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e tenth national NEA-CHR ¢onference on
cvil and human rights in education was held,
in Washington, D.C,, February 18-20, 1972.".
"This 1nformat10naI conferepce on testlng con-,
stituted an impgrtant part of NEA’s d0ngoing
program to profct the human and civil _rights
of educatorfs‘and children and to seek quality
eduication for all Americans. ;

The conference provided "a national forum
for airing issues relating to the use of stand-
ardized tests and their effects upon educa-

tionat opportunities. It focused on three major -

, questlons
1. To what extent do standardized tests and
. their use infringe onagre civil and human
rights of educators and students?
2. What is and what sheuld be the use of"
- stan@rdized tests in public éducation? .-'
3. What actions are needed to elxmmafe

misuse of tests by researchers, psycholo- .

’glsts, school admlmstrators counselors,
beachers, and the testmg industry?

" Testing and the use ‘of standavdized tests

have long‘been considered an essential part of

.the evaluation process ‘in_schools. Tests have

.
\
M L

provided tools for individual students and \
teachgrs to compare and contrast performancé
levels. Tests have the potentlal for assls‘tmg in
md1v1duallzed instruction programs and they
provrde a crude measure for administrators,
teachers, students, and parents to judge the
effectiveness of the educatlonal experience..
However; it has become .increasingly clear
that tests and-the use of tests have beep dys-
functional and harmful for many children. ,,
Conferencevartlapants assembled in four
forum groups to explore four ways that tests
limit chifdrgn’s opportunities: \
A. By meaSuring children against criteria
.  inappropriate for their cultural and edu-
cational neéds ‘ " g
B. By bemg used as a‘method for ° sortmg
out” children'into tracks or grpups that
maintain limjted horizons and reinforce.
negative self-concepts * ‘ .
*C. By restricting opportumt‘es for hlgher b
education and eémployment of individ-
uals who might otherwise be successful
in their chosen endeavors *. ,
'D.'By contributing to the ’self-fulfilling

prophecy’” which ensures lpw-level
achievement for children who score low
« on tests. >

.
' . \
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Designed to find solutions tg these issues’and
to examine the benefits and liabilities of"
standardized tests, the tenth national CHR
. conference gave psycl’?ologxsts counselors,
teachets, admxm.strators students,.and parents
the opportunity to obtain information, to
engage in dialogue, and to determine “the
1mpl1cat'10ns of the problem as it relates -to
their professional roles. o
This report contains.summaries of the ma]or
speeches glven during the conference ang
attampts to reflect the conference mood and
the valuable contrlbutlons made by partyci-,
pants. The four forum groups—Bias in Test-
ing, Use of Tests: Educatigpal Administration, .
'Use of Tests. "Employment and Counseling,
and Misuse” of Tests: Self- Concept—were )
assembled to ensure fuller coverage of. all the
1ssues related to, the use of tests. Small dis-
cussiongroups were charged with the respon-
sibility—of discussing specific questions and

coming up with recommendatiéns. The con- -.

-cern of participants was evident in ‘their
commitment to_this task. Many small groups
continued their - meetings into the wee™
hours of the mormng to complete their
recommendatxons ‘

Each $mall group presented its recommen-
dations to its forum, anmforum,recom-H
mendations ‘were- then given to—the—tptal
conference. These - recommendations are
‘summarized “on pages 26-28. They.do not
represent official NEA-positions.

It is our hope that.the conference and this
~report will stimulate the growing dialogue on,
. the use of tests and lead to reform which wi
contribute to the achievement of truly equal
opportumty for quality education.

GeorgeW Jones, Director -

"
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Conference Schedule

REgistr,ation

4

February 18 o
1:00 p m. 10 30 p m, Upper Lobby
* (Federal Wall)
February. 19

8:00 a.m.-2:00 p:m.
February 20

9:00 a.m.-12 noon

ol . .

Upper Lob"y

Upper Lobby
Display Area
" February 20pnly
- 'NEA Office and Press Room  California Room -

I -

L]

Friday, February 18, 1972

4:00 p.m.-5:30 p.m.
OYentation for Discussion
eaders _ '

New York Room

8:30 p.r}1.¥10:30 p.m.
Opening Session Congressional and
Senate Rooms

“Socxocultura,l Factors in the Education
~ of Black and Ghicano Chnldren”

Presrdzng
Wade Wilson, Chairman
. NEA Human Relations Council
Pres., Cheyney State Col ge '
Cheyney, Pennsylvama

[ 4

Greetmgs
Samuel B. Ethridge, Asst. Exec. Secy.
NEA Teacher Rights Djvision . *
Washington, D.C.

Introduction of Speaker
Lois Wilson, Asst. Exec. Secy.
New York State Teachers Assocxatxon
Albany, New York
and First Vice Chairman
NEA Human Relations Council

<

“* Keynote Speaker

Capitol Terrace

1/'8

- Jane Mercer ' e
Associate Professor,and Research Spectalxst )
University of California ™ A

Riverside,‘ California -
10:30 p.m.-11:30 p.m.

Reception Federal, Foyer 11, and

3 : So)uth‘Am'erican Rooms

-

- Saturaa‘y, February 19, 1972

900.am 1030am .
FORUMS .

“Uses and Misuses of Tests”’

_A. Bias in Testing of

Congressional Room

Presenter . e
Wllham F. Brazziel: :
Professor of ngher Educatlon
University of Conn. :
Storrs, Conn.

Reaction by panel

B. Use of Tests:
. Educational Administration

.

. , Senate Room
Presenter {
]Péé Cardenas
). Superintendent
Edgewood,1.5.D.
San Antonio, Texas
Reaction by panel

C. Use of Tests:
Employment and Counseling ~
: "~ South Amerrcan Room
Presenter ’
Thelma Spencer
Assistant Director.
National Teacher )
Examinations Program
Educational Testing Service
Princeton, New Jersey

* Reaction by panel




D. Misuse of Tests: / .
Self-Concept T
' Federal'Room
_ Presenter '
Robert L. Willi.ams
! Professor pf Psychology
< and Director of Black Studies '~
Washington University ‘
St. iouis, Missouri

Reaction by panel

1045am‘ 1215pm .

WORK'GROUFMEETINGS | ~
- Rooms to_be announeed
-at Forum Sessions

Discussion and Formulatlonc

of Reconmendations
| 4 ° N

12:30 p.m.-2:00 p.m.
LUNCHEON. SESSIQN . '
: ‘  Presidential Room

Y -

Presiding )
Al Colum ‘
Second Vice Chairman
‘NEA Human Relations Council
] San Diego, California
- . @reetings
Donald E. Momson
NEA’ President
* + San Diego, California* -

Sam M. Lambert
NEA Executive Secretary
Washington, D.C.

- 2:30 p.m.-4-:30 p.m.
* WORK GROUP MEETINGS

Continued in
same work group rooms’

!

- ' F
. 4:30 p.m.-7:30 p.m. ’
FREE TIME '
. Rooms available for.
o speaal inferest groups

- 12:30 p.m.—2:00 p.m.

- DINNER —OPEN

7:30 p.m.-8:30:p.m. -
WORK GROUP MEETINGS
- ' * Continued in
same work groupfrooms

Al

Sunday, Febma}y 20, 197?

900 2,m.-10:30 am.
FORUMS

Preséntation of Work group
recommendatlons

A. Biasin Testing ,
: ) Congresszonal Room /
. Use of Tests: Educatmnal

Administration. _
o . Senate Room
. Use of Tests: Employment
and Counseling v

South American Room

. Misuse of Tests:
Self>Concept .
’ Federal Room "

10:45 a.m.-12 noon
GENERAL SESSION .
Presiding . Congre§szonal and -
. Margaret Fischer _ Sengte Rooms
Forum Reports -

LUNCHEON AND B -
CLOSING SESSION Presidential Room
. Presiding - T . ~" ¢

Wade Wilson ‘ .

Wrap-Up * -

Dwight Allen .

