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- ¥ this life be not a real fight, in which ~ *- o
;- Something is eternally gained for the uni<> < -
.- verse by success, it is no better than a game -

, * Of private theatricals from which one may ~.'
withdraw at will. But it feels like a real | .~

. fight. ,' h L ! 7

L -
William James = e
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3 ° 7 The Western Interstate Commission for Higher Education « -°

- . and the Center for Research and Development in Higher .« ,q o

_ Education; Berkeley, present here the papers ?f e Tenth, |
.~ Anmial College Self-Study Institute: Since 1960, the Commls-, .-
- . .sion has joined-with the Center to co-sponsor institutes in'a’

- ' e - -
3 number of areas 6f inferest to, admlmstrators in hIgher educa— L

?:". -' . ) '. tlon ‘ . ’, ) - - L] ol . -~ - '
SRR '," e REEE o~ : <.

1

I " The purpose of the institute is to present significant research o j;
fmchpgs and informed oplmon to’ college admipistrators and - ..

. publi¢, officials concerned with the ‘broad ard Jfundamental A ‘ X
. 1sSues in higher educations*The institute- also affords Oppor- | ",
- tunity for dralogue among_ admﬁustrators arid fesearchiers sl
,‘ .~ which strmulates further study in critical areas. of hlgher educa-, T
H tlgﬂ - 3 RN ’ . . Lt
:‘: T ? ' ' 7. M : <o ¥ : l .
B R v N . .
: } - . The contributions of the authors of these papers and of the .
" Center and WICHE staff in planning ‘and c.ondﬁ‘%trng these = = . |
. - mstltutes, we gratefully\a,cknowledge D ‘ .
- - % - Lelandl, Medsker* Du:ector R
: P " Center for Research and Developmént - y
A - in Higher Education, Berkeley
\ k = .
LT ~T F\’ =S
N Robert H. Kroepsch Executive et e
> ‘\k ’ . Director, Western'Interstate > - - Y
Al W “ ’ Commlssloryfor H1&her Educatlon S =
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) The tltle theme Q{/ thJS book was_fgsst se}ected to- be the
‘. themeof tfie institute at which the papets were ptesented, The
seiecuomof the’ theme involved members of the staffs oﬁoth
* WICHE antt ‘the Center for Research and Development in
Higher Educztlori at- Berkgley Two member} of the center:
staff were then among ‘the faculty of- the mstxtute and thelr
papers are contamed herem T N

.
Tt is aIways the o‘bJect of i two hlgher educatron organ-
1zat10ns td select & topic which wr’il be relevant in the immedi-
* ate futute buf, also about which- ¢nough will be known and ..
_have been experlenced' that the resultmg papers ate. more_ than
mere speculation. It is _always hpped that thé papers will con:’
tain tlear signal suggestmg and guiding future research in
higher education} and that they will help admihistrators deal
. wisely with the changes which- are so rapidly transforming the ™
contemporary env1ronment"' . .

N -
»

— There are aiways many more perspns who ‘make mgmfl.dant» :
contnbutlons fo this serfes of books than ‘are tpentloned To
. spnply list those many names here would not show adequate
appreciation for the* efforts which they have- conrnbuied
. Theough one unmique and difficult contribation does call for
) reéogmtion--rt~1s that of Mrs> Dorotlty Buck of the WICHE"
~ staff. It is Mrs. Buck who takes the works of a fiumber of
~diverse and independent thinkers and sk11 A weldsI them -
together in such-a way that the end product mlght t hfu}ly
be ca‘lled a book . e - -

1 ) o

P 4

W JOHN MINTER -
IAN M. THQMPSON
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The relationship betwo‘en (tho universlty and its anuironmeht) is now so
intimate that the “university may be in danger of lgsing ts-Bssential character
and of Hecoming the pawn in a bitter struggle for- Qowor an\ong\sociar econom- .
ic, and polltical forces which would capture and ush. it to t{wir owrt ends.

f kg < ‘. .

‘ Thisfdoes not mean that the university should fook inward, that its’ taaching
and research should be irrelévant.to the 'social .pmblems, dnslocations, con-*
flicts, and confusions of the world around it. But it does nnt necessarily follow
that the university qua umversnty ‘should npuht a firect campaign to ghange
the social order—thaf it should march into the market place, into the ghetto, "
or into the governmentat arena at the head of ‘the pollllcal and: s’clal'ﬁrces
dedjcated to social reform. 2 , .

. “*
. 0= N
" {)

The institution, works mdnrectly by makmg the - results "of ,scholarship and
" research freely available to individuals and orgqmzatlons engaged M®a wiqs
“variety of social, cultural, ecunomic, and politlcal actn\;ities The university

\mll changa sbcisty through individuals ‘rather than throughzcorporate action

Is tberp a touchstone By wluch the unlversuty’% essential character and the
conditions and limits of its implication in socidl reform qan be tested?1t Is
the maintenance of intellectual freedom. if the mtellectually free umversity'
dlsappears, the free socnq,ty will likewise Rerish. ; ‘ . .

e
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COLLEGES AND UNIVERSITIES{ AS AGENT S v
. OF SOCIAL CHANGE AN INTRODUCTION

f - . K .
.-

- ST ,T R. Ivf():CONNELL :

’ .PROFESSOR OF HIGHER nbucnron .o~

© - -~  CENTERFQR RESEARGH AND DEVELOPMENT IN HIGHER
. EDUCATION, UNIVERSITY OF CALIFORNIA, BERKELEY
. . N &

B . . E AN

- ‘-—-——*yu <
. .Y e,

, he “1vory tower” is-an outmoded flgure'. In fact, neither = °
the college nor the 1 university hag eéver been completely
r 1solated ;secially.. The. membrane separating the institution *
from 1tszenvxronment has always been a mote or Iess perme- -
/ able one.’ But the boundary bétween,the university and ifs,
surroundm&s ‘has become mcreasmgly | defined, and there -
o 1s constant interchange between them.. The relationship is now % °
» 5o intimate that the university may be in danger of losing its
essential character and of becoming the pawn in a bitter strug-
gle for power’ among social, ‘economic, and political forces
which weuld capture and use itto therr ownends. T

L4

"'That the umversrtx has an;obl _,gatron for pt}blic service is no
longer in-questior. The points at issue are the-ways in which
it is approprlate for the university to serve society, The most -~
controversial issue for discussion at this‘conference is. whether .
the. college or "university should serye>as ‘an 1nstrument of

.

. “direct 9oc1a1 action. o / _,,_
B o : g Acadenu clouster or soci'aL actmst"
, In the report of a d1scusélon by the trustees of the Carnegre e

Foundatron for the Advancement of Teaching on “The Uni-
“versity .at the Servrce of Socr_ety,” two dlametrlcally oppoSed




posltrons W1th respect to the umverslty as an agent of’ socxal
change weré 1dent1f1ed One extreme was stated a%follows

°
.

. the university . . . should abjure any conception of itself
asan activist shaper of the-larger society. It should not “bite off
propositions,” evelop “‘positions,” or be a “protagonist” for
causes. It should stick to the pursuits of the academic cloister
with which it has traditionally been conctrned and carry them

_ out to the best o‘f its ability. All'else in the -end is 1llusory
: The oppostte position waé«descr}bed in thls wise:
among all mstrtutlons in the natlon, the university lsas the
4 greatest responsibility to be a shaper of the sogiety. As such it
- hasan obligation to identify social wrongs and take an-aggres-
- sive lead in rectifying t them It muist be engaged, activist, re- '

. formlst. R »

°

In this view, the umvex:srty can best protect its position not by

an attitude of aloofness from the great social jssues of the day -

, - butby actively e;ngagmg in them. And this kind of activist role,’

. far from detracting from the traditional functions of teaching
~. and resea‘r;gh wrll actually strengther; then.!

t

At stake in the resolution of' these two posrnonsls the con- &
ceptron and thaigtenance of the university’s essential purpose.
Chancellor Roger ns has declared that the primary, pur-
pose of the university is'intellectuall “. . . intellectual pursuits,

' " and'intelléctual discourse are, above all others.. . . the‘values
of a umversrty He went on to saythat the functlon of the
uniyersity is to develop new truth, no -new. ideologies, and
that . . intellectual discoursg is preferred over *act,xon gener——
~ated in moments of passron "

“This dogs not mean, presumably, ‘that the uniyersity should _
always look inward, that it$ teaching and research should be

_ irrelévant to the social problems, dislocations, canflicts, and
_+ confusion of the world around it. President Samuel B. Gould
of the State University of New York Has asserted that) on the

" contrary, by its very nature. the university muste e and
question the status quo, comment.ﬂ‘eely on its short mings,
and explore alternatives for social action*-But it not

necessarxly follow that"nhe umversrty qua umversrty ould”

' ’

-

- v

-

*
-
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- it should march into the market place, inte the ghetto, ot intp

3

‘the governmental arend at the head of the political and social
forces dedicated~to social reform. The conservative po‘smon '
is that institutionally the university should make its impact
on social condjtions indirectly. -

The mstltutlon works 1nd1rectly, first of all by making the
- results of Scholarship and’ research freely available to ifdivid-
,uals and orgamzatlons engaged in a wide variety of social,
" cultural, economic, and political activities. Second, the univer-
sity will change society through individuals rather than
- through corporate action, “Out from its citadel w ill g0 educat-
ed men and women with a passion to remake the world,” said
the Carnegle Foundation tsustees. “From it will emanate ideas
and knowledge that will be revolutlonary in thelr 1mpact ThlS
will be public serwice in its truest.form.”™ P

4 o
' {

& % s
- % ) < The universlty part;san or nohpartlsan" ‘.

n:\”

p soc1ated with the\posmon that the umversxty shoﬂl‘d serve
soc1ety indirectly is the attltudethat the ingtitution itself should
be nonpartisan on public issues. President Nathan M. Pusey of

*+Harvard has declared that that umversny does not take pohtl-

cal stands exoept on matters that affect its own ‘well being.®

" .Perhaps, no college or umversxt‘y in the United States has a '
' more activist group of students and faciilty than Antioch
College. But thls institution, too, recently asserted its corpor-

ate netitrality on social issues and-soctal,actior. A cominittee ' - : ’

compoged of, ﬁve students ahd five facyl¥§i members recently
" proposéd “that Antioch College shall not take an institutional
stand on the war in Vietnam and that we remind ourselves
that the only proper institutiopal stan ,gl ollege are on
issues scrupulously defined as educau'&lal e committee
sa1d that it took this position, among other reasons, because
it W1shed “to comply with the Antioch Civil Liberties Code in
its clear intent: to free individual advocacy from any shadow

' o)? instjtutional orthodoxy and to*prevent as- skillfully"as pos-

81ble any ldentlﬁcatlon of a pgrﬂgan action with an’institution-
alposmon X (o H”,_;

- The Antioch wmmttee also argued that the pubhc w1ll

-

proflt ,more from divided academlc counsel than from.a single - _ '

P
o




corporate voice. The committee deglared that corporaté nor-
partrsanslup should contnbute to the achievement and main- -2
. tenance of “a genume community of free mdlwduals in which -
. “dlssent is fostered,*not rieryously tolerated, and where con-

: troversy is creatively managed 8

' -
v, 2.0

¢ . -
i

The partlsan umversnty

" In sharp contrast to the nonpartlsan position taken at Antr-
och, the School of Social Welfare at Berkeley tecently took Ao e
‘—\‘ public stand agginst -the Vietnam War, the first® faculty at. >
s + - Berkeley to take such a position. The faculty added its voice

. tothat of the National Asro;atlon of Social Workers, which’
! ehad urged a halt m,bomblng, a cease-flre, and peace talle ~The ) .
faculty resolution stated‘that o E.N 2. ;'f i3 €§§

: ‘ I

« iy
s
- Wﬂ

£

e,%
e
1

Ced . Our country s Vietnam policies give lie to the commltment to oo
" people implicit in our roles ag-social work educators. Out pro-' . -
. . fessional efforts are rendered futile and pitifully at nrd by the '
tragedy of American +and’ Vxetnamese military casualties, tﬁe ’
. . * enormity and horror of the Vletnamese civilian casualtles, and S

3 £

- 7  the demorahzanon. of the American people §
o, Fora professronal soc1ety tQ. take a public stand ons ch an
.. . issue as the Vietnam War wauld seem to many to be al&efen-

- sible ag.\ﬁ Is it equally defensible for a university profesleon-

. al school tp take an official position on what has become a
pohglcal as.well as a moral issue? Perhaps the crucral test of - %g
the appropriateness of such action is whethef or not its’ eﬂ?ect‘%

. will be to dlscourage or engender student and facul dlssent .
. . to stlmulate or to inhibit unprejudlced investigation of public
issues and welfare problems, in a word, to enhance rather than :

to erode intellectual freedom 1n the univers ("ty P,

P
B
Py

8

If ’facul&y members are to remain free to mvestlgate any
subject, and to express freely the results of their research and

~ reflection, said Capen, one of the most uncompromising ad- .
. ,’ vocates of academic freedom in American higher education,
r the:mstltutlon itgelf must*remaln neutral He wrote: sy A
’é . gs‘g& - ~:-,;c§§\ . o 4 g JL\:?;A;A_,,‘

'~ We ask immunity from 1nte1ference in. order that we may
o a“;;vsnfgle-‘rmndedly perform these tasks Whlch are vital to; the
{

-
- . . .

vay -

e 14§

”&meb mﬂw
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vJeffare .and progress of society. If society is: to have faith.- in -
our loyalty, to Q¢ cause of truth, jt must never have occasion
t0 suspect that that loyalty is divided.!® - :

PR . The “university: *passionate and involyed . .
In any event, student activigtg are skeptical that an institu-
-tion whichis™ aloof and intellectual rather than “committed
,anQ'passionate will have a very serious impact on the country’s
festering sores that cry out for human compassion, righteous
indignation, retribution, repudiation, or destruction of the
status quo, and-forthright-secial reconstruction. Poverty, dis-
“crimination, injustice, denial of freedom and human dignity,
. and jmmoral warfare, they say, demand action, not scholarly

. detachment. They assert that ‘to change t ese conditions ' ;

¢~ » ‘deniands 3 erusade, no%trlﬁ to thé library. They want.to find- *
' the scholar in the city, ndt in his study. LT )

’

. Many students are suspicious of the aloof and monpartisan ‘
intellect, which; they say, €asily becomes the juiceless mind, a .
mind Wwithout esthetic awareness and emotional drive.”* But,
one might’ask, oes anyone téally beliéve that if is necéssarys
_ for intelléctual processes to' crowd onit esthetic or humane’ -
. sensibilities, or, on the other.hand, for emotion to displace
“reason? Would it not be more appropriate to say that if educa- "~
+ tion is¢o enable;young people to cope with the problems which'
- besetsociety, it shiould neithef be devoid of passion por’ spas-
’ ing of intellect? Isinot the problem we face that of submittin
s - emotiod 0 teason and’of coupling inteilectual solutions Wi
feeling and commitment® - . T
Surely all insttutions tE)/d’ay are committed. tp;‘protect the
' rights ofstudents and faculty members as individuals, or the
right of voluntary associations of students or faculty members
freely tp engage in legal social action. But if univefsities qua-
* [ universities become partisan and contentious, they may lose -
‘ ‘théir‘intgzllectualr freedom and their very great degree of self-
. government, together 'with the ability to protect the rights and
- .. freedoms of their ifdividual members. Dr. Buell G. Gallagher
t-% 'Has beempquoted as having said that: - - .

]

e N Y I AR st Taw e
“~.  +Wherever men of conscience and good will are confronted by T -
‘ ==, the organized’efforts of Contentious and angry partisanship—
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the search for gruth is in grave danger. And within the groves
of Acadenie this means that no man i safe or secure. It means
the end of academiic freedom and the beginning of the reign of

~unreason,'*. ¢ ' : .
- q B

:

= - . Possible consequ_e;ices of p?jitici;ing the university _ '
« .. If colleges and universities identify them.selves-with partic- |
A .,J.lzar political causes, no matter how just they may be, may -
T they ot find themselves also.politicized in wholly unéxpected
- and imtellectually disastrous ways? Lepawsky asked:
REER SN - P . L . A
PO L N oo Co :
It theif political rle is allowed to escalate, how -can their .. =,
s, . members dissuade the body politic within the greater society
URRSTELE fromscrutinizing their ;supposedly intellectual conduct agd

from throwing into the balarce the political counterweight of' =7 "

g other growps or irterests who claim to be threatened by the | '

‘o : academicians?’¥ - : : .

Conservative ox;aight—wipg political groups, though now

. . relatively quiet, may come to power in the university and,

. observed Lepawsky,“take active steps tqwar(f&‘changing the \

» - political complexion df the .acddemic establishment. If they e
' did not, it would be one of e most remarkable.cases of ;
.~ .political abstinence in history.”"* Universities may be especial- -~

.y vulnerable to external political fogces.‘Enrous_ed.aciﬁzens or
an,angry legislature may inflict serious damage on a public

, institution by determined efforts to curb intellectual inquiry,,

Snt Q free ékpression, and open-advocacy: = - B

— - ) AP : ,

. Universities alredlly engaged: for whom?- v
% - .

The perceptive observer might declare’ that, it is purely

academic to ask whether the universities should be engaged

. in-social action; they are-ih fact already heavily.involved in , —

. ‘coulf%;*'s ways. Two examplesmay suffice io’ make-the point. -~
ey R . . s Foua

. . Through their experiment statiofis and extension, divisions, - we

. . . the land-grant colleges’and. universities over the years have

o - ---. assumed direct responsibility_for itnproving agricyltural pro-

’ " *" duction and for reshaping the agricultural economy. They are _

now immersed in the process of revolutionizing agricultural

¥
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technology The UmVerstty of Cahf,érma has developed a‘new*
strain of tough- skinned tomatoes and' mvented the machinery
to harvest them..In doing so, the upiversity contributed to the
. loss’ of many jobs for the already dlsadvantaged farm laborers
in the great. central valley of Qahforma Should the umvers1ty

, accept any responsibility for retralmng.workers for other jobs

or helping thefh transfer to other mdustnes?

-

" Two writers in the New Republzc recently reported that the

. University of California has applied for a patent on a machine
- that may make it possxble within five years 'to harvest mechan-

ically most of the wine grapes grown. iy the;state. Farm opera-
tors may profit enormously since it was said that labor costs,
which now run about $20 an acfe, might -drop to as little as .
$5. The article declared that the machine .model recently
-licensed by the university for commercial production will har-
‘vest both sides of a row of vines simultaneously, at the rate of |
- tWo acres an hour, using two men to, replace 70.; :Thousarids ~
s laborets will be displaced.: 15 Does the umversrty have an
obhgatlon to concern itself with the human bemgs who are
drsplaced by-the harvester it mvented? e

One mlght also ask whether it is any more mapproprl,ate for\, o

student or faculty organizations, or the university itself, to act
in the cause of peace. than for the Livermore laboratory, jundey

the joint auspices of the University of” tahforma and the”

Atomic Energy Commission, to engage in research and devel-
opment Lgnuclear warfare? Or to ask whether 1t3s any Ionger

ate for the corporate umvelzslty to assist the victims
of social’or economic injustice to organize. social, economic,
or political efforts to‘redress the deprivation and d1scr1m1na-
.tion under which they suffer?

= -
E o

N : The urb_an-graht university

The Ifter question is bound to arise if the- urban-grant

 university espoused by Dr. Glark Kerr materializes. Kerr has

‘proposed that the nation and the states should establish 67
.urbap-grant universitieé to stand Jbeside its 67 land-grant uni-,

rrrrr

versities. This, institution, as he ‘conceivés it; would help re

-

s ‘build and run the Mwould send out faculty members -

»
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|
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dnd stiidents to show the people how to operate hetter urban.” -
schools, welfare and social agencies-police departments, and . °
" hospitals. The medical school would be at_ least as much in-
volved in-the health of the city as ‘the land-grant university - .
was With the health of the farmers’ livestock. Members of the;

‘ umversny community would become the chief planners of the yﬁi“
structural, cultural, and human drchitecture of the 01ty

The yrban-grant university, said Kerr, would alm,oét certain-
s ly face a great deal of external opposition.

There will be those, for example, who will view ‘with apprehen- 7
sion the pdtential political alliance of the students and the
ghetto dwellers. Others will fear the potential involvement of
"~ the;university in partiSan urban politics. ... . And so, for this v
umvers1ty to wozk effectively, there will have tobe a con51der- -
_able amount of public undefstanding—especially undesstand- ~ | °
""ing of the distinction “between service based on applications of
knewledge and posmons taken because of partisan politics. -
Beyond that, the institution, will need an excellent system of %
buffers, dnd this is partxcu}arly 2 challe; ﬂ%e to the trustees. .
We must bridge the gulf between the tual commumty
and the surrounding society. . . . The urban-grant univeérsity -
can provide such a bridge and 1f the -greater participation will o
result in greater controversy, we must be prepared teacceptit < -
and to deal with it.2¢ * * oL ; ‘

- But hogl to deal w1th it: he d1d not say.
Thequasl-umverslty éemce agency N ’iu Y RS '

Kerr has suggested the urban-grant umversxty mlght organf
ize for community service by estabhshmg agencies Correspond-
-ing to agricultural expenment stations 'and agnoultural ex-
tensian divisions. But because an institution serving the urban r
“community will touch many more sensitive individual and '

. 8 social nerve endings than the land—grant university did, it may
be desirable for the former to devise a new agency less directly
and intimately a part of the institution than the agncultural

. agencies~Perhaps the prototype may. be found in the quasi-
nongovernmehtal organization, .the disadvantages and ad-
vantages of which were recently dlscussed by the president of-

.t the Camegle Corporation of New York." . .

" A new quas1-umvers1ty orgamzatlon should'be funded from
many sources, mcludmg federal and state governments, found-

"
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La'ti;c‘i)iil.é_,f‘individualg,’ voluntary associations, city governments,
"« “colleges and univefrsitics, and corparations. It should be pos--
" - Vsible:for faculty members to move back and forth between the
.~ , agency and-the educational institations which surround it. -
* - Participation in the activities of the organization should nat

¢ only_enable-scholars and researchers to bring their special

knowledge and ¢ompetence to bear on urban affairs, but also .

to ideritify problems for study and investigation. “The avail- ‘

ability of a real laboratory rather than an abstract one, of an - ’

actual problem rather than a theorétical one, makes the uni-

versity a more vigorous institution,” said the Carnegie Found-
' (. ation trustees.’® - :

‘ The quasi-university organization would not only prbyide
the scholag witl} an opportunity, for applied.and basiciinvestiga:

- =~

.

g

»
by

‘2

o % ¥ tion 4s well as’social aétion: it would als leavé him freblté”
v~ 3 M

¥ 'Y retire intd ‘the’ “ininer” university for periods of-reflection, = *
" teaching, and intensive research. 'I‘fh? kind of sanctuary eyen = -

- the urban-grant university cannot afford to lose. -

‘ But if the univergity should; at times, and for somé of its
members, offer a hfiven, it should be - cloister with windows -

.- on the world. And most of the time_its faculty and studens

’\ will be tryigg to devise ways of making a b tter society: ,

Iy this regard Gardin;r’ finds the university seriously defi- -
tient. His criticism amounts to an indictnient: RPTY o
T - t ‘ . . \‘ N o *

24y - - Generallyjspeaking, Wyen one moyes;from the afena é . T
X Sientifié and gescgmicai’ probléms to'these brobletns Tavolving
: change in human institutions, one cannat say that the uni-
* ', . versities are a significant intellectual base for the main attack. ‘ -
%~ Infact, a good mariy university people whose field should give
. " them a legitimate interest in these matters barely understand.
what the relevant problems are. Many are debating policy al- .
o +.ternatives left behind five years ago. Few are planning thekind = "' - -
& . . w  ofresearch that would sharpen policy alternatives.*® e T Lo

¥
5
%
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IR e .. ' Thetestforinvolvement . .
1 Gardner is right, the university s in, constant danger of o
- being both irrefevant and obsolete. But how ~de§apfy can.if be Lo
. <. engaged Jvithout compromising its primary infellectual pur- * «

3 ipose, Without lg)shrg' its intellectual freedomp Without becom-
P :) e s, A . £ . A - PN .
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L T mg the pa&rf ny special mterest group ‘except the interest’
..o ofa free socief ? The "problems of commitment and-involve-
- ment wluch anse when the °umver51ty becomes -directly em- ° s
.broiled in the mevrtably serisitive and, controversial processes
_of social change may not only shake its conscience) bif-also
" challenge*its integrity.. Is. theré a touchstone by which 'the
. ypiversity's essential character, its.unsurrenderable vafue,and
ra .. the' condrtlons and:limits ‘of its 1mp11cat10n in socigl reform
PRI ,cari be tested I think there is. I suggest ‘that it is the mainten-
. <= 'wanceof intellectual freedom. If-individual freedom of students :
- T_fﬁi faqd faculty.is lost, the, university is destfoyed. If the intellec-  ~
L= | Ctually free umvers1ty dlsappears, the free s\ocrety will likewise

nsh. . . 4=
pe .." ) o t s . . ‘ - .
SN 1“The Umversrty ‘at the Senu Socrety * 1966-67 Annual Reporr of the . oY
Y \lcjthwé 192‘7 (‘aémda{ron fgr« the§z{dvanoement of T aching New §Yo;k the founda-’ e
i 100;

.. «.F 77 . %Ropet Heyns, address to the. Academic Senate, Berkeley, UnWersxty of Califor-
\ nia, Campus Report+2 (- November 8, 1967) 3, 4
> S e 3Chronicle ‘of Higher Education, March 11, '1968. > ..

- £“The University at the Service of Socrety, ‘op. cit., p. 9. " K
\~  S8Chronicle of Higher Education, March 11, 1968. . . « .o
K ‘8;,‘bhrom‘cle of Higher Educatlon, $ April 22, 1968. e A

e

a

:'::; P ‘.,< 8Ib - A, A: (,' .- , « ne - ] . . . . ‘
- . 27, ADarly Caltfornian, May 15 68. ) » v
. 10f P. Capeni, The Management of niversx’ttes Buffalo, New York Foster and :
Stewart *Pub rshmg Corporation, -1953; pp. 25-26. e
- 111 L. Green, *The New Studen( Moralrty,” Anti gch Notes 45:6 (March, !963) e
12Quoted in Kenndth Coombs, “On Academic’Freedom,” Westem Politx‘ca 2 o
(Autumn, 1967) 18-39. LA
18A1bért Lepawsky, “Academic Freedom and Polrucal Lrberty, Science 150 o
":, (Dle‘c’err‘ribér 17, 1965) 1559-1563:
. - l
- . ., 3-13Marid qusher a.nd Fbrd;;aou ola “Calrformas Prckers erl ,Soo}r B
, < Bc Obsolets,” The New Republic 10 (nml 13, 1968) 1 N
- en at the . Centennisl «\

16Clark Kerr, “The Urban Grant Unrversrty Paper

C e, ?geelugnsg_l of the Ctty College of New:York Chapter of Beta Kappa, Octdbr:r >
l", - \ -
- ! i’lAlan Pifer, “The Quasr-Nongovernmental Organization,” pp 3 16 in Camege . |
K - Corporatron .of New.York, Annual.Report for 1967. far -
N ! 13“The University at the Service of Society,” op. cit. £
s 7 _ 19 John Gardner, "Umverxrt;es gs Designers of the Future,” Educational Record ' 5
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#, ‘thange 'is that it is a cover-up; it camouflages the fact

(AR :
\_PRECIS
v - L L, )
‘., " The/university should, in deep and direct ways, recogize itsélf as-‘and act
“as-an agent-6f the most profound politics.- What' is wrong with the university
denying modestly that it is not political and then continuing in a quist way.its
" .role ?as an agent of the profound politics” of :modernization, rgform, and free.
taoodom? ) )

R -

be ‘agents of “social
that universities are
emselves as w%l as othars.

The thing wrong with%universitie pretending not to

such :agents; .and in their disavowal thiey may fool th
7ol - * . . . .

. « The federal government knows, the State Department knows, the Pentagoh
knows, - the CIA knows, our adversaries in the world know that American pnjver- .-

-
. ?*

~

- sities. are and have begn agents for yesearch' and recruitment in_support of

»*" - America's present world policies and military efforts. Why shouldn't the
-+ .«American people and the members of the university community know the facty *_
"¢ corrdpting and cowardly. :

' o . “a T L e &
. ~ Folfowing ‘the truth as a question may not lead to'lajger appropriations forf, .
‘ state unjversities. But the urgent is too often the enemy of the important, andy.. .
« + ‘undue prudence will not leall to good prophecy. The:important thing is that

" "we act in fhe faith that it is the Truth as a question that makes men free. - - .’
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v "t~ 'AGENT OF WHOM?

. © ' .HARRIS L. WOFFORD, JR. - °
» e . ‘PRESIDENT
- STATE UNIVERSITY Cb
\ . OLD WESTBURY, NEW YORK .«

~

-,

hen the coun011 of our coIlege first talked w:lth me, one‘
and Lare now asked to debate, excepthe put it i in more person—

trovers1al 13sues‘7” He gave civil rights as his ‘example, but his -
" question, was really the larger one: Is it necessary. and proper
for a college president, or anyone representing the college,
or in some cases even the college itself, o take public Stands
- on public issues? Should the college try to change 5001ety or

. I rephedi’that I would not spend all of my tlme on such
issues because of the demranding job they, were. glvmg me but | X
added that, if I were-in their shoes, I would worry more abou'

_someone who wouldn’t spend any of his time that way, either "

l

* astute member asked in effect what Chancellor Heyns .

g snck to the busmess of education? *

G "because he ‘didn’t have anything to say or because he was <

afraid to say anything. A Peace, ,Corps volunteer had goaded
me: “If you become a college presxdent .you w111 never say
anythmg, sign anythmg, or do anything political or controvet-

ssial.” It seemed to me thdt the council of a college should , 1. ‘s

k

. want Aa presndent who wouyld dlsprove that charge. ’ o

~

:' - Isn t it the busmes of educatlon to Iﬂlldren up to man-
' ' cen} subjects into full cmzenshxp" Sl—
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Jence, cowardice%emptlness, or nihilism at the core of the
b€ a source of corruption of the young and of

‘society at Iarge—-the oppos1te of what education in c1t1zensh1p
shouldbe. © . ‘

This personal preface is not to suggest that what is good for
a college president is necessarily good for the college. It is a
short answer to the general question: Should a college or a

_ university see itself as — and act as — an agent of social
change?

. Yevtushenko telfs us it is man’s fate to shuttle back and

. forth between the City of Yes ahd the City of No. I am glad .

that Chancellor Heyns and I have each been assigned one side
-of the _proposition that colleges and universities should be -
agents of social change, and that mine is the City of Yes.
Though there aré many complicated things to say, it is good
.\ tofind us standipg on these strong two- and thrée-letter words,:.
-~ Veyy short and sﬁnble worlls that you do not hear often enough
cee 1n the academic world .

N - N - P f

i v M 1
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) The n’eed for mvolvement

- & .
Mine is an easier side of the argument because we w111 prob-
ably all agree that there are some ‘ecasions, involving great
palltlcal and, social issues, when we would all expect institu-

_ tions of higher éducation to take s1des as deeply and_directly .

t engaged agents for or against particular socjal chang t -
"least we regulasly expect this of colleges apd umversme‘s_gj
than our gwp,*As to Nazi Germany, would weé.not agree that -
the académy“there had a duty, to resist, with all ef its individ-

—

.

=

< .~ ual and collective power, Hltler s laws and acts agﬁnst Jews -

from the first forms of civil discfimination to the “ﬁnal solu- _
tion?” Do we not agree that universities as umversmes, even”

E _ at the risk of théir extermjnation, had this duty to seek to

" change the course of Nazi terror — that universities in Mus-
. solini’s Italy had a duty, as uniVérsities to res15t the Fasc1s‘t

g H (1-! ’Oé,th() L - . b / . .

v - A L S

Do we not believe that the academy in Greece today — as

R in ancient Athens — -should be an agent seckmg to restore
the conditions of pubhc freedom" Do we not hope.that wriver-
o . -
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smes in eastern Europe will, with courage and political skill,

" continue to press. for the Jiberalization of their Communist -
states? Do we not | hope that this is happening in the Soviet -
Umon and behmd the scenes even in. China?

Do we not teLl umversrtres in-Asia, Afr;ca and Latm Amer-
ica to be te'sponslble and active agents of the social revolutrons
nedessary in'most poor+and newly developmg nations? Do we

. not, through our goyernment programs and foundation aid,

% in’ fact almost bribe some foreign umversmes to undertake
major’ programs concerned with sensitive domestic 'social-and
pohtlcal lssues' such as land reform?,., :

How then can we take the position that umversrtles should )
_ engage in ‘contfoversial matters and be avowed agents,c of soc1a1
. change eVErywhere in the world butim America? ©. -

. . L.
» Jteven gets closer home than this. Those who advise against
’ umversmes as umversrtres getting mvolved in such issues usual-
”‘”“”“’ ly stand. n_even Tarrower «ground A university presldent in
the.@lortg ‘may not-believe that his. uanersrty should risk its
o publlc of political support by involving itself directly in mat-~
" ters of injustice or. violence nearby, a pohce department run <

, (  amuck, or migrant workers on strike, but he-is likely to believe "* .. .
A < that hls eounterpart in the South should risk his job and his - )
institution by grvmg leadershrp on racial 1ntegratron — and '
vice versa. - 2

v

- In fact, I suspect that most of us would gree that there are

. some pohtrcal and social issnes of such yital 1mportance to
* the unjversity that the university — even an American univer-
sity — would 'have to act as a un1vers1ty, whatever the con-.
“sequences. If so, then the real questions are what: those issues
. are, how they are determined, and how the university should
act What k1nd of agent of change should it be?

