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VALUES ‘AND HIGHER EDUCATION: SOME OBSERVATIONS

Introduction © ' ~ ’

>

ﬁ...» -~

dltn the founding of the flrst North Amerlcan colleae, Harvard in 1630, an °

effort was made to establlsh "a clty upon a hlii" which would sustaln learning in
. . ¢ . .

the face of "degeneracy, barbarlsm, 1gnorance4nnd 1rrel;g;0n."\AJonathan Mitchell,
. . ' "‘_ ' ,° . .., ' . v .
expressing these hopes and éoncerns in 1663, had & vision of higher education as a
. > : . -~ ’ . ] .
civilizipg force--a means of trahsmitting to successive generations those values
-

deemed worthwhile. "Thus an‘onlglnal purpose of Amerncan higher education was }

personal developnant throuah acculturatlon to the clas31cs amd to moral prlnclplesﬂ 2

(Carneg;e Commlsslon, l973, p. 59). o L o

- I ¢

Change over the years, however, has modified this early conception of purpose::.

the "classigs" have ceased to be taught to any extent (save at St. John's Colleze)
and "moral pr1nq1ples" have often become relevated_to that_part of the colleg1ate
experience knodn as the extracurrlculum Other tnemes, 1ntroduced at later t1mes

v - <« 7

into the academe, have frequently oVershadowed the original'goal. According to the
s . ¢ 3
Carnegie oommlsslon, "tvhe econom1c purpose nas pr1nC1pally developed 1n the late

Y . £ °

nlneteenth century," and prov131on for persoral development 1n the flnanclal area g/,w——~5\

bécame a s1gn1f1cant obgectxve of many proorams. Preparlng men and women - whe “woul
f”’ . .
3 be able to contribute to/the economic growth of an expanding. soc1ety--surely this
. was an ample justification for the pread of Amerlcan colleges and un1ver51t1es.

But yet a third therne, favored by Thomas Jefferson, could be seen throughput
/7' . . . * . .

-

institutions: education a%s an agent for political oﬁ’entation inwa democratic

context. Cltlzens would be made aware of tbe rlghts and respon31blllt1es of llberty,

leaders could be selected as‘they rose from tnose around tnem by v1rtue of thelr &

1ntellect and ability; opportun1ty could be bBest provided through an‘educat:onal )
. \ ’Q‘

@

system which stressed high achlevemen% A f;nal purpose, serV1ce,,has emerged

(from the work of the land grant colleges created by the Morrill' Act of 1302) which

e

A

. .
rs

& o
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has increased the role of higher education and ensured its visibility. The .,

.

contributions of its scientists, for, example, have given the university a position '

N o

of proninence and a base of considerable powen{ the influence of gradu?tes and

5o
» s

faculty can be seen in the -various enterprises of the contemporary world, from its
-~ . N n . .

N

commerce to its culture. - -

2

Tt is conceivable, however, that academic institutions have neglected the .

first purpose of higher educetion--the personal'development of,th% student--to the~

detriment, of the entire process. The discipline and piety which characté;ized the

v ] 2

. early colleves tould certainly not be suitable for either the research universities

4 ‘

L

or the vocational colleges of the present. Still, in many_ways, a reevaluation of

< >

L] ” ‘ . 3
the role of individuel and societal_values in the instructional program segms
Y

"appropriate. While it is not desirable that colleges teach specific moral conduct, .

3
a small portion of the curriculum could nevertheless, be ferot;dAto an examination

of ethical questions and their relationship to life botl inside and outside the oL
\ )\ . ‘ ' > .,

? .
. . N, . . . .
academic communify. An’ironic commentary,of the necessity of analyzing moral issues

. \ - v . -

can be found in an address given at the University of Rochester's l966pcommencement:i

+ . ..the cofblete free play of ideas and opinions is the , . .
best process for advancing knowledge and discovering truth * '
We now acceou as principles of both our political and" ‘academic
St societies that no opinion stands immune- from challenge; that
an individual who seeks knowledge and truth nust hgar all sides 5 -
of the question, especially as pregented by those ho feel ’ :
-strongly .and argue :militantly for'a different view; that
suppressing discussion® or muffling the clash of opinion e .
prevents us from reaching the most rafional judgment and , | -
"blocks the.generation of newtideas (pp. 2-3). ) '
Although the speaker of these rémarks, Richard NixXon, was to later suffer much
becaude of those "discovering truth," the‘éoundness of his argument is apparent.

-

- College. can serve as an arena for the testing of ideas, which need not be confinéd .

4

-

to the,traditional‘contenb of the disciplines. For higher education,-by its neture,

, . \ L
should permit a greater latituﬁeloﬁ expression than elementary and secondary educatios.

In the college classroom, numerous value theori¢s .and philosophital conceptions //'

L -
3 ee

—
¢
-~
»
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may be rigoroui%y explored; in the extracurricular programs, opportmnities for -

dialogue in an informal setting may'be,extended,lalloving a free ‘exchange of .

student—faculty-administration viewpoints. _But this is conceivable oply if -

= . )

universities and colleges,are -above reproach, serV1ng in the capacitj of “secular

churches" (Brupacher, 1977).~ In the opinion of H. S. Commager (as quoted by John
| v .

Brubacher) \ -

PN 4 Y ' P
7 - ‘! N ]

the universif§)is the most .honorable and theé least corrupt
institution in American life. Tt is,-with the church, the one -
institution tnat has, .throtgh all of our- history, served ors .,
tried to serve the intdrests of the whole of mankind and the . -
interests of, truth.. No other institution can perform the
functions which the university performs, no other can fill
the place which it has for long filled and with-such - .

' ) .-intelligence and moral influenge (p. 124). . - ) ) .
)n,?Ethical Crisis in Higher Education? . - o ) '
?griting in Change magazine, warren Martin (1974) of the Danforth éoundationf
has describéd an emerging "étnical crisis in educatiBnU-lparticuiarly‘higher‘ ) N “

4 . " . .. . ‘ .
* education. His concern centers upon the rather abrupt change of the university

’ 2
» t

from its preVious pos3tion as an 1nstitution with principles tq one witﬁ little

regard for ethlcal standards. While the past~history of higher education has not

been without its cheating scandals and’ unsrupulous administrators, hﬁlas asserted, /
- nonetheless "American coiledes‘and unhiversities have performed with conparatively )

0y

< Y.
hivh ethics~-certainly no worse than the church and surely better~than government

N and~1ndustnf" (p..28) ’ 4 .

- But of late, it is becoming. apparent ,—higher educational institutions are
’ 'A . . 4 Y
coﬂpromising as necessary in order to survive the "new depression" characterized

« Lo - . <

by’Earl Cheit for the uarnegie Commission. By reciting case after ease of

\\\\ Y . 2

1nstitutional acfions whicn were not ethical Martin proceeds With his indictment:

9,
. ‘\

<T’ ' misreprEsentation of Job market opportunitles for graduates, mismanagement of federal
N, . . F
and‘state funds (especialIy student loans),-misunderstanding the purpose of higher'

educatibn (With the consequences of curriculum catastrophe), misplacement of
. % * . " .

