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.-'Prefac"e N

al ,

Titis publn.atron 15 designed to 1dent1fy several types of vocational education programs and
activities that are in operation tn California’s school districts and communmes p

The suecess of these programs and a;tmtl‘es Jrequires a high degree of schgol and community
Ylanning and cooperatron. Needless to say, because of the unique needs of different students.and
communities, many vanations exist in the actual way some programs are operated. '

Where the communits’s resources, facilifies, and personnel are involved in the planning and
bperation of nstructional programs, students and teachers gain a more realistic understanding of
actual work conditions and requirements. The concrete illustrations any work settrngs can make the
. teachmg-learnmg pocess more relevant. ‘

"People ftfom business, industry, labor, and the St.hOOlS may be hesitant to approach one another.
Perhaps this reluctance results from one’s limited expenenee in the speuahzed fields of the others.
Such feelings may, be reflected in misconceptions about young people, rp_lsglvrngs about the ability
to share meaningful and useful information, expenence, and knowledge; anxiety about becoming -

" overwhelmed and mundated with requests for.help once offered, and reluctance to partmpate in
fiew forms of community- school instrugtional programs. .

Many school personnel have hagd limited’ expgﬁenee outside of education; their formal training
does not always provide information or experience in the world “of work. Censequently, many
educators are not prepared for community-baséd learfling.

Through a sincere, honest, open and realistic approach, school personnel and people in the
community can-work together if"programs and activities that address thé needs of each.

Appreciation s expressed to Don Avyerill of Huntington’Beach Union High School District; Chuck
Brady of Santa Barbara Unified School District; Herb Ellenburg of Baldy View Regional
Occupatxonal Program, Ron Grant of the Chancellors Office, California Community Colleges; and
Norvin Spence of Modesto City Schools for their input and contribution in the development of this
publreatlon The coordinator for the Vocational Educition Unit, State Departrent of Educatlon
was G Allan Holmes, Consultant Research and Program Development Unit. -

K . . ‘4e

WILLIAM E. ‘WEBST_ER . L ) : ~ RICHARD S. NELSON
Deputy Superintendent . . Administrator, Vocational and Career
for Progréms  ° * . ) . Education Sé‘r,vrcss Section

REX FORTUNE . ' : " LLOYDM.McCULLOUGH
Associate Superintendent, . Manager, Research and
for Secondary Education Programs : . Program DeveIopment Unit

' .




k‘ i - . " .

. . * ‘

- :/. ' . -

b . . . P
\ - .
. \ . e S
. .

: Contents S |

- {

- . ) ‘t Page
Preface . . . ... . . . e e e e e e st
Vocational Education Advisory Comiittees . . . . . . . . .. Do e e . 1

Purpose of the Advisory Committee . . . . . L. [ )
Functions of the Advisory Committee . . . . . e e e e e e e e e e 1
Planning for the Advisory Commattee . . . . ;. . . ... «. .. ... .. f e e 2
First Meeting™ . . .. L. L. L I J .2
Commuttee Meetings . . . . . .. ... ... .. o P e ... 2
Responsibilities oftthe Chairperson . ... . . .. . ... .. .. N 3
Responsibulities of the School Representatlve ...... U . 3
Scope O{Commumty Involvement in Vocational Education Programs and Services . . . .. .. 4
Use of Community T e LTS, 4 -
Implementation of the RISE Commission’s Recommendations e P
A Community Involvement Program ...... b o e P 5
Student Interest-Oriented Proorams S e e e e e e e 6
Challenge for the Vocational Educator . . . .. . :" .. .. . .8 N\ . ... .. .. 6
Instructor Attitude . . . .. . ... ... .. PR e R
W District Advisory Committees . . ... ... ... 6
Subject Area Advisory Committees . . . . . . . . .. L e e 6
Area Advisory Commuttees . . . ... . ... ST 7 -
Summary . ... ..... o i :' ...... i . C e 7
t
Work Experience,Education Programs .". % . . . ... .. ... . . o 0000 8
Secondary Schools . . . ... . ... ... .. T o v--- 8
CommunityCollegf§ e e e .9
Apprentlceshlp Programs . [ J T L oL 12
Cahtorma Apprentlceshlp Program . . . . .. ... ... .. L 12
Basic Conditions of Apprenticeship . . . . . . . .. L L 12
Establishing.an Apprenticeship Program . . . . . . . . Y SR 13
Becoming an Apprentice . . . . ... .. ... ... ... U 13
Role of Publ(ic Schqols in Apprenticeship . . . % . . . .. ... ... ... ... .13
Sta(e Department of Ldmatlon and the Commumty Colleges . . . . . e e 13
»Advantages to the Individual . . ... ... [ Sooo 013

Adva_ntages to the Community . . ... . ... . oo T e 13




ERIC

Aruitoxt provided by Eic:

Licensure Programs

L1<.ensure
Certification . . « v v v v R
Registration . . . . . ... .. o0 a e

‘ . . .
Coopergtive Vocational Education Programs .

Program Standards . . .« . . oo e
-¥ Program Admunistration . . . . .. .. ..ot .

" Community Classroom—Occupational Educanon Proggams (

Community Involvement
Summary

Reglonal Occupational Centers and Programs
: Purposc'...............J.._..
Summary ... Lt

Vocational Education Contracts . . . . . . ...

Financial Aid Programs* ’V,‘ A -
Work-Study Procrams B T

Comprehensive bmployn‘]cnt and Trammﬂ Act{’roor ms « .

_ Executive Intern Programs . . . . .
Program Description
District Responsibilities
Providing Input . .~
Summary

Furlough Programs
Project Furlough Ce
Off-Campus Objectives . . . . . . .. ..
Liaison with Students . . . . . . ... . 77..
Evaluation of Furloughs
Gommumty Ipvolvement - . . . .. ..

'S
-
.
.
f
. - -t «
R .
s
~
N
.
4 .
» -
* -
- )
.
‘
L N - - -
Al .
“ &
—— -
.
I e , ot v ‘0
-
4
.
a 5y “v
b : ' '
- L \
®
’ .
N
[y . . .
» iy ,
\
/ " T
’
.
. ' ’

%3

o e .

PR

. &>

2

15
15
15
15

6.
L6~
16

17
17
. 20

21

-

.23

.24

.25
.25
.26
28
. 28

. 429

. 29

29

. 30°

.. 30
... 30
. 30

.30
.31




Vocational E'ducation ﬁdvisory Committees

rel L

Fa—

Yy T ‘

Advisory commuttees have contmbuted to the
suceess of vocational programs tor many years.
More extensive and effective use of such ¢ammt-
tees is ‘needed today.
zant of the luhm)lovlml developments that wall
aftect the employment potential ot therr students.
Adwvisory commuttees. comprised of employees.,
employers, pdrenls studetts. and .former students.
can provide the mtormdtlon and éulddn\.c‘ needed
to keep vocational pros,mms ulrrcnl

Purpose of”ﬁe de1sory (ommlllee

The members of adv 150ry Lommfttus are selected
from among +ndividuals who are outside the
educanongl protession They advise s;hool'?fu.mls
regarding a~school program. Educating voung

people and adults for occupational compefency .

requures the best cooperative eftorts of the settool

_and the community To mee't_ their responsibilitigs ..

to their students, vocutional educators must know
what thé commumty needs and wants. To help the
educatoYs meet these reSponsibilities, the commu-
_mty must know what the school gs doing and what
it is capable of doing. . . .
Because the purpose of vocationdl education 1s

to prepare people for entrance into selected occu-

pations or to upgrade persons already employed,
educators must work closely withrthe community’s
employers to learn-what jobs are available and how
best to prepare students for them. -Understanding
and communication must exrst among business,
labor, education, and the community to keep the
programs realistic and flexible enough to meet the
changing needs of today’s world.” >
The five basic reasons tor utilizing the services of
advisory committees are as follows: - e

I They provide advice that i not readily dVGll-
able elsewhere. .
> They -provide important pubhc information
potengal. . 4 !

Al '

ldumtors should be cogni- |

v

-3. They offer a}lifnce And support tor policies
from a layperson’s point of view. .
4. They can actively ald in the' plduement of
graduates.
3.fThey assist 1n keeping ulumtlonal programs
_current. . ¢

Functmm/f the \d’wsory Committee

An ddnsoq committee can prosvide nvaluable
information and support to c.duual(ors who are
— deyeloping or operating vocational_programs. Most
of the lesory gommlttecs performh the $ollowing
fumtlons y o .

Advise in the deve}opment ot'
_selection criteria.

2. Assist edu,cators mn
gouls, objectives, and
programs:

3., Help students and gmduates ﬁnd jobs.
- 4. Assist teachers in relating instruction to the
needs of the community.
— 5. Help develop and implement publu infor-’
mation programs.

0. A(’Vlse as to the adequacy and appropnate-
ness of faulmes equipment, and teaching
materials. v ]

=" 7. Assist” in community surveys related to
" vocational education.

8. Advise in the develpgpment and® use of
cooperative eduuatf&n etrammg plans and

_agreements. o

. 9. Recommend criterna Fér
programs.

10. Recommend wage scgles for students m
cooperative educatiorf programs.

"11. Advise in the d€ferminationsof minimum
qualifications for new teacters.

12. Advise on general policies for vocational
education, N

the dcvelopment of
activities for their

«;valuaﬁon of

. ~ e

.

student




Planning for the Advisory C mmitte‘e \

The effectiveness of an advisory| commi#t
_be determined by the amount of cpnstj_uctl‘e
plannmg that has taken place before the organiza
tion & actuafly implemented. In |planning fer an"
" advisory committee, administrators should do the
following: A

. 1.'Survey the eommumty for the followan
types of information:

%

2

a. Career opportunities . ¢
b. Opportunities for part-time placement with
local employers >

¢. Any changing occupational paftern that
" would affect future employment ’

d..Students’ vocational interests;that could be ~

met by a vocational program

e. Physical-facilities that are available or may

be acquired
f. Kinds of jobs recent graduates have obtamed

. Develop a vocational education plan that is

consistent with the needs of the community

as determined by the survey.

3. Obtain tentativé approval for the plan- from
the appropriate school officials.

4. Select committee members.

a. Approval should be obtained from the
admmrstratron for the methods ofselectlon
fo be used.

. Suggested criteria for selection are )

interest in young people; (2) experience
and knowledge in the occupations involved:
(employer and employee members only);
(3) character and integrity; (4) ability to

" express and willingness to defend " their
convictions without dominating the discus-
sion, - and (5) willingness to work and
contribute their time'.

c. The committee .should comist of at least
five members and should include a cross-
section of+ managers, employees, parents,
students, and? graduates of the progiam

* who are working in the field. "

d. Sources of nominees are leaders in the
field, representatives of trade organizations, *
school personnel, parents, and students.

e. Each potential member should be given an
opportunity to review the plan and discuss
its appropnatenessw The person’s willing-.
ness to serve on the committee should be
ascertained at this time. (A tentative-date
can bg set for the first meeting.)

[ ]

5« Write letters of appointment to be signed by .

the sthool administrator: Inc‘g;ie the t1me

/

and place of the first meeting, and enclose an™ ,
advisory committee mformat10n booklet Wlth

spaces fof names and meeting dates as com-

plete as possible.

! . v

First Meeting

The initial meeting is critical as far as maintain--_
ing the interest and. continued support of the ~
committee members. The following checkljst . :
should help those who are to prepare for the first
meeting: .