Y

e e Involvoment lsinevitablo

e o e

Let mie return to these cruc1a1 questrons by another route

- name 1s 1nev1tably, whether it Wants to-be or not, whether it .
admlts to bemg or not, ap agent of socral change Andvlf _1t 1s




a powerful un1vers1ty, itis probably a powerful agent of soc1a1
change. - ~

I'd

—

This is true becausg of the-very natur§ of change in the
modem World — this new world ushered- in by the Industrial .
"Reyolutlﬁrl if not by the Renaissance, or.indeed by the origin-

* al Westerh dialectic of ancient Jews and Greeks. The world .
‘revolution of science and technology has education as its cen- -
‘tral generating source. Along with’other corporations, such as
busmess firms and states, colleges and universities ‘are the

" carriers of thls now nearly universal revolutlon of moderniza-. -
_tion, -a' , < o

It takes about 16 years to make.a modern man — 16 yearsof ' °
*+ formal education to firn an Ethigpian villager into a jet pilot,: '
fg ‘ora N1ger1an bushman into a modern poet;*16 years of educa’
A tron for an outcaste Hinduf to become a nuclear phys1c1st for
"a wholé’; generation of Ruissidn peasants to become skilled in-. _
“ ‘duistrial workers, for 200 million young Chinese to learn the
L hteracy, matheratics, and new laws-of a modermzmg mjlitary " .
state. Through education] the secret has been let out tha”t, man’ .
rge‘c]l not be forever poor, that science and technology, €Co-.
_nomics and politics make it possible for the first time in human
h1story for the benefits of civilizdtion, 'slich as théy a8, to,be- -
made available to the whole human race — to.all men.. That- .
is the giant revolutionary fact of our time wh1ch educatlon X
, -making ménifest. LT

o el
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§99 4489 Iive look'back ‘over“the history of modern éivilization; We ey
T can,see that universities have always been agents of change. -
<Justice Brasideis called corporations the madster, instruments
of civilization and put educational Corporations at the heart -
_our corporate lffe, as ‘the great shakers and movers,, the most
fundamental agents of change. From the days of the educat- ~#F—
., ing monastic corporations of the Middle Ages, wh1ch were the
' change agerits that began to modernize agnculture ~— they
“were the first “land-grant colleges” — through the early medie; =™
val iniversities where “nation” was the name for a ‘college.- of
people from the same locality, through the great universities .
of the world deay, our academic- repubhcs of l'eamlng hd'Ve
¢ been’ models for — lf_"notsomeﬁmes the ‘mothers of == = "t,he
larger repubhcs of learn1ng known as nation- states . g?“—."
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" In this perspective, with the plot so cfear wrth colleges aI{d -
_universities cast as central characters in our politics, now as
: evér, for better and for worse;*how can we hope to escape

responsibility by saying, “There’s nobody here but us ch1ckens,
_ boss!”? Some chickens!.

- L

2 *Yet that is what so many volces in hxgher #ucation seem to.
SR be saying. President Johnson s chief White House advisor on

4 education and” science, not Jong ago shid that education is
. too mlportant for us to let it get involved ‘in pohtrcal con-
o troversy: as—m—explanatron of his action in dropping
©+ + froma White House committee a distinguished scholar, who
u now is-on our faculty, who had takeén an active stand against

' the war in Viétnam. .Isn’t the opposite closer to the truth?
e Pohucs 1s too, 1mportant for 4; not to be at the center of educa-

LR ﬁon%Educahon is too political for it not 'to be 1nvolved in
5 t - “matters of great controversy., . -
Y. .. .The founder of the Hebrew unlverslty ‘and later thé first .

LT presxdent of Israel Dr. Chaim Welzmann, tells in his book,
Trial and Error, how he convinced General Aﬁenby during . -
g World War I that .the forhding of Hebrew university was not
" a political act and therefore should not be e subject to the war-_
time ban, on pOhthS It was just an educational institution, he .
“assured .the British- commander. Years later, as. he looked
 back on the powgr generated by.she university and by the other
edugational’ 1nst1tutrons created, in Palestrne, We12m,ann com-

§ %mented that; *ofpcourse, it-had been a political act. And I -

" ‘would add that what is triie of the birth of a university should
] be true of its life and, when necessary, it§ death. It should, in
a deep and direct ways, recognize itself as — - and act as -— an
v agent of the most profound pOhthS ] \ '

‘.
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wooont oo s oo Whatlsourproblem7

If this- 1s true, then what is our problem" What is wro

wlth the untverSrty denying modestly, as- Werzmann did, that «

rt isn pohtrcal and then contrnumg ina quret way its role as
~ an agent of the profound ‘politics of modérnization, reform,

ﬁﬂ”ﬂvf‘
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and" freédom?’ Why ask -for trouble? Wy not stick to the '
*business of edtication and get involved only in pub}lc con-
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troversies that clearly and d1rect1y affect educatlon? Why
“encourage universities to get more openly in the mlddle of

= k’:
Thé first thmg wrong with thls our present official doctrme

is that it is not-true — and untruth should be the last thing a

umvers1ty accepts. It is so untrue that even private profit-

.+ making corporations mow feel it necessary to affirm that they
"z do .carry corporate: fespons1bﬂ1ty for the common good. Few

pnvate corporations any longer dare to say that their concern
is for themselves alone, that doing what is good for themselves
is itself enough of a contribution to the ‘common good. But
universities still say this, and in doing so-they demonstrate a
self-cehtered closure that is the opposite of a truly open
dlalectlc .

"The second thing wrong with thls approach is that it js-
narrow and selfish, and therefore ultimately ndlculous Isnt :
it ridiculous for'a great university to consider questions of the
justice of’'a war or national conscription to be beyond the.
pale of academia — except insofar as’or until its graduate
students, are in danger of being drafted? Yet that i is what the
conventional doctrine seems to say: a’ university is @ be con- ,
cerned ‘about political issues only when they directly impinge-

liberty of students and faculty: This is a long way from con- "
cern for the common good. : . o

o ¢

A thlrd thing wron»g with unlversme,s pretendmg not to be
agents of social change is that'it is a cover-up, it camouﬁages
the fact that universities are such agents; and in their disa-"-
vowal they may fool themselves as well as others. The federal
government knows, the State- Department knows, the Penta-

* gon knows, the CIA knows, our adversaries in the world kno&v
that American - umversmes are and .have been agents for re- .,
search and recruitment in support of America’s present world
policies and military efforts. Why shouldn’t ‘the American
people and the members o? the umvers1ty community know

sthe facts on this? What. is'wrong-is that those policies and
efforts may themselves be wrong; they may bé, just what ought

"7 “tobe changed. At ]east the questlon of wheﬂsr these pollcles
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on the efficient functioning of the university or the individual , -
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- underground one, but one that engages the umverslty as a

»
«®

o . o

dnd efforts should be supperted, -as they are now by most
large universitiés, or opposed, should be a-live one on every
campus. And that debate should not be. an extracurricular or

-

whole. - TN

It is no tribute to universities that the students have been . -
the most active agents in ra1s1ng these’ questions, that they
have been like a glant Socrates -in our midst come to’ ask,us
the hard questions we should have been asking them and
asking ourselves. The Teach-Ins and many. of the explosive
student protests would not have had to come as they did if the
academy as a whole was teachlng, and leamlng —_ cntlcmng,

>,questlomng, and acting as it should.

So the official doctrine of political neutrahty is Wrong be-
cause it is corruptlng and cowardly It is the antithesis of the
ancient .original Socratlc rule, to follow the' questlon where
~it leads. It.is part of the reason why the word “academic” has
become synonymous with anemic, irrelevant, and hypocritic- ~
-al’ A doctrine that 1nst1tutlonahzes timidity, at'just the point _

. where we need to be encouraged to have the courage of our

conv1ctlons, is wrong. . .

L]

Lastly, the doctrine is wrong because it leaves a Vacuum
* for others to fill. It is an‘abdication of ladership. The passive
university becomes subject to thé*mvasions of others, fo the .
demdnds that others thrust upon it. Knowing that the univer-

' g sity is a poWerfuI agent of change, many outside forces will -

-~
q

’ frozencstrawbernes were not red enough for the housewives,

_ try to capture.it and make it their agent for the1r change

' Recently I heard the good governor of a big 1ndustr1al State
,call upon un1verslt1es to turn thelr full power to the crisis of
our citjes. He said he was 'tired of hearing John Hannah tell
how,kwhen the farmers of Mlchlgan discovered that their. .
Michigan State Umversny solved the problem and” gave the,
farmers red, ,strawbernes With matters of llfe and death fac1ng

the people of this cowntry and the world — racial rebelhon, o
“urban poverty, international wars ' the governor in effect ..
asked ““How can universities flddlc while Newark ‘and Wash-

- ~ . R
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irllgton and Saigon and Hanoi burn? If our universities have
béen willing to take on so many relatively lowtechnical prob-
lems, lfrom red str:‘wberrles to better balmmg, why are

. they not ready and able to turn their ful} powers to the great
questions of war and peace and ]ustlce‘7”
Cox *
I agree w1th the governor, but I do not want to 8 this )
pressure on the universities coming largely from the ougstde,
and I am afraid that, uhless our basic doctrine op § anges,
we will respond to ‘these pressures as we have with other forms
. of public. service that our- universities render.” We will give
. public service in the service-station sense. We give governors
and farmers and embalming associations the service they ask
for —which is not necessarily the servicé which they and our
society need. And we do it as something.above and beyond
. what we see as our true academlc;duty We do it as an extra
favor or for.good profit. We do it in perfotmance of that third  °
competing obligation of a university. ~ Lo
. ) ' -
‘ T am skeptical of competing purposes and &specially third
putpases. Instead, I follow, a contrary doctrine that holds to
the one original purpose of the university, which you still find
in most catalogs but not.in many other operations of the uni-
versity. “To pursue .the_truth in unlimited directions in the
. traditions of all universities” — so reads the great purpose of
_ the State University of New York in its official pubhcatlons
“Truth is the hardest, most troublesome word you use,” said
. one of our student planners at Old Westbury 'who complains
. that I have a tendency toward a medieval vocabulary. L&t me
- add that he always’ also reinforces my instinct to stick with
the hard troublesome words. The search for  truth seems to
me to inclugs. and serve all our many separate purposes. I

.
¥

N

. use the wofd “truth ? by the way, as a young Russian uged it
s in 1957 when we were in a Moscow art gallery lookmg ata .
- picture of Christ and. Pontius Pilate entitled “What is the -

-, truth?” The young Russian said: “Five years ago I did not like
* that picture. I wa§ 17\a young Communist, and I knew the
truth. Now I like it because I'know the truth is a question.”
: ‘- ’ ﬁ?

. What is the truth about the university as an agennt of
G change? Let us look at the three key words in, the proposition:
' 20 R
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“agent,” “change,” and “university.” An agent has a principle
_-heis responsible to, and change musg;have some criterion.
¢ Who or what is a university an agent of? What is our criterion _

A univ'ezjsity is not the agent of the public, for it is often,
 the public’s opinion that most needs changing — by criticism,

by Socratic goading, .by “education.. Nor- is_it the agent of,
© - trustées representing that public, let alone of presidents “or
administrators all of whom depend for their legitimacy on the
consent of several other constituencies, especially the faculty

R SN
R 2".’7:( <
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> and students.’And it cannot be the agent of faculties, for. their
¢ Special domains need especially to be stretched into universals.

',

4 ,»:4

+ but it also needs to challenge each generation 0 wWhere it
has not been, to go where it ought to goThis gerration
" . particularly needs to be encouraged .to take the déep and
., ... disciplined intellectual tripy’ their present travels seem to be
“eglecting., e e s

RS

" 'to pay attention to where students are at, as they gvould 7s_a};,

o 'Tr:
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My alma mater’s Socratic oracle, Rob’ertf Hutchins,_says

“age and not be fashioned by it.” And hi§ predeceéspr at
* Chicago, William Rainey Harper, said in 1905 that universities
- should not be “deaf to the cry of suffering humanity” or “ex-
;.. Clusive and shut up within themselves,” but “the true univer-
g | sity, of the future,” should instead be “thd Prophetic inter-
.. situdes; the prophet -of her present, in all its complexity; the

3&_"7,‘ P . o ag eqe e - . K
£ propl;gg gf her fu\ture, in all 1t§ possibilities. A .

L)

o ‘prophet and, through this prophetic‘mission, faghion. the inind
“.  of the age, then a university really has to see itseif and be, to

. of our universities, when God and truth were synonymous,
. this was clear enough.' We are told that-God is. dead, and I
. certainly have not found Him alive in any of the universiies I
_ . have Visited recently. Nor have I been to the mountaintdp, at
eagtitiot since I?aving Ethiopia a few years ago; but yesterday

-

for deterriiining whether a particular change is good or bad? ‘

thiat the University’s purpose “is to fashion the mind of the °

pi&ter of democracy, the prophet of her past, in all ity vicis-

«'If a university to be a true uniyersity must above all'be a

. ‘Nor is it the agent of students, The university, of course, $ we

. .the best of its ‘ability, an agent of the truth. In the beginning’

. ‘ , : B 21 ) n l.l,o - .
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I rode a horse on the foothﬂls of Mount Diablo up behind
Berkeley -— the Devil always has something to do with Fruth
—and the beauty and euphoria of that perspective embolderis
me to paraphrase Santayana: there is no God but His word . ‘
+ is beingincarnated all the time, and especially in the ,COrppra- .
“-tions that call themselves communities of learning. A more
academic word for all this is the one my Russian_ friend used:
question. God and Truth are indeed the great question. Uni-
— versiflesare_agents of this great questign — and miust there-
fore do their best to be great questioners.

Let e come down from tite heights to a more American
version of this proposition. Let us settle for the Declaration of
Independence definition'of the truths that are America’s great
questions, Our revolutionary founders declared that the need
and right of all men to govern themselves was self-evident. But®
“for this prophecy to come to ﬂss the higher education of
citizens must become truly universal and good. That in its
cafls for our colleges and universities to be massive and much

- better agents of change than they have ever been. And one of
thé changes most clearly required is that they change them-
“selves and become much better models of a republic of learn-
ing than they are.now. This new constitution-making within
- the academy, that will enable students as well as faculty to be
citizens and not sub]ects is one of the great social changes uni-
versities will need to give leadership in achieving.

- ‘Beyond thé reforms needed in our own house, there are more
than enough great public questions on which universities as
universities need to throw light. These include the war in
Vietnam, the racial crisis; urban development, the war on .
* poverty, ‘the matter of drugs, relations with Chma and the
other places we can’t get passports te—= you name them

s

Tf I have claimed that thxs side of the argument in favor

*. of open acceptance of a role as agents of change, is easier than

+

the negative, let me concede that the consequences_are not at
all easy. Followmg ‘the question where if leads inevitably leads
on some occasions into trouble.. A umvers1ty that as a univer-

. - sity resisted Hitler would. have lost its-1ife as a university==
o Of would it? High. authonty says we may need to lose our hfe

et °
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x2 7 to find it,;and history fells us that ancient Athens was never
s . and its people took to the sea; saying that their city was on

¥ - . us, Were.when yniversities were built of men alone.
3 \ \ S - . . SN
: If we atcept responsibility for the university to_speak ‘and
agt on some'issues affecting the whole body pélitic, we will

i todoit. But that is the kind of difffeplty our minds and soyls
* »  need to face. That is the kind of question, about the-common
s go0d, that truth requires us to ask. oo b

N : A}

. This spring many campus administrators were “alarmed

. . colleges, and assemble t;hécoinmu'ﬁity for debate on the Viet-
'~ _nam War. The position tak‘é\xkon most campuses was that the
f " university had to stick to its business, those classes. BatT have.
; also heard o} the different response by, President. Howard
:: %~ Johnson of M.LT., who said that'the Vietnam War was an
..~ issue that warranted the full atterftion of the university, that

- frontation. The students asked him'to open the meeting and
. 'he agreed. Thousands came and the argument went on for
* ~hours. The dispute had been raised to it§ alder title, a disputa-

tion. For days afterwards;*I*im told, Howard Jolinsorn’was

greeted by students who told him that they never felt so proud. . .

to be a member of M.LT. than on that day when the commu-
nity as a whole, led by its official spokesman, engaged. itself

one example ofhow a university should seck the truth.

A

" All thisis of course egsger to say when your governor is the
“governor of New York and not the governor.of Cali
‘Following the truth as a question may not lead to larger

priations for state univérsities.. But the urgent is tog/often the
. enemy of the important, and undue prudence will not lead

T faith that it is Truth as a question that makes men, free!
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S ships. The great days of the early universities, Trevelyan tells”

. of course have great difficulty deciding which issiies and how

=, . because studentsthreatened to boycott classes, ¢lose down’

.. he for one was ready to listen to anyoné who had light to throw
on the quesfion and that he would sponsorsuch a major con-"

in seeking the truth about the Vietnam War. This is but .

pro- .-

t6_good' prophecy. The important thing is that we dct in the

more alive thanwhen its buildings were captured and burned, .
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| do not beliéve that the universrty, formally ag an institution, should take
stands on noneducational matters. By formal ion | mean formal action—
uken through its governing board or executive heads. I<have the same opinion

about official actions on noneducational matters by dupartments and faculties.

If the academicmmmunity chooses to use the university as a base of polit-
ical action, if it tries to identify the university with its causes, and mobilize

.the prestige and the resources of the university to goals which it chooses,

then it has made the university an important piece of ’pohtncal real estate.’
And it will follow, inevitably, that others, outside the uriversity, will then
regard its cohtrol and management as important for goals which they select.

Many efforts to get the university as an ‘mst’i'tution to identify with particular
causes—opposition to tfe war fer example—have arisen not from great moral
sensitivity but-from the desire to align the university with a particular posi- -
tion, There has been a struggle for control of the university nthor than. a®~ {

* Univérsiies liav;e accepted endowments for foolish purposss or.scholarship
funds with unwise social implications. We have not Been as sensitive as we . - -
might have been to the need to.change these relationships. But the criteria
are clear and their application has, by and large, protected the autonomy of
the university and the essantnal freedom of its members, faculty and students_

alike. o~ /
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'THE UNIVERSITY AS AN INSTRUMENT -

. OF SOCIAL ACTION

ROGER W. HEYNS
' CHANCELLOR
" UNIVERSITY OF CALIFORNIA, BERKELEY

I " accepted the invitation to speak to this group on this °
. “topic in part because of the pressuré such acceptance

 would bring upon.me to put in writing What I have come to

believe. In addition to welcoming the discipline that would be

~ tequired, I looked forward to having thoseé beliefs examined
*“and challenged by other speakers, panelists; and members of *

_jhe audience. ‘ <.

€

o My Eés_ition on the question of the relationship of the um— B

versity té‘sqcial,,_ political, and economic pfoblems is essential-
_ly conservative. You should under®and, however, that I speak
_from a campus which is characterized by a‘great deal of in-

" volvement inthese problems, Thousands of our students, in:

connection with course work and outside classes, are teaching
and tutoring children in poor communities, working in schools
and social agencies. We offer courses which involve field work.
Virtually all of our schools and- colleges are involved with
state and local government and many other social groups. In-

. addition, our campus rules permit free discussion of all issues, *

and interest is not only lively but, for many of our students, - .-

_ this interest expresses itself in action and involvement. This
-. state of affairs

.

1 approve. of and defend. \ N
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¢+, . - Institutional neutrality on noneducational matters I ) - o
. . . ‘ . ) . . N /3 ’."’j o . “
~ *© Nevertheless, and indeed to protect this freedom, I-do not g
believe that the university, formallygs an institution,* should |
. fake stands‘on noneducational, matters. By formal official .
. action I'mean formal action taken through its governing board ~ .. -~
or executive heads. I have the same opinjon abou$ official ac* -
tions on noneducational matters by departments ard faculties.
AR . a* : ) R
Because of the ambiguity of what constitutes official institu- , -
. tional actign, I would go further and state that the executive o
"+ head must recognize that what he may believe are private acts -~ -
, often are interpreted as official positions. I would counsel
c great restraint in his'own pronouncements and actions. To a
© . "lesser extent, this applies to other officers and to a lesser extent -
. still the faculty, but in all of these, the ambiguity is real egough
S that people in. thiese.categories should at least recognize the
$ . a .. importof their acts or ntterances. - . : 7 -
I refer particularly:or official pronouncements, and I as-
sociate myself with The. Antioch position: quoted in Dr.
MeConnell’s"paper, “The only. proper institutional starids . ."._
are on issues scrupulously defined as educational.” C
- »  With respect to action, to activity or programs, using the . - _|
langnage of the questions posed by Dr. McConnell, I 'believe =
the university makes its gontribution to social conditions in- :
. directly,— “by making the results .of its scholarship and re-' - -
- - seéarch freely available” and through the free action,of in- . }
~ . dividuals rather than corporately. I believe,it should be non-
.+ -. partisan, ' R - . . -
I take these. positions‘for precisely the reasons given in sup-
- port of them contained in'tlie McConnell paper (although not - -
. = ‘anecessarily by Dr. McConnell himself). As the Antioch group »
- stated: ‘The purpose of avoiding institutional positions is to ~
. frbe individual advocacy dnd choice, to preclude orthodoxy = -
which inhibits dissent. The fundamental basis for freedom to ¢,
" learn and to teath has been that the position. of individtal -
, # - faculty members and students does not reflect that of the in-
..+ — stitution as such. It is this independence that is jeopardized in,
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- many subtle ways if institutional neuitrality is abridged. There
Is enough evidence on our, campus that even an informal con-*
sensus pn the war has intetfered with dissent; it may have in-
flugnced the nature of scholarship; certainly attempts have,
been made to influerice the conduct of the classroom. This in-
" terference would be infinitely greater if there-had been formal

;. ' TsSues in'Student Unrest,” says: .

- - - Academic freedotn, it must be recalled, has never appli
. to.institutions; the doctrine of Lehrefreiheit, for example, con-
* . ‘fers no immunities upon the university except ones the right .
" toclothe its faculty members in a special protective armor as_
they explore any- trail that may lead o truth and wisdom. In.-
.-contemporary terms, it is generally accurate to'say' that any ,
tenured member of any faculty is entitled to espouse any posi-
' tion toward the war.in Southeast Asia withgat fear, of losing his
p Job or suffering other reprisals from the%lllege or university
at which he teaches. Like most ideals, this one sometimes is
dubiously honored in the breach rather than in the observance, -,
but cases like that ogFrofessor Genovese at Rytgers underscope’
the-principle here. Our central point, however, is that the co
dition of the institution’s making this essential gift of securi 7R

.

0
\}eal sense, the only commitment to a social value — in contrast
. to the academic values that guide: the internal procgsses of’
;. scholarship, instruction, and the nature of its intra-institution-
’ community life — that a university makes as a university is
intransigent commitment to academic freedom. So long as

. '
»
P o
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troversies. that beset all dynamic cultures, it can insist on the
Joeculiar freedom of individuals to investigate, to publish, and
o to debate.which is the cornerstone of the academic enterprise.
3 By this insistence, it maintains an. open campiis on which, at
T least in laudable' theory, all ideas may compete for a hearing
L% -~ and minority points of view can be safely maintained.

~_ -My'Teading of our history here in California would:lead
~ <“me to turn another of Dr. McConnell’s questions intto a state-

Raracar
"g e
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. with pafticular. political causEs, they wi find*themselves po-
liticized in wholly unexpected and disastrous ways. '
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institutional com?tm‘ent , .
T J'0§eph Shoben§ in’ “Toward Remédiel for R\estless‘nes"s!’;:w

* "7 #t takes>no.corporate stands with respect to the major con-

" ment of fact: If collegéStnd imiversm%s identify themselves

»e,

.

its proféssors is  that it must itself remain neutral. In a very L —




) If the academic commumty chooses to use the umverkrty

. as a base of political action, if it tries to identify the"t university:
with its causes; and moblhze the prestige and the resources of
the university to goals. which it chooses, ffen it has made the
university an important piece of political real estate. And it -
will follow, mevrtably, that others, outside' the Mniversity,. will
~-_then regard its control and management as impQrtant for goals
whrch theysselect. Our best protection against that most ‘dread- L
"ed intervention. in unrversrty autonomy — the political test of

" fitness f@whrp in the student body or. faculty — is in
carefully avoiding an_internal test. This'i is what formal and

_* informal ortht)ﬂoxy reaIly represent. - -

)

-

s

Individual self-restraint .. . =

. . - . - :..:.3@’5

. The best protection from intervention, for the preservation
of autofiomy, lies in sensitivity to this risk and the practice of
individual self-restraint. Professor Rlchard ofstader put this t
eloquently in’ a speech on the Berkeley ca ,

The dehcate thing about freedom\@ that whrle it requires
restramts it also,requires that many of these restraints be selfss .

imposed and not forced from outside. The delicate’ thing about
the university is that it has a mixed character, that itis suspend- -

ed between its position in the real world, with all its corrup- .
tions and evils and even cruelties, and the 3plendid world of :
our own unagmatlon The umversrty does im *fact perform - e

<. certain mundane services to society — and there are those .

" who,think it should aspire to do n fhing else. It does con- '
.. stitute a kind of free political forunl'— and thebe arethose |

who want to convert }t primarily into a center of pohtlcal

action. But above these aspects of its existence stands its es- )
sential character as a center of free i inquiry and Cl;lthlsm —a /
thing.not to bé, sacnﬁced Tor anythmg else. A s T |

4

~~ A university is not a seryice station. Nor i ita political society,
. nor a meeting place fon political societies. Tt is, with all its o
.+ .. limitations and failures, its fragile -and compromised profes- -
- sors, its equivocal administrators, its tumultuous and self-
. righteous students, its classified research, its instruction-that. :
* *does not instruct, and all the other ills that institutional intél-
lectual life is heir to, the' ‘best and. most benign side of our =~ .
'socrety, insofar as that socfety arms to cherrsh the human
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To reahze its esseﬁt;al charac,ter, the university has to be

dependent upon something less precarious than the momentary

balance of forces in society; it has to pin its faith on,somgthing,

that is not hard-boiled or self-regarding; it has to call naf mere-
_~ly upon critical intelligence but upon self-crmcls

restraint. .,

There is no ggoup of professors or administrators, of taxpayers
or alumm, or students, there is no class or interest in our
society, that ought to consider itself.exempt from bearing its
costs and patiently enduring its conflicts and trials; nor is there
-anyone who should want to do other than rally to its: generous

FEEPE C . - Fresdom is 1imited
. - . 4

I trust that in this audience we will not attempt to fool our-

_ ‘selves. Many efforts to get the university as an institution to

identify with partlcular causes — oppesition to the war, for:

. example — have arisen not from great morabsensmwty but

from the desire to align the umverS1ty with a particular posi-

tion. There has been a struggle fof control of the umverslty
rathér than a pass1on for morality.

With those not so calculating -— and there are some — it
has represented a naive understandmg of the pluralistic nature
of th& university and the essential part official neutrality plays
‘m the freedom of us all s

a

The-freedom that a umvers1ty receives from external initer-

vention bnithe part of the soc1ety that supports it is never ab-

. .solute; it .waxes and wanes; it is certainly not a divine right. -

The supporting sogiety, whether public or Pprivate, is not re-

.quired to grant absolute independence to its institutions of °

- education. As educators we should tell the supportmg society,

and we-do, that the greatest universities have traditionally been
freest..And we should explain-why this is so: because the un-

trammeled search for truth.and its.successful transmissién —

* through learning —Jis mest likely to be achieved. with mini-

mum constraints.. We can and do"tell ‘the public why this in

" . turn is true — because of the nature of the process of dis-

" -covery and the process of Jearning. But whén we do this we

. appeal to society’s wxsdom and its maturity and its secunty

on s "’"“?We are not appeahng to a bill of rights.




should have, as a.practical métter it is limited; How much
freedon it has is getermm y the (1) degree of enhghtened s
- understanding of the society and the restraint it exerciSes by -
- its procedures for resource allocation (line item budgets are,
! for exdmple, more restrictive than block grants), (2) methods ’
.. of selection and terms of office of board members, and (3) o
.* restraints imposed by the umversxty upon itself,

While therz may be an I:c;aé?ountof freedom a university %;s |

I

Academic freedom and all the attendant freedoms are,

_ therefore, never guaranteedvpermanently Whether they are-

granted or interfered with is an educational and a political .

, : process. We try to educate the supporting socxety on..the '

= need . for freedom — on educational grounds — in order -

o~ that,we'can perform our essential tasks more’ effectively and
~ in spr doing serve .the society more effectively. The process of
obtaining protection, or losing i 1t is very often politicatr -,

‘We can identify ‘some of the conditions nnder which the. "
threat to essential autonomy from_external  interventjon in-
creases. One is inexperience on the part of the supporting .
pubhc The Stony Brook drug raid is an illustration. Another#- r
‘ -is a high state of anxiety about change. This is an extremely —_—
. . short-hand way of descmbmg,cur present condition in Amer-
"~ .. ica generally. Another is intense value conflict in the society - -

3t

’ on a particular issue. Activities by universities in defense wete
Sl acceptable, ‘evén applauded, ‘during World War II and, now,:
: with an unpopular war, they have me -controversial. I

° specify these conditions, and I admit the Tist ought properlyto .
' play a significant role in determining the natf of the univer- ' N

s1ty s mvolvement m particular activities

- To summarize up -to this point: My-central position rests’ -
__on my conception of a university:as an intellectual community, -
~dedicated to training and research. It is committed to the -* -+
intellect afd to'the use-of reason, to knowledge. I then proceed
toa consxderatlon of the condmons under~which these func-
tions can best operate and, finally, to a consideration of the,
. effect on those necessary conditions of involvement in social ,
o \_}n’é X have indicated that institutional commitments can} -
. dve the effect themse]ves, under certain circumstances, o
L curtallmg freedom and inviting external interference! ~ . -

— B
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) cntlcs both inside andoutside the university.
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; C Criteria to guide universities -

It should be obv10us that we ‘are dealing W1ﬂ1 matters of
degree And most of what I have said refers to statements of
posmon /N ©

- But ‘what about the obvious fact that the un1vers1ty is in-
volved in social affairs and has made institutional commit-
ments sprogramsz,l would like to turn now to an examina-
tion of §me of the types,of involvements. I would suggest that,

" out of careful examination of these, we can establish some of

the criteria that. must be met to guide the university in estab-
lishing (or termmatmg, for that matter) institutional commit-
ments. We have assembled a good deal of wisdom on this,
subject over the years, and it is worthwhile to make it explicit.

,Before I turn to institutional Sommitments to programs, let '
ne note some established institutional practices that facilitate
interaction with the society that have been of tremendous use-
fulhess to the society and to the university. Although acc;ept-
ed, they are not without their risks and are not w1thout thelr,

.

T refer ﬁ.r-st te the advisory, consulting relationship. The
university in recent years, through its pay practlces, leave of

absence policies, and appointment policies, has greatly increas- - -

ed.the interaction between the society at large and.individual
members of the.academic community. I believe that most of
the federal programs in education, science, health; social wel-
" fare, and conservation, for example; have been primarily in-
fluenced by members of the university community, acting as
private individuals but With<the aid of instititional policies
that permit and even encourage this kind of activity. It is im-

. portant to observe first that the msututlonal practices and

policies which made this easy are not coercive. Each faculty
member has been free to choose to participate or not.

Second, there are 1mphclt or explicit educational %ﬁmde&a-
tions which are taken into account. It is expected, partlcularly
with respect to consulting relationships, that the experiences
contribute to personal growth and; therefore, educational éf-

fectlveness The academic commumty .must get.a retum -

31 .- ‘ .o
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\ Leaves of absence are evaluated in terms of this effect on the . ‘

. teachmg and research,functlon of the university in addition to
RS the ex;fema&cnterlon of 'service in the public mterest

—
- v,

Another form of umversxty Jparticipation, which involves
university policy and practice, is individual grants and contract
* research. Here again, the emphasis is on the relationship be-
tween the md1v1dua1 faculty member and the sponsor. Whether
* or not the research occurs is primarily a matter of whether
therindividual -applies for the grant. But institational policies
“and practices_have enormously facilitated the frequency and
ease of these transactions. Universities have set up offices to
perform services for these contractsj\;nw&ed space for most
_of them and created new categories of. employees that these
pro;ects needed. ,

° o
3

. This institutional posture, of commitment can’t beﬂ,h,ldden )
under the rug. Nor should its value in making the university *
effective in socialchange be ignored. The university respon-
‘ sibility is theré. Indeed, as far as the federal government is
. - concerned, these grants are awarded to the univerity and the %
" " univgrsity is held responsible not only for fiscal matters but '
-also fot the quality of-the work done. There are, at least when
we are at our best, educational considerations which deter- -~ |
- mine what kind of grants are sought. They must provide free- |
) " dom for the investigator, permit publication of findings, con- 'i
T tribute to the education of students and the development of ‘
. staff, They must also bé'in harmony with educational develop- Nt

, ment goals of the institution. . ..
o . ‘ e i . e LN

~I turn now to another form of participation involvirrgrﬁl/ -
stltutlonal commitment: the establishment of units of the uni-,
. versity structure that hay programmatic mission. The
“Radiation Laboratories hefe, the, Lincoln Laboratories at -
-ML.LT:, Argonne Laboratorles at the University of Ch;cago .
o and the Willow Run Laboratories at-the Univérsity of Mlchl- o
, gan are examples. Here the university, by contractual arrange-
ment, undertakes to establish and maintain a*research facility. _
~ Not all'of these I have mentioned have the same relationships.
to the university involved or to the sponsor. These relation-
ships have also altered during the years, but in general they

. »
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have been charactenzed by a certain degree of separation from
“the other units of the university—in, managemen; and person-
nel policy. They might thetter be called umvers1ty-aﬁi11ated
units. These have tegun with a pub'hc need for ‘a particular

kind of activity and a requ1rement for the kind pf personnel .

and envirorfiment that a university can yrovrde .

