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: , “Introduction ' : ' e

v 9 "
-~ s . ’4-}

- 4 03 v ".‘ ¢ ) ) e’ i 2
e . The CSCB campus has seen-the developmert of, many innovative approaches

40 instruction, inctuding team teaching, interdisciplinary coyrses, and

self-paced formats. Although this college publicizes the avatlability

. ' of these innovative "courses and. continuas to seek financial support for

- their extensjon, there is' corsitérable evidence that students on this ~

campus are less than enthused about some of the approaches which have ) Y
- . been used, There are’manv withdrawals from these courses, students seem

frequently confused about both the demands mdde and the intent’ of these
courses, and where student$ mayv exercise choice (i.e., with elective e

. courses’or multiple -section courses) there are indications that many of,

s . them avoid the "innovative" courses. Although the courses were developed .-~
by well-intentioned. and campetent facultysand although many of the:inno- *, = .« .
vativg_curricﬂ]ar\deye]opments have drawn praise fyom~sope students, fac- s
ulty, and off-campus exnerts, the lack of student involvement in the . oo
_development and implementation of these courses may have Ted to miscal- - -~ 7
culations ‘as to the kinds of courses and experiences which most students,””

would find desirable. ' 5 : o v
v toe R N . . “ ; " &

LY

. The purnose of this project was to Seek out systematically students%( cd

“perceived needs, attitudes, and interests concerning an extensive- array '
g of presently-available and possible new educational experiences in order -

- . to quide individual facuTty and their departments toward the use of in>

~ structigna] formats most likelv-to wid student acceptance, ' Three bene- _ -~ :
. fits “seem possible; (1) the college will understand better studént-at=" =~ 7
titudes -and interests as they relate to innovatiqn,;andqchoices'con~ '
.. cerning course offexings will be made more rationally; (2) interest in’ . 2’
other"approaches, not vet develoved on this campus, which would lead~ "> -
students to prefer additional types of educational experiences and
. course formats, mav prove a dood. basis for development of other kinds'. -
v _of courses, with an adequate data'base to justify external funding for; - St
' _“new programs in-inngvative teaching; and {3) faculty may be® able to &se -
.some of the information to improve or restructure rindividual courges
or course reauirements. i . .‘ L A

~ '

. Copies of the attached suyvey {Anpendix A) weré distributed to 2,D@Q *

. students at registration for Fall Quarter; 1975.7 Completed surveys were ) i
returned by 257 students, or about 13% of the original sample. - Ink - .,
addition to giving qnformation about their experiences, attitudes,-and *~ R

- preferences concerniNg each major instructional method, ‘students were' - ° o

» asked to indicate which fagultyv they regarded as especially "good" at T =~ . g ¢
each method. -Faculty nominated 'most often were consulted about their = S .
r particular approach in the listed areas. This report summarizes the -~
; results for all students-who returned the survey and *for the consulted T
. faculty. Appendix A gives the frequency dfstributibn.(or mgaps and . ’
A .- standard deviations) for the.student data.' For example, in the section’ .
‘ called "The Lecture" 242 students checked "yes".on questipnfl:’<On page  .~" -m° |
1 of ‘the survev, the number- of questionndires from students'in each. -~ 1 3V ¢
major is todéd’using the 2-digit registration number, e.g., 8 étudents =~ -
_ were chemistry majors fcbde=7). - . o+ o e ,
’ ¢ . . < . . . ° . - .
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- t\-' Part 11 of this report summarizes the demographic charagtenistics of O
the students who returned the questionmaire.’ Part I1I deals with a sum-

» - mry of student opjnlgns, and Part IV summarizes the opinions of the ,
consulted faculty. - Cs . ‘ . . .

‘ ‘- ‘ < o S . N :
. Separate- frequency (distributions for students with majors in BPA, o
' Nursing and Health Sciente, other Natural Science and Mathematics depart- )
ments, Behavioral Science, and Humanities are also available. A separate
s summary was not made for the School of Education because of the 1imited
number of respondents in this area: Although faculty teaching courses ) -
¢ _ that attract a cross-section of the student body prpbably will find the - .
- summaries in this paper most appropriate, faculty interested in the .
opinions from one of the above specified subsets of our student body may '
request a specific distribution from orie of the co-directors of this - -
¢ project. We would also be happy to generate distributions for other ' )
subsets-of the pooutation. Consult Table 1 to determine if there is.a - -
! sqfficient number of students in the area you are, interested <n. [ :
‘ We wish to thank ‘the students and faculty whose .cooperation made .
. - -this .report, possible. " ' ' C .
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"~ - Summary of Studenl‘éharacteristics;

a . 4 . A3 K . - iy . e_ / ., > N .
', The first page-of the syrvey obtained dempgraphic data_on the-students. ~ °
z L . 8 ) ., Ve T . .o

§§1 - ' * ) ) : " f . l 4’\ N

* ¥

“About SS% of the samnle were women. -In-the Fa]l Ouartér ahpuf,47%. R
-of the student body was.femate. Females wvere significantly over-represented
among respondents to the questionnaire (p < .01). - ’ X
. . ) - . . * 7

s .Year . L . , R ¥ I S

The proportional breakdown for the sgmﬁ]e and for the €SB Fally, 1975,
\registration is: . R AT TR,
hctual : \\

’ . - _Faf1 '
. Sample 1975

Freshman .11.
. Sophomere _.i4 .
: Junior - .29
] Sgnipr T‘.24

S Graduate * . .22 29 L

¢

L

The sample -appears to-be répresentatjve of the various~cTas§/1eve]s, al-
though- there are sTanifiicant differences, (p < .05), notabk§ more upper
division students iﬁd fewer.graduate students than one wolild expect ,in

- the samo]e, , -~ -

3

.
A Y -

The avegage agp'for the sample was.ZS.GS.'”The‘F 11,. 1974 ,_campus
average was 27, slightly older than’the present sample. '

rF A
: 9

MajBr ~ C L. . SIS C e

S < : ‘ T .
The proportional breakdown.for the sample and, for Se§ing,_1975,
dents”by Schoel is: - ' g s

stu-
» 7
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Beh. Sci
BPA ¢
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»
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~
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‘£ T e
. . Spring o
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27 Y N
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09 T2
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C
A11 major areas—are—included i

to their actual number (o < .01). _dev
registration figures 15>}he Natural Science and'rvﬁjjroverrep¥esentatio

©
-

- Summary

turn a long questionnaire.

n the sampnle, a]thawgﬁ not in pEoportion
The most notable deviation from-the

n.

.
L]
.

KN

s are all overrepresented in the .
“to-fi11 out 'and re-

* “The,samnle is significakly non-renresentative of the student poou-
lation in a number of ways. Xemale ftudents, upner division students ,-
and Natural Science and Math shude

. " samnle. ‘Anparegtly these students are more willing
But, all grouns of stldents are included in+

the samole, so that the data orobably represent the range of dpinions,

although not "in the proper proportions.
* must be’.made with care since the proportian of, students marKing ‘each

Data interpretations, then,

. resfonse may not be interoreted as the proporfional opinion of ;our en-

v tire student bodv. - :
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N 3t A st L '
. , Summary of Student Opinions
V"_) ¢ ‘ ) I :' - . yd - < b
T To questions ‘are comion to,almost every section: (1) whether or °
‘ .. not the student had experience with the method, and {2) general attitude

toward the method. Table 2 summarizes tHe ‘oroportion of responding stu- -

dents ,indicating experience with each method. Virtually allpof the

stugents sampled had -experienced traditional-methods {e'.g., lecturés, * .

., written examé), a majority had experienced some methods stressed on “this

o ) camnus (e.q.,' team teaching; -the incuiry methbd), and very few have had
experience with other methods (g.g.,,totél involvementg-courses, computer °

.assisted instruction), . SR . ‘ :

) hemman 2% -

s

Table 3 suftmarizes -student attitudes toward the various methods,
giving‘the proportion of responding studesits marking "like! or “like
very much." Every méthod was received ‘favorably by a majority of the'
students who resnonded, but some were clearly.viewed as more desirable.
Perhans‘because o{ student interest in career education, internships - ,
and exderiential learning credit head theslist. The correlation between
, parallel entries ip, Tables 2 and 3 is -.30, suggésting that students ;
Y would‘like to seé ‘a dififerent array of methods on this ‘campus.
° ‘ . P
One questidn that comes” to:mind' is the relationshdip betWeen ex- S
perience and attitude. Do students who have experienced a métHBHfﬁaVe/ )
- more favorable attitudes than students who- have not expériegced that
method? The proper desidn to. answer this question would be to measure
. attitudes before and after the experience, but some insights may come
from examinining the data here. "Positive relationships betweend exper-
s . ence and attitude would suggest that students with more favorable at-
« . . -titudes chgse to take the courses and/or that experience in the coursé\ ’
- dmproved attitude. Two by four {Experience™by Attitude) contingency -,
~ tables were examined for each major methdd where possible. -Two of the °
+ 11 chi squgre tests were significant at the .05 level: Interdisciplinary
j Courses (x4 = 11.9, d.f, = 33-p < .05) and Oral Exams (x2 = 8.41, d.f. = 3,
'n < .05)._ In both cases students’ with experience had-more favorabTe - ‘
. . attitudes toward.the method.. Since the dther tests (Inquiry, Seif- *,
' Pacing, .Team Teachina, Competency Based Learning,.Audio-Visual Techniques,
. "Whitten Exams, Term Papers, Student Assistants, and Student Initiated -
o Courses) were not significant it appears ‘that either experience does not
e © affect attitude or, if one assumes self-selection by students with more
- . favorable gttitudes,aexnerjence decreases_fqvonab1e attitudes.

N ) ~ .

»

¢ v

/- . . -. [fof edch section the-most frequently selgcted responsgs wjll, be

summarized, The numbers Tndicatelaue§%ion nimbers in the questionnaire. .
. . - . -

T ‘ - B oo can )

- . . The Lecture ¢ . - . . . o R . a ’ - -

LN . 0 . N . ‘

. (34 “¢§L¢ctures are fgreferred to reading assignments. ; - . .

/

- -
H

(4) The ideal class size for-a léctdfé is.from 11 to 35'sfudept§.

; ,(5)5° . The lacture should.be aimed at the."average" student. * :




{»

\ . - : " .
A student w1th troubles 1n a d1ff1cu1t required c]ass should be ,.-6 T
enCouraaed to use office hours (or to ask: questions dur1nq class). .~
Most dimportant for lectures are (in order of frequency)
" a. Carefu]]y p]anned Dresentat1ons IR ; .’ ) )
b. Enthus1asm by the 1Ecturer ’ ‘ '3. S . .
) t. Conmun1cat1on of 1nformat1on' o .j “ - K OL'O
d.,.Fair presentation of:ali sides" /f ' ‘ K C
g n. Presentadion of duest1ons that“"mahe“/ou th1nk" after the X .‘ .
~ ., lecture is over S .. Lot e,
N .. .- . ‘ ,

.k To]erance for students'°opihions.;,,.

P

-
.

_ 1 Least important for ]dfturés,are (inforder of frequency):

A . . [ . .- - W
_ * . . -~ . ’ N 7 o .

