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" This publication is a collection of exemplary practices in career education drawn from"
schrool districts throughout California, These practices are but a sampling of the many career
education activities taking plaee in California public schools. They were chosen because each
one illustrates an exemplary practice in some aspect of ‘career education, such as planning,
management, staff development, curriculum development, instruction, guidance, commu-
nity involvement, or evaluation.’. - ' )

Each exemplary practice has demonstrated effectiveness, and each ‘can be replicated
Wwithout unusual additional resources. Therefore, ‘it is hoped that other &istrictSrseeking to’
implement career education can benefit from the successful experiences described in this
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Overview .
“Few gducational ideas have gained such wide
acceptance in'American education as career.educa-
- tion. It’s tremendously impressive how far-jt has
gon’y in thee five ‘years. since it has had a name.
Business, industry, labor, and parents have rajlied
around it with awesome unanimity.” This assess-
“ment of the current status of career education was
_made by the man who gave career education its
name-—Sidney P. Marland; formey Assistant Segre-
tary for Education, U.S. Depaffment of Health,

Eduication, and Welfére, and-former U.S. Compmis-
sioner of Education. Dr. Marland now serves as
Cotlege Entrance Examinat,ion

President of the
Board.) E

Dr. Marland’s view of career educatson 1s not

. just that of a proud father. It is shared by the first

official -national survey of career education con-
ducted by the” American Ingtitutes for Research
(AIR) for the US. Office of lI?ﬂucation (USOE) and
the National Advisory Council on Career Education.
“Career education as a concept has found ready
acceptance within the r‘atnon’§ sqhools,f‘ AIR says.
“The rate of its adoption ha® been remarkable. The
tremendous array “and variety ofcareer education
activities . . . being provided to students in those
schools where career education has been tried out
attest to'the viability and usefulness of the ‘career
educatiqp’ concept.” '

The AIR _survey of'é fepfescntative sample df

900 school districts in' 1974-75 shows that—“‘tie .

nation has moved about 15 percent of the way
toward the goal of comprehensive career education
for all young people.” AIR admits that thig is a

. . “rough estimate,” partly because of the difficulty.

of distinguishing career education activities from
traditional school practices. Using a list of 15

: leakning activities associated with career educatiqn, *

AIR found that 52 percent of.the nation’s schoot
districts had “broadly implemented” "at least one
“of the 15 activities. Twenty-one percent of the

districts were using more than-half of the activities, -
" but only 3 percent hafi implemented all 15.

i

il
" advancing career education at the local level may

One of the most important steps in establishing'
career education is staff development. AIR found
that 57 pergent of the nation’s schoel distyicts,
serving 69 percent of the nation’s students, were
carrying dn staff development activities in-at least
one of five areas in 1975 The five topics are career
education’ concepts, teaching technsques, curricy-
lum materials, evaluation techniques, and com-
munity resources. In these schools 33 percent of all
teac?\ers and more than 60}pérbent of the counsel-
ing st‘éawere involved. - - .

The\decision, to ‘involve, fhe staff in inservice
training ‘activities was the most frequent step being
taken to implement career education during 1975,
AIR learned. And it found a “significantly, posi-
tive” correlgtion between staff development and
the’ appearané& of career.education in the class--
room.: B . )

After looking at the resulfs.of the AIR survey, ¢
released in mid-1976,.the National Advisory Coun-

‘£n Career Education concluded that “the key to

lie in enlisting the aid and support of community

L3
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lmemb,et‘s.” AIR foﬁtd that the *importance of
community involvement - has been ‘recognized n. -
virtually all—career,‘education programs and that
speclﬁc steps have been taken to 7£re ay least

I

' ‘partial invol . .
. YIncrease commumty involvement emergea as

an essential component of successful career educa-
tion programs,” AIK says. “Levels gf career educa-
+tion activity were er where representatives of

", the business, labor, and industrial .ommunity were

involved. Also, the activities mbst frequently-
rep/orted as effectlve in helping young péople learn
about and prepare “for Jvork all involved bringing
students’ together with work world representatlves
in gne way or’anothér.” *
Eighty-five percent of the nation’s studerts were
in schopl districts that ysed people from business,
) labor,jfr]xd‘ustry, and government as a resource in
the instructional program, AIR.found. Fifty-nine
percent were in districts where students, teachers,
parents, and members ©of the busmess labqr, and
industrial community were involved in educational
"pdllcymakmg This mvolvement of representatives
from, the world of work {8 “the best indication that
a d1$tr1ct is providing at. least some career'educa-
tion, AIR says. Qf cdurse, many school districts
s have traditionally tried to use the community in
the schools. However, AIR says that the career
education movement is building on the existing

practices and is increasing this comtact betyeen :

schools and communities. *

Another good’ indication ‘of career educatlon
activity is the existenge of a formal career educa-
tion policy statement, AIR says. It found that 27
percent of the pation’s school  districts had a
formal written :poticy in 1975 or were planning to
adopt one. Eighteen, percent Bad at least one
full-time staff member to manage career educatlon

“and 34 percemt had staff assigned toO career , i

education at least part of the time.

School districts told AIR that the most*¢ritical
factor-in starting career education and in continu-
ing it was funding. AIR estimates that $31.5
million was allocated to career education in
1974:75 in 860 districts segying 164 million
studénts. Districts. re\Orted that 40 percent of”
these funds, were from "state sources, *37 “percent
from local school: budgets, 22 percent- from the
federal govemment ad (] ,percent from other
Sources.2 \ o e

During Tts early years career. education was
pnmanly confined to inndvative, exemplary proj-
ects. These were funded to a great extent by the
Vocational Education Amendments of 1968, AIR

¥
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feel ‘that no pmare “demonstTation funding” is
needed. “Suffiéient projects.now exist throughout

the country,’¥one Tocal career education coordma-

tor w’r'gte He said that career education propOr
nents should “focus on getting momey for career

“education thirough -to the, state level and the local

corhmunities for use according to a defined state
and local plan.” ’

*Several aspects of areer education efforts have
become particularly ' popular* and successful; "AIR
says. One of these is the career center, wﬁeré
students can go for career information, testing, and
specific help from counselors. ‘‘Career centérs were

highly valued in the districts that had them;” AIR
$ays. “They were usually well liked by students,

since atten@ce was often voluntary, and the
materials .and equlpment were easy to use and
‘modern.” Other popular, successful activities
inctude ~work experighce programs,.whlch expose

~ students to the fealities of the world of work, and.

the use of people from the community as speakers.

. Career educdtion was stronger in schoal districts

Wthh had Teceived assistance from their state
department ofeducatloh AIR found. ]t praises the
states for exercising leadership in carter edycation
since 1971, although it adds that much rema.lns to
be done. - ° .

Thg survey found that 42 s‘tates\tave & foinal,

" written career education policy. Twenty-eight have

a full-time staff for career education,and 18 have

) establl§hed a career education advisory committeé.

Looking at othér ifnportant aspects of career.
educgtion; AIR found that:,

° Téacher- trammg institutions have not yet
been very active in preparing teachers to use
,the concept of career education in their
* teaching. Wxth few exceptions, schools of
education have been allocating less than.7
petcent of their teacher-training budgets to

career: education. However, career educatton -

\s being actively dlscussed irf most schdols of
educatlon ) .. ) N

~ & Many evaluations. of caréer education have

been sugerficial. Only rare instances have

occurred‘/here alumni are studied to find out_

“what effect, their school experience had on

their work expenence e national council

says- that, there 1s a need*for 'evaluations of

» both "the short term and long-term effective-
ness of career education. .

® Career education is. most populal" in large -

school districts, although it is_feund m equal

“says. AIR suggests that many, school districts now - *




ere is almpst
no difference in the .amount of career educa-

, tion found in affluent districts in Wmparison
with economically disadvantaged districts. -

® Although thousands of pieces of.careef educa-

* tion instructional materials’ have been com-e

. mercially produced, school staffs seemed to

measure all over the nation.

prefer locally developed materi
activity for local schoal staff was
_ment of materals.

. A major
e develop-

*““Career &ducation is now permeating educa-
tional program thinking throughout the nation,”
AIR says. It points out the significance of the fact
that career education “is still of concern in a field
where fads have often erupted wigh bnlhant
oratorical support and tklen “quietly faded away.’

I

" ahead, Car:eer edut:atron is beginningto have “a

Qnl
have {onsrdered ‘implementing cageer education
and then’ reJected the rdea AIR says. It notes that
the critics are”“‘xastly Sutnumbered” by the sup-
porters of the concept. Although many wghool
districts are watching’ and waiting to see if carger
education *
visible impac¥ on schools aorOss the country,” AIR
says. ,

‘. ’ -

(Copies of t AIR report Career Education in

.. the Public Schools, 1974-75: A National Survey,
may be obtained free from the U.S. Office of ’
J Educatron Publications Drstnbuﬁon Room B-041,

400 Maryland Ave; SW, Washrngton DC‘20202)

1 percent of - the nation’s school districts _

‘really works . many others are movmg*



Chapter |

Career Educatlon er*at Is It‘7

Just what is Career educqtron" 'Ever since that L] Accordmg \to the Careen Educatron Unit,
_ day in 1971 when, Sidney P. Marland, then US. » California State Depértment of Education—
,Commrssroner of Educatron, made cafeer educa- #Career' education is a-comprehensrve educy-
+ tioh his top priority, educators and others have tronal thrust titat affects instruction at alt
.‘been runaing® around in !ever-decreasing “circles, grade levels\and in al subject matter disci-
trying to define it. . . : . -plines. Career education seeks to .blend the
Although Dr. rlané\said specifically many Sevelopment of academic skills, leisure SleSI,
 times that he did' not 'want to “lay out 4 goncrete and vocational skills.” ‘ .
"federal definition of career education,” the clamor i %Vl t e .
fora definition continued. Dr. Marland’s reluctance ® According to thetMatyland State’ ‘Bo .d of
- to define thetongept was based on. the belief that Education—**Career education is the”total
“if the notion has merit,” it must be defined Jomtly effort of public education and the community .
by tedchers, counselors, school board members, aimed at helping all individuals to become
familiar wieh the values of a work-oriented

college faculties, supenntendents *parents, ~and
students. He felt the definition should vary accerd: - . society, to integrate these valugs int0 their .
personal valte systems, and to unplglént

, ing to the drfferent needs of drfferent ‘communiti s”
ng w these values in théir lives m such a way that

and states.
) work becomes possible, mean 1, #hd sdtis-
. Kertneth B. Hoyt, Drrector of the @ffice of fying to each m%lvu;ulal Mea mgtiuh a. .

_Career Education(USOE), still believes that “career ° )
education defies a simple definition -and so will ] According to USOE in'a 1975 “policy paper”
remam Confusmg n meamng to many.”« . ' - on the subject—*‘Career education is the total-

. Tthe controversy over. ha:vmg' no itye of experience tihrough which one.ledrns :
t definition, careef education probably inherited about- and prepares to engag’e in work as part
more definitions than-did any other movement in of her or,his way ofghving.” (This definition

" education’s history. A"Took ‘t sorle of these.- has been endorsgd by the National Advisory
definitions shows that the whole controversy was ~ Council for Career Educatron ) -
really a tempest in a teapot because, althoughthe @ According to .the<San Diego €ity'. Umﬁed
words ynay vary, the concept underlying them all is School District—*“Career ¢ducation is a com;
basically the same. " - -prehensive blending of academic and ocoupa-
e tional education into a néw -curriculum

D efimtrons of Career Educatlou approach which better prepares: -all students in
He: are a few of the deﬁmtrons of career \ all schools-for productive crtrzenry

educatron - v : " All of (these_definitioris stress one most impor-
. ® Aggordmg to Dr. Marland -““Cateer education tant point very cleatly. Career education is in no -
is designed to, give every youngster a genuine -  way another little. progra r inh®ation _to be
- choice, as well as the intellectual and occup‘a v tacked onto the curriculun®™ As Dr. Hoyt says,.
tional skle necessary to’ back it up.’ Career career egiucatxon is not a “temporary accommoda-
education',is not Merely a substitute » for tion to a series of current, short-range problems.”
‘vocational edycation’ or ‘general education’ * Career education is now, and was always intended '
or. college-pvt?pﬂatory education.” Rather, 1t to be, a bagic- reform that would reshape the .
is a blendmg of all three into an entlrely pew .country’s educanonal system. ‘As a basic reform- .
. moyement,’ Dr Hoyt says, “careef educatron ‘aimis

v




s

~e

at accomplishing permanent thange in, the fabrjc
" ’structure, and operation of Amencan educatrbn

This, philosophy of reform tres in. Jirectly to a
Key- factor in cateer education~irifusion. If careery
educdtion is, not to be an.additron 't the cyrricu-
lum, therr career cation conce ust be
infused or incofpodated into the day‘*to‘ogM
instructional and guidancg activities in-schools. Fog
example, "a teacher
Twain might¢ inco
- cupations,, 4nd an’ {Englishe teacher could help

T '%ndents seé¢ the rieed for Enghsh by relatlng it*to

ournalism, commumcq ians, and stehpgraphy.

y.¥* thit one Kind of activity ‘will ‘give them more

) State Department of Edgcatl.on “It provides stu- ‘
d.ents with the opportunity to. develop an awarg-
.ness of thef® own patential;-a sense of dignity and °

(i'de in accomp,lishment and "the conﬁdence to
gursue personajgoals,”’

“We.grust _prepare peoplg to chOose,il(nmeg

. / *

- A&t

e;f

satrsfa‘étxon than anot}ﬂr says William F. Prerée,
- Deputy Commissioner for Occupatlonal and Adult
Educatron USOE. :

o fCommqn Mrsunderstandmgs-

, T it s ;mportant 'td know what-career ed'acatlon -
is, 16 is jst as 1mp,o‘rtarl to knew what it is not.

t >

-
L

‘,/‘ ] . Basrc Concepts ° } -Even thOL\gh career gducation .has “been going ‘ .
o Looking 4t various deﬁnrtlons of carder educa- " strong, for 'mqre than five years, sore confusion- ‘, -
tion, one Tinds four common threads . and mrsunderstandmg remain. Seme people who.
, - do not understand career ediication feel threatened
O ¥ A comprehensive career ed’udatlon approach . by it and speak’out against it; -However, car’eer
. ,can make all subject ageas mq‘re meanmgful -educatfon proponents reg§ort that these person‘s are’
- and relevanf to students by mdking students % » modifyéng their views as they see ‘career education
. aware of carger fossibilities and allowin xoperatlon and come to undemtand whit it is all ’
' ' .them to explore -these- possibilities and- pl& out. = PR
. _park; for ones of their chioiggs At the same - - Clarifications of commonx 1sunderstand1ngs, as .
" time students §f‘lould graduate from high- descnbed by Rongd, DetriK, Director of Career
o +school with a’salable skill and with the Education; San Diego City Umﬁed Schogql District, -
« knowjedge to pursue acadermc studles if they are presented as follows: | .
. -wish todoso. - PR 1. Career eduedtion is not just another name for .
.. 2. Eareer edycation 1s:oneﬁed to gurdance. and " vocational education buf is rather a new, ©
‘to the development of, every student’s self-" 7 1ntegraied apprdach € merging occupational
" awareness -and - ablllty~ to' make Qdecisions,’ - awareness and preparatlon mto the main- | K
w including . development healthy attitudes -~ -
about vyork educatron anthlefsure-tigne activ- /|
. . 't.ltres «
. 3. Career education is dependent 6 developing
i , genuine partnerships with the acadermc and i
" Vocational aspects of schooling, parents, busi- -
" ¥ ness and industry, the community, : toun-
selors, and 'all educators from kindergarten -
ﬁuough the university. It seeks to involve the
,whole community m’educatron as it has never
E been involved before.
4, Career‘educatron stresses 1nd1v1dt\allzrng edu— '
- cation and .offering leariing bptions i -a
~ . flexiple fotmat that allows 3tudents to move
. - back and forth between the world of educa-: .
~ . tion and the world, of work, even as an adult. .
. “Career edtcation seeks to. blend academic, .
" » vocational, and leisure skills 1n .order to give - °

studehts the kinds of/educational ‘ expenences that
can prepare -thém for personal fulfillment and
- economrc independence,” says Paul N. Peters,
Manager of the Career Education Unit, California




¥ 4 . , . .
stream’ of the edu_cation process. Career edu-*
»,  catign recognizes thateong, but' only one, of |
*  the goals of ¥comprehensive” education is_to
.~ engble-studénts to become economically self-
" sufficient. - ' '
2. Career educatlon does not detract from aga- .

supports . acadé'nlc training. Careeg education
¢ refutes fhe bellef ‘that students must recelve
either academrc or vocational instruction and

~  tonal system can and should, accomphsh both °
« objectives. - .
* 3. Career education. does not compete with
. mstructlon that prepares a student for college.
J  Instead, career education helps the student to
find a direction, a practital reason fot contmu~
. ing education beyond high schook. Agajn, this' .
. ‘idea is not contrary to the humanistic goals of
a hberal education; 1t merely recognizes that
. people must learn how to earn a living as well
* as "how to live. Many students will need .
financial' Supporf to’ realize théir educational
" _goals; mary. will want to expeTience the
—practical  applfcgtion of « their ‘classroom -
mstmctrom Above all,. most: of our students.
either -do not enter college or- will not -
* complete a four-year-college program if. théy -
do begin it. For the¥, students meaningful
altematrves must-be provrded N
4. Career educatioh is' not intended, in any
way, to drscourage disadvantaged students'
from achieving hr.gher levels of - e(lucatlonal *
attainment. On the contrary, career education
. can be a strong motivating. force for self-
- realization and for the achievement of eco-
nomic- indepepdence. It can open new fron- »
tiers of .career possibilities, partrcul-arly for
dlsadvantaged students.

-

&

Perhaps the greatest mmsunders’tandmg - about
career education that still persists is tha® it “is -
anti-intellectual.” For exampl ; in a May, 1976,
address to the Education Commrssron of the States
(ECS), Ewald* Nyqurst,e Commissioner of Educa-
‘tion, New -York State Education Department,
complained that “ths ‘ngw vocationalism’ that is so
much in- vogue today may: help students ta get
their first job after high school or college, but it is -
not going to provrde them with enduring satrs‘fac-
tions throughout‘life. This is the reason why career
edutation ‘must be combined with a renaissance of
the ﬁheral arts.” Dr. Nyquist said that ‘educatipn
has two,purposes: ;‘One is to help each person to

o

-

demic- education’., Rather, it supplements and .-

, education into therr schools. - " », .-

eam hrs bread and the other is fo ‘make each
mouthful sweeter : | .
Career educgtion has exactly‘those same goals. In~ "~

1972 Sidney P. Manland told the ctitics that “we’ *__
have no intention of turnijg any buddmg‘Langston ’
« Hughes int6 @ machinist, .but then neither’ ‘do we
infend, to deny any;maf,hrmst an appreCIatlon of -
‘Langston Hughes’ verse. Imdeed,. we think they ”
‘should @ppreciate each other,” Dr. Matland_said,
“ard in that mptual understandigg begin to builda -

. * .establishes the .principle-that 'a total educa- o new universe of réspect in*which all talents, all skills, )

and all kinds of mtellectu on and trgjning

places they indi- - =
vidually hold in 6ur complex and interdepetident

society. That is the heart of the career education « v
rdea, which some of our cntics fail to see.™ In fact,

one ‘of, the 15 job clusters develaped, by USOE for. .

‘use m career educatlon is firje-arts and humanities.

d

N

' Caféer Edncatron Today, -~ .

Although some thl debate career educatiom,
al agencies and school dis-
vell past talking to doing and are
implementing#cateer “education. A *1974 survey
showed that more than 3 ,000 of the nation’s -,
17,000 school districts had formally brought career  ‘

,‘/’

Fourteén states had passed career &ducation
legislation as of mid-1976, according to ECS, and
.55 of the 57 states and territories have “appointed .
career education coordirftors, It js estimated that
‘more .tHan 2.5 million elementary school students
(16 percent of the total) havebeen exposed to
careet education, acgording to ECS, and at least
45,000 secondary schoql teachers 1£-8 percent of the ..
total) have received’ mservrce training in careet
education. b

Practically every major educational organization -

agd other important groups like the U.S. Chamber
of Commerce Have endorsed career eduggtion, ECS
says. Policy statements on career dl!'!l"catron have-
been adopted by USQE, most of the states, and
many school districts, colleges, and universities. An.
_mcreasmg number- of teacher trammg institutions
_ are starting to offer coursés in career ecluca‘tlon

. Loeking at how career education has grown in

five years, ECS concludes that it has “maeved,

qur@y and pervasrvely intg a” position’ of proml-

nence in this country.” In aWdition, it finds that

“more people are engaging in ‘leadership roles; "
more dgllars are being- made available; and more
resources are being deveIOped for use in éareer ‘
educatron -

0y
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§ Federal resourges for career educatron have

come from three main sources. The first is the

Vocational Education Amendments of *1968 (Pub-

lic- Law 90-576), which funded - research and

* developgient acfivities 'under Part C, and exem-
plary oMlemonstration projects under Part D. This .-
was particul y important before career educa-

. received legaslatwe status. Approximately

700,000 ‘students were affected by these state’

programs in 197172, ECS‘says. Other exemplayy

' projects weé'e funded under Title 11, the innovative

" programs séction of the Elementary and Secondary

Education .Act-(ESEA), )

-Caregr education was officially endorsed by
Congress when it revised ESEA by, means of the
Education Amendme_nts of 1974 (Public "Law
93-380). Section 406 of that -law estabhshed .

"-.USOE's Office of Career .Education and

National Advisory Council for Career Education. It
+ +also provided a $10 million annual allocation to
support, caseer education efforts.’ In an unusual /
. show ‘of support, Congress matched ‘the allocdtion
“with an apptopriation:in the’ 1976 fiscal year.” As it
revises existing legislation, Congress is gxpected fp, .
continue its strong—backing of ca'reer education.

s
.

" Strategies fyr Change
As caréer education has evolved, it has adopted a.
" numbey of strategies for attamlng change, including -
“the infusion approach. Eleven of thesg:strategies
have been identified by Dr. Hoyt in conpectron
.with.his role as the national spokesman *for ‘career
edycation. He gives "this adv1ce on strategies to
state .agencies and school districts: y

I Use public ppinion polls and research data
illustrating current youth problems and
‘societal need as_a rationale for reform.
Such datg "are in plentiful supply. They

. clearly indicate a’desire on the part of"
youth, pdrents; business, labor, industry,
and the general public for education to
*increase ifs emphasis on education as prep-
aration for -work. Both the need and the
call for this approach to educational reform
dre clear“and strong. This strategy has,
hopeful)y, made clear that career education

_is more than a fad which will soon disap-
_pear by emphasizing the growing problems

. associated with education and work rela-
ttonships that are certain to increase in thc' .
years ahead.- ‘

. Emphasize the systemwide need for career
education The career education concept

>

- system asis. Th

’ -
‘has beenr intentionally pictured in ways

that apply to education at every level, in
every ‘state, in. every educational mstxtu-

‘ tiofi, and to every educator. Although the

nature and degree of reform will obwously,
vary, no parL'?f ‘American education can -
remain untouched if reform of the system

is to be accomplished. !

. Use an infusion approach to reform. Real

reform cannot be attained through a stra-
tegy of additions that leave the rest of the
, the proponents of career
edugation have not asked that it become a
fiew educational specmlty, a néw part of
the curriculum, or a new program requiring
extensive additions of space and new staff
members.. Instead, the strategy has been ta

- teform educators and educational programs

by infusing a congcious emphasis on
education as preparation for work through-

&ut the entire systom of formal education. .

4. Don’t try to take over_all of ‘education.

+

B

There is a huge difference between empha-
sizing that ®ducation, as preparatién for
work,, represents a goal applicable to all
educators and clalmlng this to be-the only
godl of educationgin champlonlng its par- -
tlcular goal, the ponsnts of career ¢du-
‘cation have purposely sought .to avoid

“demeaningor detractmg from other worthy -
. goals of education:

Rather, they have
sought, as part of reform; <o inistill a sense

" of purpose among all pexsonsvteachers and

students alike—in’ ways that will emphasrze
the multjple goals ‘of Americar¥education.

‘5. Emphasize work, .but do so inh humanistic
_terms. 1f career.educatlon is to represent a

viable response to- those calling-for educa-
tional reform, it musiggenter its conceptual
efforts on work. If cafeer education is'to

. appeal to today’s educators, it must be

presented in humanistic form. Rather than -

‘viewing this task as insolvable, proponents

of carcer_education have attempted to
redefine work in humanistic terms related
to the need of all human beings to act, to
accomplish, to produce, to achieve. This
effort has allowed unpaid work, as well as
the entire world of paid employment, to bé
included in the career education concept.
Moreover, ;it has allowed all educators

multiple ways of relating work to their_

substantive instruc'tional content.