1. Inform each member of the date t1me and
place of the meeting several days in advance.
2. Send invitations to appropriate school admin-
1strators. .
3. Prepare agenda of the program. (Orientation
of the members is'the main objective.)
a. Welcome and remarks by the chief school
administrator
b. Introductign of the members
c. Nature and objectives of the school and the -,
specific program - - -
.d. Brief outline of federai and state legislation
for career and vocational education
.'Organization of the committee
f. Other b_usir'fess (Present at “least one topic
to be discussed at next meeting.)
g. Plans for the next meeting
l. Adjournment
. Start and adjourn on time.
. Arrange for refreshments. -
. Make a frlendly phone call to the committee
members and thank them for attendmg N

L

(¢

———— Ry —_—

SN

’

Committee Meetings

The individuals who are condflcting the advisory
committee meetmg can .use the following guide-
fines:

1. Start and stop on time, ) -
2 Follow the agenda.
a. Present all pertinent mformatron 7
b. Allow for discussion.
¢. Summarize when necessary. —
d. Obtain a group consensus instead of a vote
on questions brought before the eommrttec
Preparmg for Discussion - ‘ i -
1. Organize the program. ) )
2. List the basic points of discussion. . N
3. Analyze questions to be discussed.
4. List imiportant discussion questions.
5. Che¢k room for comfortable temperature and
lighting.




6.

7

Place chairs argund ta'ble informally and in
conferencesstyle. .

. Arrange for pencils and paper for each person.
8. Have ashtrays available,

if smoking is per-
mitted at place of meeting™

- P

Lgading the Discussion .

L.

—~

tions:
I.

Aruitoxt provided by Eric

)

Set the stage. N

a. Create an informhl atmosphere, angi put the
group at ease.

b. Sfate and clarify the questnon Problem, or
issue.

c. Arouse interest; advance a question of the
analytical or cdinparative type.

2. Direct the discussion.

a. Ask dnd redirect questions. keep tlie discus-
_sion moving in a developmental direction.
. lnd-ledte points, of -agreement and d]sagree-
ment.

. lee appropriate eredlt tor all ‘relevant
1deas

. Encourage exploration and
gestions. '

. Summarize discussions when they are fully
developed, and call attention to unexplored
viewpoints.

new sug-

Responsibilities of the Chairperson

The chairperson’s conduct at advisory- commit-
tee meetings will, to a large extent, determine the
effectiveness of the commuittee. The chairperson
-will deld®ate many .of his duties to the secretary or
other members of the committee, but the chair-
person is stHl responsible for the followmg func-

7
‘8.

9.

. Plan committee functions.

. Prepare a suitable agenda. ..
.‘Provide batkgrqund information as necessary.
. Preside at meetings. .

. Initiate action based on decisions made at

.
’ .

Establish, meeting dates, and call thie commut-
tee members.

>

LA 2

meeting .

. Provide tgports as required.
essary personal contacts w1th .

Maintain
members. -
Assure that physical needs are cared for. *

Advisory committee members have shown the
greatest interest and gparticipation in school proj-
gcts when. administrators have maintained the
fcﬁlowmg practices;, . i

l. ’I‘he advice of comrmttee members 15 sought

frequentLy

.

IS

¥

~
-

2. The members’

»

suggestions are used.by the

school administration.

3.

~

4.

Demiocratic procedures are followed in com-
mittee meetings. .
Due credit is given to members of the
committee in the various school publications
and news releases.

5. Members are jnvited often to the school to .

. The school

attend departmental meetings, special-assem-
blies. school gxhibits, and the like.

representative keeps members
informed of the progress of spgcific programs.

Responsibilities of the School Representative

" Because

the advisory committee often will

depend upon the school representatlve to guide its
operation, the' representative will want to consider

the following guidelines:
1.

5

-

3.

»

Respect. the commilittee’s limited time.

Be profnpt in the preparation of minutes and
reports.

Do not underestimate th'e intelligence of the
‘comm;ttee members or thelr interest i educa-
tional matters. L

. Do not-permit committees to become admin-

istrative in their functions. Seek consensus,
instead of a,vote.

. Do not usurp the functlons of the advisory

committee by such actions as:

a. Initiating programs without consultmg the
advisory committee | ‘.

_b. Taking action within the realm of the

designated functions of the advisory com-
mittee without ﬁrst consulting the coinmit-
tee .

o Failing to inform the committee of facts
pertaining to the program

. Do not set too broad a scope of obJeotlves for

the advisory committee or alow the commit-
tee to deviate too far from _the original
objectives.

. Avoid the use of privileged information by

the coimmittee members for thexr own benefit
or profit. -

. Do not ignore the committee’s recommenda-

tions. Appropriate action should be taken as
soon as Qossible on each recommendation. If
the proposals are not approved by the school,
gomrhittee members should be told why.

The teehmques used by the school representa-

tive

lecal “conditions
members. .

will be influenced- by many factors such as
and reactions of individual

«

H
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Scope of C.ommuhi}y Involvement in Vocational*

-Education. Progr

ams and Services*

rw

. L4

1

The 4final report of the California Commission
for Reform of Intermediate and Secondary Educas-
tion {RISE), established by Wilson Riles, California
Superintendent ot Public Instruction. contains the
following:* -

Education 15 a hfelong process 1m wluch mdisiduals learn

in different ways, under different conditions. at Qxffer-
ent times. and 1n different places. -

[

The RISE CommisSion’s report also expresses
the need for school and community involvement as
follows: : 8

The broadening of resotrces re'quxfes that school per-
sonnel.make more effective use of pxisting but largely
untapped -comimunity resources. esﬁecmlly those physt-
cal and human resources that can jpromote a personal-
‘1zed learping process and meet theJneeds of a multicul-
tural society:.. |
Lducaturs must reach ott and buiruw fron the world
around them to offer more varted. meaningful, and -
personalized-approaches to learnin .

‘At the same time, schools must serve as magnets,
drawing various ‘segments of the/go'mmumty into the
learning process and becoming cf:nters Tor commum&/

e

activities.

- Every effort should be made t
. utilize fully and effectively tho
. resources in the community t

achieving learning objectives. S

¢ physical and human
1at* can contribute to
ecialized facihities and

| .
? identify, obtain, and

particularly 1n the area of carepr awarengss and prepa-

ration. . , ’

Attempts should_be made tu s¢ek. manage, and coordi-
< nate the pa’rllchﬁen of .various segments  of the
. community, in providing opportunities for lexming,

.. service, and cultural experiences Among these segments
" are business, industry. labor. gavernment. and nonprofit

experts can bring vitality to lh;' instructional program,

n for Reform of Intermediate,
;nto Califormia Stage Depart- -

*Report of the Californid Commis
and Secondary Education. Sacra
ment of Education. 1975, /
) 3

~

.

private organizations. as well as local residents of all
- ’ .

ages ] . /

Teaching efforts must be supplemented and enhanced by

expanding the nstructional staff {0 include others who
- can contrtbute to learning and accépt responsibility for

achieving desired outcomes. Broadening of the staff.

would enrich learning by introduung other dunensions

of experience, expertise, and creativity. ’

Use of Community .

Citizens 1n Californja, as in ather states, believe
that the public school system has tlle resources to

- educate all students. After all, the taxpayers
build the school3; provide instructional hardware
and- matenjls; and pay for the services of teachers,
counselors!, principals, clerical aides, maintenance
persons, and others in order to accomplish the job.

Naturally. citizeps assume that, certificated
‘school personnel are trained 'to teach all studdnts.
Furthermore, they- assume that if the job”is not
being done—if indeed some students ar¢ dropping
_out of schoal before they graduate‘or if some are
graduating but do nat possess the communication,
mathematical, or salable skills they need to func-
tion in society—then taxpayers should remove the

* teachers and replace them with others who are
more capable.. / -

One method that/taxpayers may use-against the
school system is to withhold property tax funds
until thq)? believe educators have refoved wasteful

methodologies, have learned to do a better jpb, or

have become more responsible to the citizenry.
Reports in newspapers. indicate that school
systems are failing to educate all students. Further-
more, such accounts pgint out that thousands of
young people are unemployablerand lack the basic
skills needed to continue their educatién beyond
high school to prepare themselves for the world of
work. ) .

’

10 C

70




E

/

Q

ra
~

One maght conclude that thesschools dre at fault
With the resources available in the average public.
school it is impossible to reach every studult
Some students are going to tal to obtain * the
reading, wr‘mng, and mathematical skills necessdry
to function® as a successful wage earner 1t we
.contmue)vnth our present system of educdtion. .

In the RISL ‘Commuigsion’s report, Superinten-
dent Riles has challenged ntermediate and sec-
ondary school* district persannel to design pro-
}ams of leammg that prov1de for.the following.

l. ﬂie ledmer 15 to be regarded as the nost

_ important person in the school system ™
. Individual needs of learners will be diagnosed,
and dappropriate educational programs will be,
prescribed tor each learner.

3. The school and the .community. wilk share
responstbility  tor planning, developing, agd
evaluating educational godls and programs.

. Thé students will take part in career aware-
ness and career” exploration
develop marketable skilly that will enable’
them Yo compete 5Lluucsstllll} in the job
market. . s

. The students will have learning experiences in,
business. 1ndustry. and public agencies In
persondlized ledarning .cnnroximems such as
community-bused classrpoms.  work-study

#  programs. internships, and furloughs.

0. The classroem’s resources will be enriched by

the, use of paraprofcs\slonals‘ \oltm't‘acrs".aml
cross-age tutors. . - s

.
©

* - Implementation of the RISE Commission’s
A, .
Récommendaxlon‘s

S

4

wh

A
Today’s concerned citizen realizes that every
Business ‘site. every fdactory, and every government
acdity can provide learning expeTiences for young
people.. .
Each penon in the Zommunity can fulfill his or

her privileged obligation_to pass on ks or her skills -

to others. Citizens must be made awaré ot thé fact
Jthat everyone 1s d teacher- Traimng programy Thust
"be estabhshed to®prepare teachers to use. comsiu-
nity resources. Volunteers must also be trained tey
deal with school-age students. The publu. should be, .
told by way of,newspdpers, radio, and televmor;
that there s a JOb to be done by each able-bodied
cftizen.

Older students “can be tramed to tutor younger
students. High school 'students can teach junmor
high school students. The shop class can work with
a master maglnmst the science class witlf a
chemical engmeer. and the Enghish class with a

.
© e R A
y . . o
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actimties and -

Y

. Melevant

technical wnter. Housewives and retired persons
are needed t0 work as school aides. stutors, and
classroom speakers.

A monitoring system must be estabhshnd sO that
each student can be tracked as to the progress he
or she 1s makmg toward gaining £0ood communicy-
tioh and career development skllls Each student
should be exposed to the specidlized knowledge of
li:ll teachers. even though seme of them will not be
k,rt.(lt,llt]dled educaters. .

A Community Involvement Program

One of the most notable industrial arts programs
in the Santa Batbara High School Distnct is the
construction technology program. Under the direc-

 ton of a program teacler/coordinator, who works
with |1 other credentialed teachers and 72 mem-

. bers of thg community, the students in grades four
".® through fourteen are taught o desigmr, finance,

construct, and merchandise a three-bedroom house
each year. ‘
Elementary school students involved «n, the
program build sawhorses and install wallBdard;
Junior high school students build ahd install the
cabinets. lngh®school studengs compete in a contest
to design the house plan; and others compete in
the mterior design instructional component Other
hugh school students work tqgether’in the market-
ing and advertising of the house when it is ready
for sdle. On, Saturdays stutlents in junior high,

~ sentor high, and community college work tpgethqy,

without school credit, to comple‘ge thedwork on the
house. : .

Some of the individuals who work with'students
on a_one-to- -one basis* or in small groups are
‘mlmegts sheetmetal workers,, savings and loan
éxecutives, carpenters, plasterers, heating engi:
neers, county planning department personnel,
plumbers, roofers; cabinetmakers, and real estate
brokers. Tl prime objective of this organized
activity, which includes over 300 students, is to
make reading, writing, and'mathematics more
to each student’s career Uevelopment
goals. -, Ty

Meanthgful learning experiences are varied for
each student. Students in the construction tech-
nology classes are grouped according to interests.

