: cgnfront, work

.

L L ’
through the conflict antil some resolution ta achiev that the conflicting
parties cvan live with, ’ ’

e

It i{s apparent thatf confronting conflict has ndC always peén the N .

technique in tavor. Several autfiors (Goodsell, 1974; Colewman, 1976;

. . * + ’ _
Srpth and Lohman, 1976) -present surveys of pessible strategies that {nclude

4

‘4f2~\ avoidant tehaviors, e.g., accommodation, withdrawing, smoothing. Though

such behaviors atill creflect human nature to a degree~-Groth and Lohman,

//

i the presentation of thefr three pYoactive approaches to conflice,
acaxéflha: all mannevrs of behdvioral stvles mav be {ncorporated {n the

process of working through a collaborative or negoriative strategv-=nowhere

: =
18 there found an advocate for poRconfrontive s:raaegieﬁ{;)

3 /-

-

', “fto avoid contragiction, it shoyld be noted t! : awoldadee is still son-
idered a viable strategy 1f the interdependence and pdoducrivizy ot a

o relationship s rot affected by the conflict situation (Blake, Shepherd,

o Mouton, 1964; Coleman, 1976: Groth and Lohman, 1976;.
) 1‘:‘ ‘ - 5

\ . ’ v

.
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The {illowing discussiorgyill attempt to break tux thz general

approaches to conflict reselution found in the lifterature while main® ‘n-

- - . a
ing some sense of representativeness, in this brief space, to the “state
-

of the are.

In a brief overview of conflict theorv addressed to the educational

administrator, Barnes (1974) {dentifies a list of charqcter;stics for the

administrator who would be able to effectively Tanage conflicts. Barnes'

remarks outline what zould be cadled the an;ic!p;ccry approach to cqnfiic:
resolution. The anticipatory approach is essentially a,wai of thinking

about confitfet. It fnvolves a recognition that conflict {8 {nevitable in

any type of human tela;icnship. It contains an understgpdgng of conflict
dvnazics and the factors that may be at piay in a conflict situstion. Tt
pres.ribes certain simple behaviors and skills for enhancing the pd;;ii
b;i:ties of censtructivel; working on a confliét, e.g., sensitivity to
the other party, communication 9&i1§3;~}nformation sha?ing.‘x

. The a&:zcipaccry approach is perhaps the most basic ap;roach to
conflict. 1t _could be challenged as to whether it i{s in fact a conflict
coping stragegy on the basis of {ts nonspecificity. However this set of

~d 1}

bout conflict and aind set for approaching a conflict
'

carnerstaﬁs for all the more spegdAfic and detalled

underscéndxngk

situation is iﬁ
strategies :hé ifzgrature spelis out. What's more, it reflects the bulk
of thq\fanflict management {nformation avallable outside of scholarly
journals.

‘A more specific appreach to a canb{ict situation {8 c.operative
problem-solving (Deutsch, i9§9)" It {s knowm variously as collaboratioen
{(Groth and Lehmin, 1976), ani:ohta:ion (Goodsell, 19743 and integration
(Coieagn. 19761, As Deutsch describes {t, couperative prab1e$~;01vlng is

[
used when "a conflict can ﬁ! viawed 3s ( coemon problem in which the

\‘1‘ 6 l,f




-

[

Yo

conflicting parties have Jrint t{nterust of reaching a wytually satis~

factory sa3u;ion“ {p. 23). , The ecop&rétive problem-solving approach

) / ’ ] :

bgildk‘!rcm the anticipatory approach. It invelyes a complete sharing °
' * « :

of information so as to accurately identify the conflict, {ts issues and

- N L] .

limits. Omce the conflict !g‘idau&éfiﬁd; the parties work together to -

produce oreative aiternativgs until they are able to arrive at a si;it»
1 -' . .
Yactor  solution. Ideally this strategy provides for a win-~win solution

3 .

. « . , H .
épd is 5& often recommended approach for this very reasom. And {indeed, _

- - "
1f conflicting. parties iuse the cooperative problem-solving approach and

Y ., | ’ = .
find that thelr conflict resultdd '!5m a misunderstanding,or missing infqr-

.

mation, about other party's needs or .the avallabflity of resvburces, then

an integrative, win-win solution-is possible add the atratesy‘;yn be an

v

effective one. . . L L Ly » 1
. g \
Cooperative problem-solving fs not an effectgve strategy 1f "the

s.osantive conflicrs are ones which the nature of the issues and the

*

partles basai{c preferences can be resolved ounlw

-

v dominance-submission or

a2

- ¥
some compromlse outcome.”  (Walton, 1965) Forfthose conflict situacions

nol open to cooperative problem-solving, we must turn to the strategy that
, .
is least fiscussed in the throretical literatur®® the power strategy. |
. . A - .
(Sgltnn.'lﬂﬁi} The power strategy surfaces a new variable i{n the confliJ:

-

sftuation: the relationship of*effec}ive powgr be:uge‘ the conflicting

parties. Thi; new varigb;e requires parties in conflict to artend to tﬁ;
agquis{tion of powver vis-a-yis the other atlde, Incefactiun between the
parties changes a:sc. Opposing positions 8re taken and the &égeétatxve
process 1s used to find areas of c»maon'grosnd and areas for tradeoff and
compromige. Final resclution depenas dn the balance of pﬁ;er, If ic

L

remains stable, resoiution may come from s {inal Compromise hetween the

’ e

"

o

»

s o

)

4

v
-




conflicting parties or by means of appeaf\ﬁf a third party. If the pouit

4

balance slips off-center, then a win-lose solutfon will maintain. The

advocacy cf the power strategy or similar negotiative strategies is not

widespread. However, although relatively lgttle has been written h
. . \
theory of the strategy or encouraging its use, it { 11 represented in 1

!
the literature in discusston of its most popular form: labor-nanagement

neg?;gstiops and]colleccive barg;hning} psrticglarly ché implicationsg of *

~

{ts use in the edycational cowmunicy. ) . LY
Hich the exception of Halxan (1969;. one conflict asoluxion brac:ice

-

that has uot appea:gd <0 be consideted as a discra:n stta:egy but an an

’
» . ¢

a&;o ct of any of these previously mentigned stra:egia is thc qse.of 'y
act o §

:hirﬂ party consultant. Tt 18 most often discussed {n the literature 1a

-

“»tefe:ences to the sotiotherapeutic vole of school o1 ualors and psycholo~,
a\

.i.

receiving!saant attention in the literature.

.

N ®
gists. primary grade classroom teschers and canmunita social workers, with

behavioral und artirudiral recommcndations for :his role‘ It is also men-

~

:1oned as an aside in the nego:iaiiggﬁ/and coIlectivs\ba!gaining 11terabure
)in rgference to che role of érbitex in pcgér%?ti§g 1mpissq3. In practice

though, third p&rgy\consultation ié nore eviéen: tt. one would assume from
irs presence in th§ literature~za court of lhw, tb{ #olicyiformulatioo body

of an organizationm, ipp parent of two quarreling siblihgs*ll constitute

’ [

}hird parsy inserventionists That third party consultafion receives such

"'
univ‘ral prac:icq Su: in such-commonplace contexis accourgs perha?s for its

Groth and Lohman‘s Three Approaches t~ Conflict

L ‘

In the Social Consiict & Negetiative Problem foiving]training system,

Groth hnd Lohman pgopose three approaches to conflict: -luse, collabo-
A .

vat i~ spproach is well~-founded in the literature, their oMfentation towards

the win-lose and negot{ative approaches is unijue.

’ 1,



[ L
/' y S ‘ * .
Not a gre;ac deal is written about the win-lose strate- ' as a viable

approach to confuct’.' Tt. 18 often seen representpd’ by coerctve.aud cot~
. . . ) i
petitive behaviors in discussions of the range of-responses to conflict,
’ .

but i{n the context of the uay people are most often known to react, not

the way they‘should reacf. Yet in their diagnostic comparisou of the

-

three approachcn. Groth and L'ohmn writ'e: T
. .
\ - "1f the basu of the conflict appears to be right vs. . e
. - -WTODg, 2 matter of the one t vay, or the product .
of ignorance, dcccpcion or .s&flfishness thef# WIN-L:OSE -3

mpy be QPPl'Opxitt.. (Groth‘md Lohman, 1976)

"?hilt Gfoth and Lohmn call negotiatrive ptoblen solving is gencnlly
vimd inﬂoa_ev of two ways {n the ‘{1serstg;¢. ‘ Euhet thg discu,nicm 1is of
Ni;got-i;uons with a-e?ai‘éal ';N';-cnlloge faculty-adnigistntor, ' .
Paris. peaéé tnlks‘, UAW coﬁ:racts and’ fcdeul nedia!:ﬁr;--or it ﬁ dealt 3
w. on an ihurpeuo;al or ma:;rgt;up 1eve1 by a :1:|ple untic}: of a com-
promise atrategy as one type of responn in a purvey of responses to N

conflict (Coleman. 1976, Hei*harger. 1974; Goodsell, 1974) Negotlntive

probieu sol\'&g. 28 such,.is not coneidered as a full-blown sttate‘y with

{

a sét of procedures.

4 -~
Desc ;zpti'on and ‘Quantitative Analysis d'f;[.lt‘eu ture Search <

Two extensive searches of the ERIC?ys:e’m for m@terialg ‘pertaining
to key concepts such as conflict, negotiation, ;:oblém solying. etc.
were conducved, one An March 197} and one in Ja'nua;y 1976. The origfnal
intent pres‘ented in ‘tbe evaluation dfsi'gn was Ec:" an analysis of the
mcerial obtained In terms of trends over time 1n attitudes toward and
appmachés te conflict. Upon examination, however. t:hn two searches did-

not reveal any distinguishable trends. There were a coupie <f factors

'that may account for this. The first and more concrete factor is

~

1o
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/ _
" that the secopd search was inadvertently cumulative zazﬁer than covering
a rime perio:lustinc’t from the firsct search. 'rhe resu\lting overlap of
. items cloudéd the dx;tmf_ betﬁen thm‘searches. The second and
perhaps more influen:ial factor is that the materials identified in the .
second search, covering primarily the period fmm mid-1972 to nid-i975. ) ) (
did nét in chemwlvus Ahow any appreciahle changu 1n accepted conflirt
rheory and pracgice. Much of the conflic: literature £n the u's reflects.
the influence of the new wave of Sonflic: theory that crested in the late
6() s--Festi er«i beutsch. Kelmn—-ptecipitaud perhapu by the t‘orcefulness
)

(]
o of the civil rishcs moveuen: in the en:l/ 60's. ‘Mliteramre of the

e
-, . ~y N

-

;m:t few yeats appears r.o tse ridine the nl‘cuve c.aln qf the cvoluuonary . “\'
‘ sznll. ) o

The s2cond ERIC search identified a total of 719 books, jour;nl
articles nad paper presentations. This mass of litarature m aonalyzed

. ¥
to see what exac:ly vas going xn:o priut in the field o{ eonflict t@
P

and resclution strategies. Table 1 mma.rixes the content classifiypation
of the items retrleved. As i» cuatoury,t@th ERIC sear /es. the usse ot’
sufficient descriptors to cowprehen?lvely cover a subjéct area rosultey
in a ujori:y (56 Fercent) .of {tems which were irrelevant to the search'

gpecific area of interest. These items ‘ocused prhurily co systems of

educational governance, communicy invBlvement in aducat!on and coila
-
L4 .
tive problem solving and decision-making modes. The issues around conflict
‘ ¢

in these subject areas were treated as a peripheral concer;} if considsred®’

at all. T , -

All though the handling of confifct fn tlie literature rarely lent
feself to well-defined categories, there are some basic organizers-~-conflict
+heory, conflict coping practices--and several further sabdivisions that

v{ll 8id the analysis. As may have been expected, articles and books on
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TABLE 1

Susm# vy of Second Eric Search Results

-

Jrrelevant~~no use of o;/fﬁforence to
concepts of conflict

Conflict theory

7 Role conflict
Uand

Other, inciuding surveys_

Specific situational descriptions

*

f‘,'- R _ higher educstion
f N ’ Other

.

« ‘Strategies of conflict resolution

Training in approaches to confl}c:‘

-

Conflict games

o7 Global peace keeping and
values clarification
curricula -for high'schools

L A Bibllogt&phics y

Total number of items retrieved

»

. Negotistions and ‘Collective bargaining -
.~ "7 Hodels and implications in

56

1

A

22

402

1
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conflict theory received short shrift ds an overall concern of writers on
conflict, slightly under one-seventh of the {tems addressed isaues of
*Jtﬁéoré; "Pure” theoretital papers wvere almost nonexistent with only
slightly’greAter evidence of suryeys of predoninant theory,. these last
wiitten usually in jou;gfls for educational ndministrators.' Over "haif
the conflict thgory papers dealt with the dynanlcs'nnd various other
aspé%ts of role conf}icc. Refleciing societal dcvélopmenta over the past
several years, the‘;;};;et part of the;a ‘were concerned with role con-
" flicts in vomen. In the main. the temaining conflict :heory li:d&ature
~‘ad4;eksed the sources and butlding blocka of conf!ict in various. arena:v
m :eaching. in the :chm? cmnny. Ln-saciet:y at large ihrcugh the
process of social change. . /

In woving from conflict theory to conflict resolution gractices,
there vas a transi:ional category that was unll reprolanted (12 parccnn)
in the literature. Thts category housed atcicles‘chat preucnted & type
of descriptive survgy of a spbclfic,conflict situation. The content

;ﬁt i;clude sources of the conflict, attitudes ﬁf aﬁd toéardi the
protagonists, a general description of the conflict ressluticn process,
and a diacussion of the implications of this particular situvation.
Cu{:ursl conflic:a,’paryicularly Aperican Indiun with melnstream Aperican
societ: . vefa'che,subject of the bulk of :hésa—article:, but such divetQ;
concerns as schoolbook controversies, land-use planning, community denan%g
and glotal peace-keeping were also addressed.

In- the a;ea of conflict resolution practices, the literatufe 80T Led
itself out into three gengral Qubdlvislonsﬁ negotiﬁtians and colle.iive
bargs ning, othef conflict resolution styategies and training in apppbaches
to confiict. The largest category was the firat mentioned above, although

. . L]
l/////uha: distinguishes the negotlaticne/collective’bérgsining literature from




]

: ~
. s

implications of collective bargaining for the oduca:ional c

. by school counselors aqd psychologists, and a

[ ]

that of other stpategies is not the relative quantity of items so much
as the way the subject is treated. Whereas the writing op the non~{f
nesotiac‘lve straiesies vere for the most part presecriptive, "how- "_
articles, the negot}ations/conective bargaining- literature conu few
primers for the £1edslin3 negotiator. Major attention vu given/to the

e
egpecially the higiicieducnion community (over half the artigles in

this cat'est.,\ry were set in the context of college faculty/collective

~bu:g.nix_'d.ngx;"wmra\umucri.pt.s’wem simply presentstions of ‘noctl;ve'

- .

. . 4 - . »
bdtgaining agreements). The focus, for some attention in fhe public -
- . ' . . *
school arena were the implications of- teacher strikes ay the role of
. - .

the school prinlripal in the collective bargaining pr

There were relatively few articles (seven percept) that discussed

specific’conflict resolution practices. . The use of a third party in con-

i

flict situations received the wost play with strytegies presented for use
ndful of srticles on how
teachers can resolve classroom conflicts (n the primary grades. The
importance of communication as a factor 1n onflict situationn and the
need for comunicafion skills in the conflict renolu:ion process were the

subject of several articies. Nearly hd,f the articles in this resolution
: o \
practices t::gory were spent in the Mdiﬁdml consideration and recommenda-

ticy of a er of strategies: systems lysis, open problem-solving

.

confronzation, instiftutional conflict proc'e ;.ns. yalues clarlficztion. etc.
1 3

Of the thirty articles that concerted themselves with some aspect of

conflict training, nearly three-quarters of these discussed conflict
w

+

curricula being developed for secondary school students, most of which

used global war-md—pegca {asues a3 a focus, some others concentrating

! .