’
.

The needs and requ1rements of the university have influ-

enced.the detision about whether the relatlonshlp is to be es--

tablished and its nature, if the decision is affirmative. Usually, -

these facilities rep;esent research tools that are beyond the
capacity of the university -to develop. In the days after the
-war, thefe was a disposition to establish these programmatic
umts in 'federal laboratories away from and’ Separate from
campuses. The NIH laboratories in Bethesda are illustrations.
_ Many of.us tried to turn this tide, believing that in many in~
stances-tHe educational functions, particularly graduate train-
. ing and research, would be harmed if federal laboratories be-
came the exclusive pattern. If universities were*to be on the
_ Trontiers of cértain areas of discovery, it was necessary that

_ these facilities be near and affiliated with universities, We also -

argued I think successfully, that then research 1tse1f would be
done better “

&

Over a period of time these relatlonshlps have been altered
in the mterests of further educational objectives: the free dis-
. semination of research findings, active participation by faculty

. ° in the direction,of the program, mvolvement of graduate

students‘ and so on, - ‘

A other formof institutional commitment to programmatic
research and training -has mvolved institutes and centers in
su/ch fields as mental health, social research labor and indus-
tr;lal relations, and agriculture. Here again, the university as-

sumes some obligation over and above the- commltment of
pec1ﬁc individuals to carry on a particular effSrt. The sdme
- “criteria, apply, although’the decisions are a 11tt1e less contro-

‘ ‘j versial primarily because usually there is no spemﬁc partner :

. or endurmg cosponsor

Al of these.devices have greatly increased the university’s

.,(

.
-

mvolvement in our social life, This 1nVOIVement has been to .
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the proﬁt, by and large, of both the community and the univer-

sity, Primatily educational considerations have determined -

whether they should exist ard how they ‘should furCtion.
Finally, we should not forget that these activities have always

involved us in controversy with the external commumty m‘

one way or another, at one time or another.

Exammatlon of the eﬁectn;eness of group health care pro-
grams in-Windsor, da, by the University of Michigan
Public Health School, expérimentation with flouridation’ “by
the University of Michlgan Dentistry School, studies of police
in Oakland by the Center for, the Study of Law and Society —
" innumerable other illustrations could-be citetl of some degree
: o‘f public clamor over thls sort of partxmpatton ’

These aCtIVltleS haVe been defended and protected by (1)

the. general reputation of the univ rsity for objectivity, (2)

the~range of such activities gove

upiversity engaged in, (3) the-obA
activities to the research functio
.but not insignificantly, (4)
themselves. They resolutely limited their rple to tha, of in-

the university and, finally -
e posture of the mvesugators,'

vegligators and, even though they had a right as citizens to do ..

otherwise, they di¢ not become pohucal protagonists. The

1mportance of these subtle dlﬁerences in posture cannot be

‘overestlmated v .

" But what about training: and servic ct1v1t1es? Here we

must be reminded particularly that we ire not dealing with
an all or none phenomenon, with whether or not the university
should be-involved, but rather to what degree. Smce the areas
of possible involvement are more controversial, the sensttmty

becom®s all the greater. Hege again we age not W1thout experis

ence and wisdom must come to our aid as.we mOVe,
we most certamly will, into new areas. of lnyolvement =

‘for example, in Presidént Hltch’s program of ent
involving the umvers1ty in the urban cns1s {E '
' f

"Let's tuin first to tralmng programs First of all, we miust

" remember that even in such well estabhshed programs as law, -
) ,medlcme, archltecture, and pubhc health there is always a

K
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. ~state of cpntroversy between the faculty and the professron
\ Typrcally the professron and often the public at large arei
_critical of the lack of so-called practical emphasis. Sometimes o
 “thiere has been criticism about the attitudes and values com- ’
' “'municated by the school. We have learned that the educational ‘
. program, content, and pedagogical .methiod, must be in the
_hands of the-university faculty for better or for worse. Our .
faculties have learned that there must be a reasonable fit be- 7
tween the program and the demands of the practrcmg profes-
sion, but the determmatron of that optimup fit is really therrs
We have also ‘had controversres -over whether or not there 7
should be a particular training program,*Whether optome- .
, {rists or-motticiahs or labor leaders or journalists should be
tramed in universities h n thd subject of considerable
s debate and unicertainty from time to time. In general, we have
asked ourselves the following questrons before decrdmg to go
“ahead: - K

N L 1. Can anyone else do it better? K - " - "
" 27s there a body of content, a discipline to be learned? oL
3. Does the program draw on as well as enrich other pro-- -

. grams? All again, educatronal questions.

. Since many institutions ° are beginning to experrment with
. _courses dnd programs which involve field work (in part as a _
" way of meeting the criticism of the lack of relevance of the .
educational experience on the.part of students) and.since - B
: these ‘'departures will inevitably involve academic units that
‘ have not had expenence with thds kind of training, it is worth- L
whrle to examine what we have learned from our experiences .
in more established programs which involve field work, intern- ‘ -
. ships, etc., ‘aspart of the training. I remind you that we have. !
had a great deal — in medicine, dentistry, public health, social
. work, and education. Here are some of the lessons as I read. .
L them - P

-
s e
‘

1. To obtam optrmum results the university must havea . e
great deal of control of the field situation. The students must :

| be gedred into the. agency to be sure that they aren’t just ad-~ ¢
% dmonal manpower or given ‘foutine assrgnments, rea] op-

A '\.
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,portumtles for learmng must_be provided. Close superv1s1on .
is reqmred ‘often’ requiring additional staff.

s % 2 Nonetheless, by and Iarge we have not foundwlt worth- /
%7 while to operate the field agency ourselves. Universities have
_ pretty much abandoned their own elementary and secondary
. laboratory schools. We have greatly increased our use of reg-

ular hospltals for medical education.as opposed to develop-
ing our own. I doubt whether, even in our new medlcal schools,
we will ever again establish large general service hospltals ,
And even the ones we still operate are deferent oroughttobé, ' ...
~ -from general commumty hospitals operating under other aus- "
" . pices. Batlents in university hospitals expect to be treated by - . .
—students; they must expect to be subjects for research. The
university hospitals are expected to limit referrals «fo those
cases that contribute to education and research in contrast to
taking everyone who needs health care. anate practice use .
of facilities is absent ot hmxted o

5
_— 7

‘e

s 1

, . These are matters of degree but the emphas1§ is clear, We
“ ' are'not in the business of operating social agencies. T could

’ g0 on with this complicated topic, but I wanat to mention one
little-noticed but very real objectlon to-university-operated and _ -
_univérsity-run social agencies: the autonomy of the commu: N
ity itself may be compromised. We should be just as se&!tlve e
to the ability of the community to determine the kinds of ser-

' v1ces it wants as we are to protecting our own freedom ‘

. . . 3. The practlcum 1earnmg expenence must be xelated to
the on-campus learhing. Th€ relation between theory and”
practice is complicated, and great attention must be given to
the complex1t1es The classroom learmng must inform practice
and vice versa. Mere umnterpreted experience is not enough ™

4 The guldmg concept for student behavior and expenence
..+ is that he is a student — not a general citizen, not another
member of the troops;. and not an employee\, R j LT

et ¥

_ What about, stnctly service act1v1t1es? These. havent been « g
many and properly so. I tlimk this is primarily because of the
appllcatlon of these cntena*%We have not been, and we should

Provided
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not be, service stations. We have generally tri lect,those
" service activities which were sitbject>to our confrols, those

e
al functions. , \

. - whichmet the requ;rn}nen;s of the academy andwhich contrib-

uted to the-educati .
1t iy intportant,.as I list these considerations, to recognize

that there are and ought to be individual differences ainong
institutions. ‘They differ in function, in student body, in the
social clithate in which they live, and in‘countless other ways.
A. possible service activity might offer great opportunities for
training to one institution and little to another. On the other
hand, an institution may-develop such a rarified atmosphere

~ with respect-to its surpoundings that its well being becomes a
matter of supreme ilxlllgi.;fercnce to the supporting community.

* Such a university may seize opportunity to seiv rder to”
-change this institutional posture that would not be stlected
somewhere else.. . ' v

—

T mentioned earlier that one criterion for participation was: -
" Can another institution do it as well or better? I want to

expand on this idea briefly. There'is a great deal of sentiment . =
that the.university should involve itself in all worthy causes, . .-

_ attack all-important problems pfimarily becauserit has enor-
-mous resources, and can do it. I believe this view has serious
defects. Edward Levi recently put this very well in Chicago
Today: "~ . . . P
° Hd
. . . Universities are among the imﬁortant ipstitutions in our
society, but there are other important institutions. You will ré- ij
call de Tocqueville’s description: “Americans of all ages, all
conditions, and all dispositions constantly form-associations.
, They. have not only commercidl and manufacturing companies,
in which all take part, but associations of a thousand_other -
’kinds, religious, moral, serious, futile, general or restricted, -
enormous or diminutive.” The fact that there 'i§ an et
need does not at all mean that a university is best equipped to'- *
take it on. Even if it is, the added function njgy place. such

a burden upon an institution as te defeat its basic purposes. - .-

Even a welfare-indoctrinated society must mpake choices. It
may be that new types of institutions are required; it does not
follow that universities should become these new types. A fini- .
versity which claims to be all things to all people, or as many -
different groups wish it to be, is deceitful or foolish or.both.
o ‘ ' ' : .
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’ éummary’

I have tried to suggest that the questlon of university parti-
) cipation in"social affairs has arisen’ with new force primarily |
SO becauseof the war, race, and poverty, and also Because of the
» pressure for new pedagogical programs. It'is not a new ques-
. \: tion, however. Universities have some criteria that have, serv-
ed in the past and will continue to serve ih the future. There
is no question that the university has and will involve itself”
¢ Participation always invojves riskf. This doesn’t mean that
the university should not participate but rathefr that the degree
of risk must be evaluated in terms of the gains for the essential
functions of a udiversity. Clarity abo ese essential pur-
* poses and clear assessment of the impaéfpn them of.any in-
volvement wﬂlprovxde the greatest protecfion from unwarrast-
.ed interference. ) a i '

In spite of the fact that I beli¢ve our record here is not bad,
I don’t want to leave the i mpg&ssmn that it'is without blemlsh
. i Umversmes have accepted endowments for foolish purposes R
- . " _ . or scholarship funds with unwise social implications, We have :
V " not been as sensitive as We might to the'need to change these
: “ relatlon_s]mps But the criteria are clear and their application
' 7'y <has, by and large, protected the ‘autonomy of the university
and the essential freedom of its members, faculty and students
alike.

i
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" PRECIS.

_ How can the. university retain the fregpdom it requires from a society it
criticizés? How can it retain its competence and its capacity to affect the
course of society without incurring hostility from-a society content with its
coursk? There is whére. the crynch comes. The sleeping issue is now shoutinz"

atus, " - « . . ~ -
: sm::e some kind pf halance will be required opinion Will Ineviuhly enter

. into the striking of such halan;e. Burdened with that admitted subjectivity,
- certain guidelines, ‘certain bourids not to be overstepped, may be suggested

. as a means of pmvokinz thought as to where the balance should be and how

attained ‘Y, . L
) The umverslty'must not compromise its integrity.
-(§) The university must maintain a distinction between corporate and individual-
views and aots.
[3) The' umversity must be 1ree to do whatever it takes to keep refevant in it: :

age. -
(4} The university must not lose lts identity s . \//
(5) The upiversity must not lose its critical capacity. .

(S) The nmversity must not seek legal power or the power‘lto coerce.
(7) The univerity must not deny its accountahlllty ‘

One would hope to see, as #stabilizing hut adaptive influence in an agitated
age, the collaboration of a responsible but responslve university and a tolerent
sociéty. it takes both. . ) . 2
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o 'THE TIGHTENING TENSION; L s
- THE UNIVERSITY'S EXTERNAL RELATIONS o

ELDON L. JOHNSON _
) S vxcg-PRBsmEN'f | -
. ' yNIVERSITY OFILLINOIS, URBANA

°

A dynaiic tension between the university and its en- .

vironmént is normal, but the current face-off between "% -, .
umvers1ty and public is cause for concern. The trénd is even.
ominous. Soc1ety is becoming more avaricious'and demandm

.~  in itssconsumption of university services. The university i

i ,, becophing more willing to put down its walls, to be where the

” action is, to criticize public policy, and even to risk confusing .

" power with mﬂuence This mutual mterpenetrahon creates -

1r:ore ﬁomts of fnctwn and moré promise of conflict.

T
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' _ : The centraLissue 4 o
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L - The central issue is not new, Whether theu\r::di:m enjoyed = .

L]

within the campus can be extended outside the\campus bother- |

ed universities cerituries ago. Social criticism and-public serv-

" ice as university, functions havesbeen growing for almost-a- *

_century. Catering to clients as well as to students and serving .
as the arm of government have been respectable land-grant
wuniversity traditions. Whether freedom of action extends as far

as freedoni of thought, and whether professors enjoy the same

latitude off the campus as on, have long troubled the academlc :

. waters. : \ S
T "When is a campus a legltlmate sanctuary and when a revol?// Lo
' tionary ce11‘7 When does sponsored research seduce the univer-, . "
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, its extramural mission. Political forays, dlsruptlon, violence, .

~ siderations. It can only live where and as the state desires .-

" In this precarious balance, socrety has come to aboptbs me ;- "
pragmauc tole tis accustomed to extensxon acti Ve 'es, 3 8"

< oo o 3

Y

. s1ty‘7 How far should the umversrty be the agént “of govern- -
_ment? When can the university counténance the disobeying of

the law? Is neutralify really an endorsement of a rotten society?
All or most of these questions were current before contem-
porary students added ‘their ﬂamboyant provocation. Whether -
these youth are the “new fascisti,’? nihilists, or genuine agents:
of change, they evoke images of what is inside the walls, ready?

to spill out on an innocent society when the university talks of -

and other direct actionism from universities in Europe’ ‘and’
‘Latin Amenca have etched the image more deeply.

But the underlymg issue persxsts How can the umversxty
retain the freedem it requires from a socxety it criticizes? How"
can it retain its competence and its capaclty to affect the course™
of society without-incurripg hostility from a society centent
with its course? There isswhere the crunch comes. The sleep-
ing issue is now shouting at us.

2 e

-

_ The slender thread ' L o :

» g -

" The university exists on the sufferance of Ye state. As Karl
Jaspers has said: ¢Its existence is dependent on political com T

Socxety wants the university because it feels that the pare serv&«
ice of truth somewhere within it§ orbit serwes its own inter-
ests.” But the service of God is offensive,to the devil. rf'he pur=
suit of truth’mevltabﬁy leads to. controversy -dbout both the -
truth and its consequences. Henge it is not surprising to note,”
that Professor Walter. P. Metmger,. hlsl;ouan of acadenic ﬁce- .
dom, concludes‘that it takes great vision for “any society, inter- ™
ested in the immedia¥ 'goals o sohdantg;an(y self-preserva:, -
tion,” to*Subsidize Free cntrchm%d in ut?ﬁThe‘aécommﬁda- e
tion which persists in our universities is “one of the markable” -,
achievements of man,” although™one z:a‘n 0 ut pall B, s
at the slender thread by which it hangs N }L
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_ only modestly to the Timited professional life of that time-and
" -notat all to science, techriology, business, and agriculture.. In

contrast, higher education today is actively serving these, plus
government itself; on a host of fronts, and with public accept-

ance. But the “slender thread” begins to appear when unortho-
~ dox or politically sensitive activities are attempted, even under

these tolerances—activities such as university implementation’
of . the U. S. Department of Agriculture’s social policies, dis-
pensmg 'of contraceptives in the ‘university medical clinics,
service -overseas for the CIA, leadership training for ¢ivil
rights workers, or urban rengwal assistanee. -

The slender thread is further attenuated when faculty and '

students resort, as some are now advocating, to a host of direct
action measures to challenge “the establishment,” to appeal to
“the higher law” of conscience, and to dramatize social ills
thought to be too extreme to wajt upon persuasion. Indeed the

object has sometimes. become precxgely that of straining the -
tolerances of society; and that can easily be done by anti-war _
stances, formally adopted manifestos for social reform; pref- *

erential-graduate admissions of draft resisters, occupation and

™. obstruction’ of public buildings, insistence-on fixed quotas for

the employmeht df minority groups, defiance of-the police,
memorializing for “pot” and “pill,” aiding Cuba, making al-
liances with the black nationalists, and doing mucl else which
anyone can add- from his own home experience.~These are
the shouts and sharp blows of the Karate Age, as someone has
called it, perhaps unwittingly to contgast it to the whimperings
of the so-called Aspirin Age of two decades ago.

i

What are the stakes in this new confrontatxon" What is

" placed in jeopardy?-Most obviously, the freedom of the uni-

versity itself from outside interference. Prior to that, society’s
acceptance of the university as an objective intellectual force,
possessed of - mfegnty and competent to be asocial critic. Most

. directly at stake is “the survival of the activist role the univer-

sity’ commumty professes; but more lmportantly, at stake is
the. umver fodetate and n ary part1c1pat1ve social
role w is required for mamtalmixg selevance in what it

teach , what it investigates, and what it extends to the outside -

world. The hard-to-defend jeopardizes the defensible. At stake

vt
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is the whole interconnecting apparatiis between the university
and society, the apparatus through which ‘meaningful com-
mumcat,.lo takes place, balance is attamed accommodation is °
'ac?hlevedu:and mutual dependence is acknowled_ged

' Audlgnces to consider A

>
¥

Who is affected? Who gets involved? Who produces the
£onsequences? Four<audiences or potential respondents may
be identified: the external academic world, the mass media,
the generaLpubllc and the government.,

The~external academlc community consists of the lower
educational institutions, other universities and"their faculties,
prpfessmnal societies, and accrediting’ bod®®s. This is such an

“in” group, so sympathetic and understandmg, that it would
rarely present any consequences or sanctions. An exception
might arise from one of the professional societies which takes
its cue from its practitioners_and feels. ssess1ve abouit the
educational production df the members ew colleagues and
competitors. Accrediting bodies, unhke the general public,
would probably regard extreme institutional activism as an
acceptable 'additive unless it patently threaterfed to dlsrupt and
despoil the teaching and research funetions. Extreme univer-
s1ty activism might alienate counsellors in high schools and
. ]umor colleges, with enrollment effects; but, generally speak-
ing, the fellow educators would be hard to alienate and, hence,

" are. not a source of major. concern. (

- -

’

" The next audlencé the mass media, is a vital concern. Its
impact is great, It goes about its professﬁfal job, as it sees
it, paying little or no attention to the consequences, but leav-
ing thbt to the publiC in the way that science Je l.a.ves its capamty
for evil as well as good. Virtually every opportunity the uni-
versity has to reach the general pubhc, as distinguished from
selected groups like the alumni, is through the mass | medla
This includes what.the university itself supplies, what | report-
ers d1g up, or what unexpectedly explodes into newsworth-
iness, however much the explosion might have been engineer-
*~ ed precisely to.capture headlines.-Since the nature of news—
" except that concerning the political, social, business, athletic,




. win journalistic alhes or enemies, but it Wil ‘not be 1gnored

v

andenitéttainment elites—is that which i is, aberrant, unusual,
extreme, or unrepeatable, social activism on the part of the
university, or its faculty or students, is 1ike1y 4q. get unusual
coverageé. Such activism produces adveri ~ reldtions, on
which journalism thrives. The approach usually is, What is the
score? Who is winning? -

_ Paradoxically, the university is also a communications in-
stitution. Its success depends onthe free flow of ideas in the
scholarly community, and among scholars outside, with only

Thinor spil-over to the general public. However, the trend

N

toward more activism.and more direct outside involvement ,

inevitably puts the university into the arena covered by mass
communications ;ather than by scholarly discourse. So the
university will become increasingly subject to the major limita-

'tion of the mass media: the necessary presentation of selectivé

ev1dence

13

Complex p roblems, which activist positions usually repre-
sent, inevitably suffer when stripped to simplistic interpreta-

" tions, overcompréssion, or one-facet coverage. Likewise, the

university which i$ tied to the complex problems also suffers as
"t reading or listening public makes up its mind on the basis
adequate perception. Getting the facts is no doubt a
scrupulously-held journalistic objective, but space dlctates
selectivity and readershlp dictates appeal to the masg. Ample
examples show how the ripple can be made a tide, the amusmg
made menacing, the mmonty made a ma]onty, the conscien-

tious made unconscionable, and the compromise made a capit-

ulation. - s

When to these natural news limitations of the mass media

are added=the editorial poflc1es of commentators and pub-
lishers—policies based on. their own news coverage plus their
personal predllectlons——-the\umversny must_seriously reckon
with this pervasive prism, yielding both color and heat, which
stands between it and its othet publics. No-conceivable cHisis

~ —of activism can escape, the influence of public, scrutiny via.

press, radio, and television. No one has. No one will. This is
the price an activist university must be prepareg to pay. It may

3
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Anothe:}naker of consequences is the general public—all

% readers and listeners of the mass media; including the alumni,
. the benefacto?s, the consumers (such as extension clients,
contractors, and parents of students), and those who are un-
interested and unaffected until some umvers1ty act or policy
welds them into some new pro- ‘or antl-umversny “public.”
This is the most potent university audience,-in one sense, but

it is also an object of much: democratic folklore. It makes,.

public opinion. It helpsevaluate what ought to become public
policy. It dictates to governm ut1 rise above the
sources of its information, which for the individual reader or
listener is not only. selectwe but largely, monopohzed It is

.subject, as Walter Llppmann used to say, to the pictures in

“and pre]udlces through which all, supposed fact is screened

_the head—not only the accumulated encrustation of:values -

but also the pictures which are newly being buﬂt by the per--

sistent impact of the news media. In this context; the university
- is what the public thinks it is. Fact is not as important as the
perceptlon of fact, unless one can\ﬁna some mdependen,t way
to appeal to fact! to.make it real agam

i

v, Wlthm Sthe pubhc” are subordmate pubhcs, some closely

»

ways of maintainirg the liaison—such as alumni publications,
specidl releasgs to select lists, offices.concentrated on benefac-
tlons, and communlcatlons with the profedsional groups stand-
behind the umverslty s professional schools. But-the more
'1mp0rtant question is what makes a “public” for the univer-
sity. Such a group haswto anse out of a perceived ‘interest—
'maybe a threat, maybe a cause -to Jom—-whrch is keénly
enough felt to inspire action. This pubhc-generatmg capacrty
exists in unusual degree in activist programs ~This is_where
the patriotic groups are galvamZed into action, the interest
groups become defensive, the power-threatened retaliate, the

b «rehgxous sects are heard from, and the forgdtten group is
' lnSprred to shout. It is only a step from the birth of such pub-
Tics to their appeal to public action through public officers, for
pumShment or fof favor.

[

This bnngs us to the lastAmd most potent maker: of con-

. -

kY

allied to the univérsity and with ‘which it may have specral -

‘)

neighborhoed reacts to the intruding wniversity, the outraged '
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sequences g&emment Whether publlc or pnvate, thls is
where the university meets its greatest potential. enemy, as it

may likewise be a potential benefactor. Gavernment can_
change the rules of the .game or call for a new game. Its re-

'stramt is what makes the university possible: its hot doing
“ what it clearly could do. Therefore, the university which wants

torparticipate in matters the government also cares.about, the

“’great public policy questions, will have to take the government

very much into account—government as an ally, as 3. support-
er, as a protector; or as a score-evener,.as an enemy, as an
intruder, as a seducer.”The university will have to measure its

- moderation/aggression scale-alongside the governm,ent’s toler-

ance/retaliation scale. “This means local, state, and national
governments, and the executlve, “legislative, and jlldlClal
‘branChes All levels andall branches have recently demonstrat-
ed their capacity to embarrass, to festrain, and to. punlsh
'hlgher educatwn if the provocatlon is deemed- suﬂiclent.‘ -

% L b Some posslble conseguences

-

ﬁavmg looked at three part;cularly potent umvers:ty “pub:

lics,” we should n6w’ask, What consequences can these makers‘ K

of consequences produce" - L .

The mass media can obv:ously -help mariufacture all the
. other pubhcs but they can also themselves oppose’bond issues,
create ‘mass protests,” seek govermmental intervention, distort
the university (and:, student and faculty) ‘image, and create

. thesmoke by which gultible people know thiere i fire. It would

be a great disservice to the mass media to impute the worst

. motives to*all; but, regrettably, one can find examples of -

'edltor-pohtlclan combingtiors, which have attempted to whlp-

T saw, umverslﬁes inter complete -ideological sub)ug?tlon, first .
by driving professors back into their temple, and *then by
 cleansing the temple. *This aggress:on breeds its own sgtribu- |

_tion, indeed among other mass’ ‘media, but often after the

damage has become almost 1rreparable : S -

*

.The general pubhc, with its- 1nnumerab1e voluntary associa=*

' tlons, has maﬁy ways of producing consegnences the univer-

s1ty must reckon with, Wlthholdlng money is one potent

&t



= @, Weapon. Colleges can withstand’ it in° theory and often do, .
e 'with, -great flourish. They can,even withstand it in practice, if, 2
» it is not tod much. However activist programs which have *

o brought faculty and students into vigorous defiance of the law .
'+ " have demonstrated #hat there is no accredited college or uni- .
- versity in Amierica so liberal in its orientation that the alumni

and other benefactors will accept such’ defiahce without verbal

E and financial retaliation. The provocation may ‘have.to be

e eat and the college officials may defend the policies or pro-

A _ grams, but the hard fact of inevitable consequernces has to be.
. werghed in. the ceg—coﬁsequences which say, “There
x . are bounds; and w you are skirting or exceeding them.” ’

. ; Parents of students or potential students have the same optlons
and*sometrmes exercise them ce ,

ar .

. * THe most powerful pubhc mﬁuence hes in another‘ dlrectlon . &
~— in its capacity to influence govemment and to, create ne&
" public policy. Every legislator has his political ‘antenna up, ° .
s and &ven Judges and police chiefs, follow the. papers and the
DU election r;tums., They are all helpedsby the intefest groups . .

. . who memonahze the public officials, write letters, buttonhole, ,- -
< " and threaten. These - rangé from the Daughtérs of*the’ Ameri: .- . -
~, __ ‘can Revolution to the Maoist factions, and from the National

=" Association of Manufacturers to the Audubon Sotiety. If the ‘

st umvers1ty w/ants ‘to follow a tough line, the general public can

. noisy but largely,rmpotent unt11 1t b@ms to spﬁak through .
S . BoV rment.’ ‘
- Governmént ha,s a whole arsenal of weapons, from threat
o to overkill, Here is Whererthat modicum of truth in the ancient )
. 9pposition tJ federal aid comes home tg haunt us: as govern- (
ment has become a larger benefactor;, it has gained. larger -
. capacity to injure by withdrawing its favors. Iromcal\ly, that
" argliment was usually made by those who would haye beem .
-least_ 111(e1y to incur puﬁ; disfavor by pohcy d1sagreement
‘While the federal gove ent has great and’ growing power
> . -to damage by withdrawal of its support, it has no ready means _
" of singling out particular institutions: It can set standards and -
deny- fafors to those who fall shot, but it has no, direct ap-
proprlatmg capacxtygto reta]\late*as a state 1eg1s1atu1‘e hasfand
‘.  sometimes uses, over its state 1nst1tut10ns 2
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pport is currently illustrated by federal legislative amend--
- meiits to bar funds to faculty and students who have been con-
B victed of rioting on or off campus or who have willfully violat-
" ed alawfll campus rule or‘regulation. The ‘piohibitions ¢

be extended to cover many other publicly offensive “acti

- An angry government particularly’a state government Vis-a-
“vis a state instjtution, has a wide range of fiscal restraints and
harassthents it can employ against the’ offendmg umverS1ty,
s if the. s&kes are high enog%
Other governmental devices are pohce actlon, mvestlga-
tions, substantive or audit; legislative changes by statutes and-
by riders; admonitions in committee Rhearings ot reports; hor-
" #tatory redolutions; and formal public statements, executive or
.legislative. Not to be overlooked is another vast area .the in- «
trusion of the courts into umversxty affairs on the initiative of.
both private citizens and _public officials. The:litigiois era has®,
now fit higher educatlon The net effect has clearly been
restrictive on the mstltutlon ‘Whether the umvers1ty is con—
templating an activist aburse or reactingto ore in progtess
it can no longér everlook how its actions may appéar in the '
courts. j['h&,]udmal bod1es, Or.-any “other of these extemal
-publics, hive "great capacity to agitate_what might be called
“the public mix,” creating'compounded and reinforced effects,
to the serious detriment .of the university. Fer example, the
Fayette County Grand. Jury in Kentucky recently put three
publics on the back of “the persons in authority at the univer-
" sity” by askmg the Board of “Trustees to “develop”. . - an at-
titude more compatlble with the desxres of ther alumm and
ﬁeneral public.” - . . R

'
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the umVersxty continue o push society toward ddaptation with-
out suﬁenng cnpplmg repriSal against its freedom to push?
The university. has the-mteilectual power. The pwblic, through
_government, has'the legal power How can the latter be moved
by the' former? ’

»
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The power of enforcmg standards asa condmon of financial
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So we come back t& the - troublesome ,qaestlon how cdn
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-Perhaps the answer is: not at all without risks and without
occasional deadlocks. Some way must: be found short of sur-.
render by either party, Society can surely find a gational order- *
ing of its critical -needs for both legal compulsion and infel-
leCtual power. ‘Since. some kind of balance will -be*required,

‘opinion will inevitably enter into the striking of such Jalance. ’ .

Burdened with that admitted subjectivity, certain guilelines,
cextain bounds not to be overstepped, may be suggested as a

. means of provoking thought as to where thebalance should be .
and how attained. ; e

First and foremost, the university must not compromls’e its
integrity. That is its most prized. possessron Integrity sustains
its claim to a Tole as social critic, to an outreach function, to

- - a mediating capacity, to the public sharing of its competence,
- » /o entitlement to teach-youth, and to do research. It i§ also the

_most potent of weapons agarnst .the state’ or any other outside
group in case of controversy The university cannot afford to
undermine the public’s view of it as the objective searcher
_after-truth. University professors of medicine, education, home
economrcs, social work, nursing, and busin could‘ surely *
“work direcly in the ghettos and on ghetto’ problems ‘without
-Jeopardrzmg this principle The same cannot be said for work-"
ing abroad for the CIA under covér until-exposed by mdepend-
ent .sources of itiformation. Integnty does not inhere in the_
problem but in the methods by which thesproblem is attacked;,
theréfore, integrity does not dictate that kind, of “neutrahty”
« which really takes srdes with the status quo.

Seconcf the umversrty must maintain a distinction between

corporate and individual views.and, acts.' The institution is -

. both a corporation and a collection of persons. For individual
admrmstrators, professors, and students, the university can
and should vrgorously defend their freedom, both on and off
“campus, in customdry ways so far as these can be made to ap-
ply. For relief from the strain and overextension which comes
from action-centered rather than™thought-centered activities
of “university persons” or from public-policy, decision-making
involvement rather, than classroom discussion, the academrc
community knows no. way but negotiation, consideration of
alternatives, appeal to mutually acceptable prmcrples, and
hoped-for agreemen‘t
AT I -
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SEPU ( § and when individuals choose to take the Taty mto the1r
~ own hands, they will have to be left to its mercies. ThéXiniver-
_ sity canriot be a'sanctuary against the law. Indeed, institution- -
" al adherence to the law might be.listed as a separate guideline.
Itisa boundaty whose perimeters, particularly on the distinc-

- tion between dissent and civil disobedience, have been cogent-

ly explicated recently by Chief J ustxce-Des1gnate Abe Fortas,
the' solicitor general of -the United States, and the president of
the American Bar Assoclatlon w1th essentlal agreemept

As a corporation, the umversxty should eschew corporate
posmons on public policy except where its own educational

- «“interests are involved. It should otherwise neither have nor
take any corporate ‘stance sunply for the sake of changing
public policy. This restraint is wise because’ the university
cannot commiit, and should niot coerce, its individual members.

The university as a corporate body should make ‘clear that
ity vigorously defends the freedom of i inquiry which must be -
accorded to the members of the academic commumty and also -
the full exercise of that freedom, but that the institution dis-

soclates itself from the content of such expressions and actions. o

-

Thxrd, the umversxty must be free to do whatever it takes to

keep relevant in its.age. This legitimizes the -outward thrust

. Which may cause external reprisal. Feedback from the action
line is &clue to relevance. In an age of rapid change, involve-

-ment is an essential laboratorf for the “behavioral sciences; -

- "and direct participation may besthe best way to lock professors
and students onto what is relevant in their age. Desplte our
marvels-of communication, éur social environment, is filled
with cultures, subcultures, and varying life styles totally
forelgg to both professors and students unifss the ivory tower.
s left behind: Instructional, research, and éxtension programs
wmch bring ‘the university into better congruence with the
ormcal problems of life are changes the university -should
" welcome and risks the public must endure. Furthermare, this *
kind of relevance’; glves the universities grassroots where none_
existed before and in place‘ of ; many now bemg torn up

L Founth the umversny must not lose its identity. It is fitted
for. some things and not for others It is some thmgs and not

v
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others. It has contemporary competltors unknown a few Vears
" ago—the knowledge mdustry, think tanks, pnvate corporate
S contractors for both education and pubhc services, and pro-
. fessional bodies with educational missions. Therefore the

umversrty will have to work out a new division of labor; but

that is not to say its function will shrink. The-mix will be' dif-

ferent Selection of options will have to be made; but probably
i~ among more options.” The university cannot be all things: to
all people; therefore, it has to decide what things it wants to
_ “be to what people. The preservation of identity means choices
— . but not a withdrawal from the ‘world. It means commitment
SN « where'it counts and where the need.and the university’s com-
- petence can be fitted together This leaves plenty of room for
" .inmovation. While institutional identity must indeed be pre-
served, the admonition is not to retrench but to reassess, to
establish certainty, clarify, and manageability.