.
L]
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6. Organize career edutation efforts around i alienation, on the part of both teachers and
- the process of career development. Career . students, by increasing the personal
development, as part of human growth and . autonomy ‘of the tedcher, expanding the '
development, covers the entire life span, - . variety of learning approaches and learning
from preschool through retirement. More- resources available to the teacher, and
over, it encompasses all persons, Finally, it | recogmzmg that both teachers and students -
“%is based in a combination of ‘philosophy _ are’ more creative, innovative, and dedi- -
and research that emphasizes .freedom of - cated than the “educational assembly line” .
. choice for the individual. It is the most " has given them credit for being. It is a
- {ogical of all possible ways of viewing the strategy which, when understood - by
total spectrum of .education and work ~ teachers, appears to work.  * i
* relationships. . 8.Allow teachers the time and the oppor-
7. Implénent career education . prtmartly ) tunity -to be’ creative. The proponents of
arotind the teaching and learning process. carees~education have sought neither to -
* Until .classroom teachers change their - provide teachers with packaged approaches : 1
approach to the process of teaghing and , to rcareer education nor to force them to
learning, no bask reform canm be madg in. ‘ use 3 career education approach Rather °
American education. The proponents of *® * than invest heavily in new specialists or-.
career education have avoided an approach new materials; they have made thetr pri-
‘that asks teachers to add more cdntent , mary investment in provndmg teachers with
‘to an already overcrowded curriculum. the time to think’ critically and construc-
Instead, they have centered attention on ‘. tively about how career education can help . N
the teacher’s primary respongsibility—-that eaclr teacher better attain-his or her objec- -
the imparting of substantive content— - tives. ngglers do not have ‘‘spare” time. ~
have asked: How can the total Change=real change—will not come to t
resources of the communify be brought to classroom if ordered by the a%lmmlstratlcf )
bear on helping students learn more? and Teachers need the time and” the oppor- =« o
) How can the substantive content yéu teach tunity to make their own professional
+ * be related to work? » . decisions. Thgy are capable of doing so.
) enitink difitegy us C %m ‘teacherf. to “Sell” tHemselves on
edmtig#. Career education sub-
ibes to the '15-70-15”{pjulosophy that '
L= s agut 15 percent of teachers will
I ik iSipsti ;ﬁﬁt immediately,
- . . »tﬁﬁi 15 pefeent wﬁ%&cé.any new ideas
er, and ‘the m: 70 -percent will
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have been given time.to think it through
_ for themselves. Career edycatron has sought

to capitalize on the 15 percen{ who are

thusiastic supporters,and to use them as~
;;mmary role models for helping the 70
nt become similagly ehthusrastrc, The
kinds of change that ar¢ squght wxll not\
come rapidly.
. Provide key roles in career educatton for all
professtonals in educ‘al?o .-t is hard to be
opposed to something’if you are-a vital part
of 'it. Key roles in career educdtion have

. selors, school administrators, média gpeeial-
. ists, and +all- othér . professional educato.rs
Each‘is being asked to change as part of
.'  the reform attempt, in ways that emphasize *
- .helping teachers  better serve * students.
There is no parI of . American. education
- that is not berng asked to change?
.Kecogmze he importance of colla Qratroh
. Educational reform cannot be acconi-
- plished if the only motivatiom ta change is
\ . from the inside. Moreover, dn" essential
element .in the’ kind Jf reform adyocated
through career education is the greatgr
s ) of the entire communlty as' 4 leamlng
' . resouftedan abandonment of the, false
notion that. the best way “to prepare stu-
dents .work is to lock thém up
schoolouse and keep them away gm
work. Thus, from the outsef the propo-
~-nents of career education have said¢that
T, this reform is not something educators can

is a_colla "qrative effort involving the -
fq;mal edycation system; business; labor,
industry, /and- the - professions; and*the
. home angd family structure. Collaboration
by all three of these segments of socjety is
essential to the kind aof reform envisioned

money is always a problem these days, some career

_educators complain that they don’t have enough
money, and that career education costs too much.
Irepically, others sdy that career educafion costs so
little that it may be comrdered }ow in. pnomy

. been outlined for classroom teachers, coun§ -

do by themselves. Instead, career education
- abandonment Jf the term career * education.”

- by career education. . -« * . .
“Collectly y,” Dr. Hoyt says, '‘these 11 stra-
tegies hold high potential for educational reform in
. America.” 6 : '
o ‘ Concerns for the Future ’
* . Y
of co , all is not smooth sailing, and career
educatigR has its share of- problems. Because

. . , y

* ECS believes ‘that .there are several concerns
which must be actively addressed by career educa-

tors if the concept of career education is to remarn )

viable:

'® A’ ldck of consensus on the rele and responsi-
" bilities of schools and colleges

® -A lack of consensus on an operational dgfini-

tion of career education and a lack of
understanding of the coneept
® Continued compartmentalization of work and
education as separaté activities :
® Federal funding that has focused on planning
. and demonstration pro;ects rather than on
.comprehensive developmental programs
®° Overlapping and redungdant federal legislation
® A continuing need in schools and colleges for
. staff development in career education. ~ ~
® Vagueness about the scope of career educa-
tion, particularly as it relates to early child-
hood education and adult education
® ‘Incomplete use of community resources
* ® Constraints of the insurance, compensation,
lapor,}and related la\ws and rﬁg:gu;latéons

Nevertheless, career -education survives and
thrives. As USOE has, spid, .career education has
‘“‘demonstrated its acceptabrllty as a direction for
change to” both educators and to the- general
public.”

Career education looks ahead toward a some-
what different goal. If career education is success-
ful, “the result should be compféte integration of

, career education COncepts into the total fabric of
“all American education,”

USOE says. “When this
has been accomphshed the’ result shouid be the

IX]

Career education will succeed»completely when it
no longer needs to exist.

\l " " - -

-
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Chapter 2

Career Educatlon in Callfornla

Cahfomla got in.on the ground floor m career
education. The Califormma State Department of

- Education gave career education priority status in

-

1971, the:same r in which Sidngy P. Marland,
then U S. Comrhiss®ner of Education, established
career education as a pational priority. .

The Department "and the State Board of Educa-

-tion recognized that Ihe tradmonai!ﬂy designed and

operated gghool, systems were ot functionally
effective for.all students. Callfomla schools, as well
as those in the nation as a whole, were primarily
concerned with preparing students to enter the
next level- of educafiorr and doing little to help

us‘tudgn;s make the transmon “from school ‘to the

labor m@t

[n the years that followed school districts in, the'

state have came up with a variety. of mnovative
efforts in career education. They have found
guidange and tangible help in all aspects of career
education fpom thé Department of Education’s
Career Education Task Force and Career Education
Unit, Vocational and- Career Education Services
Section.

Report of the RISE Commpission

Although career education in California is going
well, it is on’ the threshqk.i of even blgger thl,ngs
because career education is tied in close'ly a state,
*plan’ to reform intermédiate and secondafP educa-
tion. The Report of the California Commission for
Reform of Intermediate and Seconda®y Education
(RISE)' speaks to many of -the peints ‘made by
career educatbrs (Sacramento California State
Department ¢ of Education, 1975).

In. its statément of philosophy, the RISE com-
mission listed ten characteristics that every edu-
cated adult should have: Three of these characteris-

tics relate direftly fo career education. The {irst

characteristic is that an educated person should
have” the skills to find work and to succeed,

- The se¢ond is that a person’s education Shofild

.contribute to self-understanding and self-estéem
because values are mmore important than ever/in an’

increasingly impersonal, mobile, and technologlcal

~ world. The third is that an educated person hould

understand how the economic system woTks dnd
know how to manage money as well-as earn it.

¥R  The overall approach of the!RISE commission’s

¢

?

.~ developed ten goals for studemts in California

10

recommendations describes thes-heart of ,career
education. The RISE report says that its recom-
mendations “sedk to free learning and teaching
from the constraints of time, plAce, and age. They
_aftempt to breach the real and imaginary walls that
tend to make intermediate and secondary schools
isolated islands’ for adolescents.” Specifically, the

.commission cals for “a system of learning options

in"terms of time, place, programs,-and formats to
give leamers a \Nlde choice of ways to achieve their
leammg,goals P

Other commission recommendations are also
Ated in with career education. For example, the
‘commission ¢alls for credit and noncredit
loughs” that -allow learness to Idave and reenter the

~ school system; for ‘extensive oppoftunities fof
career exploration, awareness and preparation; for-

school. cooperation with appropriate agencies to
assist_learners-with job placément; and for develo

ment  of - personal values, responsnblhtles
decision-making Skills. - -

and -

“fur- .

-

> In its proposal to implement the RISE recom-
mendations, the State Department-of Education .

sgys that “public education must make a substan-

tive change in the way every swdent .is educated .
and that systemwide reform is needed.” The

Department says, “It will be a carefully organized
process designed to ensure that all students, regard-
less of their goals, are prepared by the end of their
school career with the essential tools, skills, and
competencies to participate fully in 2dult society.”

, Gqal Statements for Capey gr Education

Although the future looks ' right for career
education in California, the state hasn’t just been
sitting around for the past five years. Among its’
many activities the~Cdreer Edu¢ation Unit has

.
.
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which have been use
developing career educati
foliglvs: X

-

by school districts in
- The state goals are as
E Y .

1. Self-awareness. Students will develop a .
positive attitude toward self and others,a
sense of self-worth and dignity, and metivas
tign to accomplish perspnal goals.

- 2. Occupational awarenegs Students will
develop a continuing awareness of occupa-
) tioriﬁ_gppportumties'and relate these oppor-

. ‘/tunities te personal aptitudes, interests, and
a
t 4

«

bilities.

3. Attitude. development Students are ex-
cted to develop a posmve attitude toward
“work and appreciate the contrjbution of
- work to sélf-fulfilment and to the welfare
of the family, community, nation, and
.world. ~

4

4, Educanonal awareness Students Wlll recog-
nize that educational experiences are a part
of personal career development.

5. Economic awareness. Students will, -un‘&é;-
" stand our economig system and be aware of X
the relationship of preductive work to the
"&cohomy and to the individual’s well-being.
6. Corisumer competencigs. Students will
achieve sufficient economic undérstanding
“and consumer competency -to make. wise-
decisions in the use of their resources.

7 Career plannmgmnd ,deasron making. Stu--

. dents will engage in the career development

process and accept responsnblllt-y for the
series "of choices that carries an individual
along ‘the career devakdpment continuum.

8. Career orientdTion. Students will explorey ,
=« ' career' possibilities to increase awareness
and understandmg of ‘the occupational
.options available to them.

.9.'(‘areer exploration Students will .plan a
participate 1n a program of career explo§
tion that contributes to the individus§li

search for occupational and persopal satis™ :

- faction, .

10. Cgreér preparation Students win acquire
marketable skills keading to empldynient in .

~r

. ~

one or more occupations in a selected
cluster. This task will be accamplished by
, means of in-depth exposures designed to
enhance their employability and help them
recognize that advanced training or con-
tinuing education may be necessary. -

.
L4

Career Clusteré'

*If these goals are on one side of the career
educatnon coin in Cahforma on the other side are
thé 15 career clusters developed by USOE. These
clusters cover 95.percent of the jobs known today.
The Career Education Unit recommends that
school districts select the” number of particular
clusters that meet their local needs. Each -cluster
inclugies jobs at all levels—from entry level through
skilled, technical, and professional octupations.

The 15 career clusters are (1) business and

. ofﬁce (2) marketing and dnstnbutnon 3) com-

munications media; (4) construchom(S) manufac-
turing; (6) \transportatlon, (7) agribusiness and
natural resources; (8) marine-science; (9) environ-
mental cgntrol; (10) public service;‘(11) health;
(12) hospitality and recreation; (13) persomal
service; (14) fine arts and humamtles and (1 S)
consumer and.homemaking.

< Drawing on the state and federal-help that has
been available, many school districts in Californid

have made giant strides in career education. Some
of them have done so with the help of federal
funds; others have %een the need for egducational
change and have responded with ‘their. owh

. .resources. However, all of the exemplary practices

which appear on the following pages illustrate the
fact that career education is being recognized as a
vital force for change and reforin in eduaion.

' 2
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Chapter3 RS

Exemplary Pract1ces—Plann1ng

- Starting caréer education in a school is' not
always easy. The effort requires the gqmmltment
and support of évefyone fesponsible for edugdting
students; but evenr more ¥han that, it requires a key
mgredlent plannigg. Everyone knows that a sh1p
" will sink, despite the,long an“ateful efforts of its”*
builders, if the engineers’ plans are’ not propetly

awn. Career ,education may also founder if
careful planning is'neglected.

L
Planning can make the. différence: between ! suc-

cess anﬂ failure. What is involved? Here are the five

_ basic steps ina good planning design:

1. Conduct a needs assessment: Find out what is

and compare it with what ought to be. For
sthe accomphshment of this task, a. school
committee should be appomted to sample the

. opinions of students, school staff members,
and the comniunity. -t

+ 2. Develop-a statement of needs which “will

jreflect discrepancies between °the existing

. “situation arid the desired program. A needs:

assessment adwisQry committee representing
the ‘whole_community should be appuinted to’
analyze the assessment and decide..what the
school district needs. The committee should.
also analyze available resources and categonze
needs bR a priority basis.

. 3, Forniulate goals and objectwes and develop a”
plan to implement them. The plan for getting
. the program started should spegiically state
when the program will begin, where it will
begin, who will be involved, how the program
will_be operated, and what resources will be

ysed. Pdssible constramnts should be iden: -

fxﬁed

{
~4. Implement the plan ¢following the systemaffu
schedule lald out in step three.

- 5. Evaluate and revise as necessary.

-Examples contained in this chapter, 1llusfratc the
techniques used by several Californfa school dis-

— ., tricts in planningcareer education.

W,
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Revamped Curriculum to Include Career
" Education; Reform in 4 RuraiESchool District

[

\
The staff of the rural Camino.Union Elementary ’

School District took a hard look at career gguca-

'\

*“tion before it made,any Changes. It had twéavery |

.

® .

v

-

serious estions: Are schildren\ in thg elementary
grades 100 ‘young to be involved in career.develop-

ent skills? Is it possible to include career develop-
ment activities along with thé three Rs"

"As officials decided to move, toward-cari = .

education’ under the Vocational Education Amen

* ments, of 1968, three major, concerns “remained

uPpermost,m their thmkmg

.® Students should develop the- ca'paBﬂlty to
make Wl( decisions for,the future from

wide array of career choices. - e

_The school’s emphasm on, teaching the “skills

, . of reading, wntmg; and corhputing should be
centmued

.
glevant and acceptable to students and to the

F ommunity MR '

" When the decision” was made*$o move toward
career education-in 1972, the cdoncept of career
_education was not strange tothe staff. The district’
“had 'be:{m the pracess of.developing goals smce
1969, afid one of ‘these gdal statements; dealing
with nomic and vocational competemce, had
given ‘the staff the opportunity’ to 1mple"ment

- ‘career development objectives,

v

However, the, decision to create a. comjplete

. curric’lum w1th a compreheénsiye career dewelop~ .

'

The goals for the one-school district should'be *

~

- .

%

ment format mieant that the project staff and the )

adminjstration® . had to .reassess all district goals,

' develop a comprehenswe plan mcludmg the neces-

A

12

sary changes, and create a process for trammgﬁﬂ
staff, . e

A general phlloscfghlcal stotement was devel
first: “The district program will help each

.

lvld-

19 L

. udl cl'ﬁld to develop to the maximum of his or her

. &

T\
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-
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. capacity

to function as a responsible member of a
democratic society, to learn te think for him or

herself, to learnr to use %nowledge, and to under--

stand and appreciate the world in whxch we live
and the people in that world.”

Then career deve‘lopment goals were, created to
serve as guidelines for alt subject areasin all grades

(kindergarten thrQugh® grade eight). Performance
objectives were developed for e goals, and

“‘relevant-teacher activities becanie part of the basic

curriculum. ‘o s .
Individualized reading, language development,

dnd’ mathematics programs were developed,

revised, and implemented. Additional curricular

“areas such as science, health, music, fine arfs, home
© economics, and shop art were also created so that

district goals . dealing with self-awareness, self-
discipline, leisure time, knowledge of environment,
. attitudes, physical fitness, health, and safety could
be attaineds

A natural step ip the process of curriculum and
program devélopment was to involve, students in
the decisions that “were made. Through staff
development the classroom teacher became the
prime facilitator of couriseling.”

The results of all this student, staff, and. com-
munity involvement in planning were a new cutrig-
ulum with A comprehensive career development
form at. The dynamic changes taking pla'ce in
curriculum and instruction have 'resulted a
school-commumty learning laboratory. Ands ool
officials say that study trips have taken on a new,
meaning for students.-

“What kind of resources does this new career
development curriculum require? School officials
point to time for inservice programs for the staff,

, transportation for student study trips, audiovisual

- ment form which determines how well teachers -

equipiment, anid. secretarial assistance.
The curriculum is evaluated by usifig an assess-

. have followed through on district goals. The career
* development objectives in- kindergarten through
‘grade three have also become an essential part of
the districts early childhood education (ECE)
program, and self-concept and motivation inven-

tories are used with all students in kindergarten .

through grade eight.
P

Performance Contracts f'qr Teachers in an '
Urban Comprehensive High School

7 All educational mnovators know tHere 15 one
sute formula for failure- Don’t snvolve teachers tn

- planning .anything new; just hand them a com-

pleted package and tell them to teach it Naturally,

‘o

teachers are defensive,and resistant to chgnges
_imposed in this manner. Teacher involvement is
* essential in planning career'education.

The" Chaffey Umon High School “District in
"Ontario took this credo ope step further and urged
all teachers to become involved in the development
“of career *education ‘for thg district. Flft,een
.- teachers” accepted the offer and - srgned a perfor-.
, mance contragt, agreeing to write an infusion unit
in career education during the summer of }974.
The district,-using its own funds, agreed to pay the
teachers for a maximum of 40 hours (although
some worked up to 120 hours on the project) at
about $7.50 per hour. Thus, the teachers received’
about $300 each for their effort. .

To make syre they would get usable materials in
returfi, school officials included measurable perfor-
mance ‘objectives’in the contract. Ia addition, the
teachers under contract took part in an annu?.Uuly
inservice training workshop on career«educatlonjr
and had personal cqnferences with Mary Jo Kohler,
the district’s instructional coordinator for career
education.

* The su'mmers work resulted in 11 multrdxscr-
plinary "infusion umts—mstructron_al “materials
which could be infused into ongoing study unitd
without changing the textbooks. The materials
modified existing course oytlines to include the
career education concept, with emphasis on
occupations. The infusion units, buut around the
idea of consmenng a clustér of ocmipatrons at the
same time, were developed in such areas as
electronics, health sciences, remedial reading, oceari-
ography, typing, public speaking, and basi¢ English.

Gther teachers undet contract produced a careér
education® needs assessment for the district, a’
gu;dance -based plan for scheduling students at.the
district’s high school ‘according to cluster goals, and

* a presemtation of 200 slides entitled “Would You .

l

Rather Be a ‘Mule?” The 28- mmute slide unit,
. created by a IU.S. history teacher who was unen-
thusiastic about career education until he attended
one of the rnservrce workshops, presents the idea
that most peop.l\e have at least four careers in their
Iife. as part of-a family unit, as a cifizen who votes
and selects candidates,~as a wdge earner, and as
someone—~whe—pursues- leisure-time a'ctivlties or is
retiged. Thé presentation emphasizes that a career
1s not- just something that a person studies in:
schaol srgoe mqst people will have five to eight
carcers in their lifetime, only some of which they
yill be paid for.
All of th€ infusion units induded mformatuon
on what students actually need to get a job. The
) . :

0 o :
‘ -




E

g wntmk of the unit amounted to 3nly about 60

percent of the task. The students also ‘had to try
_the- unit out in" the classroom, evaluate it, and
mochfy it if necessary - The infusfon units produced
under the performance contracts fave worked out
so well 1hat the district now las more than 40
units in use "and’more m.preparatlon The district
now has'réceived. funding under the Education
Amendmeénts of 1974 to help with the cost.
The district has been guccessful because if
inwol the teachers, althomgh school offictals use
a ver;; definite. “soft sell” with teachers being
exposelt, ,to career education for the first time,
Mary Jo ‘Kohler-says. Since, many teachers feel
ttrieatened in the beginning, nb pressure is placed

LY
»

on the teachers; and j.hey can refuse to partu:rpate
if they wish. -

-,
.

Career education’s success in the Chaffey Union
High School Dlstm.t can als¢ be-traced to strong
support at the-top. The district’s boatd of trustees
rétommeénded a manigement plan for career educa-

“tion in 1974, Tie plan developed by the district

included selection of a distfict coordinator, adop~
tion of a definition -of career."education, devel-
opment of goals and objectives, and a time lihe for

mvolvrng the faculty. . . 7

Here is a copy of the teacher performance con-
tract for career infusion that is used in the Chaffey
Umon High School District: -

Pad .
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Planning for Care¢er Education; .
Essential Ingredients

What does it really take to get career education
off the ground? As the Davis Joint Unified School
District” put together an articulated career educa-
tion project for grades seven. through twelve, the
staff leamcd that there are several essential ingre-
dients. T ' ’

First, one person must be \smgled out to work
full time in ~prepanng everyone who will be
involved "in or affected by the career education-
activities. In the Davis district that-individual was
Don Dachnér, a high school work experience
-goordinator who was given a year’s sabbatical leave
to become¢ knowledgeable about care€r education
and tg Qe\élop a.plan for the district. He concen-
.trated primanly on four areas: : ’

® Research-to find out what was going on in °
“career education in Cafifornia and tosstudy °
yhat was needed:in the district °

Pformative ' activities-pnmanly talking  to
téachefs, administrators, school board mem-
bérs, members of service clubs, parents,,and
sthidents about what career education is and is

ngt , ’

education activities that needed to be devel-.
oped {(Descriptions of the activities were

presented to4ntei’ested teache;s.)‘ U
® Special hélp and activities for the interested -
teachers \ . .

¢

“[f there is one community that should- be
singled out for special loving care, it is the
.Classroom teacher,” Mr. achner says, “for 1t 1s in
the hands of thiS person that any educational
change succeeds or fails.” \ . ’

As in other districts, Davis school officials
encouraged teachers to become interested in career
education; but “absolutely no pressure from any _
_administrative source” was placed on teachers, Mr.
Dachnel says. Instead, school. officials direfted
their efforts toward'about 10 percent of the
teaching staff who showed an interest in exploring
the career educz{tlon approach. Seventeen teachers
and counselors were given 40 hours of paid or
released time to use in becoming well-versed in
" career educatjon concgpts and in plarning ‘and
implementing a procesg of infusing.career educa-
tion intp their instructional programs. o

“We are relying on this group to develop
entlusiasm and. competencies * and to -act as
‘movers’ in their schools and departmenis,” Mr.

Material development—specifically, 12 career -

13

4

Dachner says. They will ‘also be expected?to help =
tonduct inservice training programs Tor fellow
teachers during th&1976-77 school year.,

In addition, 40 hours of. released time were

provided for counselors or teacher-counselorsfto, 4+

develop an' atticulated career-oriented and self-
‘assessment testing’ and guidance program for’stu- '
dents in grades seven through twelve. _

If the district were to infuse career education .
into all subject areas at all grade levels, schbol
officials knew they would need other things
besides .staff development agg guidance. They
point to other essential ingredients: <

® Career cefters at gach participating school-
and a district center tp house materials that

might be shared by more’ than one schook. -

Multimedia materials will be’ emphasized, and -
instructiohal aides will ‘be hired to run the-
centers. The centers must also have a specific

‘ plan for using the materials, or else-they will
become ‘‘storage areas for matenals systém-
. atically going out of date,” Mr. Dachner says.
e A n‘qedi@ development class to produce audio-.
viswal materials for the career eenters, utiliz-
ing l6cal resources, Enrollment will be open - «
to students from all, participating schools. -
e, Transportation iff the form of an eights-
passenger minibus which was obtained on a
lease-putchase, plan. It will be used for'taking
students to the media development class_and
on study trips.and other outings. A small
vehicle was chosen because school district
“experience has shown that.no more than eight
students should go on a site visit at any one.
time. Mr. Dachner says, “Visits by a class of
30 to‘a fimhouse, for example, geperally

. produce mayhem.”

e Commumity involvement by encouraging the
staff to use community resources as an
-il%tegral part-of their instructional program. |

esources. The 'project was funded at o
$68,648, of which $45,890 will. go for -
instructional support. -
® Evaluation and student participation. Stu-

dents have been present since the first inser-
vice werkshop, and six students wijll be
jnvolved in the whale project. They will
submit an evaluation at the end of the year.
In addition, an outside firm has been hired as
xy @ third-party evaluator to-act as a professional

. adviser and to submit an end-of-year report of

; commendafions and rpeommendations. Also,

an ass ent procedure is being develgped to
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. meashre ¢ ge mstudents as a result of thetr
! participatior? in the career-oriented activities
which were made part Sf their regular classes.
The resylts of this assessment-are expected to
. 'be ‘particularly helpful to thgse workmg irr
guidance.

. The Davis pro_pect began when” a group,of 11

s}

* teachers counselors, and administrators sat ddwn

and drew up.an application for federal funding. As
the pro;ect unfolds, it lS becoming apparent that “
major strenggh lies i’ the fact that the person

basically responsible for writing the project is -,

directing it,”” Mr. Dachner says. In addition, “‘extra-
vagant promises were: made, and the project is
manageable.” g ‘

Plans for Career Educatipn in Los Angeles;
" . Goal to Provide Services for All Students

The Los Angeles Unified School District has
been working since 1971 on a comprehensive
career education pro;ect which has an obvious
iong-raage goal; that i€, to develop the capdcnty to
provide comprehensive career education servnces to

.all students—m-the - distriet - Consequently,/ the_

district has become experienced in planning all

. aspects of career education, including 1nstruétlon

staff development, communication, and guidance. -
- But the district had to begin with- research and
developmgnt, This effort was carried'out in three

. phases or planning periods. The entire” cost was'

federally funded.