. - Ca .
et e e . . Lo Co. s < N . '

. 6 L .
. .
. . . >~
o » AR :
. - . v ' . .




'_academlc orlorltles leadlng to the resultlng decllne of standards for scholarshlp .

[

What is deWeloplng, in his oplnlon, is a state of acaaemlc anarchy--a "mindless

denial of order and tradltlon”‘whlch could‘ﬁ?fectlvely end the vital mission under- .
taken by the unlver51ty‘ Moreover, anarchy and an ethlcal crlsls may be the s;gnals
forces omtside the’ 1nst1tutlon are awaiting; with some justification they can then

;o - S P

move inte the realm of"academic policy-makirg. With this imposition of external

. . N ~ - . '
control the historic autonomy of most colleges and universities becomes nonexistent:
. - . . Y -

the role of higher education is.expressed only in.terms of its usefulness %o the

state; ‘and whenF°thEre is disaéreement, the state exercises its authority.

To_combat this disastrous slide toward mediocrity (and possibly oblivion),

. -

v

,yhrtin'has proposed that a dichotomy be established: academic institutions 3s ,

separate entities-from educational ones. The former are t6 be devoted to the

hlghest “form of 1ntellectual excellence, w1th a strlct adherence to tradltlons of

scholarshlp, raulonallty, order, and sequence, the latter gould strees eﬂuqaﬁhon .

- %

. bt

in a "broader, more contextual, eggwatlcally relational" way, with attention to

. imagination " experiential learning, and practical achievement‘ After an appropriate

.
f -~ e ~ ¢ .

_ period of program redefinition and 1n§t1tut*onal "repentance;” Martin believes that

3
,*

"both types of 1nst1tutlons can contrlbute to the development of the new paradigms’ }

which are so much needed " By 1ncorporat1ng the highest p0351ble.standards of
' L4 _ -

ethlcal actlon and by, 1nvolv1ng the many participants in higher educatlon, "the

/l - . ©y

_new organizing pr1nc1ple for our colleges w1ll be symblotlc--uhe successful and |
- St
necessary reconc111atlon of apparently 1rreconc1lable dlfferences" (p. 33)., To

. .

abandon its present quest for "warm bodles,"‘the college may haveljﬁkreconsider its

v )

’ . £ : N
real purpose. for existing; 1t may even suffer greatly in this ‘process of gelfl .

.

j
examination, both in teXms of its status and its financial sustemance. . - o 1
: :

.Surely, Nartin's:analysisgis not’ without some degree of personal bias, ‘yet T A

N « ¢ - LA \

his general Jfeeling of apbrehen31on is shared by others‘ Caroline Berrhas made . o

.
. —

a . . ' . ' A & . . . . y
£l A ' L . ’ ) ne - . ‘
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“a Mcase against'college," calling the time’

s

. .

Y

.Spent in.college an often tragic waste of

the vitality of youth; Ivar Berg has~descr1bed‘much of educatlon as F:¢ "great tragnlng

Samy -

*

*

I

robbery" where the correlatlon between Schoollng and success is weak at best.

essence, the promises of instltutlons not%ithstandlng, a callege degree dees not

¢

In

4

e
magically transform thegstudent 1nto_a

whose abilities have been so enhanced, that

méans of self-¥ulfillment.

Should higher education, however,'be responsible for the future of those who

' partake in its procrams°

(

2 \om

»

E]

b

L}

ll-adgusted, economlcally secure individual

is chosen occupation becomes yet another

,
]
2

IS L

<
-

Are institutions guilty of urethical (or immoral, as.some

have charged) conduct in thelr promotlon of the potentlal beneflts of higher learning?

Interestlngly enough, Howard Bowen (l97h) has argued Just the opposite:

.

and universities are not actlng ethlcally when they restrict program enrollments

unduly because of a depressed Job -market.

Accordlng to h1s 1hterpretatlon, the manpower‘aﬁpf

-

-

-~

that colleges .

u ——

w

oach tg higher education leads

to morally questlonable assupmptions:

(l) that the changlng demands of employers

14

" should set the ouotas for applicants to 1nst1tutlonal programs, (2)“fh3t the chief .-

¥

" reason for collegeo is "to prepare people for speclfld jobs"; (3) that educators
- . 4

* must accept ”whatever work flows from the blind and predestined imperatlves of ‘

technology " No, Bowen has asserted, higher educatlon does not fail except when

it refuses to dedlcate 1tself to the search for. knowledge and to the development

k4

-

“
*

- ~
4«’ « ©of 1ts ‘students. Taklng a more commltted stand may be necessary, though, if .
: - . \ '
institutions are to overcome the pressures of those who would equate the needs of
' Mg — - 2 - -

thegmmwnt w1th the requlrements of’the future.

The avoidance of hucksterism, G

glmmlcks, %nd deceltlul practices is mandatory, attention can be" glven to both

those of lower ablllty and those with superior skllls "in the spirit of excellence

~~—

ql»__.l

* and- honesty of purposes, and standards” (p lSB)'

(

Y

»
-

- Stlll problems which relate to the 1soue-of 1nst1tutnonal honesty appear!and

reappear w1th a dlomaylng frequency

r

RS
-

,The redent court. cases (one yet to: be resolved)%
: " . \o1 < AR
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”’/\‘If mistrus t-and dishohe sty can be reduced by force of law, outsxde authorities

‘
©Tonfull disclosﬁre" poSition of’;he conSumer movement§§¥Will'a.college be_compelled -

v

‘ * -\ . .
\ P - . >
. N . » ° v
i . -~ ~
= - . 4 6
A Y < '
[} ' s
-~ - e . " . o
3 & ! .
. &

.
of, Marco DeFunis,and,Allan Bakke'have’brouéht into question admissiohs policies
~ ) . " 07“ . & .
ﬁhich reffect'"reverse discrimination.” While'deSigned to promote access to the

. ‘

» . 1]

’ benefits of higher education, special admittance procedures for minority applicants R

-
s

. /
may deny fundamental rights to others--at least this is the conténtion of those who

A
[y

are currently challenging the affirmative actlon programs of universities. Gan

institutions\fulfill their self-imposed moral obligatmons, meet federal guideliaes,

' o

epcourage an "open"*society, and,’at the same ftime, violate the U.S. Constitution'

guarantees of equal protection? ObViously, whatever decis10n is forﬁhcoming will -

. -

not be satisfyinc to all interested parties‘ ’ h . -
. hiey .y \ fi ~ h v

L

Knother aspect of the expressed concern for imtegrity in the academe lS the

- . . -~ ¢
R '

to_ supply sufficient information on its programs, requirements, ahd'personnel %o

. A R . -

meet,;the demandg of educational consumers-&its actual and potential - students’ . ‘

-~ 7 v

Binding contracts may one day replace the "gentleman's agreement" which has often °

-
» r . M .

