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LthicaL ISSYES IN WORKING WITH. YOUNG CHI[DKEN

v

what should a teacher do when

j\a parent demands that she use a method
of disciplige that goes against her
. own preferences? y

.when the owner of her day care center
~ appears to be giving false information
¢ to the licensing.authorities?

-
.when.a parent complains to her about

" the behavior of a colleague? | ‘
4 - . [ R

' .when a child tells her about law
s breaking behavior observed at home? ‘V//—r‘
. ‘li‘ (
.when a mother bourg out all her
* personal Yroubles? .
The list of questions of this kind is .
potentially very Tong. But «answers to .

su¢h questions cannot be, drawn from research
« . o .

reports, from the accﬁmﬁ}a}ed knowledge of

éhild’dewploﬁment, or even from edugational
" philosophy. The issugé-réiéed*and~their

answers lic {n‘%he realm of profeésional_

e

ethics. 8 .




< One of the characteristic features of a
. . S
profession is that jts practitioners share a
. .
code of ethics, gsually developed, promoted
. - - \o-
and monitoted by a-profesygional sofioty or
<- .
dssociation. Agreement as to whether a given
e ¢ -
occupation is really ahona fide profession,

- . . 4 .
or when it becomes s0, is difficult to Obtain

<
, \

his paper the term

(Becker, 1962). In

"profession” is used .in \ts general scnse to “
refer to an occupation thjt is client-service -
<

’ . . - .
centered as distinguished from those occupations

" that are profit or product centered or bureau-

’
-

Acfatléally organized. While day care and pre-

£,

school workers are not yet professionalized,

their work frequently gives rise to the kinds
¥

or problems addressed by codes of ethics. :
The ph{?oso of this paper is to encourage
discussion og\ihe complex ethical problems

" encountered by day’ care and preschool wqrhers.

o -

Q -. 4 coa -
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What are some examples of ethical .
conflicts 1n day
work ?

care and preschool

Y

lthat steps might be taken to help day
. care and preschool workers reso've
3? these conlicts)’
E;?E .
% ‘ v
What [0 We ’%a; B a ¢ole o
&

- . 1]
~ 0
Trle 2o,
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Of all the dictionary definitions of
"ethacs” availablo,

the one most relevant
- j}: :

here is "the systemor code of morals of a
pthiCUlaT philogopher

////rcligion, group,

p16%0s51on ctc.” Lh ebster's 2nd Edition,
Unabridged).

More specifically, Moore defines
"ethicsV

as ' private system® of law which .
‘sdre characteristic of all”.formally constituted
organizations' (1970, pt 1]6).
also that these Cédes ", N

.

lle notes

.hlghlfght proper

relations with clients or others outside the

“ IS ) ¢
2 - i
) ) R \ .
, # -+ 1 shall’attempt \to suggest some of the
T cendralfissues by addressing the questions
) 3 2 L v L : e
,.° "%  What¥do we mean by “arcode of ethies?.
- B ] Wh¥ 1s a code of etlies important?
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-vdefine(s)'their special responsibility tos. .. oo

. one of the methods bY¥~which groups of m_
NP 4 _

, suggests also that ethics have the fumction

) .

organizations, .rather than procedural .
. o . ' . ) ° Yy 3

‘rules for orgigszatlonal behavior" (p..11¢).

7

Similarly, BerMeff says that ethics T, .

D N H

"...refer(s) to the way a gropp.of assdbeciatés . .0 .

« 1, v

one another and the rest of “the social 1,7

- < -

;order in which they work'" (1975, p. 3§9): "~ x':‘\

- Maurice Leviné (1972), in his e«amfﬁatjbﬁ
of the complex ethical problems, which_arise
In the practice of psychiatry, proposes ° b ogaa

. " . .

that codes of ethics can be understoobd as

> . ‘:

workers cope with their temptations. He K * ot

v

of minimizing the distorting effects of
Yy

wighful thinking, of limiting or inﬁgbiﬁﬁﬁg

. . . A
f%e's destructive- impulses. In addition, *
\ < . " P
. S

. . N L
- Levine asserts that codes of ethics-embody .

N
.
At

L _ ‘- . '\
those.principles or forces which stand in -
- — L, .
J".~. : . . » * . . 4 ’ /-'
opposition to self-aggrandizemeRrg--especially

LI . s

‘e




. . . ' .v
when. self-aggrandizement might be at the
3 . [ . .
cxpohse of others., Smmiiarly, acdording to
{ - - T, .
d‘giﬁz, cthics .providé guidelines for action

. v N . v

1n cases of potentrdlly sigmi ficant damage
s . . * <

o, ¢ . L * Yo

to others, or potential harm to another's .-

LI . - ' . ' :

interests. In much the same spirit, Eisenberg ..
) . ¢ ' )
° v . ~
‘(1975) proposes a''general law that the mere
. o ) :

— ! ¢ A
powcrful a change agent, or wgiven treat--
- .
F ] 1 . ‘ :
menty the riskhier its appllIcation." As the

\
2

| « .
to either the.client or the practitioner

!
rishk
increases, the necessity for ethical guide-

) ’ ¢ - -

glines secms to 1ncrease, . R

-

From time, te time, I have asked students

h 4 ~ . . e ) [
-in early chiidhodd education to try-to develop
cddes of ethics for themsglves. Invariably

~

they-produce sets of statements that aré more
. A . o
apﬁroprlately defined gs t'goals' rather than .
* ’

1
- ‘ . ’

ethics, althodgh‘the'distinctiﬁns between the
- ¥ 3. N

- ’ . e.' ..,
two ane'ggt always egsily made. The statement,

)

"1'shall impart knowledge and ski]ls" seems

”

ERI
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" 3 o
[}

-
- -

.to' Belong to the(zétegory of goas. The &

> ¢

. [

4 ' st%tement, "I shall respect the child's

ethiic background" more easily seems to
- oo » .