1. Personal attractiveness of the 1fcturer SN . . °

L S’ . . .,

m., Personal exner1enses.of the lecturer thatare enterta1dq\g, . )
but not informative . - v e . . S

"i. “Spontaneous” (unnlanned) nresentation. .o e -

e Persanal on1n1on of the 1ecturer on controvers1a1 top1cs Y

Stident suggestions, summar1zed in Append1x B-l, stress the need
for organjzation and an 1nterest1ng, exc)t1nq c]ear presentation

N

\ R N

The Inqu1rv rbthod Lo ' .& s s '
- ‘ Ly o < X -
(4) Students tend to find more: studenﬁ -factlty- contact 1n 1nqu1ry courses. N
(6);- Student suggest1ons (Append1x B-2)stress the need for ad%guate
o . superv1s1on help, and enthusiasm by the 1nstructor A -7
Self«Paced Instruct1on : "' N > . Coo "‘
. v ) ’ * . o N
. t6) $¢udents be]1eve that they qet more cont t with instructors in ..
oot - standard courses. : ' . )
¢ * -~
(7) - On the quest1on ‘of slow comp]et;on most students ,suggested that ;.
~ = ' the teacher do someth1nq to motivate the students (e.g.,-set time’ B
. 1imits), while a few Qtudents stated that the students shou]d be v
‘ responsible, for their own rates. (Sea Append1x B 3) . e
( ° -
< -°(8) About three fourths of the students 1ike the 'masgery approach " .
: (9) - “Students shou]d be reau1red to complete these courses in a .quarter or two.
_ (), Student sugqest1ons for thts method were varied. ~ﬂSee.Append1x B-4), .
‘\‘” ‘ Y ~ . .b .
'y _ ) . ] .
8. ~ ‘ ! q
- ) £




L3

.ﬁ- ) \.='~ AR - ; &S F .. ° {? . S
) N _,-: ) 3 ) . « i -
* Team T!achmg o, oot ' L .M
2;4) . Students tend to see more student faculty contact in team taught courses. Q

.
o« -~ .o, . i .
e, ' -

' . o

*. (5) ‘dhere 15 a very s]1oht trend toward viewing the team taught course

as confusing. I B

(é),. Most students see team taught courses as s]1ght1y or high]y Jorganized.
- g
(7) Students prefer either a h1gh1y coord1nated or a relaxed, informal | - .
. course,.to a unstructured course ‘ :
. . : [
(8)-.. It is somewhat or very 1mportant tha “instructors attend most.
of the class meetings.. . ' :

. W 'n . * R
(9)  Student su gestions stress coord1nat1on and-Jo1n articipation in . ‘
~ . grading. ?See Anpendi x B 5) . . - )
. . 7 ag

Interd1sc1p11narv Courses

(3 4,5) Studgnts tend to learn, the ‘saMe amount; work the “sam ‘amount ' -7
and get the %ame amount of faculty content 1n 1nterd1sc1p11nary
and d1sc1p11nary courses. * - , ‘

.ofe) Student suqqest1ons stress covering both discinlines and the1r -
: -1nter relations. (See-Anpend1x B-6) o _ A o
* Competency . Based Learn1ng ' .ot "" e . .
,( ~ - < ’ hd " ,i R N ,
(3) Students,suagest1ons on courses for competency based 1earn1nq 5

-

. stressed the s¢ignces, especially, math. 15’students_§uggested that
akﬂ courses,shou]d nermit this approach (See Anpénd1x -7)

~, > ¢
T . -
Curr1cu1ar OrganhZaann <

hd . 0 .
» * r

C(2) . '~There is a slight tendencv to support the use of orerequ1s1tes for
o mdst upper d1v1s1on courses.- - .. . . v
LIS N . [y ‘ ‘
(3) Most.students found the prerequ1s1tes for courses they have taken -
, to be somewhat or very necessary 7, . ) o ; :
. v . . . ;
_ Audio-Visual Techniques oL : B ; D S
. . o ‘
(3l4) “Mdst movies and tape record1ngs or records used in the coltege’ . o
e c]assroom are at’least "fair." T, . _ K K
. - . . .
*(5) - Student v1deotap9.c1ass nroJects might -be exce]]ent" or goo i *
o’ in some courSes A . RPN ) ’ ~ N
(6) Most suggest1ons stressed that the A-V mater1als shou]d.be re1evant, '
P ton -aquality, suppltementary course materials. (See Appendix B 8) ’
sllr1tten Exams C e T . < o ' o , ) ) .
(3,4 5) In-class exams are nreferred dn Behav1ora1 iwnence and Sc1ehce o ' :i |
. N . Co, , ’ ," L | -
79 1“1 o . R

.
' .
. . .
' - . Y . ' ‘ .
P . 3 . » - .
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. (6)
_(7.8)

.. abﬁ11ty, some peopTe saw much more cheat1ng than others R

(9)

(10)

4

(12) -~ Students.prefer several exams #n a ouarter. N -

_{13)

OraT Exams < .

._

. - hd
. ’ . . - M

courses, in class and S@ke hdme exams are equaTTy preferred 1n
Human1t1es courses / .

N Yo N H

~Students most nrefer in- cTass exams w1th a var1ety of quest1on types.
They least nrefer exams which contain®nly long essay questions., s

Students who responded to the percentage cheating items's reported
substaptial ¢heating, averaging about 16% on in- class -exams and al-
most 40% on take-home exams. Both. of these items had large var1-

. =Students be11eve that a cReating stlident should be g1ven an F on

the exam. Only 16% of the responding students endorsed off1c1a]
© campus poT1cy (an" F in ‘the course)

Students prefer exams that requ1re both learned facts and the
creat1on of néw concepts . .

Student. suggest16ns for<gg1tten exams stressed fairness "in grading
and exam wr1t1nq (See pendix B-9)

‘a

R

There s a slight trend’ toward viewing the oraT exam as more

(5)

) pTeasant or interestina. . . " s
(6) Instructors shoqu do aTT (or at Teast part)'of thé oraT'testing.
(71y .° Student sugqest1ons for,oral exams are var:ed (See Appendix‘a-lo)'

K - , . ‘. o . -
. Term nger ,) - .h \ N S o
(8) Most students beT1eve that stydents should seTect their own term »
roe paper topgc with the qnstructor 3 approvaT : . . o
C(a) 35» 6f, the respond1ng dents have ?ound ‘term paper grades very -
. *fdir and 28% fourd .gyades sT1ghtTy or- very arbitrary. - - -
(5 'rkﬁupétudents Tearn ‘some h1ng from wr1t1ng term papers. " (About 7%
of respofding students be¥jeve most students Jearn nothing frmn
. th1s eXper1ence ) . o - X
(6) The averaqe est1mate of the percentage of term paderg,1nvo]v1ng

! dishonest”behaVior was 24%. Student estimates were extremely. ™
° var1abTe as, on the othet quést1ons concernifig cheating.

h > _‘4
(7) Most students he11eve that a nerson sﬁpqu receive-.an F ¥or. a ’

. term naner 1nvoTv1nq cheating. "Only 19% of .responding: students
. endorse the “official campus- poT1cy (ah F in the cowrse)

(8) The nost popular student sugaestaon +was made by 11 students:

"Don'"t assign tegm papers.’ . Other suggest1ons stressed.fairness oL

‘.n grading, clarity of the ass1gnment,.t1me comm1tments to other

. L3

courses, etc. (-See Avpendix B-11). . o , s

: 1Q1z B S
T : a
. . . . _‘, \t . , B e v’p . . ,‘
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Gradﬁng 5811c1es' . e .
(4) Students tend to prefer 1etter grades to cred1t/no credit grades ¢
(5) G There is a s11ght tendenc} for a preference of grad1ng on an ab-
\ so1ute basis, rather than-on a curve, 3 . .
(6,7) Students expect about 40% A's and B's, 35% C s, and about 25%
~ D's and F's in a letter-graded course., Inja- cred1t/no ¢redit course
‘they expect. about 17% no credits. *Student varJab111ty was high on
these questions. - , : .
. & ‘ . ‘
(8) .Student definitions for a "C" grade var1ed from "average"- “to ‘ °
‘student attended all c1asses Dean1t1ons are Sunmar1zed in .
. Apnend1x B-127" - .. . ; . . K
(9) . '

Students weighed the d1fferent grade components (qu1zzes, papers,
etc ) very differently. < .

Y

A]] grading sthemes. were endorsed. Most popu]ar viere (L)TA, B, C,

- .

‘ No, Credit, and (2) A, By, C, Dy F w1th + s and‘- s.” .
M LY " .
“*(11)"  Stydent suggestlons were contradnctory stress1ng objectivity (and
’ subJect1V1ty), absolute standards (and<curyes grad1nq hard (and i
giving anyone who tr1es a (). (See ‘Appendix B= 13) . .
(12)v “Students ideal grad1nq no11cwes Were var1ed (See Apoend1x B- 14) .
Student Ass1stants . Co A 7{ _ R
- (3) Almost ha1f the-students stated that on1y graduate students shou1d
T serve as student assistants. The’ other half accepted both under-
. graduate and graduate students. o .
(4) Student .assistants should not .determine final grades or make up - “
‘exams or assignments. They should be allewed to.tutor and direct © .
' labs or d1scuss1ons .
(5-10) Below are the percentage of respond1ng students who have experienced
‘gash student assistart method and the percentage *"1iking" or "liking
.very.much" the method o v ) -
- , L A4 T % ' A
. i X g Experience- Liking - - ~
. Leading Digcussion'Groups.” R .39 '.H .8
S | . T nk . 5
" Grading Exams -Or Homework ° . .65 7. . .53 .- -
Lecturinq to the Class -' Co ' .35 o .67 ’ RIS
. Tutoring e | 7} .93
[} , - : ¢ N ) . h . -
- Making Up Exafis \ 22 45 .
" ! ' -
~ Determining Final Grades = .09 .25

113 L e N




Results parallel those for question 4. Apparent1v‘student assi‘stants;
more often.grade assignments than tutor, although tutoring has the
~ highest preference score. Raesults suggest more use 'of student . .

assistints .as tutors and discussion leaders. . —_ . .

(11) Suggestions stress the need for faculty §ggervision and*guidance
of their student assistants and the use of\studénts as "assistant"
not "substitute" 1nstructors (See Appendix B- 15) r/ﬁ-

.(‘7 o

.

Computer Assisted Instruct1on Jotal Invdﬂvement

.Courses, Mini Courses,.Internshlps ‘ . .

. ¢
-

. The proport1on of respond1ng students who would like to see more of . °
each of these methods on this cgmnus and the apnendix number for the
Tist of suggésteq;courses are. g¥veh, be1ow

'

- Al " A E R LRI
¢ .

x ‘ . - N/———‘\

e . . % " . Appendix
Method ' - - Who Want More . Number
) ) . \ . L
Coﬁmuter'AssjsteH Instruction | . .62 - ‘B-16
Total Involveiment Courses - . . - * .80 B-17
C Mini Courses . ., \ - 75 L B~ 18,'
Internships .95 B 19
Experiential Learn1ng Lo, . i- T
(a) 'About two-thirds of responding studgnts are aware of exper1ent1a1
: léarning on our Camnus . . .

(c) Almast 60% of the students believe that they have the prior: 1earn1ng
: exner1ences to earn some experiential learning credit

.
.

Student Initiated Courses ; ,’ . L
(c) ‘ About 90% of responding students would like to see more student’
initidted courses on this campus . \AQJ1st of suggestions 1s ‘in
Apoend1 x B- 20 @
@ . . » - Q*
. ) - s
! . ,
° . s
P 3 e " -
( » . ‘ [y . -
’ 12 .
‘ - 14 .

/-




L R . TABLE 2 >
o o ‘ \, - o ‘ ‘.\:
. - PROPORTION OF RESPONDING STUDENTS WHO
, | ° HA\.IE EXPERI,ENCé iNITH EA(;H METHOD* i
. \ n Met hod __ Proportion,
- - ° 242 " College Level Course Lt L °.95
oaddet A BegsiTiatake T Dl ot s .
y 248" Written Exam - ' ) i RYR ;A
/ 240 Audio-Visu;1 Techn;'ques, e | E .87 °
: ) 282 Term Papers . .86 ~. :
..233,  Student Assistants - ‘.62 " .
| \22.7 " Credit/No-Credit Grading . . Ay : -
" ﬁ 254 Inquiry Method S A ‘
B Y I géam Teachi’rmg | : 't‘ 7 53 ] %
. ‘ ‘ o 228 - Interdise‘inlinary Courses. | _+30 -
3 ¢ 239 . Oral Exams ] ! . .29 7/
) 237 Self-Paced Instruction 28
; 21’3 Student Im‘ti;ated Courses . .20
21§ Internship oo ' .1(4 ¥ l.'
R L. Comietency Based Learning e <
', =212 Minj Courses - ol
i $ o " 215 Experiential Learning ’ S V-
é " 22 Comfuter Assisted Tnstruction . .07
) -, 214 Tota;1 Involvement Courses {‘l .02
=7 C ) . B . » [ .
- " *Number of "Yés“ rés’ponées divided by n, the number %f students who respénﬁed.
L . . . - B
- v , A
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TABLE 3

A}

PROPORTION' OF RESPONDING STUDENTS

EXPRESSING-A FAVORABLE ATTITUDE*

°

n Method L " ﬁ\"\\ Proportion
. ‘ : ¢ -
152 Internships ' :97
175 Experiential Learning .97
" .'M2 . Student Initiated Courses Yo
223 - Augio-Visual Techniques .90 ,'
* 143 Comnetencv Based Learn1ng . .89 '
137. Interd1sc1p1inary Céurses . :88
. 237 Written "Exams :\‘ . - .§9
108 Total .Involvement Courses .76
126 Mini Courses a' .76,
. 188 Tean Teaching. s
" 230 Grading on an A-F Basis 75,
T 23 Leéeure | 78 ,
18 Use of Student Assistants . 72 |
n:mz hwéhgm1a£&ﬁfNoCmﬁ!B$ﬁ§ )
112°  Computer Assisted Instruction 7 © 69
153 Sel f-Paced Inslruction .;\ .68
194 Inéhiry'Metggd; o -4 .63
173 .- Oral Exams o .59 ]
227 Term Paeers. . .56.
" 2 B

“
©

%
Ty

*Number of "like" and "like very much" responses di;\ﬁe
of students exoressing am opinion.,

’
=

- . 14
16

d By n, the number
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force

each area that t
minat

SUbJe
.not 0

reguﬂarlv teach and tﬁe types of students who will fill
Al1 1nformat1on gathered in this survey about pa t1cu1ar faculty
~ tr1ct1y conf1dent1a1 ) .- , _ -

na1re

d the omission of some facu]tv oo1n1ons, enough
he.summaries here represent the shared|opinions of severa
ed. by students as excellent 1n the use of each method.

ct1ve
urs,

Qﬁjn1ons
pation is not|

1nforma1

. ?Encouraqe twot
the nassive npte taker) Encourage student questions, interruptions, -

PART IV

Summary of gaCulty Opinions’

For each section here are summar1es of points made by the nomvnated

3 D . - -
; , ; )

N <

! =5 . . -

'0

B ~XLecture is we11- rgan1zed and n]anned Some instructors write.out
“w.ithe -lecture in detail, but do not use or oply casually refer to
..\ ;these Totes in the classroom. Others stressed that they did not
"o iWrite out a cgmolete lecture, but did carefully plan the ateas tc be

I v
~.'.'

rway communication and active student invoTvement (vs.