} €x1sted between the repreventatives of the institution and.the indiv1dual student

v ’ [

may
attempt to, structure and to reguIate academwc pOllCleS for the benefit (as they(:;;:; .

’ o

it) of the consumer. Coa N 1 . ‘ -,

L3 “ KA . ’
o . B . . 4 . , , -
But are deceptive practices really prevalent in higher education? Has the

.

campus become a "moral mérass," where 'those who enter may & erience ersonal .
mp Yy exp P

‘discomfort and frequently, defeat° George Arnstein (1976) has stated emphatically,

0 1] 13
0 ..

"yes, there ig fraud in American postsecondary education,ﬂ.from false claims of

- . e v -

accreditatmon £o outrigﬁt dece1t. Even, those bodies--theﬁaccrediting associations--

» / ' .

which should enforce, standards and insxst upon conduct of a high order are themsel¥es

*' woefully short on principles. By assuming that education~is above the comoezition .

e, - ——
>, o -

and corruption of the buSiness world, Arnstein has noted academics have misplaced
€] N 4 v,

their trust, undiVided att‘gtion to the respons1bilities of a sound system of /

N




of deception in employm nt practices through the advertising of vacancies which do

of admlnlstrators‘ A'dlstressmng lack of concern, she has conclhded for the Job

.not Sppported b} society %t large‘ ) B - ’ y

,' Can these charges of unethlcal behav1or be dlsmlsaed as but the complalnts of

b - ‘- .

. ‘ . )
properly conducted progra;s\is\ngceffithted However, for the present “"ndbody is -

X

1n charge, there is no system; and there 1s no agreement as. to sultable ethlcal

‘ [ T e 2 - LN ’ ' Moo
standards"‘(p‘ 11). ., L , -
Echoing the.criticism of Arnstein, Anha Nardella (1977) has accused institutions
. ) A . . J . . .

*

-~ A : :
not exist. Colleges and universities have aséd the surb&us of Ph.D.s to advantage
. ., . . - B . - ‘
‘in the faculty seiection process, ,arbitrarily, hiring and firing to suit the pleasure
/
t

’
candidates. has been exhlblted on the.part of. the 1nst1tutlons, there seems to be

little«appreciation of'the effort expended and of the value of advanied study 1tself.

| S M

i

the embltgered’ Perhaps. Nevertheless, there has 1ndeed oeen much resentment over-
- S . F
S .t - .
the*seeming indiffererice of higher. edudation to the realities of today's world. The

»

press, for exanole, rarely neglectds- an ogportunlty to p01nt out 1ncon51stenc1es and

1rregular1t1es in academia. TIn 196L Newrweek investigated- "Mordals on Campus" and
. 3

concluded, that a revolution in sexual behavior had ,occurred, though it did. not arrive

-

/\ 1

¥
overnight.. While hold1ng up tne values of r‘ollege students to publlc scrutuny, the
L 4

writer d1d grant that the 1nst1tutlons cannot 1mpose standards of morallty which are

-~

Foliowing ih the next"few~years, readers.were toebe.informed abont student '/
protests (sit= ;ns, assaults, bomblngs) and student problemf (the draft Job openlngs
drugs premarital sex, cheat1ng)12 After the most recenu scandal’ at a mllltary
academy; Tlne exaglned the Questlon, "What Price Honor’"~zl976), suggestlng that .

althouﬂh dlshonesty is hardly new tp col{eges it is more widespread than ever.

Cheaéﬁng has pecone almost accepted as an academlc nece551ty, the” article contlnues,

3
- ‘because students are, 51mply applylng/the prevalllng ethlcs of American llfe to thelr ,
B
own act1v1t1es‘ Has conformﬁty to the pressures of coping and ach1ev1ng,rendered
A 1\ ). - ) »‘ .
1 " . y . . . ‘ ' . . . N . . \ . .. ,,"_
: - . o lU ‘ . )‘ . L, " :
) .. A [} - . . .

b3




'thonor obsolete? Have the peer enforced codes of conduct. become anachronlst1c° 4
- , a ”,

. (In the oplnlon of J051ah"Bunt1n ("What Price’ Honor’", l9$6, p. 20), pfe51 ent of |
g

Brlarcllff and a former Test Point 1nstructor, such a code is an anaehronlsm--but one

! “

“which must be retained to efisure mllltary ‘officers of 1ntegr1ty As to whether this

o R

A t ’
approach to classroom honesty is really effectlve or whether it even promotes
A 4 ‘ Soe . 2 3T L33
worthwhile values is conyen}ently overloo?ed in Buntlng s olscu551on.) . s
C - ’ \\ N :E.\ .
JLastly, one cannot escape the‘dlfflqultles whlch are constantly brought into . S

view by modern’ day’ "muckrakers." Thé 1nc1dents 1nvolv1ng the thool of Educatlon
~

¢ ' *

at the University of hassachusetts ‘have caused a collect;ye shudder in 1nst1tut10ns é

across Amerlca. 1°apprbpr1atlon and mlsappllcatlon of funds, questionable adm1551ons

and graduatlon standards, caprlclous employment practices--virtually every p055151e~

violation of aé*demlc etn1¢s was attrlouted to the School. Unfortunately,°a' -

~ .

y ) deflnitlve statement of the truth or fa151ty of the. allegatlons will never recelve

EN

the attentlon that the initiai revelatlons of the story dld.: Fon many who are =~ ‘..

H
L -

outside of the academlc‘comnunlty, the "U Va 5. Mess" becomes but another example

.

N P )
'V og "instltutlons that.pander" or "green-stamp umiversities" caught in the act of

not_ "practlclng the preachxng N ) o . L .)

H .
N

At the begrnnlng of” thls decade, LeW1s Mayhew (l970) expressed a call for

. b
o commltment in terms of a "mew academlc morality." Flrst, 1nst;tutions,will need a,

.

leﬂitimate basis of authority;'second, generally accepted goals for the educational .~
L b . - <
programs,*thlrd -2 "restoratlon of Anstitutiohal and profe551onal modesty " He
- . -‘\.~ ‘.\ - i * fv- : oy ) X e. - . ‘J‘
concluded ) . . AR T s TN P - ) : “4
- g . P N “X: - . R} \ . % ,." :
. Reflectlng on.theé moral dllemmas present on the campus, the Lo i

-forces which produced them, and‘the conditions which seém necessary’ . ) g
if- they are to be re'sdlvedy I Tind that the overdrching element of ‘ T §
- a new_academic morality is parsimony. Throdgh economy is the use - . e ]
. of means to ends, arrogance on the campus may fade, problems of o T
— . . governance may be-resolved, and the public backlash to higher . .
' education may be relleved (pp- 138 399 L ‘ L

1

. But 13L1t reallstic to expect a restoration of confidence in higher . . :
¢ oo . -r L N
education when remlnders of its moral laxness appear everyuhere° Yes., there £§ R

\\1



. -
e . N .

. ..

