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. room enVironment dnd in your children s education.

e
Preface -

o . M ; ° ' N
For the past ten years Okaloosa oounty S elementary school personnel

have engaged in self study and school improvement for accreditation by
Southern Association of Colleges and Schools. They hate participated in

- <

action research and national longitudinal studies in federal programs such

as .ESFA, Title I, Reading-Learning Disabilities, and Follow Through and , -

‘have done’ extenSive study through state- and locally~funded nrojects.

. ’

"As a result, a group of teachers felt the need +o stare some nf the

-beliefs and practices that proved succesgful for them during this period

of study and experimentation. These modules were developed as a means. of

~-disseninating-uthein—i‘indings,,il — _.. SN ‘ = )

« P -
.-

.

and heliefs about children and how they learn.

basis for you to make real changes in your teaching style, your,class—

The third module )

helped you to understand the_ function of purriculum in the open classrocm._

=

b -

This module 1o designed to help you tap a very large resource that ds at ..

hand to assist you in "opening" your classrocm and prOViding a stimulating,

. motivating and actiVe learning enVironment - this resourceais the community

e e . = i
- |8

5 e

The first module attempted to stimulate you to examine your attitudes,,

‘The second module . proyided_~f




OVERVIEW OF TRAINING M@IgULEs s,
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Module'I  Oakié Lucy: On Iearning . :

.

tical to teachers. The -module provides an attitudinal base upon which

~ the i‘ollow:Lng modules are structured.
be worked through in sequenc‘e beginning with this one. T . .

o o . [y
‘
-

Module II

Oakie Lucy: . On;hai.earning 'Environment * v
I
- Practical suggestions for room arrangement, materia:ls selectiOn and

establishment of learning centers are provided This module is 'in%ended

LEN

as a "how to" for teachers re::.dy to begin_"opening up". 1In addition,

. helpful assistance is gi‘ren in the areas of pupil-teacher planning, .

This n%dule deak with the philos\ophy of open education. It begins )

It is recommended that the modules

.

teacher planning, evaluation, and classroom di..cipline.

‘Module ITI Oskie Lucy:

»

On Iv)evelopipg_Conc.epts ‘andl Skills

¢
.

h} - N .
Module III deals with curriculum within the framework of the open

v classroom. It provi'des expe'rience's to a’.ssist the teacher in'think'ing

) - a‘bout‘the curriculum as a whole. Concepts like the "integrated day are
fully expanded to, encourage the teacher to "bré’ak away" 7i‘rom r:s.gid con-

*° 'Y tent. and specifig time schedules. Uséable activities are. sugges?d to .
7 motivate children's participation without sacrifacing their acquisition

. of concepts and skills. ) : L T,
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. “Module IV  Oakie Lucy: On Community Involvement r .
tr Y A J . . -
* M , . . .' . N
¢ . For a clussroom to be truly open, com(qmty involvement is a must.
M , . . . - E
. " This, means‘the iffrolvement of people within the community in the class- . ‘
3 L - .
* .
) / ‘. ro}n as well as 1n\§olvement of chlldreg wlthln the commumty This . )
.,.— .% ¥
i‘) :, . mog?'h\uﬁl }xelp tea.chers —make good use ‘of communl‘ty resources to
° ¢ e H N
v, ‘make -thelr classrooms excltlng places to 'be. Use of volunteers for
- 4 . * ’e T *
- - - ) - - “ “
- . classroqm a)s'slstance and 1nstruct10n 1s stressed. In addltlon, the
A . : . ) ’ i )
B teacher is hel}ﬁuo ‘broadén her view by vi ewlng the communlty as%
. . . ) LA LY -
B viable learning epvirormant. - ‘ 5
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’ . © PROSPECTUS . . . . -
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. 2 ‘Title -- On Community. Involvement ot - .
. ) , N . + i N . Q. . . o
T * Rationale == - . g . I \ T
- . 3 v - . . .
. ' Modules I, IT and IIT have given t( teacher the WHAT, thé WHY, )
PRIES . [ v 0 - ’ ’ . i .
- _and the HOW TO for developing the MGpen elassroom" .epproach t arn-
.‘ : - . . -
ingo i ' ) - - ) . ~ * N
. L , ‘Teathers wishi txo "open" theiz" classroons and to provAie a
stimulating, ‘ ting and ‘active learning environment face'the common , )
“ o : I . o
problem of finding vojunteers %@ lend & helping-hand. Module is -
- - b . L . 1
Do i .degigned to-help the reader tap a very large resource that is at hand:
-’ ’ )
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Terminal Performaﬁce Qbjectives : . o T o

4
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e By wotking throug Module IV the teacher 11 ‘ve sble to show how E
P ani .

curriculum can be exp de;l through use ‘of comunitx resources, identify s

ﬁ_,‘v\__ggmmunity resources and ut:.l:.'zé’ commun'ie'y resources. ',, ‘. . -
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.o ry . . St - ’ P ’ - n..
’ ¢ .-/ : ,‘ - - . . :/. ~ ”~ .' * ' - ™
Directions:. Write brief answér's to the follgwir.xg questions: . U ]
t ¢ . e . . L4 . . - * . i o
. -, * - / . ¢ ‘ R

o« .
3 s @ -

/ 1. What group is most overlooked by educators? * - ‘ T, .
v . - - M . -~ s 7 x

. Q ) ’ A ) o * ’ °t ]
. ¢ : . . / e *
. > LY .- 7 *~ ‘
. . . . : .
‘1 '_ LS ~ — ' / * ¢ -
't v I . e o ; . .‘; o e et e o L. )
-2.: What are the purposes of ,sclio‘ol-hane"zmuni'cation?‘ . - : ’
- L . . 5

.‘g .
L ) 4 - :
‘ 3. List some " connnunicat:on ‘between scnool o
* - -
‘and home. 5 . .
. > -
{ o S ’. . T T, : "
e \ - ¢
e \ ' 7/
/ . » \ e . )
1 . .
e “ / . bl . . -

~ ‘.1 ,,/ _/3« * ’ ~ Vi
‘ 4. QDe/Scribe‘t"he role of the ;.eacher, the’ parent, and the administrator . @

e 1n the two-way, communication process..
. . " ¥ . . * * ..
™ 3 - e
- >y k3 s - . ’. .
k - .« . N - =
40 - 0 ¢ . ~ Y P >
& 'Y ‘- o . . . . \ Y P N ®
- % o < rd a
. - . - -
- ~ g .t R ) b J? . ’ by
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- -~ . -
“ - " T . . : ’

_ 5. Why<hre parents often. reluctant to participate or communicate ‘
R with schools? . L X - o,
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: . 6.. Whet is the teacher's,role in parent education? | .
1 . . Y ., i . . N Y N
) . ) : . * ' ‘:nf T
) . . - &3 - * . "(‘ *
. R .“,§ .
» . >~ * .
- . R [} N L ~,
* : - " ) - * . ’
v -3 MY . PO .
. . s - !
St T. List the'steps for implementing a volunteer program
. . - » - . . v -
- . . : ~ ’ * .
. b he . 1 .,
. ) ..o .
~ ' « - 4 2 *
® ‘\ -~ i ) A <
. » 4 o ¥ L]
."‘ » 3 N
% .. - N - ¥ 3 ’ .
- Sy “ td . . ~1 b
—_ 8.7 Hoy can the'classroam dbe expanded to the community? -
:’ @ .t \ ) ’ L) T S
0.'. “e 0 - . e > '..
v > . " -, . - ",
x . 1Y -
- . . . . ! - vy
“’ - s e ' . . M B ] .
.- . . . . . ) .
» . _ ] / o . N . ) , , .- - .
-~ aside your answers until you have completed the modules
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utilizing their talents fully réquires:

"planned perticipation. -. o

SCHOOL~-HOME COMMUNICATION ) v -

? R R e e S

Teachers wishing‘to "open" thejr classrooms éné to provide a stim-

o3 * ! . - Vi\
ulating, motivating and active learning environment face the common . Z/ .

problem of finding volunteers to lend a helping hand. Module IV is ‘ . N

. designed to help the reader tap a very large resource that is at hand

“the community.

Community resources can be classified as people, materials o ) \\

For the teacher, tapping human resources might_very well be

¢ » o e

and places:

i the best place to begin incorporating community resources in the curric- . -

¥ <\,. -
Additional help in or out‘of‘the ‘lassroom is always appreciated! -

- .
- N >

Qarents of children within a classroam or_school can be a vital;part

of the instructional program, detting parents meaningfully involved and}
communication, training and

* ‘e

“ 4 K] . ”

All those who work with children havé‘long‘recognized the need for
cooperation éf parents in the education of their children. Since school

-0 ! " e
programs have been extended to prov1de new and varied educational enpe~

-
-

riences_for_youngstens,—coopergtien,enot only with parents —but—a’so~wrth~———————~——

-?

need.

vunit as yell.

~will require a spirit of cooperation and careful planning by members of

community services°and agencies and school persofinel, at all levels, in

>

the serv1ce organizations and agencies of the comminity is a press1ng
e T+ ; R
School programs which involve the combined serv1ces of many commu- -
- 8 s ® N ’,
nity agencies in the areas of health, education, nutrition and socral )
)Cr v < - -

\P‘
services’ will benefit the youngsters and se”ve to strengthen. the family .
ey .

This approach will 1nVOlV€ more than feachers and parehts

working together toyimproye educational opportunities for. youngsters. It

e

LS .\ - . . » . N < .

PR
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e
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v . &
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order to present a well ~oord1nated program which is designed with the

) S - T
needs and the resources of the community in mind. - )

" The segment of the population most overlooked by educators is the

parents. The problem with overlooking them is that the parents really

I

make a difference in the success or failure of.new programs. This is

particularly true as you attempt to move toward open concept education’

- =
L4 P

It is 1mportant that pprents understand that open education is responsible

euucation, that teachers are concerned,with\children s learning as well as,

their happiness. We must help parents tg understand the open concept

' “through a carefully planned, progran that &ill'inform &nd involve them.
We can benefit.from parent,perceptions of what +the educational program

t ) . . ~

should accomplish. | ‘ » .
The purpose’ of school-home communication is: !
_A. . for parents to "see the school". , : - L

-

- B. to teach pa;ents what they need to know about the school.

- €. to carry out guidelines for advisory committees. !

! . ) -
CO . ~
‘o . D EEEEN

i

>

Did you have-trouble choosiné an answer? Good! 'Noneyof these are

really correct. ™ Even though we hope good public relations comes from a
. ) . . '\ Y /
good communication between home and school, parents do need information

4

0%

about the role of the school. It is important to carry out éuidelines

-

" for adv1sory committees. The purpose of school-home commurication is for

v — - - PR -

parents and’ teachers to understand their mutual problems, find possible

cxil

£ solutions, and to share knowledge and information to help children grow.
The real purpose is to provide what is best for children. The system
" must proV1de realistic two-way communication. Teachers profit’ from infor-

mation parents have about their children. Parents, profit from the

» . 4

¢ -




| e+ e et

?

N

.
Children profit

knowledge and informatlon teachers have about children.

/A,,

from the understandlnga galned by both parents and teachers.

}
¢

;

« 7 ,

Whlch of the folloalng are valuable vehlcles for~two-way commumcatlon9
/ A . °

R Tt — ——

A. Parent-teacher conferences - . ..
- . . . < M
B. Special events visits - . o
- , ’ 4 oy
. = /
C. Open Houses o
D. Home visits y . .- S -
. Y A4
E. 'Use of pdrents’as volunteers
~ s . » ‘. -
" F. Bulletins or newsletters to parents , .ot : 5
[ Y. - - " 'v -
- e ¢ » :
¢ % e e e e L e I B R R o“"';o « o Te 0 8.3 « o

L4

LI 4

.

*
‘l

pafents do not feel ﬁha@ they are really a part-of, or needed by, their

A1l are good ways to prov1de the needed two-way communlcatlon
§ )
should be used The 1mportant thing to femember is that effectxve

teacher relatlons are not fostered by meetlngs thaf are too-fgrmal_

LI

the .