Sejeral .faculty deliberately stated that glass .partici-

41'2Lecturer ls s=nslt1ve to student needs, very de11berate1y sees -
that all stUdent

t0'be graded, so that students could spéak freely. \

. Stress the laffe tive component open,'friendly, 1ive1yz energetic,

]
; I

|

—

AY

know what the lecturer is tryyng to communticate.

‘ ' Outline of th= 1ecture is frequent]y d1str1buted or put on blackboard
T 6. Freauent 5ummar1es and use of examn]es Ma1n points often repeated

9

7

Respeet for s

questions or

Some mentione

¢

i

G

14

!
tudents ooinions and questions. Never mafle. the1r
on1n1ons anpear foolish. .

.

d us1no—the blackboard to stress major points. »

N
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9. Some mentioned that they avoid 1ectures, preferring the discuss1on 1=f
format. Other; stressed that they 1oved to 1ectufe

}
'

.
RZIE
‘ "

10. Some mentioned freauent hand-outs, work sheets etc. _
11. Several stressed their competence and’ 1nterest in the subJect
. matter they tauqht ' S

=12, Some de11berate]y queried. students dur1ng c]ass, in a-hon-

-

threateninq way,

. . »\
- ’

Inauiry. Method' ‘ ;&w' -

of

1. Virtual]y all of the instructors mentioned that the def1n1t1on of
> "ipquiry- method" is not really cﬂear ( (; ., ?: CLE L
2. Stress learning throUgh do1nq sc1ent1f1c 1nvest1gat1ons, rather
than passively memorizing facts. ‘
. -
3. Stress od the hardest orob]ems mot1vat1ng students to ask qd@st1ons
and q1v1no them the conf1dence to seek the answers,

4. The instructors tended to v1ew the1r ro]es as*mot1vators, gu1des,
and role models . v oy —

Se]f Paced Instruct1on o -, ‘ ' Lo . “.

1. Most had regu]arlv schedu]ed meet1ngs for 1ab %r discussion.

,é. Most had experienced some d1ff1cu1ty with student 1ncomp1et1ons and
had eliminated the totally self-paced format by setting some guide-
11nes (e.q., f1n1sh 3 modules by January 24 or drop’ the course).

[

Team Teach1ng

1. Mostrstressed that all- faculty attend a11 sections. Others d1d
"sequential teaching," each -faculty member independently teaching
one part of the course. -

2. Joint grad1no of exams’ and students. Often this is dpde inde-
Endent1y with final arades. worked out, together -

3. Lectures as a dialoque, with al]*facuﬂty{g1v1ng opinions.

4. Several stressed how t1me consum1ng (and FeWarding) thds,type of
teach1ng is.

! 2

] * Interdisciplipary Courses i ‘ .
1. Faculty nomindted in this area shared a deep ph11oSOph1ca1 commit-
ment to 1nterd1sc1p11nary 1nstruct1on ,
N Competency Based tearning ) e ¢

/

P e

1. Nomlnated facu]tv irr-this area tended, td have "behav1ora1" or

.o ne

course", ob1ect1ves or “study que5t1ons'l on whicth exams were ‘based.

’
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2. Emphas1s an clear de]1neat1on of requﬂrements, no "tricks."

v

Aud1o V1sua1 Techn;gues . L

Faculty stressed ;hescarefu1 se1ect1oh of. these techn1ques ‘to.sup- *
plement the cours , not ‘to be used as a “f111er . .
Some used v1deotaned,n1aybacks for students o 1earn by v1ew1nq
themselves, , .

o

Hr1tten Exams o ot ) - L
~ - : - g

1. Some of the facu]ty g1ve ‘only essav ‘exams, some give only obJect1ve

- exams (esoec1a11y in lower division courses), most give 'a combination

. ..of ob1ect1ve and short essay auestions.’ - e atla

. Objective’ duest1ons (e qg. ,fmu1t1o1§ichd‘le questions) are very ., °*
_ carefully thought out to be unamb1guous and, nontr1v1a1 )

Most stressed ana1vt1c thought and applications of the concepts,
rather than rote memorization. But, several mentioned that some
test items deliberately asked for a rep]ay qf readings or lecture -
(to reward the d111gent student). - "

. 'Severa] mentioned giving Tiberal time 1imits so all students cdu]d
complete the exam eas11v ) .

i~

Several ment1dhed:nost-exam c1ass d1scuss1ons of each quest1on

d

Many write extensive comments on papers beforg returning them to students.

Grading cr1ter1a and expectat1ons made clear before the exam.  Some
facu1ty distributed study quest1ons that may be on .the .exams.

1

Severa] stress .that exams are a 1earn1ng exper1ence . ‘.

0ra1 Exams

fbst oave the exams and also had student assistants q1ve ‘exams.

Stress on making the student feel re1axed and comfortab]e

. Some mentioned that many students do better on oral exams than they
do- on written exams because they brought out points in the dis-
cussiOn that-they would forget %o mention on a written test. .
'G1ves ‘the tester a areater 1ns1ght 1nto exact1y what the students
do and do not know - , .

-

K
Some ment1ohed that”the oral exam is an exce]]ent 1earn1ng ex-
nerience because of 1nstant feedback and d1scuss1on

<Most distributed stud/ ouest1ons Exams vere random]&'se]ected
for- each student from th1s 11st. :

) ~ ~

L]
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Term Pavers n:.’_' R -
" 1. Stress on_ student se1f»1ea ing, development of logicel, original
1deas. . o . . .
o . ’ . \
2. Detal]ed comments‘put dn oap s before they‘are returned to the
a students. ] _ o ) “
3. Students usua11y allowed to n1ck their own topics. )
4 Facultv member has high exnectat1ons and clearly commun1cates the
- reouirements.
5» Stress on 1nd1v1dua1 help. Students sometimes allowed to rewr1te
‘' “'ndper for & “better grade sometimes required to turn in (or report
: u:a}%v% oer1od1c oroqress reports. “
Student Assistants T
) 1. Student ass1stants used as tutors, in laboratories and discussion B
groups and as oral exam1ners in self-paced courses. ..
2. Some stressed regular meetings with the ‘student ass1stant( ) to -,
clarify issues and plan future work.- = 2o
B N g K . ) . ‘ ] . ' ) ‘
a « ‘): . . :
2. i T : . ‘
- & ! _’ N
Q . N . I il B -’
o ~ h a )~ - L
. * .’ - s )
M ; . ) ] N . -l
v \
= : . [ A \ ‘
- , :“.‘ ‘
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‘, student body at CSB Fal¥, 1975 at> . s

1]

. Cheat. The h1gh reported cheating rates

. mn; fu11y se1ected to d1sgourage such d1shonest behavior.

. i . .. N
o . = ° L - ‘ .

[

» 1. The sample issnot prooort1ona§ ly representatnve of the total

’

naners, aral exams, the inquiry method, se1f~paGed 1nstruct1on cam-
“huter: ass1sted instruction, credit/no creditt gradings, -using student
assistants, 1ectures, grad1ng on an’ Al to F sca]e and team” teaching.

With the exceptions of interdiscipnlinary courses and qral exams, stu-
dent attitudes were not related to experience with the method —That is,
attjtudes were the same among studen{s who' did and did not have ex-~
perience with the method.- Most stri ing 1s “the attitude toward term
napers. --Although 86% of those who ansuered “the term paper items had =~
written college level term paners, 44% 1nd1cated that they - "d1s11ked" :
them . o

13 { )
.
. ~ .

. 3. The most popular methods were 1nternshtps——expertent1a1 1earn1ng,
and. student initiated courses, a1though few students had experience with

LY

tirese nethods S . ‘ B e i

P

B 4. Student suqqest1ons and faculty comments on the same. areas were
very similaf. . The nominated "exceptional" faculty were phi]osoph1ca11y
or behav1ora11v in tune with expressed student needs. R R

s

St Student att1tudes on the proper consequences of,d1shonest aca- .

- demic behavior are rather lenient. Most. suggest an F.on the particular
assignment, rather than an F in the course. There .is 1arge variability
on the estimates of the pronortion of chea ing students. Instructors.
.who—assign’ take home exams ,may expect aboug .40% of their, students to
gqest‘that 1n -class exams -

shou]d e more carefully m itored and~term paper assignments’ shou]d be }

~

6. To no one's sur risexthere was much student d1sagreement\on
V1rtua11v every topic. d231n1ons\endon§ed eyery-option-available,.so
that there is not an "idedl" method that'best suits all students' needs.

-

In_areas with” considerable ldck“of consensus faculty may elect to give <

students options (e.g., a térm paner or ‘an exam) to max1M1zefstudent
sat1sfact1on and oerhaos learning.

o b

L]
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’ : . APPENDIX A ! ' f L ..
FREQUENCY DISTRIBUTION FOR ALL SUBJECTS - .
: ’ M . N - o ~
.. .~ ' , . + e " ’ .
‘ Califor,?'a State College, Bakersfield . - L. )
: v..'?" . 9001 STOCKDALE HIGHWAY o BAKERSFIELD, CALIFORNIA 93309 . s o
v 3 ' . : °
& A .k ) .
¥ . N > t. . . .
v °  Office of the Academic Vice President : ‘ “ oL 7
- 1, . . q LAY t . * .
- ' o . - . - ) .
. . i September 16, 1975 -
. n - r W . a
cote e ) R _ " - . R
Iy TO:  ‘CSB Students - ‘ L L : 4
. - - . > . . : . N
% EReM: P.S. Wilder - ' . L _
' ./ . . L TRl . “. ) * 1
N h 9 ‘ . ) N = . . . S 1 c
/ \' . Please help:us help :you. . ' . ' . -
,.Y_ . - . . 8 o N ~
s e B

From its begi_nhing; Cal State Bakersfield has been committed to having'
as much student input as pessible into academic planning. _The attached
- qyestionnair‘evis one current attempt fo aqcomph’sh this goal® -

A

) Since we did not want to delay or complicate the registration process .
e we did-not require the filling out of this questionnaire as a part, of _ 4
S - _registration. We do, however, need responses from as large a

- . proportion as possible of "the people who wi]T be our, student body this
f fall. ' - : T

~

.
—— 3 a

— Please answer the questiO’nS which are relevant in yolr situatjon and ,
- return the compfted questionnaire as soon as possible to the Box which.

