- R . 'f v&
: - .

S 'DOCUMENT RESUME o,
! T 4 -

L

» .

BD 145 -294 ‘ . CG 011 765

AUTHOR - Sacks, siisan R.; Eisenstein, Hester .

TITLE ’ Feminism and Psychological Antonomy..a Study in- -
. Decision-Making.

"~ SPONS AGENCY’ Columbia Univ.,. New York, N.Y., Barnard Coll.
" PUB DATE. Sep’76
NOTE .30p., Paper presented at the Annual ueetlng of the

American Psychological Association (Sath. Washington,
. . DeCey Septenber 3 -7, 1976) - ,

- -

EDRS PRICE ‘MP-3$0.83" HC-$2. 06 Plus Postage.’\, -
DESCRIPTORS *Anxiety; Art Therapy; *Decision Haking. Females; .
4 *Feainism; *Group Counseling; *Individual Power; Job
- Satisfaction; Psycliological studles. *Self - ,
Y Actuallzation. Sex Role ‘
IDENTIFIERS *Autonomy . T o
ABSTRACT ’ . ¢

women seeking to realize the femlnlst goal of
autonomy, defined as self-interested dec151on-nak1ng, encounter’
conflict apd anxlety. This study reports a group experience, using
life-space drawings and force-field analyses to reduce anxiety and

foster autdnomdus decision-making. Of the 15 women part1c1pants in N

" the year-long study, 100% reported at least one actionm in the area
orlglnally de51gnated for dec1s%pn-nak1ng. Among the components in’
.the process, participants cited identification with and support and
information from, other group members. The results suggest that for
the .women in this study, group part1c1patlon enhanced individual
autonomy. (Author)

- -
e~ : 4 M

******************************************r#*******************#*******

Documents acquired by ERIC include many informal unpublished
materialsfnot available from other sources, BRIC makes every effort
to obtain the best copy available. Nevertheless, items of marginal
reproducibility are .often encountered and this dffects the quality
of the microfiche and hardcapy repfoductlons BRIC makes available
via the ERIC.Document Reproduction Service (EDRS). EDRS is not
r&sponsible for the quality of the original- docnnent.‘xeproductions *

supp}ied by EDRS are the best ti#iat can be made from the original. .*
e L e e L L L e e e R P R R e L S R P 2
/ S . . , ,

&

R EEEERE XK.
RN I I

wll Toxt Provided by ERIC
by . A

[Kc : | .




>

Hester Eisenstein®*

Susan Riemer Sacks**

-

N & ™~ ) . !
‘ Barnard College, . Barnard College, .
- - . , (. .
Columbia University - ’ Columbia University
FERMISSION TO REPRODUCE THIS
EALTH .
: U BuCATION A WELFARE MATERIAL HAS BEEN GRANTED EY L

NATIONAL INSTITUT EPF
EDUCATION

Sy Sucky . .
i~ %-“.)L’V\A/(M , , 4

TO THE EDUGATIONAL RESOURCES . L. . , .
INFQRMATION CENTER (ERIC) AND ] .

w1 DOCUMENT HAS BEEN REPRO;
OyCED ERACTLY aS RECE!WED #R
THE PERSON OR ORGANIZATION ORI
! ATING iT POINTS OF VIEW OR OP!
STATED OO NOT NECESSARILY
SENTQF EICIAL NATIONAL INSTY UTE OF

€

EDUCATION POSITION OR POLICY / useRs OF THE ERIC SYSTEM . .
LI / - N - »
. ‘. ' -
‘ /
A ) ~ s ¢
O 5 sentéé/ﬁt:Division 35 Symposium, Women: Power, Influence = .
* Vs P ’ I A

"~ “ard Authority;~American Psychological Association 84th Annual

/

s anvéntion, quhihgton, D.C., September, 1976.

»” 2

/v . . » »
. * . ,’/ . ‘ M . r
/ tAll rights reserved.‘ < : . _—
S/ . , . E
. / . . )
*Thiﬁ study was.suppoérted By a Dorothy G. Spivack Grant from Barnard College,
. * . : , ‘,’/

"Columbia University, "for 1975-76. » - ‘ - 4

]

- . **The order of the authors' names alternates with each publication, signify;ngkf

’

. ' A )
n .the equal contribution of both researchers. L ,/’ ; |
5 . . ! ) i . . N
L 2 B ; * ER e
~ ' S ;
L o] . :
- \ *
- -
o . ; " - : o ’ .
} , ’ -
ERIC - . B
] . . ; ’ T '
. . !, » 4



. Y * - ¢ ot P ,
. -,
, s ¢

-

. ' ERIE
Telephone (313/ 764-9492 .

%
T

-

CARS xdiil Counseling and Personnel Services.Information Center ‘
. The School of Education, The University of Michigan

Ann Arbor, Michigan 48109

» e .
EE .
» R . .

. ¥ . .