In-1972, while still in phase I, the district'was
fortunate enough to be chosen as one of six sites in
a national curriculum project. During this phase’
the district concentrated on producing a career
education curriculum and on evaluating.materials
already prepared by commercial publishers for
students in kindergarten through grade twelve.
Thirty teachers ahd three resource persons worked
“full time on this project. Thirty-five units were

. selected for further refinement and use at the end

of this two-year 'period. Guidance materials were
also developed.

Phase* Il involved a three-month case study of
the. district. A needs “assessment was completed.
Squeys were made to discover how much interest
in career education concepts’already existed among

'Fourteen chfferent kmds of programs, called

1mplementatlon optlons were prepared and pre-
sented to the district’s area -administrators. Each
option detailed the scope of that particular
_activity; the budget that would be requ1red and
the number of studetits, teachers, counselors, and

Jbusiness people who might be involved.

3

During the next step, five of these optlons were
selected, with the help, of the area administrators,
to be tested during 19Z
a five-year imiplementation plan for the district:
wide project. The five projects, which are described

. in more detail later i In this report, are: .

teachers, students, parents, and employers. Exist- -~

ing district programs were evaluatéd to see if they
could provide a basis for a comprehenslve career
education model

Phase IIi involved concretc ‘planning and, prep-
«aration for a comprehensnve districtwide program.

It

¢

® The Irrdustry-Educatlon Alliance of Los.

Angeles County—a format for helping busi-

ness, government, and labor coordinate their

mutual efforts involving students and the
world of work. v

Career Expo—a program that enables thou-
sands of students to visit companies and
observe different careers in agtion.” . .

Competency -Based Career Experience—a pro-
gra which allows students to learn job skilfs
at work sites and*to receive a certificate
outlining the skills they have , learned

Secondary School Option Feasnblhty Study-—a
method of giving students alte‘matlve oppor-
tunities of leammg on.the Job It has now’
beerL merged- with the competéncy-based
career experience program.

Business and Eduea,tron Exchange Program a
. plan, which allows ‘feachers and counsefors to
-spend enough time in a company to obtain an-
ln-dept‘h look at opportixmtrgs in the worklng

world. ’ y .

* A basic philosophy underlles all these QI‘OJeCtS

- The philosophy, adopted with, the assistafice of a

community advisory group, cills for reorganizing
educational institutions .. and refocusmg their
energies.

A work ethic that yiews the 1nd1vndua1 in terms
of the eganomic needs of society was rejected.
Also rejected was a service ethic thiat subordinates
a person’s interests to the -social, political,

Vv

cultural needs of the country. Both of these ethlcs :

view the individual in termsof outside forces.

4-75—the start-up period of .’

»

The Los Angeles philosophy supports “the ethic Y

of ‘intent—based upon the assumption that each
person is responsible for his or her action and must
be an active farce in shaping, his or her destiny.”
The goal of comprehensive career education in Los

Angeles is tq, provide a “facilitating process for

v
P

-

J

4

-

N




individuals to better, accorhplish this .\emerging
notion and for the public sehools to finction-as-dn

enablmg«mstl\uhon de51gned to/n'fé‘et clients’

needs.” -
Suburban High School Ready for Career
2 Educatnon Students, Parents Involved

. How can secondary schools be changed so that
they can more easily incorporate career education?
Thi¢ was the challenge facing Granada Hills High
School” when it was selectedsto do a plannmg study
) of one of the 14 “implemerMation options” devel-
-oped by the Los Angeles Unified School District’s -
Office of Career Education.
-The schooi, which serves about 3,700 students
. in an upper-middle-class, primarily white suburb in
the San Fernando Valley, had an important advan-
tage; the principal was interested in changing
- secondary edueation, including the placing of
greater emphasis an career education. The school

experimented - with an approach similar to.that

later recommended by the California Commission
for Reform of Intermediate and Secondary Educa-
tion (RISE) in the RISE report.

Working with an existing faculty commitfee at
the school, administrators selected 15 faculty
members for a special faculty planning committe€
o coordinate. the feasibility study, which was
" started in the fall of 1974. Twenty-six more
faculty members were selected to serve on six
subcommittees.. These subcommittees were askgd
to study different areas of school operations and to
make recommendations to the faculty planning
committee, That committe¢ decided which recom-

e

) mendations to include in a prOposal to the dlstnct“ .
Students‘ and pa1’ents were also involved gnd were
asked to react fo the recommendatlons made by

-the subcommittees.- . . e .
The six subcommlttees and itheir areas of study .
were: *

® Com unlty'affalrs“—wa!ys to involve parents .

- and

-ommunity - people- more -directly in

school acti
® Manage

ities b ,
it of the school-the responsi-

!

bilities of the principal and allocation of tlme

. ments,

to various activities '

® Curriculum and lnstructlon—the .option of a

. school-within-a-school, 1nd1v1$uahzed learn-
ing, credit for onsite work, léarning require-

attendance, and accouj;tablll of
students to teachers . Al

®. Evening schools—exploration “of ways to use
the high school facility for highe schoolestu-
dents as well as adults during the eveding’ :

® Guidarce and counseling—the adwsablhty of
helpmg teachers and counselors assume 1gofe
of a counselmg role in provxdmg career
mformatlon to studer§ and helpmg them
make decisions -

e Liaison with California; State Umversntyq
Nortltndge~exploratlon o’f{ways to facilitate
an exchange of teachers and :resources

-

between the high school and the university

Although a complete progr)am has’ not been
1mplemented at Granada Hills High School because -

. of the experise involved, jnterest and activity in
career educat#n continué at the school.
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Chapter 4 - : )

A well- planned career educatlon program can’
. stil fail if it is net properly managed. And-if a
progeem is following a good, systematic planmng
_design, it should be difficilt to draw the line
between . Where plannlng ends and management
takes over. In the same way it shOuld be just as
*hard to ‘]}rate management from the other
- aspects of career education: staff development,
_curriculum development, instruction, ‘guidance
* community- involvement, and evaluation. They all
merge into the whole—a good, ongoing career
education program. Success comes when the career
"education  program cannot be recogmzeq any
fonger; that is, it has been totally absorbed inta the
. regular curriculym. Tﬁer_) career education will have _
become part of the dally routine education of
every child. . p )

-

" A System for Management and Evaluation;
~ . Steps for Implemgnting the System .- *

The California State Department of Education’s
Career Educationgl'ask Force realized in' 1973 that
school districts with: projects funded by the federal
Vocational ‘Education Amendments of 1958 were
having difficulties in management.and evaluation.
The task force staff members consulted a private’

- consulting firm, Education "Turnkey Systems of *

_ Wathington, D.C., and came up with a management

& 'and evaluation systenf to help out. They called it
*™he Project Activity Management and Evaluatwn

* System (PAMES)

. PAMES was designed to enable the 'caréer
educathl research and demegstration sites to
develop activities, a®ign resources, and build evalu-

iy atiop designs based on the goals and objectives of

pro_;ects Each site, ip, turn, déveloped its own

" individual PAMES document, which described the

necessary events and processgs designed ‘to achieve

their goals, indicated areas of résponsibility, and
provided for evaluation and documentation.

Since ‘PAMES treats different aspects of a

oject separately, it bggins with an overview to

l{: show the 1nterrelat10nslups among tﬂe individ-

.

Exemplary Pract1ces—Management
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vual parts of a prolect The overview provndes an
understandirig of the total scope pf the prOjeCt and’

‘dempnstpates the ‘rationale l_)ehlnd its various parts
It- -wa¥ especially inlportant in the beginning
because districts were taking too global _an

approach, state officials say. The overview helped
them narrow the scope of their activities and made
their projects more manageable.

"The. next step, as outlined in Part II of PAMES

N

calls for a district to identify specific-activities in .

its project and explain what is going to happen and
"why. This section includes the rationale, summary
description, goals andgspecific objectives, and
evaluatnon procedures for each specific activity.
-Part Il of PAMES is a time line management
chart It indicates what is going o be done, by .
whom it will’be done, and when it Will'be done. A
legend for the chatt indicates.who does the actual
work, has direct supervnslon pr0v‘1des a551stanoe
writes reports and is the recipient of the activity.
Part’ IV is a program budget, which should
reflect the specific activities in the project. The

budget assists in assessing the cost and benefits of °

each project activity and providés information on

the feasibility of replicating certain activities.
PAMES was designed to provide the foundation

for a constant evaluation of the progress and

process of a*pro')ect Since it was designed to'meet -

a variety of. nseds, the 'steps to implement the:

‘system may vary. However, state officials recom- -
“ mend the following &teps for implementing the
- management and evaludtion system: ‘. .

1. Identify broad goals. . .
2. Establish ‘an overall conceptua.l design for
“the project. :

3. Decide on major actmtles o
4. Lomplete activity ‘sheets by noting the -
ionale, goals, ob,lectrvess and evaluation
iocedure X -

5. Complete the time lme management chart
and indicate-the tasks-that must be finished
to complete the activity: successftﬂly
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. 6. Complete the program budget. g uum from one person to an “integrated -
L E2 Submit for approval to the State Depart- consensus.”
ment of Education. b. Determine whqgwill beinvolved in making
8¢ Revise.' R the decisions aféecting your proposgd
‘ . 9. Start the project. _career education change: |
- 10 Fill out task completlon report forms as - 6 Negottate specific program objectives with the
,  the project becomes operational. r " people involved. . -
L 11. Complete product evaluation on the sched- a. Be dlear about what are the mutually
‘ ule determined by the management plan: agreed-upon goals or objectives: What is
12. Analyze *the impact of the project and your role? What strategies will be used?
. revise the educatlonal system if necessary. . What oytcomes are desired? 4 ’
. - Steps for lmplemen ting Career E ducation b. Acknowledge mutual sources of power and
change: What can both you and the pro-
* The procedure for}mplemntmg career educa- - gram participant contribute and gain from
tion and getting it going in a school district can be each other? ; -
divided into nine spe01ﬁc parts. The following nine 7. Deal with the resistance ;0 ‘the proposed -
steps were developed by Arland Benson %f the - cqreer education program, )
Minnesota State Department of -Education’ and . a. [dentify who is resisting and on what basis -
were published in a book entitled /mplementing ‘the change is being opposed. ‘
Career Education Programs (1975) b. Attempt to incorporate some of the con-
1. Identify the starting point i lmplementmg : cerns of the resistance into the change
career education. proposal rather than gverpower them.
a. Determine personal needs and perceptions 8. Develop a sequence of short-range goals which
of the needs of-others in the progam - lead to the gradudh attainment -of long-range
* setting, goals. . ' X ‘ )
k. Determine when a mbdderate (not strong) . a. Determine specific short-term objectives
" need for chanée and a good chance for ' with high ‘probability of success. These
successful change exist (for example, help- - objectives include the introduction and
. ing ‘a department ' develop career units . practice of new ideas and behaviors.
L . instead of attempting to introduce a b. Gradually raise your expgctations after
- performance-based student gradmg system = attaining some success. Provide for the
- »which might be strongly oppOsed by some). . transfer to and practice of new ideas and
-2.9dentify the formal and informal peer struc- . behaviors in the life-style of the school and
turé involved. community.
a. Determine who has legal power and can ’ 9. Evaluate. the processes and products znvolve)i .
influence and be- influenced dlrectly or " . .and feed back to step one. Monitor in detail
: - indirectly. the relative success of specific program com-
.0 b. Determine who has sdcial and expert power . !

and can be infldenced (“support systems™).

3. Communicate openly and dzrectIy wzth the

people involved - -
‘a. Listen to the people in the program settmg‘z
. , particularly for needs, feelmgs, and mten- .
tions. $ :
b. Express your own needs,: feelings, and
intentions in a straightforward manner.

“4. Deveélop a support system of a small group of
people whe will work for change Develop a
team of people who share explicitly stated
group goals and make individual contributions.

5.Andlyze all" the decision-making processes

v involved in implementing career education!
¢ . a. Determine pow decisions involving your
propased ch,ange will be 7ade on a contin-

] ! ) « e . . o~ "
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staff development is cr/uCIa.l to the success
of "career education. The best Iaid plans are useless
without committed people in /lale school and in the
lassroom to make the plans/ work. And it is the
purpose of the development, program to, instill in
the staff the knowledge and attitudes needed.

What does the school staff need to know? The
needs and goals 'dentlﬁed in the career educatlon

career. education process -into the-
¢ guidance program, or even into the

of the school. Then a carefully
considered agenda of staff development activities
should be planned to offer a variety of approaches
to helplng achieve the desired competencies.

qu example‘ -g district could plan orientation
meetlngs that would include not only the school
staff but school board members .and ctizens. who
would be. used as rgsource persons The meetings
would inform them about the career education
goncept and the specific proposal for the school or

+ efficiently t

-district. Such a meeting could win theirr commit-

‘ment to°planning for career education, generating
school-community cooperation, and' helping in the
completion of the peeds survay. .

Initial inservice training for selected staff mem-
bers who .will be part of the program would give
them an in-depth understanding of the career

education concept. It might also produte agree- -

ment on short-range and long-range goals and ori
* strategies for implementing the goals. It should also
# strengthen staff commitment ‘to puttmg career

educition into practice. - N

Cumculum development can also be a part ,of

'the inservice, activities. Staff members could
develop a format for infusing. career education int

the existing curriculum and could ‘produce specific

learning objectives for different’grade levels., They
“could also examine existing curriculum matena}s
1and mddlfy them 1f necessary Of‘cou.rse good

~

L3

produced in a single

staff develp‘pment is not
ss. School districts

Jmeeting but is a contlnual"pr )

ifiating and maintain-
inservice training ’

Stutl Act Mto Promote Career Education;
«  Career Objectrves Included in'Annual Plans P

Career educators in thé*Covina-Valley Unified
School District in Covina have used the Stull Act

.to help promote “career education. The district’s —

federally funded comprehensive career education
prégram and the state’s Jeeeurtability mandate,
known as the Stull Act, grew up together.

Therefore, when ‘the school dlstrwt held: an
intensive career education workshop in the summer
of 1973 for, the Secondary school teacherswand
admmlstrators who had volunteered to participate
in the project, the Stull Act natirrally became part .
of the discussion. As a result, project teachers were
asked to include objeetives relating to career
awareness when they wrbte their péerformance,
objectives (or job performance plans) for the year
as mandated by the Stull Act.

Successive inservice trairming sessions were held
to help the teachers by providing examples of
career education objectives and by showing how
they could be achieved. Thes¢ inservice training
sessions were,gigo important in helping the teachers’
choose different objectives so that they would not
all be doing the same thxng, Martha Evans, project
developer, says. ‘

“In the beginning, many of the teach{rs relied
solely on taking students to the career centers in
the high schools,” Mrs. Evaps says. *“The students
were getting saturated with a single resource
because ‘several of their teachers repeated the same
activity. Howeyer;= through the illserice séssions -

" we'helped the teachers.choose different actiyities.”

Ascthe pro;ect spread, all the teachers in one of

.the distri#t’s three ‘high schools were asked .to

mclude at least one careerdevelopment objective

~

o
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in_their job performance plan and to indica,te the
relationship between the subject area gnd the

world of worll‘ Many of the teachers decided that
the philosophical foundations for career education
were in accord with their own educational. beliefs
€nd instructional prioriges; therefore, they also
ineluded career education objectrves n therr annual
job performance plans. -

- In -fact, Mrs. Evans 1nterv1ewed ‘42 project and
nonproject teachers in the spring of 1974 and
found that 31 hag included career education
objectives in their job performance plans. A follow-
up survey in the, fall of l97§ found that the
majority of teachers were continuing to 1nclude the
career education objectives. * *

The career awarendiggibjectives submitted by
the teachers include developing career bulletin
boards, expioring and utilizing the career: centers,
interviewing people from the world of yerksand
viewing career-related media prﬁentatrons The
teachers specified the "desired outcomes for stu-

dents in relation to the objectrvesand the expected -

student performance. Then the teachers met with
administrators twice a year to determine how wel
the teachers were meetrng their objgctives.

Using- the job/ petformance-plans to m)plement
career education is strongly’ recommended by the

project directors at Covina-Valley-because it gives -

“a direct and accountable means of: involving
teachers in caréer education activities,’ *Mrs. Evans

- says. “By including a career education objective in

their plan, teachers.have an obllgatton to meet that
instructional objective.”

Ceres Inservice Model A Full-BloWn

s Approach to Staff Development
. After the,djeres Unified School District received”

a $600,000 feéderal grant to develop a comprehen-
sive career éducation mgdel, insgrvice training for
all participants became a high priority because *it

was clearly evident that the granting of funds alone '
‘was not going to cause a change in educatlon

project officials say.
Therefore they “developed, over a three year
period, a career education Insérvice ‘model. It is

.based on current educationdl practices which have

been proved successful, such as behavioral objec-

_tives, process and product evaluation; Simulation

and games, and values clafification. it was recog-
nized that there are a number of factors to be
considered in the ‘design of an inservile training

‘plan. The first factor is determjning the desired

outcome, deciding how long it should take, and
establishing long—range \goals The second factor is

.-

deciding who will participate. The third’ factor is
facing up to budgetary restraints. °

‘Looking beyond those technical " details, “the
project officials decided that “too often, one-shot
Wworkshops are given with little or no follow-up;
hence, while_everyone has ‘a neat workshop,’ there
is little eyrdence of change in the classroom.” Real
change, they concluded, occurs only with “a
coptrnulng inservice plan which st1mutates and

encourages people to cantinue their efforts.”

model . which would begin with a Workshop and

would be ‘followed by a systetnatic procedure for ,

continuing inservice trainirig. Then they added a
third aspect—aperformance contract whereby each
workshop participant would becoine more aware
of the workshop’s goals and objectives. The rate of
pay was also specifie the contract.

Another unusual twist was a graduation cere-
fnony to which special guests were invited from the
community, State Department of Education,

. school district governing board, and administrative
" staff. ¥

“The purpose, while appeanng light and tongue—
incheek, has a, vefry senous overtone,” project
officials say. “The importagce of both the. pro-
cesses and the products a& the workshop are
internalized. Speakers highlight the accomplish-
‘ments of the workshop and encourage future use
of the products.” In addition, certificates are,
awarded tqu.the ‘“‘career education practitioners.”

So that enthusiasm and motivation can be kept
goxng, a systematic procedure for continuing inser-
vice training is* begun. A series of warkshops and
practitioner. meetings is scheduled to eficourage

~and promote group feeling ahd build on the team

rapport that evolved during the workshop. These
meetings, which are used for refining ideas gener-

ated during the workshop, are held often enough .

_ to maintain 1nt'erest\ but not so often as to ‘be
" boring or annoying.

Memos and letters, individual conferenoes, and -

small-group meetings are also used throughout the
year to personalize and individualize inservice
training efforts. These small-group§neetings can be

initiated by the teacher, principal, resource person,

or curriculum specialist. In addition, a certificate
of achievement for accofnphshrng career education
infusion is presented a the end of the year.

- A major ‘behefit of all this continuing inservice
-training, project officials say, is that teachers are
constantly reminded of the support that is behind
them as they work to infuse career egucation tnto
their instructional program.

THerefore, they deSigned anyinservice training -
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Chapte'r 6
Exemplary Practices—

Curriculum Development

Career education suggests curnculum reform. ~
-$ne cannot treat career education properly by .
developing.a little unit on career education; one
must review the total structure of the curriculum
with an eye toward integrating or lnfusmg career
education info each-subject.

Ideally, curriculum development should be a,
natural result of a school drstrrcts management-
plan for career education. It should tie into-a -
completed needs assessment and lead to reform,
that meets those needs. /

Curriculum development is also a major part of
staff development since there should be the greatest
possible involvement of staff in order to win the
‘greatest amount of support. All educators know
that when curriculum change is initiated by adminp
istrative fiat, without involving those who flave to
cope with the change, those who are left ouf
become negative. Because development of curricu-
lum matenajs by staff members. s likely to involve’
.many persons over a fairly long period of time,.it is
necessary to set prorities and commit._time and -
resources to hdve an ‘effective program. An ade-
quate budget for persohnel and materials 1s essential.

~ Others.who will be involved should also havé an
opportunity to*sdiscuss the implications of the
change. Central office sdmimstrators, schoet board
members, and school buillding administrators must
make certain?\mmitments to change. Curriculum

+ reform may also make if necessary to modify the °
. organizational structure to provide for articulation
from level to level. ’

. As the career education curnculum is developed :
it should be sequential, multldrscrplrnary, and
flexible. It ‘should be a=unified, broadly based
process and shqid 1nelude tfle following steps:

‘@ [dentify career education concepts and the.,

~ levels at which ®ach, concept ‘should be
stressed. —

“® Analyze the existing curgiculum and plan how .
to infuse career education concepts. '

PR

® Redirect. the, existing curnculum toward
oareeraeducat,'rbn objectiyes.
( .
i o . 24
7/
- / .
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.

. e Review existing materials, identify these
,  which will be approprlate, and develop new
matenals as needed.
- <.;q'“'?'-

Curriculum Development in Covina-Valley;
/ Performance Contracts/for Accountability

/l

Faced with the job of develdping career educa-

" tion matenals<$ar.its federally funded project, ti#

Covina-Valley Unifted School District in Covipa
turned to its teachers and found 12 who were
willing to take on the task on a perforgnance
contract basis. The teachers agreed to develop
curriculum units called career learning experiences
(CLEs) instructional strategies; or medla presentas
tions. In addition, cadre group activities, ditected
by several teachgrs, developed an inservice traiming
programaand evaluated matenals for the career
centers.

The teachers signed contracts specifying"the
number of hours for which they would be paid at
their regular hourly rate, ranging from 20 to 50

. hours depending on the project” The contract
'dqtarled what the teacher was going te. do, how

long it .was going to take, and what kind of
preasséssment and postassessmerit procedures
would be used for evgluating the finished project

when it was put iptd practice. The cdontracts were-

reviewed by the project developer and returnéd to
the teachers with comments about the desired
nature of the l'rmshed product.

Project officials decrded that performance con-
tracts would be the best way to make sure that
tsachers would be responsible and accountable for
the time for which they would 'be paid. And if

revisions were necessary, the teachers would be

responsible for them under the contract. In addi-
tior, the contracts helped thgsteachers State their

.

task and verify its completion. They also _helped ~

‘the project director evaluate the task.

The majority of participants completed accept-

able CLEs in the allotted time, the officials sdy,’

producing CLEs which require between one day

.
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and two weeks ofeclass time. The CLEs and media,
presentatlonr which were built* around specrﬁc
subject: areas, were tested and evaluated by the
teachers and have been infused into the ongomg
mstructlonal activities.

This approach' to implementing career education

was thOUght td be so successful® that it was used *

again the follow;ng year for the elementary school
and adult education phases of the district’s career
' educatron pro;ect

San Diego Students Given a Career Education
CHOICE; Learning Units Created

In the San Diego Unified School District, stu-
dents have a choice—Project CHQICE (Children
Have Options in Career Eduation)~of 130 learning
anits developed teachers. The units provide
students from ' prekindergarten through grade
twelve .with acfivities"to broaden-their understand-

ing of the wosld of work and help them learn how *

* to make carger decisions. . -~

The leammg 'units for elementary school stu-
dents are organized aroung 12 career clusters that
can be infused into the regular school progrim 1y a
variety of subject areas, depenWng on the umt
being taught. ‘Careers in Musrc for example, may
be taughtin the music period. Banking fits into the
math schedule; Body Movement, into physical
education; and Commercial Art, into the art
period. -

Most of the elementary units contain ten lessons

of 45 minutes each; however, a teacher may decide- -

to use only part 0f a unit. At least 20 task cards,

spelling .out .different activities,.are provrded with

each unit. Since the activifies vary in dlfﬁdulty,

each student can take part and.become an involved
ber o'f the group, Barbara Thomas, project
tor, sdys.

" The CHOICE units are designed to individualize
instruction. Students can seléct the, activities
appropnate to their own interesés or needs Since
the task cards are self-directing, students can also
weork at their own-pace and at their own level. The
units were ,written for student use, but a guide
offers suggestrons for teachers oft how' to getithe
maximum use of the miteriils. Although the units
‘are, intended to reduce the need for, adult diréction,
they can be sed.in the tradifional teacher-centered

, setting if that approach 1s preferred by the teaChers
and'studénts involved, Mrs. Thomas says. -

The CHOICE: units for secondary school stu-

- dents are intended to help them narrow” their

-career choices. These units are . orgamzid around
" the typrcal subject area§ taught in

.
O Y

‘ . \:«‘ : ]
schools. gmg

econ dary

“of the units which fall under
science, forexample, include~Science and Careegs,
E)tﬁloring'Careers il Natural Resources, Medical
Careers, Careers_in the Biological Scierces, and
Careers in Atomrc Energy. ‘

Secondary units can be used full time-for one or
two weeks or spread throughout the semester in

, conjunction with other course offerings. The units

are self-contaifted but are also open-ended so that
students are encouraged to continue reSearch in
their areas of interest. Although the materials may
be used exclusively in the classroom, they offer
-i1umerous suggestions for extending their use with
the resources available in the community or in the
school, particularly ir the career centers in the
secondary schools.

= .Projegt CHOICE has been operating since
*1973-74 with funding of more than $278,000 from
the Elementary and Secoridary Education Act,’
Title III. The district hopes t another grant to
establish demonstration sifes for both the elemen:
tary and secQndary levels and to disseminate the
results of the project.

