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Relations. with Téachers Outside College Writing Programs Coondination with ’,
Teachers in Other Disciplines and in Pubiic Schools

’ . " Lollege writing tZachers and.wr1t1ng program administrators should
Cﬁ) -, make special efﬁgrts to establish new‘working relations*with teachers out~
3 v
side writing programs. Our task should be.to get teachers at all levels to
. & . .
recognize and assume their resbonsibilities for, the literacy of their students.
Writing instruction, including competence in exposit;gg and argumentative

Ny

writing, should be the responsibility of all teaehersr not just compasition
'l ' teachers. ‘ . : i ‘

-

To accomplish this task, we must cooperate not only with colleagdes in
other disciplines on the college campus, but als® with other writing programs ,</,

in. two--and four-year colleges around us, and especially with public school

-

teachers and administrators.-

]

" . ~/f Since the "wrining crisis" became a media event in 1974, a more favor- -ow

able climate -of opinion has been deQeloping for increasing,and improvfng -

writing instruction. To reach and convince others of their responsibilities

. for literacy, we must take advantage of opportunities to keep writing in , ) ad

the forefront of current educational concerns. Ounr audience should not be

+1limited to faculty and students on campus, but include public school teach-
. ers, school boards, legislators, and the general public. .

. -

. Unfortunately there are still occasiohs, as I listen to or read what
some writing teachers are saying; when I wonder.if there is any other

profession in which specialists-proclaim in public that the tools and. skills
] . . . !r, - .
basic to their discipline are useless and need not be taught to students?

.Fortunately in Oregon as elsewhere, there are many activities under- -
A .
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:? ' way, as writing teachers are joined by coileagaaﬁ in other disciplines and
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Relatigns. with Teachers OQutside College Writing Programs Coondination with ’,

Teachers in Other Disciplines and in Pubiic Schools

pd
College writing teachers and wr1t1ng program administrators should

- »

. make special efﬁgrts to establish new workirg relations with tedchers out-

» . v
side writing programs. Our task should be.to get teachers at all levels to
‘ 3 . r

recognize and assume their reshonsibilities for, the literacy o{\their students.

’ ~ .

Writing 1nstruction, including competence in expositqu and argumentative

Ny

writing, should be the responsibility of all teaehersr not just comp061tion

- teachers. . , . : \
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To accomplish this task, we must cooperate not only with colleagdes in
other disciplines on the college campus, but als® with other writing programs ,<’,

in. two--and four-year colleges around us, and especially with public school

-

teachers and administrators.- . .

~/f Since the "writing crisis" became a media event in 1974, a more favor- oo

hd -

able climate -of opinion has been deneloping for increasing,and improvfng

writing instruction. To reach and convince others of their responsibilities

for literacy, we must take advantage of opportunities to keep writing in , lnd

-

the forefront of current educational concerns. Our audience should not be

.limited to faculty and students on campus, but include public school teach-

ers, school boards, legislators, and the general public. ° .

. Unfortunately there are still occasiohs, as I listen to or read’what

. 3

some, writing teachers are saying, when I wonder.if there is any other

profession in which specialists-proclaim in public that the tools andnskills
. . . . 'f’ - B
basic to their discipline are useless and need not be taught to students?

rd

.Fortunately in 0regon as elsewhere, there are many activities under— -
L v

way, as writing teachers are joined by coileagaaﬁ in other disciplihes and
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people outside the schools. Let me provide some brief examples of efforts

. » . .
- in Oregon to involve those outside writing programs in the.interdisciplinary

A .

- t

.- teaching of composition; to coordinate writing programs among two-and four-

v

4 . year.pubi}c oolleges in the state; and to cooperate gith secondary school

*
~ -

o

ﬁriting teachers, barticulafly to contribute to inservice activities.

2

\\//’Kt/gie University of Oregon in 19?5, under a grant from the Oregon

¢

Educational Coordinating Commission, we set upxspecial interdisciplinary

writing sections of odr first required composition course. . These sections
- 1 2

were designed in conjunction with introductory or survey courses in such
. h : .

2

disciplines as art history, business, history, political sciencde, and soci- R 4

-

oldiy. . We found that students"interest and performance were -high when their

writing assignments were related to the subject matter of courses in other -

s

disciplines.  However, we encountered problems in scheduling, enrollment,
- (\ .

and staffing that make this experiment difficult to continue, which may not

. .