Dear ERIC Contr1buto % L ’
Thank you ve much for the material you have subm1tted to ERIC/CAPS |
for review. for“Anclusion in the ERIC system M

ifism and Psychological Autonomy
* {See NOTE)
R ___,wé are ‘pleased to inform you that it ‘meets our criteria and iy
£~ being processed for inout into the ERIC system. You will receive .
“ notification from the ERIC Facility in Bethesda of the ERIC Document
+ ;7 Number (ED #) assigned to your document, together with the issue of
' \" 'RESOURGES IN EDUCATION (RIE) in which 1t will be announced. Please
allow up to six months for this process.
- {

“CAPS seqpe. We have taken the liberty

A Study in Dec151on Making"

.

. F_;~Your document is not within tbe
. of transfering it to the Ctearinghouse on ’-
7 @ . .
;- - ’ o)
R __- We regret that we cannot input your document because
e " it-does not fall within the ERIC scope. .
LT it will not reproduce sat1sfactor11y on microfiche. . _ _

-t is be1ng uub11shed e]sewhere. -ERIC does not generally

aecept materials which are available through other sources.

C ’ 1t is being corisidefed for pu611cat1on elsewhere. CAPS will
‘ " d-your material.for 3 months pending word from you as to

dther or not it is, in.fact, being published. If you let
.. . us _know that it is NOT being pub11shed we would Tike to include .
b “in ERIC atthat time. ‘

hwe,request that you-sign the enclosed release form
we received only the abstract.

?;we require the fu11 document text; v
NOTE: We are,pleas d, to 1nc1ude ysur paper’ in ERIC provided you are able s
to sketch:the 'slidest! on 8 1/2 x T paper, used vertically. % could R

. probably dg all four on one sheet of papeT. Shjes and film coples are NOT :

Y reproducible. ank youfor your interest and cdoperation, (CKJ ) o
We thank yau once more for your interest in'ERIC and in ERIC/CAPS and

enc0urage you to continue to send us materials which you and your co-workers.

.
‘¢
.

. may feel appropriate. _

. . : b . .

i . ) , . ) ~ .
o .

N . . ' L Cordiallysyours

: : ' . .'; ’ ‘ (/D%—r"e At J,(L.«,.\

o e ' Carol K. Jaslow 2

Asst, Dir, for Informat1on«Processing

: . ' ERIC/CAPS




>
. 8
1
[y N ¢
NS . b
’ . W 5, .
. 3 AN . . ..
L WY, LA
. . N .-.....;.’ "‘. -t Cagfis it Sttt A ss A b =\ | e ar—— .-
S ' ° . ' s
© 7 RXample of life-space drawing from session’ I..
R 4 ’ . ) A
1 ) i . h !

oAt

A . - - Figure 2 | ' .

Y T T T R E I AR R PR TR T T L e
! : :_.'/ 394 "“1‘ R A 4._ P ve 3
I (K] " R ) '

. Tro. O Y B PN S Con 4
\” Neeq T L

Fhe a ' Aot A
&fls{ .
ee/ 377 p snre the
| m - %", woild be
"[Find 1nq - » bes '
= Ieed dlrectiyn g, . . . J
o ad 'fd‘."/l? become 7 . a Jd Ob
( . ddf“/” 0 !
Could use 44,4 f Meanmaﬁl

Hone)' 'ﬂ wore k

~

Therg, aren?t any J"."“J;é:’
,my.n,

,:r::” ot gealifred 4o ds
S what I really want trole

\

. . s’ ¢ -
u . L shoatd sy e |
W o R
‘?76"4,;’ ‘
2X ..
- @
1 ‘. *
L 4 ’/ ) !
N A { - ‘
!" ’ »*
. /(‘h '
v /}:(J .
*0 . . B f/ 0/( ' ‘ﬁ.‘ ”
1 : e 4
.S // . R

*

. . Example of force-field analysis from Session I;[\ U
~1 . (4’: . ." - :1 - -- 1 ,;.q .
. . N ’.’ ’/ - ~ ‘~

R




i

Figure 3
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First life-space drawing_done by a
art book editor, who is married.
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Figure 4

35-year-old
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First life-space drawing by 49-year-bld married
woman, with college-age children, -
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4 . . First 11fe-space draW1ng by unemployed dlvorced
’ - 38-year-o0l1d woman. '
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' Autonomy for me is Believing in my_own ability

to, do what I want to do, ... then taking productive, .

‘¢ creative steps toward fulfif!ing my own goals. ...

\

Autonomy for me is a personal thi;é, an internal

L]
thing, feeling that I have power.1

. This study investigates psychological autpnomy in women in fela%}on
to the process of decLsion;makingl 'By aJtonqmy, we mean self-rulé, or more
- ,
broadly, self-determination. When women arq meeting the expectations of

" . © L Y o ) ' .
predétermined roles;(then we are not autonomous. By challenginig the con-

- °

l ditioning that limited women's options, the coﬁéémpbrary feminis; ﬁoveméntﬂ

Provides a social context for women to examine the conduct’ of their lives,
. * ) ’ €
and to consider Mking changes ia the direction of greater autonomy.

M .