‘\—. “ . i °

N ~

hope: colleges and universities have no ethical principles, no system of values

. apart from the persons involved in the educational process. Since this 1ncludes
- \
) students, gacul;y, and adm1n1strators (as well as those in the surrounding society),
ey =
the work. of renewal mist begin w1th 1nd1v1duals, not 1nstitutions All are a part

.

of the problem, all'must now be a part of the solution. The "ethical crisis" can

v ».l(( L4

pass: optimism is not unreasonable.

Values and Student Develooment in the Acadowe-—Sone ReIevant Studies

3 <

In the earch for clues to the values held by one v1tal group part101pating

in the precess oT niOher educauion——the students--a number of - surveys have been

canducted which reflect the changinv "moods" of the nation. During the l9SOs, for

> ‘example, much was made of the conformityw@o campus life demonstrated by a magority
.. oo : : ’ . .
€ L . .
. of .students. The returning veterans, together with the "orgapization-men-to-be,"
o v presented a rather serious appearanceé modified occa51onally by raucous fraternity )

activ1t1es and rugved sports events. .(Of course, Kevin McKean (1975) has written,
the, glory of these times has been exaogerated in nostalgié literature behav1or on
campus'was not saintly, dissent and disruption were,present, and pregudice'was .

openly shown ) Ey the mid 1960s, accordinr to the reports of Yankelov1ch (l97h),

the "children of"’ cnange" uere emerging: . students who valued’political and social

»

action& being independent*and committed to principles which were not related to i,.

’

. . o «

. vocational ambitions. Generalization rust be ayoided,,hgu?ver;'by no méans did all

. . X ’ . . -~ . . -

students stand-at the barricades. " Thése less vocal, those more conéerned with their
VLo o . e : , "

careers (and perhaps tending toward a subdued approach to societal problems) did rpt

<

join in-open protest. .. .

M kY
5%,

. . : i= : ‘ X, ) .
After Vietnam and the turmlt oF the previeus decade, the students of the 1970s

. L

have adopted a still different set of personal values: Again,~one mist not attribute

/

" overall group tendencies to each student 1nd1v1dually, no two "codes of eth1cs" would ’
it

" be precisely identical. ,Yet, some observations which hold true "to & great extent
2 . : - . . ﬂ-— .

- ‘ﬂj - " ’

v =

.

-
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‘ conformity to older moral and social norms" (p hé) < : \ B
.of students as more members of thes¢’ groups enter colleges.

‘the "Lifelong education" movement, has affccted the campus by raising the median

- age of the student body.

necessify of daily commuting.

v . <
v . , s

cap bemade about thé current generation: rehellion and alienation are 'still factors
in satisfacto}y adjustnent, with parén&-child relationships-a key to the transition

to adulthood; pleasure is a commorn value, although a concern for stewardship of

. [y

"limited résowrces and an‘awareness of’the benefits of deferred gratification are :

\ N
clearly ev1dent' sexual act1v1ty 1s regarded as a personal matter, not subJEEt\to '

' socletal restrlctlons,.patrlotlsm, whfle not passe, is surely subdued for governmental

decelt has been often exoosed, success is Important in llght of an erratlc econbmy, .

N . .
but achlevement must be related to self-’ulflllment. "These values, w1th their : .

Q‘strong emphasms on personal self-fulflllment are remlnlscent of the Jtood of

,prlvatlsm that oravailed among students a- generatlon ago in the 1950s* (Yankelov1ch

and Clark 1974, p. hé) » But there is a distinction, without a doubt: "Today s .

college students refuse to be,caught~up in ‘the same dichotomy between private,valués‘

~

and the ,values, o soc1ety. And indeeéd, the soc1ety na longer 1ns1sts on rigid

‘\.

[

The forward surge of mlnorltles and women has had an 1mpact upon tne attltudes
- . N P K

And another trend,
“( : R LI *

T e

But a/conﬂf/ct of values can be anticipat ed the deslres .

+

“of mlnorltles versus, those o he nonmlnorlty students; the yearnlng fpr a contlnulng

educational experlence versus the reallzatlon that credéntials and additional course-

work do not ensure a better Jjob; the pieasures of -pesidential campus life versus the, )

~
\

Even'cost-benefit analysis (positive knowledoe) .

-

cannot nrov1de firm guidellnes for cholces, eacn student must declde which alternatives

4 -

. v

are the nost\;pluable for mectlna hlS own goals. . L. o -~

- If educatlon can be cénsidered a ‘means of facilitatlng a student's selectlon
) ,v:‘: [ '

and clarlfxcatlon of valués, it would be deqlr!ble that 1ncreased1prof1ciency be

shown during advancement through the educational prOgram.' Indeed, as Stephen Bailey (1976)

T




has s eculated{ ' - . -

_ What if the diverse institutions and instruments ‘that
constitute our‘educatlonal system should consciously address .
these bedrock realities with the followlng-baslc purposes in mind: . )
--to help persons anticipatey and, increase their capacity for
creative engagements with, major predlctabbe changes--physlcal and .
psychologica}--ln their stages of developmenu, e » .
<o ) --to0.help persons in their concentric coreminities to cope, to ’
) , work, and to.use their ‘free time in hays that minimize neurotic .
"anx1ety and boredom and that maximize inner fulflllment and ..
‘ 'Joyful reciprocities; "
"+, .--to help personsto learn the arts of affectlng the -
. enveloping polity in order to promote justice and to -secure
" the blessings of llberty for others as well “as for them-
.'selves (p. S) ©¢ .

. While higher education constitutes but a fraction of the total process, its

-

influence is worthy of study for colleée particlpantsland.graduates continue to

*
-

increase in' nwwder. . . " . .
. ' a - . ~ . .
But how can the .progressive development of a college student be' charted with
( o . : . , ] ; . o
. any degree of accuracy? Grade point standing could reflect only_those,factors

pertaininglto academic achievement (a partial correlatién with knowledge acquired).
. SOme system of representing growth along the social and ethical dimensions would be

~
»

extremely useful: altbough Kohlbercr supplles a stage development theory, it lacks

detail for persons beyond the hlgh school level, the fourth and higher stages .

™

being reached (if at all) about this Juncture in life. :

One categorlzatlon scheme w1th conslderable promlse is thai ‘created by Vllliam

Perry (1970) In his Forms of Intellectual and Ethical Development "in the College

“

Eears he has descrlbed his conceptlon of the changes in students durlng their

*

academlc lives. .Acknowledglng hls debt to the work of Jeaq Piaget, Lawrence

R4 [}

e Kohlberg, and Jane Loev1nger, Perry draws upon a transltlonal stage theory Qf

-4

. human development topprov1de a' framework for'hls data, coIlected through hundreds .,
of intensive interV1ews k ' L Coe .
3 - I . > © \’)'
‘The orlgln of his study may be traced to a report of the staff of the Study

Counsel at Harvard in l9§3 wh1ch attempted to document the college experlences of

to
: ' * * ' . -t . ’ .
. ~. . o < .14 {,_ B . . \", ) . ;

- N ®

P‘/.
<
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students in Harvard and Radcliffe. Impressed witn the possibility of detecpihg
®  changes in a_student's outlook upon.his life and the world, Perry and* his colleagues
'follbwed--by interview-—studen?s at Harvard during the .span of their stay at the -

4

‘institution (the spans included l9§8-6é; 1962-66, 1963-67)% Vhile the number of

participants in each segment was relatively small, the extensiveness of the interviews

e

. over the yeare permitbed a detailed.aﬂelysis of the growch of these students.

lfter the initial contact was made to sequre a student's permission to "probe",
~ ° [

o~

his deepsst thoughts, 1nterV1ezf\¥ere begun, each carefully tapeq and tranecrlbed

Questlons were.dellberately st ructured to qgcourave érank expresslon, oplnlons were
, soyght and’ personal experiences were td be related in detail. An 1mportant‘aspect
' / . : ) R . .
. = ,0f the research was &the thorough preparation of the judges, those persons who would.