The learming activities are different for each
group of sstudents. All students have to solve the
mathematical problems pertinent to the technical
language and problems faced by tJlose involved in
the construction industry. A
. '_The cohstruction technolo‘g§ proggm is a very
visible community educational. progfam. The

— . .
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not have credentials, but they are

teachers do
highly skilled members of the .community’s build-

ing industry. The classrooms dre construction sites

and manufactunng plants throughout the commu-
. -~

nity. -

oo
N

* Sludem-lntcrc'st-Onenlc«(Progfams.

Vocatiopal mstructors i every school district
must assume their role n' collaborating with

so-called acadenuc members of the teaching staff |

and adveory comnuttee. members of the commu-
mty i the destgn of student-interest-oriented
instructional programs that contain related units of
Enghsh, mathematios. and science Hands-on activi-
ties 1 school and in the community will help
students appreciate good communication and com-
pttatonal skills  Simultaneously. lh&.) will  be
gaining, presocational and vocatronal skills.

Challenge for the Vocational Edwcator

Vocational educdtors dre required to sech advice
dnd counsel trom mmmuml) advisory groups See
Sections 3.45 and 349 of the (dlzjurnu State Plan
for Vocational Educatipn (1975- 76).

. If a vocational mstructional program is to be
useful, 1t must have mput from the local gommu-

&

- nity. Manufacturmg. marketing. and.recordkeeping

requirerffents  change constantly. The concegned
teacher realizes that only through the establish-
ment ,of ties between the classroom and  the
community can, his or her progrgm continue to
adequately tram stidents to assume their roles as
ert[prrSOI]b in the world of work.

. Each voutnor}nl pstructor has an obhgzmon to’
tlu students uhder his or her supervision to
articulate program of nstruction  with
prevocational-related and more advanced programs
of instruction, Those studemts who are ready to
enter part-ume or full-time employment should be
given every opportumty to work in‘an owupatlon
for which they fave been traifed.

.
. -

Instructor Attitude

-~

q~ The vocational mstructor who Lomgzs from
“industry” often wane gndcrstdnd the nged for a
community advisory commiftee _mbre so than the
instructor who ~hds had some ‘work experience in
industry but hds gained most of his or her
.occupational. knowledge in a"teacher tramning insti-
_tution. Regardlesseof how the teacher gained lus or
her expertise, eauh must beVmade realizé that
constant input “‘from the field™ 1s necessary if
today’s up-to-date instructional program 1s not to
be labeled as “behind the times’™ tomorrow.

. s’

. : 12 "

»

“curriculum  budget consideratrons,
. ¢valuation.

»

- District Adyisory Conunittees

\Hsh\mslricl admunistrator 0f vocational edu-
"cation can estabhsh a district advnsory committee.
These commuttees deal with sich topics as em-"
Bloykr needs for spsutu types of skill-trained

employees, student interests, placement records of .

former vocational students, vocatiomal guidance,
and program

In accordance with Segtnon
fornia St‘ate Plan  for

3.49 of the Cali-
 Vocanonal  Education

(1975-70). the advisory commuittee 1s made up.of «

represemauves of the general pubhc. Onc or morg.,
Juembery must be knoyledgeable about each obthe
following the disadvantaged. students, teachers,
busigcs» industry, school adnunistration, and the
local office of the .I:mployment Development
Department. '

Addmonal .ulvnso*ry committees ‘may be estab-
hshed to, review a particular instructional e or a
specific subject field. .Every schoob district should
have an advisory commuitfee component to- help
monitor ongoing vocational education programs
and design new ones.

RN

SllbjeCI Area Advisory Committees,

The district advisory commttee may not be able
to deal adequately with a detailed study of a
specific subject field. Teachers of motor vehicle
repair, distributive education. graphic agts, office
occupations, ornamental horticulture, restaurant
occupations, health decupations, and other tech-
nical subjects should establish advisory committees
to deal with thespecific problems in these areas.

-These comnuttees should be co’mposed of con\-
mupity representatives, who, as a group, can "advise
the nstructor on every ¢ facet of” his or her
mstrucpional program: curriculum, job placement,
articulation, student recruitment, publicity, equip-
ment, supphes, methods of instructing handi-
Lapped‘end dnsadvantag,ed students, and budgets
matters. Nonvoting membérs of subject area advi-
sory committees are the subject area teachers and
representative members of the school administra-
tion, the counseling and guidance services, and the
work expetience staff; .

The teacher, in clxk)osing his or her committee
members, should think about a program of work
for each member of the eommittee. Each commit-
tee member should be asked to help solve a speaific
problem or to giwe advice regarding, a specific
, matter. Each adviser must feel:'that his ‘or her
adme is important to tlre program The advnser
should not feel “used” by anyone

2 v
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*Those educators who call their advisers together
once a year for'a short meeting in order that they
can act upon a proposed budget are makmg a
mlstake Such advisers probably will not serve for a
second term.

Each subject area ‘advisory commlttee should
have a chairperson and “a secretary. The teacher
should contact these two péople several® days

before a committee meetmg is'scheduled in order ,
that they all agree on<the purposés of -holding the =

meeting. The chairperson and secretary should be
asked to contributerto the proposed agenda. *

A potice indicating the date, time,"and place of
the meeting and the agenda should be mailed to
advisers several *days before the megting. All
committee proceedings are recorded by the secre-
tary, and copies of the minutes arg.sent to all

voting and nonvoting members of the committee.-

Area Advisory Committees

-

To avoid duplication of effort and to achieve
artrculation of vocational and technical training

" programs among junior and senior high schools,

P

regional occupational programs and centers, and
community colleges, area advisory cOmmittees can
be established. Such commuttees, especially in
smaller comimunities, can serve more than one high
school district and can deal with tommon prob-

" lems of progranrn/4e51g11, student placement, and

.private.

inservice traini
personnel. : "

An area advisory committee can bring together
community advisers from business, industry, and
government at one time and place with representa--
tives from all s;hoéls in the area, both publi¢ and |
™

Education Code sections 8022 (6268. "’) 8029 '
(6268.9),
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g of instructiondl and counseling .

and 8034 (6268.15) prov1de for the
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creation of regional agdult and vocational education
councils in areas the state that have a com-
. munity colfege arfd an adult high school pfogram.*

urpose of such councils is to prevent’

The primary
_unnecessary d phcatlon of course offerings within
a given area.
Each regionaladult and vocational education
council is comprised of the followmg members:
1. Four representatives of high school or unified
school districts within/the council boundaries

2. Four representatives of *the, community col=
lége “district or distrtts w1th1zthe council
" boundaries

""3< One representatlve of the office of county:.

supermtendent ef schools . . -

~

4, One representatlve of a prime sponsor under
the federal Comprehenswe Employmenf@nd
Training,Act of 1973. - -. '

5. One reprgsentatwe of a private postsecondary

“educational institution -

v . +Symmary -

All intermediate and secondary school.educators
should be
resources. The vocational educator may be called
upon to play 4 role in training other educators in
how to use community resources to petter educate
students because the vocational educator will have
been trained to use these resources. The impor-
tance of u.ommumty involvement in tTfe ‘schools
*cannot be overemphasted

\L'

*In all references to the Education Code in this publication, the first
numbes cited refers to the section number in the Statutes of 1976.
The number in patentheses refers to the section number in the
° Statutes of 1973. If there 1s no number In parentheses, the section
is new in the Statutes of 1976. !

involved in the use of community-
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Work Experience Education Programs

r © T s ’ “~
'\Vork expenenee education Calxtornla 154 pdrt
of the total educational progess that assists ydung
people to choose a career” yygsely. prepare for
full-time meloyment suttable.g;thétr abtlmes and
interests. and learn to work with others 1n ways

that are successful and rewarding

N ¢

.Secondary Schools

An m!portdnt voncept of wotk e\penenee edu-
catfon 1i€§ in the fact -that 1t can tum “the
business-industry complex of the.commniunity into.,

v -an expdnsive irainmg Jaboratory. Secqndary schoet

studenty can ‘improve their skills and’assess their -

capabilities “under on-thre-job  conditions while
working with adults,on an adult level. -

» Work experience educators must have’ some -
‘expertise 1n many dreas of elucation because they
must blend the various disciplines. They must have
good judgment to balancé the needs ot individuals

.with the changing requirements of the industrial .

* community,. and they must be able to work
Lanstrugtively with many kinds-of people.

To extend opportunities to more students, a®
work experience operatlonal plan 1s needed to
ensure that students will derive the desired” educa-
tlona; outcomes from their school and on- f.he-Job
~actwities. These outtomes can vary according fo

“the Student’s needs, wh@h might be to exploret
occupatfonal ficlds. to gain knowledge about the
~warking world in a real setting, or to develop skills.

: \\

Types of Work Expenence Education -

The three major types- of work expertence
education are the followmg

1. Exploratory work experience education.
Exploratory work experience education is a combi-
natfon of related instruction and structured occu-

" pational expetiences designed to assist the studefit
in hus or her career guidance and .development

.

Aruitoxt provided by Eic:
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process. The student is given ap opportunity to
-§yste1natiCJlly' observe a vagiety of occupations. No
" productive skills are taught. The purpose of this
_program is to contnibute to the career guidance and
"development of each student. « -

2. General work experience education. General

work experience e¢ducation 1s a combination of
related work experience education.instruction and,
pa?d employment designed to assist, the student in
acquiring desirable work habits and attitudes. The
paid employment need not be related to the -
student’s career goal. The purpose o s.program
1s to help ‘each student _gaw e,\penente and become
a productive, responsible individual.

3 Vocational work experience edication Voca-
tional work experience education 1s a combination
af concurrent vocational classroom tnstruction and
paid employment experiences dlreetly related to

the >tudents occupational goal The purpose of
this program s to help eaeh student develop and .

to\aeq‘mre employment, tQ adju

ment enwironment; and to advance j

tion of his or her choice through & compination of
’related 1n>truetlon and employment expenenoes

. General Benefits of Work Experience Educatton e

Work experience education in. Cahiorma con-
tinues to grow;as understanding of what it offers’
increases in the community and in the schools.
Moie people .are recogmzmg that work experience
education: »

. Has™ strong somologlcaf values for 'holding
’ youth wtthtn the Amencan econontic systerh
by provndmg opportunities for early and
seicdessful access to wage-earning status
2. Provides a close relationship between the
schools' and the commuttity. thereby con-
tributing to mutual understandmg . ’




-

3. HaS visible economic value™ to tax-paying
employers, ,who can be the strongest sup-
porters of the schiools

4. Fumrsh.es demonstrable proof that there ‘is
less delmqueney and juvenile crime when
students work in worthy, school-supervised
jobs and when th&ir contribution to the
economy is recogmzed by bgth school Ll'edlt
and community’approval

. Offers opportunities for training that the

schodls cannot prov1de

6. Gives-youth a chance 'to gain the self- respect

~
and confidence that come from knowing-they
can meet the standards of adult workmanship

wh

Benefits to Students

Work expernence eduuatnon is a program that
helps* students make caredr choices. prepare for
careers. develop vgcational 1dentities. and make the
transition to the world ofwork. More specifically,
a m.gijor emphasis is to help the students to do the
folowing" . -

* 1. Learn to assume responsibility.
) 2. Gamn knowledge and attitudes necessary for
successful job performance. -

-3 Aeqt’ure good wdrk habits.
Learn how to oef along with tellow workers
+  and employers T o :
3. ‘D‘eveloppersonahty and poise.

6. Earn necessary funds {except for explor-
atory work experience education).

7. Realize the connectiong between on-the-job
productlon and wages.

8. Discover the relattonship between educa-
tion and job success.

N

9.Explore the fields in which they ggel their
vocational : 1nterest lies, and determine
whether or not these ﬁelds are suntable for
them. : -

10. Broaden ‘their knowledge of the occupa-
~ tional world and of working conditions in
" theéir cothmunities.

3

Work experience educatnort’\f)rograms have the
following | ben&Tits*

e

Beneﬁts to Schools

1.Pr6vide opportunities to
training to job requirements.
2.Provide for the use of many, community

\

¢

relate acadefic |

facilities and resources for trammgpurposes, .

thus enabling schools to provide trammg in
flelds not otherw1se served.

v

o

v Ny

3. Increase the ability - of the school to keep _

students from dropping out. ~ ’ '

4. Provide assistance in occupational guidance.

5. Enable the school to keep abreast of develop-
ments in the business and industrial world.

6. Provide a direct avenue through which the
school can meet community needs.

7. Develop good community-school relations.

8. Acquaint employers with work that can ke
performed by young people trained in th
schovls. ’ oo

~ .