Some crit;cq,attribute to.the feminist movement a mew set of expecta-

tions for women, as binding and constricting—as the old set. In this
3 . .
interpretgtion, worlen must become "achievers"™ and those w#t%?dt_a career
LY . )
‘ . -

are seen as failures, much as in the older ‘stereotype thosg’ﬁith'careers

$ "were seen to be failures as women. This pressure to conform does not

create options, but §imp1y replaces one kind of limiting conditioning with
: . '

—_ - g

¢ ”: 3 o o ‘vh 0
1A11 participant qubtes citéd in this paper are taken from questionnairé
s z ' :
Yesponses or tape tramscripts of group-sessions. . N

N\ IS

4 -
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.-decisions for two women in differing life circumstances.

¢ pre

hY
N

another. In our concept, an autonomous decision draws from the feminist
: . . -y .

.

movement an awareness of options. From this.perspgétive, a decision to

go to wqu and a decision to stop working could.be .equally autonomous

2

o An awatreness of options does not by itself lead automatically to
greater‘autonomyi it is outside .of the ééope of this paper to document

the economic and social barriers to the achievement of full self-determi-.

7

1

in seeking to make decisions that were tot “selfless" in-the classic pre--

“expressed great anxiety.
(4

rmation for women (Blaxall & Reagan, 1976, amoné others)., But beyond that,
. t Q
translating autonomy into the realm of behavior is-a matter of individual
' ’ -

decisions and actions, however mintite. Our éarly research indicated that
o - - )

the strength of conditioning and socialization for the role ¢f 'woman' ,

-

makes self-interested decision-making*deeply conflictual. We found that,

~

.

< ..

scription but that focused on what the/y@man_wanted for. herself, many women

PO > ] -
3' o

In seeking a means to reduce the anxiety surrounding self-interested

decision -making among women, we designed a small group workshop. In a-

]

traditional decision- making group, the purpose is to guide,the partic1pants

‘

toward a certain conformity of opinions and actions (Klein, 1963). 1In

contrast, the workshop we developed used the small group, with the pres-

sures that no doubt exist within any such group,\to reach a diversity: as

in the consciohsness -raising process developed by the-contemporary feminist

~

[

2pctual decisions by two members of the group we studied; see results, below.

30ur work -is, in part, in the context of the issues raised by achievement

motivation research (Hoffman, 1972; Horner, 1972; O'Leary, 23]4).

.
A ',
AR
: 8
~
. ¢
. . .
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movement, we agnght to factiitate decision-making by each participant in-

her own interest-and for herself.. -
. [N

- - AY

-

. - iy : o .
Our original design was a one-session workshop for a small group of
. . . ) R . A
women which incorporated~our modification of the life-space d‘r.awing.4 Our

hYS i
current research builds on that workshop, expanding it into a one-year

_study, in which we investigated, the following questibﬁs? . :' a

~
&

(1) What proportion of ‘the women who participate ot
{ i in the group setting we design identify areas for. -
decision-making? _ ¢
B - '

’

(2) What proportion of .the participants take actionms

in the decision-making areas they idenéify? (For thi;A /
. study, a degcision is dééined as an’action taken and : _
reported to the researchers.) ' -

(3) What components in the process of decision-making

- within the group setting can be identifiéd? - '
2 o < A
. . \ Method !

.

Tbe design was, a series of four sessions with a group éf 15 women;
. P .
. (”
held duq}ng“a two-month period with a follow-up-one year later.

o

-

Vd

AIn the original life-space drawing, the individual draws a "topology" which _

includes the person, his/her goals, and the path he/she‘can take to achieve
) .

them, By implication, it is future-oriented (Lewin, 1935; Séhdli, Prince, &

+

Miller, 1975). The technique was initially modified by Hover, Levy, & Sacks -

(1971); the modification omits the goal-orientation and focuses* on the present

reality, , - . . T
—_ / N . &

. . -

; . T 9 ¢

Al




Group Members

-4 - -
(=
:* The group, was recruited through notices in local newspapers and on

1

flyers reading;’ "Feminist proJect seeking women considering changes to

participate in study of decision-making."- Respondents were interviewed

by telephone and givena full description of ,the research groject. Those

‘

women willing to attend all four sessions and to release all matevials to

the researchers under a guarantee of anonymity were admitted to the group

’ L ] . N

on a first-come basfh. None of the participants was previcusly known to
. - .t ¢

an
N

N be
either researcher, S - |

- -

—_— . \
The fifteen women> ranged in-age from 21 to 54 -- four were in their
20's, three in their 30's, four in thefr 40's and four in their 50's.