. o » .
too-structured. For instance, if the parent-teacher conference or
o w =,

- - .I « -' v " -

‘special ‘events visits are the parents’ only, contact with the school.,, the

N

+ \ B .

children's school. All kinds of vehicles for brlnglng two-way communi- -

cations between home and school are 1mportant and should be used.

N . - “ .

o




. Ccnferences

. :

rey

~Consider; then, that conferenceS'aré one of the ways in which” o T T

. effective communication can be realized. Group conferences, held early *?-A

_~. - &‘
in, the .school year, bring together a teacher and the parents of his pupils. i

g RO . — -

o = ¥
——~It sa golden opportunity to givé parents the answers to general ques-

tvons about school. . :roup conferepces take many forms. One of the most ) .
4 M L T
jpopulear types is a combination 'get. acquainted" and ' prevzew of what' :
"g > .
- to come . In this kind of conference, parents :and_teacher get to know -t

- PO H
each other oetter and parents learn from the teacher about the durriculum *

v © #for the«school year. T . — j e e e -
:,‘ Qn an effeétive group conference, eveiyone plays a role. Children S o

SR might help their teacher plan the content of the meeting and the inVita- ' ) ,J’ff

32

tions, though most authorities agree that pupils should not be in attend-

A

. ance at the meeting itself Since the discuSSions‘will be on_san adult level

4 ¥
. » 5

and - probably not understood properly by pupiIs. They should ugdersfand

“that the group conference will not be concerned with their specific - k; N
! . e .
achicvements misdeeds. or Virtues. . They should know that their parents _

- .~ are coming to learn more about school.” ) B ' ' ‘ L
- " S - 3 - : L] B

<t o
. ) 5 ) . . N
R . . . . - . ,

’ 5
o

L I N -0 ’ . «,/ ey
Choose from the following,' way's in which you think(parents could ' o

PEEN
» LR

most effectively participate in a group conference. B : . ' L '
A Asking - questions o 0 4 R
B. .Listening S . N b
. ’ C. Looking ) - . e

D. Participating in & two-way dialogue .

- - - - e A hd
:

L A T D T B e’ e L PO .O'.. L A AT I I R N
. H

Great! That is, if you chose a1l of the above. You may have others

. to add to this.list. Please doj . S

: M
= P E ] <ot




° 1

‘belleve about the role of the teacher. Which. of the followang best - I

~

- . t
-

state the role of the teacher in a group conference?‘

7

3

A. Plannlng and carrying out the conference

| - .
- Now that You knew the rqle of the parent ~let's see what yon

L ‘ B. Making a 20-40 mlnute presentatlon on- the overall program_
e of his class ‘ .

. - 3. : . ) &
C. Talking about individual pupils of parents in attendance
s 8 .. s L e - A . .
%%%" D. Being regay to answer basic_questions from parents -~ . "
B . W « s \; ) “ i - , 7 At . } -
’ '.'. .~ ' i . ,—\ -
- § 5 . K ‘:' o). . 2 l«‘ » :o{l{o, LI Y I I Yhe e e e K

!

* If you agree with all except C you ‘have some good ideas about the

role of teachers,an grcup conferences.g ~:_ . e .13¢§Q§

L]
o-. 4

. - In dgddition to the group conference the.ind1V1dual parent-teacher .

) N ?{,:} Lo T
conference serves a somewhat different purpose. In this conference th o el

7

parent brlngs hls own verj special understandlng of what thﬁ child is ;hf
.~ ) like at home, while the téacher brlngs an insight of what the child 1s ) ; .
. . - L
like at school With these two perspectlves in focus, everybody galns--

N . k' LI

especlally the‘chlld

N N ) 3 [ 4
M 4 .
‘ i Lo

e -mme“mlndgx;ggalgtonferences requlre more preparatlon than group ones,
but- 1f they are well planned’ and tactfully’ conducted, your work will be i )

'easxer and more effectlve later. Good conferencea help both you and the

Lt ~ ce ¥

PUNENNI, it m——— .

parent understand the child:. TheJ result in cooperatlue planning for the

" child and win understanding, ahd respect for you and the school.

- If your conference *is to be successful there are some technlques

., 7

'

-~

that shoul& make it go smoothly These are lasted in detall in the NEA i :, {

1N - »
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publlc&tlon oalxed qunference Time for Teachers and Parents"

. - *

How do ™ t

» .
v . .

you Teel about these as tips ror a good conference° a . A

A.

S e —— L m— B -
v [T

Act ‘the way you want the other person to act. (If you want

"ERIC

PRIA et Provided by ERC

' enthusiasm, be enthusiastic yourself). . - ’ .
. C . T ' & R,
. . N e A
— - - B.- Think and talk positively, . .
- * T N - > -t
. R 3 N (R
c. Be able to listen to others 1n a’sympathetic‘andvunderstanding .-
"y P33 ol v
way. L4 - ) Lo
D. Be free with praise.’ C ST -
. - fan o - ¥ ‘o . ’
4 i . I3 - ) \ ) o \\‘\7-\
We sgree 4if you thlnk all of these are 1mportant to an effective -
) :‘ , " ﬂ‘- N . . . ved
-conference. < ] ) o ' Ry’ 4 . ’
’ ﬂ. ::'3 ’ b ¢4 b,
. . %t e
¢ - > B T e ~ > s .
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. | Home Visits I o oL -
- ) S Another 1mporta.nt avenue of good two-way communieation is the home .
N ’ ! - - - T e - —— R
vi‘s:‘.t. The first idea j:.ha.t pops 1nto a pa.rent's head when he discovers a ,
et ® N .
A USSP,
"""" A home Vvi3it by his child's teacher is forthcomlng is: .
SN St oy -'-“" . B
A. 'My child has a real problem that the teacher is ‘coming e
T to dlscﬂss. o - ] ya . .
i ele : - . N P
: L - S ‘ . N o
T s B. 'rM.Y-Ch11d~i-s~*i’ai-l—ing~:~«—m Somm o e e e s e
N~ . . ,0 ) ' h . e
o e R ..C. The teacher knows that.I'm by child's most s1gn1f1ca.nt person, 1 FUVREE
o - . 80 she wants to know me better. _ s . ,‘ — i
PR B . - - - [SUURU U U - . N - e e
.o R D._ ‘The school has a spebial need that T* will be able to helv wlth. »
\h’\r"; ) . . ' L] . » . . . L] . . . . . » ., ‘. . .’ L] . - L] .» : {. . . . ) . ‘. . L] . . . ': . ‘
’ \\,«. In a percentage of cases A and B vould be the f1rst responses of = T
. - T~
ot . : »\
. 0 . 7 the pg.ren‘b. But & good school-home relatlonshlp could elicit C or D.
s B v
- ) s v

Aruitoxt provided by Eic:



. A
. \\i Being able to—perceive the feelings of paren Sy, and hav1ng the. ability to

e it

&

. Whether the parent-teacher conference takes pl&ce at school or hame "

the educator must try to accurately perceive the feelings of the parent.

_— GO DU S — e

<3 9
respond with‘empathy, respect, wvermth, concreteness and genuiness can °~

help counteract.A and B. Fortunate Jou-may be if you have _parents who

?«

respond to an invitation to yvisit wlth response C or D. .

B

- All hGME“visits—shouidrte—scheduledeia—advance of the Vlsit-ln order

to g1ve the motherﬁan*opportunity to be ready to, welcome her chllﬁ'

teacher. YlSltu by teachers are for the purpose of getiing aequainted '

V.,, N . "y ey -

<

»
-

and of" fostening happy relationships. . , -_ -

>

< - . T
.

'°\ To makn a.success of -the home visit the teacher should genuinely .

. 'appreCmatgrthe role of the parent. She should reallze that most parents

are doing the best they can 1n terms of insights, motivations, and asp1ra-\“
. tions.. The parents were the.child's flrst teachers and they recall what c‘

- N - v L4 .
a slow process, learning often was. Parents usually realize that the teacheér

$e -
i

has a difficult Job, that she has a genuine concern for the child's wel-.
fare and that her purpose for visltang the home is to develop working
Y relationships with the parents. Most parents know that a child's needs can

" be most adequately met when his home and school env1ronments are brought

A‘cl._a into a harmonious, supportlng relatlonship. The education of a child N

4
demands a full partnership representing the significant adults in his life.

< s

™ No oneiinfluences .children as do their parents. Many studies support

. this statement. . Bronferbrenner strongly states.

PO

. e evidence 1ndicates that the famlly ‘is the
. ., most e ective and economlcal‘system"for fostering
s . and sustaining the development of & child. The

T : evidence in 'sates further that the involvement of

" the child's f dy as an active particlpant is erit-.
* ical to the succe of any interventlon prognqm,

’ a
- -




£. S. Schaefer 3tates: ' . Lo i
~"Idea1*y, profes ional- educatlon will provi de support
. for family education of the chiId»\\§chools are neces B
—— - &~sary ‘but not sufficient for the educatlon of the cbild " :

v - —= -

- "Parents+are eager for knowledge about‘their own ehi}d. They vant to .
- . ] .

. A4 « N )
know: . - - \\\\\
-about his school activitiessy, -° ' - T
‘““"'“““b—“—**—~-how he~responds—to‘other4chlldrenwln the classromnti‘ : .
SR _» =how nther children respond to him.= . . - T T o e
. oA -how he gets along on the playground. . )
) —wha+ he particularly enjoys or dislikes atout school. " *
. ' : —Whether the teécher takes a personal interest in pim.. -

Parents need to experlence the thrlll of<know1ng fully what their

- -

o4
<. chlldren are doxng amd to have the Qpportunlty of’ watching them. part1c1pate

in school apt1v1t1es. Tedchers .can make this possible.

-t »

! ~
Y . . ] .

- . ¥¥%_gayler, Mary Lou
o - . ~  Parents: .Active Partners ¢

. L S - \

Sometimes parents are reluctaut to participate in their children's

. v < N i -
school programs because:

-

AT They are too busy.

B. 'Parents are fearfui’of t e school.

T Parents feel it is the Job of the school to educate the chlldren.

D. Parents do not feel needed at school . .

E. Parents have conditions and demands of the home that preclude ‘1_

B : - thelr partlnlpatlon. «
et - F. Parents are not interested.
Nl -

Yes, all of the answersgmay?eontriﬁute to non-partieipation by parents -

- - .

ﬁut B, D, and E are probably most responsible. B and D are those that can

“ - r
be changed by school personnel. ! o

s I . . ¢

~10-

R t LI . N
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— ab111ty;to make a useful contributlon.

Probléms in School - Home Communication

» v
<

) _Parents often are fearful of the school situation and the teacher.

Some péarents recall their own unhappy experiences in school and thus are

Some parents feel teachers do not appreciate

\(earful of partlcipating

(

he d1ff1cu1ty of parenthood and that teachers blame parents for the

child's faliures in school.

Some parents feel they do not hsave the
'( . .

4 varm responsive teacher who

L 3 G !

T — e ——
e o o ——

I

G

-

-

rewarded for this effort.

oY ros

$

g

.

\ » ~ - " ",

parents o move toward closer communicatlon\and particlpatlon W111 feel

. dlscoven what\the role of the teacher really 1s, learp many "things about

By partic1pat1n3 1n the c1assroom, parents will

their own chlidren, and w111‘be made awaresof-many new ways of deallng with

o

'the1r children's behaviors: .

N

]

>

-

S
e ¢ pe 8 8 s s s e e+ e s s s e

A'is probably the reason.

¢

.

#

)

A ]

-

.
[y

Teaehers'haye a respoqsibiiity to,provide

volunﬁeers w1th respon51b111t1es that are-lmportant and $o teach them how

]

¥ ”

2

’

-

-

. - . } - l oo . ] ..
- Now let's consi another hindrance to parent involvement. Often . -
o . : - - - "\ . ’ .
. » R . . B N . .
% parents do not f8€l needed at school because: - N . .
__l A. Many teachers do not allow parénts to, actlvely partzclpate :
AL + and they feel that what they are asked to do is merely -
- ' . " busy work. . Co
- : v > L v .
- B. * Too many adults are already involved in the classroom. o
* - .- .’C.” They do not havé the.ability to work with chiidren. .