Dunng the third year of the projsct in 1975-76,
seven elementary schools, two junior high schools,
two senior high schools, and four nonpublic
schools took part in the project. The district could
have expanded the pro;ect to all schools if it were
simply a;matter of giving them the CHOICE units,
but experience had showr$ghat ; ¢he units must ‘be
accompanied by “‘a c&refully planned and executed
staff developgment proéram Mrs. Thomas says.
However, the project will be expanded in 1976-77.
All of the units will be published and wil] be
available to other school districts at a cost of $1 to

+ $3.50, depending on the length of the unit. =

Project- CHOICE has operated with two resource
teachers one at the elementary level and one at 'the

*secondary level, to help-teachers use the CHOICE .
+ units and tb provide inservice training as needed.

- As the CHOICE units were field-tested in schools,
criterion-referenced tests were given to students
‘before and after they partrcrpated At the elemen-
‘tary. level the group mean score before participa- .
tion in"the project was a 30 percent. The group
mean $core after partlmpatron in the project, was
‘82 percent, for an average gain of 52 percent.
These figures are based on 74 units field-tested in
the participating €lementary schools. A total of
2,507 students were involved. .o ,

At the secondary level the mean ggoup score
before participation in the project was 50 percent.
Afterward it went up to 81 percent, a gain of 31

! : .
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percent Thu'ty -five units were ﬁelb-tested and
3,054 students were involved, *, .

The elementary school st made more
progress because they were wit¥ he same teacher
for most of the day and were eXposed to a number

~

of units, Mrs. Thomas says. The secondary .school

students went to five or sIX different clagsrooms
during a day.and generally partncnpated inonly one
unit, she says, Nevertheless, she ‘feels ,that all
students showed “sigmificant gains in cateer infor-
‘mation after their exposuresto. the units 1ntroduced

their classes.” .
ﬁ Teachers-have' been quite enthusnastlo about the
o Project, Mrs. Thomas says. She describes the
teachers’ remarks about the positiveness and use-
fulness ‘of the project as
are interested 1in and find-the curriculum units
developed through Project CHOICE to be a firm
foundation for infusing a career education theme
into the classroom setting,” she says. ’
Parents have also respondéd positively to the

project, Mrs Thomas says. and**'student reactions’

to the units have been remarkably positive. Since
there-1s a wide variety of tasks and activities n
each umt,’
‘deal of motivation and interest,in becoming thor-
soughly involved with the matetials.”
" tion is gaining momentum,in San Diego. she says,
because of Project CHOICE

.'- v . - ' . *
_Model Infusion Unit Developed by Consortium;
- Career Education Integrated into Currculum

Two unified school districts and a Lommunity
college district .decided that. they - wanted to" do
something that would make 1t possible for every

~student to -graduate with sufficient skills and

knowledge to make a wise choice when selectinga-

career. So the three distntts-Orange Unified

School District, Santa Ana Unified School District,

sand Rancho Santiago Community College District—
formed the Orange County Consortium# Career
Education Projéct and set out to develop a model
caregr education ifffusion unit for students in
kindérgarten through grade fourteen.

*

They .acc@mplished their task over a three-year
penod from'\1972 to 1975, using about $750,000
in federal grants under the Vocational Education
Amendments, Part D. And now the model has been
put into practice in all three of the districts.

Using the mﬁ;sion technique, they integrated

career educatiof concepts into the curniculum,
drawing heavily from_those identified in the U.S.
Office of Educatl-on s 15 career clusters.

. ».

“‘phenomenal. Teachers .

> she adds, “students have shown a great

Career educa- |

°

In creating a career education model the consor-
tium team decided that a “format design” had to

_be established béfore a curnculum could pe devel-

oped so that the curriculum developers’ would have
a ‘path to follow. They created a-format w}uch is
ﬂex1ble and easy to use: ]

. Tutle of unit

. Grade level appropriate for umt

. Number.of studepss with whom the unit
could be used ,

. Major subject area appropnate for unit

. Related SUbjCCt area appropnate for unit .

. Career cluster

. Subject area goal 2

. Career education goal

. Subject area concepts - ., .

. Career concepts .

. Ratidnale (why the student is doing the
unit) .

2. Unit objectwes (wh‘u.h intermesh subject
area goal and caoncepts and career educa-
tion goal arrd concepts)

. Special instructions to the teacher

. Resources .

a. Multimedia I

b. Matenals and equipment
c. Personnel needed

d. Other

- Student objectives (performance objectives)

. Major subject area activities (coded to
student objectives)

. Rela?ed subject area activities (coded to
student objectives)

.
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. Student preevaluation and postevaluation -

(coded to student objectives)
9. Student preevaluation and postevaluation
20. Samples of implementation (coded to
learning activities) ’

Another successful technique employed by the

‘consortium for, developing a curriculum was the

request for proposal (RFP) design or performance
contract. Teachers who.were willing to participate
submitted a proposal to develop a unit. The
proposals were reviewed by a selection committee,

which gave the teachers authgrization to pro‘gped

After submutting an acceptable unit, the teacher
was awarded a portion of the stipend. The remain-
der of the stipend was provided after.-the unit was’
field-tested and évaluated on the basis of whether
studénts met unit objectives. The final drafts were
then reviewed by a technical edit@r before the
units were c‘i.istl’ibuted to the rest of the schools.

<




A\ “If the RFP design is to be utilized, there must
be continuous and constant communication
\between all parties involved in the process,” Jack
{Saf)pingtdh, administrator of special programs for
the Orange Unified School District, says. “The role
of the career education.staff must, be one.of

viser, guide, and consultant so an atmogphere of
‘rapport and understanding cah permeate the entire
,carger-education effort.” %}a ’

, ' The consortium produced 150 career education

learning units gt a cost-of $216 per umt. The

:ompre‘hapsive" .career education system also
includes guidance components for kindergarten

through grade six, grades seven tlrough nine, and -

grades ten through twelve -as well as a system
administrator’s component. _

In addition, the corsortilm adopted a three-
dimensional matrix 16 help in theMevelopment of
career education infusion unjts (see Figure 1). The
matrix allows for much flexibility because the
pfocesses, such as self-awareness, can be easily
intermeshed with the subject-oriented ma;erials,
such as career awareness. T

Skill awareness
-Educational awareness
Economic awareness

Career awareness

Employabihty skills

Decision making

Appreciation and attitudes

Self-awareness

“,
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Career Education beveloped in Adult School;
Life Roles and Career Changes Stressed

. Realizing that agult ‘education and career educa-

. tion go hand in hand, the Tri-Community Adult

School in Covina decided to plt tog€ther a
career-orfented curricalum. The school, which is a,

" joint effort of three school districts (Covina-Valley

Unified, West Covina Unified, and Charter Oak
Unified), appointed a career educatior-curriculum |
development committee to get the ball rolling. The
committee was. composed of seven teacher
coordinators, counselors, and administrators and
about 80 adult school teachers. :

The committee developed a large publication
called Tri-Community Adult.School Career Educa-
tion Course of Study The gyile contains informa-
tion” oft all kinds of subjects-everything from
foreign languages to ,Jkey punch operations to
jewelry makKing to wilderness safety—in at least one
of three ways. - o )

The first way prevides a general ‘outline of what

. the student needs to.Know about that particular

\ v

-

Fig. 1. Three-dimensiohal matrix for development of ¢areer education infusion units, kindergarten through grade twelve

-
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subject, the kina of experiences the stident should

have, the resources that will be necessary, and the -

curriculum areas and occupational. clusters which -

are related to this subject. The sejond approach
provides a list of specific career leaming experi-
ences that can be included in current courses. The
third way provides completed courses of study to
be taught at the school.

By incorporating. material into eXIstmg coyrses
or creating new courses, the adult educatjon staff is
able to teach the concepts of life roles, social
status,. and “career change. The adult students are
taught both general knowledge and specxﬁc skills,
.according to their own goals. ’

The committee also develdped a “job opportu:

nities , index” which “graphically lays out what\

connection’ a par‘tlcular course Has to careers,’
Van Detta, principal of the Tri-
Community Adult School says. Fhe index briefly
describes each course and includes an abbrevnated
list of the goals -and objectives and the cdrger
learning experiences. It lists the major occupational
groups related to the course. Groups are divided
into the skilled, technical, and professional occupa-
tions. Looking further at the opportunities avail-
able, the index describes the education or expen-
ente necessary for employment current pay
ranges, and" the local-employment outlook for jobs
within these clusters.
The school, which operates in several locations,
also has a gareer guidance counseling center for
' adults who- want further information about jobs
and_ professnons “Fhe center was “established to
provnde students with an opportunity to meet with
.Counselors and to pursue in-depth information
germane to making good career choices,” Mr. Van
Detta says. The cepter includes a complete pro-
gram of testing for those who want to identify
their interests, aptitudes, and abilities, lie says.

The materials put together by the curriculum-

development committee were first used in Septem-
ber, 1973. Nearly 5,000 adult students enrolled in
each of the three trimesters of the school year were
'invblved in the career-oriented curriculum. .
Career education has been received positively in
the Tn-Communlty- Adult School, Mr. Van Detta
says. After the first year of the program, 730
students were given a 50-item adult student career
development survey,, designed” to assess career
awareness. - The resul{s Showed positive’ gains, he

says. A survey of teacher attitudes toward career-

education was also administered to 65 teachers,

and 86 percent responded positively ‘to the, career”

education efforts of the adult sch7ol program.

»
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Learning Centers Made from Bp)xes.; Task
Cards, Worksheets, Games Used =

Because only limited commercial matenals were
available to teach careeil educgation concepts to
children at the primary level, officials in the Ceres
Unified -School. District decided that they would
have .to develop their own -materials. As a result,
they put together career education learning centers
for classrooms at the primary level. Actually, the
“learnmg center” is dnly a cardboard bog, butitis .
full of task cards, worksheets, games, and other
materials to usg in completing specified activities.
. Because the KudggGeneral Interest Inventory
«(Chicago: Sciencg search Associates, Inc.) is
used in the district’s junior high schools, the

13

project team decided ta. use interest areas“iden- 3

" tified by the Kuder test as the foundation of the

learning centers. Team members felt that concen-
trating on the same interest areas in both elemen-
tary schools and junior high schools would improve
the coordination between the two. They also
wanted to provide a foundation for relating job
awarengss to intefest - areas and for relating the
school: world to the_world of work: )

Anytlung that wept into fhe.learning center had
to meet seven basic requirements. It had to be‘
sqmething that would be openended, self-
correcting, color-coded, durable, storable, attrac-
tive, and colorful. It also had to be something the
teacher could reinforce. v

The task cards were constructed on three levels:
easy, average, and difficult. Symbol coding was
-used so that the children could find the task cards
the teacher wanted them to use (see-Figure 2). The
cards were also’ coded as to the number of
participants required for the task.

This rebus format,. which used symbols to

represent words, was also used to “spell out” the -

directions for each card so.that nonreaders could
use the cards on their own. These desngns made the
following of directions interesting for the children.
All of the symbols were standardized so that the
materials could be used in any of the leammg
centers.

The pictorial codg is not mtended to dlscourage
students fromn learning to read. In fact, the rebus
format can help- children leari to read because it
emphasizes certain basics of reading. For example,
the symbols must ‘be read left to right; meaning
must be derived from graphic signs; and repetitive
practice is provided in the reading of symbols.

So that the learning centers could be related to.

_the world of work, community ‘resources were
* _used. Parents and other community people were

£y
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Average

-

Alone

¥ i

\ invited to come to class and explain how a
" particular skill being studied in the ledming center
. was used in daily work. For example, Ahe gnother
L, “of one student talked about her job as a bgok-
: keeper at a time when the clAss was studying

computatron -
the

children at the primdry level to see if they learhed
anything through., .the centers. Results have shown
that the centery are very successful. The results
were statistically significant at the .001 level of
confidence; that is, in only one charice out of a
thousand co"uld learning have occurred by accident.

_Task ﬂfards Used to Teach Career Education;
Min\(num Teacher Preparation Required

Thé problem of finding instructional matenal.s

. for pﬁprls in elementary-schools was solved in a
drfferent way by the career education committee
in the & Simi Valley Unified School District. Search-
ing for materials that could be easily infused into
the basic subject matter taught in elementary
schools, the committee decided to develop a series

to be very successful. !

.The committee produced packets of illustrated
task cards and had them printed so xhat they could

- six teacher in the district. With -each set teachgss
were given a storage box large enough to add
materials as needed. The teachers were encouraged
to cofor and lamnate the cards if they wished to
do so. (Samaples of the task cards appear at the end

. . of this chapter.)

Although the! units could be used with a
minimum of teacher preparation, teachers were
required to atjend a workshop to receive the
/ " materials. Participating teachers were also asked to

e Q@

Fig. 2. Symbols used on task cards to identify-difficulty ‘of task and number of participants réquired
. Y ~ , . .

S The learning centers have been evalw x
use of a locally develgped structured i 1ew for

of task cards since teachers had found this format

be distributed to every kindergart¢n through grade -

. Drfﬁcult

S, @

/

assist 1n evaluation and in the developmm of
additional materials. .

Many of the task Tards are orgamzed mto social
studies learning packets. They include méntien of'
occupations as related to the ihdividual, cominu-
nity needs, and occupational choice. Since’caregr
education concepts include the total life experi-
ence of an individual, students are alsa given an
oppmtumiy t0 plan Igisure-time activities. The

. cards also touch on many other areas, such as
attitudes, values, and self-awareness.

School officials say that because the cards are SO
interesting and so easy- to usé;,*the mtegratron of

career education concepts mto ongoing mstructron ’

has occurred smoothly.

. The project was_ put together by six teacher-

writers, an artist, arid a typist under the directiorn
of two central office administrators. Costsincluded
funding for released time for teachers to do
research and meéet fogethér, payment for instruc—
tional supplies, and salaries for substitute teachers

and part-tlme clerical help ’
Career:-Oriented Curriculum for Handicapped;
Students Helped to Become Self-Sufficient

-The one group of students that may need career
dducation the most—the handicapped—have usually-

not been receiving such mstructron Academic
education has been emphasized; and little attention
has been paid to career guidance or‘occupational
preparedness These were -tlie feelings of school
officials in the Ceres Unified School District when

" they set out to develop a career-oriented curricu-
lup far special educatron students. They finished

. their tasks in 1976 after three years ot‘ funding
under ESEA, Title. I11. "t

ne of the main thrusts of the curriculum
devéloped in-the project, called Caregr Education—

E 3
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Special Education, js to help handrcapped students .

"According to surveys, emplgyers dissatisfaction
with handrcapped employees is based primarily oh
the employees’ poor attitudes, which usually result
from low gelf-esteem. P
The project is based on the belief that handi-
capped students need comprehensive exploratory
programs at-an early age if they are to develop the
self-confidence and ‘positive attitudes "that will
allow them to adjust pr‘&ﬁ\rly to the world of
work. Ceres officials not at any work expen-
ence or vocational education, programs that have
been available to handicapped students generally
do not extend below the secondary level. * ¢

Pro;ect officials also believe it i1s important to
have a reciprocal arrangement between business

of handicapped students can be understood and
. developed fully. Em'ployers often judge handi-
capped persons according to Reorrect stereqtypes

which severely limit the careers of hahdicapped
e pﬁ)yees Therefore, it is.impoftant to use the
“eommunity as a classroom
images. .

The curriculum developed in the Ceres project is
built ‘around a series of career-oriented goals and
. objectiyes, a system for putting them into practice
in the classroom, and a process for keeping track of
thé “students’ success at mastering the objectives.

Save time for-

A walk in theswo0ds or aroynd the block
‘Bike riding: baking a cake: bowlng

‘Drawing pictures: dancing e

« Exercising in thé great outdoors; experimenting
Fnends family
Good deeds: games; gardening: growing
Hikes; homewosk ; handball; hobbies

_ Instrumerits; investigating .
Just plain loafing: jacks
Keeping fit; kite-flying
Library visits T .
Making things (’”leLhes mod¢is, g,rfts and sO

on); museums Z

develop positive attitudes and realistic approachés ’

-and industry and the schools so that the potential ,

to correct these

- . Curling up with a good book, cooking; crafts - -

established at Ceres, project officials say.

.

From A to.-Z with Less TV - .
(Sample Task Card) T .

Skipping rope; swimming, sewing -

- Youth . —

_The curriculum is designed"
develop an ability to:

. ® Be economically self-sufﬁcrent
Be aware of self and able to cope.
Develop necessary academic skills.
Develop habits and attitudes that will lead to®
good health and safety. .
® Develop a sense of civic respons\blllty and be
productive members of the community.

velop the .career skills that vhll make it~
possible to maintajn a family.

This whole process -has alread‘y be

to help students

“The special education staff has accepted and

- implemented the idea of career educatibn into

”

- practically everything they do in the-clas says
Eldon De Witt, a project official. “Their vocab-
ulary 1s career education. Their lesson plans,
bulletin- boards and field trips reflect the change in
concepts.”

‘The project has developed 70 career educatlon
objectives; together with a lesson plan for each,
and reinforcing materials or suggestions for imple-
menting the objectives. Each one is devised in such
a way that it can be expandedeby anyone using thé
materials, Mr. De Witt says. These materials cost
about $60. Start-up costs for developing the whole
concept averaged about $500 to $600 per student.

However, the concept now tan be used at a much °

smaller cost. »
\ .

- -

Noticing the beauties of nature

Offering to help those .around you

Playing games, paintings prano playing

Questioning

Reading to, your kid srster or brother roller-
skating, running, racing

Talking to Momor D
Uniting in a club
Violin- or viola-playfng; vital projects .
Writing letters to Gfandpp/6r Grandma; #riting
stories, poems
Xylophone playing .

‘or anyone

-~

Zest for life! |

me 'welll'

Y
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'Fame and Fortune
{Sample Task Card) .

Concept:  Attitude development. T'Goal. Deveiop skills in reading, writing, -

speaking, and listening; and gmn a

Objective: Develop attitudes toward .. %eneral education.:

school and work that will con-
tribute toward achievement and . Level.; Intergnediate.
advancement. ‘ -

How. does a person become famous? Is it SOmethmg decided at a young age and then
worked for? Is it accidental? Is it a lot of good things done for a lot of people? How do we
decide who is famous enough to be mentioned in history books? ~ - z

“Somle persons might have called Abraham Lincoln a jack-of-all-trades and master of none

"if they had known him as a young man. He tried many jobs: farmer, carpenter, Indian
fighter, storekeeper, lawyer, postmaster, surveyor, and politician. He also worked in a
sawmill and on a riverboat. Yet eventually he became President of the United States!

Read a2 biography of Abraham .Lincoln. Then try to explain how Abraham Lincoln

became President of the United States.
- Find out about'the careers and work experlences ﬂ other presidents. Were they as
undecided about jobs as meoln was? Why or why not?
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Mommies at Work
) (Sample Task Card) .
. > - LT It
'Concept: Career awareness. - . Goal: Understand and practice the skills

. : . T of family living.
Objective: Recognize the importance, con- ) Y g

o tributions, and dignity. of all Lével: Primary. -
: occupations: ) ] ' *

Teacher information; Form a “think circle.” Ask th¢ children, “What is a mommy? What
~ do mommies do?” Discuss various occupations, including those of parent and homemaker.
- Read Mommies at Work (available through the Idea Fagory), by Eve Merrian.

Make a torn paper picture on 12” x 18" background, showing your mommy at work in”
her dominant environment (for example, Alphie’s Restaurant), with a pu.ture of mommy at—» s
work showing through the window. B

Make a collage-of magazine pictures of women woking. Discuss the lack of vanety of‘ -
jobs that women hold.,

Note: Lucky Little People, career ﬁnger puppets, gre availéble,at the [dea Factory.

L
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What I Like to Do
] "(Sample Task Card)
Concept: '‘Career planning.and decision Goal: Learn how to use leisure time.-

.making.
g . fLevel: {n termediate.

Objective: Use knowledge about one’s self
o to make decisions about career
and education alternatives.

ia)
L4

List at least five things you like to do. Yiou may use the following list for ideas or make
up your own: ' . ) ; A

-

1. Go outdoors. B
2 \Stay indoors.
3. Draw pictures. ) 2.
4. Talk to people.
5. Work alone.
6. Work with people.
7. Work with my hands.
8. Try new things.
9. Help others. «
10. Make.people happy.
11. Collect thing$.
12. Read books. )
13. Work with numbers.
14. Work with machines:
15. Play ball.
16. Watch television. -
17. Watch the sun set.
18. Ride a bike.
19. Go for a swim.
. 20."Go water skiing.

Put a line under the things on your list that you would do by you.rself. .
Place a dolldr sign ($) i front of those 1deas that cost money.
What new informatjon have you learned abbut yourself?

s -
<




"Hobby- Hunt Questldnnalre A

~ (Sample Task Card) o«

Concept' Career planning. ' Goal De#elop a desire for leammg now

- and in the future.
Ob‘ nve fRecogmze that. career planmng . » R
. sfould be relat‘ed to one’s in- Level: lntermediateq. -

" terests,, wxes, ,‘and aspira- .

tions. .

L
.
Sometlmes intergsts started when you are young are the’ begmnmg ofa l&clong hobby or
. even preparatlon for an mterestmg career.
,Intervxew a classmate, using the @iestions ftom the Hobby Hunt Questlonnalre Have
’ sdmeone mtervnew you. Number I td 17 og a piece of paper. Fill out the que§t10nna1re
as completely “and as honestly § pos,sible befére the interview. Place the completed
questignnaire inyour pessonal file. ~ é. ) .7
Rer ber that good interviewers ¢1) put gt ease the person to be mte gwed. (2) show
that thesare good listeners; (3) allow *enough time for the intervigy answer each
question Completely, (4) speak clearly and slowly; and (Sr)r'do not pass judgment on or make
remarks-«about ldeas tlrat may be different frém thelr own. .

+ . 4
- . .
1 * -
. . .
¢ “, . . .
, o . .
- @
[ B [N - 2 e . NS a0
.
.

. .ot Hobby ,Hunt Questlonnalre

. L *

. Nam - .
) 2 Name of hobby or special mterest or what yyenjoy domg most
3. How did you get started? When? ]
- 4. one teach you? Who? ' ST .
5.D ach yourself? " e : :
6. Was®™easy or difficult to learn? . ) .
7. How do%gl%u feel while domng it? ™ “‘
Are theré s apd places that can help you? What are their ndmes” )
are neéded? - 7
. me speual words or terms (lmgo) you use?
. Do you do 1t with a group or by yourself? el
l . Can you do 1wall year around? If not, when can you do it?
* » 13. Do ypu have to wear special clothes?
. 14. What books hgve'been written gbout it? ¢
15 What, if any, hgzards are invSlved?
_16. What career ¢ould this hobby lead to?,
l7 How does this hgbby help you enjoy ySur spare time wben you finish schoolwork”

k)
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» Chapter 7. .
Exemplary PractrceSf-Instructr
v / Many educators when cossrdenng career educa- The major steps in, the infusion process are
tion, ask the same questj What is sg different Identrfy parts of the existing curriculum that
about.teachrng career ed trori" Essentrally,‘ there “ can be used, to aecomplrsh career-education
are three .significant elements ;;the teaching of goals. - : .
. career education: ) ° Classrfy exrstmg materials and determine what’
® Developmentdl emphasis . additional ‘materials and resources are needed
®' Use of community: re;ources o4 ' complrsh these goals.' ,
® Infusion process * —~ .. ‘ ° existing courses of study and carricu-
. DeVdlopmental empaﬁs’is'a concept that not v} the pertinent gfade levels. .
St only Tecognizes the different devel@pimental goals « An i ere‘strné side. benefit to ‘the infusion
> . " 0f "¢ach age span but also takes intp account a . process is that it can be used’in connectlon with a
T ~sthgtent’s needs: For example, an adult may need . ‘variety of methods or approaches. JIn" an intef-
" seff-awareness activities.as much as does.a-child in disciplinary apptpach, for éxample, stude.nt%can -
tHe early grades of‘elementary school, even though se¢ the interrelationships among vagious subjects.
3 self-awareness is usually considered~to be a devel- * The oecupational cluster approach can also be used,
. opmental goal for pupils in lglndergarten throUgh in, which. seMawareness’ is introduced at the éle- 4
_ grade three. At every level emphasis is placed on < tary lével, one or,more occupational .afeas .are
.. teaching values and attitudes, making- decisiogs, ex] ore¢ at the junior high school level, gnd 'an
: and relafing subject matter to therealworld. , « ind ptﬁ examination is  made of one or mgre,
’ Making extensive use of communi¥y resources is spegific occupatighs within a certa.rn cluster at the
one of the Jbest means of putting career eQucatroQ high school level. g | .

e, T

&

. .

E

-

.
v

.
&
v

- into pract1(:e

Parents, .people from busrness
.industry, ahd labor, and paraprofessionals can all
'play,a very important role. Probably the most
uruque aspect of career educatién, however, is the
1nfusroﬁ process. Infusion simply meahs integrat-
g oriincorporating career education .cohcepts intoy -
xrstrng subject matter and into sthe day-to-day
msiructlonal dnd gurﬂance actrvrtres of any educa—
» dtionat jnstitution. . 2

Career cdﬁcatron gled fot ‘be an addition-to

>

,the curriculum. Instead{course content’ should be
modrﬁéd to include car®er gducation expenences
drawh from school and commumty life and [from -
the wérld of work. Course content can be todifiéd
wrthout drsru‘ptrng pormal course acdivities; in fact,
Y jt should enhance_them'by trinsforming traditlonal
subject matter into ﬁevant motivating expegi-

‘ ences for students. Emphasrs should be placed on a-

%practlcal application of the skills learned in the’
« .classroom. Papils-should be show;;_how the skrlls :
can be used in real-life settings. ‘

1nvolve simulation,’ rple
rocess, and the

Other activities “tan
playigg, the deasmn-makmg

. knowledge and experiences of commumty résource

) presentatrons

personnel. The ust of the media-can'enhance all
And there®should” be articulation

between subject areas, within grade levels, and.

