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1 AIM

In this paper arguments will be presented in favour
of using partial dictation as a test of foreign
language proficiency. 1In partial dictations test
subjects listen to recordings of material in the

. B . . . C o ,
foreign language and are required to fill in missing

words in a written version of the recordings. It
will be shown that such tesis are reliable and
correspond very well to other measures of foreign
language proficiency and that they are, in addition,
easy to construct, administer and score. The perer
includes a classification of errors in a partial
dictation.
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2 BACKGROUND

mow an s

Partial dictations are closely related to two other -
types of tests which have been used to measure foreign

o
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language proficiency: dictaticn and cloze tests. We ,

shall discuss the use of partial dictation against

© R T N Bt ¢

7 the background of these testing techniques in order
X By to (1) clarify the theoreticai background of partial
‘ dictation, and (2) bring out the advantages of par-
tizl dictation over ordinary dictatloﬁ and tests

-4 based on the cloze technique.

2.1 DICTATION .

In ordinary dictation the teacher reads out passages
- in tne foreign language and students are required
to write them dc m. Valette (1967, p. 140) recommends
E the following technique in administering a dicta-
tion:
= First, ne whole passage is read at rorm.l speed.

A N R M N WA A HE o I

The students are told not to write, just to

listen carefully. Then the passage is read

a phrase at a time, with pauses during which

the students write down what they have heard.

At this time the teacher may read each phrase
elither once or twice, as long as he is consis-—
tent ... Finally, the entire‘passage is read )
again at normal speed, and the students are

iy T
it = ot o vt

given a few minutes for final revision., It

is imperative that the teacher never repeat E

a particular phrase at o student's request.
Valette (1967, p. 139) reports that dictation scores

correlats very well with overall language achieve= y

ment qnd refers to an earlier study on the subject :
(Valette 1964). In a recent article Oller (1471)
hags fuvrther deponstreted the remarkably hizh corrcla-

tior. belweon feores 1n dictations ol other lests of

" " i
e it o it it i et o 2o e

foreiyn lon uase yro!zci;‘nc‘y.‘ Afler examining, a

. ) S C o
; g - test conpistin of five pavis (vecabulary, grommar,
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composition, pnonoloﬁy and dictation), Oller con-
cludes:
It was discovered that the.djctation correlated
more highly with each other part of the test
than did any other part. (p. 254) 1

+ In short, the di#@tation clearly seems to be -
the best single measure bf the totality of
Fnglish-language skills being tested. (p. 255)
The porrespondence between scores 1n dictations and
o ther tests is not surpr1s1ng5 if we consider the
‘process of speech perceptlon' This has been con-
vincingly argued by Oller (1971). In recent accounts
of "speech perception it is generally emphasized very
strongly that the decoding of a spoken messaze is
an gctive process in whigch the listener utilizes
,his knowledse of all aspects of the language systen.
Cf. the summary of the operations involved in speech
decoding in Fry (1970, p. 51 f.):

1. Incoming acou:rtic information is processed

by the acouslic decoding mechanism which works
on a complex of cues appearing in the output.

2. Knowledge of the phonological constraints
is combined with the results of acoustic pro-
cessing; only a restricted set of phonemes is
possible at any position.

5. The phoneme string is predicted on the
basis of the items which are most probable

acoustically and linguistically.

4. The phoncme string is sesmented intc mor-

Phemes by reference to knowledge of morpheme-

forming rules.

5. Morpheme constraints are applied and mor-

phemes ident.fied by matching with the store

of free and bound morphemes, beginning with

the moat probable item,

6. The morphceme string 1s formed into words

Matched with lexical items in the store, the

choicce beding rostriceted by sequential depen-

b

dencies.
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7. The word sequence is formed which satisfies.
all syntactic and semantic constraints. '
¥ry points out that the "steps are inevitably set

out one after the other but it is important to
remember that they represent parallel processes

with the very minimum of 'real time' lag Dbetween
any level and the next immediately below" (p. 51).
The fuct that the listener utilizes his knowledge on
all levels of the language ir. clearly borne out by
an cxamination of errors in partial dictations: (cf
oectlon 4).

Ordinary dictation is especially suitable as a
test for beginning students. On more advanced levels
the technique must be modified. Spolsky et al. (1968)
surgested the use of different levels of white noise
in a dictation test containing a series of isolated
sentenc~3. However, it has recently been shown
(Johanf -on 1973) inat performance in uuch a test may
not be a true reflection of the ability to function
in more realistic situations. Another way of modi-
fyirg the testing technique is to concentrate the
dictation to especially selected portions of the
text, i.e. to use partial dictation. Partial diéta—
tion, as defined in this paper, also differs from
ordinary dictation in the following respects{

a) The passages presented for dictation are

played from a taﬁe—recofder, not read

out by the teacher.2 '

b) Students listen to the recordings only once.

Yartial dictation is preferable to ordinary
dictation in severél respecis. Since the passages
to be written down are played ffom a tape-recorder,
it is possible to use a variely of different voices
and speech situations (recordings in different dia-
lects and registers). Above all, partial dictation
io nove economical, since it can be administered more
rapidly thon ordinavy dictation and can be concen-
troted on problem aceas in the text. Finally, the

.
{
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testing situation in partial dictation seems to be
more natucal, since the passéges heard are not in-
terrupted as often as in ordinary dictation.
?&fMECMMETHmM@w . .

The cloze technlque was: originally introduced as.

a means of measuring the readablllty qf texts (Taylor '

1953). 1In cloze tests every nth word in a sample .o
of a tgxf is.deleted and replaced by a blank, and:
fest subjec¢ts are asked to fill in the missing word.
The s00re of a group of subjects is taken as a

fmeasure of %he readability of the text The cloze”

teclnique was later ‘extended to' the measurémeﬁt of
reading comprehension in the mative:language.

" The score of individual test subjects is then

L

- taken as an estimate of their reading comprehension

ability. Cloze tests have also occasionally been
prescnted in auditory form in order to measure
liétening comprehension in the native.language (?.g.
reisach 1965). More recently, a number of studies
have dealt with the use of the cloze technique in
measuring foreéign lahguage proficiency. A survey
of cloze test research is given in Oller (1972).

As reported by Oller (1972), the cloze technique
appears to be extremely useful inemeasuring foreign
languase proficiency. Studies of cloze tests have
yielded 1rpresslve reliabilities and item dna1y°lS
results (Oller, op.cit., p. 13). High correlations
have been found between scores ir (written) cloze
tests and other measures of foreign language pro-
ficiency (Oller, op.cit., p. 14). It is interesting
to note that the highest correlations have been found
with testc of listening comprehension, including
dictation. This may seem surprising, since the
mode of presentation is completely different in
the iwo te"tin” situations and appears to mak e
different demands on test subjects

5
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For one thing, phonology is presumably an '

important factor in listening coﬁprehension

though it sﬁould not be a significant factor

in taking a cloze test. For another, it is

frequently assumed that written tests allow

unlimited time for processing whereas orally

presented materials invoke short—term memo>y

' constraints. (Oller, op.cit., p. 20)° oo

Oller attempts to explain the remarkable correspon-
dence oetween the two types of tests by referring

" to a "grammar of expectancy" as "the chief mec hanism
‘underlying the skills of thinking, understanding,

speaking. reading and writiné" (p. 18). Listen.ng -
and reading — and filling in b;anks in cloze tesfs -
are procesges which require’‘a cooperatlon vetween
the productive and’receptive skills of language:
The informhtion prov1ded Ain the.cloze test .
allows the student by ana1y81s to synthe51ze
a.greater whole ,..‘ By sampling the informa-
tion that-is present the subject formulates .
hypotheses or expectatlons, about information * .
that is to. follow. By Sampllng-subsequent .-
sequences, he either confirms or disconfirms
 these expectations: If the expectations are
disconfirmed they must be revisea and new
hypotheses must be formed. (0Oller, op.oit.,
p. 19) -
The hypotheses are formed -on the basis of the -
availlable information and tne tnst subaect's know-
ledge of the language. Compare the account-of
speech perception in Fry (1970):
When we take in a spoken meéssage, it is
necessary for our ears to receive‘sound—
waves originating with the speaker ...
Thene aound-waves and the informqtion that
the brain is able to extract from them form
no more than a: rough guide'to the gense of

the messare, a kind of scaffolding upou

u
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] which tne listener constructs or kconstructs
\ the sentences originating in the speaker s -
\brain. (p. 31) |

!
‘The decoding of a spoken message iA then a
twofold process in which the listener receives
acoustic information and combines ii with
linguistic (inrcluding statistical) ﬂpforma-
tion. (p. 32) ‘

It is this high-level correspondence beﬁwgen cloze
tests and tests of listening comprehension which
accounts for the high correlations found by several
investigators, .