S, Fifth, the university must not lose its critical capacity. It

\3’? cannot become beholden. It cannot let itself be used. Itcannot

" be amenucal instrument fof someone else’s good. It can be

a servant but-not.a slavé:, It caft efen become the agent of the

o overnment fot particular,mutually agrecable purpolses, “but

v gﬁshould preserve the autonomy of shared responsibility in

- s particular and sacr1f1ce none of its freedom of criticism

in all other relations w1th the same cooperator Obvrously it

yan be seduced by its sources of ipcome, but this is again,

within wide and crucial limits, a matter of remedy, by deter-

wmination and forceful assértion. The desite to effect change

cannot be sustained on ahy basjs short of the exercise of the

critical competence which inheres in the specialists and the
custodians of knowledge who ni®%e up the faculty.

.. .+, Sixth, the dniversity must not' seek power—intellectual
power the power of knowledge, yes; ‘but not legal power or the
capacity to coerce. That is the weapon "of the state, of those
who govern. The umvgrslty‘my ‘influence, advise, consult, aid

"in policy-making, serve as either agent,or eritic of go ern-
. mert) and, above all, seek understanding; but when it-seeks

- power itself, it abandons its claifn to immunity from power.

' It should aspire to be on tap but not on top. Furthermbore, tb

0 twist Lord Acton’s phrase, power corrupts and academic-

“power corrupts’ academically. - _ , .

Ly . L co.
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Fmally, the umvers1ty must not deny its accountablhty It

broader than the strictly academic. The university, like the
citizen, is not a completely free agent. It is suspended between
_+ freedom and control, through that.accountability which . suits
-its péculiar social mission. Such accountablhty may ruh to the
state, or it may run to a self-perpétaating private corporation,

. * Dprobably both through “trustees,” thé ones who literally hold
© aftrust. e

The strings may not be felt, the reins may be loose; but they
are always there—as vagae as “the demands of the age”,or as
explicit as a dictator’s edict. The degree of activism and duect
soeial-and political involvgment which will be tolerated cannot *
be assessed without the university’s realization that there must
be an ultinfate bearing of the burden of ‘defense if -accounta-
bility presses the questlon If the pubhc is not to intrude into

~ . What merits the restraint? Here'again is the tightening tension.
-~ The challenge is to contain it, and. to direct it constructively.

' t1v1sm-fIt~has moved from helping fammers w1th crops, teaching
© courses off campus, -and doing what the government wants
\{:,; - *under contract to-challenging establishe somal and econongic

-.and, in some extremes, seekmg power -and using physical
force. It has moved froni aresas of consensus to areas of con-
troversy. It has moved from operation under pubfic policy. to

"% ordination, The extremes in such human conflict are easy to
g _ rule out, Bt striking the balance in the middle is indeed a trib-
= ilation, The gmdehnes here suggested are standards for judg-

- imprecise because of the subject with which they deal
" e the line between “the permissible afid the forbidden

ﬂ.“reasonably clear,” to use the words of Justice Fortas. “Pro-

‘fﬁ “cedure,” -he goes on 1o say, “is the bone struture of a demo-

~ cratic somety, and the quality of procedural standards whlch

wll Toxt Provided by ERIC

may be self-govermng and self-regeneratmg, but.it is self<
“deceiving if it denies that it owes its existence to society, with’
Jultimate "accountability to some _representation of .interests

the university, what is the umvers1tys reciprocal obhgatlon?'

If these guidelines seem imprecise and unsatisfying, that in
- itself is a commientary on the current nature of university ac-

,—J . ..values, asserting moral positions, reord human relations; ..

- action to reshape public’ pohcy, from suberdination to super-

ment; like reasonableness as a standard of law. They are '




meet general qcceptance——the quahty of what is tolerable and A
permissible and acceptable conduct—determines the durability - .

. __of the socxety and 'the survival possibilities of freedom within. .

. the society.” In these troubled matters, there is no_escape from v

%, 1udgment, accommodation, and respons1b111ty the most an-~ °

" .- Cient of rules for two men who aspire to stand on the same- .

R ground without -violence. So, despite ‘some of the current

- -~ campus excesses, it is premature to despair. Somecne has said -

. that hope is at least as reasonable as despair. In fact, Within
bounds, progress can be wrung out of conﬂn:t Creative tension
can be harnessed to educational ob]ectlves '

. As John Stuart Mill said a century ago, with some upintend- ° ',
s ed corroboration of the activist thesis today, observation is
oy also a way -to truth, along with reasoning. Furthermore, he
Ca, said, education is fresh-“to those who come to it with a fresh °
v« .. mind” I looking aggressively for activism, the umversxty
P community might well combine this freshnessiof mmd  with
' the ceaséless public promotion of the idea that “the free- uni-

: ) vers1ty is indispensable and that, if restrained, it would' be im- .
~ ~ °, measurably less useful even to those who seek the restraint. -~
-~ In a. sense, this is the overriding act1v1st role the umversxty o

‘should unhestitatingly embrate; it should busy itself in so._

... Télating to, and so serving, the pubhc—through understandmg.

. rather than power—that a'majority will concede the essential - *

.. . conditions of such service. In this role, the university trustees -

S : have the special task of vindicating th2ir special®gust—serv- -

. '# . - ing asa buffer and-interpreter between the umversuy and the

‘  public. Under these’ conditions, one would hope to see; as a
stablizing but adaptive influence in an agitated age, the col-

_laboration of a responsible bfit respOnswe umversny and a

. tolerant somety It takes botfl .. o
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: In;€onsidering what the policy relating"to social change should be, we must
~=—_first got some historical-perspective. We may note immediately that the problem

" < .centers on issues Which at the time are controversial. .What is controversial

. —at-one period of history is not controversial at another. In retrospect, therefors,
actions thatowere the subject of heated controversy at the time became con-
structive contributions when viewed from a later time. . :

The policy towerd academic {reedom should he one of complete support
lnoludmz the adoption of the usual procedures for hearing cases that may be
in d’ispute “The policy of freedom should be to provlde freedom to all individ-
uals and to groups-of Individuals withinathe institution to speak, to write, and
to act in relation to social action provldinz that they make it as clear as they
can tﬁat they are expressing the views' of themselves or their partlcular group
rather thin speakmc for the’institution.

"When the -institution as suoh takes a position, as it oocasronally should,
this should be the result of a consensus of opinjon. It is essential.to have a_-
. mechanis S by which the views of indivlduals anid mlnorlty groups’ oan become -
. the subje of serious oonslderetnon

Meny presidents and deans are unnecessenly timld about taking' clesr cut
«~ .positions on controversial social issues. Seemingly they become overwheimed
by the problems of ‘the day and lose sight of-the long-term goals of higher-
- education. They in effect become the captain of a smooth sailing ship- rather
than the ieader of an expedition into the reaims of knowledge, both stable and
%ntrovenlal e

.
v -

The progressive, creatlve ‘institution attracts mteres and wins friends and
~ fresh support.
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T ercise vasying degrees of reNraint on action. This is.a position  .!.

o paper on, this issue. I shall deal especially with internal mattfrs

", including policy formation, organizing to secure ‘consensus on o
_.goals, and some administfative skills for dealing with conflict. . -
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@'olleges'and universities are by their nature agents of -
L. social change. They may, however, be -activist or ex-

-

" ..~ 'Ii’considering what the-policy relating to social change
+ should ' be, we must first get some historical-perspective. We
may fote immediately that the problem'centeﬂégon‘is‘su_es which
. - at the time are controversial. That colleges and universities
' -“sygare agents of social change on a host of noncontroversial fronts
.« is well known. A prime example was the initiation of the col-
“leges of agrfulture and mechanical arts. It was clear frem the.
ginning that the purpose of this system of mew programs
was to transform agriculture and provide furthet momentum
- for the industrial ggvolution. As another example, the medical;
. schools, followir_lgﬁxg Flexner study in 1910, ceased to be ap-
- pendages of the medical préfession and betame centers-of
vening influence and health leadership throughout the pro- S
fessign. Illustrations such as the two just given could be mul- -
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Uphed but noope questrons the role of the college and unlver-
1 sity in these types of social change. ™

What is controversial at oge period of history is not con-
troversial at another. In ospect, therefore, actions that

" were the subject of heated controversy at the time became

constru tive contr‘i’buﬁons When viewed from a later time.

The controversies, over rehgnsz/ﬁe a prime example. The
thedry of evolution, barely a céfitury old, was attacked un-
mcrfully when first introduced into the curriculum, The
theory sharply contradicted, the accepted beliefs of men. Al-
though the Scopes Monkey Trlal occurred so recently that it
still is within our memory, the apprehensions about the new
thory have almost completely disappeared. Indeed, a move
to revert to the teaching of a century ago would probably meet
wrth a storm of d1sapprova1

N - ~

When human slavery ex1sted in the United States, ce
colleges took courageeus positions that slavery was a sgffial
evil and should be aboli T still have racism with*us,
but we do nqt have slavery. In ,the of the fast moving

shifts in attitude toward the problem of Negro in -the
* United States, if slavery-were still an issue, it would be uf
thinkable today for the’colleges and universities to stand
silently by. .

DN

Reflecting further upon e black-white i 1ssue, I am remind-
ed of an informative article that appeared in Ebony about 15
years ago. It described the predlcaments of the presidents of
.. leading egro colleges.and universitjes. Quite apaft from their
personal Views about the Negro problem in American society,

they we locked in’ the vise of regulations imposed by their-’

governing boards, most of the members of which were white.
I wonder whether this helps to account for the authoritarian-

ism of the typical Negro college president—ior hg depends for

. his tenure of office upon executing the will of the board. It
may help explam the attitudes of Black Power students toward
« “the establishment.” .

’

Of course, the socral press exrsted for both white and Negro

: colleges, I recall-a conversation with the président of a college
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~\' fessor be fired, some of them accompanied by ghreats~to
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“of the college. i ) ) ’

<

students—this was shortly before the 1954 court decision.
He said that the board prevented him from doing so. The case
would seem to be one where the board sacrificed the principles
of the college in ordef*to conform to the' mores of the com
munity. This is not a very pretty picture. It is encouraging that

S

the Board of Trustees of Dillard University, a Negro univer- .

L

sity, is now searching for a new president among whose quali-
fications should be(l\lis potential for social leadership.

~ Let me describe an additional case on another social fisue.
About 40 years ago, Dr. William Leiserson, an- experienced
arbitrator in the labor relations field pnd a professor of eco-
nomics at Aritioch @ollege, was appointed by the Govefnor
of Ohio as chairman of a commission to study unemployfent

insurance. Antioch at this time hdd vulnerability oh two

fronts: its endowment was less than $200,000 and so it had to .
depend heavily on annugl contributions; and under its work-

‘operated by the. Friends Society in the South” I asked ho.“; it
-happened that this Quaker collége :did not admit. any- Négro

»

study program, large numbers of students weré being placed -

among the businesses and industries of the Miami Valley of,

.

Ol?.iO. - . : , -

The college recgived an avalanche of demahds thatet pro-

boycott the student placement. After consultations between
administrators and faculty, a consensys was reached that the
professor should be supported. Lt '

o

Somie time later, after the ‘president of the college ‘had -

become chairman of the ‘Tennessee Valley Authority, then
labeled as a socialistic adventure, the president of one of the ~

largest manufacturing companies in the Miami Valley and a

former member of the Board of Trustees of the college wrote ~

. t6 me demanding a change in the policy of social action. To

reinforce his argumenfs, he said that Horace Mann, the first
president of the college, would “turn over in his grave” if he
knew what was happening at the institution. I togk delight in
reciting to the writer a number of the radical positions on
such things as religious beliefs, slavery, and the education of
womien that had been taken by ‘Mann when he was president

-

- -
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when ifg a U ifarian, but Qremdent of; a,then church-
°  related college of another denomination, was pcrsuaded to

join the latter chiwrch. On the occasion when his new member:. |
- . ship was. anriounced fo”the cohgregation, Mann rose imhis———
. * place*5aid that he Had reservations about the doctrines of the
S ""‘church and proceeded ta recite the % This incident was st111 _
= beﬂng dlscmssed by the villagers a ha century later. .
B , As for the unempjoyment insurance, needless-to—say a law
’ was enacted by the State of Ohio, and within two decades
- the concept became almost universally accepted.

K s

Weean get addltlonal perspcctlve by cons1dermg student :

- -in the light of mstoncal events. Daedalus, wintet} _
196?pubhshed a symposmm based upon the papers-given at - ,

! ?Q a Conference on Students in Politics held in San Juan, Puerto

g do *Rlco,,March 27 - April 1, 1967. Much of the disclission was =

t . y» an assessment of* student activism. In_his summary of the——‘

. & . dlSCUSSlonS, Professo; Seymour M. Llpset states the followmg )

R $ éf N \
ja * ,Students were d key eLment in .the revolutlons 1848 in |
¥” [/ - Cermany and Austria, “and student ‘activism sjimulated the

|

N “Professors Parliament” which .almost succ toppling
= several monarchs. In Czarist Russia, students spearheaded var-
ious revolutionary movements, and the Gniversity:campus was ¢ . |
a m’ﬁ]or center of revolutionary actjvity. In the East European ° -,
countries, where ediuication was. limited to' a mall ‘pro Rf portion - .
s of the population, students were often the garriersiof modern.. ™
ideas” of liberty, socxahsm,nndustnahza n, and “equality of -
opportiinity. The * important role “of students in the movements -
for national indépendence in the deVelopmg areas also goes
. .back a half century or more. In Imperial China, students were

De: SR crucial to the Imperial effort at modernization, but at the same ™

S time spread fepublican and radical ideas’ throughout the .
LRI society. Students helped overthrow the dynasty-in 191t,and . - ¢
2. . - iwere thereafter one of the elements continually pushing China

\%‘ ~ ‘toward modernization and “radical ideologies. 4n other Asian’ a

L * and African countsies, students were often a central element -
A 2.in antx-colomal struggles. e e NP
"‘.:«‘:?,\ - ‘“‘9

B .Not all of the student-f?{ted revolutionc have beel good

s ‘as, for examﬁle, théir pafticlpation in the Nazi movement in

‘ Germany where they were caught up in the t1de of nattonahstlc
. &



" jéined have been constructive, at least that seemed to" be ‘the
& consensus of thls conference )

RV

* The student activists who press for reforms today have some
worthwhile things to say to us. On the sub;ect of educational
change, they are pomtmg out the deficiencies in the multiver-
_ sity and the need again to- persongllze the experxences of the.
- students. They are tellmg us that our value system is warped
- and that this warping is to some extent due to the persistent
. identification of liberal eddatiop with Western culture. They
. are saying. that not-only does ‘thls ignore several'«other great
A . -culturgs of the world but also that the indoctrination in West-

em‘cu[ture”’leads to ceftain evil cqnsequeﬁces—emphasxs upon

and tolerance of great dlsparmes between affluence and
. ‘-x l poverty ‘ rd .

In“‘respegt to needed social change, they point to the enor-
mous problems of .the urban’ ghettos, to the influence ‘on
~ politics by the large corporations, and to the growing influence
.on govgmment by the military. Their demonstrations against

" xthe Viétftam War have helped to influence the American pubhc '

~ tomake a major shift ih viewpoint.

They identify the admlmstratlon
# establishmentf and I think nghtly
is apAts top the executive a

because the adminijstration
the governing board, and

alth and business apd professional standing. And, of course,

, understandable. I do not mean to endorse phe miethods of
disruption belpg used by militant groups, but(l feel that much
of what they are saying should be listened to apd ways ht

.- to involve them in ﬁndmg -solutions to/the prqb ”

e As John K. Galbraith has Tecently sald whenever« elthe 2

governmént or industry wahts anythmg really lmportant to be .
done, they. ¢all upon the un1vers1t1es to "lnan their faculty.
Obviously thls«oq,curred int tl}e case of the® lopment of
atomlc energy; and in the hght of our “topic,Auc iviti

fervor But generallxupeakmg, the movements that they have .

materialism, white sppremacy and the glorification of war, .

‘the,universit'ies with the

gagterning boards typically are pulated by older persons of

eit objection to Mrckey Mouse. student governments is
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atomrc laboratones is interesting. The ref,erence to G‘albrarth

- an economrst, reminds Us of. the extent to, which Keysi
economie theory as applied to governmental operations h ﬂ
repldced the supply and’deman theories that characterized
the century and a-half precedlngas Great Depression’

‘ Perhaps the colleges and un1vers1t1es have never officially
adopted macroeconomics as a dogma for the institution 'to

-

follow. I shall presemtly argue against permitting any 1deology N\

to dominate a college or university. But-the fact remains that -
. departments of economics universally_have adopted .a new- -

“theor}: and the related statistical tec% ues. Business and -

. finanoial leaders still shudder at 8meof the implications of

the theory, but presidents of the United States have,repeated"

- ly appornted professors Who Subscrlbe to it as-chairman of

therreconomlc advrsors

- It would be difficult to argue\other than that socrety has \L

gamed tremendously fpom the scholarly theories that have
been carried from the professors’ laboratori¢s into apphcatrons
in government industry, and the professions.

Perhaps I sHould get doWn to a more specific case of in-
stitutional activism, When Antioch College was being reorgan-
ized in the 1920, it had the dpal problem of launching an in-

novative-educational program, described®in, its catalog as -.°

a6k,

* Béar upon,it. The environment was d1§ tly provincial and
reactronary The aim was to create an environment that would,
be permissive of critical inquiry and’ encouraging to p;ogres-j
sive action. The aim fo reform’ the larger community was de-
liberately undertaken. Here only brief reference can be made -
to the numerous, steps that were taken on such fronts as thé
pohtrcal the cultural, the economlc and the health C-

" The local polmcal machrne was ousted from- control of.the
vrllage by mobilizing publi¢ support behind the dean of the
college who was elected mayor. The cultural activities, were
‘the usual ones; but special effort was made to involve com-

unity members as well as, college studen;s and faculty in

.
. » * h
* .,

] revolutronary, and of reformrng the env'rronment of 'the =
R 1nstrtut10n in order to lessen the constrictin fkces that would
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musm, -art, and drama Some small 1ndustnes Were started, at

first largely for« the purpos¢ £ tralmng students under t¢he
work-study program. Later cerfain. fruits of research done at”’
the college were plowed into these and additional enterprises,
At first the industries were sponsored and owned ennrely by
the college. The two largest ones were orxgmally started in a

small barn and in the basement-of the science building, re- .

specnvely But after a number of years of development, they
were set up as separate corporatlons and the ma]onty stock
interest sold to the employees and to persons in the cemmu-

 nity. As a result, the community has enloyed full employment

and currently some $25 mﬂhon of annual income.

Among other moves were the ehmmatlon of the segregating *

" ropeat the local theatre, forcing a reform of the electric power

rates, and forming the medical services in the community.
Some of these things took thrce decades to accomplish. The
changes in the community on ost every front have been.
enormous. Inculpntal divi of the actibns by the college
have been an influx of other small industries and-4h immigra-
- tiokwof 1nte111gent and socially mmded people, -
Although my viewpoint toWard policy fOrmatlon and ad-
n:ynlstratlve backing for it skduld be clear by this time, let me
arize it briefly. The policy toward academic fre;dom
hould be one of complete ¢ support in¢luding the adoptxon of

e usual procedures for heax;mg cases that m dxspute

The policy of .freedom should be to- provide freedom to, all, '

individuals and to grolps of individuals within, the 1g§t1tutlon
to speak, write, and act in relation to social actiont prov1dmg
that they make it as clear as they can that they are expressmg
the views of themselves or their parucular group xather than
speaklng for the mstltuilon ( . $a .
N ailh ;

When the institution as such takes a pos1tlon on. §oolal
issues as it occas1olf£111y shou1d~ this should be 'the “result of
“a consensus of opinipn. This is ‘because the position'taken- by
the 1nst1tutlon should be that of the ma}ontyaof the persons
and the groups that foranstltutlon If this were 1ot the

-.rule, the college would be pushed into speakmg with the voice

. of a mJnonty Also it is the total group that must bear the

- S . -
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* _ would be no conflict, .

e

3

) o /

: risks.fin order #o avoid friétion on this point, it is esseritial\to
have a ‘mechanism by which the views of individuals and thi-

" nority groups can becom® the subject of serious consideration

1 >

. . and consensus of feelings by the total organization,

The folk culture and the super culture  *

v 3 . ’ °

The probléms arising out of controversy are best understood
if we fully appreciate the nature of the conflict. Kenneth
Boulding has said that the tensions between the community

~and the institution develop because, although the instjtution

- grows out of the folk culture, by its very nature it becomes a

super culture. Dr. Boulding is on the program and hence avail-

able to explain the technical points, But I want to diScuss the

. .- subject a bit. - ’ .
. M N ‘ =~

Colleges and universities are initiated to meet the needs of

» the folk’ culture. Again using historical perspective, we can

see the reasoning of Church groups and governmental wunits in B

the setting up of colleges and universities to supply religious

_ leaders, teachers, professional services, and research findings.
"' An elementary case may perhaps best explain this-mode of
origin. Suomi College in the Upper Penninsula of Michigan
was founded in the twentieth century by migrants from Fin-
land who desired to accomplish a number of things: to pre-
serve elements of Finnish culture, .to give their partitular.
church continuity,- especially through providing' educated
minjsters, and. to assure their children an opportunity to as-
similate American culture. The. point of greatest relevance is

. . that the community set up an agency for the purpose. of grad-
+ ually*evolving-a new culture, blending with it elements of the

" hld. The history of Suomi is also the history of many other
colleges. If all situations were as simple as this, there probably

. »

. However, it is the nature of:a college or university to be-
come a super cultare. The goal is to seek truth, not to perpét-
uate the status quo. It would, therefore, be inconsistent with
the purposes of. the college to indoctrinate with dogma, in-

. cluding the prevailing customs and conventions. The univer-
sity comes to have a high responsibility to society not only to

»

,
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* educate its youth, -which as John Dewey pointed out means’.
change and growth, but to disseminate the ideas and method-
ology that are the product of scholarly and research ai?:‘;ivity.
The university's esponsibility is determined in part by the
implementation of public policy but also in part by the individ-
ual responsibilities felt by forward looking faculty.

— Thus a college or'university cannot permit itself to be over-
whelmed by the folk culture. It must grow into a super culture.
" But neither should it wrap the cloak of academicrespectability
around itself and withdraw. behind the ivy walls. The basic
problem is how'to reconcile the two cultures sufficiently to
. have a viable situation. -Conflicts there will be, and there is
.» 0 way,to avoid them. The question is whether' the institu-
tion will submerge itself in'the folk culture, thus.attempting to
be safe and secure, or whether it will venture to” fulfill its
larger responsibility in spite of the conflict. _

-

<y [}

_ +Inthis connection, I should like to make a number of points.
- One is that an institution becomes dynamic in relation ta its
j\‘policiqs respecting social change. Reed College, for example,
was founded for the distinct purpose of supplying a cultural -
' * stimulation to the Portland area. THe greatness of the Univer-
sity of Wisconsin arose from its development of the concept: -
that the campus of the university was the state. Thus it made
the-welfare of the state a principal contern. Its founding of ,
the Legislative Reference Bureau through which to endeavor
to get better legislation and better wording of laws in the
- state is an,example. I suggest.that, in.both the Reed and
Wisconsin cases, the high quality of intellectual effort -done -
by faculty and students was in part the stimulation from (his
feeling of missiag, The concept of mission was articulated
by the edircational leaders, but it also permeated the institu- *
tionasawhole. ' . / =
) = ~'7 ' ” ' . q '
§ec6ndly, educational ieaders that have become historically E
significant figures'arg those who have provided fresh vision for
~ their institutions relitéq either to. educational ir;novation or
" social advance. Those who merely navigate a safe course are
doomed to olpscur'ity. These fespective courses of action mark
the difference between leadership and management. .

& [ ~

|
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T‘l]itd the quality of the creative work by faculty and stu-
A .dents is considerably enhanced by an mvolvement in significant
issues, social, scientific, or other.

Fourth, the professional reputation of the individual and of

the institution depends upon the. publication of scholarly in~

terpretations and findings. The purpose of publishing should
be to have an impact on the development of society and not
merely to count in promotion in rank or salary increases.

As indicated earlier, I make a distinction between critical
inquiry into controversial issues and, in contrast, the adoption
of an ideology. The inhibiting effect in Soviet Russia of having
adopted dogmas relating to-economics and to genetics has
been clear to the scholars of the world and, more recently, to

the Russians themselves. Scholarly efforts should be free. The'

institution should not impose any “ism” upon its faculty and

students. The college needs to move with care and consensus
when it adopts*an institutional position and must preserve the
freedom to dissent. I may add that this applies equally to
radical new ideas and fo the preservation of the status quo. Al}
" too often we do imppse, through church controls, board res-

olutions, or presidential decrees, the beliefs and. conventlons' '

of the folk culture M

I should hke to add a thought on a very sensmvé matter.
The ecumenical ‘spirit that prevails now among the three
branches of Western religion hopefully wilk spread aimong all
of the rehglons of the world. 'Phe people of the world must

together in peace. College youth are begmmng senously b

question many of our most sacredly held values. These values
shotild bg examined affesh, and the basis for doing so should
be the experiences of cultures round the world. My point is,
then, that withitt our colleges and unlver%;;es we must apply
the test of dogia versus critical i 1nqu1ry to religious behefs as
well as in other areas. . .

P

’

t

Organizatign to gain qonsensus’on gbals

.

- ' e ,.‘q N .‘ . .
If a policy is pursued that supperts academie freedom and
also freedom of\gpeech and action in the larger sense that I .

Lid




5

- E ‘ =z . .

S e vame T
SV . . o N - .
ILT\. / , . g °
~ . - *
.

ﬁxave been describing; it will be important to organize in a
/’ manner to reduce tensions and conflict to the minimum and

to. determine when institutional activism is warranted.

' L. . .

. For this purpose, the test of a good organization is one.that
. will assure sufficient intercommunication among tHe parties of
interest to obtain reasonable consensus about goals  and a
willingness tqQ incur the risks. This- means participation in
" decision-making respecting policies and programs. In my judg-
ment, the dangers ffom these risks usually do not materialize;
and if they do, they do not remain for long. The institution
.- that makes constructive contributions toward social change

) will attract fresh support. C o~ )?
Colleges ‘and universjties today almost uniformly use the
bureaucratic model of organization. The final decision-making
power rests in the highest executive, subject to confirmations
by the governing board.-Communication is primarily down-
ward in the form of directives. This is, of course, the legal
-, Structure, and I think it is unrealistic apd undesirable to do

- away with the corporation as the central organizational -
structure. Certain adjustments within the structure can,-how-
" *ever, be made. Orie is to, secure as members of, the governing

. - board persons who are more representative of the diversity of
cultural, scientific, civic, and ethnic interests of the community
L . and also persons who are representative of thé aéademic inter-
- ests. This, to put it baldly,.would mean breaking the domina-
. " tion of the businéss-oriented interests that now compose our
< boards. - o S
} - - - - - -
- Another adjustment lies in the realm gfsbehavior. Institu-
, . ‘tions do not need to behave as _though %he al?thority. were
* autocratic. Indeed, ‘Such -behavior is nét in.tune with the® -
" academic goals, since a university is composed of, professional
. ' men arid women who are peers. For this purpose, a distinction
can be made between policy and program’ formation in the
determinftion of which there should be widespread represenita-
tion and on the other hand the'implemeritation of*policy and
v . program which requires a certain’ job-pyramided administra-
_ - tive'structure. - :

* 4
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Another form of orgamzatlon bemg advocated by some

SDS sfidefts and AFT faculty would be to' recognize admin-

istration, students, and faculty as discrete groups, each with

_"its own interests and organization. Representatives of  these

groups then would negotlate agreements for the opstation of
the institution.. I recogmze that” organized labor has had
degrees of success in presenting its positions to management
in this manner. In some instances the SDS and the AFT have

sucteeded in obtaining concessions from the administration. 1.
shall dismiss this alternative somewhat abruptly, however, be-

cause I think it is antithetical to the essential nature of the in-
stitution. A college is'a goal-seeking organization, and there

needs to be a consensus among admijistration and faculty, and
also students, concermng the goals. The effort of the institution -

. est level of excellence in student achievement- and fesearch
. findings. The process of negotiation and mediation -tends 1o
arrive_at compromises that are at the lowest cgmmon denom-

being intellectual, the orgamzatlon needs to aspire to L{e high-

inator. Such armslength-bargaining may produce better work-
"ifig ‘conditions for the faculty or studying condifions- for the
students, but it will not elevate the general tone an quahty
the institution. ) 3

<,

There is a third alternative with specxal reference to the - :

function of policy-program formation. Rensis Likert calls this

- the group participative -form. Its character-;stlc is an mvolve-

ment in decision-aking. Its iinplication for a college is that

in policy-program formation the top administrator functions “-
in the role of edu'cational leader. As suchhe is a member ofa’ o
hé top level .

circle rather than the director. Within the cmcle
are representatlves of aamlmstratlon, of faculty, and of ‘stu-
dents. In my oplmon these- representatives should be freély

elected by ‘the respective groups with only the premdent and -

‘the top academic officer being ex officio members. The faculty

+ as the professional group shopld have the largest number of”
. representatives, but the representation of all groups should be

sufficient to prévide a feeling of“genuine participation. I as-
sume the-need to have a'series of levels for decision-making

and that at each level there would be. similar c1rcles that were

represegtative of the primary interest groups



-
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+ If the administrator sits at the table with the other repre-
." ‘sentatives to provide leadership and, subject to the occasional
need to use his legal authority, joins in the decision, he will
be in a much stronger position within the institution and be
.. ableto perfc.m a superior service exterior to it. He will have
been-forced. within the meeting to analyze the proposed action

in a manner to gain mutuality of understanding, and this leads °
‘to confidence. Because of his understanding of the faculty-
student points of view and his own commitment within the
group, he will be speaking to his board and to the public not
just for himself but as spokesman for the institution. This.is
a highly important point because it has to do with his effective-

ness in-action- and also his control over »his own nervous ten-
sions. . .

. Group participative theory thus requires a reorganization of
the membership of the board of trusteeg and of the policy-pro-

. . gram- forming™ouncils within the institution. With this
, changed .composition, the intercommunication should be
greatly facilitated. Some presidents follow the policy of keep-
ing board members far removed from the ongoing work of the
institution. They do this with good intentions, namely to keep
the board from interfering with the academic program. This
policy may have worked Ti} times in the past; but in the present
day of newspaper and T communicatigi}, this seems an un-
wise policy. Incidents otcur on the campus that shockgghe

board members. They are pressured by telephone and mail to
cl% down on the institution., They get defensive and resent
it./They have no understanding with which to be persuasivein

explaining the dctions of the institution. . -

can’ be found.to increase the communication between the _
academic group and the board. In my former-role as president, .
I 'persuaded the board to reduce their attention to the physical
ﬂ%blem‘ééﬁ'f,thp/campu's in favor of meetings for an exchange
of views with represgntatives of the faculty and sometimes of
‘the student body. Ordinarily these were preplanned occasions
with official groups from within the institution preparing a
discussion to present to the board with a folow-up interchange.
No action was taken, but a spirit -of fellowship was fostered

"\ and a degree of mutuality of understanding and of clbnﬁdence .

-~

If thie personnel of the board cannot bé reorganized, ways .:*
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ensued. 1 ath certain that it placed the board members individ-
ually and as a group in better position to represent the institu-
tion in places where funds needed to be secured or the pubhc
needed to be-better informed about the mstltutlon

A final word about orgamzatlon Today both faculty andvi%t
students demand larger partlcrpatlon in decision-making. I
think both groups can make constructive contributions.
Whether or not one agrees with this point of view, it may
nevertheles§ypay to find orderly means of bringing them in on
consultations because if the process is not an orderly one, it

" will occur as confrontations. 1,do not mean that disruptions
and confrontations can be entirely eliminated. But the follow-
ing of the militant groups can be reduced if the general run of
students and faculty feel that they have genume representation

v, , in decision- rmaklng bodae's, and 1f there is feedback to them.

Admlmstratlve skills in mplementmg pollcy relatmg to so,cndl actlon

dmlmstratlve finesse in dealing with cases of tension and
the acqulsrtron of expenence I

relating to adxrﬁmstrauve at- .
tithde and aotion which may cypmend themselves. .
Two successful university presidents have described their
techmques in-books on agmrmstratlon, Har;lng Dodd stated
. that the wise administrator will do a large amount of confef- *
rmg with his colleagues before makmg decisions or implement-
ing action. Henry Wriston told how he.would informally drop
into offices throughout the campus. He mad¢ a habit of doing
this before reading his mor mail, which suggests the rela-
s tive 1mportance he placed n communicating with his pro- °
: fessronal colleagues as dlstlngmshed from .becoming a slave™
to'the mail and the telephone I would commend both proce-
dures, but would add that it is very important to. keep in con-.
‘stant communicatioiwith the representatives of responsible
groups. It is they who-have the ablhty to bring pressure upon
the administration, and hence it is they who need most to
understand the considerations that the administratorean bring
to their attention. Furthermore, in tIns suuatwn commumca-
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. tion is more freely given because the individual, in speaking
for the group, communic‘ate,s more freely -than if he were
,  erely voicing an opinion of his-own.