- - »
- +
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on values. The remaining articles spoke of various games--global .iplo-
macy, community action, school board planning--that could bé used for

conflict training.

Available Training in Conflict Management Techniques

With recognition of a crying need for training in conflict manage-
ment, most particularly for admin-u:ratorn (Deutsch, 1969; Coleman, 1976;
Barnes, 1974; walton, 1965: Hammond, 1973), it is surpriging the dearth

of training resources available Although no mention was made in the

.

literature, it can be assumed that private consultants are avajiladle too |
prox}ide tallored :raihi:;g te-intact groups and or.x‘anintiona and that
univers'tty graduate programs vin educat'i‘on and. buainess sdministration
tough upon conflict management at some point. There appeay to be two _

principal types of conflict mansgement training that are gaining exposure

in the public marketplace: )
. 1. Packaged, expcricncc-bu.d wvorkshops vh!.ch provide &~ survcy
of conflict-coping strategies and conflict theery; although

/ warkated as organizaticnal training, the learnings are appli-
cable to conflict situations in any upcct of everyday liie

€

2. Periodic training programs and minau of fered by manage-
ment counsultant firms to Provide conflict management and
negotiations/collective b.rgainins training to. industry
executives and managers

A search of the market turned up only two resources for training of

the first type mentioned above: Xicom's "Management of Confiict" program
and Organjzational Renewal Inc.'s “Coping with Change and Conflict.”
Both training programs are remarkably similar in formst. They are both
uaimble\ in one day. Both use films as part of the training strategies.
Both are a package that can be bought and conducted by an urganization's
inhouse trainers (though Xicom's program, with materials to train 24,

' Costs more than twice ORI's program; Xicom' - $§975, tncludin; purchase of

14
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films; ORI -~ S400+, b’ui films can only be rented). Both training pqchgu -
use an ‘experiencc-hmed dgproach. ‘They both look at the sources of con-
flict md related coﬁflhf! theory and involve the participaats in wrk-

ing with a number of con]t lict coping techniques (wherecas 031’: program

deals only with such suategies as collaberatioty creat.ve compromise,
and negotistion, Xicow [includes avoidance and competitiun ln their :ninins).
Xicom's program ap’pur to have a greater focus on on-the-job application

than ORI‘s,ptograb. RI's progrem seemsn to have a particular focus on
’ conflﬁ.cc as a bynpr uct of orgnniunanal change that 1s not amru:
., . v . , - .

" 1n Xicon s pmgém. «

- AN Ny A Co
) Althoughz;heq//

s

are probably a great many resources “for conflic* ‘

management tjr*in" - for mduatry negotiatots and management pcrsomel,

one of ':he ‘O.te; sible exanpl‘u of this type of training is the utiu
of seminars offpred by Advanced Management Training (AMR). The two-day
seminars are !t‘ered tvo to four times a year in major utropélvitm areas
at a rost o\f“ 450 per paraon (3390 per, person 1f‘thgce or more individuals
come as a te } The training programs--the Art of‘ Negotiating, Success< ‘
ful Labor ¥ 5:13':1:!3; the Art of Collective Bargaining--nre targeted
s?ecificall A, %or éenons in management positions. Staffed by mbc.u of

the lag_af: q;éfessmn and ex;;erienced negotiators in the fie ldu'of business

and mduo:f!?‘i,(!'. the seainanjs‘uu a prhu’rily didactic approach tc training '
with sone,/Hull amounts of skills practice. The Art of Negotiating wr
sewinar d]gfilie with philosophical and psychological aspects of negot{ating

as well Lﬁw negotiating s:ylea and techniques. The collective bargaining

and labdx negotiatims programs provide a mnagaun: context for viewing

ll

labormféugmc negotiations and a systematic plan for éntering and

part:tcﬂbning in the negotiations process,




CHAPTER 1I

“Social Conflict & Hegotia“<ve Problem Solving is cne of the seried

" of workshops developad by, the laproving Teaching CO-paccncxea Prograa of

the Northwest Regional Educatiohal Laboratory.

e

The focus of this workshop is on helping 1ndiv18u4is to: (a) parceive

more clearly the personal and interpersonal phenowens they encounter. in

.conflict situationsy (b) experience and understand organizational and

inxetﬁctsén;l conditions that encourege the use of three differenent

approiphes to problem solving:_ collaborstion, negotiation and wvin-loss;

. and (c} develop skills and t;nigﬁt; in r@sponding to conflict situations.
1 ' -

Pnrticipanta are provided ;1:h mulciple opportunities to get involved in
learniig sbout conflict at personal, intcrptrsonnl und organizational
levelsf ' N

e training is not designed to find ulys to make conflict "good" or
fiad wﬁyo to avoid those things which nake conflict "bad." Rather, the
dasizn provides opportunities to accept and understand conflict as an ever
preseut_intotparaénal sitnstion'in human transactions. It do;: not assume
either An.a rriori or er-poat-facto consensus on ylhl-ato goals among
parties in conflict; nor does it support cheéi being a single yruéh, or a

single optimum "solution” for all corcerned. Rather, the training

attempts to help participants recognize, accept and become willing to work

~ within a presumptioca that differences are legitimate and outcomes are

b}

pluraliscic. . .
/The train raat is a Five-day structured, experience-based work-

j ¥ »
sh@#. Emphasis is placed on an active learner styl: with minimal depen-

den%e on instructional leaders. The design provides for 35 hours of

' : 17

H £y
/ by 1)




activities normally condu ted in 10 consecutive sessions. Each session

{s 3k hours long. The c¢xercises are sequential and cumulative and ail

participants are mesbers of interdependent teusma. Refreshmenis suth as :
:offee and tea are available in the meeting roow at asll tizes since no : .
regular breaks are scheduled during sessions.

-
»

Substantive materials (theory papers, questions for reflection and
discussina, debrief}ngs and planning guides) uaea during the vo;kshop
focus on self-interest, interpersonal styles of responding to conflict
situations. negotiative, collabogative and win-lose approaches for
deal}ng wirh conflict, basic concepts of ne&atiatgve probleajaolving,
basic forms of power and bargaining techniques. -

The eaxire vorkshop design is built around a particular c&nception -
of hov the h@n organism learns. Just as the _concept "round” emerges
from the child's gifferentiations of and generdli- grions about his
sensory experience with objects labeled "round,” and "not round,” the

» adulet's conceﬁtualizatiou of "salf-{nteresz." fo; example, aucxge; from .
experie&ces with events and interactions whick are labeled “my (our)

] “self-interest,” "not mv (our) self-interest,” "his/her (thei ) self- >

interest,” “not his/her (their) self-fnterest,” etc. Thus concepts,

ideas, "theories" are no- presented simply for discussion, but 8s working
and thinking waterial for organizing and labeling the concrete events and
experierices encountered during workshop activiviea. Activitles include

roie plays, arc vork simulation, as well as é'vstiety of individual and

o~

team planning and review periods. Each of these typea of activities is
- )

accompanied by input pabers. directions, guides, etc. which direc? the

participants' attention to specific events, phenomena, concnths, etc.

which are concrele examp1e£(a£ various dimensions of the key concepts.

18




At the same C1@e, these tools allow time and space for each individual

to utilize and work on his or her own most salient awarenesses, concerns,

feelings or. {dess within the structure provided.

Stnce the body of this report will deal with descriptions of parti-
cipant responses to the various activities, the following !}augraphs are
inciuded to provide the reader with a brief description of the design of
the major @rishop activities, in chronological order. T

The workshop opens with a sequance of reflective and expressive
#gctiviries focusing on participants' past experiences and current under-
é:andlngs of conflict situations. Each individual is asked to produce a
collage ¢~ drawing summarizing his/her experiences, to write a description-
of the art work praoduced, to 3ha;:\3bth—of’:hco¢ vith other pargxciplnta
and to discuss as a total group a variety of u;sociatiéns and feelings
about conflict and the absence of conflict in human affairs. '

Following this opening, the first day (sessions opne . ~d t;n) riévolves '
around wvhat happeh; as partici{pants engage in & role play of a conflict
situation in 8 board meering of a voluntary organization--Your Own Thihg
Organization (YOTA), explore by mesans of 'a diagnostic questionnaire their
own preferred and avoided respornses to,‘ variety of conflicts in inter-
personal and group settings, and ruepeat the YOTA role play in a wmore

~

N - elaboraje form. During this day four key {anceptual papers are dealt.
with: basic definitions concerrndng conflice, aléeran:iy '1n:erp;rgon;l‘
styles which may be used or avoided, definitiones and dist étidns among.
three app:oucheg to problem solving, and an explication of the _
negotiative problem solving process. v nz \\\\\\

<

The majo- simulatior. is introduced during the seconkl day (sessions

; three and four). Session Three opens with a briefing and guided

.
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{ntroduction tv the-major workshop simulatien "NOG." The roles and para-
|

merers introduced at this tioe, whtlJ‘{hey become auccesive13 nore elaboqece
«

over time, form the basic focus for all snbgqguent'in:eractlcn and

. . X \
.analysis during the workshor Two central rales {n"the simulation are

vaerseaers" and "Toles." Oversesers are described g; repreyentatives ';:)
of the larger society (Outside) who reaide on tthq;land of NOG and are
charged wich supervising the work of d the xalsing of "Paun;a\\
for transport back to the Outside society. Overseaers have an inite
y ) —-’—“’<:\

term of office, on 3 seasonal basis, and may be r calfed at the end of
any season by the Outside. Toles are ci:izen:\b( 0G. They Mare

par:icularly skilled and are seleoréd to raise and nur

ares interdependent with the Oversesers with whom they must negotiate &n
! _ agreement covering salaries, working conditipnse decision-tsking coﬁtrol.
etc. Pauns are mythical beings gent from the Outside in {mmature atates
to the island to be raised to iatuiit{,byvroles. A season is the tiwc
period elapsing between the areral of one shipment of immsture Pauns to
the arrival of the nex: shipment. "Pauls mature i{n one season and are
shipped back to tne Gutside on the return trip of the same "barks™ which
brought *he new shipment to be raised. Ilmmaiure Pauns are "all alike,”
hur ¢ en they asr:ve on the jsland some ;re designated nc:}e raisel as
Purples and the rest are ralsed &s Malze. Overseaers initially control
the decision abqut how éany of each will be raised. Outsiders and Over-
seaers prefer to have Purple Pauns raised since they {it into the
Gu:;;de soviery better, and bring in more income. Toles prefer to raise
Maize Pauns. ®

The major ‘similation takes place Juring pefstons 5 through R and

revolves around the negotiations between Toles and Overseaers. Overseaers

T
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v

 they send and receive

b '
’

-

.are responsible to and send and receive messages from the Outside

concernim® thelr activities, especially their —egotiations wvith

/

Toles. Toles are responsitile to The Toles Organization to and from whoo

ssages concerning their activities ip the

negotiations. Each group ives messages from their respective
osganizations at the beginning of a nego:iation round and sends

messages describing, justifying. etc. their decisions and agreements

Sat the end of esch rourd. Trainers use the vehicle of these messages

to support, reinforce and direct the attention of each negotiating team

to responses and eventg which are examples of "your self-interdsct,”

[ 1] "t

“"not your self-interest,” "using (not using) power, negotiating,”

"aot negotiating," etc. as they ‘occur in the-interactisns of the tean '
with its opponent team. In addition, the planning g-:des, review
materials dnd theory pap whsch par:icipancﬁ are alked to use before
after the various rounds provide addi:icnal cxanplcs ind oppcr-
tunities for differentiation and geﬁQ;e ;(’tion of the concrete @vent,

perceptioné, feeiings and responses occu ring

During session Three, participanta ‘;come fauiliar wi:h the society

" of KOG, rhe cenggal roles of Overseaers, Toles, Purple and Maize Pauns,

and explore the dynamics of power in conflict situations {n a role play

concerming selectiflg an outatanding Paun for the season. Session Four

;xQ\\~‘jf:roduces the c0ncept"qf self interest and {ts applicstion tc the two

_m______w____r___mm_,___w_ﬁmw_wgguw,
" ¥
1 4 "

key roles of Owerseaer a.i'Tole.cgﬁE'ESKEIEEEE“\ith & detasled intro-
' /

duction to tbe parameters and [procedures fonneggtiations between the

i -

twe role groups, ?articipaats are divided into teams of 2 to 3 members

R ;
and each team becomes the sellczed representatives of .one of two

N »
interest groups In the soclety: the Ovérseaers represent the Outside




tnterests and the Toles fépresen: the interests of The Toles Organlzation.
Seesions Five through Egghc revolve around the* actual interactions within
and between p?tred teams of Toles anéﬁOverseaers es they meet with each
other to reach an acceptabie agreemeni corcerning Now the 1slqnd_éfi1
operate during the coming season. Major variables en which the two gets
of interests differ include: purchase of additional barks to lncrea:;
the n;mber of Pauns shipped in to be raised (the d b; the Outsida
uns is thz sole source of income on the {sland of NOG);

to beé raised as Purple or Maize: Tole saln;:::>\qugber of

each Tole will work (Pod size); special tutoring provisions

for raising
duabegyof Pau
Pauns with who
for ,either or bhth types of Pauns; type of food for which type of Paun,
extent to whidh ogats of shipignt of Pauns will be raéoverable from fee
{ncome, and decision naﬁing pnocedpres concerning these issues. During
these sessions, conceptual.inpu:s concerning conflict‘diagnosis, bargaining
proc2sses ang s:éategies. assertiveness and the'application of previous
comcepts are worked witht‘ .
Session Nine i{s devoted to review and debriefing of the sinulatlon.‘ .
focluding individual work'as well as analyses carried\éut within each team,
be:veen'negcciating pairs of teams, and in a total group with the trajiners.
in session Ten, all key concepts ané activigies of the workshop are
revieweé and participants again create an :(t product which represents
thelr experiences with and understandings of confliet gituations. The

’

sharing o! this work and statements of learnings, as well as corplaints
-

conclude the workshop.

N




PARTICIPANT RESPONSES o ) \ ~

The purpose of s lection of the report i{s to provide lnformation

abcut what the Soctal Confltct)ﬁ Negotiative Problem Solving -n:criala

-

provide as a leaghing expeticncc. Any loarning experience 1n tho .

concrete is a complexity of intsragtions amony the learmers and their A

. w

past experiences in § specifi¢ tinme and place with the particular tools

ind materials, in gesponse .c the directions and tesching ttyic’of the ‘.é
instructors. Pully adequate generalization from & lﬁiﬁifig event to
future condicions is dgpcndcn on either fcp‘axed trials in iarze
. . samples which praou-nﬁiy allow de broadest range of v.riations to be
cfcountered and und;}stood, or /6n the elegant uge of priot experienca
~ to £ocun attention on the essential variables in the interaction ll in
an exnprinnnt cpcci‘&cnlly designed so thlE the outcome will disconfira

only one of two conpctins hypoth;ncq. In this particular report, the

data and ev;nca to be described meet neither condition. What. wo'o £
then.‘?xe not fully ‘supportable lta:cnnnts. but dencrip;ionn and injer-~
pretations of l::utl o%/g\\ationa vhicb prqvidc our currant most
plausable gxplanntion and hypotheses about how this learnimg sxpegience

works, and thc conditionn which seem to lfftCt {cs ucility for those who

ha/® expericnced 1: .

r of 1976, two workshops, with a total of

In Septecher-and Oc
58 particfpants, were conducted using the latest revisioﬁs'of the

materials and directions. . Constants {n ff‘ two events were: (a) the

materials and directions used in the first day and a helf, and with
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- s xme variation ché‘third. fourth and fifth days /(changes in design for' . ‘\

material sequence were used the afternoon of ghe second day, the morning
) - on

N Il . ) . .
of the fourth day, and the morning of the fifth day), (b) the fensle

members- of both the trainew and observer pairs and thr presente, tqiughqi
. ‘ o )
@t the roles, of the two male members of the research and development

A9
tean.

The differences in conditions betwaen the fﬁu events can best be
wade apparent by description. ) . . —_

In Southern City, the workshop was conducted in five consecutive

days.‘ The ﬁorkshop group conniit-d of staff members of a nevwly begun !