Cloze tests and tests of listening comprehension,
including dictation, appear to measure basically tke
Ssame ability in test subjects. There is, however,
an important limitation of the cloze technique. Car-
roll (1972, p.16) points out that cloze scores are
chicfly dependent on the "local redundancy" of a
bassage, i.e. "the extent to which linguistie cues
in the immediate environment (generally, in the same
sentence) uvf a missing word tend to supply it". He
reports further that it is "even pissible to secure
Cloze scores on the basis of meaningless material
s0 long as grammatical cues are present" (p. 19).
A possible way of overcoming the "local redundancy"
problem would be to introducé multiple word deletions.
In this case the restoration of the missing elements
would have to rely much more on the comprehension of
the whole text. Oller (1972, p. 6): mentions the possi-
bility of using multiple word deletions but states
that this variation of the cloze technique has not
been investigated.

Let us now examine partial dictation against
the bzekground of the above account.of the cloze
technique. Partial dictations are similur to cloze

tests in the sense that students are provided with

10




a written text ~ith blanks to be [illed in.2 There
are, however, some important differences:
a) Multiple word deletions are normal in
partial dictation, as defined in this
paper.
b) The students 1lsten to the whole text,
including the missing portions.
By using multiple word deletions, the "local redun-
dancy" problem referred to above is solved. By
1ett1ng the students listen to the text we can be
sure that we measure comprehension proper, not in-
ferential processes.® It might be objected (1) that
the test becomes too easy, and (2) that we test a
purely passive skill in this way However, it is
po&siﬁle to increase the level of difficulty oI the
test by choosing recordings in an unfamiliar dialect
or containing difficult words and constructions or
recorded with a high speed of delivery. Moreover,
we hope to have demonstrated already that aural
perception is not a passive skill but involves the
active use of all aspects of the language system.
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PARTIAL DICTATION ' o

Partial dictation is certainly not a new technique.
It nas been recommended as a useful exercise {e.g.
Black 1969,347) and has nrobably been used by many
foreign language teachers. Valetfe (1967) mentions
partial dictation &s a language proficiency test,
although she restricts the portions to be filled in
by the'stuQent to "function words, or often ﬁerely
prefixes or endings" (p. 139). There does not appear
to be any detailed account of partial dictation, as
defined in this paper; in the literature. This

~ paper ‘s based on a close investigation of a partial
dictation administered recently at the De%artment

of English, und University, Sweden: k6 A description
of the test, which consisted of two separafe passages
of English\text, appears in Appepdix 1. .

3.1 RELIABILITY

The reliability of partial dictations appears to be
very high. A product-moment correlation of[(éB was,
found between the scores in the first and sécond
passages of the test described in this paper. The
figure is based on the scores of all (80) partici-
pants in the test. The correlation is remarkably
high considering the fact, that the two passages (D1
and D2?) differ in at least three respects:

a) D1 was constructed according to procedure II,

\DQ accordinz to procedure I (cf. Section 3%.3).-

b) D1 was recorded by a native speaker of
American Inglish (Inland Northern). The
speaker's pronunciation in D? was t3pically
British (iteceived Pronunciation). The Ameri-
can speaker was female, the British speakér
male. ’

c) D1 was undistortied but was recorded with a

=
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very high speed of delivery. The speed of

delivery was lower in D2; on the other hand,

there were sllght disturbances on tbe tape.

D2 was taken from a British radio p;ogramme.
The high correlation between scores in Df\and D2
further illustrates the fact that comprehension is
largely independent of the mode of preuentatlon of
a test (cf. Section 2. 2) A practical conclusipn
that could be drawn from this res that exér—
cises in listening comprehension should concentrate
more on higher levels of lan*uare structure than on
phonoiog :

3.2 VALIDITY

In an early experiment (see Johansson 1973) high
correlaetions were found between a partial dictation
and two otler tyres of testsi a test in grawmar and
vocabulary (.70) and a listening comprehension test
concisting ot questions on a recorded text (.83).
The scores of 20 randomly® selected students taking
ithe test described in this paper were compared with
scores in the following tests:

a) £ test of English vocabulary consisting of 120
multiple-choice items. _ The student has to
-choose the correct Swedish translation from
amon;; five alternatives presented. The Eng-

.- *1lieh wordg are chosen on the basis of ¢ word

. frequerry list. '

b) A test of English grammar consisting of 100
muitiple-choice items. Each item consists
of an isolated English sentence containing
a grammatical choice situation. " The cotudent
hiis to choose the correct alternative from
amons iwo .or three presented.

¢) A test of ¥atlish pronunciation conducted in
A lanma, e laboratory.  The student has to

read (1) o series of words and senlences

1Y
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1

testing different phonemic contrasts and
(2) a series of words and phrases designed
to test the pronunciation of individual
lexical items. Test jlems are chosen on
the basis of a word frequency list.

d) A test of Swedish vocabulary consisting of
100 multiple-choice items. The student has
to choose the closest Swedish synonym or
definition from among five alternatives
presented. The te. 1items are selected oOn
the basis of a word frequency list.

e) A speaking test conducted in the language
laboratory. The student has to re-tell a
story and dpspribe a series of pictures.
The number of ‘Seérious mistakes in grammar
and vocabulary constitutes the score in the
test.® (The correlation in this case is
calculuated on the basis of the scores of
the total number of students, 26, taking
part in the test.)

The following product-moment correlations were

computed:
English . ..
¥nglish vocabulary English g oqisn  Speaking
.\ ; pronun-
vocabulary + FEnglish ciation vocabulary test
grammar = (English)

.80 .86 .78 W65 .62

N

The results should be compared with the figures
reported by Oller (1971). The rather high correla-
tion between partial dictation and the test in

Swedish vocabulary may seem surprising. On the

-other hand, the correlation between the latter test

and the English grammar test was still higher (.70).
The correspondence indicates that there is a rela-
tionship between native ard foreign langunge pro-

14
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Valette (1964) concludes that '‘dictation is
a valid test of overall language skills only for
students with 1ittle practice in dictation and
that cmphasis on such practice develops proficiency
in that skill alone without leading to proportional
proficiency in other aspects of language learning.
We have not been able to establish whether this
is also true of partial dictaticn, since all the
students taking part in our tests have had com-
paratively little practice. "This possible limita-
tion of ihe testing technique should, however, be éiaév
kept in mind. a

5.3 CONSTRUCTION AND ADMINISTRATION

The procedure for constructing partial dictations
is farrly simple. There are two possible ways of

doing it.

1 ) Use a recording as a starting-point, e.g.
from a radio or television programme.

b) Make a written version of the recording.

c) Lecide what portions should be left out

(s

in the student's answer sheet.
d) Inser!{ pauses in the recording for each

missing portion in the text.

II a) Select a suitable text to be recorded.
b) Have the text reccrded by a native speaker
of the language.®
c) Decide-what portions should be left out
in the student's answer sheet.
d) Insert pauses in the recording for each

missing portiun in the text.

VY rnotive 11 wier used in the first passare of the
test o iyeed in Ahio paper, alternative 1 in the
second (ooe Appendixe 1).9
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-- We shall not deal with all the problems in-

volved in finding the suitable level of difficulty
of the text/recording used as starting-point. This
will obviously have to vary depending on the level
of proficiency of the group of students which the
test is designed for. The test described in this
paper was designed for Swedish university students
of English, and the degree of difficulty is conse-
quently high.

