!

DOCUMENT RESUNE ‘

ED 145 219 95 CE 013 157

AUTHOR Banathy, Bela H.

TITLE An Evaluation Report on the SJSU Career Counseling
- Training Project.

‘INSTITUTION San Jose State Coll. Foundation, Calif.

SPONS AGENCY Office of Education (DHE¥), Washington, D.C.

BUREAU NO 43~ 30650-EFQ48~73

PUB DATE Aug 74

NOTE 33p. {(

EDRS PRICE ° MF-$0.83 HC-$2.06"Plus Postage.

DESCRIPTORS *Counselor Training; *Guidance Personnel; *Inservice

Programs; *Minority Groups; Occupational Guidance;

*paraprofessional School Personnel; Professional

Personnel; *Program Effectiveness; Progras

a S Evaluation; Schcol Community Relationship; Tean

- Training; Vncational Ccunseling

ABSTRACT :

' Findings are reported c¢f the evaluation of the San
Jose State College career counseling training project; which had the
following objectives: (1) helping counseling associates
(paraprofessional liaison workers) gain skills in guidance and
counseling, (2) assisting professional level counselors to have a
better understanding of and an ability to work with the educational
and career needs of minority students, and (3) assisting districts in
integrating the work of their liaison-counselors and workers into the
total career educational and quidance programs. The evaluation
paradigm and design are outlined in segtion 1. It is indicated that
the evaluatiof was post-facto and summative, based on informaticn
derived through logical analysis and empirical data (questionnaire

Ny and interview responses) developed during the evaluation. Findings
are presented in section 2 under the following headings: Analysis of
Stated Needs, ‘Analysis of Program Objectives, Evaluation of ‘Prograa
Content ard Method, and Evaluation of Prograsm Qutcome. Sectiom 3, a

_brief summary and interpretation of findings, notes that the project

was probably most unique in its efforts-to help the paraprofessional
liaisons, showing that those with training at less than the
professional level can be made an integrel -part of an educational
career guidance program. Conclusions listed are that stated
objectives were accomplishked with high guality and that the
investrent was well placed and subsequent additional developaent and
dissemination justified. (JT)

A Aok o o o o A o o oo Ao o o Ao o o o ook o o o o o o ok o ok o o ok o o o ko ok Kok ok koK ek
* Documents acquired by ERIC include many informal unpublished *
* materials not available fror other sources. ERIC makes every effort *
* to obtain the best copy available. Nevertheless, itemas of marginal *
* reproducibility are often encountered and tais affects the quality *
* of the microfiche and ha.dcopy reproductioas ERIC makes available *
* via the ERIC Document Reproduction Service (EDRS) . EDRS is not *
* responsible for the quality oi the original document- Reproductions *
* *
* *

supplied by EDRS are the best that can be made frcm the original.
AR KA KK A K KoK A o oK K K oK oK ok oK oK K Rk o ok K ko




-

ED145219

AN EVALUATION REPORT ON
THE SJSU CAREER COUNSELING TRAIMING PROJECT

¢

EPDA

Project # 43-3G650-EF048-73

San Jose State College Foundation

Bela H. Banathy

U'S DEPARTMENT OF HEALTH.
EDUCATION & WELFARE
NATIONAL INSTITUTE OF

7 eoucaTioN’

P
THis OOCUMENT HAS BEEN REPRO- .
DUCED EXACTLY AS RECEIVED FROM . -
THE PERSON OR ORGANIZATION ORIGIN-

ATING 1T POINTS OF VIEW OR OPINIONS

STATED DO NOT NECESSARILY REPRE-

SENT OFFICIAL NATIONAL INSTITUTE OF

EDUCATION POSITION OR POLICY

BEST COPY AVAILABLE

August, 1974




INTRODUCTION

This paper presents the ;;;::;bs of the evaluation of the SJSU Careér\

Counseling Training Project. The nature of the evaluation is post-facto ard

summative. The information used in the course of the evaluation was
derived through logical analysis, but we have also considered smpirical
data, developed during the evaluation.
In the {first parl of this reporit, the pian of the evaluation is
introduced and in the second part findings are reported. ‘The third part
renders a summative interpretation of fiﬁdings., _ . -
PART ONE: THE PLAN
The plan has two components: the paradigm of the evaluation and its
design.

I. The Paradigm

The paradigm has been derived from a process model of systems. This
model consists of four major operations: input, transformation, output, and
veedback/adjustment. These operations and their relationship are.out1ined
next. -

*+ Input operations‘inc1ude: the establishment of parameter$ (of ‘the

endeavor), the specifications of requirements that are to be met,
and spelling out resources available and constraints that limit.

< The transformation operation constitute the bulk of the endeavor.

It takes the input and fransforms’it into output.

+ During output an assegiment is made of the auequacy of the outcome
of transformafion.