. Dean, S¢hool of Educatxon

Umversxgy of Masgachusetts

Ambherst, Massachusetts

5"
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Studics datime back to the 19930 < hove dem
onstrated the culttral brases mberent o 1Q +

t(‘?/f\ and
Mca~tres

terpret

other standardized  achievement
Yet"chnroans have contimued to
childien's pertormances on o these
testsas it there were no brases and have never
sostematicallv taken sociocultunal dltthvmm

L
mto account when interpreting the meanimyg,

Aruitoxt provided by ERic

ot a particular child’s score Consequently, ae
tind many children i dasses tor the montally
retarded  whose .uiapfuu hehavior n non-
adademi settings dearlv demonstiates that
thewr problems are schoolspeatic and that .
thev are not comprehensively mcomytetent .
l)l\pr(gp{nft‘mrmt«'!\ farge numbers ot Black,
Chicano and probably Puerto Ritan childrens
& labeled mentally retarded by the public
~chpols T Calitornia, the rates tor placing,
( hu.mmﬁm:i Black children i dasses tor the
mentally retarded arestwo to four times higher
per thousand  than tos ,}"n;:h\h \pv(;km;g

«

Caucasian luldr‘(-q, or Anglos ‘

Fhe public ~chools Tabel as retarded o lamge:
numbertot children who are not <o regarded
by then tamilies deighborheods, chugches,

. ’
o other community organizations We ashed

[




241 ongamzatlons in a Southern California
city fox Ynformation on each retarded person
“they were serving. The public,schools listed
far more retdrdates than any other. formal
organization, shargd their labels with more
other orgdnizations, and labeled as retarded
more persons with IQ’s.above 70 and with no

R

)

tion. However, .we feund that 60 percent of the'

Chicanos and 91 percent of the Blacks in our_
sample who had IQ test scores below 70 passed

- the adaptive behavior measure, while ngne of

\phvsrcal “disabilities., There were 42 times -

as many Chicanos and twice as many Blacks
in public school classes- for the mentally
retard
“proportion in the ppopulation, and only half
as many Anglos as would be expected. The
. Black and Chicano children in these classes
. had higher IQ’s and fewer physical disabilitiés
than the Anglo children. While we found no
evidence that these ethnic  disproportions
resulted from a conscious policy of discrimina-
tion, the" Iabelrng process 15 clearly Anglo-
centr1c

We then sought to identify the aspects OZthe

as would be expected from their

clinical sassessment process that produce .

ethnic disproportions, by testing a representa-
tive sample of 6,907 persons in the communify.
We used the American Assoctation for Mental
Deficiency’s definitiory of mental retardate as
a person subaverage in both generalritel-
w lectual functioning and adaptive behavior and
devel6ped a series of 28 age-graded scales to
measure adaptive behavior. Wé also trsed
standardized measures of intelligence, rr1ainly
" the Stanford-Binet LM and the" Kuhlmann-
Binet. . -

We found that the educational institutions’
definition of mentaf retardates as those with
IQ's of 79.6r bdlow —the.lowest 9 percent of
the population—is one factor producing ethnic
disproportiens in the labeling process.- We
“concluded that a 3 percent "cutoff —IQ below

70—1s most likely to identify persons in reed

of speaal assistance and least likely to stig-
matize those who perform a normal comple-
. ment of social roles.

s,

Most psychologrsts grve only an IQ test

when making assessments of mental retarda~ .

11

) “ -~

. ,differencei: the socrocu‘ltural' characteristics

\

A the Anglos with IQ’s this low were performrng

normally in their socral roles.;The. IQ test is
obviously not a valid predrctor of social role

performancg for Chicanos -and Black€, al--.
job for Anglos.,

though it seems to do a goq‘d'
Schools should adhere to the AAMD definition
-of mental rétardation.and, develop a systematic
method for measuring adaptive behavior as
well axIQ in m;kmg"psycholgg%cal Assess-
ments. A child should ‘hawe to fail both criteria
before being labeled mentally retarded. When
we followed this procedure, ethnic drspropor-
tions were reduced but still nots compkztely
..eliminated. .

The 1@ tests now bemgiused by psycholo-

grsts age, to a large-extent, Anglocentric. We
found_ that about 32 percent of the differences
in IQ test scores in a sample of 1,500 Black,

Chicano, and Anglo elementary schooi chil- *

dren in Californja could be accounted for by

Of their ilies. Unfortunately, most psy-

chologrsts treat a score as.a score. When social
backgroynd was-held constant, there was no
difference between-the mieasured 1nte111gence
of Mexican-American and Black children and
the Anglo children on whom,the tes‘t was
standardized. We concluded that diagnostic

précedures in the public schools .must be

broadened to reflect the pluralrstrc nature ofs

American spifiety and must involve securing
1nf0rmat10n beyond thaf ordinarily used in
public school assessment -

-

A ma)or cancern of parents we-interviewed

. in our studres was the stigmatizatior of their

chlldren Therr children were ashamed to.be

tseen entermg the- -mentally retarded room and )

dreaded receivingmail that might bear co

prom{sing 1dentificatioh. The par?hts whre

also corrcerned about the quality of the educ-
tiofial program in the self- contalned special

:\-9
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~educat10n class Thelrchll'drm were not taught .

to read as they would be taughf in the regular'

‘classes, and marty *3an5 the: progra-rr‘l\

“sentence of death.” We followed a group of
108 children in speaal classes for several years;

" only on& in five ever returned to. regular

classes. The others aged out, dropped out, or

were sent to other special programs. %

It would be a tragedy, however, if special

-education programs were ]eopardlzed becapsg
of ifadequacies in asgessment procedures and

programing. I -believe that. there are viable
alternatives -to . present 'practices without ’

~resorting ‘to dumiping special.ediication stu-

dents and cutting special educgtion funds.
Schoa;l psychologists shouldbe requlred’to
enlarge the s¢ope of information they use in
maleng educational’ decisions by regularly

-and syste'matrcally studying students’ adap- "+

tive - behavior .in nohschool situations. If a

child performs adequately in these settings,

. his problems are scQool specific, and he needs
speaal tutQring, programed leammg, Cross-
age’ teaching,~and remedial reédmg, rather
than. a self-contained classroon?“q'Schpolt.
~ psychologists should also. secure informatjon
about a child’s*sociocultural\background to
use 1n\1nterpret1ng his IQ test score and devel-
oping pluralistic norms. _The child’ S perfor*

mance should be compared not only with the,

performance of the general population, which -
is composed primarily of Anglo children, but
_also with the pérformance of other ‘children -
" from his own sociocultural backgroung.

L]

N .

‘ forthcommg volume_entitled Labeling

e

>
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© ™ - .
| o v, .
t ] . .
.y s g

I do not agree with those who say we must T‘g‘

~stop all educational labeling or IQ testing. Ouft
, problem has béen that our labeTS\are too few
~ ani too crude. We need a more sensitive 5ys-

tem for 1dent1fy1ng children in negd of $pecial
educationand a continuum of special educa-

/ tion programs carefully targeted for children

with specific needs. One of the-most distress-
ing developments in some regions h_a's been
the precipitous reassignment of many children ’
to.the regular classroom froeft self-contained

. classrooms; with no continuation of spe<ial

services. ‘These childien “must contifjpe to
receive spemal education, and °that money |

. must cont'mue to be provided. Financial sup-

' port aqd the effart of special education teach-
,ers should-be redirected toward providing a
wrder variety,_of special servicés to keep chil-
dren In the ‘educational mainstream-and to
educate each to his maximum potential.

-

- .
+ ES

" This jsa condensatzon of Dr. Mercer s.speech.

The fu(l text is available from the NEA Center

for Human: Relations; single copies free while
they last. v ‘

7% A more comprehensive and detailed analyszs

.and report of ‘the*referral process the clinical
testi‘ng process, the assumptions and inferences
of the ellmczan, anid the pluralistic evaluat:on
process discussed hergin appéar in Dr. Mercer's

en-
tally Retarded. Berkeley: Umvarsztyo Callforma,

'Press, 1972.- - o . -

- «
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_'Forum A — Bias’in Testing
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Speaker Dr Wzllxam F Bfazzzel professor of

h1gher education, . University of Connectzcut'

Stoa:ts Connectzcut ) o

Y T
- ' e

.« -

‘*15 ° \ ..
Thousands of thingrity children are denied .
.~ equal access to quality education each year

because of flaws_in ‘the testing" apparatus of *

ogr schools. Thls situation, which is .both*"

illegal and immoral, is becommg less and less
tenable. At least 20 elass action'suits around
__ the country are seekmg to force schooI dis-
tr1cts to- ceése and desist in the inaccurate
tessing of minority children. In the biggest"
suit; in California, the NAACP and several
civic groups are ‘seeking q‘jissolutlon of

classe\s for thé retarded and a moratorrum on"‘”*;ﬁm retramed to ensure that tests Wecome a

‘with hi
" ofattention: and assistance. He will get more

2 P - ., "
testmg until better, more prec1se mstruments
are devised.” = :

The mmorxty child’s testmg problems beglh
on his first day at school, when he has to take

. an imiprecise test and have his score recorded

on his cumulative record Should it be less
than 100, his will not work diligently
ve hiny less than his share

than his share of*shglgts and indignities as he ’
moves through the schools,@nd will be denied
dccess to dtollege prgparatory cumculum. .