. -betwéen the school and thé €omtmupgity. All caréer + ,

" will emphasize th

ucation d?ivities will focus on one-or alt of three ’
nds—edicatiqnal, occupational, and leisure—and .

4

&

apects- whrch ‘meewstudent
neegs or teacheg éb)ectr\(es
’

<

lnstructlon Gujdanoe, and Commumty [P
Exploratlon P ochlal Schools Included * \ .
For a uccessfulfcateer educafion rogram, itis™ (
necessary to blend 1nstructron idffnce, and com-
munity . exploration, project officials from "La¢*
Mesa-Spring Valley "Elementary School District ih - °
La Mésa decided. And that 1s what thgy have done.
The disfrict. has now infused career educatron

actrvrtres into the regular surricutdin, jin kmde&gar-




ten through grade eight in six elementary £hools
and two junfor high schools (including two paro- -
chial schools that are involved in the project).

The principal tool that the 50 project teachers
wse is a curriculum guide called Curriculum ‘Activi-
ties for Relevant ;Education' (CARE), which was
developed field-tested, and evaluated by teachers ;

gmde, ‘which is imdexed, a teacher plannmg
almest any kind of study unit can find sorﬁetl‘ng
about” career educatlon to tie into the un1t
according t& Linda Cole, project counselor.

The guide »also” includes activities related to
affective education, and these self-awareness prej-
ects are used to meet’ idance goals in the_

. plogram at the junior.high school level, all eighth
graders use career centers in-an organlzed process
. to gain information about themselves and about
career areas' related to their specific interests.
(These centers, which provide career information,
testing, and counseling, are described in Chapter 8
. of thi% publication.) ;
» After the junior high school students finish the
gareer center prokess, they are eligible to spend one
to three weeks in the comrunity exploration:
phase of the.program. Here students.may visit
nUMerous locations according to their interest. For
example, students have tutored at_ er scheols
and wotked for a local motorbike  ealers The
students are supervised by volunteers for the one
to three houss per day of tRgir visit. Since all sites
aré within walking distance’ of tpe scheols, trans-
portagionysis not a,problem. -~
, So that elemlntary school students can also
"partimpate 18” community exploration,. ‘ list of
community resources has been developed Teachers
. can use these sites for small walking trips, bus
trips, or full-fledged study trips for the entireclass..
All three aspects of the project are designed to
teach the district’s instructional goals and guidance
concepts developed by the California State Depa¥4-
. ment of Education. These concepts Have been
ublished in the monograph Career Guidanse A’
lifornia Model for Career Development
The Jpa Mesa- Spnng Valley project started small
.lip 1972 as ope of the California State Career, .
Education Taste Force sites. After that two-year
project was finished, officials were able to expand
. the project with a t}geetyear grant under Title IH .
of the Elementary apd Secondary Educition Act.
A $122,646 grant{?r 1976-77, the third year of
' the_federal projectp’has been awarded under Titleg
“IV Part C, of the Education Amendments of1974.

W

L4

S

a;r

- &

«
B

elementaty schools. In a more formalized gundance .

»* Mesa Intermedmte Sohool who directed the proj-

School officials also intend to apply for a fourth-
year grant to disseminate the results of the project.

For the implementation of this total‘,gareer ) ;
education program, it was decided that lead

' teacheré at each school would be selected and
trained and would thén help introduce the concep
to about five teaehers at each school who volun-
teered to participate. One paraprofessional was
hired per school and caHed a career education
intetn. These interns, who assist teachers with the
career educatlon activities, proved to be key peopie
in the prOJect accordlng to Bill Pltts project
manager ’

The lead .teacher received lnsemce t{armng and
worked/closely with the interrts for the first five «
months. The volunteers for the communlty explo-.
ration program also attended inservice training

¢ meetings and were assisted by the interns and the.
project staff. Many of the community sites were i
recruitedsby the staff in face-t&*face visits. i

The annual per-student cost of the La Mesa-
Spring Valley project lS about $50, Mr. Pitts says. |
He notes that this is- “obviousjg more texpﬁslve
than it would be for a district where career
'education was made a districtwide priority and
where controls over implementation evaluation
were not as extensive.” The paid project staff.
consists of the interns,*the project manager, the
project counselor, and a secretary.

Evaluationis for 1975-76 showed that prOJect
students scored "srgnlﬁcantly higher than did a

“ control group in three of nine areas in ascareer
development survey. They also did better in three
other areas, although the difference was not
statlstlcally slgmﬁcant In another test to measure
the direct effect of the CARE curriculum guide,
students scored significantly higher in one of seven
areas. They also scgred higher in three other areas,
but the difference Qvas not statistically significant.

In\ evaluations of the community exploration
pro , project students did better on school-
selated behavior but less well on attitudes about
self and work.: However, project officials are not
discouraged. They say these attitudes are difficult

+to measure. They still support the program which
they say has received excellent response from
students and parents. Nevertheless, they agre¢ with R
an ‘evaluation consultant that ‘curgiculum-based -
instruction combined with career centers has the

< greatest impact on career etlucatl‘c.)n goals.”

Perhaps the greatest tribute to the project comes
from Pearl McLean, former principal of the La

4
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"ect in 1975-76 but was transferred te Spring Valley

Intermediate School in 1976-77. Favorably
impressed by the program, Miss McLean decided to

" payfor a-career education intern from Spring

Valley’s own budget so thad the pro;ect could be
carried -on at the new school as well -
A new school, Northmont Elementary School,

- will also be added to the project in 1976-77, but

the -focus will be different. As an expériment,
Northmont teachers will be given inservice training,
but. no’intern, to see “‘what they can do on their
owg,-” M8. Cole says. “We want to see,” she adds,

“if we can get c%reer education going without a lot
of extra funding.

Reality Land: Role P‘laying'in Ceres; .
Program Different in Each Class.

It’s no secret_ that children can-learn by doing—

"and it’s certainly a lot more fun..It.is one thing to

have a math teacher explain hew 'to compute
interest rates and, quite another for students to:
have to figure out the interest rates themsel\ges and
then pay the money!
- The Ceres Unified School District has found thlS
kind “of simulation and role playmg to be a
“powerful tool” in achieving their career edufation
objectives. The district "has developed a way of

. creating a whole mythical society .called Reality

Land, which gives elemen schpol students a
chance to role-play real life situatiens. )
Reality Land consists of a minicity complete -

e ’ 37
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Land is that it is open-ended. The society can be -

- ‘are backed by an eval@iation which showed statis-

-

with an economic base of businesses and a govern-" -

mental structure. Studgnts play© the roles af, -
employers, emptoyees, and consumers as they learrps
to be responsible citizens withjn their society.
School officials say that students take their‘téles
seriously. The simulation ceases “to be,gamehke hd
becorqes very real. . .

e, b
The basic rules for the miniature socxety are

introduced by the teacher, but as ffie puplls learn
how to govern themselves, the teacher -lessens
direct control. The community elegts a city council
to formulate its laws,
penaltiés. for theft, tax default} . misdemean
behavior, and property damage. In this stggamof .
setting up the society, the local aity council and
mayor can serve as digect consultants.

The geheral plan is that children eqrn money, in

which generally mclu&\

-

*

the form of scrip, for performing work. The scrip ise

used in conducting normal business operations and -
in paying taxes; which,in turn provide services and .
goods for the general welfare If youngsters spend
too much of the ney for goods or 'services .
during thé week, they might not have enough left

-understanding economic concepts but also in per-
:forming bas® math computations when they com-

-that becomes so complex that it can continue

. "

.,? 4 ‘The(/rﬁr? complex- the ‘society becomes, the i
.. ®moff opportunities’ children can experience.

for taxes. Then they must lgorrew mor{ey from any
number of sources, ‘all of which charge interest.
Thus, the children have™ practice not only in’

pute the.interest.’
One of the more promising aspects ‘of Reahty

extremely complex ‘or quite simple. Each class
evolves ‘differently. Some classes set up a soclety

growing during the entire school year. Teachers
who have used Redlity Land say they felt good
about what they were doing and that the experi-
ence motivated children to learn. Their opinions

tically significant positive results.
Why do teachers like to use the Reality Land
simulation? In general, they offer these reasons: °

® Children should be involved in meaningful
.- learning .activities .that are related to their
« daily lives and are simijlar to the real world.
® Children gain satisfaction not- only from
material rewards but also from the knowledge
and skills they acquire and use as they -build
their simulated sociéty. _J
" ®“Childten have a far more realistic experience

L

=« in working sxtuatldns and this experience '
helps them build confidence in their workmg
abilities.

] Leammg is enhanced by doing, and simula-
tion is an’ attempt to interpret abstract con-
cepts in an actlve manner.

In addmon Reality Land teaches students how
government and business operate and' the relation-
ships between the, two. It gives them practice in
beeoming competent consumers, helps them learn
how to make. decisions, and helps them to develop
good work habits and attitudes. It teaches them
about®' money and its role in 3ociety and helps
develop personal fiscal respdnsibility.

Of: course, Reality Land also teaches students
much about the world of work: how common
services dei'élop, why there is an interdependence
between the worker and society, and what are the
interpersonal relations in an economic setting. And - -
it gives stydents grthance -to practice basic skills,
learn howfthey 4 applied to the world of work,
and devel and investigate areas of specnﬁcJ

P .
inter&s{’in a busi g setting. .
t » é .
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) developing a ated society. C@gmmunity mem-
< bers can answer questions, ¢jther at their place of
work or in the elassroom. In Ceres the commurtity
was more than cooperatnve For example, one small
-restaurant . owner opened his business on the

Community!\ resources are very important in

normal - day off so that the children could take’

over, acting as owngrs, waitresses, cooks,
washers and customers.

Suggested procedures for establishing a simulated
society that were developed by Ceres district
staff are listed on the next o&\e society s
open-ended and may take any Trm the teachers
and their pupils need. -There is no'single right way.

dish-

” S'mgtntown in Ontario-Montclair; Foeu
on Banking, Business. Civi] Organization

The mythical site of Reality Land has a siSter
city called Simutown Its residents are the pupils in
the upper grades in the Ontario-Montclair Elemen-
tary School District. Simutown has a. sllg.htly
‘different focus than does Reality Land 1t “concen-
trates on bankmg, cwvil organization_ and business

‘operation. »

Simutown begins in about the same way, using
lead &ime for students to earn chlps and “'simu-
bucks’ for wmous classroom activitges. , T}lese
initial earnings become part of their bank accounts
when the bank opens. Students are given “how to”
sessions,in banking, &ml organization, and business
'orgamzatlon JThen they can apply for the posmon
of bank manager or bank teller;and there are job

. specfﬁcatlbns for each. Students must pravide

references, fil] out an apphcatlon form, and take a
written exam Those who score the highest are
given oral interviews. ‘

: Once the teller and manager are cbi:n, the
bank opens. Students can open a checkingfatcount,
sayings account, or loan account as needed. Checks,
and deposit”’ shps are available ‘for, the customgrs.
Each student keeps track of his or her own
account. The bank regords and intesrest are l(eptlon
ledger cards, and barfk statements are-~sent” out

. regularly. Bank management is checked by a bank
examiner (who could be a commumty "Bank
official, an accountant, or other business person).

The cml organization activities ceénter on~a
‘mayor and council type of government and include
the filing of petitiosiﬁampaign, and an election,
with the winners ing the electéd officials.
The council issues business licenses, assesses taxes,

and }asses ordinances requireas for business opefa- .

tioris. Tanffs are set for goods brought.in from
o <

»

" inferpersonal relations.”

—

outside Simutown, and a court and justice system
may be initiated. .

In _the™ business operations acfivities of Simu-
town, students.may operate businesses on approval
of*the city government. Franchise fees and capital
investments involving loans from the bank may be
required. Business operators can set their own

prices ‘and operate their businesses in accord with,

the ordinances of city govemment However, care-
ful records myst be kept because all bysinesses are
audited at the end of the experience.

lee any othey effective prograni, Snmutown has
grown as the need arises. Recent additions include
a post office, a place for medical and hospltal
services, a llght and power department, and “‘simy-
charge.” Teacher inservice training has been an
integral part of Simutown. Teachers who parti¢i-
pate-attend several meetings and receive a teacher’s
gulde and *‘how to hack it” packets. On- tlle-spot
help is also available if,needed.

Teacher and student evaluation is a continuing
activity in Simutown. Students are tested to
measure their growth in content areas like math,
social studies, creative writing, economics, ion-

* sumer competencies, and language arts.

“Simutown ‘“has proved to be a remarkable
success,”* Norman Steinaker, project specialist with
the district, says. It is fun for students, land{
challengmg for teachers, ... [It] results in real

studént growth in many content areas and in
.l

Puppets Used for Self~szgeness
Activities in Covma Valley

To elementary school students in the Cdvina-

, Valley~Unified School District in Covina, career

education has meant learning about themselves and
about how to get along wifh others because the
district has placed a major empha’sns on the

- combination of self-awareness and career aware-

ness. -

To “accomplish .its goal .ther district chose com-
mercial materials—the Developtng Undersfanding
of Self and Others (DUSO) kit—produced by
Amencdn Guidance' Service, Inc. The kit contains
puppets, audiotapes, stories, and large visuals to
instruct pupils in kindbggarten through grade *four

and to eficourage them to appreciate the impor:,
tance of human relationships. It stresses the values

of treating others as one would like to be treated

* and of recognizing the importance of differences in

people, including’ their strengths and Weaknesses
The older students in this age bracket - afe

introdul®& to the importance ‘of work' in their
. ‘ ~ x

=
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Steps to Estabh;;h a Stmulated Socnety S

® Play a number of sunulattons and games in both large and small groups. Same of the
.more simple simulation games that are easy to begin with are: Lost on the Moon,
«Bethes or Grapes The Game of ‘Farmmg, and many others. :
o Use ‘and explore values clanﬁcatlon exercises, such as those in the book Values
Clanf cation® A Handbook of Practical Stratégies for Teachers, by Sidney Slmon et al.
These exercises will help set the stage for the successful 1ntroduct101( of microsocieties.
® Send a letgr of explanation to all- parents, In addition, parents can be asked for
information so that they become actively 1nvolved
® Make a bulletin board with careers as a theme. Children should be actively involved.
_For example, they can look through magazines, cut out pictures of the jobs peop®do,
and pﬂt the pictures of jobs they think they might want to do later in life on the
bulletin board. A little book on bulletin boards with a career education theme, entitled
Career Educatipn Bulletin Boards (issued by Fearon Publisherg) offers many ideas.
® Discuss jobs relatéd to the school. You may want to list on :&‘chalkboard all the jobs
the children can name that s#hool personnel do.
® Have children choose aﬁ occupation and list on the board -all of the duties or jobs
related to that occnpanon
® Start rewarding children with old milk bottle caps or poker chips for performing the
behavior that you are trying to teach. Consider giving children chips for turmng in
good school papers, taking part ini discussions, raising hands, and so on.
e Suggest that angther way to garn -chips .would be to operate a buSiness in the
« classrpom. Some first businesses that are easy to start are the Pencil Sharpening .
-Company, the Dnnkmg Fountain Company, or the Janitorial Company. §he teacher
could ‘sell the drinking fountain to the children, and they then could charge other
children for the privilege of drinking water.
® Observe that from this point on the children will suggest oﬂ(r businesses and that the
.society evolves rapidly on the basis of the chtldren s needs and interests. « -
® Remain in control of all businesses and the govemment until the children form their
own government. It could be.helpful to discuss busmess licenses and proposals- -and the
need for a city govemment to regulate businesses. ‘
® Remain n control as director of health,* ucanon and welfare. The teacher w1ll
'gradually introduce needed forms. Taxes coul be lemed at this time.
® Take study trips at any:one of the stages whefe aﬁpropnate Invite resouice persons
,into the classroom. For example, when the value of chips and money is bei
discussed, it might be a good idea to-take a field trip to,a bank or ask a person from the,
bank or a savings and loan company to talk to the children. As the-children become
1nterested in business, study trips to restaurants and supermarkets might be arranged
® Observe that, as the scciety evolves, other needs may become evident. Children will
probably need to form their own city government with a mayor and council. Ways of
governing their society will need to be discussed. A trip to the local city government
could be arranged; anﬂ possibly, the mayor could be invited to talk to the class. Later,
- the need .fof & judicial system might become apparent. Then, instead of the teacher
resolving all disputes, the children could run their own jullicial system.
® Open the society for a eertain length of time, usually during social studies time if
. appropriate. The amount of time allotted each day and the number of days pes week
" wauld be up‘to the teacher. Some businesses would be open all day and some only at
Réality Land time. The teacher might want te run the society for a specific length of
. much as nine weeks or a semester. Others may want to just * ‘play it by ear” as far
h of time is concerned. oot
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future lives 4nd the lives of their parents. They are
encouraged to begin to explore the types of
satisfactions and lifestyles that are related to
different occupations. This classroom guldance
program, which began’in four schools in 1973, is
now used extensively in eight schools. ‘All 15
. ~elementary . schools in" the district have been
.exposed to it. The program was expanded to the
upper elementary ,grades in 1976 with another
. unit, Toward Affective Development, also pro-
Jduced by American Guidance Service, Inc.

Career education officials at the school distrct

level are enthusiastic about their elementary schod
prograth. As one said, “When students told

teachers that they liked their guidance ‘next
best’ to recess, the teachers knew they we on the
right track.” ‘

At first, counselors had to work closely .with

teachers to-help them develop the confidence to
_use the materials; however, the confidence of the
- teachers -increased as soon as they saw that their
students were interested 1n the program. Reporting
on changes in students as a gesult of the program,
'teachers said that students were much better about
makmg new students feel welcome in the school,
were more courteous and attentive to the opinions
_of others during class discugsion, and acted as if the
classroom were a more interesting place. -

As to the older elementary school students,
teachers said that thete was a growing awareness
about the advantages and disadvantages of a widge
s’anety of occupations because students had been
given an opportumty to discuss what people enjoy
about their jobs and how'jobs are impoftant to
,peOple 1n ways beyond merely providing them with

" aliving. -

Cyvma Val}ey ofﬁmals saidethrat the program has
given them an exce opportumty to implement
a successful career guidance effort in the elemen-
tary grades with minimum cost for development
and a minimum of teacher time in inservice

. education. They stress, however, that inservice

: training sessions, backed by administrative support,
played an important role in giving teachers the
willingness, knowledge, and confidence to use the
materials successfully.

House Built in Chaffey:
Responsibility Shared

~ ¥he somewnat old 1d8a of having students build
a house has been expanded to the ultimate degree
. the Chaffey Union- High School Distrigein
Ontario. Using a very wide interdisciplinary
approach, the students didn’t just build a house.

They designed.
marketed it, anggsold it. '

Their first house, a 1,700 square foot structure,
was_ built in- l974 75 and sold for more than
- $38,000. School officials used the money ‘to buy
another lot, and in 1975-76 the students built a
2,200 square foot house—so large that they call it
Casa Grande—which sold for about $58,000. The
profit from that sale has been used to buy two

. more lots side by side for the following two years.
So-far,* 280 students have gotten hands-on experi-
ence in this project,’ making it possible for students
to expenment thh Very many career cho.ces

The construction. class concept started smll,
with .playhouses and tool sheds.. It grew to ‘the
house stage just as the district® was starting to
nfuse career education.into the curriculum. It was
perfect timing that allowed 'the district to make the
most of the house construction project. The
project was launched with the selection of a

. community advisory committee. It included-con-
tractors of all kinds, a real estate broker, a city
inspector, an engineer, arthitects,-an accountant,
and the vice-president of a lumber company.
Committee members shared their expertise both in
class .and on the job. And' they were always there
whent the project involved eledtrical wiring or
anything elsé that would have to be inspected by

< the tity. - .

The construction. class began with'the students
spending a month in the classroom, studying the
safe use of power tools and building codes, and
learning“how to rgad a set of blueprints. Students
had to qualify ‘ the :class on the basis of
completion of previous classes and the recommen-
dations of previous teachers. At the same time the
architectural drafting class was holding a contest to
see which student’s floor plan and exterior drawing
would be selected. Then construction began, with
three-hour blocks of time set aside for the class.

Throughout the building process business educa-
tion accounting students recorded and verified
building material invoices and inventoried supplies.
The industrial arts class constructeg/the cabinets
and installed them. The vocationflgwelding class
designed, made, and installed the wrought ifon
brackets. The homemaking class: made the drapes
and did the interior decorating, selecting the colors
for the paint, tile, an8 carpet. Special education
students planted shrubs and trees,, following the
recommendations of the landscape architect on:the
community advisory committee. When thg house
had been completed, six instructors in four departs
ments had participated. Throtgh team téaching,

4’ g '

it, decorated it, landscaped it;

S




the -coordination of classes, and sunultameous
. activities, students were exposed to the overall
pro_yect and received in-depth experience in a
specific field. It was a marvelous opportunity fo
staffy students, and community advisers to share
responsibility, school officials report.

-

Media Center: Students Learning as Presses*, _
Roll; Career Educatian Materials Produced:

*  The Ceres Unified Schopl District needed some
kind‘of printing facility to produce high-quality
career education materials ahd to duplicate tests
and worksheets for general use. The district needed
-to .provide an 1astructional program for students
interestgd in careers in communications and
graphic arts. The solution was that’ the district
. created a media center which could do both
things—print ail the materials that the district
needed and serve as an open,lab for students. -

On the production side the center has a com-
', vplete offset printing facility which -efficiently
. meets the district’s needs by turning out abbut
25,000 sheets of prirted paper a day. (It also has a
" darkroom and space for an audio-video tape
center.) Since it is necessary to finish all orders i
24 hours or less, the center is operated largely by
" full-time help and part-time advanced students who
are paid for their, work.

District officials feel that it is very important to
be able to take the curriculum materials developed .
in the district and reproduce them properly. Since
today’s students are accustomed to high quality in
the textbooks, magazines, and other printed mate-
rials that they read, it 1s much more effective for
locally produted materials to be of the same high
quality. Too often, because of the expense
involved, locally developed materials are duplicated
with low-quality techniques and equipment, and
these inferior reproductions can cause students to
react negatively to pilot programs .

On the instruction side about 100 students from
five high schools are being trained in typesetting,
layout and" design, newspaper productien, printing,
photography, processing of film, pasteup, editing, -

. display, and other communication skills. Students
« produce their own schopl newspapers 4nd occa-
. * gional news and literary magazines.

- Media' center offerings include five courses in
newspaper production, graphic arts, and day and
evening psograms in"publications photography. The
courses are also open for adult enrollment in the
evening. Students receive classroom instruction
weekly at their own school and then proceed to
the “laboratory” in thé media center. An instruc-

\
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tional aide is available at &Il times to work with
them in the typesetting, layout, and pasteup
processes. p
~In the beginning some critics questioned the*"

dual role of the media center, suggesting that

production demands would supersede the goal-of
providing-a high-quality instructional program or,
conversely, that instructional programs would
imterfere with the high-speed, efﬁcnent production
of materials for teachers. -

“To suggest that the combination productlon/
instruction effort has been accoriplished without
problems or without compromise would be
untrue,” Bernie Knoll, media specialist for the
district, says. “But the.media center,” he adds,
“has proved that a combination facility can func-
tion at a high operatiorial level, provide a quality
instructional program, and,dp both for a consider-
ably smaller investment in equipment and space
than it would take to operate two s¢parate
‘quality’ programs.’ -

e equipment used in the Ceres Media Center is
described at the end of this chapter.

Career Center on Wheels; Minivan ‘Used
in Vast San Bernardino County
What s four wheels and a counselor and helps
students detide' what they would like to do with
thejr lives? It’s a mobile career exploration center
that covers the 20,000®square miles under the
jurisdiction of the San Bernardino County Super-
intendent of Schools.
e minivan, complete with materials and audio~-
al equipment, arrives at a secondary schogl
ready to offer a five-day,career search program: '
day one—conduct. self-awareness activities; day
two—mltlate life:planning process; day three—
identify personal interests; day four—explore and
identify capeer clusters; day fiveridentify three
occupations at the desired entry level and_the

-career ladders in that cluster.

The van counselor works in a classroom and
integrates the career education program into the’
existing curriculum. It al§o becomes an inservice
training program for the teacher. On the second
day the van counselqy involves at least$wo of the
school’s' counselors: the life-planning process,
allowing\ them to expand their classroom contact
after thi\?gbile center is gone. )

Project\-officials say there are four goals for
expectatnons for the mobile caréer exploratnon
center: .

.® To make students aware of the basic ingredi- i
ents involved in an occupational search

1
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® To teach students how to use resources so
that they can investigate further if they choose

® To make teachers aware and hefp develop
their skills ) *

® To involve counselors in the ‘career search and
life-planhing process in the classroom

The initial costs of setting up the mobile center
‘were - $5,150 for the minivan and $21,000 for the

é\,J;‘
/

equipment and materials. Annual costs include
$2,400 for transportation expenses and $15,000
for the van counselor’s salary and-fringe benefits.
. The minivan is less expensive to operate than an
earlier 26-foot van that the district used for several
years until officials decided it was not meeting

“the total student needs due to the constraints of a -

26-foot van.”

Equipment Costs in Media Center .

" Ceres Unified School District

Typesetting. IBM MT/SC cold type, strike-on composition system, including two MT/ST
recording stations and an MT/SC gomputer playout unit. Acquisition cast: approximately
$15,000. Funding-sources: Career Education” and Regional Occupational Program.

