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Teachers do make a difference; we make . non-sexjst and non-racist books for their /
R a tremendous difference: in the classrooth  vschools. , - U . /e
. < . some teachers have.adapted their curriculum * . " Abhealthy sociefy of ‘healthy individuals ;
) to reeluce the limiting effects of racialand .. * can only be fully fealized through the efforts
) se&al bias. They have helped students gain of its educatipnaf feaders. As professional/s,
. v . new understandings and appreciations for - therefore, we deserve and indeed possess, . -
. others’ values, and they have made each ™ . though sometimes unrealized, personal and .
. . ' student aware of their individual worth..In - *_ social power. Eath day wé are responsi le .-
’ associations teachers have bargained to fqr creating environments which aid the -
o + Yequife humanjrelations courses for.all - . growth and develGpment of personswe———-
r . student teachers in their school. They hive influence through word and.action—tfie
e organized ongoing’in-servite programs tq - .lives of countless children and yputtfs. We
. t help inprove‘thejr teaching skills, and they- either maintain or change the goalsand .
, . + . have assumed leadership in acquiring . haturé qf our educational i stitutions.. _ .
: ) . ) \ Lo » . Itis because we care abdut the lives of
: 4 - S . T . persons ar%thq charac:te;/of our society tHat
" e ‘ oo ' - .* ! v We have’committed our lives tq teaching: .
g ; R . - R " This commitment must be accompanied by.*
. e : DN o N . v _ some vision of how we can.provide leader-
L . ? - I S Lo ship for a healthy society. We realize that
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without a vision we perish, that no system or
. individual life can-claim perfection, and that

«all of us need to expand our helping, teach-
img, planning room sk1l1s and our

. problem-solvinghpolicy-making, organiza- -

.

-

. be bound together as a peopl€ co

tional change teachér/association skills.

-

"+ While many important issues seek our

attention, our futuresas p &essuonal i g
educators age unrquely related’to the press-
cing concerns of racism and sexism. Our .

educational system was-founded upon a

* dream: to build a unified | pluralistic society.

Our forefathers and foremothers wanted to

provide a meansisy wh1ch our nation could

affirm and encourage differences and still
itted

v
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. "us-ji¥'the first steps of this significant
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to justiee, equality, and freedom for all. To
that end they establistred sehools and to that
end we have committed our luves v N
JIn sp|te of sexism’s and racism’s blurnng
of that vision, our schools, through us,
contribute+o the realization of the vision.
To do so, we need to reaffirm and frame _ .
our visions, re-establish our hopes, and
acquire the skills necessary to be effective [«
- teachers with responsnble personal and social
* power. The American dream, and indeed the -
» future of the upited teaching professlp
depends upon ‘how well we contnbut
elimination of racism and sexism throu
the creation of multicultural education in n
our schools. This booklet is designed to aid

othe . -
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- DENVER, May 1980:

* ““Classroom teachers thrqugh their
¢ducational associations havé madea
tremendous contribution to the quallty of
life in both ourschools and country,” stated
Dr. Elsie Urby, the new Black Secretary of
Health, Education and Welfare, at the annual
meeting of mayors and city managers
begng held at the Hilton Hotel,

The Secretary went on to enumerate the
most recent teacher education associafion
‘accomplishments in our own city: "'rhrough
collective bargaining; the teachers have not,
only improved their own status-and beneflts
they have aghieved the apprgval of a'plan for
affirmative actiori. They have advocated. the
observation of Martin Luther. King Day. They
have spught in-service training to increase _
their effectiveness as teachers. They have
secured the reduction of class size, the
equalization of economic resources for men’s

\ and women'’s athletics, and new multicultural

A

educatlonal programs. Further, they have ,
made a major contribution to curnculum
reform which has Jncreased academic success
u?II students. All thése acts have benefited
chudren and our country.” *’

NEW YORK, June 1980:

She concluded her remarks by praising .

the nation’s teacher associations, for “without -

their knowledge concerning the evils of .
racism and sexism and without their sTuI!s in

- problem:solving, pollcy-maklng and organi-

zation, few of these important social
achievements could have been realized.”

- - : - )

Over one thousand former students of
Ms. Marion James gathered last night at
Githens Junjor High School to celebrate her
retirement after thirty-four years of effectn/e
tsachlng . ¥

Among those present were leaders in .
government, labor, and business, the
professions, as well as numerous voluntary.
associations—the NEA, NAACP, Urban’
League, La Raza, AAUP, and NOW. Among
those attending were a particularly large

c
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“réié;mber of women, Blacks, ChicanosgFirst |

Americans, and'Asians. One aft¢r&nother
they rose to pay tribute to their teacher’s K
“influence: . '
~ ‘She never dénied our culture, in fact, ®
she affirmed our cultural hentage. She .
helped us reachfor the stars. ’

. "“She never stereotyped us or the roles ‘
we shpuld play. Rather she helped us’ grow :
ag persons. . ’

v “She treated each’ of usasa person of

worth, each'with great potential. -+ s

.. “She never permitted us te be’ satisfied -
with life as it was. She taught us to have @
visions and helped us to gain‘skills for 3
effecting change in the world,

i .~ “She taught us to set goals for both

ourselves and our society. Her students « ,
always led in academic achievement. She
helped us:to find meaning and purpose in 7
our lives as responsible citizens.”

The final comment of the evening was -
made by Dr. Martin Rodriguez, Presndéntof
New Callege. He said, “Many, tributes have
been paid to you this night; all | can‘add.is -

.+ this: When we put them all together we have
the charagteristics of a truly effective profes-
- sional classroom-taegtier. You ark a rote o4

. * modei for us? and we are grateful.” gt
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e . " Too often the future is unchanged R -*:the actions of teachers assocnatlons and .
l. !

because we ask, What can the future'be or ¥ “classroom téachers..Think ‘positively about
. . what is the future aptto be? Both are, at - .~ your hopes. Be creative. Now write a news- -

¥ B best, extensions of the present. Neither aids paper account describing your behavior as a
. .+ - Usincreating a better future. Perhaps, it £_. . .classroom teacher.andasamember of a
. ' would be better if wé began with the futuré ... professional teachers association. What are -
. we desire. On the last page we read of some ~ you domg creatlvely and constructnvely to’ w
. - realized futurible visions written asnews - . ©  eliminaté racism and sexism in your school _.°
N . M 4 2 ) o P ) VA
. - .stories. Take a moment to refiecton thém ! i\ and communlty’?‘ AR ﬁ%}?%*»’%«’" L
. ",and the photographs on the next page. Then LRSI
place yourself in thé futuse. Consider the .-,
issues-of racism and sexism. Imagine muit;—
Y cultural educatnon being achleved tnrough .
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PERSONAL GOALS

{ . * :

3 .

Now that you have framed a vision of
your life as ¥ classroom teacherand as a * .
member of a,teachers association; think
about yourself and your goals - goals that
will contribute to the realization of your
visioh. What do you want to be and to be
able to do? Below are a series of possible
personal goals. Check those you affirm and_
add others whlch are |mportant to you:

As a classroom teacher | want to contribute
to multicultural education by heing ableto:”

‘D) improve my effectiveness in the classroom”

{3 understand and combat the bias of unicultaral
education (sexism/ratism) -

) communicate better with all students through

an understandlng of multicultural influences

) develop and adapt instructional matérials
» that encotirage multicultural understandings

‘0 provide students with the skitls to regcognize
bias in their Jives, schools and commumtues

O devedop strategies for more gffective
classroomrnanagement of srmllarltles
and differences. .

ot

¢ ! -

o

* ' \
As a responsible- member of ateachers
association, I want to be able o:

- [J achieve lmplementatlon of an employment
afflrmatwe action plan’ .

.0 achieve ihplementation of an educational-
program affirmative action plan

. 0 lmplement in-service {raining on school
currlculum reform - .

-0 lmplement a prdgram of multlcultural educa
* tion involving the total life of the school ..

\

O eliminate sex role stereotypes in school
program and policy - Lt

0O utlllze collective bargalmng to achieve racral '
and sexual equallty » -

o
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In the light of your goals, ‘consider your
awareness, knowledge, and skills. What are =
you aware of, knowledgeable of, and able to\

do? Eelebrate that! Now what do ybu still
need interms of increased awareness,.

«

know1edge and improved skills for combat-

ing and-eliminating racism and’sexism in
youy, school and commuypnity? Check tHose
. which you identify as needing further
— development. Add others where necessary.

AS
1] » ~,

Awareness - ’

O The meaning and impact of uncultﬁrglism,
racism, and sexism . . ,°

O Catises and béhaviors that perpetuate ur uni-
-culturalism, racism, and sexiém in society

o T !

-

.

HEY; CHARLIE= )
wws Km’mﬁ yw

\-

3

>

v

s

\Knowledg‘;e S

.

a Attltudes,and~behawors of administration,

teachers, and staff tpgt perpgtuate umcu(tural- =

ismein our schools

{1 How umculturahsm racism, and sexism are
, taughtin our sc'hpols )

D The meaning and |mpllcat|ons of‘the term
multicultural educatiori in teaching stratégy,
educatlonal employment, and student programs

= MultlculturaTeducatlon as a'method of -
- educational reform ‘

’

A

-

- O The strategles that may be used to brlng about
change in schools

‘0 Requirements of federal ahd state nondis-
crimination laws and the complaint procedures
< provided by stth laws, ;- 3

D ntifying race and.sex bias in textbooks and
tructional materials

Diﬁti:tnvttues t

t may be used for combating '
racism and

exism in the classroom )

EL Assessing, racism and sexism in schools
(mstutut;onal self—evaluat|0n) .

D Technology for developing and momtormg

- afflrmatlve action plans =

.0 Methods of using teacher organizations and

collective bargaining for moving toward,
equal|ty . s N
. °
o“ " - -

~
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. O TechAniques for buridmg commumty support -
and coalitions

O Teaching behavrors that are essential to
non-racist, non- sex;st edu,catlon

Helping Skills

T Attending to the student physically

|
= Observation of individuals and the student
group - r L

O Listening tothe full meaning of communications

* O Responding to the feelings of students

S

’

g

" [ Responding to the content of students

O Personalizing feeling and meaning of
communications wrth students

T Identifying student problems and concerns
O Assisting in the development of Iearnmg goals

O Deveprlng éTt‘arrJatlve problem-solvmg
strategies ’

O Assisting clarification of values

. O Assisting in choosmg preferred courses

*of action . -
¥l Desrgmqg action steps for achrevmg goals
EJ Assrstlng actiofy steps-for achieving goals

d Remforcmg action steps toward goal
achievement p
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' Teachjng Skills .