) I%cl)re ‘afid' more people are losing confxdence )
int

e schools, and thg:Spectacle of a testing
apparatus in dlsarray will do little to restore
this confxdence The $300 million testmg in-

dustry must come up with better infuments..

The schools must eliminate injurious .instru-
' ments, and psychometrists and teachgrs must,

) ‘

i
i
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part of the solution rather than the problem’
in American schools. Resistance to this réform* ¢

movement will come from long-time test con-
sultants, conservative school people, ‘racists,
.téaChers of teachers and the psychometrlc
professmn ‘

Henry Dyer, vice- pre51dent of the Educ/
tlorial Testing Servicg and the dean of Ameri-

can ps.ychometrlsts says that IQ tests are the

most useless sorce of educational controversy

. everinvented and that schoots which have not

b

yet dropped them should do so forthwith. He
‘notes that a more sophlstlcated testing appa-
ratus could be developed for sggools with a
heterogen®us_population, but that the con-
tinuation of IQ -tests would *preclude this.
Dyer is right. The very best test in America
~was standardized on 4,400 cl:uldren most from

Cahforma suburbs. Neither mlhorlty children ,

*nor children from the Southeast were included
in the sample. .
Dyer suggests more school programs based

-

‘. on ‘the phllosophy of ]ean Piaget. In the
- I"agetlan scRool, teachers, tésts, and curricu-

lum are viewed as resources to maximize each

- child’s development. Instead of bemg slapped

Y ascertam his language development, compre-,

L

.- based achievement tests, so child racing is

in the face with a biased IQ test, a child takes *
a battery of sophisticated tests desngned to

hension, symbol manipulation, discriminan
analysis, and other skills. Nong of his scores
arerecorded in his cumulative folder. Criterion
referenced tests are used instead of the norm-

eliminated. In the Piagetian'school, parent
conferences and skill sheets replace report *
cards, and continuous progress learning re-

. places promotiort from grade to grade.

Piagetian teachers sometime$ give environ-

menta!(‘)r culture-specific tests, in which:

familid concepts from the.child’s neighbor-
hood are used to ascertain his ability to think.

A Mississippi child, for example, might be

asked to match sugletree, lespedezd, sweet-
- milk, tegder, dashet, hamestrap, blue tick, and
- walker, insteatl of sonata and bas-relief. The

«
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.meantime. school

% content of any test is irrelevantin the -Piage-

1an school. T
ulture-specific tests are not new, but the

testing corporations have found it inpraduc- " -

“tive, to develop tests for-each of the 40 or so
" cultural- groups in this country. The govern-

“ment and the corporations.should have such
tests available in a few years, but in 'the
systems and individual
teachers will have to make't their own, There is
no- great mystery about test making; over
10,000 tests are on the market.Like-the struggle
to get publishers to market integrated text-

books, this movement will probably have to

resort to teacher and school syste{n efforts to
prlme the pump. )
The situation <concerning criterign refer-
ented tests is better. These achievement tests,’
which measure:only what has been taught— .
in a pagticular mdqule,.by a particular teacher,
and ifY a’partigular time span —come with sgch

" model programs as Distar and individudlly

prescribed ‘instruction. Their value lies Jin"
their ehmmatmn ‘ef the need to have losers in .
the testmg game who make it possible for

“others to succeed: They focus on growth. .and

behaviorally oriented goals and so benefit
both lew-income and middle class children.-
Nothing that is wreng with the testing p
grams.in A.?erican schools is immune to ha
work, imagination, and nerve. The denial of
equal access to quality education is criminal,

. and therpublic will not tolerate it. If a few in

our rmdst are resistant to change, we shall
find ourselves caught up in an embarrassing
maze- of ‘court suits, reduced budgets, per-
formance contracts, school vouchers, and
steadily eroding public confidence. Qur job is
to make sure that. this -does not happen and
that American schoolp are modified to serve
well all the children of all the people.‘

This is a condensatzon of Dr.-Brazziel's speech. _
The full text is available from the NEA Center B

for Human Relations; single- copies.free while

they lust. .




Forim B—Use ‘of Tests:
Administration , r
Speaker: Dr. Jos¢’ A. Cardenas, superintendent,
Edgewood Independent School District, San An-
tonio, Texas. :

~ »
. Y

The purpose of evaluation and testing is deci-
sion making. Tests—of intelligence, achieve-
ment, and personality — provide mformatlon
for making decisions about continuation, pro-
motion, graduation, special, assignment and
‘placement diagnosis and prescription, stu-
dent feedback, metivation, and e&.uatlon. 1

wyll focus on the jntelligence test. * .

L] .
asumrifogs

-

The o

The most sérious problem in the assessment of
intelligence and the use of intelligence tests

Educational

is the assumptions that are made. One as- .

sumption is that intelligence is intangible and

not directly measurable. Another-'is that in- "

. <

Q o1

g
”

“ home,”’

L3

telligence can be indirectly measured by
‘assessing some form of behavior or perform-
ance ‘that is assumed to be solely dependent

~on 1ntellxgence and not related to other vari- "

“ables such as related understandings, prior
learnings, and motivation. A third assumption
is that the evaluatlon of behavior and perform-
" ance requlres written, oral, or nonverbal
interaction between tegter and testee. A fourth’

‘ i€that test results give litfle or no information

unless a comparison is made between the
performances of the testee and the norm
.group. We also assume that the charactistics
of the two are compatible. .

Research indicates, howeyer, thdt more is
unknown than is known about intelligence
‘and that the assumptions and methods of
testlng are not always valid. Per{ormance can
be based on more than the on€ variable of
intelligence. "Our assumption that all other
factors are equal or are nondependent vari-
abl hat have nothing to do with intelligence

Langugge facility, rle%mg ability, and
culturalr compatibility all influence test scores.

Too many intelligence tests assume that all
children have had common experxences—for
example4that they are all familiar with snow.
We haven’t had a snow ‘holiday for the last
five years in the Edgewood school district;
and most of the kids have never seen sriow,

yet some group ifitelligence tests ask about the - ~
.- use of a sled. One question on the WISC asks,

"If your mother .sends you to thé store for a
loaf of bread and there is. none, what do you
~Jo?”" The child who answers, "I go back

store.” However, in rural: areas,' there is no
place else to go. In some families, the parent
and not the child is supposed to make such a
decision.' During, my youth, I was sent for
tortillas, and the purchase of a loaf of bread
was unheard of in my house untxl ‘1 was 15
years old. "

Testing methods can also be incompatible
with a culture. For example, some tests em-
2, . S 13

is considered to be mtellecmally\
_ inferior to the child who says, "I go to another .




-

pha51ze compe.htweness;but Mex1ch Ameri--
can children perform better 1p a cboperatlve
' sﬂ:l‘tlon X
Our assumption that aY\ 1nd1y1dual has the
ability to verbalme ca"n hafm children with
physical disabilities N ch11d who stam-
" mer$ will probably score low on a verbal or
language test even though hls disability is un-
related 4o his 1ntelllgence Motwatl,pn is as-:
sumed not'to be a factor mﬂuenclng a child’s
performance on 1ntg}hgence tests, yet a best
" may be highly motivating f{oﬁsome chlldren
~and totally inhibiting’ foy others.. We also
assume that the testee-tester. relationship is
-not a dependent variable, ~yet tnany studies
indicate that Black:.and ngman American

pupils perfOrm better on’ intelligence-.tests

when they are administéred by Black and -

Mexican American adrmnlstrators Score reli-

’ablllty is, likewise, assumed but how smart - -

you are is“more dependent upon who scores
your test than upon yourpntelllgence or your
' performance

.
] LN

. e

The Dysfunctional Responses

i LIPS
’

-

At
The second major proﬁem in testing is the
dysfunctlonal responses we sometlmes use e to
try to remedy our invalid assumptlons It is
simplistic to give a Puerto Rican child a, Span-
ish translation of the WISC or tte Peabody

\

. % plete. We m
%;tec;hn'rqués fgr

Picture Vocabulary Iaventory..Some English -

stimulus words become Spanish paragraphs
when translated prope'rly. I have never heard
a.one-word translation of
- this ward is on the Spanish, version. Also, the
Spanish equlvalent of an English word may be
on_an entirely differént level of dlffxculty, No
matter how good the Spanish translation df a
test, it must a!so' take into account the regional
variation of:the language. When I once told:.a
test' translator t_her trahslation must: be

“cream puff,’”" yet -

reglonallzed io be valid, she’ protested the ex-

pense and said, "I the k{ds don’t know this
type of Spamsh “that's’ their problem.” So
‘Spanish-language tests can be just as invalid

-
.
-

~

_ for Human Relations; single copies frée while they
. last.

as English-language tests for Spamsh speak- .’