Addressograph/Multigraph Headliner Model 820.' Acquisition cost: none (obtained
through Federal Excess Properties Program—cost new: $3,600). Comment: This has beena

'

less than satisfactory machine from a production standpoint, and attention should be given -
10 such possible alternatives as Compugraphic Model CG 7200 ‘or Addressograph Multigraph

Corporation Set 500 for display or headline type.

Stripprinter headliner. Acquisition cost: $350. Funding source: career education and
district funds. Comment: This is an expensive bickup machine for display typesetting.
Although slow, the stripprinter’s low font costs allow purchase of many decorative type
faces which can be used for setting up brochures, flyers, posters, curficulum units,
advertisements, and so on. ' '

Art and layout equipment. Two drafting tables and two 16’ x 2’ light tablés ptoviding 16 -

student work stations. Federal excess properties provided the drafting tables, and student;
.work stations were constructed at a cost of approximately $500 by the district. Comment:
. Other art/layout equipment includes such standard items as T-squares, triangles, X-acto
knives, steel rules, brushes, waxer, and so on. Cost.is nominal. . ¥
Prepress production equipment. Brown Model 2000 printer’s process camera, Agfa CP 38
photomechanical transfer processor, Brown vacuum -frame, Nu-Arc Point source lamp)
darkroom sinks, Brown Model 1000 platemaker, plate developing table. Acquisition cost:

approximately $6,000 if purchased new. Much of the equipment was obtained through

excess' properties or was built by the district. - ,

Proffes. Heidelberg Model KOR sheet-fed 15%' x 22%’ offset press, Multilith Model 2850
systems duplicator, Multilith Model 1250 ‘duplicator, ATF Chief 15 duplicator. Acquisition
cost: Heidelberg, $ll,900;r'Mgltilith 2850, $10,200; Multilith 1250, none (from state
surplus). ATF Chief, $1,100f (used). B ) -

Multilith Model 2850.
© has proved to be a worthy system for high-speed offset duplicating of moderate quality. Its
et operating speed of approximately 7,000 sheets an hour on runs of 50 to 100 copies
makes it less expensive and much higher in quality than the difto or mimeograph systems.

Multilith 1250 and Chief 15 duplicators These are essentially used as student learning
stations. .

Bindery equipment. Challenge full-poL\ver 36%-inch cutter (no cost, federal excess
properties); GBC 8-tation autoratic collator ($150, state surplus); Michael Gather-Eze

portable collator (8350, career education-funds); Michael Fast Fold tabletop folder (3400, -

career education funds); Baum 17 x 22-folder (81,400 used, district funds); Boston No. 7
stitkher {no cost through FEPP); Bostitch twin-head electric stapler. .

- ?

is press, though plagued ihitially by minor meéchanical prblﬁems;

-




. It should help them’ understand
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Chapter 8

Exemplary Practlces—Guldance Serv1ces

The heart.of career education may be gurdance,
for is it not the essencq of career education to help
students decide what they want to do with their
lives? Career guidante should help students under-
stand themselves and the world in which they live.
the role of
education and its relationship to society. And it
should -help them understand their responsibilities
and their educational and occupational options.’

Therefore, guidance services must be a part of

. the total concept of career education at all levels.

They should focus on helping students to relate

their personal attributes to their career goals, to

understand themselves and .others, and to make
educational’and occupational choices.
- A key person in the cager guidance aspect of
career education is the director or coordinator of
guidance, who assumes the leadership in defining
the various guidance roles and functions. Each
counselor must be involved -in career guidance and
work with all cate‘go'rles of students. Classroom
teachers can also play a role as career guidance is
infused into‘the curriculum. .
As the guidance program becomes part of career
education, its services may have to be reexamined
and reoriented so thal career information, educa-

- tional planning, and individual appraisal can be

current, relevant, and accurate and can lead to wise

have guidance responsibilities would be involved in
this reorientation process. It would include finding

.decisions. Naturally, counselors and others who

resources in the school and'the community and

updating procedures for placement and follow-up.

The active coljaboration of teachers and coun-
selors in planning activities can enhance their
traditional role and lead to a,strong supportive
partnership for career education. -

Career Centers: A Basic (?al,‘eer Education
Tool; as Different as a General Store
and a Supermarket

Nearly all career education efforts have ohe
thing in common: arcareer center. In fact, almost

43

every hlgh school in California has a career center,
according to a leading national authority on career
centers; Thomas Jacobson, Director of Pupil Per-
sonnel Services for the Grossmont Umon High
School District #-La Mesa:

What is a career center? It is a specral place
where a student can go for career information,
‘testing, counseling, or placement—the same four
basic guidance services offered by the counselor’s
office in times past. S .

“The difference between the two is like the
difference between a general store and -a super-
market,” Dr. Jacobson says. In The general store a
person had to ‘ask for a pound of butter or coffee
or- bicon and someone would go get it. In a
counsélor’s office a student hat to ask for scholar-
ship information, a career inventory test, or a
college catalog. In a supermarket all of ‘the prod-
ucts are displayed attractively, and customers are
urged to help themselves. A career center. works
the same way.

The emhasis is on self- help, Dr Jacobson says.
The-centers are laid out, with appropriate signs and
drrectrons so that students can proceed on their
own, as much as possible, freeing the counselot to
help students with specxal or specific problems.

The whole idea is to get the information to
where stadents can use%t, according to the Career
Center Handbook prepared by the California Pilot
Career “Guidance Center, Office of the San Diego
County Superintendent of Schools, and the San
Diege Unified 'School District. In fact, the hami-
book says, some school districts are taking material

out of file cabinets and putting’it in plastlc dish

pans, with each b1n representing a specific career
cluster. :

The information service is a basic and important
part of career centers, Dr. Jacobson says. But once
they are established, most centers reach out into

.the school and the commumty to do much more.
Here are some common activities of career centers:

-® Publicizing the center and encouraging stu-
dents to use it. This'task'is performed through .
. .
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. , orientation sessions for_mew stwdents, bro-
chures and pamphlets, ¢clad%room visits, bulle-
tin boards, and so on

® Administering interest tests to students-and

‘linking the results where possible, to work
____experience programs or job placement

. ® Bringing in guest speakers to talk. about their
occupatlons .

® Holding an annual career fair or career day

career education into thg regular school pro-,
gram .

The use of guest.speakers is considered to be
most effective activity run by the career ce

"directed by Dr. Jacobson with the aid
grant from the_State Departme
under the Vocationdl Educatioh Act.

The survey found that centers vary widely,
ranging from simple information centers to centers
that form the hub of a formal -career guidance
program. Most centers try to look.as little like
school as possible. “Bright colors, casual furniture,
stereo music, carpeting, as few prohibitive rules as

* possible—all add to an inwiting environment ‘for-
students,” the Careeg " Center Handbook says.
“Establishing this easy-going environment will
greatly sfimulate student use of the center. Of
course, friendly, informal, helpful peo:{e are the

f Education

S

most important factor in establishing § comfort-
.able atmosphere,” the handbook says.

Experts say that it 1s also important for the
career center to be open before school, affer
school, and throughout the day o encourage
_students to drop in. The center sholld be located
"in an area that gets a lot of student traffic—near
the lunchroom or student center, for example.

If career centers tend to look , it may be

the ‘final Jacobson report, emsitled "‘Study of
_ Career Centers in the State, of Californa.” Since
funds for centers are often scarce, many have been
. furnished and decorated with little or no capital

~ outlay. Local service clubs, parénts, and students

) .- ment o the centers.and vol‘unteer to assist in
painting and decorating. v
Once a career center is estabhshed it must have
. an operating budget for purchasing and updating—
materials and paying staff salaries. A career center:
is usually run by a career counselor, work experi-

ence. coordinator, or career education specialist
* 7/

® Developing curriculum units to help in USf———me desert

because they_ are often home ade accordmg to - —several years,’

" . . frequently donate money, furnishings, or equip- _

~with the help of paraprofessionals, career aides,
career technicians, or student volunteers.

The average yearly cost of a career center in
California, the survey found, is $32,469. More than
90 percent of that amount is spent_on personnel
costs. But experts say this is money well-spent
because a career center must be constantly staffed
if it is to succeed.

A career center must also have an ongoing
program or “it will die like a flower transplanted in

Dr. Jacobs s. lishing a
career center and fillj ith the latest-an
occupatnonal-educatfonal informa-
tion is not sufficient,” the handbook says. “There
is no guarantee that students will use the available
resources or even that those who do will be able to
incorporate the information they learn into theix,
personal planning.™” " .

The survey supports the fact that studerrts left
to their own mmatlve may not take advantage ofa
career center’s resourcgs. A survey of 1,100 stu- .
dents in 12 schools, done as part of the Jacobson
study, showed'that 58 percent of them spent fewer
that two hours in the career center during the
year. Only 22 percent spent mor; than six hours in

_ activities related to the cagder center. And
one-third of the students who visited a career
center usually did so “‘because they had to” as part
of a class orientation, the survey report says.

-To be most effective, a career center’s staff must
contmuously create, promote, and improve a wide .
range of programs and activities, the handbook
says. These activities must: be aimed at promoting
student use of the center, encoyraging teachers to
use the center as a resource (possibly by providing
inservice training programs), and integrating career
education into the entire guidance program as well

. as into the curriculum.

"Despite the problems, career centers bave
“mushroomed throughout the state in the past

’ the survey found, “‘largely because
students seem to be responding favorably to the
services provided.” The findings of the study show
career centers as ‘‘a viable career guidance tool.”

The challenge for the future “lies not in dispens-
ing information to students,” the report says, but
in helping students to make better use of this

" information in planning their futures. //’r‘:ﬁ

Teachers, Counselors, Parengs Talking Same- 3

Language; Student Self-Esteem Increased
[ J

ry school stu-
om three main’

Aside from television elem
dents get their ideas about li

o1

-

.




sources: teachers parents a
fore the 1ty Unified Scho
to see if it could get all three parties
work toward the same goals in building student
, self-esteem and positive values. To accomplish their
_ ambitious goals the project team developed and
tested 12 cumculum guides in one year: one for
. each grade in grades one through six; individual
. guides for counselors, teachers, and parents and
. Separate guides for language arts, social studies, and
math.

“Since we didn’t want to have these guides
sitting around on shelves, we also developed an
inservice system for teachers, counselors;  and
parents,” Chris T. Ch)altas project director, says.
_When the program was pilot-tested with 270
children at one elementary school in 1975-76,
parents were brought in for a series of three

/meetrngs and other individual contacts later. “It
was imporiant for parents to understand and

* support what were were doing so we wouldn’t get-
in a situation like new math did,” Dr. Chialtas
says. “Students learned modern math in school,
bu_t when they went home it was chaos.”

. At the inservice sessions project staff explained

=y

three main areas: values chariflcation, decision

¥ making, and self-concept. Parents were told how

- important:it was for teachers and counselors and

foy them as parends to talk the same ﬁanguage to

“children. And parents were given materials and

' shown how tley could use them at-home to

reinforce -what was happening in schoal. “Parents

were very supportive all year, and many said they

.never knew that it was possible for this kind of

thing to happen ih school. They were delighted,”

. Dr. Chialtas says. Evaluation.done by a third party

also showed that students made significant gains in
the three areas stressed, he-says.

The program, which operated .under a 543 ,016
grant authorized by the Education Amengdments of
1974, was expanded to three schools in 1976-77
with a second-year grant of $51,000. Tentative-
.plans call for going districtwide in 1977-78. San
Diego’s elementary school counseling project 1s
one-half of 1ts major career éducation program —the
affective half. It is designed to complement the
instructional half, knewn as Project CHOICE

t

*» (which is described in Chapter 6 of this publica- -

tion). The materials for both ate cross-referenced

. so that teachers who are working with Project

* CHOICE can make the counsehng aspect an inte-
gral part of what they are a]ready‘dorng

4 o

#

/
lors. There-
istrict )

to parents that the program would be working in *

, selors, and parents are all playing

)

“I think we are showing what can be done in
diffusing the counselmg function “through the
hat teachers, coun-

‘—Em\
Homeroom: A Good Spot for Career) Education; *
All Students Reached

If a junior high school ha' only one couhselor
for every 500 students, what can be done to reach
all the students? This was the problem faced by the
Westborough Junior High School in the South*San
Francisco Unified School District when the school
opened in 1969. School officials considered the
alternatives and rejected a career .center because
they felt that too often these centers are used only !
by :the self-motivated students who least need
perspnal career counseling. They wanted to find a
way 1o reach all students in the school.

Their-solution was to use the homeroom and to
involve homeroom teachers in guidance attivities. * .

guidance,”” Dr. Chialtas says. .

“Therefore, when the school decided to develop a

@

career education project in 1973, school officials
looked to the natural spot, the homeroom. They.
began a program in the fall of 1974 involving 915, -
seventh, eighth, and ninth graders in 35.home-
ropms. ‘A control group of matched students was

selected at:;nz(zher junior high school.

Their solutjbn was to use the homeroom and to
involve hom€room teachers in guidance activities.
Therefore, when the school decided to develop a
career education project in 1973, school officials.
looked to tlie natural spot, the homeroom, They
began a program in the fall of 1974 1nvolvxﬁg915'
seventh, eighth, and ninth graders in 35 home-
rooms. A control group of matched students was .
selected at another junior high school.

Despite all the guidance efforts that had been
made previously, a heeds assessment survey given
tostudents in the project showed that: .

" ® Occupational information was not readily

available to Studenmts, and the materials which

did exist were written in a technical vocabu="

lary that was inappropridte fog Jumor hrgh

school students.

Many students did not feel that the course

they were taking in Scheol had any relati i

ship to the world of work. For example, they-

frequently indicated tha##English and math .-

had no practical value to them.

Although 70 percent of:the students said that N

< they’ were planning to go to collgge, many did -
not know the drﬁrence between a commu-

. .
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nity college and a univgrsity and did not
know the basic entry reqpirements for either,
even requu'ements related to their own career
“choice. *
° ers surveyed, 34y percent
were entering high school without any career
* goals or ideas about kinds of occupations that
might be appropnate to their interests and
aptitudes. -

With this discourdging picture in mind, the
homeroom) program seeks to provide educational
-activities “that will encBurage students to learn
about career choices and educational opportu-
nities, evaluate realistic career options according to
a self-assessment of abilities and interests, and
begin career planning.

Therefore, the activities do empha51ze self-
assessment, using values clarification, interest sur--
veys, aptitude tests, and so on. Material is pre-
sented sequentially, beginning in seventh grade, so
that a student will be-able to select 2 minimum of
one or two tertative career goals by the end of
ninth grade. )

. . Resources, for the prograge-inclide a project
coordinatdr, clerical help, i ctional materials,
audiovisual equipment, and storage Yacilities. The
homeroom teach®rs receive preservice and inservice
training on the testing pfogram and other materials
that are used. Also,sthe 36 teachers in the project -
school evaludte -the effectiveness of each unit after
it is presented. The project has also produced

' student workbooks, teacher manuals,
assessment booklets.

“1 think results will show that we are extremely
successful in meeting our objectives,” Louis Goins,
project director, says. *“We feel we are establishing
a practical program which can be implemented by
any junior high school.” The evaluation form used
by the project’s teachers is presented on the next

_ page.

*

Career Planning Course for Ninth Graders;
Interests and Aptitudes Identified

When -ninth grade students come to Saddleback
High School, unsure and undecided about the -
future, they get some help—an 18-weck career 4
planning course. All ninth graders in the Santa Ana
High School are required to take the course so that
all incoming students establish tentative career
goal§. They also draw up a plan which identifies
the courses fhat will help them reach their goal.
That plan becomes the ba51s for schedulmg stu-
denﬂ“%very semester. .

-

and self*

Vo .
. The career planning course is divided info six
three-week units:

® Personal assessment . for careeZploratlon,

Wh.lCh helps freshman students identify their ,

own interests and aptitudes

¥

. . .£ -
® Introduction to careers, which gives an over-

« view of the career clusters

® Career research, which gives- students an,

* opportunity to gather information about the
career opportunities that relate to their poten-
tial - ¢ .

® Educational and career planning, which assists
students: in exploring the possible ways of
achieving their tentative career goals

° Preparatwn for employment, which familiar-
izés students with the knowledge and skills
they must have to geta _]Ob

"® Miniunits on specific careels

(
]

‘The miniunits are taught as a cooperative team.
effort by career education teachers and career
counselors, and each one specializes in only a
portion of the total course. For example, the

counselors teach personal assessment and educa-

.'tion and career planning. Three units are taught at

o

one time, and the classes rotate every. three weeks.

The cost of 1mplementmg this course for 700
students was mugh less than one would normally
expect for stagting a new -program involving so
many students. The primary reason was that a

"textbook was not used for each student, Robert

Nelson, coordination of career education at the
school, says. He notes that the only expense was
caused by the purchase of equ1pment “and matenals
for thé school’s career center.

Eyaluation shows that the career planning courst
has produced greater cooperation between teachers

and counselors; a greater flow of “drop-in” visitors .

to ‘the career center and counseling “center; and
improved parent awareness ©of school progiams,

"Evaluation” efforts will continue to measure the

long-range benefits of the course.

- N
“Common Denominators” for Careet Guidance;
Competencies Specified aMrvine »

There are certain basics of career planning that
all students need to know—common denominators
so to speak—that apply equally to all. Using this
idea, the counseling staff at University High Scheol
in the Irvine Unified School District developed
what it calls a denominator-based model for careet

guidance.. Competencies that students should have

@
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g 4t each of the fotr high school grahes are specified. ‘The key to the model is thdt blocks of time are

For example all ninth grade student§ are expected  set aside for the students to concentx:ate n*career
| to be able to research information about careers.”  guidance. In the ninth grade, 'as parf®f social -
| ) 'Dlenefore they may be given the task of going to studies, ‘for instance, they are gven a t ee-week

’ the. gareer resource center and do research on three orientation about the school afid the staff—whom to
.- careers. . , go see for what. They meet the four counsefors and

- JEvaluation for Sequentlal Homeroom

The ratmg scale used by the teachers at the Westborough J\,mlor High Bchool mclud,es
students’ affective reactions as well as the teachers’ personal reactions toward every unit
presented. These reactions are tallied on a chart for every filmstrip, self—assessment unit,
occupational information unit, and so on as they-are presented .

Teacher - - Grade _. 3
Homeroom Materials - - ‘ -

1

W Teacher Evaluation P

After you have finished the attached unit in homeroom, could you briefly checl&_your .
feelmgs about the materials and drop it off in IOA

Student Reactzon

Receptive
Neutrat
Disinterested »
Disliked oo
Too dlfﬁcult for grade level .
Not sophisticated enough for grade level . .
* This part:cular group doesn’t respond well to this kind of material.

Time ‘Allotted for Unit

Satisfactory ‘
‘Too long
Too short =
Your Reaction
OK to use again
** Don’t use next year
Liked material
See no value in material |
Teacher instructions got clear
Student instructionsd@ot clear
I am personally uncomfortablé presentirig this kind of material.

Qther Comments ‘
a

-

-

’

) -
g

A record is also’ kept ,ofj"éyegy) individual- request for occupational or edugational

" “information made by students in th€ program. Whether the information' requested was.

supplied . td the student s indicated. In the first year of the program ~more than 2,500

individual requests . for specnﬁc career briefs Were received, and 98 percent of the requests
were met.
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:} a two-week program, and again for juniors, who a

.« which“makes’ it Werk ” he says;

;7*337;) - oo S e ‘
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Cs mpt that each has ,ézi!‘&ialty, such ‘as college
,’ ofmation; carger education, curriculugg, or pe
+ - sonal and socml“development (The_counstlors may-
" - charlge -their -specialtiess gach year T and can cross
- * " over fo help*each other.) The ninth graders-spend

‘ost, qf the three-week' pcriod ir the’ caseer
resource\c,enter,,Where they com
workbook and a-career interest inventory. The
format is advanced for sophomores, who are given

-

also glven a two-week programe. '
- When* this guidance prOJect Started in ]973,

. - .most of fthe teaching was done W
. .« and the (career technieian, who is al
. at the centdP HaweVer, after watching
' « "« sehors at work in the center andin the classroom,
-, fmany teach®® are nqw doing the units themselves
.. with the coupselors as gonsultants. W
There -are qt_l;l‘e:Saspects of the- career guldance .
. program which make certain that «career education
;q; does not stop.when the three weel<s or-two weeks

are up. There are teacher activgy packets, -which
"-aid teahairs in 1mplerhgnt1.ng carger education units
in the classroomg, 1ncluding bulletin hoard mate-
rials. Indiviiﬁtudent activity packets are also
avhilable, orgaRized by interest dnd developmental

vel. By us:gg these packets, wluch lnclude ﬁlm—
strips and 1nvento£ei;students can work:at thelr

own pace, :
- There is a “department of the month” progx;am

-

* which highlights cageers in each department as W 11 -
s‘asn individgal teathetd, guest speakers and spdy
ips. unselo.ns and comm s a®

also availa le. Evetything a udent does related to
er 'gurdancé' S placed | student ‘career folder’
" that is kept 4y a career technician. These folders
cait be used by teachers, counselors, pdrepts, Jnd
..the. students th€mselves to chart ‘progr.ess and to
keep students from having to duplicate efforts.
~— . gThe p{ojeet s eyafpated on forms that are sent
" ta students, tégchers, and parerits at the end of
. eabh activity.* The results have been-good; says
James Chapman, career techmcran “The catalys

dp‘proach.wrth)oun'seldrs and the career techmcran

. working together. ‘with teachers Jto reach every
~ student.” Y
Aftgr, Jatching the prﬁam work wrth 2,000
students over, three years, pman says it has
-students an, awareness of the -~ world of werk

lete a 24-page;

N

t
Sis the tean/

“meet thelr goals, ‘and it has definitely helped them
make decisions‘and evaluate their values;” he says. -
The counselorssay that it has cused sor of the
ills they had before thg program began. It
sallowed them to use their time more’ efficientl
and to be mo;e effective. It has also reduced an
emphasis on ¥ctisis counseling.”

. .

Career Development Plan in San Bernardino; .
' Students Guided in Grade Nine

Career guidance plays a.big part in" the life of
“‘every ninth grader in the “San Bernardino City,
Unified School District. Elrst every student, ‘as.
part -of socia} studies, takes an occupational unit
. rangingsin> duration from a quarter of a semester to
q‘full‘semester, deffypding on thie teacher. In this
' it the students gre involved in typical self-
evaliadion activities, explogng their own, interests
and possible careers. +They may also go into the

\. community and talk to employers in an effort to

aéh a decisiobn about careers that the students
t be interested in. , )
Toward the end-pf grade nine, scho*ouﬂ-
sglor sits down “with eagch student to otfline a -
..cayeer- development plan and the student sets a
~careerjoal by l&entlfym‘g one of the 15 career
cluster® or a specific career. The plan spells out

Wwhat kind of education thestudent will need, both.
in high school and béyond, to. rmeet His or her goal.
And it llStS expleratory actfvxtres the student mlght
use to investigate thesselection further.