Within the group, three were collecting unemployment benefits, three were

self employed business-wqmen “bne was a sales representative, one was a

women's *rights Worker, one was a .computer programmer, three were full-time
. ") ) ’
) housewives, one vas a free-lance editor, and two,were teachers. Two had

beén fn a women 8 groupo(consciousness raising) previously, 13 had not,
! L]
Nine reportéd private or group therapy experience; 'sik did not. At the
J v ® Y -

time the study began, five women weré single; four were married; six were

, s ' ' ' .. .
ivorced. Eight participahts had no children; seven flad children, of whom

three had young children still at\home The group consisted of women

"touched" by feminism, in that they responded to the wording "feminist

1 ~

project' in the announceqent of.the study, but did not identify themselves

)’ .
¢ . v,
5 2 . N -

\

SFifseen of the 18 women whom we interviewed and who attended- the first

session remajned for the entire study. A 19th attending at-the fAvitation

of a friend did got return for subsequent sessions,




as active feminists (onl4 two mentioned previous involvement, in feminist'
organizations). Thus with regard to age, occupation, and experience, the

group was heterogeneous, : . ? '

Group Sessions . ol : .
. °. ) - . , . .
The sessions, three and one-half hours each, were held at a college 5

* women's center on four evenings from March through May l975, spaced progres-

sively two, thre€, and four weeks apart. Co. o

. \ )
d * . At the first'session, after a brief introduction to the themes of auton-
. v < .

omy and decision- making,"p asked the participants to "draw a picture of how

you spend your time, labelling every part," including the areas they found .

hard to draw or the places where they felt "stuck.” We explained that the

pictures could be realistic or abstnaet, as were the models displayed, and
< * R a ’
o that they required no artistic talent, Ve supplied 18" x 24" newsprint paper
- ) -~ -
and drawing materials. When the drawings were eompleted, the 'women formed
¢ ‘ pairs and explained their drawings ‘to one another. Each person then.had an
opportunity ‘to re- examine her drawing and to make any‘cla:ifications she chose,

-~

Finally the entire grouﬁ reconvened and each person described her drawing. . ,
‘ " s

o tmm e tmm e —— mm e o — = —

‘ Insert Plate 1 about here

- "t
» P - S, .

. - ‘. . i \
’ At the second session we shd@ed the group a model of a fbdrce- fielgm

analysis (Hover, Levy, & Sacks,‘197l) We asked each person to choose a-

dilemma, 'a particular issue or area that you want to change.' We Birected S 2

LY . @

them to write fhe dilemma in the center of the newsprint paper and on either

’

side, to list facilitatigg and restraining forces in resolving that dilemma.
o
The group was then divided into two sections, g::h led by one of the leaders,«

“a 2 4

in which the women presented and explained their dilemmas,
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At the third sesbion, we summarjzed and ¢iscussed common themes among

the facilitating and restraining forces that the women had listed on their

f;rce-field analyses. Each wo@an‘theﬁ described to the whole group the cur-

Al

i - rent status of the dilemma.she had outlined.at the previous session.
At the final-se59£dqj we repeated the procedure of the first: each
woman drew a life-space drawing.'iln addition, on the back of the drawings,
\

the women completed the sentence: "Autonomy for me is ceedy They' then
§ . .
-8 -

presented their drawings to the'entire group, focusipg on any thanges they -

»

Qad made in the fwo-month period. - .

Throughout the four sessions, tﬁe\procedures we followed as gropp

leaders were: At the beginning of each session, we outlined the format

-

for that session, including the aotivities and the time allocated for each,

~»

We organized the sessidns to assure both adequate time fer-eacb person to

-

do her life-space drawings and force-fiel@ analysis alone, and an equal .

b ) opportunity for each to present per drawings to the group. Finally, in
’ ' guiding the discussions,‘we establiehed as the subject matter what the

’ participants volunteered oe their drawings‘and in their preseptations, i
~ plus any,eommentary tt%t was generated, without pressing for further seif-
¢

revelatron. .We ‘agked, and encouraged others to ask, clarifying questions

about the meaning of particalar elements in the drawings, and avoided,'and .

. diseouraged. others from makihg,,judgmeqta;,comments.
~

Data Collection , = "™

I

|
. All life-space drawings and force-field analyses were collected. All

' >

. . . o ].23 .
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. L4

sessions were tape-recorded with the written consent of participants.

6

) N e .

Participants completed pefbonQI information shebts at the first and fourth

sessions, At the end of eacﬁasession,'the women completed an ppeh-gndé&\ ..
~ 4 ) . -

. questionnaire, ﬁh}gh included thé foliowing igeds; (1) their reactions to
the si”ion; (2) their reactiofis to the task; (3) aspéctg of their life-
LRt v -
s%ace they felt"good about; (4) aspects they wanted ‘to work onj; <(5) n?fl//~“\ =

. K = % .
actions they wanted to try. & . . . B
7 -

" One year aéter the final sesé&on, in May, 1976, we -sent a follow-up
1) af - - R

2 AT L id

baf%ng with a covering letter and their

ria

questionnaire to eack participan
original life-space drawings. 1s questionnaire, returnéfl by 15 out of 15

. :

participants, included an up-date of personal infofmation, reactions to the
. i —~ ’ '
group ekperience, ‘and aptio%gagn the is%ues which concerned them during the
5. P ‘ :
sessions. a . ‘ ~
o A * v J . N -

) . y Functi&hs of Instruments
< .

»

Life-space Drawings7 xk. ': ) v
- .- )
8 had two saliept functions,

. » .
. The life-space drawing at the'firs{ session
{

»

-, . ‘
First, the parg&qipants used the drawing to gain a perspective,on.their cur-
Ea g A

o
-,

rent’ life s}tgations'l- as one woman said, "to find out where I'm at." Some

’

participant comments illustrate this first function. . .