-
-

belong to -the category of ethics. The
4 ’

4 -

major distinction between the two
< .
. categorles seeMS'to be that goals are

- R N .

broad, statements about the effects one !

1ntends"to have. Ethics, on the-other hand,

Lo : . i
seem tobe statement$ about how to »gonduct’

- , . . -

oneself in the couxrse of implementing goals. .

» 'In summary, a code of ethics ﬁey be

3

definedgas a set‘of sthtements that helps

»

us to deal with the temptations(inherent in

~ -

‘our occupatjens. . A code of ethics may also

: ‘help us to act in terms of that which we
L3

believe to be right rather than what is

"‘expggient--especiaily when doing what we

-

believe is right carrieg risks. Situations

in which d01ng what is right caiiles hi

probablllty of gettlng an award or being

-

FRIC .. 8 .

s < .

’
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e . ‘ [
. ‘ o 4 ,‘\°' ! ! *
[N N
1 A . ot *
. v -
¥ | . ’ '
v s L. : A
\ * rowarded may not require a cbde of .ethicy as
much as S1tuat1ons rife with risks (c.g.0 Tis
) g vith .k.(u.g””IWsklng
. the loss ef a job orqa lrceusb'pz practice,

- . . ' 6

- . facing professional blacklistang or even

harsher consequences). Codes of ethics aye o

4

statements about right or ebod ways to

0
’

¥

conduct ourselves an the courst of.

»

. Voo 1.
implementing our goals... They ‘are stytoements
- Al .« "
thdt encourage us (i.e. give us the courage)
. ‘ ' .
to act in accordance with our professional
- A Y .

judgment of what 1s best for the clients

° ©

being served even when they.may not agree.

[
0

! ’ ! : e
Codes of Yothics give us courage to act in

¢ +

A

43
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in the best

teams” of whidt we believe to be

interests of” the clrent rather than in.terms’ -

A ]

* i . .
of what wi1ll makc‘owr clients 1ike us.
N, .

Needless to say,/the ethical principles

. ‘e

implied in the code refieptnthc‘grodp's

pasition on what is valuable and worthwhile

in sociéty in general.

)

.
-




< K / o
! Fég the purposes. of this ‘paper, the

main featurés of.codes,of.espics considered

~ B

inaye"the group's beliefs ahput: (1) what is
. ©ah

right ratheﬁ‘thﬁn expedient’, (2) what is .
good<rathéer than Simply practical, (3) what
. v .
. acts members must -hever‘engage in or condone
A N . Y

*

cven if, those acts would work or if members
N — e

L]

th such acts, and a group’s

could get away wi

- beli garding acts: to which they must

.

3 never be acdomplices, bystanders or contri-

. butors. Lo

‘

Why Ie & Code®f £tities Important?
.a ) a. ’
V The specific aspects of working with

. v

preschool chtldren that give rise to ethical
\N M .
.t problems addressed here are the (1) power

and status of .practitioners, (2) multiplicity
6f clients, (3) ambiguity of ‘the data bhase,
and (4) rdle ambiguity. Each aspect is

discussed|below. _

Ll .
- . ’ v

o - . . 10 . - "
EMC '- t - . 'r<

, - .
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i e

“obvious. In addi%non, practitioners have_

Power and Status of Practitioners
4+ . . -

It is takep as a general princiﬁ]c

that 1n any profession, the more powerless® °

N ’

. T . -
the client vis-a-vis the practitioner, the

more iﬂportunt the practitioner's cthics
become.  That is to‘say: the greater the
. ) ) . * L s
power of the practitioner over the.client,
& s :
the greater the necessity for internalized | _ -

3
’

rostruints‘agaxn<l.ﬂnnﬁng that power.
Preschaol practitioners<have great
ey 4

power over young children, especially in day

care centers. Practigionery! superior .

“phy$ical power ouver.young children is

» -
.

- “ - N ~ : t. .
virtually total power ov%g the psychological ~

e . ,

good “and resoutees of value to the young

v N

.

in their care!  The young child's power to .
. 7 ) K .
modify a tecacher's behavior is largely

dependent-on the extent to which a teacher
L ‘ [ 2%

B

, » . ¢
yields Yiiag power to hum., Whatever power *
. - 4 . - »'0'-0 '
. .9
4 \ , -
. . » ! - ": - R - .
~a o, ..




childrern mighy have over their Chreginers!

. ’c . s - v R

~behayior is hnllkel)'to he under conscious
[ b ,

. r . s
Dt e, P
contrel. «Obviously yvoung child¥en canpert
. . I 4
pﬁb&tncl)orgmlu‘>nw£o<orjwyuﬂt<
. :

N
.

“or report Mulpruqtlco to the authorities.

Children may report to a parent #hat thev

. / . N .o .
pefeenve be abusive'caregiver behavior,
/ 4 ¢ B N .
' bur"the \aljdity of such reporte 15 often’™

’ -~ »y
////,//i/;gesnkonuhﬂq. }urthcerro, parental,

e , . e

peactions to thésd reports may be unreliable.
' Al

In onc¢ case, a five-year-old reported to .
b
his mothvr that he had hCCDLgI\Cn quy ene

) - .

“slice of bread during the d/)/ﬂt thc center,

‘

as punxvhmont for mizpphﬁ/&or His mothcr

.

/
“nas xoportod to have rexponded by saylng

~.

s

« Mthen to rdk, behave yoursSTf.”
f//////m' .o '
//" It IS‘nclther possihle nor, desira

t6 monitor teachers éongqantly in ordér-to

.
. . ¢

ensures that such gbus¢§ do not occur. Sincee

. .