“1If students, are still uindecided about a possible
career when it comes time to dvaw up their plans
they, go to the career guldance center for further
imterest tests and assistance from counsqlors and-
the career technicidn. In addition, all San Bernar-
dino high schools have a diSplay terminal tied into
the central office,computer which can gi stu-
dents practlcalry any kind of _informatio they
need. After the students reach a decision, théy go'
back to the counselor te draw \p their own career
development plan. ’

The plan becomes mlportant td students as they
schedule their classes in the semesters ahead

. because the=San Bernardino school board reguires

all students to have 30 units, or¥ix semes‘% of »
career development, to graduate To meet this
requiremedit, st ents éan take specific skill courses,

_ adult edgcation courses” .not offered”in the high

schools (if the stugent is sixteen years of or

.
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and has sh 'n them what s Tequrred fos careers older) or any course that»is' related to their career .
and ,the hey will'neéd to meet their goals. It go For example, somgone Who wants to be an
K » has het w hight sc,haeL courses to" engxnee can count mat classes, and those looking
. - ]
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to. medicine can include science courses in their 30
. uni , S
To evaluate the’ program, those mvthe career
guidance ‘centers” keep track of the number of
student visits. In 1975-76, with 7,000 high school
students, there were 28,000 visits, Ralph O’ Brien,
Director' of Pupil Personnel Services for the dis-
trict, says. About 20 percent of the students came
to take interest tests, about 30 percent dropped by
_to hear a co ity speaker or see a film, and
most o£ thgr:s*nted occupational information
of some kind. gbinge studentsare not required to
come to the career guidance centers, we think that
" thi$ response is very good,” Mr. O’Brien says..
, In addition, the program, has led go a reevilua-
mpn “of the  counselor’s role, and all counselors
_ received-inserviée training to help‘prepare them for
: the new approach

-

*

% Occupationgl Planning Sheets o»
< in Santa Barbara
If a student decides at he or she is interested
.in a specific occupation, where does the student go
from there? To make that quest
for career Counselors to deal \with, the Santa
Barbara City High School District decided to put
together occupatiorfal * preparatron sheetS for spe-
cific careers. cig
For example, fplanmng sheet desenk% what is
- involved in a particular job and what aptitudes or
interests are ZAppropniate for someone who is

. considering it. The sheet lists high school courses

that would be applicable, further schooling that
might be nee?\ed and institutions in-the area that
offer i The sheet also outhines related occugfations
and advancement positions. ¢
ﬁh occupatlonal preparation sheets were put
to er by. a career planning research <technician
wha:ysed a varrety of sources, such as- .
.. Dtctzonary of Occupational Titles, published
by the U. artment of Labor
v ® VocationaMEducation ahd Occupations, pub-
*lished by the- U.S. Department of Health,
Education, and Welfare
0ccupauqm?l Guzdes published by the Cal}-
fornia State Fr‘)loyment Development
.Department
Information on specific ocoupatrons in books
pamphlefs, andbrochures_
Information provided by professional and
trade associations
College and trade school catalogues
Interviews with local school personnel

.

v

ion a little easier -

School cpunselors say-that théy’have found the
occupational preparation sheets to be most helpfuk.
Two samples are presentedﬂn the next pagg-

Help for Undecided C%e-Bopnd Semors,
Cobperative Program’@ Cdvina-Valley *",
Realizing that most high school studer_rts entir
college with little or no idea &f what they would
. like to .do with gheir lives, the Covina-Valley |
Unified School¥ Drstrict developed a cdoperatrve
~> guidance program wrth nearby Mt. San, Antomo
College. Since more than 40 percen_t of the »~
graduates of the district’s three high schools atténd
this ‘local community college the decision to
cooperate. was a natural one. -
The district and the college faced the fact that
many students enter the college with few clear
-ideas abeut what shquld be their major are of
study or what specialized technical program t
be mosf* appropriate. They also knew that these‘
< students were inclined to drift from one program
to anQther,or to drop out altogéther.
~Thereforg, theygtlecided to give the Career
Planning Program developed by the American
. College Test‘rng Act Program td about 400 seniors
who- we&rﬂaﬁmng to enroll in ;the co,mmunrfy .
‘college¥-Many of these students were unflecidedsor
‘ uncertain about the majors or programs in, wifch .
they might enrollfbut they were “willing to devote .
three and one-half’ hours of their time to
extensive, aptitude- and’ 1nterest te 1nvolve 1n‘
the Career Planning Program. .
After “the testing was over, each studelrt was “
_provided with a computenzed»proﬁle and report of
. test results. The report identified eight career
clusters-rn which ‘the student showed high interest,
, competency, or aptitude.,"Each st}ldent was also
-given an ACT career planning booklet that was
.+ helpful in further.intef‘pretation of profiles. It also
included information on interviews vfth commu-

nity college counselors.
Before _the end of the 197334 school term,’the
college counselori%s,lted each?u‘}h school campus
Lto assist students in ng seléctions of “TRajors
and specral programs tmccord with their
' profiles and test results. Each stlident was provided
an opportunity to make. a cthoice and was sched-
uled foria follow-up appointmean\ejoun-
selor at the college campus in the
The students who participated in the guidance
aetrvrty were glven an opportumt to evalute the

expenencc and the extent to which they felt their

intérests were served. Their, ratmgs were 65‘ percent
B ( 0

.
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o , 85 percent posmve in each of the erght
! catcgones included ¢n the rating scale.

"
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the community coll'ege Although the ACF was not
offered again because of the cost involved, they are
still continying to cooperate, ‘Martha Evans, project

!

L ?udance prograny provided a basis for close
"+ "~ cooperatio

n between the three’ lngh sc"hools and developer. says, >' - -

L]
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N Honq,e Appllance Servncer

Related and admuce}nem occupations. Can become supervisor, servnce manager,
salesperson instructor. Or can’ start own repair shop. . .

Job description: Installs, maln!ams and f[epairs electrical and gas-burning home
applianges, such as refrrgerators rariges, laundry *equipment, “Iyrnaces. Finds cause of -
troublé; cleans, repairs, ‘or replaces defective parts _May drive truck, make home calls, and
give estimates. ‘& ‘
_ Aptitudes and interests Aptrtudes include nftcha gbllrty, manual dexterity, tact,
courtesy, problem-solving abiljty. Interests include d o know what makes mechanical*
objects work and enjoyment m working wrth hands_ ecting and dealing with all kinds

3 e
‘of people .

Course preparauon Electrlcrty/ElectronmS I’ and 2 and Advanced Drafting 1 and 2;
Machine Shop 1; speech: science background (physical science; physics); math background
(algebra: trades math; Senior math); English background (practncal English ; writing skills).

- Related elégives (high tschool) lntroductron to marketing and merchandising; business
management; work experiencg. e

Further study High school graduation is the first st
scheol or ]umor college increases employment opportumtr
on- the-job,tralmng is required. .

Location of further study. Bakersﬁeld College; Contra Costa ColLege ‘San Drego Cnty

College. .

v

L 4

Advanced tnining at a trade
. Otherwise, a long period of

s

. ’ .

‘
'l

.
4

Carpdater

Cafn become supervisor, contractor.

-

Can do

nglated and advancement ,occupations
free nce jobs for homeowners.

-

- J ‘, '
Job description sfrect wooden framework of bauldings; install doors, stairs, floors, and
. wooden triin. Construct forms, sheds, and other wooden structures. Repair cems made of

wodd or similar maten,al May specialize in one area of carpentry
< titudes and ‘interests. Aptitudes-/manual dexterity, ‘mechanical aptitude, physical
stamina, and coordination. Interests - lrknng for outdoor work, enjoyment m worklng with

»»\‘_'

* hagds and with wolod..
\f%"ourse preparatzon “(high school) Machme‘Woods I and 2; Woods 3 and Advapced Woods
Drafting « 1 "and 2:" Architectural” Drawing 1 and 2; physical science; speech; physical
‘'education (strength and stamina-sKills; physical conditioning); math- background (senior
inath; 1nformal geometry, trades math) Englnsb background (practical English; writing |,
“ skills). .
Related électives ( htgh school) Work expenence

Fur er study.- Hrgh school drploma is desirable. Apprenticeship and on~the-Job tralmng
must Be uridertaken. Further study at a,umor college or trade school is helpful rmadvancrng

- employment opportunities.
Location of further study- Long Beach City Cq,llege Fresno Cnty College Hartnell
Commumty ‘College: Portcrvrlle College; Taft College

.
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The dxstrtct’s career education office was phmed
out in the summer of 1976 beécause ‘Bf a lack of
funds. Does this mean the end of career education
in Covina-Valley? Not at all, Mrs. Evans sa¥s. She is -
confident that all of the Covina-Valley career
education programs descnbed in this publication—
the career objectives in in the job performance plans,
the career'learning experience units, the coujse of
study for adult education, the elgmentary school -
self-awareness guidance program, arnd the high.
school and college cagperation—will continue.

“Once ydh change pedple and the way they dq\
things, you don’t have to be there ta push them all
of the time,” she says. Although she réalizes that
some people may slip back without admmlstranve.
pressure, she believes theré are enough commltted
people in the programs to keep the progl‘ams going.

®We set out to make teachers and students much
more aware of career education, and they have
become much miore aware,” she Says “We had a
job to do, and we did it.”

Career Planning Centers in Rancho Sant'iago ;,
Life-Style Recognized as Important ¢«

The difficulties of selecting 'a _career and then
finding a job have been compounded by inflation,

. the energy crisis, and high upemployment, ﬁartlou-

larly in urban areas. Facing this fact, the Ramcho
Santlago Community College. Dlstm;t in, Santa Ana

- decided to try to do som¥thing to help. -,

sTheir contribution was to create two career
planning centers. One is adjacent to the Couriseling*
Cegter .on the Santa Ana College campus "and
operates as an integral part of the college’s total
guidance program. The second is part of the Career
Educatiot Center, an agult education facility.

The goal of both centers i$ the same; that is, to
provide specialized assistance that will help individ-
uals select a viable career pattern, receive training
in, their career areas, ap, gy for a job, and know
what t0 expect during a job interview. The centers
follow a lqgical procedure of assessment, diagnosis,
prescription, * action, follow-up, and evaluation.
They also look at the whole decision-making
process and recogruze'lelgure time and life-style to
be important mgredjents in any career decision.

The centers were begun in 1973-74 with funds
from the Vodational Educdtion Amendments, Part

.-

A. In the following year the oOperation of the

centers was absorbed by the -district. Supplies,
materials, and -equipments were paid for by the
Orange_County Consortiym Careér Education Proj-
ect. (The Rancho Sangiago distsict is part of this

51

consortium, which is described in the curriculum
development . chapter _of this publication.) In

- 1975-76; the third year of operation, the centers’
services and program$ were expanded to involve
various areas of instruction and the business
commumty "

The. centers ire evaluated periodically. Monthly
reports are prepared on hQw the centers are being
used and what is happening to the students and
4dults who partitipate. Evaluations show that the
centers are a “key ingredient in aseisting students

in the decision-making process,” district officials «.
say. They believe the success of each center has _ -

Jested an the selection of qualified counselors with
. extensive experience in the decision-making process -
and in career planning’ Coordinators for edch .
cenget were selected on this basis, and, they helped
provide inservice trammg for . the rest ~of the /
counseling staf?. o e
3 ~
Computer Agwlﬂance in Monterey,
Individual Charactenstxcs Matched

Counselors hgve a tqugh job—trying to match an
individual’s attitudes and aptitudes with the traits
needed for particular occupations. The job requires
more time than ‘the counselors could possibly have |
and a wlde-rangmg knowledge about occupations’
that is almost staggering.

Deciding that such a task was- just ‘about
humanly 1mp0351ble Montegey Peninsula Collége,
called «in man’s favorite “friend” these days—the
. computer. A computer-assisted career research

survey was developed that matches individual

¢haracteristics with worker g.lt requlrements fot

100 occupational clusters comprising 23,000 occu-
» pations. The [Q0 clusters were selécted from 114

in the Dictionary of Occupational Titles, publishé¥ °

by the U.S. Depdrtment of Labor. v

Profiles, of the job qualifications for each of.the

100 clusters- were prepared. The profiles include

such information as the levels and kinds of

apti®des, interests, temperamegfs, physwal capac-

ities, physwal working conditions, and the average

career preparation time necessary for a successftll

- job performance. Students are asked to provxde

this information by answgging 38 questions on a
self-assessment inventory.

The—student’s own assessment of his or her
aptitudes, interests, and so on‘is then compéred

. with an average of successful people ifi each
# occupational cluster, and this information is
reported in a computer printout, At present a

J
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counselor has to be available to help explain the'

printout to the student, but a small interpretation
smanual is bging. prepared that will -explain the
system in detail.

The next step for the student is 'to get more
,mformatlon about the occupational clusters hsted
on the printout because these have been selected as
the most appropriate for his or her indiwdual

characteristics. To make this sedrch easier, the -

coiltge has prepared separate handout sheets for
each cluster, réprinting a description of the cluster
as ‘it appears in the Dictionarm of Occupational
Titles. The description includes the work per- -
‘formed, worker requirements, clues *for rglating
applicants and requirements, fraining and methods
of entry, and- related cIassrﬁcatrons On the other
side of the handout, a student can find the job .
qualifications profile developed by the college. )
+ All* of these handouts,. which are color-coded
-according to.'the disciplines of the college, suth as
business, social ,science, and so on, duplicate the

color coding used for other occupatlonal informa- ~

tion published by the college. The handouts are
also placetl in racks in the lobby of. the Counsehng
Center,” where they are easdy seen and readily
available.

College ofﬁcrals are. enthusiastic about the pro-
gfam. They pou:lt to these advantages:

® The -inventory is easy to use and is self-
administered® General instructions introduce
the inventory, indicate its purpose, and
explain the mechanics of responding on a scan
sheet. The inventory can be completed in
about 20 minutes or less and can be taken on
or off campus because it is self-administered.
® The program is relatively inexpensive. It can,
¢herefore, be- more easibly absorbed into the
'regular guidance program. The eost of the
. pnntout is about $1 per copy for 40 seconds _
of “computer time. Little staff trme is
involved. . -
® It is not necessary to have special training for
the staff-or.to purchase special equipment.
® The mformatron system is flexible enough to
meet the .career information needs of diverse
_ community college publics.
® The pilgt project hds been positively received ~
_ by administrators, faculty, and.studengs.

College officials beliéve that the computer-
assisted system will be very useful "to college
‘ _students, high school students, and nonstudents

‘who aré secking career guidance becguse it can
provide them with spedfrc, relevant information.

3

-
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. objectives had

They also think it will he useful
are trying to change ers, es
women, and members of rrunonty 'o

"Counselor Aides Used' in Los Angeles
: Peer Identificafion Providéd

Using minority- college students as aides” to
school career guidance counselors can substantially
improve guidance programs in areas which have.
large numbers of ‘lowkin me artd minority stu-
dentssfa Los Angeles pt gram has founds The
program, a joint_effort of Los Angeles City College
and the Los Angeles Unified School District, has

. shown, thaf"these aides can provide the ethmc and
other ‘peer identification necessary for effectlve'g

gmdance says Robert Pollyea, director of «the
project and assistant dean of counseling at the
college. ° .

+The pnmary purpose ofy, the- project is to

. .mprove guidance services fo&/iow-mcome and

minofity students. However, it al has a long-
range goal: to Yhow minority college studentgthat
there is a great need for more minerity school
‘eounselors and to encourage them to consider a
career ift counseling. Two of the 14 cqtinselor aides
w§e were part of the first group of career guidance- *
aides in 1972-73 are now studying- for - such a

career? Mr. Pollyea says.

The program has continually expanded, Twenty-
two career guidance counselor aides worked in 22
schools in 1975-76. Two counselor aides weye

placed in the Duarte Unifi€d School District in

1975-76, and further expansion is planned
The pattern for the program was set by the
original 14 atdes—,elght men Ynd six women. They .

. ranged in age from ‘twenty to thirty-ight and

averaged twenty-six years of age. There were six
blacks, three Asians, two Mexican~Americans, two
Middle Easterners, and one Caucasian.

Two aides were hired to assist junior high schoul
coumnselors, four to assist ‘high school cageer coun-’
selors, and six to assrst in followingup on severe
student absence probtems using the telephone, and
making home visitations. One aide: wosked at the

elementary level,wand one was a traveling counselor -

for children who attended public schools but lived
in vinstitutions. All aides were placed in schools
serving minority group stidents or wijth those in .

" ESEA, Title I, programs. ..

Regular monthly inservice” tralnmg meetmgs
were held with all, ajdes and were planned to
include ‘specific objectives. These sessiohs were
evaluated by the aides to determine " whether
been met and how weeful ﬂse

#
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-meetings had been. Meetings were also held with
the coungelors who supervised-the- ardes

The counselor ardes reported spendmg a great
deal of their time in' career-related activities. The
atténdance rate for ‘students served by the aides

" improved during'the year. The aides were viewed
positively by Students, though the students felt
" that'the aides under thifty vears of age were more
interested in them than were those over thirty. The
‘aides were also viewed positively by most coun-
. sélors. ,In the beginning some "counselors felt
threatenred about losing their jobs to the aides, but
the counselor came to see that the aides were
" helping them do a better job, Mr Pollyea says.

The counselor aide program has been.very
successful, Mr. Pollyea feels, in meeting its original
goals and 1n enablmg training institutions to review
their programs for relevancy. AIthpugh the aides
were hired with federal funds in the beginning.
they are now regular employees of the Los Angeles
Unified Schoo] District..

The program was selected as the model for the
state in 1975 b) the . California Personnel and
Guidance Assocratron and Mr. Pollyea feels the pro-"
gram may become a national model for trainng
paraprofessronals

Career Ghidance for Aduits in San Bernardino?
Center Open in the Evening

The San,Bernardino (ity Unified School DlSIl’lCt
decided that it 1s not enough to offer adult
education programs but that 1t should offer career
guwidance, too. Thetefore, the district” has opened

=ope of the career guidance centers in a high school
to adults two nights-a week. The district does not

offer a class but simply an opporturiity for adults -

wrtl}/career problems or questrons to stop by and

get information. About 650 adults came to the
Adult Career Guidance Center in the second
semester of 1975-76—a good enough response to
warrant keeping the program going, Ralph O’Brien,
-Director of Pupil Personiel Services for me dis-
trict, says
Adults seem to have two'main needs Frrsf they
want advice about their quest for a high scheol -
diploma, about 4he sciieduting of adult classes, or
about occupational planring. Second, they want to”
assess their abilitiés and interests related to occupa-
tions. ‘An attempt to bring in adults to héar

L

. commumty speakers and to participate in more -

general activities was not as successful, Mr. O"Bnen
says. because most adults have one goal to get
a'ob. O

- “Because all high schools have career guidance
centers; it .was 1mportant to choose the one that
wotild be most, accessible to'the commumty That
decision was male by an adujt educatlon commit-
tee ‘Which was, also responstble for staffing the

cenier at mglit and selecting occupational informa-’

tion that would be appropriate for adults The
adults also Use materials already in" the centér and
have access to all the occupatronal information’in
the district’s computery, = ‘&,

Cost of the adult career guxdance center is-about
$5,000.for staff-and $1,000 for matenials per year.
It was also necessary <o glve msemce trainin
the staff in working with adults and’ usmg comi‘)
mty resoubces. “We L B eonvrnced Mr. O’Brien ,
says “that’ it .15 an rmportant part , of adult .

educanon to provide tlrrs\kxnd of support -

a‘ )t’
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Chapter9 SR .
Exemplary Practlces—Comm

. The community c:an lay two very important.  bers to solicit their help in planning, coordinating,
roles in career €ducatiory First, it can provide and, evaluating carger education.
support for the whole Concept. The support is ~~ As morg students are sent out imto the commu-

especially " importantt whén cagger education is ~ nity, more community residents should, in turn, be
being intfoduced into a district. -Second, the encouraged to visit thie classrooms. Too ,often,

community has fesources and ‘talents which can schools are isolated ‘from their communities even
enhance both: curriculum content and 1nstruct10nal though each resident has a consrderable findncial
methods. N R N investment in the school system To be account-

In #s first role as supporter and promdter of able to_the’ commumty and to be of greatest value,

,career education, " the community is essential to 'its residents, schools- must use cofmunity

- because any change iri education requires support  resogrces as a way of merging educatnonal theory
from inside and outside the school. Educators can with real experiences. Schools must also be alert to
, win community support for'career education by - emerging community needs and to the¢ community
meeting with community members individually or "resources that’can assist in meeting those needs.
in groups, by talking to them about carger educa- The community partnership of business, indus-
tion at social functions, and by hppomtmg ad hoc ~ try, labor, the professxons and education can be
comnuttees from the community. These commit- effective in providing maximum educatxonal oppor-
tees can be very helpful in planning orientatien or - tunities for each Student. Carter educatnop provides

-

' information meetings.for other community 'mem- the framework for- enhancing guidance and

"~ pers. There should also be a cadre of school and™ instruction® by using thl\commumty partnership.
, commumty persons Who are recruited ‘and trained

Businesses-Visited by Teachers and

'to act as liaison personrel in carrying out activities
Counselorsin Los Angeles - =

designed to wm t,ommumty support for career

education. .- . Everyone knows- that teachers and coufiselors

The commuhity’s second rol€ -as a resource-—13 "involved in career education have to stay in touch
pechaps better known. Some districts already take, with the working werld to be effective. Anyone
advantage of potential commupity resources who has tried to do so knows how difficult the
through work-study programs; the use of surplus attempt-is. The Los Angeles Unified School Dis-
materials, and the use of volunteers as speakers, trict has coms up with one solution—the Business
paraprofessionals, jab assistants, or. - library aides.” ~ and Education Exchange Program (BEEP). The
. However, career education involves refining and  «program makes it pessible for teachers and coun-
expanding the old 1deas and making maximum ase selors to spead about one day every two weeks ih

of available resources. an’area business, picking up information en trends
One.of the best tools for expanding the use of * and opportunities in the working world that they

community resources is to appomt community. can share with co-workers and students.

advisoyy committees—not as “window dressing” Visiting the same busmess over a period of five

_ but as working committees that can suggest work- " to ten weeks, the ‘participants are encouraged to

" related cxpenences for students and can ,open * analyze the mission and structure of the company,

doors to community people and places. Committee learn about its-hiring policies and procedures, and

- members also card help in drawmg up plans to be become aware of its vertical and horizontal career-

presented to various agencres organizations, busi- _~opportunities. The prograr expenmented with the
: n&sses, and individuals.” School perspnnel should ideag of having participants visit different com-

maintain frequent contagt with commxt{ee‘ mem- / parivbuf found that the teachers received only

l b - R ’ A ' -~ ‘. »
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© . integrate related (allied) services.
involved eight county agencies @rmd the Richmond -

cosmetrc public relations mtroductlons to com-

panies’ that way, says Robert Sampieri, Coordma-
tor of Comprehensive Career Educatron for the
district.

More than 165 drfferent orgamzatlons have
‘. agreed to host BEEP visitors. In 1975-76. there
were 181 such visitors. In the previous year 90
teachers and counselors- were placed in 85 area
businesses. Prospective visitors attend a previsit

%

orierftation. session to discuss the goals of their,

visits, ground rules for scheduling, and plans for
using the information they pgain. Employers are
sent= an~ outline of expectations of BEEP and
information about the participants. Personal con-
tact is made by the project coordinator. At the
completion of the visits, a ““debriefing session” is

* held in,which teachers and counselors are brought

together from many different schools.to share their
insights and plans fos the classroom. Mr. Sampieri
reporgs that both teachers and guidance staff have
found BEEP to be a,valuable and stimulating
experience. '

1]

" Actually, BEEP was originally concerved as an'

exchange program between school and Husiness

personnel’ which ‘would not only place school staff’

in businesses but would bring business péople into

the schools' to see how academic subjects and,

career "information are presented. In ppactice,
however, the flow of business peer .into the
schools was limited and usually only eccurred as a
result of persanal rapport between a school staffer
and a business employee, Mr. Sampieri says. The
original project was operated by the district and
the Los- Angeles Area Chamber of Commerce In
1973-74. Under it, some 50 teachers and coun-
selors visited businesses one day a week oOver a
ten-day penod. The chamber also cosponso'rs
BEEP .

. Coordination of Services in Contra Costa
County; Counseling by **Outside” Professionals

Because cities or coun ties quite often duplicate
rvices in their vannous départments, Contra Costa
ounty decided to attack this problem with an
Allied Services Project that would coordinate and
e project
Unjfied School District

}or to the start of the project, several agencies
ha
out of school, had been frequently absent, or had

- been searching -for career altematlves Under - the
project four county departments contributed five

been- trying t& help youths who had dropped
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staff members for one day a week to the Rich-

ssmond Unified School District’s Career Education

Program in an effort to coordinate these youth
‘services. -
The five staff members carfie into the schools as

'surrogate counselors—a unique ‘aspect of this pro-

gram. The five “‘outside” professionals were a
social worker and vocational ceunselor from the
Social Services Department, a social worker from

~ the Medical Services De B'irtment, ajuvenﬂé proba-

tion officer from the ation Department and a
psychologlst from the Commumty Mental Health
Program.

The project, conducted -at Walter T. Helms
Junior High School, mvotjied 275 seventlf and
eighth grade students as participants. A team was
formed, consisting of the five-outside professionals,
six teachers, the pnncrpal and vice- pnncrpal, and )
one counselor-coorjrnator The teachess, all volun-
teers, were especially trained to present their
subject matter from the point of view of stadents’
career interests.

‘The counselor-coordinator workéd with' the
teachers, arranged for visits by resource people,
organized .study trips, set up a career resource
center; and- ceordinated. thie assignment of the
outside professionals. All members of the te
participated in orientation and inservice meet@
designed to clarify individual responsrbrlrtres and
set ground rules for the project: ..

The outside professionals have ‘been® used m
many ways. For example, they make presentations
to classes, recommend and arrarige for, study trips,
prov1de lmrsiwrth commurﬁfy agenaeies, partici-
pate in inservice training ‘sessions for the career
education team‘;ounsel students individually or in
groups, assist teachers in curnicufum development,
act' as resource persons in the’career center, help’
screen students assrst in program eviluation, and
tutor students w1th spegjal problems. e

The project was-be in 1973-74 urder a grant
authorized by the Vocatidnal Education Act, Part
C.'The district supported the project in 1974-75. It
s now coordinated by the vice- pnncrpal as pan of
her regular duties. :

School officials say the project has made them

“exceedingly conscious of the usefulness of outside
professionals in assrstmg both~ regular counselors
and those who are implementing career educa-
tion.” They believe it 1s a ‘“mutually rewardlng'
experience” in exch\'angingjdeas and supplementing
counseling services for studehts.

They suggest this project as
that are trying to, make maxi

»

model fsor districts
um use of limited
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~ advise all outside professionals be brou
" school at the same time each week for the most
productive results. .

Certificate of Competency in Los Angeles
“Reallty Based” Training Program -

Is there something lgtter.a student can show a
prospéctive employer than an 4 on a report card?
#The Los Angeles Unified School District thinks
tha aybe there is. It uses a cemﬁcate of
compelency signed by a professmnal in the field
attesting fhat ‘the student has mastered certain

-This approach is much more “reality based,”
says Robert Sampieri, Coordinator.of Comprehen-
sive Career Education for the distnict. It’s facing up
xo the world as it is.

One way that the district prov1des these certifi-

cates is through its Competenc -Based Career -

Experience Project (also known'as the Demon-
strated’ Performance Skill Program). When- the
project was tested in 197475 in three high schools,

60 students were placed in worK sites for sessxons

ranging from two to sxx weeks.
The project has been so successful that business

and industry have requested the district to appoint

a ‘committee to draft legislation encouraging com-
pany participation through financial incentives.
“We are now, exploring the financial implications

and believe that the tax credit approach might
make it happen Mr. Samplen says.

During the. initia]" year, 60 occupatlons were

- selected for model contracts—occupations

mally taught in_schools. Emphasis was pla’
developing formal agteements between area busi-
nesses and schools, defining the skills to be

acquu'ed by students and setting levels of mastery, -

drawing up guxdehnes for onwsite instruction, and
providing on-the-job supervision and teaching.