C Selectlng curnculum requnrements facts
concepts, and skills

O Developirig instructional objéctives
OJ Designing student diagnosis procedures
'C Tailoring mstruc/ton to student needs
U Performing a variety of teaching methods .

O Insuring effective classroom management

o Providing classroom stlmulatloryand
re|nfol rcement

O Developing alternative teaching strategies . -

Al

Problem-Solving

4 Raq09nizing manifestations of racism and
sexism

& Identifyifg underlying problems

O Establishing change objectives

O Explonng aIternatnve solutions 2

O Developing a plan for brnngnng about change

O Obtaining required resources (humaniand
fmancnal)

LY
D Implementing change plans

O Moni,toring change efforts

Y

O Evaluating impact of policies

0J Adapting plaris as circumstances arise |
O Completing change efforts ) )
O Following up andreporting change efforts

R
“ 9
2

’ L 4

Policy-Making

O Identifying the need for school or association
policies . .

O Developing the content of such pblicies

0 Designing strateg_gs for adopt:on “of necessary
policy

D Involving others in seekmg policy :

o ¥
°

o Seeklng policy dev_elopment
O Outlmlng guidelines and implications &f policy

4 Achieving implementaron of policy
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. Infiuence Skills .

{J Visualizing oneself as a person of potential
influence

) Determining influence goals

'D.Expr§§sing and articulating areas where ’
influePce is to be exerted ' o

O Writing, documents that assist achievement
of doals * : )

5 Participating effectively in groups
(X}

O Providing greup leadership in the development
of actions to achieve goals v

5

O Obtaining confidence of others Wf

- & Following through with task accémplishment .

= Recogr?zing and gck’nowledging achievements
S

of othg . /

S

) I3 Developing programs and plans for achieving

0 Modifying plans for organizatiorial change

Organizational Change

O Providing an'understanding and v:/orking
kgowledge of the organization.or system

O Supplying information regarding strategies

,  for organizational change
O Developing orgariizationafchange goals

O Identifying and exploring organizatiop change
“ strategies . ’

& Evaluating advantages and di~sadvantage.s of
alternative strategies .o i

o Selecting optimal straiegies

change goals L
0 Organizing resources for achieving goals
a I&entifyi_ng problems§ .‘ .
O Developing alterhative strategies for problem-

solving . )

~

O Maintaining momentum for change
O Ac?'lievipg change
O Evaluating outcomes

¥ . \
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To possess the skills listed on the .
previous page is to be an effective teacher,
one who is able to make a contribution to
the Armerican dream—a healthy unified
pluralism achieved through multicultural
education. Many of these skills you already
possess, but none of us possess all the -
skills necessary to realize our visions.
Therefore, the NEA has created a self-help

e

o

educational program to aid teachiers in their -
\ personaldevelopment and assomatlon "{

effectiveness. -

The purpose of this program is to assist
teachers and other school personnet to
engage in multicultural education in the
classroom dnd school. There are four tra|n|ng
programs, and you may use the resources in
each of these areas individually or as a
panicipant at an in-service training event.

Program One—Beyond Unicultdralism—
is basic. It explores the ramifications of
uniculturalism (racism/sexism), the school
systems' unconscious contribution toits
perpetuation and helps us to identify uni-
cuituralism in our schools. Further, this
phase helps us understand the true meaning
of multiculturalism.

Program Two hids us to develop ékills
in examining textbooks and instructional .

o~

dig“?Washlngton D.C. 2’0036

B R TIPS
'~

@

o : L
materials for race and sex bias and stero-
typing. It also helps us to develop means
" for neutralizing bias and stereotypes.

Program Three helps us to understand. e
- formulate, and develop employment and )
-educational- -program affirmative action plans
* that addressntitutional’issues related to 3
multicultural education. It further.aids us in
acquiring skills in collective bargalnlng
toward the same end. REe

Program Four helps us to become rdbre
effective classroom teachers through the use
of a multicultural approach to“teachlng and
learnlng It helps us to jncrease our ability
to communicate with students and to develop

strategles to manage our classroors more ¥

[

effectively.”

your Iocal or state assocﬂahon or wrlte
Teacher Rights D|V|S|on

NEA i .
1201°16th Street, NW. ..

T

—von gy
ROS
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.

FOR FURTHER INFORMATION contact ’
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Durmg this century perhaps no concept hag given eQUcators t‘nore dlfflculty than that of .
equality. As teachers and administrators, we have gradually come to realize the‘ mequmes that
have exnsted in our educational system for so long. Segregated schoo‘ls mvaruablv pehahzed
As|ans Blacks. First Amerlcans and the Spanish speaking. AIthough boys and girls attend
school together, too frequently we educate them by our tradmonal imayes of male-and femate
rol'es That was yestéerday. Today we understand that equahty means equal opgortumty equal .
treatment, and we design and conduct our education accordmgly. .

Well, not quite. We are stlll far from genulneeducatlonal equallty Not because we have not
tried. It is just that our human ‘responses to human problems seem to function much like'a
pendulum: Where dnce we educated only the few and |gnored the many, now we attempt to

educate the many. but from a single perspective. By so domg we mistake unifoxm: ty for equahty

~

o~ g .
[ . ~

\ ,‘

@onsrder the folldwing situation. At one point—long after equal opportunity,in educatfon had
become law— the late Robert Kennedy visited a reservatnon school run by the Bureau of Indian
Affairs. Among other things, he observed that the students were mtentronally protected" from
their own cultural herrtage they were not allowed to speak thelr own language, but were
requrred to speak” Englrsh- only; they were prevented from participating in tribal r|tuaIs and the*
' school library contained only one book related to Indian history— a biography of Custer

- Some argue that this situation reflected-a concern for equality. After all, children in non-
reservation schools were also requ|red to speak and study English only,dthey were not encou raged
to participate in Indian rituals; and their Irbrarles contar(;ed the same limited fare. The argument
ran:the goal of equajlily d|ctates that all children take the same courses and meet the same
standards, . .°

A Y
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me ‘'situation that Robert Kennedy encountered may seem strange to us today But the sad
truth is that we continue to make the same fundamental errors. We try to create equahty in our
classrooms by treating everyone as if they wére the same, rather than treating everyone the ;
same. Students are equal, but not one of them is the same as any other. Equahty lsnot - !
samenesz B . _

" The concept unicu/tura/ describes this sameness perspective. Consciously or unconscrously.
explictfty or implicitly, we present our studgnts with a set of goals and values that are essentially
male, white. and*middle class. Our usual method of responding to vocal groups within dur

“1schools— Blacks or women, for examp"te‘— is to establish sbecial interest programs—such as

¢ )Black history orfeminism—whnch are |nvartably isolated from our prrmary curriculum and aims,

* The effect of such action is to cémmunicate the irrelevance and unimportance of these programs,
after all, whoever heard of special interest programs in English, math, orU S. history?

L
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Auntcultural perspective is also evident in many of our textsand much of ourcou rse content
Many of our younger students, for example;are still taught that Columbus d|scovered Amerrca
Such a statement clearly implies that prior to Columbus our subcontinent had exrsted as
uninhabited wilderness. Where does.this leave the First Amerrcans those people who had been
. dnhabiting and prospering in the land for uncounted generatrons” . : -

~ This illustration is a prime example of the “hidden currtculum in 6ur educational programs.
Ostensrbly concerned with a srmple and apparently strarghtforward set of facts, the _teacher is
'actually télling her or his students something qurte different: certajn groups matter more than

others hrstory is to be told from a white" perspectrve whrtes therefore are the.
. peopte in the countgy N P

.
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‘ ‘&nother familiar unrcultural activity can be described as blam/ng the victim. We all recogriize -
the explicit facism in statements like, “All Chicano kids are dumb, they can't even speak Englrsh'
But do we recognize the’ nmplred racism in statements such as,.’ You d understand why they
"flunked out of school if you saw the kinds of homes they come from '? At first, this later statement
may segm to reflect understandrng However, by citing home life, ghettos, or poverty as prrmary ‘
_causes of a student's difficulty, we ignore the underlyrng social problems that both cfa-te and
* continue to support symptoms that erroneously are identified as causes of educattonal problems.
Such contentions are examples of racism. for racism treats social problems in terms o; the
victimg' deficiencies (slums, homes, etc.) and |gnores the ways by whnch the larger society
creates and,sustains these problems
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o E&Eﬁing a hidden curriculum and blaming the victims are examples of uniculturalism. Any

" one of us can bé gurlty of perpetuatung such evils rn{our classrooms and schools. The price to
be paid by all our students is too great to be ignored. Fndeeq we, too, pay a tremendous pnce for
the perpetuation of uniculturalism. : ; . ) ‘

Mastakmg uniformity for equality inevitably leads to the |mpos|t|on of a‘unicultural perspectlve

We need to move beyond uniculturalism and exchange it for a multicultural perspective. ?uch a
perspective requires that we learn to deal with what Ltght be termed.the equal uniqueness of
~our students, That means we need, to learn to respond to each of our students as a unique, ¢
individual and at.the same time be equally respgnsive, equally sensitive, e the rndrvuduafrty of
ali other students. And that |mphes a new understandrng of cuiture e

e
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Aruitoxt provided by Eric

eXampIe angry men are called “‘outraged” while angry women are hysterrca% " forceful males
“are "charlsmatuc" wh;te females are “domineering,”” and obstinate,men are called “strong-
willed” whrle()«e women are V'stubborn.”
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sex. Racism and sexism (uniculturalism) are attrlbutlng cuItUraI (leatned) characteristics to

sulture refers to all the learned pattems of thought and behavuor char’acterlstlo ofa group,
" biological ( hysrcal) types. In the United States a white middle-class male vueWpornt has

popuIatlon or socrety Race refers to gerletf |nher|tance it tsa biological construct:on Sois

unjustly and unet;ualry more than haIf our%

our eduéatuonal institutions. To perpetuate this® pePspectlve is to’ contrnue to treat
udent body.

.'
sex roles; it means avmdrng all racial and sexual charactenzatlons and stereotypes it means .
Iearned characterlstrcs '
. .

Educating for mu}tlcultural equalrty means affurmrrl’}quallyﬂll cultures all'racial, ethnlc and
encburaglng cfversrty and helping all persons understand the dlfference between |nher|ted and
P
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} id he original a|m of the school movement in the United States was to make multlcultural -
" equallty and national unity a reallty We have drstorted tha‘f'q”grnaf goal by strlvmg only for unlty -
The fesult has been’ d|V|s|on TQ have true unlty. we must work for cultural (racial and seXuaI)
. dlverslty : . T /- 4 ‘
T ¢ Remember however our textbooks typlcaIIy still t
‘not Want to sell Texas or give it up. .

