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Teachers in Other Disciplines and in Public Schools

College writing teachers and writing program admiLstrators should

_make special efforts to establish new working relations with teachers out--

side writ- ing programs. Our task should be,to set teachers at all levels to

410

recognize and assume their responsibilities for. the literacy o their students.

Writing instruction; including competence in exposit* and argumentative

writing, should be the responsibility of all teaohers',#not just composition

teachers.

To accomplish this task, we must cooperate not only with colleaguis in

other disciplines on the college campus, but alsb, with other writing programs

in two-and four-year colleges around us, and especially with public school

teachers and administrators:.

Since the "writing crisis" became a media event in 1974, a-more favor-
.

able climate of opinion has been developing for increasingoiand improving

writing instruction. To reach and convince others of their responsibilities

for literacy, we must take advantage of opportunities to keep writing in

the forefront of current educational concerns. Our, audience should not be

,limited to faculty and students on campus, but include public school teach-

ers, school boards, legislators, and the general public.

Unfortunately there are still occasiohs, as I:listen to or read'what

some, writing teachers are saying, when I wonderif there is any other

profession in which specialists-proclaith in public that the tools and, skills

basic to their discipline are useless and need not be taught to students?

.Fortunately, in Oregon as elsewhere; there are,many activities under-

way, as writing teachers are joined by coileaga6 in other disciplines and
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people outside the schools. Let me provide some brief examples of efforts

in Oregon to involve, those outside writing programs in the. interdisciplinary

teaching of composition; to coordinate writing programs among twos -and four-
,

year public colleges in the state; and to cooperate Vith secondary school

writing teachers, particularly to contribute to inservice activities.

University of 'Oregon in 1975, under a grant from the Oregon

Educational Coordinating Commission, we set up special interdisciplinary

writing sections of or first required composition course. _These sections

were designed in conjunction with introductory or survey courses in such

disciplines as art history, business, history, political science, and sod-

oldgy. We found that students'interest and performance were-high when their

writs N assignments were related to the subject matter of courses in other

disciplines.' However, we encountered problems in scheduling, enrollment,

and staffing that make this experiment difficult to continue, which may not

be the case at a small college.

g For faculty in the-other disciplines who were teaching the courses

tied to the writing sections and for other faculty out- IAN

side_the Engliih department,, we offered short twur-day workshops in summer

and fall terms to develop their skills in handling stud,nts' writing in

their courses. For discussion we used student papers the participants sub-

mitted from their courses. The workshops not only provided an intensive

review of mechanical and organizational lkoblems encountered in expository

writing, but also prolbuceda greater recognition of the need to structure

writing assignments clearly and aid students w their pre-writing problems.
I

,.=

In a follow-up interview during theenext year, sone4articipants reporte4

that student 'papers served- as helpful models to set expectations in a class.

At Oregon State University, separate departments anot4rofessional
'7,

. .
.

. Schools have set'additional writing requirements. The school of forestry,
a
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for example, has supported a resident writing instructor to set up pro-

ficiency tests and provide the regular faculty with trainAng and assistance.

However, as successful and useful as such voluntary projects may be at

medium-sized universities like Oregon and Oregon 5tate, they will_haVe little

4
impact beyond the few participants; at best t>ey willeincrease fo a few the

awareness of_writing issues. In conmas5, at two small,-four-year, teaching-

oriented collegezlo our system (140 and 4500 students), whert the *tire

faculty can meet in one classroo, extensive interdepartmental coordination

of writing is being developed'. On our research-oriented campus of 17,000

with depaAtments facing increaslng class sizes and decreasing staffing, we

cannot --as those of you in similar situations cannot restrict our activi-

ties to trying to convince colleagues in other disciplines who are turning

more to computer-graded xams, to give and grade more essays. 3

By.coordihatin activities and sharing information on a state-wide basis,

those of us in iting programs at the public colleges and-community.colleges

- in Oregon ha e made noticeable gains. In 1974, a state-wide ad hoc Committee,

on C encies in Znglish Composition was charged with improving articulation

n the two- and four-year colleged..yhat we produced in June, 1976 was

a comprehensive report with 13 recommendations to coordinate and emphasize

writing'pot only in colleges but at all grade levels, K 12 as well.

In addition to recommending common procedures, course objectives, and

minimal competencies for expository writing in cdllege composition courses,

more than half of the recommendations are directed. toward improving teaching

and fostering cooperation among-Iriting teachers from elementary levels

through college. Most important, we have broadened the committee to include

secondary writing teachers for a cooperative project of developing a state-
.

wide network to facilitate continuing proieasional education of writing

teachers, with such activities as inservice, summerworkshops, and exchange

4
4



Teich 4

of information through regional campus centers. The Unjversity of California

Berkeley/Bay Area Writing Project has provided the model i'or this project.

Whit I Want to stress as Ognificant,is how our committee moved eventu-

ally from concerns at the college level to those at secondary and elementary

levels. If we can get higher entry7levga skills,, from better writing in-,

struction at the elementary and secondary levels, many of our problems --

especially the financlal dtain,oLcollege remedial courses -- will be, miti-

//
r.,.

gated. Moreover, since colleges are responsible for teacher preparation,

we-muse-assume the leadership in breaking the cyCle of sending out teachers

;inadequately prepared in writing insmpction whp will be sending us more in-

adequate students. We must avoid ppinting fingers to shift the blame onto

public school teachers. We must provide better training, in the teaching Ff .

writing and help to improve continuing professional education. of writing

teachers at all levels.

By collaborating with our colleagues ineother departments and at other

'levels of education," we should reach the goal of getting ent4releaculties,

not just composition teachers , to assume responsibility for the literacy

of students.
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