Toe— b

o y9u~ will find o}:ts1de mly ofﬁce., Dorothy Donahge Hall €100. - \\ o

o _
e s Voo . e
The fo]]ow(ng information is requested to help us provide separate.
summaries for students at various levels and with various_interests. — ==
* : T “‘“"“ia’. ‘ '@

.l " . ) -~ —
S s Dalen= 1Y Dol T JUI O =z

¢

‘ i - toa v - : ' - . '
.‘ . Year (Freshman, Sophomore, etc.) Fp =‘29"S’°;_§§JU,=- 75 ‘5}41:54{ GMAE‘_Sg“M=2
\ 'Number”(.)f Quarters at CSCB not counting Fall, 1975 X< 5, 4[’*/ =233

7

‘ ’ . ~ Ml < \ \"-‘-n -~
- Age _X“: 5- QSVI“SL U{:' 7: 72 N Kﬂ R
B _ D "'27,/2:2}‘;",»5”‘4 T4y 7=9, 93], 97/, NWTAL‘L"ZA/-Z://, 13=¢%
" Major /5219, /‘=€\/7812/ Ik\l'L /9\/220_:5; 2319 227¢ 2Y:7 2537 26%17 275?-2,‘,’2’,2} 993

|
i

Approximate GPA (4.0=A, 3.0=B, 2.0=C, 1.0:0) X =20,87 0~ =5.2‘/,,~a-»ué&=./5

t » .
Senerrs L -

-

K ’ . . Lo 14 [}

) ! / “.?'3 2&3 - - :

4 ) o - g

P L ]
o
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"THE LECTURE
) in the Iecture the instructor dehver,s a formal talk to you psually with minimal student
. 'mterruzlnorf for dlgcussnoo The student’s main task is to take notes angd seek occaslonal
clarification during-or after, tr lecture. ; .

e .. g,

. . e 3 .

, 2 < “
1, Have you takena college. course In 44_/h'|c_h the ins}rgctor' lettyred? .
zqz-@ Yes jg8).No S

' -
2, My general overall opmnon of the “lectire appr@ach (compared to other methods
of- college inst ucnon) is o~ T e ‘ .
Zféejl like ‘it Very much,
/97-{“ "like .it. F
W?-Ell dlshke«gﬂ\/ A
12~g1 | dislike it very much. .
128 | have no_experience with any other methods.
'M‘: 7 N ¢ ‘ T
3. Would you prefer a lecture or a reading asslgnment OR the sa?é/toplc7
2o~ Lecturp Is much better w_
. woi-B] Lecturetis a httle beneh
© 3b8] fjeading is a hittle better..
2181 Reading 1s much better.*
fawvdt-!? o
4. What is the ideal class size’ for a Iecture7
// ~$ @10 . ‘ - :
$2-5111-20 .. o
p)-312135 °«
12 -8]36-50" .
3 -5 Bi—~errore
&) ~B] Does not g\atter
ont = 7 VA
5.  The level of the lecture should, be anmed at
/O‘E]the slowest" students 1n the class
19751 the . “average' . students in the class.
4081 the "‘above average students in the class
S-Ethe “best” students jin-the class.
=/ -
6. |If a student in a difficult required class cannot understand the rectures the best
thing for the instructor to do is* - TN
0 —¥] ask- the student to drop: the class. :
97-B] encourage the student to- ask questions during the Iecture -
/2‘/-53 ask the student not to ask questions during the Iecture, but to see the\)
» instructor during office hours.
orit = 34 | -

-




In the list below? check the three aspects of Iecturmg you consider most tmpor@nt
and the three aspegts of Iectunng voy, c0nsnder least :mportant (Please mark 3 aspects
. for each category Omrt this ntem 1f you have never taken a cc)llege course m which _

the instruétor Iectured) . o . R

% s .
) . ' .
- 3 Most- | 3 Least
.o Important Important

L onsli2 | 92 | 3

ok = Hy8) 197‘_
orret = 19% |- :

., .',‘-..,(? . ,: ,,.""f _s;..
orhit =168 .?2 -’.7 topics . - T

) : d
g -!'_ Y . e. . Personal apinion of the Iecturer on controverstal
: -/.-721 6 ~ | 77‘ ~ topics
emit=)si | sjos [ ) T Communication of information - T
Tmtz216l b, 25 * Relevance to student’s day-to-day life >

\ g

. L —~ . N . Detarled answers to questions by the “best“
- Md'=/9§ [+ &l students s
M.-#é'? 2 L ) i.  Sppntaneous Lunpla,nned" resentationy - -

ah j- Detailed answers to questions by the “slowest’’
it = 204 S = 449‘ - students - ° . ]
ma": )912 L2 |3 o ke Tolerance for studems opinjons’ : ’

“gowek= )0/ (=) 156 - " Personal attractiveness of the lecturer

/

a. Carefully planned presentation

=2 b._ Enthusiasm by the |etturer

. 3_‘Z R Humor ’oy the 'lectureg— \
. L " d

2 Fair prese‘ntatltm of all* sides on cOMroversral

o

i

‘e 0‘5 ‘m. Personal experiences of thé tecturer that are
aL_{ ] *_entertainipg; byt .not_informative
.. Preseritation of quedtions that "“make you °

t ‘ ) . .
T ez /69 [ 77 | .//J thmk“ after the,lecture is over. - ’
’ - — = S .

i ¢ | M;/g'f

.8 . What advice vor s@estrons- would you hkeS to give to vour mstructors about the
use of Iectures7

‘ £
9. What CSB faculty members from whom you have taken courses are unusually good v
Iecturers7(FacuIth who are named wnll be interviewed by us) '

- ".{
\ £

- < Faculty Member Course: &
) - | g =
4 o/ @ - 3= 4P -
o=113 - : P
/] =
2

~ .,
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THE INQUI'RY METHOD ~

lnqunry methods of teachmg are based on the concept that students -learnbest by asking *
questl\e'ns and finding their owny Janswers. The instructor serves as a guide to aid the student
find his©&wn answers to i 0wr1‘questr0ns |nqu|ry ‘methods, have printarily_been used «n science

i

7 \cpurses Qn t.,hns campgs but c}omd be usgg in _most duscuphnes v , . (
- / ) R - !
R "Have .you ever taﬁzn a college courge .that"uses the inquiry methodh
. /46 'DYes !O?-}—_]No et 53 e ‘.% )
' 2. In eneral, what |s y0ur atmud( toward the inquiry method7 -
.32-8] | like it very much. : . P . .
9081 1 like it . . -
' 4981 | dislike ‘it. * . _ \ 3
‘ . *3-F] .| didike it very much. ; .
: N ot =63
T . IF YOU HAV,E NEVER TAKEN A COLLEGE COgRSE USING THE INOUIRY METHOD ars
e . YOU ‘MAY SKIP TO THF NEXT "SECTION. o . ‘
.o r . . . . . i?‘w o
. /32 In -my . experience w;tlkthe mqwry met.hod studems ) N
o &5 legrned more than in a traditional class. - ) . Lo \
. © 42-H] learned less than in a traditional class’ . . .
. . 3);8) no difference. ° . o N ' C
X 0'»'\«1' = )23 \.? t - . 5
" 4. ~In my experience. there 1s more. student- -fagulty contad T
o J 29— in+an inquiry methiod course:” . . ) ’ )
R ' 2¢—%7] . in a traditional course: -t i
\ 330-[1 no difference. ST G -
b e mﬁ 115 . . :
X 5. . If*a"course were offered in both' ways, | wou|d prefer ‘ v o
43~ inquiry ‘method. ' oo : ¢ ~
. 52-F] traditional, method. - v
4o0—B] They are equally pre(erred - . -
ont = j2=
6. What advice or suggestnon§ 0 you have for mstructors using the mquurv method7
Ey ’», e : ’ BN . N .
s shlask = 168 - , e
) .‘ . ' .“ . ) -. . . N , . . }
‘ ! " ’ . "y - B < ‘ "y b « T
/ Sormethupg b = &7 L
' [ ] , 7. co . :
/ 2 A . O ‘ ) R
! -4 . o, ¢ - 4 AN
- . . . - . - [ . °
4 4\7 ‘ * " ” 7 - ti*\ :" -~
@‘l / 3 - -~ \v
. ~ 7. -W,hax courses have you taken that made effective use of the inquiry method?
’. . \"~" i “ . ! . L. ’
. . Ea(;uhy .Mgmber . i Epurse vote . '
A # 0{ W‘-‘_ ’ ‘
& e - a. - =’ é P \
- b. =187 oL . .
..‘ C. N . . , . o
. T /~= ¢4z 0. 3 7 T - ;.
) ~ 1 - .5
. S ~
Qo . . - .. N
ERIC, e w228 e 7
P - - - ' - (’ o -
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seu= PACED INSTRUCTION B

-Oqn the CSB campus our seh‘~paced courses are usually called MOD courses. These courses allow th
to work at his own pace and take exams when he feels competent to pass them,

- 3 s
' ~

1. Have you ever taken a college courso Wthh was sélf paced7' . ‘ T
‘7'@ Yes 170EINo"  emru# =20
‘2, My general overall .opinion of self-paced courses tecompared with standard courses) is .ot
309 | like them very much. . . -
'79—[] } like them, . ) d !
XS —P] |*dishké them. -*. o ) i
/5‘-@ [ dlsllke them very much. . . .7 . g
2 Jo¢ )

e student

5]

IF YOU HAVE NEVER TAKEN A SELF-PACED COLLEGE COURSE, YOU MAY SKIP TO THE NEXT

SECTION.

.

'3,  List beloy the seH-paced.college courses you have taken.

0= 20Q0° - 2=1]6 .7 4= ,
| =35 2= 5- .. .
4. Based on my experiencé, students learn .
20 §] more in a standard course.
)2 ~§ ) more in a self-paced course - .
22 equally 1n both. 3 :
- E\A&-’q = »}93 b 4 ) "o s ’
5. Based on my experience, ‘students work
30— harder in a standard course. - .
26 5] harder 1n a self-paced coursé. . '
IO—E equally in both. @ Lo
onit = )9} e - o
6. Based on my experience, students get more contact with the instructor in S
41 -5 standard courses. ¢ . -
2 ~5 7 self-paced -courses. : ) Co

3—@ equally in hoth. ) ) P ;o
19

2,
7. At CSB some students, have trouble ‘with MOD courses, workmg too slowly, and perhaps never
the course. What can _the instructor do to help students pace, themstlves better? - .

. M‘: 270 i M\?w’uﬁ;\ 47

£y

been successful on each exam. Falled exams must be retaken umll passed.* In general how do
i

. about thts approach?

I3 ~B] 1 tike it very much. . . ) 5
32611 like 1, o o ~
/0, 1 diglike 1t. .o h .
6 | dislike it very much - ] g
a-»u‘:t = /90
9. In general, Studentd should be redunred to oomplete self-paced courses 1n
2087 one quarter, - s .
'33~5] o quarters. L ‘ - -
3-B] three quarters. -~ ‘ L “ =
/-] four quarters’ T e oL . . ; .
/N as !ong as ,they want.
ont = )

e

. G

@
10. What advice or suggestions. would yoqg\hke to glve instructors about self- -paded courses7\

M=2’27 F.W%MR:.?O* i

x
£

S ~ -
11.” What CSB facu!t:/ have ’o:ffered‘ ex\c:e%oenan’y gdod- self-paced courses? B
¢ . ~ .

, Faculty' Member =~ Course |
o e ames, e
b. . 0= 234 S =16 = 7 — '
- R LN - o . . /- B .
! C , L . ’ . ‘0‘.
: 27 °

fvmshmg‘

s * .

. N -~
‘8. Some self-paced courses use the *mastery approach.” Students are, not aflowed 1o progress until they have R

you feel




. . L

Q/ INT%'RDISCIPLlNARY COURSES » . R
Interdisciplinary courses relate to more than one d|sccpI|ne for example the.course in Freud . ’
and Literature covers b{oth Psychology and English. These courses are often taught by more than
one instructor, each representing one discipline. At+CSB interdisciplinary courses generally have
_ non-departmental labels, e.g., J,they are called Village, ‘Behavioral Science, Humanities,
. :Interdusc1p||nary, etc., rather ‘than En@hsh or. Buology ; .

~ 1. Have you ever “taken a coIIege«course which s |nterd|sc1plmary?

. ¢8BlYes J60BNo _ omut =29 k
-2. My general overall opnnuon of mterduscnphnary courses is a’t ‘ ° _
‘27-%1 | like them very much. . ' : .
. 94~ | like therh. N \ . ' ) 2 .
© )3~ | dislike them. . N ’ . ) r
3-H3 | dislike them.very much. “ . L.
omt = )20

. . IF YOU HAVE NEVER TAKEN AN INTERDISCIPLINAR’Y COURSE YOU MAY SKIP
TO THE NEXT SECTION
"3 Bbsed on Ymy experience, students fearn fore In
8 —#] disciplinary (departmental) courses.
)7-%] interdisciphinary -couyses.