. Part of the objectiye is to get feedback concerning adminis-
trative actions and*administrative image. An administrator
.needs to be conscious of the image that he gives. Let me de-
scribe an example. Sometime ago I had occasion to discuss
with a bearded student activist the qualifications of the presi-
dent of the university in whick he was a student. Because there
:had been some student-administration tensions on this campus,
I described the professional qualifications this president had
which I thought made him a Jeader of high potentiality. I re-
ferred to his grounding in the. fundamentals of organization,
. his understanding of social ‘psychology, and his knoWwn ability
to communicate with people. I said that, given an adequate
. exchange of views.and some time to permit organized bodies
. to take action, this president would provide the opportunity
" for achieving many of the ends being sought by the student
activists. The answer of the student was very brief, “That is
~'not the image ‘that comes across.” It seemed to the students
- that his communicative efforts were confined to issuing
- \dlfectives of‘the usual authoritarian type. . . .
- / PR
_ Jumping to another- point, when an administration or an
Institution becomes the subject of attack, it is important to,
endeavor.to counter with peer influerice. It reminds me that,
"~ in a recent case when a university president was asked by a
» militant‘grofip to Prevent the Dow Gherhical Company inter-
viewers from coming onto the campus, he résponded quietly,
“OK, if the students want it that way, Jet’s abandon employer
interviews. It’s a,costly and time-consuming activity for the
university toshelp with student-job ‘placement, so why do it
if the students.don’t want it,” This seemed to me to shift the
issue back to the s%dents and to provide the opportunity for
a larger studen{ voiCe to be heard. The advantage to the ad-.
ministrator in having an organization to “assist him in deter-
mining policy is that he has organized support for his position,
The presumption is that the organization represents the/ major-
‘s ity view on the campus.-If this view i$ questioned, the matter

-z can be reassessed.
e
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‘When helping to conduct the study that led to.the establish- ‘
ment of the State University of New York and other reforms” °
in the state, Owen D. Young, chairman of the commission,
taught me a good technique. Invariably he would put an op-

‘ position leader in a key position of ‘responsibility, trusting that
. _ an examination of the issue and of the facts would soften or

win him. This worked beautifully in several crucial situations. .
Note, however, the importance of confronting-the objector - |
with the necessity of examining the pros and cons of the issue. |

Adequacy of communication is so much the key to all res-
olutions of conflict that it is important to realize that true com-
- munication diminishes as the conflict intensifies. According to
' the social psychologists, conflict occurs when differences about"
goalsharise. As the views about: goals widen, communication
lessens. The lessening of communication causes the parties
. to intensify their disparate views. This in turn reduces effective
o communication still further. Thtis a downward spiral of con-
' flict is set in motion. The problem is to reverse‘the spiral, and
the method of reversing it is to increase the intércommunica- =~ -~
tion about goals. ’ e

. - ¢ . x
-« - < An administrator needs to work on his skills of communica-
" =7 tion. He needs to be articulate about the role of the college or
university. When problems exist he needs to be able to examine
. them fully and communicate all facets to interested parties.
This practice is the opposite of secrecy about problems.

. % __. . ..Ishould like to say. a-word.about administrative leadership.
’ Many presidents and deans are unnecessarily timid about
_ taking clear-cut positions on controversial social issues. Sgem-
ingly they become overwhelmed by the problems of the day
and lose sight of the long-térm goals of higher education. They
in effect become the captain of a smooth sailing ship -rather.
than the leader of 4n expc;dition into the realms of knowledge,
bothisstable and coritroversigl. An institution that functions_
smqéihly may grow in size but it will probably remain static
and” may decline in quality. Timidity breeds mediocrity.
Faculty and students gain confidence in a leader whe grasps .
.- - {ully his role of leadership.

~. . 1 think this appes also ‘to ‘governing boards. -Trustees”
L \ admire an imaginative spokesman for the institution. They -

R
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respect a nfan who has sufficient strength to combat them on
their own grounds and, because of superior knowledge about

* the nature of the- problem involved, wins their approval and -
support. Furthermore, as already said, the progressive, creative
institution attracts interest, and wins frichds and fresh support,

.
-
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3 Educatior is an “industry” which is a significant” sector_of the economy, It

- s now a littie larger than agriculture as a proportion of the gross national Y

s product and the: prospects are for its continued growth, In spite of this, if'one
contrasts the numbsz of agricultural economists with the number of.education-

L s al economists, the disproportion of the effort is a beautiful testimony to
.sotial lag, -, ’ - )
Ees » N~ L . "’i . . ‘ =
~~" *  As one looks: into the future one sees the university as an institution of -]
Fo increasing importance in saciety, with great resilience and staying power, but

also as an institution in some degree of continual crisis. “Part of this is a
. matter of sheer growth. The kind of devision-making processes which.are_ ap-
propriate in small institutions are nat appropriate in farge, and the sheer lag
of organization in universities tends to give them growth trauma. Part of this
is conservation ‘of traditipn and the fact that most facuities, especial}y, see
little reason ‘mr doing anything today that they did not do yesterday. Which
is the simplest decision—making'mlq even if it is not always successful. ',

—_ . .
Cestainly if the*universities do not adapt themselves to the modem world .
they will very rapidly run into new institutions which will provide them with

. stiff competition, which is good at least from the point of view of society.
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THE UNIVERSITY AS AN. ECONOMIC

AND SOCIAL UNIT D s
| ey KENNETH E. BOULDING .
. ,PROFESSOR OF ECONOMICS ,
UNIVERSITY OF COLORADO _ )
1 'i * - ' ’\4—*. 4

conomniists have been surprlsmgly tardy in recogmzmg

that education is an mdustry which is a ‘significant

sector of the economy. Itis nOw a little larger than agriculture

as a proportion of the gross national product and the prospects

are for its continued growth, partly because the sheer growth

of the total stock of knowledge means.that a larger propdition

4 of real resources must be devoted to transmitting knowledge
from one generatlon to the next and partly because, bemg an

" unprogresswe industry téchnologlcally its relative price keeps

rising, like haircuts. In splte of this, if one contrasts the num-

ber of agricultural economists with thg number of ‘educationak i
economists, the disproportion of the effort is a beautlful testi-

mony tosocial lag. S R

There is no generic mame for a unit of economic organiza-
. tion. The word “firm” is usually restricted to profit-making
organizations. There is no general word for nonprofit or what
“might be called “not very profi»t-m ing” organizations such

.~ as universities, schools, hospitals, municipalities, and so on.

Surprisingly little attention has been paid to this sector of the
economy even though it is- growjng very rapidly. Still' less is
there any general term for a unit offorgamzatlon considered
as an organizational behavior: unit in the total network of
socials ‘relationships, - R
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; In economlcs there is a- qulte elaborate theory of the firm

\ "based on the assumption of profit maximization. “There is no

\ correspondmg theory of the nonprofit orgamzatlon even

\ though this occupies very much the same kind of position as
 the firm in the total social system. Fhe only nonproﬁtorgamza- .
 tion: Wthh ‘has regz‘l)ved much attentlon from economists is
‘the hou ehold or the family spending unit, but the problems ' . .=
mvolv in large-scale nonprofit organizations (NPO) are
‘qulte different ;and- cry for attention. The un1vers1ty may be ,
taken s typicak of this important class of orgamzatlons '

—

A lonk at balance sheets

1 . .
.- f A goed mady elements in ‘the_theory of e-\m can bé //
\applied directly to the NPO. In the first plac®, any organization y
) ihas soméething like a balance sheet in the form ‘of a position
v ¥ statement or state description of it at a moment of time. A /
" physical balance sheet or general posmon statement consis
of a simple list of physical assets and liabilities. These mcludZ
-on the asset s1de cash, debts due, accounts receivable, inyen-
- tones, buﬁdtngs, land, 4nd certain 1ntang1ble but extr ely |
important items which might be called" reputation, good will,
er morale, Tepresenting the capacity of the organization for -
con‘umg to function as an o;gaglzatlou On the liability
side we-would have such things as accounts and oOther debts
payable, and perhaps some items of negative good will rep-
_ resenting d1sadVaﬁtageous personal r,elatloyhlps, personnel,

s
.

tfadltlons, ‘o1 reputations.

L SRR
o - In makmg a state description, the rol f the existing person-. ’
" - nel is of great importance. We need # (;? tmgtush between, the

role structure on the one hand, which cons1 of all the clearly =
Tecognizable positions in' the organzatlon, and /the role o¢-, | '
' cupants on the other. The role d9</cupants may either under
. fulfill or over fulfill the rale an hence may contnbute posi-
t1ve1y or negatlvely ter the good. il if items in the: balance sheet oo

LRV S
. I}l some cases, such as: pr/f~essors§w1th tenurgj 'the role oc: .-
.cupants have a conside }able degree of contraetual perma-
" pency. In other cases, thére may be 4 high, tirnover. In either’
., case an accurate state descnptxon would haye to, mvolve some i

s, K

. - ,,‘ yo \
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kmd of estlmate of the valué of the various role occupants to
the institution on the agset side, and some account of the .

obligations of the institutior to the roIe occupants on the lia-
b111ty 51de L e . )

s~ + “An essentlal element in the state description isythe inputs

into and outputs out of the institution for some accounting
period., An income account also has to include items of de-
preciation of ‘the " existing” assets or conditians, Such- as the
running down of buildings or equipment or (strictly) the de-
_cline in skills and reputatlon of the faculty merhbers..

%

The dynamﬁ;s of an orgamzatlon are closely ‘rélated 'to its
inputs, éutputs, and depreciations. Its px;ocesses may.be divid-
ed fairly sharply into those which are subject tewhat] have '

‘called the “bathtub thedrem” in which the relation of inputs,
outputs, and stock is that of simple addition and subtraction.
.An input adds to the stock and, an output ‘subtracts from it,
so that the net lncrease in the stock in any period is equal to
the input minus "the output, just like water runnmg into’ and
out of’ the bathtub An excess of mput over output raises the
stock by exactly that amount. An exgess of output over input

Iowers thestock snmlarly P '

. This. principle appts in exact form, for’inStancg, to cash
balances. The i increase in a cash balance in a period is exactly
" equal to the difference between what s bee §

.

7

assets, again, the bathtub theorem applies if the increase in .
. =~ athe stock of any partlcular asset is equal to thé input minus the
‘output. The' output in this case, however, may/ include %
,prec1atlon as a form of consumption. Input may " be either
production or purchase o[utput may be either tensumptlon or
, ’sale , . ] . Lk

4 H

Whei We~come ta the more subtle asSets and 11ab111t1es in-
volvmg zeputatlbn and good will, the relations between Jinputs,

* additive relatlonshtp These might be called the mformatlonal
varlables Here, even though there are clearly functional rela-
tionships between mputs_, outputs, anq stdck‘ these relation- °
3 ‘ . ‘\‘Z\7 .
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aid into it and .
“what has been paid out of it. In the case of other physmal. r

", outputs, and stock may be much more complex than the simple- :



. shlps may be very complicated and ot follow s1mp1e princi-

s ples of addition ot subtraction. Thtls, in the case of an individ-

", ual, an increase in his knowledge is not simply the result of

- anexcess of input of informatipn over its output. Information

. is not conserved as money stocks, and, as to a consxderable
e > digree, the physxcal capital are conserved.

- *  The umversxty is partlcularly subject to this" pr1n01p1e
" because one of its major activities is teaching, which is a prize
example of nonconservation. When the teacher teaches a suc-

" . cessful class; the class knows more and so does he. Fhere is
no sense in which teachmg results in 4 loss of mformatlon in

. the mind of the teacher and a'correspondmg gain in the mipd

. of the student.-Everybody gains together. Good wjll or benev-

- ‘tion are also noncongerving quantifies. A good” administrator -

« < createsgood will among the faculty which in turn makes it
© ¢ -easier for him to be a good administrator. An abraswe person
'by contrast can 1 egsily create cumulative il will and declining
morale and reputatxon oo, L \

.
AR PN

One of the probiems of all orgamzatmns proflt-makmg as
-« well as nonproflt is., that accounting systems are designed
~ pn!ﬂanly for those 1nputs and»outputs which are subject -to

L the law of conservation and are not. adapted at all to déal with .
those elements in the organizatiort which involve information

| and which do"not obey-the law of conservation. As’a result, .
‘ all organizations tend to operate with a perverted mf_ormatl,on
system with good information about certain aspects of the
‘organization and very poor information about othet:, aspects
-. . which may be ‘equally important from the point of view of the

.

orgamzatlon s succes$ or surv1va1 3 . ¢

i This means that, while there is a clearly defined ntual in
pancial accountmg, the all-important informational accounts
xplicit and one has to rely on the good sense’
and almost on.a kind of unconscidus skill on the part of ad-

T - s
. " mlrnstrators and other;s in keebing the nonﬁnanma] accounts
3 P mgoodshape e ' ) ”’._

olence and the closely related congepts of morale ‘and reputa-

! A “good adm1n1strator0 is precisely the man who is sensmve
to the total state. or condltlon of the mstltutlon Therefore, '

-’
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he does not sacrlﬁce the nonfinancial aspects to pettlfoggmg

}ietall or accountmg formalisms. Nor does he neglect the

necessxty for making hnanmal accounts balance and for keep-

' ing the institution contmually capable of meetmg its financial
obhgatlons B . . 8

- The fuzzmess of nonﬁnanmal accounts introduces a bias

~*ifito the decision-making process. This is a problem even in

profit-making organizations whereeven though the financial
accounts contain a large part of the measure of the success of
the organization, the nonfinancial ts of the institution
fréquently determine its financial success or faidre. Under

these circumstances, a decision-maker in almost any orgamza-

tionvis like a man with a telescope attached to one ¢ye and a
frogted glass over the other. He might be able to see somethmg
very well Jbut he would certamly not have binocular vision.

-

Any theory of the orghmzatlon whether profit or nonprofit,

. must have some sort of abstract view of the process of decision-

makmg In the elementary theory .of the firm, information, is

' supposed to be vu'tually perfect and costless and the décision-

makmg proceSs is simply based on profit mammlzatlon that is,
the firm is supposed to select those inputs and outputs at which

the profit is at a fnammum In the case of the nonprofit organ: -

ization, this view 'is clearly imadequatd from the start. Never-
theless, it is not easy to find a substityte for the maximization
principle. We can, of course, restore the max1m1z@tlon'prm01-
ple formally for all organizations by. supposing that what is

" maximized is utlhty All this really means, however, is that

everybody does what he thinks is best at the time, which can

"hardly be denied but is a prmélple that does not necessarily
' have a great deal of content. o . ’

+ —_

t
Maxumzatlon theory, however, does. have one. virtue. It

-implies ;that all decision-making processes involve some kind

a decision. The-weakness of maximization theory is that it has

of eval\gtlon of the changes ere believell t& result from
prevented the deVelopment of a taxoromy of de01s1ons simply

"“because,it assumes implicitly that’ allmdemsmns. are ahkeﬂs .
\,;_may not be so. In a umvers@i for instance, decls1ons

. appomt ents and promotlons may be made on ryﬂlﬁerent

f .
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- If large}orgamzatmns are to’ operate successfully, they must v

-, apt.to be partxcularly rmpo

o’ .9’ - '.5

prmcrples from dec1srons about cumculum about fees, about
recognition of student organizations, or about the building of -
dormitories. The list could be extended almost mdeﬁmtely

>

. Furthermore, the’décrslon-makmg process always has to be

" studied in the light of its orgamzat10na1 setting. The, authorita-

tive legitimator of 4 decigion in an organizgtion may not'cor- .
respond at all, for instance, to the “real” slot or Iet?él from
. which dec1s10ns actually emerge. g

H

The structure of authority : ’

Every orgamzatlon has a certam wntten Oor- unwritten con-
» stitution _which represents the gener ccepted structure of
“authority. The points' of authority fnay bg a single role such
as department chairman or dean; they may ‘consist ‘of a ¢om- .
mrttee which has to make a collective, decision; or they may . 2
cqnsist of certain veto powers. No natter what the written
constitution, _every organization tends to have an-informal -

a

' constitution consisting of the people who control channels of

communication or who are influential with the authontaﬁve
demsxon-makers . S 3
. The larger the orgamzat10n the more 1mportant thls mfor-
mal congtitution is likely to be, simply becatise the formal lines
‘of communication lead to a progressive 1mpover1shme t of ;he
informatien flows to.the Higher executives, A Merarﬁ%;s a
set onaStebaskets designed to sift, out what each member of .

f W » the hierarchy regards as, the’ essentfal,mfom;anon which will

g0 p to the next level. Tt may well be that the information .
which is r/ea]ly wanted at the top, is sitting in the wastebaskeI
« somewhere in the seventh level of the hierdrchy. Son

5 V . i
. develop a.good deal of redtindancy and informal communica< = - °
tion. These informal redundanc1es are often very hard, to, (. '
_identify. Nevertheless, . “knowmg the orgamzanon becomes;
one of the!3 pr1nc1pa1 avenues of advancement in the h1erarchy,‘ L
and this_consists essent1a11y of a sensltmty to who it is that b
really makes the demstons {These mformal orgamzatlons are'
tant where tﬁe occupants of rolest

N
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Wh.lCh are High in the h1erarchy are mcapable of handlinlg the
‘information overload which is always the penalty for author-
ity. Under these circumstances, the suppos’edly powerful mem-
bers of the organization tend to rely on cronies and informal

commumcatxons wh1ch may not be part of the formal organ-
. lzatlon network atall. .

"' ©ne sees this prmclple operating most clearIy in polmcal
. o.rgamzatxons where- the upper members of the hierarchy do
not se” through the‘hlerarchy but are imposed on it from

s for instance, the Pres1dent of the United States. In

i where promotwn at least

_ among themselves qnd
unications among themselves but not very good
communicition with the rest of the orgamzatlon either” in-
formally or formally

-~

ThlS s1tuat10n éap often cause a great deal of trouble as\
decisions are made in the hght of mcreasmgly 1magmary im-
ages of what‘thé situation is'like. There is,an iron law of
hierarchy, that hierarchy in itself tendsto corrupt communica-
tion, because there’ is always inadequate feedback between
superiors and subordinates, -but also a man gets promoted to
the h1erarchy by pleasing his'superiors’ This.is a skill which
may make for eupRoria but not necessanly ‘for survival. It also
leads to a progressive ehmmanon as people rise in the hier-
archy, of the kind of capacity which is needeﬁ at the tgp where
there are no.superlors to please. This is perhaps why, in uni-

- versities and in'many other orgamzatlons, presidents and even

deans are frequently brought m from outside. . - g .
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. a‘taxonomy of demsmn.ls beyo‘nd the scope of this .
v pa'per‘ ’But it may perhaps. staﬁt with the fundamental distinc-

Ilbn betwwn‘what»mgh&be cafled mamiepance d’eC1s10ns and N
1

'{if )reatlvefor growth decw\pns AP SN . "

Yoo L _yamtena;nce declswns and growth declsmns '




~Admissions, the search for replacement of fa

,- , Ininistrators, and the bulk of financial decisions
. category. The larger, the older, the more réspéctable the.
organization, the more likely it is fo confine itsel laxgely to
mrajntenance decisions. (The danger here is that maintenance
ma¥ pot Be adapted to a changing-environment, and an in-
stitution which neglects the creative decision may fmd itself
at a gharp ‘competitive dlsadvantage in rapidly changmg eny
vironments. - . Q7

‘into tflis '

r

-

Even in universities, it is very hard to get recogmﬂon for
the really creative decision-maker. He is often soffebody who
stands outside the regular respectable channels of academic-
and institutional life. This is the sort of man who opens up a’
- ' - new field, who creates a new department, or a neW'msutute, or,
.anew kind of activity such as extension, new f1elds of teach-
mg, and so on. The long-run success of an institution, and this

on. the ability to tolerate and even to encpurage people of this
Kind. Here again, the capacity %f. an in§titution to recognize
« . the ,intangible aceounts is often the key to-its success.

fha problam of location .
I b3 - .o s R

7'+ which has not been yery tuckr studied is the problem of loca-

' tion. A university; whlch is too 1solated will find it hard to

,  Maintain a constantmput of snmulatmghvmltoxs and also the

- . circulation of its faculty among other institutions and” assign-

ments. On the other hand, an mstltutlon whlch is tpo close to

% mtegnty ‘because it is too dlstrqcfed by easy’ access. This is

; perhapa why Washmgton has not produced a major university -

' ‘(m this country and why one is *dlmost tempted to descnbe the

. ideal situation for a major unlverslty as-30 miles from a ‘majer

, airport, These,; however, aré speculatlons without , mucle
Vo evldence ‘ v T e ; ‘ ’

h)
{ . . §

is: especmlly true of universities, depends in no small measure )

‘A very interesting problém in the theory of the university °
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. Especially at the level ofsecond and th1rd rank.institutions,
the random element is often very important. There, are large .
,aumbers of peopl for instance, who are capable of what’
mlght be called “maintenance -operations” in the role of the °
 president of a university. There are very few people who are T
capable-df a creative operation in this role, and for any partic-
ular institution it is largely a matter of luck whether they get
a maintenance man or a creative map. Two creative presidents
in a row and the university is either ruiNed or advanced into
a higher rank. Like the selection of.presidents of the United
. States, however, the process of selection of university prest-
dents has a very strong random element in it. .
NN .
"r.ha problam of financial s‘unlival '
The problem of financial surv1va1 of the un1vers1fy is closxly
related to its function as an economic unit in society. The. -~
financial survival of any institution depends on its capacity.to
maintain an 1nput of cash adequate to cover its cash outflow.
.~ In growing institutions the mput of cash should be slightly ~
'larger than its Sutflow to allow for, growth in the total stock
of liquid assets. An input of cash, hewever, corresponds-to an
" outputvof something else and an outflow of cash 10 an input -
> 'of sométhing else.. = . - . N 0

y s

; " Tt'is usually fa1rly clear w'hat the outflow of cash creates ..
" in the way of.inputs of somethmg else, for the outflow of cash
¥ - s, £6t the most part, paid out in exchange for somethmg It
X purchases mputs in the way of supplies, equipment, buildings,
" and the services of faculty ang.employees. The input of cash, .
’ however, is derived only in part from the exchange system, for L
instance, from student fees, medical fees, hospital chargés, .
. -~ royalties, and payments | gor contract research. A large part of.

" the cash 1nput of apy university is in what is called the “grants '
economy and Js*derived either from -appropriations from leg-
. lslatures, either sfate or federal, which are§n turn derived from
« the tax’poewer, or they are derived from £ndowments, alumm_
contributions, private grfis, or foundatlon grants, all of ‘which - S
fepresent Qne-way transfers ° -

%

- . The economic pos1t10n of a university is very deepkf‘mvolved e
PR | & the' total grants economy, and up to new we have not had: 7. -~
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©  very much stu&y- about this or theory about it. We can perhaps

", make grants. Just what it is, however, that produces a willing-.

stretch the economist’s concept of exchange and suppose that -
grants are made in response to some “product.” The product

in this case, however, is not a physical or exchangeable prod-
uct, but it is a state of mind of those who have the power to

ness to make grants on the part of those who make them is
often quite mysterious. I suspect that the best theory of the
foundation is that it is a 90 percent randomprocess. I am not
sure that government is much better. One of the problems here

.. is that the willingness to make grants is often quite uprelated to

Sy

5

. .
<

the performance of the grant-recipient. By‘contrast one of the
nice thmgs about the exchange economy is that the mstltutlon
‘which | produces a saleable -commodity has at least some con-
trol over what it produces, and hence its own decisions may
affect its cash input. In the case of 4" grant-recipient, the grant
* often strikes, or daqes. not strike, as the case may be,.like
hghtmng—-the risk, however, bemg much less r;hlrable
;.

A factor in the university situation-which is rece1v1ng in-
creasing attention today is a very remarkaSle change in the
nature of the market. for umversrty services. This has two
aspects—the increase in the proportion of income derived
front research as opposed to-teaching and-the increase in the
proportion of income which is derived from the federal govern-
ment by contrast with either state or lcdl government, private
endowments orfees. There has been a shift also in the relative
support whlch is given' to different sections of the umvers1ty‘
In the last 25 years, for instance, there has been a great in-*

crease in support of the natural sciefices and of the medically%;,

related sciences. We.are now seeing a similar rise in supgort
of the social sc1ences, while the support of the humamtres"lags

o
K}

These changes in the market envrronment rnevrtably have
profound impacts on the condition and on the demsron—makmg
processes of thg whole institution. There is qu1te a strong case

, fora certam anount, of viewing with alarm. How much ‘alarm

is appropnate is ’not' easy to say. It is partlcularly hard to
evaluaté -this change in the financial environment-from the
. point of view of its impact on the intangibles, such things as

onalty to partlcular 3lristltutrons the w1111ngness to perform ,

)
K
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roles which are’ not directly rewarded, -and the relative role -
;, - .. of the university itself, and outside sources of funds.

Anxiety is at least being expressed that this <Kange in the
- market environmentvis corruptmg stie integrity, of the univer- |
sity as an institution. It is feared that the tradmon, which goes
back to the Middle Ages, of the uniyersity -as an acadermc
community with widely shared responsibility among thé
faculty for its decision-making and a corresmnmg identifica-
tion of the faculty with the institution itselftand with iis wel-
fare, is giving way tp the notion of the university as a conven-
‘ient source of status, a kind of launching pad from which-

appea]s can be made for outside funds. ‘

It can be argued that we should s1mp1y accept this phenom-
enon and adapt ourselves to it. What is significant is the total
repubhc of the intelléct, not arly particular embodiment of thlsk
in a local usdiyersity. In American universities, especially, the .
very political structure of the university as a corporatlon,
‘usually governed by a self-perpetuating oligarchy or occasion- ’
ally by an elected body of ‘re®nts or trustegs, has tended to *
undermine ghe ‘notion of faculty respons1b111ty for the partic-
ular university and its governanee. The American universityy
has been described as a bé’nevolent tyranny checked and .
balanced by an agtive labor market, ‘and while this is a carica-

-ture the-face is recogmzable The active labor market, howgs
ever, ‘has one unfortunate consequence. It creates a pretty
sharp d1stmcnon within the university itself between the visible

“Cosmos” who participate in the active labor market and who

are, therefore, largely mdependent of the particular institution
- which they condescend to grace with their .presences and the
“locals” who are less visible and who do all the work around.
the house. Itfs not surprising that, under these cuc‘umstances -
severe internal strams may.ippear. -’ .. -

Q ' ‘The statﬁs :f 'stuﬂents' .

" [y

In these days one cannot allow ope of’ the 'strands .in thh -
.* composition of the university to go unnoticed, that is, ‘the*
students, Although there are times these’ days when one gets
almosta fittle nostalgic for apathy, certainly this is a very re-
markable student generatlon, ralsed as it has been from baby-

,"’ ' - s 85 136y " ~.r\ - ~ Lo
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."do not have sufficient respons1b1hty for the long-run future. A
umverslty which would be parailel to a consumer’s coopera-

»

hood on Ur Spock and TV The great problem here is that
students OCcupy an upeasy status within the university. They
are not-merely customers,’ although they'd have somewh
"ihe\ relationship to the organization that|customers have to
Sears Roebuck. Neither are they quite members of the commu-

nity, though they are perhaps closer to this these days than to-

bemg mere customeérs. It is this intermediate status between

.{the".customer and the member which makes the problem of -

student unrest and dissatisfaction so hard to handle, -

Universities-are gfluctant to admit students to full member-
ship-in the co nity with decision-making rights simply
‘because it fs felt that they are not:around long enotigh.

tivéin which the stadéfits are npt-dnly membgrs but the owne
and the ultimate gqverning authority would be eonce1vab e.
. Thi¢ could -almost be. called the “Legenﬁ of Bologna.” 'Up to
* now at any rate this form of organization has not even gotten
- off the grollnd Nobody really knows whether it could survive,

One does not have to go'to. this extreme, however o rec-
ogn¥e that there ‘is 1ncreas1ng"= pressure these days for the

=recqgnition of students as membefs rather. than ‘as customers,

_and the universities have to respond to tlus in some way. "Ohe
pOSS1b111ty is elected s}xdent representatlves oh the‘ Board of
Governors. Certamly\
in the past is pro Ving

éreasrrr‘gly 1ncapable of carrylng th

- t; »

' welghtof the new en s
.7 ‘
"It has beCome ap arent- this\ear ‘also that, as.legal and .

»

judicial orgamzatlons univérsitie Ieave very much 1o be
desired. This aspect « of the univetsadyyhas functiondd in the
past partly because it has not been seriou
ityis challenged the universities find; they ha¥ no repert01re to
fall: back on. , matters of stude;nt dlscrp e thefe is no
“graduyated deterreﬁce”-——nothmg: Betweenﬂ th slap on the

hat | has passéd for student govemrnentJ

¥ challenged. When -

wrist of admonition or probation afd’ the 1 kbuster‘. off stiy: -

pension or expulsion. Perhapsﬁimv 11::(:(@ 5 gomg ‘to haye to

set®fip small jals, under the. heading. gy of medltﬁlv‘on
chambers, to. prov1de suitably gr du,ated,‘_ ffe’rrenc rfgo:, it-
ably graduated assaults"‘ The dlsturbances 1as years
’ } - 5 ‘\ s
£ NS ]
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raise very acutely the question of the judicia] status of the uni- .

* versity within the framework of the-larger society. Is the cam-/
pus part of the city it is in,. or is it not? The I_nedie'val tradition
of the university as-a sanctuary still remains Blit is perhaps be-
%ming increaﬂsi’gly impractical.,

v

A look at ghe future.

&
]

As one looks into the future one segs the university as’an
. institution of increasing importance in society, with great re-
siliefice and staying power, but also as an institution in some
degree of continual crisis. Part of this is a matter of sheer
growgh. The kind of decision-making processes which are ap--
preﬁin’:ite in small institutions are not appropriate indarge, and |
the sheer lag of organization idunivefsities tends to give them
growth:trauma, Part of this’is ¢ servation of tradition and
rthe fact that most faculties,” especially, see little reason for
“doing anything today that tj{fey did not do yesterday, which
" aftet all is the simplest decision-making rule even if it is not
always successful. = -7 . '

A very interesting question is whether universities increas-
ingly are going to run intd competition with other types of
teaching and learning institutiens. Corporations, for instancéx
are idcreasingly taking on functions of teaching, learning,.and___.__
resedrch which previously were regarded as somewhat- the
presesve of the university. Certainly if the universities do not
adapt themselves to the modern world they will very rapidly
run.int0'new institutions which will provide them with stiff
competition, which is good at least from the point of view of
society. This is perhaps the most optimistic note on which to *
end: .
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The Wednesday Night “‘Cofloguium became known a5 that simply Because it
took place oh 2 Wednesday night during the progress of the instituteProfessor -
T. R.' McConnell chaired the discussion and participating were threg of the
institute facuity and three guests. They agreed in advance to pay special heed
to the topic of the institute which is the title of this book, but their personal —
interests and Broad backgrounds brought a great diversity of viewpoints to
.+ that topic. The collogquium itself provides a study of the several schools of
---thought within higher education which are struggling.to redefine its role in

sesiety. For that reaspn a transcription of the colloguium was considered to

be a fitting way to cqnclude this collection of papers.

The injtitute'faculty meithers panicipa(ting were: Eldon Jo.l}son, Algo Hend-
.erson, and Kenneth Boulding..The threg guests were: Sir Peter Venebles, vice- -
chancellor of the” Uniyersity of Aston,MBirmingham, England; Robert Ross, .
nationa! director of the activist New University Conference and a faculty -
member at the University of Chicago; and Richard H. Peairs, associate segretary .
of the American Assotiation-of University Professors and director of its Western
Regional Office. ' . . TN~
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. WEDNESDAY NIGHT €OLLOQUIUM

T. R. McCONNELL, CHAIRMAN
2 L

. ‘m not gomg to summarize the i issues that paVe been=

disctissed at ‘this confe;ence The assumptwn is that
there "has been a great deal of continuity to_ this conferénce,
that you know what the miain issues arg, o Gyou know which
“fssues-have been carefully avoided, by the speakers. 'S6 we
don’ t need a summary of events today, ®

. Now let -me proceed to very qmck mtrodn,cnons WIthout

?any blographlcal information. Sir Peter Venebles is the vice-
.chancellor of the University of Aston in Blrmmgham As1 .’

am sure you 4ll know, the ylce-chancellor corresponds, in our

institutions, with the president-of the uriversity. Eldon "yohn- '

son of the Umversny of Illinois, who spoke this morning; Algo
Henderson, of the Center for Research and Development,

Higher Education, who spoke yesterday; Robért Ross, the-
natiorial director of the New~Un1yer81ty nference, wnh
offices in Chlcago, Kenneth Boulding, who 4 to speak tomor-, ,
row merning. He is the program «directof of the Institute of
Behav10ra1 Sciences at the University of "Col

Rlchard H Pealrs, associate s'c\fsetary of

University Professors and’ director of the
Office of that association. Slr Peter has agre

stern_ Rggional.
[ to start off 'w1t1)‘

a, Brief .statement of some of. his geactions tcr the lssues .that :

haye arisen in this conference. . . . 7,

do; and- fmally, .
Association of

‘>
!

Y,
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., 7 ' - SirPefer; ~ . : T i A
® %t . Ladies and gentlemen, I may say the agreement was avroel - "
* ., -quiréd volunteer activity. But I accept it with great pleasure < -

.~ because it gives me an opportunity, on behalf of my wife and
. . myself, to.express our thanks for being invited tG this confer-
. “ence which we’ve found most stimulating. We’d like to say how . -
: tHankful we are, to everyone who has been so kind and wel: A
coming., - ) !

