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The ,sitiiefeity and Sheer lininber of reading studies Make it diffi-

cult to..sPeak,,CoMprehensiVely of any one specific trend in reading
fa'

:§eat ch However 'drawing, upon major widely' diScussed reading Stud-

ges, one can Identify three continuing. trends in reading .reSearch.

theSe, trends. will be -discussed : briefly in he first part of this pa-
per. After- tracing the effect of 'these trends in, research- on class-

room Practices, I -Shall summarize three peer tutoring. studies to :point

out how they reflect the'.recent trends in research:

Trends in Reading. Research

The three trend in reading -research...Include: (1) the shift from

an emphasis on method of teaching to an examination- of peraonological,

and context variables and especially to studies on the nature of the

reading process, (2) the interdisciplinary approach to the study of

the reading proaess-Falid, (3) the efforts to develop 'tore domiiieheii,-

SiVe models of the reading process. These trend are interrelated,

for while once the Main goal in reading research -was to. find the best

Method-, currently most reading studies are in _the areas `of physiology

and psychology (Weintraub, et al., 1976-77, p. 233). This basic re-

Seatah on the- physiology and psychology of reading has in turn proVided'

more insight into the reading ,proceSs-, Clarified: the need for input

from. related diedifilifiee-, and eatahlighed an- information baSe for the

deVelopillent eg more Comprehensive models.

The trend tmiard basic rea-earch and teeeateh teacher,

arid Context variables has been stimulated by. the First -Oracle COopera7-
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tiVe.StUdies. This,Series of studies Compared the effectiveness of a

variety of reading_ methods (Dykstra, 1968). The much discUbsed

.caton-draWn fromthe-analsis of results of these studieS was that

something -other than.method-was the crucial- factor in aChieVing auc-
_ .

cesain teaching-reading. ktention in research had turned to a close

examination of the reading_process-and to an analysis of characteris-

tics of student, teacher, and school:

The practical impact of the switch of kocuS'has been not only

increased federal funding of'baSid-researCh.bUt local focua_and pres-
,

sure -on -the teacher. TeaChera are,beingleld responsible .arid Account-

-able for-the reading. achievement of their pUpila: However., the method

controversy will not fade quickly and a,new study (Bennett,- 1976) com-

paring groWth in reading achievement in structured- and-informal

tifigs-bay, well generate renewed'interest in teaching strategies, and

MethodS.

Reading research-continues to involve interdisciplinary efforts_

As-reading researchers- build upon-the findings of sociologiSts, lin-

guist,-cognitive psychologists; and-others in all areas-of communi-

Cation-and'learningrbehavior. For-example, Smith -(1975, pp. 1-2)

A
states that he-has_draWn from a variety -of disciplines to Provide 1.-W-

sight into the proCess of learning to -read. The relationship of Ian-

-guage, perception and affective factors-in reading is explOred'in re-

cent,books of readings edited by:Kavanaugh and Mattingly (1972) and

&wall '(1973). Moreover, the renaming of one-EngiiSh,joUrnal .(Kiemen-

karYRngliskto Language Arts) reflects-interdisciplinary focus and

conception of _the reading.process.

This interdisCiplinary focus -and research is affecting classroom

-practices. The popular use of sentence cobbining:and=patterning ac --



tiVitina by readingteachera is an illustrationuf the influendes of

the O'Hare (1971) and Mellon (1969) research-on language and composi"-

tion. These studieS not only speak to-bUthaVe influenced reading

instruction.

Related to the interdisciplinary trend in-reading research is

the growing-effort to develop a giobal.todel of the reading process

(Davis; 1971; Singer and, Ruddell, 1976). While Gibson and Levin

(1976) build on basic research on the,phySiology of reading behavior

in developing their reading-theory, other theoty and model builders

are attempting to olirify the reading-and teddhing of reading.prodess

in terms -of Social; cognitive-, perceptual, affective and
- linguistic

Lactors. These efforts, along:With the-work_of Goodtan, haVeto-some

extent stimulated teacher awareness of a wider, "Meaningful" and

"tdaning=orietted" View of the reading process. The work of Kenneth:

-Goodman -(1969)- and--Smith -(1975) has helped- clarify- interrelationships

among thinking; reading, -and language. Related work -(GoOdman, Y. and-

-Burke, C.) may have had more influence on the reading- teacher than

the theory building. In- practice the simple but important result of

this view of reading is that a teacher's interpretation of a- child's

rendering of "He rode a horse" as "He-robe a houSe" may lea&to-follow-

up lessons with a focus on meaning -(syntax, semantics) and not a total

focus on more phonics (here / or /) or visual discrimination (here / b

I d / contrast).