“ e )
to provide the service they are asked to do. , Usitig volunteersﬁin a *! .
. N .~ 4 0. -
.-, ¢lassroom carrJes responsib111t1es for teacher' .. - -t
N - R f“ . . <
e . ~
* N . < —
% - -
. - ; o
. ’ A}
0-11—- » > -
. d . .
3 '3
e 23
&5 , .
ir .




' LR 4

T~ to open comunication lines go that we know wha.t ‘conditions a% dema.nds . < T
ﬁnght preclude pa.rental imrolve:nent before we label parents as "dlsinter-— .
estSdW" “The’ school prog‘l'am -may 5 in.mam,' instances, be only e small part N

S of. the total fa.mily organiza.tion. - o
\
x; g '\ = .c‘
e;i G .
R |
1‘.
£
e
AR
%
53
=
- h-

_ meetings orL‘special events_or "Just to ge imrolved" that they don't care

' about their’ children. As teachers, we focx.s on vha.t goes on in the schooi“ B

. . . . - - -
- B .
. .. . ‘
. . . . .
. . « . . . |
A L
&~ e . Y |
. oY N «
. . LA . .
e .

. “Teachers often conclude when parents do not come to school for -t

- '

‘\-.,

S
3

Communication with parents' even our home visits,

e for the. purpoee/of

getting parents involved in our program. we, as teacf:ers, ,

x4

turn this around and truly get involved in\th\pa.r

How often

' prograni. l‘We' need B




/2

) invofvements . ) ’

_of the followlng ) T ... ) T' ' . .

. . =Inability to Schedule home respohsibil*tles 50 they have T

e

. Name 5 other condltions or demands that might prevent pé.rental

*

) - . ~
.
1

A, !

.

3 — - a
-
. B - 6 3- ke
= —
M . A . -
’ ] » -~ »
. . . ; 4
< M
- c. : - : N M
% —— - il o ~
. - Ly 2
.- - ¥
D. 1 -
- . S -
. +
2 ~ 4
E.
~ . 1] . .~ . > -
-~
® * ¢ s e s o o s 6 ¢ e o7 e e o .0 & "6 & & e & 2 e o e o e e e . e o o e
i
.

As you well know, many answers are possa.ble. "“Dld ~you thmk of some

-Cere for youne;er children not in School L
~Lack of.transportation N . d o L .

_» . - . w:

-Employment of both parents. ¢ ' , ' E

~Dack of "proper" clothing for visiting school o Lo
~Feeling of 1nadequacy caused 'by lack of i‘ormal schoollng,. N
~FamfTy illness A

. the time .- . R
~The number and comple)nty of human problems pressing the s . PP
parents make it difficult for them to sez school part:clpatlon e

\ ' as_important o

-Parents who’ feel culturally dlfferent than ma,jorlty oi‘ parents
are.fearful of involvement . . N
~Mobility of parents make it seém unimportant i o

: . ~ e t- . A
+ B
’ ¥ * a— & o =,

" as parents t;ecome involyed and recoénize the"iru'e pai‘tn-ership of ° R
tit schdol‘and hom.-z, they will tend to ask the 'teacher for 1nformat10n \\
- e . S )
_on child growth and development patterns. As a teacher, “you are’ the ~

authority! Why not she.re that knowledge wlth pe.rents? ’

. r-v-—
'OSdme‘times to be ré‘ally effective for children, teachers are cal!d ar
) ?' [} - - * .
upon to extend themselves beyond the claseroom. A methpd, for doa.ng Xhis, s
is home visits. If pa;'ent)/c;nnot come to the sthool, perhaps the teacher. “

.




~can ‘go tp the home. ~

< . . .

«

. ‘s N ;
At this point the -support of—sglg‘ol administrators

becomes important.

- .
T e, * * .

, Choose from below the responsibilities of school administrators:

_A. Sup rt teachers in their pu ic relations efforts.l

. ; <

B. UsE parapxofessional peopl\e to free the teacher to make
parent contacts. — ¢

i . . . ..
~ 5 - L

Provide a suitable Pplace -for parent con/{‘erences to"'ne held: ‘,'

' . - f o
‘Make information about the s¥udents, the school, and its -
.Prt_bgfams available to parents‘i’ o, - T e

. P . [ H ]
< i a P x v ey

* ‘g P \,” ¢ -
' .- - . 4 AR P (. - :
E. Recognize teschers as professjonals. S ST
. . N ’ L ) ¢ z T " K hRS
'~~ - . . . . . o e %\‘ N ~ ‘o
. . LR . * * . . . . . * [ ] * “ - . . . * L L] L] L) . . ; .;‘ . - - . . . - . . " - . . >

JIf you .i‘ound all of.these necessax s we agree. Because there-is no hy
LR .
-formal preparation for working -well wit :g parents and the com:nupity and’ no .
.l 5
reward or penalty for those- whc do or ddn t, t is vital that the. teacher
have as much. administrative support! as possible. . & .
. ) . . Q . | s . . ) Yo .
N . " . v >, : ) > 4
5 - , :
ool : ¢’ ce N
e T ! -t . Ty -
L R . * -4
. / - - b
o . . t
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' 3 K .n N . ‘., *
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*;VEthics‘and School Poliqy e

,;-

z : ' ' /
_ Classroom teachers can become front—llne 1nterpreters, bulldlng

foundatlons for publlc support of the school by deVeloplng a warm, strong

Internal condltlons must prov1de the klnds of

relatlonshlp with parents..

encouragement and the opportun1t1es necessary for these publlc relatlons

%"

- act1v1t1es.

. grow. . . B . N e

= - . - - e

o " esting

e P

School adm1n1strators are responsible for creatlng the all

important atmosphere in which public relations of classroom teachers cag
- . - - -t T . - « & o

- & -
- 2

W1th or w1thqut adm1n1strat1ve support the teacher who shows_that

’_’___,,___——————“—'"‘ - - ‘e ,*

i o et
—~*‘“‘“’~“”_Extra spark of interest in students and in teachlng rece1ves dlv;denda that

. ] / .

>

are too great to be measured. LT :

I3 - I

’
- ey e e - -

'"“'iﬁ_iév;ew, cons1der some of the follow1ng as helpful ways to ' open

L4 - —

“the ‘door”. for communlcatlon. ) . o - .
I i

g
\

:'b. . . . a v
. ‘

Invxte parents who may “be questlonlng the work or behavior 4
. _ of their chlldren to share a p031t1ve, informal experience.
An example s a parent that is quest’onlng why their six -«
year old isn't reading may be invited to look at some inter-
fork or some activities at which time the teacher
describes the developmental stages leadlng to .reading and = .
how his or her ch11d is progresslng.

Send a note home with a chlld that tells parents how spec1a1
you find the1r .child. L3 T Tooa .

AR
A}

cC. 'Visit'a home’for-a special occesion - a néw baby, a néﬁ‘pét, B
» . view a spécfal task pérformed by:the child, etc. . ) .

» .
-~ sy "
(SN

-D. Plan to eall .each parent onge or twice a’ year Jjust to chat
‘<. about how thez;feel about their chlld!s school.A 9

5 s
The 1mportance of the teacher know1ng the ch11d's home and understand-

ing the c1rcumstances to‘whlch he must adjust out of school cannot be ewer-

~ H]

empha51zed. A well-prepared teacher shbuld ga1n suff1c1ent 1ns1ght 1nto
: .. Ve T 2 ”
- - o . SR v
Lo ' BN . .' .
Y e ) ) ~ .
i . .
’ =15~ . -
k4 k3 A .}-S ’ . o
¥ N » .
. .23?ik2ff\k;J, e
F
) , ' ’ hi ' .. “ A -
i . ]
2N "L es . : . N
. Al - . - "




family life 1n the communlty to be able to make suggestlons as to ways in Ta

[ - - f

which fhe famlly 11fe may 1mp1ement the school program._ . ’

- =
Vg .
> . .

et T H S A —

. o . Whlch of the followin; questlons address themse1Ves to concerned
o e = , . } .

R . teachers‘7 C , ‘ ‘ . "1
L Lt ) . o ) . - . o . ' - s, - = - i —— -

T T . A. What are the resources of the community and of families which '

. - might implement the school program? i

B. . What aze the atvitudes of the parents toward education?
. &

A @srt,_mWhat are_the_indivi dualwproblems_thatdparentsmare*apt to._have?

d f . " D, What is the politlcal and econamic outdook of the communlty?

;.- ? e & 6 6 e 8 & & 8 e e 8 8 8 e e & e e e e e o« e . ‘,‘\‘"W‘-‘ I T
-, . . - .- - . 3

Yes! The answers to all of these give the well-prepared teacher
1ns1ght 1nto famlly 11fe in the communlty «ththout this kind of infor-

- LS .- &

AP matlon teachers haVe 1nsuff1c1ent knowledge to make recommendatlons for

~ - - o . . -

3 < Ly
educatlonal_1mp1ementatlons.

2 . > PR
2 S e =
\ . . . o
i

‘ A two-way communlcatlon system estabilshes a rapport that,preVents

. I3 ' -

/
mlsunderstandlngs on the part of pérents about the scyool or teacher and

. : the teacher about the home and parents. Doubts, questlons, concerns and :

A

~fears can be expressed ‘and solved. Schgpl pollcy and ethlcs can be ex,/” )

s

] plained and support, galned from parents.b . ‘. T
v - RFADYQJ(SET! Go! Get busy on that two—way communlcatlon system
_ between you and your‘parents.' Here are some practicalnsuggestions:
L . ‘ . - A.'AGet to know each family - their 1nterests, concerns,
' L ) . problems, desires, etc: e ) ] "y
P ) . . . :
i I T B. Make yourself ava11able to parents. . - -
R P . -

\ Zn

- ’ C.- Establlsh K- rapport that lets. parents know that you feél,

. o that their ideas are worthwhile. It is reassuring for them'

T to Know’ you are not a critic but -@ partner.

N ¥ -

REMEEBER! You need _parents, AND they need you.
R ] -16- ‘ )

v
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- ‘ .o ﬁ/ .
o~ . . e oo Y e~ PARENT EDUCATION

- o

R , . - - . i ¥
- *? . .

Educating for the Open Concept e S ‘

’ .. In order for parent education within the open concept ‘to be mean-

1ngfu1 you m.ust first clarify the *‘ationale for the program Meetings
-
must be well planned and effectively ca.rried out. Parents will went to

a - - - . 3
" d

know why the open concept is important and how it will T:enefitl their*" 7
- children i’n terms of preparing them to function, in our society. . _

. Some questions that parents will ask, e1ther 1n this session or

e e e e ] e e e e e e e e

others, follow with points that need- to be stressed in answering

, o ‘1*.»' w111 there, be standards, control and d;scipline in this pro-
. R gram? ¥ <

Q-

i . Stress: Yes 3t Standa.rds will be developéd in terms of each child's
- : \individual needs. A positive approach wili-be ~taken. -~

H

i -~ -middle- school -or-Junior-high -school? .’

-

: - - _‘St_ress. He should adJust very well because of, the following ad\(an-
‘ \xtages' : .

- . w0 \

2

E!nphasis on development of responsibility
b. \Organization -of middle or Junior high school' -~

c. ‘Emphasis on a positive ‘self-concept .
. \l E!nphasis on work habits and stud.v skills

« 3. How will I know where my child is in canpa.rison With the, rest; of
- \ the children?

Stress:’ Skills are developed sequentially ‘and you wil] know where
‘4 ,,he~1s~e.t'amr"time in any skill &rea. Yod will be.able to.
N . \ ppint out progress he's made. over a month, semester, a

. ; year, or several years. ‘It is more important to know the
kind of progress the clild.is making thpn to eomparg his

. o o progress with th&of other children.

S o i .

4. How will my child ‘be’ graded? - L .

. - - \ 4 L R N
‘ __ Stress: He will- be graded according to his progress as a result of
) . 4 constant diagnosis and taught according to weakness rg-

. o ’ vealed by the diagnos1s ’ .
- t . & . L] .

l
| ; | |
o, .- \ . o .‘.18-
. ' T
{
i

o, _ T 2. How- will my “child; ad,just to the more structured program of the .