U
e,

e
. #

- . - : .
"I shall neéd that before I've finished' because I am asked,
) ", .in this very brief statement, which is five*minutes, to deal with

- the whole British aspect of higher education. I know that there -
. is a slight difference between our two ountries, but I assure °

w ~ you that this carut be done in five minutes. I shall very quickly
- say, in relation fo the issue of this conference, what the genigral =
* British positionTs at the mioment. Then I shall.go on to pick
" outfour things which seem to me to warrant further considera- .
.tion.” ! ' U oo -

The-British comparisons are very much ‘the same as here.
We have the same issues — there is fio need for a new theolog- -
" ical doctrine of the geographical distribution of original sin.". . .
- . allof jtig America, and not Great Britain. We have the same
issues.-We have students too. We vary in size of the tommit- ,
\ments. The infensity varies, and we haven’t yet'got to some of K

.~ “the intensities which you are unfiappily experiencing. Never-

— ™" theless, we have qur incidents which have béll quite sizeabie.
". I have, personally, survived two sits in or sit’ ins, and it was,
-hever-part of my ambition to have dewntrodden stugents. But
‘ " such'was the case. .o B '

-

Conn

S et ; v
. .- Onp thing I hope Wé shan’t get, which I"deplored in the-

* - - beginning of this conference, is the general implication that if °
(. oneds activVist, if one is ‘Wanting a very radical point of view, '
[ -One is courageous, one has the truth. Whereas those who hold
' the pluralist, view, and support the multivariant university, are

L lacking in courage, discernment, or truth. I've’ found this -~

- singularly unfortunate. I hope you won’t mind my saying so,
, andI wish the speaker had bgen here for me to-say it in. his
.- presmce. - o - T
£ R R ~ R - X . " :
EMC . ".‘ * ) - “u&;\ ) . 3 .




considerable. But so far, apart from sits in and. the occasional
~pot of paint, it has followed fairly consitutional means. But the
issues are important. issues include participation of-stu-
s dents in the work and life Of the university. The representation

or membership of students on senate .and council or faculties
" and depastar

t atmOSphere of universities, as.a whole, 1s much more forthcom-
ing.in these respects than it has been in recent years .
\ e — .

One of the issues is the conduct of examinations and dur-

cedures, and here we have a particular circumstance you may
not know about. We have a ‘committee, called the Laity Com-

-age young people shoyld become adult. This commitiee has
recommended, and thg government has accepted, that the age
bg,E}owered from 21 tb 18. SQ that every student wouldgh&ye

. conslderable unpllcatlons
5

TId like to deal with the development of the social sciences in
Great Britain. They are developing very fast. It’s gently come
in upon our notice that the community. af large is the labora-
tory of the social sciences. We are faced' with similar i xssues

K general view that there is a-very proper purpose and place for
the university to be investigating and establishing facfs; but
much more 1mportant the theoretlcal foundations of growth
and change ~ ] ¢ e

To ~g0 an to what we woﬁlﬁ:all the. development. Sc1ence
and engineering in the university are largely being concerned
with the theoretical basis; developrnent is taﬁlng place outside

~  -#in the analogy. For. the social sciences, the university should _
_ be that kind of place in which the work of other agencies is
. fa{vriported fostered, and the general atmosphere is in theer

’

The deEree of acgwsm wh1ch we have is a varjable and s -

ents is,now actively under discussion. In gome -
cases, ‘definite- moves are being miade. I, think the general

‘ricula. Anéther ‘one, the important one, is disciplinary pro- i

mittee. Mr. Justice Laity js the chalrman, comsidering at what,

come to the university as an ddult, and this clearly has very

Of the four th1ngs that I would like to\consxder, f1rst of all, .

which have been raised in this conference, but it would be a.

N
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I am a member of the Nationial Council of Civil Liberties.
I've been for many, many years: But it’s inconceivabl, and this
leads to may second paint, that I would be Asking the univer-
Sity or makmg a statement on behalf of the university, on

behalf or in support of, the Na’txona.] Councﬂ j)f Ciyil Liber-
ties. = <% : .
So then I come to my second pomt\—— staterients by Qhan-
cellor and umversxty, institutionally, in a corporate sense. I
- thiik 'm right in saying that the British viéw would be very

close to, that of Chancellor Heyns. Fd like to elaborate that,

' . but to save time, I'think that’s the simplest definition. { think

there’s, perhaps, more leeway in the chancellor on certain’
things, making his personal position known. But I think it

N

‘~

.

would be generally accepted that he must, as afgued by Chan-

cellor Heyns, be very careful of the reputauon and well-bemg
of the umversfty

.
1

My third one is'one which has not been mentioned .atall;

+ but to a Britisher is very,striking indeed. Clegrly, in any high
issue of well-being of the umvers1ty, it’s of the. greatest impor-
tance that lay people, the lay members of the governing body,
.and the academics should be close together. The very strong _

_ contrast between the American and British systerps’ (we've

}’ 1

found it before, but I've never realized it in full until I came»-,:

'to, this conference) is that in your® system, . you have these’

separated. In British uriversities, the Exscutive Council is

composed of lay people and academics. On my own, council

of about 30 people, there &re about 13, 12 or 13, academics'—
votmg full members, alongside the 14y people, and all these ..

issues are discussed W1thm the executlve body, not at varlance
elsewhere. . ° ‘

)’ - ,/

‘I .could give various other’ .consequences of th1s I have been

-through a whote series of evolntlons From a college of which,

I was the prmc1p‘al +I attended the governing body like your
regents apnd as a nonvoting membet, made my case. They made

the judgement: I transmitted it back. Then it became a college-

. of advanced technology in which five ofus became members

of the governing body and the position was altered. When we

became a university, the proportion was very marﬁedly in-’
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»creas.d X can assure you that the dl&lO% e betwecn lay and

aéademics in that situation.is most frultful

My last one is.to. make a comment bn academlc stahdards
and the involvement of students. I think there i§ much more
inclination ndw, in the rich universities, to bring students into
“discusston’ en academic curficula and the like. But it would be

-my judgement that there would be a resistant point — a very
firm redistance, 6n involving them “inf the conduct and ]udge
. ment of exammatlon results And I would regard that, in

- academic 01rcles in Great Britain, as the sticky.goint, Con®
< sultation as much as you like, but professwnal judgements are _
for the professidnals. I hope that gives 4 as succ)nct \account as-

possible in the tlme )

" T. R. McConnell: .
= . <

Thank you, Sir_Peter. We'll turn next to Robert Ross. -

-

<

”~

Robert Ross: . . - '

4 - L3 \

~ _TI also would like
of you for beingiso very cord1a1 This mgeting has been a
revelation to jme. Ir listening to.your dlsc§ons, 1 find that a
Jot of one’s econceptryns are true, and a lotare false

. Let me lay out a very schematlc and, 1 hope, not too dis-

. contmuous criticism of the way 1 feel the conference has’gone

- about its d1scuss1on Perhaps it was the‘way you must go about

the discussion, so then it’s fiot a criticism but a suggestmn for

* what[ wou’ld think needs to be thought about over and above
the géneral level'of i 1ssues that have bé,en on yqur mind.

My im resswn is, from many, many places, that what the *

+ rebels that you all face demand of you is not so ggach,that you
take corporate posrtrons on the war, but that, in many, places
and it obviusly varies, you live up jo.the neutrality and
detachmﬁrL tiwhich you think that you have. I tried to say this
earlier in the conference, and I don’t think that point g/as
communicgted well, Let me take a momert to do that.

But firsf,’a digression. When you talk about the u'n1ver51ty .

as an age t of social change or whether it should be, I find it

'
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very pegplexing to'discuss that unless the society that’s doing
\ _ thesocial ch}a'nging is at-least referred to; the nature of that
. which is changing, and how X is changing, and the things that
are moying it to change. These can’t eternally Jemain kind of

3 . a vague thing out there. I think you’ll agree.tht that has not
o been discussed at the meeting, . T .
. ~ » n ¢ -

_ Now, what is it tirat is being demanded=bésides the taking of
‘ , ¢ corporate positions? Not: only the students, byt increasingly
younger falulty members who-aren’t*attempting to organize,
in political ways, see that the university is a very active agent
— perhaps not of change -— perhaps of maintenance of thé
society as we see itand s it is obviously developing.
. In a society — and'now we must refer, to thig nature of that
society *— in a so¢iety which is a capitalist system;, power flows
- . in certain predictable and routine ways. Mdney has a great
deal to do with the kind of service you can get from any in-
- - stitution. I think that if you as executives wauld look at your
Jabor relation centers, business schools, and so on, that pro-
position would stand up, that, in fact, the ceriter of gravity of
setvice, intellectural, physical and concrete, that you render to
spciet;,_ is\serviced to, the privileged sectors of that society. ~
Serviced to those who, need it the least but call pay the most
for it: And finally, serviced to' those most interestéd in main-.
taining it in all its good but alsS all its bad ways.

That isn’t neutgal.-You just can’t maintain that proposition,
There are-more polemic, wrid to me more important, ways in
which you are not neutral (on your ingtitutions) and I don’t

* mean to make a personal attack at a){. Many of your injtitu-
tions, not many numerically, certaily — andthis again, I

;" ftried to say earfier — have been very important cogs in the .

( “machinery- that creattd the weaponry and the, technologioal

N - base for the cold war and the arms race. Just as importantly to -

- . 4 fne-as a sotial scientist, your institutions have been a very

.. "> important place for making the cold war and anticommynism .

- + .a respéctable myth and a respectable religion in the United ‘
States of America. This+is n6t the executives’ fault /at dll. T.
would just as willingly make tie indictment of the last 20 years

=, . of scholarshipin the social sciences. .

a3 M .
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I'meg;'gue to you that we aré reaplng what e 1nst1t.u-
tionally have sown, that ,the war in Vietnar is not a ?empor.ary'-

* aberration but, in fact, has to do with that flow of events that -
the institutjons represented here have been crucial to. Indis-
pensablllty does not necessarily render power. That was -one .
of Marx’s errors. Nevertheless, indispensability gdoes, to the § -
_ bne who is 1nd1spensablez render a moral obhgatlon

Your obligation is not necessarlly to say the war is evil, but .
to do what institutionally you claim to, want to dp, o be more,
detached from those forces. For example agalg) somethmg 1. ..
mentioned, are you gomg to treat draft resistors for going 16"
" jail — and they are going to .jail — with the same Solicitude.

\ that you trefat refurning veterans? Are’ you going'to a3§ure that
“ the resources, the research, etc., that are-available to the crty
planner of Oakland be avallable to the Black Panthers"

Ifdo not:indict you. for not beirig: concerned most recently
. with ‘the poor and black pepple but for the way In which- that .
concern has been expresséd. Because you're all- budget minded, °
. anMour faculties are budget minded, and money in this coun-
try buys’ ervice; the money which the Fronomic Opportumty
Act and HUD and“HEW have’ freed for socially .concern
action research has flowed in ways Wthh are ot opposmonal .
I'don’t say you have an Jobligation — 1 would, hke you to agree ‘_
, Wwifh me that ap opp smonal style in the socrety is good You
" don't have an obligaflym to act if you don’t agred with'that, but . , -
don’t claim that you’re_neutral-unless you have that balance. °
Xou have all mentroned balance, but.I don’ t\§\ee that balance . _
your institutions, I see, as I said, the center of gravrty of
. ¢, your influence, to be of service to those who are trying to keep
" thelid on the pot..:

ISR

’ \nnqther thing that is disturbing tqQ me, as, an 1ntéllect°ual
" “is the disdain and contempt. (condescensnon fs a pohte word ,

, in extremity, you all are for changmg yo} present,
otientati n What happens if you believe war crimes’are being”
éimmn ted now" What happens then" If you bel.leve that the

l . -
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extremlty is here it is not tha,psands of mlles aw

‘ = ‘,
.

T R McConnell - e . i

.
4 “woe

d1spensat10n and say it’s yodr turn

Kennet-h Bouldmg" T

sin by Bob: 1 thlnk he’s safd some very acute and Very un-
comfortﬁble thmgs I think it is true that the'universities are &

_The only trouble is, after )70u ve made that d1scove
you do l’;b_d}lt it? And this is not always easy to say. Jt is one
" of the thifigs that I don’t understand -very well, s i /

as a social sc1ent1st é

What are the processes in soc1ety by whlch pow r is Shifted
around9>lt does shift, and this is one-of the most fundamental
changes in soc1ety There are shifts in the power jstrueture. I,
haye an opinion that it usually happens qulte ac 1dentally I f
have a feeling that no'Society is exempt from this roposltwn

Af-ter all, .t.hls isn’t just a p,roperty of,capltahsm -~
,\—-/""M-

Its hard to see x‘nuch difference; frgm this po nt of view, *
between capltallst and socialist societies. As a matter of fact,
.in s0¢1a11st societies power is even more: cpncentra ed. At least‘

" there’s a little balance of power here. In ougssociety the Ho,use
of Lords is represented by the Rockefellers and uPonts, the
House, of Commons, shall we’say, is represented by Congress,
and the church,is represented by the university.. hus, we do.
have a plurahstlc society.. Im in favor of checks apd balances

, and 1t is 5 ' .
-not somebody else but your own people who are th crlmlnals a5

-

I

~

-

a

— espec;ally when the’ balance is "what I‘@an write checks =

The un1vers1tles cannot help but be agents of so¢ial changb, .
whether they want to or not. They are agents ‘of change in the

. ; .
o, i} ' . M
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-, total sphere of knowledge because it is knowledge which is”
.~ the prime agent of social change. But of course, social change
! . may be blind, and it very frequently is. We do things around
! the university, wquow not what we do. We certainly.do not
.know what the conséquences are.! Very Sftén we couldn’t care
. less. We do have sotne veryhgrgs@ug examples of this, Dr. -

'+ McConnell, in your papér. It is ‘cértdinly the ‘way the natural
Lt -

.= 'scigntists and the biological ,sé(ientists‘fiorse around without

- »ény notion of the consequiences, of their behavior. It is very-
_ striking in this regard that universities are enormous agencies

of social change. But a good deal of this is blind, in the sense
that, .. wearen’t aware of it. . ' ’ i

. ~

»

The social seiences ‘are supposed to be the eyes and ears of.
universities in regard to the impact on society, but I'm afratd-
‘we don’t Kave 20-20 vision. The real point is that our know-
ledge, of social dynamics is still very primitive. Under these
.circumstances, almost anything we do will have bppogite con-

" sequences from what wé iritend. That goes for the radicals and
revofu;iopaﬁés as well as it goes for consepvatives * . . almost -
everybody It is because we, are, operatingfin a systein that we -~

*" don’t understand very iwell: ' AT
- S . ’ “ Lt
Finally, a point which Dr. McConnell seems to me to have
impli¢d in his paper, that the hardest things to get at are _the

-~ sins of omission.-K'seasy enough to spot the sins of comihis-

sion because they're committed. We.would have you spot what’
‘Isn’t there. This is the hardest thing to do, and I think we have
*- to think a great deal about it. " " ’ '

~  -THe involvement with the Defense Department wouldn’t be

,quite so bad if universities had éstablished a few peace re-

search institutes,, wogld it? But they haven’t. I've been trying’

to raise-mongy for peace research for 15 years. T've just given
‘it up. You can’t raise any money.:for this. You see, the idea ~~

~ .7 that you'Sheuld apply human intelligence for the problem of

peace’is laughable around a university. Nobody gives it a
minute’s thought. It’s perfectly all pight to apply human intel-
‘ligence to destroying people. That’s quite acceptable, I think
the sense of moral outrage, among those who have mofal out-
rage, is about five percent. I feel a great deal of this myself.

. - .
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.~ On the other hand, moral outrage can easzly £0 off into -
qmte unprofitable movements. We had-a session at our home °
with some of out young radical friends a few weeks ago which
went long after midnight. Orie of them’said to my wife in a
- tone of utter disbelief, “You really believe in socrology‘, don’t
you?” With a sense of absolute aston1shrpent you see. Maybe
she doesj ‘maybe I do. She may be right in behevmg in eco-
nomrcs at t1mes A

N ’ e

N

" I-do peheve in the rntellectdaf task. It!s still’ very much in .
process and, this is something that the universities must never
forget. Their prime ob]ectlve is’ the )1nte11ectual task This
doesn’t exclude other tasks.,I'd hate to see a unjversity com- -
posed of people who have no sense of moral outrage justas I
would hate to see my daughter marry an economics man. On
the other hand,.the major task, must be kept in mind, and this
is a task_without Wthh moral outrage will be spilled on’the
ground We saw-a very good example-of this in.the Prohlbmon K
" And I must saya/ﬁ awful Iot of'my radical frlends remind mé of
* Rrohibitionists, That was the Tast great grass roots program of
" moral outrage that we had in' this country; | the last grass roots
movement. It was disastrous because it’ was moral Qutrage\/
unlllummated by very much knowledge of social systems .

.

T.. R. McConnell. . "
® - A, ] '
Richard Peairs, will you-now contribute to the discussion?

£

- L]

chhard Pearrs* ' o - .,

In'sofar as I can express the v1ewpolnts of the AAUP I will
spend a few moments stating the obvious. Then I will pe quiet
and Tisten. fo the rest of the discugsion because, I'm curious to -
see where it, leads. The association’s views on these matters
are familiar to each of you knowledg;a?le” in the statements
.of ‘policy which have long been of the doctrine ofy |
AAUP. They are statements of the pr1n01p1e of respons1ble
practlce in the professaon for whlch the’ assomatmn is guardian.

I am, of course, referrmg f1rst to{ the 1940 statement of
principles and academic freedom and, tenure It is not in that ~
statement, that qne ﬁnds support for or. agalnst positions

/ 98 Co .
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-espoused either by. Mr. Wofford or Chancellor Heyns. But
when Committee’A, in its semiannual meetings, discusses the: - . )
implications of the 1940 statement with Teference to ainstant -+ . / -
case at-Institution X involving Professor Y, it becomes quite .
Clear that the position of the association is that *academic
 freedom flourishes when professors have opinions, but institu- ..
tions donet. - ) '

“oa s
"

= " Therefore, I would assume-that Committee’A would sup-

» port the'view of Chancellor Heyns that the institugion which
mgintains the broadest 3pectrum of academic freedom is that-
- institution which permits the widest exchange of views on its’

'+~ campus without itself.adopting an opinion. We do have ‘what
4s sometimes called the loophale or the escape clause of the .

-+ flexible interpretation of academic freedom as it can be gener- © .
ated at an institution with relationship to.a special interest.°
The church-related institution which has been devéloped by <

. a special subcommittee’ is -instructive, Ink; in this area. . -
* And I would commend it to your study) - : '

"The association is cg cérnechgore eeply than it ever has
been before with refefence to-the concept of shared respon-
.. sibility in”the government of ipstitutions of higher Iearning.

-, The statement developed by the association, jointly formulated. =~ .

with the American Council of Education and the Association

of Governing Boards of Universities and Colleges, is comintg ° ‘T
, to have, great meaning. We aré endeavoring to seek.added . )

" interpretation$ of this statement to give guidance to faculties,

administrations, and boards of control.  ° :

", - 1 think ong of the most astougding aaspects of present unrest . |
on campus, to me personally, is the amount of power which
.students”have ascribed to faculty members, They themselves ]
(the faculty) have not recognized at this point that they are
. possessors of such an immense amount of power. . ' .
. Shortly after the dinner hour, I went to my car to puil out
~ some materials from the file, because I thought it might be
useful for you to hear two phrases from two handbooks of .~ °
'instit.utions of highey learning. THey are mostly instructive, k .
*. suppose, for the students and perhaps for those’of you who are
“interested in this very challepging process of the affirmatior .of

- '
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responsible standarcﬁ of practice in a faculty handl)ook for all
of the const1tuenc1es of yogr institution. -

.
A [y

There is'one handbook for an institution in. the West that
says this about on-the-job conduct for mentbers of the faculty
“You are to render- full, efficient, industrious service in the _
performance of assigned dpties. If insufficient work is ass1gned
to fully occupy an employee at any given time,.he js ‘expected
to notify his supervisor so additional work can be assigned.”

For those of you who are members of student bodies, that’s an -

" extract from a faculty handbook from a degree-granting insti- °

vl\

‘tution witich is accredlted in the ‘western United States.

" 4 . -

There is another relatively well- known state 1nst1tutlon that
has, in 4 faculty handbook, which was publls'hed or republish-
“ed in Octaber, 1967, the following language under the section
entitled “Resrghatlons and Terminations for Cause”* “Régard-
less of the provisions of. 1, 2, and 3 above, (this is where some
. notice. is taken of tenure) a faculty member who commits a

,serlous offense affecting the publlc 1ntcrest ‘may be terrmnated
summarlly by the presrdent -

ThlS is not 1905 this-is 196 that we're talklng about.’ We

,must recognize that while sofne of the flamboyance of student

protest captures thuch attention of the higher education com-
munity, there still are patient and plodding and perhaps gener-
ally unromantic activities which are being disected toward the*
improvement of conditions of life for all members of the con-
stitwengy of higher education ¢ facQLy, adminiStration, and
perhaps even boards of contr l. S

-
Ed

We are intimately involved lin a new endeavor associated
with the rights and freedoms of students, a statement about
which some of you have heard which has now been endorsed
by the annual meeting of the association. It is a jointly formu-
lated document and one ih which all of the formulators agreed
at the beginning to take no.independent action with reference
to interpretation or enforcement. Considérable efforts are
being devoted toward the establrshment of an appropriate
vehicle for. Tor the wider promulgation and announcement of this
statement to the profession and its apprgprlate,enfo/rz:ment
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+ * Enforcement, ‘of course, in the pattern of association response,

+ .. always takes the form of persuasion. Some people may see this _

. _asaform of"power. We prefer the gentler phrase. . e

3

, - With reference t¢ the issociation’s position on the patterns
I of disruptive behavior, I think ou position is clear: It’s béen
- ackhowledged from the New York Times to the San Francisco

_ Chronicle. This is not. necessarily both ends of a single spec-
¥ trum, but at least 4 rather clear acknowledgement by a broad:
. sectioff of the public media It is the ingistence that faculty
‘ . members particularly look carefully 4t their own instit tions
and seek to develop processes and procedures to protect the

"/ intitution from disruption. This has been the expectéd posi-
* * tion and the position which has been reiterated over the last 14 .
~months by-tlie association. . S , T~

1

*

T. R. McConnell: . ;o . e ‘

7 Thank you. I don’t want to put a gloss on- the remarks made -
- by members of the panel, but I take it the last speaker suggests
that, before we change the world abroad we mjght change our
own institu‘tiofls,‘in certain regards, and that we might be .
-more effective in promoting socjal change if we make some
chariges in our institutions. - , o s o,
+ +Eldon-Johnson: " . R

’ ~e -

I’m reminded, from having heard Chancellor Heyns on an
earlier occasion, that part of ouF_-'problem arises, out of-a Jack -
of agreement about what ‘the university is. I think .as we've
carried on our discussion, much of the time we’re not sure who . .
the university is—faculty, students, trustees, what have you—,

or what the nature*of the/uniyg_rsity is .. L :

™ .o s .

Td like to raise a question dbout our afreement as tp%

the universjty’s Yesponsibility is.. What would be Yyour reaction /
# *to a flatfooted statement that' the upifersity’s responsibility
‘does-not extend to the making of public policy? If we ‘had

. : ‘agreement on that, we’d be dpwi the road a.good way. Idomt *

/ knovg'if anybody would chal.lenge that or not. ‘

. . .- ‘e . -
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T. R. McGonnell: o ' g

Sayitagain. = Coa

Eldon Johnson:

.. That he university does not have the résponsibility for
making public policy. Lo

T. R. McConnell: - . a
‘Anybody respond to this? -
. Kenneth 'Boulding: . | .
‘ N o .

It depends a little on what you mean by this. There’s adif-
ference between what you may call formal -authoritative deci-
sion-inakingswhich is clearly. not in the hands of the govern-
ment or .of the university but which js in the hands of duly "

constituted apthoﬁtips,—'whoever they mdy be. But then there
is also the problem of how decisions are actually made which

* is.another- mattexaltogether. R .

I-have alf*ee'li/rig that in all' ofganiZations the only real deci-
sions that are made are at.aboutthglevel of a second lieiiten-

~ant. | mean, thisis the instructor — something like this. That~"

is, by the time you get up the hierarchy there really are hardly
wany decisionis to make:. I don’t- need to be President off the
United States to make one special decision in four years. A
president of a univefsity is Jucky if he does’ that, That is be- ~
. cause the channels of organization, the channels of commu- °
nication, and the decisfons get pre-empted in a way.

In this sense, the university is,a very powerful agency for -’

[} T

€.

~5

making social policy. This is the .diffe_ré'p,ce in influence and ,

~ power that wge have. I would say this is something that you
always have to bear in mind, a regl responsibility. In the sense *

that the university muffs it, society is much worse off, The uni-

versify has a moral responsibility toward sociéty, I would say,
¢ in the total process by which social policies are made.
- '{\ < o ': N N

A
Eldon Jolinson: .
! ®

. May 1 réact) ) ‘that? You're saying, I believe, that put;li‘c'
policy-making is a process. It has 4 certain continuity. This

® - VLI 4 Y
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leaves us with the crucial question “Where along that line does
the university get off?” You're saying at one extreme, that
part of this — and this is where I put the knot in — part of this
conception of public policy-mgking is pre-empted by and as-
- signed by society to the machinery of government, The fofial
« parf, The making of statutes andso forth. That’s not ‘the uni-
versity’s business. You would accept the knot there. -*

, But'you're saying that somewhere leading up to that — at -
least advising with some input with regard to public' policy— /
this is appropriate for the university, I think this helps some °

s in clarification: I think-we are prone fo be absolutist .in our
discussion here in’that we saly we start down a road we never

can leay%. It seems to me. that we dont have to gp to the end.

. A ié g ¢s. %3
CIf yoérée‘talking?%gdm the uriiv%?siti niaking‘é%: study of %
‘something, beyond the study phase comes, perifips, an’ ad-
vocacy phase or a political power phase, or the use of public
office phase, then the making,of public policy. And someplace
“before you get o that end,’ the univirsity gets off. It can get

off way back at just having made the study it wants.to and hav-

ing offered some consultative advice. . ] '

T.R.McConnell: - . ¢ - \
T < v . .

" Wheré do'ou think it ought to get off? - ° \

.Eldonnghnnsof:\ - ) | T T X

I think it depends upon the parti;:ular issue. I think we get
off at different places with respect to diﬁe_rent questions.:

AN

T. R. McConnell: ' . -

-

" For example?

Eldon-Johnson: - T
“Well, to get into  safe field 10,000 miles away
TR MgComnell: ~ ' . ...

-3

" Twas mtfj/ing to get you into an unsafe field if-T could. * . -
«oa - & . - - .
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f?‘ . EldonJohns(on - '

. Twas once a party to an ‘international pro;ect to make rec- , R
ommendations about the educational system in a small
) foreign country. An international téam made the recommenda-
" tions. It tecommended the estabhshment of a university 'and .
- reorgamzatlon of teacher t-rammg institutions, a lot with
respect to primary and secondary education.
K 1,
. It seemed w0 me that we were not the university, but the’
umvers1ty miglit have been in the same position, that our job
" was done when we made the recommendation. What was done
about it with respect to public pelicy was clearly the job of
. - the government of thit nation: et . -
‘L Sl
t . ﬂ} 4 thmkgthls is true w1th much of our umvers1ty relatlonshlp
to social issues, but not always: In some cases I think yow'd-
make a study and the study is action orjented. It runs from
. research, which is_ action oriented, into public polcy. There’s
. a continuum here, and yod carry it on in the action phase into )
e the ghetto, or whatever the problem is, and see it 2 long way " s
*down the road. This is still short .©f, 1et’s say, getting mixed
s up with government or confusing ) role with government in
_“  making new pubhc policy. : .

1)

*

.

-«

" T.R. McConnell . . oS

’ - A ~
- -

-

Mf Ross, c'ioyou have any comment on this? Or should we
e save. your time for spmething else? Any futther comment or oo
questlomng of the panel members? o SR j
J
|
|

.
- - ~

Slr‘Peter -_7} T - "

Jm always a bit chary about makmg ¢close comparisons.
Perhaps it might help if I point out one changing part of our
umversxty scene® don’ tknow if it will happen oyer here at all.
: With the growth of government power over education. in
S . England — in the United Kingdom — which has been” very
.+ «*7" considerable, it has been found that the case of the universities ]
L tended to go by default. If ygu have 17 universities as was. the |
S, ongmal number before the war, now expanded to'44, you have \.___,

.44 mdependent autonomous; nonrelating. institutions, all re- -
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" was going by default at the time when ‘the

latmg only through a vme-chancellor S comrmttee for purposes
of consultatmn and sharing of practlces in what'’s bemg done.

V.

It was found that the un1vers1ty case w1thﬁ$§ govemment

r part of the
‘umVerslty, the higher educational system dlrectly under the
government, was getting all resources by comparison and being

-~ pushed along by government, so it was thought I give the

worst fears of that time.

Now, what in practice happened was that first of all, the.
umversmes have come together, and I would- ‘say are now
entenng aperlod of interdependent autonomous institutions,

no longer acting ent1rely separately but acting in concert on
certain matters wh\ch they. regard as of great unportance N

P |

I would say, of those who started the wce-chancelloms com-.
mittee! in Oxford and Cammdge Club and the rest, that it~
would be anathemi that the vice~chancellors, collectively, -
should be speaking with government.and to government. on
behalf of the universify as a whole. But this is, ngw happenmg

. The vice-chancellor’s committee now has regular. meetings
" with the university grants committee and also with the Secre-

-tary of State and the De_paﬂment of Education and Science.
<A very definite effort is made to influence pohcy at top level
before decisions are made, and not to receive the decisions
and then reserve the right to complain about them. I think that
this is a very marked change, but it may not be possible on -
your scale I think with us it's certainly come to say.,

T.R. McConnell i

o

‘But this is with respect to aﬂ'alrs of the un1vers1ty not w1th

.. Tespect to the affairs of the socrety at large. Am I correct?
£ v

Sereter% ' .o R

Yes. This is quite correct, ﬁ'ﬁt h,was going to raise the ques-
tion earlier which was raised in thi y discussions, as tb whether
the mstltutronal representation by%ﬁ"mversltles should be for

educatioft only or for the whole affairs-of the' hation. I thmk .
the Br1t1sh view would be that it could be for educatlon, and

g
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-, # now being doné"in the «ways T've mentighed. For other

.mattets it would be dore by freedom of speech on béhalf
of academic faculty, and the university should see to it that the

W ) condltrons of the un1versrty ‘were such that that could be Jone.
T.R. McConnell: -~ © .
' Thank you. I"think we’d bgtter. oper this to comments and

questlons from the floor: If* ‘you wish to, as I said, you may
address a question or & commerit any member of the panel.

et Floor: N . oo
a P

T would lrke to hear Mr Ross ot "ments on apocalypse
T. R McConnell: ..

~ . -

-

Mr Ross, you re asked to speak/': S .

ESS

Robert Ross ' s o NP = t

ar . ”

The other aftemoon I said and was corrected — the gentle-
man from the Un1vers1ty of Redlands corrected me —= that

there’s nothlng you ‘can do, that each of you.r un1vers1t1es‘

would be disrupted, and he corfected me. The proper formula-
tion should have been that there’s nothing that you predtctably
will do that will head off these disruptions.
' " The original reason for these disruptions was the nature of
" the institutions. That is, they’re doing wrong. They're going to
pay. On the other hand, there are more superficial ways to
analyze the problem, and I suppose that those are the ones

¥-

p o ¥

" growing mass_movement. It is historically unique. I assume
thatyou’re aware of that, and if you go back to the history of
-even the. depression radical movement, you find that, in every
mstance if you compare campus-by-campus chapter sizes and
SO on, they were much smaller and certainly less able to
mobijlize energies than the _present student-based movements
against the war, interracial justice, and so on. N -

- 1

S 9' !

MdreoVbr, and this, for your information, is in doubt, the
nature of the political theory that these movements4 generat-

: r
‘ :
S 4oL
o
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JAFuitext provid: ic v ‘. ‘.
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. that you are more interested in. That is to say that there is a
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" to be thrown out that the threat will not be successful

mg may or may not be t;uly new. Recently, I've been a httle
de Jressed at what think are echioes of the Old Left, in theory,
ning out of the organizations I helped found. Let me just
say that one of the reasons that theSe movements not only
have grown to the pornt where they are now but also seem to

—

me to be expanding is that they are able to tap the very bas1c B

“current in American youth
I dof’t know what generatron gap means but I do have a
eat confidence in the proposition that'the subcultural differ-_-
between the adolescent college culture (its more Bohem-
or Hippie or political of whatever the deviant groupings
ght be called) and the standard American administrator’s
ulture-are really grbwmg very rapidly, There is. sﬁ)me sort of
emendous divergence-in the realities\within which supposed-
y patt of the un1vers1ty community l1ves

\

1s an internal dynamic to these movements which i 1s accelerat-
ing: In the last 18 months — obviously I shouldn«t have
remind you‘that it’s-greatly accentuated but has beent building
for at least five years - the universities stem to me to have .

| slowed their rate of response if not seversed it. I think that,

in a sense, some of the administrations that I know about are, .

beglnmng,to have the view of the counter-insurgency opera-

tion in other spheres. That is, you meet the first complication, -
of the first guenIla raid, with overwhelming force, thereby as
a_déterrent’ to future foolishness. I don’t_mean necessarily
pol1ce force, but suspengion, dismissals, whatever Unfortu-
nately; T don’t think (unforfunately in your point of view,
fortunately for my point of v1ew) Idon’t think that that’s going
to work ‘because I think that so many of the young people that
you're prepared to throw out of your institutions are prepared

.