-

IED program in staff development. The majority were classroom teachers
whose new role was as :esource teschers to provide release time so that
regular cﬂrisroon teachers in the district could spend 2-5 waeks in\chc

- -

gtaff developmené ¢enter getting training, doini planning, etc. The
remainder of the particié;nts vere formcr tcach;ks, counsc%ots and
administrators vhose new task was to be providing traiuing and support
to the teachers so released. One hundred percent of the males and
54% of the females were black. The program administi?tor, and ﬁéraon

responsible for bringing the workshop into the district as part of the

requirgd training of his new staff,iwas himsélf a ¢o—partiéipan§f All

» [N

of fhe persons prasent, except [v1 the administrator, were required to

1

tend as a condition of their preparation for their new‘assignments.
It is quite likely that less than one-fourth would have vé]untarily >
chosen to attend had they beeg given the option. (he meeting room was
a former lecture room ordinarily serving as an in;ozmal meeting place

\and lunch room for the people who worked on, that floor of the school

building. The building was a junior high school where the floor in

-
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. qugstion had been converted gnd given over te the s@aff development wprk

of the IED. Participants thus were meeting in their norpal work setting,
wvith Eheiﬁ.nonp§rt1ctgtttng cbliéqgﬁ;n. the‘;ork load on thcir denk;. '
accuhulating phone calls, ett., in ea;y resch and prqgiding constant
reminders of the "costs" in ;xtra work, changed sch;dulel. interrupted
rohtin;i, etc., of participntins in the uorkahop.u Thg essential condi-
tions the:, were:  an intact staff, including supdtvilorl! attending

-~

‘nonvolunta ily, meeting on their own "turf." Anyons at all familisr
*’

with interpersonnl and organizational 'dynamics will roébknii; these con-
ditions ave signals of ,tréuble for anyode coming in from ;utnidc‘;o tey
out or "lay on" their owm thinh. Howevar, these. represent about the
worst possible conditions under HAich th; w&tkqhqp night ta held and
thus provide a §ood test of its potentigl‘hndtr maximun stress.

- In Western Suburbia, the workshop was ﬁ;ld in two blocks--Thuradiay
ihrough Saturday of one week, followed by Tue:-day and Wednasday of the '

Lsucceeding-ueok.:!TQp vorkshop group iOnaiutnd of teachers, a few

* SN, .

" gounselors, admiﬁtit}ators, teacher-aids, a student and a parent advisory

board member. All‘ﬂnre white. They came from two or three adjacegt
school districts by invitation of gheAcontac: person. One came "because
my superintendent asked me to" and one indicated he/she would\not have .
come had"he/ahe been clear about the organizational, as opposed to the
dyad, focus of the work. All had a real option, without apparent
negative consequences, of not attending. Groups of three, four, to six
Jhad attended other, workshops together, worked in the same séhool, or
knew one another, but as a whole prior rela:i&nships were not those of

interdependent work units. The contact person was in a supervisory

roie to some six to seven participants, but did not participate in the

' .3‘.3 : 25




workshop himself nor perform any functions within {t, other than "making
’ ~
prior arrangements." §esnions were held in three different locations--

S

thé firét nﬁ&faays at a community center, L&erqhird day {n a school .

-

e

library on Saturday, and the last two dnyssét a second community center.
Partzcipan:'s contact with the accd!!‘!E'Eszit normal work day demands
and routines were minimal due to the nomechool setting and limited

acce;s to phones. At no time during thaiflvé days did Ananc oot partic-
ipating t; the workshop éonc into the satfing and interrupt any partic-
ipant's work. The.essential condiiionn h;;i,hncnintdrdeﬁnndcnt'locnl
educacional p;tsonnel, participating voluntarily, meeting avay from
thei;\tsrk set;iﬁg in a p;otected environment, are close to our ideal
requirements for the type of lea:ning experience the workshop represants.

A brief desctiption of the "scene" during the morning of the third
day will provide a sense of the difference theso‘co;ditions made in the
ohgolng flow of activity during&ihz erperience. ’

By the third morning, participants are well into'the “cultyre" of
the workshop. The initial apprehension about 'what's going to hippen"
is over. , They have interacted with one ;nqcher and with the ;rain?rs
in a variety of activities, have discovered that the a£sence of formal
"breaks” means they have to work out their own pacing of getting coffee,

«

going to the bathroom, taking chatter time, and have made their
adaptations to these limits. The heaviest reading and concep;ual inputs
are behind them. They have faced the initial complexiti:s of and
resiatance to the negoti&tion simulation, and have tested the waters of
wott;ns with their negotiating team and their opponent. This third

morning they are prepared (if not ready) to begin in earnest the .first

Ju
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of four rounds of negotiations to reach contra:t settlements for the

simulated soclety.

“In both groups the uorqi;g begins with sonq~1ﬁ1tinl signe of'
reluctance. §3n¢ mémbers chatter in groups of twps and threes, several
“"table~hop," 1ndividualc_nov; around the room gekting cof%&o, finding
their tea® a place to work, etc. In Western Suburbis the group fe

nae:ing in a new location. Where the preylous two days most members

had worked sitting on the floor in arge space where all tables had
\;‘~\~ . been moved to the edges of the , the school liﬁraryihan tables
centrally arranged and evepytne ;cttles down to a table place with his/
her paperc and teammates. Within ten minutes of the first directiom, |
every group .s busily and quietiy at work. No one is "o&t of his place”,
or unengaged. During the entire plarning and negotiation period only .
tyo members leave their group more than once and not until the angxdoin
any cross-group converlatién occur. ’ ‘,
In éouthern City the group is back in its familiar tervitory.
Hgmbﬁys take up their places, with a few exceptions, where chcy\uere
ﬁi;he‘day before. Five members are nissins-;l work bedihs. Each, as
’heléhe srrives, stops to ch:tter and intotrupt'follow participants who
are not members of their own team.  Giggles and cﬁqi;et are distinctly
;udible from several tables at varfous times over the first 45 minutes.
Four members continue “table hopping," or ‘initiate conv;raa:iéik dcross
the room with persﬁns in work groups othet-ths& their own, off and on
thrdughout* the entire work period. Two of the mi®sing members arrive
more than half an hour late and Sring‘i; with them pspers and messages

and interrupt others' work with conversations-about nonworkshop materials

and activities. These two continue to move in and out of the room,
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sitting dewn o work a few minutes, then gerting up and going out, coping

back to interrupt pthers, getr coffee, sfit Aoun again and within minutes
leave again to repeit the fou:ine. over the coursq-of the entire morning.
One of -the :;o was obs;rved to repeat this procedure 10 times. Other
members conti&ua. one or another, to move around, -rting coffee, going
out of the room, standing up to look ;: what soaeone else hna‘been doing,
getting a nail fiie from someone, p:cklngvép-a nagai&ne lcf; on an

’

unoccupied cable: Five different persons who are not workahop partic-
fpants eater the ;ocm at some tiwe during the morning to hoih converss-
tions with one or ncre'participlnﬁl, interrupting the work. While the
room is at a0 tipe noisily disrup:iﬁi, the sense of cconstant motion, of
iuterruption by outside forces, oginome menbers avoiding or having
trouble holding a focus, is pcrv;live.

Against this backdrop of scenic conditions we will txtain; the

responses of participants {n the two workshops to the activities and

conceptusiizations they were asked to encounter and intsract around.
L]

Participant Background

To begin, we look fgrst at the information we have about the
participants as ihey eﬁcefhd the uorkshoé. Table 2 describes the
background of the 1ndiv£dua1: as‘they reported 1it,

More participanfs in the Western Subur;;a uotkshop.uere teachers
(including counselor and te;cher ai&s)a(57! vs. 30%), active in ,
negotiaciodé or political affairs (543 ve. 23%), and males (462 vs. 20%)
than was true of the Southern City workshop. Among’participants who had

had gome training in human relations, group procese or personal growth,

those in Western Suburbia had more diversified experienced, while all of

3

28 : :30




~
0

ERIC

Aruitoxt provided by Eic:
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Position

T S

Progran Adaintstratos
Priscipal

Coordinator, Department

. Shairnsa

Siaft Development
(vaspacialined)

Instructional Materiaila
Developer

Adainistrative Assiztant
School Bosrd Negetister
Parent lenr"y Soard
Teacher/Mobile Teacker

Counselor
Tepcher Au;
Student
Miseing Dats
TOTAL
Sex
Male
Pomale
TOTAL

TAME 2

Pacticipant Backgrownd Iaformstive

3

Yestern Southers .
Subsrbils City Partisam Activity
1 1 Kducstlonel Kepotistion
Political Process
: ) Noae
- 9 Miselng Bata
SOTAL
- 6 .
Prisr laterpersemal
) | Process Trainisg
Noa-WAREL {Dusua
] - - Relations er Therspy)
¢ - IREL Packaged Programs
s ’ Woae
- i Nissing Deta
t - TOTAL
. . .
O 2
m 30
13 6
i 2
28 30
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;" Phose in Sou:'hekrn City with any prior training had participated only in,

1

/’ other NWREL systems, half haviog been in a single GPS workshop and the

othar half having experienced a sequence including RUPS, IPC and GPS.

| In Southern City this information vas obti}ned on a teﬁistrntion
form compleced by sach partn.:ipm‘i: as they entered the room on the first
morning. Ih Le-:ern guburbiu_ﬁ; hud.falind to pack these forms among
the marerials adfl had to have them mailed to the vorkshop site.
Participants couplet;c; them at ths time they filled out the Final
Questionnaires a.t the end of the workshop. 1In this case, information
on three parﬁcipant's is missing cince they d4id not return for the 'htt_
two days of the workshop. . One of the three dropped out without giving
4 reason. Twd vere 'unable to return -because of unexpected work problc;nl
vhich dmd;d immediate attention. In Southern City we also had an.
unforeseen a:trttioé. An unexpected s{te review meeting called by the
school superintendent pullcd\é/apbers outwf the workshop to attend.
After mlséing a day and .l half, none tftumed. ‘ A fifth ueib;r dropped
out . after the third mrroing when hia/hef teammates and \their opponent
team confronted thes individual on his/her cor:stant absences. ‘A sixch
metbher uaf'more often absent than present, but since neither she/he nor
his/her team, nor their opponent.’team confronted the issue, the partic-

fpant wad never forced to make a clear choice between attending or

dropping out. . \

Opening Activities

The first activity of the workshop provided participants with an

opportunity to depict in a collage, and in a wr.iten description of what

the collage represented o them, their prior. experience with coanflict.
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Participants in Southern City were more likely to avold descriding thetir

.own actions aaé emotional responses than vere those in Western Suburbia.

Thirteen of twenty-nine or 45 percent who wrote 5eneriptidhs in Southern
Zity, compared to 4 of 28, or 14 percent, of the Wentern Suburbia group

described their collages in teras distant and remote from their own

ezotions and actions. Almost three times as many Westernm Suburbia partic-

lpants as Southerr City participants not only Qan:icned anger, frustra-
tion or resentment, but described their dominant response O these
" emotions (29 vs. 102). Thirty-eix oercent as conpar;d to 20 percent
in Southern City menziondd fear or anxiety as tho dominaut emotion and
dedcribed their response ro 1t. This 1n£orma.1gn is summarized in
Table ?. o p ’
e are 1nclinod’to interprat thes: Jifferences in tarms of the very
different corditions holding in the two eetrings. It is true zhat one
does say to r rangers what one would hesitate to say %n the presence of
associates. It is realistic to be cautious about admitting and describ~
ing ocune's respenseﬁ to fear, threav, anéer, reseniment, etc., in a group
v{ch woe one must I urk ¢ ary éay, especially if {t 18 not yet clear--or
perhaps omly too clear-~vho is willing and likely ro use your owvn wrds

againgt you and who 18 noz. A basic assumption in the design and use of

siructured interpersonal training is that the workehap vﬁndit;pns“are

B
v

such as ¢~ make spparent the Xngriihéd c;q;fcns'af everyday, 9ngqing
interactions and-by reducing the pote iaﬁly burt{ul consequences of
seiffrevelafian. allow for differentisticn of conditions under vhich
caution 1is necessary. ﬁben‘tﬁ?se comditions ave not  ebt, Then {t Is

unrealistic to attribute nonrevelatory ressonaes to the person rather

than to the situation In vhich hefsghe i responding.

3
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TABLE 3 v

Parcicipantsrﬂzgkript1ona of Their Prior Experience
With Conflict as Symbolized in Their Collages

Westerr Suburbia Southern City

Minimal Contact With Owa
Material . ®

~ Impérsonal description
of situations or self
as medfator of others'

confllce . 1 5
Intellectusl, abstract . .
definition 2 4
Symbelism unacknowledged i 4
Subtotal: 4 . 13
Self Pescribed in One Dominate
fingle State
Vagu:, confused, not under-
standing others motive: 3 . - 4 1
Acknowledged fear, anxiety:
Avoidance N ‘ 4
Being victimized, over- :
powered, out of control
or frozen 4 4

Acknowledged anger, frus-
tration, resentment:

Getting my own way,
outsmarting

Being cge villain,
guilty, wastingfnergy

Bilaming the other

Subtotal:
Different.sted Responses
Descriptton of both posi~
tive and negati » affec:,
alternative responses,
stages .
Sabro: .1
NA (did noc turn {n written respinses)
TOTAL

41




The collage and self-description activities were the beginning of
‘an introductory series of dlregtions designed to set conditfons for the
workshop which would allow participants to focus on their current
‘definlticns. perceptions andlfeelings about the central concepts ;f the
wotkshop, and to take pleasure in and find something to feel goou zbout
fin their responses. Knowing that many of the subsequent activities could
be inlerpreted by participants as occasions to feel
& ~
down in comparison to their assunpt}ons and ideals about how people
“sh 31d” behave and reel, ve wanted to set conditions for them to
interpret their retfonses as galns, to learn from, rather than losses
to defend against and feel bad about. At the ‘end of the sequence ye
gfked them o compare their feelings at the beginning and the end of
chis sequence of activities by choosing from an open-ended list the
adjectives whi h best d:\cribed how they felt. In both sites the most
typi_al adjec(ives chosen to describe their initial responses were:
anxious, tense,,ckeptical, and/or uncertain; and on the opposite side of
the coin: also curious or interested. The mcst typical adjective choices
for "“how I feel right now” (ufter the exercisc) were: happy, delighted,
contente., relaxed, capable and/or reliewed; and on the opposite side of
the coln, a few (5 or 28 in Western Suburbis snd 8 of 20 in Southern
City) also included either Sncer:ain; anxious or skeptical in their list.
Table 4 inaicates the relacionships tetween the adjectives chosen to
describe the initial ;eapgpse and choée chosen to deacribe the present
moment afrér the completion of the introductcry series. Ir Southern
City, =zeven members (as compared to two in Western Su:nrbia gave observ-

able behavioral signs of anxiety, suspicion or resist:r-. 2, yet did not

choose any such adjectives to describe their initial responses. Five

13
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were, at the end of the sequence, wil to choose "anxisus" as one
self-description. The remain’ tvo, and one of the two in Western
' Suburbia, were unwilling to choose any descriptive adjectives at all at

either time.

Classification System for Analyzing Written and Observed Responses
In the evaluation plan for this acbi#ity. we defined the focus of

our observations and analysis of participants behavioral and written /,//,

/
responses in terms of four types of responses to the teachins—leg;niu("

sirzuation.
"...I7 trainees 'ave learned to take responsibility for
their own learnins, 1f they know how to use a learning
situation to their own advantage, if they are aware of
Jand able to take care of their anxieties, then they are b
neither irrationally resistant nor do they simply copy R
'the teacher.' In this case: \

l1. A person will show evidence of 'internalizing' .
the lesruings, e.g., building a8 more useful,
personal conception of conflict phenomena.