. . VD

S Tl



<

o 4 » . - ’ " 3 -
PN T PR ) ¥ ’ St o ’ h .
5. What about homework? - T . '. C s o . SRS
- v ' s ‘:. 3 .l
! Stress: Better describe@,, as work at héme. It will-be assigned :
, . ? to reinforce skills diagrosed as weak, to provide practice - J
ST -in skills recently taught to supplement a “study at school,. -
A . - o—OrT Just to meplete work not completed during the daily Tl ts
. » program. . & &
; ’ . - Next, pa.rents w:.ll need heipqu \:n-&érstanai—r;éﬁ{e"r;iﬁology con}x_;c:ce—&“m’ T
. wlth the program. Some, of the terms are: T o ‘ ,
1. team téaching ‘ .~ L
~ 2.. nongradedness - - .. L T - .
3. continuocus progress . A . - "
4. skill sequences . ‘ \ : .
- 1, 5¢ diagnostic tes%ing . ) . R L
. 6. contracts 1 oL ; i ] i ‘L
. ‘7. packess- - —~ . - ' : . ot L oL e )
. 8. learning centers =~ & ' . T o -
- 9. indiv;dualiza.tion ) ' ¢ . N V,;“r S
T : You: may went to include 2 parent's aictlonary for your perents.” B
. _Mi,,,, s Othe;)—.ir;i)é;géﬁt ‘l:h:i.ngs"‘l:ﬁh;ri;~ yﬁaﬁ‘v’rﬁibﬁm;leedﬁgc;ﬁdiscuss areﬁs.c‘}iool ‘ »
L. L - . N —
* ) 6rganlzation, options for schedu,ling, and eacff area of the curriéulum. ; » .
Last, and most impc;rtant of all, ygﬁ.will need to. help the parents un{'ierf- ' l_ jw<
“7 " . -stand how they-can help with the program. R
- ’ ) 4 i
@ ) 3 ) > ,: L w2
7 . 'rl * _ - N N A 2
ki . R . - . ,
The main point in the development of a program of parents education
is to know what‘you are: going to do and how you a.rea‘going to do it. Be S =
. i - sure to.plan your program so thai there is & sequence t¢ it. The basic o T
X - - .
',idea is to keep thg parentss i'n_f‘ormed 59 that they feel as though you are
L :. _— . : gl9- . , - . - : ' ’”.“bf,‘:
‘ ! a ' ? - ) . . ’
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At .,.
to involve them in it.

JOR - - - - - »

“- = intermixéd -are: -
8" " 1. Reading -

— —— ——2— -Statieng--
L rotate through them - L
Individual parent meetings -

Y

3
k, Large group =
5. Small group - seme as 3.

' which may be used. - - .

- trying to help them understand what you are doinsn and that you are trying

»

Five approaches that may be used - . singly - or*

t =

providlng books and-artlcles for parents to. read -
<sett1ng~up~stat10ns-for‘visitat”on a"d“hEViﬁE‘parents c_f—
explaining the prognam indiV1dually
as parents come in for ‘conferences . .
meetings where the program is explained

In addition, films, filmstrips, re2 -
source people, articles, and slide presentations are materials,

‘

Session b,

<
. o . . o
) 1. Examplelpf a Parent Education Agenda. o T e e -
‘. : e gro sesaions * ‘ ’
- La'pg g up e* ra )
* , . Session. 1. "o hours - S L
SR ‘o Philosophy or rationale-Definitien of terms * e
- . . Questions and answers - e
. e e Sessiann2., Two hours & ‘ C i
. : * Organization of the school " e
o .,  ©Schieduling in the vario4§ teams X
f ) Movie-Chariie"and the Golden Hamster ,
RS "> Questions ‘and answers - - * '
_ Session 3. Two Yours-Curriculun Areas R ~ e

Communication Skillsv

Math™, cuss how these programs will be
Science . organized and 'what they intend to ’
Social Studies accomplish. .

Questions and’ answers . _ B
Two hours =~ - . ¢ b
‘Learning Centers. and Stations RN -

- Contracts-Packets, Kits and other special mater_ials d

Start in large group and explain that you have set up sta-"
tions through which the parents will rotate. Man the sta-

. tions with- teachers or students or both. N
. « . ~
. 'l‘wo hours "‘;
Reporting to parents, record—keeping, skill sequences
Questions and answers . . .
K . @,
. ,' ¥ .
C o 20~

, Thig could taxe two gessions. Dis- -

A

-

r

-

e

=

v,
W
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X%

Session 6. Two hours-Cultural Arts Programs

Get these teachers to explain their role in the program.~-~- -

_ . __This can be done with small groups rotating. i
S e Questions and answers '

~

Y]

° ,Session T.
- Question and ansvers

-~

. |

e

Pa'rent’ Education Sestions

II.

M@éed Approach

-

Two hours-Parent Involvement Program _

Session® 1.

Two hours-large group
Philosopby, rationale, definition of ternms.
Questions and answers

t"

o

Session 2. Two hours-la.rge and small groups
) Large group-Origin of school and film, Charlie and the
Golden Hamster.. . rerretbe
: Small group-Scheduling within each ‘team-Each team meets
* &% ' with the parents of the children fssigned.

~ '~ Questions and answers - “r

et o i 4 e e A

3

I

-

° Session 6 Two hours-small group-team oriented meetings

>

-cation,

e

" Réporting to pa.rents, record-keeping, skill sequences
Questions ‘and -ansvers \ .

i %

4 , . Parent: involvenent C e
. Questions: and answers o RN

s g ¥ -

Session 3. Two hours-small’ group-team oriented meetings
, Curriculum Areas: .Communication Skills
' Math 3. i e = -
3 e i.Scienceﬂ e T e ‘
e - ‘Question and answers T, < a
B a('l‘his could take more than one session. )
‘Session L. - Two hours-team oriented meetings - ’ .
Learning Centers and Stations, Packets, Contracts, Kits
. -and other special material - . o
> Questions and answers . v Lo S
(‘I'his séssioh -is effective if the pa.rents are actually
involved in using these approaches perhaps on a rotating
. 'basi*E This-could take more than one session.)
.. Session \S Two. hours-la.rge group et : -

These two examples will help 'you organize a program of parént edu- - °

P

Please don't underestimate the importance of such a program.

Pl

-is effort well expended-it beally is! .

Itclude it in yogir.overal,l _plan of program development. Believe us it
-t - » : - [ “ - .

1}
¥

=21=-
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Pl

-

' in . " h - - . . LA
’ w o = . . ° ¢ . e T
" The teachervcan'help educate parénts ‘by.: ,'-' ' -
A. Contributing her knowledge of child growth and development.., ..

think about C and see if ve can develop materlals for such a conference.

Educating for Child Growth snd Development ‘ ‘

In addition to educating parents, about the open ciassroom concept,

*parents can also beneflt,irom a better understandlng of cnlrd growth_.and

LR N

develOpment and the learning process. . : o

% . y

An enormous amount:of;learnlng,ls achieved by chila-

. ®

ren in tfieir homes - they explore and discover through

play. Adults rarely appreciate these play activities

as learning experiences. The parent and the "teacher
‘each have a unique responsibility in this relationship

through the mutual understanding that\?he youngster‘s ex-

_ per1ences in school as well as at home, can affect hls'behavior end learn-

.B; Interpreting to parents the{purposes and goals of good school
: fexperlenc°S“for youngsters. . - .

3
. .

b

P#%rlng through play.

icance to the child of exploring and dlsc
. 2}

pid you find A B, and C all responslbllltles of the teacher? Any

./

one, of the three might be.good subJects, for ‘a group conferenCe.

A

Perhaps the best method for alding the parent is to- d1rect1y involve

the parent with their child*in an activity—oriented”situation.

) for development of a conference w1th & group of parents.

™ e v N -

.t -
N . . <
i . 2

<«
&

Creat1ng opportun1t1es to help parents undersuand the signif- .

Let's ~>1f~

j - - . ) ‘
*

- * Workjobs for Parents by ‘Mary Barratta-Lorton 1s a very. good source

The book is .
Do R .

o re3- . -

S

3




L
. » - “ -
- ; .
- - - L. - - 4 . - — =~ “
. - . - : - -
- — . ; .- < ’ .
— . ” Al

f111edkw1t§ p1ctures of children and adults involved in activit;as.

The book is camprlsed of 43 workjobs. Each is sizilar in format and -
1ncludes the Skllls for the actiV1ty, the act1V1ty itself how to get
tﬁe act1v1ty started "ideas for follow-up questlons, & p1cture to. 1llus-- ' oy

N - A -2 S
trate ‘the’ act1V1ty, and a materlals list. R -

e
o——

These-activities are for the younger child. A similar group‘c'S'n--~

- o -

i

) ference could'be planned for Egrents of different gge students. Choice )

* . % u .
"“‘bf a reference book for-the conference would be made as spec1f1c needs are. °

-— — T »

established. —As an example, a group of ‘parents who feel a cammon need

to explore the special problems of the adolescent child could form a . >ﬁ‘ﬁ
very useful study group. . o o R ST L -
) - Some examples -of -good reference#books upon which to base,a group oo .
e . - _ : . . . . R .. "
‘Study areo - r ) ‘e Y .- .’ - L
. " - r] - ~
‘ - -Between Parent and Chlld and Changing Children's BehaV1or '
¢ : by Haim Glnott e e . .
. - S—? ' T . . )
. o Famllies by Gerold R. Patterson *. 4. ) . S8
. —_— \ T .

- » Y i -
* o ' v b s . L PR 4

'j_ Parents. are Teacherslby Wesley C:'Becker

Child Maragement, & Program for Parents .and Teachers

7t . by Judith M. Smith and Donald E. P. Smith £
e » . 7 . ' Yo '
I-.——\- ’ . N o
’ T N> 2 - * ) )
r \ : . . . ) _
N ' ¢ # \\ q& ‘ 4 :
_ N S
e ' N e - - . N
o - - R - N\, . —
7 U - N \\ L 5
- ' o N . ) L8
: N
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\ ) !
. ~ Using a Family Resource Center

Volved in the educational process. As they participate with educators, et
their- natural role as models for their children is strengthened\ A part- ° i e
" nership 1s formed‘between parent an'd teacher. ¢ The school becomes a less . S

. t}xreatening 1nstLtution,. communicatiOn chaﬁ”nels open. Teachers and par-‘ - |

’ . -

The Family Media Center is a very good way ror parents to become in-

v

E -

s
g N -

. ents J.ess frequently find fault w1th one another, they ‘more often find ’ ™

- themselves working together din. the interest “of children. !

...h KN ' Q

9

Melps promote a sense of community. N « oo N

able to faci--cate programs and to gather data that helps in meeting indi-

_ to hire a full time person to- fill this role. - T

A Fam11y Media Center would need two,.primary goals'in focus. Number
—__ ' One goal, of course would be to enha'zce the parent in his role. Devel- -
w oping a feeling of importan\ce,- a-sense of upity and mutual obJectives

The Second goal would be to promote a better comnmunication line ‘be- s

- ~ tveen'parent and child,

The 1deal arrangment ‘for determining the needs and vishes of parents R,
who are to be members of this center is providing for a hahe coordinator.

'I‘his person, because of‘ the on going comunication between parents is ‘ g
i V1dual needs of the group. Unfortunately, not many schools will be able

~ One possibl_&.avenue for determining the needs of parents wonld be

through conducting a simple survey of parents of all the children and .

High-Scope Educational Research Foundation
Tpsi lanti, Michigan._ —

ey ———
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making priority decisions concerning findings. An educational commi

b

‘could then be formed This ducational committee should include broad

_; representation of'the arentkgg ulatlon served- by the school. It should

. e o o~

attendance area. The other representation should ‘be_ teachers, aides, N
M > . .
Vsupportrve personneleand administrators. ' _“

. \/’\ g ) ~

Thls educational adV1sory committee can play o substantlal role in I

. - M 2

the plannlng and management of the Family Medla?ﬁenter. Briefly lets list .

Y.

a few of the act1V1t1es of this committee.