Jing childréh. - . -

Bilingual chlldren who také Spanish:lan-
guager tests receive no credit for their knowl-
edge of Enghsh and, in fact, aré penalized. The
failure 6f a bilingual child to respond to the
stimulus word mariposa supposedly indicates
Tack Qf intelligence, even though he.may be
familiar with'the word and concept of buserfly. ’
* Wheh blllnguaI children are administéred a
Spamsh language Peabody-after hav1ng taken
the ‘English version, they select the same Te-

4 sponses they .inade Jiinglish, even thqugh
they now see that <JSEMlf them are wrdhg. -
‘Even using biling Boes pot solve the
problem; scores } N %t‘o vagy ac-
" cording to’ whétft d’s thant lang, "
guage appears first or second on the page. g)?%; ¥

*

Recommenda,tnons

We’ must progect all children agalnst invalid
testing. We must reeducate educational per-
_sonnel and perhaps discontinye intelligence
testing, at least until the reeducation is com-
develop new and functional
measuring 1nte111gence and
establish ‘di e};ent criteria for making deci-’
sions. Above 3lI;7 measures should be taken by
the National Education’ Association and orga-
nizations of school administrators and coun-
selors to protect chlldren from the invasion of :
privacy through testmg ‘

<

-

~This is a condensativn‘of Dr. Cardenas’ speech."
The full text is available from the NEA Center
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Speaker Dr. Thelma Spencer, director, TeacHer
Education Examination Program, Educational
Testing Service, Princeton, New Jersey.

I
1

Tests are widely used 1n counseling, but their
validity depends on the interpretation of
scores and on the_situational appropna.teness
of the tests. The interpretation of scores often
indicates the poor quality of the counseling to
whch-stutlents are exposed

. [A] young girt had received honors
in junior high school and tbp scores 1n
every standardized test she todk. As she
was about to graduate she was given an
1ntere<.t inventory. Accordmg to her re:
spon“.ef. theﬁlrl s.major interest was 1n
clerical work: -

* The school g 5L11cianCe counselor met with
the girl and informed-~her she should be-

-

come a secpetary. Not only did the.coun-

selor tell her she would be happier in‘a
commercial course in high school, he in-
sisted, that she would be unable to cope *
with the intellectual deman'ds of a liberal
arts college In'his 1gnor5nce thé guidange
counselor had confused a questionnaire
that supposedly shows what people like to
do with aptitude tests that attempt to
measure what peoplecan do.!’ -

Bad counﬂelmg can take other forms, as i’
this incident related by a New York high
school student.

’

. [Tlhe people-in my section were
never told about the PSATs. . The kids
in the Honor sections took those PSATSs as
. matter of course In fact, the teachers
strongly urged that they thke those PSATSs
in order to get some practige for the rext
year's SATs And I.didnt take a PSAT

4 .
until I got into my senior year, and then I'/a ~

found out I had to take an SAT.




That sticks in my craw. W¢ were all stu-
. dents and we supposedly V(rere all aspir-. |
ing to coHege.? l\ '

In both “of these cases the 4ystem worked
against the student, but.the first student is’
representative of the type fpr whom: the sys-
tem is supposed to work. T}\e second is repre-
séntative.of those- for whorh the system works . °
very seldom, | ‘ o - -
. | Tests also mediate - .agdinst students. Sbme
children are tested more than they are taught,
and curriculum is often Based on what can be
‘measured by existing instruments. Too many
counselors equate a test score with the in-
tangibles of personality — motivatior, desire,
and ambition —and, thenvigrt‘o\re( personality in
favor of a preconceived notion about the indi-
vidual ‘being counseled. “The best of our
. tests,”” as Oscar Buros-says, “are- still highly
fallible instruments which are extremely diffi-_
It to interpret with assurance in individual
cases.”” 3 Many co#nselors, and teachers vic- *
timize your@sters by €quating the individual
with the norm and the testee group with.the’
. _norm group. ' .
Some people say that the evolutg)n of a
_stable examination system has helped: create
‘our much vaunted stablé édficational system,

but while the’ SAT may permit admissions

offlcers to select students most sifmilar to the
norm group, those students come from schools
-_whose programs jare based on what the col’
leges offer. The [implications’ of this' vicious
. circle are staggeting: too many poor and mi-
nority students who fail to meet admissions
criteria are guiged into general, vocational,
and commercial/classes, *~
: §ometiﬁ1es a[student will succeed despite a
counselor’s ; 0 téacher’s doubts about his
ability to o 0. Many students never even.
see a counselpr, or if: ‘they do, the counselor
is a disciplinarian and attendance takKer, pot a
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hélper and adviser. For the majority of stu-
dents, adequate COunselxng and gmdan.ce are :
myths. - - v .
Using test' scores to determme employ-
abfllty is another gross misuse, of tests. For
exwﬂ’ple the Natloweacher Exammatlons ‘
haye been used by some to determine who
.should be retained when a southern school

*,d?strlct is under court order to dissolve its dual
. 'system. When the school system in Columbiss,

Mlssxsmp‘pl, required a cutoff score of 1,000 on
the NTE for retention in the unified distritt,

’exght Black teachers were not rehired. In

Starkville, Mlssxssxppx the school-district used
the Graduate Record Examination to deter-
mine teacher retention, although it granted
provisional status to teachers with NTE scores ~
of 500 on bb"th\the commen and teaching field
sections. These districts equated a test scorer
with competence in the classroom. In"April |
1971 Judge Orma.Smith ruled that persbnnel

v seiecfion based on NTE and GRE results was

discriminatory, as more whites than Blacks
scored above the cutoff point in both districts.
In Griggs et al. v. Ditke Power Company the U.S.

' Supreme Court ruled ‘that tests for_employ-

ability violate the 1964 Civil nghts Act”’when
the rate of rejection is higher for Negroes than
for whites and there is no showing that the
passing of such tests.is significantly’related to
the successful performance of the job.”

Test scqres are guides only, and the NTE
score is merely another piece —by no means
the most important piece—of information
about a person. This test, or any test, is only

-+ as good as'the people who use it.

This is a condensation of Dt. Spencer's speech.
The full text is available from the NEA Center .
for Human Relations; smgte copies free while
they last. ;

18




‘Forum D — Misuse of Tests:
Self-Concept "~ °

' ( 3
Speaker Dr Robeit L. WtIIzams, c{zrcc‘tor Black
Studies Program and professor of psychology;
Washington Unzvegszty,’St Louis, Missouri.

-

The Rroblem of testing Black children is very:
serxous Biased tests are not just a v1\Tat10n of
ivitrights, but are % form of Blh¢k intellectual

genoaide.\The whole American educational

system is ynfair, and the argument against
tests is usef as orieeingtrument-to open the
door tg change the whole system.. " - =
~What do, we mean by in,telhgence? Is it what
the intelligence tests measure’ Is it.a global -
+ capacity "to deal with'one’s lenvironmen#?

T a

2
offer the rubber band theory, to 1llustrate my
: defxmtxon of intelligence. A rubber band will
stay in its relaxed state unless-stretchéd to 1ts

capacxty by an outside force. Genetxcs or .

heredity determines an individual’s potenhal
stretch, and the environment determines the
+ extent to whxch he reaches this-potential;’

Test items dfawh from white culture penal-
ize Black children, wheéreas items drawn from
Black culture penalize whites. I have developed
the BITCH test—Black Intelligence Test of 1
Cultural Hombgeneity —with items drawn-
directly from Black' culfuré (to be published °
- by May 1, 1972). A child who knows Malcolm
X’s birthday or the date of his assassination
shows .as much intelligence as the one Who. .
knows Washington'’s birthday. I've never seen
the word pick illustrated on the WISC— only -

i
» comb, which is something I can’t use.