If the trainees are basically embedded in the strong

. cultural norms that there is & 'right answer' and that
‘learning' is 'being taught,' etc., a person may go in
one of three directions:

2. A person may focus attention on the 'teaching,’
arguing 'who's right,' by heckling, intellec~-
tualizing, complaining, etc. (2.8., the

"teacher's' 'right answer' is 'wrong'). W

3. A person may focus his attention on the S 7
'teaching' introjecting (swalowing whole) the
content gnd dutifully copying the 'teacherls’

recommenggtions (e.g., the '"teacher's' 'right

answer' ‘right'). Such identification =dy,
iced with energy, lead to the fourt
response.

A person may get a glimmer and begin to observe
and evaluate his soclal-survival behaviors, e.g.,

» i
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TABLE 4

» -
Participant Comparisons of Their Responses at the Beginning
_ and At the End of the Introductory Series of Activities

S Western Suburbis Southern City
\\ Adjectives Chosen to Describe _ ) )

Initial Responses: '

1. Acknowledgement of anxiety, , ,
tension, suspicion: '

"Right now" choices includes » 4 \ 3
both positive and negative
adjectives )‘

"Right now" choices 1nc1¥de 15 17
only positive adjectives . .

2. No adjectives -indicatin, ety,
etc.,* but observed sign ?

tension, resistance, sugyicion}

Unwilling to chobse 1 ’ 2 B
dfacrtptors at either ;f//} ’ |
("1 don't remember, nothing,

too tired, all the above") .

"Right now" choices include - S
one descriptor acknowledging

anxiety, tension, suspiéion

"R’ ght now" choices only ’ ) -
posigive adjectives

Al

3. Ne adjectives indicating anxiety,
etc., no observed signs of same:

"Right ncw" choices include 1 -
one descriptor acknowledging
anxiety, tension, suspicion

. _ _"Right now" choices include /6 -3
only positive adjectiyes /o

* 4

D "'\"T”:‘ l /
— - . . -, // ,
lThe choices here include 2 to 5, of. the follﬁwing: anxious, skeptical,

aanoyed, tense, suspicious, resistant, unc;&tain—nwith or without other

choices such as curious, interested, calm, prepared, serious, etc.

B B

“The choices heré include: adequate, competent, Sapable, happy, contented,
relaxed, relieved. calr, delighted, etc., and not include any of the
fol  sing: anxious, skeptical. tehse, suspicion, res?stant, uncertain,
annoy. ., or fearful. *

-

R
-
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= focusing his attention on the internalization
process and evidencing,some change relative to
the first four objectiges.
Most trainees can be expected to cxhibit some behaviors
indicative, of each of the four types of responses, at
different points, in difxcrcnf degrees and with different
overall outcomes personally.” .

In operationalizing these criteria using the ac;ual content of
participant reaponoea thr “ughout the workshop, we have identified several

o .
variations of the baaic categories. 1In the first category, "internalized

learning,"” we have focused primarily on the negotiative problem solving \\
- * '

process. The basic personal growth diucasiona of applying the concepts
of "conflict ia" (e.g., it's okay; anger, res::fnant vithdrawzl, etc.,
are natural, inevitable and to be used rathet than overcoms, avoided. ‘
annihilated), "gelf-intereats g;gﬁ (e.g., otherc don't want what you
want, don't value what you value, ;td:. snd those differencos are to be
worked vith as givena. not denied, ignored ‘tnnihilatrd etc.) and

becoming adept in using self and situatiom in these g@rms are aimply
.

-.._beyond the scope of a five~day UOIkShdﬁ;;\w1thiﬂ the gontext of condi-
\

tions for negotiations, in chis uorkax(p in particular and in response

to one's own behavior and observations in this setting, we did find- aome

. \

H

cases of aignificant use of such concepts. Whenever the person's wl°.
written responses, and his actual behavioral responses. gave evidince

of such integration-internalization, we coded his overall response to
the specific workshop activity he was engazed in as "developing a

v

personal definition." Specifically, then, this category means "the

participant shows in writing a behavior evidence of buiiﬁlﬁirz\bseful

1Takzn from the Evaluation Design for Social Conflict & Negotiative
Problem Solving, Improving Teaching Competencies Program, Northwes:
Regional Educaticnal Laboratory, Portland, Oregon, March 1976, paq: 19.

36 | 45




personal.definition'of.conflict phenomena in the ~ontext of this

sicuﬁtigﬁ:" “
#
gf"' + In line with our exvectations, we did not observe any response where
a participant working outside»of the negotiation conditions was able to
produce an integrated pefsonal ;;finitipn of the basic conflict
phenomena. We di& find, ﬁowevér, a wealth of evidence of seif-observation .
and change in percepti&nswaro&;d these phenomena. Even when the imstru-

. fentation (the questions and their format) focu-ed attention om - ¢
describing examples of such language as "targei and minimum position,"
“concessioa," "diagnosis,™ etc., son; participants were able and ‘'willing
to break the bounds of "teaqher's expectations" (as exemplified in the
items asﬁah) to observe and evaluate their social survival behavior in

the setting. These types of réspdﬂsea took two forms.. On the one hand

some were clear, direct, straightforward statements indicating that the

participant was, at that moment, fully aware of and workirg on his/her .

own materiai without deferziveness or mislabeiing. In other ;ages, the
statement obviously referred to how the person was behaving and the
feelings, perceptions, motives uﬂaerlying the tespon;e, but the staéémqnt
was gartled, convoluted, muddy, etc., indicating he/she was having troubie

getting things sorted out, labeled and intelligible. We categorized

these responses, in the first case, as ''self-observation," and in the
P

second, "unclear self-observations."

'We discovered three forms in which participants fespondéa at the
level of "learning ihe concepts,”" identifying with and practicing the
"teacher's" language. At a high levzl of eneryy investment, the parti-
cipant followed directions and referred to the matérials, language dnd

skills, describing the event and behaviors in these terms. While these~.
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responses involve little self-insight with respect to feelings, motives
or perceptions, there is high energy shown in complete€answers and
adequate, 1if ‘not completely accurate, descyiptions usiﬁg\the language of
the workshop. At the next level of involvement, still, however, working
with the experience rather th;n against it, we foupd some responses which
were simply descript’ons of actual occurrences with little emergy put
into labeling, classifying or using the uorkahop lansuagci ’On the

(np?osite g8ide of the édﬁn, a few participants on some occasions gave

obbiously inaccurate observ;EIBEB}~aial§§§11ng or denyinjfwhat had
happened. These latter responses most ofter occurred when the parson
was highly defensive about some behavior which he/she felt to be a viola-
tion of the "rules of‘}he‘gime" or of his/her own or other's expectations

in the context of th:‘!qgnt. In order, ‘'we classified these three forms

as "working with the concepts," "observation of events," and “inaccurate .

observation."

We observed two forms iq’ ich the primary involvement of the partic-
ipant was in his/her o st;nce. In one case, participants essen-
tially "went throy€h the motions. They exhibited and expressed low
‘involvement; their writings contained some minor complaints, and for the
most part less than three word responses to any questions. Their hand-
writing was often illegible, as if whatever they put down didn't matter,
just as long as the. turned in a form. Written responses of this type
Qere supp&rted by observations that the person during that activity was
not actively disruptive nor avoidant. They were present, tgey followéd
directions, but tqok lictle active part. They were observed to fiddle
with things, sit back out of discussions, have trouble keeping focused,

Their eyes wandered, they wiggled around, or sat listless, etc. 1In the
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second case, there were éeyeral participants, specifically in Southern
City, gho were actively disruptive or resistant. Not only were their
written responses either stingy or a complete copy of somaone else's
work, they integrupted oihers, did oufsiderwork during the céurse of
acti?itieé, left the room and stayed out for the duration of some

activities, heckled, complained and ‘took no responsibility for their own

behavior. These two forms were categorized "passive resistance” and

"active resistance."

In Southern City we observed one other response which cannot be
classified individually in’éhé above categories. During the simtlated
negotiation rounds, srme teams chose to ;ork together and each member's
writings are a direct copy of every other members'.‘ Where this occurred
it 1s 1mpossib1ebio tell from our observations whose work was germinal.
In these cases the individual responses, except where the person was
actively resistant, cannot b; categorized for involvement or learning.
The wricten work from these groups has been classified in the appropriate
category taking into account the observations m;de of the group as {t

worked.‘but bracketed frather than attributed to specific individuals on ,

the team.

Differentiation Aciivities

" Before looking in more detail at the negotiation rounds agd responses
tétthe particular training device,.we want tong back to the chronology
and obsgyve/?hat happened afte; the introductory aétivities discussed
earlier. l/

As‘ﬁé have seep, in both gites the workshop got off to a good start.
The beginning activities not only broke the ice and reduced the initial

anxiety, but’provided a clear focus on the <central issue-~conflict--and
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allowed participants to relax and accept where they were. The rest of

the first‘day included twovro;e plays and a questionnaire, a}l designed
to help participarnts begin co‘différentiate their percep;idna and con-
ceptualization 6£ their responses and compare and c%ntrast their ideas
with tﬁose of others. By thé end of the day teaiata&ce was beginning to |
crystalize around the technique of role playing. In Southern City we had,

in addition to the "normal" resistanée to change and the hard work of.
getting clear about what's actually going on in interpersonal situations,
the resistance of'unwilling participants focusing their resentment on -
the activity gnd trainers, where it is relativel? safe to complain, -

rather than on the "cause," those who had decided for them what they

would have to engage in as a personal change effort., While at the end

of the day the written material indicates about the same amount of passive —
resistance at both sites, in response to the second role p1a§ we find in
Southern City there are only four responses 1ﬁd1cating self-observation

or developmgnt of personal definitions compared to ten in Wes.ern

Subgrbia. Since the form of these responses is somewhat limiting, ask~ -
ing the participant to respond to concepts rather than his/her experience,

it is not surprising thag the majority of reaponaes'téke a form‘other i

than self-observation. Specifically, we see in Table 5 the difference

in the two sites. .
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—~ ’ TABLE 5

Comparison of Responses to Yota II in
Southern City and Western Suburbia

)

Western Suburbia Southern City*
Active Resistance -— 1
Passive Resistance 1 2
Observation of the
Event; ‘Inaccurate
Observation : 3 13
Working With the
Concepts_ ‘ 11 6
Unclear Self- \\
Observation 2 ' 3
Self-Obgervation 8 - 3
Personal
Definition 2 1

*Cuc person absent for the afternoon.

Four of the twenty-eight Western Suburbia participants (14%) are not
working on either the concept.or their own behavior at the .end of tpis .
role play compared to 53 (16 of 29) of the Southern City participants.
In both workshops half the group was involved in a noisy, higﬁly
emotional, power-play by the status-quo advocates in which paréiéipants
had good reason to a?GIE‘:aﬁiné responsibility for their responses by
"blaming” them on "this isn't reality; it was all a game." And in both o
cases also, the other half played out the situation with strategy
planning by the "uuderdé&s" to equalize the power and gain recognition.
Thus, though the actual behaviors and responses in the two sites were
quite gimilar, participa;ts' willingness to examine that behavior, or to
ignore and disown it, was different. The total situationm, 12f1uding

) \
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history, prevailigé\-xmpsphere, and the presence or absence of ongoing™

- L]
interdependences among members can thus be seen to affect and even
override the best learning design devised a gglgél.

The second morning's activities p;ov1¢e a“good example of the effecc
of sequencing on participant responses. The morning begins with an intro-
duction to the mythical society of NOG which forms the constraints and
parameters for the subgequenf negotiation rounds. " Included in this
introduction is a guided fantasy. Seven Southern City participnnts vare
resisting at this point and complaining about “'fairy tales' or 'playing
games' instead of talking about real problems we have." Every other
participant in both sic;s got involved and took on the_roles they had
chosen, responding to the fantasy by elaborating the feelings, motiYec‘ :
and perceptiors appropriate to their position on the "island of NOG,"

L4

Overseaers (analogou:‘jo administrators in the educational system)’
ioms of their push-pull position between the

responded with perce
Outside (community).and the Toles (teachers) and Pauns (students), their
position of power and control, their economic concerns, and their desire
to keep the system working smoothly. Toles responded with perceptions

of economic hardship, need to organize and equalize power, their desire
to nurture Pauns and reduce their overload. Pauns responded with percep-
tions of favoritism in Toles and Overseaers, desire to influence their
own nurturance, fears of leaving the island or antigipation of achieve~-
ment on the Ouiside, and desires to have a voice in deciding their future
fate. Against their backdrop of the fantesy and its arousal of personal
motives, participants wcre nex. asked to engage in an activity called
"Selection o% "'~ Qutstanding Paun." This exercise was designed to
permit participants teo plan, try‘out. observe -and analyze the operation
42 s
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of various forms of power and powur strategies. By design there were

four cemtral isdues over which members of the various groups could

- i

atrempt to exert ccncrél: the nomination of a particular individual,
the procedinre for selection or noniﬁacion, sthe criteria for selection or
choice of nominee, and the composition of the committee coutrolling the
selection process.

In both sites the participants used the cover of the.selection
process to attempt to work out bnrggins around the larger issues {(n the
simulation arqused by the fantasy. The Overseaers major concarn was
economics and they attempted to use the threat of no raises to’sway the
Toles; tﬁé‘Pauns threatened to strike if pod (class) gizes were not -
reduced; the Toles tried to manipulate the .Overseaers into supporting
Purple Pavns so they could, with contfolling votés in the committee,

L}

’trade the gselecticn of a Purple Paun for econcmic yain. These Uynamics .

were very strong in Southern City and fairly muted except between the

Toles and Overseaers roles in Western Suburbia. In. Southern City the

=

only one of the intended issues which was at all atceqded‘to was the

criteria of Maize versus Purple Paun. The committee laid out its criteria

- ¥

and Qrocedures during the first pllnning\beriod, pablicized these and
from ihen on they were essentially taken forigranted. In Western Suburbia
the committee members who were Tole gepresentatives, under che definition
of th; situation provided by the Overseaer member, relinquished their

)
allgg}anCe to their gro;p and co;solida:ed the commitree’'s power. Only
o;e issue, t - nominee, was a focus of strategy bytthe other groups.
Here the Purgle P.uns chose Q}stuption and demonstrations to pubiicize.
their nominee, t:e Maize Pauns attempted to get the Toles to "do their

tradirional duty" and take care of thém, while the Toles an! Overseaers
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were side~tracked over salarv negotiacions under th;\fable. In both
chkshaps. one or more members of each role group, exéept the coani:tee:
weré observed to behave as 1f they were af loose ends. They were nfi;her
actively invoived nor did they seem to be paiticularly observant of what
was going on while those who chose "wheeler-desler" roles were off about
their machinations. While the;e latter individuils :cuad telztiq‘}y
clear about vhet they were trying to do, the debriefing whith foliowed
showed that {ew of the other participants had any analytic clarity about
the strategies employed. Even when the component actions were ﬁéscribe&.
lables. wvere mizapplied more than accurately used. In Bot$‘uor£shopsf
the trainers had to provide most of the labeling and probe to get :he‘
reiev:n:_information into some sénbiance of clavity. The teaching role
of thetrainers in this debriefing is a prig§ example of the data
supporting the necessity of highly qualified teachers for the succeas
¢f this workshop. Participants' reflections on tge exparience {ndicated
that the debriefing activities had indeed enabled them to begin to sorrt,
label and develop.definitions of pover phenomena, .
While it is not the only factor in the ?ituaq&?n. the pgeaeding
fantasy activity and its motive arousal is undoubtedly one fact~r f{n the
diffusion of focus in this exercise. As a result of the fantasy,
participancs"energy was directed to issues and motiQes more central to
upcoming negotiations rather than to the commiitee's position, activities
and procedures. Only those playing the roles of Maize and Purple Pauns

were efiergized by the presumed favoritism of che Toles for Maize Pauns

and thelir low power position, in the face of the _oncentration of the

other two groups' attention on other issues, was sufficient to result in

dither rather than any effective planning relative to the committ «'s

L
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activities. Thec what happened was equally “useable” data fot an analysis
of the pover dyramics {s unquestioned. The polnt is, however, that the
reviev and debriefing focus in the materials a;d the develagg:utrsine;€
expectations were not, in these werkihops, a8 tightly tied to c¢he aciqgl
dynamics as they right have been and thie did not help the participant
A:c focus on and clarify what was in fact going on until the debriefir;
was vell underway,

This partiéﬁlar event is a particularly gbod exanpie of the
intricate design {ssues fnvolved 1o the developgfn: of any kind of
rrgtning and of the neceési:y fo' all involved to be avare of the
"imaginary” audiences and events which gulde their work., Tle fantasy
was designed to do exactly what it did--get partfcipants em.-ionaily

involved in the roles.