> -

© 1. Identiiying parents and educatqrs who would make .prospective
) Pioneers in the new ‘endeavor o
o 2. Deciding on the physical structure or setting for the center. )
' 3s Outlinlng guidelines for, the surveying of parent needs and the <

. implementation of programs to meet these needs . -
L.” Working with supportive persons to determine mater1a1s that. . R

— would be needed in the cénter a7 " .
-t 5, Exploring possible funding for the proJect ---\ .o
2 ¢Z". As. this body of members begins working as a committee, the need fox#

;,a cnmplete 11st1ng of a11 commun;ty resource persons will be evident.

- i » ._.—-———--—
amm Much unnecessary timt fpent by 1nd1viduals in determ1ning methods for
T e . - A " ,
attainment of goals couJ.d,l ¢ saved by mobilization Qf community)resources.
“ " RN |

. . ¢ .

. ., A directory of services,fo parents and teachers can be readily[compiled

- v

* 3 3 . . ‘ . - ""‘A.c - ) ’
by a committee. The involvement of these agencies and orgahizations can * 3 :

A
- » \

chi&d-perent communication, whqf are some of the basic materials needed

‘for esta‘rslishment of a Fammly M dia Center? . 5o ) . -

. Parents ‘ ' ) v .t B s . T : '~“_ L
s e = T % i . K l

. o B LP 3 11st ?eZktopics of panent interest that would be‘considered in 'p;

Pa—

the selection of books -for "a basic uibrary

e e T 'Vf26"\\w




B

" to get ‘started. X ' . Lt

Health - Mental and Physical N T
,\/ ‘2. Nutrition ) R . "

3. Consumer Educatio: '. T
_ k.- Academics -
and Science ,

In the school media center are books on- all. of these tog;cs < ‘Cata-

[P §

1ogs listing thege. books -would 'be an asset to the center. Most parents

are .just as 'busy as teachers. Information in digested form, og current

e % ’ -

top1cs of interest would be_more readily uged and apprec:.ated by these '
A . » . K \.

*
~

persons.
. 1." N * .

en s Teachers E&ucational Equipment' : . y

; t .
1. Typewriters Ly .. . g
e 2. Adding machides ’

~+ 3. Sewing machines K
4.’ Tape recorders - ) < ad &8le o © ©
5. Previewers ¢ ( "0 e nopo WOEO|
‘6. + Record Players . ' ®©as60a e,‘o O‘S.
T: Wood-working equipment - o 3 DN - ]
87 ‘Cookingequipment . CES
9. Arts and Craft equipment ~ - o ;._/' “

et Cm}youdist others? ' L LT V*,' ) ".‘/'\,_ e

" An aler comnuttee wop.ld npt place materials in‘this center that a6 -

!

not have a specific purpose for _meeting the needs oi‘ their pa.rents. Equip-

5, $¢

ment would not 'be the same for any two centers, but these are sc;me ideas

-

e~

¥
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- What about materials for :unpronng and ma:.nta.ming ‘the basic child-
nartent relationshi.p? o ) -
. Child - Parent ‘ ; . S L - \:
. ! ) B | e - o
% In Module I we talked sbout the learning process. Pla,y vas mentioned
. _ @s a necessary way for the active. learning process of :.jhildren. Toys be— .
’ 1S . .o . ' 4, . "
) . come important in the- consideration of, play as a woprk process. Some homes
. . and school classrooms have more toys than 1othera'; The toy-lending lir R\
- v N 3 - ‘-.. LI » . N
! ’ Yt " o T > _— -
brary is ope way to put learning ‘toys 4into those plaéeswhere—‘tpere is a -’ s s
;‘;T’*t- _ ‘. need.* . T ‘ " . - . : 1 . . "'-".. v
) ) .L_ ﬁ -~
." - - ‘—M‘ = . -t ,
. v i' . - i
- °, v * N ’
. \.’ \\ -
- b4 _.'/ ' -
PR N e
. B ' . =9
.- . o e ©, -
N oL j‘ s ¢
. * A basic klt for use in a oy lending 11brary~can b . ', L.
-~ Far West La'boratory for Edu e.tional Resea.rch and Dev'elopment Berkelé'y . S
} Cala.fornli ' . .
) ’ 'be previewed at’the Okaloosa amily Medza Center, J.lQ Secona St et Fort
) . o . e he : 3 o s, . )
o &1ton Beach, Flor:.da. {-’1‘ . A I LN . tet
0"‘;»- . S, i G 1 ) - P ' .
' . Of coume, the stu&y group:. for parents would'proba.bly, ut not nec= .4 -,
Ny & s, : P . M B -
S essa.r:.ly take place a.t the center. ,Matenia,ls requlred for $u h workshops™ - .
: o : o B
* [ - k) -
) ) ‘é ’ . ~28- . . o »
- ~ . : 'v 1 j :" - . - .‘ ' .‘o
., e ; ™ [
N » 0‘ 3 i * * -
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ferent*,e’en’ters .

%nd possfia.ly smu'ed by qeveral dif- .’ }
a ,/f‘."-
Adequate tables and chalrs would assure nore frequent

~ v o~ M . .
< . - -

usage of the center/for group meetings. o . .

«

should be inventoried periodi )l

The Family @edla Center is really the home base for the pa.ren’qs and _—

teachers. The 1deal physica]: setting(bf;or the centers is a room in the LT

/\I > .
cammunity school. As a special need is determ1ned, these two groups of - ¢
- . L » . -
¢

persons move out into the community and its various places to a.rrlve at

‘"common goals. e UL
Suggested Reading for.Parents and Teachers: ' 1 ) _' S
Dibs: _In Search of Self by Virginia M.  Axline L
Between Parent and Child byi Haim’G. -Ginott
' Macmillan Company, New Xork ‘- o
Schools Wlthout Failure by William Glasser ‘ "
Harper and Row, New York

- Parent Effectivéness Training by Thanas Gordon )
Peter H. Wyden, Inc., -New York
_ How Children Fail by ‘John Holt -
. Dell Publishing Company, New York
2
Young Children's Thinking by Almy with Ch1ttenden and Mlller .
Teaehers College Press, New York . s
Teaching Montessori In The Home by Elizabeth G. Hainstock S -
Random House, New York . - -
<
/\ 2
)..\
. * e .y
: . :
Vil -
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K T . © CLASSROOM VOLUNTEERS ' .

B el

|
‘ I R S . . . .
* Introduction’ . : )

Never. have, so many thlngs been asked of classroom teachers. And -

the future doesn't look much,brlghter in terms of decreasing the scope

N " of the respon81b111t1es of the teacher. For example, movement away

V_frgm,selfecontained classrooms creates a need for time to plan with other

~
-

adults involveﬁ in the education of children. New curriculum programs

require teachers to become familiar with new materials and new methods.
., B . ’

Innovative programs necessitate an increased amount of careful record,

»'keeping. " Federal Qrograms bring new materials whic. cake time to learn
- . Y . : 3 ..
to use correctly. ~Accountability emphasizes every child reaching his

v
"

potentlal and makes 1nd1v1duallzed instruction 1mperat1ve. .

..The complex1ty of the teacher's role makes it mandatory that teachero

- L A . L]

, =+ find personnel to help them carry out many of these functions.

ST As outlined by the N E A. in their publlcatlon, A Key to Better
nSchools, a parent volunteer program can be the answer to: - ) .
1.' Meeting the needs of individual children more fnlly, making the :
educational program more flexibie and thus ‘'more child-oriented \\\
through incypeased personal ‘attention and a881stance.

2. Developlng a cooperative partnership between parent and teacher
. for the benefit of the child. .

-

3. Enlisting and strengthenlng parent cooperation with the school,
‘ which will increase parent support of the school and 1t3'pro-
grams. . .- .
4, Creating an environment whlch encourages two-way communication
between hame and school. ‘
5. Giv1ng teachers more time for professional actlvitles, making .
them more effect;ve teachers and creating-a more manageable teach-
ing role. .

’
.




-

-

. L
. - —_

1 e

L — -

'Encouraging experimentation with new techniques such as team

-~ possible for the school without volunteer assistance. .

.{q. Providing a continuous public relations feeder system from the
scheol through the parents to the community ‘to create greater
understanding of educational needs and goals: and to form-a- "
cultural bridge in a- multi-ethnic sett1ng.~ -

8. Allowing parents to make a significant contribution to their
. children, their schools, snd their  community.

These overall goals will giveﬁzogﬂa,broad~idea of the pnrposes for -

1n1t1ating or,expanding your oyn parent-involvement program‘“’Here is

e

it

another, more specific reason.

*
&

teaching and with new learning materials - which might not be o

Mrs. Thompsop, & first grade teacher;°has-ma§e'a list of her goals

and for the first‘semester of »8chool. fi} sne succeeds in’éiving her )

chilQren all the experiences she had planned, she'd have to make a deci-

sioh. Choose the best alternative for Mrs. Thompson. o

A. Have tentacle transplants‘so.she.can better fit\tne role of an -
ectopus.

Get busy and utilize the skills and abilities of tﬁe parents in
her classroom. . o<

- ’
.

‘\
N

sle o o s s 4 B s e 2 e e @ s s s s 6 8 e 6 6 e+ e e e e o o ¢ ..

If A were possible, I'm sure many- teachers would' have attempted

-

it. But there is an easier way.

cially if they feel neeied and wanued.

Many _parents want to be 1nvolved, espe-




- . Re¥ruiting Volynteers o . .

-

) ' | The first step in utilizing home and comunity resources, is to lo-- -

1

cate potential volunteers. The following sources are mostcpromI51ng for

¥ o ,’-—w‘”

obtaining classroom volunteers’on—a'regular basis ¢

— Parents (hy. far the most available source)
e Senior citizens groups
o High Schools (home economics and child care courses)
' - Colleges Cchild development, psychology and education courses)
Volunteer Service Bureau-
. Church groups
- . _.__Neighborhood: groups
Clubs (such as Jr. Chamber of Commerce, Women's clubs, schodl clubs, .
. Keyettes, etc )

. .. Since parents will probahly be‘your major source for volunteers, a .
i, questionnaire to be Sent home Wth students could have a three-fold’ purpose
. . 1. to alert parents to your program
2. to recruit parents as volunteers )
v 3, to provide the opportunity. for pavrents to suggest people they
" might know who would like to volunteer

v

So let's get down to -specifics. First, list the goals and needs for
your classroom. hlS should help you pinpoint the areas vhere parent vol-~
‘ unteers could be of real assistance. A questionnaire written with these
needs in mind could bring a bountiful array of help for you and your child-»
ren: There may also be possiblities for parent involvement iﬁ areas that o
. .. ]
-3k

—

. . ' £




you hadn't thoaght of, _so be sure to add.soﬁe nore general qhestions L

Y

/g%ared toward skills, hobbies, experiﬂnces and interests that could also

. - be of use in your classroom. The following example may glve you .some
ideas. ‘ ' t . :
¥
- - . R . v A S
PR Y - . > . » .

Ry B
] -

Mrs. Thompson decided she needed‘help in some specific areas. Her

-

housekeeplng area would be complete 1f she coﬁld‘prOV1de some cooklng and.

.o
‘—-—-..__,,__
LI ey

sewing experiences. She also needed help in’ the construction center with T

[ 4
. . W
the hammers, saws, nails and screws and in the music and art centers. With*

i t

thesevspecific needs in mind, Mrs. Thpmpson designed this questionnaire on

.os"x " caigs so she could keep thém on file.

.As cards &re returned, Mrs. Thompson can meke a file for present use
and future reference. Many needs can be fulfilled through ojrent volun- S
teers if they are just utilized. . / C —_

-85~
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back of 5 x T card’

-

¢

v- L - ’ - .

Dear Parents,
f " .
Our” boys and girls are our most 1mportant resources. We share a

P , -

‘ common purpose - educatlng chlldren. Many chlldren need ;ndividualized' ‘

attentlon and you have had va.rled experiences which can help our chlldren

i 4
e

grow. You can help. We need volunteers to help the teacher in ways whlch

*

. Hobbies ' . N \ - .

AN . ] i

© Places you have visited and could share with us

) ’ o , o~

- )

~ 1
Days and times you are a.vallable to help

¢

’ LIS ]

} Do you know someone who might be interested in volunteermg” If_ so ,please,

glve their names .