* analyze the interviews to ascertain the particular stage of a student's thinking.
. : “«
e . . r d ‘ N
N % N
. Td ensure as much uniformity as possible in the descriptions of the studentfs annual
[ . ~ . N ~ . o
interview, procedures manuals were distributed to the judgesty decisions made by“each ‘

.

. judée were.ﬁreouentiy checked for consistency‘ ° ‘ )
A / 4 ad *
Growth poth in 1ntellectual and moral development, was 1ndlcated in the study

by advancement to "hlgher" p051t10ns--tne afsumptlon belng that more mature better

adjusbed individuals exhibit characteplstlcs of people,at st3ges deemed to be
. [ . X ——eit. ettt

a

S gsuperior to those belpw.‘ Perry has addressed this issue at some -length:
R . -
.+ + o the values, implied by the word "growth" in our scheme
are: 1nescapable, and.that they would be there even if some. other ‘word
'Were used. In.short, in any exposition of a presumably maturational
N development in the area of values, language intended to be purely :
e descriptive will become -value-laden. Efforts to-avoid this tendency,
are likely to obscure its worklngs, and s¢ to 1ncrease rather than
‘decrease the possibility of bias. In our opinion the best course .
. is explicit acceptance. This acceptance makes it possible to delimit . ~
¢ + _the values involved and to ob,)'t-fy the 1mp11catlons of aescnbmg N ,
‘a person's-development in terms of them. . . . :
¢ The values bullt into our scheme are those we assume to be '
commonly held in significant areas of our culturey finding. their
most concentrated expression in such arstltutlons as colleges of
.~ ‘liberal arts, .merital health movements and the like. .We-happen ~ - . |
Ve ' to subscribe to them ourselves (p. L5). . . . ’ , .

, . v ’ B ’
- . « N i

.
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(One interesiing theory suggested by??erry concerns his belief.that.“secure"

students Would'more furtner down of up his gcale denéndfng upobvﬂmther they

lived 50 years ago or 50.years in the future. A different mindset would be '

1
.

more comfortable in one perlod of hlstory than in another. )

The chart (flgure 1) gives the scheme in con51derable detail;~ however, some
L . / .

mention should be made of 'its 1nterest1ng features. Clearly, courage 1s a deflnlte

L

LS

factor in the transition fron one: posltlon to another. As a student beglns to

a

doubt his pasﬁ values and oplnlons, he seeks some new - central point around which his

~

llfe can be structured. Afterhtnrs\stage‘proves 1nadequate, ne again beglns a quest

.
.-

for prigciples of guidance. Unfortunately, he may suffer a deflection dufing his
> - . ‘ Zessecrion

- progression--perhaps’retreating to a previous position of reasoning, perhaps

temporizing until an adjustnent can be*aghieved.

The basic pafrts of the trichotomy Dialism, Relativism, Commitment are again

divided into three, creating the nine fuﬁdamental positions. Dogmatism and the

absolute right/wrong duality of%he first stages-should graduallx change to increased

understanding as the studgnt develops. But still no firm position which reflects

.

a philosophy of values grounded in'reason is reached. In these middle"posipions

studenis are adrift in a relative "ocean,™ with little to,graso for security.
Finall&; by the time of his graduation.frbm college (it is to be hoped), the student
has reached one of the positions af cohniiment, his.sense of identiiy has been
9\ establisned, and his appreciation of the concept of, community has oecome—erident.
‘Alono this'derelonnental path, according to Perry,~personal'values are~
constantlj’\elng challenged and modlfled with a resulting change in the 1na1v1du2&'s
perceptlon of their 1mpdrfance. Teachlng~andﬁ1n-class act1V1t1es (to ether w1th
those happenlng out51de the tf&dltlonal 1nstructlona1'program) prorlde countless

opportugéyles for students to "grow." -Arguments, exercises, 1ectures--all can, be

direetkd toward encoufaging a movement from dualistic or relativistic thinking to

-,




-

‘a level of c0nmitmeht.l The examples set by faculty themselves can be extremely

thluentlal. As Perry has noted, teachers can gaLn some immediate solace from h1s

PR "

study: *since dlfferent students are probably,at dlfferent stages, each Wlll react
'S§

ways whlch reflect his developmental p051tlon of the moment. ‘iThus no two students
may behave intellectually*or morallymin precisely the ;same. way;'however, it sheuld

s
be posslble to place theq, flgurat;vely, on the Perry growth chart.

RN

Among the suggestions’ of the study, at® least three stand out: '(l)'educa;ors‘
t
Should_exhibit a certain openness in, their thinking}-in order to become effective
. Pt N N _ .
., réle models; (2) faculty\members shoﬁIﬁ confir% their own membership in the
, v 5 ‘
educational community to whlch the studeqt also belongs; (3). 1nst1tut10nal.
. ‘!4.:', R o
represeutatlves should,poﬂder the flndlnc that ) X
. a’ search ‘of the records for some' single specific
educatlonal recommendatlon put iorward by any large number of
the students [oartlclpatlng in the interviews] reveals only one:
"Every student should have an interview each year %ike this." i
“. « . The’'message, we believe, is moxe. general: that .
'students should ‘experience themselves more vividly as .
recognized in the eyes of their educators in,their efforts
- to 1ntegrate their learning in the respon31ble 1nterpretatlon
* of-their lives (p. 21L). L

Values- Education in Colléges ana Universitios‘

-
-

From the work of Perry and Hls assoc1ates mach has been learned about the

developmeutal chanVes of students, partlcuiirly ih the area of personal values.
And 1f "growth" is posslble,zwnat can 1nst1tutlons of hlgher education do to »

4

encourage suoh progresalon7 Perry s recommendatlons are definitely sound, the

faculty member can contrlbute to the stuaent's sense of worth and to a more |,

o . ol

conducive atmosphere for the analysls of values. . ) ' . ~

The presldent of Harvard Derek ‘Bok (1976), has recently asked: "Can Ethlcs

.