+ Feedback considers the information gained from the assessment_of the

output and it introduces adjustments if such are indicated.
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An application of the process model to the evaluation of thenroject

hes produced the following paradigm (F{gure 1).

»
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. Figure 1
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A Systems Paradigm for the Evaluation

of the Carcer Counseling Progranm
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Input Operations

*

+ Establish the.Parameters of the Career Counseling Program.

Parameters were evolved from an analysis of program documentation

now available. The parameters did set the boundaries of the
¢

evaluation.

- Define Requirements that were to spell out why the evaluation was
being pursued. These evaluation requirements were derived from
needs that are bath (1) internal to the program and (2) external to

it (such as a program evaluation was required by the sponsoprs of

the program).

~

- Specify Resources and Constraints. Resources available for the

evaluation were to be specified (buman, information, situations,

‘ arrangements, facilities, etc.). Constraints in the same domains o

were to be spelied out, including time congﬁraints.

‘Transformation Operations

The inplit constituted the basis upon which transformation proceeded.

- The Goals of the Evaluation were to be formulated. These goals

were evolved based on.requirements defined during input in view of
Q .
the resources and constraints.

. The Design of the Evaluation was_ then Developed. The design

specified what was to be evaluated/analyzed what evaluation/analysis

was to be attempted and what evidence was sought to conduct the

evaluation.
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* The Design was Assessed for its Adequacy. The key inguiry was °

whether the implemehtation of the design would Tead to the
attainment of goais. | s

* The Stratoqy for the Implementation of the Design was Spec1f1ed

Th1s specification described how the strategy was to be 1mp1emented
. (how, when, where, with what, by whom, etc.).

- The Feasibility and Adequacy of the Implementation Strategy was

Assessed, and

* The Design was Implemented. Implementation was accompanied by its

continuous monitoring.

Qutput Operations

% The outcome of Transformation was a statement of fjndings of the

~

evé1uation. ‘This statement was considered to be the OUTPUT.

, » The Qutput was Evaluated in view of the requiremsnts and goals of
. the analysis in order to assess its adequacy.

- The Output or the Evaluation report was then made available tz the

sponsors of«the program.

Feedback/Adjustment

Feedback/Adjus tment proceeded and provided the assessment of the
output indicated less than adequate outp[c.' g . ‘ ¢

o
- An Analysis of the Findings of the Assessment of the Qutput was the

first of the operaiions. This analysis aimed to uncover reasons for
the inadequacy of the output.

* Based on the aralysis adjustrants were introduced in the report.

>




IT. The Design of the Evaiuation

A study of the Program (CCP) indicated that it had four essential
components: ’
* Needs that the Program aims to satisfy.
* Program Objectivés the attainment of which weuld satisfy needs.
* The Program Itself (what intervention was presented and how in
order to facilitate the attainment of objectives?). .
+ - «.Program Qutput, which is constituted of competences attained by
people enabling them to satisfy the stated needs.
At its most abstract form the design of the evaluation was deve]oped
(F1gure 2) based on the four components introduced above
) Figure 2
The Model of the Design

OUTCOMES

OBJECTLVES
ATTAINED

STATEMENT

PROGRAM
WHAT AND HOW?

The evaluation focused on the tour areas depicted above and the

evaluation report was structured accordingly.
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Before we™proceed with the plan, an issue, basic to the design, had to

be clarified. Our design for the evaluation did call for two kinds of
analyses: (1) Togical and (2) empirical.
The logical analysis was mostiy descriptive, using inforhation

e,
available from the various program reports &nd program files.

The empirical analysis was based on information relevant to the

performance of.people who were involved in the program or to the environ-
{ .

mental context in which the program or people have operated. This infor-

mation/data were either available in the program files or were generated

2
as part of the ahalysis.

Summary

In Part One, the evaluation paradigm and the evaluation design vere
“introduced. The evaluation paradigm should assist the reader of this
report to gain an understanding of HOM we have approached the evaluation
task. The evaluation design, on the other hand, presented an image of‘

" WHAT we have evajuated.

Part Two next focused on the WHAT.




PART TWO: FINDINGS
;ﬂ} Findinés are reported in this part as projected in the evaluation
_/ldesign. We shall introduce findings as they reiate to the:
J * analysis of stated needs,
* analysis of program objectives,
" * gvaluatign of program content and method, and
* evaluation of program outcome.

I. An Analysis of the Meed Statement ‘ ..

The analysis has explored five domains:
- The clarity of the statement;

. The relevance of the stated need(s) to the program;

- The viadbility of the stated needs;

- The coﬁbatipi]ity of a specific stated need(s) with other stated

needs: ‘

- The adequacy of the treatment given to needs assessment.

Findings of the analysis, relevant to thosc five domains, will be described

\
next. First, however, we shall recapitulate the needs statement.