Thank you,’

Mrs. Thanpson s 1st gre.de class -
o "y

T will allow her to prov1de more perSonal asslstance to our children.
4 . .
[4) -
N If you would like to help ’us in one or more of the folldwing. areas, .
N Y ' L . i , ‘
W please check and return this card to nle.
ol T ——— o ‘s ,
O - e : T e e e .
"B cooking " outdoor-games- . art act1v1t1es
“ _sewing’ . - woodcraft : music activities
ST . ) ‘ .
.
— \ .
’aine
Occupation -

<A



-~

‘ Utilizing Volunteers

‘\

L] o

The a.ppropriate use of volunteers can be one of the most sigmflcant
aspects of any volunteer program.. Volunteers will not remain volunteers
_very. long if they are given assignments they are not interested in or
" that are inconsistent with their capabilities. — . .

. . - ) . .t

Th» first step in deéiding how to use your volunteers is to:

~ A, Find out in wha.t a.rea the vplunteer wishes to work.

e
rxs

B. Find out the voynteer s 1.Q.

C. Make a list of areas in un;g_h_you need help. . .

._:_w’_o‘....:.....'..o.’o..-’;‘.....o.....-..'.....

$. RS

) By:all means dec1de where you need help flrst. (C) _.The seeond step

" is (A). (B) is a joke, and a fast way of e ina.t1ng help.

\

- L. . —— N

Ma.ke a list of all the areas of, your Job\ in which you wa.ht and need

£
nelp. ("Want" is an important word here. Many times you may have Jobs that

volunteers could do but you prefer to do yourse\lf!) Included in this l'ist




'might be construction of materials you need, adult supervision of cénters,

A

assisting individual chlldren, supervislon of lunch room, testing, ete.

~ Once your list 1s made, write out a brief descriptlon ‘of the duties .
[ KRS A
each Job entails. Show this list and Job description to the volunteers

&

and ask them whith- job sor Jobs they would be 1nterested in perzorming.
. 7‘. h .
Following is a list of services whlch volunteers can perform It .
R S £ . , 8 g el

may give you some 1deas you had not thougnt of for using volhnteers. !qu '
may huve‘ideas that aré not listed.

‘-Supervising centers ' ’ ' .
~One-to-one tutoring of children with special needs
] ~Working with small groups to reinforce* skllls _ .
- .~ -Playing reading and.math games , . ; -
B -Writing stories dictated by, the children
. ) ~-Supervising indoor “and outdoor games
Y - -Supervising clean up.time, . )
: " . =Clerical work, such as typing, duplicating and*filing . S
... =Msking classroom- materials A ! .
. -Organizing field trips or. parties - r -
-séiilﬁg up art, cooking, sewing, woodwork activities .
-Making tapes for the listening center __; . : -
-Reading stories to the total class or small groups . £ -t
-Supervising the classroom while the teacher works with small groups
. -Talking .and listening to' children o

-

Failure to define adequately the role you want a volunteer thassume

= “is one of the major reasons for vblunteers "dropping out" The second

maJor cause of volunteers leaving is lack of interest in the assignment
they have been giVen. That is why placing volunteers ~here they wish to

A-///,/ work and *raining them (remember, you are the teacher) to bve effective are . "

so_important.

- ) v

[} 1

— - N '
Imagine that you need help with reading groups. Mrs. Jones, 8 parent

volunteer,is an ex-reading teacher.’ She has expressed interest in working

. %
with children in the art area. Where will you place her .

-38- S
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»
-

L.

" .A. Assign her to a small reading group g .

B. Assign her %o art area super‘visionr 7»' .

L3

I

C. . Assign her to playground supervision

Bl Her superVision of art will not help solve your problem with

5 -

reading ,groups. But it could give you the freedom you need to work indi- e
k3

vidua.lly with children who need help with reading for a few minutes each

~ day. ’-_- . --f

. Sometimes assigmnents are not W What -if a volunteer wishes,

to work at a Job you feel she is not suited for" T ST . -

. A. Tell her you don't_think she will'be happy in that Job a.nd ask
_.her to pick a.nother., )

"B.Ai r for which you feel sh ited, | '
, ss' gn }E to the_ J.o‘o o wlp.c v_ou ee s( e is _suite , /\
" .C Assign her %o tne ,lob she wants and see what happens.
. o . T, -

.
€ & * 2 s s e 2 2 + s e s e + e e e "6 4 e e ¢, * o e ar 2 e e 2+ e e e,

- C may be'the best choice. If the volurteer is not suited for -the. Job

she will more thn likely. see this for heérself and want to change. Maybe

»

your feeling that she was not suited for the Jo'o was incorrect, and she

may work out beautifullyl , A e N e

A

s

B

It is important to periodically dwscuss with volunteers how they feel

~ e

' a‘bout their jobs. They and ;you need to discuss and re-eva.luate the assign-

ments. Help volunteers to feel free to discuss their feelings honesfly

"a

- with you. .

C e 30
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~Iraining Volunte2ns K - . . o -

=TaININGE VO UNLe ns ] o e - ‘ o
w 8 b " ‘ B

e The specifics of volunteer training will depend upon the individual
B * L - \ - - - . *

. . situation.}/ﬁowever; there are several elements which will be common to

N B
. L4 - . - . r)

~ almost any sitaation. o : , . - 3 T,

- - 1. Volunteers need an overview of the area in which they will work.
' . For éxample, if a volunteer vill be assisting a teacher, using
* 7 7 the Holt math program, he or she should be acqnainted with the
= : , obJectives the program seeks to attain. This will give the volun-
Vo teer information which gives his *work greater meaning.

v
-

w2 Volunteers need to know the principles of growth and development
. for the age child with which they will vork.

Working with ‘a sixth-grader on science concepts requires an ap-.
proach different from one used with a first-grader. The age aif=
ference implies not only a difference in materials ‘used but.also .

a difference in the uay the student approaches”the materials.

-~

-

will Dbe a831sting.

\Qll people are different, ggt certain differences can be char-
cterized. . For example, .ydunger children usually have a shorter
attention span than older ones and need shorter units of work . p

. and wider varieties of activities. Some children are highly ver=

bal,\others are non-verbal. This information will assist the' "

voluntezr in remediating problems she -may encounter.

L

4. Volunteers need to know the definite objectives to ‘be met! In -

will be a8 isting and the.people with whom they will be working, *
volunteers heed a clear understanding .of what they are to accom-
_plish. The setting of objectives tells the volunteer the ‘end
“which should he reached within a given time. For example,.if a
volunteer is to,help a child learn to multiply using two digit
numbers she will\know that when.the child can multiply two digit
numbers, her sgoal\has been reached. She wlll not spenl time
trying to teach m tiplication of one or three digit numbers.'

Se Volunteers ‘need spec fic activities to be carried out to meet

. ) the objectives. One’ of the simplest ways to give the volunteer
IR ' ‘a feeling of confidence\yhen she begins her assignment is. to- pre--
) sent activities which the\volunteer can use to meet “the special .
needs of the students she\will assist. Often the teacher can K .
give the volunteer a teacher's manual or activity book with the
activity she is to do marked for her or the teacher needs to
write out the activity in advence.

.. ) s \
. . : ) ’ .\
= . , B S 1, S

" L R o 51\\'\ ' - :
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ﬂ..
&

addition\to baving an overview of the area in which the volunteer .

Volunteers need a general understanding of the 1ndiv1duals they ‘.




6. Volunteers need the materials,.games and ideds to be used.
* Along with the specific activities to be carried out, give
the volunteer the materials she will ‘need to carry out these-
-, activ-ties. "If she is to make the games or materials herself,
"—~-~:" she needs to be given the raw materials with which 10 work.
© ™~ . If the volunteer is to use audio visuai equipment, she must have . .
training in how to operate the equipment and 4n how it is to ~ o
be used in speciflc situation. ' o

[N

Now lets take £ speéific example. Mrs. Jones, Y pafent has volun-

teered to ass1st your 1st grade class each- morning during teacher-pupil

planning. Check Off the items below which you ;eel must be done before )

she begdns to work w1th the children. o, o [ .

- .

‘i
- 'AQ Explaln the pquose of teacher-pup i plannlng. f

B.. lee her a list of the childreén she will be g}annlnggwith along

i with the type of plan éach child is currently maeking - ie Joe
and Bill will draY their plan and the volunteer will take their

- . _',{

=1~
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’ dictation Mary ayid Tom will dictate their plan and then copy»
1t Suzy, Paul and John cdn write their plan without a551stance ! d
c. 'Give the volunteer a brief description of th;: home life of the I
c'hildren. .

L] x

Tell the volunteer which children will havedproblems’ verbali-r-
ing their plan and show her how to question them and help them
to verbalize. -

¢ R, Explain the details of vhat you are lOoking for irn a plan, ie ) T
the vhole arvea in which the rhild will ,work; vhat he will do
1st, 2nd, 3%d; with whom he will work; the materials he will use;

plan should be in complete, sentences, written in manuscrlpt, etc.

- 1

Show her examples of the childrén's plans. o - .

- e ¢ .

Check to see how well she writes.. ~ O -~

Y. H. Give her the‘forms or paper on which planning i§ to be'done. _.
. e : ) L

.
¢ 2 e s e e e F e ele e s e e e e s ¢ e e e e o 4 V% 4eie 4 e 6 0 o S
- . - " .

SRR S ~
L “Did you check A, B, D, E, F, and H? Gooc‘"C isirrelevant If

there is a child in her group with a specific behavior or emotional

\problem thé problem should be described but not sthe hate situation. G ﬁ A

A -~

relatlvely unimpbrtane\ If the volunteer can write perfect manuscript .\

, o,
a——
LRI

fine, 1f not she may-feel inferior and ‘her enthu51asm may be diminished

-

T If you are unsure og her a'bility to write, give her a copy of the manu-

. ‘script’ a.lphabet . ” . .

~ \ ° . < 9

In defining the role of the teacher in the }olun‘t:eer prograu, the .

o?District of Rochester, N.Y., notes that much of what the
volunteer does will depend on the teacheis Judgement and att-itude. The

district urges teachers to establish good working relationships with the-ic
- ’ . - s
volunteers by: . S . L
v . Y . - ° . ) . - [}
-Getting to know the volunteer as"a person. . .
* -Including the volunteer in pla.nning sessions.
=Introducing the volunteers to the studen*s and establishing his
position with them . . . . -

-

4
-~ LY

s L . ““ho- .
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. {; # 2 J . %
t -5 ress1ng methods—and ‘teaching, skills “that! glve pos1t1 reinforcen .
rd . - = hent to chilaren. - - . e v AN ’ ‘e
-, 4’ yeing vc...ul.\eer serv:.ces ‘s S plements rather than as subs,t utes.
. + - b ,\( - » ‘.' : . " * . -‘ \‘o ) *ee
. : 2 $ N ‘e ' t s vy T2
rs ’ . ~/ - '_ "\0 'v J 0', . r .
) The follom.ng sugsestions may be nelgf;ul m training ;{ol‘unteers . )
N | - ve" o .

* o 1. Keep the traiking pra.ctlca.l\and speclfic. Vol}mteers do not
want to hear professional and educational =jargon~ This is =

" . ,‘ training session not college course. Keep lecturing to, a .
. - " . minimum. . . ‘% AN .
) . \ . .\ ] .
s 2. Use a uarlety of‘techm.ques in tralglng VUlunteers suct& as. ’ ~
1

Wooklets, films, tapes as well .as lecturlnr‘- It at

. 11 Possible, don't el them ~'shoy then. } ~ 0 -

1‘ M , 2 - . " = ~
' 3. Prepare in advanc? the wntten smaterials and v1sual taids to be

A ) used to train the new volunteers, or. to be usetho..shoN?lun-. .
. ‘i} .. . teers how to do a specifi¢ task. .
- - V‘

/ - 4., It posslble, use e{cperier’xged volunteers to help tra1n new ones. o
o . 5. . I?lan for times when you and your volunteers can meet to eval- ’

uate their work and do further training if necessary. Have
\ the volunteers evaluate themselves. Re positive and support:.ve.
Listena to their 1deas and suggestlons and 11‘ poss&ble follow

, up on them. . e U,

N 2

| This last suggestion is one vith which niost teache"rs have problems.
. / s, ;
?