Benefits to Communtty

Waqrk experience edu;attdn programs beneﬁt the _
eommumty as follo»g

1. Increase the sources of trained workers who
“will draw higher pay and be more stable.

2. Improve, cooperation and communication
jetween school and community:

3. Increase chancesr that young people will

. reman 1n the community after graduation.

Goals of Work Experience Education

Participants in a work expenence education’
program should have the following goals

1. Recognize-that the-process and content of the
school’s. curriculum is relevant to career
requirements and responsibilities (relevancy)

2. Appreciate the 1r}portance of work to per-
sonal fulfillment and growing independence ,
and maturity (self-actualization).

3. Analyze career opportunities® and their
requnrements and corj;fpare these with per-
sonal potentlal and expectatlons (self-
. evaluatién).

4. _Relatd in <.positive manner fo work exper-
“ence education sponsors, emp[oyers and their
employees, and ‘the public beingserved (‘inter-

-+ personal relatrons) ot

5. Identify with and’ partncnpate in adult roles -

and responsibilities in the world of work

* (application). ‘ - ’

~Community Colfeges .

Cooperatlve“educatnon is based on the principle

that well-educated individuals develop most effec-

. tively through an educational pattern that incor-

“ porates experiences beyond the college campus.

Through these structured experiences in business,

industry, government, and human services, the

"total development. of each college stddertt is
enriched.

The work expérience should be included as part

of regular college activities, and the jnstitution

15
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should assume the responsibility for integrating

work experience into the educational pfrocess.
Cooperative work experience education is depen-
dent upog,the cooperation of outside agenues and
edmator?m combining' to form a supenor total
educational program for the student.

Forms of Cooperative Education

Two. forms ‘of coopérative education are being
used in community
general cooperative
cooperative education.

General eooperatlve education is 2 work expe-
rience program in which the student is ‘working on

a job that may not be related to his or hcr,.,major

education and vocational

colleges toddy. They are

course of study. However, this is permissible under *

the Vocational Education Amendments of 1968 as
a means of counseling the student in choosing a

. future career. Vocational cooperative education is
& program in which the student works on 4 job that

is telated to his or her major course. of studies. This
phase of the field expernience provides the student

with the opportumty to extend his or her college” )

acad®mic major through the world of work. -

= . v
—e—Looperative Work Expérience Education Systems

2
2

. Three eooperatwe? education plans or systems®
ex1st today. The first and most commonly used
plan 1s referred to as the “parallel” plan. The
second plan 1s commonly talled™the “alternative
semester”” plan. Many persons in.cooperative edu-
cation believe that this plan is probably one of the
most effective plans. however, many educators also
think it,1s the most difficult plan to put into
practiC® The third plan is referred to as the

“extended day’ plan, which is considered by many
to be the easiest of all three plans to enaet .-

Parallel plan. In this plan the student attends ~
school part time and works concurrently in a.
cooperative education work station.

Alternative plan. In this plan the student attends
school during alternate semesters and works on a
job or at an assigned work station dlring the other -

semesters. Credit is granted for the semesters of »

work.

designed so that students who work on jobs during

the day car “attend classes after ww plan .
offers excellent opportunities to pe who are
part of the normal work force and who wish to’
return. to”school to update their skills

Each, of the three plans offers a.great deal of
versatility to the prospective cooperative work
experience student. The plans can be adapted to fits

~

-
w

Extended-day plan. The extended-day plan is ¢

gram.

Growth of Cooperative Work Expogience Education

In 1975 student enrollmet'in cooperative work
experience programs‘was esfimated to be in excess
of» 120,000. Federal legisidtion under the Voca-
tional Education’,Act and
Higher Education Act lfas provided funds for
cooperative education gnd demonstration pro-
grams. Project grants ungler the Vocational Educa-
tion Act, Part G; and Tif gIV.D,have helped many
colleges to develop and jmprove their programs.

As programs have [grown, the guidelines, for

program operation hay} been revised and updaged.

Advxsory committee ggembers and xollege adminis- |

trators have seen the Jfeed for buxldmg hlgh quality
cooperative educatlolﬁ programs.

Innovations in Cooperat e Work Experience Education

Some of the mdﬁ interesting 1nnovat10ns that
have occurred in eommumty college ‘work expen-
ence educatnon programs are lhe following.

Evaluattoﬁ The Commumty Colleges Occupa-
tional Programs Evaluation System (COPES), which
was field:=tested durmg the 1975-76 academic year,
is reeommended for use as a method of evaluating
the total cooperative work expenence edpcation
programs in. the community colleges. The field-

tested model is available in the Chancellor’s Ofﬁce

Cahforma Community Colleges.

Cooperatzve clearinghouse. In the fall of 1974 a
ooneept of a college cooperative work experience
clearinghouse was. proposed by .
from San Franus»o area community colleges and
local businesses and industry.' During the “same
period of time, the California Industrial Education
Council began developmg a more homogeneous
relatnonshlp Between commumty “colleges and
major e ployers in the area. A proposal was
developed,.and the subsequent project was funded
partially by the Industrial Education Council and
the Chancellor’s Office. The clearinghouse, which
has been in operation since Ocgtober, 1975, has
been working with the community colleges and
local busmesses“to place students in careerfelated
jobs.

Resowrce guide. A cooperatwe work experiénce
education resource guide was developed during the

1974-75 academic year. The guide.has been field- |

tested and validated, and it. provides clear direc-
tions to cooperative work experience personnel in
California’s community cofleges. ‘
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. Methuds of funding. Methods of funding cooper-
ative work espenence education programs fall-
primarily into two major areas. The Vocational
Education :Act and theé Higher Education Act ,
- . ‘
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proviJe funds for developing, operating, and evalu-
ating cooperative education programs, however,
districts often utilize a greater percentage of local
and state funds in the operation of their programs..
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.- changing socidl ang economie, uqndmons

[3& artment of. Industnal Relations,

- Apprenticeship Programs

. ' K
¢
L4

Apprentlk.eslnp hay existed from the time of the
Babylomafn Empire to the- present, adapting to

always been g4 trainung progtam forethe efficient
development of skilled workers. The apprentice
learns the skills of dn-owcupation through produc-

* tive work. However, with the growing importance

of techhical information in the sklfled eratts and

the increasing need for those in the crafts to make =

sound / technical - judgments, formal e¢lassroom

instrugtion has become an essential part of appren-
ticeshib. .
Th¢ modern dpprentnee who usudlly works the

same; ‘hours as the fully skilled w orker, is required
,to a tend classes to achieve competence in the
techfiical and related aspects of his or her occupa-

tion. This balanced approach, involving both on-’

thejqob traiming and related, instruction in the
"classroom has proved to be an effective method of
megting the objective of modern apprentleeshxp
This objective 1s. to train efficiently the proper
number of young people to meet the needs of
mdustry for workers 1n skilled occupations. {

Labon manage ment. and public education have
cooperated in the development and passage of
legls?at.lon to ensure that public schools wopld play
a. 51gmﬁcant and active role
apprenticeship. That role of a ..ooperating anfl
aGtu/e participant .in “apprenticeship reﬂet,ts _the
posmorr of public education today.

ol
;L _~ California Apprenticeship Ptogram

'Ehe Shelle -Maloney Apprentice Labor Stan-
. dar Act oi{ 1939 established: the California

pprentnceshlp 1l to promote apprenticeship
d assigned administrative responsibility to the
Division of
Apprentlceshlp Standards (DAS). The purpose of
tHe law-1s. to maintain mimmum standards in the

"Qpe‘ratwﬂ of each program to ensure quality

-

-

It has -

-
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the futufe’of - .
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~ training for each a.pprentice. In effect, the Shelley-
_Maloney Act serves to (1) provide a system .of

occupational training through organized on-the-job
training, supplemented by job-related classroom’
instruction, and (2) guarantee the rights and
privileges of apprenticeship trainjng and protect
the welfare of individuals registered as apprentices. -

Apprentleeshlp training programs may range
from one to five years and include paid employ-
ment, on-the-job. trammg, and job-related ¢lass-
room instruction.

Nearly 30,000 apprentlces .are reglstered with
the Division of Apprenticeship Standards m over
600 programs, representmg over 300
trades

and crafts. * v
A jﬂ% apprenticeship comduttee (JAC) is a

local apptenticeship program sSponsor.

employer and employee representati

isters the program for the industr
represented and performs duties similar to
school board. The management and labor represen-
tatives are assisted by a Division of Apprenticeship

" Standards consultant and a representative of the

"local publi¢ school.

-

Basic Conditions of Apprenticeship

Only an employer can provide an apprenticeship
training opportquty Applications for employment -
as an apprentice must be made directly with the
emplodyer, through a joint apprenticeship com- -

mittee (JAC), or through the labor union. Appli- .. ~

cants must be at least sixteen and have a high
school ‘diploma or equivalent. Upon employment,
the apprentlce and the program sponsor sign a
" training agreement that. is” registered with the
Division of Apprenticeship Standards. The hiring
of apprentices is affected by the employment
conditions in the industry. Employment -must be

.on an equal basis withouf regard to race, religion,
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natiolial ongin, ancestry, or sex. Entry exami-
nations and interviews are sometifhes required.

' I Establishing an Apprenticeship Program

T¢) Set up an apprenticeship _program, an
employer must first contact the Division of
Apprenticeslup Standards, which will provide the
services of an apprenticeship consultant to aid in
developing the program. The consultant works
closely with labor unions and employers to set up a

joinit apprenticeship.commttee andto develop the

: training standards. .

Employers who have no collective bargaimng
agreement tvith their employees establish an

e apprenticeship advisory group to- work with the

consultant in developing the apprenticeslup stan-
dards. M {or attention is given to organizing the
on-the-job* training program to ensure that each

- new apprentice is trained in all of the job processes.

normally involved in the occupation.

- Arrangements for ssecuring supplemental and
job-rétated .classroom instruction-usually are made
by contacting the local public schoels. Some
apprentices are enrolled 1n regular classes already

.otfered by the schools. When a sufficient number

of apprentices is involved, the schoels often will
provide special classes.

4

Becoming an Apprentice « 7

Individuals who are [nterested in becoming
appgentices should consider. their individual apti-

) tudes and interests very carefully In addition, they

should carefully investigate the occupations that
attract their interest. One an occupation 'is
selected, the next step is to locate an employer
who has an apprenticeship program and a job
opening. In addition, applicants should, contact the
local labor-union office and the Jomt apprentice-

ship committee office.

. ‘

Role of Public Setfools in Apprenticeship

Publig schools~ may prov1de the +related and—

supplemental classroom instruction” partion of the
apprenticeship program. The instructional seTvices
and professipnal assistance ‘provided in cooperation
with:local apprenticesgup program sponsors are the

‘following:.

1. Classroom instruction that is coordinated
with on-“the-job training experiences

2. Professional 'education assistance and consul-
‘tant services to local apprenticeship program
sponsors (Joint apprenticeship committees)

3. Apprenticeship information and counseling to
students to promote apprenticeship as a

3
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means of entering and progressing in the
- world of work

4. Basic jOb skill training for in-school youth to
prepare them for entry-level employment
through apprenticeslup

State Department of Education and |
the Community Colleges ‘w

Approx1mately 65 percent of all apprentices in
related instructional classes in California: schools
are enrolled im the community colleges. The
remaining 35 pércent are receiving instruction in
secondary 'or adult schools.