He'Taught?" Surely,. this is not a question which solely belongs to thé present

. \ . . N - .
generation. .It has begn posed often; and each time it is provocative and seemingly

- o~ . . - .
« unanswerable. Quitg probably the events of Watergate and Vietnam.have led to the




o ®e

N

. current reeiamination of the ethics of the nation s "elite." Still the issue .

remains: how can colleges and universities best apply théir resources to improve i

- &

the "moral climate" of society? According to Bok, the didactic methodséo f the past,

. « R

‘the strict honor codes, and the grequent homilies are no longer adequgte because'

L] N . . <

. . (1) the studernts have chanéed (and society as well) and (2),moral\reasoniné was !

[N [ . . ,

not really developed by" these approaches. } , N

-

¥ . '
R

Many of the eollege students of the l970s-—eepecially those in. professional t
schools-are extremely utilitarian in their outlook; for them, what is best ‘for the ,
4 . .

\-\ “ * - -
magor*ty ust be "fight." Beren faculty members are knovn to remark ‘that people .

. »

. .
¥ either have eth*cal principles or they do not: values, therefore, cannot be

influenced by teachers er &odrses. Bok has taken issue with this opinion, . feeling

) «

A . - Y

' that "educators have a responsibility‘to‘contribute in any vay they cap“to’ the *-

’ . .
. moral development of ‘their students" (p. 26). Professional schools have'been , :
53 g *« - ’ Y
especzally lacking in their programs. providing an examination of facts but not L

*ethics. thle@one‘individual of high character, such as Archibald Cox, can do

ﬁuch for students by belng. an exarple of“integrity,rthe need for instruction in’
ethics is still apparent. :‘ . . T e L - . e 'f
What could be achieved +if ,suitable courses in moral reasoning were taught in o
colleges, and universitieé?%aBok's'listing includes: (l) students would '"become

I L

- 0 d

. ’ .

more ‘alert in discovering the moral issues that arise in their own lives" R
% » DY 1
(2) students would learn "to reason carefully about ethical issues"' (3) students

3

would be able to ”clariﬁy'their moral aspirations" (p. 28). Facing numerous ethical -

e x ' v ® -

v
.+, crises throuOh course assignments would seem to prepare students to better meet

[

problems encounteréd later. Various alternatives can be’ explored Without the

¥
- . A

. “ramifications which Would occur if. such actions were attempted in society. Some _' ;:.:

o . AR
fstudents may irdeed acquire skills in’ reasoning which will make them more evasive

" and deceitful-~but the risk is worth taking. ' , (‘ - et

' ' . )

.
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' (
Because these courses dlll deal with controverSial troubleoome issues,

.

careful selection and preparation of material -is suggeoted to avo*d a program

which govld fail to atcomplish its purpose. No teacher can eliminate his personal -
. < -

bias%g_or camouflage his values; actually, it may be.beneficial for students to

<@

sobserve that the faculty IS not value free. But instruction of high qualify is,

mandatory for classés which discuss ethical principles: the professor should "

’possess "an adequate knowledge of moral philosophy," "an adequate knowledge of

the field of humain affairs," and the ability ”to conduct a rigordus class _

discussionU (p. 30).-'(? rhaps, Bok has indieated, spécial programé'of an inter-

disciplinary nature-could be established to’ assist universities in educating such

v .

faculty members. ) With the proper instructors and well- ~designed courses, eth1cs can

" . be "taugnt%" As to the effect.on students: "Will they behave more ethically7

wé'may never know But surely the experiment is worth trying, for the goal has
never beemi,ere 1nportant to the quality of the society in thch we- live" (p. 30). . p
w v
Expréssing a Similar concerp‘for the 1nportance of faculty participation in ’?

tKe development of student values, Robert Wilson and Jerry Gaff (1975) have written

that the professors with the. most impact on_the lives of students often discus§ ~3

A\ <
value-laden issues in their'dlasses. Educators must recognize that values are
1 : ) ~ N )
preéent in virtually every topic of every discipline. "This does not- mean

¢ Y
1ndoctrina}uon . « o but ‘it does mean helping students develop sensitivity\and
awareness about values, “purposes, and choices in human life" (p. 190).

) R AN

For'Wilson and Gaff, some reasonable meghods for faculty members to use would , *

include: courses for freghmen which examine the issues “facing an individual in

. democracy"' tourses ofi topical and controversial issue;ﬁfacing the different

L ¢

'profesﬁi'ne, a "study of the Tives of major intellectual figures" to allow students
— i ' '
to see the problems and achievemehts of those who have sought knowledge. ‘Colleges,. .

7
- N o \ I

they have cqncluded, should attempt several innovations to acconplish the goal of

.
« . . . ..
- - B .1 \(j * \ ' g v,
‘ . M ; S
B » . .
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LY.

- of phllosophlcal studles, at the Brookdale Communlty College 1n New Jersey,

.

1\'§.’ .-L - 17
" -
. . J . .« o !
, ¢ - ~ I
changing students for the better: individualizing instruction, revitalizing
. .
general education, accentuatlng values educatlon itself.
ﬁ " One should not neglect the role uhlch phllosophy departments can play. By

1.

attemptlng to reach more students, “the phllosophy faculty can do mich to encoquge

‘. {
the type of re&sonlng which leads to a sound code of ethics for the individual.

Several methods in use by phllosophy 1nstructors have been glven in'C ltange maga21ne

(January 1977) at the Ohio State Unlverslty, students engage in rlgorous analysls
{

of‘ethlcal 1ssues, both in a formal lecture setting and 1n small discussion groups'

at the Unlverslty of W1scons{n;at Mllwaukee, a program thch combines technology

> -

4 with'philosophy is.helpinv vocationally-oriented students understand the significance

&

.t

.

phllosophy 1s‘tau~ht to students with little initidl 1nterest in. moral reasoning,. but

considerable success has been achleved. N
0

v
-

./‘

'(ﬁobert Bellah (l97h) has advocated a different role on campus for a department

" of religion:

to supply insight into the reIigious_experienges which are manifesting

themselves in the modern day form of ‘the "new consciousness." Students are searching

- {

. for some direction, he has asserted, in the process of identify{ng the_subftangggéf

their beliefs. “Through~it§\efforts to analyze e;ents and to sympathize with !

; students, "a‘Department of Religion‘may be‘a‘small beachhead in that process of.

y to a whole human being" (p. 115).§

-

change, which could lead\aiain in a new.
; f

Of the programs whicp have been @&veloped to.encourage students to examine.

. in Gainegville,

their values, none has shown more promise than tha*
'a .

. -

-L the University of Florida

o

v

Endowment for the Humanities and the Nellon Foundation,.the,project has as its chief'

2

objective the<improved teaching of the humanities to'professional school -students..

Because over 60 percent on thé.studEnts at the Gainesville campus are'enrqlled in

e v o .

such areas and programs as pre-law, pre-medicine, or other "technical-vgecational"

Y
i~

1

7

N . >

% . -~

' .
I
.

LN

Funded by grants in excess of one million.dollars from the National:..