., ~

there are often no ”other experts uatchxng,”

.

PAruntext provided by enic [
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.

as Moore (1970) puts it, and the &hild'é . .

o .self-protective repertoire is limited, a .

0 . . J i

N - . . -
code of-ethics, internalized as commitments

N . .

. *

* torright conduct, might helyp, to str,éngt}le.n
resistance to oceupational temptations and ’

. o R o -

help practitioners to make ethical choices

N -

, .
Another aspect of the work of preschool

)
. - A}

afid day care prao§1tioners which affects

. : ethical behavior rs the relatively low
.,Ir~ < . !

& > \;“‘;x
statug nf prqctltlonor\*ln thel ¢arly child-

hood field. Parents ‘seem far more likely .
. . .
to make demands on practitioners for given
» N ‘v -
kinds of practices in preschool and day °

care centers than they are to demand specific¢
. [

medical procedures from pediatriciags,for
~ i} _/7!“ .- -

examryle. . . T .

: ‘w@»" *L:;' \'J - - .
"&‘xﬁ.zqe m point 1s an incident concerning
a young mother who brou%pg her four-year-old
\ . N . . .
son to the day care center every morning at -

e
. - -

7:30 and plcked him up again every evcning

L * ,?( —h‘

- 11

. K

. . .y P




around 5:30 p.m.  She pave the staff

strict anstructions that under noe cirsum-

Stances was the child to nap during the,

day.  She evpldined that when she took her

S
»

son home in the evenihgs she was tirod
g

£

from her lqu da\ dhd peeddd tg be iblq

to feed him and havedin tuqbbd away for
the night Agxsoon as possible, "It is not
difficult to pictureﬂthe difficulties '

encount ered by the staff of this propx]etdrv
day care center. By the middle of the o
. : . ) ’ AM‘
afternoon this c¢hild was unmanageable.

s

The state regulations under which the center Wﬁ%
wak licensed specified a daify rest period
for all children. -Sensitiv{ty and résponsivel
ness to parental preferences, however, were

also main tencts of the center's philosophy-

Although the staff‘at;emptedvto talk' to

the mother about the Chlld'S fatigue and
g

B

1ntf§'tgb1]1tv the'mother‘had little




. © regard for the staff's expertise and jtjgﬁzﬁir

*~and totgd disgggardefor Spate licensing -
. '» fowem M “ ".‘:f‘*
standards. ™ . . v
> o .
In the situation deséribed above, the

. staff wag frustrated and angered by the

»

mether and the child, and felt victimi:ed‘ '
by both. Could they put the thild down for

a nap and get away with+it? A real

- .

temptation! Would that work

Would it he

,_’ right? 1t might have been right to ask

"‘the mother to place her child"iph a different-

center. But_such a suggestiop/has risks:

. .

a proprietary day ¢are center is financially
¥ ‘ »
o st s T .
dependent on maihtaining as full Enrollment
] .
] C ’
as possible. Also, in some communitics,
. . _
calternative placements are simply not
. ¢ )
available. .
Accumulated experience suggests that »
four-ycar-olds thrive best with adequate
\

—rest perlods‘gurxng the day, and a state

i

»




- regulation requiring such a progranm

g
provision is unlikely to be controversial.

The problem outlined above could have- begn
solved by knvohing the state's regulations.

But state regulations are not uni formly

- observed! Why should this pgtticular one

o

- '\ -

be honored,. and others overlooked?
1] 0. *»

.

Worhing daily with young and relatively '

powerless clients is likely to carry with . ) /
WK many ,ttemptations to abuse that power.,
[N v
Practitioners may have been tempted.at one, ¥
4 - -

time or another to regiment . the children, ¢

to tréat ' them all alike, to intimidate

. . .
them into conformity to adult demands, to

reject unattractive children, or to become. -

deeply attached to some ‘children. Thus
. %

the-hortatory literature addressed to pre-
school practitioners reminds them to respect( v

. individual differences, to accept children,

to use positive guidance and to treat

14 U

ERIC Lb
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S . Lo
‘ children with dignity, It ‘seems reasonable s
&r . 2 ¢ N
. o -
+ to syuggest that most ‘such exhortations should
- “ - .

. i

be part of a code of ethics. - .

v a

Multiplicity of Clients *

~

‘ A coderof ethics may help practitioners

to resolve 1ssues arising from the fa\g’t\tlmt‘

, -
thiey dermve a variety of client groups. Most”
=y,

i
. .

. LS ‘.

- preschool workers, when asked "Who 1s vour
. - .

‘client?n ufunlly respond without hesitation,

e . - . . \ .
"The child." But 1t is probably more realistic

’

. to or&cr the client groups into a hierarchy ¢ oo

-

.
<

$so that pm‘er}y are the primary group (sce

Bersoff. 1975), children secondary, . the

\ .
. v

employing agency‘and the lmger community

next (scetalso Beker, 19761,  Lach group
. !
of clients in the hierarchy may be perceived

4

P ' L4
as cxerting pressures for practitioners to

. act in ways that may be against the best

intcrests of another client group. As a

- . P

cagse in point, preschool workers often

.

15 .
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lament the fact. that many parents want

s their preschoolers to learn to read, while
e R '
« they themselves consider such instruction

prempture and therefore potentially harmful

»

~ . “to phé children. At times, the best -

C e e : : : 4
~ interestg\ff;goth parents and children may

be in conflict with agency interests and” -

expectations, and so forth. .A code of ethics .
N £
. .
should helg to ﬁlurify the position of each

clienf group in the hierarchy, and provide

~
i

»

guidelines on how to resolve questions

P

. concerning which of the groups has the best

-

tlaim tofpractitioners' consideration.