. -
.
= [}
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The tYee criteria for-a test—Vahdxty, reli--.
. ability,” and standardization - exclude Black
"people. A test is valid Whgn it measures what -
it mtends to measure, Currently used ability
tests dS not measure Black intelligence. If a,
" test asks, for example, “What should ydu dOlf
.. you fmd a purse with ‘flve dollars in it?” a
. Black* child will say, “Keep it —a culturally
determined reshonse. He will say what-his
environment has dictated that he say, but on
the standardized test, he will be marked zero.

Reliability means~test consistency —i.e., a
test will yield the same score, or rank an indi- ]
vidual in.the same place, each time. Since the

, standardxzed tests are scored sub)ectlvely, and
‘since they validate .only mamstream ‘cultural
responses, they cannot be reliable. ,

Standardization refers to the extent to which
the sample .on which the, test is based repre-
sents the people who will take it. Several of
the major. ability fests excluded Blacks, Mex- -

- ican Americans, and Puerto Ricans from their
standardization samples. The Stanford-Binet, "’
WISC, and Peabody systematically excluded

. Blacks from their samples. If a test is not stand-
ardlzed on a particular group, it probably does
not represen’t that particular group and should
_not be used on its members. Standa‘rdization
is one reason for the 15-point dlfferer\ce in
IQ between Black and white kids. The dis-
crepancy means simply’that the test is biased. "

Arthur Jensen’s "research has repeatedly °
* shown that tests are biased —that Black and
- Chicano kids who have IQ’s in the 60-to-80
4 range score much'higher on his Learning Test
than.white, kids with the same IQ. Jensen’s
interpretation is that Blacks show more ‘asso-
ciative or Level I learning than whites; ifryou
,ask Black and.white kids to recite six digits.
"backwards and forwards Black kids do better
than whites with the same IQ. An alternative
: m’krpretatxon is that the-biased IQ -under-
 estimates the Black child’s ability and indicafes
that he is clearly “superior'to the white kids
who scored within the same range on the'test,

T 18 ' i ) X T, '
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becauqe the test” was standardized on the.

whites... . -

, Some people argue,’"'THe tests do exactly
what they are supposed to do. They predict
scholastlc success.’
a criterion (Y), such as a child’s perfopmance
. in the classrobm. The hidden fallacy is vari-

ablé Z, which*’ might be unfairness, motiva- -

,tion, anxiety — anythmg that influences X {test
séores) A fair test and & fair criterion wxll
produce a high ¢orrelation between X and, Y
white people who do well on tests do well in

«school. The unfair WISC and a fair classroom -

will produce a Jow correlation hetween X and
Y: a Black child who does poorly on the test
will do well in the classroom. Andther ¢pm-
bination is a fair predictor, such as'the Davis-
Eels Games test, and an unfair criterion — the
- culeurally biased classsom. This combmatlon
- will also y1eld a low correlation: Black kids
wilk do well on the test and poorly in the class-
room. With an unfair predictor and an_unfair
criterion — the classit situation for the Black
child—the correlatlon is high: the Black child
who does poorly on the test also does. poorly
in the classroom.
‘ After'l administered the WISC test to’about
500 Black kids, 1 then gave the BITCH test. Of

the 420 children in the low WISC group, 75t
.80 percenyscored high on the BITCH. I still .

"have® to examine other criteria to see how well
the BITCH scores correlate with ‘schtMstic
performance, but at least | kriow that most of
the Black children who scored’ low on the
WISC are neither educationally-mentally res

. does not say ”behmd but ““in back of’—not

Abtllty tests (X) predict

”under” but “up under.” We are now rewrit-
the instructions to that test to see if chile
dren understand the concepts in Black’English.
Black and white children can have:the same
cognition but communicate it differently. To
‘the cognition "“few,”” a Black child might say,
“Well, that’s' not, a whole Bunch of them.”
Only the vocabulary is different, and a di
ence is not a deficiency’ You, don't evaiuate

. Black people in term$ of how white they are,

_ not measure Black ability.

<

¥

. but this is what the tests have done. They do

e
Elimihating and 1nh1b1t1n%mtelhgence early

v

v

Y

irt life is the best way to keep Blacks out of the

system I would opt for talking to children in
the dialect they understand. (%V;‘a child can
understand ‘what you are asking of him on a
test, he will P! obably master the task. You ¢an-
not e)pect an individual who has not:been’ex-
posed to @erman or French to understand
these languages. This does not mean that he -
lacks the capacity to learn German or French,
but that he lacks that particular exposure.

Biatk- parents should be concerned about

‘both the predictive variable—the test—and
“the criterion variable —the classroom. }think
wh1tes should also be vxtally ‘concerned. Broth-
er- Charlie Mingus said, “When' they came
and took ‘the Catholics, I'did not complain,
because I-am not a Catholic. When they came
and. took’ the Unionists, I did not complain,
because I am not a Unionist. When they came
and tool‘s{h’e Panthers, I did not complain,’be-
cause I am not a Panther, but then one day

tardéd nor int the borderline defective ra% they came and took me.” I dorft think we

" At least four court suits are now pending on
the use of standardized tests in San Francrsco,
San Diego, Boston, arrd St. Louis because they
violate a child’s. constitutional rights under
the Fourteenth Amesadment. : s

The Boehm's test of 50, basic concepts is
clearly written for white folks. It asks the child
to select the picture' that shows "“behind the

_couch” or ”under the table.” A Black child

S » [
—— 3
e

Q
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should Jet another generation pals in this’

country that knows all about extravehicular
_space activity, atomic physics, and all of these

" highfalutin things, but does not know what a. _

- human being is.

This 15°a condensatzon of Dr- Wigﬁms speech
The full text is ~avaflable from the NEA CeMter
for Human Relations; sznglercopxes free while
they last.
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(Student’s Hype Arranged for Teachers)

1. What is-the slang word used to descrnbe a

L blemish? - : .
a. Zilch i .
b. Arg )
c- Zit .
. . 2. The author of the boagk Right-On is
- a. Julian Bond . e
The S.H.A.F.T.* Test : b. Jerry Rubin ) S e
° ‘ \’ . C. Im’an Baraka (EeRoi Jones)
3. What are waffle stompers? .
: a. Pancake chef
A highlight of the conference was the partic- 'b.. Snowshoes . a
ipation of more than 40 high school students, "oel Jce cream sandwiches
whoreacted to the speakers, joined in the dis-
cussion groups, and wrote and- administered 4. Steal This Bopk was written by -
the S.H.A.F.T. test. - 3. Allen Glnsberg
The students from Callanan ]umor High b. ‘Eldrl.dge Cleaver :
School in Des Moines, Iowa, told conference c. ‘Abbie Hoffman .
particfants to keep their tests face down until 5. Who wrote the song ”Purple Haze?
told to' start. They would be given 10 minutes . a. Jimi Hendrix
to answer 22 multlple choice questions abput " + b, Aretha Franklin -
student culture that, were sjandardized on & James Brown
ninth gr‘ade studentd from Des Moinks. Stu- 6. For whatpurpose would you use a roach
dent proctors enforged the no-talking, no- . clip? ) . ,
peekmg rules, although from time to time the C 4 To keep ladies’ blouses closed
educators asked for erasers; wanted to know b. Tp hold the end of a redfer.
the time, and called out, "Hey, Teach' Where’s T )
"¢ Togetrid of bugs
. the penC1l sharpener?” E )
The test scores fermed a perfect bell-shaped . 7. Whe wrote Love Story? o
4 curve—a handful of the 650 conferees scored oA Ryan O’Neql )
-, ~-high, most-were'average, and a few blew it, b. Henry Mancini -
- - Besides the publlc exposure —conferees had to c. Erich Segal ) o 5
wear black, red, dr yellow armbands depend- g The author of Altces Restaurant is —
ing on théir scores, or go bare armed for scor- a. BobDylan . °.
ing too low—partmpants were told that their "b. Alice Cooper . . '
scoresswould be made part of their cumulative . c. Arlo Guthrie ‘
folders to haunt them for llfe A )
- , . 9. What can you get at “Alice’s restaurant’™?
*SHAFT stands ﬁ:r S'uder:!sHypc Arranged for Teach®rs . a. Soul food o

»
»
-
.
.
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"B Storybooks for children ~ ' "19. A “hit” is
c. Everythmg you want ) . a. Arobbery .
10 “§1pple” ; SO ' bi An thternal ddse of drugs ~
2 af Rumgr mn a fagulty. .o ) c: Avery pop\ﬂa:r teen:f\ger
L ;b Cheap’wme . ; S 20. Hashis : 7 o
’ ¢ A gam of chance -~ * . a. Cheap opium' Do
S1L me term 7ip off means ‘ : b. A mixture of pep pills
: 4 To téar - . o -C¢ A resm from marljuana .
b. To steal 21 A “hemmie" is
“c. To cop out . ..~ .. - & Asouped-up engine