The most important step in constructing the
test is deciding what portions should be left out
in the written version of the recording appearing
in the student's answer sheet. Iarlier experiments
have shown that, if possible, portions should be
left out immediately precedins a possible pause.’'©
Usually, students have been asked to fill in missing
words at the end of clauses or sentences. The length
of the missing portions may vary depending on the
possibilities offered by the text. It remains to
be estzblished if there is an optimal length.'' "In
the test described in this paper the number of words

left out in each case varies between 10 and 2. An

exaxinution of the results for the different test
items shows that they only very rarely failed to
discriminaté between the top and the lower half of
a group of 20 randomly selected students (sce
Appendix ). In no case did the top half reccelve
a lower avera,,e score than the lower half.

Inserting pauses in the recordings involves no
particulzr problem. Since the length of the missing
portions varieo, no standard pause length can be
used, It deserves to be pointed out that the pause
musl follow immediately after the missing portion in

the text, Teot itemg of the following kind have been

found to be unsatisfactory {the words to be filled in

by the student ore unierlived; the location of the
piause an the record'ne is indicated by //):

16
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Britain has the fastest rising cost of

living of any other country in the world.//

At this moment, Richard Nixon stands
within an ace of victory in the 1968
bresidential election.//

In cases like these students appeared to have great
difficulty in remembering which words they had to

fill in. Omissions were also especially frequent '
in test items of this kind. If there has to te a
missing portion in the middle of a sentence, it

must therefore bhe immediately followed by a pause,

e.g.:

Britain has the fastest risjngfcost of

living // of any other country in the

world.

At this moment, Richard Nixon stands . - ]
within an ace of victory // in the 1968 AR
presidential elecwion. O

! ' 3
Even though there is a break in the middle of the
sentence, test items of the latter kind have worked
satisfactorily.’? I

S s o T A R

The administration of the test should preferably
be carried out in a language laboratory in order to
ensure equal listening conditions for all partici--
pantg.’® If many groups of students have to take
the same test% it is advisable to construct several -
pPassafes for partial dictation and celect a éifferent
combination of passages for each successive group. s
This is possible bécause of the. high correlation
between particl dictations bused on different texts
(cf. Section 3.1)e -

hPﬁlF“W W"‘"‘I”Vm-' [\\‘wamﬂﬂﬂmd*wm I g e "‘“A“’ ‘
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The secoring system used so far in our partial dictationg
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hac been very simple: 1 point per correct word.'4

In order to minimize the importance of spelling,

certain spelling errors have been disregarded.

15

The

guiding principle nas been to disregard errors which

would not affect pronunciation, provided that the

word is clearly recognizable and distinct from other

words with a similar speliing. Examples:

strycnine for
poisened for
repeate for
naturralist for
speciman for

Passionatly for

stragegeling for

exibits for
felescqpique for
rifels for
amunition for
blizards for
convays for
eleguence for
7 litterary for
reasonibly for
sentimentel for
frosen fer

On the other hand, words
fcllowing kind have been

strickney for
speciment for
repit for
forecans for
7 cuunal for
passivetly for
exppit for
ecunlly for

—
1

strychnine
poisoned
repeat
naturalist
éEecimen
passionately

exhibits

telescopio

riflcs

blizzards
conwveys
eloguence
literary

sentimertal

frozen

containing errors of the

marked as incorrect:

strychnine
specimen
falcong
casual

possionately

cxhgglﬁ

cqually

P —




hear ' for here

rifals for rifles

aminition for ammunition

blizers for blizzards

exitment for excitement ;

allequence for eloguence g

tempitures for temperatures 'i

capiture for capture Z
. inaxerable for inexorable o ?

\ ;
where for were .

In doubtful cases, there has been a tendency to reject >

fiequent words containing spelling errors, whereas

the range of accepted spellings‘has been slightly

greater for more unusual words. Words containing §

the wrong derivational or inflexional ending have

always been marked as incorrect. 3
There is no dcubt that the scoring system could i

be improved considerably, if the degree of accepta- :

bility of student responses is taken into account. . ) =

Consider, for exémple, errprs of the following kind: o

inexorable inexable
: ' in extra

by

an extra board

inevitable

e

X ' ledger-space . legislates

leggaspace

leisure space : R, -
’ living—space

It would be desirable to reward syntactic and/or
semantic compatibility of student responses (e.g.

inevitable and living-space) as against omissions

or responses which merely scem to reflect a vague ' :
phonolosical impression; cf. the discussion’'in

il i, K TN A A L PR | AN O i

Section 4.2 as regards incorrect responses of
students with a higher versus lower score in the.
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test. Grading the degree of acceptability of
responges would, however, make the scoring far

more difficult and probably also introduce a greater
amount of subjectivity into the test. In view of
the satisfactory results obtained with the present
scoring system (cf. avove), a change appears to be
unnecessary. >

l-fi;




ERROR ARALYSIS

Error analysis is currently a very active field of
applied linguistics. However, the analysis is
generally limited to the investigation of errors

in written and spoken production. Errors in per-
ception have only occasionally been dealt with,'€
no_gpaﬁf/aue to the problems involved in: the testing

~0f/list¢ning comprehension. We shall give a brief

and incomplete account of errors in the test des-
cribed in this paper in order to (1) further illus-
trate what is being tested in partial dictation and
(2) demonstrate how such an analysis may reveal per-
ception problems among learners with a particular
language background (in this case, Swedes learning
English) as well as throw light on general aspects
of speech percevntion.'? The error analysis is based

on the responses of 80 students.

4.1 TYPES OF ERRORS IN PARTIAL DICTATION

Errors in partial dictations may be classified in
various ways. An obvious basis of classification

is to group errcrs according to type of deviation
from the text: omissions, additionmns, réorderings,
substitutions, etc. Anotpér possible alternative

is to classify them according to the presumed psycho-
logical mechanisms involved: anticipation errors,
perseverance errors, etc. The primary &lassifica%ion
chosen here is based on the lcyel of linguistic

"structure which the error may be referred to: phono-

logy, lexicology and grammar.

4.1.1 Yhoneme errors

In examining phoneme errors il is important to bear
in mind tnat such errors can only be inferred in-
directly from the often uncertaingevidence afforded
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by spelling. We shall limit the discussion to
reasonably clear cases. The following types will
be distinguished: errors of omission, substitution,

addition and reordering.

4.1.1.1 Omission

Omissions, as well as other types of phonemic errors,
seem to be especially frequent in unstressed syllables.
A few examples may suffice to illustrate the point:

inexable for inexorable
purnent for pertinent | ‘ ‘ t
rescenly ‘for reasonably B
telescopy for telescopic
passionly for passionately

{é%iigiﬁex; for strychnine

One case of omission, which occurred repeatedly in
stressed as well as unstressed. syllables, should be
noted in particular, i.e. the omission of /r/.

Examples (types and tokens):

- passier, passur etc.(12) for pressure a
& DPassage (10) for pressure
| tempitures (2) for temperutures

ifiexable, inaxable etc.(5) for inexorable
stickny, stiqwin etc.(8) for strychnine

couw - for crow
"ruel, rule etc.(7) for rural
cool, coolty ete.(1 for cruelty X
micombe, micion for migrant §
The following "errors should possibly also be inter-
preted as involving omission of /r/: ’ E
[,
urpose (7 for provosce |
burpose (2) r proposc
prrviding (2) for providing |

. Tt should alco be mentioned that final /t, 4, s, z/ i

' -
o |
I - ;
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representing the endings -(e)s and -ed were frequently

omitted. This may in part'be a sign of grammatical
weakness and will be dealt with in Section 4.1.3.4.