405 egually in both. ’ .
192 ¢ :
4. Based on my experience, students work harder m : c
/3] disciplinary courses. ° . ~
/%-B] interdisciplinary courses. T A -
32-p] ‘equally in both. ‘ . X
ot =92
5. Basedson my .experience, students tend to get more ' contact wnth instructors in -
6 ~8&1 : disciplinary cdurses. '_
)6 ~®] interdisciplimary courses. . ’ >
43-3] equallc}/ i both ) . _— .
/193 - ' .
. 6.  What adwce or suggestions would you, fike to give.instructors about mterdusctphnary courses?
M =237 “ - \
'. * . - . ~w ,
- ’ Sc-m_dﬂ«? wr s, = 2.0 t u
n - 5‘., ) ha ) ‘ 4 - . ‘ o
. 3 4 ‘ . ’
[ ) ’ 4 ° P3 - i é
' ./Qv . ) . * B LT , . . N
7. What CSB faculty have oftered except|onally good cnterd|sc|pI|nary courses7 ‘
b S Faculty Member " Course - v, -
o ' a - # o{’mw, .' ) )
b p=232 /=19, 276 .
v * - ’ - ~ F
C v e J Coe S
28 . ‘
. ‘v ’@ . - -
. ' P 2 . : a

o




TEAM TEACHING . . L '

r‘- . ‘\

A teant taught course I1s taught by more than one instructor.

. : 1." Have you taken a college ‘irse that was team taught? *
‘ 13¢-51Yes  J19-5INO  grpmt = ¥ . e .
2. My general overall opinion »f team teaching is . ‘ 7
, . 3%—%) | like 1t very much. - , . ‘ . o
. Lo . 1635 | like it. ! . . . -
36-p3 | dishke it \
' . =3 | dishke it very much. .
. 3. If the same course were available in both ways, | would prefer )
. " 74-5] a team-taught versiop. ' ) - B
- : 78 -5]™ a single instructor, version. ' ’ .

43-8)  they are equally preferred.
ornt > 5 ) A , . :
IF YOU HAVE NEVER TAKEN A TEAM-]’AUGHT‘COLLEGE COURS‘E', YOU MAY

.. SKIP TO THE NEXT SECTION.
.0 . . A
. 4, In general, a team-taught course . i
32 %] greatly increaseg student-fagulty contact .
. ‘65 —51 shghtly increases student-faculty contact. - e
o, "' . J9—5] shghtly decreases student-facuity contact. -t
' - 5] ‘greatly decreases student-faculty contact. . v " S
. ot = 13k i . ) . .
. 5. In: general, team teaching makes the course _ .
)&5—5] very confusing to students.. )
S4-8] slightly ¢onfusing to students:
55~3] not at all confusing to " students. _ . : .
s * R ont = ’33 . M * Lo . e
’ 6. In. most team-laught courses, the instructors . . o
' 475 present a highly coordinated, organized course. .
. 40 ~3] present a slight!y,coordmated,"orgamzed course. * Y, A
. 28~p7 .present a slightly uncoordinated disorganized course. - .
) - 7-'-[|I present a highly uncoordinated disorganized colirse. )
. ot = |35 : A I
. ' 7.~ In a team-taught course, | prefer ’ . ’
*  &5-§] a highly’ coordinated, organized course: .
6631 a relaxed, informal course. .
2-5] a highly unstructured course.
i . ok = /3% B
‘e . . 8. When instructors are team-teaching a course, how important is it that the instructors
attend- together most of the class-meetings? . ' s C
~59-5] Very important ' ’
- : &3-9%] Somewhat important o - .-
. 1451 Not at all important . ) . - e
T ot = /3] . : S ‘
- « 9. hat advice or suggestions would ou ke to gwve your instrucfors about .
. . /1Neam-teaching? . . \ ) ) ,
. o Sy - ‘ N ¢
, ' ‘ y n i - é P ‘ ‘
—. .&\t o /‘&,,1 é-—»/P?‘ -Wim- . .
- v ) L s ¢

- 10. What CSB faéu!ty from wb&)?n you have ta(ken, a team-taught course have done |,
-t excellently? .

Faculty 3 ’ . ’ Cqurse

ST o e I -
6 O0=21b_, 32/ . g .
. / "..:27 . - &= / Lo -§ ) -

Pl .
N D o . 2929 R o ‘ ¢
e e R

3 - coN . . ) : -
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AUDIO VISUAL TECHNIQUES

e

-

Audio-visual techmques rncluae the use of films, videotapes, tape recordmgs records

etc., *in the classroom.

Al -

1. Have w,u taken a college course in which audio- vrsual materials have been uskd?

a E] -

JE d . .
. = /5L - -
. . C. e .
- : .
. - , . — -
- -
’ Wubq—t-n.j w\zaﬁ(:.,\:-/O/ :
. T~ N r, . o
. . . -
. N . N ce ?

7. What CSB \faculty memberd from whom you have taken courses Hhave'made highly
effective use of aydio-visual. materials? S .

-

L

Course

Faculty Member v . ( .
. # ofm"u. - ’ AR ®
a. _ ) . T2 =23 s
2' ~ 0 = /79"( - o
/ =52; ) ; 3 = ? N N 3
30 - . L.

Ea gt
Qo
O

<
<

. ZOE-EY%::’?.-E]NO onit =7 °
«~ " 2. My general overall ‘opinion of the use of audno visual materials (compared with other
course .materials) is L <4
89481 | fike it very much R > -
Ju-=51 ke it o . . ) -
23-8] | dislike it. ' _ : h .
o8] | dislike it very fuch.”- et C, e )
orut = 24 - . 7 ‘ -
3. Most movies that | have seén in’ college classrooms are ]
- 39—8) excellent, - Ce e P }‘ff:‘s;
. /11 —£]  good. ' . . v P PSEo R
47"@ fair. . , A4 . . ".» xr. &
-2  poor. - ' .
. Jo =) I-have not seen any: - . \ *
oont = 40 "
4., Most tape recordings or records th%l have heard m coliege classrooms are ¥ -
. 22%8]  excellent. ’
P21 good. o
6o D] fair. ~ o - .
/3 -1 poor. ;, .
26-H) | have not heard ,any. ) N .
' enE= 38 ) - . .7 )
. . 5. Some students make vrdeotaoes as part of class projects. | think .that in some <
courses this® type of pro;eet woulid be P
- .96 -5 ~ excellent, = o
90 -§] good.’ . N s _ .
25-5) fair, . - .oeN0
-E] poor . . *
6. What advrce or suggestions :would you like to give to your instructors about the .
. use of audio-visual material3? ) . ) .




"

- 37 What particular courses on this campus .

One

can earn tredit by displaying tttese requrred competencres and can achrre these competencres
in any way they choose. For example, in"a Statistics course you must know how to calculate p
a mean. .Ifi you already\now how. to“do this, you can demonstrate this’competency to "your

Jinstructor apd progeess throughrt e course faster Competency based |nstruct|on aTIows a student,

1.

2/l Yes

2.
S2 -9 | Irkét it"very much.
75 =81 | like it. o
l‘v‘-:il | dislike it.

2 "1 dislike 1t very much

it = )4

J»&wé %

4. What CSB courses that you have taaken have mad

i Faculty ‘Member . Course \

< 4 .

o8 O = 250

CURRICULAR ORGANIZATION
« I . B - )
. At CSB the currrculum 15 based. on levels, wrth 100 level courses being pramarlly desugned

for freshmen, *400 ‘level courses for senuors. etc

1. Have you taken any college courses? ﬂ . _\ ' I

22‘) -E}Yes 13-$1No it = /5' o . ' . .

-

2.  Some courses are structured ‘with prereqursrtes e.g’, you must take course A before you
take Course B. Other courses are “open access'’ so that any student may enfoll. In general,
would you prefer mdst upper drvrsron (;umor senior Ievel) courses

/0! —~5J to permit open access.

30-{] to have requrred prerequlsrtes

*

. '

ont= 206
3. Based® on your expenence “how necessary or useful were the! prereqursrtes for courses whach /
‘required them- ‘ . Lo, /
63~ Very necsssary. y : ‘ - o
/30~%] Somewnhat nécessary. - P . . ;
19~ . ‘Not necessary at all. T x '/ o

,cf,E] ! havestaken no courses requlrrng prereqursltes ’ . .

=232 " 3131 * ST r/
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v ¢ f . -
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'ORAL EXAMINATIONS

Oral examlnatlons are interviews ‘by the course |nstructor (or an assistant) that are used
|nstead of written exams. =

11, Have you ever taken a college «ourse requiring oral exams?

70 ~FlYes 169 —BINo it = /8 U

1.
. 2. My general overall opmlon of ural exams (compared with written exams) is
26 -57" | like themy; very much. * @ )
7o 51 I'like the@. . . -
4951 | dislike them . : ' : :
22— | dislike them very much. -
a‘»v.t"-‘- ?'f

IF YOU HAVE NEVER TAKEN A, COLLEGE COURSE REOUlRlNG ORAL.EXAMS, Y U .
MAY SKIP TO' THE NEXT SECTION

3. Based on your éollege experrence would you generally prefer . o
3] ] written exams? b o : » .-
. Js~p] oral exams? . : . . ‘ .

24-5] They are equally preferred. ' ‘

T it = 187 - X‘ \ N

4, Based on.your. experience, whsch type exam is more -fair in evaluating the student?

20 ~PH+] written exams, ' -

24 -p) oral exams.

,24-B] They are ‘equally farr \ .
o= /3‘7 L C - -

5. Based on your experrence, Wthh type of exam |s more pleasant ar |nterest|ng7 -

ZZ—E] written .

3957 oral® o - - .
—E] They- are equally pleasant and rnterestung o ’ S P
awwt 188 - )

6. fa large course requires oral\exams the -testing should he done

4351 only by the instructor or another faCult’member

%{_ 2~B] only by student assistants, - . . .
«~" 24 —8] by both the instructor ahd student assrstants ) . .
”m.‘t“ l9/ . ) ’ S . \ . . )

7..—What advice or suggestlons d you like to ‘give lnstructors about oral exams7
) ‘ t .

¢

- . \ - P ' . i

Yo

~
\ -

) 8. What CSB faculty members have .made effectlve use, of oral exams7 R "'

o

' Faculty Member ” ._Course . : ,
Ca o marae. A - ‘
A N « . - -
b. .O= _23? . . :&“/ . . . ﬁ .
C.o . I‘ ) “ . ) - T ’\ o '
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9 WRITTEN EXAMIN/ TIONS , - \ Ce ' I

' Wntten exams on the course material .usually mvolve essays, definitions, solutton of problems, or multi-

* ple choice questlons etc. (Oral exams wtll be dlSCUSSed in the next-section. ) .

t

« L Have you ever taken a\ college course requiring wrltten exams?”z‘ﬂYes 16 BINo 0»1..'2"-“-7

2. My general overall opm on of written exams {compared with other axams) is

i 44 =57t like them very mbch. S . . . . ; e
s J963] | ke them. © \ " ¥ CL _ - N , P
39-R1 | dislike them, - N , ¢ -
‘L 9-{3 J dtsllkeothem very uch T : - o= ' N
“ . IF YOU HAVE NEVER TA EN A, COLLEGE COURSE REOUIRING WRITTEN EXAMS, YOU MAY SKIP
TO .THE NEXT SECTION. . . . .
. 3. In the typical Humanities course (PhllOSODhy, H|story, Language, etc.),.l would prefer/ )

- - N9 inclass exams. . | \ . . ) .
s ")63-9] take-home exarns, ‘ ’ . . ..
ot = 35 ‘ o -

4, In the typical, Behavioral Science course {Anthropology, Economics, Psychology, etc) ‘1.would prefer
- 14} %] in-class exams V. , . -
Y. ?2—5] take-home exams. t‘ : 4 .
5. In the typtcai Science course (Biology, <\Jhem|stry, Mathematics; etc) | would prefer
J46~B] in-class exams. o \ . .
9 - * w2~ ] take-home exams, o
ot = L )
6. Generally, | most prefer inclass exams wi tch gre . LV
/7 =B essay exams [several page essays) . M .
4151 short essay exams (answered in a paradraphor two). - L.
4351 mlltuple choice exams, v N
/0721 exams‘/.v?vhlch include several of the abgve types of questions. ©
= 4 LY
7. &om your egp’enence in the typical collegelcourse, what percentage of the studems gheat on take- home
’ o M ams? 0/ . 1 . . . 2 .
‘ . 8. From your experlence in the typical‘college ¢o rse, what percentage of 'the Students cheat on in:class exams?)< Jé. °’°/ (
. o L s )52
) . 9, If a student is caught cheating on an exam, the instructor should C e = s ‘
3511 give the student an F in the course. ' .
; J48=37] gwve. the student an F on the exam.,. » .
36-p] gtve angther chance, allowing the stuc{ent to take a Iater exam, L .
10. Some exams require the student mostly to stat facts while other .exams ask the student to create new
. ,. concepts or ideas based on the facts. In my oginion, the best.exams .
28 ~—b ] require a statement of tearned ftacts. s
* 19 —P] require use of new concepts or ideas. . -
I75-—E] require both of the above. . ‘ .
. M 35 N R . . ) A g
11 1f most of my gragg in a typtcal college c0urse ere to be based on one thng, | would like it to be
= L4 o PO | . -
75 ] anv in-class exan. _ . X .
i 371 a.term paper. . , .o
. 39~ an oral interview by the mstructor ' -
Ve B} —B] class participation. ‘ . -
N 22~ a take-home ‘exam. ' s ;
oot = 53 : - 5
12.-In a typical 10 week college course, the best numbaér.of wrttten exams 152__3 (’5 0= 2 0
- 13: What advice or suggestions would yyu like to give your instructors about written exams? .
. a ’
’ ; o M /9‘ . m )
o , ¢ . /2 .
1 ” e
- 14, yvhat CSB faculty members trem whom you have take courses give unusually good exams? AN .
. /\ ‘ K Faculty Member . Course- ;) : )
) ' a. #‘@’M - 28 - : . -
\ b - 0= 1560 . 2=385 S - —
Q t T e . = \ ‘ L . .
¢ / 35 N 6{ 3 . 7
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THE TERM PAPER ’ . '

-

TeJm papers are usually 10 or more pages of scholarly thought, research or analysis on specmed or student

selected topics. Students are_generally expetted to work at least several weeks on the paper, often including
library research or hterary analysrs . .