These three trendsthe interdisdiplinary nature-of reading _re

.search, nfforts.to_develop a more-comprehensiVe model .of- the reading

_prOcess, and the concern for factors in-teaching reading Other than

reading tetho&are reflected in the research on-children _as-reading

tutors.

.



wm

-4=

Tutorink*.fits

, Initial studies or reports on peek or cross -age tutoring tended

to bt_enthusiastic Case-studies or testimonials. However, a series

of lield-atudies (Ellson, et al. 1965) demonstrating that even re=

tarded children could-tutor peers-generated intetest and Studies-On

the tutoring13rocess. Ellson's study and-the earlier case studies

-apOdrently had a single (reading) orientation, didnotrtlate a read-

ing -model (or ven,delinition), to the research project and usually

-examined method: (programmed- materials) and-not the interaction pro-!

ceps. Recent tutoring studies have .to varying degrees been more-in-

terdisciplinary in approach, built ion or added. co a =broad reading

Model, and ,examined factors Other _than reading method. In oy own

`research on peer tutoring, contributions from disciplines related _to

reading-have provided (1) a theoretical bage to- explain and- explore

rthe tutoring interaction 1975;- Flavell, 1968)T-(4 social

interaction measures- (Baldwin and Garvey, 1973);: (3) measurement

tools to determine the-impact of rplate&iatgdageVariables (Loban-,

074; and, (4) a base for behaviors-taughtto tutors (Rosenshine

-and Furst, 1971)-. *In_the three-studies described"below,-these_con=-

tributions are clear.

The lotg range goal Of my _peer tutoring research is to deVelop

a tutoring program enabling a teacher to individualize reading in-

struction using any reading method. The foci's ot Strategy_and the

behavior of tutors in the initial study reflects-the trend-to look

--beyond-method and to use research findings frOm related:fields. One

of the first steps in developing:a tutoring-program is to establish

specific behaviors for tutors since children-who are not prepared

f6P,the task tend to be either over- domineering or fail to provide
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.any guidanCe.

In the first study oatutoririg,,working.with Dr. Awry -Allen from

John Carroll University, a-program-Was developed'for-tutors based on

,research on teacher behavior: Previous,tutoring,programasdebpd,ta

have evolved from-an empirical hade (Niedermyar and Ellis, 1971) and

frot requiretents dictated by the method used -011sOn, 1965). In de.,,

VelOping ourprograMlfortutors, we teferre&to st4diedan teacher

behavior. Rosenshine and Furst (1971) reViel4ed.studies,of naturally

occurring teacher behaVior related to student achieVeMent and identi-

fied clarity,. variabilit, enthudiasm, task- oriented behaVior, and

proVision of opportunity to learwmaterial taught4Sthabehaviors

Most strongly. correlated with high-achievement. Incorporated. into a

tutcring' program, these behaviors were t aught -to; fifth grade children,

who were able to Utilize-thet-effeCtively-(BOrakaand,Allen, 1977).

In that initial study we found that "ego" problems developed when

same -age. peers tutored fellow students. The tutees wanted a chance to

tutor. Because research suggested that the tutor gaind more in read=

ihgakill than the tutee anebecaude the theoretical_bage for peer tu-

toring (role-playing) supports the concept that the opportunity to act

as tutor is crucial, we undertook a second study in which children

switched roles. In this study a child tutored and then was tutored by

a same-age, same-ability peer. The goals were (1) to determine if

children could tutor each other effectively in a reciprocal dyad using

highly structured reading materials ortasks, arid, (2) to determine if

thistiltoring would be as effactiVe as direct adUlt instruction. Edu-

Cation undergraduate students were randorill5i divided into tWo groups

444' randomly assigned to 4- 64me-,age, dame-ability.dyad: College stu=

dents. wprked,With this dyad two days a week, an-houraaCh:44 fOr

7



tWelVe weeks. One group of college -Students' (Group A) gaVe di*ect

reading instruction to their dyad (grades 2-5) and for` a specified

time-provided each child with individual instruction. The second

gi:ouP of college students (Group B) provided some direct instruction.

Then for a specified period of time Group B students taught, the chil-

drea tutoring behaviors and provided'.the children-with, an _opportunity

to, tutor each other. The results (based on pre- and post-test -Slos-,

sen, Oral Reading and the oral reading paragraphs from a -commercially'

produced= Informal Reading Inventory) were educationally -and statis-
tically significant. Children in Group. B or dyads _involved in Recip,-

roeal Peet Tutoring (RPT): made greater gains in reading than did' the

group receiving- direct instruction. was -not possible to pinpoint

the- reasons for the gain; it may have been-the- vatiety in- iiistriiction-

,(peer plus -college tutor), an increase self!-esteem, gainect ,ftom

-playing tutori, the opportunity to rethink -inStitictions as they _Were

presented to a jeer or simply the opportunity' to speak -more.