3

Y

b 4
Lus that “the Mexican (50vernmer’|}t d|d _
" But it wasn't Texas theri, it was MexicgyOther examples b
flourish. Fo\r example our accou?tts of World War Il do not explain how our gcﬁ%‘nment put
citizens of Japanese ancestry |nto concentration camps. . .
Further, Black, Oriental, Indlan and Mexrcan-Amerlcan women are exposed to identical

.

sex-role stereofypes as are white’ women. Even our language demonstrates rnequalltles For
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o Umtuhurahsm mvolves the nmposmon 9f agsrngle set of values K
case the valués ahd perspective of a white male middle-class dommated society— upon 'verse 5

d

. racial and sexual.groups of students. Seekmg multlcultural equallty rmpI|e§ a recognrtlon that .
both sexes and all races are of equal and unigue vaIUe While” the unicultural peTspectrve teaches
\ that Columbus drscovered America, amultjcuftutal wewpomt teaches that Columbus arrived on.-
N the shores of a ggﬁntry at’a certain pOInt in the hrstor}( of the FrrsbAmerrcans who were the
! Iand s original inhabitants. While a unrcultural perspectrve teachés that mien ‘make-good Iawyers
: 4 doctors, and, busrnessmen and that women make good wives and mothers; a multicultural - o7
) vrew&ﬁrnt teaches that both men and women can make §Dbd~dgctors Jawyers, businesg and
crergy persons and that both can maKe good parents. -3 - - 2N
M Unmulturahsm sterilizes, frustrates, deadens, dlsenchants oppresses mu‘lt“ultlilral equalrty
. .nourrshes Irberates and encourages As eduicators we can enhance entherjo'ur chorce should
\ ! not be difficult. s T ‘
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o ' ?he challenge of deVeIopi g educatiopial programs for nTultlcuIturat equahty |s perhapy more
> complex than.any other that has faced us a%éa”ucators To' meet thrs—c‘hallénge we will need - .
.~ more than good intentions, ‘alt ough these are, perhaps the frrst‘essehtral Over the years we -
’ have de'eloped real and effecq;tfve skifls in teaching readrng math and hrstory But these skills -
N * Will not be sufficient to méet the needs of multrcultural equalrty We will riekd to learn new skills
if we are to communicate muI}/rcuIturaI awareness. Our caIIrng corsistent with the historic N
purposes of our public schoo’s is to defuse existing un:culturalrsm and become aware of thes
. implication of education for r'hultrcultural | equality. No more challengrng excrtrng and rewardrng
responsrbrlrty has ever faced the education professmn All that is needed ts our understandrng “
and commitment to multrcultural equalrty Where do youstarid?. ', .- X st
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- T Believing in educational equality is one thing—achievifg it in schools is another.Equality is
. - * only attained when all the groups involved — community school board, aiministrators, staff, and
te - " students—ate involved in a mutual process of moving. beyond uniculturalism and providing
nonracist, nonséXist schools. Good intentions are not enough, Policymakers and school
) o personnel must develop and/or demonstrate the understanding, skills, and behaviors requirec~
i/ 55 for quality educatlon The followmg outlines the roles of key groups responsrb!é for developing
S > multicultural schools and furnishes acheckllst for rating existing skills and understandmgs
‘ \a How do your school and staffrate? | . b
{ —‘N\_\E ¥ . ) - ’ R T - .T'n
vt L Ssaeni LA T sadons v ~ s ¥our, School
i - . . i . Yes No .
: Multicultural schools require a flow of - - Co “
- communication between the school arid the E: Community women’s and
. \ :  comfnunity. In most igstances, an open-door * . ' Minority groups are included as ..
g i . policy between schol and community is - important segments of the -
- i easil obselrvable by examining the following: \ public withwhom the school ..
L L ) )\ : . s, communicates and interacts. o o
£y B - . ."rShool T : .
N ‘, A | ' . . . - :
¢ ... % A Thereare regular : S S “
. "\, communications from the’ . “chool Joard Members L .
' school.to the homes-and. : ‘ ) & .
- - cagnmunity at Iarge O 0O Schoot board members represent the,
;- , school’s policymakers and the educational’
5 B. Events, |pvo|vmg the home and . , leaders of the community. The composition,
Y - the community are regularly . i policies, and behaviors of school board -
"o scheduled at time's and Ptates members limit or extend the attainnrent of
- most convenient for—all ’ . Multiculturalism in schodls. Check to see
K partrcrpants - o, g 0O-= how your school board rates
3 ; C. School board meetlngs are ] L L. Your Vchoo' coard
; rominently announced and the ) T Yas No
p\;blrc is invited to attend. o' Qg . . -
R A. Members of the school boars
: . D Multlcurtural concerns and : < include an adequate repre-
' ‘. . eventsare intluded in school ’ - * sentation of community racial/ . .
o b ‘2 events and communications. c 4. ethmc groups and women. N
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. The school board has deyelo;?d

-employmen
.-An affirmative actibn plan for

¥ Yes

. Members of the school boérd

understand the issues of race
and sex bias and the need for
changes in policies and '
practices to meet the needs

of all students. el

&

a policy statement on“equal &
oppartunjty. 0

’

L4

employment, including reéruit- ;.

" menit, hiring, pramotion, fringe

benefits, and compensation of /
employees has been devel gped
and is being implemented

according ta stated goals azé '
N

tlmetables

. A policy statement ofequ,al”" )

educational oppdrtunity for all
students has been developed

and actions have been taken to
combat racism and sexigm in
schools. a

. An institutional self- evaluation of

race and sex bias has been 3
completed and corrective’

actions are presently underway

to eliminate bias in educationat
programs and employment. O

. The boafd requests, receives,

and considers regular reports on

the progress of efforts to dedl.

wuth racism and sexism ln

“schools. . . O

Your Schos! 3oard

No

L3 .
» A " .
. .
, .
Y - ‘
td ‘; T \ A&
. . Your Scihooi éoard
‘ : Y2s NO
H. School board members have
’ developed policies and resources .
for the systematic provision of
A tralnmg to assist school'person- T
»s  nelin the efimination of race
¢ andsexblas .. a o .
l. Member’s ot the school board! - N
o accept their role for interpreting
the multlcu(:ral heeds of
schools to parents and the ' *

- outreach with the community. The attitudes

0

a

2U

. community,, .0 0O

H: Tha Juscerintendent

The superintendent, as the executive leader

.". of the communlty s schools, is a eritical

factor in the development of multicultural
schools. The fully competent superintendent <

possesses the skills of instructional leader-

ship, gffective human relatioMships, and

and behaviors of the superintendent provide

a role model and set the tone for the .
community and the staff. Effective perform- . |
ance of this role reflects the followmg ¢

1l4f uhﬁv'u"t’r‘.Cu’h

- t
AR

u

Ae Understandlng of the technology
and practices implementing  ~
equal employment opportunities

* -« policies. . o .0
B. Understanding of federal.and’ S
State nondiscrimination laws and :
r
S | o




You rSuperintenaent,
Yes No .
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their requirements for educa-
policies and practices,

r ’ . * C. Having the capability to recruit,
{ T . . select, and place’racial and
’ . gthnic finorities,, women and
. men, at all levels of job assign-
mentswithin the school system.

0 D. Provid}ng to the school board on
’ ’ a regular basis information

_in-service training programs for
all sehool personnel for the

" educational programs.

-t

tional pragrams and employment .
O O . contact with staff, learners, parents, and.

B

V. The Principal

The role of the principal is to serve as the,
educational leader in the day-to-cday, :
operation of the school, The principal’s

community represents the primary link |

" between educational policyand its imple-

Ry

o o

. mentation in the delivery of program§ to *
students. The ways that she/he carries out
this role can consistently support the attain-
mient of a multicultural school. Skills and
‘behavior that are positive for educational

- equality reflect the following:

P
reduction of race and sex bias in ,
-0 Qa

A ]

~
’

. regarding inequities and race * o . Your grincipal
. . . . .and sex bias irr educational . ) o T , oz Yes Mot
L ‘ -+, programs ard employment. ) o . o R
\ o . 7/% . . A Demonstrating active and consis- .
. E. Communicating regularly with - tent verbal and nonverbal support
. g - staff and the community con- +, forthe concerns of all students .
cerning necessary actionsand . /. and cultures, N o o
d -’/_. ,  resources required for attaining / e, - . :
7 ’ . .. éducatipnal equity in schools, ,/ O O B. Initiating and developing educa- -
. . . : ¢ ' ) 4 tional programs which'speak to" ;
. s F. Developing and implementing, the neeg;of all students. .¥¢0
- specific programs for eliminating - ' . T .
. race arid sex-bias in educational C. SeIEc‘ting staff which includes
R programs.and employment. O O * racial'and ethnic minorities,
.o . CoL - ' males and females, at all levels :
_ + G. Working with sta f and com- of job assignments. 0
. - .+ ymunity groups in‘advancing - - . ‘ .
programs and pragtices to D. Interpreting to staff, parents, and
) A’ alleviate sexist or yacist 4~ . ~ commurnity groups the needs
. * +, \ conditions and pra ices . [0 B <™,andprograms necessary for .
L0 2 o - ) advancing the equality of all
, H. Supporting and implementing - . students. ] O O

E. ‘Initiating and supportingon:  + . .
. going staff training and develop- e
" ment-to increase knowledge and

-

-t
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Your Prancgal
’ Yes NO

SklllS required for nonracist, R
nonsexist education. . 0O 0O

F. Observing, docufnenting, and *
assisting staff in thee provision of:

—instructjonat methods and
strategies which support non- |
racist, nonsexist education. 0

—verbal and nonverbal behavior '
which démonstrate positive
" affirmation of all students. O

—instructional materials which
are free of race and sex bias
and are representative of the
contributions of all members
of our society. QO

—development of programs -
which provudetor the intellec- .
tual, physical, social, and
emotional development of all
students.

G. Initiating and supporting extra-
curricular activities which
provide for the needs and partici-

_pation of all students.

¢

_H. Initiatingj and implementing per-

sonne}.practices which reflect _
*_ equity fnr all employees and oA
- contribute to théir professionals.”” ! -
development.

'O o

~—e

Your Principal
Yes No

. Identifying reporting, correct-
ing, and mortitoring sources of -
race and sex bias in educational’

programs and policies. o o

J. Ildentifying and obtaining the
additional materials and/of
resources (human and financial)
necessary to build a multi-
cultural school. O 4

K. Working with the Gofmunity fo
. |merpre$t,and support schooly .
" related activities which advance

equity for women and minormes. O 'D, .