1. Have you taken a collegescourse 1n which a term paper was®required? - R ’ R
z'a';—{lves 3551 No ond = |5 . ‘ ,

2. My general overall opimion of term paper assignments (compared to-other course work) is .
25 =¥ | ke -them very much. . 4 . —
/701 ~B] | tike them ) ' ,
" 24 -B] | dislike them, . . ;

27—[] I dislike them -very much.
ot ¥30

-

4

N

3

-

-YF YOU HAVE NEVER TAKEN A COLLEGE COURSE REQUIRING A TERM PAPER,.YOU MAY SKIP

TO THE NEXT SECTION,.

>

f 3, .Term paper topics sh be ! ¢ ' .
. '5 —E the dame for all studems selected by fhe Instructor. .
47 -5 selected by thé_student from a list the nstructorprovides P !
}34~P] selected by the student with the instructor’s approval. )
ID <] selected by the student without need fot the instructor’s approval.
onit = (p[ ?
4. in my experience the term paper grades given by most college mstructors are . ~ .
. 90 5] very fair. oy !
5781 slightly far, ’ ’ . CroL . — .
42 -5 shghtly' arbitrary. - > ’
J4~Hy 'very arbitrary. . - .
onct = 54 . ' .
5. In my_experience most students ' . . ] &
)00 3] learn a-great deal writing term papers ' * - )
9/ 9] tearn a little writing term papers. ‘s
IS-E} Iearn nothmg wrmng term papers " -
ont's SA oo © D

.

’{J’
m?" 4

X

6. It 1s well known that some students «<chbat’”’ on term papers by copymg handmg In the Zame paper to
two or more nstructors {(without pr|or consent), or buymg term papers written by other people.
v ¢
a. In your opinion, what percentage of term papers involve dishonest behavior? X = 2%, 18 %
.- > f . o-=.20,80
b. If a student 1s caught the nstructer should

37-F]Jgve the student an F in the course.
J21 ~B]give the student an F for the paper

“cheating” on a lerm paper,

-

7. In grading a tetm paper,
23 ~P] originality of. ideas.
?Lﬂ quality of 1deas.

’

~

~

37~Eg|ve the student, a second chance, allowing the student to tur

.
-

n/ml/yvéwr'men paper. lat&

_the nstructor should place the most empha5|s on

L

2.5‘@ amount of scholarly research,
& -B ] amount of time spént n preparanorn e .

-0~ length of the paper. . ‘; ) v
. ©~h] quahty.of the writing style = .

it = |8 - 7 .'/' .,

.8. . What advice or suggestions v!/o_y\ld you like to give your instructors about term papers?

- Slank's /75\‘ Sromethoiy W, = F2]

g. What CSB faculty from whom you have taken courses haVetused term papers to greatly enharice learnmg"
aculty Member - Course o ) X .
#of Pamie -z 5 [3 -
¢ b. = v
) ,c."o' /9‘7 '1327 ‘ .
J=39 . . s, SN

X




I
. GRADING POLICIES S ; ) '
N - ~ ] - a‘ R R . E
\ yd The typical course grades are A, B rC .D, and F. Other courges are offered on a Credit/No Credlt basns |
E (I’\f\ctors beiieve that course grades reflect the degree of student mastery. ef—eourse ‘materials. , -, i
. . !
C ~ ’ : ’s; - T |
. 1. My general overall opimion of an A 0 F grade scale is - . ) . . |
- ‘/O-E] I Tke 1t very much. 3 9’-@ I dishke it., RS .
. 133"@ I like it. o = 27 ) & -] I dislike " very much. K . |
3 . . B i
2. Have you ever taken a college course that was qraded on a Credrt/No Credrt ba§r57’3'@Yes. 9."E|No omeb= 28
) ” 3. My general overall opinion of a Credrt/No §redrt gradlrﬁ DO||CV 1S . oo .~ g “«
#b6—P7] | like' it very much. e —BJ | dishike it e T NG f
ﬁ'?—El ke it C ont =55 -~ Y B dishke it very mich. : ; '
> a ’ M ) . " * - '- .
4. Generally, | prefer being graded S0 . ST, , s "
: 12Jo~B] on an A to F scale. - . , . e 3} T
573 on a Credrt/Klo Credit basts. ’ . . o .
49"{] they are equall\/ preferred. . T . ot ' !
’ ot =25 rd
5. Some courses are graded ‘on 4 turve'” (wrth a frxed percentage of A’s, B's;.etc.), ‘others are graded on ‘.
an "absolute" basis (where, in theory everyone could _earn an A or an—F) In generaI l prefer * N
. 77‘[] gradlng on a curve, . . . - . ’ . . -
/O#E grading_on an absolute basis. . toer © ot . s
39 they_are equally preferrgg. ) . < *
=35 - . . -
ot 2, If an instructor, chOO/!s to grade on a curve what do you think’would be a reasonable percentage for
- * ‘each lefter grade? , w -
. tower Diwvision Courses (Primarily Upper Division Courses (Prrmarrly ) .
. for Freshmen and Sophomores) - for Juniors, and Seniofs) ° .
. . * . ¢ -\ N
T e geearheznve  w| X:15.97% er1088 % | —
, B R=24,29%.09.76 % | X=22060% ¢=J2.0% % o
L. " TCs R=35.94% 0=12.97 9 52 3624&;0'43 13- %
; - .. D's X=)5. 2070559 ' % = 14.92 q-z £.77 % . . |
- ) F's X = J0. 32073 0' /0,33 % = R*rs‘oufa = 19.78 ~ % . |
» ‘ . i
7. Ina Credlt/No Credlt course, -about what percentage of students shoutd ‘typrcally Tecerve No- Credltx' I7‘°‘:Z/o I
: 8,‘¥ ( If an A means that the student has mastered the matenal and ah F means tl@t theétudent has learned
Ty very hittle or nothing from the course, what does a C,mean? - . . -
T M 7 s«r»wd‘“j M;/;z; /?U L
o. - ‘ ' l 4 J’? ‘ : . .
9, Usudlly course grades are based on several components (e.g., 30% midterms, 70% final). Ina typrca llege
class, what percentage of the :grade should be based on eash of the followrng" (The nur(bers you put in
elow should. add ’up to 100%.) ) M
- % homework assignments X= 4342, 0’ = }0,20 ' % class partncrpatronR'- 13.34 0'312 Y4 )
. : % weekly quizzesX® 1324 ,0°3 a. o9 — % oral reports X2 9,32 -7 =S b
o % midterms®=23.9), 0% 12.02 . —% final examy = .zsar (629,96
w— % term papers}(: ,c,,yo )2, 52_ . : . - T,
10 . {f all courses were {0 be graded in the same way, the best gradrng po,lrey—would rnvolve N
36~£]A B,C, D, F 74~33 A, B C. No Credit  « .

§)=$]A. 8,C, 0O, F with 5 and s leg, B+, C) . /%8 Qther. Please specify.
25~$] CreditiNo Credit =~ ot =857 - .

11, What advice of suggestrons would you like to give lnstructors about gradrng7 R

,_? | M / 7/ - "’”“"’4"7“"‘"12“ 9L
12 What wou%?)e your, ideal grading poquW N

ok = /49,’" Ww@bﬁ; 288

)
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o
STUDENT ASSISTANTS

Some mstructors use student assistants’ to help grade papers, drrect Iajratorres tutor, et%
L=

Have- you ever taken a college " course that Used student assrstants? e s

/44-@ Yes 8% No ot _,25,

2. My general pverall opinion. ofl the use Sf student asStstants is ’ ]
33 -P]1 | like it very: much. P . Lo K

16953 | like 1t; T ° C o .
#9571 | dislike'it. «- : G s
231 | dis.lge it -very ‘much. e o . . o
- 3. Student assistants should be / R l A/\/
96-%] only graduate students.. ’ , Co
/-8 only undergraduate students. . T . ’

/07-®] either ‘graduate or undergraduate students -~
il =

N

53 . - s * .
4. Which of the fgllowing should a student assustant not be allowed to"do? 6Check alt’ that

.apply.)
make ug--exams or asslgnments dccbah/#/ MMJ'//L y '
" grade exams or homework ‘assignments. chuclens!s 64, © ret chackedl 3 193 - ,
direct ‘laboratories or discussions. cAn.aLu(‘33 ou-?" cA;&/u..l 22y
lecture tq,the class. chiclend 9/, -t ebiacted = /44 . -~
W1Or. chackael 3 |, me? chackad = 256 _ ..
- determine final grades MJ“ /95, M M 63 - . -

3

noooooe

.
[~ ’
7

/
5. Have you taken a college course in Whlch a student assustant’* led dlSCUSSlon groups?

- 83 -1 Yes 129-5] No ot = 46 :

«

- If yes, what is your attitide toward this? o o
/15 —81 | I|ke it,very much. - C c . .
o Sa-P) | likeit. : P . v
IS ~¥] | dislike 1t, . . e ' L .
) =81 | dislike f very much. SRR Lo . , ‘ .
. amt' )7 % . y - . T .
. 6. Have you taken a college course in whtmastwassistant has.graded -exams or homework | .
assignments? . ~ - 4 |
135 ~&] Yes 7381 No . M-#?. L ' , .
If yes, what is your attutude toward th|s7 . p a ' :
B-5) | like it yery much. " . : -
6530 1llike 'rt.,‘p\ - 7 ; ) L
499 | dislike it. “r — 3 L w .
1787 | dlsllke it very much. . - ’ " _ AR

L o2 119

7. Have you taken a college coyrse in jch a student ass:st’ant has Iectured to.the cIass7

vz &1 Yes /1378 No Ggrt =97 S IS P

A .o v - p |

If yes, what is your attitude toward th|s7 . . ¢

P —~5} | like it very much., - L o o . a s

"ys~B) | like it . . > e ‘ = e
205) I*dislike it. T .
4~%] | dislike it very much. . . T -

ondt = |78 : N I



-~

-4 .
’ . . T
8. Have you taken a college course with a student tutor? ’ .-
74~ Yes 1¥1&J No W 42 - - - ) '
. If wes, what is your attntude toward this? : .
28~8) | like it very much. ' _ . \[”: .
SI—EI | like it. . . . .
:/silke it. .
islike it very much. -, SN
ont = |72 [ AP
© *9, Have you taken a college coursé in which a stud®gt assistant made up exams? )
M-—El Yes )s#2] No a-m:ée F 55 § . -
. 1f yes, what 1s your dttiude towaru this? R Sy
S—H]1 | like it very much, -
- J&8~81 | like it. © -
1&-B] | dislike it. \ . T .
/o0-&] .| dishike it very much. f ..
ot = 200 ’ .

1 Have you taken a wollege course in"which a student assistant. determmed the final graeles7
o

%51 Yes 18583 No* ozt = sy ; :
. . -
If yes, what 1s your attitude toward this? * L. -
| =51- 1 like it very much. A ,
& llike it. : * .
o9-5]. | dislike 1t. - s .
)8-23 | dislike 1t very much., ) . ‘
ot = 22 ) } { ‘

1. What advice,or suggestions would you like to. nge instructors about student assistants‘?'

- . .