L}

12, What rock group sang the anti-drug song,

B “The Pusher’”? * .y ‘ ,
' a. The Who : 22. An ounce of marijuana is referred to as a *
2 b. Steppenwolf ., . . . a®Reefer .
<. Blood Rock - [ b’ Key- g
‘ - . , "+ Lid
13. "Tommy” is . ! c . : ) b ) -
_a. A British cop , — Written and admmnistered by students
. b. A fast'sportscar 1 from Callanan Junior High School, : '
¢, A rock opera . . Des Moines, lIowa :
14. “Make tracks” means .

a. To inject dope

b. To burn rubber - Key to S.H.A.F.T. Test o
c. To split . 1 oc. ’ T 9 e
" 15, To“crash” is'to' ~ * . 2 b .10. b
a. Have an accident . 3. b 11. b h
, b. Come down from the use of drugs 4 ¢ s 12. b v
" ¢. Lose all your money . 5 a 13. «
' : 6. b 14. a
16. Who were the originators of Jesus Christ, ; - 7. ¢ ‘15 'b
Superstar? * . . ; 8. ¢ \ _
' ¥ a Rado & Ragni, '
b. Rice & Webber .
., ¢. Brewer & Shipley o ’ 'How To Score

l

¢ V7. Lennyisa play on the life of 0- 4 cérrect—Nothlng

, a Lenny Bruce . 5-10 correct— Yellow armbatd

b Lenny Bernstein - , - 11-16 correct—Red armband
& Lenny Brezhriev

17-22 correct— Black armband

|
! 18. ”Getting off”’ means . ‘
| " 4. To feel the effect from the drugs you S a
| "have taken . ; . Lo
b. A vacatién fromwork -’ - ¢

+ ¢. To cease the ac}dlctlon of herom

. -

- | 2.
J-
R ’
¢ . .
’
-

- *
N
e

b. An Ernest Hemingway short story
- o A Shll‘t that has been shortened

16.
17.
18.
19:
20
21.
22,

o v ot
1}
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‘ ~Speaker Dr leght Allen; dgan,.School of Edu-.

cation, University of Massacf.w\etts, Amherst~

Massachusetts.

P ~

3

Testmg"Ts‘a part of the mindless pxocess of
"education that' really is suited to the simpler
society of the past. Education is out of date
sociologically, ps);chologlcally, and physio-
logically, but I would rather work within the

1

" system than burn it down. Either way, trau-,

‘matic change will hurt people —by and large,

the wrong people. If you were to close down -
‘all -the educational systems in this country, .

the people in the upper middle class would

* pretty much do #t on theu‘own but the people
who most need to gain, access to educatlon
would be done in. : AR

. This doesn’t mean that you shouldn’t do in-

a particular’ test, because some need to be
‘. done in. {’or example, if you are like most

audiences,! only about.20 percent of you can
name the capitals-of North and South Dakota
and Nofth and South Carolina —except fothe
fifth grade teachers The real standard for an

educated person is not being able to name:
states arid their capitals but beingsable to use-

an atlas to find them when one reeds to, When
I suggested to a fifth grade teacher that she
let her kids use an atlas on the next test, she
said, “Oh, no! You couldnt do that. They’'d
all get it right.” .

Our whole testmg program is oriented
toward a normatlve assumption—an upper
and a lower half. | won ‘t buy into any system
that requires someone to fall off the bottdm,
because this isn’t my view of what education
is about. An educational system is needed
that will assure a win/win proposition for
children instead of the present zero/win game.

Very few of us in education ever know when

we’re done, despite all the tests we glve Ifa’

|
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student seems to be about finishgd, we enrich
him, and in the name of high standard$ we go

. ab0ut it all backwards. Kids soon learn that

rewards are glven not.for achievement, but

- for keeping the séat warm, being good, and
working hard. If a kid comes in with a theme,
throws it on the teggher’s: desk, and says,
"Here’s somethmg I whlpped off. in 20 min-

ﬂate.i\hope you like it,” the .teacher says,
“You should have worked harder.” If the same
kid br_mgs i the same paper and says,”'Here’s
the eighth draft. I wish I had time for a ninth,”
she says, “Nice boy, Iohnny You are workmg
hard.”

A révitalization of the testing program has
to be thOught of in terms of the broader ob-
jectives of education. The problem with this,
however, is that anytime one wants to avoid
having to do something, he says, “’Let’s stop
and get our objectives rganized.” This is

" good for at leagt two years: My objectives are

the same as yours. I want all the kids to be
constructive members of society, to be self-
realized and have lots of skills, and to be
happy, healthy, artd democratic. The objective
of our sthool system, however, is status. With,
so many pegple being anointed first with high
school diplomas and now with college degrees,
it’s gettmg hard to make that status system
stick. Education should reflect a status sys-
tem. that is based on legitimate differences ‘in
ability. )




-
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¢ Ihls is very necessary if you are eliminating a
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Here is an example of the nonnormatlve

' kind of education I thrpk we olight to-have.
" Graduate education’students_at UCLA have
to take ”Statlstlcs for Teachers " Assume tha,t

this course is necessary and that the objecﬁve K

is to make studerts learn it better The course

is divided into 16 units, gach one lasting a’

week. Th{[flrat unit is called ”Countmg " The
students start eut-inx
plementary groups, ahd then join small tutorial

sessions, not quitting-until they have learned -

the week’s work. T y are tested as soon as

fhey learn the materlal——some after the first"

hour and others after 15 hours. In the typical

college course, students take-a midterm at
the end<of about the fifth week' This. is the
first chance'teachers get to find out what their
students are learning. Those for whom the in-
struction hasn’t worked are five weeks behind
befote anybody gets the‘first( inkling.. Tests
come at:the wrong time, but as long as the
_system has enough people clinking out at the
‘end, we are notbothered about those who. are
.ground up inside. The “Statistics for Teachers”

course produces between 85 and 90 percent’

A’s; proving that anybody can learn almost
anything that we teach ‘in school. I am not

sure that we are serving anyBody, however, -

by reorganizing: a system that’
good and out of phase wi
needs. : .

The number one priority for every program
in the Schodl of Education at the University of
Massachusetts is to combat institutional rac-
ism. Our admissions procedure produces a
bimodal popm—‘of students —the Ivy
. Jeague-Phi Beta Kappa type in one hump, and
in the other, the people whe are just smart.
‘We talk to prospective students and admit the
ones we like. When we get through with them,
no one can tell the two groups apart anymore.-

already no

testing program, for you should never patron-

'~ ize the folks at the bottom by giving them a

second-class education. We  also think that

‘writing dissertations does not indicate leader-

large groups, enter sup- .

what society -

t

‘ checkmg up

our school

shlp ir édhcatlon and that not all doctoral

'candldates ‘Whether vy Leiagl.ke or non- Ivy

League types—should have to write disserta-

" .tions. My point is to find a different standard

and apply it to all' students.-
One of the problems with testing is that 1t
permits-decisions only ‘about individuals-and'

- never about institutions. -1 would like ¢o use

testing,and evaluation to help me make"deci-
sions about our program, but [ need informa-

tion about the experiences that ¢antribyte to |

educational ‘competence and leadership.. We

© offer 16 prrograms, some self-contained with .

no CO

g?reqmrements some that are totally
touchy-

ee.ly and others that are dice-them-

up-and- competency ‘base-them. Each can suc- - °

ceed on 1ts own terms and 1s allowed to do so.
We must.find out what is good for whom and
for what. Aptjtude treatment interactioh may

_help us. We afso have to begin to look at sub-
cultural differences in’a different way to find

a unity within a diversity, to appreciate being
different, to make our educational system re-
flect this,.and to find standards and ‘ways of
at are free of the insidious by-
products thal the testing program has gigkn
us. I want to Yest'the pedple who can learn

from tests and prohibit testing the people for

whom learning is obstructed by tests.

This society will neyer succeed until we
recognize that weé are part of a .multiracial,
multiclass, multisex world. We must develop
strategies to' make people produce on their

own good intentions. There must be a reno-,

vation of testing and curriculum and an end
to the idea that teachers are neutral. So lgng
as teachers have to pretend to be objective, so
long as schoqls can teach only those things
that are safe for everybody, education will be
unreal. We are living in a complex world, and
em has to become complex.