The State Department\ of Education and the
community colleges share_ the .responsibility for
training apprenticeship teachers and coordinators,
developing instructional materials, coordinating the
program among districts, assisting state apprentice-
ship committees with statewide problems of an

" educational nature, and giving technical assistance .

to schools operating apprenticeship-classes.’

The local school district ig the. educational unit
that actively participates in the trainjng ofappren;'
tices. This participation was provided for in various
sections of the California Education Cade and in

. Section 3074 of "the Shelley-Maloney Act. The
principal services of participating districts are -
“hiring apprenticeship. teachers, operating “Classes,
coordinating school instruction and on-thejob
training, and advxsing students about on-the-job

" conditions that affect:training.

3
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Advantages to thedndividual * -« |

L3

Apprenticeslup offers young people the follow-
.ing advantages: . .

0y

® A chance to earn while the,y -leam .
® Job security .
® Greater earning power - — Cos

- 0 Greater opportunity for advancement
] Greaterjob satisfaction

Ty,

°

Advantages to the Community .

: L A nation’s skilled craftsworkers can.be one of its

greatest resources. This was amply demonstrated in
World War ‘I when American: prodiiction con-
tributed’ so much to the winning of ‘the war. The
phenomenal mg)bilization of American industry in
“the early war years was possible because of the
" nucleud of skilled craftsworkers in the country.
Apprenticeship also . provides"® Many indirect
benefits 'to the community. On the average, " a
completed apprenticeship prov1des the individual |
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an annual income equivalent to that of a person’

with three years of collegg education. This in-
creased eamm}? power means more jobs and more
money in the community.

Apprenticeship also provides mcreasing oppor-
tunity for members of ethnic minority groups. In
1960 only 10 percent of ‘the young ,people,in
apprenticeshup 1n Califorma were from ethnic

! N

< Sae

s

_minontes; teday, 23’ peruent come from minority

-groups.

-

This  is. especially significant when the
overall growth of apprenticeship is considered. ’

Women in mcreashg numbers are entering the
skilled trades through apprentlceshnp The number
of female apprentices indentured in California is
still small, but it is growing. School personnel can
encourage this trend by bringing apprenticeship
opportunitigs~to the attention of young women
who will soon be entering the JOb market.

’

~

‘ .




Licensure Programs

Techniques for the regulation of workers in
Jhealth occupations have been developed and
admmnstered either by appropriate professnonal
organizations or by legally constituted authority in
the respextive states, as a means of safeguarding the
public agalnst unqualxtled or unscrupuloys persons
Therefore,

uertlﬁuatlon and registration in certain of "the

health occupations have been established. |

-

Licensure

State laws Rave been enacted to clanfy the

minimum qualifications for persons and-the stan-

dards to be met for practicing in an occupation.
Physicians. nurses, dental hygienists, and a growing

number’ or paramedical personnel representing’

these groups have sought and helped to establish
state laws for licensing-practitioners in their fields.
They also have found that mandatory regulation of
these, occupations ynder state licensure-laws best
serves tle public®mterest. .Employers, too, have
come to rely upon the leg @censing agency for
sturance "that a practitioner is qualified.

—

gulatory procedures such as luensure~

]
[ Y

Certification

Professional societies endeavor to improve the
quality of services proyideg)oy supportive per-
sonnel in health fields through voluntary certifica-

“tion of individual workers. Standards pertaining to

edlication, experience, and personal qualifications

are determmed by the professional society, usually

im®ooperation with the ‘auxiliary group that is
subject to the certification procedure. Applicants
w1shmg to become certified under these standards
must make application to the certifying anrd of
the association and cgmply W1th the certification

‘of standards”

s
hd ’

, ¢+ . Registration
Rt .

The term registration is used by dertain occupa-
tional groups inté€rchangeably with either the term<
licensure or certification. A reglstered nurse igea
nurse who is licensed to practice as a professional
nurse qr as a technicallevel nurse. A registered
medical librarian is certified by and’ reglstered with
his or her professioftal association.

+




-Cooperative Vocational Education Programs

—

Cooperative vocational education is a coopera-
tive program which combines relevant work experi-
ence with related instruction that enables students
to acquire the knowledge, skills, and attitudes
necessary to enter and,/or progress 1n a chosen
occupation. .

A cooperative ngtlonal education program is
designed for persons who, through an arrangement
between the school and employers, will receive
classroom vocational education instruction And
. related paid -work expgriences. on the job. These
two experiences, however, must be planned ‘and
supervised' by the school and* employers so that

* each experience contributes to the student’s eduea-;
tion and to his er ne;r-e[nployabihty.'Work periods
and ,school attendance will .be flexible so that.

students can fulfill the requirements of the cooper-
ative vocational education program. -

Program Standards

.I'he program should be operated by a teacher
who holds a vahd Calfornia credential authorizing
the holder. to teach a vocational education subject.
The student-to-teacher ratio should be such that
“will provide adequate coordination of employment

experiences Teachers should prepare a plan of
training in cooperation with the student, employer,
and appropriate vocational -instructidn teachers.
Teachers should make periodic personal contacts at
the students’ training stations-to determing the
adequdcy and quality R¢raining and to ensure that
the provisions of the plan of training are being met.
. 1Y

~

T -

‘Teachers should prepare, in cooperation with the

student, employer, and parént or guardian, when
appropriate, a training agreement outlining _the
responsibilities of each party to ensure the quéﬂity
of & student’s instruction. The program should be
organized to ensure that each student will Have a

<

sufficient number of hours of trainifig to accom- -

plish the objectives of his or her plan. The district
should provide sufﬁuent ‘coordination time to
ensure adequate ,program " planning. "The district ~
should provide a program of professional growth
and development to_ensure that the LOOpel\thC
vocational . edueatlon personnel will be able to
develop and maintain ngcessary skills and knodwl-

edge.

-
- > <

-Program Admmlstratlon

Cooperatlve vocational gducation programs are

., administered by the local education agencies with -

the participation of publi¢c and private employers
to provide on-the-job training that may not other-
wige be available to person$ who can benefit from
these programs. Such training must meet specific

'standards. On-thejob training must be erelated to

ex1st1ng career opportunities. Otlfer workers must
not be displaced. Student-learners must be

employed in conformity with all applicable state_
" and federal laws and Yégulations.

In  conclusion, the cboperative vocatlonal‘educ(

tion programs provide opportugities for studen

. to gain an integral on-the-job training experience

that the school alone ¢annot provide. -

. PR
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" school. Now we are starting to recognize that such .

" Current Trends .
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Commumty Classroom—-Occupat1ona1

\E‘dtroaﬂo&{lrogtams_n

Community involvement and community intef-
action dre not new concepts, Occupational educa-
tion las bgen drawing upon the uommumty since
the inception of the guild system, which has roots
in the development of tlus country. '

v M %
Community [nvolvement

~

Compulsory education and the mceptlon of the
Fair Labor Standards Act of 1938 tended to draw
the Americarf secondary student away from the
commumty*mto #he sheltered environment of the

a completely sheltered setting can have a negative

effect on the work values instilled in-students.
- N

Parents and the¢ business-industrial ,cor/nmumty
both have expressed concern about the basic skills
and* waork. values that students are receiving-in the
local schools. Obvious cliches are expressed about
the youth of today. “They have no pride in
workmans?rip." “They have no concept of putting
in a full day’s work.” “They can’t even ‘make
simple change.”. Such loss of confidence in the
educational system has led to studies and change in
the' education system ‘Current trends include the
following:

Career education. Students develop skills to deal
with the career intervals through which they will
pass. This process, while product oriented, infuses

,all segments of the curriculum and draws upon the

.

entire educational community to join in ‘the
partnership of developing student career direction.

Competency-based curriculum. Teachers have
been defining the specific knowledge, skills, and
attitudes that students need to demonstrate success
in given disciplines. Occupational education has
provided leadership in such methodology. Now it 15

" filtering down o the basic and academic curriculum.

L]
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_ teachers and the com
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Community classroom experience. Student role
models are being developed. Concern has been
raised about students mixing with adults and assum-

ing adult roles.

munrty in the secondary program

The community classroom concept -currently
lacks commonality in definition by -local educa-
tional agency personnel and is. belngmterpreted to
mean many things’ to many people. While-we are.
seeking participation of the community, we must
also address the problems tﬁat.will bé& created by
the expanded use of the community. We must
address those probletns early in our growth "and
“provide for a’ %able partnershrp betweén
unity participants.

The community classroom represents ally the
teaching experiences that take place away from the
school site under authorized supervision by the
school staff. Such experience should not be limited
to the off-campus experience. [**should include the
interaction of the community in the school setting.
Career education programs, volunteer programs,
and content advisory committees share some com-
mon problems with the community classroom,
These common problems must be dealt with
jointly if'a cooperative program is to exist.

¥ 3

Examples of Programs

P

An early example of «,ooperatron between the

.business community ard the Schools was work

experience educatibn. While the basic programs of
Jwork and school were found in the continuing
edu;atronal programs, the real structure that exist§
today in Californid"did not develop until the early
1960s. The - - different types of work expérience
education are s follows:

¥ L}
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Such concerns and community ¥
» cooperation have led to expanged use of the com- °

%



Coopérative vocatzuna[ education. Coopgrative
vocational education 1s; "defined as a.vocational

education program in \ylmh\t})e students receive

formal vogational classroom instruction and regu-
larly scheduled, paid, bn -the-job leammg expert-
ences. The studenfs develop and refine occupa-
tional competenues‘\}\eeded for entry-level employ-
ment /or advanced training in a specific occupa-
tional’ field. The Porlnal vocatiénal 1pstru<,tlon is
provided 1n a Lor}trol class /~that™is hmited to
students enrolled in a cooperative vocational edu-
cation program.. The instructional
v+ denved from 4n analysis of the competencies

(dttntudes slulls" and knowledge) needed by indi- .

viduals employed 1n a specific occupational field
ald from the learning experiences recorded on
* student-learner training plans

General Work experience ceducation. Gene‘ral
work experience education 18 a combination of
related WOrl\ experience education instruction and
paid employment designed to assist thevstudent in
acq\nno desirable work habits and attitudes. The
paid employment need not be related to the
student/s carcer goal.

Exploratory work experience educatzon (second-
ary) Exploratory work experience educdtion 1s a
combjnation of related instruction and structured
oacupatlonal experiences designed to assist the
stud,ent in his or her career guidance and develop-
ment process. The student -will- have the oppor-
tufity to systematically observe a variety of
octupations.

Vocationul uork expenence education Voca-
tional work expefience is a combination of concur-
rent vocational classroom nstruction and paid
émploymént experiences directly related to the
Iétudent’s occupgtional goal. ’

/ .
.Cooperation Between Agencies . -

Occupational opportunities for_ students have

increased significantly through the cooperation of .

different educatlonal agencies,
| . Contracts with other public schooI agencies
(community college and adult education) The
owupatlonal purpose of vocational education con-

tracts 1s to provide a means whertby high-quality

vocational, techgical, and occupational preparation-

opportunities can be extended to a larger number

of public school students through publzc post-
\secondary vocational schools.

Vocational education contracts. The occupa-

| tional purpose of vocational educafiog‘contracts is

. to provide a méans whereby high-quality voca-

tional; technical, and occupational preparation

content 1S

/o

opportunities can be extended to aelarger number
of public school students through przx’ate post-
secondary vocational schools
CETA manpower programs. The prime sponsor
agencies develop “training programs using existing
facilities available to provide on- the-Job training to
students. . ‘
Particlpation in Community
The growth of the career gwdance centers and
. the increased community dinvolvement in the
schools have benefited the career-oriented student.

Public schaol volunteer programs. Students can
participate 1n,activities conducted within the com-
munmty by sueh orgamzatlons as the Boy Scougs,
Candy Stnipers, and Junior Achievement.,

. Field trips and speakers. Groups of students can
visit places of employment or career centers. The
classroom and/or career center discussion leaders
are volunteers whose employers make them avail-
able to visit schools during school. hours to discuss
.their occupation, career field, or other current
topics of intgrest.