~

a

. The second th1ng is an ent1rely different direction. One of
the students from Oregon mentioned the other day how suc-
cessful the McCarthy campalgn had been in'drawing students
out of irregular and into regular political Shannels: I think *

” ‘that that’s going to backfiré because McCarthy’s going to get

whlpped by very. undemocratlc means, and they re gomg to

’

S '
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T At any rate, what I was saymg the other day 1s'that there .
2
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Whﬁ;&xg ing to happen, I thmk is that these will turn 1nto
the lone wolf provocateurs and saboteurs. A very small num-
ber of thém. So ever that last best hope for orthodoxy, I think,
is goipg to backflre That s what I mean. I think th1s isa time |

eyén be a time of great promise for you Remember how un-

appy people were about the organization man decade and
the silent generation and all of that? It’s clear that the best
students are smart now, politically smart, culturelly smart,
creative. This whole Hippie business, ‘which L came along a

little too late for, is creative. It has tremendous energy. It’s

not so terrible, but it sure is d1sorderly, and there’s gomg to

‘ be\nam,of it. ‘ r

T.R. McConnell° . - .
¢V

I was just gomg to'suggest that we keep our minds on the

questton for the confefence. Which is “Should the umVers1ty_ .

.. be an’agent for social change, and how?” Let’s keep.that in

the front of the discussion. There are all kinds, of thmgs we
might say about dlsruptlon an(’ "dent power and so forth
Let’s keep.our minds on that .. -3sue.

.o \‘,‘
/o 4 ,

~

Floor: -

Youmissed the point. . .

L e
T R.McConnell: . 8 o f - )
Y )

Well, that’svety possible.

Floor:

i -

The university is aiready an agent of social’ chahge The
" studerfts are makmg it that way. As I have.said before, the

issue of choice is that you re either going to have to become
xeprosswe ‘and keep it from becoming an agent of social
chan e, or else you’re going, to have to find a way, to attempt
it in"creating established methods- to turn that social agent to
change into a local in t1tutlona11zed type of th1ng )
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T.R. Mcdonne' o -

¢ . . ’ )
Thank you.. That I 'think,®brings it around ¢ the point.
Perhaps S Lot .

Floor ' o - - o
¥ wonder 1£ someone on the panel would’ comment jon the

dlfferences between the leadershlp of George Meany and that

*of Walter Reuther orrthe Trade Union movement as an institu- .

tior of social change. I think there are some frultful analogies

herd whlchabear expl'orauon

"*TRMcConnell ' ." :'\\’i - . -

K »- ' - o

"i Is anybody mterested i trymg to brmg that on to-the ma]or cog ~¢
T, issue? - L \ Y :
Kenneth Bouldmg . B
This is'the first time I’ve heard the word leadership applled - :
to this phenomenon. I would say the orgapizations were mdxs-ﬂ =
.. tinguishable. ~ * g' . K o
Floor"\' Tt f 7
Do you thmk they are comparable" : )
. - Yoy .
}é,%KennethBouldmg' B S
Yes. But I don’t see a great deal of difference. I mean the.
labor movement hasn’t had an idea for 30 years, not in Detront :
or anywhere else. . B ‘
S ' o /- \
Robert Ross: e ' " o
I didn’t understand the quéstion. ' T
Floor - L : T ¢_ R
. 'lh a study between the two people, one is ‘afm administrator »
- ;and the-other is inclined to keep a movement alive, directing ~ = i
the union’s attention to the larger questions of publlc policy, ° !
_international peace, disarmament, and so on. Reuther has gone
J 4 . . N
a ; . . R - 109 v . B L, . @
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astray, obviously. Meany has not-He $ m1nd1ng
think this deserves comMént becaus¢ the universi

" asked to stop mlndxng the. store” and to go astray from ifs -
tradltlonal functron S B¢

' Bobert Ross:

Who's asking it to do that?
" ’

r:Floor:
I thlnk the students are askmg it. I'm not placxhg a.value -

on this, I'm saying that’ § the sub]ect of the conferefce.

. T R. McCOnnell o0

5, -

R S SN s - TR

SomeBQdy w1shes to say more?

———

Floor ) ) ‘
I wonder whether th1s view might also be 111\Lstrated by
+ suggesting that the way in which the conference has proceed-
~ ed has, to-my way of thlnklng, got the reactiqn rather than-the .
action. If I may suggest an action be proposed, it mlght have .
been. to have begun the ‘conference with a statement of critical
socral issues, Then we might have considefed how the un1ver-
" sities might have related themselves ta those 1ssuéh onde
whether the panel m1ght react.to this suggestion ter-
native — bothi the' approach, and whether the: panel does not
agree that really we are reacting defenslvely rattier than con-
' structlvely

L4

~ Robert Ross: ' -

I agree with that very much. I'm not acquainted with | the
general culture of the" group so I' don’t know whether that)
would have been practical. With 20-20° h1nds1ght it seems t
“me that that's a reasonable way to go about geiting at thé'issue,
of the upivergjty as an agent of change it’s to'ask what needs

changmg 7 . -2,

My concern has been in dlscusslon gﬁth 'peonle'f)ri\‘vatay-
. and_publicly to the extent I can, to be with issues — the

[}
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“
" issues of war and peace the 1ssues[ f racism in the society, the .
issues of who the umversny serves as a client, how you can -
. ..put the universities” services into use for those who Can’tnow . - - <

-~ ' pay for. them, and how the un1vers1ty can be an agent of redis- ' =
-5 tributing power. - - . . o

uuuuuu

€ ;I'hats what I'm talkmg about. Thé way to begm is to talk R
o about the society that’s changing ™t need not be’ terrible. -
% People can learn. Do you know, for example, that many. of .
A you are going to be called tools of capl’tahsm in the comlngf' Ve e
" year, or lackeys of imperialism or some such phrase" This is - 1
, very uncomplmientary and perhaps theoretlcally tangential / -
. ¢ 10 your own concerns, but I would #hink that thats really
: worth ng about. What is it; as qfficers and mstltutlons -y e
hroo- that you’re officérs of, thit'will lead yooﬁﬁudénts to say that? . .v:
- Or some of your students, . S

T.R. McConnell: - ) ' C L e

' 'ncim'{lly, that was said before [ was32. . -
. . L. e - "L ’
' Floor: ." ) '- e . - S ¢

. . - t, . . . -

I'd like to ask Dr. Peairs this question. We have seen some -+~
conspictious instances, Berkeley and Columbia being obvious ', _
examples, where it has seemed that students and faculty have = . .
tended to favor, to share, and to agree on-a more active role , - ..
for-theuniversity commiunity as a whole -— social change — *°

"and ‘the administration has seemed to act as a brake on the” .
o . way’ in which stud'exftyand facultles have'wanted to go. ’_ : .
- In a great many other mstltuuons large and small, through’
. out this countiy, the situation is quite different. You have st 2
5w dents and administrators sharing and agreeing on concerns ¢

and moving toward the university as an agent of social change,
ahd the faculty serving quite definitely as a brake. Would yon .=
comment on those differences, whether you think that’ s a'fair %
assessment, and why you thmk these differences exist?"

» b
7

LR McConnell: G . LT i

'Agoqdquestion. A Ce e
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Rlchard Pea1rs

’ .

I ean comment, If you re asklng, first of all, 11‘ there:are dif-
ferences in the commumty of higher education, the answer js
obwously “Yes.” If you’re asklng if I have done research on
these dlfr'erences, the answer is “No.” ’

, -7 :

Do the differences of oplmon that exist among the major
constituencies of the institutio on — the admrmstratron, the -

‘ faculty, the students, and otheér inferest groups that are con-
~ cerned — share a commonality in the position of the devil’s-
advocate or thé guy with the black hat? No, nct in violations
ef academic freedom, not in violations of effective’ umversrty
government, and I am sure not in differences of oplmon with
reference ‘to the proper role of the university in society.

Faculties at one-institution may have attitudes that are.more

cIosely &kin to administration than at other institutions, but -

_.Ydon’t know what that really means in terms of the importance
”6(f the debate We face

-

To return to an’ earlier pomt I think the thing that t‘roubles

me the most about the contemporary debate on the role of the
- university is the general fow level of this.debate. If. there_is a
i ., criticism’ that can be leveled against the quality of the product”

of Amerlcarr hrgher education, it’s the statement generally

that people want to change the, university. The quality of the

.debate astonishes me, in the fact that it consists primarily in
o . the exchange of slogans. When we, talk about disruption as the
first element in a discussion about thg role of the- umversxty\l\
_think we must have a rather sparse and Spare program t
suggest 'T think it is quite unfortunate, I do not mlsread the
temper as I 'hear it expressed.

k]

!‘i
[4)

Algo Henderson

ta

&
‘

-

One of the problems of our la%(uhiversities today is the
" manner in which the faculties sibdivide themselveg in the
* form of academic departments throughout the university. They ‘
do this partly because the rewards relate to, this. That is, thes -
" rewards_in the university c1rcles ‘go” toWard scholarly work,
and thls is commendable. I'm- not suggestmg it isn’t. But in
the meantime, they separate into little walled—off compart-

112 ,
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g ‘imporian} issues unless some crisis comes along that f .
say, a fdculty senate to havela meeting on the subject. I'm in:

¥ 0
P 4 ; * . i
‘&”,)3)\ . N . , Py

» ¢
’ o . . . \

. »-Inents, talking among themselves, btt having a minimum of*
‘ 11.1te1_'change on the larger ideas that should pervade a univer-

e

. sity.. - . ‘ , :
. .

i
.

There’s almost no conversation, university-wide, ‘on %?hly
ces,

clined to think that our universities are in a bad way in terms
of organization by having permitted what one graduate dean
calls “these little baronies” to build up and exist and then
.protect their vested jnterest. Some new devices need to be
found to cut across these channels to «evelop interdisciplinary

bases for work. There’s quite a bit being done in Yesearch in
this, respect but very liftle.in terms of teaching and almost .

nothing in terms of the great issues of qur society. * PR

Y ~~ , :
., - T.R.McConnell: oL ' \
.2"4' . ! ' to. ~e .
- Yes,again? -~ |, -, S, LT
s * . ‘ b ) "~ 0
Floor:, ! : oot T

) Perhaps we could b}idge ihis age gap, or, géné'ration ‘gap: by
asking that My. Henderson put his finger on the main issue

which is-that-the students perceive the university as having the

power 10 bring ‘about changes. They haven’t defined those .’

changes, but they are disappointed in the university. They
* expect the university to changg so that it might better perform

the furiction which they anticipate: - P

. r A e, . A:..
* Dr. Jphnson: ’ .

-~

]

Tt appears to me this illustrates our dileryma. The Vietnam

War is surely a critical issue. The university ought to take a*

position on that in-the public policy sphere, but if the politi-
cians, whose business it is to make public policy with ¥espect
o the Vietnam War, have differences of opinion about thig,
‘We can’t expect the universities, given an entirely different-role
in society, to know precisely what the truth is.
\{ . .

. Floor:” ' - .

e } ’

”» .
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If I"m'h@]j,aring things f6r the last three days corréqt}y, the
collective view apparently is that militant"itudents are demand-
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. reaction to this failure of the university to meet this form of

ing that a corporate position be taken on policy issues by the \
universities. I don’t think that's so. You are asked to practice , **
what you preach in termseof ywhat your ma%sron is. Ross touch-~ "
ed on thig. It seems to mie it’s the centra] issue. ~ -

Robert Ross: .,
I tried to do it twice. Keep going. - : . . .
. . = pg g_,) v o \
Floor' L T o \
Fm try.rng The_observatlon of my contgmporaries is that -
we're clouding the issue -of. student revolts and the power /

‘Tequirement, Let’s not _any longer let the meetrpg be clouded |
‘with that. Let’s get’ 5:1‘ with this central pomt aboug @vhat we 1R
“expect from them. \
. ’
Floor:. . SR . .
- s F ‘ .
I.dJrect this t& Dr. J ohnson, primarily because he’s the one '
who put his finger on it. In his remarks about where would
get off. Suppose you're conductmg counter-msurgency '
research in Thailand. That research {its Chancellor Heyns’s
«criterion for appropriate research. That criterion was: Does
it have a body of content with which we traditionally deal?
Probably so. It's a sort of science, and this involves other pro- .
- grams with which the university is engageq The anSwer there, )
s¢Yes, probably 6 .

~

What seems to me to be missjsg from Chancellor Heyns’s
. criterion is “Does it fit the moré] mission of: the umversrty?”
This mission ®¥~free, independent, critical inquiry. And the
fact is, there is no truth on this matter, of provrdmg free, in-
dependent, crr(bcal. inquiry. Our services ar¢ being,purchased =+’
. for the fringe benefits that the money this kind of research T

renders L. . . . .) ‘

_ That brings me, to. this point: You do your, counter-in- -
surgency research; ilou make your recommendatlonS' and then
- you wash your hands of the matter — if I’m to! follow Dr.~
Johnson’s suggestrons accurately My questlon to yo,u is




T e v L

“What'’s your responsrbrhty when that research that you"have
‘done is used in.an immaqral way?” Let me suggest you heed
your own Dr. Boulding’s remark’ about blologrsts horsing
around wrth,out regard to consequences of acts. It seems to
me that thls is the central issue. © . T ar
I am drspleased wrth our intellectual corruption from the
left. Much of It is pure and simple-193@’s gall. Moreover, it's -
so old it's pamful And yet, even Chancellor Heyns didn’t
address himself to our corruption from, let me call it “the
- establishment.” We are being asked to do research for fine
.reasons — nationalism, save the country, service to the pubhc
_tax support. But the question that we refuse to answer is the
_ "acceptance of that kind of life, that kind of researchy with the;
Sed @ttemﬁnt oblrgauonsahat gowitl this, édrfuptin the spirit 6f * .

5

" encouintered.

Let me suggesi as I did days ago, that people are: gOmg to

* make you'pay consequences for the acceptance of that re-
"~ search; §ust 3 Chaahello& Heyns indicated they would pay.
*‘conseq
to do that. kind of reseafch.
The questron, it seems to me, is “What do you do with tha/t
\ responsrbrhty?” *ou've .created your reseagch; you've madé
,-.%s\;"; your ,g dvisory rec¢m1ﬂen(failons. You, wash yourdands, and,
” ) at res&’grch is taken up for a clearly 1mmo{;al purpose

P B

. free, cntrcal urry just.as badly as the physrcal dlsruptlon

ences.in the form of polmcal retahauo% -if they refused

S T R ‘McConnell: , V“ s ' gﬁé_j T
. T E Eldon Johnson »you jwould ;ommerit?, ) ‘

& :Elddn Johnson: ' nl . : . .f | '
.. Thats a ggo?quesmn and:«kthmk we're dedling” here,

obvioysly, with the question of _public -policy, as we're dea¥ng

, with'a questlon with political overtones, and humn beh‘avror

" Thefe are'no simple_answers. Incidentally, that’s why we have '

- Congress. That’s why we have formal political processes by
whlch these thmgs are decrded and public posttions taken.

115 .
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, On the questlon you raise, as I understand your case of
counter-msurgency; research, first of all, I doubt very ‘many
mstltutlons would take on that kind of research )

. Floor: T, A -
That kind of research in the generality sense?

. Eldon Johnson: - .
e Yes. Well there’s plenty of that. And the university’s gotten
. into plenty of it. I take it the Manhattan project must be the
prime example. To develop the atomic bomb. But I - I'm not
sure that we really can expect to follow all of these spec1ahzed ,
kinds of projects, they ‘are projects, through to all the con-
ceivable consequences, and I think the atomic development.
_of the atomic bomb is an example. Scientists have'’ been per- ©
petually perplexed about what the consequences are. Some’
have organized to dosomething about it. But I don’t - I suspect
- it’s asking too much of the physicists and the other scientists« .
who developed this technique - for them to have explored it
all of the way through'to all of the public policy consequences
they’re after. That~seems to me to be somethmg.hat has to
be, redolved by publlc political means.

¢

&

y  Floor: - o ,
g ) .

, Should the individual who' is a member of the university
: deal with thése kinds of questions that have a quesnonable(
moral sense? .

ha)

TR McConnell:

Dr. Johnson, do you want to sey anything further? There’s
a gentleman way back there. -
Floor: . ‘ )
P . . R
=+ T would like to propose a positive note, but the only way I
can propose a positive note is to do it negatlvely I was rather
appalled when_ Profess\ﬁ’r Bouldmg 1nd1catgl that he was un-

IO 116
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- able to find-any mongy ﬂoatiﬁg around that mighit be’ avail-
/ able for research into the nature of peice, and what.might be -
~ ~'inwolved. I guess the enly thing, that js more appalling is the
- - fact that the lack-of that money has resulted inno research
in peace. In ways ofa very substantial nature, really, this has,’

N3

: contributed constructively to.the formulation of public policy.
T I confronted this question myself, and I had my turn at ‘being
N + a radical in the days of the creation: of the Natjonal Student’s
" - Association, : )

In those days, being a radical was, wanting to develop lines
~of communication with the International Union of Students,
= . D'went to the president of a prominent midwestern university
. to get the first thousand-dollar allocation for student govern-
ment that that university had ever magde. To do so, 1 had some
authority that mighf be Fesponsible for‘creating such a budget.
The solution to tlie-problem of peace that had to be found

. then, as I saw it, was not,in terms of the capability of any
academic discipline to contribute becausé it was rather clear
that the establishment wasp’t really ready for peace: They were
., geared up for war. The only thing that I could think of that
. could contribtite to this was the exchange of studénts that
might provide a little 'understanding in the academic com-
munity in terms of a comparative- experience, and I pursued
+ this. . -~ - )

. . \ - . .

I'm net hearing from the-new radicals, though, any positive
® proposals for carrying forward the research that might serve °
as the basis for a more enlightened public policy. I'don’t hear
about the young faculty embers dévoting their.time to the
** formulation of research proposals that could get at the positive
) issues. I’ admit thatit’s certainly more colorful politically to
oppose than to propose, but it seems to me that if this confer-
ence wanted to take a single issue that has been neglected by
the university- community,they should be-at the heart of the
» * -university’s contribution td public ‘policy. It would be to
- '~ examine the nature of peace and how this can”be accomplish-

ed in'today’s context. et

T.R McConndll: . = - ' e
, * Any further discussion?
2o, !
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You refer to the students so often with this mixture of

. humor and disdain fhat Bob Ross described as contempt. You -
don’t know what they’re thinking, and you’re very anxious
about it. There'is a mood of anxiety in your assembly here,
which is only slightly veiled by the good humor and the ex-
.change of asides and jokes that you can make. s -

* 1 think there are several“reasons for this that have already
been touched on. One of the reasons that there have been con-
structive proposals from the new left, for kinds of research in
social change and peace and so forth, is that their style of
operation js a style whiéh very few university people are really

_trained to appreciate. . '

In'the language of the new left, the people around the uni-
vetsities simply aren’t keyed in. They cannot serve these people
. bécause they do not understand their langhage. The univer-
.= . sity function, by and large, in the old form, is to get a concrete

. proposal written. up in a 20-page foundation grant format, -

obtain a grant, and then get office. space and shut it off some-
where in the sociology départment or in the physics depart-
~ ment or God knows whe‘xje. RN

- . 3

Then-leave it thére to operate on its own and finally come |
forth with report§ three or four years later. Meanwhile, the
only contact the people working on such proposals will have -
with the other people, even in the universitx, will be at cock-
tail parties and-such chitterchgt. . .

It’s incumbent upon you to try to underﬁa}id whdt this style
of the new left is. Some of you, I think or I hope, have gone to
an SDS meeting or a slate meeting or whatever it may be. ‘

T. ,}{ McConnell:

. Czin you teﬁ us.‘\;vhat the ~style is fairly’ concretely and

Cebriefly?” TN

Floor: . . . R

« There’s a matter of recbgnizing another form of democracy
that’s going o, for one thing. You don’t pecessarily begin with

W ——
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a proposal from a small group of intellectials who will work,

- justin secret or semisecret, with the university administration.
It’s something that has to go on in the street. It’s a matter of
comnitnicating with people in a way that universities ard not
requested to communicate. To see-it, you have to participate
init. =~ : o L

. Cne -4 ’
.- Some of their language, to e, is Just as disgusting as the
larfguage of many university administrators which I have -
“heard here. It’s just as artificial, awkward, and irrelevant. Butk
to understand it, you've got to get- mixed up with it. * o

Floor: - ‘ -

I face a rather serious dilemma in my own mind. Pm very
_ sympatheti¢ to"thie claims that-are-made.for a moral position
. "to be taken by the university. But suppose we're dealing with
a faculty scholar who has a medieval personality and finds
himself interested in a project dealing with counter-insurgen
in Thailand. Is he, as ari'indjvidual scholar, stopped from hi
desire to pursue this line of iquiry by consensus of his peers|.
in the university community? Or do we grant him freedom to i
do so? Even though he “may” be -misguided, poor soul. In :
- essense, do we tell Schlessinger and Rostow to go to hell. This
is what I’d like toknow. . N

Richard Peairs:

-7

The, quéstion probably could “better be answered WPy
@Chancellor Heyns and so I will arrogate myself-to answering
for him. I think that”?jnke' of the criteria which he ptopgsed .
which was not discussed earlier-by ong. of the respondentg was
the fact that the problém which exists has someone whg is in-
te;dsted in it. This is a very essential criterion in upiversity
activity. Jf someone in the university is interested in a roblem,
this is-a pretty good reason to permit him to investigdte it. One
of the reasons that universities have organized byfeaucracies
that do trouble practitioners of knowledge art is that they do
have to make value judgements as to whether of not the time
is available, the space is available, and the pésources of the
institution cai~permit_ it. But, in the abstraét and tHe ideal .
situation, I think that the answer to your inghiry is “Yes.” = &

~
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One more comment. I think I can cor‘ltfibuié“jus't a liitle bit
to an additional body of knpwledge. I do notfind the state:

"mients disgusting which I have heard nor do I find the rhetoric”

terribly confusing. One of the difficulties which we face is that
there'is:stereotype in the behavior of both sides or all sides of

" the ‘multifaceted controversy. I recall some recent research

that pointed qut that there were, in 1967, as many disturb-
ances with reference to hours in the, women’s residence hall
and Prices of the.food in the cafeteria as there awere disturb-

* ances relating to the Vietnam War. (1968 may be a different

year, but I think we have to recognize that all disturbarnces

aré net all the same and that we should be very careful in the

way that we Jescribe these activities as nof putting them-all in

the same bag. ¢ - .
T ’ b .

I recently became a graduate student after being .a facpﬁy
member. One, of the first things I observed, to my dismay, was
that tfuth is'where the money is, at a university. The things..
‘that are explored are the things where the funding is available.

_The selection of research topics and the direction of the flow
‘of energy in graduate study is where the funding i;.'T,he fund-

ing is from those agencies Who are the clients of the university
— government agencies for the most part, y of them with
very, very important projects for health :r,gl education but
also some projects involving the possible destruction of our
our civilization.® .o

N - ¢ . , .
"I raised the question again and again: “Do we have an”

- 4

_ obligation as administrators to balance out the picture and to

provide truth —-oppoftunities for people to study where the
money isn’t?” The answer is “People d/on’t warlt to study where
the money isn’t. It isn’t fashionable; it won’t lead to ‘profes- . .

_sional advancement; it can’t be documented; there aren’t

enough prestigious people in the (E)us‘iness.” ‘

. N 4 . . . A e
. So we’re left with a very despairing picture as to. how=we
might attack this. As university people and as educators,

.we've lost sight of some of the moral qualities that*go with
_ educational leadership and some”of the philosophical duties

that develop upon us as civic leaders, leaders of the republic -
SOAR S . P
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of learning. We haven’t gone to sc\:hool for this. We've gone to
school for our own separate disciplines. ,
e - Ithink we have some learning to ‘do and some studying to
g do to attack the moral problenis of our age. Tt can start at the.
, ~ age of 50; it can start at the age of 60 or 25, with the help of
* o the students through student ptotest. This might be one of our
- . tasks, so we can get some of the answers and provide some of

- the leadership for our institutions. .’ o

Richard Peairs: . )
.. Therg is some empirical data that shows that a faculty .
. work wdek is-a méan of about 55 hours, with azange from
v, 22-to-74-hours. L don’t mean to be apologetic, but there are .
’ a great number of members of the-teaching profession who
simply don’t have time to, become precinct workers. ¥t’s not
~* quite that simple, I'm sure, but that may be one of the realities .
-of thesituation. - ' ) o

'T. R. McConnell: : Lo ) S

.- ¥

. We're going to have to ration the time. I see many more o
hands. I’'m going to try to get people who haven’t spoken.

“ Floo;x[. ‘ T -
_ i T U iR

I'd like to ask-a questidn’about' the corporate institution )

_positiom. I don’t think anybody expects that a board of trustess .
*of an institution can take a position on an issue like the Viet- |

. nam War. I'm not so sure that anybody cares. When it comes - ,
to the position of the university, a great university, I think -
there is:a ‘quéstion as to what administrators are free, in a.
sense, and have the responsibility in quite another sensgy of
taking a position that they sincerely beligve in. U7

> \

« I think we all agree that Berkeley is a great univerkity. It’s.. ]
* ndt because Berkeley has a great board of trusteeg/ It may be "
“ becarfse it'has a great chancellor. It probably is because it has
*‘a great facultyy and poss Iy because jt has spme great, good
- administrators. Mady of us here are administrators, and I'm
concerned _about (hat my respdnsibility is to myself to take

. -

R
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a pos1t10n I'rf not at all convinced that even if the president
of an institution took a pos1t10n for or agalnst the Vietnam
~ War, that would stifle or inl any way undercut the inquiry into
that particular issue on his own campus. Its_thlnkghat s arl im-

~

portant question. .
T.R. McConnell )
There’s,somebody rlght behmd you

Floor: R

/

This question has to do with the .potenttal of somal research
or social change I'd like Dr. Boulding to comment on. I hear
people saying that after we make tecommendatlons, -we leave
them. ] hear other people ask why the activists don’t promote
.~ . some’syrt of posmve prograr for research But as I've noticed
what research has been done; currently if's been re)ected by

- legislators and other people as not having any relevance or at
"+ . least they don’t see any relevance in it. ™

As we Jp the research, what are its potentials? It seems to
me like yoy're asking the students to propose some sort of re-
search for you to do, when they have no faith in research. What

* isthe potentlal of social research’for social change?

e b

Kenneth Bouldwg

I think one should not underestimate the cumulus of im-
pact on people’s images of the social system, of even the social
sciences. Speaking as an economist,-I think economics has

. made quite a dent in the last 30 or 40 years. ‘We have not hagl

“a great depression, and with a bit of luck we won’t. It isi’t a.
zbad idea to contrast the last 20 years with the 20 years between
the two wars which were much worse. One reason’ for the
Lo generation gap is that my generation has been much more
s + deeply traumattzed than the younger generation. We've béen
 through a hell of a lot more. Certalnly This generation under
30 has had all of its life on the rising market, and it was raised
. .. on the principles of hfock.-My generation was raised on
; . behavxonsm, and was by two world wars and a great de-

s ‘47 M

P “pression.
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: . This'is a real differeace. It certainly. is. What thi$ means is

o, .- - - that the world isn’t going to be much better nntil we've died

" tissue. We're just incapable of learning anything. One of the

biggest evolutionary in\'(entions, after all, was death. The best

_idea anybody-ever had. I keep telling my young friendd that
, the most important conflict ina war is l[:&ﬂ-ragainst age.

We're a little too pessimistic sometimes. I do see some quite’

. sizeable changes in the development of social self-concious-

_=ness. 'm even moderately optimistic about ‘the international

', system. T think very profourid changéS are underway in the

. _ intetnational system, j/hich again have arisen out of the ana-
! _ lytical capacities of the intellectual community.

‘o . . Wehave a council of economic advisars. We ‘don’t have a
%= _ council of international ad{lisors so- that nobody reads the
- bombing surveys. That’s true. Give Uis a generation pg this.
Maybe we will have a council ‘of international advisdfs, and
maybe they’ll have some good advice to give which would be
even better. T'm optimistic-Monday, Wednesday, and Friday,
usually. . - . '

| -

. T .
. Floor: ( : . :
t

~ I.think that one of the problems is not the generation gap
. .50 much as it is an experience gap. And for Dr. Bouldingto .
~  talk about having gone through the depression, which I ‘did
100, is all nice arid very humorogs, but I dqubt.that it mikes

very much of an impression on Mr. Jones or Mr, Ross.- _
** What we're talking about has to do with perceptions o,f%\'/hag

are SlEngted and so forth, and what one perceives is based

what the problem .is, byt the people,wé’re trying to get to
perceive this — the students — don’t see it because they didn’t
go through the depression. .~ -

-
-

the point that Dr. Johnson made this morning about-integrity.~

Lo 4
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off. I think at the moment my generation is just a mass 6f scar *

on one’s experiences. We of the older generation know what . '

Another thing which bringﬁ the to the tain point here.is’

This is his prime point. In-integrity, we jq"dge by other‘people’s‘f

/
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actions and our own experlence I have aXeeling that what is
beirig asked here by the young radicals, or the young students
or whatever'you want to call them, is to glve them some signs

of mtegrlty which have meaning to them in llght of thelr ex-
~périences. -
N R
There are m'ahy‘ things which’ we as faculty members do,
which probably do indicate a lack of integrity. We don’t
realize how clearly this lack of integrity igwead by the young-
er generation: As a consequence, until we can develop some
stheme td, first of all, act with integrity, and secondly, com-
mumcate tfle fact to the younger generation that we are actlng
with integrity, we might as well face up. to it ‘that we are going
to have all sorts of difficulties. I'd like to know if this makes
sense fo you

Kenneth Boulding: - . }

I"d like to make a very brief comment,on th1s The prlmary
purpose of the intellectual life is to 11berate peoplé from theli‘

) 0wn personal experiehees.

» v

T. R. McConnell:

There’s a hand in the far corner.

Floor: RS
s . @ ) '
What I heap is a lot of intellgctual tale~sp1nnmg We're
releasing a lot of energy and not sitting down 'in a group of 5
or 6 people with maybe a student, and I'th sorry. I can’t see

discussing soc¢ial change without havmg a-chief of police here, -

#
¢

and g mayor here, and a city commissioner here I can’t see
discussing sotial change —- if you’re dlscussmgw

— without those people. I can’t see it being done in a g

_of 124. You keep telling us that large universities don’t work,

large lectures aren’t necessarlly the best way to learn. .

T.R.McCo¥gell: = - < i T

I want_to recognize a_gentleman whom Ive d1sregarded
before be brief:” - A ’

*a
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_ Sir Peter: )
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Th!ere s been a refererice to rebels without a program and
many a student has said this from, ‘the audxence I wonder if
-Mf. Ross w111 comment on that. :

RobertRoss: . : ' d
s ) ’

Yes. Kdon't think it’s a serious position. All you have to o

is listen to the students. They want a radical democratization

- ‘of decision- -mfaking in the academic system of governments.

They want drastically different kinds of relations to t ap- ”
‘paratus of natiohal defense and security. Many of them want
the umvers1ty that is explicitly commltted to racial justice and
poverty in the United States “

A

I don’t think that that business about rebels without a proi
gram has any intellectual serfousnéss- whatsoever. That is
New York Times polemics by people who dor'tlike disorder.
There is a more serious problem. I was involved i in some peace
research project§ that new left students created — very much

*
¥

‘o
<
3

-

on the isgpiration of Kenneth Bouldmg .1 don’t' believe we- .

need more research to keep the United States out of counter-
insurgency wars. We need to get out of those countries. A man
argues that the’ university is the new church. And one of the
- liturgies -of the new church is research, research, research,

mble, mumble, research A lot of"fjfoblems are political
problems that don't require a lot of new knowledge. They re-
quire people to change their minds. -. '

" T.R. McConnell: i : - >. '

”
»

Does the professor wish to make a quick response?
.- 1

I:wonder if I could go back to the gentleman who made
the, I thought, very pertinent remarks about integrity, and the
commumcatlon of infegrity, who was laughed out of court

by a good intellectual crack. I real]y%?\{:lk he had a point. And
I must say, as a senior academic admi istrafor, in our system

we’ re,hybrlds, ‘whether we’re fertlle or not, of course, is an-

¥
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other matter. But I must say that I, from my background of
expenence am very troubled by some of the questions asked

\\ here tomght
’ (P . o s 2

. I thought the gentleman who early made the remarks about
. defensive po itions was perfectly right. The whole tenor of
presenting subJEcts ine vitably in cerfain cirsumstances leads
to defensiveness. -And so one overcompensates. One has to be
extremely careful about this, particularly in dealing with stu-
T dents Clearly, in our situation, I assume it’s the same in yours,
they “ar¢ members of the unrverslty But one has to admnrit that
many_academics regard junipr members as inferior members.
This lack of integrity in relatlonshlp is caught not taught: I
don’t think we deceive them. - .

My own experience of confrontation with the students was
the first realization of this. The second consequeace of it was
to be saying to myself, and I hope to myglleagues, first of alt:
If two sifips get on collision course, is all, the error on one-

. bridge? It might be qn two bridges. I do assure you I'm not
. speaking here with any holier-than-thou attitudes. I'm trying
" to communicate to you what actually happened. R

- I addressed three meetings of students — probably 3,000 in
all — and we were initially two groups of people shouting at
each other across a void. There was no communication what- - ;
« = soever until we could get into that situation of commumty
MR .. with. integrity, as the gentleman ‘ stressed. They certainly .
weren’t believing us initially; we were tdo clevdr; we were pro-
. fessional; we were putting over the tricks fast. Unnl the basis )

.. of integrity was there and manlfestly seen to be there, there~ .

was ng possibility of progress. . . /
I think this is one of<thie hardest things that the academic,

) after yeats of professional experience has to learn because g
we,re not scoring points. I'm trylng to share with you an ex- .
perlence which, I can assure you, was a very 51gn1ﬁcant/one«

* in 1 my own profess1onal Jrfe - .