This is a condensatzon'of Dr. Allen’s speech.
The full text is available from the NEA Center

for Human Relations; single copies free while

theyla\st
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More Hhan 5O small groups corhed throughout -
phie corrference ko discuss the tssues aid to "
decelop reconomendations The lmutations of
time didonot permit caretul consideration of these
recomprendations by the entore conterence. The
tollotenyg list represents a swmmary of the
o L
primary pecomntendations and concerns of the

parbicipants .
v : o

- ‘ Rl *
Forwm C recommended that teachers.and coury-
selorsg [,m"rtn‘lpntc i m-service, worksho
Increase therr awareness ot the 1mp|1mt ORs of
58 wavs to

help puptls Forum® participants also urged

tests and to learn-more about crea

teachers t()‘supplcnwnt therr pupils” test scares
,letters, and anetdotal records

N

with notes

a

M v
Forum A recomm ed that state departments

of edutation stogfusing, thc National Teacher
Erx‘imnatmn to dctcrmmc certitigation and
employment Pmun&,B recommended thnt State

departments discontinue use ot th(* tcrm 1Q

»

Forum A .censured the teSting industry for

fatleng to respond. to the needs ot culturally |

different children Foram members urged the

N

.

‘ .
md ustry’s test plnnnerx to use bchn\ 1rak ob-

)utlvcs developdd by teachers, studcnts, .and
community people, they also rcmmmcndcd
that thcﬁumtmnal Festing Service state,that
NTE

certitreation and 0 mplnvmvnt
- L]

26 .

the shnuld not be used to determiine

-

b - - -

'

.

e
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The recommendations ot Forum A stressed the

. .+
need tor mllcgcsﬂmd universities to make

teacher traming programs more’ person-ort-

ented and to mmprove instraction e chaild

development, - caltural awareness, and  tests.

angd measurements, the fatter to deal with the

Imitations of tests tor cultwrally  difterent

learners Participants called tor an end to the

Gradiute

use - of the Miller Analogies Test,
Record Examuination, and National Jeacher

Examimation and urged titat colleges and uni-
vcrsmm not use standardized tests to dctcr—
‘mine admission, plnwnﬂnt or mnpluvnwnt

They called tor an end to the term 1Q afd an
“abolition ot group tests ot mental ability '

.

t e .

< ForunaA participants called tor an immediate

end %o the use of <t qndardi *d tests and the.
removal of standardiged and IQ test scores

fgpm Lumulntlve records  They also urged

school n.dmxmstmtms to volve

“teachers, and community people invdecisions

about the use of tests and to provide released
e and resourced” tor im-service Haning
programs nbouttvstm;, L N
,Mcmlwrs ot‘[mum B ur;,cd admifystiagors,
, Cthe tor , :

to stop pslng the jterm IQ and to abblh L‘

;,roup tests pf me nml abihity ,

mlupnnts in Forum € adniinis-

o 3
.
' . ."
)

3

asked

-
-
a

studdents, .

’




trators to administer standardized tests only
if the professional staff and board members
understand their limitations and uses and to
require in-service training in this area. They
called on school-boards to formydate policy
concerning the right of parents to have access
to the complete test records of their children
-with the assistance of trained persbnnel They
urged .administrators to develop g¥dellnes

that restrict the useof group tests to currlculum )

development, program concerns, and deter-
mination of needs for special services; that
prohibit the use of test scores to label‘indi-
viduals and institutions; and that require that

scores obtained from group tests given to °

evaluate an institution be removed from indi-
*" vidual records and be available for professional
" useonly.’

To NEA

Farum_ A ‘recommended that NEA bring suit,
file an "amicus curige brief, or provide Iegal
. assistancé in sourt suits involving standard-
ized tests and oppose the- inclusion of sfand-
ardized test scores in data banks. Participants
asked. NEA to recammend that student teach-
ers not be hired"if they come from institutions

<

with inadequate instruction in child develop-

ment, cultural ;awareness, and “tests 'and
measurements, Participants urged that the
Association’s Resolutions Cdmmittee prepare.
a.resolution c&lling for the discontinuation of
standardized .tests that are misused and re

activate previously .passed resolutions relat-
ing to the abuses of tests. Locals were urged to:
. fﬁorm‘repre’sentati\;e task forces tq reyiew the
us® of tests on the culturally dlfferen learners.

+ ciation,

minority professionals, and nonwhite women

. in all stages of the research; (b) join with state

legislative commissions to eliminate use 6f
the NTE and urge the Educational Testing
Service to discontinue this test; qnd (c) join
with the American I’sychologlcal Association,
the American Personnel #nd Guidance Asso-
and the American Association of
Psycholog&sts for La Raza to demand that test

publishers publish instruments that are fair:

to the testees and to declare a mpratorium
until this has been achieved.

Forum D recommended that the NEA pres-
ident and ex€cutive secretary and the director
of the NEA Center for Human Relafions work
with other ogganizations to declare an imme-
diate moratorium on standardized testing, to

. remain in force until criterion referenced and

performance objective tests and valid instru-
mentsafor testing Bilingual children are de-
veloped, used, and monitored by Chicano,
Black, or First American psychologists. Other
groups tanolved ipglude state depart-
ments of eduaatlon, colleges and universities,
accreditation associations, organizations of
school social workers and psychologists,
schoolboards, and the testing industry.
Forum D members also recommended that
NEA declare as policy that an individual’s per-
AG¥mance on standardized group teéts should
not be described as IQ and that institutions
should discontinue trackmg and ability group-

~ irig that cause cultural segregation and nega-
-tive stereotypmg of children.

should be commumcated 10
. % .

- ‘tions. v ‘

mese concerns
er organiza- |

)

! . a0 ¥, . . .
> Recommendations of the Chicano-Caucus

'Be it Resolved, that the NEA, with the appro-
#bation of the. Bay Area - Bllmgual Education -
League (BABEL), print and disseminate the
BABEL test and assessment report; that the
" report be dis thihated” to, all NEA depafft-
ments, national afflhates d local and state’
associations with a d1re five, sanctioned by
the N)EA Executive -Committee, to appoint

in their communitiés: - " ° BN ~
Forum B urged an- end to the use of the berm
IQ. and abolition of group tests -of~ mental
ability. : A
Forum drecommended that NEA (a) under- d
 write-research with HEW anc! other argan-
izations to develop tests that are relevapt,
: 'functlonal and helpful to the persons being.
.tested and involve studénfs, schoal staff,

d ) ~ «u oo~ . Vi
IRICT - | L 2
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special tafsk groups under the guidance of and

according to the specifications recommended .

by the NEA Chicand Caucus and the NEA First
American and Hispanic Task Force, to develop
recommendations for *teacher trainifig and
curriculum development ‘models based on
" these recommendations. Further, that these
recommendatloqs be presented for adoptxon
at the 1972 NEA convention.

Be it Reésolved, that -th® affirmative action

program for First American and Hispanic edu-
cation accepted by the NEA Executive Com-
mittee comply with Title*V/1I of the Civil Rights
Act of 1964 and that the NEA employ 20 -Chi-
canos in profes‘sio'n.al positions at the national
and regional levels by June 25, 1972.

Be it Furthér Resolved, that the. executive
secretary of the NEA report to the 1972 Rep-
. (esentative Assembly the progress of the

a

ffirmative action program and the lmplemen- '

tation of new business items regarding minor-
ity employment - o

Be -it Known, that the Chicano Caucus en-
dorses the principles of the Bay Area Bilingual
Education League. :

Be it Resolved; that'information about the
NEA-CHR Chicano Caucus be wrxften in
NEA'’s official publications; that the Chicano
and other caucusﬁe represented at all NEA
functions and that the results be pubhcxzed
and that the concerns of the Chicano Caucus*
be publicized after the approval of the chair-
man of the Chicano Caucus"prior to publi-
cation. - ‘

[ ~

The following “statement on the testing of bilin-"

gual children was submitted to forum groups by

y representatives of the Bay Area Bilingual Educa-

tion League. A majority. of the forum groups had

, the opportumty to study the statement and did

endorse it. ’

Testing Bilingual Childrene

. Testing of children whose language is other

than standard English with instruments that
were developed for users of standasd English
violates the norm and standardization of these
instruments and makes the gesults question-
able. We contend that the uséew
ments with children whose language is other
than standartl English is invalid. ,

Sufficient evidence now exists_ to dlgfect us
to the development of criterion-referenced
assessment systems as a means of improving
the accountability of educatipnal programs.
These evaluation processes must corfespond
to local performance objectives.