Ambiguity of the Data Base

- s Many differences of opinion on courses

j’of action cannat be resolved by reference
to either s;aie/local regulations or a
reliable body ef evide;nce.~ It is taken as
a gencra} proposition that’weakness in ‘the

¥

data base of a professional f;eid often -
, I 16 -

Q ' . -
ERIC ». 18
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causes a vacuum which is likely to be filled
by ideologies. The field of day care and
préschool education is one which seems to
. qualify as ide@logy-bound (see Katz, 1975),
giving rise to a variety of temptations for
. practitioners. The uncerthinity and/or
.igvailﬁbilty of reliable empirical findings

about the long-term-deve lopmental consequences

of early experiences tempts practitioners

(as well as their leaders) to develop o
/\ N . +
orthodoxies, as well as to become doctrinaire
—

in their collective statements. Such
orthodoxieséﬁ;ldoctriges may be functional
to the extént that they provide practitioners
. S e :
with a“selfsc-of conviction and the confidence
necessary for action. Such conviction, how-

ever, ng be accompanied by rejection of

Ty

. alternative methods and of some of the
facts which may be available. A code of -

*c¢thics could serve to remind practitioners ‘

‘ o 17
ERIC R '
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to eschew’orthodoxiés’, to strive toshe
.y ety T ! .
well dnformedﬁand Qpen<minded and to keep

[N .

abreast of- now'ldeas and de\elonments

- v 3
o ,
Role Amhrgu1ty - __— .
N~ 7 C L S T,
Research and development activities’

I
c—

of recent wears have resulted in emphasis

‘on the importance of the developmentgl and

traditional custodial and guidance functions.

S

st imulus Jfunctions of day care and preschool

‘ »

practitioners a$ compared with more

In addition, recent policies related to

-

oar]y.phi]dhood emphgsize parental involve-

ment on all levels of programming, concern

for putrition and health screening, and

relevant social soryfces. These pressures

and policies add to and aggravg?E a long~

standing plohlom of role ambiguity for pre-

{
school workers. The central source of

-ambiguity steems from the geperal proposition

O

MC.‘ »:r . ' 5
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the range of his or her functioning for

Thich adults must assume responsibility. ”

.
* .

Day care and preschool practitioners cannot

EN
.

v
limit their concerns only to children's
+ academic progress and pupil role social-

ization. The immaturity of the client

M . - -

presses the practitioner into responding

~
to almost all of the child's needs and

i

behavior. Responsibility for the whole

. . .
< ¢ni'ld may lead to uncertainty over role
co ¢ P Vot
. IR, W,
boundarics, for exampld, "in cases of
- | ’ - -

disagreement swith parents over méthods of

discipline, toilet-training, sex role

-
v

".soedalization and so on. Clarification -

v

.

“of the boundaries of practitioner roles
. )

and/or the limits of their expertisc

- could b.e,re‘;lected in a code of ethics. -

¢ *

-

In summary, four aspects of the role

of day carc and preschgol worhers stem to |

‘e @
.

.imply the necessity for a code of ecthics:

.

. 19 SN
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: : PN } .- ) [\ 5

high power and low status, nuugi- & » -

plicity of c¢lient groups, and ambiguity
. 1 \;.'

. i the data base and 1% the role . . L

Y

boundaries of prﬁQti@g ners.” It seems

-~
‘ <

n thg\gourse,of daily practlce }ypxcally- 2
- 4 -

refiect vombihations af several of these

- ~

aspects, b

- ’
-

!ﬂALL e -umt Examples of kthical Froblemg? -
ot o
) Some examples of situations \\hl(,h = ’ (

' 3> /.'h ’ " . .
seem to CQP}‘qun preschool practptioners

»

. to make ethical chbices are outlined v

8 below.. The examples are discussed in terms-
. f B - - ‘e

of relationship with major client groups such |

y ;

- . pY

as parents, children, and colleagues and , .

§ , . . .

employvers.

Lthical Issues Iﬁ}olving Parents
T S

-

: Perhapg the, most persistent ethical
' - ' : / - ’.

problefis faced by presehool practitioners
/\_/’
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are those encountered in theix

with parentg. One common source of problems

. ! . - -

 stems from ‘the fact that practitionerse
a4 - .

* generally reflect and cherish so-called

-

T

middle class valdes and tend to confuse

topventional behavior with*normal develop-
v - . S _ '

ment. An increase in practitioners' self-

“a
1 i

conscilousness abou{‘belng middle class (in
S0t . -

v R AN M ,
“~“the last dozen years), scems to”hate increased |

»
'

their hesitancy to take a stand in <& °

. ’ P .

.

‘ L4
controverste$ with parents.:

Within apy given groyp of parents,

preferences and values may v
L4 . . .
according to their parents' membership in’
<

bry widgly

¢

n
particular cultural, ethni®or socio-

. . 14

economjc groups. A practitiomrer may,
® -
‘. t
for example, choose to rejﬁ?orce chi ldren
ol ,"
as they develop conventional 'sex role /
s - N\

stereotypes. But one or more parents in
L] - * ¢

the client group may prefer whap/has come




t¢ hJ caJled an "alternutive 1festyle "

Or a/purent may demand of her child's

.

| \ . .
7ur?tnkor that she ﬂot allow her son to

. \ N
pluf with dolls, even though the caretaker .

/ . .

¥ prefer not to dxccourage such’ play,.

fmay
' hhln practitioners are commi tted to respect
] '

and 1C\pond to parental values and lnput.
- w}.‘* .

tho\ may be, faced with having to choose
- * ’
. - . ' .
between what ts right and what s right .