. It 1s often difficult to find the t1me for trtumng vo_lunteers and fgr.

.
- N ‘4\ v
.

plannlng and evaluatlon. It your program is to be success.ful, you must
. finC this time. Look at y’our own personal schedule. Perhaps ,before * oo

* _ school is a good time for you, or after school. How. about your lunc'h

time? Can some’ plannlng or evaluation take place between you and your .

3 -

volunteer as you eat lunch together" Do you have a break anytlme durlng
the day - whlle the class is at P. E. on music or library? Could some

-~ . s
ideration is also

training take place then? Be certain that due
“ #+

I3
0

given to the convenience of the volunteer.

o




Making a volunteer feel weiéome is a good way toikeep,that persén on

the_Jeb, wﬂereas a cold shoulder can prove disastrous. Take the case ¢
b} . - .

A -
of a volunteer pareht at .one subﬁrban school. The volunteer, a former

teacher, tells this story about.serving as a tutor for several months in
her children's school? )
- "My son's teacher called to ask if I-could help in the ‘lassroom

one day a week. Although it meant giving up a day of pald work in
“Bur business, I agreed mainly to please my son. While working at
school, parents are allowed in the teachers lounge durlng recess and
lunch. The. teachers have their. own coffee pot and coffeé mugs. They
all contribute to the coffee kitty. But, neve once has a teacher -
or the principal - asked me if I'd like a cup of coffee. I'd even pay
for‘my‘own and bring a cup: What kind of treatment is that?" ) .

...From School Volunteers A Publication of N
the Natlonal School Publlc Relatlons Assoc.‘.

. hl ~ %

B . B . ~

~ An evaluation o% your parent involvement program can take the form of

individual conferences, group digbussions, or questionnaires. Keep it
simple and remémber that your emphasis should be placed on imprevement

"and,g?owth. If your program 1s fb succeed you must be, fiex1b1e and open

’

to an exchange of experlences end ideas. Through perlodlc evéI"*tlon,

and change where necessery, your program will grow and meet the needs of
the parents) children and their community.
; \ 3
\ . )
This se¢tion has attempted to provide you with some guidelines for

£y

recruiﬁing, utilizing, and training parent and community volunteers. .

"’ This gives you the basic direction - now use your own creativity and de-

sign your program based on the needs of your children, classroom, and school.

S .

The National Education Association says it well "It is your realization;
of the parent potentlal in your community that will mean a richer and more

meaningful edueational experience for all children."

=l

o
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e 7 "COMMUNITY AS A LEARNING LAB

BN
~
%

\ . Hello! 'How'are you? I'd like to welcome you to this part of

£ Module 1V. WTuld you play a game with me? Weuld you? O,K., guess

3y
. . ¥

»

wvho I am!

.

, . In some places I'm big and in some p;aees I'm small. T can

- be found in many places across this country. I can be found in
many different places within the same city. I am neéver quite the
same in any two placesl Sometimes I'm growing, getting big and

" shiny and sessy. Sometimes I'm decaying, breaking down and fall-
ing apart. Sometimes I speak Spanish. Habla Espano? In some -
places the mixXed odors of cabbage 'n cor ‘nbread and “fatback flow
down_my streets from tenements fllled with people llVlng on de-
ferred dreams. In some places I'm a reservation. I can.be a
retirement &rea or a military base. In fact, I am the same and
I am dlfxergnt every place you find me.

- VWhet am I? That's right, I'm The Community!
Hoﬁ that &6u know;my name, let me tell you‘my game. First of all,
I'm going to talk to you about field trips - ybu‘knOW, thoee thinge”§ou
. take twice 'a year to break the monotony; however, I'm going .to teli yeu

- how to take qua lltx field trlps, field trips in wulch you can take the

best advantage of me and that's 0.K. because I like to be taken advantage

of. Then you -will be a}erted to community resources available to you apd

?

suggestions for creating your own*ccwmupity’reso ce file. Finally, I

Awilllbe back to talk to you about where to g0'in you

community for ideas Lo

in iﬁvolving children in‘real:like expefiencee. I'1l inyvite yoﬁ to go

ne -
v« o7 ~

along with me to the gfeatest leafning environment in the:world - your

community. We'll look iR every nook and cramnny for learning podsibilities

afid consider 3 few'sfrategies for avoiding the O.K:-nbw-everyone-do-‘ i

e

_ Byndrome. . o o

I hope you'll bedable to_see some possibilities for pulling your

a

school and community together for the benefit of children. Heaven knows,

if’yod;§e going to open up, you're going ﬁo need all the help you can get.

« o - -

. ‘ -46- 57 e




The above monologue was

A. a joke - , . P

[

con . . an-introduction to The Community. As a L'e‘a.rni_n_g Lab» g

'0 ‘ o c. a.n explanation of the term "ontogeny recapitulates
‘ . hylogemr" (remember tha.t one?) Y
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Field Trips - o »

L v ot

' _A-fieldtrip is a field trip is a field trip! RKight? Wrong!

The open classroam concept holds that learning takeS'place in man&

hd .

settings and realizes the contrihutionffhat the camhunity makes in

b

educating its citizens. An open classroom teacher, therefore, involves
»

children in the educational possihilities within the community through
the creative use of field tr1ps.' Open classroom teachers are sharply“
aware that what children get out of field trip experiences lepend on.

* what she and the children invest in them. For this and other reasoms,

open classroom field trips differ I traditional field trips in that

the'former are:

¥ planned Jointly by teacher and, student
¥ purposeful . . ‘
* interest based K ST, : $ -
*.individualized | _

¥ frequent ; . -

These differences are important and have implications which are

v

discussed below.

* Joint Planning _
e " - " . . ‘. .. N 3 .
Unlike many traditional field trip experiences, teacher and student{s)
» .
in the open classroom plan Jointly in making field trip decisions. The

S

. role of the teacher is to assist and guide children in the pursuit of

their own goals. Occasionally the teacher/may ;

trip and work with those children who express an ifterest. For every field
trip, however, whether student or teacher initiated,\the teacker has input

. \ .
in the planning process. If possihle, the teacher .should v1sit the place -

“the children want to go beforehand. The teacher_would' want to go through

'_-s. ’. . ~48-
59




.
" the same experiencea ,she is anticipating for her students. This should’ S
,‘ giVe the teacher 8 deepgr understanding of the 1ea.rning poss.ﬂqllities

+. and limitations inherent in the field trip experience. .

v ) 3 [

; Z e ;
—————Mrs‘—Bil-la.ngsly has -gome- children Who have expressed interest in

v’isitlnga'ba.nk . ) ) "'-f--v
First of all she,
RN A. bveginz planning with the children for.a trip to the bemk.

. B. visits.the bank Explaining her purpose a.nd asks to be given
« - the experlences the children will receive when they visit., -

x

e SV

<~
-oooooo'oooooooooooooonoooooooooooooo.‘oo\
»

B would be the best course of action with which to begin. An addi-

ticn, the teacher is better ablz to guide 'and a.ssist the ch11<1ren in the

NR 4

pianning process.

7

v > .

One of the tenets of open education philoaopby is that children have
the abllity and the right to be involved in the decision-meking processes
with rega.rd to'their own learning. Pla.nning with children is a vital

-

part of the field trip experience. When chi]:dren or teacher express &

desire t0 visit someplace you Just don't pick up a.nd go. You have to-deal

o

I o

with the following° : o e Coon ‘ .
L - How will we: get there?
) N Whom do ‘we contact? . : .

"How many will be going?: . -

Whe.t‘will we do ';rhen we<get .there?
Why do we want to go’ °
What do we wa.nt to find out?

T kg~
d . . . 60 ‘




Hoy much w111 it cost?

A How long wlll we stay? o wt e
S ’ - _Who will do what? ,
. N ! ny e ’ "‘M .-
‘ This process makes~a field trlp experlence their experlence by
_getting them 1nvolved. With the guldance of the teacher, students can
« organize, conducty and evaluate the'field trip. If letter writing is
v Aneceéeary, it's done at this‘tﬂme. Refponsibility for teléphbne cails
. ‘or personal visits can be delegated. Cbmpﬁtation of expeﬂses and clear:
" ,ing the trip through approprlate channels can also be assumed by chlldren
. K 1n cooperatlon with the teacher. Even very young chlldren can be in- b
volved in the declslonémaking processes at a level commensurate with
N ° y L . .
the1r abillty. ' ) e . - ‘
y . » N N ~
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: *\Purposeful'Field Trips

have about a particular subject. In addition, purposeful ‘means having
questions in ‘mind for, which answers are being sought. When children deal .
--¥1th questions 1ike "Why do we want to g0 there?" and "What do we want to'

an ‘occasional field trip might be just to.have fun. L

.

-

Teacher: . Why do you vant to visit a cabinet shop?

w"éhild:, I want to see how they put légs on tables. ‘

. Ancther - N 8
Child: I want to see if they use different kinds of tools than
- o we .o : -y

Teacher: What makes you think their tools might be different?

Child: Because they make good whee]s and I can't make a good
wheel with our tools. x
Another ' : SR .

1

T

Child: " I want.to find out how they get their wood.

Teacher: Let's make a 1ist of all the things we want to fin out
at the cabinet shop and see if we can get answers to our

'.__-;find out?", they are dealing with purpose. Incidentally, he\pygpoee of

" ‘questions. - ‘ T

This teacher is helping these children establish a purpose fo

. Visiting & cabinet shop. o !
= 4 “ ’\ N . ’ . \
A. True: | ‘ |
B. False |
True
. -51- I —
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¥ Interest Baséd
~ I D

. Mést open c¢lassroom f1eld trips grow out of on-going 1nterests which’

H

children and teacher develop through deily interaction. If children are~ :ﬂ?

1nterested 1n'play1ng store, the logical extensiOn is a super market

field trip. If they- are interested in building things, 2 v1sit to a

' construction site might be worthwhile. The 1mportant thlng to remember

T~

v

1s that the teacher helps children plan fleld trips which grow out of
the1r 1nterests. As mentioved earller, the teacher may want to init1ate
a\?IEId trip idea.’ ThlS is' fine as long as she can accept that only a’

few chlldren may be interested and will plan for involvement that will

. stimulate interest of others.

'n

* Iidividualized -

. .
Individualized doesn't mean every child takes his own. field trip.
It does mean that the s1ze of a group on any particular field trip will .

depend on the number of chlldren that are interested in taking that field

trip.

_ Whole class fleld tr1p participation is the only workable strategy.

A. ng“. on}

>

"B, Write offl -

‘e L N I D I I I I DT S BT T ) o, '€ 6 6 6 s s s 6 s 6 s o ¢ s e o
-

Write off! We hope! -

If open classrooms provide choice within the school then why not out-
side the school? If Joe and Keith want to visit the newspaper office why

shoglg‘everyone else have to come along?

e52-
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Any progra.m wh:lch gives equal importance to non-school based set-

tings as educa.tional. centers, nus%, by necessity, i,nclude field trips as

.a_ ’i‘egulb.r happening in the clq.ssroom. It is a chalienge to the teacher

to coordinate the resources _and peop;e neces‘a_rx_.to have an effective

community-bafe& program. .Perhaps the following sectlon will provide

- \

some ideas.,

~53-
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Community Resources

\

_.The teacher has a two-fold responsibility in workiné\with the
o ' : Y
commtinity. The first is to plan experiences and activities which help
e ‘ o \ . A
.children learn about the community, and second, to be informed about

the seryices,available to the families and to share Her knowledge about

' the childrenmwith the'agencies who provide these services to the
. ; ‘ . . .
families. . ) . «

In order to help children learn about the1r community, the teacher_
_must be well acquainted with the resources and services ‘that are avail-

able to the families in the community. She must be 1nvolved profess1on- -

- \ .

ally in helping provide these serv1ces to the families when they are

' neede&., She will have opportunities to identify physical and emotional
. ; ,
problems of the children and to assist parents in seeking treatment and

.remediation for them. With her knowledge of the growth and development

/

of” 1nd1v1dual children, she can assist community agencies in making
/

linitial contacts w1th the home and prov1d1ng the agencies with, follow-up
1nformation concerning the children. Many parents will.be open tq,the "

suggestions and informationvoffered by'school personnelvand will ﬂé will-

¢
f o,

1ng to cooperate for the welfare of their children. The wise teacher.