’

The counselor is responsuble for aSS|st|ng .
individuals' growth in mtellectual social,
emotional, and career-relatéd skills. She/h
must possess an awareness of sex or raée
biages in these relationships‘and help to
improve the quality of information and
support for quality programs for all students.--
Competent persons in this specialized role
possess knowledge and skills in the

following areas:

Your Counseglor

L]

¥ Yes Mo
A. Understanding of race and sex'
stereotyping, its manifestations oo
and its impact on studerits. 0O 0O
!:.: 5
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A } Your Counssior 2 Your Counselor  *
) . . Yas Mo ‘ C ’ ~ Yes No
B. Sensitivities in listening, under- " H. Interpreting for parents and
standing, and responding to the community representatives the
students.frame of reference. O O intellectual, social, emotional,

. and career needs of all students.. O O
C. Abilities to increase students’ ‘ '

o " s O . Assisting prospective employers
g . Goslop e e mways . nploino women andminorieg.
. consistent with personaland. =~ * - 'n nonstereotyped roles, , OB
: cultural values. . - O 0. J. Improving relationships with
. ) .~ institutions for post-secondary
D. Understanding and recognition ’ and higher education so that
. . of race and sex bias in testing - concerns of race and sex bias . *
S ) and counseling materials and are sharedand treated at all
W T the procedures for combating levels of education. O O
R such bias. " . . g o . -
:%E Career and jeb ayvareness which « . Yl Tha Tzaehears and Aidas ~
will expand the gpportunities for ‘ * : . T
women and minorities to pre- - " The teachers and/or aides represent the
) pare for nonstereotyped jobs or . most critical factor in the delivery of
. . ~ .rcareers. O O programs to students. Their behavior and
. " ; . educational programs may provide powerful -
X .t F. Providing’information and " role models for students. Cempetency in .
.. . assistance to teachers and other these rdles include the following skills: o
, « personnel for increasing their : Y . _ ;
- ' \ awareness of race and sex ‘our 12202 —«IC?-S
stereotyping and of the impact * SRR

of stereotyping on.allstudents. O O A

e

- . \
. Being aware of the impact of
verbal and nonverbal behaviors
- on the self-concept-and motiva-

°

G. Initiating impfe¥ed educational

’ A planning and program activities tion of students. O 0O
~ to provide for the intellectual. v
‘ S social, emotional. and car B. Undgystanding of differing cul-.
B ) interests and needs of all. * . tural values, attitudes, behaviors, o
. students. : B o 0 incentives. and barriers to the .,

L . . * - ’ . R QJ




o and sexlsm is a task for school systems, for indjvidual school personnel for parents and for the
. communuty Are your school &nd its staff moving beyond unuculturalusm" How do'you and

your SChOOl rate? o

&
En_g nl‘:

9"‘" . "

‘.

2y

x5

- ';'si: 1
Your Teachers & Aides Your Teachers & Aides
. : Yes No " Yes .No
‘; individ\Zai g\mwth of females and F. Working with other schooL per-
. males of all cultures. 0 a " sonmeldn the development of 4
L / ! . nonracist, nonsexist schools. O O
C. Using a variety of instructional G ‘“Seekmg : i
A - . policy or practice ;
_ methodologies, such as valuzs changes where necessary to
T a’l”ai’fe“? lden?tt:ica’ttxuorf;.!g : ‘ alleviate sexism and/or racism
gatzonﬁnﬁﬁ«r?%xsgwery ang- ' . in personnel and program _—
problem-solving techniques to practices. . !
) provide nonracist, nonsexist H. Working with parents and the
! education. ‘ O O community in interpreting in-
equities in schools and heeded -
D. Recognizing race and sex bias in 5 actions, programs and pollctes o a
textbooks and other instruc- ’ _
tional materials as well as the L ldentlfylng ang prtomclJtlng d
skills necessary for combat:ng change in student policies an
such bias. . . O o practices where necessaty to
. alleviate sexism and/orracism. O O
E.  initiating requests and inter- J. Communicating with profes-
preting the need for in-service * .. sional-organization representa-
. training and supplementary ; tives to assistin-efforts-to-— . . _ _
: materiais for'i reducmg race and. alleviate sexism/racismvin *
* sex bias. . . a O education. . ‘0 0O
' L2 ‘ ' . N 4 £ :
’ Multicultural schools are provided when schools end staff members demonstrate an
awareness of the diverse cultures-6T students (racial/ethnic cultures and sex role cultures) and -
! their implications for the provision of quality education. These understandmgs and behavnors
¢ must be-eyident at all levels of. dems:on making ‘and pen‘or‘nance of roles. Eliminating racism

a
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The goals of multicultural education and the attainment of
educational equity often appear to be elusive, distant
conditions.that can never be met. We want to make a
differenceg.-&abwant‘to change our schools. But we get caught
up in the day-to-day survival activities and overlook the need

. for planning and implementing sygtematic programs for

change. Or, we wonder how we ¢could possibly make a
difference in reducing the racism and sexism in our schools
and communities. ¢

You can make a difference—in your.job-related activities, in
your association activitié??a_nd in the community groups and
organizations to which you belong. Making a difference
requires four primary ingredients: ' "

-3 A commitment to changing schools and pro,vid’ng’ O
quality education for all students .

"3 Avision.of the ways you want to change the schools, or
some goals and outcomes that would improve the present
situatiomr Lo

» 1 The skills that are necessary and/or the commitment to
gain the necessary skills for change )

1 The methods for maintaining hOpe\fh%r:;gh the support
he

of a group effort, the achievement of mehsurable success,
and the ability to continue to work for t mate goal.”

Perhaps the ingredient that is most often missing is related
to our lack of change skill§. Change can only come about
when we develop strategié and gain the skills for change.
Much of our skill development requires experiential learning.
Involvement in change is a necessary condition for developing
change skills. .

Planning change begins with the development of change

"goals and outcomes. Once this has been determined,

strategies must be developed which can achieve the goals.
Seldom is it possible to achjeve change as the result of using
asingle strategy. Changeais more likely to result if multiple
-strategies are employed by different individuals and groups.
Studies of change efforts have delineated some basic
strategies which may,be used to-achieve edueational equity.

After determining your change goalyit is necessary to assess -+

the most appropriate strategies for achieving that goal. Listed
below are a few of the strategies which individuals or-groups

" can use fof moving beyond uniculturalism.

Passage and Enforcement of
Anii-Discrimination Legisiation .

The passage of Title VI of the 1964 Civil Rights Act, which,
prohibits discrimination on the basis of race in any education
program receiving federal funds, signaled the beginning of
the development of various anti-discrimination laws, At the
present time, the federal laws most relevant to race and/or
sex discrimination in education institutions and agencies are

. Titles VI and VIl of the Civil Rights Act, the Equal Pay Act, and

Title IX of the 1972 Education Amendments. These laws -
provide mechanisms for investigation and conciliation of
discrimination complaints. Complaint procedures provide
individuals and groups with a tool for documenting discrim-
ination, initiating investigation of complaints, and providing
impetus for remediation of diquiminatory'practices and

policies. :

Complaint procedures are also outlined in Federal Executive

- Order 11246, which requires active commMitment to the elimina-

tion of discriminatory employment practicdWin institutions
receiving federat contracts of more than $10,086. Likewise,
strong fair-employment practice laws in 37 states also provide
complaint and conciliation measures which are usefut for
remediating discrimination-in school employment.
Enforcément of these laws varies greatly. Common
‘procedures provided by the laws include the delineation of .

specific behaviors or actions that are prohibited {contained in -
—— !’

« Copyright © 1976 . -

National Education Association of thé United States .

-
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. hensive coverage of nearly every facet of educational

everyday awareness. It is frequently necessary for us to

s ' -

'

a statement of the implementing regulation or guidelines for
the legislation), the specification of a procedure for filing and
investigating complaints, and the process for remediation of
complaints.’ .

Federal anti-discrimination laws now provide compre-

employment and educational programs. The'past two years
have also witnessed a growing trend toward the passage of
state anti-discrimination laws, particularly in areas relating

to school curriculum and treatment of students.2 These laws
range from general, comprehehsive laws prohibiting race
and/or sex discrimination to more specific laws such as those
requiring inclusion in school curricula of minority or women’s ,
history.and contributions (California),'the development of
“survival' courses combining home economics and shop
courses (Massachusetts), the provision of competitive
basketball opportunities for girls (Kentucky), etc. In addition,
a few local school boards, city councils, or other local
government agencies are beginning to develop laws or
regulations prohibiting race and/or sex discrirination. These
are helpful in-that they increase public awareness and the
available programs and tools for compliance.

A primary outcpme of federal and state legislatign has begen
the legitimatization and specification of equal op:)%?{ﬂnity
-g%?ugs. Currently, we are beginning to see additional pressures .
and tools for enforcement of these laws. The impact of these °
laws is only being actualized as citizens, educators, and
students become aware of their requirements and mike use
of the mechanisms for remediation of discriminatfon.’

- .,

institutional Ssif-Evaluation
Many aspects of racism and sexism are not within our

- examine programs, policies, and practices and to determing
the hidden or covert evidences of racism or sexism. Often it
is ngf:the policy of an institution which is discriminatory, but
rather its disparate impact on minorities or women that is
discriminatory. . h .o
One device for dealing with these problems is known.a
the institutional study or self-evaluation. This procedure, '
provides a systematic method for assessing institutional
programs, policies, and procedures and for identifying sources
of diserimination. Such a study should be made of the  °
employment policies-and practices as well as of the educa- 4
tional programs and policies Which-cover the treatment
of students. . '
The implementing regulation for Title IX of the 1972
Education Amendment, which prohibits.sex discrimination

-

\ in employment and educational programs, réquires that such " *

a study be carried out'by June 1976. Implementation of this -
self-evaluation should be exténded to include evidence of
race discrimination. Schools are:required to take corrective
action regarding identified sources of discrimination and
to'maintain records of $uch actions. * -,

. /\/\s Individuals, groups, and organizations can assist in these .

tudies, request information about the evaluation, and monitor
“the procedures developed for the correction of identified
sources of discrimination. ’ -
¢ ' |
e ‘ﬁé’« . , : -
! For additional information, see National Education Association.
. Federal Laws and Regulations Concerning Race and Sex Discrim-
ination in Educational Institutions. Poster/information sheet.
Washington, D. C.: the Association, 1973. ro
————— - Combating Discriminatioh 1n the Schools: Legal -
Rermedies and Guidelines. Washington, D. C.: the 'Association, *
1973.32 pp. N .