-

A.  Need statement.
T T A statement of needs indicate- discrepancy between an existing and
desired state of affairs. k study of project documentation has lead us to
Iabe{ certain items in the document as needs statements. In order to

facilitate an analysis we categorized those statements as follows:

_ General Needs Statement:

(1} "education and career guidance provided for minorities does nct

receive the emphasis that it should,"
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§£atemen§s that constitute-the need base of the project\are as = - %
follow: . \ , ) ‘ ) .
(2) "mindrity children and others from less favored soCcio-eccnomic
areas tend to be discriminated against" (in educational and career A
guidance), *
(3) neducational and career guidance can be effective only when there
is communication and good working relationship between the school, home,
and community.” |

Personal needs were two kinds (4) and (5):

(4) Paraprofessional school;home-community (1iaison) workers:

(a) tend to have an unsatisfactory knowledge of the workings of

\

the school system,

)
3

(b) frequently suffer from poorly stated role-definitions,

(c) are not always accepted by professionals in the school as an
integrated part of the school work force, |
on account of (a), (b), and (c) above

(d) frequently were resentful of the programs and people they were

supposed to be “interpreting to the communi ty, and

(e) were not as effective as they might be in interpreting the

neads of the_community the the schools.

(5) Professional counselors and teachers:

(a) frequnetly have limited understanding of the minority

communities from which -their students were drawn and as a vesult:

(b) do not always understand the needs of minority students and

(c) the constraints under which those students operate (such as

language difficulties, lack of appropriate models, lack of under-

standing of behavior needed in the school, etc.).

® 10
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\ﬂn ana1y515 of the needs statement fo]]ows below: . ' -_\\t.

1) The c1ar1ty of stated needs. The statements 1ntroduced n project

)
documentation describe the existing state of affairs qu1te clearly- and ;

contribute a well defined set of needs. The statements. are »ell'formu]ated

) conceptually and the way they are described also comnun*cates unamb1gu€us1y

As part of our summative assessment we haye/prooed 1nto the ﬁtoaect

A T ..,

“participants perceot1on of needs that the proaect has aimed to sat%sfy Ia"

- " .

a comprehensive questionnaire,* prepared for the evaluation proaect, we_i :
have asked two questions relevant to needs: i
* In your opinicn why was the program initiated? Or to what kinds of .
needs did the project resPone? . .
* Keeping in mind the kinds of Students you are working with, what are
their needs in the area of educational and career counseling? List thoee
needs in order of importance. —

On the first question answers included such statements as:

* there is a need to improve our communication skills in de§1ing with
\ :
people we serve, . - ’
* teachers and counselors need cohpetence in providing for career
,
guidance and counseling, career testing, and career piacement
* Tiaison workers should gian an extended view of career opportun1t1es

open "to them, ' - .

* Questionnaire is attached as Appendix A. .The quest1onna1re was used as
a guide in conducting a group discussion session with nine participants.
In addition another nine completed in writing the quest1onna1re

11
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** Tiaison workers need to be brought into the prcfessional mainstream
aﬁd improve their Understanding of liaison/counsalor relaticnship,

*-there is a need tc bridge the gap between the counselor and the
A =
community liaison worker,

-

* we should upgrade the professional competence of the 1iajson worker,

¢/"_” J

* we should overcome the discrimination against minority children,
* we need to expand the liaison workers' skills in home-community

¢ contacts,

-

v

+ the liaison worker needs to acquire information which might assist
him to serve his clients to &akeey_p1anning.
* In terms of the second heed-due;tion (student needs; the responses
".included the foliowing: . ‘
* lack of motivation oh tHe part of many m{ﬁprixy students due to-low-
achievement (particularly in reading); :
* lack oi adequate self-concept and Ee]f-identjty,
* lack of success in scho61, ! o
N . ¢ lack of adequate minority models,
* need career'ed%catioﬁ, . o ‘
* need ta kgow work opportunities,
* néed- to acquire feeling of worth, _ g .
* need help to £ind their place in society,
* need to have opportunitie§ to expfore careers,
* need fb ha¥g information on regquements and responsibilities
related to the world of work, . . ot .
* need to be provided with stiﬁu]us for self-improvement, ~

* need to be more aware ofseducational needs.
: \
STV 12

€

“.
4




10a

An overall assessment of perception of needs:

A review of the participants perception of their own developmental

_needs and the needs of students indicates a high level of understanding

and even sophistication that they have (acquired) relevance to these
{

needs areas.

u]) The relevance of stated needs. Our inquiry has probed into the

relevance of the needs (as stated) to the content of the program as
specified in the project plans. Our analysis has indicated thgt there is
a clear and logical relationship between the needs as stated and the
content 0¥ the program as defined; the program parameters had been
derived from the needs that the project aimed to respond.

An analysis of the participant's perception of the relevance of
stated program needs to their own needs was arrived by comparing
(1) their own needs statements, (2) the prpgram's needs statements,
(3) their understanding of the goals of the program' (question #3), and

(4) their statement of their acquisition of specific skills, knowledge,

and attitudes (question #10}. Such comparative analysis has yielded

data that clearly indicate that the program needs, as stated, were
ré]eQént to the self-professed needs of participants. Even though
individual participants did not identify with all the stated needs, the
stated needs were responsive to (all) the cumulative needs of participants.