> E . . .

o,
A"Q &' N
6a11 drawings were reproduced in slides and then in color prints. -Tape re-
cordings were transcribed. © ) i . . 4 ///
. . ’ $, ~ . N Pr

?Data drawn from transcript of Session I and Questionnaire I.

: t g -, ‘\\.//

1

8The present sfudy includes no data from the second life-space érawings, as

g .

the researchers found ﬁﬁem peripheral to the décision-making process as re-

RS . — e —

ported by the participants; \; ) N

L5 ' . .
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It was interesting to see how the pieces of my life . -
fit together -Jisort of an eerial view, ... I think )
it was very praductive in helping me see my life in _ =
« . . . ' . , . . s
. . . . perspective, y o T,
\ et - .=l . . .

B " /17 realized how empty my life is at this point.

- [3;7 wanted to draw and to observe myself drawiné
80 ... 1 might sneak up on the realest me. ... The
contents of my life{[;rej'ricﬁer on viewiné than

' 1 had thought ‘ . ’ :

Y
-t
Further, by examining and describing their drawings, the participants

<

identified aspects of their situations which they -perceived to be conflic-

tual (Machover, 1949). Some participant-comments from Session I demonstrate .

this second function. o . *
4 - Insert Plates 3, &, 5 about here
. . ¢ - \ - ¥ EY
. [ . I have mostly the supportive things and the things " -
AU v o s ' ’

.5+ that lift me np over here eees "AlL these Squiggly
’Iines are problems, The biggest thing for me is the
\money-mahiné‘area ...: 1 realized how unfulfilling :

e

the work was [free-lance editing7. oo I've‘sort o%

: played it out, and I want, as I have ‘young ehildren, ' ﬁib
and as I continue, wvhether they ere young or old --

E}

L to be financially independent: and doing work that I° L/

W

really like. - ! : ' . :

. - ' 14 | .
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- 4
a housewomagi//&ﬁd I feel that I have to make a change.

I have tﬁﬁ children that I am proud of and I am just

\ N .

I am not happy ‘at this time with wbat I am ... doing.

i " And I just wrote what my day is, you know. I eat, eat,

.

T . and eat., This—is the first thing I'm doing.. Agd after

that I clean and I cook and I watch television and I

3 -

réad and’ read and I sﬁop and gossip and I socialize occa-

<

'usiénally and that's why I am very moody and depressed and

dissatisfied.

4 . 1

-

ad

This is very chaotic and it sort of sﬁrprised me, I didn't

think that I was quitE as chaotic as that. But I guess I

-,

am’:... I noticed -~ I didn't.do\Ehis intentionally --

this happened, that I put circles around everything, and " . K

» . ,
- ’ the only thirg I didn't put a circle around is.the writing '
. ‘ . : .+s. I've felt very, véry blocked in the writing. 5 . '
9 ; . A
. . Force-field Analysis ) . : L \
x : - \\‘

"The participants used the fof;g:field anglysis to focus on a siné}é

dilemma, .and to separate and examine the forces that they identified as
stopping them from (restraining) or helping them toward (facilitating) a
resolution of the conflict underlying.that dilemma, Thirteen of 15 partic-

ibants cited this steb as uséful or, facilitative in'thgir decision-making

e . process.lo Some comments on this'funotidh of the force-f;eld analysis were:

- -

P

9Data drawn from Questionnaires II and IiI.

Two parficipants made ro such specific reference tio the force-field aﬁalysis.

. : \

e
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1t narrowed down your “dilemmas" to one and made you
' #

~ really think on just one problem.

. WP
Made me realize that it's important to focus on a par-

» ticular issue(s) rather than the whole generalized

-

aotic mess!

» [}

Zeroing in was afgood idea and‘difficult‘-— essential,

rd ' ' ?
THE womeh listed nearly equal numbers of facilitating and restraining

forces (99 and 91 respectively). 0f the 91 restraining forees, only five

onlabout five percent referred to obstacles %%ydifficulties they perceived

<

as/outside of their control including agemand the limited availability of

:\\\ l jobs. The maJority of the restraining forces, 86 or about 95 percent were,

v 7
upon discussion:and_re examination, perceived as being potentially within

-their contrdl and therefore amenable to change. Some examples here were:

ggg'm shy," "uisure abput my abilifies," “might be rebuffed," and '"1'11 never’

A3 . o . — —
get anything interesting‘to Jdo/." " <27 ¢

Using the feedback of, the group, the participants _found that they per-
\ . ‘7‘,{

ceived their facilitating forces asJ%tronger and their restraining forces

- . -

" as weaker than they had previously believed, and thus were able to increase

their sense of autonomy with reference to the conflict. After the discus-

- - tl 4
* - ™™ .
: sion, two participants cohmeneed o . “ p - .
%
the réstraining forces seémed less 'valid and the Sy
- » ; - ’
. - . facilitating forces seemed stronger; T ag?%g -
. : y P2 a*
¥ > -