For adq'itional information, contact your state department of
education or The Resource Center on Sex Roles in Education,
1201 16th St., N.W., Washington, D. C. 20036. ' \\
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" B . * Affirmative Action - -

.- . The term affirmative'action is used in a variety of ways. Asg
. strategy for combating discrimjnation, it may be described as’
a systematic procedure for rectifying current inequities or the
. . results of past qjsqrimination. Itis a technology that Has
g developed over years of effort in the enforcement of anti-
- discrimination laws. Affirmative action recognizes that
- racism-and sexism are deeply imbedded in our institutions
- and our society. Employers may not be able to eliminate the
- " effects of discrimination immediately, but they could be
) expected to develop a plan toward the elimination of
discrimination. . .
Affirmative action Is required for institutions or agencies
with federal contracts of $50,000 or more or may be required
as the result of community pressures, institutional policies,
. ‘ collective bargaining agreements, state regulations, oras the
. . result of a finding of discrimination by a state or federal
agency. - .
- The primary expe”riencyin‘applying affirmative action to
' education has been within higher education. In 1972, fedetal
legislation was extended to cover state and local government
. i ’ employees, and this has led to extending affirmative action to
cover elementary and: secondary schools. One of the ,
- . innovative developments in the application of affirmative *
~ action to-elementary and secondary schools has been the use
of collective bargaining,both as a method of initiating the
. development of affirmative action plans and as a process for
- " implementing and monitoring the plans. ‘

. ) - . A related development has been the extension of affirmative
action technology into the area of educational programs and
- treatment of students.? In this instance, educational programs
are examined for evidence of overt and covert racism and/or

e ’ - - sexism, goals and timetablés aré established for change in
. educational programs and policies, and procedures are
. . - outlined for monitoring and evaludting change. .
N . It should be noted that there is a close relationship between
' institutional self-evaluation and affirmative action. Self-
evaluation is the first process required for affirmative action.
. ! Affirmative action, however, extends this procedure through
SN K the development of goals and timetables for the modification
N N, , of discriminatory practices and policies, and the specification
. <, ' of procedures for monitoring, evaluation, and updating of the
oo L CEL plan. Affirmative action plans usually provide a guide for
' | L. ongoing, management, whereas self-evaluation is a more
‘ * limited effort to treat discrimination. g

i
-

I ,+ Policy-Making and Structural than‘ge

- e Leadership for change may also be provided by the
: development and implementation of policy studies and
recommendations.that are carried out by groups outside the
. school system. Ad hoc of official task forces in educational
< ; agencies, institutions, or associations have investigated
. discrimifiatory practices and have made recommendations for
dealing with problem areas. Frequently these groups have )
formed around a specific concern such as textbooks and have
then moved on to general consideration.of all aspects of

v

. ‘ ) * discrimination inschdols. B
N ) \ _ Inafew instances the chief state school officer, super-
- L - : . intendent, board of education, trustees, or other governance

< *  groups have identified racism and sexism . goncerns and
instituted policy changes. Clarification of inditutional policy
or practice at this level 6f policy-making and administration
often reduces resistance durihg efforts to implement tpe

‘o : o ~ policies. L, . ‘
R ‘ ) ﬁ *McCune, Shirley, and Matthews, Martha. Programs for Equity in
. R . Schools Atfirmative ActiSn. Washington, D..C.; Goyernment
I: lilxc . ) . 3 ;5 Printing Office, 1975. {in press.) - -
B ,
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Policy modification and posible structural mddification
facilitate change by legitimizing change efforts, providing X
role-modeling opportunities, and incorporating new behavior
into the norms and rewards of the organization. i

. , s
-

Instructional Practices and Materials

ainment of equal opportunity in educatior is not possible’

without the availability of a high quality of instructional

- practice in schools. It is facilitated when instruction reflects

appreciation and respect for the individualized learning.needs
of all students. ’ )

The first efforts to incorporafe multi-ethnic studies in
schools called attention to the need for content that would
foster an appreciation of specific racial and ethnic groups'
contributions and, therebdy, provide positive educational
experiences for racial.and ethnic minority students. Many of -
these programs have been expanded from separate units of -
study to an integral portion of all areas of the curriculum. This

" approach to instruction, frequently identified as multi-cu’lgal

curriculum, is directed toward a more comprehensive
understanding and appreciation of the varying cultural .
memberships of all students. :

" At the present time, we can observe a similar process jn the
expansion of concepts of women's studies. Women'’s studies
programs were developed'initially as an effort to acknowledge

- and unders#ind the contributions of women and their

systemafic omissiori from school curriculum and society.
Gradually the concepts of sex-role socialization, sex-role
stereotyping, and sex discrimination were delineated. These
concepts were necessary to understand the assignment of
toles and characteristics on the basis of sex and to understand
the ways that sex role stereotyping shapes our behavior and
social, economic, and political stryctures.

The most recent educational efforts have expanded muiti-
cultural edycation to include the sex role cultures of men
and women.‘One of the most common assignments of roles
and status.in our society is based on sex. Although we find
variations of these roles as characteristics and-status vary
within every racial-ethnic culture, sex is used as the basis for.
such role assignment. Analysis of patterns of discrimination
requires consideration of both race and sex, if we are to
develop effective changé strategies. Use of the multi-cultural
concept to facilitate analysis by race and sex further enhances
the effectivenéss of the instrugtion. '

Instructional materials presently underdevelopment are
moving toward more positive representation of minorities and
women. The development of supplementary materials dedling
with racial and ethnic minorities Hfs increased dramatically
during the past five years) Supplementary materials dgaling
with non-sexist toncerns are now beginning to become
available. Creative teachers and schqols have.to meet:the
challenge of limited materials by involving students, téachers,
and community groups in the development of local materials.

Anothér. approach to instedgtional equity has been the ,
utilization*of methodological’practites that provide greater
integration of both affective and cognitive education as well
as individuajized instruction. Techniques such as.valutes
clarification, valyes education, field experiences, computer-
assisted instruction, etc., have been used successfully to this
end. ' . -

The ultimate key to praviding equal opportunity in education
is found in the quality &11g awareness of instructional
persognel. Recognition-of the need for greater awareness of
discrimination poifit§out the crucial role of in-service training
programs. Numeroug-'group®are now attempting to provide,
in-service traigiqg oppottunitieg for teachers, and teachers

- are designing their own learning programs. To date, the

adequately addregsed by feder. Iprqgrams. by teacher-training
N ¢ ’

. PP, ) 3
in-service tramm% neenfs of schgol personnel have not been

i N4 v

1 -
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. instifutions, by s":’a;{departments of edycation, orby ' .

. > 4

rofessional gfoups. Until adequaté human and financial
esources are directed toward in-service training, there is
limited chance of attaimifig edticational equity. .» ‘
° > Al

14
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Community Involvement. -

The 1960’s evidenced the increasing efforts of community’ _
groups to eliminate racism in schools, Many of these efforts
produced positive results both in raiéing peoples’ awareness
of discrimination and in fostering the action steps necessary
forchange. The limitations of this strategy. have been inherent

-

. g

in the difficulties, of maintaining large-séale, continuing effbr- ..

and commitment in a community, oo

Similarly, efforts of women’s groups are aimed at the
reduction of sexism in schools. One difference in the
community involvement appears to be the move from relatively
large-scale involvement to theyse of small, informal task
forces or groups. It also appeary that greater efnphasis is
being placed on thq conduct o¥ studies which dgcument * .
racism and sexism in schoot§ as the mechanismor gaining a
hearing within the schools and the community. This is
frequently the first of a series of involvements between the
schools and advocacy groups.- ~ . ,

Major caution must be given to the ways of gjving attention
to the need for contact,'understanding, and possible coalition
among groups advocating elimination of discrimination
against a single racial-ethnit group or against women. It is
understandable that individuat groups will giye priority to
articulating their particular needs and advocating specialized
programs. This is both natural and desirable. Too frequently,
however, there'is a lack of understandiing among advocacy
groups, and they are pitted against each other as a means of
reducing their impact. It is unlikely that equity will occur
unlessthere are effprts to reduce the potential for this
fragmentation and to build action coalitions. ’ “
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Litigation of Educational Equity Issues

The range of issues related to educational.equity cantinues
to expand. Litigation related to employment, promotion, equdi
pay, terminatian, maternity leave, admissipn policies, dress
cedes, curriculum offerings, school finance, and competitive

* Sports’continues to build a framework for the definition’and

0

implementation of educational equity.£Expertise in school faw .’

and gqual employment opportunity laws has become a

tequirement for educational instifutions and agencies as well

as for human 4nd civil rjghts advdtates. e
Individuals,.human ar{g civil organizatioqs,!nd federal and |

state governments have been actively Involved in the titigation

" - of these issues. For example, the precedential case of

Cleveland Board of £ducation v. La Fleur which was supported *
by NEA's DuShane Emergency Fund, struck down mandatory
Mmaternity leave. This-decision has Had widespread impact on
the nation’s schools. . , %
Although litigation is,often an expensive and time- - *
consuming process, it represents a major strategy for change.
Numerous human and civil rights groups and legal organiza-
tions presently provide assistance to individuals ar groups ‘.
requesting litigation assistance. ) ‘ Vet o

o v -t »
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Building Success . L .
N . L3
Studies of change efforts suggest factors which build the
{. . ‘chances of success. Change efforts have most often:been
' "y successful whedgeveral stratogigs were employed simul-
. taneously. In'some cases, several jndividuals-or groups have
' collaborated for change, eaph‘ using a different strategy
which remained consistent over a period of time. In other
instances, a single grdup utilizing a number of different and
‘ hanging strategies has been able to achieve impressive
}esmts.v Groups that link the activities of data ®oilection,
community publicity, submission of recommendations, and ,
ongoing monitoring of change éfforts have generally appeared

] !

.

AR )

-
.

Y
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~ has strebgthened

to be effective. ] L
Timing of alternative strategies would appear to be most
‘important. Effective groups-develop a sense of appropriate:
‘ness-as fo the time to byild pressure or provide opportunity
for response to early change efforts:- . p
Coalition-building has proven to be an important com- -

[

ponent for successful change efforls. A frequent hindrance -

to change has been the diminution of impact t rough real
or externally aggravated diffsrences between groups whosg
primary advocacy relates to racism and other groyps whose
primary advocacy relates to sexism."Successful groups
have been able to obtain consensus of common goals '
without threatening the integrity of remaining differences

in group loyalty and values.Much greater atfentiorr must be
given to the dévejopment ofmulti-cuitural models which
provide both racial and sexual equality.