4.1.1.?2 Substitution

Substitutions form the most frequent type of phonemic
error. Like omissions they are especially frequent
in unstressed syllables. Examples:

adverose - for admiral's
legislates for ledger-space
westwan for westward
inextrabur ~ for imexorable
erving h for urban

purtirunt fop pertinent

In order to limit the material we shall mainly deal
with substitutionshin stressed syllables. Wwe shall
only. consider types of substitution which appear in
several test words or appear freguently in one par-
ticular test word. For a summary of consonant and
vowel substitutions, see Tables 1 and 2. (pp. 22-23)
Apart from the substitutions summarized in the

tables, the following cases are of special interest:
a) the substitution of a back rounded vowel for
dark /1/, as evidenced by:

an extra bow, un extraroad,

an exira board, an extra boarn, .

[y

an ecxtra bone, an extrabow for 1inexorable

The following example seems to show the opposite
tendency, i.e. the ingertion of /1/ in placc of

or next to ,a back rounded vowel:

fucls (5), feels (b)),

fuel, feel for fuse
b) the subotitution of nasul + homorganic stop for

a conbiination of nasal + homorsanic stop with

o B b e SR w R
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another place of articulation:

intrigated, insticated,

indicnated, indicated for impregnated
contemporal, contempious for potential
micombe for migrant

Notice also the substitution of a nasal homor-
ganic with a following stop in:

secund, secound . . for succumbed

In this case the change of articulatipn results
from a failure to assign a correct morphemic

analysais.

In the passage read by the American English ‘
speaker the following additional substltutlons are

worth noticing: : ;
a) A final unreleased /p/ was 1nterpreted as a
/v/ ing | :
stumb (7), stamb (2), slumb for stump

An isolated instance of étum was aﬁso founa.
b) Voiced /t/ was interpreted as a /dg in:

shoud, shud and. various other §
- H
responses (14) containing /d/ fot shot

Most of the substitutions dealt. w1ph appear to
be independent of neighbouring sounds. They mlght
be termed puradigmatic substitutions. ECledr examples
of syntagmatic substitutions are infrequent

chapture, chapter for capture

. f
distant short (1), [

distance shores (7) for distant shores

Errors of this kind are related to the type of error

. . . f
to be discusced in Sectionig.1.1.4. :
!
2 {i € ‘i
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Table 1. Consonant substitutions
Consonant Student responses
contrast Test word (types and tokens)
/v/ - /w/ vast waist, western, waste,
worst (2), wast
= conveys conwaised, conweist
eloguence elekvents
/r/ - /w/ westward " westrode -
rifles t3 | wifels
run out of awan with
/s/ - /z/18| conveys convest (2), convinced
(2), conveiced, con-
weist, conviced (5),
convessed (2), con-
vaiced, conveyced, con- |
. vace, convainced, con-
veist, convaist, con-
vaced, convast
blizzards blassets, blisters,
T blessives
reasonably recently, rescently
. his this (3)
shores source, sauce, chource
sends’ sents
/sl - /tf/ pierced pearched (7), pitevred
/sl =[]/ pressure passage (10), passer
' etc. (5)
shores sauce, source
/[l - /t]/ | naturalist nationalist (5)
natural national (3)
shores chource
/x/ - /d3/ |.ledger-space | leisure space (

5)»
)

1
leasure space (2

25




Table 2. s Yowel substitutions_

~

Vowel ‘ Student responses
contrast Test word - (types and tokens)
/1f = /e, &/19 | stiff dead (3), death,
' stef, step, skaf,
steff '
blizzards blesers, pleasures,
blassets, deserts,
blessives, pleasant,
-efforts
strychnine streptine, stateny,
stecking
skill swell
/el - [=/ eloquence allequence ete. (5)
pressure . passier ete. (9),
_ passage (10).
inexorable inaxable etc. (3)
ledger-space ladder-space
than then (2)
/n] = [/ lusts - loss (3), losts (3),
: lost (15) .
Jel -lei/ - | bvait bet (3), bed, death,

_leg, beg

[
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4.1.1.3 Addition

:fj addition of phonemes normally occurs .together
th-.substitutions and may be-hard to distinguish

from pure substitutions. Examples:

- dequal- . for decoy
blisters "for blizgzards
. fuels for fuse ’ .
. = 1]
. - -
" pingeon , for pigeon

'We .shall deal with one type of addition which was”

found repcatedly in the .test examlned i.e. the in-
correct addition of /t/ dfter /n/
lhe. following cases;

It occurred in

.

specimert ¢11), spacement (2) ) S
spicement, stasch ment, <. ’
. speciement : o ) for specimen

‘eliguantss elequéntes, eli- )
quent, e¢equantu (2), eloguants, .
elekvents, eloquents (2), elo-

quent, allequents, alacwents,

e€lephants © S for eloguence
pifrent '."_ for piggon

Fxamples like thbse %ay indicate that combinations
of nasal + homorganic smop furiction as unlts, cf. -
the substitution of combmatlonu of nasal + homor
ganic utgp referred to in the preceding section.
Addifioné are freduentiy caused by syntagmatic -
circumstances, e.g. the addition of /n/ in pingeon
for Ejgeoﬁ. - This 18 especially true‘of the incorrect
addition of /t, 4, s, z/ representing the inflexional

endirnrs —-ed and —(g);; see Secticn 4.1.5.4 below:

g e
" M

' :

4.1.1.4 hvordering

Snme times the owder UI phénemes e 1nvertpd. TWis

Lire of erroxre JA. rc}(xt d to the cascs of uylltcprm4ltlc
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substitution and addition referred to in the pre-

ceding sections. Examples:

trédégi for tragedy
aminution for ammunition
distans short for distant shores

More complicated instances are:

purtants infacts A for pertinent facts

stigeron peregrine for straggling pigeon

dust and lastes for less than justice

The following cases involve omission as well as

reordering:

havened succome for having succumbed
ensolver - for involved observer

We shall not deal further with reorderings, since
they aprear to be comparatively rare. '

1

4.1.2 "Lexical errors

Phoneme errors normally result ;n lexical errors,
i.e. a failure to specify lexical items. Fhoneme
errors appear, however, frequently to be caused by

L e N ]

lexical weakness. It is certainly no coincidence-
that the substitution of /e, 2/ for /i/ occurred par-
ticularly in the éqmparatively rare words blizzards
and strychnine,?° whereas no case of such substitu-
tion was found in e.g. distant and literary. This
means that the identification of phonemes is partly
based on higher levels of language than phonology.2?
In this section we shall briefly sur&ey the following
types of lexical error: omigsion, substitgtion ana
addition,

4.1.2.1 Omission

Omission of lexical items forms the largest caterory

of errors. As is to be expected, omissions ocecur
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especiéiiy in the case of comparatively rare words,,

e.g. blizzards, slumped, inexorahle. Omissions

appear further particularly in the middle of a phrase
or sentence. The words most fréQuently omitted in
rather more closely related to the literary taste of
1972 were: closély, related and literary. Another
factor which seems to be involved in emissjion isA
stress. Everything else being.equal, a content word
is more likely to be omitted, replaced or distorted
the weaker its stress is. A further factor which
might be significant is the grammatical function of

- words. It is conceivable that modifiers would be

ore likely to be omitted than heads of constructions.
The evidence is not clear on this point; cf. e.g.

the examples quoted in Section 4.1.3.3, the end.

4.1.2.2 Substitution

As in the -case of omissions, substitutions are more
frequent if the lexical item is unstressed and/or .
appears in the middle of a phrase or sentence. This
may be illustrated by errors in rendering the date
1972 (types and tokens): ‘

1922 (2), 1962 (2), 1932, 1902, 1872, ;
of the 19th century too

As is apparent from the introductory discussion
(Section 4.1.2), substitutions are especially common
in the case of infrequent words. ‘

In studying substitutions we may find a scale
of phonolozical and/or semantic approximation to the
test word. Examples (the test words are listed to
the left):

micrant migron bike falcon
micron vision hawk
micro sight creature
z B
eé%‘ s =
&

gy '
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Crow . ' craw crown bird
couw crop hawk ;
pur crab falcon

Errors in the first column indicate an attempt to
give a purely phonological rendering of the test
word. Responses in the second column are actual Eng-
lish words but semantically inappropriate; those in
the third column are English words semantically re-
lated to the test word. As regards the connecticn
between these iypes of responses and the level of

vy

proficiency of the student, sece Section 4.2,
The following obsérvations may be made as regards .
the substitution of a lexical item for another: .
a) An infrequent word is usually replaced by a

'

more freyuent word. Examples:

stumbled, stepped, stopped for /slumped :
strangling, struzgling,
stfiding : ’ for straggling

b) A word is sometimes replaced hy another word that
is related to the total context. Example:

hawk, falcon for crow and
migrant
Errors of the latter kind, as well as errors involving
the substitution of words which are semanticglly appro-:

~r

priate but phonologically incorrect, demonstrate that
the comprehension of the total context{ ig involved in
partial dictation.