Introducina;the'Sgﬁulation g

With the conclusion of the pov§f exercize, the negotiation
simulation got underway in earmest. At this -~ ime partlcﬁpant; were

. L
asked to divide into che gvo role groups of Toles and Overseaers. They

- were given the explicit briefings for their negotia;ing rolea. including

»

the parameters for economic and aneconcmic tssues. In Southarn Cicy
participants weve led-chtough the use of the agraement forms and into a
practice round to gain £ miliarity with the marerials and procedures.
The *rainers were active the whole time answering questions, giving
dec..ostracions, esplaining calculations, etc. After tie free-vheeling
wanipulations, offers and counter-offers, threats and persuasions that
characterized the power exercise, the constricrions of the negortiation
parameters and confrontation vwith rhe need to balance budgets, conalder

‘oultiple wariables, etc., hit many participants 1ust where they didn't

1
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wart to =ork.  Grumblaoug, self-putdowns ("I can't do math," "I 4on't
undeist;né." “"this 18 so confising™) and the already existing resistance
or some members 10 role plaving permeated tue afterncon. While some -
were able to say, at the end of the day, "1 was surprised thaz I cou'A
understand and work with the figures a{ter all," more were imilinad to
wonder what all this had to do with "conflict,” anyway.

In the Western Suburbia workshop the afterncoen sessinn was

4

redesigned. Each trainer met with ons of t'_ two role groups
and hetd a coaching session. Starting with the briefings and a sheet
identifying the issues, each group was led thirorgh an analysis of the
re.atlonship tetween t! "figures" ar - ¢he inoerlying issues to be
negotiated from cheir own group's self-interest. Relationships among
parameters. trade off decisions, and strategies were central items o%
these discusslans: Then, thres "cases" or cxamples of agreements as °
exeap! ied in completed forms were reviewe! bgfore pavticl --ts were '
asked to work out the calcu'ations for a sample agreeme..C. \Ft was only
afrer this coaching sessicn that teams were formed and a short negotia~
tion sazple round was held. Responses of particiy % at ..e end
inddyated « much better grasp, not only of the materials to be used, but
thelr relevance to working on negoclation skills anc the concepts of
self-interest, power and conditions for differens appraacﬁes toe conflice.
This redesign (s undoubtedly ore faczor in the subsequent differences
detween the responses of participa~ts to the regotiation rounds {n the
N

Both designu, that used in Southern City and that .used in Western

uburbia, require an active- trainer thore .ghly familiar with the

teri . x  the concepts under'ving thes and the tvpical responge rangy

i
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of participants. In the Southern City design, the trainers, because

they are pla.ed in a yrimarily responsive position with individuals or .
teams, arée required to field not unly repetitive réquests for informa-
t.on, clarification, assistance and support, but also heckles, complaints,
manipulative depencencies and the like masquerading as "needs to know. "
in the Western Suburbie design, the trainers have much more controt

over the flow and logical timeliness of their rcspenses, can use the
regources of the entire role group to respond ro resistances and can
provide support for individuale who are, in their confusion or sense of

inadequacy, avoiding getting involved in the learninf xpevience.

Strategies Used in Responding to Conflict in the Simularion.

The overall strategies and operating definiticns of che situation
adopted by the various regotiating teams in both workshops provide not
onlv microcosm’ xamples of the cebtral workshop concepts in operation,
but additional data on rthe c.ntext for gatticipanc learnings.

I{ ve look at the response ps:rerns by negotiating teams in the two
workshops as shown in Tablee - and 7, several) things etand out.

Despite Joss of team members, teams S and & in Southern City
parallel, in their responses, tea.s 7 and B in Weatern Suburbia. The
int -actions of these pairs of teams vwere observed to be closest of anv
to our conception of the nugotistive- problem solving process. Iu
western Suburbia, teams 5 and & are a :lose second. 1hey, too, were
ohserved 1o be acrtively engaged in working through the differences butle
into the twe stmulation roles. Afrer round 2, teap 2 (Western Suburbis)
had a Jhauge of persenael. One member returne.d afifer being 111 and
another, whoe had been adsest for the ocrientatlon and whoe, ‘uring rounds

i and I, supported tne third szaber's somowhst plaviul seslstance to

e
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TABLE 6

Response Patterps Over Time
(Western Suburbia Participants by Team)
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TABLE 7

Response Patterns Over Time
(Southern City Participants by Team)
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the simulaticn siLuition, had to drop out. Frem this point onward, that
ceam and its npponent, team l, were observed to also be actively working
with the materials. This shift was clearly evident in the written
materials produced by team 2 members. In)SOuraern City, team 1l lost
its eétire team of opPOnénts when they were pulled out of the workshop.
One of the developmenr staff, who was serving as an observer, was .
recruited to f1ill in as the "other team.” Though the three members of
team 11 continued to work jointly and turn in duplicate written work,
the conteat and style of the writing, as well as their observed behavior
and spontaneous cu.nefits during debriefing sessioms, indicated high
involvement and increasing clar1t§ about the negotiation process. Oné»
member of this team was the only cther individual in the Southern City
workshop to begir. to formulate personal dafinitions of the central
concepts. Southern City :eaﬁs 7 and 8 were the only remaining teams in
that workshop to respund (n any way near the involvement and focus c}n
the workshop situation and materials that was the rule in Western
Suburbia.

Some teans allowed their opponents' definitien of the situation to
hold sway not only unquestioned, but eagerly welcomed as a "way out™ of
the hard work of developing an alternative definition and bargaining
pusition from their ;un self-interest and value point oﬁ view. For
example, team 10 in Western Suburbia was faced in the first round with
a "master ?lan" developed by tean 9. With minor varlations to meet new -
conditions cr‘conatralnts in:r;duced ia the form of messages from their
consi{iuent groups (trainer Interventions reinforcing each role's
different self-interesr perapective), this ?lff fe;méﬁ‘{pe context for

-

all subsequent agreement betw‘en the two teams. After round one, these
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two teams concluded their delibgtatious before the allowed negotiation
time veriod was haif-way completed. One member of each team speut the

remainder of the time completing the forms, writipng messages to their

" "organizations” justifying the agreement reached, and then, with their

teammates, moved into individuadwork or team review. The other

_members of these two teams tended to sit quietly by thcmselves, tcadinJ

or daydreaming when not actively engaged by their partnevs. Except for
one of the master olan originators, the other members of taese two teans
had difficulty accdrately using the lsbels and language of the workshop
in describing their decision and(pltnning préca:i. One chose to ac£t1¢
for couplaints about trainer issues with low energy investment in'any
work with the concepts. As far as the content paramaters of the simula-
tion went, these teams fared pretty well. The waster plan, though
developed from and favoring the self-interest position of the Overseaers,
was not grossly uhfair‘;o the other team, nade godd use of the economic

posibiliities built into the simulation, and allowed some flexibility in

" adjusting trade offs ta rectify imbalences which emerged as the rounds

progressed. In terms of learning outcomes, the one ienbct who actually
carried out most gé the work, as wve observed it, mads aignificant*
progress in devélopinawpéxsonAI definitions, to the point of ichnowleQa!ng
that it was his/her tesa's exercise of pover thac ptqv!déd the deiiﬂifloh
of the situation vhich guided the entire process. Other members were

able or unwilling to accept this insight, c<linging zo(:helr content
definiticn of "the best res-lt for all.”

Aﬂuther form in which one team's or one member's definition of the

situation was allowed to hold eand eagerly accepted occurred in the work

of teams 3.37d 4 in Southern City. Here the first round work came up
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just short cf impasse. Neiéher side was willing to budge from hardeling
positions. At the beginning og the second round, all members acknowiedged
that they were at impasse, and described :he_conflict in their éummaryva
writing. At the point in the interaction where they were preparing their
Ehgatate positions and agreeing to call Jor arb. -ation, one member

sﬁdééuly saw a way out. 1In an almost classic example of the flight
response to iutetpersonil vension, ihis member dramatically announced
that the conflict was due to unwarranted manipulation oy the "outside"
(e.g., the trainera{. Taking the differ?nce in the mess:ges each team
recaizfd from their constituent groups as evidence,lfhia nember con-
vinced the other team that the. "outsiders" un;e playing “dirty pool"
and "pitting us rgainst one another to ruin NOG." J}roi this poing'on
the two teams coalesced into = single unit to develop and act out an
elaborate fantasy of building & solf-sufficient ecofniomy on NOGC and

de ting war on the “outside." At no *ime after this round did iny
wmegber of either team deal with refining or expanding théir unde;standing
of, or responses to, the workshop concepts or dynamics. One member of
’tﬁese teams was, in fact, 'almost coutinuously absent, returning to sit
with the others an{y when an activity enaed and ne&ydirectio;s were
about to be given. The written work this member turmed in was copigd
word for word from anethef member without even one phrase repreaenting
his/her own statement.

A third form in which one team's definition of the situation was

v
-

the deciding factor in the negotiations process and oulcome operated

for more subtly than either of the two examples above. A good example
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of how p#riicipan:s wielded control i{n less than obvious ways is what
ﬁ:%ﬁgﬂh‘r§etween teams 3 and 4 in &éstetn Suburbia. In both teams there
:&gg;:;éfiﬁgyial_difficulty getting hold of the simulation parameters-—-
wba; issues were represented by which indicators. how parameters fit
togethe~, etc, What was important in each case, however, was the defi~
nition of the situation which several members carr! J over from the
fantasy activity. The two wembers ;f tte Toie team put together their
"ideas that (a) "making Faurs rare will make thew wore valuable" and kb)

"qualitf aurturance means controlling the number of Pauns raised" into

an implication that “putchasing barks is bad for Tcles." The two

members of the Overseser team put together their ideas that "we are in
v
danger of being recalled from this island for not doing & good jodb" and

"Overseaers need to control the pocketbook” into a low risk "we can't
afford to displease the Qutsidera"” strategy. Despite numerous protes-
tations and figurings about how :o'"aéfaly" get a bark, and how to
increase Tole numbers and salaries to accommodate and provide high
qualicy nurt;:ancv to the additional Pauns another bark would wmean, .
these teams never did get ;roumd to agreeing to purchasing a bark.
Their criginai definitions of what ::;gi:fg}iant-—essentially meaning
holding the economy at status quo w trying to juggle figures to
keep from losing ground-~prevailed in every round in the face of all
subsequent data. Given the fact that the Overseaers could‘uot act on
their degire to purchase a bark without displeasing their outside con-
stituency uniess the Toles agreég te lay off Toles and cut salaries,
and the Toles could nor raise the number of Toles employed and ‘increase

salaries to accommodate additional Pauns and stili support purchasing -

a bark, their origlnal definitions kept both teams locked into

53

P
.(*,




consé;igcive strategies. By the ggcond round, tgggnwere both aware of
each other's ;nwibitﬁgﬁ;sé“to work out a give and take, long-term trade
of f and "paire& up.” fhey z@g% tﬁe position, "We're all good guys
working hard to get along and do the best for NOG, but 'they' (the
Outsiders) just make it imposaible. They 've gét to help out," From
here they convinced each other that the simulation constraints allowed
them t# float a loan and they worked out a joint position in.which they
would support the purchase of two barks by a loan :sninl: future income
from the Outside. Two members at the end of the round privately wrote
their belxef that this was an unworkible {dea (e.g., they "Fnew" 1: was
outside the iimits) and & third expressed grave doubts, Yet, to avoid
the essentisl confrontation with each other and their own "no risk"
definitions, all eagerly went along with the idea. When this failed.
thev ended the third round at impasse and went :; arbitration.’ By the .
end of the fourth round they still had not worked out the bark purchase
and were losing ground badly in saintaining the status quo. Only one
menber of either team was able to get clasg to an accurate analysie of
their process or to icinouledgé the control they actually exerted over

what happened.

A fourth pair of teams, tesms 11 and 12 in Western Suburbia, took

a different tack in their response to the conflicts built the '
-
simulati- = While Western Suburbia teams 9 and 10 took a best way"

as defined by one team, approach, teams 3 and & in ¢his 'site took a
"maintain the status quo" approach, and Southern City':eamﬁ 3 a0 4 took
a "let's get together and fight or ignore the sysﬁem" approach, Western
Suburbia tesms Il and 12 seemed to be operating on a basic assumption

»

that any suggestion of differences was in and of itself bad, untenable

\ t.s
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and intolerable. During round one they were, for the most part, unwilling
to join the issues. Of the five membérs. only two stuqk out the negotia-
tion round, the other three left the table to sit in a nearby pait of

the room doing some calculations for thé oéhcr tyo, but mostly engaged

in chatter or discussions of previous reading materials. There were
gseveral errors in the asfeement forms ti.mmed in. In ;he second round
they discovered they were going to have to do something.-or come out in
trouble in comparison to other teams on the content of their agreements.
At this point they moved into a collabora;{ye "let's get the best solu-;
tion to this problem we all have in common" approach. In this case, it
vas a Qember o% the Tole team rather than an bverseaer who provided the
framework and did most of the figuring for the next two iounds. It was
not uatil the fourth round thar sny member of either team was willicg

to join the issves and bargain over the differences in self-interest.

®

This aroused the resentment of other members and caused the Tole team

to split into faCtiops.</That fuction which continued to define the
probles as a collaborative one juined with the Overseaers to produce the
agreement, At the end of the round, the reseantment and Eeeliugs1of
betrayal on the part of those sembears who were unwilling to work in
other than a "we're c-e big happy fam:ly" fashion was strongly expresaéd
in their writing. They interpreted the behavior and pergeptions of
those who wanted to, and tried to; bargain over the differences in self-
interest between the two teams as '‘taking 2 hard line" and "plaving a

win~-logse strategy.”

though they were also willing to describe their
anger and relate it to their own discomfort wizh interacticns other
than collaborative, a self-observation clearly in line with the worbshop

intent. ‘gpé’member of the dissident faction came out of These -

{; i 5%
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negotiation rounds~rith a fairly well dedelope@ set of personal defini-

-

tions gf the central workshop concepts, and able to use the workshop

SEnhgé;/;o accurately describe the process and approaches thesge teams
had used. J

0f all the teams in thesétho workshopg, only one pair chose an
outright win-lose strategy. Duriﬁg the first_round. Southern City teames °
9 and 10 came to a verbal agreement before the recess. When they tecon;

4
vened, the Overseaer team had had time to calculate the implications and
came in saying they couldn':Ahold to that position, they Qeedad to con=-
tinue the negotiations. The Toles took this as a breach of faith. They
alsc found the Overseaers new position untenable and the more they talked
che more inflexible each side became. The Toles struck.' In the second
round, both tegﬁs refusgd to bargain even on the preliminary iasue of
which table to sit at to conduct their meeting. Neither side was willing
or able t¢ propose a compromise that would allow *he other to “save face"
rather ghan capitulate completely., In the third round the Toles, for all
intents and purposes, gave in, accepting the Overseaers' terms. Having
initially defined the sxtuaciqn as win-lose, both sides viewed the move
! to ;e: rogether to wuirk out an agreement as "losing™ and to the winner ‘

went the spells., Two members ended the workshop wich some degree of
understanding of their own ccntributién to this process, three wete ;ble
to use the experience to b;gin to focus on the underlying concepts and
one remaxnea stuck in his/her denial of the actual events.

Taking all the evidence into account, bouh what we observed

actually happening, and participant observations, analvsis and self-

discoveries, it 15 appsrént that the simulatton vas etfective in
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producing interpersonal situations and responses which match and

exemplify the concepts discussed in the theory papers. Teams and

individuals did negotiate, collaborate..play a win-lose scrateéy. They

Ld

did use a varlény of the forms and strategies of power discussed; they

did fall {nto the diagnostic traps described, or use the concepts to

vork out satisfactory agreements. They acted on éhelr own perceptions,

needs and motives to avoid, or approach, conflict ia che ways described.