¥

" will be aware of this and will seek many opportunities to demonstrate to
'parents the‘benefits ofﬂclose cooperation between school and home in the
) educatiOn of children. ) ' _ C»
| If our goal as educators is to prepare-a child to be a useful and

. confident resident of this earth, then we must not make the mistake of

isolating our schoollfrom the world around us.. Neither can we isolate
iy b

’

our school from the home. Our community -~ its people, businesses,

;5h- -




- Prg‘aniza;bions, and institut"ions - ar: educational rgson}ceg, which can be

L

"I¥  used in helping us to achielv'e our goal. . :
. , . . - . "

> ' -~
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people éarn their 1l ving is significant to every aspect of comunity lii‘e.

- A L3

, Using Community Regources .  °. -
—

- ‘ . < e
[ N < .

-

Community resources arc people, places and things. Every comunity

has resources that can supplement the textbooks and other materials with

-

real world experiences. There are people who are involved in a variety s
of occupations within the Gommunity Even the.smallest commur;ifty will

usually have a grocery store, serv:Lce station or post office. There are

e

materials, tools, equipment, facilities and, ideas vhich can '&e utilized
Yy teachers and students, to enhax;ce and extend curriculum goals. S
)

As you dri!e through your community begin looking at the many Busi-

] »

nesses and se,rvices available a.nd how they might be & possible curricul:hm

resdurce fo your ‘classroom. a

-

¥y Community ':esources can be enrighing and motivating. Howeirér,. utili-

» 3 oA

zation of these resources re res planning a.nd organization. Often times,

tea achers are not aware of the numerous possibilities that can be tapped
\ 1

as cla\ssr_oom resources. Also, campunity lay -citizens are not always sufife

ciently\\familiar with a_ classroom situation to Kknow how they can best con-

\ CoL RO =
tribute t the school. e - T
\,,_, Identification of communitx resources "is"an in.tial step in develop-
AW B3

ing an effective \supplement to exis urriculmt.. 'I'he various ways local

. r ¢

v /
prt\ehensive “and itemized c}a.{d file of local occupations can be systematically
developed for use by a teache\r. or teachers ir a school._

LY

: . Governmental agencies are another community ~resource to be tapped.

“~ . D

Several levels of government operate simultaneouely in nearly _every canmuléity

\.-. . \ . . .. .
", < ’ - °

]
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The local unit of government Yperforms certain’ functions, vhile the county2
- ' st‘ate gnd f'ederal.governments' prOvide-otners. Governmental agencies
employ a large number of people. Many government workers are engaged in ‘

- . son@ aspect of collecting information afid most agencies have muc infoi'm-

Y .t M

v ati to share. They also have people who cun be excellent resource people

\\j for the school program and are especially trained for educational presen-
y - & - . n .. } .

‘ -

tatio’ns. .

- S Comnunity service organizations can contr,ibute to the .educational .

b program in Reny ways. Organizations such as. tne YMCA, '_YVCA alvatlon

LN

N - Army, Red Cross, League,\of Women' Voters, Heart Association, Veterana of |

- v !
x - ! !

rForeign Wars and the American Legion are associated wit‘h national organi-

RPN

B . . zatioéns. Others have a~predominant1y local orientation. Service groups

,*sf
. * - b E 4w p"

are often e source or valuabie consultants 'Tor ‘the schcol prograg‘ Since

l

many of these organizations have a. buiIt-in corps of volunteers, they have

5
.

;o - the additional advantage of being able to »make resource people available

.
- - 1

. during regular school hours. ‘

. - W
\ .. Civic clubs can slso make many valuable contributions to the school

-

.t program Civic clubs are orga.nlze&o promote community growth and .

," ‘\ '-57-,".
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development and therefore recognlze the importance of a sound educational

progranm. Very often, membershlps of "such groups 1nc1ude many of the local

. -
PR

business and community leaders. These.people have access t> the kinds ofA

local infornation and materials most beneficial to teachers and students.

In addition, most civic clubs have education comnittees and many sponsor

special .education projects. = _.

S

Within every community are "specialized" facilities - airports, col-

’ leges, hospitals, militery installations, nursing homes and other places

-hot geunerally eategorized as business establishments.

ities eéntered around the=airport9 o -

S—e

Which. of the following would be possible curriculum enrichment activ-

-~

.

-~ A. Asklng an airplane mechanic to come visit a f1fth grade class

and exp1a1n his’ job responslb111u1es.\

¥

.B. . Taklng a class for a planned tour of the airport facilities.

c. He1p1ng children build a moael airport after thelr visit to the
local a1rport. -

* e
o~

I Readimng out an ai inm the basal reader and thHen
asking those children. who had visited an a1rpo;, to raise their
hand and then dlsmlsSothe subject.

Which did you choose? Cheices A, B and C are def1nitely enrichment

- et

activities. A makes use of a lay c1tlzen as a resource person while B and
13

C are utilizing a local facility for curriculum enrichment. On the other

hand .D is what often happens’ when teachers do not see the possibilities for

extending learning experiences by making use of community resources.
?

”
&
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A Community Resource File:'

T Setting up a community resource file is an arduous task but one'we

worth the time. Once you have a basic file in operation all you do then’
| is add to and periodically update its contents. You might want to dinﬁe

your resource file into two major sectidns: community services and ;7 -
. . .

services. ThlS section of your file would“-help you put parents 1n touch

with services to better help their chlld. ThlS ‘would be an Jnvaiuable

!

service to parents and one whlch would foster respect and appreclatlon

)

:

i 'between the school you work in and theZ ommunity it serves.

. The second section on community r

Fd = v

placeo, and things in the communlty hrch can help you expand your edu-

sources would be a llstlng of people,

¢ational program. These may 1nclude people and things that can come to your

classroom or people, places and thlngskthat welcome you to céme to see

!

them. You may want to classify your,c&rds according to some scheme which

* . ’ N ‘! *

> is useful for you so that you can find the right service or' resource when
. you want it. If this inTormation is stored on 5 x T index'cards you can

store it neatly in a file box. Below are\some suggestions for card format

v

. .
to\get you started. ' : . -




Format fox Community Service card:

é

Name of agency: __ )
Address: . Phone #
Service Provided: )
- 'g “Contact person: o T B

21 Gest: -

= \

R igibility: —— '

‘ Notes and Comments:
Tz

Format for Community Resource card:

Name of person, place, or thing:

Address: - - Phone #

Service Provided: - . : -

!

i
o Contact person (if necessary):’ Position
(\
LR Notes and Comments: ' . . ¢
un .

A format for parent volunteers can be found in this module in the

section of Utilizing Classroom Volunteers.
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Field Eiperience

Hello, it's me hgaii - vour community. Before you finish this module,
i ‘\ - » ~ ) - - >
I want to S-T-R-E-T-C-H your thinking about in-depth involvement of child-

rén in thié community.  The day is coming when school will serve as a clear-
"inghéhse to put students in touch with learning resoﬁrces. In fact, it's
Foo oL . . * . ‘,‘ .
" already hdppening in some schools today. This kind of intensive involve~

ment is what I like t0 call field expepience; 'A field experience is differ- \

" . ért than a field trip in that it is longer, more concgntrated.and compre-

3

. \\ " hensive, and mofe individualized.

.

.

]

Mr. Newmen has a student (Jim) who is fascinateg with photography.

He checks his resource file and finds that a Mr. Land, who operated a

-2 . >

~ local photography shop, has said he.ydhld like +to help where he could. Mr..
Newman calls Mr. Land aind, makes arrangements for Jim to spend a day with
him. Before Jim{s visit, he and Mr. Newman discuss the purpose of the

- visit and the things he wants to find out. On the appointed day, Jim

~61-
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arrives at Mr. Land's shop and is given atour of the facilities. Later

e

ol
s s AN

that morning, Jim accompanies Mr. Land‘to a luncheon for which Mr. Land
- hds been hired to takg photogfgphs.‘Thqp afternoon, Mr..Land ané Jim
~work in thg_dark room developing tﬂeif pictures. The next dax/at*§chool,
~ Mr. Newman and Jim evaluaté his experience and Jim ghares ii-;ith-the .

class. . , . P

This is an example of

A. a.field trip
~B. .a field experience

B, a field experience

‘Well, just what can you learn from me - the community? Follow me

and‘I'll take you on a ‘tour of myself and show you. Here's my post office.

‘Did you realize their work day starts at 4 a.m.? Did you know there aref

~

four basic ways of delivering mail? If you{re a rural postman you have to

~ 't P

provide your own vehicle to cover &our route but the U.S. Postal service

will reimburse &ou.go much per day per mile. ) -

. Oh, here's my‘newspaper plant: Everyday thousands of newspapers.are
made here to keep everyone who lives in me informed. .Did you ever wonder .

how much paper and ink are reduired daily to produce the newspapers that

- - RN "

are printed? Db you understggd what Thomas Jefferson meant when he said

"Were it left to mc to decide whether we -8hould have government without

-

newspapers, or newspapers without government, I should ndt hesitate to

N

prefer the latter.".
i




- . 7’ - 4\}
, ' N * f\‘.
- _ There's Fred, he s been a butcher for twelve years and says he could : S
P. 7 ) tell you everything you want to know about the trade. He started out as
a butcher in a cha1n.store. Now he has_hls own hus1ness._ What do you =~ *

——  have to do to go into business for yourself? What does "grade of beef"

mean? Fred says butchers in large cities are unionized. I wonder why
they aren't unionized here? Did you know that an eviscerated chicken is.

one that has been cleaned and has the liver, gizzard, heart{_and neck in

a -plastic bag inside?

Well; we could éo on and on. As you can see, there are thousanas of -

X

things to learn in your communityi Although it has already been mentioned ) l -

i ] in another module, I'd like.to recommend again the Yellow Pages of Learning:- .

Resources. It's'published by The MIT Press, Massachusetts Institute of

Technology, Cambridge, Massachusetts 02lhd. It contains over seventy cat-

o ¢

egorles of people, places, and things to explore in the communlty Irf o T

you're 1ntereéted in this sort of thing you'll find the investment worth-

while.

~ I have to éo now. l have enJoyed talking to you. Froam here on I'm'
going to leaVe you to your own resources for learning about the educatmonal

‘potential of your community I think you'll find this an excltlng and re-'-

warding task. Who knows, you-might eyenﬂleann.something new yourself!

Good Luck!
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. POST-ASSESSMENT ... ..

f Coﬁsidér the following:

AU Take out your pre~test answer sheet. Review the. answers. Now that
you have oompleted tﬁe module, would you change’any of your answers or

: would you expand some.of them?

.)l. Did you name parents as the most overlooked _group?
’ 2. Did yol name the follow1ng things as purposes of school—home
. . communlcatlon9 : '
: : ¢
7 1. good public relations 3
- 2. fulfill guidelines for advisory commlttee o
3. understand mutual problems !
4. share knowledge and information about children - X
3. Did you list these 6 vehicles? Can yogotpiﬁk of any others?
1 i \ > . - . -
1. Parent-teacher conferences ° <
2. Special events visits o
3. Open Houses . —
i 4. " "Home Visits \
5. Use of parents-as volunteers .
6. Bulletins or newsletters
o 4. A1l three: parents,. teachers and administrators all have roles

to really make effective two-way communication happen, don't
they° Keep working at it - It's worthwhile.

W




5

_ﬁi'.

Parents .are often threatened by schools and are fearful _of them.-
They expect and often receive only bad news. Can you change this?

K ’
SR F ) s " l;' / -
Teachers sre, after all, responsible for 'teaching —,’parents' too.

6.
/ |
i
1
o . . |
7. Recheck the module for the steps. ' Did you leave sny ‘a\o t7 .
-~ - \‘
, T , . \ s
. 8. 'The classroom is not_ conflned by the walls of the. school
e -Expand . yours! ) ,,' } .
- _ [ . N * ;
|
!
2 ) . // ¢ s
. ) / ‘
. S‘ a
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