. ° -~

k=g

”e

L L
- > e -
', , ¥

12. What csB gourses have you taken that made highly effective use of student assigtants?

= Fa;;ulty Member . o Course o -

.4

@

b. 0 2‘2} .
“ )= 3, .3 =2 ™~ ) ,
. . . - . ’.‘ \ r
\.’/l— .é“\ ‘_ﬁ . ’
- ) 37 . . T - e
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‘OTHER METHODS ' . ' L

;
3
.
.

7 - *
, *
. . .
~—-Below 1s a hst of unusual teaching techniques or ways 1o earn credit. %@r each one indjcaté in your opinion
1if you would like to see more of the ‘technique used on this campys, and what, courses you think it ould¢
- v 1 3

~“ ) . be-effective in. : /
o A . - W.C Q 'y A / .~
? 1. Computer Assisted instruction 1) Students interact with a computer that is programfned to tea h or
” test the course material. The computier responds to students’ answers and ;e§pons&sl giving immediate feedhack
? . on the progress of learning. | . "’{5«,_ Ca S
) 1 . o
- . a. Have you ever taken a college covgse. using CAI? . : )
™ Y )E—FlVes 287N o =35 , / i )
C,} b. in°general, my overall opmlon‘of Computer Assisted: Instruction 1s I . . :
Y /6 b like it very much. . . - | .
-6/ Bt like it - .. . ) . . L -
' 28-%11 dislike it. ' Vo : '
7 <571 distike tt very much. . R | . )
R - ¢ N - ) .
{ c. Would you ke to see more CAl on this campus?
fe 7 78 —R]Yes - Y7-RINo ot = )32 “ . .
if yes, what courses or kinds bf courses could effectively use this technjque? °) . "
. . S )
N . e . i
) . - . . \
. . 4& A 4_1207 W,:ut.’ N
! . Y.
2 Total Involvement Caurses. Usually students take three five-unit classes :é‘ach quarter. A total involvement
program nvolves one fifteen-unit course that 1s the only course taken in a quarter. This allows for intensive
b . * involvement in one aréa for the whole quarter. . ) - . -
S o . N .
—‘—/ - ) 8. Have you ever taken a college level total involvement oourse7. L ! \
P . ' 5 _E Yes 209@ No M— =¢ 9'3 ’ . ' - ’ : 20 \\ X
. b. In general, my overall opin n_nf total involvement courses s . , .
2% ~P] | 1ike 1t very muth, ‘9.? t ] i . \{
\ 5¢ =51 tike it ¢ S )
22 @] 1 dishke it . . ) °
. . 4 <] dishike 1txery much ) . . e
v ¢ N ot = /Y9 ’ K L . . 3
. T ¢, Would you lke 10 see some total ‘mvolveme t courses on this campus? )
o M3 —FVYes. 30BINo B =/ , E
: . if yes, what courses or kinds Yof courses could effectively use this technique? - 1 &
) ) > B - - 'y N
g { > % N e . . - ’ : ) I '
. 3. Mini-Courses, Und%r a mini-course f)’rogram, brief total involvement courses would be taken one-at-a-time. | .
¥ ’ For example, twofinit courses could be offered infone or two_weekends. The quarter could be divided |
" ’ . up into three three-week,, sessions with students taking only one five-unit_course per,’sessmn.,vA one-unit ¢
— course may mept for a‘week or less. . . . . R tE
& * ’ ¥ . * " ., . X - . T 4 v ) -
A a. Have you éver Ygken 3 college level mmt-gpurse’ e ‘g - _
. " 25— Yes 18740 No’ = i
g . « d’»:u.i' =45 T i ) f
o vy . - . v . ’
b. In general, my ovérall opinion ofe mini-cousses is : N -
2] ] like them very ﬂ:uch. . : - oy :
-~ b5 I ke them.' > ' ’ o . . < 4.
r26 | dislike them, ’ o
- 4 —2 ]| dislike them very mugh, * . - " . \ .
’ .. ot =g/)3) - ) - I \g»‘,d- -
¢. Would yod hike to seé¢ somg m‘kcomses ap this carpus? //_2 ~f>] Yes 3'7-E]NP " )08
i N— " B -
) . If yes, whatecourses or kinds of courses couls effectivley .be offered in this way? .

. | ;/‘ £ W&/Z o ;r»-bdsxj %:g; R
ERIC - © . o B R .

LI .
Full Tt Provided by ERIC. -
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2

Internships. Students enrolled in internship programs usually spend about half their ’(ir%e in class and about-
hglf their time working in.relevant community settings. For example, a student in chemistry might work
at a local chemical company as his internship. -

“a. Have you ever been in a tollege! It internship program? oy

31—$]Yes 185FINo  nif = &

b. In general, my ovexell opinion of infernship programs is
67511 like them very much. -
)81 ke them.
3<p] | dfslike them,
) | dishke them very much.
M -?'rnd‘ = )oS L7 ‘
. ¢~ Would you like o see more internship programs on this camhpus?,

l)S'?—EIYes 9<% No Ot = 9/

I yes, what departments'could make effective use of thrs technique?

-~ e ’
P _/Z-Zo.,,ué_:./é3 | MM@;\:?#

. . - -~ - - -
Experienual Learning On the CSCB campus, students who have learned college-tevel material on their own,
usually through relevant work gkperience, can peuton to receive credit for this knowledge.

.
L4 L
«

a. Were you aware of this?

J46]ves b9-33N0 | it 2 42

Have you ever received experiential learning credit?

. b.
24 FVes 192FN0  ont =5,

. ® ¢. Do you bellev(you have talents or knowledge that should earn yod some experiential learning credit? -
jo7 —BYes b ~P]No T ot = 7Y ) AN
. t . o 4
1f yes, you should consult the college catalog for further information.
) . T -
d. In general, my overall ‘opikion of experLentuél lgarning. credit is
© 74 3] ke it very much. .
96 Rl like it . '
& =PI dislike it. * ’
] | dislike 1t very much, -
7%::& =52 . »
Student Iniuated Courses. Stidents desiring courses not régularly offered on this campus can speak to appropriate .
faculty members about taking the cCourse through independent study or as a 477 {Special Topics) or Village
course . - -

A -

- .

a. Have you ever taken a Student fniuated Course? . )

43 -$lves /70 BRINo |, ornct = Gé v

b. In general, my overall opinion of Student Initiated/Courses is ,*
e&-p ]I like them very much. -
75~ ]i like them.

& ~F I dislike.them, .
2-] disliﬁQ them veryzmuch. B o
[ - 5 .

»
c.  Would you like to see more Student Initiated »Courses on this* canfpus?
13y —Fes  Je~BINo gyttt /07
- .
if-yes, ‘what courses do you suggest’

g




. ‘ APPENDXE f
A ) FREQUENCY OF STUDENT R :szs TO FREE- RESPON@E ITEMS@ - o

APPEND&X B-1

et . . )
'y \~\\ .. Student Suggestions for Lectures .o = . -
* ) . ‘ Y oo .
Make them well- -organized. - \ : .~
Present the material in an exciting; interesting way.. )
* +Follow-up*thé lecture with discussion.
Use lectures to expand the readings, to give a betfer understand1ng
Make the material relevant to other subjects, per16ds, and events. .
Don't jump from topic to topic. - .

N

)

)

)

)

)

) , .
) Leave out unnecessary details. . .o ‘
) Add somé humor. : : ] :

) Present an outline of what you will do.

) Stress important dbrds and definitions.

) Don't-talk too fast. 2 "
) Make ypur goals c1ear . ’
) - Have an-open mind to student opinions.
) Make lecturés short and concise.

) Make a fair presentation and 1nc1ude persona] op1n1ens ’ gran

) ‘En309 the lectyres yourself. _ , U
) I1lustrate points on the b]ackboard/" o
) Know the material. 2 PR = :
) Add audio-visudl aids. ) ) : ¢
) Have students ask.questions any tife.- ' . .

) “Carefully planned lectures sometlmes—gef bor1 g

). Use other methods too.. - e

) Let students ask quest1ons but not monopo11ze t1me'

v X : ’

APPENDIX B-2 . . i e

-

. ®

Student Sidggestions for the Inquiry Method
- a
) a . , P - ‘;‘ .’ ¥
. DY b
Be there to,help the students. N P ¥
. Instructor must lead the way. S . .
- Don't use this method to covér up for lack of expert1se ; |
Require ‘readings oﬁﬁsupp1ementary materials. . : a -
York closely with®confused students. 1T ‘ - -
" Let students experiment with questions._ e 7 ] .
This method is unprodugfive, should not. be used. -~ - -
Organize the course to fit student's goals. . S

)
)
)
)
)
)
)
)
) Use only in smaller classes. . oo
)  This-method requires.instructor enthusiasm.
) Help students develop self-confidence. ’ -
). . You can't cover as much mafer1a1 w1tb this method . .
) Don't .assume students who don't ask quest1o‘ns understand the matema] .
)- _-Don't play Devil's Advocate! - S ;/ .
; Make sure the information is available to™ student

Only use- this method in upper division classes. L
) Tell students.the answers they can thnd L
) Try to keep. stydents from getting behind. T - Y

~ - . 41 . d ~ o L

- ~40 . 1..t" '

Ll

8
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APPERDIXB-3 o SR

- ' Student Comments for ‘Self-Paced -
Tt . Instruction-Question 7

r
~

What can the instructor do to help students pace themselves better? - ,

-Set arbitrary time limits for comp]et1on of modu]es S -
The, studgpt.must bear the responsibility.-

The teacher 'should be available more often. .

Make at-least one mandatory meeting a week. : o

Keep warning and encouraging students.’ _ < B
Make sure that the material is worth learning.

Don't discourage students by -making them redo the module because

. of a "lousy point or two “ !

.
s . - .

@

°
A~ s e
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" - . . 's.. 1
J : 'l./ '// - Student Suggestions for . . |
] S, Self-Paced Instruction L. ﬁ}
. - ’ . * d
. |

(4) Be ava11able to help students. - L e S
(&) Try another approach. 4F ce
(3) Check to see if students want to learn the ma%ér1a1 ~ ) -
. (2) It's up to the student to’be respons1b1e - -
(2)--Know your material. . Tt )
(2) Give some guidance. ' . : v

' I . 42 e .ot N
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APPENDIX B35

Student Suggestions

for Team Teaching . ., -/
36) Be Sure you're coordinated. Lo
15; Teachers should'agree on How to. handle their d1fferences.
4) Jaintly decidé on final grades..
%) A)1 teachers should attend all sessions.
4) Avoid content coveragé overlap among instructors.
4) Don't contradict each other. ‘
3) Share the grading of papers and exams. '
2) " There shou]d ‘be more courses taught this way.
2) Present all-your opinions if you disagree.

v

. APPENDIX B-6

s .
) " _Student Suggestions ‘for . *
- : Interdisciplinary Courses
(8) Be sure to cover. a11 the d1sc1p11nes equa]ly
(6) Stress connections between the disciplines.
(4) Coordinate the: teacher's presentations. .
- ubmﬂ L * L= '
A
had B 4 " » -
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L | ** - APPENDIX ©-7 .
Student Suggestions for Areas
. for Competency Based® Learning L,
(15) A11 courses ) ' . ¢ :
¢ 4) . A1l Lower Division Required Courses
(2) Accounting ot
(4) Art RN o o \
E 3; ~ Biology - - ‘ '
. 3 BPA e
(6) Chemistry-’ v//Z
( 23 . Computer Science . ‘ .
(2) . Education . ‘ : T . "\
( 8).. English ‘ ‘ , . '
(1) ‘Fifance : . o
‘ - (-8)  Foreign Policy. 14; :
(1) Fine Arts . .
(1) Government, - i
PN (3)  History \ .
(1) Library: Study
(1Y Logic y . .
(43). Math = % - -t
(1) Methods Courses ’ C ’
” (2) Musig . - ) )
(1) Management Science - ‘ . Y
(2) Nursing Labs . ="
V4 (1) Psychology ‘ ~ ,
( 3) Physics
¢ (1) P.E.
(16) ©~ Science ~
{ 8) Statistics . o ; -
| . (1)  Sociology <0 ’
! N APPENDIX B~ 'é
4 o, ® . . ? . S
- 7 Y7 Student Suggestions for/A-V Techniques
- / . : Rl - & 01/' ‘ .
_ -+ (21) Make sure they are relevant to/the course.
' (18) - Use them only as-a supplement.
(13) They're good for learning.
< (13) . Use more of them¢ WA
_ ( 8) Use only top quality A-V materials.
., (-7)  Review the materials first to be sure they're relevant.
2 2 6) ° Make the A-V personnel more responsive to problems.
f t 5) Be sure the materials are at an appropriaté level for the students. <
) g .( 3) -Have enqudh-copies available so students don't have to wait. -
sl ( 2)  Use up-to-date materials. o .
/ ( 2) Don't use too much. = . B .
/ - (2) Use more slides inart classes.. ~ - ’
e \ ( 2) * Use overhead projectors more.’ - & :
/ ( 2) - Do hot tape lectures. It's boring.