Some were able to ackno&ledge and describe thei: own responses, others

vere able to describe the avents using the concepts, a few were able to

\

expand their definitions and their repertcire, a handful remained to

the -end resistan:t and "going through the motions."

There is no possibility of doubting that the outcch:‘produced in

Southern City were significantly affected by the conditions under which. N
the workshop was heid and. it is quite likely that the design change for . \\;,)9
the orientation to and initial .avolvement_{n fhe simulation also affected

the more consistently positive outcome in Western Suburpia. While it is
itkely that no orientation desigr for this particular simulation could
have completely surfaced and put r good use :hc—:ggiftances to "not

dealing with real problems like ours" which characterized a strong

minority of the Southern City participents, {- is also I'ikely that had
we had the foresight to redesign the orientaticn earlier, some of the
flight behavior observed might well not have occurred and participants
may have been able to Qake betrer use of the simulation's oqurtunitiea
tor learning.

The two sajor factors which, from cur observations and from parti-
cipant responses, seem at rhis point ¢~ ke drawbacks of the N0G simula-

tien, are first, the high eaergy investment required to get inro it and
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carry out the mathematics and second, its focus on an analogy to contract

negotiations. Some participants get lost in the math, ;t‘lenst inicially,
losing sight of the issues which the math represents, and others describe
the translation and generalizat:'n from contract negotiations into more
"everyday" forms of intergrg?p. intefpersonal self-interest and valu;
differences as difficult for them to get hdld of. Duriag the pilot
development perfod, not only was an extensive~search for available gimu- \
lations made, but the most likely of existing possibilities were actually
tried in an attempt to select a training situation with not only a T
clarity of focus in terms of the concepts and participant energy use,
but also a high match to the criteria established for the skill building
portior of the workshop. Each of the other simulations used were found
to dif;use focus and tc be unsuitabie : low trainer interventions. The
NOG simulation and the use of examples of actual events and inceractions
within it in the theory papers has produced the clearest, most consistent
and coherent total training event in the workshop mode we have doveloped ‘
in the Improving Teaching Competencies Program, including Research
Utilizing Problenm Solying (RUPS) and its focus around Mr. /Mrs. Jones'’
problem. The trainer skill levél in using the conceptual framework to
guide {nterventions and responses to participant question., requests
for helé. etc., is ;oueQer; higher than thar required by either RUPS,
Interpersonal Coomunications (IPC) or the Group Process Skills (GPS)
workshop.

Given the experience wa have had to date, we see the potentisl for
developing an "t{oprovad” simulation (e.g., one that would bte as effective

in {ts clarity, ionsistency with the theoretical and conceptua! materials,

and {n creating the conditions for the emergence of actual Interpersonal
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situations and participant responses w& want to focus on) responsive to
these drawvbacks. Such a simulstion would create a very similar event

with the issues cast in nonquantitative terms aund out of the “contrace”
context; Howeve., at this Fime ve do not see any support for this work
going forward in the context of ctualing "packa,sd training materials.”

Given the realicy of current lack of continuing support for develop-

-

ment efforts, and the uqavéllability of existing alternative siaulattions,

we cannot test the et. ~tiveness of the NOG simulation against 4n alcer-
nate, equally poverful training design. We have described zhe speration
of NOG in- actual use dand the outcomes which result; we are unable to

answer the question, "Is this as good as something else”™ We can only

say {t {s the best way we have found so far.

B
o
-

Susmarizing the Experience

The last day of the vorkshop i{ncluded ; nusber of review and
1ntegra:ia§ acti-itiss involviog i{ndividuai, team and cross-teas
; analysis as well 2s a total group debriefing led by the trairsrs. The
firsrt of these activit;es asked each partivipant to describe specific’

behaviors of the teaw they nsgofiated with and specific events in the

nega:incion; which {llustrated the concepts dealt with (n the workshop.
The wotk form asked for examples of how the apposinc . eam used, aﬁd.
failed to use, power; times when they ware aiaar, and ancleay. apuut
seif~in:ere§tﬁ% examples of bargaining strategies used; use and non-use
of the negotiative problem solving procesa, of collaborative strategies
and of win-lose strategies, etc. In southern City, four :eﬁzs chose

&

to work jointly {n completing this activity, whi'la 411 of the Westarn
i f’ﬁ

iy
Subutrbia participants chose to fellow the direction to work indt¥jduallv.

]

v

.
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Aruitoxt provided by Eic:

TABLE 8
AR .
Responses Made When Describing Opponent Team's
Behavior Duriag NOG St{milation

We n_Suburdia Southern Clty

Active Resistance - ?

Passive Resistance 3 ' 3-*(2]:1 7 —

Inaccurate Observation (3 -

Observation of Events 6 4+{3) |

Working With Concepts B ] 2

Unzlear Self-Observation 2

self-Observatjon : f~’

Perdemal Definiticn 2 2+(3; )
. 4

1
{ } = Number of persons involved in jointly producing a single set of

responses.  No <lasgification by {ndividual possible.

In Table 8 we see the distribuzion of these responses, b site,
tate the key snalytic caregories. At both sites sone of the res~ nses
fadivative of resistance or inaccurate ohservation, whether made by
fndividuals or by several persons working jointly, occurred in teams

L
which develaped o primarily negotiative apr~ uca to the problem of
reaching agre-aent. In Scouathern Cltv, individuals s ho were members of

teams which develcped ne clearly recognizable approach dur .ng an. of the

tounds were most likely .o mak. responses ipdicating resistance :

-

{nacsurate observations. Of the fen persons in theze teams, yen,

voor fointiy, wrote and/or pehaved in thewe wavs while
P U W eed 1Y § s ¥ - P z~ﬂ§-. SR Y i R » oot b 1 TP
QLY WO oWele wWi.iin Lo dattemy. T LLl fhe concepls sredenled. geag

.osuiTs, we beileve, are related to the consistent resistance of one or
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Aruitoxt provided by Eic:

behaviors a2f toese individuals, given the cronditizaa of an ingact group

participaring -nen=voluntariiy, created a context within which providing
»

atcu v feedback and seriously relating the comiepts (8 the beﬁaviurj

and events would have required an {nselation from peer resent U that

few individuals in an {ntact work group <an sustain.

Anong these final activiiies was one which did result tn all but
one member of the Southern City workshop dolng I'. ir own work. At the
beginning of the fina. afternoon, after spending the morning in
debriefing activities fncluding o total group fishbowl discusafon with
the trainers, patrticips~rs were asked to take time "0 write responses
+¢ a work form asking them o sunmarize anc provide examples of their
understanding of and experieprces with the concepts presented Guring the
workshop. Table 9 summarizes the way participanta responded duriag this

,
acrivity acceording o the key anaf@tic categories.
TABLE 9
Responses to Rey Concepts Activiey

destern Suburbia (N=25)  Southern ity (N=24*}

Active Resistance - 1
_Passive Yeslstance 2 3
Inaccourate Jbaervation R 2
Jbservation of Events 1
Worzing with Concepls 8 9
Unrlear Self-Chzervatinsn N
Sel.~0hs  sat:ioo 5 “
Fersona: Mefinition 9 :

-
One persen ohaerved 17 fe WoTKIT,, Wiil Tats
COpY 0! wark torms,

-
-
&
.
s
“
v
4
c
-
-
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4
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While 257 of th- Souttern Cliy parficiparts were unwilling to work

actively with efther the workshop concepts or their own behavior during
this activity, 1t s f{nstructive to see that only one member of thg teams
which did not develop A siear strategy during any round remained uﬁéill-

ing Lo be engQggd. The shife from working as a grour to working Lngivid-
ually, and fyom providing direct description and feedtack to each other

to wirking on thelir own feelings, observations, percep:ions for themselves
allowed pembers *n begin to sort out and makahu:e of the experience they
had had.  With gh}ﬁ one excaation, in both workshops the respolsew to this
activity vhich indicated resistance, and/or descriptjon wichout much atten-
tion to csngest development, were confined to mcmbars‘of group; which
developed either a £ollabcra:1ve or wic-iose strategy during t;e simulstion.
Every participant who vas a8 pember of a\ream developing a negotiative
approach during the simulation was cbserved, in bhis/her writing'ind behav=-
{2¥, to be actively working on either the concestual material or his/her
owt. behavior during the workshop., In sum, 882 of the participants {n

Hesterh Suburdia and 751 4n Southern Ciry were actively engaged in using

rhe sorkshop experiences for their own learnine diering this activizy.

End of Workshop Evaluations

It has becone tradi:ioqfi in the Improving Teaching Competenclés
Prograz o conclide workshops with a final questionnaire asking partic-
ipants to rate the experience on a number of dimensions. i&ble 10 shows
the Jistribszion of responses in the two workehep sites.

inls workshop demands a great deal from the participant and that
demand is reflected, as we expected, in these ratings. While respcnses

during the Ekrkshap to the maj.r theory paper. were almost uniformiv

tetements describing specific {nsights gained and expressing appreciation




TABLE 10

aqutacy Dletriduticne of Responses
to Fioal Quetlionnairs Rating Salas

N .
I vas abla 1o use the ’6 3.x 3 ’!’&-M 1 vas sot adle o use
secerials to focus oo £.0.0209171313i-1=-] 2 the materisle beca se

| 1ssuar and conceras wefsisisfifig-y-| 220 they uissed tha issuss

| that ste really o that »re important te

; spIrtare to ae -

|

l

! ! found the muterials 3 3 = 2 1 1958 ¢ foiung ne Mlerinle

L <.aar and sasy for $.C.18 Tjefll=1-! 2&  hard for me to under=
»e (0 understend ; -l stand, confusing, feli

r LR W{RLY Y .5 3 y 12 of Jateom
T faund the woikahop £, Lo 1 1:}-5' 1 found the worishop
chailenging aud $.C.i4 |8 6lal~t-}| & horing }4 untacerasting

~ 4 jateresting $.5. 16 lz wfwlw]lw 2

! found out & lot of - lz 1—?—‘—'?—“—‘- 1 found the e wvasn'e
things that L casor S.C. 1o 17 1g 44 - f-0)1 2% much bere that 1 conle
will wee is wy ovn or would use {p dafle
datly life ape worx -5 R11718 lll -i-] 2 1ife
I fel? myssl! wmntiog ’-Ll-ﬂ A4 2 2L B8 Tockd 4 o4, hurrassed aad
te wove fascer most 5.0 3141518l 3121 ~] 24 vushed most of a time
ef the timm %.5. -li viiislalal - =2

1 was able to

use the work-

shop time

. officfencly
¥
I felt ihe workshop I ;6 3 6 3 2 1 %A Toral 1 {alt the worsshop was
WaAE too structuted 5.¢.:312 Il 112t J =¥ 24 20 unstructure? for uy
for &y learning . - S +« isarging aeeds
newds V.S zde . N BURR'S B 2
\ I fealt the turs

ERIC

Aruitoxt provided by Eic:

of the wvorksiop helpad
o8 lastn
- gl

Sow that the wvorkshop ts over, hov wuld you -.n up che

axperience”

6 5 4 Y 2 1 RA Toral
Cxteargiv wort oty le ~ H -y —— Xot varv worthwhile
tor me $.C 18 1e 17 (%32 f~1~ 14 far o
WS U RLjsl e~ -i 27

“Three persons predent compluted questionnaires but 41d

oot Curd thes -




of the clarity of the writing., the overall ratings of the materials -

was less positive, In Southern City 50%, and Westarn Suburbia 55% of %
the participants rats«d the workshop materials (including work forms and ]
exercises) as 5 or 6 on a six-point scale of clarity. It is, we suppose, 1
the simulation forms that are the focus for the lower ratings compared
te the major theory papers. )

'The differences betyeen tt. two workshops are rof :cted in the
rarings on challeage, worthwhileness and paciag. Con;is:ent with the
conditions under which the workshop was held, participants in Westerr
Suburbia were uniformly poyitive in their rating cn uorthwhilenesg and
challenge, with the percentage of S's und 6's (high gcores) (82Y)
c;mparable tc the ratings obtained in other Improving .eaching Compe-
tancies Prsgram's.uorkshepa. In contrast, one quarcer (253} of the

Southern City participants felt the workshop w.s more boring than

challenging and less.than moderately worthwhile. The differences on

the pacing scaI; are reflactive, we believe, of the differential
commitment to 1n901;ement and 1éarniug in the two sites. Half of the
Southern Ci:y'participants ir "{cated they wanted to move faster, while
only cvne «f the 22 responding participante in Western Suburbia reported
feeling this wiay. This is & noc¢ -urprisivcg difference given the cghserve: -
and previously noted differences in the way participants used their tine
duringsthe workshop. Fersons who, for whatever reason, are having
~rouble forusing their enerygy into the particular activity or event
occurring at the moment will invariably describe their feeling as one of
boredom, and of wishing the activity was over with. Southern City
participants were far more likely to be interrupted in their work, both

p
by other participants not in their own work group and by persons who
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were not a part o° the workshop at all. In addition, they were more

sikely to experience other members' resistance competing for thefr
attention. Off-the-subject comments and convarsitions, movements
around the room, s fpell as tﬁ: normal ebb'and flow of work in their
own group contributeq to an atmosphere, as described in the earlier
chapter, of having to work against the tide to maka progrecs. \estern
Suburbia patticipau{g, in contrast, were, with the stronger Eacus.and
absence of 1ntetruption§ chiracteristic of this group, more likely to
experience having insufficier. tume to complete an activicy to their
satisfaction. ‘

The negotiative yro§1em 80lving model and confliét as a focus have
a0t been central to, and in some cases not 1§;1nded in, the conceptusli-
zarion and training used in other Improving Teaching Conpetenci?s
Program vork. We asked participants ar the end of these workshope to
aakeva statement concerniung where they frlt this training fit in the
scope of things needing:to be done to improve edication. "ﬁtee persons
in the Southern City site felt the wnrkshop itself was undesitzable
because of the simulation. Of the remainder, 50% in both sites felt
the work-hop was essential for persons trying to improve educ;;lon and
themselves as educators. Those rating it as desirable but not essential
were also likely o attribute their rating to the simulation's focus on
an analogy to contract negotiations. Unlike those rejecting this train-
ing strategy out of hand, the statements here were likely to include a
commentary on che importance of understanding the role of power and self-
interest In problem solving and/or on the imporeance of being able to
define a s*~uation fn economic terms, and also to "see through" the

economics Lo the issue< in making significant educaticnal advances.
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In sum, then, at the end of the uyrksﬁop. about 8Y of the Hes:erﬁ

I Soburbia participants, for w£atever reason, were finding it difficule

\ to put enbrgytlntc finding something worthwhile for themselves in the n
ideas presentesd and expe:. iences they had gnd during the week. fhia,
peréen».ae is fairly typfcal in the 1evel oé training this program

Y c2presents. In Souchern City, where the conditions unde; which the work-
shop was held were difficult at best, this percentage tripled :5 about
25% At the other extreme, about 20Z of tbe Western Suburbla partici-
pants were actively 1ntgrnalizin3'and bu_.lding their cwn defifitions of ]
the coocepts éqc 0" these experienéés with this percentage aropping to
about 10% in Southern City. The gpemainder, in both'sites, were engaged -
in uarkigg with the ma;erials presentad or with their own peé?ep;ibns
and responses during the experiences. These results seem to ugvéo speak
weli for the quality of-thé experience as an opportunity for educators
to become involved in laarning about an qféect of the human condition

widely neglectqd a#¥cept n rheteric.
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- and help of a local representative of the field test population. We haga

CHAPTER 4 -
\

- +

WORKSHOP INSTALLATION, by Gary Milczarek

Our experience in designing and field testing the SC4¥PS workshop has
led us to make a number of recommendacions concerniné the ifastallation of

the workshop. In this chapter we will summarize these reconncndacianb and

present the exparience and rationale on which we base thdn. w. will begin
R

with a short deseription »>f installation procedures for the siten

presented in this tepér:.