¥
The second th1ng is that one must get away from the feelipg
that IM@e thou art ~f1rm\'/he is stubborn. Speakmg

. '.' ' ' . *
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sc1ent1f1calty, I am pure, thou art applled he is technological,
_ In the student situation, we could be saying that I have 1n1t1a~
t1ve byt they are deviant.

1]

It’s this holy motive connotation of wqu in and efforts in
‘ certain drrectloys to change the university; I hope th-rough con-
stitutional channels by constitutional means, ‘which is some-
how_played out of court with a felt lack of integrity. I think
.. the first duty I had, and my colleagues had, was to establi¢h
with the students a basis of talking together. This we managed
\over a period of five weeks. In the end, we established a work-
ing group to look — net simply at student representation on
" X.and Y — but at the participation-of members of the uni- *
ver51ty and ifs work and life, which was mugh wider and took
in the academ1¢s as well as the students and the lay people

In contradlstmctl,on to many of the gtbups which have been
set up in our country to discuss thesg matters, I'm happy to.,
say in my case, “the workmg group contains three lay members

- of the governing body, four academics, and four students.
They are at work on this job, of trymg to look at the work
and relationships of an institution' which received the® Royal
Charter not four years agd. So much has the world changed.

. ~ ; .

I’'mssure the gentleman who said that it must be with in-
tegnty, and it must mamfestly be seen, td be there like ]ustlce,
was on'to a basic point. 3

N ’ , N -

- T R. McConnell

T . . .

- These retharks, and some of the ones which Just preceded
Slr Peter’ s/ lead me toomake a comment.

We had ,several students at a faculty meeting not\IOng ago, .
“and the discussion lead me, to say, “It’s. amazing how early
« the sense of infallibility develops™” If I remember correctly, '
mine-developed full-blown” at about the same age and hasnt
been reduced since. - . e

" I have been eoncerned, in a llngermg wayy with the discus-
ion of the truth which was so prominent in the early session
“of this conference. I had an unhappy feeling that some of the

127
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discussants meant the truth. I had ar unhappy feeling that the
truth is'something you start witl; ot something you pursue. I

- had an unhappy feeling t when you start with the truth,
- the truth will determine the selectlon of staff and student and

curriculum. I think I’d rather pursue it. N
" Finally, thinking of the sense of infallibility, which so many
of us possess in generous degree, we should contemplate the
truth with humility. I'm no(g& all sure that we know all we
need to know to solve the world’s problems. I am quite sure
we don’t. If we have learned anything recently, it is.that these

desperate problems that have been mentioned are extremely

complex, and extremely difficult to solve. We badly need the
fundamental knowledge with which to approach them. This
mmeans to me that this is the primary function of the university
even if it has other functions. If we contemplate the truth with
hhmlhty we night remember what Whitehead said, T“Nothing
is more curious than the self-satisfied dogmatism with which
mankind at each period of higtory cherished the delusion of the
finality of its existing modes of knowledgé, although I think
there may be some revisionists in the group.” And then White-
head went on, apparently remembering what had" happened
to seience in the past, “Einstein was supposgd to have made
ap ,epochal dlscovery, I'm respectful and intetested, but also
skeptlcal There is no more reason to suppose that Einstein’s
relat1v1ty is any more final than Newton’s Brincipia.” The

,humlhty with which we ought to approach, our task, it seems

to me, is something I would llke to rerfiind. myself

X
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ance. In many cases it created the models that publicly supported
universities and colleges later followed. Phllanthropy financed
the developments that helped make the tradition, and it paid for
the, frnplementatlon of -policies, ideas, and theories.”

Daniere, Andre. Higher Education in the American Economy. -
New York: Random House, 1964. 206 pp.

An economist’s view of higher education. Much of the book is
-not directly relevant to the topic of this bibliography, but it does
illustrate what the radical reformer of higher education will face
if he tries to change universities without a close study of how the
institution will fit into traditional economic frameworks. -

i .

Dent H: C. Universities in Transition. London Cohen and

~ West, 1961. 176 pp. e o
“Universities have always been in ‘transition . ... . The process of
change™ has been unending because the umversrt1es have never
failed to respond to the pressures, bath intérnal and externgl-
which have continuously been brought to bear upon them.”

* De Vane, William Clydeé. The Amerzcan University in the
- Twentzeth Century. Baton Rouge: Louisiana State Univer-
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“sity Press, 1957. 72 pp. )

Four papefs presented as the, Davis Washington Mitchell Lec-
tures at Talane University,.They are “The University—Iits Scope
and Funttion,” “The College,” “The Liberating Studies,” and
“The I}piversity and the Natipna%lulture.’,’ ‘

‘Dongerkery, S. D. Universities and National Life. Bombay,
Indig: Hind Kitabs Ltd., 1950. 115 pp.

- The/author says, “Univerities are an integral part of the life of

the people.. They ot possibly lead ‘an isolated existence, If

> 50, they would wither and die.” This book

: ucation for Dempcracy and the Uni-
versity Education iSST séen throdgh a foreigner’s eyes.

Ducrst, Bernard-and Rafe-uzZaman. The University Today:
! Its Role and Place in. Society. Geneva: World University
Service, 1960. 333 pp. - - ‘ .

See particularly chapter four of this study' of higher education
throughout the world, “Autonomy of the University.” : - :

‘Earnest, Ernest. A¢ademic Procession: An Informal :Hist;)ry
of the American College 1636 to 1953. New York:, Bobbs-

. ~Merrill, 1953; - -

" “The history of the American college is an impdrfént chapter in
the larger chronicle of the fation’s cultural history.-Reduced to
its basic elements, this history is a record of a conflict between

B

. inherited tradition and-the needs and desires of a restless dynamic .

society. The present study is an attempt to describe and evaluate

both the tradition and the various forces opposed to it”

Eddy, Edward Danforth. Collégés for Our Land and Time

.
P b

New York: Harper and Bros., 1957, 328 pp.

Achistory of the land-grant movement, prefaced by Russell'L. -

Thackrey. -

o %

Eliot, Charles William, Educational Reform: Essays and Ad-
. dresses. New York: The Century Co., 1905. 418 pp.:
The speeches and essays of Charles William Eliot, president of
Harvard, beginning with his inaugural address in 1869 and con-
cluding with ari ‘address concerning the functions of .education in
" a democratic society given in 1897, Of particular interest today
is a brief speech entitled,-“An Urban_ University,” pages 395-
398, : o - . '
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Eliott, Edward C. and M. M. Chambérs. Charters and Basic
Laws of Selected American Universities and Colleges. New
York: The Carnegie Foundation, 1934.-640 pp.

‘This study includes 51 public and private institutions and-relates,

i not only their charters regulating internal governance, but alsof

© federal and state fats and judicial decisions which affect-them.

‘A valuable reference. .

Vo -
Fairchild, Henry Pratt (Ed.)W¥he Obligation of Univérs&'ties
. ito the Social Order, New York: New York University Press,
1933, 503 pp. : . - i
Rt Seventy educators and intellectual leaders discuss the title topic
’ from as many points of view. £

Fehl, Noah Edward. The Idea of a University in East and

‘West, Hong Kong: Chung Chi College Press, 1962. 402 pp.

* A comparative, historical study of university education as it grew
up in Eastern and Western civilization. '

Ferguson, Charles. The University Militant. New York:

"Mitchell Kennerly, 1911, 184 pp.

.. A look six decades into the past which exhorts universities not to
set themselves in opposition “to any of the existing arrangements
of law or custom, but simply regard them as any other phenom-

"ena within the field of science.” - y

Fine, Benjamin. Democratic Education. New York: Thomas
* Crowell Co., 1945. 251 pp. . o T
. An exainination, just before the flood of post-war GI's, of the
_merits of the “aristocratic” and the “democratic” approaches to
“higher education in America. The author, education editor of
_the New York Times in 1945, illustrates the influence of higher
education on America bysexamining the philosophies of St.
John’s at Annapolis and the University of Chicago. s

Fischer, Joseph. Universities in Southeast Asia. Columbus,
= Ohio: Ohio State University Press, 1964. 133 pp.
“This monograph is a preliminary essay on the possible uses,in’
. "y_underdeveloped countries of the university as 4 unit for social-
sciefice analyses.” ..” - . .

Flexner, Abraham. 4 Modern College and a Modern School.
. Garden City, N. Y.: Doubleday, 1923. 142 pp. . . -
These were originally two pamphlets, now published together in
R book form. The first provides an insight into the early movemént
. » within all higher education t{o{ “recognize the practipal” ir Amer-

L
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ican life and to train students to practice ifi professions once not
acceptable to academia. 'While Flexner encourages better educa-

tion in the professions, he derides the setting of “standards that
even the teachers can’t méet.” _ \ -
L ] L, 4

Flexneg, Abraham. Universities: American, English, and Ger-
man..New York: Oxford University Press, 1930, 360 PP.
Flexner’s comprehensive writings on the direction and content:
of university expansion continued. «, . . a‘university should not
be a weather vane, responsive to every variation of popular
whim. Univérsities must at times give society not what society
wants, byt what society needs.”

Foerster, Norman (z.) The Humanities After the War.
,Princeton, N.J.: Princeton University Press, 1944. 95 pp.
* Discussions of the title topic before, the-end of World-War I by:

Norman Foerster, Wende Wilkie, Roscoe Pound; eodore
" Greene, Abraham Flexner, William MacNeile Dixon, anf Gor-
. don Keith Chalmers.  * .

Frankel, Charles (Ed.) Issues in University Education. New
. York: Harper and Bros., 1959. 175 pp.
Ten contemporary American scholars speak out on issues facing
university education today. The sixth ‘chapter,*“The University .
and the Community,” is of particular Interest. o -

Columbia University Press,.1937. 529 pp.

Subtitled “An Appraisal of Fundamental Plans and Trends in -

American Higher Education,” this»is an excellent, scholarly *
discussion of the de facto nonpartisan stance of the American ™

university. Much of it is as applicable.in 1968 as it probably was

in 1937. , . v <

. 'Fraser, Mowat'G. The College of ihe Future. New Yotk: . -

~

Gandhi, i/I K. and others. The Idea of a Rural .Uniyersity.
Sevagram: Hindustani Talimi Sangh, 1954. 102 pp-
- See especially the '1st Chapter, “Higher Education;” by Mahatma .-
" Ghandi. ] . ) S .

" Geyer, Denton L. Current;lssueg in Educq"t’ion. ‘Chicago:
- Werkman’s Book House, 1945. 92 pp. .
Part 1T of this brief book is a history and analysis, prd and. con,
of federal aid to education. The analysis is made at a time when, -~~~
higher education’s relationship to the federal government had

just been vastly shifted due to World War II. :

-
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" Gorovitz, Samiuel. Freedom and Order in the University.
Clevelarid: Western Reserve University Press, 1967. 218
pp- . o ) ' !

A diséussion of the lirnits of interna} restraints to be"imposed by
the university and the degree to which it should oppose restraints
felt’from outside. Includes contributions by Walter Metzger,

*+ - John Searle, Sanford Kadish, and Paul Goodman. \

‘ ' ’ ! ' .

. Gould, Samuel B. Knowledge is o Enough. Yellow Springss
Ohio: The Antioch Press, 1959 232 .

A collection of the speeches on higher €ducation of a former

president of Antioch, now president of the State University of
, New York. ‘ <

. Graham, Howard Jay and others. The Students Speak Qut.
. + New York: The New Republic, Inc., 1929. 269 pp.

Twenty-two students from as many colleges speak out on the
improvement of their Alma Maters. -

.

{’ Harper, William Rainey. The Trend in “Higher Education.

-8

Chicago - The University of Chicago Press, 1905. 390 pp.
“The University, I maintain, is the prophetic interpreter of democ-
racy, the prophet of her past, .in all its «vicissitudes; the prophet

of her present, in all its complexity; the prophet of her fufure, in

.(‘

&

b4

1L4ts possibilities .. . some (universities) are deaf to the'cry of - -

) 1
_ suffering humanity; some are exclusive and shut up within them-
selves; but the true university, the university of the future, is one

the motto of which will be: Service for wherever mankind is,

-whether within scholastic walls .-. .orin ... thf: world at large.”

Hartshorne, Edward Yatnall, Jr. The Ge_rmqu]niversities and
National Socialism. Cambridge: Harvard University, Press;
1937.°184 pages. : :

>

A prewar analysis of the place of the German university in shap- .

. . ing the Third Reich. “In the last analysis the monopolization of -

the liberal scientific university by the dogmatic totalitarian state
has meant a-renewed emphasis on social, at the expense of in-

tellectual, values. . <

. Hechinger, Fred. “What Should a University Be?” AGB Re- -

ports. June, 1966. pp. 20-21.

. From an editorial in the New York Times and concetning 3 sym-
Jposium at the Center for the Study of Democratic Institutions
.- [ titled “The University in America.” '

2, . *‘v136 - ' /’/' <t
PP R A 8 LT
. 5. . , )

. ) o,
““ . =

¢

LI

!

&
Sy
R

-,




TR )

$

. t

" .. *"Henderson, Algo D. “The Role of the Governing Board,”

o *> AGB Reports. October, 1967Mpp. 1-31 (entire edition).

i . ° “Thelay board . . .-has some advantages of involving representa-
tives of the general public in the formation of policy ....”,

" Henry, David D. “Some Critical Issues in American Higher
- ., Education—the Public University,” AGB- Reports. June
-, 1967,pp.5-23. -, ‘ )
.= - The president of the University of Illinois takes a look at “who
7 . controls education?” \ : ‘
=  Howes, _Raym_onél F. (Ed.) Toward Unity in Educational @
"1 Policy. Washington, D.C.: ACE, 1953. 223 pp. -
' Of especial interest-to the subject of this bibliography'are three
articles on pages 52-63. Presented to the annual ACE meeting
in 1953, these papers‘speak of the dangers to the goals of col- =~ 7
leges and universities as the McCarthy movement begins gaining
, full ipetus. Also included are sections on ROTC and the im-
plications of P.L. 550. - ‘ ' ¢

/ Husain, Zakir. The Dygamic University. London: Asia Pub-
. lishing House, 1965. 117 pp., e ,
Husain, vice-president-of India, examines .the responsibilities of
..+ * higher education as he sees them in the India of the future.

. Hutchins, Robert Mayna o Friendly Voice. Chicago: The
_ .- Uniyersity of Chicago Press;\1936. 197 pp. - 8 oo
© Addresses by one of America’s b own advocates of the

aloof, “objecgive,” stance of liberal arts education. ” .

7/

“International Student Conference. The RIC Yéarbook. Rot-
.. terdam: Research and Information Commission of L.S.C.,
1959, 160 pp., - - , e
" A report on the status of acadgmic freedom, Particularly that af-

' - fecting studénts, throughout the world in 1959. . .

Jacobsen, Ernest A. Obl;'gqtions of Higher Education to the

£

“Social Order. Logan; Utah: The Faculty Association of,
Utah State Agricultural College, 1955. 31 pp.” RS
“Changes in our so¢iety during the_past half century have bee
< - " phenomenal. Higher education has remained relatively stafic.”
- 7 Jaspers, Karl. The Idea-of the University. Boston: Beacon ~
e Press, 1959. 135 pp. ‘ . '
7 One of the emjnent philosophers of the 20th centiiry—an “ex-

’

v, , "' ' ; a@’ '137 i i, . _— . ¢ &

_ 0 1447




.
o
2
.. . . -
- . P
- r
I

istentialist” — exammes;hrgher education. Of pamcular interest

.. is the final SCCth§, “State and Society.”

. &
} * Jones, Howard mford.<_Education and World Tragedy.

, -Cambridge, Mass.: Harvard University Press,’ 1946. 178 _
PP o '
“The values that may help our sick society will come, not from
the, dictates of specialism, but only as we have thé courage in

. our collegss, so far as they can help, to face directly the tragic
. * " dilemmd of our era.” *© ° ) .

Jordan David Starr. The Trend of the Amertcan Umversrty
. . Palc*Alto* Stanford University Press, 1929. 126 pp. .
Concentratlng on curriculum, these three essays show that evolve-

ment of liberal education in the context of, American social stress
. and on-campus confhcts concernmg governance. . .

L . Kelly, Robert Lincoln. The Amertcan College ang the Sqcial
. Order. New York: The Macmlllan Company, 1940. %0

“Smce the ends the community seeks are usually very volatile,
. the colleges are called upon to assist in maintaining a balance of
. mdrvrdual and social forces . . . . They have the function of serv-
” " ing as balance wheels They cannot be efcpected chameleon-
like, to changeg&lk_color of their skins in responsg to every ex- . i

ternal stimulus or pressure.”  ° . :

' Kennedy, Gail (Ed.) Educatton for Democracy Boston: D
C. Heath and Co., 1952. 117 pp. Tk
* Readings representing points of view during the bitter debate .

whigh followed the release of the Report of the President’s Com—
mission on Higher Education, ‘

Kerr Clark. The Uses of the Multtvers:ty ambridge, Mass *
Harvard Unrversrty Press, 140 pages, 1963. . - e
“The university is being called uport to produce knowledge as .
B " never before—for civic and regional purposes, for national pur-
\ poses. . .”:A general scanning of the varied uses of the contem-
- porary umvers1ty and a justification for those uses.

\ .
_ - Kibre, Pearl. Scholarly Privileges in "the Middle Ages Cam-
o ' bndge, Mass.: Medraeval Academy of Amerlca, 1962. 446
.o imoppe .
7' An account of the rlghts pnvﬂeges and immunities of scholars- -
N and universities at Bologna Padua, Paris, and Oxford. - el Y
ﬁ’:‘ﬂ’ . . * i ‘ T ' "
.‘ e ‘ '— l. .,41& .i . . . ) . )




Klbre, Pearl. The Nations irithe Mediaeval Umverszt}gs Cam-
bndge, Mass.: Medxaeval Academy of Amenca, 1958. 240

PP 2
- An analysis of “the corporation or association of masters, teach-
‘ing all the arts, inscribed in the same role and living aunder the
same laws, ordinances, and chlefs,” otherw1se known as natlons

S Seepartlcularly pp. 1-64. .

R Y-y

Kirk, Grayson. “The University. in Contqmporary Society,”
AGB Reports. November, 1966. pp. 13-18. :
“University leaders nowadays seldom aré free from involvement -
in somespublic contro rsy. They must manage what is in reality
a large business enterpfise, but one that is dedicated to_non-busi-

" ness ‘purposes, and_they must do so in a way that will be ac- .

directed to the topic of-this bibliography. -
Kirkpatrick, J. E. The Amerzcan College.and Its Rulers. New

An examination of college governance which in the end advo-

. ' trustees. Chapters 13 and 14, “Students in Revolt-Militant
o - Minorities on Campus,” and “New Ventures-Cutting Logse from .
th Rotarians” are of interest. T

Kirkpatrick, J. E F’orce and Freedom in Educatzon Yellow~

14

—The author attempted, fou"decades ago, to show“that our pres-
" ent 'school system belongs, both intheory and practice, to an -
.eatlier age, that it em‘bodles few deémocratic, principles, little -that.
is useful and much that i§ harmful to a democratic society. It is
further suggested that what we now ‘ave is not education at al, *

:(u):" : y

ceptable to four different publics.” An excellent, short piece =

York: New Republic; Inc., 1926. 309 pp. . o

cdtes-“home rule” for colleges and abolition of ‘absentee; “Tory” . ‘

*Springs, Ohio: The Antioch Press, 1929. 128 pp. e

merely instruction discipling, inass schoolmg in the mter&t\

’ad

of the stattIs quo., . ..

1Hil, .+

' nght ar W. WhaﬂC'oile_ge B eszdents wy ‘fChagb
' ’Ife Umversﬁty of Northt arolm?f P7ress, 1940, 377

PP

] Completéd in 1939, this book is an attempt ro{xgh ﬁ\ﬁtatwn
5 and paraphrasing to show_ how college pre51d ts look"at € re-
- sponsibilities of higher education. Section 6 is,entiffed “Gbliga-
tions to Socxety’ and contains such subject headings as: Genera
. Principles; The Lower Schools; The Education of Women:
. Education of the Negro; The Effect of. the World War; Adh
giucatlon, Federal Relations; éq

ass. - ”~ “ .
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« Leach, A F. Educatzonal Charters and Documents 598—1909
Cambndge England Cambridge Unxversxty Press, 1911.
582 pp.

The legat’documents relatmg to British schools over a period of
13 centuries. , i

o Leland Stanford' Jumor University. The Umverszty amd’ the .
‘ Future of America. Palo Alto: Stanford Un1vers1ty Press,
.. 1941.274 pp. s

. A symposium during the Fiftieth Anniversary of Stanford mclud-
ing educators and intellectual leaders from throughgut he U.S.—
pre-Pearl Harbor.

—_—

Lllge, Frederic. The Abusé. of Learning: the Failure of the
German University. New York: The Macmﬂlan Company, ]
1948. 184 pp. S
“By studying the ideas and ideals that msplred directed, and
finally corrupted the teachmg of these umversmes ¥ hope to shed
spme light on the way, which,’ in little more than a ventury, has
led from the noble” dlgmty of the brothers Hunboldt to the de-
graded life which today creeps in the ruined German cmes

Linden, Walter A The Dynamzcs of Higher Education. Pitts-

burgh: Thg Pittsburgh Printing Company, 1939. 402 pp.
A soclologrcal analysis of. the history of hlgher education as a”
® social mstltutlon . ) P

- Madsen, Davx¢ The National University. Detrort Wayne

State University Press, 1966. 178 pp. . ¢ -
A history of the concept of a natlonal” un1vers1ty from colonial
times to the present.

Marsh Clarence Stephen (Ed.) Orgamzmg Higher Educa-
Yion for National Defense. Washlngton D.C.: ACE 1941
67 pages. }
Papers from a conference held ten months before Pearl Harbor,
illustrate the begmmng of a since increasing involvement of high-
er education in the military sector. Brigadier General Lewis B.
.- Hershey was a speaket. He concludes, “but there must be for
the good of the country and for the good of the colleges a large
- represenutlon from college perTonnel at all times in our defense
forces

fayg ’

Mayer Frederick. Creativé Universities. New Yorl; College
and University Press, 1961. 111 pp.




“To preserve iankind, universities must not only mirror the
dominant currents of society, but they must also be -beacons of
enlightenmgnt so that society can become more rational and
Hmane.”. ) * ’

(-4

. *  McAllister, Charles E. Inside the Campuis: Mr. Citizen Looks*
at His Universities. New York: Fleming Revell Co., 1958.
247 pp. : . -
A president of the Assogiation of Governing Boards takes a look .
at American higher education in order to explain to citizens the -
realities of everything from teaching load to Communism on
* campus.’ . = . -
. . )
Meland, Bernard Eugene. Higher Education and the Human
Spirit. Chicago: University of Chicago Press, 1953. 204 pp.
-The author contends that the duty of higher education goes
beyond the imphrting of objective knowledge and into the ob-
ligations of a spiritual and moral nature."To_do so would imply
, that higher education must be possessed of a moral or spiritual
stance. This book is an attempt fo evaluate the willingness - of
- higher education to both assume and Asucceedih such a stance.

Melby, -Emest O., Andrew Conway fvy, Franklin Porter
" . Graham® Higher Learning and the World Crsis' Washing-
- ton, D.C.: NEA, 1948."22 pp. o\ » .
Three addresses, one by each of the three listed authors. The
first, “The Role of the University in Building World Peace,™
begins, “Universities are among our oldest social institutions. *
Speaking .generally, they have characteristically been indifferent -
‘to their social responsibilities . . . not infrequently they have
viewed questions of social policy-as practical matters which i
outside of the rightful concern of the university.” :

RN

S Id - h.:

“Mill, John Stuart. Inaugural Address. London: Longmgns,
Green; Reader and Dyer, 1867. 99 pp. .
The new honorary president of the University of St. Andrews
delivers in his inaugural speech a comprehensive portrayal of
his philosophy of education.

— Miller, J. Hillis_and Dorothy Brocks. The Role of Higher
Education in War and After. New York: Harper and Bros.,
194,222 pp. o -
In relation to the topic of this bibliography see “particularly
Chapter 8,“The Responsibility for Civilian Morale.” :

141 -
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Moberly, - Walter The Crisis in the Umverszty London
SCM Press Ltd., 1949. 316 pp. .
A post-World War II writer addresses hinfself to”the q-.iestron/ '
“Can universities adapt themselves to ? world ‘of insecurity?”
. “All familiar questions of policy . . . require to_be rethought
in the new perspective.” See pp. 30-49 and 225-260. : ‘

Neilson, William Allen and Carl Frederick Witte. The Func-
tion of Higher Education. Evanston, Illinois: Northwestern
" University Press, 1943. 64 pp.
Twa lectures on the function of the university and of the liberal

arts college, given in the context of World War II and the exodus
of professors to Washington and war.

.

Nevins Allan. The State Universities and Democracy.
Urbana: Umvers1ty of Illinois' Press, 1962. 171 pp.
These lectuges, delivered at the University of Illinois to mark the
centennial of the Morrill Act, are an exammatron of the
development of state and land-grant institutions in four stages.

Newman,”John Henry Cardinal. The ldea of a University.
New York: Longmans, Green dpd Co., 1929. 519 pp.
A classic im the history of higher education, which, if not ad- -
dressed directly to the subject of this bibliography, provides a
.’ starting point for more contemporary doctrines attempting to
relate the university to society. .

Newsom Carroll V. A University President Spea[cs Out. New'
York: Harper and Bros., 1961, 115 pp.
An educator and college presrdent speaks on the accumulation
of 25 years, of experience in cplleges and universities, touchmg
many times upon the topic of this bibliography.

Niblett, W. R. The Expanding University. London: Faber and
Faber, 1962. 132 pp.
A report on a conference held at Oxford in 1961 at which the
contributors “were aware that the-real problems of the expanding
university are . . . conderned with «( rts) fundamental obllgatrons
- both to (its) students and to society.”

Norton, Arthur O. Readmgsﬁgn the Htstory of Educatton
Mediaeval Universities. Cambridge: Harvard University .
Press, 1909. ¥53 pp. .

This book is a general history of the medaeval university. Of
interest to the subject of this bibliography are pages 80-101 deal-
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= m ing with umVerstty pnvﬂcges welatmg to soverergns, the law,
taxatlon, and q}umcxpalmes . .
President Commlssxon on Higher. Educatlon, The. Hzgher
“ Education for Amerzcan Democracy New York: Harper
and ‘Bros,, 1947. . .
Included I this book are all six of ‘the velumes covering the
variqus elements of the report.of the Commission. Of particular
interest, is the first voluxye, “Estabhshmg theé Goals.” -

Pritchett, Hepry Smlth The SM Umv‘ersztzes

*Reprint ffom " the University of California Chronicle,.
Volume XII, 2 1910. 26 pp. :
- An address-deliv %‘ t the Chayter Day Exercises, Umversxty
- . . of California, 1910. “The state university of fifty years ago was
- launched upon the uncertain sea of politics. It has been a-part of
the work of every, staté university to educaté the people of its
state to the conception that partisan pohtlcs could not be mixed *
into the administration of a university without poisoning the,
very spirit for which it stood. It took years for.this lesson to be -
learned.” . BN . ° '
"~ Reeves, Marjorie (g,d) Ezghteen Plus, Umty and Diversity
in Higher Educatton Landon! Faber and Faber; 1965 22,g

. Pp:
See parucularly Part One, “ngher Educatxon and Soc1ety ‘Con- *
cerns British highér education. .

Ried], Joha O. The University in Process. Mllwaukee Mar-
quette University Press, 1965.78 pp.+ v |
The Aquinas Lecture delivered at Marquette compares univer-
- sities in American society with ogher “fundamental associations,”
i.e., industrial corporations, gqfernment, research foundations, —
- churches etc. : < T .

'_ S Robbuis, Lord. The Umverszty in the Modern World New
i 7 York: St. Martin’s Press; 1966. 157 pp.* ]

A look at the changing responsibilities and functions of British
higher education. . i )
'Root E. Merrill. Collectivism on the Campus: The Battle for °
. the Mind in Amerzcan Colleges. New York: Devm-Adalr
¢ Co,, 1956.403 pp. o
The~author on p. 19, “Even if there are-no optright Commuhists
. _ona faculty, th_e“non-Com'munists often have been so condition-

~
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ed by the Communi$t minority of American intellectuals, outside *
e college as well as inside; that they know not what they do.”
d it'goes on and on revealing plot after plot-m American tol-

leges and u a_yersltles‘ but concludes on a note of hope with a*
chapter titled, “Toward a New Destmy

6per, Elmo. The Public Looks at Higher. Educatton Pre—

{~7pared for Fortune Magazine; June, 1949. 311 pp.
* This study is “in some sense . . . a'measure of the strength of the

popular belief that educatron is a pnmary means to social and
* economic advancement.” The study as it appears before publica-
tion in Fortune is in typed and mlmeographed form, and’its
drstﬁbutron 1s thus likely to be quite limited.

l

—

ROTC Study Committee of Colgate Un1ver31ty The Impact'
- .of an ROTC Program on a-Liberal Arts College: A Case
, Study at Colgate Urniversity. Hamilton N. Y.: Colgate Um—
versity, 1953.'53,pp.

~ The foreword opens, “Is there a place in the liberal arts cur-
riculum for military studies of a techhical .and professional -na-
ture? Are the objectives of civilian and tnilitary studies corf-
patlble" If so, how are the two to be’ artloulated?”

Russell James Earl Federal Actzvztzes in Hzgher Education
" After World War 11..New York ng s CrOWn Press, 1957.
253 pp. - :
“An analysls of the nature, scope, and impact of federal activities
in higher education'in the fiscal year 1957.” An appendix of '
more than 100 pages illustrates the involvement of higher edtiog-
tion govemmental goals in the 1mmed1ate post-war years.

Russell “John Dale, Emergent Responsibilities in Hzgher
Ediitation. Ch1cago Umvers1ty of Chicagp ' Press, 1946.
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See in particglar: “HlStOl’lC Relationships of Colleges and Uni-
versfties to the Commuriities and Societies in Which They Have
Flourished,” Qeginning on P 40 and w?ltten by Newton. Ed-
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Seeley, the: Reverend R. 8. K. The Function of the University.
New York: ©xford Uhiversity Press, 1948, 79 pp. . -
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Cathohc educatlon -y
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’“’ 7 Sinclair, Upton The Goose Step. Pasadena Upton Smclalr

A scathing indictment, by the nated reform writer, of American
.1923. 488 pp. R

hagher education followimg World War 1. Indexed. L~
{.

Smlth Huston. The Purposes of H igher Educatton New York:
" Harper and Bros., 1955. 218 pp.- ' _
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Abelard-Schuman, 1954. 320 pp. -
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N entitled “Communism ' and ‘American Democraty” »and i§ an

" eloquent defense of neutrality following the statement of the -
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—

T ‘thleg; ~Thorstein. *The ‘ngher Learmrig in America; - A -
- M

emordndum on the Conduct of Universities by Business-
men. New York: Sagamore Press,\1957 209 pp.

, Written in the early chntleth century. Introduction by Louls

: /
Vesey, Laurence R The Emergence of the American Umver-
' - sity. Chicago: The Umvers1ty of Chlcago Press, 1965 Y505

-

p. A\
An mtei]@ctual hlstory of the Amencan university from 1865-
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"Walden, John W H. The .Umversmes of Ancient Greece New

#%.  York: Charles Scribner’s Sons, 1909. 367 pages.,
of See in particular pages 58-67, “Education 4nd the Sta’te ” "I%d
(]

pages, 109-129, “The Dechmg of - Umvers1ty Educanon
~Conflict thh Chnsnamty 7 ‘
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2% of preceding ‘studies. Their primary emphasis, however, is,not'so

Weidner, Edward W. The World Role of Universities. New * . '
York: McGraw-Hill, 1962. 366 pp. ‘
A critique of the American umversrty as agent of social change

12‘ foreign sociefies through prolects carried out, there ‘
4 " A
ation. /./

Wiggms, Sam P. The Desegregahon Erai in Higher
Berkeley, California: McCutchan Pubhshmg Corporation,

1966. 106 pp.-

An arfalysis of the degree of. success toward desegregation in .
. southern mstrtutrons of higher learning. - P

Wllson, Howar,d E. zhi\Florence H. Wl]SOIl -Ametican H zghe)
* Education and World Affazrs Washmgtou, DC ACE,

1963. 158 pp.
“Mr. and Mrs. Wilson’s . . . volume brings together the ‘threads

-

uch a summary as. an analysis of institutionalk policy and ad-

‘. mlmstratlve orgamzatron by whlch\pohcy may be 1mplemented ”

Witmer; nghtner The Nedring Case. New York: R W,

-~ Huebsch, 1915. 123 pp.
"The docyments surrounding the dismissal of an associate pro-
fessor at the U ersity of Pennsylvania in 1915, allegedly -bé- .
‘cause Nearing fr':&ored child labor laws opposed by members of  *
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sity.

Yen, Mana The Umbrella Garden New York T}re Macmrle

lan Company;-1954. 268 pp.
Subtitled “A Picture of Student Life in Réd China.” This book is
a thinly yeiled ‘cond¢mnation of the part- played by Chinese
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T, of Mao Tse Tung into mamland cities. e .

hl Zwelg, Michael.-The [dea of a'World University Carbondz;le,
_-HL: Southern Illmors University Press, 1967. 204 pp.

A proposal for international higher education in which no single
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