A furthercharacteristit of successful change efforts is
related to the developmenit of positive community, school,
and staff relationships. Initiation of change may come from
the community, the schoolboard the staff, administrators,
or students: Frequently communication systems between
advocates within and outside the school systen haye
pemmitted.collaborative strategies to develop. Teachers have
supplied data for use by community groups, and community
groups have pressed for internal change. This cooperation _
both groups. ’ o

Lastfy, one of the characteristics of successtiil change -
efforts would appear to be theirfocus on limited, specific
objectives that'can be clearly communitated to the schools
.and the community. Grou

impact an change. . . .

The sélection of the appropriate strategy must-be based
on'a realistic assessment of the local
of awareness and understanding of

resources of the individuals and
for change. ; . L e
* As an individual, you can move toward mulfi-culturafism
in your ctassroom throu
the bias in yopr tegg,tbob[xs and instructional materials, and,
generally increasing your‘understanding and skills in multi-
cultural education. As a member of thé united teaching -

profession, you can worli;:?t@h local, state, and national

associations to develop legislation, litigation, training, and
other action programs:
" ty.groups, you can
increase Yyoung.peoples’ and adults’ awareness of inequality
and the need for positive programs. - v
“But, where do I begin?" With yourself: the knowledge,
informatidn, and skills you-possess! Then, you can be '
strengthened by ident;

*same cofiterns and add strehgth to thé things you can and

ps that attempt to take on tQo much °
or cannot formulate specific objectives rarely have sign'fficank

situation, on theglegree s
the problem, and on the
groups prewiding leadership

gh adapting.ydur curriculum, studying

b

.

fying others droundyou who share the

wanit to do. You £an begin with you, which means there is no

limit to where ygju can go in achieving equijty for yqurself
and others. : . I S

-~

.

N

which support multi-cwituralism. An@, '
. as a parent and/or member of communi
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Unicuituralism- - - N
NEA Teacher Rights ‘ . . . ‘
A National Education Association Publication .
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" Combating Sexism . o
* DeCrow, Karen, Young Woman's Guide o Liberation. Indianapolis; Pegasus, 1971.
- Glickman, J. "Hints for Combating Seﬁ(i‘sm.” AmericanfSucation, 11:34-35; March 1975,

+ “Guidelines for Equal Editorial Treatment of the Sexes; xcexpts-from McGraw-Hili Memo."
Today’s Educdtion 64:53; January 1975. . .

Spock, Benjamin, “How Fathers Can Teach their Children Sexual Equality.” Redbod
- January 1975, ; - '

Economics & Sexism ~ ' »
Anderess. Carol. Sex and Caste in America. EngleWbod Cliffs, N.d.: Prentice-Hall, 1971. ‘\ '
Blitz. R. C. “Women in the Professions, 1870-1970 " Morithly Labor Revigw 97 :34-39; May 1964. «

Gillman, Charlotte P.-Women and Lfconomics: The Economic Factor Between Men and Women as
a Factor in Social Evaluation. New York: Harper & Row, Publishers, 1970,

2

- Gornick, Vivian, and Motan, Barbara K., editors. Woman in Sexist Society: Studies in Power and - -

Powerlessness; New York: Basic Books, Inc.. 1971,
Kelley. A, "Bias and'Insurance.” Harpers Bazaar 108:77; March 1975, .

& Lopata, Helena Qccupat/on.' Housewife. New York- Oxford University Press, 1971.

o

Educatmn & Sexism ,

Bickel, P J., and others, “Sex Bias in Graduate Adraissions- Data from Berkeley." Scrence-~
187.398-404; February 7. 1975 >

Frazier, Nancy, énd Sadk;r. Myra Sexism in School and Society. New York: Harper & Row, )
- Publishers, 1973, ! . .

Howe. Florence "Sexism. Racism. and the Edug:ation of Wéf’hed.‘" Today's Education 62:47-48: .

May 1973.
Polowy, C “Sex Discrimination The Legal Obligatiohs of Educational Institutions,” Vital Speeches
41-237-41; February 1975.. ) 2 . ’
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Effect of Sexism oh Women )
ASIan Z\mer/can ) . . -’

Gee, Emma, * lsser The Furst Women. yCivil R/ghts D/gest6 48-53; Spring, 1974.

Hill, H. **Anti- Orlental Agitation and the Rise of Worklng Class Racism: 1850=1920 Soolety -
Q;43-48; Januagy 1973, —

Jung. gtty. * Chlnese imrugrants, "C/wl Rights D/gestB 46 47 Sprlng 1974,

“"Womer' Chung Kuo-Hua at Parsnppam Hills High School.’; Senrior Scholast/c 103:21;
NQvember 973, @ .

Yoshloka Robert B.” Stereotyplng Asran Women."” Cj/l B/ghts D/gest 6 :45; Spring 1974,
)
Black . o v - -

»

Crawford, C. “Status of Black Women." Ebony 30:26; March 1975."

v

n: EI derly ) , . . ‘ '. - o . - aj:%‘

Hernandez, Aileen. **Small Change for Black Women.” Ms 3-16- 18; August 1974,
Lerner Gerda, Black Women in White Amenca New York: Pantheon Bodks, 1972 . ) .

—s | editor, Black Women in White Amer/ca A Documentary H/story New Yorkg
,Random House. 1973, -- . -

Staptes Robert, The Black Woman in America. Chicago: Nelson-Hall Co., 1973 ‘Stresses and
Stralns on Black Women.” Ebdhy 29: 33 36+, June 1974,

-

Walker Ahce ‘In Search of Our Mothers’ Gardens: The Creatlvnty of Black Wonrien in the South ”

Ms. 2:64-70; May 1974, . e Ly
Williams. B. “Another Bigw td'the é/ladmtnarchy Theory."” Psychology Today 822; September . i
1974, R o ‘ —
Withams, Maxme and others$Black Women's Liberation. New Ybrk: P thf:nder Press, lnc
Chicana : o ’ * . —
" Cardenas, Blandina, and' Cardenas JA Chlcano Brlght Eyed Brllngual Brown and Beautrful " . —
Today's Educat/on 62: 49—,51.Jbruary 1973, . » ’
Longanex y Vasquez, Enriqueta. “The Mexican-American Woman,” Sisterhood Is Powerful ,
(Edited by Robin Morgan.) New York: Random House, 1970.. . . e T

Lovier,R." Iam Mind. Mujer Integrate Ahora Ms. 3 18, February1975

" Nieto, Consuelo Chlcanas and the Women's Rrghts Mavement, A Perspective,” C/wl R/ghts

Digest 6.36-42; Spring 1974., P ) - ’ .
" Vidal, Merta, Ch/canas Speak Out: Wortien, New Voice of La Raza. New York Pathfmder Press e

Inc.. 18714 , s -

. i - ' R N
Mountain .. - A
—— Lad 3 O . h @

Kaﬁn Kathy Hillkilly Women. Garden City. N.Y.: Doubleday. 1973, \
Nat/ve American . . . 7 ! -

Witt Shirley Hill. * Nat|ve Wo‘qan Today Sexism and the Indian Woman.,” C/wl Ri ghts Digest =
¥°6:29-35; Sprmg 1974, ’

"

Sommers, Tish, * The Compounding Impact of Age on Sex Another Dlmensron of the Double - ~
Standard.” Civil Rights Digest 7:2-9: Fali 1974,

S
Yo . P

Puerto Rican - . e

. @

Knng Lourdes Miranda, ' F‘uertornquenas in the Un|ted States.” Civil Rights D/QeSt6 20 28;

7 v .
Sprmg 1974, . <. ., -

¢ - . -

Copgmoe & 1975 ’ L 3 .
‘Natonal Ecm:alwn Afsocration of the Wavsed Staves b

( [9




A

Tovar, Federico Ribés. The Puerto Rican Woman New York Plus Ultra Educauonal Publlshers N
1972

’ : {
Work/ng Class a

. PO

Seifer, Nancy. Absent from the Majority. New York American Jewish Committee, National Prolect
on Ethnic America ’1973 ‘

History of SeXism

<

Bullough, Vern, and Bullough, Bonnie. The Subordinate Sex: A H/story of Att/tudes Toward

Womep. Urbana: University of lllinois Press, 1973. .
3

Child, Lydia M History of the Condition of Women in Var/ous Ages ana Nations. New York: Gordon |
« Press. 1969. . i

Flexner, Eleanor. Century of Struggle: The Woman's R/ghts Movemenl in the Unitsd States.:
Cambndge Harvard Umversnty Press, 1959.

Lo

Lerner. Gerda The Woman /n'Amer/can History. Reading, Mass Addison- -Wesley Publishing Co.»
Inc, 1971, . ~

”

Politics & Sexism ¢

Amundsen, K S//enced Majority. Women and American Democracy. New York Prentice-Hall, 1971.

Firestone, Shu!amnth eDialecticof Sex: The Case for Fem/n/ne Revolutiori. New York: William
Morrow & Co., Inc . 1970 . -

Lamson, Peggy. Few, Are Chosen: Amer/can Women in Po/mca/ Life Today. Boston Houghton
Mifflin Co., 1968. . - .

Sipila. H. L. “Women and Wdrld Affa:rs " Today's Education 63:66-67: November 1974. e

Trotter, Vlrgmla ‘Women in Leadership and Decision Makmg vital Speeches 41'373-75, Apnil
1975. .

i

Sexism Defined - ‘

Bi'rd.Caronline Born Female. New York Devid McKay Co., Inc., 1971. S
Blakey. William A, “‘Everybody Makes the Revoluuon Civil Rights D/geste 11-19, Spring 1974

.

'Da!y MaJ(y Beyond God the Father Toward a "Philosophy of Women' s LiBeration. Boston: Beacon
Press, Inc , 1973. - ’

Diner Helen. Mothers and Amazons. Garden City, N.J.. Doubleday & Co.. Inc., 1973,
Figes. Eva. Patriarchal Attitudes. New York: Stein.& Day, 1970,

.Fn;dam Setty. Feminine Myst/que New York: Dell Publishmg Co., Inc, 1970.