For each of the workshops conducied we have depended on the rcsourcas(::zzng'

called this role "“the {nstaller.” * The installer had responsibility fbf‘
obtain%ng approval and support of the necessary district decision makera. N
recruicting and orienting participants and msking all necessary arrangements
for facilities and scheduling of the workshop. We provided the installer
with a set of guidelines and a brochure describing the workshop as well as

a letter lfatroducing prospective participants to the workshop. !

- -

‘The installer for the first workshop site, Southern City, was the
director of adwiniastrative staff development fnr the local school district.
He had previously’contacted NWREL about the ITCP w&rkshopg and several
workshops had been cunductéd in “Ye area. Thus, a working relationahipvwas
already establlsh?d. The ITCP director of field relations contacted the
installer about conducting a JCEVPS wo}kshop in the school district. In

August 1976, the representative specifically requested that we conduct our

- workshop as part of a more evrensive program of their own to train a cadre

of teachers who would temporarily replace other teachers who participated

1n the district staff development activities.
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The Westerr Suburbia site was the site of one of our previcus SCAVPS
workshops. The nstaller for this site had assisted us with this and
several other ITCP workshops and was aware that other educators had become
interected in attending a SCE¥PS workshop following the first. We asked
cne of our staff to present a short treining session about conflict for
some district adninistrators. ‘The responee to the session was very enthusi~
a:ti; and provided strong administrative support for conducting a full

a

workshop with teachers. We establishe§ a date for a possible workshop and
mace announcements in the three school districts in the area.

The guidelines we developed'nu: of our experience in designing and
testing the workshop are presented next, along with the rationale for each.

1. Recruit participants and set expectations.

a. Completely voluntary attendance is important, 'At:endanae‘
should not be tied to any reward system or required

tratning that might result in participants being present

who would prefer not to be.

A fundamental assumption underlying the design of this work-
shop is that participants are responsible for their oun‘learning.
We think that the learning or meaning to be gained from any
experi nce comes from the learner and must be related to the
other aspects of his or her life. If the participant’'s purpose
for attending the workshop is ncg’related to the workshop content,
then the learning activities are likely to be seen as not relevant
to the participant's needs and 1ife situation. We would expect
the participant to resent having to be present and to resist using
the workshop as an opportunity to learn about his or her responses
to confli~*. Under such conditions it Qeemﬁ unlikely that a

participant will {ntegrate the workshop experience so as to respond

more successfully in conflict situations. Some participants have




" attended the S5C4WPS workshops because they thought they must

in order to qualify for something else they wanted. Our
experience ha been that su:; participants resist participating
b i'n the learning acrivities. Their responses to the 1ncagra£iou
Juestions in the materlals sre frequently superficial and.
incomplete. In small discussion groups Ehey tend to converse
about topics not relevant to the focus of the training. They
have frequeatlv baen diaruptiv; to other pariicipant’': focus
on the vorkshop.‘
b, The workehop was not designed for intact groups. It ie

" récommended that the design not be used for groups who have

a hiatory of vorking together in this momer.

The workshop design provides opportunities for participants
to experiment with alternative vayp of meeting their self-
intereste vhen in conflict with oth participaﬁtc, They are
introduced to models for analyzingconflicts, their own and other's -
self-interests, power relationships and = v;riegy of powver
strategies for meeting their salf-{n;ereacs. It 1s our experi-
ence that many of the conflicts in existing groups are unsurfaced
and unresolved and that the pbuer relationships dre often very
unequal. Some group maiﬁqrs are in conflice witp others and
vulnetable to the other's power i{n relation éo many of their
own self-interests such.as their responsibility in the group,
their income and even thelr jobs. When such vulnerab%lity exi;ts.
we think it may be i{nappropriate or even destructive for group »
members having lesser power to work through conflicts they have

with members having greater power without the resources of an

expert trainer who can help peonle protect themselves and deal -

with the conflicts constructively.
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With intact groups it has been our experience that lower
npover members in interaction with higher power members tend to
- he aor; unassertive and ¢ccounodit1ns &nd less willing to try
alternative wvays of ncétins their self-interests relating to
the conflict issues of the training dcaign.

¢. Mail a letter to expected participants to dwsoribe ths
straining and set cxpectations for their experience. An
sxemplary letter ia provided at the end of this intro-
duotion. It is important that each proevective partici-
pant receive this letter. Reliance or word of mouth has
resulted in moy attending with znappnqpriats ezpeatattona

The principle rcaason for an introductory letter is to let
prospective participants know what the workshop is about and what
to 2xpect. We have 1eavn§ﬁ that‘some people hear about a workshop
many sources removed from our original announcements and have a
wide range of appropriate and inappr&priate expectaticns. One
avplicant explained that sge h;d attended a number of interesting
classes in the Home Economics Building and thought she would like

to attend another. She had no idea what the workshop was sdout.
'

in addition to information about training dates and location, we

t. nk it {s important for particibancs to know the general gc ls
and content of t“e workshop, the format of the training, the kind
of people expected to be presénc, the'somewhat unique role of the
trainer in this workshop and what their roles as paréicipagta
‘nclude. We have also stressed the interdependence of participants
in the training and the resulting need for participarts to be
Sresent for all seesions. Even after stressing this point a few

participants have been absent from some sessions, leaving some
-»

negotiating tesms without an opponent, or single member negotiating

.

v



teams vith o possibi)it¥ for pair and trio interaction about

the negotiation process.

d. Confirm the mumber of participants. It has been our
experience that fever participants actuaily attend the
works®  than were originally expeoted.

No addltiowal compent i8 needed for this item.

./ The following are preﬁorknhcp activities the trainer neads to
| attend to.

a. If at all possible, personally inepect the facilities
wou will be using to de sure you are satisfied. If
you comet vieit the gite persomally, okeek with the
tnataller to see trat your reeds are baing met.

5. Obtain and oheck the neces~ary materials and supplics.

¢. Prepare the necessary newsprint charts as indicated in

the instructional stratégies. It is especially important
that the format for the charts swmmarising the reaults of
the negotiations rowund be prepared in advance, since you
will need all the time between rounds to prepare the fomms
to be given to participants at the beginming of the next
rcund. IS you .have the charts ready, it will be a simple
matter to fill in the actual resulte and figures.

£

Make arrungements for handling incoming messages duaring

the workehop in a nondisruptive momer, for examrls,

during breaks and meals.

The facilities and mechanics of a workshop con make a big
difference in the subjective quality of the training experiencef

Our wotkshup sites have ranged from a quiet comfortable retreat

setting to a crowded clasaroom doubling as an office and cluttered
with stacks of books and audiovisual equipment, filing cabinets,
hard floors and chairs, traffic noise., too much heat, and frequent
telephonz interruptions., On one occasion the workshop supplies,.

inzluding participant miterials, arrived two days late because of

i
t
|
{
?
|

) ‘
an alirline scrike. On another occasion participants freqiently
left the group to take care ¢f "emergency" problems asgociated

with their dailly precfessional roles, causine considerable

71




disruption in the flow of activities. We think that poor learning = *
conditions and disruptions can seriously detract from the work-
shop and we strongly reco.azend that conscientious attention ﬁe

glven to the facilities, materials and mechanics of the workshop.

s = aw :wm'—j

"
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Appendix

WORK FORS USED 3Y PARTICIPANTS
DURING THE WORKSHOP




NAME CODE

DESCRIPTION OF MY COLLAGE/DRAWING

Please write a short paragraph (- to 5 sentences) for each incomplete .
sertence stem.

1. My collage/drawing shows...

(%]
.

The part of my experience of conflict m picture represents best...

3. What seems to be uissing in my picture of conflict...

)
K
- 4. I was surprised by...
1]

5. Right now I would'sum up my fe2lings and ideas about conflict...

When you have finished, tear off the back sheet of this pa. 2 and turn it

ir to the trainers.

176
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RESPONSE TO YOTA

You have just participated in an experience where you had a chance to

obser your own responses to a particular cenflict situation. Take the
rext few minutes to work by yourself, without talking to anyone, to
describe and anelyze what you felt and did.

Write a short paragraph, 2 to 5 sentences, for each of the following
ques-ions:

1. What were the most important observations you made about your behavior
and feelings in dealing with conflict in this situation?

2. What were the major conflicts you observed? Which got worked on and
which got ignored?

3. What feelings did you recognize in yourself as you sar these confiicts
being handled by tha group?

\

4. What did you do to work on or avoid working on the conflicts ¥ou
recognized?

-
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Page 2 of 2 NAME CODE

5. What did you do that you feel most satisfied with?

6. What did you do that you feel least satisfied with?

7. What would you like to try to dc or tryvto avoid-doing_another time?

.

When ycu have finished, tear off the back sheet of both pagers and tum

them in to the trainers. Then, join the other members of your YOTA group.

I1f you are wiiling, read what you have writ:en to the others or say it if
you are more comfortable just talking instead of reading. When you have
finished your say, ask no more ~han two others to give you a specific
example of your behavior which expands and adds to the observa ydu
have made of yours:1f.

en every member of your group has had a chance to say how sha/he saw
erself/himself and has received two examples from others, take a few
inutes to answer the following question:

. ~
.
\//Nhere are you now in your thinking about ycur own response to

differci,” kinds of conflict situationsg?




E~4 !
Page 1 of 1 NAME CODE

RESPONSE TO STYLES QUESTIONNAIRE

Take a moment to look back at yourxart work and your responses to the
Yota experience. When you are ready, complete each of tpe following
sentences with a short paragraph. '

Compared tc how I responded to the ideas and experience of conflict in
my art work and/or in Yota:

1. My responses on the Styles Questionnaire are gimilar to...

2. My responses on the Style§ Questionnaire a e different froa...

e

3. The differences seem to be due to... .

4. I was surprised by...

-

5. What seems to trigger the style I'm least satisfied with...

6. What seems to support wy using the style I'm'most satisfied with...

7. At this point. ¥ wouli: summarize my reactions fro conflict as...
2 .

wnen you have tintshed, tear of{ the back .eet of ~his page iand turn it
in to the ¢ ainers. Turn to Maper 6 and ti_low tae directions given.
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SECOND YOTA ROLE PLAY RESPONSE

Think back through what happehed for you during this second round of Yota.
Then, write a sentence or two in answer to each of the following questios.

1. What were you trying to do during this role play?

i

v

2. What contributed to your success or failure in accomplishing your aim?

3. What did you find oit about the three different approaches to conflict
resolution?

4. As you see ir now, what distinguishes individual's styles of responding
tc .onflict from an _approach to rasolving a conflict issue?

4

When you have finished w<riting, tear off the back sheet of the page and
"urn it jn to the trainers. Then, join t+ec cother people from your Yota
role play grour., Iry to focus your discussion on examples which illustrare
the differencés: (a) among the three approaches to conflict -esriution,
and (b} between any of these “pprea ..es and various individual -tylee o:
respondi~g in conflict sits;alions.

r




it {n to the trainers.

< E-6 (T 1T T 1
Pege 1 of 1 NAME CODE

WHERE AM T row \

Nt ali the day's experiences, I got the most out of...

1

- I could have denc without...

It was hardest fo: me to...

I was surprised byfn.' _

Right now what I've founu out about myself and conflict...

When ycu have finisghed, tear off the br-" sheet of this page and turn

.
// -
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MY IDEAS ABOUT SCLF-INTERESTS

For me, the best thine in this paper...

A

,

I'm having trouble understanding or accepting the idea that...

Take a few minutes to think about why you ¢» * and what you really want
to get from this workshop. Write dov . one . two of these self-interests
as specifically and concretely as you can.

when you have finished, tear off the * :k sheet of this page‘ and turn
it in to the trainers. Then, find a partner ard take 15 minutes to
explore and clarify the specific self-interests you have each chosen
to write down. Use the concepts in Paper 15 t: do this.
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4

(
|
!

WHERE AM I MOW

Of all the days experiences, I got the most out of...

It was hardest for me to...

s

I was surprised..,

What T found out about myself that stands out for me right now...

When you have finished, tear off the back sheet of this page and turm
it in to the traipners.

L,
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Page | of 1

ROUND I REVIEW QUESTIONS

\
Part 1

. As you begin your review of what happened aad what you experienced and
. - found out in this round, take some time to describe for yourself the
things that stand out in your mind. Use the space below and start with
the first word or phrase that comes to mind. Write quickly without
worrying about 3rgmmar, continuity,. or "making sense'" to someone else.

When you stop to grope for gomething else to say, sctart editing or' trying

to get analyticafgabout the experience, turn to the next page and answer
the questions youffind there. .

What stands ocut for me right now:
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Page 1 of 3 NAME CO

ROUND I

Part II /'//

This section 1s intended to provide questions which will help you organize
and sort out the e.periences and begin to.build conne.tions between the
events, your reactions, and the workshop concepts.

First: Describe the decision that was most difficult to reach or that
you failed to reach leaving it at the status quo or going tc arbitration.

-

Now, what do you think was going cn here:

1. a. What did your team want?

What, if anything, were you prepared to give up to get 1it?

b. What did the other~team want?

Wt
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2. Was there, in ycur opinicn, sc = ideal solution that weculd give
both sides everything they wan.ed without giving up something
else?

_._ - Yes; What was it and how would that have met both team's
"self-interests? Why wasn't it agreed to?
No; What were the key ronflicting self-interests or values
that could not both be satisfied fully?

',

or

3. Did anyone on either team indicate at any time that the difficulcey
was due to one or both sides having incomplete information about or
understanding of the situation?

— - Yes; Who was, or was said to be, missing what? Why did you
believe or disbelieve the argument given?

No; Why do you think no' one suggested this as a ''cruse” of
the difficulty? -

4. a..What did you do to make them change their'position in your favor?
. If you feel they didn't change, why do you think this is the case?

b. What did they do tc get you' to change your position in their favor?
If you feel that you didn't change, why do you think this is the
case?

¢. If you believe that neither side had a position that the other had

to try to change to reach agreement, say wk, you feel this wia‘the
case.

( 86
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How would you now change your team's initial dlagnosis of the
conf ict on this decision?

As you see it, when was your team working especially well
together? “hv?

b. What difficulties did you have working together? What are you
willing to .do to improve the situation?

L4

S

7. Look back at whst you wrote in Part I. If there are pleces of the
experience that you haven't uded or sorted out in answering the ‘
questions above, say what they are and what you think now was going on.

A\l

,
‘ w

. p-

<

A ? v

When you have finished, tear off the back sheets of the threerpagts of
Part II and turn them in to the trainers. (

O,
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ROUND I1 REVIEW QUESTIONS

Parc 1 ™, '

- -

As you begin your review of whit happened and what you experienced and
found out in this »ound, take svme time to deacribe for yourself the
things that stand out in your mind. Use the space below and start with
the Pirst wo 4 or phrase that comes to mind. Write quickly wi-hout

worrying about grammar, enntinuity,” or "making scnse” to someone else.

When you stop to grope for something eise (o say, start edi:iqg or
trying to get analytical about the experience, turn Lo thi next page ' °

and answer the questions you find there.
-
What stands out for me right now: i
¢
. — *
Fan
\:’
.o h*

1
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v . Paper EX1i (IT) .

“Page L of 3 | NAME CODE

. ROUND 13 ‘ B o ot

Pact II . - g T ' -
— :

This section is intended to prcvidt qncn:ions which vill-hnlp you -
organize and sort dut the expgriences and begin to byifd connections
between the ‘evente, your rcnc:ions. and the workshop concepts. ‘

Firs:: Describe's decisjon vhtn the actual agreement rcached satisfied

= . 1-portgnt self-incerests of your team. K , P
\+’ .
: f .{w
- A P ' .
. I ’. ’ j
- [l Ed ;"
4 »
. -
s 1. a. What wvas your team's tnitial position on tho 1ssue uhdcélzin;

this decision? 1If you didn t -have & positicn say vhy?
?