4443 .
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’ ~ APPENDIX B-9_ - : T
. Student Suggestions For ' ' >
3 ® Written Exams
7 |
15) When time is. limited don' t expect as comp]ete answers as on
© take-home exams. .- 1
15) Give students a Jist of exam questions. Tell the students what to.
expect. No tricks! . -
12) Be sure that. answers to questions were covered in the course
(lectures, readings, ete.).
8) . Give more frequent, smaller exams (not Just midterm and final).
7) Use them to teach, not just to assess memor1zat1on
6) _ Avoid ambiguous quest1ons .
5) Use both objective and essay questions. ,
4) Proof-read the exams. Remove blatant errors. ; .
3) Cover less Mmaterial 3n each exam. -
3) . Keep out tgivial questions. Test on major ‘ideas and concepts
3) + Give thought-provoking, créativity-provoking questions. d
3) Use short-essay questions, emphasizing concepts, not details. .
2) Don't give too many exams. _ .
2) - Deemphasize creative thinking. T . ' e
2) Give extra credit for questions requiring the,use of new concepts ‘
or ideas.
2) Give more open book 2xams. ’ ‘ ot
2) Make exams.more difficult.
2) - Don't give exams. |,
2) °  Make objectives clear and have test assess these given obJect1ves
2) Aim. exams at the average student (not a Ph.D.). . .
» -4
. R X
° | , |
. " ; . APPENDIX B-10 |
Student Suggestions for ‘
*—0ral Exams e |
5) Use them more frequent]y ,
4) Don't use them at all (except pubTic speaking’ courses ).
3)_Help the student expres$‘himself. .
3)- Be fair to all.students. : No 5.
2) They create.too much tens1on . .
2; Keep them short.’ ' 5
2) -Cover same material for all students. .
2) Allow enough time for-ample discussion. :

k'
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SR , T . Student Suggeftions for

APPENDIX B-11 . N /
s . : - Term Pépers e

. —
IO N NN

N et et Nt et et S S e eat?
~

Don't assign term papers. , ‘

*Grade on content, not grammar. >

Quallty shou'ld. be more important than 1ength ’ |

more clear on what is expected

Don t assign them.in the last two weeks.

Help students with their term papers.

Teachers shouldn't let their personal opinions bias the1r gra ing.

Make them more directly related to the class.

Term papers should be graded to give cred1t for creat1v1ty,

., writing ability, preparation time, etc.

Deemphasize them. Some peop]e can g,wr1te well.

Drop them unless course requires demonstration of research skills.

- Assign several short ones instead of a long one. N

Remember that students have other courses to spend t1me on.

Assign papers requiring critical thought. ~

Don't assign too many for one course. Lo

Help .student 1imit topic to manageable area. .
¥
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", w . ) Student Answers to Grading Policies, 48"
L) .’ p
. . Y “If an A means that the student has mastered the material and an F
v o means that the Student has learned very 11tt1e or nothing from the
course, what does a ¢ mean?" . ) . s

Average - I
The student has a general “idea of what the c]ass was about.
The student has learned about half the course.
Minimum requ1remepts were completed. .
‘ Student did not grasp the more.difficult concepts.

. Student has done satisfactoty work.
“Student has Néarned enough-to put the matsrials” into pract1ce
Sttddent ‘tried hard but didm t-make it. — B
Student participated and understands pretf%jwe11. ’

=== NN DN O

NRWWEREDUNIOOANONROROW

Student attended all classes. :
Student-lacked enthusiasm. . - -~ '
The student learned as much as an A student. . . #T
Student~has benefited, but- not fiich. * - y
Something in between-A and F. )

Student Tearned emough to go on to the next 1eve1
‘Student learned enéugh to complete the course.

Who knows? -

“Student learned whaﬁ’was va]uab]e ‘and ignored the_ garbage
(A students learn the garbage too.) %
Student made mistakes, did not demonstrate what., hegknows ’ -

- - 46 -
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.Don't give grades.

< Bon't play favorites. . \

'AB;CDF' ) ' . .

P [4 “
. < APPENDIX B-13 -7 [ ,
: - 7' L ' . Y . N -
;‘ Student Suggestion for -
. o "Grading Policies - .
Be obgelt1ve o SRR ‘. .

Make grad1ng flexible for d1fferent students v

Consider many factors (papers, tests, part1c1pat1ons etc.).
Dori't-use.a curve or “quota” system.

Use absolute grading, so students know where they stand.
Give credit for extra effort (regardless of the results):

If using a curv mber that all students don't begin on
the same level. ) S
Make grading po]1c1es ear from the beginning.

‘Stick with your grades. Don t let students talk you into changing

their grades. ‘|

Base grade on work done "hot a subjective op1n1on of overa]] .
performance. ‘ . |
Don't be afrajd to g1ve 1ow grades even F's, ’ |
Use Credit/No Credit only. \ ) -
Use grades to assess, not 1nt1m1date students, Co- oL
" Use both.a curve and absplute standards . -
Use A, B, C, D, F with.+'s and -'s. ) |
If students demonstrate anything, they deserve Cis: 5 j
» !
a ) .. . : |
L . APPENDIX B-14 ° t . T ot = -

s 4

Student Ideal Grading Policies | S

Credit/No Credit = - DT . : B
A, B, C, no credit . TN :

An absolyte grading sca]e made Kﬁown to the students from
the start.

"I haven't found'one yet o ' ‘ ‘ - . -
A, B, C, D, F with +'s and -"s. L . ‘e

Don t yse grade.  Have periodic discussions with each studert.
Assign grades whete the natural "breaks" -in the class fall. CoL
Let students choose between'A, B, C D, F and Credit/Mo Credit. |
A, B, C, D, F with a chance to repeat course to get h1gher grade. o
Cred1t/No Cred1t with summar1es of student S work. :
Teachers should agree on system so that it is standard for- all .
teachers. .

Don't use grades. They're used for the wron§ reasons . - %
Don't give F's if all classes attended and all assignments handed in. N
Point scale with proport1ons based on ¢op students po1nts (e.q.. o
50% of. toﬁ‘"tudent s po1nts = lowest,C). :
o d . -~ ) -
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T Appendix B-15 ‘ 3

' X ) .
* Student -Suggestions for the Use of v
' Student Assistants ’

Superv1se them. * - N P

Don't use them to do-your job. - . ¢

Use them more often. . .

¢ Make sure they, know the material and zLyr approach.
Let “them run labs, but instructor should 1ecture~
Don't use them. Do it yourself. .

Let them assist, not run the course. : .
Don't use them too much. — :

Don't let them ‘assign grades.

Use_only good graduate students.

Trust them. Give them respons1b111t1es

Théy help the class relax’ because they're students too.

APPENDIX B-16  «

( [ 4
Student Suggestions of Courses o
Appropriate for CAI, -~ - - -
. w .

Accounting * ° : ) ' ~ .
. A11 courses L ' e
Anthropology -
Archeo]ogy' . . .
Basic courses ) ~ I
Biology ) . ’
Business ‘ ) . N
Behavioral Science ' .
Computer-Science ™ ' - : | .. - .
Cném1stry , . L=
Education :
Earth Science ~
Fagtual courses ‘ -l
Foreign language T P
Finance . : ' :
History . ‘ S
lLanguage * ) ) L T
Math o .. o .
Management Sgience

Microebiology )
Mod-courses for exam1nqt1on purposes .
Music ¢

Nursing :

_ Not creative or controvers1a1 courses v

" 01d Testament -, . i - 1.
Physics ' ‘ j
- PLATO (Programmed Logic for Athﬁat1c Teach1ng 0perat1on )
‘Political Sc1ence B .

Sc1ence 't N
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APPENDIX B-17

"~

* Student- Suggestions of Jotal Involvement Courses _

~

Any course to, be -pursued in depth _

e e e P et S S Nt St St et St Nt S Nt et et et Nt s s
- »

o

’

*.Japanese

- Med tech

Government

Art

. A11 courses

. ."A11 lab courses o

"~ A1 professional fields .
Any technical courses t
‘Anthropology '
Anatomy . !
Archeological field studies
Accounting Y, o,
BugineSs . ;/
Biofeedback oM A

Behavior-Modification
Btolagy

Behavioral Science
Creative Writing
Chemistry '

"Criminal Justice

English .
Education

English History -
English Liferature

ign -Af >
Foreign language
Fine .Arts °°
Geology ¢
History
Humanities
Health

Management

Music .
Methods

Math

~ Nursing .

4

Physics .
Political Science
Public Administration
Physiology .
Phitosophy - .-
Psychology ™
Religious Studies

- Research, courses:

-~ aSo¢iology. 4

Science )
Student teaching -
Special Education
Research courses
Thesis

’

Environmental, field gtudies

Q\(

ory (learn langauge)
Interdisciplinary Literatire

f ¢ N ’
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Music instriction
Metrics
- Management classes.

. Reading

.Sociology

- «
4
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o« " APPENDIX Byl8.

_Student Suggestions for Mini-Courses

L
, Arts and crafts 0,
A1l types -~ ° *

Audio-visual aids
Auto maintenance

"Al1 courses._except lab

Agriculture .. 5: -

Business , ,
Biology of cancer g )
Behaviofal Science . ] .
Current topics
Crisis intervention
Career opportunities | ) e =
Don't do it-need more time o )
Drug and alcohol problems
English . ‘
English author study

. Education Workshops

Environmental Science:
First aid
Forestry

~

" Group discussion with instructor in the discip]ihe_area

Homezaking .
Housgplants . :
Methods ‘« C o

P.E. -
Psychology

Refresher skills-teachers
Specialty seminars

Sewing . ) -~
Specialty science - .

Sexuality - .

Transactional analysis . ;?;““
Updating courses i .
Village courses ~
Women's studies

¢ -
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- " APPENDIX B-19

Student Suggestions of Areas for In'terr]'ships

r

i

1) Agrieylture T

3) Atywhere you can find outside work
2) Anthropology :

4) A1l scierces 4 -

1) . Crimina) Justice

2) Accounting « - .t LT
26) Business: . }
6) Behavioral Science < N

8% Biology

12) Chemistry - _

2) Computer Science :

22) . Education st

1y.  Everything but Humanities y

2) Economics . ;

1) Health

2) Humanities Y

3) Law , .

1)  Liberal Studies( ‘

6) Math . ,
24) wMost all courses . ° « &

4) Med tech W

2) . Mechanics or Engineering - *
29 Music o C
2)\ Medical: ' s

&) T Hursing 'y Coy

15)»  Psychologys =~ "7 IR
{'; N N - :
¢ I Pro‘f{eessiona],gfgjé’rg‘s%ﬁ vgle T T
4) * Poligical Scierce. ™ .o | .o
1) Pub1ic. Adrp'in.isﬁg{ati’oi)v'; : T
1) ° Religions” %\ NN N R
16)  Science’ “+s\ e O F Yo i
7) Socidflogy v+ .7 7 R e
2; Student Teaching ey L
1 .

X . .8 T o
Teach occupational trainegs ~ v,
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é¢

- . Student Suggestions for StugenfllnitiQde Courses
Astronomy WV
‘Anything that qenerates interest

Commun1cat1on techniques

Crafts .
Child psycho]oqy, idance
Chemistry

. Crisis intervention ~ N
Cybernetics

.

. e

Estate plapning
" English-John Steinbeck (300 ]eve]) \ -
Greek mythology, . o
Graduate histor . ‘
Guitar (classical) T “
History - . :
Human sexuality R,
Intern type. programs ' -
Interdisciplinary 11terature e
Knitting ‘
Language . T
Learning disabilities”
Local or state politicdl 1nqu1ry
Local businessmen-trades. -
Logic ' -

. Morality . . ' T :
Modern square dénce - 7N

Nutrition . - ’ //// ’
Philosophy" ’ '
Physiology -

Physical fitness
Re]igion and folklore
Sociology
Speech coursesrgraduate
Small arms-shooting, safety
Sign lanquage
Suicide prevention . _ iy
Transportatien courses : N a
Transcendental meditation -
U. S. military- history
, Women's studies

-
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