.~ s . (,' hd
ﬁﬂlat dnta_or'p§Qagog1cal principles can
J .

ibe brought to bear.en such hojces?

Similar t)pex of psrent-staff OthlLdl

)

confllctx allso from dl%bl@panCIO\ between
/ patental and practitioner preferenc¢es with .
;ospect to curriculum goals and methoas.
Folséxumpln; practitioncrs often prof;}
iannnél,opéﬁ-o} so-called "child-ceptered"

-

- - M . ) 2 .
curriculum goals and methods, while parents 5

AP rd

opt for trad‘étional methods. If parents

are 'the primary clients of the staff, wha

-

P
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* posture should the staffvtake when T' S

e

~
-

discrepancies in preferences occur?

+ . Specifically, suppose that a child in an
informal sctting produces a piecg of art .

work that‘uppcars to his parents to be

nothing more than scribbles: On the"
. N .
other hand,; the curgg&vér respects the

,

. Wwork as the child'S attempts atsself-

.
¢ .

\{prOﬁSdon and alsg vglues the hinds of 4 S
* - ) C ‘” e . i

“file motor shill.development such a product

- N .

2

v supports.. Suppose further that the | .

£y
’

practitiwencer knows that the art work might .
- N ‘_ Lo . K ¥ - N
cause a parent to make'demcuni?g Femarhs
. - ‘
to the child, or ewven scold him, Suppose
-~ . ' . e
* the same carctaker also knows that if the |

N ~ . .

©

chi11ld bring§ 56mv;wdrﬁ rqgarded ﬁj }he
N payents as eQiJence'that the child is ‘
mastering the Three R's that bis ﬁgrents
- | would codplemént and reward “him: <ow should .
Ny AT '

"the carctaker resolve the conflict between .

, 8 T
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.q ’ ~
her. pedagogical preferences and the dehands‘)
: ‘.. e > .
of the heme on the child? What choice

.

-

. would be 1n the best interests of the child?
. - ! (. 2 '3
It is unlikely that such issués can be
' bl 2] -
sett.led on the basis of avdilable evidence
: . e ' N §
- {see Spodek, 1977y, 7. . 5

. [}
- Disagrbements l/)ot\\ocn practitioners and

. parentg as ‘Nt%&\\ﬁ;t\th c¢hild behaviors should « Y
\l' i {"-r\‘\"\ N kS

be pex;mitt'ef, modified or punished are legion,

.
-

Some of the disagreements are a function of
) . .
. dufferences hpt\\ooh the referent baselines .

~of the two groups. Practitionces temd to
- »

’ . '
assess and evaluate behavior against a .base- -
oo .

. [ihe derived from experience with hundreds

N

I e,

N - L .
of children in the age group concerned. Thus
~ their concepts of what is the normal or

. s LA S
typical range of behavior for the age group <

are apt to be much wider than parents' concepts.

.
.

. , @
* \s a result, practitioners' toleranee for -

-
.
. N

v children's behavior (suc\lyas thumb-sucking, ¥

.

(N
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-

crying, masturbaflon, using dirty words,

. aggression, sexual and sex role experimenta-

tion, etc.) is likely to be greater than .
that of the majority of parents. Parents

do not universally 5ccept the wisdom that

b

comes from practitioners' experience, and
- . . '
not infrequently instruct them to prohibit

what pr;ctitione}s themselves accept as

normal behavior. :Hou can practitionefs
respect“‘pa‘rental preferences and their own ®
expert}séﬁas well?u

}n‘the course of their da%ly work,

preschooi practitioners often ericounter a
mother who involves them in her total I fe
problems. For example, a mother may spill

-~

out*all her personal problems to her child's

preschool teather. In such a case, .the

v -

practitioner may figh herself with unwelcome
. . v TN
information, Two_kinds of ethical issues )

emerge from such cases. First, the paremt

- d—
B

.

, | 5&/ e
27
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may be sceking advice on matters that
AN

lie outside of the practitioner's training

- -

and expertise. As a result the practi-
" 3}
tioner may want to refer the parent to

specialized counseling or treatment. Are

. (3

there risks in making such referrals?

Whaiyubout the possibility tlat the un-'
wanted information implies to the practf-

tioner that the chidd might be in psychological

’
’

danger, and the mother rejects the
L4

" recommendation for specialized-help? - "
. ‘

JLthically, what are the limits of-the
] i
practitioner's responsibility to the whole

+ child? Secondly, such cases are represcentative

. .

of many other® occupational situations which

require confidcptidljty aid sensitivity
in handling infomation about cIiéntsz
private lives. 3é\'codc’ of ethics should
-address i;sues concerning-the limjts of'?,

’ .

cexpertise and the corffidentiality ofSinformation.

.




Another example of ethical issues in

Iz N 3
T, .
px‘actltloncr—parent relations goncerns the

. —c

risks and limits of truthfulness in sharing
<

~ . . N -
mformation with parents and colleagues.

-

For example, parents often ask ¢aregivers

and preschool teachers about thedir children's

behavior. In some cases, a parent wants to
chech up on his/her child in -order to know
whether the child is persisting in undesirable

behavior. If the practitioner knows that a

truthful report wil]l lead to severe punishment

of the child, how should she reply? Similarly,

in filling out reports on children's

progress qu use by others, practitioners
often worry as to whether a truthful portrayal
of a given Chl{d will result in prejudicial
) . . .
and damaging treatmént by practitioners in

. % - - e

the subscquent setting receiving the report.

Withholding information is a type of playing®

God 'which causes. considerable anxiety in

.