*

b: What wvas the other team’s inittal position on this issue? If
they didn't have, or you didn't- find out their position say
'*  why you think this was lo.{‘
’ T e ’ o .
<
2. a. In agreeing to this d.cision, vhat dsd ybur tean have:-to giv‘
up or- zospromise on? ‘If you didn't give up-or col@rani.o on
anything, say uhy this wvas tha case. . )
. A - v

-

b. What self-interests or values did the othar tean have to éivn .
up or compromise on to agree to this decision? If you believe
they coapromised on nothing say uhy this 1s the case. ) :
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", 3. a. How did your tesm's initial diagnosis of the situation on the
issue(s) underlying this decision help: (Qr hinder) you in’
reaching a ut.ufactorﬁ agresman ? ’

/
- » -, " . ¢
. * ve ~ ‘ f .
0. .‘.s nur,ly as you c;n ta}.l. how was the oth.r tean's dmmu
of the. situacion m&lar to g dztfettnt -from. youu?

v L . . .

4. What vas r.he key agrsesant or actian- you brumud to the cch-r
team to precipitate tneir 4grm:? Why do you think they ‘“bought
{c." 1f you fesl the other team pncipitgud the’ asr«un:. say

vhat :hcy did and why you agreed. -

5\ *

J" ‘. -sa‘

- ’ Al

5. what 1f soything, did tbe other t.m do, or :ry to do, to gat y«ou
to agiee o a differens decision on this issue(s)? How did you
counter that? 1f they never sttempted té work for a differedt:
decision, uby -do you cﬁunk rha: vas the case?

-
>

f
~ R ‘e *

A
e

6. a. As you see it whcu did your teas vork npochuy wll togothcr‘:‘

L ‘ | Wuy? . : PRI
. . - ‘ « B * . ' ‘:‘ ' + ‘ : »
\ . [
. " * : V. e s ‘i
Y ,b. What difficulty did you have vorid.ng ﬁogc:ucr" Hha: are you .
\~ . villing to do to, u:prou the situatinn? o . .,
. b N P 4 ‘ ’ \.’,"
2 R . o v [ &4
- -~ . ¢ ' . “
. oo . '
. 4 ) . ~
‘a - * ‘ 9,0
Q . . ) . 9, . .
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. . s 3 ‘
. .
. .
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v
. - .
‘. . . s -
) . . . .
. ’ . - .
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' ', -4 4

7. H’bﬂ: happctu( 1n this round’ that you are not satisfied with? How N
did it ¢ome about? Whar cnn you do next time to wind up more

t

u: Lsﬂld*" L . .

Yy
.
;
4 3
.
. .
.
.
;
¥
.
.
.
.
.
Y
*+
»
.
.
#
.
. .
.
5

When ' you

'S . [} .t
. ¢ "
1
< - -
- L 4 . ,
. . '
“ . > ' * L) .
x ' .
LY
» g A - R
= ’ - i
A
B L]
. v , " »
have finished, tear off tha batk sheets of the three (ngn.;
* Part II and turn thea in to-the trainers. : . T
{ . : -
- * - 3 \!
7 ‘: . . .
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ROUND II1 REVIZW QUESTIONS L 2 /.,
2 . . ) . ' ’ ’ \
o 1 \ . : .
Part 1 o L . *
As you begin yout review of luppaud and vbat “you cxpcﬂ.cncad and
. found out in this round; ~time to describe to yourself the

.. things that stand out 4a .youx miad. Ulhthquuhlwmd-mtvich

~

7

3

a , ;
¢ Q
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_tha first word or phrase that comes to mind. -Write: qnlela. thout

wrryin; nbout grammar, mtiﬁuity. or "nkin; nnu to's i alse.

Hhcn you :top to. -grope fo uouthing uu to uy. start odiung or .
tryicg to get énalytical | t the experisnce, turn to°’ £h¢ mz mt

) and, answer the quution‘ you find :hsn. -

v o' - [Y
« &

What stands out for me right mpow: .., - . ‘ L.
~ [ ] . L]

- " - - ) v.
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Firsc: ""nepééibc a decisipn where you zade conce tiom‘ and Lrade offa in
both juantitatile and nog-quantative izsues to yeach an agreement within
your raage. ‘(I_f you reathed nc such agreement. say why not; and dejcribe
the degiicn which most ‘i:lauly matchas this criterion.) - .

. \ ‘ . ] /\ bd ]
I v

»

]
" "‘ Patfer E-12 .(1D). L] 1]
' e P Page | of 2 - NAME CODE
o S : !
I3

P .
? ’
H

n v .
1., What did'you do to leave yourl&t
tradeoffs witbout going below

‘didn't do auything like thie say what dig do and why?)
A [N y . [ 1

+f

» .
L] {
f

L4
.-

-,

s -
-

-

. . - . . /
’ ) /
2 !

A you see it

2.

7

]

3

i

 what was the best thing and what vas
that happened in the ba¥gsining process around this dcc:@cion.

£ room td make consessions and

on each {ssue? (1f you

)

t

sy

the worst thing

.,, : . , . X
3. Describe the foras of power aach team used to gat agreement on
issues at the place most favorable to themselves. If ome or

wade a difference in the agr
think it wvasa't used.

S

h
both tesns failed to use a form of powsr that ‘you think copld have
semsnt @ay what this vas and vhy you :

{»
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) Hdw J!a the lgr’unnt'ruchcd et both yout tean's ulf-intorntt
and tite othcx tean's qalf-intcruts? What' ulf-intoruu of ncb.. <
t.uh wcr':/ not aet? Whyl--.

[ ]
hd x

- .

© As you see {t, vhgn did your tean work upechlly \ull togcthu?
m, . l\./' o .
. * . J

v . * 0 . <

“b. | What difficuhiu do you feel you had wotking toguﬁu. What
a/rn you vi.p‘ing to do to improve the situation? .
S © . \“

*

’ -
14 N
* . >
» . . < -
. . ) ' -* ' z
. -
* ve .\ .

6. tht,ﬁ:ppcmd in tﬁis tound tha you are not ntilfica vith? Bow '
do you 'think it got that way? ; t can you(do next time so you

,vind up more satisfied. B .
* - A ' 14
. , ,r*_ ¥4 ‘ ‘ ‘ ) ) .
5 . ] . N
- 1] “ - . »
} .
» a L -
- ’ ‘ »
[ . P 7

*

When you are finished, tear of,f she bick sheets of the thyae p’a;u:s -df

Part Il and turn them in'to the trainers.
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" ROUND [V REVIEW QUESTIONS

Part I . » » . e !
T ~l/ B ‘

. As you begin your review of what happ;nod and what you expeticnccd and
found out in, this ‘ound, taRe some time to describe for yourself the
things that ktnnd out in your tdnd. Uc. the space below and start with
the first word or phraap that comes'to mind. Wrica quiekly without
vorrying about grammar, dbut!huity or “-aking sensv’ to somecne alsa.

Hhcn you scop to grope for something else to say, start cdi:ina or
trying to'get analytical about the sxperiences turm to“the next page
. and answer the qualtions yol find there.

< What stauds oat for me now: _— - f<:
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- ~

ROUND IV B . ) - . ,

Part 1I - ‘ T . ’ r

1. Go bn&in and reread what you ju'ar. no:o.‘undax Part ‘I and use. that )
statemeant tc chpose the tinse when you were most disdacisfied with ° . .
vhat you did or vhat vas going on in the negotistfons. Now . . r

describe below what you did and wtpt happened that you ware
_Make as complate ' a autmé u you caun.:

dissatistied with. C
© - []
[ » -
—_ L4 -
bl *
s < .
y T, i
A
\
- A )
L .
- ' . .
. 4
’ J
Y »’
. 1
L .’

]
!
/
. . , /
[ .
2. In vhat way is this mcricn,ca sisfilar to your /Lrpqricncc in other

‘rounds? Te yo{n’ daily life? ;
. [}
1 . . /
- - ) » ' ‘/ | - '
# * ,
‘ > / .
‘. ) , ‘s ; .
Lo ! | -
J . T . ‘
» ‘ i .
e . ' /. S
/ f;
» ,
/ 6
. 104 / ?
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-

-

5. Eealistléally, vhat are you willing to do next time you find
yourself in a siyilar situation so that you would feel sastisfied?

Lo

I3

’
2 .

What did you learn or gain from this sxperience that makes your
dissatisfaction worth the price? 2f yos didn't learn or gain
anything say why you beliaeve this to be the case?

. €
N, Pl

T

+ hd . Y

e

When you are fini:hid; tear off -ae back shci:%*of the 3 pages of Part II
+ and turn them in to the trainers.

97




s Paper E-13 (11 | ,
’ - . Page 3 of § NAME CODE /
/ F 3 *
. 3. Hou, uhnc did you do ‘or vhat vas gofiz on in that pat:iculxr
o) situation that you.can feel best about? Ly
4
4 s ~
) A
s ) .
y
\ - sortn ) ¢
)
4. What would you have to have done or what would s to hava .
s 'happened in order for you to foel cosplately satisfied with this /
. expasrienge?

\
s \
¢ . \\\
L g . \\
L4 - ' ‘\
\ v \ * \(
. 5
,‘ - 4 . i
. » \\
«” ‘ . . ’ N \
L 4 \\
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.. E~14, Parc II : '
Page | of 2 - . XAME COME,

- e “n
4 .

Fesdback to the Whole Team s T
We Yere n.gotit:ing With 1nKNOG

/’/ !
Sono of thcst quts:ioun may fot vaem to fit what happcnod in your
anegotiations. 1f so, briefly noto vhy and go oa.

T e
‘-

. -
Thicking back ;hrough all four rounds of no:ptiatlny vi:h Yoy

An example of a tinme ub.u 1 :houghs your :can ptescntcd youi, self-
interests clefrly and nsocrtivuly vas. .. .

-

i

' . N -
Ay

An example of 2 time when I thought your tesm didn't seem clear about

your self-intexasts or values was... . .
. ‘/ , i ’\’,
. . . P 4 N
’ . . J
: 1 thought you were able to use : powar to forcs us to

‘ (a typa or form)
change cur position when...

\ -
. . L ‘ .
1 thougﬁ: ycu didn't use cthe power available té'you when...
LN : ’

I thought your tean was d&ing » ncaotin:inn: ,FTTAtUgY 9lr‘1€ullt;j wall
' . vhen...

+

1 thought you were using a win-lcse strategy vhen...

N : /K
«

M .
.

| : ' S T : | 99




Yo g, marr 1 |
/ Page 2 of 2 -wtzm

x /‘
. 2

T thought you sere using n/péliabagntive srrategy vhen..

/ - .

/ . - . ‘e

A tize when I thought you vere ;bl& to kaep. us from finding out your
© mintwum pdaicion wvas...

. A
s,
/ N~ T . ) s
I cthink ve got wore than we were preparad to get when..
L] .. A R ~¢~ ‘}\‘
3
: . x ;7?
' , _ b
I thought our ﬁc;uwsﬂ:oh down when... - S
. . P}
v . . * - * 9
]
«..because. ., ’
\ ‘\ ’ W ' - ) *

*

four txat seamed to na ;c be f{ragmented and vorking at cross purposes vhen...

o, ,

L

what [ oost gppre;iatt& aAbout your team's struca and strategies was...

-

What I found most frustrating or disconcerting in ﬂngociaciui wich yaut
4!“&--- .

) | !

. .
When you ha/e finished, tear off the back of rhese two pages (Parz I1j:
tumm thes into the trainers. Hold onto the originals for later. .hen,
vhen your teaz (s ready, give your individual feedoacx sheets (Part I)
to the mambers of your- opponant team. Gat from them their individual
teedback to you persanally. Tura to Paper B-15 14 your materials sud

3 complete f{c.

g L 1. "




- o pper 17 LT T

E S . . ' - Page 1 of 2 NAME CODE

!

x ) v

K . .. -

- o ) Hor%shap Concepts . ‘ . . r
3 . i :

E ‘ons‘dering ~exp'er(ue-s and wt "t “oc have found out. from the

- «:alveils you completed, it :  you now say sbout the .

follewing: (shorc p.cnérapb. 2;5 qen:ences. for eath {tem) .

A

-
. . - ~

, i.. The most fmportant thing 1 tound out abowut .the Negotiative Problen

P - Solving Procpas p{Eb‘ﬂth iu this workshop... * -
. . _ . /,
‘ N N > . . . ‘ N . Y
]
2. As [ see it now. compared to/a win- 1ose s:ramgy, a regotiative
approach. .. . . -
- ¢ ’ /3
N | / ,
' 3. Compared to a collaboirc<ive strategy, a negotiative approach... : .
. 4. For me, the important thing in diagnoaing a conflict situation... L
- . .
. 5. 1 fo.nd out that power... : . i B

.

~

6. 1 found out that, for me, bgrgaining...

Y101




. \ Paper E~17 I I l I l

- Page 2 of 2 - NAME CODE

7. 1 found that I treat my own self-interegts..,

.

< . »
¥
kY

. B .

.
~ . - . e o
A

* e
8. 1 fonnr:hat vhen ['m clesr and assertive in vorking on a:y own
or my group's self—interes:.. . -t ", ]
. ’ s 4 v .
P . ..

9. % fouud that taking the other person's oi' group s aelf-incorests ’
) JSeriousl . . . .

] .

» ) ‘\-
10. Describe the most important ideas or cdncepgm this workshop for

' vou and say what it m. 308 to you.’

1

- . - .

-
* -

When you have finished, tear off the dack sheets of these two pages and -
" turn them into the trainers. LT v. 102
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FINAL Qussnosmm'z ] . '

1.  What was the worst thing that happened fos you during this workshop?

v
-

e * : V4 \‘1 ,',*
- 3
v - . . ' .

2. What vas, the best thing that happened for you? o o

-

Think for a moment,-bout the theory papevs. practicc exe ises and work forms .

‘used in this vorkshqpu As yoy used and exparienced the

W

3.

.I found the ‘materials .

rue fsrayou?
"\.}’ y

- 1

1 uqs #ble to use the :
materials to focus on ,:}

issués and concerns

-that hre really

{mportant to me ' v

hard for me to under~

s:and, confusing, full
of jargon

1 found the workshop. *

1 found the workshop
challenging and

interesting

I found -there .wasn't

wuch here that I
could or would use in -
y daily life

7' which of the following

.

. 1 uas nni able to use

the materials because .’

" they 31issed the issues
“that a%e“important to me

s

I found the materials V4

tlear and essy for me
to uncerstand -~

2
* .

boring and uninteresting™ «
4 . '

1 found out s lot of
things that I can or.
will use in uwy own - .
daily life end vork ~— -

.

7. 1 fel: mysalf ' \\ i I felt harvassed and i1ushed
vanting to move x _ mosp of the time
faster most of /m\\\\ I was able
v the time ' M to use the
‘ workshop timas
N . efficiently S~
; //. 103
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MY

8.%;( the
v : workshopT was

too strbctured
for my learning

'T] .

T

1 felt the strugture

- of wvhe workshop helped

1 felt.the warkshop was
too unstructured for my
learning needs 7

v e i . me learn ' .

9. Considering all the things that could be -done and need to bé done in
{moroving the edutationql system wouxd_yOu say this wogbs op:

* ..« . - is essential for people who are” tryfﬁg to 1mprove'educqtion and
thems¢lves ag educators ¢ .o

is desir;ple'bu: nor essentiasl for educﬂkionai personnmel
o, 'g " ""

[ . . - .

. . _-{s undesirable because ]

i

— -
. - [y r -
‘ Suppese this warkshop vere to be offered in a gollege cr graduate prdTessional

progran in education.

r3 10.

il.

puh
[

“3

Considering your own enﬁeriencs.

.

x
How uculd you rate this workshop compared to other professional
educational courses you have taken? '

Comparable to the . .

best 1 have ever
taken

How does tYis Jdrkshop compare to other college and gradq\fe courses

11

»

(non*e&UC¢ticn01) you have wger taken?

.

Ccnparable to the
best I have sver
taken

~

wy

»

Comparsble to the vorst
T Have ever taken
k,v ’

L

’ COmpaéable to the worst
1 ‘have ever taken

Now ahat the vorkshop/ccumge is over, hou would, you sum up the

experiewce?

Not very worthwhile .

for oe .

:;,

L4 2

\

JEBER

What whuld you say accounts for your rating?

-
L

Extremely worthwhile
for me

1
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