2) The viability of stated needs. Our Togical analysis has

indicated that needs as stated appear to be viable and that their

satisfaction would contribute to 'the solution of the general probiem of
improying career and educational counseling and to the specific problem
re]até} to counseling services.provideqsto minority youth.

5
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3) Internal mepatibi]i;y of stated needs. We accomplished this

analysis by creating a structure of stated needs and then probing iato
their internal compatibility. The structure of needs is displayed in

f

Figure 3, next. (See pp. 708)

’ Figure 3

Structure of Needs

(1) General need: -¢ducatign and
career guidance (fo m1nor\t1e,)
do noc receive the-em iq it

should

f 3

» (2) Minority chilcren and (3) Education and career

others from less favored

education and career
guidance)

socio-economic areas tend to
be discriminated against (in

guidance can be effective
only when there is comnunica-
tion and good working
relationship between the
school, home, and community

3
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(4) Personal needs of
community-- 1iaison workers:

a) unsatisfactory knowledge
of the work1ngs of the
school

b} poorly stated role-
definitions

c) are not always accepted

. by professionals

they were supposed to be
interpreting to the
comnunity

e) not effective in inter-

community to the schools

d) resentful of the programs

preting the needs of the -

(5) Personal needs of
professional counselors and
teachers:

a) limited understanding of
the minority communjties

b) do not always understand

the néeds of minority’
students

c) constraints under which
those students operate
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It appears that needs #(2) and #(3j'are structured components of
the general need #(1).

Needs #(2) and #(3) can not be satisfied without attending t6
needs #(4) and #(5).

Needs #(4) and #(5) are complementary and compatible.

4) Adequacy of treatment. Our overall assessment is that adequate

treatment was givenkto the needs assessment phase of the project. One

way to improve the treatment would be to prioritize needs and mobilize

project resources based on priorities. Furthermore, if larger financial

resources were available to the project, needs relevant fo educational
and career counseling could havé been documented through Titerature
searrh and analysis and actual need ;urvey. Such an approach could
have lead to the identification of needs that were not specified.

In the," jtems above we reported on the findings of the ana]xiaf

of statedﬁﬁeeds.

SN [

—
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II.;\ﬁQ/An51ysis of Program Objectives
'fﬁquires that we carried out in this domain of the analysis

included the following:

(1) would the attainment of objectives satisfy the stated necd?

(2) if not, what need was not attended to by the objectives?

(3) is there any redundancy in the objecti;es; or were objectives
specified which attend needs that were not defined?

(4) are objectives compatible with each other?

(5) were objectives stated in operational terms?; do they (1) allow
the formulation of af®assessment approach that would measure

the attainment of objectives? and (2) serve as adequate bases

to formulate the content of the program?
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The primary approach to the analysis described above was logical.
Findings of the analysis relevant tc the inquiries identified above are
described below. First, however, program objectives--as identified by
project personnel--are listed.

There are two sources in the program ddcumeﬁtation that we have
used in conducting the objectives analysis. We have found a--rather
brief--initial statement of objgctiveé and a more elaborate statement
of goals and objectives, which was formulated during the project. We
have analyzed both statements in view of the five point/ingquiry
introduced above. '

A. A statement of initial program objectives

A review of project documgntation leads us to identi%y the
following initial program objgctives;

#(1) assist minority stﬁdents to QO more effective eduzational and

occupatiéna] p1ann%ng;

#(2) help Counseling Associates (1iaison vorkers) gain skills in
guidance and counseling that will make them more effective in
their work; )

#(3) assiﬁt professional level counselors to have a better
understanding of and ability to work with minority students,
relevant to their educational and career needs;

#(4) assist districts in integrating the work of their liaison

counselors and workers into the total career educational and

guidance programs.




B. An analysis of program objectives

Initial program objectives were analyzed in view of the five-
point inquiry.

1) The first point of inquiry is: would the attainment of
objectives satisfy the stated needs?

A review of the structure of needs (Figure 3, on p. T])‘1eads us
to answer thé inquiry in the affirmative. More specifically:

Objective #(1) responds t cthe general need (#1) and need #(2).

Objective #(2) relates in general to need #5, and can be also
derived’ffom need #1. This derivation, however, could have been more
specificaltly c]arified.in the need statement. .

Objective #(3) clearly responds to need statement #(4). '

Objective #(4) could be derived from.the composite of needs. There
was , however, no specific need stated relevant to district needs.

2) From comperative analysis of objectives versus needs it appears
that a11~need§ were attended to by the initial <et of objectives.

3) The séme analysis also reveals that objectives #(2) and #(4)
did ndt have clearly defined relevant need statements. There is no
indication of redundancy in objectives.