' .

be the case at a small college.

5

¢ For fachlty in the-.other disciplines who were teaching the courses

, tied to the‘interdisciplinary writing sections and for other faculty out-

P side .the EngliiP department, we offered short ftur—dey workshops in summer

and fall terms-to develop their skills in handling stui;nts' writing in
.

their courses. For discussion we useﬁ studént papers the participants sub-

(] - L

mitted from their courses. " The worksﬁops not only provided an intensive
review of mechanical and organizational ﬁtoblems encountered in expository

writing, but also prgﬂuced~a greater recognition of the need to structure

« . 13
. writing assignments clearly and aid students wiﬁg their pre-writing problems.
- i N ' T \ /
In a follow-up interview during the, next year, somelfarticipants reported

'y
-

that etydent papers served as helpful models to set expectations in a class. {
P - ]
At Oregon State University,.separate departments andﬁprofessional

t -

. schools have eet‘aoditionalnwriting requirements. The schooffof ﬁorestry,
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for example, has supported a resident writing instructor to set up pro-

ficiency tests and provide the regular faculty with traiq;ng,ahd assistance.

However, as successful and useful as such voluntary projects may be at

’

medium-sized universities like Oregon and Oregon §téfe, they will have little

impact beyond the few participants; at best ;pe§ %illeincrease f07 a few the

2

awareness of writing issues. In conbrasﬁ,’gz two smali,ifour—yggr, teaching-
oriented colleggs/;n our system (14@9/£;d 4500 students), wher® the eptire
. b}

faculty can meet in one classiigm{/;xtensive interdepartqgntalLcoordination
. . *

Y

W

»‘/ of writing is being developed. On our research-oriented campus of 17,000

A 1

with depaxtments facing increasing class sizes and decreasing staffing, we .

cannot -- as those of you in similar situations cannot -- restrict our activi- .

ties to trying to convince opf'colleagues in other disciplines who are turning

/

more to computer-graded exams, to give and grade more essays. <y

By. coordinating/activities and shariﬁg information bn a state-wide basis,

.

be¥weén the two- and four-year colleged. = What we groduged in June, 1976 was

a/comprehensive report with 13 recommendations to coordinate and emphasize

*

writing not only id colleges but at all grade levels, K - 12 as well.

In addition to resommending common procedures, course objectives, and

e “

minimal compeﬁencies for expository writing in cdllége ﬁomposition courses,
) ) N
more than half of the recommendations are directed- toward improving teaching

and fostering cooperation aﬁong‘s;iting teachers from elementéry levelé

through college. Most important, we have broadened the committee to include

v

secondary writing teachers for a cooperative project of developing a state-

wide network to facilitate continuing pro%eésional education of éritiﬂé -0

- 4

teachers, with such activities as inservice, summer -workshops, and éxchange

.-
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of information thfough regional campus centers. The Unjiversity of California,

*

-

Berkeley/Bay Area Writing Project has proV1ded the model for this prOJect‘

S

What I w%nt‘to stress as signiflcant is how our committee moved eventu-
. N
ally from concerns at the college Jevel to those at seébndary and elémentary
R .
levels. 1If we can get higher entry-level skills, from better writing in-.

‘

struction at the eléﬁentary and secondary levels, many of our problems --

. A ’

especially the f1nancia1 drain: of. college remedial coursgs -- will be miti-

. &'
) 3

~ gated. Moreover, since colleges are responsible for teacher preparatlon,
- .ﬁy , = L
we -must .assume the leadership in breaking the cycle of sending out teachers

-
’ . +
v ~

;inadéquately prepared in writing instwyction whp will be sending us more in-

1]

adequate students. We must avoid ppinting fingers to shift the blame onto
! .

public school teachers. We must provide better training in the teaching 9f

. 1
’ . Py

writing and help to improve continuing professional education of writing ‘
- h . .

teachers at all -levels.
b3

» t . By collabprating with our col}gagues iniother departments and at other
4 " f L} L B . * ’
’ levels of education;fwe should reach the goal of getting entire €aculties,

not just Eomposition teachers , to assume responsibility for the literacy

of students. ' . »
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