In certain substitutions a lexical item is _
secmented incorrectly (e.g. of theiserVerEfdr obser@er)g_

Brrorg of this kind will be discussed in Jection
4.1-301 be10W0 ‘
In zom. cases substilbutions are clearly syntagmatic.

bExamplea:

B
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just injustice for less than justice

’ observed observer for involved observer
] skillity for .skill (in skiil and clarity)
' excitement and for excitement and J
distinctment distinction

These instances are related to the reorderings dealt
1 ’ with in Section 4.1.3.2 below. '
4 » 4.1.2.3 Addition
The addition of content words, apart from the cases
of incorrect segmentation to be dealt with'in Section

4.1.3.1, is infrequent. ‘Lxamples: -

3
IR | R R O NI TN VOER AL SRR STRD, T e

- . the less passionet- for thé less passionatel
4 ly less -involved involved =

for the perecrine  for for the falcons E

falcong

x

1]

The addition of funct.on words iérthe most common
subcategory; this will be dealt with in Section

4.1.%.95 under grammatical errors.

®
\

4.1.% Grammatical errors
. / The following categcries of grammatical‘errors'will
be briefly dealt with: errors of segmentation, re-

orderins, restructuring and errors in morpliolo and
2>

'

. the use of function words. - F
) 2
1 4.1.3.1 5S¢ mentation 3
! Frrors of scomentation i the categor, which perhapc Wk
? most clearly demonstrztes the active use of grammar -
] in partial diectation. This justifies a more detailed 3
] presentation of such errors thanwill be provided for 1
4 ) ‘ ) ]
3 the other calegories. Examples: i
1 H
,_ z
B 3
4 i =
{ERIC ‘
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at be lossy tewporitys,

at blews its temperdture,

otten lost his temper

rathey ammunition,

run avery nision

rescently alarmed

»
4

rightful

unirtemporary, untem-

porary, on the tem-
porary (%), on_a tem-
porary (2), on it tem-
porary, on detemporary

4

R
west word, west wood,

west world ete. (many

examples)

of appearancoe

person in fact

lasting injustice,

last injustice (7),

just injustice

havinz to come (4),

having so fun, having

50 come

bright yreen blue-

of the server

tense scopit
I

cooi free beauty,

cools, fear and beauty,

coolr hewties

over a million

ERIC

rule of ouar cnboure

37

Y

for at below gzero

temperatures

for run out of ammuni-

tion

for reasonable well-

armed
for rifle

for only temporary

for westward

for of the period

.

for pertjﬁpnt facts

for less than justice

for havin succumbced

for brightly plumed

for observer

for telescopic

»

for cruc ty ani beauty

for urban millions

for rural /reoadia

"

Y
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Examples of incorrect scgmentation of inexorable

are given in Sect%on 4.1.1.2. As demonstrated by
the examples, the correct segmentation is far from
given but must/be discovered By the student in the
continuous chain of sound.

Segmentation errors share certain charagteristics .-
with substitutions (cf. Section 4.1.2.2):

a) They occur especially in unstressed, syllables.

b) There is a tendency to replice rare words by
more frequent ones,

c) As in substitutions, we may observe false
segmentations with varying degrees of phono-
logical and syntactic correctness.

Two cases of presumably incorrect segmentation
(and substitution) were especially frequent:
a) In the test item conveys the vast genocidal

tracedy of the period 44 students wrote a

verb:form in the past tepse (conveyed, con-

vessed, convinced, convised ete.).
) In the test 1tem lacks the sweep and the

eloquence 16 students wrote a verb form in

the past tense (usually lacked or liked).
In the first case, the definite article following the
verb probably provided 'the basis for the past tense

form of the verb appearing in student responses,<?

\

it ™ e, nat

though contextual factors may also be involved (the
preceding senternces were in the past tense). This
has also * appened in a minority of the responses in
the seconi case; however, a majority of students
(46) have here simply omitted the inflexional ending

of the verb (the usuual response was lack or like).

4.1.3.2 Reordering

Fure reordering errors are very infrequent. Examples:

bic Dbresentation snd © for his arréncement and
arvonoment of the bresentation of the
cty

factn fa

g
A, e o, o

I, g

"
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the dedicated equally for the equally dedicated,

sportsman o sportsman

a cross between a for a brightly'plumed
brightly plumed pigeon crogs between a
and a crow pigeon and a crow

Reorderings occur more frequently together with;.substi-
tutionc and other types of.devigtions from the text,

esbecially in long test items. Examples:

the less'sportsman for the less passionately
proposed involved spcrtsman
rather more litterally for rather more closely
related to the taste of related to the 'literary
1972, rather more taste of 1972

literally related to
1972, rather more ;

literary near to the
taste of 1972

to the taste of literary for to the literaxn; taste

E

of 1962 of 1972
casul rural dream of for casual urban dream
some rude Arcadia, . of some rural "Arcadia

cassue roarsl dream of

som golden acadia

In the last-mentioned test item urban in urban dream

was repeatedly replaced by rural.: However, only one
instance was found of the replacement of rural in

rural frecadia by urban.

4.1.3.% Resiructuring

In errors of restructuring the grammatical construction
is chan;rd. hLestructurings normally occur together
with sul.ot tutions and/or additions,  rxumples:

-

had boiowed coveral for at below zero
temperatures temperatlures

O
[




/s

+ ,
. ] . his 'rxan ement in for his arrancement and

presn ontln' the facts presentation of the

. ; facts ,
I am not proposed to for I don't propose to ’
that distance calls for from distant shores'
that vrovides for of providing
the leuss passionately for the less passionately
of all insolved involved observer
the sadest kind of for the vast genocidal - '

' tragedy iragedy ;

frozen stiff as they for frozen stiff and .
stumblcd over a stump slumped over a stump

A
The restructuring in the last example occurred in, the
pavers of many students (as he/they slumped/stumbled

etc. over a stump/stumb_etc.). T
Errors of restructuring often involve changes in
se;me ntdtzon, examples have already bgen given in ol
Section 4.1.%.%7. Restructurings are further frequently .
ombined with reorderings; for examples see the pre- -]

‘ceding section. Another category of restructuring . ]
may appear when test items, especially long test items, -
are "abbreviated". Examples of such abbreviations: .

for the urbans (3) for for the urban millions

the leds passioncd ob-~ for the less pagssionately

server, the less im- involved observer

P

pationate ovserver,

’ the leas paccionated

4 obzerver etc. (many .

examples) ]

close to (many exemples) for closely related to

z , :
' auccurty d to hig for succumbed to hio §
- poisonbatr/io has poisoncd bait b
| -k
E : polaon ‘

W mo gee

Aruitoxt provided by Eic:

1




4.1.3.4 Morphology

Under this heading we shall deal with errors which
could be corrected by changing the grammatical form

of a word. Errors are especially common in ihe use

of the inflexional ending -(e)s. Examples of omission
R or addition of -(e)s:

he send, a falcon fo; he sends, a falcon
3 : swoop, he exhibit, swoovs, he exhibits,
i
! he lack/like he lacks o

. admiral son for admiral's son
cruelty and beauty for cruelty and beauty .
. feels/flows/goes/fuses/ fuse together
R g fueis/rules etc.