4) Objectives are fully compatible with each other.

5) As to the last point of inquiry, the initial statement of
objeétives does fall short of being stated on operational terms.
(Thjs shortcoming, however, was corrected by the later statement of

objectives introduéed below.)

[
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C. The analysis of the second statement of objectives

The objective developed for the program in its beginnings were
tentative because project personnel did not know the specifics of
background experiences of the people with whom they would be working.
As a result, they found that some of the goals and objectives were
unrealistic and that others were evolved that were more important than
some initially described. The fo]]owing statement synthesized the
initial objectives and those that were evolved dqringthe program.

Under six goal headings, fourteen objectives were formulated.

Goalsl To assist liaison workers and counselor trainees 1in

¢ e e et

. .
untilizing information atout career related training programs, _ w

local manpower needs, and agency sources of information,

Objective~1l., At the end of the training period trainees

will be familiar with literature dealing with career information.

Objective-2, Trainees wil%nge familiar with related -

career training programs ircluding vocational cénters, business

and industry centered training programs and others appropriate

to the students with whom they will work. -

Objective -3, To assist trainees to be familiar with the

local Carecer Data Pank and ways in which it can be utilized.

Objectiverlt, To be familier with and have utilized agency

sources of assistance for educational/career guldance,

Goal #2. To help liaison and professional trainees develop as a team

in working with educational/carcer problems of minority students .

Objective #5. Each training team will have described orally and

in writing, twenty cases which they staffed during the year. They will

" .also describe and evaluate the outcomes of the cases.

18




16

Objective #6. Team members/ﬁi}] be asked to make an ongoing
evaluation of the results of their cooperative team efforts and to make
necessary modifications in procedures.

\__,_\\\ Goal #3. To increase the interpresonal counseling skills of all
\ - '
< trainees.

Objective #7. A1l trainees will demonstrate increased effective-

ness in the use of individual and group ccunseling skills.
Goal #4. To establish optimum working communication with vocational
educational personnel and programs in the schools.

Objective #8. To determine the role and function of vocational

personnéel and programs in the school and district.

Objective #9. To work with vocational personnel in assisting

minofity students to select and enter appropriate vocational training
and work experience programs. \q

A

Goal #5. To encourage participants to move toward an improved

educational goal.

Objective #10. - By the end of the project year liaison trainees
will have been enroleed in a program leading to' (1) a high school
diploma, (2) an A.A. degree, or (3) a Bachelors degree.

Objective #11. By the end of the year professional trainees will

o

have completed requirements for a full or postponed counseling
l; 4
credential with a speciality in career guidance.

Objective #12. Liaison trainees will understand and be assisted

to develop a career laddér plan for themselves.

19




Goal #6. To develop a model for training liaison counselors that may

.be incorpoirated into our Counselor Education program.

Objective #i3. To establish an undergraduate program in our

University that will prepare Tiaison counselors for work in the schools.

Objective #14. To develdp a framework for a career ladder pregram

for Tiaisct counselors which may lead to the A.A. degree, the Bachelors,

and to the Masters in professional counseling.

‘D. An_analysis of the enlarged set of objectives

. Subjecting the en]a%ged set of objectives to the (same) five
points of our inquiry, we have found that:
1) and 2) the goalé/objectives statement is fully reSponsive:%o
stated needs;
3) there is no redundancy of ob&cctives. In fact, objectives go
beyond stated needs -and address:
very specific professional development needs (advancement in
" terms of degrees: see objectives #10, #11, and #12), and .
institutional needs (establishment of new programs at the
University: see objectives #13 and #14);
4) goals and objectives are fully compatible with each other;
. 5) objectives are stated on operationai terms.
One of the attrative featuresvof the project was the project
staff's willingness to restate the 2initia1) objectives b.sed on early
findings. N

E. The participant's perception of objectives

We have asked participants: “As you have understood this program,

what were the goals or objectives?" d

P

[T




-l ~
.
4 .
.
.

The answer given to this guestion generally overlap with the needs/
goals/objective structure proposed by the project staff.

III. An Evaluation of the Program

<18

The adequacy of the program has been looked at from the points of

view of the adequacy of its content and the adequacy of learning

experiences.

Our analysis explored the (1) relevance of content and (2) .learning
_experiences to stated objectives and the participant's perception of
relevance and adequacy.

A. An analysis of content

1) A logical analysis of content was conducted by juxtaposing the
27 content areis (designated by the project) with the 14 objectives.

Information in Table 1 introduces this juxtapocition.

~ _VOCATICNAL FIELD

Relevant
Oujectives

1.
#5 #7 2.
#2 #8 3.
#3484,
#2 5.
#5 #7 6.
#2 7.
#2 8.