In each of the three high schools involved, a

. different staff member (a guidance counselor, 3

work-expenence coordinator, and a career adnser)
was in charge of placing, monitoring, and evaluat-

_ing the 60 qventh and twelfth graders testing the

concgpt. The first year produced valuable informa-

tion on: “ -
# The kinds ‘of ¢&hedules that work with stu-
-0 degree of cooperatxon that can be

t@d from teachers and the kinds of
tives that foster coopbratnon

t to the

v

'® The degree)of cooperation between employers
¢+ " and employees ‘at work sites .

® The kinds of skills that are teachable in a
2 Short work experience

®. The feasibility of group work p]acements

® The kind of counseling supporf needed by

students . €

““To develop long-range relationships with afea
businesses, the staff refied heavily” on an advisory
committee made up of school administrators and
business people. The committee assisted in migking

ctifical decisions about what kinds of skills would ’

be taught and how employers "would help young-
sters learn these skills. The committee was divided
into task forces to advise on.definitions of compe-
tence, site recruitment, and -the matching of
student and site. Committee merapers learned that

“they must make distinctions bétween entry-level

job skills and sets of skills that can-be considered
preprofessional. They also learned that students
will sometlmes,dlscover that their ipterests are not
deep enough or suitable for continuing study as a
p0551ble career and that employers need assista,

in how to teach the required skills.

Although the 60 model contracts do not offer
enough variety in work experiences, many more
contracts will be developed as the program expands
to additional, ‘schools and further regruiting
broadens placem'e‘nt opportumtles Mr. Sampieri
says. The program has had an additional benefit: It
has helped administrators a teachers who resist
the ‘breaking down of cla®foom walls and the use

of different-options for students to l€amn.

Volunteers to Iﬁrﬁlerdént RISE Report
in a Santa Barbara Junior High

One Santa Barbara junior high school is going to
try to put the recommendations of the state’s
Commission for Reform of Intermediate and
Secondary Education (RISE) into practice in
1976-77, using at least 8, 500 community volun-
teem and not a penny dditional school funds.
The bold move is bemgj‘atﬁmkkén by La Colina
Junior High School in #he Sanfa Barbara City
Elementary and High School DlStrlCtS under the
leadership of Charles Brady. He directed the
district’s Career Education .Program ufml his
$155,000 annual budget was eliminated ‘in a.
financial crisis._ )

By followmg the RISE recommendations, with
their emphasis on career education, the 1,500
students at La Colina will still be very,much

4
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involved in an-education tied to career objectives.
Thanks to the community volunteers. the students -
* will be able to follow some of the recommenda-
tions of RISE, such as learning~options outside
school, “furloughs,” extensive opportunities for .
career expleration and preparatnon and job place-
ment. 4
.. Of course, teaghers must have the desire to use
sthe community and the knowledge to know when
and howrto do so. About 25 teachers'at La Colina.
. volunteered t0 help get the program off the
+ ground. Mr. Brady expects that all 100 teachers
will ‘be involved'’ by the- end of the school year
when they see how much “easier” it wif{ be to

v .

A

teach by using the communlty to help motivate
q students and make learnlng more relevant to life.

‘o

Mr. Brady hit-upon the idea of turning to the
community for several reasons. First, ht saw no
other means because traditional community sup-
port for the schools was at an all-time low after

_two' tax ovemde proposals and a bond proposdl
had been re_1ected by voters. Second, he had:had
much experignce in dealing with community volun-

. teers through a district volunteer association of
700 persons. He knew that individuals and service
clubs were willing to give time and money for
programs which tHey felt would benefit the com-

" munity. .

So that domations of money, equrpment or
supplies could be legally accepted, a nonprofit
«corporation “called Community Involvement in
Educatton (CIE) was formed for the. La Colina
project. CIE now has a board of seven directors. It
will be expanded to 20 members when all 2,500
volunteers have becn recruited.

Mr. Brady- has found a great deal of support
from chambers of commerce; service clubs,(for
example, six Kiwanis clpbs, are involved in CIE);
banks; and other ‘businesses. They have already
“donated money (such as $300 for the incorpora- *

E

ve

» tion fee); a nine-passenger mmnbus-for transporting.

" small groups of students; and_ volunteers to paint
i and put it in working'order.

y does CIE need so many community volun-

“If a kid wants to be an engfteer and doesn’t

ant, he has to be able to visit
several times to find out how
” Mr. Brady says, “But if a kid .
anlma} trainer, we have to find on€
of those, tk If 500 stude?rfts are interested 1n
some ocempation relating to thg ocean, we have to

students in small groups. Actually, 2,500 volun-

. teers may not be enbugh.”

" creating *
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* This massnvme }\c%
o

out of an orgamzat
the VIPS® Associati
* Vocational Instructi Alic Schools. Its 700
members serve on about 25 advisary committees
tépresenting different career clusters. In addltlon ]
to standard clysters, like manufacturing and motor -
vehicle repair, there are advisory committees for .
.such occupations as ‘aeronautical science, drafting,
ornamental horticulture, quantity food .prepara-
© tion, landscape management, and graphic arts.
“We expect advisers to work; they don™t just
to meetings,” Mr. Brady says. For example, stu?
‘dents built twg lBuses in 1975-76, and the advisers
worked right alongside the students and teachers
“doing whatever it took fo “build the houses,” he
says. Members of VIPS also assist in developing
courses of study, preparing equipment- lists and
budgets for proposed programs placing students
and putting on workshops fer unrversity credit
Volunteers staff career information centers at
- three junior high schoels from 8 a.m. to 3 p.m. -
daity during the school week “THey also assist in
‘career corners” or learning centers for
teachers of specific: sub}ects like Mmathemratics, -

¢

English, science, and social studies. ) >
The district advertised for volunteers through
» newspapers and radio and will do so again; but a -
more effective practice, Mr. Brady says, is to have
the career.information specialist personal}y recruit
_volunteers by contacting servige clubs, church
groups, chambers of commerce, PTA groups, and
organizatjons of retirad teachers and other retirees.
- The district “advertises” for students by means
of brochures that tellgsfudents about the career
information centers and .encourage them to use
available career guidance services. These brochures
are handed out to)students parents, and membecrs-
of service clubs “to let them know we have Qareer
guidance,” Mr. Bragly says.
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Indus_try-Edueation Councils Promote Leaming;
Statewide EXfort to Validate Curriculum

_For sevetal 'years the many local industry-,
education councils around the state ftave provided

. a way for business, industry, labor, and gov
ment to recognize outstanding teachers and stu-
dents. It was a nice but superficial contact between
business and intiustry and the.schools.

Within the past few years there has been a

find enough people who are wxlltng to talk to \radical change in the industry-education councils.

With the advent of career &ducation has come the
recognition that business and industry need to be .
. ‘ . ”




- It all starts ngw at- th
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” imajor partners with' the schools because "‘.t)he
schools can’t do it alone 7Without help,” says Kaare
Jacobsen, executive manager of the Industry-
Education Alliance of 'Los Angeles County. “The
councils are the vEhicle for making it'happen.”

state- level with the
Industry-Educatio Council California. The

‘cquncil generates idéas and maintains contact with
many different grotips and ‘individuals. It’s really-a
“tremendous dissemination network,” Dr. Jacob-
sen says, tapping associations, local and state
government agencies, community groups, advisory
councils, and others congerned with business and
_ industry and education,

. s - . . —-\‘
The council’s “implementing arms” are its 21

local industry-education councils scattered around
the state. Because there are seven of these Touncils

_ - in the Pos. Arfgeles area, tht Industry-Education

Alliance 6f Los Angeles County, which Dr. Jatob-

‘sen heads, was set up as a regional couneil for this

area. ' .

The alliance focuses mainly on career education

and economic education, on developing programs

- for all ages, kindergarteners through adults, and on
changing education—but only as cooperative
effort of business and industry and the schoolss Dr.
Jacobsen says. ‘‘Business and industry should be
instrumental in validating the curriculum- and in
making necessary changes,” Dr. Jacobsen says.
“Let’s- face .it. The curriculum is bland, and
induystry can help spice itup.”

‘What specific Kinds_ of_activities are industry-
education ¢ouncils involved in? A look at some of
the major activities of the Les Angeles alhance will

give some indication because Dr. Jacobsen notes
that most of the'local councils are moving in this
directior. Here are some of things that the Los
Angeles alliance has@peen doing: .

® 'The alliance has held seminars and workshops,
in conjunction with a state agency, on the
structure and dynamicg of the labor market.
School counselofs from Los Angeles County
have attended. ’

® The alliance, with finagcial support and mate-
rials from an gil company,- has obtained a_
,simulg"on instructional unit on solving the
~problems of the energy crisis for the
schools.

. @ The alliance is working with a consortium from

the insurance field on infusing informatjon
about economics into the entire curriculum.

® Working with an economic advisory board.
representing several companies, the alliance is

surveying schools to determine the strengths
and weaknesses of economics education in the
courity. -

® A “shadow intern” program takes university

economics. professors and matches them with_

a.person in industry. The professors spend an
intensive two weeks “shadowing” the indus-
try person so that the professors will have a
more realistic view of the economic process
when they return to the classroom. ’

® A program in the Compton Unified School

District is sgeking ‘to break the “third and -

fourth generation welfare syndrome” by
focusing on the family. Because educators had
found that any positive information about
careers presented at school was at times being
countered by a,‘‘negative wélfare ethic” at
home, they are’working on career oriefitation
and skill development on a family basis. - .

® ‘The alliance acts as a liaison between busi-

nesses and schools on setting up experience-

based programs, devising strategies for expand-
ing “ma and pa type” stores, and on opening

the doors for student interns. “

* . ~

" Career Expo: Does the Carnival Approach
Work? Different Approach Successful

There are two obvious ways to get students and
employers together to talk about careers. The
student can go to the employer, or the employer
can come to the student. The Los Angeles Unffied

School District has tried both ways, and there is no -

doubt about its choice. “It is much, much better to
send the student out in the community to talk’to
the employer; there’s 4 workd of difference,” says
Robert Sampieri, Coordinator of Comprehensive
Career Education for the district.

In 1975 the district tried participafing in a
countywide Career Expo-—a ten-day exhibition of
careers at a’ central location. Employers set up
booths, staffed them, and tried to replicafe various

careers on the spot and talk to passing students .
;o

about them. - .

“We served about 125,000 kids, but the quality
of contact was less-than we thought it should be,”
Mr. Sampieri says. It became apparent that there
was no way you could have good communication

* between one electronic technician and 65 kids

around a big booth. It’s just not possible.” .
Consequently, district officjals decided to take a
different approach in 1976 to providing career,
information for students. First, working with the
chamber of commerce, they -scaled the project
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down to involve only students in the Los Angeles
« city schools and in the parochial schools of the Los
Angeles Archdiocese. Second, they sent the stu-
f + ° dents out into the community to see the employers
Studen% wegt in small groups and stayed for about

four
“The difference was magnificent,” Mr. Sampieri
says. “It was much more custom-designed, and

a

there was such a difference in the quality of

information the students received and in the
relationship established between the students and

the employers. And we were still able to serve™®

12,500 students on 386 dlfferent tours to 76
firms.” In addition, he says, emponers apprecnéted
the fact that they did not have fo pay to build a
booth and to send someone out to staff it.
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Chapter 10°

- Exemplary Practlcqs Evaluaf ion.

The decision to commit funds to evaluation is
bften difficult. There are usually other products
and activities that are needed and nd funds to buy
them. So . the ‘emptatlon is great to spend more
on curriculum development at the expense of
evaluatlon

* Administrators of careér education programs.
must remember, however, ¥at evaluation is a vital
and equal link in the chain that makes up the
SYStems approach to career education and that no -
chain is stronger than it weakest link. Without
evaluation a program will stagnate because thege
'will be no way of knowing if objectives are being
met or what kinds of changes should be con’sédered
to improve the job that is being done. '

‘Evaluation is tied to @ program’s needg assess-

ment and to the goals and’objectives b nt
those needs. Evaluation measures the degree to*

which activities are successful in meeting those
needs. To be most effective, evaluation must be
considered during the initial stages of planning a

, program. It must be built into the project design—
not whipped up right before.a project ends. As the
goals and objectives are being written and learner
outcomes are being specified, project developers -
should decide how' those outcomes will be gea-
_ sured. Because resources are limited, the objectives
to be measured should reflect priority needs.

- If -this procedure is followed, evaluation is built
in as an ongoing activity. It is the heart of a
day-to-day attempt to refocus dn career education
and infuse it into the mainstream of education.

Evaluation is a systematlc process of gathenng
data about programs, materials, and activities. It
involves -such basic -questions, as: What will be
measured? Who will be measured? When will
‘measurements be taken? How will the measure-
nfents be taken? By whom? How will the results be
‘analyzed and used? ‘

) Evaluation does not assign good or bad ratings
to people, techniques, of processes. It gives admin-
1strators information on whxch things are workmg

»
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and which things are not workmg $O that’ changes
can be made to improve the program, Thus, a
major- benefit of evaluation is that it provides
managernent information for decision makers. It
helps” them make sbund decisions on such matters

as allocating stafgftlme~ funding curriculum devel-

opment efforts, and using community resources. °
Evdluation car lead to professional benefits by
providing information that cart be used in refining

materials, unpreymg instructional techniques, and *

increasing the use of educational technology. In
addition, evaluation data can. be used to justify
increased, appropriations and can lead to 1nc,reased
commitmeént by the school district governing board
or.the commumty

Because most career educat’ron efforts are break-
ing new ground, there are few baselme measures of
past performance to use for comsanson except for
pretests and other informatijon
beginning of a project. Therefore, it is even more
necessary to have an ongoing evaluation plan that
tests the knowledge, awareness, reactions, and
attitudes of staff, students, parents, and commu-
nity. Techniques that. are used for the needs
adsessment also can be used-for evaluation, such as
1nterv1ews, attitude and reaction questlonnarres,
observations, simulation exercises, cognitive testsg
sociometric ratings, and other indicators., :

After gvaluations are made, administratogs
should rémember to report the findings to the
school board; the public; advisory committees;
participating business, state, and federal qfficials;
and any others who should be lnformed about the

. ef fectxveness of career educatlon

Career T’ests Evaluated in Regional
Center Cr&ated by Legislature
_ When sehool dlstnct officials decide to fest
students the toughest problem can be picking the
right test frém the hundreds that are ayailable.
Reqogmzmg this difficulty, the California Pilet
Career Guidance Center spent more than two years

- collécting, evalfating, and clas\fying tests. -

collected at the




- » The center has already evaluated 100 commer-
cigl tests and will evaluate more than 150 other
commercial and noncommercial tests, This system
for selecting career tests covers not only achieve-
ment tests but also aptitude tests, interest tests,
personality tests, employment tests, and other
%inds of tests” An annotation cafd prepared for

wgach of "the 100 tests evaluated spells out which
~kind of test it is, '

The card also lncludeg other information aboug
the test to help school officials and teachers decide’
if this particular test would be useful to them. It

* " includes such information as:

o Grade levels appropriate for the test

® Other tests in the series (if the test is part of a
series)

Other districts which have used the test so
that they can share their experience, including

any local norms, audiovisual materials, and so”
on, which might have been developed in _

connection with the test

California goals on career education (discussed
in Chapter 2-of this publication)
Ways in which the test relates to the four
basic parts of career education: career awfire-
ness, exploration, preparation, and specializa-
tion in a career or career area
N Process for scoring and administering the test
@ Data about the technical aspects of the test,
mcludlng rellablllty, validity, norms, and so
-~ on -
® Cost of tf;é test and the parts of it which must
be replaced before the test can be given a
. second time
-® Time required for taking the test
® Any foreign language versions of the test

~ Although school districts can draw ‘their own
cenclusions about ‘a test after looking at all this

)
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present their evaluation of the‘test. Each test is
judged to be good, fair, or poor—a bold step which
mdy irritate some commercial publishersy .

This judgment is based primarily off echnical
information (reliability, validity, norm# -and so
on). The. developers of the system also combed

T
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Ways in which the test corresponds with the .

information, the developers of the system also-

61

" could be ‘used in the classroom. .Each test card '

notes which Zesources complement eaSh test.

The annotation .cards on re?ources contain some
of the same informatiori found on the tes¢ cards,
such as grade level, relationship to state goals, and
so on. They also fully describe the resources, tell-
ing whether they are audiovisual aids, a print, a
kit, a game, and so on. In addition, tii#®annotation 4
cards tell where the resource can be found which
curricdlum “area would be most appropnate for
using it; whether it is for use with sﬁxdents
teachers, or parents; whether or not special equip-
ment (such as a projector) is required; and.
large or small the group should ,be for maxmpm
benefit.

Thé resource materials are also rated aMig
either good, fair, or poor; however, these judg-

ments were madé in a different way. {he materials
were given to teachers who were paif§ to evaluate
them by using them in the classroom {r by judging

them according to theif experience with similar
materials. The center staff complned their feelings
‘about the materials with ghe-judgments of the
teachers tweach the final evaluation.

Most of the 100 resources already evaluated are
commercial ones; however, the center has more
than 150 other commercial and noncommercial
resources which will be included later. The 100
annotation cards on tests and the 100 annotation
cards on resources have been published in limited-
quantltles by the centes under the title Career
Tests and Resources. It is expecte‘ that the-
’cards wilF be Zmade available nationally by a
commercial- pubhsher during-1976-77, according to

- James Brown, a gwidance coordmator with the

center' who did most ‘of the work 1n prepanng‘thi
cargs. .

The "cards will probably be. ;}ubhshed in a

“needté-sort” fornfat. This “poor man’s computer”

#allows an individuglk to'find immediately all the
tests for a middle school, for example, by inserting *
a needle into a specific hole throughan entire stack
of cards. All those cards which Temain on the
needle when it is pulled out of the stack would

,b
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relate .to middle school tests. To find out which of ° '

these would test career awareness, for instance, the
needle would be inserted into another hole. “This

educational journals to see what test experts had to __epproach allows' individuals’/ to quickly reject

. say about particular tests and took ,those judg-
ments into consideration. )

There is a second half to this pr0]ect whlch isas -

big-as the first part. The developers have-also
}, classified and evaluated 100 resource materials that

EKC | o
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inappropriate instruments and concentrate only on
those .appropriate to the goals of stheir career
planning,’” center officials say. :

The 200 tests and resource cards which- have
already been completed were distributed to school

+ A3 +
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L b by the regional center.)

”

Aistricts in San. Diego ajid Imperial counties in
.-mid-1976. (These two counties are officially served
- l
To help other schoq} districts tdke advantage of
the center’s wotk, the California State Department,
«of Educatr.?n has,pfaced copies of Career Tests and
Resources in-the guidance divisions of all officgs of
county supermtendeﬁ
- gvailable on-loan. Copies can also be found ip the
DePrtment’s three vocational éducation r¢gion
offices and in selected reglonal occupat.lonal‘ pro-
gram centers..
- The California Pilot "Career Guidance Center,
~which. is based in thq Office of the San Diego-
County Supenntcndent of Schools, was created by
the . California ,Legislature as a reglopal experi-

' rhental center which could be duplicated in other

Y A3

parts of the state.

Criterjon-Referenced Teést Used to Measure
Careér Awareness in San Bemaxdmo

Officials in the San Bernafdino (City. Unified
School District wanted to know if their career
Qwarenws program 4n the elementary schools was
- successful. To find out,-they asked a task force of :
" elementary school teachers to develop a critrion-
referpaced test’ in “cateer ,education for \§ix
. The teachers, who were familiar with
elemen ta:y mstructronal program, used the -U.S.
Office of Education’s 15 cane;r usters and the
Department of Education’s ten/goals of career
education jg developing the 50-item test.
The test was glven in’ both English and Spanish
. for the first time®n 1974-75 to establish baseline
.data. It was given again in 1975-76. Results show
“ ‘substantlal increase in carsergawareness over d
year ago,” schdol offieials say.

The results’ are shared with the 38 elementary g

school principals and their staffs so that they know
Where they stand in :refafion to the res’ f the
dlstnct,,’_Ihe cost fot developing the Test was’
$1,200. . T .o

2

. Studem. Gai.s' Conf'u‘med by Learning
Assesstent Syﬂem in Ceres

The Ceres Unified ~§chool District has beJ;

" named by the ffice of Education as am™

exemplary site fogjt#®ont ehensive, kindefgarten -
through gra,de twelve careekgeducation model--a

distinction thit womld fievel have been earned

without a good evaluatlon system ‘a§- part of the
total program. ’

At the clementary level the method for monitor-

- ing student growth is.knowrr as the Ceres Learning

.~

ts of scheolst wheré they are ™

) T
Assessthent System. Under the &Amn of career
educationat personnel, it ihvolves a téam approach
.including the teacher, resaurce pexson,tocal admm
istrator; and district curriculum specialist, A sys-
tem is usefpto medsure Progr toward acadepic
ach‘ieVemen,t goals. .

To evalfjjte specific career educatxon op#éctives
which were bging taught -in the classgoom, t
*project developed two mstrugents a Prim#ry
Career Objectives Test and an Intermedlate Care
Ob)ectxves Test. Pretest and_post-test differen
. discloged that students achl&d moje, withaesults
that are statlstu:ally significant”at the .00} and .01
levels of confidence for the primary and inter-
mediate levels, . respectlvely (At the .Q01 level
there is only ome changce in a thousand that the
learning,could have occurred by’ accident; at the
.01 level, ane chance in a’hundred.)

Anothier objective of the assessment system was
* to find out if students in the.program would score
significantly higher on standardized reading and-" !
math fests than did studefits in a control group.
Interestmgly ugh, the district goal of infusin
career educalfon into all aspects of elementary
education was so suECessful and had such an
impact that by 1974-75 the contrBl groups esgen-
tially disappeared at some grade levels:- ’
The percentage of students at or above grade
level was the criterion used for comparing student
performance between 1973-74 and 1974-75. The
overali percentage increase for gradés one throu.gﬁk
~six was 12 °percent 1n reading and- 11 percent in
math. ¢ )
Thg) 1974:75 result§ also prov1ded substantral
. evide thatﬁhe program students scored signifi- -
cantly higher on standardized’ readmg and matk
tests than did ‘the_,controt groups. First grade’
nts in the expeﬁrnental group exceeded those
in the control group in readmg at ‘the .20 level of
confidence. The, difference in math_was not signifi-
cant, Experimental group studentg in_the second
grade exceeded control group stuir;ts in readmg
at the .01 level;in math, at the .05 level. .

®At the fourth gtade level?the mean raw scores

, and. grade equévalents of"the experimental ‘group
excééded control group scores in the CTBS réading
test, although the difference was not st&lstlcally
significant for "the middle socioecongmic group. .
The difference was significant at the .02 level for
the” lower socioeconomic group. Expenmental
group mean r 'scores and grade equivale
exceeded control group scores in the CTBS math

. test at_the 01 level of confidence for the mlddle

-
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‘ socioeconomic group and at the 01 level for, the

lower socioeconomic group. .
” Evaluation Aided by Private "1
l .’ Thil'd Pal.'ties \ ‘ -

Sometimes it is helpful.in evaluating a project to
talljon a third party, such as a private consulting
-firm ‘or testing company. As outsiders they are in a

' posmon to look at a project w1th a different’

- Y

perspettive.
' Federal funding for career ﬁixcatlon research
" and demonstration programs, under the Vocational
Education Act of 1968, parts C and D, allowel the
N state to contract With a third party agency to
* . perform certain functions. The agency was assigned
- several djfferent roles (auditor, momtor, consul~
- * tant, and summarizer) at eigha pro;ect sites in-the
ate.
t for examininggand verifying project ‘accounts and
3 snte Acting as monitors, staff members from the
e __Bufd party agency oiserved the agtivities of the
various projects and considered whether required
"activities were being conducted.
» Staff members from the third party acted as,
gpsultants drawmg ‘on their experience and
: national perspective. They provided professional
goaly and“suggested ways to improve the evajtion
design for projects.  ~ ' *
" -The investigators visited ea
: four times during each fundin

of the eight sites
year. They pre-

€~ N

pared intemal evaluations .and interim-and final
reports on Project developments. The fing] reports

-

n the auditingarole the agency was responsible -

evaluation data gatpered by staff at-.the project

. advice, particularly as they, examired state §01ect-

included backgroy information on each project; *
the manner’%it developed; and its objec-
tives, componen(s processes. * )
- The ecomtracts between the California State @ -
Department of Educatian aggd the external evalua- -
tors reqm;ed\‘each outsnde agency to perform eight
gency was asked to:

e the accomplishments of
reviewing prograni docu-
ents and ‘consulting with the local staff and
ith Department of Education staff.

. Determine whethet there was consistency (.
between a local project’s neéds assessment, .
initial project proposal, goals and objectiyes,
plarning, and development. 4

& Recommend functions, responsibilities, and
time lings for accomplishing the goals. -

A Analyze the plans for the local program-to see
“if ‘they are in agreement with the California .
Career Development odel ” ’

lp in developing a system for collecting and
analyz“:g data so that projeéts can be evalu-
ated as they are developed. ~

® Consult with all the menibers of a local school -,
district involved.in a project to be sure there
are no misunderstandings about the lotal *
. goals and- objectives and the process fhat will
be used for meeting these goals. -

® Review: or ‘develop tests or other means of
. assessing the expected outcomes.
_® Prepare a report summarizing' the* plannlng .-
development and staff development at the
"end of the first year.
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