The development of valid ‘test instruments

1of these instru- -

-

for bilingual and bicultural children must be

directed by qualified bilingual and bicultural
personnel in the educational field or in similar
fields, to assure that the test instruments will
‘reflect the values and skills of the ethnic and
cultural groups being tested.

Whereas currently used standardized tests
measure the potential and ,abilijy of neither
bilingual nor bicultural childr®n and yet are
so used and relied upon to count, place, and

——

track these children, we resolve that such use.

of standardized tests be immediately dis-
continueds ‘

—Submitted by the Bay Area Bilingual Educa-
tion League (BABEL), 1414 Walnut Stregt, Berke-
ley, California 94709 -




APPENDIY L.
Testing Opinionnaire
’ . P

A 22-item oplmonnalre on testing issues was%ompiled by tthHR
staff and sent to registered participants before the conference to in-
volve them in considering the issues and to obtain some indication, of
".their opinions. A total of 301 participants completed and returned the
opinionnaire. Their responses, which were considered neither right
nor wrong, were used as a starting pOrnt fo/r dLscussmn dgrmg the

sonference. -e 2
The average (mean) ratmgs of partrapant responses were computed

{see Table I). These responses made if clear that part1c1pan’t/s did not

accept tests uncritically and were especially concerned aboutthe ways
that testing practices affect minority group children.

Thirty-six percent of the participants indicated that more than 60
percent of all school children.are stigmatized by standardized tests;
only 5 percent of the participants believed that less than 10 percent of
school children are stigmatized by testing; ‘

The last portion Of the opinionnaire aske! partlclpants to select one
of fouT alternatives for'action —eliminate use of tests, intensify&fforts
to develop culture-free tests, curtail the use of standardized tests ex-
cept for research purposes, or conduct an intensive educational pro-
gram to prevent misuse of tests. Nearly half of the participants selected
the fourth option. A total of 17 percent recommended eliminating
standardized tests or restricting their use to research purposes only.
This preconference option is particularly 1nteres’tlng in view of the
conference recommendatxon calling for a moratorium on tedting. Al-
‘though no attempt was made to document the impact of the conference

on participants, it could be speculated that the primary-outcome.was to -

1nten51fy commitment to stronger action altematlves This point needs

to be tested \
) . : .
Sc - 31
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~ . Table I : ' oo
Cod . \Mean Ratings - Testmg Opmxonnalre . . .
. 5~ Strongly Agree "~ L ’ )
P 4-— Sllghtly Agree : : e ‘
. : 3—No Opinion or Don’t Know,
. . ~ 2—Slightly Disagree
‘ 1—Strongly Disagree : " .
) . ‘, ‘ . .o ) K N - N . . \ ¢
- o o . 5 T, \H Majority
. : ' g ’ - Average  Agreement
' ) ) _ — . Rating with
] Opinion . S e N=301 - Item *
oo a .A. Most colleges have' developed procedures
. whlch minfmize discrimination against ’
‘ minorify group members on the basis of -
‘ test scores. ........... e P 2.14. . .. No
. - . B Evaluation techniques should be used to ‘ .
. "} © . - “provide informatipn or feedback to . i
- : ‘ \ students and teachers in the development | )
‘ : of 1nd1v1dualxzed instruction programs. ..:. 4.88.... ‘Yes
. . ¥ N ' 3
2 | . C. For the most part, tests are taken for o
L granted as measuring instruments . A
' < and accepted uncritically as the best® .
. , . ayailable instrumentathand..............7 436.... Yes
D. Standardized tests are accurate t L 2
predictors of vocational performance. co.... 145...+« No
' L - E. Standardized tests compensate for ;
] ~* language and cultural dxf‘ferences of _ «
. . minority groups.............. U - 1.28.... No
7 F. Parents shoyld have access to , ' ' 5
. .- . information regarding their childreri’s - .
scores on standardized tests............... 4.16....,  Yes
. ) +G., Primary use for testing should be the ’
_ development of individualized instruction ) ‘
) » plans for all students...................... 4.49.... Yes
‘ ? - . ,-H. Dxfferences in pupil mativation are
' £/ . adequately compensated for in .
CEN .o oo standardized tests. .............. I 166.... ~No
‘ ’ T L Standardlzed tests have successfully v
. »
‘\ : bypassed problems of sexrole P b :
) ~ stereotypes. .............. e 1.94.... No

IO . |
ARICH \ S de o
. f, - . . v . ’ ‘3 .
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Average

Majority
Agreement
with
Item

J.

,

. ‘ \ oo C . Ratmg
Opinion . . R N 301

“IQ tests are not perfectly accurate nor’

are they a per ect indicator of potential. ... . 474, .

IQ tests have bern used to deny
minority children 8ducational

. opportunities by lab¥ing them as
uneducablé‘ placing them in inapprogriate’
ability groupings, and speeial Cot .

education classes. . .......... G 4.56. ...

L." The yalional Teécheré Examination ‘ -

(NTE) is an accurate predictor of success:

" in teaching. .... .. e 1.71.. ..

M. The emphasis for chxldren with lxmxted

backgrounds should be placed on current
achievement, rather than on intelligence

or on assignment to learning groups, ...... 429, ...
‘ & Ing groups; _

*N. The IQ testis a measure of expenfce T e

and learning rather than a measure of

inb&rn ability............ ... ... L. 431...

| O. Ability grouping is widely approved by
school teachers and administrators. .. ... ... 3.69. ...

‘P. The meanin‘g of test scores is widely

mxsunderstood by teachers, adrmmstrators '

Q. Standardxzed tests are a necessary part.

R. ' Most standardized tests are tests of )

of school evaluation. .............. ...... 292, ...

‘developed abilities rather than’ S

measures of potential. . .......... ... .. ... 4.37....

S. A major disaiantage for many minority

T. . A primary outco

group childreR is that teaching and
testing are usually entirely-in “standard”’
American, a “second language

’

for many. ...... e ... 457....

bility groupmg .
is to reinforce positive self- -concepts of '
high scores, but also to reinforce

negative”Selffconcef)ts of low scores. ....... 4.07....

EKC
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Yes
No
Yes

Yes

Yes

Yes -
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Yes

Yes *
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. . o ¢ ' Ve Lo ,";
LU ‘
R ' o ‘ Quastion f Percentage (%)
: ' U The number of school chxldren st1gmatlzed by
\ : * standardized tests is probably —- ’ :
' ] a. Lessthan10%......s...... S N
’ b ‘11 X% e A - )
: * i ) C 21 —40% ....................... '\ .......... ¥ ¢
- d. 41-60% .......0 i
, - e. 61—-80% .......... .. . ...l L
L oo f ‘81%ormore..........'.— ......... e
V. Given the possible negative effects of
. . standardized tests, which pf the followirtg
v ‘ actions do you believe should be taken? .
' a. Eliminate the use of staf\dardxzed tests . :
. entirely. ....... e R
I : b. ‘Intensify efforts to develop culture-free
' tests. ... ...
c. Curtai] the ggse of standardized tests except
. for researcmrposes. e 11%
. Conduct ah intensive educatxonal program
- toprevent misuse of tests................... N\ 49%
‘ . \ - = . 100%
4 ' ! = ! -
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Overheard at the Conference

¢

“It s (dfeeling that standardized tests are used,
actually and 1ntent10nally to dxscrxmznate
agamst mmority people.”

“We feel thata three to five- year meratorium on
group and individual 1Q testing should be
imstituted zmmedzately

“The use of standard®eéd tcst scores creates
pressure from college through elementary
school, and many students are penalized because
of their scores.” -

-~
¢

“Properly used standardized tests can provide a
better-nstructional program by 1dentifying

students’ strengths and weaknesses - T |

" We regard children as test scores rather than

as human beings " .
v

“‘Don’t vote ¥ any candidate who has no

position-on bilingual education.”

-

“Teacher to student.

30 , c- S

&£

7
"My daughter doesn’t need another slot;

being Black 1s enough.” , -

3
.

“We educators keep onefourth of the American

people for 12 years. We could remake this
country if ve wanted to.”

Evaluators seem to f)&vor the test maker over
the test taker.” *

5 . . ) o

“If a étgnxﬁcant portion of the white society

had felt tests to-be unfair, the tésts would
have been changed by now.”" .

"You don’t have to take
this test, butif you don’t, it will go on your
record and follow you for life." "

“All teshng valid or otherwise, should be.
deemphasized to rd thzs society of its
unwarranted dependence on testing.”