~

Table 1

Content versus Objectives

Content Areas

OVERVIEW OF THE FROGRAM
STUDENT PERSONAL ASSESSHMENT
SURVEY - CF LOCAL SCHOOL AND DISTRICT SERVICES IN TEE
SURVEY OF CQMNUNITY RESOURCES AVAILABLE FOR EDUCATIONAT
AND CAREER PLAKNING
CAREER EDUCATION: EACKGRCURD FOR CAREER EDUCATTON
THEORIES CF VOCATIONAL DEVELOPKENT
CAREER EDUCATION: THE ELENMENTARY SCHOOL
CAREER EDUCATION: THE SECONDARY SCHOOL

21
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Relevant
Objectives

#7
#8 #9

#5 #6
#7

#4 #8
#5 #9

#5 #7
#9

#9
#9.
#9

#6

#5 #7
#1 #7

#5 47

#6 #7

#5

# 47

#6 #7

9.
10,

11,
iz,

13.
14,

#8 15.

16,

17.-

18,

19,
20,

21,
22,
23.
24,

25.
26,

27.

- EDUCATION

19

Table 1 (ﬁont.)

Content versus Objectives

1“’!.-

. Content Areas

STANDARDIZED TESTS: HOW TEEY ARE USED IN SCEOOLS AX
AGENCIES.

ADMINISTRATION: UNDERSTANDING TEE INTRA-SCEOOL AND
INTERSCHOOL RELATIONSHIPS AND RESPCKSIEILITIES

DECISION MAKING: THE PROCESS FOE COUNSELCRS 'AND STULELT
PEER COUNSELING: STUDENTS HELP EACH OTHER S
CAREER GUIDANCE CENTERS '

READING AND LEARNING AND HOW IT IS RELATED T0 EDUCATICLAL
AND VOCATICKAL GUIPANCE

CRISES CCUNSELING: ITS REL&TIONQHIP TO EDUCATIONAL AKD
VOCATICNAL GUIDANCE : !

MEXICAN‘AMERICAN COMMULNITY: EBACKGROUND INFORMATICX AND
CAREER EDUCATION

BLACK CONMMUKRITY: BACKGROUND INFORMATION AND CAREER
ASIAN. COMMURITY: BACKGRGUND INFCRKATICN AND CAREER
EDUCATION .

AMERICAN iNDIAN COMNUNITY: BACKGROUND INFGRMATION AKD = -
CAREER . EDUCATION

HOME VISIT: EFFECTIVE WAYS OF TALKING WITH PARENTS
AND STUDENTS IN THEIR HCYES

GROUF PROCESSES: WORKING WITH STUDENTS AND PARELTS
SOURCES AND USES OF EDUCATIONAL AND CAREER MATERIALS
THE 'INTERVIEW PROCESS

MENTAL HEALTE AND ITS RhLAmTONSHIP TO EDUCATIONAL AND
CAEEER GUIDANCE.

PLANNING FCR POST-SECONDARY SCI0CL ELUCATIOM
DEVELOPING INSTRUCTIONAL MATERIALS FOR CAREEP GUIDANCE

Py

HUMAN RELATICNS AND Tﬁ% COMMUNITY
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An analysis of the Jjuxtaposing, introduced above,.reveals a
reasonable overlap between objectives and content.

2) Another source that we used to compare objectives and content

was the survey of participants. A response to our shrvey indicated

a comfortable overlap between the two domains. _
3) We have also asked program participants to express their a) likes,
b) dislikes of certain aspects ¢f the program, and ¢) identify aspects
for which the program could have provided for;-but did not.
(a) Among the most beneficial aspects were mentioned:
* Group Counseling
* Practicum in-Career'P1anning
* The Co-counseling Program .
t Test\Interpretation
) Pfogram Development
* Problem Solving
* Testing and Career Planning
(b) Participants had difficulty to nominate "least beneficial"
programs. They felt that they have benefited f;;m a]]wthe various
programs. Only two courses were mentioned.in this category, Edco 282,

Educational Assessment Counseling, and Edco 286, Organizational

Administration. A mention was made that some of the cour materials

were repetitious, but not for all students.

(c) Mentioned in th. "would have benefited from" categary were:
" Acquaintance with innovative career educational guidance
programs
* having the viey of a knowledgable minority psychoiogist on

the public school testing of minority students
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- more information on testing procedures
* more opportunity to learn counseling techniques.

B. An anajysis of learning experiences and methodology

1) A logical ana]ysiq_wés conducted by comparing the goal/objective

. statements with the description of learning experiences.
, . This comparison is reported next goal by goal.
Goal #1 (Objectives #1, #2, #3, and #4)
This goal was concerned primarily with edugationai/
vocational resources both in the literature ard agenciles,
Trainees worked with various agenéies in relation to their
staffing of cases. Counsultants were brought in from such
sgencies as Human Resource Develepment and varlous special
minority career centers, During the summer pfogram, students
spent time 1n the ;gencies as a part of ;heir class related
work,

It was found necessary to help Tralinees gain more under-
standing of the law enforcement agencles &ith which they were
pealing. Edqcational/céreer education for many students was

closely reléted to relationships with the law enforcement

agencles.