Since_ the results of this -second -study _suggested teacher time

might -be beSt spent in organizing an RPT _program,than in- .direct in=

Struction for at least -one_ phase of reading instruction (pradtice),

-several classroom teachers were encouraged to 'try- this, approact-s.- The

teachers found it -beSt to start With- a small group or one reading

group. MaterialS or- assignments -(sucli as - listen to- your_ ,partrier read

and, ask folloW-up queStions) had--to be carefully -structUreth_ A new

lir& (how to end the session, switch needed'. Moreover

teachers discovered it J.est to have children rotate - partners, -daily so

Conflicts did not develop. The study of RPT in the classroom -has-

been informal. Formal analysis of RPT in the - classroom was delayed

,in order to find if it -were possible to develop a. measure of a child's
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- potential success as a tutor.

This was the goal of the third study. The studies of Flavell

(1968) and Baldwin and Gavey (1971) suggested that social interac-

tion and language skills would be the basis for success in a tutor-

ing interaction. Language and reading models were examined but as

Athey (1971, pp. 3-6) concluded, "we are a long way from achieving
-

a-comprehensive model of either reading or language or from an lute-,

grated model of the two-processes."

An interaction task based on one developed by Baldwin and Gar,-

vey (1971) was used. This was a aeries of abstract draWinga which a

child had to have a partner sequence while Visually separated from

the partner by a acreem Behavior-was-analyzed in terms of Social

interaction measure (responds-to questions, seeks-feedback, etc.)-

and oral language (the average 1-6h-oh-of communication unit, Loban,

1976). -These measures were correlated.with,tatings of tutor effec-

tiveness and reading _change scores. While -the final analyais,of this

data is not complete, it-appears that childrenwho were-originally

able-to work effectively on the interaction task were also-rated as

effective tutors and also made greater gains in-reading And language

addevement-

The reason-that communication ability may. to some extent predict

potential language andreading_ltowth and-potential success -as a to --

tor-ia revealed in an-examination of the tutoring protocols. Analysis

of protocols of children tutoring each other demonstrates that chil-

dren often do what an effective adult does with a childmaMely expand

language. The fifth grade tutorbelow is flashing words at his peer

and asking for a definition.
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Joey (tutor): Do you know what this word means?

Terrance (tutee): Yes.

Joey: What?

Terrance: Tea that you drink.

Joey: What's this one? (flashes: tease)

Terrance: Make fun of someone.

Joey: Yeah, like you say here and give it but don't

give it.

Terrance: Yeah, when someone is trying to pretend they

are nice.

Here, essentially both tutor and tutee are expanding the concept "tease"

for each other.

In another instance, we find the tutor "%earning" from the- tutee:

Janice (tutor):_ kedd_the'Word and-Make it . , . uM--you-say

the :Word. (flashes pretty)'

Tutee: -Pretty, the-girl_ is- pretty,

Tutor: Okay, yesi now . you say the word and-put

it in a sentence r(flaShes Mean),

Tutee: Mean. The girl- was -mean -to him.

-Children are_able to keep each other on_task and-do not seem threatened

-by each other as' demonstrated by this interaction. Here third graders

:ara'ilashing words, The tutee is to say the word and state if this is

'A meaningful word-.

Tutee: Spar . . . k . . .It don't spell a word.

Tutor: Yes it do.

Tutee: Spark, . . oh, .spark,

Tutor:- Good.

10
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The examples given are. not meant to show that children _can help

"practice" skills with each-other more effectively because they share

A common dialect, or a common system of Communication-, although-this

may-have_been-true in some cases. The examples-do suggest the RPT

interaction allows more Structured and organized communication. Both

children are talking more and the increased opportunity to use lan-

gtage_provided a needed opportunity for language growth. _However, if

-the social interaction is a key to _potential growth, then future-peer

tutoring prograMs must provide opportunity to evaluate and develop

this - skill.

StudieS on peer tutoring-have-only-recently been influenced-by

the trends in-other areas-of reading research. It-Would_appeat that

as researchert in_Teer tutoring utiliie the work of related disci=

plines and strive to place their-research within- theoretical models

of reading,'they will gain insight into _the teaching of reading.

11
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