. flelds, the majority of the student body would not ord1nar11y be exposed to courses
. * L}
in the tradltlonal domawn of the humanities.- But by uslnc well-planned syllab1 and

” - o

team-teachlng technioues, the Un1vers1ty seeks to prov1de 1nstruct10n which will glve f

/
some perSpectlve on- human behav1or and ethics.' i

N ® 5

In a discussion of the accompllshments t6 date, Charles Holloway (1977) has

4 -

e

*\%ndlcated the thorough preparatlon ‘of each pnhase of th~\broJect. Prom»lts beginning

. &s an idea of two professors, Ban«s and Schmeling, in 1972 for the 1n3eotlon of -, -

. . -

“value issues into the medical fleld . the overall progran\has'grown to include IS

. -
‘ Y

' " classes in the’ schools of law, medlflne, buslness, and enclneer&ng. Through the
. . ) B \_“' ..
intengive study of ethical ouestlons relating to their professlon (euthana51a- N

~

ecology/energy, prlvate versus publlg rlghts), students are dlrected towapd an *

,

es'sential eoncep

-

that their beliefs: andﬁkalues w1ll'have an 1mpact upon their ', Do

-, 4 . v N
. . ! . ¢ . . ' ¢
+  patients, clients, or chstomers. ' RN
. ’ 4 e P ' - ’ » o
. Participants in this professional/humanities curricylum read and evaluate°not -

3 . ‘s " - P b

enly tecnnleal treatlses but also the classics of world 11terature, and in s9, dolng,

» - [ - -5 3 - "

s ,analyze the motlvatlons of the‘characters and the values of the partlpular age and * .

* Fi - .

culture,” Social and phllosoohlcal studles _are stressed, since many students ith -

LI
i'

. P .
aspirdtions of betoming lawyers or doctor° have not had a prev1ous 1ntroductlon to

[}

To be suitable for repllcatlon elsewnere, th1s experimental
- % '

program must “be carefully checked to ensure that it is ach1ev1ng ‘some m3usure of* -

- ° .
gl . . " . -

N . . " » N
, suCcess: Indeed, an glaborate system of observation, testing, sampling, and
. N SV, SEe » ’

. these schools of thought.

T interviewing has been treated to provide the nebessar§.yerifioation; Although its
) [ - . . . . '

: y e : " . co s LI
Y cost has been rather gréat, the program will be deemdd worthwhile if it manages.to
z r‘h - e —
"keep professlonals human" and Capable of“reachlng soéund Judgments in matters of
e morallty. (Addresslng prec1sely thls issue, Lew1s Wayhew and.?atrlck Foﬁg (l97h) ‘ .

have stated that 1t is 1mperat1ve that currlcular reform emphaslze “better ways of .
i .
developing 1n_students workable ang,aeceptable professional ethics™" (p: 66).) )




~

- Not_ as aﬂbltious an undertaklng, bigrﬁ?lnterest nonetheleSS‘“is the values

t

~
educatlon prOJect descrlbed bygghrlstopher Hodgkinson (19?6) Whlle hardly unlque,
) W . -\‘.
& . N
his particular class on "values for teachers" does seem efiectlve. to prepare )
* - B : o
those-—the teachers--who will greatly 1nfluence chlldren for the value'laden ] .

~

1ntermed1ary" a fallacy,.Hodgklnson proceeds to outline his course for students in
) \ , e s
teacher educatlon;‘\Firs a dlscu8810n_~s held upon the meaning of values and

'values educatlon, next an analy51s ig made of the, cohcepts of right and good,
- _ b\\ . . A o

8
drawing dlstinctlons, then, a‘value model is developed @hich 1llustratES the

T
dlfferences in the meaning of various terms, pracﬁlcal exerC1s s jn the realm of

°
-

values theory are conducted an examlpatwon of phllosophxcal positions is comoleted

. > el

flnally, the methodolocles of values instruction were 1nvest1gated to determ}ne the .

a
N . K R

I most sultable aoproacg for a particular 51tuat;oh CHodgk1nscn~has reduced for the

-f N . -
purposes “of his class, the number of techniques to Q}X' dlrect 1nstructihp,
- >
clariflcatldn and analy51s, nodellng, moral reagonlng, d1ssatlsfaction 1nductlon,
d .
concurrent teachlng.) \ ‘ S -~*% I J. .-,

w'»
.« 8

4

In Hodgkinson's view,'
oL

_Thls type of values educatmon does not comnlt the immagulate
.1ntermed1ary fallacy; it is concerned directly with the intermediary,

dlscu851ons of the classrooms. Calllng the idea that a teagher can be an "1qmaculate>

¥

the teacher. 1t presupposes that vadlues education’of an informal T * e

character wil} go on in any event in the ordinary conduct of schoollng
It also presuvposes that there is something to be gained by ralslng
'\teachers' levels of consciousnéss and sophlstlcatlon abouf’ their own
" values. It is no'more than a stratégy for the 1ndL;ect values
education of-children, vdlues education at ohe remdové; but it is
suggested that, on the basis of this experiment, an appropriate
timing _for 1mplementatlon may/well he that tradltlonélly very - SR
stressful period known as, the professional year of teaeher ’
tralnlng (p, 271). o ..

’ The precedlng programs have been directed prlmarlly at students 1nteregted .

P X -
£ - .

. in professlonal careers; another approach 1s galnlno support, however, whlch

-

_includes all college students thrdugh a core. currlculum. (The Unlverslty of

v -
£ T

'Kentucky, for example, is offerlng in the fall of 1977 81"coord1nate sefester? '

. 1
Kl - . . 2

» ' . . N 4 N
.
- o= 24" L C e
- v . . “ii- .
=~ ¥ . . * ’. w .
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o ' . v z_"»
for‘undergradﬁates. three-course clusters in two areas, Meultural change in

— e - - 3
A ’ «

5 e

" classical antiqulty" and——p04er+_f~8tudents who elect these optienal courses .

-
;
’

.

4

-

§ .
wlll’have, 1t 1s hoped a more 1ntearated learnlno experlence and'W1ll become

. .
\]

more involved 1n'the analysls of the consequentlal issues of‘hlstory‘) < .

e

¥

* Soon tg be-released-wiil be a.definitive work on thisftrend by Ernest'Boyer,‘

., IA - L i ) . R , ” C A . . R ) ‘ .
the present U.S. Commissigner of. Education, andgMartin’Kaplan (1977), Educating for -
3 R . . . ,.~‘ . ” > R P A

Survivel: A Call for a Core Curriculum. As summarized in theif article for T,

"

Change magazine, the argyment for such a common cénter in' the currioulum can be L

Y ——

® based om’thé needs for commnity, for an anpreciation of thé heritdge ofamany lands

", 1zatlon of the demands of the future, and for the ﬁblllty to make eth1cal ¢hoices.

-

r

nd e g SR

and peoples, for an gnderstandlna of thepprbducer/consumer process, for a real-

L

To Boyer and Kaplan,\"mucn of the cgntent of our edhcat;on nov seems atomistic, L. .