_ Intern programs Several school districts are
experimenting in research-based programs in which
students enter into research projects as interns in
government departments and businesses. The stu-
dent 1dentifies a problem, researches the solution,
and suggests 'solutions. Credit 15 granted in a
specific course. .

~

Other Community Resources

Finally, academigc instructors have been involv-
ing students in the general eommumty to enrleh
the elassroom instruction.

Commumty -based CIasses Government or indus-
trial facifities are provided for_the instruction of -
ospemﬁc academic courses such as music, art, or
science. The teacher js assigned for the course of
instruction, ‘and no ocupatjonal aspects of the
logation are involved the class presentation
similar to occupational lagses when the facility
May be leased and the teachgr\is at the srte)
Independent study. student™ uses com-
munity resources to. a.ehneve hls or her objectives.

J.Each of these programs provndes a unique
opportumty for students to gam interaction with
adults and' to’ assume adult roles in the. world of
work

T

[ * -~
"Authorization and Administration

- Many facets of the community classroom -pro-
gram have been discussed. The significant autho-

24.




resources must be used to

‘ - ]

rizing legislation that has led to this program’s
expansion is found in Education Code sectiops
10400 (1068), 51760 (5985), and 51769 (5992).

Commitment 1s the key word to establishing an i

_effective community classroom program. The

school board and- district administration must be
supportiv?‘ of the concept and willing to provide -
the leadership to make it.work. They should
actively encourage the participation of* the school
staff and the community. Factors that follow this
cornmitment and lead to success are the following:

Staff commitment The staff should be com-
mitted to commumty involvement. e

Leadersmp Specific individuals. at the district
and local sehool.level should be given the respon-
sibility of coordinating the~program.

Support services Community-based programs
W1ll have differgnt needs. Allowances must be made’
for (1) transportation: (2) cvordination (3) office
and clerical support; and (4) insurance. .

New staffing patterns Existing staffing’patterns
must-change to provide for proper staff utlization.
A minimum’ of two<hour blocking is _necessary.
Release time fof coordination is often needed and
the existing campus program will have to change.
This change cah have a ;ismve or negative effect,
depending on the flexibility and creativity of the
staff and administration.

Public information The community needs to be
made aware -of the prograp? The effectiveness of
the public informatjon_pfogram can be measured
by thef number of students and community mem-
bers who become involved.

Management system The failure of most com--
munity classroom systems can be traced to the lack
2&3 management system to coordinate the efforts

wall participants. Priorities need to be established,
mohitoring systems need to be developed, and
records need to be maintained to ensure maximum
access to what could be limited rgsources.

4

Comr‘lumty Classroom Problems

The cormmunity 15 not the limitless resource that
somé reform documents would lead you to believe.
We must face the reality that some people,
businesses, and organizations are not thdt enam-
ored- with the youth of this nation. The available
the maximum. In
working “with the community, admmlstrators may
encounter the following problems: .

Overlap of community contact *All of the prime
educational agencies are contacting .the same
people as community resources for plagement,

&

o

. » ’ .

. training, 51tes or involvement 1n fthe trammg pro-

gram. Some businesses are asking the question,
“Who is in'charge?” .

Liability coverage of program sponsors. When
we get outside of the rgalm of the occupational
program, real questions arise rega.rdmg liability
coverage for the program sponsor. Fo} example, is

" school board approval of the program sufficient to
-, cover

the programr under they district liability
policy? '

Placement program responsibilities Federal an
"state regulatlons on voclational programs tress
placement. The competition for the poolt jobs
has increased 1n intensity between schools, labor
* groups, and-governmen ta\agencies.

Interagency relationshi When programs are
offered away from the school site, those agencies
that regulate the other institutions must be
involved in the planning. I;Qtragency problems are

probably the ones that affect these programs the

. most.

-

~

Medical ijury coverage In o‘ccupatlonal pro-
grams the worker compensation coverage 1s'clear.
An expanded program of insurance 1s needed for
academis programs. .,

Transfer of credit Whlle this problem is {imin-
ishing, recognition of ‘semmunity-based activities
at the college level continues to plague some
students. We .need to address the problem of
transfer of eXpenenees or credits.

Transportam)n costs Who is Lifble when a
student moves. from site A to site B when both

Csites are places where programs are offered or

supported by the school district? «

Liability. What is the liability of the school
when a student who 1s’ plaeed by the school as a
part of a school program damages property at a
commumty site?

remaining problem to deal with. It
because tJQre articulation must include
munity vanables ofher than tlre comm
room. Now we must be concémed with
of the program that will involve contact with the
community on behalf of the sehogl Somgo * the
agencies that must be considéred in Hght\ of
expanding career education progfams are the fo]-
lowing: . it

Elementary schools Speakers, tours, and explo-
ration activities hgve become popular with this
group. Some support services must be provided. If
joint coordination can be provided, it will be
meaningful.

!
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Community placement agencies  Local govern-
ment, employment agencies, and private groups are
all involved in youth placement programs. The
overkapping contact needs to be coordinated.

Community colleges. These institutions can be
cofnpeting for the same facilittes and personnel.
‘Delineation .of roles and cooperation must take
place with these programs,

Community Classroom Coordination

Some program operators have already started to |

work on the problems that have occurred in
community classroom coordmatlon Examples are
the following:

Coordinating councils Al of the Interacting
agencies s1t on a coogdinating council and work out

the overlapping problems which exist. Joint pro-

motion can taKe place and delineation of function
can happen. Each of the agencies can decide on the
services ’which it will provide in a coordinated

_progran. e

& Consortuum .groups In areas where there might
Q@ limited resources in each of several areas, the
uonsoqium approach might be used to expand the
total capability and acceys of ead},member of the
group . iy =
Cummumt) resource handbook  Development

-of a-resource handbook can be a vital ‘link to

placmg into perspective all resources and sharing
information with the instructional staft. In some
communities the program can be computerized so
that access and utilizatiqn can be placed at the user
level. .
Facilities contract. Although many institutions
would be comfordable with oral agreements, the
school and the community need the mutual pro-
tection of a facilities contract. Such an agreement

%an provide the following benefits:

1. Protect the student, against explontatnon
2. Protect the spofisor in the case of a labor

dispute with an enforcement agency.
[ »

-

3. Establish considetation of labor-management
problems.

" 4. Ensure a reasonable period of use for instruc-
tion.

5. Provide delineation of hablrty

Under existing state laws such agreements are
mandated in certain types of community-based
programs. Academic programs that do not involve

occupational training would not meet the detailed -

work plans necessary in the occupational programs.

Staff professional development. Bringing the
expertise of-the staff up to a desired level can be
accomplished with the help of chambers of com-
merce, industry education councils, and business
associations. These organizations all have an intr-
est in gettmg maximum input into the educatjonal
system. Each organization has its reasons for
wanting input, and these reasons must be consid-

ered and dealt with before the school is commltted‘

to a joint program.

) Summaty )
The different community-based programs that

exist in the secondary settmg have ‘been treated in

this chapter. All that is left is ‘the ‘individual plan of
action. This plan should includé the following:

® Organizational plan. What components. do
you want to include, and who wild be.given
the responsibilities?
® Program objectwes "What do you expeu.t to
_ accomplish with the program?
"+ ® Program timeline. When dé you expect to
accomplish each component?
® Program evaluation. How will yeu knaw you’
. have au,omphshed what yam set out to do?

The community and the school should work

together tosprovide enriched experiences for the,

students. Can the educational community utiliz®

its Tesources wisely? For the sake of the students -

we serve, we musf work toward that goal. .
v f‘
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Regional Occypatidnal Centers and Programs.

~

Because reglondl pdtlonal centers (ROCs)
and regional occup. r@# rograms (ROPs) are
required to follow the California State Plan for
Vocational Edycation, all the services provided by
secondary school vocational educdation programs
also must be provided by regtonal occupation
centers and programs.

Purpose

Regiondl occupationdl centers and programs are
designed to supplement existing vocational educa;
tion programs. Before any course’is implemented,
one must examine existing vocatibnal education
d¥ivery systems-and the needs of the community.
Community resources must be used extensively,
and each district must present its plans for oper-
atmg the program.

A, regional occupationdl center is designed to
offer vocational education at 4 single location. The
students. attend their regular comprehensive high
school and’then continue their training at the
center. Reg,noml Owupatxoml programs. however,
use exmting locations and facilities to offer voca-

tional eduoation training. In the ROPs courses are

“offered at various locations, supplémenting existing
facilities to update equipment and bring in needed
supplies.

In recent ycars both ROCs and ROPs have ’

redesigned theer tourse offerings to become more
flexible. Presently ROCs. are offering: ‘“‘satellite”
courses away from the center, and ROPs are
finding that cerdan courses can best be operated at
a'central location. Although each delivery system B,
unique, both are finding thefselves more and more
mvoLved in .the communyty to bring to the resi-
dents better vocatxonal tmmmg -

Organization

ROCs and ROPs are
‘ desigped to supplement existing vocational eduga-

As mentioned_ earlier,”

-

<

tion programs. Before they can be established, each.
school district that incorporates a secondary school
must have its board of education vote to partic-
ipate. ° - / X

. Two or more school districts may decide to
form a joint powers agreement and extend a
delivery system in this fashion. Several districts can
vote to have their county operate the ROC and
ROP, *or the district can.choose to jmplement its’

_own. The community actually becomes mvolved

when the elected members of the loca} school board
decide to establish an ROC or ROP.

IS

Ad Hoc Adv1sory Committe

Betore an ROC oré\ROP ¢an begm offering
courses, ‘it must receive approval from the State
Board of Education. '

Existing vocational education’ needs must be
analyzed to determine the type of courses to be
offered mitially, and this requxres extensnve com-
munity mvolvemeént. Chambers of commerce and
community task forces are started on an ad hod¢ |
basis to give the administration the necessary input
for course offerings, methods of instruction, and
organizational patterns.

After the ROC or ROP is approved, thxs ad hoc
commiftee génerally meets periodically to monitor
the activities through the development staggs and
generally disbands when the ROC or ROP beco;)nes
operational. o

-

Subject; Matter Adwsory Commlttee

Before a- course 1s mmated, citizens. who are
directly involved in a.certain Ououpanonal ared are

- asked to serve on an advxsory committee. They

meet originally to: advise on. whether a Ttertain
course or series of courses should be offered; theg,
they are ,asked to provide input on labor denthd,

quality of applicants, items that should be put into
the currieulum, student prerequisites, and the like.

o L
) <
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Community Classroom

Probably no otherwocational education delivefy
system ‘uses the community classroom concept
-more than the ROCs and ‘ROPs. The community
classroom is defined as a site or a series of physrcal
locations in which occupational training programs
#re conducted.-The community classroom has as its
general purpose the. e\(pansron of. octupational
trainihg opportunmes by using eustmg sites and
facilities ogher than fhose of the public schools.

By using an existing business as the laboratory
for formal classroom@struction the students can
gain 1nsight into the real work envirgnment. The
facilities are gsually ‘more up-to-date because the
same facilities are being used by private e rise
to conduct business. The' community classroom
dlso allows the public school entity to use equip-

1p
ment not available in the schoal. This allows mo}eN/App'e“meSh'p Pragrams

funds to be used for lower teacher-student ratio,
better supplies, and quality student services.

The commumty classroom method, however,
requires ceptain pew types of constraints on the
public entity. All educational codes mhst be
adhered to, and, because the private business
person is involved, all labor codes” must be
observed. The ROC or ROP staff must be able to
assure the business person that there is no violation
of the following codes: . .

Education Code. Business persons are not hesi-
tant to-assist public education, but they sometimes
are reluctant to participate unless the public entity
can assure them of the educational intent of therr
participation.