»  As a result of talking and of the group“s support,

the negative factors lost "some of their power. -

‘ . | ’_1-‘16 . . i . :\

g
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As gne participa?t conplud?q? - ‘ . . - |
ég/ 7 by iposenidg up the dilemma and choosing one path,
- “\\T> I cpuld pare away irrelevant:issues and.ratain those ’ C 5 ’
. . that neeqﬂta $;~d9%1t with now or 22 some future date, .‘ o
) The dilemma seivéaito keep me immobilized -- no risks,- /\l
" no gainsy, ./ - B v /
- . AL
/‘ 5 "35“% [
g : ?'t g ; Results/and Discusaioa i f f /
Décisipd/Makiaa'Areas 4 C o if /- :
- | . Ou/ first research question was: What propcrtion of the partictpants
,i}igtéézed areas for decision-makipg? At the first session, all 15 partic- o

L}

: Tonort Tebis s abont tare
As Table 1 indicates, w0rk/school/career and personal growth ere the N
major decision-making areas within the group, with 13 participants (87%)
' and 11 participants (T3Z) citing each area respectively Less th n half o
. of the group (7 participants 0471) cited love relationships J c naidér~ :”)
. ably smaller number ‘of the women were concerned w1th other areas: t@ree
‘n one (7%) ' )

- (20%) with health and age, two <\3x) with leisire activities,

activities. B : 3

1
[
L)

Actions Reported

t

Our second research question was: What proportion of the participants

H
3
. i

took actions in the>decision-making areassthey identified? f ‘
¢ -
' |
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) . TABLE 1 S "
’ o e ‘ Areas for Decision-Making and : .
. . | . N
Number of Part:i&:ipant:éCiting Each Aree” o
- ¢ (‘ v (N = 15.) :‘:‘ &
3 " ? . L . 4
" [y ‘ # ll = -
. - \
Area for , Number of Participants - . .
Decision-Making ’ . Citing Each Area -,
A - . ) N n ' 70
! 7 ' .
- ' ‘ * ) i
) *Work/school/career : 13. 87 |
' ' ‘ - .} o
Self-understanding/ : y / ' o R
t P ' : : ) < ot . '
" personal growth L e 11 3 .
. o , v !/ - - o \ b /
N Love relationships o ’ 7 47 - .
< . \ \
M - - ) ' vt - o N ‘
e .. Health/age. _ : 3 20
IR oo > g . ‘ T ‘ '
Leisure activities : 2 13 o
» . ‘ - ‘ - .
Friendships ' - S 1 o 7, .
‘}’.a;'er}thood‘ ‘ ) ’ *, 1 " 7 o
Feminist activities | : S | 7,
. . | .
) N » D 4 . '
. Note: The categories were derived from an examination ofy'the
- ). . ) r . ¢
¥ first life-space drawings' and the women's statements about the
drawings on the tape ‘transcript, Qn conjunction with Quesf:ion-. )
- o ; najire I. There was 100%1 rater agree'ment:, as in all t:a.’ou‘lat:ions. e

K — . -

L L 4 ﬁ
- ’ )
. = .
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4

making area,

-13 - , e

‘ e
. - 4
.

As of the follow-up, all 15 participants (100%) reported ‘actions in-
the eight‘areas identified at the outsets of the study, in a range of from

one to six-areas Per person. We defined actions as initiatives reported

An initiative includes starting or stopping some activ- -
/

ity; it does not include continuing an activity already in progress at the

L
outset ‘of the, study. ,This definition was expanded in one category, personal

by a_participant.

growth to include statements to the researchers reporting self attitudinal
change,

Table 2 presents the areas of actions reported tHe number of partic- |

ipants who report actions 1n an area originally identified by them, and the ,
L] * J
number who report actions in a "new " not previously identified area. ’

N e e =

e

. 0f the 15 women in the group, 12 reported actions in all the areas they

1

. cited originally, from one action in one area to four out of fonr. The re-

{
maininggthree women tpok dctions in pne or more original areas. Thus 100

21
*

~

. ——

percent of the participants took at least one action in at least one original'
Ve . . . . .
decision-making area, and 80 percent tock actions in every original decision- /

In addition,/ll women (73%) took actions in from one to four

-

"new" areas, that is, areas not cited by them at the first session, while
/

four (27%4) did not..

7

—————.—_————.———.———

e e e e e e e e ew e e e e e - e

Several examples of actions reported follow. In the area of work/

school/career, one participant began to make, a living in her ‘chosen field

writing and translating; a second took a leave 'of absence from an unsatisfying

-

. , . 19 J

C . . R
) _ . .
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Areas of Actions \ Number Reporting Actions

Total No.
o Reporting
- ' - " .
* \ In. Oxjiginal\ . In "New" Actions in
A’i‘éa’- . Area drea -
. —~ » I
Work'/schooll. ’ ‘_ 4 ’ e = ’
career . 12 g 1 13 . 87
Self-'understahding/ |
¢ personal growth ‘ 10 "3 13- 87
Lgyé relagibns;li.[)s - 6 "1 Y
’He;ai.th/age o | 2 2 427
Leisufe’activitl:ies ' 2 5 _ 7. 47
Friendships . : 1 E 6 v 747
Parenthood 1 ) \ 2 17
Feminist Activit.:ies 1"\ 2 3 20

~

Notre,; Actions tabulated from follow-up Questkonndire} v.

i

,

ORI




‘ " TABLE 3

¢ .