: In the last test item quoied the final consonant of
the stem fuse was very often inferpreted as a combina-
tion of another verb + the ending -(e)s. The following
cases of addition of —(g)é} which were very frequent,
should no doubt be interpreted as anticipation errors
(tyves and tokens):

his arrarscmente and for his_arrangement and
presentation of the presentation of the
, facts (26), presenta- facts

W

y tions of the facts (4)

' as potential baits/ for as a potential bait
. bates for the falcons for the falcons
(13) N

Another cuse of addition deserves to be noted, since
| ‘ : it occurred very often (42 examples):

eye for details -~ for eye for detail

“he probabjc explanation for this addition ig that the

correspondin:s Swedish expression would contain a noun

.
«

in the plural.

Apart from omissions and additions of -(e)s, the

+
—

followin- cuges of 1ncorrect unse of endini e were noted:

ERIC Y
m;;ﬁﬁ _ 524!
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a)

b)

The form of adjectives and adverbs was repeatedly

rendered incorrectly. Examples (types and tokens):

reasonable well armed for reasonably well armed

(14)

passionate involved (13) for passionately involved

equal dedicated (5) for equally dedicated
bright plumed (4) for brightly plumed
was temporarily (2) for was temporary

sentimenialy or sensa- for sentimental or sensa- -

tion tional

naturally his torz for natural history

an unusually migrant for an unusual migrant

A czse of incorrect use of -ed was dealt with

above under segmentatior (Section 4.1.3.1), i.e.
the use of conveyed etc. for conveys and lacked

etc. :for lacks. .The addition of -ed also occurred
frequently in the following instance:

fused/are fused/is for fuse tdgether |
fused/refuscd/forced ' ‘

together (11) r

As in the case of conveyed and lacked etc., the

addition is probably syntagmatically conditioned.
The omission of -ed occurred repeatedly only in
havine succumbed to hig poisoned bait, probably

conditioned by a combination of phonological (the
following to) and lexical factors (failure to

identify succumb).

spart from cares of incorrect use of endings, there
o

were alno, though less freaquently, errors of the follow-

ing kaind (types and tokens

did not ran (), did ‘ for did not run

naot hod

shool (4) for zhoat

would be compnred (16)  for will be compared

@
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The last-mentioned instance seems to be hn example -
of an anticipation error. ! ‘
: N
3 ’ - el
| S :
- - ‘ : ‘
/ 4.1.3.5 Function words ]
; Function words are normally unstressed and frequently
° strongly reduced. Hence, we can expect to find many -
errors in the use of such words. The prihcipal cate-
: gories are: omission, addition and substitution,
Examples: :
5 ) a) omissions: T
N having succumbed his for hsving succumbed to
poisoned bait hig poisoned bait -
as potential bait for as a potential bait
* I don't prorose repeat/ for I don't propose to
' repeating repeat -
K - B
= b) additions: ) | ; .
t N 7 1
' . - ,
; his arrangement and for %is arrangement and
o his presentation presentatiol :
; from the Gistani shores for from distanti: shores
; the literary taste of for the literary=<iaste
H -
~ the 1972 (several of 1972 H
i examples) \ ‘ .
i c) substitutions: , ' -
i :
H . ~.
! the elderly adwiral's for an elderly admiral's
ia -~ :
‘ the excitement for their excitement
/ —
! *
[ - ‘ at/to/in continuous for ihrough continupus
i ‘
for/to/with/as for for as = _potertial bLait :
potential bairt » i ' |
. a \ %
! N :
havin-s succunmbed of/ for havins succumbed ﬁg |
B 1
with - Loy |
| * — s o ]
! . eye of/on/with detail for eye for detail : % "3
B Y - ) e N ,,*‘
| ’ r H
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Substitution errors are especially frequent. Partial
dictation would seem to be a particularly efficient
means of testing the command of function words.

o

4.2 LEVELS OF COMPREHENSION

We have seen earlier (cf. especially Sections 4.1.2.2
and 4.1.%.1) that the degree of phonological correctness
and syntactic/semantic acceptability may vary in in-
correct responses. In this context we might talk of
différent levels of comprehension:

I The lowest level is represented by responses
which seem t0 reflect an analysis on the phono;
( logical level only. ' Example:
lepislaaes for ledger—space

II On a higher level, the chain of sound has been’
analyzed morphologically and7of léxidally,
though the response is syntactically and seman-
tically incorrect. Example: ,
legislates : for ledger-space

II1 On the next level, the response conforms to
the syntactic rules of the language, but it

- is semantically inappropriateée. Example:

ladder space . for ledger-space

IV On the highest 1c§e1, the response is syntac-

tically correct and semantically more appro-
priate, though it deviates from the text on
the level of phonology. Example:

livinz-space for ledrer-space

Thes~ levels of comprehension corresponda approximately
to the sta-cs of error corrcction outlined in Fry (1964);
ef. «l.o the auotation from Fry (1970) given in Section

7.1,

-
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An attempt was made to study the relationship
between level of comprehens1on, as defined above, and
the degree of prof1c1ency of students, as measured by
their scores in the test. The following three test .
words, which were very often incorrectly rendered, S
were selected for study;

pressure. = in westward pressure was inexorable
stragglihg in swoops on a straggling pigeon
ledger-space in providing ledger-space for the
urban millions o
A typical response for each test word and level is
listed beiow tecgether with the. number of students who
provided a response on that level.. The average Sscore

of the students is given within parcntheses (maximum:
200)

pressure straggling ledger-space

T ot
1 passier 8 stragelin 5 legisladey =~ 3 -
: (122) ’ (126) (154)
II pursue - 1 - legislates 2
7 (ne6) ‘ (161)
ITII Russia 5 strangling 6 ladder space )
(133) (132) (141)
IV passage 10  struggling 18 living-space 16
(142) (160) (170)

Accordlng to the evidence, there seems to be a clear
difference in proficiency between studenis wno have

Frovided rgsponses on lower 1eve*s of camprehension

and students whose responses belonz to the highest

level. The evidence is too scanty to allow any con-
clusions to e drawn as to\the mutual relationships

beiween the lower levels. The result of our compariscn.
agrees with the observation made b: Angelis (1972) in

a report about errors in a transcription exercise that

beginning students tended to transcribe with reference

to the phonetio level only, whereas more advanced

studentsg attemyfed to produce a transcription which
gave a reusonable meaning.

41y
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¢,3  THE LIKGULISTIC EVILENCE OF COMPhEHENSION'ERhORS

The aim of error analysis 1is primarilygto reveal the )
prublems of fofeign langvage learners. However, the
analysis may not only eorve a pedagogical purposé tut-
may be of great iheoretical interest. The errors re-
- yvealed are then used to oupport or refute various clai.ns”
. abcut lanﬁudge'functionin" " This is the approach
i - reyresented by e.g. Fry (1964), Cohen (1966), Neote-
voom (1969), Fry (1969), Bierwisch (1970) and Fromkln
(1971). The work tarried out by Fry is of specxal in-
teresi 1n this context, since it deals with the per=
4 ception of speech. Fry (1970), p. 49, concluced that
- " there is compelling evitence in favour of the

o o0

theory-of multi-level decoding to be found in the
correction of errors which gces on _ . speech". This

conclusion was based on an examination of er.,ors amolr ] .

native speakers, .but it is also borne out by our study
i of the errorcs of foreign learners. A detailed enalysis
of comprerensic.a €rrors would zlso make it possitie to

draw other conclusions abtout language functioning. e

chall 11u' some poscible arems of investigation:

a) Perceptual confusion among phonemes. The study
should be based primarily o. rurely phonological
renderin~s of te-* words (cf. Section 4.2), €48

.

eurgeon, erving, irvin, for urban ;

. ~urby ;
micron, micre, migron, for migrant !
micombe

’ Is it poscible to set up a hierarchy of related-
ness of virce’ved phonemes? iiow is this related

to & corresrondin articulatorv hierarchy?
L) The seope of reordering errors. what is the scope
ol reorirrine errcrs and whizl does this imply

abont urits of codingt

I N - T e

anticip tion v. perseveration crrors. In the

[}
e

moter ol we have crxidnined anfiroivo Lion crrors

ERIC 4y
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Aruitoxt provided by Eic:

<

wzre more frequent than perseveration errors.<?®
Would this be true ih an examination of a larger
material? If so, what does this say about
language functioning?’

d) Category of errors and psychological charac- ,
teristics of learners. 1Is it possible to relate
different categories cf errors (e.g. errors on
different levels of comprehension or the fre-
quency of omissions v. substitutions) to psycro-
logical characteristice of learners? what does
this indicate about the nature of linguistic
compet:nce?