Labor Code All*of the appropriate labor codes
must be adhered to. The business, not the school
is liable if violations occur.

Motor Vehicle Code. When minors are involved,
certain resg;lctlons are, applred to commercial
activity.

Workers’ Compensatzon Code. Special laws cover
students for workers’ compejisation.

Industrial Relations Code. Safety standards for
adults and for youth must be adhered to.

A high degree of supervisory sophistication is
necessary to assure the lawmakers, the partic-
ipating business representatives, and thé students
that education 1s the sole purpose for this type of

" community 1nz/olvemént Viplations of any of the -
. preceding laws can damage community relatrons

) .
Contracted Instruction

Another method used extensively by ROCs and
ROPs ‘is contracted instruction by other public.
scpogls or by prnvate schools. When it.becomes

¢ ’

K

' . \

,economrca“lly feas le to do sO, and there is no
compromise in instruction; the ROC or ROP may
decide .to allow, by contracting to another agency,
studen{s to ensoll in a specialized program of
instruction.

. The public or private agency because .of ongoing
vlnstructronal programs, has‘rnvested in, equipment
and already has gualified staff to instruct students
¥ its areaﬂof expertise. <Instead of a large invest-
ment, in a course that may or may not continue,
based upon advisory, committee input, the ROC or
ROP can be fl in its caurse offerings and put
its resources in other offerings when necessary. All
_contracts should be monitored carefully to ensure

Zhat the goals of the ROC or ROP are similar to*

those of the contracted agent. f@
Many ROCs and ROPs, espec1ally those located
in large .metrgpolitan areas, are involved in training

apprentices for defined trades that require certain
standards for enttance. N

Apprentice training is a three -way cooperatrve ‘

arrangement with (}) the employer, who pays the
student while he or she is being trained; (2) the
union, which develops the criteria- for training and
in some cases-for student selection; and (3) the
ROC or ROP, which provides the formal classroom
tralmng . -

This type of training allows the student to spend

the .required amount of time in the ‘training.

program as determined by the community rather

" than by the educational agency; the educational

agency becomes the main vehicle for the training.
The advisory committee in this instance actually
. becomes the approval agency. It determines
“closed” to anyone

essence, these courses are.

- wishing training unless- the prospective student is

approved for entrance.

Sales to the Public

Special legislation now permits secondary
schools to operate a business to sell to the public.

Y

. whether -or- not a course should be continued. In

As an integral part of the skill training, students-

alsq learn the .ancillary activities that take a
product of service from its inception to its figal
goal—consumer acceptance of the activity. Busi-
nesses may purchase student-made goods. Such
“ bysinesses might include retail stores, house build-
ing and sales, and nursery sales. This whole'process
can give tl@ student knowledge in production,
fiScal management, promotion, sales, and inven-
tory1ng umque to a particular vocational subiject

’

< . r
. .
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area. Consumers buy the product. and the student
can see the final aueptame by the eommumty
through the sales. .

Study Trips

JAs 1nany edueatnonal program. students can
benefit greatly by  observing the undustry_ being

studied. The -ROCs and ROPs attempt to use this

methad of mstruction. however, if the student is in

‘secondary school, it Becomes a problem with the
high school because two secondary agencnes must -

release the student for the activity.

Advisory comnuttee members are always able to
give advice on potential {field tnps. and they often
volunteer their own places of business.

Cooperative Vocational Education

Recent legsslation has made it possible tor the
ROCs and ROPs to otter and conduct cooperative
vocational, education programs in wlich the stu-
dent learns skills in the classroom and practices
those skills on ¢ paid-employ ment basis.

Work Experience Education

Although “recent legislation permits the , ROCs
and ROPs to maintain work experience education.

23
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attendance apportiénments may not be allotted
from state school funds. , .

Placement and Follow-Up

Each ROC or ROP is required to contact its
gradudtes {o determine what progress they have
made. Through the placement and follow“up pro-#
cedures, the community becomes involved m th;
evaluatlon of the ROCs and ROPs:

Summary
Regional’ occupational centers and programs are

Jtotally involved in the community and cannot

survive without its cooperation. The community is
involved through the ad hoc committees, subject
advisory. committees, community classroom activi-
ties, and other means. The actual placement of
students is the final step in community involve-
ment.

No other public edmatlonal dehvery system has
involved the community as much as the ROCs and
ROPs. Because they are designed specifically for
onef purpose, vocatidnal training, the ROCs and
ROPs rely heavily on the community for all phases
of training..
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. Vocatiogral Education Coptracts'

/
“ . ’ . - \
_ "The vocational education contracf 1s a wntten _ An important benefit to the public school entity | ,
~t agreement between any public entity and a priyate §  and to the state can sometimes be fiscal saymgs In ’
postsecondary vocational school whereby tthn- many cases it would be 1mp0551ble for the public
. vate postsecondary . “school prondes vocationa] . school entity to offer the same type of training for .
instruction to pupils enrolled 1n any public entity. = equal costs. By contracting, the public school
The contractor must be a private postsecondary entity does not have to purchase expensive equip-
vocational school that has operated pursuant to the ment, secure appropriate facilities, or hire the
provisions . of Education Code Section 94310 - teachingstaff. L '
(29023) or ?4312{29025)foraperiod of two years Some areas of concern do exist, however. All
or has received final approval by the Bureau of | .., i15cts with private postsecondary schaols must .
N School Approvals. : 'be based upon employment needs and identifie -
. The public entity is defined as any , school jab opportymtles and the instruction offered{b
qlitmt’ community ‘college district, county super- ‘the private: schools must be -related directly to
& intendent, or governing body of any agency main- these needs and opportumtles The proposed -

taining an ROG or ROP. A student is defined as -
., any individual who may benefit from the voca-
tiondl instruction under contsegt with a  private .

course or classes should not duplicate other train-
ing opportunities in the region served. «~ -

‘postsecondary school and who has either reached The courses or classes offeged by the contract
his or her sixteenth birthday or junior class must provide vocational education opportunities
) standing in a public sedpndary. school, or who has . for a greater’ number of students than would
beer recommended by the chief school adminis- ~ otherwise be possible. Likewise, all courses must
trator of the public entity to participate in , meet ‘th\/szndards set forth in the California State

instruction provided by a private entity. Plan for Vocational Education.
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; v Work- Study Programs : program. Approval or disapproval will'be given in

The work-study - proﬂram under Publn Law
90-576 (Part H, Vocational Education Act of 1963
as amended n 1968) 1s designed to provide
part-time-employment for students who need the
earmings from such employment in order to com-
mence or conunue theimvocational training on a
full-time basis.

Work Study Criteria :

Lo‘al education agencies seeking reimbursement
of local funds to be spent through a wprk-study
program sh \:ld mahe dp tion to the State
Department{of Education, Vocational Lducation
Unst, prlorz\o any Sspending. ‘The application
(which 15 available through the regional office of
votational education) should give a detailed

description of the program and 4 rationale for °
expenditures. The application should contain the

following: - s

- 1. The number and percentage of unemployed
youths between fifteen and twenty-one years
of age - .

» 2. The’ number and percentage of youths
- between fifteen and twenty-one year$ of age

who have dropped out of school’

3. The critena for selecting places of emplay-
" ment. the means of determming hours of
* work, and the compensation practices
4. The manner in which student eligibility 1s
. determined
S. The nature and amount of district support

including finaneaal, personnel and am.lllary

* services | .
=~ 6. The, cnitena for evalyating program effective-
ness -

-

Applications will be reviewed on the basis of the
above criteria and the procedure that the local
education agency has deve]oped}e’admmister the

.t +
f

-

writing.
Eligibility Criteria )

To participate in a work-gtudy program, the
student must meet speific eligibility critefia
These are the following:

1. The student las been accepted for enroilment
or. if he or she aiready is’enrolled, is in good
standing and in’ full-time attendance as a
student irf a program that meets the standards

- prescribed by the California State Plan for
Vocational Education and the local education
agency for educational programs.

« 2. The student is in need of the earnings from
such employment to commenge or uontmue
the vocational education program.

3. The student is at least fifteen years of age and
less than twenty-one years of age at the date
offthe commencement of employment.

4. The student is capable, in the opinion of the
.appropriate schiool authorities, of maintaining
good stqndmg in the school program whnle
employed in the work -study program. R

-

iirhployment Cutena

Work-study 'rogré'ms dre to be administered by
the local edufation.agency and are to be made
available (to ¢he extent of available funds) to all
qualified youths in the area served by such agency.

Fands granted to the states under the Voca-
tiondl Education Act and allocated to_ the"local
education agency for a. work-study program are to

< be used solely for paymept of wages to students in

the work-study program. Furthermore, at:least 20

.~ percent of student wages are to be pdld from local

funds. All other expenses associated with the
program - salaries, administration, Workers’ Com-
pensation, and the like—~must be borne by the local
‘education agency. :

t
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No student may be employed more than 15
hours in any week during which classes are in
session. Furtl\ermore the student is not to reu.ene

, compensation in excess of $43 per month or $350
| per académic \\claar. or its L‘(ﬁmalent unless the
" student 15 attenMing a school which 1s not within
-reasonable commutmg distance. In that case, com-

* pensation may not exceed S60 per month or $500
per academic year or its equivalent.

No* limitations are placed on the. amount of

* compemsation an eligible studeht can ¢arn during
the suminer, and such earnings do not aftect>the
amount of compensation allowable during the
academie year A sﬁudent, would be limited, how-
ever, to 15 hours of employment per week whlle

: attending class on a tull-time basis. .

Employment under the work-study program is
by the local education agency or by some other
public agency or institution (federal, state. or
local) pursuant to a written arrangement between
the tocal educational agency and the other agency
or mstitution. Work so performed must be ade-
quately supervised and coordinated and must not
supplant present emplloyees of such agency or

institution. ‘
) &
Comprehensive Employment and Trammg
N Act Programs .

N
The purpose of the Comprehensive Em\ployment
and Traming Act (CETA) of 1973 1s to provide job
“traming and employment opportunities for eco-
nomically’ disddvantaged, unemployed, and under-
employed persons and to ensufe that training and
other services lead to maximum employment
opportdnmes and enhance self-sufficiency.

The” prife “sponsor 1s the basic governmental
unit to which the CETA funds may be allocated. A
prime sponsor may be a unit of local government
with a population of 100,000 or more persons or a
combination of local government units including at
least one unit with a .population of 100,000 or
more. 3

The local educatlon agency, known as the
deliverer of services, becomes a partnér with its
lo«.a}/pnme sponsors by providing vitally needed,
vocational traming for the unemployed, under-
employed, and e«.onommally disadvantaged, With
the assistance of CETA protnssmnal personnel all

«.ommumty resources are brought into- focus to

serve the CETA participant. Each Project contains
_such supportive vqcational education services as
may be needed to ensure that a trainee is provided
with employable sknlls Such «.ommumty resources

(3 . ‘., -

v

v

»

are contrackéd to provide required elements 94('4
successful program. '

Each occupational training program m«.ludes an
advisory commyttee comprised of community per-
sons knowledgeable about the job market, job
pert‘ormance requirements, and populationt needs.

N

Youth Employment Programs -

For the purposes of CETA youth emplpyment
programs, partu.lpants must be between fourteen
and twenty-two years of age. Ehgibility for partici-
pation in a CETA, Title I, activity is determined by
the tollowmo criteria. The partmpant must.

1. Reside within the geographical area covered
. by the prime sponsors
+ employment plan.
2.'Be unemployed, underemployed. or economi-
cally disadvantaged.