. " Number of Participants Reporting Actions
b5 ﬁ . w' N
. in Original Decision-Making Areas
1 A . - (N = 15) hd .
{ - ' )
- -— ‘ -

i rg - ”
. i Range of Original;y' . No. Reporting Actions
,-g;" ) Co 2, = - '\ -
e Cited Areas In A1l In Some In No

‘ . Yy Areas . Areas .Areas

= . —— |

. . T " Totals . 12

I , *One of three and two 6f three. d

-

v
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TABLE 4- ~ . R =
[ ' . P . . ’ . X ) ~'~
- “ - Numbér of Participants Reporting N
: ' "N;-Q,J" b4 ;
y Actions in ''New" Areas -
. - N F-Y
L - 5, .
. -~ - o (8 = 15) -
\ . . N . ~ . L.
’ P 4 , ~
\\ . - Ty
. ' \ . . ‘e '\'.
) Range of No, Reporting *» 7 .
. (4 T . s % N
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[ 4
job with the city government. 1In the area-of health, one %oman reported
N ~ ‘ .
. a weight loss of 75 excess pounds. And in the area of personal growth,

another partiz}pant reported successfully scheduling leisure activities
9 "

along‘with her work f£br the first time.

Components, of the Decision-Making PioLess . ' . s "/,

Bur third research question was: What components in the process of
- .

“ dgcisién-making‘wighin the group settkng can be identified? ThL&aata inai-
cate ghat ;he partiéipants made differential use of ghe regsur es available
to them. We have:alfeady described FLe functions of the life-gpace drawigg;

" and the ﬁorce-fiel?.anaiysgs. ’

. . Leaders' role.11 In-addition, some participants, more than others, .

found the interventions and the organizational methods of the [leaders fgcil-
- ~
itative of decision-making. &JEotaL of nine- participardts made] 16 comments

@7 Se e

_about the role, of the leaders. Five participants made eight comments indi-
cating that a 1eadér's "suggestioﬂ‘was the key" or "was important to'ym,”

+" ' or that they found the format useful., Four participants.mhde eight critical

LB . -

comments, questioning the mode .of organization, desiring more "structure,"
ﬂ. » . a
or asking for a more '"probing'" approach, ‘Six participants made no comment
>, ¢ o~

Ve

regarding the leaders' role. Thus one-third of the pa;ticipanﬁs found the

leadexs' role helpful,. four expressed misgiving§§ and for élighily more than
P .

one-third the leaders’ role did not elicit reaction.

z'“f:«, B : -,
Role of participants. Futrther, the data indicate that a major component-

S s

in the decision-making procesqawas'the presehce and the participation of the

) group members. Table 5 presents the categories and the distribution of com- \'

ments by participanfs régarding their interactions with other group members.

o oem G wmm Ghe amm s v A e s s

- . . . \ ) . ’ i

. . i K

Q ’ 11Reéponses tabulated from Questionnaires I1-V. - /

- \ 23 . ’ - v
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TABLE 5 - \ }

Categories and Distribution of Participant Responses

—

*Regarding Interactions with Other Participants

¢

\

¥
(/ -/.%N - 15).

Category of Respons'e

No. Responding ' -

Distribution of Responses Per Category

.

-

’Per Category - .S
A\ . (% of N) ..-‘ Positive Negat{ve Total %
» <« * v
Get ‘igeas/ad'vice ,
from others " 14 +(93%) 30 ", 3 33 27
Get support from )
) others - 12 - (80%) - 37 6 43 36
« Find others . ) .
int€resting 1 (3 17 0 17 14
* Find p],éasure i'n " <y
. others' gains 9 (60%) ‘ 12 1 13 11
Observe commonality -8 (537%) 15 0 15 12
‘ Total No. of Responses S TH 10 . 121
S 928). () (l00%)
pead -
¥ N 3 )
< .
Note: fTabulated from Questiomndires I-V. '
‘ - 1
. ' > [
P .
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Thé fifteen participants in the group made a total of 121 comments

-

regarding their interactions with the other women. “of thege,:lll or 92

-

. ' »
percent were positive, while 10 or eight percent were negative. The posi-

tive responses yere‘distribsted as follows: Fourteen women reported re- p
t
- : . ¢
ceiving 'ideas,! '"suggestions," clarification: or aid in focusing from
other group members (30 comments or 27% of the positivg comnents), while

.

12 said they got 'reassurance," "suépgrt,“ and “"strength” from the other .

the other women in the group "fascinating“ or "interesting and authentic” )

. »

) women in the.group (37'comments or ‘33%). . Eleven women mentioned finding

(17 or 147.), nine oeserved that thﬁz;ﬁoagd the "gains" of others 'impres-
sive" and '"very exciting" (12 or li%), and eight remarked on the ''common
threads,’ the¢ikered ""problems,' and the “intérrelatability of all of us"

\

(15 or 147). Of the ten negative observetiohs, made by six participants,

six concerned not getting sufficient support or reassurance from other

]
.