In order to ma. it possible to draw more general
conclusiors from s*udies of this kind, it would be
desirable to analyze errors in the same test committed
by native sieakers of a language as well as oy foreign
learners of that larguage with varying source lansuage
backgrounds.

4z
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Aruitoxt provided by Eic:
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5 WHAT DOES PARTIAL DICTATION MEASURE?

It is traditionally assumed: that dictation mainly
measures sound-symbol correspondences. Cf. €.,

"Dictation is primarily a test of spelling."
(Somaratne 1957, p. 48)

"Spelling and a few matters of inflection
and punctuation can be tested through dic-
tation ..." (Lado 1961, p. 34)

Oller (1971) demonstrated that far more is involved
in ordinary dictation than the mere conversion of
sound to spelling (ef. Section 2.1). This is es-
pecially true of partial dictation, as described in
this paper, where the importance of spelling is reduced
by the scoring system (cf. Section 3.4).2% The error
analysis in the preceding seciion clearly demonstrates
that the student must use his knowledge on all levels
of th~ lensuage system in order to; produee a correct
response.” The altempt to conﬁert a sound 1mpression

to spelling without an analysis on higher levels,of

language may result in responses of the following kind:

at be loosy temporitys for at below zero tem-
Peratures

for run out of amwmunition

run avery nision

. E
rule of cur caboure for rural Arcadia

hav an secund for having succumbed

In order to provide the correct response the student
rust have assigned a correct syntactic and semantic
analycis to the test item, i.e. providing the correct
respouse is linjossible without cOmprehension.' This
1o esjecially true of a portial dictation in English,
duc te the stron reducivion of unstressed syllahles
and the conglicated relationship between sound and
spellin -, ’

i
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In tests of listening comprchension it is

generally assumed that the student must demonstrate
comprehensiqn by providing verbal or non-verbal
responses of the following kind: answering questions
based on the message, providing paraphrases, following
directions, etc. For a survey of different techniques
of testing listening comprehension, see Garroll (1972).
It is remarkable that accounts of the testing of : }:
listening comprehension normally do not include dicta- y
tion (or partialﬁdictation); cf: e.g. Lado (1961), ;
p. 204-222, Pimsleur§1966), p. 186-194, Valette (1967),
P. 47-18, Carroll (1972) and articles in Davies (1968).
This is all the more remarkable, since dictation (or
partial dictation) seems to be less vulnerable than
other testing techniques to the usual criticism of
listening comprehension ‘tests, i.e. the fact. that
they tend to measure irtelligence and memory factors
as well as hpure comprehension".’ In his recent survey .
referred to above, Carroll, p. 3, states tha. researchers
should investigate "whether it would be possible to de-+
crease the correlation of cemprehension ability tests
with intelligence tests by eliminating or reducing
those elements of comprehension tesis that call for
inferential processes that go beyond sheer comprehen-
sion. He further points out that research is needed
"to see to what extent it is possible to reduce their
dependaence on memory" (loc. cit.). Such research into
"pure comprehpnsion" sbould include a ciose investiga-
tion of dictation techniques.

Partial Aictation would thus seem to be a useful
test of listening comprehension. Ve do not suggest,
however, tnat it should replace other testing tech-
niques. Other techniques will have to be used to test
the higher lcvels of coqpre! :nsion mentioned by Rivers
(1971) and Carroll (1972):25

We can detect in the r scess of perceptual

construction three stages ... The first

(1[1 ,
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stage, sometimes called "sensing", ié a stage
of rapid impressions, only roughly identified
and differentiated and is relatively passive

and receptive. (Rivers 1971, p. 126)

The second stage is one of identification
through segmentation and grouping., (Ibid.,
p.127)

++« the third stage, that of reﬁearsal and ;
recoding of the material, which must take

. place before what we have perceived enters
into long-term storage. (Ibid., p. 128)

If the above analysis is correcf,-testing of
comprehension involves considerétion of %he
two conceptually separable stages of the com-
prehension process. That is, we would like
to find out, in a given case, the extent to
which the individual "correctly" apprehends
the purely linguistic information tlat is
"committed" to the message, and also the
extent to which he "correctly" relates that
information to some wider context. (Carroll
1972, p. 14) N

Besides being used as a listening comprehension test,
partial dictation could have anoth:r important function.
Due to the high correlations with othef measures of
foreign language proficiency, it migpt‘be used asfa
global estimate of a subject's proficiency in a

foreign lunsuege; cf. however, the discussion in
“Johansson (1273), the end.
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* As pointed out by Oller, op.cit., p. 25%, these
results refute the conclusions bf certain authori-
ties who have argued that dictation is an inferior
testing technique. Cf. e.g. Lado (1961), p. 34:
"Dictation ... appears to measure very little of:
language." )

2 Note, howe%er, that ordinary dictations may aiso be
administered in this way; see Valette (1967), p. 140 f.

3 In comparing partial dictation and the cloze technique ¢

we only consider the most freguent type of cloze tegt,
i.e. written tests. lNote, however, that partial dic-
tation is also different from aural cloze tests (e.g.

. the types used by Dbickens and Williams, 1964, or
Peisach, 1965) “n that test subjects listen to the.
complete text and receive a written veréion with
blanks., It would be 5n%erestiﬁg to study the relative
effectiveness of aural cloze tests and partial dicta-

tion.

4 of, Carroll (1372), p. 19: "1t [the cloze techniqgue]
probably depends to a considerable extent on inferen- * -

”

tial processes."

Y The choice was random with the exception that students’
considerably older than the average (over the age of

thirty) were excluded.

© When the examiner had indicated that a student's
3;recordin,-; was too brief, the score was doubled. This
scoring sycten, which differs from that ordinarily
ucsed in the test, was vsed in order to mgke it possible

to commpute correlations.

/ hs regards the relationship between native and foreign
lunguage proficiency, cf. Stendahl (17972) and Truus
(1212).
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It is essential to select voiges which are unfamiliar
to the students taking part in the test. Findings in
a recent -investigation by Brodkey (1972) suopest that
familiarity with the voice of the speaker is a major;
variable 1in comprehenSLOn.

I anm gratefulto FK Stig Olsspn, Department of English,
Lund, for constructing the second part of the test.

It has also seemed preferable not to make any omissions
in the first few sentences of each passage (cf. Appen-
dix 1,. A possible improvement is to include two or K

three practice items at the beginning of each passage.

In a survey of work on memory span Miller (1963),

p. 210 f., reports that the average college’ ‘student
has a span of about’ eight digits. The number of words
‘that can be recall.-d in a connected text is greater.
It is suggested, however, that the limiting factor '
may .be the amount of information stored rather than
the total number of items. See further Miller (1956).

This could be explained by the fact that the completion
of the sentence is given in the answer sheet.

As shown by e.g. Yeterdon and .arney (1952), test
resul ts are influenced by the location of the listener
in the room, even though the room is fa’rly small

(9 rows of listeners) and acoustic conditions are

- favourable. Note, however, that administering a test

in a Yanguage laboratory makes it more artificial.
Actusal foreign language speakers are not often heard
throurh earphones. Spencer (1964), whe compared test
resu]ts,?or groups of listeners who were tested with
either earphones or loudspeakers, found that performance
fpr the earphone group was significantly bctier. Con-

sequently, we must require a high standard of correct-

n-ss in ‘ oto administered in tve Janguage laboratory.