Id. E American Woman Today- /-'ree or Frustrated’) Englewood Cliffs, New Jersey. Prentice- *
Hall. 1972, v ' ‘

Harris: Janet Single Standard. New York™McGraw-Hilt Book Co.. 1971

»

Helman, Patricia K* Free to Be a Woman Garden City. N Y. Doubleday & Co . inc.. 1971

] - -
Hole. Judith. and Levine: Ellen Rebirth of Ferminism. New York Quadrangle -1973 v
,Horn. J.” Stereotypmg It Starts.Young and Dies:Hard " Psycho/ogy Today 8.854; January 1975

Huber, Joan, edntor Changing Women ina Chang/ng Spmety. Chncago Umvers:ty of Chicago
Press, 1973. . ) .
Johnston. Johanna Worhen Themselves. New York. Dodd Mead & Co., 1973. ;

Komisar. Lﬁcy. New Feminism. New York- Franklin Watts. Inc.. 1971/

Merriam, Eve. Growing Up Féfé@lg,in Amerita. New York: Dell Rublishing Co., Inc , 1973,
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Combating Racism . . . g « L Ff

Bidol, Pat A, Deve/oprng Netm Perspectives on Race. Ar Innovative Multi-Media Social Studies -
Curngulum in Race Re/atrons for the Secondary Level. (Edlted by Richard C Weber.) Detrout,
"* MiclY.: New Detroit, Inc.. 1970,

Lindsey, Paul and Ovida. Breakrng the Bonds of Racism. HomeWood I, ETC Publtcatlons 1974

Us- Commussmn on Ciwvil Rtghts‘Racrsm n Amerrca and How to Combat it. Washington; D.
© Government Printing Office, 1970

. . . PR
-

Economics & Racis v ) R .

-

Hut}, William H. Economics of the Co/'or Bar. New York: Trans-atlantic Arts, Inc., 1964, »
Kain"John F., editor. Race and Poverty. The Economics of Discrimination. Englewood Chiffs, N.J.*
Prentice-Hall, 1969: .

Nationat Committee Agarnst Dnmmatlon in Housing. HBw the Federa/ Government Builds
Ghettos. Washington. D C.: the Commtttee 1968. )

Ross, Arthur, and Hill, Herbert, editors. Employment; Race and PoveMew York. Hareourt

~

.-, Brace, Jovanovich, Inc., 1967. .. . TN
Socnologlcal Resources for the Social Studfes (Pro;ect) Class & Race 1n the United States Bostoa
Allyn & Bacon, Inc., 1972 3

Sovern, Michael Legal Restrarnts on Racra/ Discrimination in Emp/oyment Mnllwood New York-
Twentieth Century Fund (Kraus Reprint Co.), 1966. N

Thurow, Lester C Poverty and Discrimination. Washington..D. C.. Brooktrtgé Instlto,tion, 1969 v

. U.S. Commission on Civil Rights Above perty'Rights. Clearinghouse Publication #38, v
Washington. D. C.- Government Printing Office, 1972. | 2

Office, 1974.

-

Equal O_\pportunrty in %&b\urbi,a. v;&ashmgton:é C. Government Printing
. o 3 * .
EY

Wachtel, Dawn Day The Negro and Drscrrmrnatron in Employment. Unwversity of Mtchlgan and
Wayne State University- Institute of Labor and Industrial Relatlons 1965 '

Wilson, Wllllam J. Power, Racssm, and Privilege. New York. Macmlllan F’fbhshing,Co.,. Inc., 1973.

Education & Racism‘B < ) : . . - .
-Bibby, Cyril. RacerPrejudice and Education. New York® Praeger 1967. . ] ‘é..

Bruner, Jerome. and others “‘Dare to GarefDare to Aet.”. Racism and Educ%n ‘Addresses and
statements at the 26th Annual Association for Supervision and Curriculum Development .
_Conference. March 6-10. 1971, (Edlted by Robert Leeper)Washlngton D.C.: the Assocnatlon.
“1971.

4

’ Foundation for Change, Inc. Viewpoint. Newsletter Senes forCIassroom*Jse. New York. the
~ Foundation. ' R -
Goodman myEllen Race Awareness in Young Chr/dren Ne York Collver 1964. wea®
Ornstein, AIIanC Race and,Politics rnSchoo/-Communrty Relations. Pacific Pahsades Calif.;
Goodyear Publishing Co., 1975

Porter, Judith D. Black Chr/d White Child; The Deve/opment of Racial Attrtu'des Cambridge: "
*" Harvard Umvers:ty Press, 4971 ‘ -
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R;chardson Ken. amd Spears David, editors. Race and /nte///gence The Fallacies Behpnd?he
Race-IQ Controversy Baltrmore Md. BergumiBeoks. 1972 ¢

Tuinln Melvin M. Race and Inteiligence New York. Antr-Defamatron Leagjire of B'nai B'rith, 1963.

Waugh, Dexter."and Koon. Bruce. Breakthrough for Brlrngual Educatron Lau v. Nichols and the
San Francisco School System Civil R/ght's D/gest 6.18-26; Summer 1974. .

Weinberg. Meyer. Race and Place—A Lega/H/story of the Ne/ghborhood School. Washington,
D C..U S. Governrhent Punting Office. 1967

“*
i

Effects of Racism on Amertcan Groups

Asian Americans !

Cheng-Tsu. Wu. editor. Ch/nk Evidence of the Anti-Chinese Prejudice Pervad/ng Our Country
Mountain View, Calif.- Worid Publications. 1972

Daniels. Roger Politics of Prejudice. The Anti-Japanese Mement n Ca//forngg and tqﬁtrugg/e
for Japanes,e Exclusiom Mew York: Atheneum Publications. 1968.

Herman Masako.¥apanese in America. Ethnic Chronology Serres Dobbs Ferrw Y Oceana
Publications, 1974

Hsu. Frances L. Challengé of the American Dream The Chinese in the uU.S. Befmont Cauf
Wadsworth Pubhshrng Co . 1971, ¥

Kitang, Harry L. Japanese Americans. The Evolution of a Subculture ﬁ‘?’jewood Chffs. N.J
Prerfitrce -Hall, 1969.

_ Kung,iS.W. Chinése n Amer_/can Life. Westport, Conn.: Greenwoodfﬁress, Inc., 1973,
Lee. Calvrn Chinatown USA. Garden City, N.Y". Doubleday & Co., )

Marrano Honorante. The F///p/no Immrgrants mrthe U. S. San Francisco: R&E Research
Assocratesl 1872,

5» ?

: 2
Sung. Betty Storyofthe Ch/nese n Amer/ca New#York: Macmillan, 1971.

Thomas, Dorothy and Nishimoto. Richgrd S. Zﬁg Spoilage. Japanese American.Evacuation and
Resettlement. Berkeley University of Catfforrua Press. 1969.

Tung. Witliam Chinese 1n America: Phronology and Fact Book. Ethnic Chronology Senes
Dobbs Ferry. N Y. Oceana Publ ,atrons 1974 .

-

’B/acks P

.

« Berry, Mary F Black Resistarice/White Law: A H/story of Const/tut/ona/ Racism in Amer/ca ®
Appleton-Century-Cfofts/New Century, 197+. .

-

Boggs. James Racism and the Class Struggle. Further Pages from a B/ack Worker's Notebook.
New York Monthiy Revrew Press 1970. R

Fapb{r rantz Black Skin, White Masks. New York Grove Press. Inc . 1967.
Foundatron for Change Ar Even Chance? A teaching film New York the Foundatron

-~ Lacy. Dan White Use of Blacks in America. New York Atheneum Publications. 1972
Logan. Rayford. Betraya/ of the Negro. Riverside, NJ_ Macmrllan Publishing Co . inc.. 1967.

Mead. Margaret. A Rap on Race }/y Margaret Mead and James Baldwin. Philadeiphia. Lrpprncott
1971

Rush‘ Sheila, and Clark, Ghr,rs How to Get, A/ong with B/ack Peop/e. A Handpook for Wh/te Folks and
Some Biack Folks, Too. New York Third Press, 1971,

Scham Max Blacks and American Medical Care. Mlnneapohs Unrversnty of Mrnnesota Press.
1974. - ,
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. Silver, James, M{ssissippi. The Closed Society. New York: Harcourt. Brace. Jovanovich, Inc.. 1966.

Woodward, C. Vann. Strange Career of Jim Crow. Second revised edition. Fairlawn-N.J.: Oxford

. University Press, Inc.. 1966. -
> § Y . ~
Yette. Samuel F. The Choice: The Issue of Black Survival in America. New York: G, P, Putnam S,
1971. ’ ' '
. Chicanos . oo T

. ' Cdstro, Tony, Chicano Power. The Emergence of Méx/can Amér/c\a. New York Saturday Review
Press. 1974 ' : ‘ | S

Lopez Y Rivas, GnlbértO. Chicanos: Life and Stn)ggles of the Mexican Minority in the United
States. New York: Monthly Review Press, 1974,

-

McWithams. Carey. North from Mexico* The Spanish Speaking People of the United States. New
. ) York: Greenwood Press. 1968 N ‘

" Stewner. Stan La Raza The Mexican Americans. New York . Hafper and Row. 1968.

U S Commission on Civii Rights, Mexican American Education Study..Teachers and Students:
Dutferences in Teacher Interaction with Mexican American and Anglo Students. Report V
~Mexican Amencan Education Study Washington, D.C the Commission. 1%73.

Native Americans .

American Indran Historical Society. Textbooks and the American Indian. San Francisco- the
Society. 1970." : : '

:
+ i

Brown. Dee. Bury My Heart at Wounded Knee. New York' Holt. Rinehart & Winston. 1970.

Cahn. Edgar S . and Hearne. David W/ Our Brother’s Keeper: The Indian in White Ameri¢a. New
York. The World Pubhishing Co.. 1969. !

 Forbes. Jack. editor The Indian in America’s Past. Englewood Chifs, N.J. Prentice-Hall ;1964

Hanke. Lewis Aristotle and thé"Amer) n Indians. A Study in Race Prejudice in the Modern World,
Indianapolis' indiana University Press. 1970

Henry. Jeanette editor American Indiam’ Reader. Current Affairs. San Francisco. indian Historian -
. Press. 1974, ’ ) R
’ Puerto Ricans
.Cordasco. Francisco. Puerto Rican Experience. New York: Amo Press, 1974,
Lopez. Alfredo. The Puerto Rican Papers: Notes on the Re-Emergence of a Nation. New York
'Bobbs-Mernll. 1973. :
Thomas. Pin Down These Mean Streets. New York: Alfred A. Knopf, 1967. ., ¢
’ . “Los Puertornquenos én la Tierra?f’rometida"‘Puerto Ricans in the Promised
. * Lland.” Civil Rights Digest 6:5-38: 1975 ’
4 a ___ Seven Long Times. New York: Praeger Publications, 1974. :
< 4
Wagenheim, Kal. and Wagénheim, Olga Jimenez de, editors. The Puerto Ricans: A Documentary
. History. Garden City. N Y.: Daubleday. 1975. ' ;

W;mes
+  Barngdt, Joseph. Liberating O.ur White Ghetto. Minneapolis. Augsburg Pubfishing Hou_se: 1.972. ,
. Bein;mett. J..Jr. "The \;Vhlte Problem in Amenica.” E_bony/QO:_ZQ—Sb*; August 1965.
Citron. Abraham. “The Righfness .of Whiteness.” I:Aichlg,;an-(,)\hlo Regional Educational Lab, 1569,

National Council of Churches, Ur{n'/ersnty Chinistian Movement, Departmenit of Youth Ministry.
,*Packet on Whité Racism. New York: the Council. :

.
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Srmth, Lillian. Killers of the Dream. Revised edition. New York: Norton & Co., Inc.. 1961.
Terry, Robert W, For Whites Only. Grand Rapuods. Mich.: William B. Erdmans Publishing ¢o.. 1970.