#
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teachers genérally. In a similar way,

» ~ i y N
let us suppose that a practitioner had
good reason to heljeve that making a-
positive report to a-wparent about a
child's behavior (even though the report
might be untrue or exaggerated) would

improve relations between the child and

his parents. Even if the ploy had a high

a

probability of konking,would-it,;;\éthical]y -

*

defensible?

i~

At'{’
N

In summary, day care and preschool -

practitioners face constant ethical dilemas

- v

. . . - '
intheir relations with parents. Contemporary
emphasis on greater involvement and participa-

tion of parents in their children's education

. ~ | e

and care is likely to 1ncrease and Lnten51fy‘ .

these problems A code of ethics cannot !
|

solve the problem encountered by preschool

.prdctitioneys. But it can provide a basis
L L ) S
upon which staff members and their clients

-y o

.1
o
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could, togexhéx,'confront and think through

therrmeommon and separate respensibilities), -
concern$ and ideas about what they believe

to be ‘right.

Ethical Issues Involving Children .

One of the sources of ethical conflicts .

for preschool workers stems from the fact "/

that the youhg child has not yet been- .
socialized into the role of pupil. A =

. Y
ten-year-old hds been socialized to know

. -
-

very well that 'some things are not discussed*

“ i N . T,
A with teachers at school. The preschooler
a’*‘.‘7 . K
% does not yet have a sense of the boundaries$ )

.

betfween home and school, and what one
NN N .
should or should not tedl caretakers and

teachers.. Children often report in{ormatiog

. \,
N News .. P
about uctfvlfles that practitioners would

rather not have. Tor instance, chilldren o

sometimes report on‘illegal or privdte

'
-

activities going on at home. Tor one thing,
?
. / 29 - -
Q . . - ‘ Y 31\‘,"'
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the reliability of the report is difficult -
to gssess. Far another; asking'leading

follow-up questions may encourage a child -

to tell too much . What should a practitioner
3 L3
\« ~ do with such information? Practitioners '

* r~

sometimes fi%? themsclves at a loss for b
\ “

words N1 such situations (Rosenberg and
e ’ .

Ehrgott, 1977), . g \

{

. + Another type of problem relafed to \\\.

+ : .

program activities seems to have ethical-’ °
N ¢ L

L4 - \ - A
. » .

~
implications. Children's enjoyment of -
) - 3 -
certain activities should of course be N

'
— . » <

mmmmmm———— Q
o

considered in program planning, but this \ .

[ . .

" attribute of %£4activity is not sufficient
Pl

ih and of jtself to§jhstify its inclusio

- / L} -
{ in a-program. TFor example, children like,

to Watch/Selevision;but ard not adequate

i

juﬂgés of what programs are worthwhile.

| -
2y

\ A
. This type of problem involves complex
* ’ . T 4
pedagogical, psychological and ethica]
. h N \.‘ ’

' - 30 \
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issues (see Peters, 1966). Sometimes such

: I3
problems are confounded by caregivers'

. \
- ~

tendencies to be motivated by a strong wish
) X4 / L]
to be loved, accepted -or appreciated by

the children. Children's affection and

respect, for caregivers and preschool

o
teachez; 1s one useful indicator of their

effectiveness. But such‘positive child
responsecs should be consequences of right
action rather than motivds underlying
practitiopegﬁﬁécheﬁtes and

Preschool gractitioners are

1ncreds1n I'y -undgr pressure to teach-
gly Q\ P1I :

thelp children academ1c skills. On

-

whole, practitioners appearo resist

such pressares, not only on the basis
1. '

of the possible prématurity of such

skill learning, but also as part of a

general reipctjon_of~so-callea ""structured"

or traditional schooling. Occasionally,
. ‘ -

31
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however, the preSsure may be.so great as

to tempt practitioners into giving their | .

[
[} . -

charges crash courses on test items,
thereby minimizing the likelihood of

a poor showing on standardizied tests. ; éz
Lvenif pracfitioners can get.away with
. ’ i

such tactics, should they be ethically

constrained against doing so? Should

.
.

a code of ethids address-questions gf .
. what stand to take ,on the uses and__

potential abuses of, tests for assessing -
& -

achievement, for screening and for labeling

- >
N -

children? .
. '
Ethical lssues fnvoiving Collepggties and -
Employing Agencies : . . .

o

One of the most common sources of

“ conflict between ca-workers in preschool

settings centers around divergent views

-

on how to treat children. Staff meetings

conducted by supervisors, or supervisory L

~ L

-
W
o

e -\




L ) » " “
- R \ " ~

intervention and “assistance on a,one-to-one

j ‘5!'.. b, . -~ - “
~ basisiTseem, to be the appropriaté strategies

e

for resolving such conflicts. But when a

.

pdremt complains to ‘one teacher about another,

how should the recipient of the domplaint
) .

¢ respond? -Such cases often offer a real . .

-~

temptation to side with the complainant.,

But would that *response be right? Perhaps
) 4
. s . . \ v
one guideline which.may be refevant to .
™. -

such 1nter-staff conflicts would he for the

- *individual practitioners involved to ash
themselves (and other appropriate resource

! S, ™~
—people) whether the objectionable prattice .
o”.{’ ' N
18 really harmful to children. If the
P .

answer, after serious reflection, is

‘

.

L]
Clearly "Yes," then action by the appropriate

authority must be taken to stop the harmful

.

pragtice. But tie statc-of-the-art of
J -

‘ * ‘ R -
. day care and preschool education does pot v
>

-yet, lend itself to definitive answers to

/ | 33 . + A“~
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.

all questions of clear and present danger /

A

\¥)

to children. «If the practices in question

are objectiondable merely on the grounds of
. A T
taste, ideological persuasion or r‘)

orthodoxy, then practitioners should

r
"

resist the temiptation: to indulge in feuds

> .

among themselves and alliances #ith parents

b

. —~——
against each other. | ' ' 3
Examples of ethical dilemmas facing , .
] Ty he

practitioners in their relations ‘with ’

employers include those in which practitioners

are awalte of violations of state or local
:] ~ « .-
regulations, -misrépresentiations of operatfing .