L worl huu only boen conmidered correet if it appeared

in thv;rlﬁht vocition in o test 1tem,  Compbounds, €.g.
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ledger-space, have been regarded =28 two words. On

the other hang, numbers have been counted as one word
(e.g. 1972)

Different scoring techniques from the one outlined
here are described in Valette (1967), p. 137, and
Brodkey (1972), p. 208,

Note, however, the investigations by Kithlwein (1970)
and Angelis (1972). Cf. also the work by Fry referred
to in Sections 4.2 and 4.3. '

In this brief survey no consistent attempt is made
to identify the causes of the errors. A great number
of them, e.g. phoneme substitutions, are due to source
language interference. 1In o@ﬁé& cases, e.g. reorder-
ing errors, the reason is usually ¢f a more general

t

nature.

The evidence offered by spelling is especially diffi-
cult to interpret in this case. Only clear cases have
been included.

These errors are.of particular interest, since they
illustrate that perception and production problems

may net be identical. Swedish gtudents have no diffi-
culties with the /i/ - /e, 2/ contrasts in speaking
English, though the examples given (and further
examples in other dictations) indicate such a problem
in perception. ‘

£

The substitution was also found repeatedly in.a
frequent word (stiff). The probable ‘explanation for
the errors is that this word occurs i1n a test item
where several words were often omitted or incorrectly
rendered. ‘

Cf. Fry (1964), p. 173.

This interpretation is supported by the fact that
some students wrote the i1ndefinite article instead
of the definite article after the verb form: conveyed

(etc.) a instcad of conveys the.
1%




z [ 23 Note, for example, the substitutions in distant shores
g; (cf. Section 4.1.1.2, the ehd); the perseveration error

distant short occurred once only, whereas the antieipa-

tion error distence shores occurred seven times.

' 24 gpye jmportance of spelling cannot, however, be elimi-
& nated completely. For a discussion of comprehension
{ 4 v. spelling errors in dictations, see.Kihlwein (1970).

25 Tpn testing listening comprehension in a foreign'
- - language. it seems desirable to concenfrate on- the
: " lower level of’comprehension that can be measured
= by partial dictation. The higher levels mentioned
. by Carroll and Rivers are probablj the same in the
i - native and the forEign language. The relationship
: between comprehension in the native and the foreign
language should, however, be subjected to a detailed
exémination. . .
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‘massacre to the head of the telegraph near Fort Laramie

APPENDIX 1: THE TEST

Thie test consists of two passages presented\}or
partial dictation. The first péssage was recorded
by a-ﬁét@ve speaker of American English, the second
was a recording from the British radio. The test

was administered in a language iaborafory. Students
received the following instruetions: "Listen carefully
and fill in the blanks in the text. The tape will
stop at each //."

The text of the two-passagés will be given below.
Portions to be filled in by students are underlined.

For ease of reference, test items are numbered.

D[ictation)] 1. Book review: "The Fetterman Massacre"

by Dee Brown. ‘

The Fetterman Massacre is the story of Red Cloud's com-

pletely victorigus ambush of 80 soldiers of the United

ites army in December 1866. Red Cloud, commanding

armies of Sigux and Cheyenne, decoyed a troop of 80
men from Fort 1hil Kearny on’ the Nontana road. No

one returned alive. The man who took the news of th¢

was Portugee Phillips who, (1) at below-zero tempera-

tures and tnrough continuous blizzards//, rode 2%6 miles
in four days. Iortugee Phillips survived. The horse

died. Captuain Brown and Colonel Fettérman, obviously -

by agreement, (2) shot each other to avoid capture//.
The Indians (3) had very few rifles//, the United States
soldiers (4) were reasonably well armed//. They did not
(5) run out of ammunition//. One officer was found

(6) fTrozen stiff and slumped over a stump//. His body

(7) was pierced by 56 arrows//. ked Cloud's (8) victbrx
war complete//. It was, of course, (9) only temporary//.

The Montana road was opened again within ten years.
(10) Westword pressure was inexorable//. Dee Brown,

as in Bury iky Heart at Wounded Knee, (11) conveys the

vast renncidal tragedy of the period//. He is not

-~
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(12) sentimental or sensational//. He draws together
(13) the pertinent facts with skill and ~larity//.

In a sense he lets the facts teli\the story, but to

say this is (14) doing him less than Justlce// It

is (15) his qzxangement and presentation of the facts//
that gives both books (16, their excitement and dis-
tinction//. It iS5 possible that some readers may think

that Dee Brown'(17) lacks the swéep and the e10qunnce/7

of the great American hlstorlan Francis Parkman but he
Jas an e10quence of his ocwn (18% rather more closely
related to the literary taste of 1372//, and I suspect
thdt 1n .the future it w1P1 be with writers like Park-
man that Dee Brown (12) will be compared//.

Dlictation] 2. Book review: "The Scandefoon"

o=

by Henry Williamsor. - >

=5

"-This. hook is about some very unusual.relationships,

not between men and wcmen nor even between men and
men, but between men and birds. The wcrkpeople in
the small town of Thirby .in North Devon keep racﬁné\

, . v, N
" pigeons. That sport has made them deadly enemies of s

the peregrine falcons, which have lived and hunted
along that trctcﬁ of the Devon coast for a thousand
summer The falccns SWoop on ‘the pigeons as they
return lome but Sam Baggott, keeper of the Black Horse
Inn and a dedlCAted pigeon racer, has his own deterrent
agaln’t "they bloody hawks". He (1) sends up decoy
birds 1mprebnated with strychnlne//, and dances for

joy when tne falcons tumble out of the sky, (2) having
suceumbed to his poisoned bait//. The Scandarcon

itself is a (%) rather unusual migrant from distant

.shores//, something of a (4) brlghtly plumed cross

- /,,———he*dggr a pireon and a crow//. Its arrival in Thirby

is prdgted with considerable interest. -Sam Baggott -

(5) lusts after il as a potential bait for the fuleons//.

The local doctor resards it with great interest (6) “5
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a natuial history specimen//. 3But the Scandarcon

eventually becomes the property of (7) an _elderly
admiral's youns son//. That, of course, is only the

besinning of the story, and since it is rather a good
one (&) I don't propose to repeat all of 'it here//.
In this short novel, set just after the First World

dar, Henry Williamson presents us with several con-
tres* ng views of the English countryside — that of
(9) tt  :dicated naturalist//, that of (16) the
equally Aécdizated sporisman// and that of (11) the

Yess passionately involved observer//. Henry William-

son is not a sentimental nature writer. He knows. the
countryside andi its people too well to lapse into the

{42) casual urban dream of some rural Arcadia//. He

recognizes that (13) cruelty and beauty fuse ogether//

when a peregrine fclcon (14) swoops on a straggling

piceon//. In his novels (15) he exhibits a telescopic

eve for detail//, and one feels that he carcs more too.

Qur concern for the environment is essentially a social
concern. [t derives from the social problem (16) of

yroviding iedcer-space for the urban millions//.

.
™he students listened to the recordings only once and
were given a few minutes- for final revision.
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APPENDIX 2:  DISCRIMINATION OF TEST ITEMS

For each test item the overage .ccre is given below
for the 1op and lower half of a group of 20 randomly
selected students participating in,the test. As

refards the numbering cof test items, cf. Appendix 1.

D1 D2
test score of score of test score of score of
item top half lower half item top half lower half
1 5.2 2.4 1 5.3 S 4.2
2 - 5.9 5.1 ? 4.1 3.0
3 3.9 3.8 3 5.3 4.2
4 4.0 3.3 4 6.7 5.3
> 4.0 3.1 5 5.7 2.6
6 5.2 3.7 6 4.7 4.1
7 4.7 5.7 7 4.1 2.3
- 8 3.0 2.8 8 8.6 7.9
1 1.9 1.4 9 2.8 2.7
10 5.7 1.8 10 5.8 .3
11 5.0 2.8 17 4.5 3.5
12 2.9 2.5 - 12 6.7 3.4
15 6.4 4.4 13 4.0 3.3
14 5.0 4.3 14 4.4 5.8
15 6.5 5.6 15 6.1 4.7
"6 3o 3.7 16 6.4 4.6
7 .2 3.9
15 8.6 4.6
1y Doy 2.7
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