Lo
. group members, .

It is striking that fourteen of the fifteen women (93%) report re-
ceiving ""ideas,' ''suggestions," and clarification from other patticipants

in the group, and 12 of. the 15/ (80%) report receiving "strength," support,

A

. i
and reassurance. In addition, comments by several participants indicate .
that the presence and the participation of the other women was §\factor in .

reducing their own anxiety about decision-making. One woman said,

—"‘————*—*—’ﬁ*"*ff1jdJﬂr1xsvgreatest—“usefutness“ﬁmnr1ﬂﬂn?it’ga\e me

a chance to meet other women in the process of making

decisions. It helped me know ‘I was not alone, in in-

securities, which was both reasguring and confidence- \
- . o
promoting. - ' R
’ ’ 4’*‘

4
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[ ’ )
- A second commented,

hY

lit ié7 gratifying to hear how all of us have similar

- struggle -- [Eﬁ? makes it easier to accept and work’
. 4 B o
with it productively. < v

And a third participant reported,

~

(it helped us to understand and realize that we all . .
T - ' . ’
have common problems, fears, anxieties, especially . .

about making changes in our lives.

7 . It has been argugd (Klein, 1963) that the small group is effective

>
’

L3 "’ )
fostering personal change at least in part because it recapitulates the imi-

* tatfon or identification process used by children within the famiiy duri
early docialization, Both:older and younger women'ln the group we studi
rema;kEd that they looked to the other participants as models, . One woma
49 years old, commented,

— K . \, B . ’
g . I listened to other women and their way of handling
change. A
H * o~ -
Another participant, 25, said, C,

I think the older women in-the gféup~were helpful to
R - /} . . . ) “
'3 me as role models -~ one thing I worry about is getting
into a rut as I get older,'and it was good to see women

who had done a variety of things in their lives deciding

ia

ng

~—

ed
n,

v

y . \ .
. . . ¥ . a4
. ;

to do more, =

/- These data suggest that within the group setting we designed the

/7/ . women used this identification process effectively, not’ only to gain infor-

’

/ mation about decision making, but to reduce the(strength of their early

-
.

\ ‘ conditioning and_ in particular\o lower the anxiety level surrounding

2 I
. b

[KC . ’ ' - 26 | ’

wll Toxt Provided by ERIC
N N -
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" Self-interested or autonomous deé¢ision-making. Thus they were able to re-
f LI

. inforce their own sense of autonomy in taking the actions they reported to

' -

“the-researchers. As one woman said, el
at the time and now sfill, the best help was from\thp$é

—

. women who stresse& the imporéaﬁﬁe of ddfhk what I wanted

«
~

to do rather than what I felt I ought to do, and that

is what‘I've followed tkrough by having a child.

V1

v

o Conclusionmr
t - J
As our research questions indicate, it was our expectation in designing
! ) .

this study that only a certain proportion of the women in the group would

. -~ . i ) . . -
'~ make decisions. As the results show, in fact 100 percent of the partici-

~

'pants reported one or more actions as of the follow-up. The fact tth the
- , \
\participants joined and stayed with the study indicates that they were al4

motivated from the outset. In addition, t@g components in the process ap-
+

pear to have bFEn: the instruments, as a means of increasing awarenegss of

conflict and*then reducing that conflict; and thi group setting, including

the'gble of the leaders and the role of the participants themselves, in

reducing ankiety and in providing a supportive atmdsphére for individual

~

— s
decision-making, .

In particular, we draw attention to the element of identification .
. :
stressed by the participants. The heterogeneity of the group in and of

»\__~itself dedonstrated the femintstccoﬁcept of options for women. The par-

—

ticipants were able to use the group setting to increase their individual

» ’ ~
sengse of psychological autonomy., As Jge woman wrote,

>
-




-

N the éroup exercises and attitudes cantributed toward my
honest evaluation of sbme work and personal Fonflicts.
The firsg life-space drawing was a particplar1§ p&ear
. . evaluation of the place 1 éas in ‘last spring -- troubled
. ] ;by~m§ joby driving myself too hard .... The force-field
-7 ' ahélysis uncov;red'my lack of confidence in demonstra;éd
skills. The group's approval of my abilities was an im-
p;rtént reinforcemént;’ Would that our larger society

L)
offered such ... support! -
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Example pf‘forée—field analysis -

: 1
Example of life-space drawing

- iﬁgﬁ < L.
W

from Seésion I.

-

R R EER R
t .

»

2

from Session II: i . »

Tk ok ok ok kok &

3
First life-space drawing ) ,
done by & 35-year-old free-lance

»

art book editor, who is married. ‘)

' \\\\g&_* * Kk k h Kk kT )
A ! ,
\\\w ' . _ ' e M
. ' 4 ,

First life-space drawing by .

49-year-old married woman, -
with college-age children. b
. ‘ ‘ ' . *
* kk k£ ok k% ) AN
i 5
3 \
First life-space drawing by
- ' )§‘- ! .

unemployed, divorced 38-year-old :

woman, ¢
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