Goal #2 (Objectives #5 and #6)

This goal attended to the development of functional and affective
teams of Tiaison worker< and_professiona] counselors. .Some teams
worked with cases on a iong term basis, and some on a shorter basis.
Some were much more involved than Bthers. The number of cases staffed,

as a result, varied in numbers among the teams. However, all teams
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had performed according to standards specified by objectives, except
that not all of them completed 20 cases.

Goal #3 (Objective #7)

This goal attended to the increase of interpersonal counseling
skills. Video tapes were used for recording individual and group
counseling performance. Audio tapes were also used in home-school
‘conferences. Evaluations were made of the performances. Supervisors
made home visits with the trainees to evafuate cheir performance.

‘Goal #4 (Dbjectives #8 ‘and #9) .

This goal yas concerned with communicatien wifh'woc:edfpersonne]

and programs in schools. Students studied and evaluated vocational

offerings in their own school and district includirg vocational
cla;ses. careér.centers. and educational and career guldance
services. They spent one semester of their work with agencles
in the community including vocationa;'centers. various aspects
of Juvenlle court programs, and minority centers. They were
asked to familiarize themselves with vocaiional opportunities
in the regfonal vocational center and In tre local community
colleges, They made a survey of work opportunities in the
communities avallable for entry workers with or without high
school educations., Written reports were made, duplicated,
and éhared with other members of the group. :

Goal #5 (Objectives #13 and #14)

In describing the evaluation fcr Goal #5, the career ladder ’ }
program was discussed. In relation to‘ObjéEtive #13 above, it has

seemed more appropriate to develop the program for liaison counselors
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at thé/comnun1ty co11eges, work1ng with. them on a cooperat1ve basis in
the overa]] career 1adder plan. Host Tiaisons have not been eligible
to enter the Un1vers1ty until comp]et1on of . the A.A \degree '
2) In our survey we have asked part1C1pants to express the1r

) opinion on the quality-of thé learning exper1ence and yﬁtnodo1ogy.
(a) Among strong points they have mentioned:. B .

- exposure to various emp101ment practhes and procedures

+ experience with numerous commun1ty organizations

* experience with potential cooperative agencies

- opportunity to interpret career education in%orma;ion

materials .

* various human relations activities _ -

. the variety and flexibility of the program -

* a strong sense of "humaeity“ on the part of all partigipénts,

* the opportunity to apply whatchad been learned to own '

situation
- the contribution of various invited speakers
(b) Among weak points they mentioned:

+ a few boring discussions

+ minimal use of'A-V materials

- not enough guest speakers
: - some classes were not challenging

(c) Responding to the question relevant to the adequacy of

information about the progress of participants, they felt that the

information was adequate and frequent enough.




" IV. An-Evaluation of Outcomes

The fb11owing inquiries have guided the evaluation of outcemes:
* Have paiticipaq}s attained specified cympetences?
" Have the acquired cpmpetences had an effect on job performance?
* Has the project ied to éhe identification of new (training)
needs? ‘
" Has the sponsoring institution (SJSU) attained its own stated
institutional objective?
y , * Are there some other outcomes (outcomes other than those
initially stated)? .

The inquireies introduced above are explored next.

A, _ompetences "attained ‘
The -inquiry of competences attained was explored by a two-pronged
approach, namely:
* by examining ﬁhe pérformance of participants in the training

; program made available to them and )

* by asking them to-make a self-assessment of competences attained.

1) Participants' performance in the program. Data avii]ab]e on -

-E;the completion of the program shows tne following:

-~

‘ ‘e 2 . st Year 2nd- Year e L o
Groyp . Enrollment **Enrollment Attrition Completion
- J\' - R — )
Liaison' o019 23 .3 20
. . group : ' .
N - ’.vr '.— _/t
# Professiongl.. 72 I I I I I 19 -
¥ counselors™ 1 . - :
~— -
Total 40 : 42 5 39
PA|
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The attrition rate of the groups wés very low. OUne black
professional level counselor dropped early jn the first year of the
project, because he was not able to produce proper transéripts from
universities previously attended; and so was: not accepted into the
graduate school. Two Mexican-American males dropped at the end of the
year--one to change his objective because his school distric@ wanted
Wmto work on an academic major, the other because of the pressure of
outside work. Among the professionals two students left the program
because they completed their advanced degrees.