"procedures in.Teports to licensing = .

. .

‘authoritics, or instances of an owner's -
. 1

ma srepresentdation of the nature of the program .
*t

and services offered to clients. To khat !

extent should practitioners cogtribute,, -
¢

- 2 -

even passivell, to_such violations? Most
14

day.care and preschool personncl work without

' . 30 - | >
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v

. : > ;
N contracts, and thus riskh losihg thelr jobs . §
pd . ¢
if they give evidence or information which
< P

’ . -

- might threaten, the operating license of fheir

S
- - Ll .

employing agency. Should employges be silent

o

bystamders 1 these hinds of situations®

L ——

, Silence would be practical, but would it be

cthical? .
/ .

N

Another type of dilgmma confronv . ’

- practitioners when agcncies‘syoviding day
- ——
care services require declarations of ,

income from parents in order to:determine

their fees.. One such ¢hse concerned a welfare

mother who fifially obtained'a job and
. ’ ’ \
. realized that the day care fees corresponding \“ﬁ

> to. her income would cause her actual income

to amount to only a fek more dollaxs “than
< . -. P ,
. « she had been receiving on welfare. Yot she
’,rca]lyﬁﬁéntcd to work: Her child's care- . .
" L)

3} giver advised het not to tell the agency that _

’

#. she was employed, and to wait for the I
v - .o o
- 35 R
. [v . . -
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”~

authoritied to bring up the mat‘t?r first.

”

It is cagy to see that the practitioner
;n ‘this,situation was an active agent in
yiolating:@gency and sfate regulations.
But she also knew that alternative

arrangements for child care were:un-

available to this mother, and that the

child had just begun'to geel at home and

to thrive in the day care center. The
practitionér judged the whole family's

-

best interests to be undermined by the
! |

.

income~-fee regulations. Hew could a code

of cthiTs address such an issue?
. . .

R
What Kecaxt Steps Might Le Taken?

»

. Some preliminary steps toward develop-

ing'a code of ethics have already been
» q .

taken. The Minnesota Association for the
\

_Education of Young Children (MnAEY(C) adbptéd

a Code of Ethical Conduct Rgspogéibi]ities

b —y

_ .
in 1976. The code enumerates a total of

-~

.'30’ K
- 738 -

i e
¥

>
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, thirty-four principTes{divided into three
catcgonfos: (1) General Pfincip]e% for -

All Members, (2) Additional Principlés’ for
Members Who Served Children in a Specific - .

Capacity] and (3) Members Who Serve through
4 . EY
. Aneillary Services such as Training,

\
Licensing, etc. The category contairs

nineteen principles and is further delineated

v

‘into four subcategories for members who .o
. » . .

.

are trainers, those who are licensing .

. -

. .
personnel, for members who are parents
L d

: and for.those who are supervisors and

[\

administrators. Lo oS
‘ .- Many of the principles listed iq_the

N
~

MnAEYC Csde correspond to suggestions®

o -
made in this paper. A number of the.
— . [ .
principles, however, might be more
applicable to jdb descriptions than to

~ ~

a code of ethics (e.g., Principie~29.

-

. ) for Supervisors states, *...should. provide

’

- 37 : ‘
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These statements cover a wide range of % :

-

~ T T

-

. -

‘regular in-service training to further ’

“

staff devo]o&gent and to meet licensing
’
, .
requirements when appropriate’).  Three st

Iy
™~ w -

“of the Principles are addressed to ‘members

“

R R

e N
swho are parents. Sénce pagents are clients

rather than practitiom®rs the apprapriateness N

of including them in a practitioners’
& . ¢

i

‘code of ethics is doubtful. ‘ N

o

" An imitial code of ethics for,early

.

childhged education and development. .

4
.

professionals has also been pronosed by
rofe B .

B
. . : LN

Ward (1977). Ward proposes nineteen
- [ B

~

o

statement$ of commitments-under three

~

headiggs: (1) For the Child, (2) For the-

Parents and Family Members and (3) For ‘

Myself and the Early Childhood Prefession.

a%pccxs of working™with youngrchildnen,

and together WIth the code adopted by .
MnAEYC cou]d provide a useful basis for ¥

] ) -
88 :




‘further discussion’ .
( g

It seems®advisable to bgéln at a.local

N

leyel to refine these codes ‘or develop another

. P

codé. Small grdups of workers at a given
dayﬁcasg or child development center or .
Iocale might constitute themselves into an

ethics committee §né thrash through issues
- to determin; where Zhey stand. Local ] '
efforts-and problems could be- shared w}ﬂy(
ethi‘es coﬁﬁitgfes g;?statewide'associétions.

4 s »

- The process of developing and refining

-y

a code of ethics will undoubtedly be slgy .
- _iand'zrduous. Many pracfitionérs are -
- 7E;nical about the value of such codes. >
‘ yf But, as @evine (1972) points .out, the york
of\dévelobing ‘a code inybd es ‘
- ) .

self-scrutiny, which in and of itself may - “
strengthen resistance to the many ‘temptations
encolntered in practice.. Furthermore, -

~ = . . -
recent research ton helpifig behavior

-

; - 39‘ ’
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° * { i
suggests that individuals' iospoﬁggs,to
their ow& conflicting impdlées are ‘
strongly influenced by their perceptions '
of- the norms Gf the grgup with whom they
N\
identify (cfi Wilson, 1976). The norms
of our colleagué.group, drticulated in
a code of ethics, may help to give us the
- feeling that colleagues will back us 1f
Le take a risky (but courageous) stand, ° «

or censure us if we fail to’live 1 to

the code. The daily work of day care

\ .
and preschool practitioners is frapght
\ ' : T
. Co ¢ .
with ambiguities. A Code of ethics may*
. . .
; hglp practitioners—to cope with the .
ambiguities with greater success.
. b
. e 7
- _—
. N .
a .
- LY
. - 40
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The -Educational Resources Information
Center/Early Childhood Education Clear-
inghouse (ERIC/ECE) is one of a system of
16 clearinghouses sponsored by the National
Institute of Lducation to provide infor-
mation about current research and develop-
"ments in the field of educdtion. The
cleéringhousqs, each focusing on a specific
area of education (such as early childhood,
teacher education, languages and linguis-
"tics), are located at universities and
institutions. throughout the United States.