An unemployed person is defined as a person
who is without a job and wants to work and did
not work dyring the calendar week preceding the
week in which the determination of eligibility for
participation is made. This classification is gener-
ally khown as “near poverty.” a\

An'undéremployed person is defined as a.person
who (1) is working part time but has been seeking

* full-time work and whose salary relative to his or

her family size is below tie poverty level7or (2) is*

working full time but whose salary relative to his
or her family size is below the poverty level. The
povert)s lgvel salary shall be an annualized salary
based on. the actual salary for the three months
prior to apphcatnon

An economically disadvantaged person is
* defined as a person who falls within one of the
followmg categories:,

1. An 1nd1v1dual or member of a family whose
income is less than the poverty level as
establislied by the Bureau of Labor Statjstics

2. An individual of ‘member of a family who is

on a social welfare program

. A foster- home child or, a person who i

" otherwise a ward of the court ‘e
% CETA, prime sponsors are required to give
special «consideration to the needs of eligible
djsabled veterans, special veterans, and’veterans
who l;ave reteived other than- a dishonorable
discharge within four years before the date of their

application. Youth who are -employed under

CETA, Title III, of the act must meet the poverty "

level guidelines, be oy a welfare program, or be

de«.lared a ward of the court.
- . . &
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Work Experience Programs

The types of work experience programs that

‘may be vonducted. under CETA are basically

determmed by the local contracting agency and the

prime sponsor. In CETA ¥Titte 1, Programs, partici-
pants may be either poverty level or classified as

- *mear poverty.” Enrollees may-be paid tor work

%

activities, training programs br such activities as
career guidagice and counséling .

An on- the-_{ob training wmponent in coopera-
tion with busingsses and industries g the private
sector may be conducted under the guidelines of
CETA, Title 1. In these getivities, a training grant at
4 -predetermined rate s pdid to the cooperating
employer: tor each hour the youth 1s employed.
The cooperdating employer 1s required to pay the
enrollee at least.the federal minimum wage rate per
hour. The objective of the on-thesdb training
component is tu train the enrollee and prepare him
or her for full- or part-wme work.

The only buasic constraints governing the cooper-
ative on-the-job programs with the private sector

A

under CETA, Title I, relate to federal and state
child labor laws; the training for’ occupatlons which
require at least two Wweeks of .preemployment
training (unless an immediate empleyment oppor-
tunity, 1s available); and expectation of employ-
ment for the tramnee in the occupation for which
the person 1s being trained. - '

o

Certdmly enrollment in work expcnemc edu-

cation under shared supervision by a credentialed.-»

~school employee, coupléd with the benefits of .

3

related instruction, can be justified—additional
school apportionment notwithstanding.” Many
youth, for some reason or angther, neverenroll in
vocational programs, yet they\are the very persons
who are in most need of thes¢e pragmatic educa-

- tional experiences. Work expériece education can

help to close the gap and possibly be the uatalyst
that provides the thrust to involve_more disadvan-
taged youth in vocational tdLle{I]OIl programs. In
such programs young people, can contribute_not
only to therr own well-being hyt to the well-being
of society | -

\ :\ .
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Executive Intern

Programs

ﬂ
N r

The exedutive hugh school ntern prograr‘n which,
was mitiated i New York Cnty permits students
to spend four-days ot the normal five-day school
weeh 1n the office of an executive, a managex, or a
person with decision-making responsibilities. Pri-
vate busimesses, government otmes public agen-
cies, eommumty service orgamzatlons and other
'groups participate as sponsors

In accordance with California Education Code
sections 1040Q (1068) and 46300 (11251), a-high
school district can place a student for a full day of
‘learning activities with an individual who does not
possess a teaching credential. Furthermore, the
district may receive sfate funds for the student as if
he or she were attendmo school n the classroom.

EacHt executive intern serves as a 5\1
to officials in government, private nonprofit agen-
cies, civic organizations, educational and cultural
institutions, communications offices, or private
businesses. !

Basic to the concept of the intern program is the
clese working relationship established between the
student and the sponsor. The sponsor is the person
at the placement setting who has the primary
responsibility of workmo with the ‘student on a
daily basis’

’

Program Description

. The student 1s assigned to the placement setting

. for four days a week for the nornial working day
of the agency. On' the fifth day of the week, the
student” retumns, to _his or her school for classes or
for internship program meetings witin the district
coordinator.

While the student is 1nvolved wnth the placement
setting and the roles of individuals in that setting,
he or she can observe how the legal and administra-
tive. responsibilities ‘of the manager or leadership
person are carried out and How management and
decision‘making functnons are handled The interns

-

decial assistant |

r] . ‘* *
learn that-interpersonal relationships and interper-
sonal communications are critical to the success of
any orgamzatnon

The students improve their personal sknlls They

build confidence in their abihity to eommumeate-

with other people They learn to recognize the

need for planning if one is to fulfill objectives and

contribute indmdual responsibility to the agency.
In addltlon, interns have opportunities to expand
their commumeatlon skills. Placement activities
may requir¢ writing letters, doing research and
preparnng ‘background information.

v Administratively, the local school district is
responsible for opérating the intern program. The
program is funded at the same per-pupll cost as
classroom instruction.

Y

A positive aspect of the intern prograin.is the
relationship 8eveloped beSWeen the sponsor and
the student. The strength of tle program is the
full-time, four-day-a-week placement that allows
time fpr more effectiveplanning by the sponsor
and time for effective involvement of the student
in the actual activities in which the sponsor and the
organization are engaged. ¢ -

A school program called an “executive” high
school internship connotes the selection of partici-
patmg students from the upper percentile of high
schodl achievers. To limit the program to such
students would nof take into consideration the
needs. 6f many individuals within the student
popu}atlon who may be qualified. This- type of
program could be° beneﬁcnal to any student‘recom-
mended by teachers and ‘counselars.’ Prospectlve
mtefns should shave the qualities of initiative,
perseverance, independence, and the ability to
communicate. Above all, the student must have a
desire to seek experiences beyond and outside of
the classroom environment.

N
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. 15 not liable for the $tu

. the purpose of the program,

. District Responsibilities
The distniCt sh decide to what extentt is or
t's welfare and clarify

g agency. Guidelines

this liability to the sponso

should be established for transportation, travel,

and expenses while on the job.

A wyitten statement of learning objectives
should be developed cooperatively with each stu-
dent. Although the objectives should be defined by
written objeltives
should be developed by the student and the
coordinator once.the student has expressed a desire
to be in the progran. ’

The sponsor’s role in the evaluation should be
agreed upon n advance. Frequent input from the
sponsor regarding the student’s performance 1s an

‘ inportant _aspest~of the program. By using the —

refined. objectives developed cooperatively by the
sponsor and the student, evaluation. can be an
ongoing process:.

Wntten evidence should be presented periodi-
cally tg the 'sponsorlng agency by the school
coordinator regarding the student’s progress on
days the student 15 at the school. If a placement
must be discontingled, a written report should be
provided to the stydent, the sponsor, the parents,
and the school district. . .

Eacll student should be given an opportunity to
explore different placement settings before making
a decision. Students who are not motivated in the

.

__ Reform of Intermediate and Secondary Education

people, the program is beneficial to the local
—school system as well as to local sponsors and
"~ agendties. a
\ '15
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traditional high school settings may display charac-
terigtics or abilities in other settiggs that would
md]cate that placement in an 1nternshlp program

wouFd’be beneficial. .

Providing Input

-~

— "The sponsors need to provide- input for the
operation of the program Even though their
experiefice may be limited because they cannot see
the full program in operation, each sponsor formu-
lates valuable comments®and conclusions. The
sponsors should contribute their suggestions to the

_program rgvisipn process. °
Student input is a valuable part of the evaluation

, of the program. Some means should be provided
for the student to express comments, criticisms,»
and feedback to the sponsor to the agency, and to
the coordmator . .- -

Ay
»

Summary

The high schqol intern program provides an
enriching experience for the student. The concept
‘of the program is.compatible - with the kinds of

_educational experieneces recommended by the

(RISE) Commission. In® addition to offering a
stimulating "educational experience for young
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- F'urlo'ugh Proé‘rams

" dropouts ¥rom school.

~

Economic pressures and lack of academic moti-
vation -are two of the reasons that students leave
school Kefore graduation. Dropouts often cannot
e¢omprehend the relevance of the educational pro-
gram, or they may be unable to adjust to school
rules and regulations. .

In few other cases 1s the importance of commu-
nity 1nvolvement n education so evident. The
community at some powmnt must deal with the
problem of potential dropouts. "Will the commu-,
nity be dealing with well-edufated youths or with
unskilled, underashieving, and undermotivated
dropouts?

2

,» Project Furlgugh

‘In 1973 an experimental pf::ject was mitiated by
the Los Angeles Unified School Digtnct to examine
the feasibility of temporarily releasing potential «
The objective was’for the
students to gain experiences in the adult world in
the expectation that such experiences would
strengthen the students’ educational motivation.
The project, called Project Furlough, was initiated -
with the support of the California Legislature.

Project Furlough provides off-campus educa-

tional alterhativgs for potential dropouts in grades .

ten through teelve. Students involved in the
project leave high school for periods up to one year
to engage m paid business experience, in volunteer
community service, or in independent researchor
study. The project is tailored to the ‘needs of
students who have poor atténdance records or low
academic achievement; however; the students are
offered furloughs only after all other-educational
opportunities have been exhausted.

Off-Campus Objectives

‘ Project Furlough students participate in a
variety of ‘gctivities while on leave from school.
Vlany concurrently engage in more than one type

r
'

"loughed student sel

of activity, and many change activities during the

course of the leave. The ‘gtudents determine their -

own off-campls objectives! however, their goals are
subject to the approval of the school and the
parents. A contract is formulated to descnbe each
student s activities. !

Students are encouraged to prov1de volunteer

service to commumty agencies and other humani-

Jfarian groups. Some students volunteer their ser-
vices to schools as tutors and axdesé and some serve

. in mumupal offices and clinics. Tlie experiences

gained«in these activities often result in positive
attitudinal changes thaf prompt students to con-
tinue their éducation.” .

I

Llanson with Students

Gundance in the off-campus activity 1s an essep- -

tial element of the project actnvntlesd/E,@ch fur-

s or is ‘assigned a-school
haison*® person who (1) assists the student in
preparing a furlough cofftract; (2) maintains con-
tact witl the student during the furlough penda

and (3) evaluates the furlough experience o

determine the amount of school credlt that can bé

granted.

The key to the success of a furlough program is

the relationship between the liaison worker and the
student who is about~to drop out. For‘many
potentfal dropouts, this miay be their first meaning-
ful,y(posmve relationship with a professional edu-
cat -

I

Evaluatign of Furloughs %

The furloughed students are requnred to produce
some type, of evidence of their expenences This
evidente may consist of daily, logs, written em-
ployer. reports, written student reports, interviews
with liaison personnel, tests, pay stubs, or atten-
danze records.

S

o

]

30 36 ' : )

L)

av




124

<
.

Upon completion of the furlough, a committee
examines the furlough evidence to ascertain the
amount of credit. that can be granted toward
graduation. Credits generglly: are based on the

\ # courses currently offered in the school district. The

evaluation commttee determines whether a stu-
dent has met the general course objectives as
established by the district board of education.

In evaluating the overall success of the furlough
program, the laison person carefully examines
-, records of the student’s experiences, evaluatlon
data that the liaison person consnders are the
reason for the furlough, descriptions of furlough
experiénces,

dence to venify furlough experiences, rationale for

granting credit, amount of credit granfed, student

status after the furlough, and reactions of pafents
and others’ to the furlough program., -

b
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.number and types of contacts be- -
tween student and liaison workers, types of evi- .

Community Involvement

The successful integration of education with
community resources is a major factor in operating
a furlough program. In few educational programs is
there such a need to coordinate and utilize

" community resources. As students leave school to

explore the adult world, the community inextri-

cably_becomes involved in their educational future. -

Several years of operation of the Los Angeles
project indicate that a furlough program offers
students ‘a significant alternative to
out.” Since 60 percent of the Project Furlough
students return to school or to some form of
education after their furloughs, the benefits of the
furlough opportunity, the liaison relationship for
potential dropouts, and the community’s involve-
ment in the concerns of potential dropouts have
been confirmed.
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