2) Participants’ self-assessment. In our survey we have asked

participants to identify competences (knowledge, skills, attitudes) that
they have acquired by participating in the program. A composite of
their answers is introduced next:

(know1edge,and skills)

* career theories

+ sources of occupational information

',interpretétion of test data

- working with proper referrals

* methods in problem solving

. personal planning in educaticn

. understandings of the purposes and processes of the school

- understanding the nature of the communi ty

- career planning
* counseling theory

E * role playing

- testing procedures




+ counseling disadvantaged students

* ability to help students to make certain career decisions

* using know]edgé, skills, and other assets to best serve the needs.
of otherse

(attitudes)

+ more confidenice in handling community situations

+ a feeling of "togetherness" in working with community counselors

within the school district

> deeper awareness of the needs of minority students

- developed a sense of rezponsibility and concern for the local

community

B. An assessment of an effect on job performance

Responﬁing to the question of what competences participants have
made most Jse of;we have received answers, some specific, some
.genera1ized>‘ Several participants had difficulty to respond to this
question indicating that they had not had enough time yet to apply of
what they have_]earned.

One participant reflected upon competences attained by listing

some of his achievements, such as:

- development of "Life Style Day" at the sec mdary level,
- .development of departmental "Career Fairs,"

- development of grade level career clusters,

- implementation of career guidance at all grade levels,

+ development of Career Day, and

+ expansion of the work experience program.
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Other specific statements pointed to such results as:
* being able to interprei test. results to minority students,
. devé1oping better relations with people on the jeb, and
- having much higher level confidence in carrying eut responsibilities.
One participant said that when he first get involved with the
program, he never thought that he would attain such achievepents as:
becomfng known state-wide among Chicaﬁo educators and respected as
a person skilled in Tiaison work. He has been asked to conduct
wSstHops state—ﬁide and was nominated and became a member of POK.

C. Identification of training needs

A significant outcome of the project was, on the oné hand,

a verication of the viability of the program as developed in the course
of the project; on the other hand, the {dentification of a need for
additional training.

From the evidence we have examined, tﬁree'kinds of training needs

have surfaced. .

" For one, an overall plan has emerged for the further and
continuing training of liaison counseldrs.

- Second, the project has pointed to the need for a new trainin§ -
component for professional counselors. Such training componants
would help professionals become more un@erstanding and capable
in working with the school-home-community compliex.

* Thirdly, con%ideration should be given to further test, develop

-nd eventually "package” the program so that it can be mada

avaiﬁab]e to othels across the state and the nation.
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‘D. Jhe attainment of institutional objectives

« An educational-career process was developed for Tiaison counselors.
‘ This was done in conjunction with %he community colleges and the Office
of the Dean of Undergraduaté Studies at San Jose State University. The
process would permit students to complete work in the community colieges,
then move into the upper division of San Jose State University, move on
toward a B.S.; and toﬁard a profgssiona] graduate degree in‘Guidance
and Counseling.
Professional trainees were enrolled in both the Pupil Crede:tial
program and the Masters program in Guidance and Counseling.

E. "Other" ou*comes

1

_ Coincidently to our examination we have found out about some
additiopal benefits attained,.such as two excellent pamphlets developed
by.two participants:

* School-Community Liaison Pocket Book

These materials represent hign professional standards and demonstrate

\
|
|
- School-Community Liaison Handbook w
|
|
the excellence of the program developed in thé& course of the project.
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Part Three:- Summary Interpretation of Findings

S

A §ummaryvof interpretation of findings is presented here in two
parts:

+ a summative overview

- a summative judgment

I. A Summary Overview

The primary purpose of the project was to improve the educational

and career guideance of minority students through (1) helping Counsel-
ing Assoclates (llalson workers) gain skills in guldance

and codnéelingrthaﬁ wili make them more effective in their
work; (2) assisting professional level counselors to have

a better understan@ing of aqd an ability to work with the
educational and career needs of minority students, and to
(3) assist districts in integrating the work of thelr. ™
liaison counselors and worketcs into the total career educa-

tional and guldance programs.
The project was probably most unique in 1its efforts to

help the para-professional llaisons. While it was intended

to help the lialsons become more coupetent in th;ir counse l-

ing areas, it was also concerned with helping the liaisons‘po
devélop positive attitﬁdes toward thelr own educational and

dareer decisions and to develop plans for thelr own personal

development. .
The program did show that liaisons, with training at less then the

professional level, can be made an inteqral part of an educational-

career quidance program rather than being used primarily as clerks or

a similar routine type of work.
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II. A Summative Judgment

Based on the examination of evidence available and materials
developed for the purpose of the ¢yalcation of the project, it is our
well considered judgment that:

A. The project‘accomplished its stated objectives,

B. The outcomes produced by Fhe project in terms of specific
human competence and a program for the developmant of such competences
measures high on quality, ’

C. Beyond the immediate benefits proddced, long range benefits can

be reasonably expected to be attained,

D. The investment of public funds in support of the project was

- . ¢ ell placed, -

+E.  Further investment of public funds in the sequéntia1 testing,
-dditional development, and eventual dissemination of the training
progfam is well justified.
As a footnote to this evaluation, we should mention that we have
Been much impressed by the high 1evelvof professional performance of the

project staff and by the sincere devotion and Eommitmént of project

participants.