. .
] N A

. : . Se e o \
'value free,'[reflectinglto a large degree the American conditgon-~now culturally
’ . . - L N C e

¢ N

| idispersive and devoid ‘of shared asshmptions“ (pe 22). L . B g

S . N . ’."‘. - - v

In the attempt to find some common bohds,‘the nécessity of the core approach
: : » . . - ¢

: )
was realized: each student should be able to choose his program and 1ts content .

‘.
s ¥

but it is to his beneflt--as well as societv's--to requlre some learnlng experlences ¢

« which relate to. .the fundamental nature of buman endeavors. And‘"fhey have i ‘ \;
) ~1€¢omnended, "as a capstone‘to ;acore curr1culum, we propose a véry strong ang ‘ '§7'|
'fornard look at .the moral and ethlcalhconslderatlons that gulde the llves of eaéh = , R

. person{‘a hlnd of:fqrum in whieh personalabellefs could be_dlscussed?‘(pp. 28-29)., - T ‘%

Thﬁs, in ‘chi-s particular conceptj.on, ?zhat'is essential for both the survival of .

.

higher education and the society,is "a_new'core.eurriculum haﬁéd_on the irrédueible

comnonalities of our existence" (p\ 29). . : — ' : S
_ The fearch cont1nues for some. coﬁﬁon core_ of courses on which to bulld a Gl o
) ot ¢ ‘- e
better student development prooram. For Georgetown University in ﬁashlngton, D. C‘,
this nuclggs,plll.conslst of "value educatlon,-moral and phllosophlcal education" N .
s . . . ' ' : *
- 23(3 — ”




("Redlscoverlng the Liberal Arts," 1977). Harvard.has not comoleted its curriculum

: study, but it is orobable tni} the commlttee's report- w1ll suggest all students
N ;) s . . /

. take courses in eertain areas, with ‘the objectlve of promoting shared ,experiences . -
\ . » . * - +

’
RN .

“ ~. and beliefs.' Although a few schools,’ such as St. John's, never abandoned the

L] - . -
.

- nn1f1ed humanlstlc apprQach to educatlon, most’colleges havé stressed multlple ;
. M R o -
’ electives:f Tbe return of requlred courses, which were dropped in numerous ¢
‘ . '_,\ 0. Y S ‘ '
: 1nst>tutlons because of cr1t1c1sm of their lack of content and of their 1nability

ta ;

-

t9 sustaln 1nterest may signal %he emergence of the core currIeulum. The llberal

-

a
arrs, 1f properly 1ntroduced and effect&velv taught can becone*a major factor

"_ 1n effort§ to asslst students-ln values élarlflcatlon and analysls. ” ' .

- “oe "' - . . L A4

Qonclu81on - ., . “
*i fron the1r bevlnnlng, colleges have acknowledged the 1mportance of "moral" or *
gﬁﬂ- ‘“values"edrcatlon; 1ndeed lamonp the chlef‘purposes for suchﬂlnstltutldns in o .
Amerlca was the de51re to transmit "the essence.of humanity." Vocationalism; to _‘qjl ‘
be sure, was and has been a domlnant theme\ Yet always has.remalned the conceptlon ‘
B ~of somethlng more than the accumulation of 1nfornatlon-—the belief that the college
;H-~erxper1ence can transform the ilves of students ‘(and also in the process, those of
o the faculty) Descrlptl;e orocedures and formal 1nstruments for the assessment of -
th1s transformatlon have been prepared whlle the” results are not conclnS1ve; . *
! ev1deﬁkly change'does occur. Suggestloﬂg have been made by researchers as 1o ¥
‘ » . . .
fﬁ pogsible approaohe;\for "teachinJ ethics" or "analyzing values'; again; the
¢ e . : .
; . seduences of the efforts have not been fully determlned. ?o someTin the acadene,
"-Qg&ayi&weducators face a crfs}s the dlmenslons ofAWhlch they can barely grasp: 'a j\ \

decilne in the 1ntegr1ty of 1nst1tutlons, a loss of publlc trust an 1ncreas1nvly .!

¥

~
Cynical student_body. But for others agtlmatgly involved with colleges and - <

— f . . . -

universities, the present difficulﬁies'can‘be overcome and a rengwed. comnmitment . '
o to the basic purposés of education will be made by all participants.
- > iy
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Ir closing, three quotations.may provide 'some additibnal'insight:‘

. L4 . @

less of the.pretensions of its rember “disciplines and thé maglsterlal
rhetoric of the college qipalopa, the unlver51ty-—*n 1ts-every
procedure, structure, requirement, option, budget detail, jadmissionjy
prormotion, publication, grade, syllabus, and dlploma-—acts out the
choices,and commitments it has made. None of these choices is
“"natural." All are human-made, subject to revision, born of values,
inherently controversial, and rooted ih time and place and ‘economy
and. faith (BOyer and Kaplan, 1977, p. 29). ) ,

-

+ But we've learned that the road to an answer is 1ong”hﬁd'
circuitous ahd difficult and that we ourselvés may never _
"arrive., Xe've perhapsscome to think that in this, as in so--
many other~intellectual endeavors, it ig the’ journey tHat
matters, not ‘the arrival. We have come to take a deem
satisfacdion in the joys-of the quest, and as feachers we: ,
tend to hgld that it is jmore important for students to . '
. learn how to work out answers for themselves‘than it'.¥s for ~
them to have thé answers. And sp our first problem is to -
transforme the .need for an, answer into a delight in the - '
searth (Schneewind, 1977, p. h8).‘ .t ) :
2 t - 4 =
w7 The teacher-student relatvon, if it is to be oreatlve,
must go through the stages of encounter, exploration, crisis,
and transcendence, as every other creative relation does. If
the teacher can take an affirmative view ofsthe media,. under-
standing that they cai be not a mechanical agent but a. living
force in the 3&Xes of his students and in the, classroom itself, ° )
* he will be ret 1t1ng a strong resource for the learning process. *
And if he can use the student's own life situation and the o
experience of ‘the ciylturé as case hlsEng@S in the w1nnow*ng
and critical examination of valués, he Will be Dlaylng the -
magical rele of the values catalyst. If 'he can see through

‘For too long-colleges and universities have. suggested to students -
that beliefs are somehow less impoytant than "the facts." But regard-..

L

some of his own values cast, and present confldently to the . ?§%§§5,

student the values that have survived his own scrutlny, there
? can be a values dialogue and a Gaiﬁgs exchange between them.
In the end €ducation is nouhlng mich. more- than such a values
ialogue. - - VRN
Out of these values encounters will come.-in tlmeﬁsome—
thlng closer “than we~have today to a values elite--one that
takeés -the lead in ‘both the cnange and contlnultywof values )
" ‘and becomes a force for contaglon in spreading them, 1n a ¥
larger dialogue with the people themselves. , ’
‘- *  Thus out gf chaos--in Nietzsche's phrase--the teacher L
and the‘student together can, fashion a dancing star (Lerner,
1976, pp. 126- 27) . - . AP

. .. C. s . - P g
- - . t. "
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