Each clearinghouse staff searches system- ¢

atically to acquire current, significant
document$ relevant to education. These
research studies, speeches, conference
proceedings, curriculum guides, and other
publications are abstracted, indexed and
published in Resources in Education (RIE),
a monthly journal. RIE is available at
libraries, or may be ordered from the
Superintendent ofgDocuments, U.S. Govern-

wment Printing Office, Washington, D.C.
20402 . ‘

Arother Eth publication is Current Index
to Journals in Education (CIJE), a monthly

. © T« ‘Postscript S \\m///
* s

guide to periodical literdture which cites .

articles in more than 700 journals.and ,
magazines in the field of education.

Articles are-indexed by subject, autho
and journal contents. CIJE is avdi
at’ Iib-aries, or by “subscription

New York, N.Y. 10022. t

0

.
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L A

(IRIC/[GQ} distributes'a quarterly news -

' . < <?\/ N
4 - Ay
(‘

The ™ Larly (hlldhood [duuz&xon (loxrlnﬂhouse

letten which reports on new programs and’
publications and RIE documents of special
interest. [Lor a compfete list of ERIC/
L.CE publitatlons or N you would like to
to subscribe to the Newsletter, write:
ERIC Clearinghouse/Latly Childhood Educa-
tion, Yniversity of Illinois, 805 wWest
Pennsylyania Avenue, Urbana, Il1linois
61801.
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THE'ERIC'CLEARINGHOUSES\

Al

, CAREER EDUCATION

Center for Vocational Education®

Ohio State University ° .

1960 Kenny Road ‘ =

Columbus, Ohio 43210
(614) 486-3655

. COUNSELING AND PERSONNEL SERVICES

The University of Michigan
School of Education Building
Room 2108, East Univ. & South Un1v
Ann Arbor, Michigan 48109
(313) 764 9492

EARLY CHILDHOOD EDUCATION

University of Illinois

805 West Pennsylvania Avenue

Urbana, Illinois 61801 !
(217) 333-1386 .

EDUCATIONAL MANAGEMENT
University ‘of Oregon

Eugene, Oregon 97403 ° .

(503) 686-5043 Voot

HANDICAPPED AND GIFTBD CHILDREN

The Council for Exceptional Chlldren
1920 Association Drive

Reston Virginta 22091

"(703) 620- 3660 :

. HIGHER EDUCATION

Georgé Washington Un1v!¥s ty !

1 Dupont, Circle, Suite

Washington, D.C. 20036
(202) 396—259(
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INFORMATION Rrsoq;e’é ‘ )//g’

T School of ldugatjon \\/
Syracuse Un1ve151ty . »
/, " Syracuse, New York 13210 - g ,
(315) 423-3640 - :
~ )

JUNIOR COLLEGES
University of California . .
. 9¢ Powell Library Building ’
llos Angeles, California 90024 ¢
{213) 825-3931

LANGUAGES AND LINGUISTICS . .
Center for Applied L1ngu1st1cs
1611 North Kent Street
Arlington, Vlrglnla 22209 -
(703) 528-4312
READING AND COMMUNICATION SkILLS
1114 Kenyon Road
. Urbana, Illinois 61801
(217)‘32833850 .
¢ RURAL EDUCATION AND SMALL SCHOOLS
" New Mexico State University, Box 3AP - - .
Las Cruces, New Mexico -88003 - ‘ °
(505) 646-2623 L ’

SCTENCE, MATHEMATICS, AND :
ENVIRONMENTAL EDUCATION

Ohio- State University-

1200 Chambers Road, Third Floor

Columbus, Ohio 45212

: ”(614) 422-6717

“~

SOCIAL STUDIES/SOCIAL SETENCE EDUCATION -
¢ 855 Broadway )
Boulder Cqelorado 80302

(303) 492-8434 .
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TEACHER EDUCATION D -
1 Dupont Circle, N.W., Suite 616 °
Washington, D.C. 20036 '
' {202) 2937280 ' .
TESTS, MEASUREMENT  AND EVALUATION
‘Lducational Testing Service
Princeton, New Jersey 08540

(609) 921-5000; Eat. 2170

URBAN EDUCATIOA

Teacherss College, Box 40

Columbia University

New York, New Yorkh 10027
. (212) 678-3438
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The materidl in. this publication was pre-
pared pursuant to a contract with the
National Institute of Education, U.S.
Department of Health, Education, and Welfare.
Coftractors undertaking such projects under
government sponsorship are encouragedto
. express freely their judgement in pro;\\\\
. <fessional and technical matters. Prior
to publication, the _manuscript was submitted to
the Area Committee for Early Childhbod
Education at the University of Illinois for
\critical review and determination of professional
e COmpetence. 'This publication has met such
i standards. Points of view or oplnlons, however,
do not necessarily-represent the official view or
opinians of either the Area Committee or the
v Natlonal Institute of Education. -
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