Tucker, Frank H, White Conscience. New York. Frederick"Ungar Publishing Co.. 1969.
Women C. . - |

ety

- ‘ .
Hernton. Galvin Sex and Racism in America. New York: Grove Press. Inc.. 1966.

R}
.

History of Racism ;
Burkey. Richard M Racial Discrimination & Public Policy in the United States. Lexington. Mass :

Lexington Books, 1971, . .

Gossett, Thomas F. Race: The History of an' Idea in America. New York: Schocken Books, Inc.,
1965. . .

Jordan, Winthrop Negro Versus Equality The Dilemma for White Americans in the Revolytionary
Age. Berkeley Series in American History New York' Random House, 1969

Pettigrew Thomas F. Racial Discrimination 1n the United States. Readers in Social Problems
Series New York Harper & Row Publications Inc . 1975.

Schwartz, Barry, and Disch. Robert, YWhite Racism, Its History, isathology and Practice. New York.
= Deli Publishing Co., 1970. N

Sinkler George. Racial Attitudes of American Presidents from Abraham Lincoln to Theodore
Roosevelt. Garden City. N.J.; Doubleday. 1972.
“Law & Racism C. e

Countryman, Vern, editar. Discrimination and the Law, Chl_cagjé. University of Chicago Press,
1965. e * '

- 2
Greenberg. Jack..Race Relations and American Law, New York:’C_olumbla University Press. 1959, .

Moreland. Lois B White Racism and the Law. Columbus. Ohio- Charles E. Mernil Publishing Co.. -

1970 ~

N ~

. S & {
Media o : 5
1“ ] ) 1 )
Fisher, Paul, and Lowenstein, Ralph. Race and thé News Media. New York: Anti-Defamation
League of B'nai B'nith, 19677

People /}gamst Racism, Ma§s Media: A Racist Institution. Ferndale, Michigan: PAR, 1969,y

o

Prejudice J

Aliport, Gordon, The Nature of Prejudice. New York: Doublegday & Co.. Inc., 1958,

Bettelheim. Bruno. and Janowitz. Morris. Social Change and Prejudice. New York Free Press.,
1964, . : R - '

.
»

Clark. Kenneth B. Prejudice and Yobr Child. Boston- Beacon Press. Inc., 1963, : -

Gersten. Irene, and Bliss, Betsy. Ecio&}/erp—Pre/ud/'ce.' Either.Way it Doesn't Make Sense. New
York: Anti-Defamation League of B'nai B'rith; 1974, ) .

Ray'moxjd. John. Prejudice and You" A Learning Experience, Cassette tapes. script. and discussion
guidé. Atlanta, Georgia..G.G. Voith. 1972. -

Weiss. Karel, editor. Under the Mask: An AnthB/ogy-About—Pr‘ejudice in America. New York:
Delacorte Press, 1972, - ‘

Williams, Robid M.. Jr. Strangers Next Door: Ethnic Relations in American Communities,
Englewood-Cliffs. N.J.: Prentice-Halt, 1964, A
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Psychology & Racism - ‘

Kovel, Joel. White Racism: APsychohlstory New York Random House, Inc., 1971. )
« ; Thomas. Alexander. and Sillen, Samuel Racism gnd Psych:atry New York. Brunner Mazel Inc., ) :

) 1972 . > - ) T

Willie. Charles V.. and others. editors. RaciSm & Mental Health. Essays. Pittshurgh, Pa.. University

of Pittsburgh Press. 1973. , .
- ) - A 2"
‘Racism Defined . *
Lt *  Ashley, Montague. Man's Most Dangerous Myth: The f-'éllacy of Rf. Revised edition. Cleveland.

e . Ohio: World Publishing Co.. 1965.
' Barzun. Jacques. Race: A Study in Superstition. New York: Harper & Row. 1965.
Benedict. Ruth Race: Scrence and Politics. Revised edition. New York. Viking Press, Inc., 1959.\\
. . Brown. Roy L "Racism The Worst Totjl of Cruelty.” Iﬁtegra'ted Education 10 May-J.une 1972.
Deutier. Robert A.: Mackler Bemnard; and Warshauer. Mary Ellen. The Urban R's. New York.
‘Praeger 1967. R . . . .
Froman Robert, Racism. New York- Delacorte Press. 1972

‘ Knowles Louss. and Prewitt. Kenneth editors. lnstltuﬁonal Racism in America. Englewood Cliffs.
. 2 . NdJ.:Prentice-Hall. 1969. C

Mid-Peninsula Christian Ministry. Institutional Racism,in Amencan Society A Primer. East Palo
Alto. Calif.: the Ministry. 1968. : ~

- = Milter. Ruth. and Doian. Paul J.. editofs. RaceAwareness The nghtmare and the Vision. New
York: Oxford University Press. 1971. )

Moris, Terry.Better Than You: Sociaf Discrimination Agalnst MIhormes in America. Néw York.

7

. ?nstnute of Human Relations Press. 1971.
Nesh-ea:y B..-and Weiss. Richard. editors. Great Fear:'Race ln the Mind of America. New York.
Harcburt. Brace. Jovanovxch 1970. - v

- Reimers. D. Rac:sm in the Umted-StaTes New York: Harcourt, Bracé Jovanovich. Inc . 1972.

Reuter Edward Byron. The American Race Problem. Second revised edmon New York. Crowell.
1970. .

Segal. Ronald. The Americans: A Conflict of Creed and Reality. New York. Viking Press, Inc.. 1969.

Race War: The World-Wide Clash of White & Non-White. New York. Viking Press,
lnc, 1967. K K '

A Van der Berghe. Pierre. ‘Race and Racism. New York: Wley & Sons, Inc.. 1967. AN
' Witt. William. Racist Myths. Detroit: Pedple Against Ragism. 1968.
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. HUMANIZING THE SCHOOLS
Books and Reports ' B :

Combating Discrimination ih the Schools, 1973.
Desegregation/integration. 1974 ’ .
Education and Racism, 1973

Educational Neglect. 1975

e 4 d !

-

Humanizing Educationin the Seventies 1974
T ‘The Legacy of Mary McLeod Bethune 1974 .
. Mainstreaming the Educabie Mentaily Retarded. 1975
Student Da/}sp/acemer;t/Exc/us/on 1973
The Tea‘cner and Integration. 1974

4
e ey v

A Teacner s Perspective on Six Social Issues 1974

.Tests and Use of Tests, 1973 7

VIVA A Look at the Hispanic-Americans. 1975’

What is Affirmative Action? 1974

Tapes
The Architecture of Pluralism (Asian. Black. C?h:cano. First Amenca’n‘). 1973,
Humanizing Instruct/on (L Wendell Rwers). 1974

. " Organize Ponitically To Reform Educat/on (Juhan Bond) 197,4

o ’A Uniqlie Experience (Alex Haley) [2 cassettes. parts 1-4], 1973
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Leaflets - .
: .
Bitingual/Bicuttural Education (Pkg of 30). 1974 -
¢ ,
Poster ‘ .
Let s Humanize Our Schoo! (Pkg of 6) 1975
A : .
- : . N ~ Il
LAW RELATED MATERIALS > }
" Individual Components '. - ’
- t v . . ) P
o t's Yog\r Right The Law Says . Filmstnp (16 min color 33 rpm record narration) 1973,
Youth and the Law (Cassette) 1973 .
v ~
Your Child and the Law (Pkg of 30 leaflets for parents) 1973 , !
How To Buijd Better Courts (PKg of 20 leaflets). 1973
“ ' Future Rights Enforcement ,Ramsey Clark (Cassette) *1973,
The Rights of Tegchers (Book) 1973 . ‘
Restoring Confidence in Justice (Pkg of 10 pamphlets) 1973
. ' What Every Teacher Should Know About Student Rights (Book). 1975 -
. . TN
Other Law Related Items from NEA ©,
¥ Corporal Pumishment Task Force Report i1Book 30 pp ) 1973 .
Compuisory Education Task Force Report Bpok 14 pp.J 1973
o4 . ) § o=
Szra{eg/\es ror Deveiooing Values . Jack m Fraenkel (Pampnlet 8 pp ). 1975
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SEX ROLE STEREOTYPING . a
¢ - > -
Filmstrips . . .
. *“Cinderelta is Dead’ (Color Sound) 1973 - g _— .
. The Labels and Reinforcement of Sex ﬁo/é Stereotyping (2-parts Color Sound). 1973
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- -Books . . .
ansexD{st'Educat/on'for Survival 1974 ‘ ; -
Sex Role Stereotyping in the Schools. 1974 . - .
Today's‘Changing Roles. 1974 ", \ :
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Cassette Tapes
- Blue Is for Sky, Pink Is for Watermelon. 1973 - :
-~ERAT The Equal R/ghtSrAmendnzent and You\, 1975.

Sexism, Racism. Classisti 1A th;e Schools, 1973

We Don't Kn'ok How To Grow People, 1973

Duplicating Masters, Leaflets, Pamphlets, and Research Reports

Biased Textbooks (Research Perspective). 1974
Consciousness Razors (Pkg of 30 ieaflets). 1973

Equal Opportunity for Girls in Athletics (Pamphlet). 1975 -+

Sex Role Stereotyping Fact Sheets {Duplicating Masters). 1974 V4
. ‘ ,
Other Related Publications 7
A Child s Right to Equal Reading. 1973 A 2
f\

Combating Discrimination in the Schools, 1974 -
The 51° Migpry. 1973 ' h “

Status of Womg\{jsFaculzy angj Admunistrators (Higher é&fucatfon) (NEA Research Memo). 1973
Values-and the éea}ch for Self, 1975

What Is Aff/‘rmat/ve Action?, 1974
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